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Visitors' Guide
Employment Training and Transition Model

Welcome to a classroom that uses the Employment Training and Transition
Model (ET & T). ET & T is a comprehensive classroom model whose goal is
to prepare high school students with severe handicaps to work, live, and
recreate in their home communities now and after graduation. The model is
designed to be implemented in any self-contained class on a regular high
school campus. It is built on the assumption that high school programs
should be integrated, age<appropriate, community-referenced, future
oriented, comprehensive, effective and involve parents. The model defines
‘these values in a way that they can be measured, and defines target levels
of performance. Classroom procedures have been designed to support
achievement of those standards.

The Visitors' Guide has been developed to direct your attention to key
elements 'of the model, and their interrelationships.

Curriculum

The classroom uses the Activities Catalog rather than a traditional
curriculum. The Catalog is organized into dcmains that reflect demands
and opportunities . ~.adult life -- work, leisure, and personal management
-- rather than trad ional academic or developmental domains. The Cataiog
contains important adult activities, like shopping for groceries or
preparing a meal, rather than isolated skills lilke making change or
naming the four food groups. There is no logical order for teaching adult
tasks. Whether you learn to wash.clothes at a laundromat before or after

_ you learn to clean the kitchen is more a question of family preference -
than any logic of the subject matter. Academic-skills are practiced in
the context of activities,, not taught in isolation. Signifiéant efforts
are made to adapt activities or develop alternate performance strategies
so that even students who lack presumed cognitive or motor prerequisites
can participate successfully, '

Virtually all students will receive job training in community sites.
Rather than assuming -that students must be "ready" before they can receive
work training, relevant “prevocational skills" are taught in the context
of an orgoing work environment. In general, students will have a
community-based different work training opportunity eéach term.. Those work
training opportunities will reflect a variety of job clusters and -training
formats (individual job, crew, enclave).

Indivi@ualized—Education Programs

Since, like any catalog, the Activities Catalog presents more than one
could possibly buy {or in this case, have time to teach!) parents and
texchers must make careful choices of valued activities for individual
students. The IEP consists, quite literally, of an order from the Catalog
for each student. IEP meetings are held in the spring and follow a
negotiation format that is responsive to parents values and to the fact
that there is simply not time to teach everything. Activity goals are
rank ordered. to ensure that training resources are directed first to
priority goals.




Classrooa:Schedule

A detailed classroom schedule is necessary if a teacher is to implement
10-12 truly individualized education programs. The schedule in an ET & T
classroom is built entirely from students' IEPs., No activities are
scheduled that are not included on an IEP. The schedule specifies the
particular activity goals each student works on each period of the day
each day of the week, as well as where training takes place, and who is
the trainer. A separate period-by-period display schedules classroom
staff (teacher, teaching associates, related service staff, peer tutors)
so that they, too, know whom they should be teaching and what and when.

The classroom schedule makes some of the values of the model obvious.
For example, to ensure integration one goal of the model is that each
student has at least 25 scheduled contacts with nonhandicapped peers per
week. Looking at the schedule for each students you should be able to
count those 25 integrated opportunities. They might include work with
peer tutors, participation in a regular class (PE, home economics, etc.),
all school breaks, ar communitv training. Another outcoma of the model is
community based training. Specific goals are that students 15-17 years
old spend at least 25% of their time in community training and that
students 18-21 yvears old spend at least 35% of their time off campus
learning work, living, and leisure activities.

Peer Tutors

Peer tutors are an integral part of the ET & T classroom.” -In addition
to providing training in_the classroom and community, their presence
increases the likelihood of classroom students developing friendships with
nonhandicapped peers. Peer tutor programs also educate nonhandicapped
students about handicapping conditions, teaching technology and data
management. With training and supervision, peer tutors provide both
effective training and advocacy for their fellow students.

Instructional Programs

For each goal -on a student's IEP there is a written instructional
program. These programs, in turn, are organized into packets that
organize the program and data for community performance, the program and
well as a record of time spent in instruction. A program packet is
developed for each instructional aroup which may include 1-3 students
depending on the scheduleand student IEPs. DNata on task acquisition and
student errors are used to adjust training procedures.

Master Calendar

In addition to transitional instructional responsihilities, the teacher
in an ET & T classroom also assumes the roles of manaager. As a
management tool, the Master Calendar allows the teacher to delegate tasks
and responsibilities such as contacting parents, calculating instructional
time, or preparing materials during noninstructional staff time. The
Master Calendar is completed through the end of the school year, and it

helps guarantee that important objectives {and routine tasks!) are not
overlooked.




Classroom Maetings

Classroom meetings are held at least every two weeks and include
teacher, classroom, and support staff. The agenda reviews student, staff
and classroom outcomes, and covers new assignments,. tasks and timelines.
Minutes from meetings are publicly posted in the classroom and specific
staff task assignments transferred to the Master Calendar.

Transition Planning

ET & T includes several elements that directl.: address the need for
transition planning. As soon as students enter high school,
representatives from relevant adult service agencies are invited to IEP
meetings to get to know the student and his or her family, and to become
familiar with the program in the high school. For students who are 18
years old, formal transition plans are developed at the IEP. That plan
involves parents, teacher, case manager, and relevant others: identifies
major post-school needs (employment, residence, leisure, income and
medical supports, ongoing advocacy, etc.), and identifies necessary tasks
and timelines, Each ET & T site coordinates the compilation of a
Transition Handbook for parents (and teachers!) that includes generic
intormation about post-school services, and data on consumer outcomes in
all work and residential programs in the county.

We hope you enjoy your visit., We welcome comments and/oi gquestions
concerning the ET.& T model. Feel free to contact:

Carla Jackson ' .
Transition Project Coordinator B

Special Education Section

Office of the Superintendent of Public Instruction
0ld Capitol Building, FG-11

Olympia, WA 98504

Doc 8:23




ETAT
PROGRAM VALUES

Integrated

Educating severely/moderately handicapped students in the least restrictive
environment now means attending regular education schools along with same
aged non-handicapped peers. This setting better reflects the heterogeneous
nature of the community that handicapped students will be expected to
function is as adults. Because mere existance of a special education class
within a2 regular high school is not enough to insure integration with non-
handicapped peers, opportunities such as lunch, assemblies, use of regular
education facilities, classes and peer tutors must be scheduled by the
special education teacher. Opportunities for integration must also be a
consideration in the proximity of the special education classroom within the
high school. There is an increased l1ikelihood that students will interact
with non-handicapped peers during transitions when a classroom is positioned
between regular education classes, rather than isolated in a special
education wing or module.

Age Appropriate

It is essential that teachers of severely/moderately handicapped students

use instruction, goals, methods, and materiais that highlight similarities
with non- handicapped school mates. A classroom that previously used colored
blocks for counting should evaluate whether this activity and the materials
used would ever be performed by non-handicapped peers or adults. Counting
dollars in a store to pay for groceries on the other hand, is not only

age-appropriate for-a high school student but also have a functional
outcome.

Community Referenced

A program which aims to prepare students to live as 1ndependent1y as possible
in the community can only measure its success by student's actual performance
in that community. All too often students have been taught in-class skills
which are assumed to be prerequisites to community access. The sad fact is
that after instruction is completed, student's ability to generalize
pre-skills from classroom to community is minimal at best. Assessing the
local community to determine IEP goals and then delivering instruction in the
target environment insures that teacher instruction is 2 relevant and

efficient means to achieve the critical outcome: competent performance in
community living.

Future-oriented

A program for students with moderate/severe handicaps should focus on what
vocational, leisure, and personal management prospects will be available for
the student to access in the future. For instance, despite the sometimes
bleak vocational outlook for students after graduation, preparation for
workshop employment exclusively takes off the pressure to expand adult
vocational services and limits students when competitive employment
opportunities become available. By being informed of the limitations in

current work options, parents can advocate for the development of increased
.or novel programming efforts.
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.Comprehensive

If students are to be independent in a variety of post-school settings,
programs must prepare students to gain access to work, living, and leisure
opportunities in their local community. By concentrating on all three areas,
students will become proficient in those activities most likely to effect
their self sufficiency as active community members.

Parent Involvement

Traditionally, parent involvement has been limited in special education
programs. However, without input regarding parent/family values and life
styles much of what is taught at school may have little likelihood of being
performed outside of school house. Parents are therefore involved in
actively developing the student IEP. In addition, ongoing scheduled contacts
with parents ‘help the teacher determine if students are receiving the
opportunity to perform school taught IEP goals at home or in the community.

Effective

The above values embodied into a program for learners with moderate/severe
handicaps will be inadequate unless it can be determined that the program is
in fact increasing a student's independence and competence. To determine
whether the program is truly effecting the quality of life in student's
vocational, leisure, home, and community environments, standards must be
designed to measure student's level of independence in actual performance
settings. We can all agree on a set of values, but unless we have an

objective means of measuring our intentions, our values may never be
translated into action.

(0]
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Timeline for new items:

to be evaluated at winter review
to be evaluated at Spring review
Borus point for 87/86

| |
| ) |
| to be evaluated at Fall review ;
|

| |
|

onNn=x™
LU TR |}

E T AND T IMPLOMENTATION CHECKLIST STATUS KEY

2 Meets standard as stated

Accomplishment 1.0 STUDENTS INTEGRATED IN SCHOOL AND COMMUNITY 1 Meets standard at SO0X or more
0 Meets standard at less than S50%

| Timeline | ) | | ’ ) " ]
| for New | | | | |
- Items | Element 7 | Data Source | Standard Status Comment s

. l -
Classroom.Schedule | Each student will have at least 25 scheduled
| opportunities to interact with non-handicapped
| peers weekly. These opportunities may occur
| (&) in integrated class, (b) during lunch
| and other breaks, (c) while working with
| peer tutors, or (d) in community-based
| training.
| :
Activity Log | Each student will complete at least one
| activity per term with non-handicapped peers
| outside of school hours. This activity
| (a) occurs after school or on the weekend,
| (b) occurs with.a non-handicapped school mate,
| or peer from the student's.neighborhood, and
| {(c) does not involve a “special® activity
| organized primarily to accommodate
individuals with disabilities.

1.1 Interactions with non-
handicapped peers
during.scnool -hours

#1.2 Contact with non-
handicapped schoolmates
during after school hours

Classroom Schedule a. Each student between 15-17 years of age
will spend at least 25% (30X*) of the week
in community training sites. This may
include training in vocational, personal
management, or leisure domains.

