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ABSTRACT

The research interests of the Citizenship
Development Study' investigators is to acquire
information regarding the current status of
citizenship education within the educational
community in the United States. This monograph
consists of an exploratory study of the opinions
and practices of members of the College and
University Faculty Assembly (CUFA), a subgroup of
the National Council for the Social Studies. This
membership generally represents university and
college social studies methods instructors who are
responsible for the education and training of
social studies teachers.

During 1986, members of the Citizenship
Development Study Project developed a survey
instrument that cculd be used to gather
information from members of the College and
University Faculty Assembly of the National
Council for the Social Studies (henceforth, CUFA)
regarding their preferences for one or more of
eight citizenship instructional approaches. This
initial study was designed as an exploratory study
that could be used to help in the development of
scientific surveys that would follow. The results
of this survey were used to assist in the
identification and clarification of concerns that
would arise in the study of the status of
citizenship education in the United States.

The study provided a great deal of
information on the citizenship education
pPerspectives and practices of college and
university educators. These perspectives and
Practices have besen separated into subsections in
the monograph. In addition to information about
the processes and procedures of the study, the
moncydraph addresses consensus and the definitional
‘Problem associated with citizenship education.




THE CITIZENSHIP DEVELOPMENT PROJECT

In recent vears, the United States has been the scene of a tidal wave
of immigration from every cuiture and society in the world. Languages and
Cultures are so numerous that they form a conglomerate of diversity that
would swamp and paralyze most other societies. Assimilation is the test
of the survivability of democracy, and a continuing process that
contributes to the vitality of democracy. Historically, American
Citizenship has effected by the consequences culturally pluralistic
society, but never to the extent that piuralism exists today. Since the
days of Jefferson, three fundamental factors-have been used to forge
diversity within the united piuralism. These factors have included a

.democratic ideology, a common educational experience that promotes a
unity in the face of social difverences, and-a shared wi 1ingness to accept
diversity as a perceived good in society.

American citizenship can he seen as the by-product of three factors
thet include democratic government, public education, and a culture that
can be described as a united pluralism. The interaction among these
factors has produced a socialization process quite different from most
socfalization processes found in other nations or'societies. These
socfalizing processes is what makes American citizenship different and
vital. tn order to understand the mechanisms of the socializing processes
assoc.ated with citizenship development in the United States, we are
required to study the interactions of ideology, education, and cultural
pluralism as they are manifested in educational programs and in the
processes of child development. The means an¢ methods for
understanding these complex social phenomenons consist of intellectual
and research processes. The capital goal of this inquiry is to explore the
current status of citizenship education and come to an understanding of
. the dynamic social processes that influence its development,

A research interests of Citizenship Development Study Center
Investigators fs to acquire information regarding the current status of
citizenship educatfon within “he educational community in the United
States, This moncgraph consists of an exploratory study of the opinions
and practices of members of the College and University faculty Assembly
(CUFA), a sub-group of the National Council for the Social Studies. This
membership generally represents university and college social studies
methods instructors who are responsible for the education and training of
social studies teachers.
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1. CHARACTERISTICS OF THE CUFA SURVEY

During 1986, members of The Citizenship Development Study Project
developed a survey instrument that could be used to gather information
from members of the College and University Faculty Assembly or the
National Council for the Social Studies (henceforth, CUFA) regarding their
preferences for one or more of eight citizenship instructional approaches.
This initial study was designed as an exploratory study that could be used
to help in the development of scientific surveys that would follow.
Because of the exploratory nature of this study, the researchers did not
attempt to plan or execute attempts to increase the number of survey
returns. At the.same time, the 32 % response rate was considered fairly
substantial given our initial expectations. The resuits of this survey were
used to assist in the identification and clarification of concerns that
would arise in the study of the status of citizenship education in the
United States. Therefore, in reporting the results of this initial survey we
are labeling the study and its results as exploratory., This study will raise
many questions and issues that will require a more specific type of
inquiry--an inquiry in which specific in-depth investigation can be
pursued. '

Because we are especially concerned with the actual practices that
social studies methods instructors use within the United States,
additional investigations are necessary in order to complete the findings
of this report. This exploratory study simply reflects the thinking of a
sample of CUFA members who responded to the mail-out survey. The
value of an exploratory study as described in this report is that it-helps to
clarify issues and directions. At the same time, an exploratory study

often raises issues and questions that may not have otherwise been
recognized, .

Eight Citizenship Approaches

These eight approaches were identified originally by Dynneson and
Gross ina 1982 article that appeared in September/October issue of The
Social Studies, The eight approaches included the following;

I. Citizenship as Persuasion, Socfalization, and Indoctrination.

2. Citizenship as Contemporary Issues and Current Events.

3. Citizenship as the Study of American History, Civics,
Geography and Related Social Sciences.

4. Citizenship as Civic Participation and Civic Action,
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S. Citizenship as Scientific Thinking.

6. Citizenship as a Jurfsprudence (legalistic) Process.

7. Citizenship as Humanistic Development (concerns for the
total weifare of the student).

8. Citizenship as Preparation for Global Interdependence.

A brief description of each approach was included with the survey
instrument. The 1982 article contained an extensive description of each of

. the eight approaches.

THE GOALS OF THE SURVEY
The goals of this component of research were the following:

I. To identify the nature i)‘f citizenship education, including its varied
approaches.

2. To gain insights into the currer. status of citizenship education as
seen through the perspectives and practices of social studies methcAs
instructors.

3. To identify issues, concerns; probiems, and questions that need to be
addressed and resolved in regard to the education of social studies
teachers.

4. To identify sources of influence, both educational and social, that
contribute to citizenship development.

3. To gain insights into the extent to which social studies methods
instructors agree or disagree on educational approaches to citizenship
educa*’on,

6. To gain insights into the extent to which socfal studies methods
instructors agree or disagree on a definition for citizenship education.

THE IMPORTANCE OF THE SURVEY

The investigation of the thoughts and opinions of CUFA members
regarding citizenship education in the social studies was undertaken in
order to gain information about the perceptions and practices of social
studies methods instructors. The resuits should contribute to the overal
study of citizenship education in the United States. Information collected
from this group eventually will be compared, contrasted, and combined
with information from other groups including teachers, administrators,
and students. In total, this data should become the basts for a broader
picture of the status and the importance of citizenship education in the
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social studies.

Through the survey of CUFA members, we can gain new
insights into the current status of citizenship education according to the
following issues.and concerns:

I. The patterns that exist in terms of respondents’ preferences and
practices in citizenship education,

2. The respondents’ assessment of the influences (especially persons
with whom the student has direct contact) that affect citizenship
development.

3. The respondents’ assessment of the impact of citizenship
education-on citizenship behavior.

4. The respondents’ assessment and preference of attributes that
help define or identify the “good" citizen.

S. The respondents’ preference for some of the eight recognized
approaches to citizenship education that have been described and
recommended in social studies literature. .

6. The respondents’ use of the eight approaches to citizenship in
socfal studfes methods courses for teacher candidates.

7. The extent to which the eight approaches to citizenship are valued
and assessed by respondents.

8. The identification of adoptions and modifications to citizenship
education in light of the percefved needs of students.

9. The fdentification of influences that contribute to variations in
citizenship education programs for students.

10. The extrapolation of the information to other specific elements of
social studies.

THE DESIGN GF THE SURVEY ™

The survey of CUFA members is the first of several components of a
larger study on the status of citizenship education in the social studies.
(Four {gentified populations include social studies methods instructors,
teachers, administrators, and students.) The results of the study should
provide information that will be the basis for describing of the cu.rent
thoughts and practices of social studies methods instructors on the
current status of citizenship education. The results of this survey should
lead to the fdentification of more specific issues and problems pertaining
to citizenship education in the social studies as seen through the eyes of
those surveyed. The design of the study is based on the following
activities;

The Review of Literature

The literature review spans a fifty year period from which books,
Journals, and articles that pertained to citizenship education were
analyzed for recommended approaches. Journal articles were of particular
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importance to this review, including Social Education. which-has served as
the official voice of the National Council for the Social Studies. The
library search focused-on articles that recommended different approaches.
to the teaching of citizenship education. As aresuit-of this search, efght
separate approaches to citizenship education were identified. .L ater these
eight approaches were reported in the September/October 1982 issue of
the Social Studies in an article entitled "Citizenship Education and the
Social Studies: Which s Which?" These eight approaches became the basis
for an .nquiry into the status of citizenship education.

The Questionnaire

A questionnaire was developed.in which the eight approaches
identified in‘the 1982 article were the basis for inquiring into the status
of citizenship education in the social studies. The questionnaire was
designed to collect. information about perceptions, practices, and
preferences —etaining to citizenship-education In the social studies. The
questionnaire contained broad-based: uestions which became the focal
point for identifying specific concer 3 and issues that would lead to more
in-depth Inquiries in future studies. The quastionnairé had three narts.
The respondents were asked to (1) give the .- assessfients on the
influences and impact of citizenship education on students and'society,
and to clarify items related to attributes of what might be considered a
"good” citizen, (2) assess perspectives on the eight approaches to
citizenship education, and finally (3) address a definition of citizenship
education in which respondents were asked whether or not they would
accept-the definition as stated. Those who did not accept the definition
were given an opportunity to modify the definition in order to make it
acceptable.

The questionnaire-was reviewed by a small number of social studies
methods instructors, approximately sixty-five prospective elementary and
secondary teachers, and a public relations specialist who had had school
district experience in the development of questionnaires, After several
modifications, a final.draft of the the questfonnaire was printed.

THE POPULATION AND SAMPLE

The survey was sent to CUFA members as representative of the
population of soctal studies methods instructors currently teaching at the
colleges-and universities in the United States. The members residing in
the United States consisted of a yroup of approximately 321 individuals,
of which 103 completed returned a questionnaire. This providing an
eéxploratory sample of 32%.

CUFA members mainly consist of college and.unjversity faculty
members who typically teach social studies methods courses in schools
and depart;ients of education. 1hrough the survey, the perceptions,
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opinions, and practices of social studies methods instructors-in general
can be obtained.from a segment of soctal studies methods professionals
who sheuld be the most informed. A current mailing Hist of CUFA members

‘was acquiredafrom the office of the Natfonal Council for the Social

Studies, and:these members were used as the study population. The survey
was sent to all members of CUFA; however, only United States respondents
were included in the analysis of data. The questionnaire-was sent again to
the. CUFA membership in order to solicit.responses from those who did not
réturn the initial survey. The follow-up survey was analyzed as a
separate study; the:resuits were compared and contrasted with the results
of theinitial survey as a check of validity.
Respondants Knowiedge -

The questionnafre contained two items (Questions *13 & 14) that
served as a check on respondent’s knowledge of the eight citizenship
approaches. The items and their resuits are described below:

ftem:
Question #13 _
Are you familiar with all eight approaches? (yes/no) If not, please

designate the approachzs you are least familfar with. (A st of the efght
approaches followed the above question).

Survey Result: -

Eighty-eight indicated that they were familiar with the eight approaches,
thirteen were not, and two did not respond. This result gave an 87.1 % yes
response.

To provide for sampling variabflity, a confidence interval estimate was
made indicating that at the 95% confidence level one can assert that the
true percentage of y2s responses should lfe in the interval from 80.6% to
93.67. %

(see chart for Question #13)

Inferences:

I. The great majority of social studies methods instructors were familiar
with all eight of the citizenship approaches.

2. A small minority of socfal studies methods instructors were not
familfar with, or they did not approve of the term "scientific thinking."
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3. A smail minority of social studies methods instructors were not
familiar with “humanistic development.”

4. Very-few social studies methods instructors were not familiar witn
"persuasion, socialization, and indoctrination.”

S. Very few social studies methods instructors were not familiar with
"jurisprudence process.”

item:
Question #14

Designate the approaches that are included in your instructional program.
* (A list the the eight approaches followed the above question)

Survey Result:
(see chart for Question *i4)

Inferences:

1. To arelatively large statistical extent, all eight citizenship
approaches can be found in most college and university level social studies
methods courses that currently are used for the preparation of elementary
and secondary teachers.

2. "Contemporary issues and current events,” the "study of American
history, civics, geography and related social sciences,” “civic participation
and civic action,” “scientific thinking" and “preparation for global
interdependence” were designated as approaches that were most commonly
included in social studies methods courses.

3. "Persuasion, socta_llzatton, and indoctrination,” “jurisprudence process,”
and "humanistic developme:.** were designated as approaches that were
less commonly included in social studies methods courses.

Discussion

In general, the respondents- indicated that they were familiar with all
eight of the citizenship approaches. Of those who commented on
"scientific thinking,” a few objected to its use as appropriate terminology.
Some preferred another term such.as “inquiry” or "problem solving;”
however, most of those who objected on usage grounds -were fairly well
aware of the characteristics of this approach. The term “scientific.
thinking™ has its origins in the work of John Dewey and is related to
scientific problem-solving. While other terms may be more appropriate in _




light of current pedagogical developments, this term has some historical
_ significance. '

While the respcndents indicated that all eight ‘approaches were included in
their instructional programs, the amount of instructional time spent on
each approach and the degree of ermphasis were not determined. in
addition, the study did not include any provisions for identifying the
various methods or types of materials that were included for instruction
in each of the eight approaches. As a result, these researchers are
reluctant to assume that extensive time and effort is extended to more
than two or three of these approaches.

