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ABSTRACT

Rural teachers are confronted with the task of
providing appropriate education to exceptional students, as well as
addressing the added elements of language and culture issues as .hese
pertain to handicapping conditions. Key points in the identification
and instruction of these students are initial referral, early
intervention, and appropriate placement within special services. This
paper reviews the literature on these key points, focusing on the
interrelationship of cultural and educaticnal characteristics. The
review concludes that research has clearly demonstrated the
significant role played by acculturation factors in the inappropriate
identification and placement of culturally/linguistically different
students with learning and behavior problems. Research has also
pointed the way for modifying the referral/staffing/placement process
to more effectively meet the special needs of this population. The
appendix contains the "CCDES Acculturation Scale," developed by Cross
Cultural Developmental Education services. The scale can be used to
obtain an approximate measure of how acculturated a student 1s into
mainstream American culture. It provides a useful piece of
supplemental assessment information and may be used to substantiate
decisions to provide intensive learning and behavior interventions
for culturally/linguistically different students. The appendix also
provides an outline of BISECT, an alternative intervention process
developed as a re<ult of this study. (JDD)
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By Catherine Collier, Ph.D. 1988

In an era 1n which the concept of "pluralistic society” 1s most evident within
our schocls, the education of minority students becames an 1mpcrtant concerrn to even
the most experienced educator. Teachers 1n all grade leveis have witnessed a
tremendous 1ncrease 1n the hetercgenelty of students' performance due, to a great
extent, to the 1ncrease i1n ethnic and multicultural students enrolled 1in today'
schoois. Of equal or greater concern to many classroam teachers 15 the unparalleled
challenge of contending with limited resources while providing quality 1nstruction tc
students fram diverse cultural and linguistic backgrounds wno exhibit learning and
behavior problems.

Rural teachers with limited resources are more and more confronted with the task
of providing appropriate education to exceptional students, as well as addressing the
added elements of language and culture 15sues as these pertain to handicapping
condittions.

Key points 1in the 1dentification and tnstruction of these students are:

1) their 1ni1tial referral, usually by classroam teachers 11l prepared to meet their
specidl needs,

2) early intervention ut the pre-staffing level to address linguistic/cultural and

acculturatian needs as well as separate these fram possibly exceptioral learning and
behavior problems, and

3) appropriate and accurate pracement within special services,

Over the past decade, the disproportionate referral (both over and under
referral and placement of minority children) has become a matter of inereasing
concern to educators in public schnols. This population 1s raferred to as
culturally and linguistically different exeeptional ehildren.

It ts evident fran a review of previous research that the interrelationship of
cultural and educational characteristics 1s central Lo inswering questions ibout

PERMISSION TO REPRODUCFE THIS

MATERIAL HAS BEEN GRANTED BY
Doris Helge

LA )
BEOJT COPV b_\l 4 -~ TO THE EDUCATIONAL HESOURCES

~ INFORMATION CENTER (ERIC)




ERIC

Aruitoxt provided by Eic:

appropriate identification, referral and i1nstruction of culturally and linguistically
different exceptional children. It 1s alsc evident from a review of these studies
that the results of acculturation research have not been considered 1n this
interrelationship.

There 1s ample evidence that cultural, linguistic, and psychological changes
occur among populations which affect their 1nteraction with mainstream American
society (Berry, 1970; Witkin & Berry, 1975). Knowledge about the characteristics and
needs of culturally and linguist:ically different exceptional children 1s 1ncamplete
without a knowledge of the effects of these changes, 1.e., acculturation, Jpon this
population. This 18 especially true 1n that the eff: :ts of acculturation are smmilar
to and may be confused with some of the behaviors for which children are referred to
special education.

Children 1n need of spec:al assistarce will continue to be 1dentified and placed
1n special education classroams. It 15 1mportant that all of their special needs be
1denti1fied, delineating those characteristics of exceptionality from those
characteristics of acculturation, for appropriate services to be provided.