Each student between 18-21 years of age
will spend at least 35X (40X*) of the
week -in community training sites. This
may include training in vocational,

personal management, or leisure domains.

1.3 Instruction in community
settings

o

Classroom and instructional materials are
| commensurate with same aged nenhandicapped
| peers.

1.4 Age Appropriate Reviewer's Analysis

.m is not required hut adds credit.
[:lz\v(: jew item during each trimesterly review only until it meets standards.




9/87
ET AND T IMPLEMEITATION CHECKLIST STATUS KEY

2 Meets standard as stated

Accomplishment 2.0 INDIVIDUALIZED EDUCATION PROGRAMS DEVELOPED, MONITORED, AND UPDATED 1 Meets standard at 50% or mor=
- ’ 0 Meets standard at less than 50%

1 T ] I
|
Element | Data Source | i i Standard S
I ’ — I ‘ o '
|*#2.1 Functional .community- | Teacher and
| referenced curriculum | Supervisor Report
| |
|#%2,2 Individualized Education | Five randomly
| Programs ( IEPS) | selected. IEP files

&

Comment s

&

Ner
w

Classroom uses the Activities Catalog as the
primary curriculum,

All IePs include:

|

|

|

I
a. A statement of current functioning that |
summarizes student performance on snnual |
activity goals and includes a recommenda- |
tion to continue or discontinue each goal. |
A completed HAI or other catalog- |
referenced assessment. |
Anrual activity goals and short term |
objectives that specify the activity, |
location or instances of performance, |
and criterion, |
Description of altemative performance |
|

|

|

|

|

|

|

|

|

|

|

|

|

|

1

|

o
.

0
.

Q
.

strategies.

Delineation of responsibilities and
timelines required to implement each
activity goal.

Goals in work, leisure, and personal
management domains.

A rank ordering of all annual activity
goals that has been negotiated with
parents.

An active vocational training matrix

-
.

[T=]
.

¥
.

Or resume.
i.. An active Transition Checklist.

| The IEP is a single, integrated document that
| embeds related service objectives in anmnual
| activity goals.

—— —— —— — — — — — — — — — — — — — — — — — —— — — —

13 14

, *Item is not required but adds credit.
EKC Review item during each trimesterly review only until it meets standards.




9/87
E T AND T IMPLEMENTATICN CHECXLIST STATlsv KEY
. 2 Meets stendard as stated
Accomplishment 2.0 INDIVIDUALIZED EDUCATION PROGRAMS 0EVELOPED, MONITORED, AND UPDATED (Continued) 1 Meets standerd at 50X or more

0 Meets standard at less then 50K

£
3

I T |
| for New | { | | |
| Items | Element | Data Source | .__Standard Status Comments
[ — I R B W A .
I i ’ o i o ’ ‘
] S {**2,3 Transition Plan -} 1EPs or individual | For each student 18 years old or older a [ I R |
i i | files for all :| transition plan has-been developed that | R O I
l i | students 18 years of | specifies: I I I
l | | age and older | [ T I
| i I | a. Post-school vocational placement, [ T
| | | | b. Post-school residential placement, (I I B §
i i l | c. Out-of-school leisure opportunities, I O I
| i ] | d. A long-term support plan, I N
l i { | e. Tasks, responsibilities and timelines, I T B
i | L | and I I
| i { | f. Completed interagency Transition I I
| I I . Agreement (1f applicable).. N T
- < (]
15 16
($77em 1s not required but adds credit.
EMCVI" item-during each {rimesterly review only until it meets standards.




E T AD T IMPLEMENTATION CHECKLIST ’ STATUS KEY

2 Meets standard.as stated

Accomplishment 3.0 EFFECTIVE INSTRUCTION DESIGNED AND DELIVERED ’ 1 Meets standard at 50% or more
: : O Meets standard at less than 50%

| | ) ) ’ | “
| | ] |
Element I Data Source N Standerd L . Status _ .. Comments .

i
3.1 Time in Instruction -| Summary of instruc-

| tional time of all
| program packets

- | (analysis includes
| 5 weeks prior to
| review of not more
|--than 10 program
| packets).

* | Timeline |
| for New |
| Items ]

80% of scheduled time is spent in_instruction.

|

-1 (An alternative

| system for deter-

| mining time in

| Instruction may be
|.used if it provides
| comparable outcome
| data).

Student progress in all instructional programs
will be evidenced by:

Ten randomly selected
program packets

3.2 Progress in Instructional
‘Programs

a. An up-to-date- summary of student progress.

b. Student movement through instructional
program phases or steps or increasing the
components of an activity that can be
done independently, and .

-c. Documented-changes in instructional

procedures within 10 training sessions

or 3 weeks based on student performance

data.

17
»Item is not required but adds credit.
»»Review item during each trimesterly review only until it meets.standards.

RIC
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9/87

€ T AND T IMPLEMENTATION CHECKLIST STATUS KEY

2 Meets standard as stated
1 Meets standard at 50% or more

Accomplishment 3.0 EFFECTIVE INSTRUCTION DESIGNED AND DELIVERED (Continued) t
0 Meets standard at less than 50K

| Timeline | ’ ] ’ | ' | |
| for New | I - ! 3 |
| Items L Element | Data Source ] . Standard Status | Comments
| ‘ , ] , 112131 . ‘
| | ) | | ‘ ] |
3w ! 3.3 Instructional Delivery | Supervisor or project | Observatiors of teachsr instructional 4+ 0
1 | | staff report based on | sessions inddicate: S T
| | | direct observation | . (O
] | | using an sppropriste | a.. Pecing of instruction is eppropriate; S I
| | | instrument. | b. Presentation of antecedents, reinforcers, | | | |
| | | ) and corrections are sppropriate in S T I
| | | Project staff must ! content and timing; and N T R |
| | | observe 2 out of 3 | c. Instructional procedures maximize the (R N
| | |- trimester reviews, | probability of student success. (I
| | I on to include growp | N R
| | | instruction and | S I
! ! | on individual I | T
| | | instruction. | | I
| | . | | O
l w | 3.4 Instructional Programs | Program packets; | The instructionel program for both classroom | S T
] | | Observation of | and community-based training components N T T
] | |- classroom and | include: R T
| | | comunity programs | (D
] | | | a. Task analysis specifying generic S T T
| | | | discriminative stimuli and responses; (S T T
i I | | b. A sequence of training locations that I T
| | | ] sanple the range of expected performance U T
i | | | environments; | T
| | | | c. A sequence of instructional examples tobe | | | |
| l l l presented during training sessions; R T B |
! ! ! |- d. Appropriate data collection system; and S T
| ! ! | e. Data taken at least twice per week unless | | | |
| 1 | | program is at maintenance (80X or sbove). | | | |
29

O m is not required but adds credit.
[MCdew item during esch trimesterly review only-until it meéts standards.
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E T AND T IMPLEMENTATIUN CHECKLIST STATUS KEY

2 Meats standard as stated

Accomplishment 3.0 EFFECTIVE INSTRUCTION DESIGNED AND CELIVERED (Continued) 1 Meets standard at 50% or more
: 0 Meets standard at less than S0X

| 1 1
| | |
Element - i Data Source ] Standard | Status Comments
— ] 1 ’
3.5 Design of In Class | Five randomly | ‘In class instruction to-support IEP activities:

Instruction | selected ‘program
| packets

2
¥

g

-
ga-‘

! .

] a. Include relevant stimili found in

| -natural settings;

| b. Include response topography demanded by
| natural environment; and
',
|
|

o

c. Include a sequence of training in at
least one natural setting.

| The effectivencss of in class instruction
| should be judg:d by improved performence in
| the natural setting. ODeta should track
| student performance in the in class
| instruction and in the natural setting.
|
Behavior program | Each written behavior program should include

3.6 Behavior Management
files | a/an:

|

| a. Behavioral objective;

| b. Description of the target behavior;

| ¢« Intervention strategy including procedures
| for training reinforcement and punishment’
} schedules;
|
|
|
|

Q

. Criterion for program changes and
completion;

. Measurement system; and

. Up-to-date summary of student performence.

-

| Behavior programs should comply with any
| additional LEA procedural protection or
| guidelines regarding intrusive interventions.

——— ——— —— — — —— a— — — —— — — — T T —— — — —— — — {— T ——— -
— — — s S il s s s s e, s s S e s s s s S S S S S S S St o>
e — — —— . — — — — — — — — — — — — — — — {— — — {— o St
s , N

— . —— — — —— — — — — — —— — — — ——— — — —— 1 —— ——

—— —— —— —— S —— — —— — — —— — — —— — — ——— —— —

—— —— ——— t—— — — — — — — — — — —— — —— — — —— —— — —

—— —— — — — — — — — — — — — — — —— — — S— t— — — — {— — — o S

™o
few)

#*Item is not required-but adds credit.
view item during each trimesterly review .only until it meets standards.
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E T AND T IMPLEMENTATION CHECKLIST

Accomplishment 4.0 STUDENTS PREPARED FOR AND PLACED IN SUPPORTED EMPLOYMENT

9/87
STATUS KEY
2 Meets standard as stated

1 Meets standard at 50X or more
0 Meets standard at less than 50X

training opportunities in the community.

"a. Each student 15-17 years old will spend
a minimum of 15X of the instructional
week in comunity based* vocational
preparation.

Each student 18-21 years old will spend
a minimum of 30X of the instructional
week in comunity-based vocational
preparation.

o
.

| For students 17 years and under, in school
| placements may be acceptable as per students®
: IEP.
| Placements should be regular, lasting at
| least 1 hour/day at least 4 days/week.
| Placements should also provide opportunities
| for interaction with nonhandicapped co-worker
| 1f at all possible.
|
Five randomly | Student 1EPs identify:
selected IEP files

4,2 variety of work

Training- Opportunities
A minimum of two different vocational
training opportunities for the year.
Placements that are different from
placements targeted on previous IEPs,
and sample different job clusters and
training formats.

I
|
I
i
I
|
I
I
I
|
I
I
I
I
|
I
|
I
I
|
|
|
|
|
|
I
I
|
I
|
I
| b.
|

|

|

|

I

Rotation is based on student performance data.