THE ANALYSIS OF DATA .
A detailed description of the techniques used in the analysis of data
is contained in the Applendix of this report.




1. DEVELOPING AND TESTING
A PROJECT DEFINITION FOR “CITIZENSHIP EDUCATION"

Citizenship educatiorihas been the subject of comment, study, and
program development for many years, and yet there is a general reluctance
on the part of educators to define citizenship education in clear and
unequivocal terms. After several attempts to identify and describe the
important characteristics of citizenship education, a working definition
was drafted and included in the éxploratory survéy for CUFA members. The
purpose of including the definition was to obtain an indication-of expert
thinking and opinion on the subject.

Developing a v‘lorking Definition

The CUFA questionnaire attempted.to develop and test the
acceptability of a definition for the term citizenship education.
Respondents were asked to review the prescribed definition and to accept
the statement intact, or to accept the statement with their specifically
imposed modifications. The statement and its corresponding results are
included below. .

item:
Question 24

Do you accept the following definition of citizenship education or how
wouid you modify it to meet your concention of the term?

“While an important and central element of the social studies,
citizenship education fs a responsibility of the entire school (as
well as of family and community). It includes the means by
which individuals are prepared to gain the knowledge, skills and
values that enable them to understand, examine, decide and
participate in public-affairs and in (the means for) forwarding
the well-being of other individuals and of their soclety.”

Survey Resuit:

This statement was accepted by 69.8% of those responding. it canbe
asserted with 95% confidence that the response lies within the interval
60.6% - 79.0%.

Respondents’ Recommended Modifications




- I. Comment be added to the end of the definition to read -- “to
relate in a human way with individuals in other cultures.”

2. Insert the phrase -~ "means by which individuals arg made
aware of their own responsibilities and of moral ethical
codes of society and are ‘encouraged and prepared to gain
the knowledge...."

3. Change the last line to read -- "forwarding the well-being
of themselves and other individuals and of their society.”

4. Change the second sentence to read -- “it includes the means
by which individuals growing up in the United States are
prepared...” -= Add the following statement to the end of
the last sentence -- "as part of an interdependent global
community with competing definitions of the role and
responsibilities of citizens.”

S. That we rrecognize and appreciate cultural pluralism.

6. Insert "nation” at the end of the first sentence to read --
"(as well as of famfily, community and nation)” -- Add the
following statement to the last sentence -- “as well as
- provide opportunity to apply their current level of knowledge,
skills, and values through participation in public affairs.”

7. Include world or global community membership/citizenship
among the specified components to be understood, examined,
etc.

8. Change the statement to address how citizenship behaviors
are expressed in a democracy by redefining democracy
in Tight of each generation’s abflity to act and to solve
their social problems. .

9. Omit the following words from the last sentence -- “of
other individuals.”

10. Omit “prepare” in the second sentence of the definition. *|
would suggest another word instead of ‘prepare,’ fn addition
to, 'learning,’ ‘participating, ‘experiencing,'involved in.’ 1
Use words that suggest learning as involved the everyday
experiences of children in the schools as active
. _ citizens when learning (not preparing for age 18 or whatever)




would be more appropriate.”

11. Modify the second sentence to read -- "It includes the
means by which individuals are prepared to gain the values,
knowledge, and skills that enable them to understand,
make decisions, and participate in public affairs...”

12. Change the emphasis of the definition to include more
emphasis on the need for students to participate in activities
related to promoting citizenship education.

13. Add,é statement to the last sentence -- "and become rational
decision makers in a democratic society."

14. Insert the word “commitment” in the second sentence so that
it reads -- "it includes the means by which individuals are
prepared to gain the knowledge, skills, values, and commitment
that enable...” The respondent argues that: "As a society we have
to encourage commitment to democratic processes as part
of public school preparation.”

15. Change “of society” in the 1ast sentence to “of the global
community.”

16. Respondent calls for a word usage change -~ “{ do not equate
- enable them to participate’ with ‘instruction that includes
political participation.”

17. The last sentence to read -- "and in forwarding the well-being
of oneself, others, and the society as a whole."”

18. The second sentehce should read -~ "knowledge, skills, values,
and experiences...”

19. Eliminate the beginning of the first sentence so that it begins
with "Citizenship education....”

20. Realize that, -- "Not only does it inciude the means, it
(citizenship education) requires students to use those means
as a participant in citizen endeavors outside of school hours.”

21. Eliminate the first phrase of sentence one and begin the
sentence with "Citizenship education..”

~
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DISCUSSION:

While survey results indicated that the majority of respondents
(69.8%) were willing more or less to accept our working definition:of
citizenship education, arespectable number of respondents suggested
some modifications. As aresult of this survey, our definition wilibe
subjected to-areview and undoubtedly some minor revisions willibe made.

The central features of the project definition will continue to
emphasize four principiés that define the meaning of citizenship
education.. These principles include:

I. The means Whereby«American youth acquire citizenship knowiedge,
skills and values. These means include both the social and educatioiaf
influences that shape, direct and reinforce citizenship behaviors.

2. The acquisition of student competencies that are considered a
prerequisite to a meaningful and competent American citizenship. These
competencies include the abilities related to understanding, examining,

deciding, and participating in community affairs in order to contribute to
the public affairs.

3. ﬁie acquisition of student values and attitudes that encourage
participation in the activities that forward the well-being of other
individuals in society.

4. The acquisition of student values and attitudes that encourage
participation in activities that forward the weli-being of society at large,
especially in connection with the institutions of society.

A definition of citizenship education helps to specify the roles and the
responsibilities that schools must shoulder in the education of youth for
citizenship. The clarification of relatedterms will be addressed
according to the specifics of their application.

EY)
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1. ANALYSIS AND RESULTS

The results from the CUFA survey were analyzed according to the
following statistical procedures:

The Clopper-Pearson Confidence interval

The Chi-Square Goodness of Fit Test

A Distributidn;Free Test for Ordered Alternatives
Based on Page's Adaptation of Friedman Rank Sums

Each question was treated separately according to charateristics of the
item and the data resuiting from the survey. In sections IV, V, and VI, the
project investigators reviewed the results of the analysis of data by
exploring various interpretations and inferences that emerged from the
survey. The interpretations and inferences will serve as the basis for
further investigation into the concerns that were raised in the CUFA ,

survey. Inaddition, new research instruments have been developed as a
direct consequence of the survey.




THE CLOPPER-PEARSON CONFIDENCE INTERVAL

The standard estimator for the probability of a succegs or other
specific response to a dichotomous random variable is gigéﬁ‘b”y the
ratio of the number of favorable responses to the total number of trials.
This estimator, P, is the cbserved relative frequency of successes
in an experiment involving Bernoulli trials.

The estimator alone is inadequate for most statistical
interpretations. A confidence interval on this estimator provides
additional useful information. The method accredited to Clopper and
Pearson is the standard frequently used. in this study, the number of
observations are on‘the order of 100 and consequently a large sample

approximation of the Clopper-Pearson estimator is used. This is given by
anormal approximation of the Binomial distribution.

Lat P1(a) be lower bound and Pu(a) be the upper bound corresponding
to the (1 - a) confidence interval, then

P(P1(a) <P <Pu(a)) >=1-a
where
Pita) = - 24, (51 - Byn]
Pu(a) = + Zy: [pC1 =D)/n]
n = the number of observations
Z.;,= the standard normal variable estimator
and
P = the estimator of the probability of success
For smaller sample sizes, the lower and upper estimators of the

confidence interval are described in terms involving the Snedicor F
distributfon (Holiander and Wolfe, p. 24).
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CHI-SQUARE 6GOODNESS OF FIT TEST

The Chi. Square-Geodness of Fit Test is directed towards the
determination-of the presence of discrepancies between the observed
frequencies and the expected hypothetical frequencies. In these
problems, the observed:frequencies are the number of respondents

. indicating the given response. The hypothetical frequencies are determined
from the expected distribution of responses as determined by an initially
given model. The null hypothesis of the statistical study is essentially
that the observed data fits the model. The mode} used in most of these
questions is one of assuming that all responses will be uniformly
distributed, that is, there is no preferred response.

To enhance the validity of this test, the sample should be suf§ iciently
1arge to assure that five or more responses are found in each interval.
This also can be accomplished by combining some of the ad jacent
intervals.

Critical values of the test statistic are dependent on the
degrees of freedom in the analysis. For the one way distribution
Investigated, the degrees of freedom are one less than the number of
Intervals in the model. For the questions at hand, the following critical
values of the Chi-square statistic are used.

Levels of Significance

df 005 0025 0,01 0.005
I 3.84 3.02 6.63 7.88
2 9.99 7.38 9.21 10.60
3 7.81 935 1134 1284
4 949 1114 1328 1486
S 11.07 1283 1509 16.75
6 1239 1445 1681 18SS

7 1407 16.01 18.48 2028
8 1531 1753 2009 21.96

(This data was taken from Table A-6a of Dixon & Massey, Intreduction to

Statistical Analysis, McGraw Hill, 1957).
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A DISTRIBUTION-FREE TEST FOR ORDERED ALTERNATIVES
BASED ON PAGE'S ADAPTATION OF FRIEDMAN RANK SUMS

The problem of determining whether or not-a rank order exists for the
attributes of questions 15, 16, and 17 has been addressed through an
adaptation of a procedure developed by E. B. Page in 1963. This procedure
is designed to test the alternate hypothesis of ordered
alternatives against the null hypothesis, all ranks being equal.
Rejection of the null hypothesis provided statistical data to support
that at least one of the inequalities in the ordering is strict. Page's test
is based upon a distribution-free test developed by Friedman, Kendall,
-and Babington Smith.

When data is rank-ordered, as is the case with the questions under
investigation, there is the problem of assessing the equivalence when
attempting to analyze results. This reference s further complicated by
the unknown "distances” between the various ranks.

The procedure as-adapted to this analysis takes the observed number
of respondents corresponding to a given rank-order for each of the eight
strategies. Looking at each in turn, the strategies were ranked according
to the number of respondents designating that rank. Ties were resolved by
using arithmetic means.

Because the blocks in the analysis are ranks, the ranks of the
attributes had to be modified from those employed by the Friedman
rank-sum :analysis. To do this the ranks of the attributes were obtained
by using a weighted mean. Those at the 1 level were multiplfed by eight,
those at the 2 level by 7, etc. The method of obtaining these ranks is the
primary deviation from the Page procedure.

The weighted means were then ordered by increasing magnitude, and
as an ordered array, used to create the required L statistic of Page.
This statistic is given by the fullowing formula:

L =R1 + 2%R2 +3%R3 + . ., + 8*R3

where * indicates multiplication. Critical values for this statistic with
eight treatments or strategies and eight blocks or ranks are as follows:

Levels of Significance

0.050 0.010 0.001
1,371 1,401 1,433

1S




(This data was taken from Table A-16 of Hollander and Wolf e, )
Nonparametric Statistical Methods, Wiley-interscience, 1973)




THE ANALYSIS OF QUESTION #1

Question: At what age level should children receive specific instruction in
citizenship?

3 - Svyears 43 6-8(9)years 69
10 - 12 vears 68 13 - 1S years 72
16 - 18 years 71

Hypothesis: Respondents feel that children should be given specific
instruction in citizenship at all age levels.

The calculated Chi-square statistic has a value of 10.073, larger
than 9.48, the critical value of a S% level of significance. This leads to
the rejection of the null hypothesis. Thus respondents did not feel that
citizenship instruction should be givenat ali age levels,

If the preschool age level is eliminated from the survey, the resultant
Chi-square statistic has a value of 0.18, leading to the conclusion that
essentfally the same number of respondant's advocated citizenship
education at each school age level.

The proportion of respondents recommending that citizenship be
taught to preschoolers is 41.7%. Using a large sample approximation of
the Clopper-Pearson confidence interval for dichotomous data gives us a
95% confidence interval, 32.2% - 51.3% for the probable percentage of
individuals advocating citiz=nship instruction for preschoolers.

Interestingly, only about 713 of the respondents indicated that
citizenship should be taught at each of the levels indicated.

DD
(O]
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Recommended, lC Level for Ciﬁzonihip lnstruc*fgn

1983 -~ 36 Survey
) .mm
0
b
=
”‘- .....
° X . g [ .
3= 8 YIARS 8 = 8 YIARS 18 = 12 YIARS

Age Lavel Categories
Quesiien ¢

At what age level(s) should children
receive specific instruction in

citizenship?

Testing at the 5% level of significance that all ages are suitable
for teaching citizenship, the hypothesis is rejected. The hypothesis;
however would be accepted at the 2.5% level of significance.

Deleting the preschool age group, the Chi-squaie statistic has the
value of 0.18, leading to the consensus that Citizenship should be
taught in all schoo! age levels.
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THE ANALYS!S OF QUESTION *2

Question: Should citizenship be taught primarily as a separate social
studies subject or as an integrated part of the reguiar social studies
curriculum?

Analysis: In analyzing this data, only those responses indicating a
separate or integrated course were considered. The proportion of
respondents that indicated an integrated approach were then calculated.

Also calculated was a Clopper-Pearson estimate of the 95% confidence
interval.