A recent research study 1nto this area has examined the 1nteraction between
educational and cultural/linguistic characteristics of culturally and linguistically
different children experiencing ._cculturation 1n rural school systems. The study
exanined and 1dentified which of these characteristies Jaifferentiated children
referred for special education placement from nonreferred culturally snd
linguistically different children. The results and conclusions of this study
provided guirdance 1n developing appropridate training for schoo!l personnel! 1n the
identi1fication, referral ani instruction of the culturally and linguistically
different exceptional population 1n the public schools.

The sample for the study consisted of elementary students who were 1dentified as
culturally and lirguistically different by two rural school districts and enrolled 1n
brlingual/ESL programs 1n the districts prior to the 1984-85 school year. The school

districts were asked to provide information on 100 students randanly seleected from
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their bilingual /ESL programs. The sample consisted of 105 bilingual children, 51 of
whom had never been referred to specidl educatton and 54 of whom had peen referred to
special education. The referred students i1ncluded 27 referred but not placed and 27
referred and placed 1n special education within the last two years. The sample was
drawn fram district wide bilingual/ESL programs serving grades K~G¢. Students became
eligible for services from this program by meeting national and state criteria of
cultural and linguistic difference. All of these students were considered of lim ted
English proficiency to some extent and of cultural backgrounds other than mainstream
American.

The students were compared on 15 acculturation and education variables selected
on the basis of an extensive review of the literature. The acculturation variables
were selected fram research into the effect of various cultural and linguistic
factors upon the successful acculturation of culturally and linguistically different
Students 1n this country (Alder, 1975; Juffer, 1983; Padilla, 1980). The education
variables were those regularly considered 1n the referral and placement of any child
1n special education (Algozzine & Ysseldyke, 1981; Knoff, 1983; Smith, 1982).

Camposite scores for the two major va~iable categouries, acculturation and
educational achievement, were also considered. A scale for rating relative degree of
acculturation was developed based upon the variables and research cited above. A
copy of the scale 1s attached in the appendix.

A review of the literatur2 led to the expectation that within 4 randamly selected
group of schyol children, those referred and/or placed 1n special education would
differ significantly from those n>t referred or placed, particularly in regard to
achirevement znd ability. In previous studies, the cultural and hingurstic
differences between mainstream and minority beecame an additional factor 1n whetner or
not a child was referred and/or placed. In this study, however, all of tae ehildren
were fram the same cultural and linguisti~ backsZround. As they were also fran the
same nontransient rural sociocconomie bhackground and age range, 1t was expected that

the children should be relatively hanogeneous i1n regard to cultural and linguistie
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variables, with some differences between i1ndividual children. In theory,

pre-investigation expectations were that referred and nonreferred children would
differ on their education profile but not on their acculturation (cultural und
linguistic) profile.

Contrary to theoretical expectations, the referred and nonreferred groups did
not statistically significantly differ on their education profiles but di1d differ on
their acculturation profiles. Findings also 1ndicated a strong interaction and
correlation between particular acculturat.on and education veriables. Although
"academic' concerns aere cited as the primary reason for referral, there was no
statistically significant difference 1n achievement test scores i1n any content area.
A significant i1nteraction also was found between minority enroliment and educational
achievement,

Differences were found between referred/not nlaced dnd referred/placed subjects
on selected variables of LAU category, language proficiency, and acculturation,
There were no significant differences for any education variable hetween these
referral groups.

Differences were found between nonreferred and referred/placed subjects on the
acculturation variables of LAU category, language proficiency, minority enroliment,
and acculturdtion. There were no siznificant differences between non-referred and
placed groups on any educational variable ather than degree of teacher concern.

A significant jnteraction was found between minority enrollment and educational
achievement. Nonreferred subjects had higher educati:onal achieverment 1 schools with
high minority enrollment while pldaced subjects had hizher educational ichi=vement 1n
schools with low minority enrol lment.

A\ si1gnificant relationship also was found between years 1n bilingual progranms
and educational achievement. Nonreferred subjects with more yedrs of hilingual
instruction had better educational schievement than nonreferred subjects w'th fower
years of bilingual/ESL instruction. This relationship between high educational

achievement and years of bilingual 1nstruction was significant for the entire sanple
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population. This sar aiso found to be true for language proficiency. A significant

relationship was {ound betweern language proficrency ana educdtional achievement tor
all groups.

