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Preface

Principals set the tone of schools. They determine, in large measure,
the environment for students. They are also closely involved with commu-
nities. We at Carnegie have found that every successful school has a
thoughtful, hardworking, and committed principal in charge.

This NASSP survey, now in its third cycle, brings us intimately into the
world of principals. For example, today’s principals feel the need for more
drug and alcohol education programs. They are acutely aware of the social
difficulties young people bring with them to school. They understand the
need for a culturally diverse citizenship education program. Their commit-
ment to educate all students is more intense than ever.

While principals have more paperwork and more externally imposed
regulations, they continue to feel positive about their work. They are, in
fact, increasingly optimistic about their ability to shape and sustain success-
ful schools. Further, today’s principals are comfortable with teachers and
understand the importance of cooperative decision making.

Other trends revealed in this report, however, give cause for some
concern. I’m troubled, for example, that secondary school principals
remain predominantly white and male. There has, in fact, been litile shift in
the diversity of school leadership over the past 20 years. Positive steps must
be taken to ensure that the principalship becomes more representative of
the changing demography of the nation.

I am also concerned about the continued erosion of parent involvement
in schools. To be sure, a host of social and economic circumstances have
contributed to the growing gap between the home and school. However,
school leaders have a special obligation to build partnerships with parents
and to involve them more fully in the education of their children.

This survey of the life and work of principals contributes significantly
to the growing literature on the condition of public education. I applaud the
richness of the data and recommend that the findings of this report be used
as the basis for an ongoing examination of the principal as the key to school
renewal. Indeed, it is my firm conviction that education in America will be
strengthened only as we strengthen management at the local school and give
principals the authority they need to lead.

Emest L. Boyer

President

The Carnegie Foundation for the
Advancement of Teaching
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Introduction

The introduction to Volume I of NASSP’s comprehensive study of the
high school principalship in 1978 included the statement, *“The principalship
today is not the principalship of 1965, r:or will it be the principalsk.p of
1985.”" These words underscore the dynamic nature of the senior high
school principalship and form the basis for the NASSP’s enduring commit-
ment to regular and systematic monitoring of the principalship through
major studies of the kind reported in the following pages.

This study is the third in a series of national studies of the high school
principalship dating back to the early 1960s. Each study has represented an
attempt to build a knowledge base about the senior high school principalship
by systematically gathering, organizing, and presenting a large amount of
descriptive data and then investigating several important aspects of the
principalship not yet fully explored.

The major purpose of this study was to analyze and describe high
school leaders and their schools. The focus of the present study has been
broadened beyond that of its antecedents to include both the major roles in
building administration: the principalship and the assistant principalship.
For the first time, descriptive data have been gathered, analyzed, and
reported about principals and assistant principals in the same schools. This
expanded treatment represents researchers’ awareness of the complexity of
the principalship and the importance of the entire administrative team that
functions together to organize, administer, and lead American high schools.

The research questions that guided the study were:

1. What are the personal and professional characteristics, job-related
tasks, and expectations of senior high school principals and assistant
principals?

2. What similarities and differences exist in the characteristics, tasks,
and expectations of principals and assistant principals considering
grade levels administered and selected demographic characteristics
of the schools?

3. What are the characteristics of senior high school staffs, students,
and communities?

4. What variations exist in senior high school organizational structures
and iastructional programs?

5. What similarities and differences exist in senior high school pro-
grams considering grade level organization and selected demo-
graphic characteristics of the schools?

6. What are the views of senior bigh school principals and assistant
principals on selected educational issues and trends?
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7. Whatindices (characteristics and behaviors) of high performing and
typically performing principals are related to school effectiveness?

8. What are the administrative and programmatic similarities and
differences between effective schools administered by principals
described as *‘high performers’ and those administered by “‘typ-
ical”’ principals?

Answers to the first six questions are the substance of this volume.
Questions 7 and 8 are explored in phase two of the study.

Design of the Study

The study was conducted by a research team with the advice and
assistance of a steering committee composed of four senior high school
assistant principals, three large-school senior high principals, two small-
school senior high principals, and a professor of educational leadership. The
research team ard steering committee met together during the early stages
of the study to discuss objectives, clarify research questions, and review the
survey instruments,

One of the major problems the research team faced was the length of
the survey instruments. With each succeeding national survey, the bulk of
the questions from the previous survey were retained while numerous
others were added 0 reflect the issues and interests of the particular decade
studied. The present study was no exception. To further compound the
problem, a whole series of questions related to the assistant principalship
was added to study the major actors of the high school principalship team
simultaneously.

To address the problem of length, three forms of the survey instrument
were developed for use with principals and two forms for assistant princi-
pals. A common core of demographic questions was incorporated in all
forms, while the remaining questions were divided equally 2mong the
related forms. An attempt was made to group these questions by similarity
of topic. All career questions, for example, were included in form A of the
principal’s survey, and school programmatic questions in form C. When-
ever possible, the questions of the 1987 survey were designed to permit
comparisons with data from the previous national studies of 1965 and 1977.
Despite the attempts to shorten the survey instruments, the resulting forms
were still quite lengthy. This may account, in part, for the somewhat lower
than hoped-for return on the national sample.

A sample of 1,208 secondary schools was randomly drawn from
NASSP’s national database of all American schools with grade 12. A survey
form for the principal and a survey form for one assistant principal were
mailed to each of the 1,208 schools in early 1987. From this initial mailing,
531 principal surveys and 347 assistant principal surveys were returned. A
preliminary analysis of returned questionnaires indicated a disproportionate
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response rate, primarily from smaller schools in the Midwest. The lower
percentage of assistant principal returns, in particular, probably reflected
this skew toward small schools, many of which do not have assistant
principals. Ironically, later investigation revealed that this initial pattern of
returns, while idiosyncratic, was very similar to the 1977 response.

A second set of surveys was mailed in late March of 1987. These
surveys, although randomly selected, were targeted by zip codes to redress
the imbalance in preliminary returns. Larger metropolitan areas in several
states received the bulk of the second sampling. Three hundred thirty-six
survey instruments were mailed; 185 returns were received from principals
and 162 from assistant principals. Inall, 1,544 survey instruments were sent;
716 were returned by principals and 509 by assistant principals. The
response rate for principals was 46 percent. The response rate for assistant
principals cannot be calculated precisely, since many surveys were mailed
to schools without an assistant principal. Tables 0.1A through 0.7A, located
in Appendix B, give detailed information on the demographic characteris-
tics of the sample. The data generated from this national survey of school
leaders provide the basis for this report.

Organization of the Report

Unquestiorably, senior high school administrators occupy positions of
critical importance in the nation’s schools. What these persons do and how
they manage to meet their innumerable responsibilities are of vital interest
to aspiring school leaders, current practitioners, profsssors of preservice
programs, and officials who establish certification guidelines.

The data presented in this report offer a picture of American high
school leaders and their schools in 1987. Whenever possible, the data
collected in this study have been compared with the aata of previous studies
to develop a longitudinal perspective on the constantly changing roles of
high school leaders. The principalship of 1987 is not the same as the
principalship of 1977 or 1965. Surely, it will not be the same in 1997.

Chapter I presents a discussion of characteristics and opinions of
school leaders. Chapter Il is devoted to the tasks and problems of school
leaders, while Chapter III is concerned with educational programs and
issues. Chapter IV offers a picture of the contributions of assistant princi-
pals, and Chapter V explores the principalship as a career. The final chapter
presents summary profiles of high school leaders and their schools.




Characteristics and
Opinions of High School
Leaders

An initial step in understanding high school principals and assistant
principals is to describe who they are and what they believe about basic
educational issues and problems. In this chapter, data about the sex, age,
ethnicity, salaries, contracts, and professional and civic activities of high
school leaders are presented. Their opinions on such topics ¢ iministra-
tive tenure, principal certification, and broad educational issues are docu-
mented. Where appropriate, comparisons are drawn between the current
data and those presented in the 1965 and 1977 reports.

CHARACTERISTICS OF SCHOOL LEADERS

In general, most principals and assistant principals are white males
receiving salaries of at least $30,000. They are not tenured but have
single-year contracts; they do receive medical, retirement, life insurance,
and dental benefits. Despite these generalizations, however, differences
among principals and assistant principals do exist.

Sex of Principals and Assistant Principals

|
|
About one out of every eight principals is female, a higher number ‘
than that reported in 1977, but only slightly higher than in 1965 (Table |
1.1A). A greater percentage of assistant principals, almost one-fifth, are ‘
female (Table 1.2), suggesting the potential for more women entering the |
high school principalship as senior male principals retire during the next |
few years. ‘
Female principals and assistant principals are more common in certain
regions of the country than in others (Tables 1.3A and 1.4A). On the West
Coast, 20 percent or more of principals and assistant principals are female.
Similarly, more than 20 percent of the assistant principals in New England
and in the South are female.