The purpose of the confidence interval s to permit one to fdentify an
interval in which that the value of the true or population value can be
expected to be found with odds of 19to 1.

The observed proportion recommending an integrated program in the
elementary school was 94.9%, with a 95% confidence interval of 87.3%
- 97%. '

19




Citizenship as a Separate or Integrated Subject
1985 ~86 Survvy

Structure Strotegy Recommended
Questien 2

Should citizenship be taught primarily

as a separate social studies subject
or as an integrated part of. the requ-
lar social studies curriculum?

Neglecting the "no responses” 94.9% voted for an integrated
program within the elementary schools. Based on the number
responding, this yields o confidence interval with g 957%
probability that the true percentage of those recommending
an integrated course lies in the interval of 80.5 - 99.3%.

For the secondary level, 92.5% recommend that the progrom be
integrated. The 95% confidence interval for this ranges from
87.3 to 97.9%. '
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THE-ANALYSIS OF QUESTION #3

Question: Which of the following is the most valuable in the formation of
citizenship values?

parents teachers
friends siblings
religious leaders others

Hypothesis: The source of citizenship values is the same for both
elementary and secondary students.

The response pattern to this data is such that a statistical analysis
was not warranted. it is worthy of note that the influence shifted from
parents for elementary school students to friends, and in a more limited
way, to teachers when students were in the secondary school.
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Source of Citizenship Values
1985 ~ 88 Survey
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Question 3

Which of the following is most influ- .
ential in the formation of citizen-
ship values?

In elementary school

(please select one)

In secondary school

(please select one)
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THE ANALYSIS OF QUESTION *4

Question: Which of the following is the most influential in the formation
of citizenship knowledge?

parents teachers
friends siblings
religious leaders others

Hypothesis: The source of citizenship knowledge is the same for both
elementary and secondary students.
XV

Again the distribution of data does not warrant a statistical analysis.
It is interesting to note that the influence in forming citizenship
knowledge by teachers increased only slightly in going from elementary to
secondary school. The influence of parental knowledge, however, was
perceived to drop from 27%to 6%.

The development of peer recognition in going from elementary to
secondary school is also weakly indicated. None indicated the influence of
-friends as primary for elementary students, but it jumps to 6% for
secondary students.

The shifts in primary indicators s not as marked as it was for the
previous question involving the agent of influence on vaiues.
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Source of Citizenship Knowledge
1985 ~ 86 Survey
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Which of the following is most influ- |
ential in the formation of citizen-
ship. knowledge?

In elementary school

(please select one)

In secondary school

(please select one)




THE ANALYSIS OF QUESTION *5

Question: Which of the following is most influential in the learning and
practice of citizenship skills? -

parents teachers
friends siblings
religious leaders others

Hypothesis: The source of citizenship skills is the same for both
elementary and secondary students.

In looking to this question, the roie of the teacher seems to remain
constant. There is, however, a perceived shift from parents to friends as
the students change from elementary to secondary schools.
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Source of Citizenship Skills
1985 - 86 Survey
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In elementary school

(please select one)

In secondary school

(please select one)




Influencing Fdctors in Elementary Schools
1885 ~ 86 Survey
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Influencing Factors in Secondary Schools
1985 —~ 86 Survey
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THE ANALYSIS OF QUESTION * 6

Question: Do citizenship instructional programs vary according to the
following attributes of students: race, retigion, ethnic affiliation,
political background, economic background, social background, student
ability, student experience, community characteristics?

Analysis: 82.2% of the respondents indicated that citizenship programs
vary according.to student attributes. Using 2 1arge sample estimate of the
Clopper-Pearson confidence interval, the expected true value can be
assumed to lie in the interval 72.2% - 88.2% with 95% level of confidence.

This questionsuggests. further areas of research aimed at
investigating the nature of the changes as well as which attributes are
correlated most to the changes. One could also ask if teachers teach
toward a norm, or do they merely accommodate?
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Question 6

Do citizenship instructional programs
vary according to the following attri-
butes of students: .

race,
religion,
ethnic affiliation,

political background,
economic background,
social background,

student ability,

student experience,
community characteristics?

Eighty two point two percent (82.2%) responded yes.

The 957% confidence interval for a Y€s response is
72.2 - 88.2%.

I't is worth observing that thirty two (32) of those
responding suggested additional factors as requested.




: ' 1 1ST OF OTHER FACTORS

Student Attributes: Y
Academic Abflity
Gender
Interests
Learning Styles
Handicaps
Prior Knowledge
Developmental Level
Youth Group Membership
Friends
Siblings.
Parental Attitude-and Values
Parental Level of Education

Teacher Attributes

-Background

Professional Affiliation
' Responsibilities.

. Perception of Citizenship

Knowiedge
Skills
Ability to.Teach
Religion
Personal Qualities
Political Perspective
Attitudes and Values
Motivation
Commitment to Citizenship Development

Community Attributes

Predominant Values and Attitudes
Region of Natfon

Social Expectancies

Qualities of Leadership
Socio-economic Standards
Interests

Financfal Support for Education

Program Attributes

Nature of the Frogram -~
Level of Indoctrination
. Nature of the Curriculum . 39
Q Textbook Adoption Procedures




School Atmosphere and Environment
Graduation Requirements s
Budget |
Staff Development




THE ANALYSIS OF QUESTION *7

Question: What teaching strategy(ies) is (are) most compatible with
citizenship education content?

lecture small group work
discussion inquiry
simulation ~ role playing
other

Though seven ftems are being ranked, it is not always possible to
distinguish between two adjacent ranks; this is particularly true of 6 and
7 because of the nebulous “other,” which may or may not have been
significant.

Assuming that ranks | and 2 would be high, they were lumped into one
category. Similarly ranks 6 and 7 were combined.

One obvious conclusion is that the lecture.mode is consi dered as the
ieast compatible teaching strategy for citizenship education.

At the other extreme, "Discussion” and “Inquiry” are.considered the
most compatible.

The rankings of "Small groups,” “Simulation” and “Role playing” are
reasonably well distributed across all but the lowest ranks.
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Ranking of Citizenship Teaching Strategies
1985 — 88 Survey
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What teaching sfrafegy(ies) is (are) most
compatible with the citizenship education
content?

(please rank order)
lecture
smal |l group work
discussion
inquiry.
simulation
role playing
other
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THE ANALYSIS OF QUESTION *8

Question: What do you estimate to be the overall percentage influence of
education on the development of citizenship in American isociety?

90% 70% 50% 308  10%

Analysis: The percentage estimate of educational influence on
citizenship has a.mean of 37.2%-with a standard deviation of 15.96.

. The median is a better estimator to use in this situation. The
percentage estimates of half the respondents will be less than the median
value, and of course, fifty percent indicate more. The value of the median
is 35.6%.

Pursuing the analysis further, twenty-five percent of the respondents
felt that education influences less than 25.6% of the development of
citizenship. Furthermore, only 25% consider that education has more than
a3 48.757% influence on citizenship development.

This poses the question as to the source of the additional 503 of the
‘influence,

1
(Y]
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Percentage Influence of Education on Citizenship Development
1983 — 38 Survey

Froqueney

Percentages Estimated
[T

What do you estihote the overall percentage |
influence of education on the development
of citizenship to be in American society?

(please select one) °

90% 707% S07% 30% 10%

Mean percentage 37.2
Standard -deviation 15.9

Median percentage 35.6
Quartile range 25.6 - 48.7%
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THE ANALYSIS OF QUESTION *9

Question: What is the most important attribute for effective instruction
in citizenship education? {please select: one)

knowledge of government

exemplary behavior

concern for students
classroom.crganization and approach

Hypothesis: Each of the four attributes is equally important.

Using the null hypothesis, that all four attributes were considered to
be of equal importance, led to arejection by the Chi-sguare test.
"Classroom organization and approach” was:considered to bé the most
important and "knowledge of government" the least important.

Deleting the highest ranked attribute aimost reduces the remaining
items to a common level at which one could assert that the three
remaining are equivalent. This the resuitant Chi-square statistic to
7.44, a.value greater than the critical value of 5.991 at the 5% confidence
level, again-resuiting in a rejection of equivalence. (The original
Chi-square value was 24.86 with a critical vaiue of 7.815).

if one were to further delete "exemplary behavior" from the analysis,
the remaining elements could be shown to be equivalent. This leads to the
tentative conclusion that the two highest ranking elements are indeed
critical to the teaching of citizenship.
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. . Teacher Attributes for Effective instruction in Citizenship
. .. 1983 — 88 Survey
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What 1s the most important teacher attribute
for effective instruction in citizenship
education? |
- (please select one)
knowledge of government
exemplary behavior
concern for students

classroom organization and
approach |
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THE ANALYSIS OF QUESTION *10

Question: What role(s) should indoctrination play in citizenship
education? (please select one)

none
to teach American values

to teach patriotic ideals

to teach national history

to socialize the child into the American way of 1ife
to achieve some degree of national unity

This fs a poorly stated question in that the original statement asks
for a plural response, but then:the request is specif ically for just one.
Most respondents indicated only a single choice.

Hypothesis: *Indoctrination” should play an equivalent role in each of the
Iisted teaching modes of teaching citizenship.

Apparently the work "indoctrination” is a “loaded” word, as 48 of the
91 usable responses said it should have no role. This extreme bias

Tesulted fn a rejection of the null hypothesi$ that indoctrination should

play somerole in citizenship education. On combining "patriotism" and
“history” as a single entry, the increased frequency count assures.a more
reasonable set of data. The Chi-square test resulted in a calculated
value or 56.7, far in excess of the critical value at the S% level of
significance of 9.488.

If the "none” category is deleted from-the analysis and again "history”
and "patriotism” are combined, a Chi-square value of 12.75 is obtained.
This is-still in excess of the S% level critical value of 7.815, and hence
the null hypothesis of equal responses is re jected.




Role of Indoctrination in Citizenship Educotion
1985 ~ 868 Survey

Frequeney

Frequency of Usable Responees
Question 10

What role( ) should indoctrination
play in citizenshin education?

(pledse select one)

none
to teach basic American values

to teach patriotic ideals
to teach national history

to socnollze the child into the
American way of |jfe

to achieve some degree of
national unity
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THE ANALYSIS OF QUESTION *11

Question: What are the 3 most important measures of an effective
citizen? (please rank order)

knowledge of current issues

participation in:school activities
dependability in school tasks

concern for the welfare of others

moral and ethical behavior

acceptance of authority of school officials
ability to question and challenge ideas
ability to make wise decisions

Hypothesis: All measures of an effective citizen are of equivalent
importance.

Testing the assumption that all values are equally important was
again carried out with the Chi-square statistic. Using all eight
Categories gave a test value of 67.3 well in excess of the critical value of
14.067. :

On observing that noone ranked “acceptance of authority” among the
first three, this item was deleted from the analysis providing for a
Chi-square calculation of 23.9. From observation of the graph, it
appears that the items fali in different categories, with “participation,”
“responsibility,” "ethics" and “skill* being among the higher ranked,

The Jower section of the stacked bars in the graph indicates the

frequency of those ranking first. !t is evident that “ethics" significantly
ranked above all other items.

49
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Important Measures of an Effective Citizen
1985 — 88 Survey
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Question 11

| S———

What are"the 3 most important measures
of an effective citizen?

(pledse rank order)

knowiedge of current issues
participation in community affairs
acceptance of respunsibilities
concern for the welfare of others
moral and ethical behavior
acceptance of authority
ability to question ideas
skill in problem solving
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THE ANALYSIS OF QUESTION *#12

Question: What is the single most important citizenship attribute of young
adults? (please select one)

Hypothesis: There is no single most important citizenship attribute for
young adults.

The data divides into two distinct groups, with three of them
receiving the greatest frequency of responses. Considering only these high
ranking values, a Chi-square value of 4.2 was calculated, less than the
critical vaiue of 5.991. It can thus be assumed that each of the three

Items == "ethics,” "questioning” and "decision-making" -~ was equally
important,




Important Citizenship Attribute of the Young Aduit
1985 ~ 88 Survey

citizenshi

° ¢1"&‘~3'" i W NS -*--?' X
What is the single most important

p attribute of young adults?

(pledse select one)

knowledge of government

participation in school
activities

dependability in school tasks

moral and ethical behavior

acceptance of the authority of
school officials

cbility to question and
challenge ideas

ability to make wise decisions
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WORKING DEFINITIONS

The following working definitions were included in the questionnaire in
order to help clarify the efght citizenship approaches. Questions 13 - 23

required respondents to apply these eight citizenship approaches to
instructional situations.




THE EIGHT APPROACHES TO
CITIZENSHIP EDUCATION

Citizenship as:
Persuasion, Socialization, and Indoctrination

This approach is based on the assumption that children
need to be tought the perceived norms and values of
their society and culture. |

Contemporary Issues and Current Events

This approach is based on the assumption that in order
to become effective and concerned citizens, studer. &

must participate in studying the contemporary issues
of their times.

Study of American History, Civics, Geogrcbhy and
Related Social Sciences

The underlying assumption of the approach is that students
will become '"good citizens" through the accumulation of
factual information pertaining to the setting, history,
process of government, and tive American economic system. |

Civic Participation and Civic Action

This approach is based on the assumption tha® "good
citizens" are capable of participating directly in the
affairs of adult society.