A si1gnificant relationship vas also found betacen yeals 1n the United States and
educational achievement. Referred but not placed subjects who had been i1n the United
States more than four years were signtficantly higher in educational achievement than
those who had been 1n the United States fewer than four years. The relationship
between more years 1n the United States and level of educational achirevement was
statistically significant for the population as a whole. A significant relationship
also was found between level of acculturation and esucational achievement for all
groups. The population as a ahole perfommed better on educational achievement . he
higher the level of acculturation,

[t may be concluded from these findings that culturally and linguistically
different children 1n rural schools continue to be disproportionately referred and
ptaced 1n special education, hoth over- and under-referred/placed. It may he
concluded further that the psychodynamics of acculturation are clearly a factor 1n
referral and placament and must be considered (n the 1dentification and 1nstruction
of culturally and linguistically different children with special needs.

The finding that nonreferred culturally 4nd Iingurstically different ~htldren
apparently did better educationally 1n schools with high minority enrol lment may be
due to differences 1n the quality of the avarlable alterndtive prograns, including
biirngual 1nstruction. It may also be related to the presence of role nodels,
improved self concept, etc.  There 15 4lso the possib.lity that CLD children are
over-referred 1n schools with low minority enrollment while under-referred 1n schools
with high minority enrollmlent.  Expectations may be lower 1n hish mnority schools
or teachers may be less willing to risk censure for referring minority children with
learning and behavior probleans.

Prior rescarch indicated that Jifferences 1n edurationd! 1ehievement and overall

a21l1ty may not be as significant 1n referral as other education vdrlables, such as
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reason for referral (Ysseldyke X% Algozzine, 1981). The results of thrs study

indicate that rural culturally and Linguistically dirfferent children referred to

special education do not 4ppedr to differ significantly from those not referred 1n

achirevement and ability but do differ in degree of teacher concern. The mmplications

are that regular classroom teachers need mmproved training 1n the i1dentification of

learning problems among and appropriate instruction for the culturally and

lingurstically d fferent. Training 1n alternative programns and 1ntervention

alternatives for concerned teachers 1s clearly needed. A copy of the aiternat.ve

lntervention process developed as 4 result of this study 1s attached i1n the appendix.

Training 1n this process 1s currently being provided by BISECT at the University of

Colorado.

Research h.s cleariy demonstrated the significant role played by acculturation

factors in the inappropriate 1dentification and placement of

culturally/lxngu:sttcally different students with learning and behavior problenms.

Researrh has also pointed the way for modifying the referral/staf fing/placement

brocess to more effectively meet the speciral needs of this population.
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Definitron of Termns

Acculturation: A type of cultural change 1nitirated by the conjunction of two or more

autonanous cultures. The dynamics of acculturation include selective adaptatson of
the value system, integration and differentiation processes. Acculturation does not
mean assimilation. It refers to the process by which mamber; of one culture adapt to
the presence of another culture. This addapt4tion inay be through integration,
assmnilation, rejection, or deculturation.

Convergence: The 1interaction of 4an exceptional condrtior{s) and the cultural and
linguistic characteristics of an i1ndividual. The ef Ject of berng deaf upon the
acculturation of a Spanish speaking child 13 an example of convergence. Another 1s
differ-ng attitudes within particular cultural groups toward dan exceptional condition
and the effect of this upon 4 culturdlly. lingur.tically different exceptional
child's development and learning.

Culturally and linguistically different: An individual ahose native culture 15 not

of mainstream America and whose native language 1s not Cnglish. The 1ndividual may
Or ~uay not be acculturated to sone extent and may or may not he relatively proficrent
tn english or his/her native language.

Exceptional: A condition which requires modificaticn of the regular instructional
program 1n order for a child to achieve his/her maximun potential .

Spectral education: Specifically desizned instruction for chiidren whose educational

needs cannot he addressed effectively 1n the reguldr school prosram without

dadaptation or modification.
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CCDES ACCULTURATION SCALE
€ 1984, C.coilier

Acculturation refers to adjustment or
adaptation to a new cultural/social
environment. This adaptation may be
manifested in several ways: integration,
assimilation, rejection, or marginality.
The CCDES Acculturation Scale is based
upon research on the factors predictive
of the degree of successful integration
by persons experiencing culture snock.