#Ttom is not required but adds credit.

lK‘lClew item during each trimesterly review only until it meets standards.
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“Timeline | [ 1 I -
for New | I | I |
Items | Element 1 Data Source ] Standard Status Comments
213
F 4.1 Community-based work- Classroom Schedule All students will-have work-training




E T ND T DFPLEMENTATION CHECKLIST

Accomplishment 4.0 STUDENTS PREPARED FOR AND PLACED IN SUPPORT EMPLOYMENT (Continued)

STATUS KEY

91”7

2 Meets standard as stated
1 Meets standerd at 50X or sore
0 Meets standard at less then 50%

Timeline | | |
for New | SRR | ) | |
Items | Element | Data Source | Standsrd Status Cosments
] 112 i 3
| ' |- : i |
| *4.3 Placement at Graduation | Final transition | By spring of their final yesr inschool, sl | | | |
| | plan. Interview | students are placed in “scceptsble® vocational | [
| | with-adult services | and residential altema’'ves. An scceptable- | 1|
) | case-mansger. | placement is one which (8) is consistent with | | | | s
| | | pre-graduation placements and formets, | I T |
| | | (b) reflects the student's perforsance in | T
| | | vocational, personsl manegement, and lefsure | | | |
| | | activities, (c) reflects student and family [ I I
| | | preferences, and (d) is available upon [ T
| | | graduation. | I
26

#Item is not required but adds credit.

Q  iew item during each trimesterly review only until it meets standards.
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€ T AND T IMPLEMENTATION CHECKLISY

Accomplishment 5.0 CLASSROOM TASKS AND RESQURCES MANAGED-

STATUS KEY

2 Meets standard as stated

1 Meets standard at 50% or more
0 Meets standerd at less than 50%

| Timeline | I I
| for New | l | ' '
| Items | Element _|.  Data Source L. Standard 15"-‘2 s __Comments
| o — - :
| | ‘ | | . -
| | 5.1 Develop Classroom | Classroom Schedules | Classroum Schedule is posted and specifies: I T N
[ | Schedules l l Fr
| | | | a. Time of instructionel periods; [ I I
I i I | b. Instructional groups; [ I
I I I | c. Specific location for instruction; and [ I
| | | | d. Staff person assigned to each | N S
| | | : instructioral growp. : : : :
| | | )
| | | | A1l students should have training or [ I
I I I ‘|-maintenance- sessions scheduling during [ R
| | | : each period of thé day. : : : |
| | | |
| | | | Activities should be scheduled at a time | T I
| | | — |-natural Tor their occurrence. [ I R |
| | | | | I I I
| | | | Classroom schedule should be current and | I T I
| | | | followed, or an altemative schedule | I I I
| | | | provided. I S I
| | ) | | [ Y B
| 8 | #5.2 Weekly Tasks Completed | Teacher Master | Classroom staff {teachers, aides, related -0
! I | Calendar or altema- | service personnel, and practicum students) [ N
| | | tive system for | complete 80X of tasks assigned. | I I
| | | task monitoring (all | | D I
| | | weekly summaries | | I T I
| | | since last review) | I VR
G"em is not required but adds credit. ? 8

. PArar
2

2%

mcview item during each trimesterly review only until it meets standards.




€ T AND T IMPLEMENTATION CHECKLIST

Accomplishment 5.0 CLASSROOM TASKS AND RESOURCES (Continued)

STATUS KEY
2 Meets standard as stated

/87

1 Meets standard at 50X or more
0 Meets standard at less than 50%

=
=8
g5

Element

)

. Standard

(7]

5

Comment s

Data Source

-

5.3 Task Delegation and
Monitoring

5.4 Classroom Meeting

#Item is not required but adds credit.

Teacher Master
Calendar (or altema-
tive system for

task monitoring)

Meeting Minutes

-a.
b.

[¢]
.

a.
b.

c.

The Teacher Master Calendar:

JIs current -and posted.

Assigns critical tasks to one or more
staff mesbers.

Tracks completion of tasks assigned. Such
tasks might Include:

(1) Classroom, building, and district
meetings;

(2) IEP or transition meetings;

(3) Summary of student performance data;

(4)-Susmary of percent of instruction time;

(5) Parent contacts;

(6) Peer tutor observation(s);

(7) Employers contact(s); A

(8) Development of instructionel programs;
and

(9) Development of instructionel materials.

Classroom meetings:

Occur every two weeks.
Report classroom status on student progress

n instructional programs.

Report other classroom items which might
include:

(1) Tasks delineated at previous quarterly
review;

(2) Percent of instructional time;

(3) Amount of comunity-based training;

’:Revlew item during each trimesterly revicw oniy until it meets standards.

IToxt Provided by ERI

LRIC 29

30




|
| Items |

E T AND T IMPLEMENTATION CHECKLIST

Accomplishwent 5.0 CLASSROOM TASKS AND RESOURCES MANAGED (Continued)

STATUS KEY

9/87

2 Meets standard as stated
1 Meets standard at 50X or more
0 Meets standard at less then 50%

| Timeline |

| for New
Element

|
1
1

Data Source

Standard

Status

11213

Comeni ts

5.5 Management of Peer Tutors

#5.6 Management of Classroom
Staff

@ ™em is not required but adds credit.

Attendance and
Assignment Summery
Sheets

Teacher report on
direct observation
(observation must
be each quarter or
every 9 weeks)

Q
.

(o= ]
“ e e

Q
.

a
-b.

[}
.

(a) In-school and out-of-school contact

(6) Exployer contacts and satisfaction; and

‘two week period for each menber.

The class has a formal recognized program
of peer tutoring.

There- should be a formal tracking system
that records:

(bservation of paraprofessional staffs
instructional sessions to include:

" Pacing of instruction is appropriate;

with non-handicapped peers;
(5) Parent contacts;

(7) Peer Tutor observations and attendance,
(8) weekly corcems.

Delineate tasks and timelines for following

Attendance.of each_peer tutor;
(bservations at least every 2 weeks;

A summary of completion of extracurricular
activities (if applicable);

A susmary of out-of-school activities

(ir applicable); and

A summary of other assignments (if
spplicable).

Presentation of antecedents, reinforcers,
and corrections are sppropriate in
content and timing; and

Instructional procedures maximize the
probsbility of student success.

EKC wiew item during each trimesterly review only until it meets standards.

31 _
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E T AND T IMPLEMENTATION CHECKLIST

Accomplishment 6.0 CONSUMERS SATISFIED WITH CLASSROOM OPERATION AND STUDENT OUTCOMES

2 Meets standard as stated

STATUS KEY

9/87

1 Meets standard at 50X or more
0 Meets standard at less than 50%

| Timeline |
| for New |
| Items |

Status

Element o Data Source | . Standard

1

2

_Comments

,

IToxt Provided by ERI

6.1 Parent Orientation

- li" - — -
Teacher ‘or Supervisor | A parent -orientation to the Activities Catalog
Report | and IEP procedures is conducted each year there

| are students entering the classroom. The

| orientation includes:
l,
| a. A rationale for curriculum modifications;
| b. A description cf the Activities Catalog;
| and
| ¢. A description of the-parents' role in
| the IEP process.
|
|

Classroom staff will have contact with each
| family each grading period. Contacts should
‘contacts will be | include:
evaluated by |
quarterly coipletion | Report to parents:
of the Home Contact |
Sheet | a. Progress on IEP goals; and
} b. Anticipated program changes.
| Report from parents:

|
| a. Progress on IEP goals outside of school;

| b. Questions or comments concerning student
| progress on IEP goals.

| c. Request for further contact.

|

I

|

6.2 Teacher-Parent Contact tHome Contact Sheet

The IEP/transition meeting may count as one
contact.

33

O _.em is not required but adds credit.
C wview item during each trimesterly revieyr only until it meets standards.

34




P 0 o B

E T AND T IMPLEMENTATION CHECKLIST

Accomplishment 6.0 CONSUMERS SATISFIED WITH CLASSROOM OPERATION AND STUDENT OUTCOMES (Continued)

9/87
STATUS KEY
2 Meets standard as stated

1 Meets standard at 50% or more
0 Meets standard at less than 50%

35

QO tem is not required but adds credit.

IToxt Provided by ERI

|

|

|

|

|

| to upate on program. Agenda itcms might
} include:,

| a. Teacher yearly goals;

| b. Joint goals;

| c. Principals Primer;

| d. Strategies to increase integration of
|
|

students into the high school; and
. Trimesterly review report.

ao oo

®

.

- EMC eview item during each trimesterly review only until it meets standards.

| Timeline | ] |

| for New | | |

| Items | Element .| Cata Source | . Standard . Si'agus 5 Comments
l . . -
| | | i | i )

| s | 6.3 Building-Level | Principal Agenda‘or | At least once each year, there. should be [

| | Information | Teacher Report; or | formal ‘information about the classroom | N

| | ' | Review of Product | available to regular high school staff. | I T I

| | | | This information may be disseminated through I I I

| | | | a formel inservice, a-presentation in a | I I R
| | | | faculty meeting, articles in the school [ I

| | | | newspaper, or other similar means. [ : i

| | | | : 11 |

| F | 6.4-Employer Satisfaction | Employer Contact Log | Monthly contacts should be made to each I I

| | with Students and | Monthly Teacher | conunity employer. Contacts should include: | | | |

| I Trainers | Reports (may be | | R

| I |- conducted by phone, | a. Student(s) movement toward target | I I

| | | mafl or in person) performance levels; and 11 1 1

| | b. Trainer(s) responsibilities adequately | D I I

} } per formed. } } } }

| L | 6.5 Principal Update Agenda Teacher will meet with principal twice ayear | | | |

| | | I I I

| | | I I

I | | I I

| | | I I I

| | | I I I

| | 1 1 1 |

I | | T I

| | | I I I

| | | I I

36




9/87

E T AND T IMPLEMENTATION CHECKLIST STATUS KEY
2 Meets standard-as stated

Accomplishment 7.0 DISTRICT PROCEDURES IN PLACE THAT SUPPORT MODEL IMPLEMENTATION 1 Meets standard at 50X or wmore X
—_ 0 Meets stsndard at less then SOK

| TIne1ine | ! ! ' |

| for New | I | | |

| Items | Element | Data Source ] Standard- St Comsents
| ,

s
&

[
N
A"

A written program A written progrem purpose statement:

purpose statement

*#7.1 Statement of Program

Purpose ’
Is on file at the LEA office;

is available for public distribution;

Includes specific statements pertaining

to:

- Maximum integration of students with
-severe-handiceps into school and
community sctivities,

- The need for age-appropriste
curriculum, materisls and {nstructional
techniques, and

- The need for non-categorical programs.

DOTO
o s .