Page 1 »f 2




. THE EIGHT APPROACHES TO
CITIZENSHIP EDUCATION

Citizenship as:

Scientific Thinking

The besic under]
that students sho
processes and
the responsib

ying assumption of this approdach is
uld be trained in certain intellectual
procedures in order to help them assume
ilities of effective citizenship.

Jurisprudence (legalistic) process

This approach is based on the
constitutional and legalistic
si'cessful citizenship

assumption that traditionai-

processes hold the key to
in a democratic society.

Humanistic Development (concerns for the total |
welfare of the student)

This apﬁrocch is based on the assum

ption that citizen-
ship education rests on the growth

and development of

healthy and well-adjusted children.

Preparation for Global Interdependence

This approach reflects the
nationally centered programs

growing worldwijde needs,
of humankind.

growing concerns about
that tend to neglect the
links, and responsibilities

Page 2 of 2




THE ANALYSIS OF QUESTION *13

Question: Are you familiar with all eight approaches? Yes, No If not,
please designate the approaches you are less familiar with.

Analysis: Eighty-eight indicated that they were familiar with the eight
-approaches, thirteen werenot, and two did not respond. Ignoring the no
responses, this reference gave a £7.1% yes response.

To provide-for sampling variability, a confidence interval
estimate was made, indicating that at the 958 confidence level, one can

assert that the true percentage of yes responses should lie in the interval
from 80.6% - 93.6%.




-
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Least Fomiliar Approach to Citizenship Educotion
1985 -~ 86 Survey

losues, Mistery Porticlp. Selenlifls Homenistie Globel

Approach to Teaching Citizenship
Question 13

Are you familiar with all éighf approobhes?
If not, please designate the approaches you

are

least familiar with.
Persuasion, Socialization, and Indoctrination
Contemporary Issues and Current Events

Study of American History, Civics, Geography
and Related Social Sciences

Civic Participation and Civic Action
Scientijfic Thinking

Jurisprudence (legalistic) Process

Humanistic Development {(concerns for the totgl

welfare of the student)

Preparation for Global Interdependence

57




THE ANALYSIS OF QUESTION *14

Question: Designate the approaches that are included in your instructional
program.

Though 87.1% claimed familiarity with all-eight approaches, the
response to this question shows that all approaches are not-equally used
(or accepted) in instructional programs. Allowing for multiple strategies
to be used, the sum of the responses exceeds the number of individuals
answering the questionnaire. At this point no effort has been made to
determine whether a pattern of mixed strategies of instruction is to be
found. It can be demonstrated, however, that all methods are not in equai
favor. .

‘Hypothesis: All of the eight approaches are equally used in citizenship
instructional programs.

AThi-square analys!s was performed to determine statistically if
the approaches are equally used. The following data on approaches used
gave rise to-a calculated Chi-square statistic of 17.481 at séven
degrees of freedom. At'the 5% level the.critical value is 14067, and hence
the hypothesis of uniform usage is rejected. .From looking at the
histogram it is apparent that "persuasion” is the least used.

persuasion 36 issues 68
history 65 . participation 65
scientific 61 jurisprudence 47
humanistic 46 global 65

Essentially, five of these approaches are used with equal frequency,
but even these are used in less than two-thirds of the programs.




Approaches Employed in Instructional Programs
. 1985 - 88 Survey
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Approach to Teaching Cltizenship

Question 14

Désignote the approaches that are
included in your instructional program.

Persuasion, Socialization, and Indoctrination
Contemporary !ssues and Current Events

Study of American History, Civics, Geography
and Related Social Sciences

Civic Participation and Civic Action
Scientific Thinking
Jurisprudence (legalistic) Process

Humanistic Development (concerns for the total
welfare of the student) :

Preparation for Global Interdependence
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THE ANALYSIS OF QUESTION *15

Question: Rank-order the eight approaches according to your preferences.

Hypothesis: There is no preferred ranking of the eight citizenship
approaches.

~‘Inthis and the next two questions, two methods of statistical
analysis were employed. The first was to combine the ranks into
groups of two, that s, 1 and 2, 3 and 4, S and 6, 7 and 8 and use
composite ranks to determine whether or not the distribution of ranks was
uniform for any of the approaches. This grouping was done to assure that
each cell had a sufficiently high frequency of responses to facilitate a
valid statisticai computation, and to help minimize the problem of

. absolute differences between adjacent ranks. Only the case of

"humanistic" approach held up for uniformity of ranks at the 5% level.
On going to the 1% level, the “global” approach also could be asserted to
have uniformly distributed rankings.

These results suggest the remaining six appreaches do have ranking
structure. To further analyze this question, a modification of the
nonparametric test developed by Page for ordered alternatives
was used.

In performing the analysis, a weighted rank of the eight elements was
calculated. The calculated weighted rank-orders, relative to instructional
approaches, are as follows:

persuasion 2.1 fssues 5.6
history 45 participation 5.8
scientific 3.2 jurisprudence 3.8
humanistic 4.0 global 3.1

"Persuasion” has the lowest rank of all-approaches. At the other extreme,
“participation” and "issues” rank highest, though a statistical difference
cannot be established by the analysis performed that there is any
statistical difference inranking between these two. The ordering of the
remaining five approaches lies between.these two extremes, but other
analysis methods will need to.be developed to determine if the variations
in ranking between them {s significant.

60 5




The overall analysis yielded a value of 1454.7 for the test statistic,
well in excess of the 5% critical level value of 1371. This allows us to
conclude that there is evidence of strict inequalities in the calcuiated
rankings. Beyond the three groupings indicated, little can be-confectured
with confidence.
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THE ANALYSIS OF QUESTION *16

Question: Rank-order the eight approaches according to the perceived need
of American society.

Hypothesis: There is no rank-orderings among the perceived.needs of
American society.

in ranking the percefved need of society, thre.-of the approaches were
given no clear-cut ranking at the 5% level of significance by a Chi-square
test. These approaches include "issues,” "humanistic,” and “global* at the
S% level, and, at the 17 level, “scientific thinking" also could be included.

Employing the modification of the nonparametric procedure
developed by Page used with the preceding question, we could determine
whether or nor there fs a strict ordering'between elements. The following
weighted rankings were obtained:

persuasion 3.2 fssues 5.2
history 47 participation S.7
scientific 5.0 jurisprudence 4.0
humanistic 3.8 global 44

The Page statistic calculated to 1405.2, again significant at the 5%
level, supporting the argument that there is a perceived ranking relative to
the percelved necd of society. The logical separations, according to the

data, are "pérsuasion” at the low end and “"scientific thinking" at the high
end. : '
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THE ANALYSIS OF QUESTION *17

Question: Rank-order the eight approaches according to student
preferences.

Hypothesis: There is no rank-ordering of the eight approaches according
to perceived student p:eferences.

This question is simflar to the preceding.two, but. addresses
perceived student preferences. in this analysis, "history” and "humanistic"”
approaches registered no difference at the 5% level in the assigned
rankings; thus, there was no unanimity of opinion ameng the respondents
for these two items.

In using the modified Page approach, the data barely supports, at
the 5% level, a rank-ordering between the approaches exists. The
calculated statistic had a value of 1373, two points more than the critical
value. One can assert that there is some ranking for this issue among the
approaches. The weighted ranks calculated are as follows:

persuasion 4.0 fssues 47
history 48 participation 5.5
scientific 3.8 jurisprudence 4.2
humanistic 5.1 global 35

The range of ranks in this problem is smaller than in the preceding two
questions. The most obvious stand-out s “participation” with the highest
ranking, with "humanistic* not being even 2 close second. At the other

extreme, the respondents felt that students had little interest in “global”
concerns.
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THE ANALYSIS OF QUESTION *18

Question: Which of the eight approaches is most commonly described in
your methods textbook?

Hypothesis: All eight citizenship approaches are equally described in
social studies methods textbooks.

A statistical analysis of the approaches to see if each is given more
or less an equivalent treatment in the textbooks results in a re Jjection of
the hypothesis. The calculated Chi-square statistic has a value of 3526,
well In excess of the critical value of 12,592,

Because three of the intervals have fewer than five responses, the
actual Chi-square computations are suspect, but the data as graphed
fHlustrates that the most used approaches are the “scientific" and
“historical” approaches.




Approo;:hes Described in Methods Textbock
1985 — 86 Survey
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Approach to Teaching Citizenship .
Question 18 ]

Which of the eiéht approaches js most
commonly described in your methods
textbook?

Persuasioen, Socialization, and Indoctrination
Contemporary Issues and Current Events

Study of American History, Civies, Geogrophy
and Re'lated Social Sciences ‘

Civic Participation and C.vic Action
Scientific Thinking
Jurisprucd+:~c (legalistic) Process

Humanistic b..=zlopment (concerns for the totg]
welfare 5f the student)

Preparation for Globul Interdependence
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THE ANALYSIS OF QUESTION *19

Question: If these eight approaches were included in a separate _
citizenship course, which approach(és) would serve as the "core" of the
course?

Hypothests: Any of the eight approaches could equally serve as the "core”
for-a separate-citizenship course.

Testing the null hypothesis that all appréaches have an equal
likelihood of being selected leads to a rejection. The Chi-square
statistic has a calculated value of 36.4 which grossly exceeds the
critical value of 14,067 for seven.degrees of freedom.

Even with the option of multiple responses being it is noteworthy to
recognize that "persuasion” is generally considered to be an unacceptable
strategy for teaching citizenship.

~ At the other extreme, approximately half of the respondents indicated
that “participation” should be used. Again no analysis of composite
p-..terns has been n.4de.




Recommended Core Approaches té 5-Citizenship Course
1985 - 86 Survey
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Approach to Teoching Chizenship

OQuestion 18

|f these eight 6ppfooches wére included

In a separate citizenship course, which

approach(es) should serve as the "core".
P~rsuasion, Socialization, and Indoctrination
Contemporary Issues and Current Events

Study of American History, Civics, Geography-
and Related Social Scierices

Civic Participdtion and Civic Action
Scientific Thinking
Jurisprudence (legalistic) Process

Humanistic Development (concerns for the total
welfars of the student)

Preparation for Global interdependence
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THE ANALYSIS OF QUESTION *20

Question: If these eight approaches were included in a separate

Citizenship course, which approach(es) shouid be eliminated from the

course?

Hypothesis: None of the eight approaches should be eliminated from a
separate citizenship education course. (in a sense this guestion is similar
to'Question *19.) ’

From the data, it is evident that over S0% of the respondents felt that
“persuasion” should be eliminated as-an approach for teaching citizenship.
The next highest ranking was "humanistic® which received one third the
votes given for the elimination of “persuasicn.” (it should be noted that no
one voted for the elimination of "participation”).

in pursuing this question, one could ask how the issue o approach of
"persuasion” is-interpreted. it appears to be a "loaded” word.

A valid Chi-square value-is ndt likely due to the Jow frequencies
given to several-of the items: Ignoring this problem, a Chi-square value
of 164.0 was calculated, a value an order of magn’.ude greater than the
critical value. One can-conclude, as supported by the graph, that strong
opinions exist as to which approaches should be retained.

.
63: :




Recommended for Elimination from Citizenship Course
1985 — 88 Survey

Froqueney

DN le

Perseesion tasves Mistery i Peribel. Seleniifie Jurls Homonistic Glsbal

Approach to Teaching, Citizenship
Guestien 20

If these eight approaches were included

in g separate citizenship course, which

approach(es) should be eliminated?
Persuasion, Socialization, and Inc¢actrination
Contemporary Issues and Current Events

Study of American History, Civics, Geography
and Relcted Social Scierices

Civic Participation and Civic Action
Scintific Thinking _
Jurisprudence (legalistic) Process

Humanistic Development (concerns for the tectal
welfare of the student)

Preparation for Global Interdependence
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THE ANALYSIS OF QUESTION *21

Question: If these eight approaches were included in a separaie
citizenship.course, which approach(es) should be the dominant approach of
the elementary school?

Hypothesis: None of the.citizenship approaches should be dominant in a
Separate citizenship course.

A Chi-square analysis of the hypothesis of equal selection gave a
statistic value of 37.0, ieading to the rejection of equal selection.

Ranking.the approaches gives the following listing in order from the
most preferred to the least preferred:

participation
-humanistic
history
global

issues
scientific
persuasion
jurisprudence

It Is interesting to note that the "jurisprudence” approach ranks lower
than "persuasion.” Comparing tive responses to question *20, this would
not be expected, even .Yough this question specifically addresses the
elementary school.




Recommended Dorﬁinont Approaches for Elementary School
1985 —~ 86 Survey
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. Approach to Teaching Citizenship

Question 21

If these eight approaches were included
in a separate citizenship course, which
approach(es) should be the dominant
approach in the elementary school?
Persuasion, So;iolizotion, and Indoctrination
Contemporary Issues and Current Events

Study of American History, Civics, Geograpky
and Related Socia! Sciences

Civic Pcrtiquofion and Civic Action
Scientific Thinking
Jurisprudenie (legalistic) Process

Huranistis Development (concerns for the total
welfare of the student)

Preparation for Global lnterdepeqdence
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THE ANALYSIS OF QUESTION *22

Questior- |f these eight approaches were included-in a separate
. citizenship course, which approach(es) should be (the) dominant
' approach(es) of the junior high schoo1?