TABLE 1.2
Distribution of Principals and Assistant Principals by Sex*

Sex Principals Asst. Principals
Female 12 18
Male 88 82

“All tables represent percentages unless otherwise noted.
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In contrast, fe' /er than 10 percent of the principals in }vow England, the
Southwest, and the mountain region are female. The smallest percentages
of female assistant principals are also found in the Mountain region and the
Southwest.

Fernale principals and assistant principals are more common in certain
size communities than in others (Table 1.3A). In gzneral, the larger the
community population, the more likely there will be a female principal or
assistant principal. In cities with populatior: of one million or more, for
example, about 1 of every 3 principals and assistant principals is female. In
smaller cities, towns, and rural areas, no more than 1 in 10 principals and 1
in 6 assistant principals is female.

Female principals and assistant principals are also more common in
certain types of schooi ' than in others (Table 1.6A). In ali school types, with
the exception of public comprehensive schools, more than one in five
principals is female. In pubiic alternative schools, female princ:pals are in
the majority. The pattern is similar for assistant principals, except that in
public alternative schools, all responding assistant principals are male. In
public specialized, private religious, and private non-religious schools, more
than one-third ot the assistant principals are female.

In public comprehensive schools, however, only 1 in 12 principals and
1in 6 assistant principals is female. These figures are particularly significant
{0 the survey since more than 4 of 5 principals and assistant principals
responding to the survey were employed in public comprehensive schools.

Age of Principals and Assistant Principals

Both principals and assistant principals vary widely across the age
spectrum (Tables 1.7A and 1.8). The major changc in the ages of principals
over the past two decades is a decrease in those who are younger than 35.
At the same time, however, the percentage of principals who are 55 years
and o!der first decreased from 1965 to 1977 and then increased from 1977 to
the present (a net decrease of 4 percent). Possible explanations for and
consequences of these changes are discussed in Chapter 5.

Predictably, assistant principals are somewhat younger than principals,
but the age differences are not as great as might be expected. Eighty percent
of the principals and 82 percent of the assistant principais are between 35
and 54 years of age. A slightly higher percentage of principals are older than
54, while a slightly higher percentage of assistant principals are younger
than 35.

TABLE 1.8
Distribution of Principals and Assistant Principals by Age

24-29 30-34 35-39 4044 4549 50-54 55-59 60+

Principals 0 3 16 24 21 19 11 5
Asst, Principals 1 7 21 26 19 16 8 3

raat!
(W)
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The average ages of principals and assistant principals also vary by the
regions of the country (Table 1.9A). More than two in five principals in the
Mid-Atlantic and Mountain regions are 50 vears old or older. In the South,
by contrast, only one in every four is 5C years ola or older. The largest
percentages of younger principals-are found in the South, New England,
and the Mountain regions.

The West Coast has the largest percentage of assistant principals over
50 years of age (almost 40 percent), while three of five assistant principals in
New England are in their 40s. The percentages of younger assistant
principals are comparable across all regions, with the exception of New
England.

The average ages of principals and assistant principals also differ
according to the size of the community in whica their schools are located
(Table 1.10A). In general, the smaller the community, the younger the
principal and assistant principal. For example, more than oie-fourth of the
principals in small cities, towns, and rural areas are younger than 40. By
contrast, almost two-thirds of the principals in cities with populations of one
million or more and more than one-half of the principals in cities with
populations between 150,000 and one million are 50 years or older.

For assistant principals, the trend is not quite as clear. The majority of
assistant principals in all population categories except small cities, towns,
and rural areas are in their 40s. In the small cities, towns, and rural areas,
two in every five assistant principals are younger than 40. In larger cities,
almost twice as many assistant principals are 50 or older than are younger
than 40.

These data suggest that small cities, towns, and rural areas may serve
as ‘‘proving grounds’’ for high school administrators. Those hiring admin-
13trators for high .chools in larger cities want experienced persons. Schools
in small cities, towns, and rural areas provide candidates for these large city
positions.

Ethnicity of Principals and Assistant Principals

Just as the vast majority of principals and assistant principals are male,
they also are white (Tables 1.11A and 1.12). In this regard, two points are
noteworthy. First, there has been a substantial increase in Hispanic princi-
pals during the past 10 years, although both their actual number and
percentage remain small. (A similar increase in Hispanic assistant principals

TABLE 1.12
Ethnic Distribution of Principals and Assistant Principals

American
White Black Hispanic  Indian Asian Other
Principal 937 38 17 A1 4 3
Asst. Principal 88.5 9.5 14 2 2 2

14
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is not evident.) Second, there has been a substantial increase in the number
of black assistant principals during the same time period. Black assistant
principals account for almost 10 percent of all assistant principals. (Com-
parable increases in black principals are not cvident.) In total, there are
almost three times as many Hispanic principals and black assistant princi-
pals as there were 10 years ago.

Regionally, vast differences exist in the percentages of non-white
principals and assistant principals. These differences quite likely reflect
variations in the ethnic composition of the overall population (Table 1.13A).
In New England and the Mountain region, for example, all the principals
who responded to the survey are white. In the Southwest and on the West
Coast, however, more than 10 percent of the principals are non-white. The
highest percentages of non-white assistant principals are in the South (24
percent) and Southwest (18 percent). By contrast, few if any non-white
assistant principals are employed in New England, the Midwest, and the
Mountain regions.

Large differences in the percentages of non-white principals and
assistant principals also exist across different community populations (Table
1.14A). Stated simply, the larger the community, the more likely the
community is to have a non-white principal or assistant principal. The
largest percentages of non-white principals and assistant principals work in
cities with populations greater than 150,000. In these communities, more
than one-sixth of the principals and one-fifth of the assistant principals are
non-white. In rural areas, towns, and small cities, on the other hand, 12
percent or fewer of the principals and assistant principals are non-white.

Salaries of Principals and Assistant Principals

Salaiies of principals have not changed greatly over the past decade
when adjusted for inflation (Table 1.15).

While substantial increases in salaries are evident between 1965 and
1977, increases between 1977 and 1987 are quite small. Despite this
apparent stabilization of salaries, the principals in this survey (compared
with those surveyed in 1977) reported more satisfaction with their jobs,

TABLE 1.15

Longitudinal Comparison of Principals’ Salaries
(Adjusted for Inflation)

Salary Range 1987  Salary Range' 1977  Salary Range' 1965
Less than $29,999 9 Less than $29,195 6 Les3 than $28,067 46
$30,000-44,999 45 $29,197-43,793 48 $28,070-43,856 43
$45,000 or more 44 $43,796 or more 40 $43,860 or more 10

Notes: (1) Salarv ranges for 1977 and 1965 converted to 1987 dollars. Source: Economic Report of the
President, 1987 edition; U.S. Government Printing Office, Washington, D.C., 1987; Table BSS,
p. 307.
(2) Responses for category “Does Not Apply—Religious Order” have been dropped. Columns in
the table total less than 100 percent because of this omission.




FIGURE A (BASED ON TABLE 1.15)
Longitudinal Comparison of Principals’ Salaries
{Adjusted for infiation)
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more self-fulfillment, and less restriction from outside forces on their
capability to perform their jobs. (See Chapter 2.) Current salaries apparently
satisfy incumbents, but may present problems in the recruitment of new
administrative personnel.

There were rapid salary increases from 1965 to 1977 but almost no real
increases from 1977 to 1987. As a result, the salary differential between
teachers and principals has narrowed since 1977. ‘The average principal
salary minus the average teacher salary is now less than it was 10 years ago.
At the same time, expenditure per pupil has doubled (since 1977).

As might be expected, principals are paid more than assistant princi-
pals (Table " 16). Almost three times as many principals as assistant
principals report receiving annual salaries of $45,000 or more.

When asked about their salary determination, almost one-half of the
principals and slightly more than one-half of the assistant principals indi-
cated that salaries were determined either by the school board or by a
formal bargaining group (Table 1.17A). A larger percentage of principals
than assistant principals reported that salary was determined by informal
negotiation with the board, either as a member of an administrative group or
individually.

Salaries of both principals and assistant principals increase with age
(Table 1.18A). Through age 40, principals and assistant principals receive
similar salaries. Beyond age 40, however, the salaries of the majority of




TABLE 1.16
Salaries of Principals and Assistant Principals

Salary Range Principals Asst. Principals
Less than $25,000 4 8
$25,000-29,999 5 9
$30,000-34,999 12 19
$35,000-39,999 14 23
$40,000-44,999 19 22
$45,000-49,999 16 9
$50,000-54,999 15 6
$55,000-59,999 6

$60,000 or more 7 3

Notes: (1) Asst. Principal lowest range (8%} collapsed from " <$20,000" (3% and *'$20,000-24,999" (5%).
(2) Asst. Principal upper range (3%) actually “$55,000 or more ™

assistant principals range from $30,000 to $44,999, while the majority of
principals receive salaries of $45,000 or more. In all probability, assistant
principals receive smaller annual salary increments than principals in the
post-40 age group.

