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Introduction

The information contained in this manual ic intended to familarize interested persons with
the scoring standards and criteria used for the Georgia Basic Skills Writing Test. The
material included was taken from the actual training manual used to train raters to under-
stand and apply the scering system. In the actual training process, the training manual is
used in conjunction with a computer workstation. The training manual provides definitions
and descriptions of the scoring dimensions and the score scale and specific directions about
the rating of real papers. The computer workstation directs the rater-trainee in practice
exercises and provides feedback regarding practice.

Introduction to the Scoring Dimensions and Scale Points

A list of the five Scoring Dimensions, their definitions, and the components tha. apply to
each dimension are provided on Page 4. You should read this page carefully and
thoroughly and refer to it often--throughout training and also throughiout scoring. You may
want to remove this page from your manual so that you can refer to it easily, if a separate
copy of the page is not provided you for this purpose.

A score of "1” to "4" is to be assigned for each one of the five dimensions of writing.
Appearing beneath the name of cach dimension is a list of the components which "define”
that dimension. Diflerent aspects of writing competence are to be evaluated in the dif-
ferent dimensions. While the dimensions are interrelated during the writing process, writ-
ing strengths and weaknesses are rated only once during the scoring process. In other
words, a particular strength or weakness is not rated in two or more dimensions.

Refer to the page listing the five Scoring Dimensioas to be sure in which dimension a par-
ticular aspect of writing is to be rated. A detailed discussion of the dimension follows the
definitions of the scale points.

Definitions of the Four Scale Points

Try to visualize each dimension represented on a line that goes from “Very Poor” to “Very

Good.” Along the way, four regions are defined and labeled 1, 2, 3, and 4. Such a
representation is shown below:

[Very Poor) | | | Very Good)

This figure shows that each score point represents a range on the dimension. Thece can be
low 2's, high 2’s, and typical 2’s. The same is true for the other points. A particular paper
that you are reading and scoring will rarcly seem exactly like the definitions of the four
points, but it will be more like one than the other. In other words, a paper that is more
like a 3 than a 4, and more like a 3 than a 2, would be rated 3 on that dimension.




Score Point 1: The writing is Inadequate. Very few if any of the com-
ponents for the dimension are demonstrated.

Score Point 2: The writing is Minimal. Some of the components for the
dimension are demonstrated.

Score Point 3: The writing is Good, yet, not exceptional. Many of the
components are demunstrated, and these are demonstrated successfully.

Score Point 4: The writing is Very Good. Most of the components of the
dimension are demonstrated, and these are demo- strated consistently.

NOTE: A paper might nor demonstrate competence in each component listed under a par-
ticular dimension, yet still be scored a "4" on that dimension. Another pag-* may demon-
strate competence in one component but be so weak in other components that those
weaknesses overpower the single strength. Thus, this second paper may thus receive a
score of “1" on that dimension because of overpowering weaknesses. In other words,
strengths may compensate for weaknesses, and weaknesses may overpower strengths.

Definitions of Scoring Dimensions and Components

In the next section each one of the five dimensions is presented separately. Terms are
defined, followed by writing samples selected to illustrate the meaning of some key terms.
Definitions of dimension and component are given below.

Dimension: The Georgia Department of Education has identified several basic qualities
in any piece of effective writing, regardless of the topic or type (narrative, expository).
The qualities are: Content and Organization; Style; Sentence Formation; Usage; and
Mechanics. Each of these is referred to as a dimension or domain of writing.

Component: A component is one of the list of aspects to be considered within a particu-
lar dimension. A complete listing of all the scoring dimensions and the components for
cach dimension appears on Page 4. For example, clear pronoun reference is a component
of the dimension Usage. When you are deciding on your rating for Usage on a student
paper, you would look for demonstrated competence in pronoun reference, along with
competence in the other components of that dimension.

@]




Georgia Basic Skills Writing Test
Scoring Dimensions, Definitions and Components

CONTENT/ORGANIZATION: The wrter establishes the controlling idea through
examples, illustrations and facts or details. There is evidence of a
sense of order which is clear and relevant.

o Clearly established controlling idea

o Clearly developed supporting ideas

o Sufficiently relevant supporting ideas

o Clearly discernible order of presentation
® Logical transitions and flow of deas

® Sense of compieteness

STYLE: The writer controls language to estabiish his/her individuality.

® Concrete images and descniptive language

® Easily readable

® Varied sentence patterns

® Apprceriate tone for topic, audience and purpose

SENTENCE FORMATION: The writer forms effective sentences.