Hypothesis: None of eight citizenship approaches should dominate 2
separate citizenship course for the junior high school.

. There is a shift in pattern from that of the etementary school;
however, the calculated Ciii-square value for the hypothesis of equal
responses or selection is 45.9. This again leads:to a rejection.

In this case, "participation,” “issues” and "history" lead the list with
similar scores. At-the other end, "persuasion” is now the lowest ranking
with "jurisprudence” as an approach being second to the last, put doing
considerably better than “persuasion.”

75
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- Recommended Dominant Approoches for Junior: High
) 1985 — 88 Survey i
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Approach-to Teaching Citiz., .¢hip «
Question 22

|f these eight approaches were included
in a separate citizenship course, which
approach(es) should be the dominant
approach of the junior high school?

- Persuasion, Socialization, and indoctrination
Contemporary Issues and Current Events

Study of American History, Civics, Geography
and Related Social Sciences

Civie Participatior and Civic Action
Scientific Thinking
Jurisprudence (legalistic) Process

Humanistic Development (concerns for the tofal
welfare of the student)

. Preparation for Global Interdependence
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THE ANALYSIS OF QUESTION #23

Question: If these eight approaches:were included in a separate

citizenship course, which approach(es) should be the dominant
approach(es) of the senior high schooi?

Hypothesis: None of the eight approaches should dominate a separate
citizenship course for the senior high school.

This question is the same as the preceding twe, but this time
addressed to the-senior high school. "persuasion” is all but eliminated
from consideration by the respondents. The "humanistic” approach now
ranks second from the bottom with "jurisprudence” slightly above it.

The high ranking approaches are againA“participation," "{ssues” and
"history" as with the junior high school. :Closely behind these follow the
"scientific” and "global” approaches.

Using the Chi-sqdare to determine whether these approaches were
equally selected gave a value of 76.3; résulting ih a rejection of ‘the
hypothesis.




Recommended Duminant-Approoches for Senior High
1985 — 86 Survey
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Approach to Teaching-Citizenship . .
Question 23

| f these eight approaches were included
in a separate citizenship course, which
~approach(es) should be the dominant
approach of the senior high school?
Persuasion, Socialization, and Indoctrination
Contemporary Issues and Current Events

Study of American History, Civics, Geography
dand Related Social Sciences

Civic Participation and Civic Action
| Scientific Thinking y
Jurisprudence (legalistic) Process

Humanistic Development (concerns for the total
welfare of the student)

Preparation for Global Interdependence
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1985 — 16 Survey
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THE ANALYSIS OF QUESTION #24

Question: Do you accept the following definition of citizenship education,
or how would you modify it to meet your conception of the term?

Analysis: 69.8% accepted the statement. On the hasis of this value and
the sample size, it can be asserted with a 95% confidence level that the

true percentage:of the population accepting the statement lies in the
interval 60.6% = 79.0%.

>




Questior, 24

Do you accept the following definition
of citizenship education or how would
you modify it to meet your conception
of the term?

"While an important and central element of the
social studies, citizenship education is @

responsibility of the entire school (as well as
of family and community). It includes the means
by which individuals are prepared to gain the
knowledge, skills, and values that enable them to
understand, examine, decide, and participate in
public affairs and in forwarding the well—being
of other individuals and of their society."

This statement was accepted by 69.8%
of those responding. It can be asserted
with 95% confidence that the true response
lies within the interval 60.6 —79.0%
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IV. SOCIAL INFIAss" ~o® QM CITIZENSHIP AND
ci + EDUCATION

Ci-izenship vgluesfg_hd/,behay,ﬁ;t)rs often are considered derivatives ot
an individual's sgci‘éiy}@n‘@é;zﬂtpne. Values and behaviors are considered 3
product of gur experierices, incliiding our social:relationships and
education. Socigl relatidnghips ténd to include those people who are
responsible for nurturtiig,‘while education is seen as the responsibility of ¢
the commurity at large,/includiig the:schools. In order to explore the

influences of social relationships and education on the citizenship

development of the child, a pool of quest’ans that addressed the following

concerns was develcped:

1. The percefved sources of citizenship influence for
values, kniwledge, and skills at both the elementary
and secondary levels of experience
(questions 3,4 & 5)

2. The perceived influences of social factors on instruction
(question *6)

3. The perceived infiuence of education on citizenship
(question * 8)

4. The educator's perception of the “good citizen®
(questions *11 & 12)

S. The e¢ducator's pesiception of the perceived needs
of American socizty (question *16)

item:
Question #3:

Which of the following is most influential in the formation of citizenship

velues? -(please select one: parents, teachers, friends, siblings, religiot....
leaders, others)

Survey Resuit:
(see chart on Question * 3)

inférences: ‘ 8

b




N

teachers.

It may be-inferred from the respondents’ results that:

1. Elementary students' citizenship values are affected ‘mainly by parental.

influences when compared with other.sources of influence.

2. While teachers have some influence on the elementary citizenship
values; this influence is.minor when compared to that of parents.

3. Friends, siblings, religious leaders, and others are considered.
inconsequential in developing citizenship values.

1.. Secondary students’ citizenship values-are affected mainly by peer
infiuences when compaied to:other sources of influence.

2. While parents continue to be an impr. - ant source of citizenship values
for'secondary students, t'ie parental infiuence ceases to be the primary

‘SOUrce.

3. The<teacher's influence affecting citizenship values is considered much
stronger in secondary schools than in elementary schools, but when
compared with peer influencés, the teacher's influence fs-relatively weak.

4. Siblings, religious1eaders, and others are considered-insignificant in.
developing citizenship values. -

item:

Question #4;

Which of the.following is most ~lnr1ueh,tlal,.fnithezrormation of citizenship
knowledge? (please select one; parénts, teachers, friends, 3iblings,
religous leaders, others) .

Survey Result:

f - (see chart on'Question * 4)

Inferences:

It-may bé inferred from thé respondents”results that:

1. Elerﬁe_ntary students’ citl‘z,enshlp knowiedge-is acquired mainly from

»
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2. While parents have influence o7 “he elementary students’ acquisition of
citizenship knowiedge, this influence is significantly smailer than that of
elementary teachers.

3. ‘Friends, siblings, religidus leaders and others are-considered
inconsequential as sources of citizenship krowledge for elementary
students.

1. Secondary students’ citizenship knowledge is acquired.mainly from

‘teachers.

2. Parents friends. and others are considered of only minor importance in

the acquisition of citizenship knowledge.

3. 'Siblings and religious leaders are considered of no consequence to the
acquisitionof citizenship knowledge.

4. 1t Is.interesting to note that In the opinion of réspondents, secondary
students do not look to their peers for citizenship knowledge.

item:

‘Question #5:

Which of the following is most influéntial in the learning and practice.of
citizenship skills? ( please select one: parents, teachers friends siblings,

'*reiigious ieaders othere)

§a9rv.ex~8e§9!,t;.

(Sée chart on Question *°5)

‘ lhrer.ences-

3

1. Eiementary ctudents citizenship skills are acquired mainly from

‘parents and teachers

2. Teachersx;a‘re‘considereq only:slightly more influenttal than parents as a

sources of skill-development.

3. Friends, siblings, religious leaders, and others-are constdered

inconsequenttal sources.of citizenship skills.

1. Secondar'y students'.citizenship jki"lis are acquired mainly from

%
83




- : teachers. T

2 Friends or peers are now-considered important sources of citizenship
skilis,

»,’Q/m\ﬁ N

LR R A TANE S

3. *Parents continue to contribute to the secondary students’ skill
development, but parental influences are Jéss significant than fi-ier.Js’ and
-especiall,  teachurs' influances. ,

O

4, Siblings, religious.leaders, .and.others are.considered-of little or-no :
consequence to the acquizition-of citizenship skills.

S. :in the opinion:of respondents, the sources of secohdary citizenship :
. skills tend to shift away from parents and towarc friends or peers, while ?
é the teachers’ influence tends to'be-maintained throughout both elementary. ‘
" and Secondary grades.

: item:

L ‘Question #6

@ Do citizenship instruc.ional programs-vary according to the following

> attributes:of students: race, religion,... shnic affilfation, political :
L background, economic background, social background, student ability, 4
student experfence, community characteristics? ’

3 List other specificifactors that might influence program differences in
£ addition to those listed above:

Survey Resut: o
82.2% responded yes. ' o

o The respondents indicated ¢hat citizénship programs vary according to L
s student attrubutes. Using a lange sample estimate of the Clopper-Pzarson S
confidence interval, the expected true value can te.assumed to iie in the

I~ [Interval 72:2%- 88.27% at the 95% level of confidence.

Respondents’ 1ist of -ather factors:
Student Attributes:

- ) , Academic abi}ity
Gender a
Interests, 1o
L o Learning Styles :
. , Handicaps
T Prior knowledge




Develcpmental level

Youth group membership

Friends.

Siblings

Parental attitudés and values

‘Parental. level of education .

Teacher Attributes
Background
Professional affiliation :
‘Res,onsibilities 7
Pen.eption of citizenship ,
Knowiedge : -
Skilis: :
Ability to teach '
Religion -
Personal qualities _ %
‘Political perspective :
Attitudes and values -
Motivation B

' Commit‘mef\t to citizenship development ’

Community Aitributes

, ‘Pregominant values and attitudes -
. ‘Regton of nation: -
a Social expectancies B

. Cualities of leadership )
‘5 Socio-economic-standards ‘ -
Interests ;
F Snancual support for-education

Media and communication influences

5 - Program-Attributes ‘ ~
:Nature of: the-instructional, program '
Level.cl indoctripation

;e NNature of the-school curriculum

S Nature of “instructional materials

L Item:

- “Question #8:

, Whet do'you estiinate the overall percentile influence of education on the
8 development of Cicizenship to be in American society? ‘please select one:

‘90%, 70%, 0%, 30%, 10%):




Survey Resuit:
{sce chart.on Question * 8)

The mean percentagr 57 influence of education on the development of
citizenship as determin~d hy. the respondent’s assessments was 37.2%
with a standard deviation of 15.9%. The medianvalue was 35.6%, and the
first and third quartile poifits wers 25.6% and 48.73.

{nferences:

. Education has had only a moderate influence on the development-of
citizenship in American society.

item:

Question #11 _

‘What are.the three most important measures of an efsective citizen?
(please rank order: knowledge of current issues, participation in
community affairs, acceptance of responsibi lities, concern for the welfare
of others, moral and ethical:-behavior, acceptance of authori ty, ability to
question ideas, skill in problem solving) )

Survey Result:
(see chart;on Question *1.1) ~

Inferences:

I. "Moral-and ethical behavior™ wds considered a.very important measure
of 2n effective citizen. .

2. "Acceptance of responsibility” and “skill in problem-solving” also were
considered important as a measure of an effective citizen.

3. “Participation fn community affairs” and "ability to question ijeas"
were given moderate-importange as-measures of an effective citizen_.

4. "Knowledge of curent issues” and "concern for the welfare of others"
were given‘less importance than most of the-other measures selected by
respondents; ‘

“S. "Acceptance of ‘authority™was not given-any fmportance as a.measure of
an effective citizen. -
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item:
Question #12

What is the sirigle most important citizenship attribute of young adults?

“(please select one:iknowledge of government, participation in school
2¢tivities, dependability in.school tasks, moral and ethical behavior,

acceptance of the authority of school offictals, ability to auest.on and
challenge fdeas, ability to make wise decisions)

Survey Resuit:
(see chart on Question *12)

Inferences:

1. The "ability to make wise derisions” is considered statistically the
most important citizenship attribute of the young adult citizen:

2. "Moral and ethical behavior” s the second most important attribute
followed by the "ab*iity to question and challenge. ideas.”

)

3. "Knowledge of government,” “dependability in school tasks,” and.
"acceptance-of the authority of school'officials” were not considered
important as citizenship attributes of young aduits.

Item:

Question #16:

Rank\(}rder the eight approaches according to-the percefved needs of
Ameri an society.

Survey Resuit:
(see-chart on Question * 16)

Inferences:

o

1. "Civic:participation and civic action? f5 the pre.erred citizenship-

,approacp for the pérceived needs of Arefican society.

2, ‘?Con_t_em,porary tssugs~éhd.égrrept'events“ 1s the second preferred
citizenship approach for theperceived neads-of American-society.

3. “Sclentific thinking® is the-third preferred citizenship approach for the.

percel;'ed.needs.of American socfety.
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4. "Study of American history, civics, geograchy and related social R
sciences is the fourth-preferred citizenship approach-for the pe: cefved :
needs of American soctety.

i
*

S. “Preparation for global interdependence” is the fifth preferred
citizenship approach for the perceived needs of American society.

6. "Jurisprudence process” is.the sixth preferred cmzenshtp approach for
the percelved needs of American society.

7. "Humanistic development” {s the seventh preferrad citizenship approach
for the perceived needs of American socioty.