Cross Cultural Developmental Education Services
Los Lagos Ranch
Rellinsville, CO BOLTY
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USING THE CCDES ACCULTURATION SCALE

This scale should be used to obtain an approximate measure of how
acculturated a student may be into mainstreaa American culture. It is
not to be used in isolation nor as a predictive tool. It provides a
useful piece of supplemental assessment information and may be used to
substantiate decisions to provide intensive learning and behavior inter-
ventions for culturally/linguistically different students rather than
referring them to a staffing.

The scale provides a range from less acculturated (8) to more
acculturated (40). For example, an Anglo-American born in tae U.S.,
attending a school with less than 207 minority enrollment, who never
switched school districts, who has a high proficiency 1in English (which
is also his native language) would score 35. She would score 40 if she
also took language or bilingual classes. An example of a less accultur-
ated student would be a Native American from a community in Central
America who has just arrived in the U.S., has had no classes in ESL or
bilingual education, 1s identified as LAU A, is not very proficient in
her native language or in Engl:ish, and 1s attending a school with over

80% zinority enrollment. Tnis student would score 8 on tne scale. She

=ight score 12 17 she was l:iterate and nigaly proficilent in ner native
.La'lgh £e.
The sceore guidelines are Ziven (n the bSottom of tme CoTESA Scele.

The iuformation needed to cezplete tne scale 1s:

1. XNuzber of vears the .
2. Numper of vears tne stucent
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CCDES ACCULTURATION SCALE
(E) 1984, C. Collier

NAME SCHOOL
DATE GF BIRTH SEX GRADE |
AGE AT ARRIVAL IN U.S. LANGUAGE(s) SPOKEN AT HOME

CCDESAAAW

___ Raw Data Scale chigj

Number of year:. United Sta*as

i
!
i
)
[
I

Number of years, School District

Number of years, ESL and/or
bilingua! education

LAU category

Mative language proficiency

Enalish language proficiency

Ethnicity/Nation of origin

Percentage minority enrollment
1n attending school

CCDESA  Scale

i
I

Score TNTAL

CCDESA SCA..E SCORE GYIDELINES

e - Lv._‘-J

Number of years, US/SD: I Number of years, ESL/BE:
Under 1 =1 ( 0.0 -1.0=1
‘ 1 -2=2 ! .1 - 1.5 =2
i 3 -4 =3 j 1.6 - 2.0 3 ;
| 5-6=24 [ 2.1 - 2.5 =24 '
| - ' - - |
} Over 6 = § 2.6 - 3.0 =35 ‘
Iwﬁl - i -
t -AU caztegory TThmicity
L= "zllve Amer-cen = !
B =2 | H1snanic =2
=3 ; Astan, Fac., s, = 3
J =< j Slack/Migiast = ¢
to= 3 white,zuropean = 3
ferzznizze Inrnilc - voLaNZuele Crof-ciercy
- A AR ' - - h---d _ .
~ sy DN T2 = .
i 61°. - 80% = 2 roficient = 2
. ENT = 3 = 2
- N ~ -
200 - LDt o=l Mo = 2
Z. oe, , c3t
: 3= 200 =3 ‘ “roviciert = 3
CCOESA Scale based ypon research by Zdler, 10,5 Serrvy, 1020,
coviter, 1%, ana Jutfer, 1GE3




LAU Categou~y A --

LAU Category B --

LAU Category C --

LAU Category D --

LAU Category E --

LAU CATEGORIES

This student is morolingual 1n a language
other than English

This student is monolingual in a language
other than English, but may have some ability
to comprehend English.

This student 15 considered to be "Bilingual"
and is able to understand and speak the other
ianguage and English equally well.

This student 1s monoiingual in English and
may understand very little of the second
language.