® Appropriate end punctuation
® Complete sentences or functional fragments
® Appropriate coordination and/or subordination

USAGE: The writer uses standard American English.

® Clear pronoun references

® Correct subject-verb agreement

® Standard form of verbs and nouns
® Correct word choice

MECHANICS: The writer employs devices necessary in standard written American
English.

® Appropriate caprtalization

® Appropriate \nternal punctuation
® Appropriate formatting

® Correct spelling

Score Point 1: The writing 1s Inadequate. Very few if any of the
components for the dimension are demonstrated.

Score Point 2: The writing 1s Minimal. Some of the components
for the dimension are derionstrated.

Score Point 3: The writing 1s Good, yet, not exceptional. Many of the
components are demonstrated, and these are demonstrated successfully.

Score Point 4: The wniting i1s Very Good Most of the components
are demonstrated, and these are demonstrated consistently.




CONTENT/ORGANIZATION: Tte writer establishes the controlling idea through

examples, iliustrations and facts or details. There is evidence of a sense of order which is
clear and relevant.

o Clearly established controlling idea

o Clearly developed supporting ideas

o Sufficiently relevant supporting ideas

o Clearly discernible order of presentation
® Logical transitions and flow of ideas

® Sense of completeness

Controlling idea: The controlling idea of ¢ giece of writing is not the same as the writ-
ten "thesis statement,” although the controlling idea may be expressed in the form of such a
statement. The controlling idea may be either stated or implied; if stated, it may appear
toward the beginning or toward the ead of the piece of writing, or even inserted in the mid-
dle of the text. It may be stated in several sentences. The controlling idca may be
apparent to the rezder even though there is no direct "thesis statement.” The writer may
present a written thesis statement, but the actual controlling idea may differ somewhat from
the statement. To determine the controlling idea of a piece, ask yourself, "If I had to sum
up this piece of writing in one brief sentence, what would that sentencs be?”

Order of presentation: A picce of writing may be ordered or organized in many dif-
ferent ways: chronological; a listing of ideas related to the topic; a series of examples illus-
trating the controlling idea; a comparison or contrast; identification of a problem followed
by a proposed solution; a generalization followed by a narrative illustration of the generali-
zation. These are but a few of the possible orders. In an effective piece of writing, the
order of presentation is appropriate to the controlling idea.




CONTENT AND ORGANIZATION:
Controlling Idea and Order of Presentation

Statements suggesting the writer’s controlling idea are underlined. Note the repetition and
slight variation of the thesis in the last paragraph. The actual controlling idea and thesis
statement are not identical in this piece. The controlling idea s limited to what the two
girls "share”; it does not include "why" they are friends.

Order of presentation is established in the third paragraph (look a'ike, same taste in boys,
same taste in clothes, do everything together). Each one of these points illustrating what
the two girls share in common is addressed in the established order.
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CONTENT AND ORGANIZATION:
Controlling Idea and Order of Presentation

Although a thesis is atlempted in the first sentence (underlined), the piece hac no clear con-

trolling idea. The piece, a random iisting of details, also lacks a clearly discernible crder of
presentation.
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CONTENT AND ORGANIZATION:
Controlling Idea and Order of Presentation

The writer’s cont-olling idea ("1 live by the Golden Rule because it helps me get along with

people”) is established by the opening paragraph and clearly implied throughout the piece.
Note that there is no single thesis statement.

The order of presentation , an opening generalization followed by a specific illustrative
example, is clearly discernible. The example itself is ordered chronologically.
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STYLE: The writer controls language to establish his/her individuality.

® Concrete images and descriptive language

® Easily readable

® Varied senterce patterns

® Appropriate tone for topic, audience and purpose

Images, or concrete images: A writer uses imagery when he or she uses descriptive
language that appeals to the senses of the reader. This type of language enables the reader
to “expe.icace” the piece of v..iting more or less directly.

Readablie: "Readable” does not refer to the legibility of the handwriting. Rather, it
addresses the ease with which the piece of writing could be read aloud without false starts
or backing up and re-reading to "make sense.”

Sentence patterns: Th: pattern of a sentence refers to the grammatical structure, the
order of the words, and the length. Some of the possible sentence patterns are: simple,
compound, complex, subject-first, beginning witk: a phrase or clause, or beginning with a
sentence connective.