3. "Persuasion, sociallzatlon and incoctrination” is- he least selected.of

the citizenship approaches for the peréaived needs of- American socfety

DISCUSSION: f ¥

1. The percefved sources of citizenship influeice for ‘ : ;
values, knowledge:and skills at both the- -elementary ;
and:secondary levels of experience {questions 3, 4 & 5)

In the opinfori.of thé- "espondents the most significant sources
of citizenship value influences. are parents-in the elementary school -
and friends or peers.in-the secondary school. There is a marked shift
away from-par-nts toward peers.as the student-advances through the,
grade-levels, while the teacher evidently'has little influence-on the
citizenship values 0f either elementary ‘or secondary students.

While thé:survey did nct,address the types of -
‘kiowledge-acquired by elemeptaiy and secondary-students, it is
obvious that the respondents:corsidered teachers as the' single most
important source-of both elementary and secondary-citizenship
«knowledge The taachers"influence.tends to increaseas students
advance. through tne grade levels and-as:they mature into-young adults,

While-the survey did not address. the types or Kinds of
citizenship skills acquired by either elementary or secondary
students, it is- 1nterest1ng to note that the teacher wasa
constant source of .influence-for: citizenshir. skills.

2. The perceived influences of social ractors on:
instrucdon {(question *6)




Th2 respondents- indicated that citizenship programs vary
according to student attrubutes. As noted eariiur, the expected true
‘value can be assumed to lie in the interval 72.2% - 88.2% at the 95%
level of confidence.

3. Thepercefied Influence of education on citizenship
(question * 8)

-While the actual influence of education on the development of
citizenship remains an.unknown.quantity,-there wasa general
cnnsensus among.respondents fhat the estimated influence was
considerable when:one-attempts to take into-account.all of the
factors that influence citizénship development. (Se> ftem-#6.for a
listing of some.of theseractors.) Whether or not the respondents
consider this result as a relatively high o low level of influence was
not determined. This result raises a.question; assuming that

-educationrdoes rlay a significantrole in'the developmént of
citizenship, "Should we as educators infiuence students to strive to
achfeve a higher and nobler vision of citiz aship and could-this vision
of citizenship be tranformed into social behavior and social action?”

4. The educators’ perception of the 'good citizen®

(questions *11 & 12)

,As a first:choice; “moral and éthical behavior” was selected as
the most fmiportant measure of an effective citizen. "Acceptance of
responsibility” and "skill in problem-solving™ weré.congidered of
equal fmportance.to "moral-and.ethical behavior,” with “participation.
in community affairs™ followed close behind.

The-most.surprising result was-the'res iction-of "acceptance of
authority.™ This rejection raises some very interesting perception
questions regarding the role of the citizen‘in American society such
as, "What is the relationship bétween the citizeén and those in
positions of authority?” and "How should citizenship educatién
content address.the relationsivin‘between the citizen and:the
adthority of the state?”

The question was stated so that the respondents would select
the factors:that would “measure” an effective citizen. The
respondents avoidance o7 "acceptance of authority” led these
researchers to.speculate. as.to whether or not respondents believe
that:the person-who accepts authority: is a person with ﬂ
questionable-democratic traits. Inlight of this possibility, these
researchers also would argue that "acceptance. of authority” is
fundamental.tc-the stabiiity-of. any society and.to'some extent, is a
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requirement.of the form:ation of the state. Why then was "acceptance
of authority” rejected by respondents as a measure of an:effective.
citizen? Perhaps it was due to the words of -the phrases like
"Indoctrination,” and “acceptance of authority. These words and
phrases may simply be unpopular with thése educators.

The strong consensus among respondents for three citizenship
attributes of young adults-leads:to some interesting speculations
about the percglved‘natgre of "good” citizenship. The three most.
popular choices.reflect sophisticated.intellectual and.moral qualities
pertaining to citizenship. It can.be argued that.these sophisticated
intetlectual ‘and moral qualities go beyond content knowledge; meeting
daily responsibility, and ohedience to the rules of social behavior, and

reach into the domain of wise, prudent, capable, and-judicious
‘Citizenship, the type of "good™ citizenship that is compatible with a

higher order.of-Social existence .or the type of citizenship that
philosophers and‘scholars have presci-ibed over the ages.. By selecting
these attributes,.the respondents have not.automatically rejected the

nmore mundane attributes-associated with “knowledge-of government,”

etc. On the contrary, they mav-have placod citizenship on a higher

deological plane that would undoubtedly encompass the more. ordinary

requirements of citizenship, including the four attributes that were
not generally selected.

5. The ed,ucators"'p‘erceptlor; of tha per~eived needs
of American-society. (question #16)

The respondents continued to support“civic participation and
civi:action,” “contemporary issues.and current events,” and
"sCientific thinking™ as the citizenship approaches of. iofce in regard

to the perceived naeds of American society. There w ‘e some sl ght

changes-n rank order for:the preferences of, "study of American
history, ci.:i¢s,-geography and the related social sciences,”
“preparatfon for global interdepéndence,”jurisprudence process® and
"humanistic development” from those.found in question *1S,
"Persuaston, socialization and indoctrination” remained the least:

preferred-citizenship approach in licht of the erceived needs of
American socfety, :

;
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M. CURRICULUM ISSUES AND INFLUENCES
RELATED TC CITIZENSHIP EDUCATION

The role and function of citizenship education within the social
studies curriculum has been debated in regard to its grade level placement
and in regard to whether or-not it-should be-taught as an integratc: or
Separate social studies program. In addition, educators are becoming
aware of the developmental aspects of instruction, especially in regard to
the development of values and attitudes. Because citizenship education is
directly associated with values; as well as knowledge and skills, its
placement and function in regard to the curriculum are an important
issues. In order to explore trie functional relationships between
citizenship education and the social studies curriculum, the following pool
of questions was developed to address the following concerns:

1. The appropriate age to begin citizenship educatior
instruction (question *1)

2. The nature 6f citizenship education courses in the socia’
studies curriculum (cuestion #2)

1
S e A0

3. The recommended “core® ‘citizership appr :ach for
separate courses in citizenship education I
(question *19) ' B

4. The least appropriate citizenship approach for separate
courses in citizenship education. (question #20)

S. The preferred citizenship approaches according to grade
levels of ‘Instruction (questions *#21, 22, & 23)

s Aa

o item:
o QUESTION #1
At what age level(s) should children receive, specific fnstructics in x
citizenship? (3-5 years, 6-8 years, ¥9-12 years,.13-15 year's, 16-18 : a
‘years) : ‘

’,g} w{; . L ,,:A

. *The:guestfonnaire mistakenly read 10~12 years, and 9 vias inadvertently . "
~left out of this question. :

-
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Survey Result:
(see chart on Question *1)

Inferences:
Citizenship education should begin at atiout age six and continue
throughout the students’ k=12 ecucation,

Item:
QUESTION #2

‘Should citizenship be taught primartly as a separate socfal studies subject
or-as-anntegrated-part of the regular socfal studies curriculum?

(Elementary - Please select-one: Taught as a separate subject, Taught as
an Integrated subject -~ Secondary - Please‘select one: Taught asa
separate subject, Taught as an integrated subject)

Survey Result:
(see chart on Question *#2)

Inferences:

An overwhelming majority of respondc.its believe that Citizenship
education should bé taught as an integrated:part of the social stugies:
curr iculum and not as a-separate program or course of study.

Item:

. Guestion #19.

If these eight approaches were included in a separate citizenship:course,
which.approach(es) should sefve as the “core® o; the course? (please
select-one or more: followed.by a list of the eight approaches)

“Survey Result:

(see chart on Question *¥19)

inferences:

The ranking of the efght apprnaches to serve as a "core’ for a separate

_citizenship course fs:

. "Civic participation and'civic.action’

“2. "Study of American history,.civics, geography, and related social

sciences”

3. "Scientific thinking"
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4. "Preparation for global interdependence"

3. "Contemporary issues and current events"

6. ‘Hurﬁani;étic development"

7. “Jurispi-udence process”

8. "Persuasion, socialization, and indoctrination®

ltemir
Question #20
If these eight approaches were included in a separate citizenship course,

which approach(es) should be &éliminated-from the course? (please select
one or'more: followed by a listing of the eight approaches;

Survey Resuit:
{see chart on Question *20)

Inferences:
I. “Persuasion, socialization, and indoctrination” would be eliminated.by

the majority ¢ :soctal studies methods nstructors f they were to develop
-a separate course of study in citizenship education.

"2 "Humanistic development” would be eliminated by a minority of social
studies. methads instructors if they were to develop a separate course of

.

Study. in citizenship educatfon.

3. All other approaches would be eliminated by a few social studies

methods instructors, with the.exception of “civic participation and civic
action.”

4. *Civic participation and civic action” would be included in "every"

separate citizenship course developed by social studies methods:
instrictors.

{tem:

Question-#21

It these.eight-approaches were included-in 3 separate citizenship course,
‘which approachies) should:be.the-domininant approach.of the elementary
school? (please select one or.more: followed by a list of the eight
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approaches)

Survey Result:
(see chart on Question *21)

Inferences:
1. “Civic participation and civic actien” should be the dominant
citizenship approach.

2 'Hgmgnistic'_.developmént? should be-a-very important citizenship
approach, :

3. "Study of American history, civics, geography and related social
sciences” and “preparation for global interdependence* should be important
citizenship approaches.

4. "Contemporary fssues and curzent events,” “scientific thinking" and .
“persuasion, socfalization, and indoctrination® should receive a moderate
amount of consideration.

S. "Jurisprudence process” may not be an appropriate citizenship approach.

item:

Question #22

If these efght approaches were Included in a separate citizenship course,
which approach{es) shiuld be (the) dominant approach(es).of the junfor

high school? (please select one or more: followed by a 115t of the eight
approaches)

Survey-Result:-
(see chart on Question ¥2?2)

Infefences:
For a'separate citizenship ¢ourse for the junior high:

1, "“departicipation and civic action,” “contemporary iss: »s and current
events;” "Study of American-history, civics, géography-and relate social
scien~es” should be the domlna_n’t citizenship approaches.

2. "Preparation for global interdependence,” “human?stic development,” ant.
"scientific thinking” should be Important citizenship approaches.

3. “Jurisprudence process” should be of moderate importance.

- Lot -



4, "persuasion, socialization, and indoctrination" should be of minor
importance.

Item: (
Question #23

If these efght approaches were inciuded in 2 separate c¢itizenship.course,
which approach(es) should be the dominaiit approach(es) of the senfor high
school? (please select one or more: followed by a list of the eight
-approaches):

. Survey Result:
(see chart;on Question #23)

Inferences:
For a;separate citiZzenship course in the high s7hiool:

1. "Clvic participation and civic action™ should be the dominant approach
In a separate citizenship course,

2. "Contemporary {ssues and current events' shruld be a very important
approach in a separate citizensh.p course.

3. “Preparation for global interdependence” ani "scientific thinking"
snould be important approachis in.a separate citizenship course.

4. "Jurisprudence process"” and “humantstic devalopment™should be: glven
some consideration-as approaches in:a separate- citizenshi- J5urse,

S. "Persuasion,-soctalization, and:indocirination* should be-given little-if
any consideration in a separate citizenship course.

DISCUSSION:

‘1. The appropriate age to begin citizenship education
- instruction (questfon *1)

Cltlzemhlp education for children younger tian six years of age Is
open to question and 1Is generally supported by the majority of
respondents; Sut the nature of this issue is unclear. Children younger than
five years:or°age:may be outside of what resporidents accept as the domain
of vormal education insfltutlonal ¢oerations,

v
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While slight, there appears to be some indication that students in the
ten to twelve year age category are consfdered stronger candidates for
citizenship education programs than students at earlier or later age
categories; however, this inference is not statisticaily significant.

2. The nature of citizenship education courses in the social
studies curriculum (question #2)

The reasons for these results is not clear from the responses on the

questionnaire; however, the following speculations may help to clarify the

Seé responses:

I. The result may be due to a strong belief that is held by
respondents that every aspect of the social studies curriculum should
include aspects of citizenship education.

2. It may indicate that according to tradition, citizenship education
generally has not been considered a separate course of study.
As a result of thee speculations, it seems that there is need for explore
these issues as a means of finding a reasonabie justification the
overwhelming opinfon against the use of separate courses and programs in
citizenship education.

3. The recommended “core” citizenship approach for
separate courses in citizenship education
(question *#19)

According to our sample, most respondents would not develop
separate courses and programs in citizenship education. If such a course

" or program were to be developed, it would be built around “civic

participation and civic action™ with strong supporting roles played by
"socfal study disciplines® and “scientific thinking.” In addition, current
events and the study of global and international affairs would be
important aspects of the course.

We have concluded that many of the ideas and approaches that were
emphasized in older social studies perspectives (progressive education
and the "new social studies” movement) are still alive in the minds and
hearts of the respondents, as expressed in their preference to combine
civic participation and action with the study of discipiines and "scientific
thinking.” Evidently, there is a consensus among social studies educators
that is stronger than previously thought.

4. The least appropriate citizenship approach for separate
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courses in citizenship education (question #20)

The respondents have asserted that "persuasion; socialization, and
indoctrination™ should not be included if a separate course in citizenship
were to be developed for the social studies curriculum. While the
respondents are undoubtedly aware of the role of this approach in the
social development of students, they have systematically demonstrated
that they would like to rid the social studies curriculum of this approach.