Non-white principals receive higher salaries than white principals
(Table 1.19A). Such is not the case, however, for non-white assisiant
principals. More than three-fourths of the non-white principalr, in contrast
with slightly less than one-half of the white principals, receive annual
salaries of $45,000 or more. This salary differentiation cannot be explained
by differences in age, since the average ages of white_and non-white
principals are quite similar. On the other hand, it may be attributed to region
(with the highest percentage of non-white principals on the West Coast) or
school size (with the highest percentage of non-white principals from large
schools in large cities).

Principals’ and assistant principals’ salaries vary across the geographic
regions of this country (Table 1.20A and 1.21A). The highest salaries for
principals and assistant principals are found in the Mid-Atlantic and West
Coast regions. In these two regions, fewer than 10 percent of the principals
receive salaries less than $35,000. Forty-nine percen’ of the principals in the
Mid-Atlantic region and 52 percent on the West Coast receive salaries in
excess of $50,000. Similarly, fewer than 10 percent of the assistant principals
in these two regions receive salaries less than $30,000; approximately one in
six receive salaries of $50,000 or more.

Principal salaries in the remaining regions are comparable, with slightly
higher salaries in the Midwest and Southwest. For assistant principals,
however, two additional regional discrepancies are worth noting. First,
about 1 in 10 assistant principals in the Southwest receives a salary of
$50,000 or more, a finding that appears unrelated to age. Second, one-third
of the assistant principals in the South receive annual salaries less than
$30,000. Only 2 percent of the assistant principals in this region receive
salaries of more than $45,000. This finding may reflect the somewhat
younger age of assistant principals in this region.
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Comparisons of salaries received by male and female principals pro-
duce somewhat confusing results (Table 1.22A). A disproportionate number
of females receive salaries less than $30,000; they are more likely to be
principals of parochial or private high schools. By contrast, a dispropor-
tionate number of females receive salaries between $50,000 and $60,000;
they are more likely to be principals of public alternative or public
specialized schools. Similarly, disproportionate percentages of female as-
sistant principals receive the lowest salaries {less than $25,000) or salaries
ranging from $55,000 to $59,999. In interpreting these data, however, keep
in mind that the actieal number of female assistant principals in the upper
categories is quite small.

Finally, principals’ and assistant principals’ salaries differ according to
the size of their schools (Table 1.23A). Stated simply, the larger the school,
the higher the salary. Almost three-fourths of the principals receiving
salaries less than $30,000 administe-ed schools with student enrollments
less than 500. Conversely, more ¢:an 30 percent of the principals receiving
salaries of $50,000 or more were en:ployed in schools with enrollments of at
least 1,000 students.

Fringe Benefits, Contracts, and
Activities of Principals and Assistant Principals

The majority of principals and assistant principals receive medical,
retirement, life insurance, dental, and auto expense benefits. About 90
percent of the principals have medical benefits and slightly more than
two-thirds have retirement benefits (Table 1.24A). On the other hand, fewer
than 1 in 5 principals and assistant principals receives tuition for college
coursework. Fewer than 1 in 10 principals receives an expense account (or
meals), while fewer than 1 in 20 receives housing or tuition for dependents.
About 1 in 20 principals and assistant principals receives no benefits at all.
In general, the fringe benefits received by the principals and assistant
principals are quite similar, but fewer assistant principals are accorded
automobile or mileage benefits and expense accounts.

Principals are more likely to receive longer contracts than are assistant
principals (Table 1.25A). Almost three-fifths of principals hold 12-month
contracts, while only about one-third of assistant principals have them. Few
principals or assistant principals have contracts for fewer than 10 months.
Aimost three-fifths of the principals and two-thirds of the assistant princi-
pals hold single-year contracts (Table 1.26A). Only about 1 in 20 principals
and assistant principals has a contract for more than three years.

Most (75 percent) principals and assistant principals do not hold tenure
as administrators. Interestingly, two-thirds of the principals believe that
they should have administrative tenure.

About one-third of all principals and assistant principals do not belong
to any civic vrganizations (Table 1.27A). Fewer than one in five is a member




of three or more civic organizations. Eighty-five percent of the principals
and 65 percent of the assistant principals are members of NASSP (Table
1.28A).

More than 7 in 10 principals and assistant principals receive time off to
engage in professional development activities (Table 1.29A). Slightly more
than one-half of the principals and assistant principals reported that the
district pays all or most of the expenses for these activities. Fewer than
one-half of the principals and one-third of the assistant principals reported
that the district pays their membership dues for professional associations
and organizations. About 1 in 20 principals and assistant principals said that
he or she is actually discouraged from participating in professional devel-
opment activities.

OPINIONS OF SCHOOL LEADERS

Eighty percent or more of the principals selected the following five
requirements as ideal for principal certifir ation:

® Specific administrative courses

® A teaching certificatc

® A specific number of years of teaching experience

® Specific curriculum devclopment and instruction courses, and
® A master’s degree (Table 1.30).

These requirements are also endorsed by more than 70 percent of the
assistant principals.

In contrast, fewer than 40 percent of the principals and one-fourth of
the assistant principals believe that principal certification should depend on
participation in an assessment center, the monitoring of performance after
placement, a written professional examination, or a post-master’s degree.
Both principals and assistant principals moderately support internship

TABLE 1.30

Opinions of Principals and Assistant Principals About Requirements
for Principal Certification

Assistant
Requirement Principal Principal
Specific Administrative Courses 91 87
Teaching Certificate 90 82
Specific Number of Years ot Teaching Experience 86 82
Specific Curriculum Dev. & Instruction Courses 84 74
Master's Degree 80 81
Internship 66 59
Specific Non-Administrative Education Courses 50 40
Assessment Center 37 22
Monitoring After Placement 34 24
Professional Examination 22 12
Post-Master's Degree 16 7
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experiences, but offer less support of specific non-administrative education
courses. In general, both principals and assistant principals endorse the
more “‘traditional”’ certification requirement while expressing less support
for more contemporary elements such as assessment center performance
and on-the-job monitoring. Principals’ and assistant principals’ beliefs about
broad educational issues have changed dramatically during the past two
decades. Indeed, 6 of the 10 issues ranked most highly by principals and
assistant principals in this survey were not even included in the past two
surveys (Table 1.31).

These issues include instruction on alcohol and drug abuse. teacher
evaluation, computer competence, diagnostic-prescriptive instructional strat-
egies, more stringent requirements in traditional academic subjects, and
tencher incentives. More than 50 percent of the principals and assistant
principals confirmed the importance of these issues.

Support for three of the broad educational issues has increased during
the past two decades:

® The importance of the principle of universal education

® Limitations on classroom discussion of political ““isms’’ and *‘anti-
isms’’

® The necd to justify each high school subject as practical.

The universal education principle topped the poll for the first time.

On several issues, the current opinions of principals are more like those
of their 1965 counterparts than those in 1977. These issues include the
reduction or elimination of specific job training in the schools (endorsed by
only 10 percent of the principals in the 1977 survey but by more than
one-half in the 1965 and 1987 surveys), the requirement that disinterested or
hostile youth must attend school (more than one-half of the principals in the
1965 and 1987 surveys but only about 40 percent in 1977), and the
requirement that school attendance be mandatory until age 18 or high school
graduation (more than one-third in the 1965 and 1987 surveys but only 15
percent in 1977).

On other issues, however, current opinions are more like 1977 than
1965. For example, only one in five principals in 1965 endorsed the need for
programs for academically talented students, but more than 90 percent
supported them in 1977 and 1%,7. Four in five principals in 1965 endorsed
ability grouping, but only about one-half believed such grouping to be
desirable in 1977 and 1987. Similarly, while only one in six principals in 1965
believed that ““schools require far too little academic work of students,”
more than one-half in 1977 and almost one-half in 1987 believed the
statement to be true.

Finally, fewer than one-third of all principals during the past two
decades agree that ‘‘school attendance should be compulsory until high
school graduation or age 18, that ““the academic year (compulsory) should

20
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TABLE 1.31
Beliefs of Principals and Assistant Principals About Broad Educational Issues

1987 1987 1977 1965
Prin. Asst.P. Prin, Prin.

