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In an era in which the concept of "pluralistic society" is most evident within

our schools, the education of minority students becomes an important concern to even

the most experienced educator. Teachers in all grade levels have witnessed a

tremendou-. increase in the heterogeoeity of students' performance due, to a great

extent, to the increase in ethnic and multicultural students enrolled in today'

schools. Of equal or greater concern to many classroom teachers is the unparalleled

challenge of contendi'ig with limited resource, while providing quality instruction to

students from diverse cultural and linguistic backgrounds wno exhibit learning and

bahavior problems.

Rural teachers with limited resources are more and more confronted with the task

of providing appropriate education to exceptional students, as well as addressing the

added elements of language and culture issues as these pertain to handicapping

conditions.

Key points in the identification and instruction of these students are:

1) their initial referral, usually by classroom teachers ill prepared to meet their

special needs,

2) early intervention at the pre-staffing level to address linguistic /cultural and

acculturation needs as well as separate these from possibly exceptio^al learning and

behavior problems, and

3) appropriate and accurate placement within speclal services.

Over the past decade, the disproportionate referral (both over and under

referral and placement of minority children) has become a matter of increasing

concern to educators in public schools. This popula.,ion is referred to as

culturally and linguistically different exceptional children.

It is evident from a review of previous research that the interrelationship of

cultural And educational eharacteristies is oentral to Answering questions shout
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appropriate identification, referral and instruction of culturally and linguistically

different exceptional children. It is alsc evident from a review of these studies

that the results of acculturation research have not been considered in this

interrelationship.

There is ample evidence that cultural, linguistic, and psychological changes

occur among populations which affect their interaction with mainstream American

society (Berry, 1970; tintkin & Berry, 1975). Knowledge about the characteristics dnd

needs of culturally and linguistically different exceptional children is incomplete

without a knowledge of the effects of these changes, i.e., acculturation, apon this

population. This is especially true in that the elf, ,is of acculturation are similar

to and may be confused with some of the behaviors for which children are referred to

special education.

Children in need of special assistarce will continue to be identified and placed

in special education classrooms. It is important that all of their special needs be

identified, delineating those characteristics of exceptionality from those

characteristics of acculturation, for appropriate services to be provided.

A recent research study into this area has examined the interaction between

educational and cultural/linguistic characteristics of culturally and linguistically

different children experiencing ,cculturation in rural school systems. The study

examined and identified which of these characteristics differentiated children

referred fo: special education placement from nonreferred culturally and

linguistically different children. The results and conclusions of this study

provided guidance in developing appropriate training for school personnel in the

identification, referral ani instruction of the culturally and linguistically

different exceptional population in the public schools.

The sample for the study consisted of elementary students who were identified as

culturally and lirguistically different by two rural school districts and cnrolled in

bilingual /EFL programs in the districts prior to the 1984-85 school year. The school

districts were asked to provide information on 1011 ,,tudent,, randonly selected from



their bilingual/ESL programs. The sample consisted of 105 bilingual children, 51 of

whom had never been referred to special education and 54 of whom had oe:.m referred to

special education. The referred students included 27 referred but not placed and 27

referred and placed in special education within the last two years. The sample was

drawn from district wide bilingual/ESL programs serving grades K-6. Students become

eligible for services from this program by meeting national and state criteria of

cultural and linguistic difference. All of these students were considered of limited

English proficiency to some extent and of cultural backgrounds other than mainstream

American.

The students were compared on 15 acculturation and education variables selected

on the basis of an extensive review of the literature. The acculturation vPriables

were selected from research into the effect of various cultural and linguistic

factors upon the successful acculturation of culturally and linguistically different

students in this country (Alder, 1975; Juffer, 1983; Padilla, 1980). The education

variables were those regularly considered in the referral and placement of any child

in special education (Algozzine & Ysseldyke, 19d1; Knoff, 1983; Smith, 1982).

Composite scores for the two major va-iable categories, acculturation and

educational achievement, were also considered. A scale for rating relative degree of

acculturation was developed based upon the variables and research cited above. A

copy of the scale is attached in the appendix.

A review of the literatures led to the expectation that within d randomly selected

group of schiol children, those referred And/or placed in special education would

differ significantly from those n)t referred or placed, particularly in regard to

achievement end ability. In previous studies, the cultural and linguistic

differences between mainstream and minority became an additional factor in whetner or

not d child was referred and/or placed. In this study, however, all of tie children

were Fran the same eultural and linguistic background. As they were also froin the

same nontransient rural socioeconomic background And age range, it Ad', expected that

the children should be relatively honogeneous in regard to cultural and linguistic



variables, with some differences between individual children. In theory,

pre-investigation expectations were that referred and nonreferred children would

differ on their education profile but not on their acculturation (cultural and

linguistic) profile.