The fulftliment of this desfre probably is not possible or practical in
light of the needs and requirements-of American society. Indeed, if one
were to survey and make scientific observations of the operations of the
classroom and the actual approaches used by teachers for Citizenship
development regardless of the society, “persuasion, socialization, and
indoctrination” would likely be found playing a key and necessary role in
the socfalization and education of chiidren.

S. The preferred citizenship approaches according to grade
levels of instruction (questions #21, 22, & 23)

Elementary schoot:

. While “civic participation and civic action” continues to be the
dominant citizenship approach of choice, "humanistic development” and the
"study of American history, civics, geography and the related social
sciences™ were considered of great fmportance for the citizenship
education of young students. The importance of “humanistic
development,” may reflect the concern of social studies educators for a
percefved need for American society to nurture and care for the welfare of
young students. in other words, besides meeting the educational needs of
the students, the elementary school should be an intervening social
institution that addresses the legitimate social needs of its students.

Junijor high school:

While “civic participation and civic action” remains the recommended
dominant citizenship approach if a separate citizenship course were to be
planned, respondents indicated some changes for the junior high school.
There has been a shift away from “humanistic development,” which was
important in the elementary school, towards a dominant role for
“contemporary issues and current events” in the junfor high school. The
“study of American history, civics, geography, and related social sciences”
and “preparation for global interdependence” continue to hold their own in
terms of their perceived importance for both the elementary school and
the junior high school.

Senfor high scheol:
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While "civic participation and civic action” remains the recommended
dominant citizenship approach if a separate citizenship course were
planned, respondents continued to support the "study of American history,
civics, geography and related social sciences,” “contemporary issues and
current events,” and "preparation for global interdependence.” The most
dramatic change comes with increased importance of “scientific thinking”
as a citizenship approach for high school students. “Scientific thinking” as
a citizenship approach gains an increment of support from the elementary
school to the junior high school and another increment of support from-the
Junior high school to the senfor high school. ina similar fashion,
"humanistic development” loses an increment of support from the
elementary school to the junfor high school and another increment of
support from the junior high school to the sentor high school. In addition,
“persuasion, socialization, and indoctrination” loses an increment of
support from the elementary school to the junior high school and another
increment of support from the junior high school to the senfor high school.




VL. ISSUES AND INFLUENCES RELATED TO CLASSROOM
INSTRUCTION WITH CITIZENSHIP EDUCATION CONTENT

Effective instruction with citizenship content is an imnortant
subject to everyone concerned with students' citizenship development.
This concern-includes the selection of instructiona? materials, the use of
instructional methodologies, the nature of the teacher student
relationship, and the ways that basic values are presented to students. In
order to explore the instructional aspect of citizenship education, a pool
of questions was developed to address the f ollowing concerns:

1. The most effective instructional strategy(ies) with
citizenship education content (question *7)

2. "he most important teacher attribute(es) for teaching
¢ tizenship education (question #9)

3. The perceived role and function of indoctrination in
citizenship education instruction (question *10)

4. The perferred instruciional approach(es) of mv-thods
instructors and methods instructors’ perceptions of -
student prefe-ences (question * 15 & 17)

5. The preferred instructional approach(es) for citizenship
education contained within college level social studies
method textbooks (question #18)

item:
Question #7

What teaching strategy(ies) is (are) most compatible with the citizenship
education content? (please rank order: lecture, small group work,
discussion, inquiry, simulation, role playing, other)

Survey Result:
(see chart on Question * 7)

inferences:
It may be inferred from the respondents’ preferences that:
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I. "Discussion” and "inquiry” are seen as the most compatible teaching
strategies to be used with citizenship education content.

2. "Lecture” is seen as the least compatibie eaching strategy to be usad
with citizenship education content.

3. "Small group work,” "simulation,” and “role playing" are seen as
compatible teaching strategies to be used with citizenship education
content. These strategies received approximately equal rankings in terms
of first through last place; however, “Role playing" recefved more last
place rankings than the others, followed by “simulation.”

4. There was a notable absence of alternative instructional strategies
identified by the category “other.” This may indicate that the six
identified categories satisfied the preferences of the respondents.

item:

Question #9

What is the mest Important teacher attribute for effective instruction in
citizenship education? (please select one: knowledge of government,

exemplary behavior, concern for students, classroom organization and
approach)

Survey Resuit:
(see chart on Questicn # 9)

Inference:
1. "Classroom organization and approach” Is perceived by respondents as

the most important of the four teacher attributes for effective instruction
in citizenship education.

2. While not as strong, it was statisticaily significant that “exemplary
behavior” was considered an fmportant teacher attribute for effective
Instruction in citizenship education.

3. Respondents also recognized that "knowledge of government” and
“concern ror‘ students” were important teacher attributes for effective
instruction in citizenship education.

Item:
Question #10
What role(s) should indoctrination play in citizenship education? (piease
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seiect one: none, to teach basic American vaiues, to teach patriotic
Ideals, to teach national history, to socialize the chile into the American
way of life, to achieve some degree of nationai unity)

Survey Result:

(see chart on Question *#10)

inferences:

1. By a large statisticai margin, the respondents generally agreed that
indoctrination should not play any significant role in the processes of
citizenship-education in the schools.

2. There was a minority perspective that would use indoctrination as a
means "to teach basic American values,” “to socialize the child into the
American way of life,” and "to achieve some degree of national unity.”

3. Using indoctrination “to teach patriotic ideals" and "to teach national
history” was generally rejected by respondents.

item:
Question #15

Rank order the eight approaches according to your preference. (a list of
the eight approaches followed the item)

Survey Resuit:
(see chart on Question *15)

Inferences:

1. "Clvic participation and civic actien” is the preferred citizenship
approach of social studies methods instructors.

2. "Contemporary fssues and current events” is the second preferred
citizenship approach of social studies methods instructors.

3. "Scientitic thinking” Is the third preferred citizenship approach of
social studies methods instructors,

4. "Preparation for global interdependence” is the fourth preferred
citizenship approach of social studies methods instructors.

S. "Study of American history, civics, geography, and related social
sciences” is the fifth preferred citizenship approach of social studies
methods instructors.




& "Humanistic development” s the sixth preferred Citizenship approach of
social studies methods instructors.

7. “Jurisprudence process” is the seventh preferred citizenship approach
of social studies methods instructors.

8. "Persuasion, socfalization, and indoctrination’ is the eighth preferred
citizenship approach of social studies methods instructors.

ftem:
Question #17

Rank order the eight approaches according to student preferences. (a list
of the eight approaches followed the item)

Survey Result:
(see chart on Question #17)

Inferences:
The rank-ordering of students' preferences is thus:

L. "Civic participation and civic action”
2. "Humanistic development”

3. "Study of American history, civics, gecgraphy, and related-social
sciences”

4. "Contemporary issues and current events"

S. “Jurisprudence process”

6. "Persuasion, socialization, and indoctrination”
7. "Scientific thinking"

8. "Preparativa for global interdependence"

Item:
Question #18
which of the efght approaches is most commonly described in your

methods textbook? (please select one: a list of the eight approaches
followed the item)

P




Survey Result:
(see chart on Question *18)

Inferences: \
1. "Scientific thinking" is the most commonly described citizenship
approach in social studies methods textbooks.

2. "Study of American history, civics, geography and related social
sciences” is the second most commonly-described citizenship approach in
socfal studies methods textbooks.

3. "Civic participation and civic action® is the third most ‘commonly
described citizenship-approach in social studies methods textbooks.

4. "Contemporary fssues and current events" is the fourth most commonly
described citizenship approach in social studies methods textbooks.

. "Persuasion, socialization, and indoctrination,” and * jurisprudence
process” are seldom described citizenship approaches in social studies
methods textbooks.

6. "Preparation for global interdependence” is the Jeast commonly
described citizenship approach in social studies methods textbooks

DISCUSSION

1. The most effective instructinnal strategy(ies) with
citizenship education content (question #7)

"Discussfon” and "inquiry” seem to stand out statistically
as the most compatible teaching strategies to be used with
citizenship content. The reason for selecting these strategies as
most compatible fs open to speculation, It may be that these
strategies are seen as going beyord a simple pedagogical.function
such as the transmission of knowledge to a more substantive function
in the development of citizenship. While “lecture” may serve a
useful but simple pedagogical function in terms of the transmission
of knowledge, it may contribute very little to the substantive
function of citizenship development. '

2. The most important teacher attribute(es) for teaching
citizenship education (question #9)

When these four choices were considered, the respondents had
96
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a Clear preference for "classroom organization and approach.” While
this factor was not described or defined, the respondents most
Itkely had a mode! or “ideal” classroom situation or teacher in mind.
While we can only speculate about this “ideal” classroom or
classroom teacher, classroom behaviors associated with teacher
effectiveness undoubtedly play anajor role in effective instruction
in citizenship educatijon.

3. The perceived role and function of indoctrination in
citizenship education instruction (question #10)

_Clearly, the term “indoctrination” was considered unacceptable
to the majority of respondents. While the term was not described or
defined, it met with a universal rejection. “Indoctrination” as applied

- to citizenship education in American socfety s unacceptable;

however, this rejection does not indicate that the use of
indoctrination in the classroom does not exist, nor does it,
encourage the use of indoctrination in citizenship development.
Perhaps more than anything else, this reaction was a commentary. on
the generally perceived nature of our educational vaiues as they
pertain to American society.

4. The preferred instructional approach(es) of methods
instructors and methods instructors perceptions of
student preferences (question * 15 & 17)

Methods Instructors’ preferences;

The respondents' preferences for the citizenship approaches
continue to support a perspective in which “civic participation,”
“contemporary issues and current events,* “scientific thinking," and
"preparation for global interdependence” are seen as the best
combination of approaches for citizenship education. it is interesting
to note that the "study of American history, civics, geography, and
related socfal sciences,” "humanistic development,” and
“Jurisprudence process” were in the middle and towards the end of the
rank ordered preferences. It was not surprising to find that
"persuasion, socialization, and indoctrination® was at the bottom of
the rank ordered preferences in Hght of a continuous and consistent
rejection of this anproach.

Perceived student preferences:

The respondents identified "civic participation and civic
action,” "humanistic development, " study of American history, civics,
geography, and related social sciences,” and “contemporary issues and
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current events” as the citizenship approaches that students preferred
most. “Jurisprudence process,” “persuasion, socialization, and
indoctrination,” and "scientific thinking” were ranked near the bottom
of student preferences. "Preparation for global interdependence” was
identified as the least student preferred of the eight citizenship
approaches, This'rather dramatic change in the respondents’ rankings
of the citizenship approaches is an interesting break in the patterns
of'responses that have emerged from the survey. It may be an
indication of a gap that exists between fideological perceptions and
desires of scholars coupled with their realization of the needs and
practices of the social studies classroom.

S. The preferred instructional approach(es) for citizenship
education contained within college level social studies
methods textbooks (question *18)

-According to the respondents, "scientific thinking” and the
"study of American history, civics, geography, and related social
sciences” are the most commonly describec’ citizenship approaches in
the social studies methods textbooks. We hope that the researchers
have not misied the respondents on this question; however, it has
been our experience to note that while these approaches are
commonly described in connection with the social studies, most
textbook authors describe. citizenship in a general. way and do not
recommend specific citizenship approaches. In other words, all of the
above eight components, along with citizenship, are included in most
social studies textbooks, but specific approaches are seldom if ever
directly connected with citizenship education. One
exception s that citizenship education is commonly identified and
described primarily in connection with political science and
government. We sge citizenship as the primary goal of social studies
education; therefore, it would serve as the “core” around which all
other aspects of social education would be buflt.
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VI. CONCLUSIONS AND RECOMMENDATIONS

The results of the CUFA survey are stfll being analvzed, and new
insights are continuing to surface. Because citizenship education is a
complex and abstract social phenomenon, the results of this complex
survey continue to raise questions that cannot be resolved without further
inquiry. In addition, citizenship inquiries are exceedingly transitory
because they are affected by the changing moods and currents that affect
soclety as a whole. As aresult, this type of inquiry can be considered
historical rather than definitive. In spite of this problem, much can be
learned, and this new knowledge can be used to help the schools to do a
more adequate job in meeting the needs of society in regard to citizenship
education.

General Conclusions:

The fmportance of the CUFA exploratory study lfes in the effect that
it has in.clarifying and directing future scientific studies. As a result of
this exploratory study, the following general conclusions emerged:

-1, The eight citizenship approaches can be considered a generally
comprehensive set of Instructional methods used in the training of social
studies teachers in citizenship education.

2. CUFA members tend to be consistent in their preferences for
certain citizenship approaches over certain other approaches regardless of
grade level or the conditions of instruction,

3. The application of citizenship instructional approaches and
emphasis tends to shift and change to some extent according to student
age and maturity.

4. While there-does nut seem to be a consensus of agreement
regarding the role or the direction of citizenship education in the social
studies, there does seem to be a general pattern of agreement about
various aspects of citizenship education.

S. The.use of certain terms and phrases, such as “Indoctrination” and
“the acceptance of authority,” tend to trigger negative responses among.
CUF A respondents while not-necessarily indicating a in-depth
disagreement.

99 105




5. It seems that there is.a dichctomous division among CUFA
members who prefer either a greater or a lesserrole for citizenship
education within the schools.