Classroom is located in a building nesr
‘a locel business area and cenirally
located within a regular junior or senior
high. '

Age of students is commensurate with
peers in building.

Classroom/district encourages
heterogeneous groupings of students.

Reviewer's Analysis

]
|
|
|
|
]
|
|
|
|
|
|
|
|
#*#7,2 Classroom Location and |
Student Placement :
|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

o
.

(24
D)

All IEPs are completed in the apring prior
to end of school year regardless of & student's
anniversary date. :

7.3 Scheduling of IEP IEP Files

Meetings

.
e S . s s s s G — — — — — —— — — — — ——} S—a—t—
T 3

LEA Job Descriptions | Job descriptions of secondary support staff
.| include statements which specify the stu?f

Classroom Schedule : merber will:

7.4 Staff Roles and Policies

| a. Act as a consultant to the teacher in the
| development of IEPs;
| b. Administer assessments in community sites;

A —— — — — — o S — — s . e s . e et S e e St S . o — — S . Y S S S
x

. G G . S — — — —— — — — — — — q— — d— t— — — — — — t—— — — —— —

A i . o . . ot . S S — — — — — — — — 1 S— — — — — — — t— 2

A ——— ——— — — — — — —— — — — —— — — — — t— t— — — — — — — t— S

37 . . .

#Item is not required but adds credit.
5 'iew item during each trimesterly review only until it meets standards.

o




9/07

€ T AD T DPLEMENTATION CHEOKLIST STATUS KEY
- 2 Meets standerd «S stated
Accomplishment 7.0 DISTRICT PROCEDURES IN PLACE THAT SUPPORT MODEL IMPLEMENTATION {Continued) 1 Meets standsrd at 50K or more - -
0 Meets standard at less then 30K |
: |
| Timeline | { | ’ | |
| for New | | : | |
Items | Element | Data Source | Standard Stt;us 5 Comments
e I -

C. Deliver instruction in community sites;
and

d. Coordinate gosl development, assessment,
and instruction with the teacher, aide,
and other support staff.

a. The supervisor conducts 2 cbservations of
the classroom teacher and aides amwually,
reviewing:

7.5 Classroom Supervision and | Supervisor Report

Evaluation

(1) Orgenizational goals;

(2) student progress;

(3) Instructionsl time;

(4) Scheduled weekly tasks completed; and
(5) Instructionsl delivery.

g

The supervisor will conduct trimesterly
fidelity reviews with project staff and
participate in the review debriefing.

] 7.6 Procedures to Support LEA Procedural There should be on file:
Community-Based Handbook :
Instruction 8. A written statement that specifies that

the district is responsible for securing
reasonable transportation for community-
based instruction;
A-written statement that specifies the
types of transportation covered by
district lisbility insurance policies;
C. A written statement that specifies
lisbility coversge for peer tutors; and

g

e e s Sme s GmA GeS s GEAS SEAS UGS TEA GNP EAS G GmAS SEAS G GESS Emay SRS S Gmms b SES G- Gmmn S Emee — cmes am—]
——— —— — ———— — — — — T —— t— T — — — — d— — — — d— t— — t— t— S—]
—— — — — —— —— — — — — — t— — — — — — — t— d— — P — — S— — d— t—
- — — — —— — — — — — — T — — — — — ——— — — —— — — — — ——

.
—— —— A — — d— — —— —— — — — - —— —— — t— — t— T S— T — S S — d—
—— . — — —— —_ > — —d— S t— — — — —— — — — — — — — S— — S— d—

o
<

39

Q m-is-not required but adds credit.
- /iew item during each trimesterly review only until it meets standards.




9/87

E T AND T IMPLEMENTATION CHECKLIST STATUS KEY
2 Meets standard as stated
shment 7. PROCEDURES IN PLACE THAT SUPPORT MODEL IMPLEMENTATION {Continued) 1 Meets-standard at 50X or more
Bcconpl] £ 2.0 DISTRICT ) . 0-Meets standard at less than SOK
| Timeline | i I | |
{ for New | | | |l |
| Items | _. Element . | _Data Source | Standarq _ l.Si'ai;us 5 Eou_mgnts

d. District financial policy which:
(1) Specifies activities/materials that
-can be purchased with petty cash;
(2) Specifies accountability end recording
system; and
(3) Is rated satisfactory by classroom
teacher.
e. A-written statement describing emergency
procedures to be followed in community
training.

A locally referencec marual is available which
includes:

7.7 Transition Menual Transition Manual

a. Data on local service options;

b. Procedures for accessing selected
services including an spplication
-packet and checklist;

‘c. Information for parents in.a role as
case managers and advocates for change;
and

d. Information that is updated every two
years. ;

#7.8 Transition Planning Supervisor Report

Committee
a. Designates a district staff member to

serve as Transition Planning Coordinator.
b. Holds meeting of the committee at least
twice a year. Once each semester.
b. Invites representatives from educational,
vocational rehabilitation and developmental
agencies.

42

) *Ttem is not required but adds credit.
. El{lem item during each trimesterly review only until it meets stondards.

IText Provided by ERI
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€ T AND T IMPLEMENTATION CHECKLIST

Accosplishment 7.0 DISTRICT PROCEDURES IN PLACE THAT SUPPORT MODEL IMPLEMENTATION (Continued)

9/87
STATUS KEY

2 Meets standard as stated
1 Meets standard at 50X or more
0 Meets standerd at less then 50K

| Timeline |
| for New

| Items Element

__Standard .

I

|
Status Comments

Data Source

7.9 Transition Orientation

#7.1D Referral of students to
appropriate adult
service/agency

~

=
G

Q em 1s not required but adds credit.

Supervisor Report

District's written
statement of
procedures

| The LEA sponsors an annual inservice for

| parents that focuses on trensition and
| provides information regarding:

o

Q
.

Q
.

3’0.0-.

o
.

0
.

Q
.

Differences between school and adult
service programs;

Difference between entitlement and
eligibility programs; ’

- Criteria for evaluating vocationel

and residential services;

Range of vocational and residential
service sltematives thet have been
developed nationelly;

Range of vocational and residential
service altematives available locally;
Status-of wait lists;

Procedures for accessing local and
state services; and

Procedures for developing individual
transition plans.

District has procedures ‘in place -to ensure
that:

All students with severe disabilities are
referred to PPD upon reaching 18.
All students eligible for joint ‘funding are

referred to OVR upon reaching 20.
‘Parent permission is secured for such

referrals.

Appropriate information re: student
abilities is sent to the receiving agency.
Records.of such referrals are kept by

superivisor/special education department.

_ [MC view item during each trimesterly review only until it meets standards.

Text Provided by ERI




€ T AND T IMPLEMENTATION CHECKLIST

Acconplishment 7.0 DISTRICT PROCEDURES IN PLACE THAT SUPPORT MODEL IMPLEMENTATION (Continued)

STATUS KEY ‘

9/87

2 Meets standard as stated

1 Meets standard at 508 or more
0 Meets standard at less than 50%

r———

Timeline |
for New |
Items

| ] Element

|
] L ; Standard

|
|
| Data- Source

7.11 Follow-up procedures
are 1In place

$143Q8.03

45

: O
zem 1s not required but adds credit.
ERIC

ded by ERI

| District's written

| statement of

‘| procedure

I - 5

{ District has proceudres in place to.ensure
| follow-up of student outcomes on a yearly
| basis. This data 1s used to review

| effectiveness of current student preparation
| efforts. Follow-up data might include:

|

| a. work status;

| b. Living assignments;

| c. Leisure opportunities;

| d. Opportunities for developing social

| contacts/friendship; -

| e. Satisfaction with present status; and
| . Satisfaction with school program.

wiew item during each trimesterly review only. until it meets standards.




* Sample IEP

* Transition Plan

* Job Clusters and Formats.

* Sample Data Sheets




* SAMPLE * (

NAME: _ Mike M. N o CATCGORY: Vocational

METHOD OF EVALUATION: Daily clas$room data . GL.LOBAL GOAL: Mike will work in the community
_.performing a variety of jobs._ _ . __

REPORT CODE: C = completed, IP = in progress
NS = not statrted

ENVIRONMENT: HomeKS’VbOI/Commu nity

Annual Date i ﬁF'Prosthet1c/A1ternate Responswb1]1ty

Priority Activity Goals Short Term Objectives I rformance Strategies Timeline
1.  |Community Work ) LI S
Mike will work 1.1 Mike will use a se]f—management.{CE@ffj;t 2i-+|Se1f management notebook {Carol will develop-
independently as part notebook to initiate and prepaﬂe’f RS I self mgt. notebook -
of a community jani- to go to community work s1te, ?3i%3 SRl i by 9/27
torial work crew. across 2 consecutive probe %E;'f £
weeks. ,,f‘fﬁi DA |

Activity includes:

-Checking schedule
-Preparing to go I L e v
°Tra5e]ing'to gbrk ‘fg?foPUb]JC tnan%nx p
.Getting work materiaT' -
ready o g

1.2 Mike will use commun1cation ~~';:"‘ T Communication book Carol will take
ﬂpass to\access Mike to obtain
' ] bus pass by 9/27

Suzanne will
determine bus

-Performing work' tgsk¢“f Mike w{]]\use se]f m . .

) T3 Mikenwil, R gt. notebook route to job

Eg;eqﬂigé"q work 48,40 prépare materials & perform Self mgt. notebook site.

°Pregar1ng 5 Teave all, ﬁob:re]ated tasks at. 90% )

-Going to next A4 vaccuracy, within amount of Carol w1]1

activit - ime scheduled (2 hrs.) across supervise 5x/wk

4 2 consecutive probe weeks. 2 hrs./day

Carol will develop
communication -book
prior to 6/8
(Mike will start
using book over
summer) .

48 4

T




CATTGORY :

NAME: _ Mike M.

METHOD OF EVALUATION: Bi-monthly phone contacts with GILOBAL GOAL: Mike will perform 2 weekly tasks
M. .at home.