Contrary to theoretical expectations, the referred and nonreferred groups did

not statistically significantly differ on their education profiles but did differ on

their acculturation profiles. Findings also indicated a strong interaction and

correlation between particular acculturat.on and education vifriables. Although

'acadenic' concerns here cited as the primary reason for referral, there was no

statistically significant difference in achievement test scores in any content area.

A significant interaction also was found between minority enrollment and educational

achievement.

Differences were found between referred/not placed and referred/placed subjects

on selected variables of LAU category, language proficiency, and acculturation.

There were no significant differences for any education variable between these

referral groups.

Differences were found between nonreferred and referred/placed subjects on the

acculturation variables of LAU category, language proficiency, minority enrollment,

and acculturation. There were no significant differences between non-referred and

placed groups on any educational variable ether than degree of teacher concern.

A significant interaction was found between minority enrollment and educational

achievement. Nonreferred subjects had higher educational achicn,errent in schools with

high minority enrollment while placed subjects had higher educational ichionent in

schools with low minority enrollment.

1 significant relationship also was found between years in 1;ilingudl drograins

and educational achievement. Nonreferred subjects with more years of bilingual

instruction had better educational 'ichies,ement than nonreferred subjects w'th fewer

years of bilingual/ESL instruction. This relationship between high educational

achievement ind years of bilingual instruction was significant for the entire sample



population. This OtaS also found to be true for language proficiency. A significant

relationship was found between language proficiency ano educationdi lenievoment for

dll groups.

A significant relationship vas also found between years in the United States and

educational achievenent. Referred but not placed subjects who had been in the United

States more than four years were significantly higher in educational achievement than

those who had been in the United States fewer than four years. The relationship

between more years in the United States and level of educational achievement was

statistically significant for the populdtion as a whole. A significant relationship

also was found between level of acculturation and e,ucational achievement for all

groups. The population as a whole performed better on educational achievement he

higher the level of acculturation.

It may be concluded frixn the findings that ._nilturally and linguistically

different children in rural schools continue to be disproportionately referred and

placed in special education, both over- and under-referred/placed. It may be

concluded further that the psychodynamics of acculturation are clearly a factor in

referral and placement dnd must be considered Ln the identification and instruction

of culturally and linguistically different children with special needs.

The finding that nonreferred culturally and linguistically different children

dpparently did better educationally in schools with high minority enrollment may be

due to differences in the quality of the available alternative programs, including

bilingual instruction. It may also he related to the presence of role models,

improN.ed self concept, etc. There also the poss0),Iit thdt CL[) children are

over-referred in schools with low minority enrollment while under-referred in schools

with high minority enrollmlent. Expectations roily he lower in high .ninority schools

or teachers may be less willing to risk censure for referring minority children with

learning and behavior problems.

Prior research indicated that differences !n educational ichiecment end overall

ability may not be as significant in refc.rrl As other education %al-tables, such as

t,



reason for referral (Ysseldyke A Algozzine, 1981). The results of this study

indicate that rural culturally and linguistically different children referred to

special education do not appear to differ significantly (run those not referred in

achievement and ability but do differ in degree of teacher concern. The implications

are that regular classroom teachers need improved training in the identification of

learning problems among and appropriate instruction for the culturally and

linguistically different. Training in alternative programs and intervention

alternatives for concerned teachers is clearly needed. A copy of the alternative

intervention process developed as a result of this study is attached in the appendix.

Training in this process is currently being prodded by BISECT at the University of

Colorado.

Research h,s clearly demonstrated the significant role played by acculturation

factors in the inappropriate identification and placement of

culturally/linguistically different students with learning and behavior problems.

Research has also pointed the way for modifying the referral/staffing/placement

process to more effectively meet the special needs of this population.



Definition of Terms

Acculturation: A type of cultural 'Mange initiated by the conjunction of two or more

autonomous cultures. The dynamics of acculturation Include selective adaptation of

the value system, integration and differentiation processes. Acculturation does not

mean assimilation. It refers to the process by which member; of one culture adapt to

the presence of another culture. This adaptation may be through integration,

assimilation, rejection, or deculturation.