The principle of universal education is essential

to American society. 94 91 81 76
School programs should include specific

instruction on alcohol and drug abuse. 92 94 NA NA
High schools should develop special programs

for educating academically talented students. 92 91 92 19

Specific criteria, based on teaching
effectiveness research, should be regularly

employed in teacher evaluation. 89 91 NA NA
Functional computer competence is essential
for all students. 69 74 NA NA

High schools should design special programs

for the handicapped, ethnic minority, and

non-English-speaking. 65 69 75 NA
Schools should implement proven

diagnostic-prescriptive strategies to

personalize learning for all students. 64 62 NA NA
More stringent requirements are needed for all
students in the traditional academic subjects. 63 68 NA NA

Various teacher incentives such as differential

pay and career ladders should be

implemented in place of salary schedules and

fixed assignments. 59 53 NA NA
Grouping according to I1Q or achievement

scores is desirable in academic subjects such

as math, English, and foreign languages. 57 60 53 82
Schools should provide a general intellectual

background and leave specific job training to

other agencies. 56 45 10 67
Youth who are disinterested or hostile toward

schooling should not be required to attend. 47 41 59 34
Schools require far too little academic work of

students. 46 39 56 16

Certain limitations should L2 placed upon
classroom discussion of political “isms" and

“anti-isms.” 45 35 39 24
There is a need to justify as practical each

subject taught in high schools. 41 43 39 24
Standardized testing of students in all subjects

is necessary to improve instruction, 40 45 NA NA
School attendance should be compulsory until

hi- n school graduation, or until age 18. 34 31 15 39
The academic year {compulsory) should be

lengthened. 32 26 12 22
Federal aid must. be made available to private

and religious schools. 22 27 29 19

Notes: Percentages combine "Agree Without Reservation” and “Agree With Some Reservations''; "Do Not
Agree™ and “Agree With Many Reservations’ are omitted from chart.

be lengthened,” or that *‘federal aid must be made available to private and

religious schools.” 13
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Summary

The typical high school principal is a white male between 40 and 55
years of age. The typical high school assistant principal is a white male
between 35 and 50 years of age. Females now comprise 18 percent of all
assistant principals nationally but only 12 percent of the principals.

After a fairly rapid increase from 1965 to 1977, school administrator
salaries have leveled off during the past 10 years. The differential between
principal and teacher salaries has narrowed. Few principals or assistant
principals hold administrative tenure, but the majority believe that they
should.

The vast majority of principals and assistants believe that specific
administrative courses, a teaching certificate, teaching experience, a mas-
ter’s degree, specific curriculum and instruction courses, and an internship
should be required for principal certification.

The opinions expressed by current principals make it clear that the
principalship is changing. Many of the educational issues reported by a large
percentage of current principals were not even included in previous
surveys. Unfortunately, the broad pattern of this change is not clear. Its
complexity will be further examined in subsequent chapters.




T—fﬂ Tasks and Problems
LLU of School Leaders

To do their jobs and do them well, principals and assistant principals must
accomplish a variety of tasks and solve a number of problems. In this chapter
we examine the roles and responsibilities assumed by these school leaders, the
problems and issues they confront, and the satisfaction they receive from their
jobs. The data in this chapter were reported primarily by principals; data
collected from assistant principals are included whenever they are available.

ROLES AND RESPONSIBILITIES
The Ideal Principal

Principals were asked to read three pairs of statements and select from
each pair the statement that best characterized the role of the principal.
Based on the majority view, the principal ‘‘should take initiative in devel-
oping and implementing school policy’’ rather than primarily representing
‘‘the interests of parents, leaders, and patrons of the school’’ and should be
tnore involved in leading the school *‘in new educational directions’’ than in
managing the ‘‘day-to-day affairs of the school.” At the same time,
however, the principal should involve the faculty in decision making rather
than unilaterally establishing the agenda and deciding on the important
issues in the school (Table 2.1)..

TABLE 2.1
Roles of the Principal
"“The principal should . . ." Agree
... primarily repre.ent the interests of parents, leaders, and patrons
of the school.” 25
*'. .. take initiative in developing and implementing school policy
according to his or her professional judgment.” 75

“. .. effectivaly and efficiently manage the day-to-day affairs of the

school.” 35
". .. lead the school in new educational directions according to his or

her best professional judgment.” 65
*“. .. play the major role in establishing the agenda and deciding the

important issues in the school.” 18
*. .. share decision making with the faculty on important 11.sues." 8z

Co
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FIGURE B {BASED ON TABLE 2.1)

Roles of the Principal
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t
75%| Interests of Parents/ o5 Lead the School in New 82% mg'lo:aenl:algt?son
Patrons Educational Directions

Since someone must also attend to the *‘interests of parents, leaders,
and patrons of the school’’ and the details of the ‘‘day-to-day affairs of the
school,” these responses from principals also point up the need for an
administrative team at the building level. As we shall see later in this chapter
and in Chapter 4, the assistant principal often assumes these other respon-
sibilities.

Administrative Support

Quite predictably, larger high schools employ more assistant principals
(Table 2.2A). In fact, two-thirds of the schools without an assistant principal
have student enrollments of fewer than 500. In contrast, more than 9 in
every 10 schools that have three or more assistant principals have enroll-
ments of 1,000 or more.

Interestingly, principals in the smallest and largest schools are least
satisfied with the administrative support they receive (Table 2.3A). Approx-
imately one-third of the principals in schools with enrollments of fewer than
499 and almost two-fifths of the principals in schools with earollments of
2,000 or more rate their administrative support as ‘‘inadequate.” Between
one-third and one-half of the principals of the other size schools rate their
administrative support as ‘‘more than adequate.”

Average Work Week

More than one-half of the principals spend a minimum of 55 hours per
week on job-related activities (Table 2.4A). During the past two decades,
the percentage of principals who work fewer than 50 hours per week has
decreased from 25 (in 1965) to 17 (in 1977) to 14 (in 1987). At the same time,
the percentage who work more than 60 hours is up slightly from 1977 but
down slightly from 1965. In general, the job of the high school principal
requires from 50 to 60 hours per week.

24




TABLE 2.5
Average Work Week of Principals and Assistant Principals

Hours Per Week Principal Asst. Principal
60 or more 27 12
55 to 59 27 16
50 to 54 32 30
45t0 49 12 25
40to 44 2 13
Fewer than 40 0 4

As might be expected, principals work more hours per week on the
average than do assistant principals (Table 2.5). More than one-half of the
principals, in contrast to fewer than one-third of the assistant principals,
work 55 hours or more per week. At the other extreme, 17 percent of the
assistant principals, but only 2 percent of the principals, work fewer than 45
hours per week.

Principals spend relatively more of their time on school management,
personnel, and student activities, and relatively less time on community
relations, pianning, and professional development (Table 2.6).

Principals believe they should spend relatively more of their time on
program develoj .nent, personnel, and school management, and relatively
less time on professional development, student behavior, and working with
the district office.

In general, the ways principals spend their time and believe they should
spend their time have changed very little during the past decade. The
discrepancies between how they spend their time and how they should
spend their time that were reported in 1977 still exist. For example, they
spend relatively less time on program development and planning and
relatively more time on student behavior and working with the district office
than they think they should. Apparently, the demands of the job have
greater impact on how principals spend their time than do their goals and
expectations.

TABLE 2.6
Principals’ Time Allocation for a Typical Work Week

Rank Order

Do Spend Time Should Spend Time
Area of Responsibility 1987 1977 1987 1977
School Management 1 1 3 3
Personnel 2 2 2 2
Student Activities 3 3 4 4
Program Development 4 5 1 1
Student Behavior 5 4 8 7
District Office 6 6 9 9
Community 7 8 6 8
Planning 8 7 5 5
Professional Development 9 9 7 6

17
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Teaching and Supervisory Responsibilities

Fewer than one in eight principals has some teaching responsibility, a
figure that is slightly less than in 1977 and substantially less than in 1965
(Table 2.7A). In 1965, more than one-third of the principals taught at least
one course.

Although few principals teach, all principals spend at least some time
each week in classrooms (Table 2.8A). More than 20 percent of the
principals spend at least seven hours per week informally visiting class-
rooms. Almost one-haif spend between four and six hours per week in this
activity. The shift seems to be away from teaching and toward the
supervision of teaching.

Principal’s Authority

Principal’s authority varies greatly in the areas of budget allocation,
staffing practices, and staff selection (Table 2.9A). During the past decade,
there has been a general decrease in the principal’s authority in these areas,
particularly in staff selection. But as we shall see, despite these decreases in
authority, principals today are somewhat more satisfied with their jobs than
they were only a decade ago.

Ten years ago, 9 in every 10 principals had “‘unrestricted” or *“‘mod-
erately restricted” authority in matters of staff selection. Today, only about
two-thirds of all principals have this much authority in staff selection.
Decreases in authority in budget allocation and staffing practices are
smaller, although notable. The principal’s authority is greatest in the
allocation of discretionary funds. Principals today have somewhat more
authority in this area than they did 10 years ago.