7. The most direct effect of the CUFA survey has been tne
re-examination and modification of the direction and.goals of pro ject
researchers.

General Recommendations:

As aresult of the CUFA survey, project researchers were able to
Identify and begin work on the next phase of project research. The most
Important recommendation originating from the CUFA survey was to shift
the focus away from teacher education and move directly into the school

-environment in order to identify and attempt to measure what transpires
within the school i regard to citizenship education. As a result of the
CUFA exploratory study, the followin¢ ‘vere recommended:

| Deveiopment of new research instruments tha* were designed to
explore citizenship influences on students i connect’on with their
educational experiences.

2. The simplification and shortening of the survey instruments.

3. To develop survey ‘instruments based on a-Likert-type scale.

4. To develop additional survey instruments for teachers, school
administrators, and parents. '

S. The pilot testing of Likert-type scales in order to identify and
measure influences that affect citizenship development.

6. The development of a working relationship with school districts
throughout the United States in order to administer new survey
instruments.

7. Tie measurement of student perceptions regarding their
citizenship education experiences,

8. The comparison of school district survey resuits in regérd to
feographic, soctal, and cultural differences.

9. The development of a Likert-type scales to measure the attitudes
and practices of socfal studies ratho.'s instructors.
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Summary:

The original CUFA survey instrument helped to provide the means
whereby new and more specific instruments could be developed. In
addition, the insights learned in connection with the CUFA survey were
valuable in the identification of critical issues regarding citizenship
education that simply were not avaflable from current knowledge prior to
the survey. While a great deal has been written about citizenship
education, few reports or articles based upon field research exist. The
CUFA survey was an exploratory attempt to gain new insights into the
status of citizenship education in the schools. The results of this initial
survey has been extremely helpful as a source of direction and
clarification for future studies.
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APPENDIX
THE ANALYSIS OF DATA

The analysis of data required several processes in order to
accommodate the types of items included in the questionnaire. These
processes inCluded the following:

Coding:

in preparing the questionnaires for analysis, each response was coded
to a standardized index. If the total number of responses was eight or
less, integer values were assigned. For some questions, multipie
responses were possible and a more elaborate coding scheme was
employed. In questions requiring a ranking of the elements, the ranks were
the coded values. Similarly, questions having dichotomous responses, e.g.
yes/no, had the responses coded 1 and 2 for yes and no respectively. For
those several questions which allowed multiple responses, the items were
divided into groups of four in which the presence of a mark was construed
to be a binary bit in the coding as a hexadecimal (base sixteen) digit. In
the analysis, these values were unpacked and counted, yielding the
frequency of occurrence among the survey responses. in a subsequent part
of the analysis, these coded values were used to identify any significant
mixes that were present. A computer program-was written to faciliate
the counting task. The resuiting frequency distributions provided the

basis for the conjectures as well as for the graphics which have been
‘produced.

Data Encoding:

To faciiftate the analysis of the questionnaire, each question had its
response coded to a numerical value. For each invalid or no response, a
code value of 0 (zero) was given. This applied to every question or item on
the questionnaire. In general, the items or questions can be piaced in one
of four categories. The coding of each of these is considered separately.

. 1. Dichotomous respons2s, typically yes/no. The code used in this
case was | (orie) for a yes and a 2 (two) for a no. Using only the valid yes
and no responses, a projected probabiiity of a yes answer and an
assoctated confidence interval couid then be calculated. In some of the
preliminary resuits, a strong bias was observed, leaving some question as
to whetier a binomial model, as was used, was the best.

12 1p3

Tt A ES o T TR e e e e e . = - =

e et . o T




2. Selecting one response from a family of choices. In this case each
response was assigned an integer value, starting at one and subsequently
labeling each additional item as 2, 3, ... etc. Because one item was to be
selected, the:coded value recorded was the item number. Care must be
exercised in not interpreting the ordering of the listed items as a ranking.
From an instrument design, it would be desirable to randomize the items
to be selected in their presentatfon to the varfous respondents, but this
was not done. From this code a frequency count of the responses was
obtzined, leading to some conjectures as to which are typical responses
and/or whether there is any pattern-to the responses. The introduction of
a category called "other” (category on questionnaire items and illustrated
on the charts) leads to other problems, particularly when the choice is not
identified. When defined in the preliminary investigation, these choices
can be used to improve the survey instrument.

3. Other questions asked for multiple choices of the listed items. By
allowing multiple choices, the disadvantages of ranking is minimized, but
the problem of association is introduced. For the Instrument at hand,
these questions had only eight (8) different choices. To facilitate the
storage of data and still provide for retrieval of the associations, the
lists were divided into groups of 4. Each item selected was marked with a
I and this value was construed to be a binary bit. The unselected items
were assigned a value of zero. Working with groups of four, these bit
arrays were then coded to the corresponding hexadecimal (base 16) digit
(0.1,2,3,...,F)according to the following scheme:

item

cococo
-0 0o
©—-0o0
- =00
co—o
-0 -0
O ——o0

0 [
] 0 00
100 1 1
i o0 1

ot wd  emmd b

L
I
0
0

HUWUN —
OCOO —

Code 0 1 2 3456789ABCDEFTF

The same coding was used on the last four items in the question. For an
eight item question, all of the recorded information could be stored in a
two-digit number.

To 1Hustrate the use of this code, note that if the first and third
ftems had been selected, the coded value assigned to these responses
would be A. Had all items been selected, the code would be F. Had only the
second ftem been chosen, the code wouid be 4. Through the use of
computer programs, these responses can be summarized as individual
frequencies or reduced to a table illustrating the various associations.
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4. The last category of responses asks the responder to rank the
items under investigation. The individual items were simply coded
according to the rank value given to them. In summarizing the data, the
frequency of occurrence in each rank was obtained, providing some
preliminary insights into distributfon patterns. Subsequent analysis was
used in an effort to define or better determine potential rank differences.

Statistical Analysis

The data of each frequency table was subjected to an elementary
statistical analysis of the following types:

Dichotomous responses (Clopper-Pearson confidence interval)

In those questions having a dichotomous (two value) response, an
estimate of the proportion yielding one of the two was made.. in making
this estimate, only those frequencies contributing to a valid response
were used. As ameasure of variability, the Clopper-Pearson confidence
interval was to be calculated, but due to the large sample sizes involved, a
normal approximation was used. In each case a 95% confidence interval
was calculated. This procedure was employed on questions 6 and 24
respectively. Under the assumption that the sampling of the population is
representative, this 95% confidence interval provides insight into the
interval in which the true population response should lie. The 95%
confidence interval is equivalent to acknowledging that a 5% chance exists
that the true population estimate may lie outside the specified interval.

Multiple and single responses (Chi-square goodness of fit)

Questions 3, 4,5, 9, 10, 11, and 12 allowed for single responses,
while questions 19, 20, 21, 22 and 23 allowed for multiple responses. On
investigating these questions, the primary hypothesis considered was
whether or not all ftems in the question had statistically the same
associated freguency of acceptance. This hypothesis was addressed
through the Chi-square goodness of fit test, using the assumption of the
response being uniformly distributed. On observing the data in many of the
questions it was apparent that the distribution s not uniform. Risking the
possibility of being accused of manipulating the analysis, elements which
had relatively few respondees selecting them were deleted from
constderation. In these cases the remaining elements were tested for
uniformity of selection. The reason for doing this was to make a
preliminary attempt at categorizing the elements into groups which could
be considered as being aquivalent in the perception of the respondees.

Determination of rankings (Page’s adaptation of Friedman Rank Sums)
Another type of statistical analysis performed on certain items
involved the determination of the rankings of the several elements in the
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questions. Each respondee ranked the elements, leaving the probiem of
determining an overall or composite ranking. This was accomplished by
using a Distribution-Free test for Ordered Alternatives based on Page's
adaptation of Friedman Rank Sums. Ranks only provide an ordering and
yield no information asto how cluse two ranking values are. The analysis
used here is an attempt to provide a ranking and again identify potentially
some sort of an equivalence of ranking among those elements which appear
to lie close together. The first stage in the analysis was to calculate a
weighted rank from all of the rankings and inputs to the question. These
rankings were then ordered and subjected to the non-parametric test to
determine if there were any strict ordering between the values.
Unfortunately, if the test reveals the existence of a strict ordering, it
does not indicate where the break occurs, or if there is more than one. At
this stage a subjective assessment of the rank orders and equivalences
was made. Further research will be needed to determine or validate the
subjective determinations made.

Pattern search (contingency groupings in arrayed patterns)

The final analysis.employed was to take the coded data associated
with the questions having muitiple responses -- questions 13, 14, 1 9, 20,
21, 22, and 23 -- and use the coded information which fllustrated.
contingency groupings as originally returned. These associations could
take on any of 256 patterns. These patterns included all possibilities
ranging from no selection, through selections of only one attribute, then
two attributes, etc. and finally including all eight attributes. This search
considered all response patterns to see if any subset occurred frequently
enough to warrant investigation and discussion.

IMPLICATIONS OF THE SURVEY

The investigation of many fields of human endeavor are such that it is
not possible to obtain definitive conclusions as to the understanding of
those elements invoived and the implicit relationships that exist. Part of
the problem lies in the inability of having a closed society, uninfiuenced
by external and often unknown forces. This alone creates some problems
in attempting to define a population, and the selection of a suitable
representative sample.

A second and equally important problem is that of identifying and
stating weli-defined research hypotheses which can be investigated.
Developing well defined problem statements has always been one of the
ma;or obstacles to research. One illustration of this is the formulation in
the 1890's of St. Venant's principlein'elasticity theory. All agreed that
the principle must be true, and it was used fn much subsequent research.
It was not until the 1950's that the principle was well formulated and
ultimately demonstrated to be true. For this to happen in the “hard




sciences” should help those of us working in the social sciences appreciate
the problem of making well formulated research statements.

One step in the development of well formulated research problems
involves techniques of exploratory studies. There are several ob jectives
of an exploratory study, some of which are these:

1. Test the sampling instruments to see if they provide
data which is potentially useful for the initially formulated
problem.

2. Test the sampled data for its usefulness in the
analysis and testing of the original conjectures. On
occasions it has been found that the data obtained from the
research inistrument is unsuitable for analysfs.

3. Provide a basts for revising the original conjectures into
hypotheses that can be sensibly investigated.

One disadvantage of an 2xploratory study is the result of what we
shall call the "Heisenberg Principle.” In physics, the Heisenberg Principle
states that vou cannot know the position and the velocity of a particle at
the same time, for in obtaining the measure of one€, you disturb the
particle and the measure of the other is no longer at it was. This same
concept applies to social research, for in performing an initfal sampling,
the raising of the questions, even to a select group, can bring about a
self-evaluation and a subseguently new position. Since people are . )
involved, and people are social beings, it is possible that some of these
influences can carry beyond the circle of those initially involved.

In this study of citizenship sducatior, similar problems have risen,
foremost of which is an attempt to specif’y a definition of ‘citizenship
education. Other questions to be investigated involve the use of teaching
strategies and the attitudes of educators towards citizenship education.

The preliminary survey addressed some of these questions but not in a
way that necessarily provided measurable responses. The questionnaire
responses predominately asked for a yes/no response to a single item or a
selection of different possible responses, or asked for a ranking. Insome
¢ the yes/no response questions, only one yes was acceptable; on others,
multiple yeses were acceptable. No provisions for ties were given in the
instruiaent for those questions in which only one item was to be selected.
In a few cases, respondents felt that a single choice was not possibie and
so checked two, providing an invalid response.

The problem of ranking responses provides an even more complex
Situation. For example, an individual can easily identify their top choices
and probably rank them. Similarly the bottom choices can be ranked. The
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difficulty lies with the items in the middle. With these there usually fs
not a clear perspective of how the items should be ranked. To confound
matters more, ranking is an ordinal relation and as such, there is no way
of determining how closely two ranks were intended on the part of the
respondent. This problem could be partially resolved by using a L:ikert
scale (Rensis Likert) which is used to measure an attitude ona 7 or 9
point scale. On occasions, no scale values are given initially, but are
measured from the marking after the fact and summarized over the set of
responses. This reference presents additional problems related to the
encoding of the data for analysis.

For many of the ftems there were efght items to be ranked. To
minimize the effects of no distance being defined between ranks, the
summaries were pooled into adjacent groups of 1 and 2, 3 and 4, S and 6,
and 7 and 8. This, however, did not circumvent the potential problem of a
rank | by one responder being equivalent to a rank of say 3 on the part of
another. The use of aLikert scale could help to minimize this problem.

Once these rankings are sumrnarized, they can be tested statistically
to determine whether they follow any particular “a priori® distribution. It
is at this point that the preliminary investigation can be helpful. Even
though the data itself may be unrepresentative, it can be used to project a
given distribution of responses. For the case at hand, a simple Chi-square
test was used to test for the presence of a uniform distribution, but this
was done only as an example of what could be done. Once a distribution
function is targeted, two additional questions need to be addressed. The
obvious and more familiar one s "Does the data support the underlying
presence of this distribution?" The second question is more fundamental
and frequently overlooked. This question asks if there is any theoretical
basis for justifying the proposed distribution, In resolving this question,
one gains insight into the entire structure and again better formulates the
research hypotheses to be investigated.
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