Convergence: The interaction of n exceptional conditiorls) and the cultural and

linguistic characteristics of an individual. The effect of being deaf upon the

acculturation of a Spanish speaking child is an example of convergence. Another is

differ.ng attitudes within particular cultural groups toward an exceptional condition

and the effect of this upon a culturally, lingul.,tically different exceptional

child's development and learning.

Culturally and linguistically different: An Individual whose native culture is not

of mainstream America and whose native language is not English. The individual may

or lay not he acculturated to sane extent and may or may not be relatively proficient

in criglish or his/her native language.

Exceptional: A condition which requires modificaticn of the regular instructional

program in order for a child to achieve his/her maximum potential.

Special education: Specifically designed instruction for children whose educational

needs cannot he addressed effectively in the regular school program without

adaptation or modification.
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CCDES ACCULTURATION SCALE

G 1984, C.Coilier

Acculturation refers to adjustment or
adaptation to a new cultural/social
environment. This adaptation may be
manifested in several ways: integration,
assimilation, rejection, or marginality.
The CCDES Acculturation Scale is based
upon research on the factors predictive
of the degree of successful integration
by persons experiencing culture shock.

Cross Cultural Developmental Education Services
Los Lagos Ranch

Rollinsville, CO 80474



USING THE CCDES ACCULTURATION SCALE

This scale should be used to obtain an approximate measure of how

acculturated a student may be into mainstream American culture. It is

not to be used in isolation nor as a predictive tool. It provides a

useful piece of supplemental assessment information and may be used to

substantiate decisions to provide intensive learning and behavior inter-

ventions for culturally/linguistically different students rather than

referring them to a staffing.

The scale provides a range from less acculturated (8) to more

acculturated (40). For example, an Anglo-American born in tne U.S.,

attending a school with less than 207, minority enrollment, who never

switched school districts, who has a high proficiency in English (which

is also his native language) would score 35. She would score 40 if she

also took language or bilingual classes. An example of a less accultur-

ated student would be a Native American from a community in Central

America who has 3ist arrived in the U.S., has had no classes in ESL or

bilingual education, is identified as LAU A, is not very proficient In

her native language or in English, and is attending a cchool with over

80e minority enrollment. This student would score 8 on tne scale. She

m:Fit score :2 if she was literate and hienlv proficient in nor native

language.

The score zuidelines are civen Lr. :he bottom of tne CC:ESA Scale.

The information needed to complete the scale is:

1 Number of years the student has been :n the U.S.
rummer of years tne student has been :n tne sonocl _:strict.

3. Number ^f years :ne stucent has received direct irs:ructi:n
in ESL or bilinzual classes.

The LAU category (see attacned).
3. Degree of native language proficiency.
..". Degree of Englisn lanzLage proficiency.

Ethnicity and/or nation of origin
E. Percentaee of enrollment in --heir scnocl wnicn :s composed

of non-Anzio-American students.



CCDES ACCULTURATION SCALE

0 1984, C. Collier

NAME SCHOOL

DATE OF BIRTH SEX GRADE

AGE AT ARRIVAL IN U.S. LANGUAGE(s) SPOKEN AT HOME

Number of years:, United Stags

Number of years, School District

Number of years, ESL and/or
bilingual education

LAU category

Native language proficiency

English language proficiency

Ethnicity/Nation of origin

Percentage minority enrollment
in attending school

Raw Data
CCDESA

Scale Score

CCDESA Scale i

Score Tn1AL

CCDESA SCA,E SCORE GUIDELINES

Number of years, US /SD:

Under 1 = 1

1 2 = 2
- 4 = 3

5 - 6 = 4
Over 6 = 5

Number of years, ESL/BE:

0.0 - 1.0 = 1

1.1 1.5 = 2
1.6 - 2.0 3

2.1 - 2.5 = a
2.6 3.0 = 5

LAU ca-cegory

=

B = 2

= 3

=

=

E7..nnioity

Amer-tan = 1

2

,=slan,;ac. :s. = 3

B1ack/MidEas: =

0,nite;Euroc,ean =

:eroartaoe Enro117 t ...anoace .rof-oercy

- = 2 :=ncf7cient =

- 60' = 3 =

7.-
Most-

- = 5 7--of:o7er,t
= 5

CCDESA Scale baed upon Eerny, 1960;
Collier, 19c2; ano 3uf'er, 19E3.



LAU CATEGORIES

LAU Category A -- This student is morolingual in a language
other than English

LAU Category B -- This student is monolingual in a language
other than English, but may have some ability
to comprehend English.