Tone: Tone indicates the writer’s sensitivity to the purpose of the piece of writing and to
the effect the piece of writing should aave on the audience. Simply, tone refers to the gen-
eral mood or umotion brought forth by the piece of writing. Tone may be formal or infor-
mal, witty, ironic, sarcastic, humorous, informative, sorrowful, ecstatic...and so on.

14
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STYLE:
Sentence Patterns

The sentences are nor varied : almost all of the sentences follow a "We-plus-verb” pattern.
Only three of the sentences begin differently. The repetitios; are circled. There is only
minimal variety in terms of length.
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STYLE:
Sentence Patterns and Concrete Images

The sentence patterns in this piec. are varied. Sentence beginnings include subject-first,

opening phrases and clauses, and sentence connectives. The grampiatical structure and
length are also varied.

Some of the images (underlined) are concrete, appealing to the reader’s sense of sight (the
appearance of the two hikes, where they looked for the lost bike), and sense of touch (tem-
perature outside on Christmas day).

1 , o ontd oo ok orpun
auboliviiens abnste widh, ra amd o tingd A e Dacde pnn
! te nialy Bt Lrcoabts 4 bl fer | 1 Lot
4 o e.r ni “ (!! t! nn t Zé !!!.! “_
ey meneavould Aeld onde the beock of Mycb.._
‘ MW@MMWM&MM
: vag woktcher, Qb _aumnd omaed tewin, ft’_mi}i /a-‘d?L
| Mhime dnd I pregpuaud g Mavning guichly. Ol oo fun -
JUTITS TR, J@yo.n‘ﬁ:.pmo&u, m&y?4MWmez__
MWJ@@&WJ&M@.MM&LJM I nece_.
acdhed dhe 2racein #MMS@ Ma;Jﬂou),ﬂ _.
1 can nanli Arcs aantll an b | el -
! :u.':tUu jua.tz—laﬁr

| _ Buning the Tonar. d wns Sraming Kt ni _J-Lé.?d-ﬂ/,
| yeer . awma sty puk btcona 4 neelly warkid o=
wauwww, #ﬂLzLoAﬂcuLm___




14

. s > i M
e R e e

J,E_)Lu » u;t&.a%.ﬂtﬁlh.__amﬂL
WM@L. epenae, thang woo U pe bibe I
wuss tidrimiley Qisepponticl bk 8 Jeguarel dol Jin

A . erdl Loand-

1y




15

SENTENCE FORMATION: The writer forms effective sentences.

® Appropriate end punctuation
® Complete sentences or functional fragments
® Appropriate coordination and/or subordination

End punctuation: End punctuation refers to the use of the period, question mark, or
exclamation point to mark the end of a sentence. The absence of appropriate end punctua-
tion creates sentence formation errors known as a comma splice or a fused sentence. A
comma splice error occurs when two sentences are linked with a comma (“The weather was
cold, I wore my dad’s jacket”). A fused sentence or run-oa error occurs when two sen-
tences are run together without any prnctuation.

Fragment, or sentence fragment: As the term suggests, a fragment refers to an
incomplete sentence which is lacking one or more of its parts but is written as if it were a
complete sentence. A fragment may be caused by imiproper punctuation, as when a writer
places a period between a main clause and the subordinate clause ("The happiest time of
my life was when we went to Walt Disney World. Because that was our first vacation as a
family.”) Such a punctuation-based fragment is considered an error in sentence formation.
A "functional fragment” is one over which the writer seems to have coatrol, one which is
used to create a particular effect ("And when were we leaving? In the morning! Bright
and early!")

Coordination: Coordination refers to the connecting of equal grammatical structures to
provide equal emphasis. Coordinating elements include (but are not limited to) connectors
such as "and,” "but,” and "or.” The semi-colon, used to connect two independent clauses,
serves as a signal of coordination.

Subordination: Subordination refers to a method of connecting structures so as to give
some structures lesser emphasis than others. Examples of subordinating connectors are
"because,” “when,” "if,” “after,” "while,” “although,” "so that,” "who," "which" and "that.”

[P
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SENTENCE FORMATION:
Sentence Fragments and End Punctuation

Nen-functional sentence fragments are underlined. M.ssing end punctuation noted is with
. The absence of appropriate end punctuation creates fused sentences.
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SENTENCE FORMATION:
Coordination
The coordinating connector is enclosed in a box , and the elements which are con-

nected (clauses, verbs) are circled.