IP =

Vocational __ _

Mrsi
REPORT CODE:

- s e e —

~C = completed, in_progress

N5 = not started ENVIRONMENT: (Hﬁ?e‘ps 001 /Communi ty
, . - Amual V o DateProJM?EjM1H 3 Prosthet1c/A]ternate Respon§1b1l1ty
Priority | Activity Goals Short Term Objectives I End Yr an; Performance Strateg1es Timeline
2. Home Work Tasks - ‘QEE. kO

Mike will indepen-
dently clean the
bathroom and vacuum

Activity includes:

Checking schedule
‘Getting mater1a]s
ready

*Cleaning to1]et tub

'Vacuum1ng
*Returning mater1a]s
*Going to next
activity

the house once a week

N1

f:”;=s1nk and. empty trash, across 3
: ,i.consecuthe probe weeks

sink, take out’ trash -

2.1

2.2

Mike will use his computer

across 3 consecut1ve weeks.
Mike will follow? picturé'
schedule to c]ean*to1let, tub,”’

3-Mike: w11]‘fo]10w p1cture schedu
“to-‘vacuum:1iving room, bedrooms
fd1ning ;room-:and dan across 3
consecut1ve probe weeks.

-~

schedule to initiate and preba”@ﬂ
materials for his week]y: choresg~v

B} RIS

;ig {Computer schedule
Picture list of tasks

Picture list of tasks

{Carol will help

Mr. M. develop
schedule on home
computer by 10/20

Mr. M. will
monitor Mike using
schedule and
performing chores




NAME:_

Mike M.

METHOD OF EVALUATION: Bi-monthly phone contacts with

Mrs . MO

REPORT CODE: _C =

completed,

IP = in progress

CATCGORY:

GLOBAL GOAL:

———— L

Mike will spend 15 minutes

_Jindependently engaging_ in_1

activity.

N5 = tot started ENVIRONMENT: (Home7School/Communi ty
P
Annual Dat@ProJH;H7M1dyeuprosthet1c Alternate ! Res 6&§?B§i§t -
Priority | Activity Goals Short Term Objectives I |End yr% Yr§;?Perfbrmance/Strateg1es $1me11ne y
3. Works Puzzles 1 il

Mike will

{independently work 3
|puzzles at home.

Activity includes:

~Getting puzzle

together PR
+Cleaning up- area/ J

puzzle .
+Continuing to nex

.““‘r"x
O

‘Locating flat surface.. . PR e
*Putting pieces ﬂiﬁ’éi{ o " S

a puzzle of his choice for at,,
least 15 consecutive m1nutes

L

family members. T

L 4

activity R

0L

with no more than one cuelfrom "

.2
B O

EECh - P

¢
£ 5
X Ey
A s
. : .
R R \ e
AR PN ,;,.‘ A
"y

3.1 Mike will get out and work on |::

Mrs. M. will buy
Mike 3 puzzles
by 9/27.




NAME: Mike M. L L CATEGORY: _Personal_Management. . —

METHOD OF EVALUATION: Daily classroom-data- N GLOBAL GOAL: _Mike will utilize a variety of stores

-forgrocery.-shopping-in _his_community

REPORT CODE: C = completed, IP = in progress
NS = not started

ENVIRONMENT: Home/ choo]/Communlty \
‘.\; - _/

=

. Annual DateProﬂM1dlM1d ; Respon51b111ty
Priority Activity Goals Short Term Objectives I Eng !g;\ Yr.; ' Timeline
4, Grocery Shopping *"tv ’

LI 4.1 Mike will use his self mgt. i+ |Self management book Wi1l shop with
Mike will . notebook to initiate and ¢ v beer tutor
independently shop - prepare to go shopping.-- - 3x/week.
for canned, frozen, across 2 consecutlvefﬁr’bé
dairy, bakery, prodycg weeks.
meat, and hygiene S
items at Safeway, 4.2 Mike will usé: commun1cat1on o Communication book
Prairie and Marketplage book and--bus pass to “travel
stores, purcha51ng¢ R 3\
jtems totalling up;to
$10.00. I f{ .. Wil 7 Picture 1ist Carol & Suzanne

o AR £o: 1dent1fyfbrands and Tocate will generate
Activity 1nc]ude§ .”*up to 10: i terms. picture 1list

) T based on parent
'GatherTng materials 4 4 M1ke w111 use the "dollar up" Mike will need 10 one grocery shopping
*Traveling to store, : : - Strategy to pay for totals dollar bills when he makes Tists
-Locating items 'akg “cup to $10.00. purchases at the store.
‘Paying for items : Mrs. M will send
*Continuing to next Next number strategy in Tlist once a
activity week.
op
54




NAME: Mike M. o B , CATEGORY: _Personal Management .

METHOD OF EVALUATION: Daily classroom data o GLOBAL GOAL: _ Mike will :shop for;personai iteﬁs

e - —-at_varijous_stores in his community.
REPORT CODE: _C = completed, IP “in progress :

NS - not started - ENVIRONMENT: _ Home/Schoo! /Communi
Annual ' ' DatePErcf; l:'id Mid Ehetic/Alternate | Responsibility
n r

Priority Activity Goals Short Term Objectives

5. Shopping for
|Personai1tems

erformance Strategles Timeline

jke will independently 5.1 Mike will use his se]f'mgt“ﬁiq Picture choice 1ist of |List is currently
locate and purchase notebook to 1n1t1ate<‘_‘;:K PR AR stores being used in :
clothing and personal- prepare to go to, thea N S N class
items at Fred Meyer, £ R &
Emporium & Criders. 5.2 Mike will usefa picture 19t} " Picture list . Mrs. M. will send
to Tocate. ar and*seJect persona] f in Mikes 1ist &

Activity includes: -

Vs itemssdnd: correctzs1zes, at money to purchase
5 : Curacy:: {personal items.
*Selecting stor ‘

‘Traveling to store
-Locating sectlon O

*Selecting items-

14

"Dollar up" strategy Mrs. M. will
assist Mike to

$10=00 using "dollar up"

w i

*Paying strategy with 100% accuracy : purchase items
*Traveling to next IR .-~ across 3 consecutive probe ) at least 2x/month
activity .k L’Ntweeks

5.4 Mike will use communication ) Communication book

book and bus pass to take
public transportaticn to
Fred Meyer.

&
v
) |
(op)}

o7




NAME : _ Mike M.

METHOD OF EVALUATION Daily classroom data

'REPORT CODE: c-wmmmdlp

=in p OgY‘ESS

CATEGORY: Leisure/Recreation

GLOBAL GOAL:

Mike will utilize a variety of leisure

—activities in his _community. ... __.

NS = not started ENVIRONMENT Homezschoolm
. _ _ _ N <4§§A:;Jx o—— ~ ;_
Annual !”?ﬁros het1c A]ternate Responsibilit
Priority Activity Goals Short Term Objectives “ } / gﬁme]ine y
5. Library Use ‘

Mike will
independentlyv use the
public and community |
college libraries to
check out books. and
listen to music.

Activity includes:
]-Preparing to go
~Traveling to 11br
~Locating book/tape/
record of 1nteres Zoxle
-Checking out materid}s

to music
*Traveling to next
. activity

&

58

<fi-
-

-Reading book/11sten1hg

‘1?5»’ass1stance from librarian to
-« .Tocate.

6.4 Mike will read,

6.1 Mike will use self mgt. notes,
book to- initiate and preparés
to go to the library, across
2 consecutive probe week5w”*3\

(2‘

6.2 Mike will use commii
book ‘and bus pass%;o takeN
. public transportation to:
e,communwty”toilege%campus “acrd
2 consecqﬁqVE»probe@weeks.
T % ff;’
y xuige.w11ﬂ%use”tommun1cat1on
notebogkgtoachoose the book,
tape«b? record he would like
toiicheck out and acquire

listen to tape
record at library for at least
20 minutes appropriately,
across 2 consecutive probe
weeks.

Ev?ﬁ
7
>,

~

ﬁ%3,§e1f managemeNt not ~book

Communication book

Self mgt. notebook &
analog watch

Carol will devélop-
by 9/27.

Carol will
complete by 9/27.

Carol will contact
Tibrarian about
using notebook
before school

|starts.

Mrs. M. will buy
watch and send
in w/Mike first
week of school.

09




NAME:r

Mike M.

METHOD OF EVALUATION: Bi-monthly parent -contacts &

A daily c]assroom—daté—rv
REPORT CODE: C =

completed,

IP = in progress

NS = not started

CATEGORY: _Personal Management

GLOBAL -GOAL:

Mike will increase his personal

manaqement skills

.

ENVIRONMENT: ( HomeZSchoonCommunlty

eI SRR

Annual

. . e . . DatePro.lMId Mi d:’j ';y Prosthet1c/A] ternate ) RespOHS'lb]] 1ty
Priority | Activity Goals. Short Term Objectives : End Yr\ erformance Strategies Timeline
7. Showers N :zafw,ﬂw :

Mike will independent
shower and shave
daily.

Activity includes:
-Determining time for

shower-
-Getting mater1a15~3f

*Undressing

- Showering- (wash ha1r
~Drying R PR
-Shaving R
-Dressing I

-Putting away m=teria

1Takes Medication

Mike will independent
take his medication

at school and home.

Activity includes:

- Determining time

-Getting medication

-Selecting correct
amount

-Faking medication

- Putting med. away

H He .w"

[

7 23 Mike wil] use“gn electr1c
razonfto shavqr R

et .

A
4

i

;

\e”' B
Lo L=

is- .

1Y 8.1 Mike will independently

check his self management
notebook or computer scheduléd
to determine time for
medication, with 100%
accuracy across 3 consecutive
weeks.

ly 7.1 Mike will follow computer iy
schedule to determine time*
for nightly shower. ﬁ;:‘»

N &

i.’| Computer schedule

Self mgt. notebook &
computer schedule

Carol will help
develop schedule
on home computer

Mr. M. will
monitor nightly
as needed.

Mrs. M. will -buy
Mike electric
razor for Christ- -
mas.

Mr. M. will send
in medical forms
necessary- for

| Carol to monitor

distribution of
medication.




NAME:  Mike M. , L ‘ B CATEGORY: _Leisure/Recreation

METHOD OF EVALUATION: Daily classroom data o GLOBAL GOAL: _Mike will utilize a variety of leisure

- , 7 activities available within the .
REPORT CODE: C = completed, IP = in progress , ity and school.
NS = “°t St?”t?d ENVIRONMENT: Home/School fommunity &

PNy
PO

Annual | : i DatelPro. Mid'Miqu P

AN o rosthetic/Alternate Resﬂonsibi1{¥u_—
Priority Act1v1ty Goals Short Term Objectives I {End|Yr. Perforﬁénce/Strategles ?ime1ine d

9. Fast Food Restaurant ,;
Use o S
Mike will independently 9.1 Mike will use his communlcatﬂoﬁ ip“fﬁommunication notebook farol will develop
purchase snacks at notebook to select and orden.f* i by 9/27.
McDonalds, Wendys & individual or comblnatjruﬁof L :
Dairy -Queen. menu items under $3 00/“/90% :
Activity includes: 5
-Getting materials
‘Traveling to LA 2932 "Dollar up" strategy Mrs. M. will take
restaurant ‘i:i”;‘3i, , Mike to a fast
*Ordering K food restaurant
|*Eating o of his choice
*Paying < once a week.