LAU Category C -- This student is considered to be "Bilingual"
and is able to understand and speak the other
language and English equally well.

LAU Category D -- This student is monolingual in English and
may understand very little of the second
language.

LAU Category E -- This student is totally monolingual in Enclish.



Buildipu level

Referral
1 Teacher b; lugs sPvtlflc

problem(,) to attention
of TAM (leather Assist
mice Child Inteivention
Team)

2 Appligaiale intervention,
ate suggested by IAlIl
and implenwnted by
tracher(s) with
ss f' i i oni

appr opi hi e poi sonnet

3 lAlll may Inc Indy

Classiuoui 1 1. Vat .101 .

ri Illip1.11 /I- Si 7111.( 1111 I SI ,
slccial (tilt 111 ,

(htplii 1 Teacher,
Counselnr,

Woikei,

Palen) /Advocate,

Other.,

IdiLICRAI INIIRRNI1ON, AND SIAII1Nb 01 (AMORALLY AND LltitillISIILALLY 0111111Ni )11101cEN

The BISECT Model

Intervention
Seivi(e Options

1. Classroom management assistance
a Academic interventions
it Behavior interventions
c Social /peer interventions
d. Other teaching/behavior

management strategies
2 Cuiriculum adaptation

a Spit hit education adaptation

b. hilingnal/FSL adaptations
c. (ultural/lingutst)c adaptations
d. Other rulilculum adaptation

3. Psycho/social assistance
a Counseling
b. Suppolt groups
r. Social services
d Social survival
e Cross-cullural coanseling
f. Acrlittelation assistance
q Other psyrho/sorial aid

1 Physiral assistance
d Med.(al
h Nutiition
t Sel'ally evaluation
d Invilonmental evaluation
e Othei direct physical did

5 fxperiential assistance
(due to mobility, ttaimm, eti.)
a High inleiest/low vocabulary
It Schonl survival
I MetacogniIlve/learning strategies
d Su( iolinguistic development
P "Rhilwdial" bast( Skills
I (idtHillum adaptation
q Other expeiiential adaptation
"Slow tear net"

neVP11,11111111td 111 I I ill d

b. Modifitallon of regular (urrIcula
Assistance to teacher materials,
srlicdole, etc.

it Training for teacher/parents/aides
e Bilingual tutor with specIal tralning
f Other loarnInc,/«Iiing sttategies

/ language developliwnt
a 111%1 language development
b lulinsive 1 I to 12 transtet/transition
( Intensive Isl
d ( language (Al PS/1S) NILS
v Al VS/R11 S in 1 aq 1 ish

1 Intel d' 1 i ve language strategies (INRFAI)

ri Si
r in/I ingum.! stialegies

h 01 he! linguist ll a' 151ante
8 10 her

If the problem is not
resolved by interven-
tions, and/or if as a
result of these
Interventions, new
patterns and indica-
tions arise, TACIT
may try other indi-
cated interventions
or may recomend
staffing

District Level

Staffing

Formal and Informal assessment in
reg,.rd to specific concern or

suspected handicapping condition,
taking into consideration:
I. Assess sociolinguisttc

competence and language
proficiency in L, and L,.

2 If primary languSge is hot
English, assess in the
primary language.

3. If balanced bilinguals, assess
in both l, and 1.9.

4. If hooted profitiency In
either language, use cocio-
linguistic and non-language
dependent measures in both
languages

5 Use a multidimensional approach
by a multidisciplinary team.

6 Various optimization procedures
should be tired.

7 Rev uw tests and procedures for
culture specific bias

8 Individualized Education Plan (iEP)
should reflect the total needs,
Including acculturation, culture,
and language needs

9 Staffing Team may include
School Psychologist
Special Educator
Spee,h/Language Specialist
Bilingual /ESL Specialist
Arrulturation Specialist
So, tat Wo11e1

(oonselor
Athocite
Parent
Others

lel. No handicap determined
Go back to various
alternative service

\ options and/or intervention
techniques.

2. Handicap determined.
a Placement in special

education.
b IEP development must

include
1) L1/12 accultura-

tion needs and
who is iesponsible
for services.

2) Integration of
SE/BE services/
resources.

3) How culture and

language assist-
ance is utilized
in meeting special
needs as well as
needs of whole
child.

c Support team may he
aides, tutors, other
resources.

d Coordinated team may
he special educator
and bilingual/ESL
specialists (accul-
turation specialist)
plus other resources

e Bilingual Special

Educator or special
educator trained in
acculturation.

( (oilier, 19(44
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