This student 1s totally monolingual 1n Enclish,
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Butlding level

Reterral

Teacher brings specific
problem(s) to attention
of TACET {leather Assist
ance Child Intervention \
Team)

Appropriate antervenlions
are sugyested by TACHIT
and vplemented by
teacher (s) with
assislance {rom
appropmoadte pet Somel
TACTY may inc lude
Classtoom teacher
Bibingual/ESL specaalist,

Spectal tdncator,
Chapter 1 Teacher,
Counselaor,

Sovtal Worker,
Pavent/fdvocate,
Other

KEGLRRAL, IHTERVLNTTON, AND SIATEINL OF CULTURALLY AU LINGULS ILCALLY DIFEERLNT CHILDKER

The BISECT Mode)

Intervention
Service Options

1

Classroom management assistance

a Academic nterventions

b Behavior interventions

¢ Social/peer interventions

d. Other teaching/hehavior
management strategies

Curriculum adaptation

a  Speaiad education adaptation

b. Bilingual /ESL adaptations

¢. Cultural/Tinquistic adaptations

d. Other curticulum adaptation

I'sycho/sacial assistance

a Counsrling

b. Suppart graups

¢. Social services

d Social smivival

e Crass-cultural counseling

f. Acanlteratian assistance

g Other psycha/socral aid

Physical assistance

a Medaocad

b Nutiition

¢ Sersary evaluatian

d Tovironmental vvaluation

e Other direct physiaal ad

fxperaential assistance

(doe to wabalrty, trauma, rtc.)

A High antervest/low vocabulary

o School survival

¢ Metacognrtive/learning strategies

4 Sacrolmgmstic development

e "Remedial™ basic skills

{ Corvacutom adaptat tan

4y Other expeniential adaptation

"STow Tearner”

a  Develogmental curricula

b. Modifrcaton of vegular curricula

¢ Assistauce Lo teacher materials,
schedule, etc.

4 Traaming for teacher/parents/aides

¢ Brhinqual tutor with special training

f Other Tearnming/coping strategies

Language development

a4 bieat language development

b Intensave 1] to 12 transfer/transition

¢ Intenseve S

d et language CAIPS/ESL BICS

e CALPS/RICS an Laglash

I Interactave language styateqies (INREAL)

g Socra/Tingqnistae stiategies

he Other bonqarstie a0 istance

O1her

[f the problem 1s not
resolved by interven-
tions, and/or 1f as a
result of these
interventions, rew
patterns and 1ndica-
ttons arise, [ACIT
may try otler indi-
cated nterventions
or may recommnend
staffing

District Level
Staffing
)

Formal and informal assessment 1in
regurd to specific concern or
suspected handicapping condition,
taking into consideration:

1. Assess soctolinguistic
competence and language
proficiency in L, and L,.

2 If primary languAgP s Egﬁ \\
Engiish, assess 1n the
primary language. ‘

3. If balanced bilinguals, assess 2.

1 both L, and L. /

4. If l.mltea proflglency n
either language, use <ocio-
hinguistic and non-language
dependent measuires 1n both
languages

5 Use a multidimensional approach
by a multidiscaphinary team.

6 Various optimization procedures
should be tried.

7 Rev =w tests and procedures for
culture specific bias

8 Indivadualized €ducation Plan (1EF)
should reflect the total needs,
meluding acculturation, culture,
and ldnguage needs

9 Staffing Team may include
School Psycholagist
Special Educator
Speech/Language Specialist
Brlingnal/ESL Specialist
Acculturation Speciatist
Sovial Worker
(ounselor
Advacate
Parent
Others

(

Revi,ed u5/87

. No handicap determined

Go back to various
alternative service
optirons and/or 1nterventior
technigques.

Handicap determined-

a Placement 1n special
education.

b 1EP development must
1nc tude
1) L1/L2 accultura-

tion needs and

who 15 responsible

for services.

Integration of

SE/BE services/

resources.

3) How culture and
language assist-
ance 1s utilized
in meeting special
needs as well as
needs of whole
child.

C Support team may be
aides, tutors, other
resources.

d Coordinated team may
be special educator
and bitingual/ESl
specialists (accul-
turation specialist)
plus other resources

e Bilingual Special
Educator or special
educator trained 1n
acculturation,

2

lothier, 1984
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