‘Going to next actiV1,y ' SR

9 3 M1ke w111 use communication Communication notebook
notebook and tokens to access|
pub]1c transportation to
- Wendys and McDonalds.

10. :weight Lifting _ | ;
Mike will attend and | 10.1 Mike will dress within 5 min. Will use lock key Mrsk M-1w1l1bsend
participate in regulay .  at 100% accuracy across 5 , ;723ey ock by
education weight consecutive probes. )

training class. ‘ . o
10.2 Mike will use free weights & Carol will assign

Activity includes: universal gym with minimal peeE tgtorh1s¥
-Getting dressed assistance of peer tutor. week of school.
Saing to Wt h:g°m 10.3 Mike will ind. shower & dress

g weig within 10 min. at 100% accuraty
éhower ng ‘dr%s ing, ; \
01ng vity : 63




Student's llame,

High School

)

Transition Plan bate

Age Date of Graduation

Participants

Transition
[ssues

PPecormendations

Respousibilities

Parent/Guardian chool

Adult Service Provider

— T Time
Action ' Line Action

Time
'Line

Time
Action Line

1.
Incom
Suppurt

2.
Vocational
Placenent




. 6-1. |
Ureqon liigh School Praject: Transition i'lan

' TesponsihiTitins
Transition ilecorrendations Parent/Guardian School

[ssues Time - Time
Action Line Action Line Action

Adult Service Providers
Time
Line

-3,
Residential
Placement

4,
. Community
Leisure .
Options

5.
Transportatios

, 87
66




-6-D
Oreqon High School Project: Transition Plan

— JesponsibiTities
Transition- Recorvendations _Parent/Guardian School

] Adulff§ervicc”9rovider5‘
Issues | e

- . 1] » B rim
Action Line . Action Action Line

5,
-Hedical
ileeds

7
Advocate/
‘Guardian

8.
Long-Term
Care
(Trust/iiN)




b-tr *

Oreqgon Wiqh School Project: Transition Plan .
- , . R - TesponsibiTities -
Transition HeCo! tacations Parent/Guardi an , School — - Adult Service Provids
Issues ] Tioe Time | - ti;.:s
f\ctwnf Line Action Line | Action Line
9.
Haintenance
-of Family
Relationships ‘
|
. |
|
:1
10. 1
Insurance




6-0

we the undersigned have participated in the development of

*s Transition Plan and agr2e to carry out

the recommendations specified within.

Parent- Jate Student/date

Claséroom Teachér/date LEA Rrepresentative/date

Adul: Service Providers:




Osfixitions of Job Clusters

~TUatIaltioe tasmples Non-txemples

1. AGRICULTURE /MATURAL RESOURCES fncludes Picking strawberrios Food processor
activities concersed with prepagating, Gatharing eogs {Distribution)
roving, coring for amd gathering plan and | Greenhouse worker
antmal life and preducts. -Alse includes Grounds keeper
caring-for parks, gerdens, and grounds, Tree plaater ceeoaee

2. CONSTRUCTION includes amy activities Construction werker Yard saiatenance
concerned with fadricating, erecting, Road censtruction worked werker. (agricul-
fnstalling, paving, painting, and Painter’s helper- ture/natural
repairing structures such a8 buildings . reseurces)
or reads.

3. OISTRINUTION include: any activities Vegetable processor | Food preparation
concerned with handling, precessing, or Stocking shelves person-
retailing materfals. Machinery may be Sorting dettles Kitchen helper
-invelved in handling or precessing Sales clerk
operations. . | Packager

4. OOMESTIC AND SUILDING SERVICES fncludes Janiter Sus -person (food
activities concerned vith greviding | naie preparation/
domestic services in private heusehelds or | Lawndry worker services
Todging estadlishments, asintaining. ond Dry cleaning worker
cleming clothing/appare] in & comsercial Washing windows
establishaent, nd performing cleaning or .
mafntenance services teo the fateriers of
buildings.

5. FOOD PREPARATION ARD SERVICES. includes Susing tadles
activities concerned vith preparing food Washing dishes
and beverajes and serving them to patroas Food counter person
of such establishments as hetels, clubs, Kitchen helper
restawcants. Also fncludes activities
that saintain kitches work aredas and
equipment or that msintain customer
eating areas.

6. MHEALTH. OCCUPATIONS facludes amy Oay care attendant Hospital kitchen
activities concerned with maintaining the Nurse's assistant worker (food prepara-
Mealth, confort, or safety of individuals. | Nursing home voluntesr | tion/services
Also includes activities that favelve the .| Child care helper Hospital laundry
handling of medicineg or materials that are warker (domestic and
used in hospital care. dbuilding services)

7. MARUFACTURING/MACHINE OPERATION includes Mechanic assfistant Packager
activities concerned with ysing tools ana | Oryer operator (distridution)
sachines to fadricate, fnspect, w° repair Hest-seal machine
products. operator

Quality controller o

8. OFFICE M0 BUILOING SERVICES fincludes Filing records Stocking shelves

activities concerned with recerding,
transcridbing, reproducing, organizing,
and ripping -a00ds and msterials from an
of fice businy:.

Mailroom worker
Messenger i
Running copy machine

(distridution)
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.

2.

3.

FORMAL

Individual Job Stations
in the Community

Community Nork Crews

Centralized Work Training
Sites

-supervisors or co-workers.

Vocational Training Formats for High School Students with Severe Handicaps

DEFINITION

A work -training station in public
or pri:ite sector, service or
industy 2l setting designed to
accomodate a single student. Super-
vision and training is initially

-provided by school personnel who

Mve completed a comprehensive job
amalysis. Student performance

1s maintained through da’ly contact
with indigenous.supervisors-and
co-workers, with systematic follow-up
by school personnel. Individual

Job sites may be utilized-in any

Job or “Job cluster.

An instructions) and organizational
format designed to-provide voca-
tional training to wp to four
students in aultiple public or private
sector, service or industrial
settings. Supervision and traini
are continuously provided by schoo
personnel who -have completed a
comprehensive analysis of all job
tasks fn each worksite. Student
performance is maintained through
regular and-frequent -contact with
school personnel. Crews may be
utilized in any job or job cluster
that allows efficient division job
requirement into functional work
tasks.

An instructional and organizational
format designed tc provide vocational
training to up to ten students in a
single public or private sector,

service or industrial settings. .
Supervision and training is continu-
ously-provided by school personnel,
with assistnace from indigeneous

Job
assignment and design §s based on a
comprehensive analysis of all jobs in
the work site. Centralized Work
Training sites may be utilized in any
job or job cluster that allows effi-
cient division of job requirements

-into functional work tasks.

)
.

i.

ADVANTAGES

Opportunity to provide regular and
frequent training in actual work
enviroments.

Training may lead to employment in
the worksite.

Regular and frequent contacts with
nonhandicapped co-workers.

Efficient utilization of staff for
vocationsl training.
Opportunities to teach generalized
work skills.

Opportunities for job expansion
within_and across work sites.
Regular and frequent contacts with
nonhandicapped co-workers.

Training opportunities-not l1imited
to a single work site or job cluster

Efficient utilization of staff for
vocational training.

Opportunities to teach generalized
work skills.

Opportunities for job expansion
within and across work sites.
Regular and frequent contacts with
nonhandicapped Co-workers.

Training not limited to a single job
cluster.

Work tasks may be designed-to match
post-school employment opportunities.

Rl S

DISADVANTAGES

Staff intensive training
format.

-Requires high proportion of
staff time to complete job
development and job analysis
activities.

Limited opportunities for job
e:'(pansion within the existing
site.

Little opportunity to fade
trainer presence.

Limited opportunities to work

in crews after high school.
Difficult to schedule sufficient
training time for all students
during crew start-up.

Increased resources required

for travel.

Difficult to schedule sufficient
training time for all students
during start-up.

Require staff assignment to
central site.

i




ACTIVITY: Grocery Shopping

Correct =

Error =

STUDENT :

Correction

Procedure:

Level of Assistance:

Date:

12.Goes to next activityom————. 12
11 .Leaves : 11
10.Receives change/itemSc - 10
?.Pays_- ?
8.Greets cashier 8
7.Locates cashier 7
é.Determines when throughe———. é
c. Price : c

b. Size : - b

a. Brand a
S.Locates specific items———__...5
4.Locates sections 9
b. Cart/basket . b

" a. List/other —3
3.Prepares to shop 3
2.Travels to store 2
1.Prepares to go : 1

Circle ‘A’ if absent: A

Trainer:

12
11

10

» o b (4]

N W

12

11

w T b wn

[,V I

12

11

10

w T b wn

N

12
11

10

w o H n

N W

12

11

10

o N © 90

12

11

10

w o H n

N

12

11

10

0o N 0O 9

12

11

10

12
11

10

” .

N W

Start Time:

Stop Time:

Total Minutes:

Comments:




INSTANCE MONITORING - GROCERY SHOPPING

Date:: ~ Store: Items Purchased: Amount: Comments:




ACTIVITY: FAST FOOD RESTAURANT
STUDENT 3

Correct =

Error =

Correction

Procedure:

tevel of Assistance:

Date:
12.6oes to next activityo.—._.12
11.Cleans up self/areaammmee— 11
10.Determines when to gO——c.o__10

?.Eats_.. 9
8.Takes item(s) to seat____-.8
7.Retrieves item(s) 7
é6.Pays for item(s) ; é
S.0rders item(s)__- -]
4.Determines if can afford.—__4
3.Chooses item 3
2.Travels to restaurantoo——_._.2
1.Prepares to go 1

Circle ‘A’ if absent: A

Trainer:..