PROBLEMS AND ISSUES
Administrative Roadblocks

**Roadblocks” are conditions that interfere with the ability of princi-
pals and assistant principals to do their jobs. More than 70 percent of the
principals identified four major roadblocks:

® The amount of time spent on administrative deta’l

® A general lack of time to do their jobs

® Aninability to obtain necessary funds for tiie operation and improve-

ment of the school

® Apathetic or irresponsible parents (Table 2.10).

Several changes have taken place in the impact of various roadblocks
during the past two decades. ‘‘Variations in the ability of teachers,”
“insufficient space and physical facilities,” and ‘‘problem students’’ are
cited less frequently than they were in the past two surveys.
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TABLE 2.10
Administrative Roadbiocks for Principals

Problem 1987 1977 1965
Time taken up by administrative detail 83 90 87
Lack of time 79 86 86
Inability to obtain funds 76 79 NA
Apathetic or irresponsible parents 70 79 NA
New state guidelines and requirements 69 NA NA
Time to administer/supeivise student activities 68 NA MA
Variations ini the ability of teachers 64 84 88
Inability to provide teacher time for prof. dev. 62 59 83
Insufficient space and physical facilities 61 66 78
Resistance to change Ly staff 57 56 64
Problem students 55 76 NA
Defective communications among admin. levels 55 54 41
Longstanding traditions 51 40 47
Collective bargaining agreement 45 41 NA
Teacher tenure 42 50 45
Community pressure 34 NA NA
Lack of district-wide flexibility a3 35 3
Supt./central office staff do not measure up to

expectations 32 38 42
Lack of competent administrative assistance 29 NA NA
Teacher shortage 29 NA NA
Lack of competent office help 27 24 46
Lack of opportunity to select staff 21 NA NA
Teacher turnover 21 NA NA
Student body too small 20 NA NA
Lack of content knowledge among staff 16 NA NA
Student body too large 15 20 NA

Of the nine potential problems/conditions added to the 1987 survey,
only two were viewed as actual obstacles by more than one-half of the
principais: new state guidelines and requirements (69 percent) and time to
administer and supervise student activities (68 percent). The remaining
seven (“‘community pressure,” ‘‘lack of competent administrative assis-
tance,” *‘teacher shortage,” ‘‘lack of opportunity to select staff,” “‘teacher
turpover,” ‘‘student body too small,” and ‘‘lack of content knowledge
among staff’") were cited as obstacles by 34 percent or less of the principals.

Ingeneral, the problems or conditions that assistant principals perccive
as roadblocks are similar to those that principals reported (Table 2.11A).
Differences of 10 or more percentage points between the responses of
principals and assistant principals occurred on only 6 of 26 potential
roadblocks. More principals than assistant principals saw ‘‘new state
guidelines and requirements,” ‘‘longstanding traditions,” and a ‘‘student
body too small” as obstacles.

More assistant principals saw ‘‘staff resistance to change,” “‘problem
students,” and ‘‘lack of opportunity to select staff”’ as obstacles. That

AN Y

assistant principals see staff and students as more problematic may reflect
the types of tasks typically assigned to assistant principals on a daily basis.
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Collective Bargaining and Interpersonal Relationships

Principals and assistant principals were asked about the status of
collective bargaining in their schools and district (Tatle 2.12A) and the
impact of collective bargaining on their relationships with central office
administrators and teachers (Table 2.13A). In general, collective bargaining
falls into three major categories:

® Not practiced (reported by about 38 percent of the principals)
® For teachers only (reported by about 31 percent)
@ For all employees (reported by about 24 percent).

Assistant principals generally agree with these estimates.

It is noteworthy that collective bargaining has not changed principals’
relationships with either central office staff members or teachers. Slightly
more than three-fourths of the principals who operate under collective
bargaining report that it has had no impact on their relationships with central
office administrators; almost 7 in every 10 said that it had not affected their
relationships with teachers. More principals than assistant principals (12
percent versus 5 percent) feel that collective bargaining detracts from their
relationships with teachers. A slightly higher percentage of assistant prin-
cipals than principals believe that collective bargaining enhances their
relationships with both central office administrators and teachers.

Conditions Influencing Schools

Twenty-seven conditions that could conceivably influence schools in
the next three to five years were presented to principals. Three-fourths or
more of the principals believe that 19 of these conditions will have either a
“strong influence” or ‘‘some influence’ (Table 2.14). Eight-five percent or
more believe that the personalized/effective education movement, ch..d
abuse (physical, sexual), community participation, .ommunity-based learn-
ing, and teen sexual activity will exert a significant influence. More than
one-third believe that youth gang activity, shifts in enrollment (either up or
down), and youth employment will be strong influences. Attention to
academic achievement, finance and the general economy, and changing
family structure received the least support.

Community Involvement and Interest Groups

Principals are quite clear about those areas in which they believe
parents and community should be involved (Table 2.15A). Principals tend to
welcome parent and community participation in fund raising, volunteer
services, and student discipline and activities. Far fewer principals endorse
parent and community involvement in matters of curriculum and instruc-
tion, including program development and evaluation, instructional assis-
tance, and student grading. Virtually no principals support parent and
community involvement in the selection and evaluation of personnel.




TABLE 2.14
Conditions Influencing Principals

Strong Some
Total Influence Influence
Personalized/effective education movement 88 26 62
Child abuse (physical, sexual) 88 18 70
Community participation 86 20 66
Community-based leaming 85 32 53
Teen sexual activity 85 17 68
Alcohol abuse 83 20 63
Youth unempioyment 82 37 45
Teacher incentives 82 20 62
Teen emotion/psychological probiems 81 16 65
Student attendance problers 80 29 51
Nsw technologies 80 19 61
Drug abuse 80 17 63
Graduation requirements 78 25 53
Teacher competency 78 23 55
Demand for basics 78 22 56
Teacher shortage 77 28 49
Teacher motivation 77 21 56
Accountability movement 76 20 56
Student motivation 75 21 54
Youth gang activity 74 49 25
Enroliment decline 73 35 38
Competency testing of students 73 24 49
Enroliment increase 72 39 33
Change in government funding 71 24 47
Changing family structure 68 20 48
Finance and general economy 62 20 42
Attention to academic achievement 56 28 28

Note" Principals were asked to rate which conditions would have influence on their own school during the
next three to five years.

As might be expected, athletic boosters (especially alumni), band and
music boosters, and teachers’ organizations are the three special interest
groups that have the greatest influence on principals (Table 2.16A). Con-
trary to what is often reported in the media, censorship groups, legal aid
groups, extremist individuals or groups, and local labor organizations seem
to exert little influence on principals. In fact, the influence of censorship
groups and extremist individuals or groups has declined dramatically during
the past 25 years.

There have been some interesting changes in the perceived influence of
several special interest groups since 1965. Changing influence is particularly
evident for state colleges or universities, citizen or parent groups (non-
PTA), religious or church groups, and individuals and groups concerned
about national reports and school reform. All four of these interest groups
exert greater influence today than they did 10 years ago, but about the same
degree of influence as they did two decades ago.

In interpreting these changes, it is important to keep in mind that the
data reported in 1965 were in fact collected some two years earlier. Perhaps
the 1977 survey results reflect the liberal attitudes of the late *60s more
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accurately than do those of the 1965 survey. If so, the current survey may
indicate a return to influence of more traditional social institutions (e.g.,
universities, churches).

JoB CHARACTERISTICS AND SATISFACTION

Principals today perceive their jobs as having greater job security, with
more opportunity to help others, greater prestige, more scope fr.r indepen-
dent thought and action, and greater self-fulfillment than in the past (Table
2.17). Ratings on these five job characteristics are from 6 to 13 percentage
points higher than in 1977, and from 15 to 19 percentage points higher than
in 1965. The increases of the past decade are particularly significant, given
that principals’ salaries stabilized during this time period.

Assistant principals view their jobs much as principals do, with the
exception of level of prestige and, to a lesser extent, self-fulfillment (Table
2.18A). Far fewer assistant principals than principals see their jobs as having
considerable prestige. And a somewhat larger percentage of the assistant
principals (15 percent as compared to 6 percent for principals) feel that their
jobs have little self-fulfillment.