Note: not all instances are marked.
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SENTENCE FORMATION:
Subordination

Subordinate clauses are enclosed in brackets. Subordinating connectors are underlined.
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USAGE: The writer uses standard American English.

® Clear pronoun references

¢ Correct subject-verb agreement
@ Standard form of verbs and nOuns
& Correct word choice

Standard American English, standard form: "Standard" refers to careful word
choice and to the use of those grammatical conventions agreed upon as the "language of the
marketplace.” Standard American English avoids the use of slang, jargon, regionalisms,
and illiterate forms except when appropriate to the topic and the audience. Also, standard
American English uses the agreed-upon forms for plurals, possessives, subject-and-verd
agreement and the formation of verb tenses. Competence and errors in usage can be
"heard.”

Pronoun reference: Pronoun reference involves the relaticnship between a single word
or group of words (the antecedent) and the pronoun replacement. The meaning of the pro-
noun should be immediately obvious to avoid confusion. Clarity is achieved through con-
sistency of person and number ("My favorite sport is volley ball, but I like swimming too.
They have to be played with teammates...” "They" refers to both sports, while the writer
intends a singular reference to volleyball, or "It"). Broad references ("it," "this”) can create
confusion, particularly when overused.

Word choice: Word choice refers to the writer’s use of words which express his or her
ideas clearly and which demorstrate appropriate usage. For example, word choice includes
an awareness of the differences between "a” and "an,” "accept” and "except” and "lie” and
“lay.” Word choice also includes the appropriate forms of adjectives and adverbs, ("the

worst time in my life,” "really hard") and correct pronoun case ("My parents gave my
brother and me").

Ny
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USAGE:
Pronoun Reference, Standard Form of Verbs, and Word Choice.

Errors in usage are marked. Corrections 21«

Note: not all instances are marked
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“F~Pronoun reference clear

Correct form of verb

~~Pronoun reference clear

Pronoun reference not clear.
IS "we" the writer and the
boyfriend or does it also
includs the cousin?

Incorrect form of verb.
Should appear: "had given.”

I_ncorrcct form of verb.
Should appear: “had
received.”

Incorrect word choice and

verb form. Should appear:
"if I liked it."
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USAGE:
Standard Form, Word Choice, Subject-Verb Agreement

Errors in usage are marked. Corrections are provided. Correct usage is also identified.

Note: not all instances are marked.

Correct verb formation

AN

Subject-verb agreeme..t error
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Should appear: "it affects”

Incorrect word choice.
Should appear as "Thae

" reason...is that" or "I
/would like to ...because.”

Correct word choice -
pronoun case.

Incorrect word choice.
"Surrounding” cannot be
used to refer to people.
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. Subject-verb agreement error
Should appear: "appearance
is.”

|__Incorrect word choice.
"Well” is not an appro-

priate adjective for

"appearance.”
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Incorrect *vord choice:
"Won't" for "want.” This
is an error that can be
heard.
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MECHANICS: The writer employs devices necessary in standard written Ame:ican
English.

® Approptiate capitalization

® Appropriate internal punctuation
® Appropriate formatting

® Correct spelling

Internal punctuation: As cpposed to "end punctuation,” internal punctuation appears
within a sentence: for example, quotation marks and commas in dialogue; commas between
words in a series; commas after introductory clauses and phrases; commas setting off non-
restrictive elements; commas after transition words. Such errors have to be "seen” to be
noted.

Formatting: Formatting refers to the layout of the piece of writing on the page-—-margins,
paragraph indentation, spacing between words and spacing between senten:es. Writers and
readers have agreed on certain spatial conventions for clarity and ease of reading, and
words are placed on ihe page in accordance with these conventions. Formatiiag also refers
to the appropriate grouping of related information into paragranhs.
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MECHANICS:
Internal Punctuation

Instances of correct and incorrect internal punctuation are noted.
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MECHANICS:
Formatting

hree inches exceeds the
general rule of one inch.
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Guidelines for Scoring

1. Leave your personal grading standards at home. Put away any preconceived ideas
you might have as to what ought to be expected of a student at this age or grade level.
Rate each paner only for the five dimensions defined in this Manual, only for the com-
ponents outlized for each dimension and only on the four-point scale given you.