12

11

N W d O 6 N @ v O

12

11

N W S O N B v O

(3

>

12
11
10

N w » O o0 N @© 0

12
11

10

> NN @ 9

N W S O

12

11

N W S G N @ v O

(3

>

12

11

10

H U 06 N O 0

[5¥]

12

11

N W S G 6N @ v O

(3

>

12

11

10

N W d» OO0 NN @ v

12

1

10

N W S N N D0

Start Time:

Stop Time:.-

Total Minutes:

Comments:




INSTANCE MONITORING ~ FAST FOODS

Date:

Restaurant:

Items Purchased:

Amount:

73




ACTIVITY:

Correct =

Exrror =

Student:

Correction Procedure:

Level of Assistance:

Date:

1s. 15
14. 14
13. 13
12. 12
11. 11
lo. 10
9. 9
8. 8
7. 7
6. 6
S. S
4. 4
3. 3
2. 2
1. 1

Circle 'A' if absent: A

Start time:
Stop time:
Total Minutes:

-Comments/Program Changes:

15

14

13

12

11

10

15

14

13

12

11

10

15

14

13

12

11

10

15

14

13

12

11

10

15

14

13

12

11

10

15
14

13

12

11

10

15

14

13

12

11

10

15

14

13

12

11

10

15

14

13

12

11

10

15

14

13

12

11

10

15

14

13

12

11

10

15

14

13

12

11

10

15
14
i3
12
11

10

15
14
13
12
11

10

80




Common Questions About

THE EMPLOYMENT TRAIN “TRANSITION MODEL
capped students in the participating classroom?

Students achieve greater independence both at home and in the
community following graduation (if parent allows--some do not); they
receive training in work skills and in self-management skills
(scheduling time, making choices, problem solving, time management);
and have an increased ability to use leisure time appropriately. 1In
addition, students benefit from state-of-the-art teachipg technology
and increased instructional time, from increased contact with non-
handicapped people, and from learning a functional curriculum
focused on adulthood. Project data indicates that improvements in
students' lifestyles alse take place following model implementation.
After following students in ET&T classrooms over a year, the cata
show a significant increase in student performance of activities in
integrated community settings. Students in ET&T classrooms are
spending more time in csmmunity settings engaged in leisure activi-
ties, personal management tasks such as shopping, and work as a
result of their participation in the model. In other words, ET&T

accivities have an impact on students' quality of life outside of

school.




Page 2

The notion that handicapped persons are more vulnerable to community

risk may be addressed in two ways:

l. Severely handicapped persons are only vulnerable if they are not
_adequately trained. The success of training for adaptive com-
munity behaviors has been well documented. '

2. The "digaity of risk" (Perske, 1972) irs an important aspect of
learning for everyone. Handicapped stuuents have the right not
to be overly protected and hence restricted from the opportunity
for community integration. The key is supervised training so
that risk is minimized, Handicapped citizens, like everyone
else, have the right to realistic feedback from others.

A 7':!> - - ]y ) l 3., P 3 I i I K ] i ] E I. o I

ity ?

?
é

This cuestion has a multifaceted response:

1. Many individuals--the elderly, individuals with crutches or
limbs in casts--may also respond more slowly. Society is gener-
ally tolerant of them.

2. A handicapped individual completes tasks slowly or ,
inappropriately dué to a lack of training or exposure; there-
fore, better training over cime will eliminate the "annoyance"
to other citizens.

3. Handicapped individuals are membars of the local community and
havé the same claim on access to services and opportunities .s
anyone else. Personal inconvenience is an excuse, not a reason,
for segregation or denial of access.

4. Prejudice against a minority group is reduced by exposure to its
members, making this a compelling argument for integration in
the schools and in the community. Successfully trained, handi-
capped citizens tl.én are their own best advocates.




Page 3

Does the is i ining mean that academic skills
will no longer be taught?

Training of academic skills will not be abandoned, but will be
taught in context rather than in isolation. Reading, math, or
language skills will be taught in the contéxt of valned activities
such as shopping, cooking; or riding the bus. ‘“reatment of academic
skills is influenced by the concept of "opportunity cost™: Given
limited instructional time gﬁd many activities that could be taught,
it is important to spend educational time in those areas that will
maximize success after leaving school. For a student with a severe
handicapping condition, it is considerably more important to learn

community and job skills tb-. to learn more math facts, adjectives,

or sight words.

e rticie
" . i tivities?

Severely handicapped rtudents may learn more slowly or need to
employ prosthetic devices or alternate performancé strategies to
successfully function in the community. It is likely that lack of

skill is due to lack of training and access, not lack of ability.

ional secondary classroom? 4
Fo, the ET&T model has been designed to fit whatever resources are
regularly available to the classroom. Inh all likelihood, however,

it will be necessary to allocate those resources in a different way.

83




Rather than expenditures for purchases of commercial curriculum
materials, teachers will need support for local curriculum develop-
ment activities. 1Instead of traditional classroom supplies
(workbooks, prepackaged materials), classrooms will need flexibility
to purchase consumable supplies (cooking ingredients, restaurant
meals) and other nontraditional items (bus tokens, etc.). Parents
can be expected to provide at least partial support for some commun-
ity-based activities that benefit families directly (such as
shopping for grocery items) and for those activities that parents

usually support (e.g., student leisure activities).

OT, PT, speech and language specialists act as consultants to the

Iteacher and may assist in the following ways: -evaluate current
level of performance; give input on IEPs and suggested activities;
develop prosthetic devices; train students on instructional programs
such as te;ephone use;, grocery shopping, using fast food restau-
rants; and monitor effective communication in community settings.
The adaptive physical education specialist may function as a consul-
tant -or provide instruction on age-appropriate recreation and
leisure skills in the school or community. Related service staff
coordinate goal develroment, assessment, effective classroom manage-

ment and préocedures, and instruction with the teacher, aide, and

other support staff,

84 -




Page 5

Ar 10 ' able?

Is ET&T - ) i inag? 1 i ) 3 2

The development of ET&T was supported by a contract from the Special
Education Program, U.S. Department of Education, to the University
of Oregon and the Lane Education Service pistrict. Prior to the
contract, the University and Lane ESD staff had collaborated on a
number of other projects related to secondary education for severely
handicapped students. Stafﬁ g;eAexperienced in teaching, program
development, staff training, research, and program administration,
The concepts of age-appropriate, integrated, community-based, and
activity-oriented training for high school students with severe han-

dicaps appear throughout contemporary program literature across the

nation.

?

Parents are able to give planning and program-evaluation assistance,
to receive specific outcome information on their son's/daughter’'s

progress, to coordinate home and school/community ptograms with the
teacher, to see increased independence of their son or daughter, to
use sets of materials developed by ET&T, to actively participate in

transition planning, and to have increased involvement in goal set-

ting.

o0
(W4




Don't some components of ET&T actually duplicate the
responsibilities of adult service programs?

The ET&T model does include some components that can be expected to
be in the work domain of adult service agencies. However, many
adult service agencies are not familiar with the service needs of
severely handicapped students and find it difficult to respond with
adequate services. The goal of the program is to provide informa-
tion about students to the representatives of these agencies that
would allow them to do.better planning. The process of transition
requires early involvement of all participants (school, parents,
adult service agencies) in the future planning for an individual
student. Al% potential service providers need to work together

before, not after, high school completion.
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* Resource List

For more information contact:

Carla dJackson

Transition Coordinator
Superintendent of Public Instruction
FG-11

Olympia, WA 98504

(206) 753-6733 .or,

Carol Overdorff

Employment Training & Transition Project
7018 N.E. 158th

Bothell, WA 98011

(206) 488-4859




SPECIALIZED TRAINING PROGRAM
Materials and Information List
The Specialized Training Program is an organization committed to research and
training on the development, implementation, and evaluation of community-based
systems for supporting students and adults with severe disabilities.

AVAILABLE DIRECTLY FROM THE SPECIALIZED TRAINING PROGRAM

ADULT VOCATIONAL SERVICES

-Order Title
No.

A.1  Bellamy, G. T., & Horner, R, H. (Eds.) (Revised 1984). Specialized
Training Program Benchworks Model Operations Manual. $60.00

A.2  Bellamy, G. T., Horner, R. H., Sheehan, M. R., & Boles, S. M. (1982).
Structured employment and workshop reform: Equal rights for severely
handicapped individuals. In J. Lapadakis, J. Ansley, & J. Lowitt
(Eds.), Work, services and change: Proceedings from the National
Institute on Rehabilitation Facilities. Washington, DC: National

Kssociation of Rehabilitation Facilities. Reprinted in The Australian
Journal of Special Education, 6(1), :pp. 15-22. — $1.70

A.3  Bellamy, 6. T., Rhodes, L. E., Bourbeau, P. E., & Mank, D. M. (1982).
‘Mental retardation services in sheltered workshops and day activity
programs: -Consumer outcomes and policy alternatives. In F.R. Rusch
(Ed.), Competitive employment: Service delivery models, methods, and
fssues. - more: 3rookes. i ’

A4 Bellamy, G. T., Rhodes, L. E., Wilcox, B., Albin, J., Mank, D. M.,
Boles, S. M., Horner, R. H., Collins, M., & Turner, J. (1984). Quality
and equality in employment services for adults with severe
disabilities. Journal of the Association for Persons with-Severe
Handicaps, 9(4), pp. 270-277. $1.60°

A.5 Bellamy, G. T., Sheehan, M. R., Horner, R. H., § Boles, S. M. (1980).
Community .programs for severely handicapped adults: An analysis of
vocationz1 opportunities. Journal of the Association for Persons with
Severe Handicaps, 5(4), pp. 307-324. $2.10

A.6 Boles, S. M., & Wheeler; R. W. (1981). Mi:rocomputers in social
service_systems. Proceedin?s of the Johns Hopkins first national search
or applications of computing to aid the handicapped. (IEEE No.
THO092-7, pp. 86-101). $1.00

A.7  Buckley, J., & Bellamy, G. T. (1986). Day and Vocational Programs For
Adults with Severe Disabilities: A National Survey. In P. Ferguson
(Ed.) (1986), Issues in transition research: Economic and social
outcomes, pp. I-12. Eugene, OR: University of Oregon, Center on Human
Development. $1.10
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A.8

A.9

A.10

A.11

A.12

A.13

P. Ferguson (Ed.), (1986). Issues in transition research: Economic and

social outcomes, pp. 1-12. Eugene, OR: University of Oregon, Center on
Human Development. - $1.10

Horner, R. H., Eberhard, J., & Sheehan, M. (1986). Generalization of
table bUSIHQ skills with ‘moderately and severely retarded adolescents.
Behavior Modification, 10, pp. 457-471. $1.50

Lynch, W. F., Slovic, R.; Burnham, M. H. (1986). Supported Employment:
A New Way To Work. (1/2" VHS, 20 minutes) 3%5.05

A video designed to inform parents about the nature, function, and
value of supported employment. Appropriate for anyone interested in a
general ‘uncerstanding of the subject. Four types of programs are
covered: individual supported jobs, enclaves, mobile crews, and
benchwork. Accompanied by a transcript and a short paper on parents
role in promoting supported employment. Produced by the Parents'
Graduation Alliance.