The vast majority of principals and assistant principals are ‘‘very
satisfied”” to ‘‘satisfied’”” with their rapport with students, parents, the
community, and teachers; with the realization of their expectations; with the

TABLE 2.17
Principals’ Ratings of Job Characteristics

Job Characteristic 1987 1977 1965
Job Security: Little 11 17 26
Moderate 26 25 24
Considerable 64 58 49
Opportunity To Help Others: Little 2 3 8
Moderate 9 21 21
Considerable 89 76 71
Prestige: Little 5 5 14
Moderate 27 30 37
Considerable 69 65 50
Independent Thought & Action: Little 7 12 19
Moderate 27 34 33
Considerable 66 54 48
Self-Fulfillment: Little 6 9 18
Moderate 28 30 33
Considerable 66 60 48

Notes. (1) Percentages reflect 'actual” ratings of the characteristics; percentages for “ideatl” ratings were
always higher than the “actuat” ratings, but no significant shift occurred in the ideat ratings
since 1977.
{2) A five-pointscalewas used "“Little" combines choices 1 & 2; “Considerable” combines choices
445
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FIGURE C (BASED ON TABLE 2.17)
Principals’ Ratings of Job Characteristics
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TABLE 2.19
Job Satisfaction of Principals and Assistant Prircipals

Principal Asst. Principal
Very Very
Satisfied Satisfied Satisfied Satisfied

Rapport with students 63 36 50 48
Rapport with parents/community 54 44 39 56
Realization of expectations 43 54 36 57
Rapport with teachers 57 39 56 42
Results achieved 41 52 35 57
Working conditions 29 61 42 54
Salary 19 65 17 56
Assistance from superiors 34 48 68 27
Amount of time devoted to job 15 63 20 63

Note: Ranked in descending order by total percentages for principals.

results they are achieving; and with their working conditions (Table 2.19).
Principals express lower satisfaction with their salaries, the assistance they
receive from their superiors, and the amount of time they devote to the job,
although more than three-fourths are at least satisfied with these aspects of
their jobs.

Assistant principals are least satisfied with their salaries and the
amount of time they devote to the job. In contrast with principals, however,
more than two-thirds are very satisfied with the assistance they receive from
their superiors. These differences in satisfaction with superiors quite likely
reflect the usual nature of relationships as they exist within and between
organizational structures.

Principals are more concerned with new educational directions than
day-to-day operations, school policy development and implementation than
external issues, and collaborative rather than unilateral decision making.

The principalship is a time-consuming job: the majority of principals
work more than 55 hours per week; assistant principals work 50 hours or
more per week. Principals spend relatively more time on school manage-
ment than on any other administrative task. They believe, however, that
program development should be their number-one priority. Although few
principals have teaching responsibilities, the majority spend more than four
hours per week conducting informal observations in classrooms.

An erosion of principal authority is evident during the past decade,
particularly in staffing practices and staff selection. Several roadblocks
interfere with principals and assistant principals on the job. The most
frequently cited roadblocks are the amount cf time spent on administrative
detail, a general lack of time to do the job, an inability to secure necessary
funds, apathetic or irresponsible parents, new state guidelines and require-

24 ments, and a lack of time to administer and supervise student activities.
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A large number of external factors are likely to affect principals and
their schools during the next three to five years. The personalized/effective
education movement, child abuse, community participation, community-
based learning, and teen sexual activity are chief among them. Athletic,
band, and music boosters and teachers’ organizations are the special
interest groups ihat exert the greatest influence on principals. The majority
of principals oelieve that parent and community participation should be
limited to the more traditional fund raising and volunteer efforts. Few
principals support parent/community involvement in matters of curriculum
and instruction.

Principals and assistant principals rate their jobs highly in terms of
opportunity to help others, job security, prestige, independent thought and
action, and self-fulfillment. The ratings on these job characteristics have
improved during the past 20 years. Both principals and assistant principals
are least satisfied with their salaries and the time they must spend on the job.
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HHH Educational Programs
and Issues

Educational programs are the central concern of the high school principal.
A number of conditions and issues influence the nature of the programs
offered, their management, and their potential to provide a worthwhile
secondary education. Data were collected about key conditions and issues,
and compared, whenever possible, with data from previous studies. Infor-
mation is reported in this chapter about student-related factors, teaching
staff, educational purposes, the curriculum, program features, and the
impact of educational reform.

STUDENT-RELATED FACTORS

Data about student-related factors include per-student expenditure,
average daily attendance, student retention (dropout) rate, and percentage
of high school graduates entering college. Comparative data are given for
each of these variables.

Expenditure per Student

The level of expenditure per student has been shown to correlate
positively with independent measures of the quality of educational pro-
grams. Per-student expenditure data were collected in comparable studies
conducted in 1965 and 1977. These ar: shown with 1987 data in Table 3.1.

Categories for each of the three studies are not truly comparable
because of the changing value of the dollar and real increases in expenditure
per student, but some comparisons can be made. About the same percent-
age of schools fell at the upper end of the distribution in each study. In 1987,

TABLE 3.1
Expenditures per Student
1987 1977 1965
Less than $1,500 7 Less than $500 3 Less than $30 3
1,500 to 1,999 13 500 to 899 20 30 to 99 6
2,000 to 2,499 22 900 to 1,199 25 100 to 199 8
2,500 to 2,999 22 1,200 to 1,499 28 200 to 299 15
3,000 to 3,499 15 1,500 to 1,799 11 300 to 399 20
3,500 to 3,999 9 1,800 to 2,099 6 400 to 499 15
4,000 to 4,499 5 2,100 t0 2,399 4 500 to 599 11
4,500 to 4,999 2 2,400 or more 3 600 to 699 6
5,000 or more 7 700 or more 7




fewer than 7 percent of the schools had an expenditure level greater than
$5,000 per student; in 1977, 7 percent were more than $2,100; and in 1965,
7 percent exceeded $700. Using 1965 as a base, high-expenditure schools
increased these expenses by a factor of 3 in 1977 and by a factor of 7 in 1987.
At the lower end of the expenditure scale, 78 percent of the schools in the
sample spent less than $1,500 per student in 1977, but only about 7 percent
fell in that category by 1987.

Expenditure per student by region is given in Table 3.2A. In the 1987
sample, slightly fewer than 7 percent of the schools spent less than $1,500
per student or more than $5,000. New England and the noncontiguous
regions reported no schools in the less than $1,500 category, while the South
placed 43 percent of its schools in that category. The Mid-Atlantic and
Midwest regions have the highest percentage of schools reporting in the
more than $5,000 category. The Midwest and the Mid-Atlantic regions are
most strongly represented in the total sample (39 and 16 percent, respec-
tively), but these regions also have the largest number of high schools and
do not appear to be over-represented.

Average Daily Attendance (ADA)

The number of students attending school compared to the number
actually enrolled is a commonly used statistic, both in school funding
formulas and as an index of school health. Considerable improvement in the
national average daily attendance (ADA) is apparent from 1977 to 1987
(Table 3.3). In 1987, about 33 percent of the high schools reported more than
95 percent of their students in average daily attendance, versus only 17
percent reporting that level in 1977. Eighty-seven percent of the high
schoois reported a more than 90 percent attendance rate in 1987, versus 72
percent in 1977. Public health authorities consider a 5 percent absence rate
normal for reasons of health.

Retention Rate

The ratio of students who graduate to those who drop out is an index
of the holding power of a high school. These data were collected in the 1965
and 1977 studies as well as in 1987. Comparable categories were not used in

TABLE 3.3
Average Daily Attendance

Schools
ADA 1987 1977
Fewer than 70 < 1
7010 79.9 3 5
8010899 10 21
90 to 94.9 54 55
More than 95 33 17

27




TABLE 3.4
Retention Rates of Schools

Retained 1987 1977 1965
More than 95 55

*90 or more 78 62 54
80 or more 90

70 or more 95

*Category of comparable data

the earlier studies, however, and only the category ‘‘more than 90 percent
retained”’ is available for compariscn.

In 1987, 54 percent of the high schools reported a retention rate greater
than 95 percent. In the *‘more than 90 percent’’ category, a comparison of
retention rates for 1987, 1977, and 1965 indicates a steady gain. Put another
way, in 1965 only 54 percent of the high schools reported a dropout rate
under-10 percent. In 1977 the comparable category was 62 percent, while in
1987 it was 78 percent. 1t should be pointed out, however, that in 1987 about
10 percent of the high schools still reported a retention rate below 80
percent.

Graduates Entering College

Principals were asked for the percentage of students who go on to
college. A significant shift toward greater college matriculation has
occurred during the past two decades. The most significant shift occurs
in the percentages of high schools with more than 40 percent of their
graduates entering college. Table 3.5A shows a change from 37 percent
of high schools reporting more than 40 percent in 1965, to 62 percent in
1977, and 75 percent in 1987.

TEACHING STAFF

Principals were asked to rani the importance of certain skills and
characteristics in teachers and to report male to female ratios, number of
teacher preparations, availability to teachers of subject supervisors, and
teacher homeroom responsibilities.

Teacher Skills and Characteristics
Principals were asked to rate 14 commonly accepted skills and char-
acteristics (Table 3.6). The first five rankings in order are:
e Competence in subject matter
e Competence in adjusting instruction to the varying needs of students
@ Interpersonal skills in working with students
o Competence in methods of instruction
@ Skill in developing positive student self-concept.