2. Remember throughout training and scoring that you are to operate from a competence
perspective -- not an error perspective. This means that in order to rate a paper accurately,
you must read it looking for a demonstration of competence in each dim .asion based on the
components listed. To "count errors” as you read will often cause you to make mistakes in
judgment. Rather, you should be continually asking yourself as you read, "Has this writer
demonstrated his or her competence in this dimension, and if so, how weil?” The model
papers will serve as your guide for defining this competence,

3. Don’t confuse the appearance of the paper with competence. Assign a score based on
each dimension-- not on the length, neatness or legibility of the paper.

4. Keep in mind that you are scoring the writing sample, not the writer. Your subjective
response ("I like this kid,"” I find this topic boring,” "I agree with what the writer is saying,”
“I wish the writer had not shared this information with me") is to be kept separate from the
scores you assign.

S. Remember that the scale contains four points and four points only. A paper can’t
receive a score of "0" or "5." Review the model papers and their annotations periodically to
> ‘4 redefining the scale because of the papers you have read.

6. If the writer provided a title at the beginning of the essay, you should nor consider that a
pait of the text you are scoring.

7. Papers that cannot be assigned a rating of "1" to "4” are discussed in the scoring portion
of this manual under "Noa Scorable Paper Codes.”

Saggestions for Keeping the Dimensions Separate

Content/Crganization: Read the paper looking for evidence of a stated or implied control-
ling idea (not necessarily a thesis statement or statement of purpose); for development
through the use of explanation, detail, and/or example; and for an organizational plan that
is easy to follow.

Style: Read for evidence of individuality. Does there seem to be a definite personality
behind the words? Does the writer appeal to any of your five senses? Can you see any pic-
tures or scenes as you read?
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Sentence Formation: Read for competence at the sentence level.

Usage: Read for demonstration of competence and/or the presence of errors you would
hear if the paper were read aloud to you.

Mechanics: Read for demonstration of competence and/or the presence of errors you
would notice only if you saw the paper.

Model Papers

On the following pages you will find the first six training papers, which are referred to as
Model Papers. Following each Model Paper is a set of scores and rationale statements for
each of the scoring dimensions, for that Model Paper. The rationale statements or annota-
tions explain why the scores assigned to that paper are correct. These six Model Papers
illustrate and define the precise meaning of each score point on each dimension. Studying
these papers with their accompanying annotations, will give the reader valuable insights into
the meaning of the scoring scale.

Following these Model Papers is a section that includes Non Scorabie Paper (NSP) codes
and examples of papers that have been given these codes. An NSP is a paper that cannot
be scored using the scoring criteria because of some anomaly (e.g. an off-topic paper, an
illegible paper, etc.). The final section in this manual contains a Glossary of terms used
throughout the manual.
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Model Paper - 1 Annotation

CONTENT/ORGANLZATION Score » 4

Clear order of presentation of ideas. Ideas flow. Controlling idea supported and clear even
without direct statement in last sentence of paper.

STYLE Score 4

Language highly descriptive and images concrete. Reader shares writer’s experience.
Appropnate tone.

SENTENCE FORMATION Score = 4

Lengthy piece with majority of sentences correctly and effectively formed. Occasional loss
of control with ideas run together (near end of first page and end of paper).

USAGE Score = 4

Almost error free. Numerous instances of competence in all usage concepts.

MECHANICS Score = 3

Absence of formatting. Some spelling errors, but most words spelled correctly. Most inter-
nal punctuation correct with commas used inappropriately for semi-colon and dashes.
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Model Paper - 2 Annotation

Content/Organization 3
Controlling idea clearly established and developed with relevant support and details.

Organization tends to be "listy” and is flawed by contradiction of "whole reason” -- "dif-
ferent reasons.” Paper has a sense of completeness.

Style 4

Choice of subject (denim jacket) limits description possible. Given limitations, the descrip-
tion is successful. Sentences are varied. Paper is easily readable. Tone is appropriate:
writer and reader are close to subject.

Sentence Formation 3

Majority of paragraphs contain completely formed sentences. One paragraph contains run-
on sentences. Coordination weak -~ "and" overused.

Usage 2

Some grasp of usage concepts, but errors in all areas. Incorrect verbs (“if someone ask me,”
“gonna wear”). Missing "-s" on plural nouns. Agreement error ("others is"). Word choice
errors: (“fit... perfect” and "me being” for “my being").

Mechanics 3

Formatting »f paper is effective. Several words are misspelled, but most words are spelled
correctly. Necessary commas missing. Capitalization is correct.
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Meodel Paper - 3 Annotation

Content/Organization 1

Controlling idea established. Supporting ideas limited in sumber and development. Paper
reads like a bare skeleton. Sense of completeness lacking.