Mank, D. M., & Horner, R. H. (in press). Self-recruited feedback: A
cost-effective procedure for maintaining behavior. Applied Research in
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SECONDARY PROGRAMS FOR SEVERELY HANDICAPPED STUDENTS
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Albin, R M., MCDonnell, J. J., & Wilcox, B. (1987). Designing
interventions to meet activity goals. InB. Wilcox & G. T. Bellamy
(Eds.), A comprehensive guide to the Activities Catalog: An alternative
curricqun for youth and adults with severe disabilities. -Baltimore:
Paul H. Brookes. $1.50

Bellamy, 6. T., Rose, H., Wilson, D., & Clarke, J. Y. (1982).
Strategies for vocational preparation. In B. Wilcox and G. T. Bellamy,
Design of high schooIAprggrams for severe1y handicapped students.
Baltimore: Paul H. Brookes. $1.25

Bellamy, G. T., & Wilcox, B. L. (1981). From school to what?

Transition services. for students with severe handicaps. Paper prepared
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ales. 1.4
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Bellamy, T., Wilcox, B., McDonnell, J., & Sowers, J. (1982).
Improving vocational services for severely handicapped individuals: |
Strategies for parent involvement. National Paren% Conference :

Requiring Extensive Special Education, Special Education Services, U.S. .
Department of Education. $2.30 |

Bellamy, G. T., Wilcox, B., Rose, H., & McDonnell, J. J. (1985).
Education and career preparation for youth with disabilities
responsible for services to persons with severe handicaps. dJournal of
Adolescent Health Care, 6, pp. 125-135. $1.00

Essfg, D. (1983, April). Hey, Barb, where's the severely handicapped
room?  The high school principal's role in facilitating the integration
of students ‘with severe handicaps. Confederation of Oregon School
Administrators. o $0.50

Horner, R. H. (1986). Generalization and motor control: Implications
for instruction with learners who exhibit severe disabilities. In M.
G. Wade (Ed.), Motor skill acquisition in the mentally handicapped (pp.
243-256). Amstzrdam: North Holland Publiishing Company. "$1.50

Horner, R. H., Albin, R. W., & Ralph, G. (1986). Generalization with
precisfon: Thi role of negative teaching example in the instruction of
generalized grocery item selection. dJournal of the Association for
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the presence of nontrained stimuli: An ap;lied analysis of
generalization. Journal of the Association for Persons with Severe
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Horner;"R: M., ‘& Budd, C. M. (1985). Teaching manual sign language to
a nonverbal student: Generalization of sign use and collateral
reduction of maladaptive behavior. Education and Training of the
Mentally Retarded, 20, pp. 39-47. $1.90

Horner, R. H., McDonnell, J. J:, & Bellamy, G. T. (1986). General case
instruction in simulation and community settings. In R. Horner, L.
Meyer, & H. Fredericks (Eds.), Education of learners with severe

handicaps: Exemplary service strategies (pp. 289-334). Baltimore: Paul
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Horner, R. H., & Rose, H. (1982). Direct instruction with severely
handicapped students taking direct instruction to the community.
Direct Instruction News, 1(4), pp. 3-5. $0.75

Horner, R. H., Sprague, J., & Wilcox, B. (1982). General case
pro?ramming for conmunity activities. In B. Wilcox & G. T. Bellamy,
es

D n of high schcol programs for severely handicapped students.
Ealtimore: Paul H. Brookes. ‘ $1.50
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Horner, R. H., Williams, J. A., & Knobbe, C. (1985). The effects of
“Opportunity to Perform” on the maintenance of skills learned by -high
school students with severe handicaps. Journal of the Association for

Persons with Severe Handicaps, 10, pp. 172-175. $1.50
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training: Adaptations for students with multiple handicaps.
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pp. 323-344. ‘ $1.25
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Transition issues facing youth with severe disabilities. Parents'
perspective (A Brief Report). Journal of the Association for Persons
with Severe Handicaps, 10(1), pp. 61-65. $1.25

‘McDonnell, J., Wilcox, B., Boles, S. M., & Bellamy, G. T. (1985).
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Verdi, M. (1982). A catalog of alternative performance systems for
high school students with severe handicaps. tugene, OR: Unpublished
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Rose, H., & Horner, R. H. (1982). Avoiding response distortion with

severely handicapped students. Direct Instruction News, g§1)§04;g4.

§prague, J.; & Horner, R. H. (1984). An experimental analysis of
generalized vending machine use with severely handicapped students.
Journal of Applied Behavior Analysis, 17, pp. 233-278. $2.30

Sprague, J., & McDonnell, J. J. (1984). Effective use of secondary &ge
peer tutors: A resource manual for classroom teachers. Unpublished
manuscript. Eugene, OR: University of Oregon, Specialized Training
Program. $4.2%

Sprague, J., Mix, M., Wilcox, B., Styer, C., & Biber, B. (1983).
Self-monitoring procedures for high school students with severe

handicaps. UnpubTished manuscript. Eugene, OR: University ostrggon.
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Sprague, J., Paeth, M. A,, & Wilcox, B. (1983). Community work crews
for severely handicapped high school students. Unpublished manuscript.
Eugene, OR: University of Oregon. $5.00

Sprague, J., & Wilcox, B. (1984). Organizing a social service club for
handicapped. and nonhandicapped students. Unpubiished manuscript.
Eugene, OR: University of Oregon, Specialized Training Progragé o0

Wilcox, B., McDonnell, J., Rose, H., & Bellamy, G. T. (1986).
Integrating adolescents with -severe handicaps into the public school
system: A case study. In L. Visile (Ed.), Integration of the
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Economic Cooperation and Development. $2.50

Williams, J. A., & Horner, R. H. (1985). Teaching general case street

crossing: A curriculum package. Eugene, OR: University of*Orgggnéo

.

Williams, J. A., & Horner, R. H. (1985). Teaching generalized
telephone use: A curriculum package. Eugene, (R: University of Oregon.
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Williams, J. A., & Horner, R. H. (1986). General case cooking

instructional package. Eugene, OR: University of Oregon. $15.00
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Newton, S., Romer, M., Bellamy, G. T., Horner, R. .H., & Boles, S. M.
(1983). Neighborhood Living Project Group Home Operations Manual.
Eugene, OR: University of Oregon, (enter on Human‘DéVé1opmen§éo 00

The Neighborhood Living Project Operations :Manual for Specialized Group
Homes describes standa.dized systems and procedures for managing a
smal]fgrougﬁhome for individuals with severe handicaps.

‘Newton, S., Romer, M., Bellamy, G. T., Horner, R. H., & Boles, S. M.

(1983). Neighborhood Living Progect Tenant Support Operations Manual.
Eugene,0R: University of Oregon,Center on Human Development. .

The Neighborhood Living Project Operations Manual for Intensive Tenant
Support -programs describes standardized systems and procedures for
managing a small residential program that provides services to
individuals with severe handicaps 1iving in apartment settings. The

purposes of the manual are identical to those of the manual Tor group
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R.3  Newton, J. S. (1986). Neighborhood Living Project Basic Inservice
Training Package. Eugene, OR: University of Oregon, Center on Human
DeveTopment. Ny $10.00

This package, which consists of eight learner-guided, programmed
"modules”, is designed to help staff members teach themselves how to
perform the basic responsibilities and duties of a staff person in a
residential program using the Neightorhood Living Model.

R.4  Newton, J. S., & Horner, R. H. (1986). Neighborhood Living Program
Advanced Training Package. Eugene, OR: ~University of Oregon, éenter
on Human Development. $5.00

This package is a learner-guided manual that introduces staff in
residential programs to more advanced concepts and procedures for
assisting people with severe disabilities to learn adaptive skills.
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(Ed.), Systematic Instruction of Persons with Severe Handicaps (3rd
Edition]. Columbus, OH: Charles E, Merrilly. ' $1.50
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R.7  Boles, S. M., Horner, R. H., & Bellamy, G. T. (1986). Transition to

supported 1iving: One example. Unpublished manuscript. University of
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R.8 Newton, J. S., Boles. 5., Romer, M., Bellamy, G. T., & Horner, R. H.
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handicapped chitdren and youth (Grant No. -8l-

. tugene,OR:
University of Oregon, Center on Human Development. $8.00
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TiTestyTes. UnpubVished manuscript. Eugene, OR: University of Oregon.
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From School to What? (1985).

.People With Developmental Disabilities: Where Do They Live? (1985).
,People With Developmental Disabilities: Where Do They Work? (1985).
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.Parents' Graduation Al1iance - The First Two Years. (1985).

P.2 Slovic, R. The Parents' Graduation Alliance: Transition Support for
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Information on PGA Team Organization and Activities $4.50

Project Description.

Goals and Purposes.

Responsibilities of Team Leaders.

Responsibilities of Team Members.

Team Activities,

Activity Reporting Format,

Team Sample Agenda.

Sample Student Resume,

Recruiting Team -Members (3 pages).

Structuring Your Team: Reinforcing, Delegating (4 pages).
Why Meet and How to Conduct a Meeting (3 pages).

How to Prepare and Give a Speech.

How to Participate in Hearings and Public Meetings.
How to Get on Advisory Boards.

How to Set Up a Speakers Bureau.

How to Obtain TV and Radio Coverage.

Sample Press Release and Public Service Announcement.
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A literature review. In P. Knoblock (Ed.), An introduction to special
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Ferguson, D. L., & Ferguson, P. M. (1986). Families in transition: A
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McDonnell, J., Sheehan, M., & Wilcox, B. with assistance from
Nettekoven, L., Ramsey, B., & Slovic, R. (1985). Effective transition
from School to work and adult services: A procedural handbook for
parents and teachers, 34.50

Slovic, R., Ferguson, D. L., Ferguson, P. M., & Johnson, C. (1986).
GUIDES: A peer support program for severely handicapped students in

transition., .
Wilcox, B. Building a directory of local programs. $1.15
Wilcox, B. Formal transition planning. $0.55

Wilcox, B. 1IEP checklist, transition plan, and transition checklist.
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