TABLE 3.6
Teacher Skitis and Characteristics

Skills and Characteristics Rank

-

Competence in subiect matter knowledge

Competence in adjusting instruction to the varying learning styles and
learning skills of the students

Interpersonal skills in working with students

Competence in methods of instruction

Skill in developing positive student self-ccncept

Competence in helping student acquire basic learning outcomes

Good employee behaviors and work habits (dependability, punctuality,
attendance, completion of tasks on time).

Ability to model appropriate adult behaviors

Interpersonal skills in working with colleagues

Sensitivity to differing socioeconomic backgrounds of students

Competence in developing and evaluating new instructional techniques 11

Sensitivity to differing cultural backgrounds of students 11

Skill in developing in students respect for others 11

Interpersonal skills in working with parents and citizens 14

Do hWN
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Principals showed uniformly high agreement on these five items.
Sixty-six percent, for example, judged competence in subject matter as their
first, second, or third choice. Fifty-eight percent judged adjusting instruc-
tion to stident needs as one of their first three choices.

Teacher Preparations

Principals reported the percentage of their teachers who had one, two,
three, or four or more course preparations per day (Table 3.7A). Seven

FIGURE D (BASED ON TABLE 3.6)
Teacher Skills and Characteristics
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percent of the principals indicated that about three-fourths of their teachers
have either one preparation per day or four or more preparations per day.
Forty-nine percent of the schools reported that 25 percent of the teachers
have one prepcration per day. Unfortunately, 38 percent also reported that
up to one-fourth of their teachers have four or more preparations per day.

Supervision of the Instructional Staff

Principals were asked to indicate those subject areas in which full-time
supervisors were available to teachers (Table 3.8A). About one-third of the
schools have full-time subject supervisors available in most subject areas.
The highest percentages were reported in English/language arts (39 per-
cent), mathematics and social science (36 percent), and science and
vocational education (35 percent).

Male to Female Ratio

Principals were asked about the percentage of full-time male teachers
as the basis for determining male to female ratios in the schools. These data
are also available for 1965 and 1977. The ratio of males to females is
declining after being relatively stable from 1965 to 1977. Table 3.9A shows
that 49 percent of the schools now report teaching staffs in which males
make up less than half. In both 1965 and 1977, oniy 36 percent of the schools
so renorted.

Homeroom Teacher Responsibilities

Homeroom teacher responsibilities were the basis for a new survey
question. The homeroom does not exist in 40 percent of the schools
surveyed, and is used only for attendance purposes or for attendance and
administrative functions in another 48 percent of the schools. Only 11
percent of the schools use the homeroom for an advisement or guidance
function.

CURRICULUM

A number of influences affect the high school curriculum. These
include groups interested in content, textbook and library book selection,
grouping practices, graduation requirements, electives, accreditation, and
level-to-level articulation. Questions about each of these influences were
addressed in the survey and are reported in this section.

Influence Groups

Principals were asked to identify the groups that most influence
selection of content, textbooks, and library books. Teachers dominate the
decision-making process for each of these selection tasks, with principals
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and district supervisors next in influence, but ranking well below teachers
(Table 3.10A).

Principals were also asked if they had standing curriculum committees
at the building level. Sixty-one percent of the schools reported having such
a committee.

Graduation Requirements and Electives

Principals reported several changes in graduation requirements. The
number of credit hours required for graduation increased in mathematics,
science, computer skills, and language arts. Some decreases occurred in
physical education, home economics, vocational education, and business
educaticn (Table 3.11A). The impact of the changes was greatest in
mathematics, science, computer skills, and business education.

The number of credit hours of electives that a student may choose to
meet minimum graduation requirements is shown in Table 3.12A. The
number of these credit hours increased in 35 percent of the schools reporting
and decreased in 47 percent.

Accreditation and Articulation

Both accreditation and level-to-level articulation exert some influence
on the high school curriculum. Eighty-one percent of the schools reporting
indicated that they are accredited by a regional accrediting agency; 19
percent are not.

Principals expressed satisfaction/dissatisfaction with five features of
articulation at either elementary/middle school or college levels. Generally,
principals are satisfied with articulation practices. Some dissatisfaction with
elementary/middle school articulation centered on counseling services and
subject content and sequence (22 and 19 percent, respectively). Dissatis-
faction with college articulation focused on the same areas but at lower
levels (9 and 12 percent, respectively).

PROGRAM FEATURES

Program features addressed in the survey include forms of student
grouping, provisions for gifted and talented, alternative and community-
based programs, and advanced technology. Principals’ opinions were elic-
ited on basic skills attainment, and promotion and graduation policies.

Student Grouping Practices

Fifty-four percent of the schools sampled reported no use of formal
ability grouping. Of the remaining schools, 45 percent reported grouping in
college preparatory courses, 35 percent in general courses, and 20 percent
in vocational education courses (Table 3.13A).
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Those principals who reported formal ability grouping were also asked
toindicate how students were assigned to classes. Student interest or choice
was cited first, followed by teacher recommendation. Standardized tests are
used most frequently for grouping in mathematics, language arts, and
science, with 40, 36, and 27 percent of the schools reporting the practice
(Table 3.14A). In a related question, only 24 percent of the schools surveyed
had classes of two or more periods in which two or more subjects were
combined or correlated (i.e. core, general education, humanities, etc.)

Gifted and Talented Programs

The percentages of schools offering a given type of program for gifted
and talented students are shown in Table 3.15. Twenty-seven percent of the
schools reported no formal program for the gifted and talented. Individual-
ized projects are used by 31 percent of the schools. Twenty-seven percent
reported separate, full-time programs. An additionzl 20 percent have released
time or pull-out programs and 22 percent have a cooperative program with a
college or university.

For those schools reporting gifted and talented programs, principals
were asked to indicate practices used for admission and retention of
students in the programs. (Seventy-three percent of the schools reporting
have formal programs.) Teacher nomination or recommendation is the
primary basis for admission to these programs (61 percent). Students are
dropped most often because of grades (Table 3.16A).

Alternative Programs

The percentages of schools offering various alternative programs,
including Advanced Placement, are given in Table 3.17. Seventy-eight
percent of the schools reported offering college-level (AP) courses. Sixty-
eight percent provide summer school enrichment or remedial programs and

TABLE 3.15
Types of Gifted/Talented Programs

Program Type
No gifted/talented program 27
Regular classes with individualized projects for the gifted/talented 31
Full-time program 27
Cooperative program with college or university 22
Released time during school hours (special class or *‘pull-out

program") 20
Internship/mentor program 16
After school, evening, or weekend program 11
Resource rooms 10
Other 9

Program offered in conjunction with district, region, or state
department of education

Summer program

Specialized school in district
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TABLE 3.17
Types of Aiternative Programs
Programs 1387 1977
College-level courses 78 68
Summer school enrichment or remediation programs 68 78
Off-campus work experience 60 61
Credit by contract or independent study 50 54
Credit by exatnination 27 17
Community volunteer programs 24 17
Other 4 4

off-campus w~rk experience. The availability of alternative programs has
generally increased since 1977, with the exception of summer school, which
has declined by 10 percentage points.

Community-Based Programs

Data on participation in community-based programs are given in Table
3.18A. Seventy-nine percent of the schools in the sample reported a student
participation rate below 20 percent. Fifteen percent reported a rate between
20 and 40 percent.

Computer Technology

Principals were asked to indicate the various ways that computers,
data processing, and other technological services were used in their schools
(Table 3.19). Most of the highly ranked alternatives are administrative (e.g.,
scheduling and grade reporting at 71 percent each; attendance at 66
percent). Five uses related directly to instruction: library and media center
operations, 53 percent; assisting teachers in developing tests. 34 percent;
scoring teacher-made tests, 38 percent; identifying and retrieving materials
for instruction, 13 percent: and interactive communication with other
professionals, 7 percent.

Principals were also asked to estimate the promise of technological
advances for improving instruction. Eightv-six percent believe that techno-
logicdl advances have some to considerable promise for this purpose.

PRINCIPALS’ VIEWS

Principals were asked their opinions about educational purposes,
formal checks of basic skills’ attainment, individualized promotion, and
graduation decisions.

Educational Purposes

Principals were asked to rank a set of statements about the educational
purposes of schools. The list was identical to that used in the 1977 survey,
which in turn had three additions to the original 1965 list. Acquisition of
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TABLE 3.19
Computer Technology Uses

Computer Uses
To schedule classes 71
To prepare grade reports 71
To maintain student records on attendance 66
To maintain fiscal records 58
As part of library media center operations of the school 53
As basic equipment for office personnel 51
To prepare written communications such as brochures,

newsletters, stc. 48
To score teacher-made tests 38
To assist teachers in developing tests 34
To maintain personal records 26
To maintain student records on disciplinary behaviors 21
To select samples for studant surveys 19
To provide computer-based telephone messages to the home

(e.g., to notify of student absences) 15
To select samples for surveys of parents and citizens 13
As an interactive communication device to identify and retrieve

materials for instruction 13
As an interactive communication device with other professionals 7
To provide a “hot-line” information service for persons who cal! the

school 2

basic skills, development of self-concept, and development of critical inquiry
and problem-solving skills remain ranked one, two, and three respectively. The
other rankings generally are sisiilar to those of 1977, with three exceptions.
Preparation fora changing world moved to fourth rank from eighth; knowledge
and skills in preparation for family life moved to ninth from sixth; and
development of sxills to operate a technological society moved from tenth to
eighth. Various shifts were more pronounced from 1965 to 1977 (Table 3.20).