Style 1

Nothing concrete, descriptive. No images. No sentence variety. Sentences are short,
choppy, and monotonous subject-verb-complement pattern.

Sentence Formation 2

The paper is a mixture of effective and ineffective sentences. Some are completely formed
and correctly punctuated. Many, however, are fragments.

Usage 1
Instances of correct usage do not offset the frequency and variety of errors in this short

text. Pronoun reference is vague. "It" used too often. Needed pronouns omitted. Tense is
incorrectly formed ("walk” for "walked"). Error in word choice ("the funnist tims").

Mechanics 1

Very few components are consistently present. Formatting is weak, with severul one sen-

tence paragraphs. Given the few words, competence in spelling and capitalization is not
demonstrated.
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Model Paper - 4 Annotation

Content/Organization 4

Controlling idea clearly implied throughout the paper. Support is relevant and clearly
developed. Order of presentation clear. Transitions used effectively. Ideas flow. Paper has
a sense of completeness.

Style 4

Language descriptive, with real-sounding dialogue. Images (especially description of eyes)
elfective. Good sentence variety. Tone (suspens:) appropriate. Easily readable.

Sentence Formation 3

End punctuation generally correct. Coordination ineffective in places. One or two sen-
tences contain ideas run together.

7 sage 4

Almost error free. One instance of shift ("they were frightened...anyone...their mind").
Verb formation error in the quotation is likely to be an exact quote of the mother’s words
not the writer’s error.

i

Mechanics 4

Formatting is a problem, while other errors in mechanics are minor. Dialogue is correctly
punctuated. Capitalization is appropriate.

-
o0
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Mode! Paper - § Annotation

Content/Crganization 2
Controlling idea is clearly established even if it is trivial. Two supporting ideas are

developed, the third remains vague. Formula organization results in repetition, not
development. Order (thesis, 3 reasons, summary) clear but ineffective.

Style 1

No description. Language monotonous and vague. Some sentence variety. Not easy to
read: repetition of phrases overwhelming

Sentence Formation 3

Sentences are complete and effectively formed. While sentence formation is correct, com-
petence in coordination ard subordination is only partially demonstrated.

Usage 3
Vague pronoun "it” used too often. One instance of shift in person ("boys” to "you").

Subject-verb agreement correct. Some word choice is inappropriate (“packed in” and
“exceptatic explanation”). General command of usage concepts.

Yechanics 4

“Their" inappropriately used for "there.” Formatting, capitalization, and internal punctua-
tion are appropriate.
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Model Paper - 6 Annotation

Content/Organization 1

Controlling idea not clear. Single supporting idea not developed. Order of presentation
confusing due to "gap” in information. Final paragraph an unsuccessful attempt at closing.

Style 2

Language mechanical, with very littie description. Easily readable. Some sentence variety.
Tone of final paragraph almost succeeds in getting reader into the fantasy. Contains some
of the components.

Sentence Formation 1

Numerous errors with end punctuation and sentence formation. Many run-on sentences.
Ideas are strung together. Subordination ineffective.

Usage 3

Demonstrates overall control of many usage concepts. No judgment can be made concern-
ing pronoun reference. Incorrect shift in verb from cox ational (“would start”) to future

("will be").
Mechanics 2

Formatting is weak. Several simple words misspelled, including "there” for "their” and
"averge.” Several internal punctuation errors, including the lack of commas.
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Non Scorable Paper Codes: Definitions and Examples

The following codes are to be assigned to papers which cannot be assigned a rating of 1

through 4. Ilustrations of several codes are provided.

Code and Description Definition

A

H

Blank

Assign to any paper which is completely blank. Be sure to check the front and
back page.

Too Short

Read the paper to determine if there is enough information to score the dimen-
sions. Don’t assign this code just on the basis of the number of lines filled. The
key word here is too short. (Short, scorable papers are contained in the “Training”
portion of the manual.)

Non English

Assign to any paper written in a foreign language.

White-out Used

Assign to any paper on which white-out has been used, no matter how much or
how litt}~ white-out has been used. Students are told that they are not permitted to
use white-out.

Hlegible

Before assigning the code make a reasonable attempt to recognize enough words to
use them as a basis for figuring out what the other words are.

Incomprehensible_

Read the paper in its entirety before assigning this code. Do Not confuse spelling
errors with incomprehensibility. An incomprehensible paper may contain few
recognizable English words or, it may contain recognizable English words arranged
in such a way that no meaning is conveyed.

Off Topic

Familiarize yourself with the assigned topic. Consider that the paper may be a
variation on the topic. [Example of a scorable variation of the topic "your favorite
holiday”: "T don't have a favorite holiday and here’s why.” Examples of scorable
variations on the topic “the biggest problem you had with someone”: "My problem
is with the people who made up this test.” or, "My best friend has this really bad
problem with his mother.” Addressing some aspect of the topic is acceptable. For
example, it is possible to write about "what you think your future will be like", as if
the future has already arrived: "I am a successful lawyer...”

Off Task

This code applies to responses that are not on the task of writing a BSWT
response. Off Task responses include: copying from the test directions or test
booklet or from some material in the testing area; writing a res, onse consisting
solely of a message to the rater ("I won’t complete this stupid test,” or "I have
passed this thing already Yut Mr. Jones won't believe me.")

493
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Non Scorable Response Code B:
Too Short
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Non Scorable Response Code F:
Incomprehensible
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Non Scorable Response Code G:
Off Topic
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Non Scorable Response Code G:
Off Topic
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Non Scorable Response Code H:
Off Task
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GLOSSARY

Component - A component is one of the list of aspects to be considered within a particu-
lar dimension. A complete listing of all the scoring dimensions and the comporents for
¢ach dimension appears (.. the sheet titled "Georgia Basic Skills Writing Test: Scoring
Dimensions, Definitions, and Components.” For example, “clear pronoun reference” is a
component of the dimension "Usage". When you are deciding on your rating for "Usage”
on a stdent paper, you would look for demonstrated competence in pronoun reference,
along w'th competence in the other componeats of that dimension.

Controlling idea - The controlling ide-. of a piece of writing is not the same as the writ-
ten “thesis statement,” although the controlling idea may be expressed in the form of such a
statement. The controlling idea may be either stated or implied; if stated, it may appear
toward the beginning or toward the end of the piece of writing, or even inserted in the mid-
dle of the text. It may be stated in several sentences. The controlling idea may be
apparent to the reader even though there is no direct “thesis statement.” The writer may
present a written thesis statement, but the actual controlling idea may differ somewhat from
the statement. To determine the controlling idea of a piece, ask yourself, "If I had to sum
up this piece of writin, in one brief sentence, what would that sentence be?”

Coordination - Refers to the connecting of equal grammatical structures to provide equal
emphasis. Coordinating elements include (but are not limited to) connectors such as “and,"
"but,” and "or." The semi-colon, used to connect two independent clauses, serves as a sig-
nal of coordination.

Dimension - The Georgia Department of Education has identified several basic qualities
in any piece of effective writing, regardless of the topic or type (narrative, exposi\ory).
The qualities are: Content and Organization; Style; Sentence Formation; Usage; and
Mechanics. Each of these is referred to as a dimension or domain of writing.

End punctuation - Refers to the use of the period, question mark, or exclamation point
to mark the end of a sentence. The absence of appropriate end punctuation creates sen-
tence formation errors known as a comma splice error or a fused sentence. A comma
splice error occurs when two sentences are linked with a comma (“The weather was cold, I
wore my dad's jacket"). A fused sentence or run-on error occurs when two sentences are
run together without any punctuation.

Formatting - Refers to the layout of the piece of writing on the page--margins, paragraph
indentation, spacing betweea words, and spacing between seatences. Writers and readers
have agreed on certain spatial conventions for clarity and ease of reading, and words are
placed on the page in accordance with these conventions. Formatting also refers to the
appropriate grouping of related information into paragraphs.

F-"T
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Fragment, or Sentence fragment - As the term suggests, a fragment refers to an
incomplets sentence which is lacking one or more of its parts but is written as if it were a
complete sentence. A fragment may be caused by improper punctuation, as when a writer
places a period between a main clause and the subordinate clause (“The happiest time of
my life was when we went to Walt Disney Woud. Because that vas our first vacation as a
family.") Such a punctuation-based fragment is considered an error in sentence formation.
A "functional fragment” is one over which the writer seems 1o have control, one which is
used to create a particular effect ("And when we were leaving? In the morning! Bright
and early!”)

Images, or Concrete images - A writer uses imagery when he or she uses descriptive
language that appeals to the senses of the reader. This type of language enables the reader
to "experience” the piece of writing more or less directly.

Internal punctuation - As opposed to “end punctuation,” internal punctuation appears
within a sentence: for example, quotation marks and commas in dialogue; commas between
words in a series; commas after introductory clauses and phrases; commas setting off non-
restrictive elements; commas after transition words. Such errors have to be "seen” to be
noted.

Order of presentation - A picce of writing may be ordered or organized in many dif-
ferent ways: chronological; a listing of ideas related to the topic; a series of examples illus-
trating the controlling idea; a comparison or contrast; identification of a problem followed
by a proposed solution; a generalization followed by a narrative illustration of the generali-
zation. These are but a rew of the possible orders. In an effective piece of writing, the
order of presentation is appropriate to the controlling idea.

‘Pronoun reference - Pronoun refersnce involves the relationship between a single word
or group of words (the artecedent) and the pronoun replacement. The meaning of the pro-
noun should be immcdiately obvious to avoid confusion. Clarity is achieved through con-
sistency of person and number ("My favorite sport is volleyball, but I like swimming too.
They have to be played with teammates..." "i hey" refers to both sports. while the writer
intends a singular reference to volleyball, or "It." Broad references ("it," "this") can create

confusion, particularly when overused.

Readable - "Readable” does not refer to tne legibility of the handwriting. Rather, it
addresses the ease with which the piece of writing could be read aloud without false starts
or backing up and re-reading to "make sense.”

Sentence patterns - The pattern of a sentence refers to the grammatical structure, the
order of the words, and the length. Some of the possible sentence patterns are: simple,
compound, complex, subject-first, beginning with a phrase or clause, or beginning with a
sentence connective.
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Standard American English, standard form - "Standard" refzrs to careful word
choice and to the use of those grammatical conventions agreed upon as ti:e "language of the
marketplace.” Standard American English avoids the use of slang, jargon, regionalisms,
and illiterate forms except when appropriate to the topic and the audience. Also, standard
American English uses the agreed-upon forms for plurals, possessives, subject-and-verb
agreement and the tormation of verb tenses. Competence and errors jn usage can be
"heard.”

Subordination - Refers to a method of connecting siructus=s «5 as to give some struc-
tures lesser emphasis than others. Examples of subord’ aating conne.:ors are "because,”
"when,” "if,” "after,” "whiie,” "although,” "so that,” "who," "which" and "that.”

Tone - Indicates the writer’s sensitivity to the purpose of the piece of writing and to the
effect the piece of writing should have on the audience. Simply, tone refers to the general
mood or emotion brought forth by the piece of writing. Tone may be formal or informal,
witty, ironic, sarcastic, humorous, informative, sorrowful, ecstatic...and so on.

Word choice - Word choice refers to the writer’s use of words which express his or her
ideas clearly and which demonstrate appropriate usage. For example, word choice includes
an awareness of the differences between "a" and “an,” "a~ccpt” and “except” and "lie” and
“lay.” Word choice also includes the appropriate forms of adjectives and adverbs, ("the
worst time of my life,” “really hard") and correct pronoun case ("My parents gave "my

brother and me" ).
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Federal law prohibits discrimination on the basis of race, color or national origin (Title VI of the Civil Rights Act of 1964);
sex (Title IX of the Educational Amendments of 1972 and Title Il of the Carl I". Perkins Vocational Education Act of 1984);
or handicap (Section 504 of the Rehabilitation Act of 1973) in educational programs or activities receiving federal financial
assistance.

Employees, students and the general public are hereby notified that the Georgia Department of Education uoes not
iscriminate in any educational programs or activities or in employment policies.

The following individuale have been designated as the employees responsible for coordinating the department’s effort to
implement this nondiscriminatory pelicy.

Title II—Ann Lary, Vocational Equity Coordinator

Title VI— Peyton Williams Jr, Associate Superintendent of State Schools and Public Libraries
Title IX — Myra Tolbert, Coordinator

Section 504 —Jim Whitworth, Coordinator

Inquiries concerning the application of Title II, Title VI, Title IX or Section 504 .0 the policies and practices of the
department may be addressed to the persons listed above at the Georgia Department of Education, Twin Towers East,
Atlanta 30334; to the Regional Office for Civil Rights, Atlanta 30323; or to the Director, Office for Civil Rights, Education
Department, Washington, D.C. 20201.
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Student Assessmert
Division of Assessment, Psychological Services
and Private School Standards
Office of Planning and Development
Atlanta, Georgia 30334
Werner Rogers
State Superintendent of Schools
1987
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