Basic Skills’ Attainment

Forty-eight percent of the principals surveyed favor formal checks of
basic skills’ attainment. An additional 20 percent not only favor them but
have a system in piace for doing these checks.

Promotion and Graduation Practices

Thirty-nine percent of the principals favor individualized promotion; an
additional 6 percent have a system for it. Thirty-three percent are undecided
and 18 percent are opposed to the concept. Principals were also asked about
six practices employed in making promotion and graduation decisions—
whether the school had such a practice and what their own personal
preferences were. Competency tests and minimum grade point averages
were most frequently cited, but only in 25 and 22 percent of the schools
‘urveyed. Mastery tests were most preferred for promotion (26 percent) and

34 competency tests for graduation (25 percent).




TABLE 3.20
Principals’ Beliefs About Educational Purposes
Rank

Educational Purposes 1987 1977 1965
Acquisition of basic skills (reading, writing,

computing) 1 1 1
Development of positive self-concept (and good

human relations) 2 2 7

Development of skills and practice of critical

intellectual inquiry and preblem solving 3 3 4
Preparation for a changing world 4 8 5
Development of moral and spiritual values 5 4 2
Career planning and training in specific entry

level occupational skills 6 5 -
Understanding of the American value system

(political, economic, social) 7 7 3
Development of skiils to operate a technological

society (engineering, scientific) 8 10 8
Knowledge about and skills in preparation for

family life 9 6 -
Physical fitness and useful leisure time sports 10 9 6
Appreciation for and experience with the fine

arts 11 11 -

TABLE 3.21
Promotion and Graduation Practices
In Use Principals’ Preferences

Practices Promotion Graduation Promotion Graduation
Standardized tests—local 16 10 16 12
Mastery tests 19 13 26 18
Competency tests 12 28 20 25
Standardized tests—state 12 14 10 9
Comprehensive exit exam 7 11 8 20
Minimum grade point

average 22 25 14 20
Other: 18 21 9 10

Educational Initiatives

Principals were asked about their personal involvement in school
initiatives on instruction, the instructional staff, students and student
relations, administration, parent/community relations, and innovative pro-
grams. These data show a somewhat mixed response, but 50 percent or
more indicate ‘‘strong new initiatives’’ or ‘‘moderate new initiatives’ for
each item. Supervision aitd evaluation of the instru tional staff are the most
frequently mentioned of the established programs. The strongest new
initiatives are steps to enhance instructional standards and expectations,
and various innovative programs (Table 3.22A).
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Summary

Expenditure per student roughly doubled between 1977 and 1987.
Important gains also were made in average daily attendance, retention rate,
and percent of students entering college.

Principals believe that the most important teacher skills and character-
istics are competence in subject matter, competence in adjusting instruction
to varying needs of students, interpersonal skills in working with students,
competence in methods of instruction, and skill in developing positive
student self-concept. The male to female ratio of teachers continued to
decline during the past two decades. In 1987, 49 percent of the schools
reported that the percentage of males was less than half of the teaching
faculty.

Teachers are the most important influence in subject content, textbook,
and library book selection. Graduation requirements have increased in
mathematics, science, computer skills, and English/language arts. Ability
grouping was reported in about half the high schools surveyed and 73
percent of the schools had some form of special provisions for the gifted and
talented. Computer technology continues to make gains for administrative
and instructional uses.

Ranking of educational purposes revealed minor changes between 1977
and 1987. (Significant shifts occurred between 1565 and 1977.) Acquisition
of basic skills, positive self-concept, and skills in critical inquiry and
problem solving continue to be ranked first, second, and third. More than
half the principals reported strong or moderate involvement jr creating new
educational initiatives. They also reported wide variety in romotion and
graduation practices.
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The Assistant
Principalship

The secondary school principalship, as conceptualized in this study, is not
embodied in a single person or even in a list of tasks on a position
description. In broad terms, the principalship encompasses all the tasks and
all the persons involved in organizing and administering a school. The
assistant principal (AP) as a person and the assistant principalship as a role
are integral parts of the principalship. A major thrust of this study has been
to determine how the assistant principalship functions in relation to the
principalship. What do assistant principals do? How important is what they
do to the efficient and effective functioning of schools? How much freedom
and responsibility do assistant principals have for doing what they do? How
has the role of the assistant principal changed over the years? These and
other questions about the assistant principalskip are the focus of this
chapter.

DUTIES AND RESPONSIBILITIES OF ASSISTANT PRINCIPALS

In the 1987 national survey, both principals and assistant principals
were asked to respond to a comprehensive question about the duties and
responsibilities of assistant principals. Respondents were asked to review 65
duties traditionally d=legated to assistant principals and to indicate 1) the
degree of responsibility assistant principals had for each duty, 2) how
important the duty was to the proper functioning of the school, and 3) the
level of discretionary behavior involved in performing the duty. The duties
were grouped for convenience into the following categories: school man-
ageme. , staff personnel, community relations, curriculum and instruction,
student activities, and student services.

A similar question was included in the 1965 NASSP Study of the
Secondary-School Principalship and reported in the 1970 volume on The
Assistant Principalship. The 1965 survey proposed 59 duties in six catego-
ries for evaluation by respondents. The same six categories were used for
grouping the duties of assistant principals in the 1987 survey except that
“pupil personnel” was renamed ‘‘student services.” Fifty-eight of the
original 59 duties from the 1965 survey were retained. (Only “‘field trips”’
was omitted.) But seven duties were added to the 1987 survey: instructional
methods, instructional software, computer services, staff inservice, gradu-
ation activities, teacher incentives/motivation, and special education (IEPs).

Respondents were asked to indicate the degree of responsibility
assistant principals had for each delegated administrative duty by marking

37




one of four choices: ‘‘not applicable,”” *‘slight,” *‘shared,” or “‘full.” If a
respondent marked *‘not applicable,” the assistant principal was assumed
not to have responsibility for that particular duty. *‘Slight™ responsibility
was defined as *‘the principal does the job and assistant principals may aid
at his discretion.” ‘‘Shared” meant the duty was ‘‘delegated with close
supervision; the principal and assistant principals work together.” *‘Full”
responsibility meant a duty was ‘‘delegated with general supervision;
assistant principals are held responsible for the job.”

Survey respondents were asked to assess the importance of each
delegated duty to the proper functioning of the school by choosing one of
the following: ‘“‘least,” ‘‘minor,” ‘‘average,” ‘‘major,” or “‘most.” And
finally, respondents judged the level of discretionary behavior involved in
the completion of a delegated duty as either *‘high’* or *‘low.”” *‘High’* was
defined as ‘‘behavior that is self-directing, involving high-order decision
making,” while “‘low” meant *‘behavior that is directed in large measure by
others; behavior that involves restricted high-order decision making.”

It should be noted that when respondents selected *‘not applicable” for
a particular duty, they did not generally make a judgment about the
importance of the duty to the proper functioning of the school, or the level
of discretionary behavior assistant principals had for carrying out the duty.
For this reason, the total responses reflected in the table for degree of
responsibility and level of discretionary behavior may be less than 100
percent.

Duties Delegated to Assistant Principals

Any discussion of the duties performed by assistant principals should
perhaps begin with a few words about who decides what those duties will
be. Both principals and assistant principals who responded to the survey
were asked to select fromalist of 11 possibilities, the person or persons who
assigned the duties and responsihilities of assistant principals. The most
frequent responses were “‘the principal in conference with assistant princi-
pal,” (chosen by 37 percent of the APs and 34 percent of the principals), and
the ““principal alone,” (with 29 perceat of the APs and 28 percent of the
principals). Sixteen percent of the principals and nine percent of the
assistant principals said the duties and responsibilities of assistant principals
were determined by the “‘principal in conference with superintendent and
assistant principal.”” Six percent of the principals and 9 percent of the
assistants added the “‘school board” to the decision-making group. If all
responses are considered, the assistant principal is consulted about his or
her job duties somewhat more than half the time.

An important task facing the research team was how to organize the
considerable amount of survey data so that a profile of the duties and
responsibilities of assistant principals could be produced, and the results
38 compared in a meaningful way with the results of the 1965 study. The
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research team decided that assistant principals’ perceptions of the level of
responsibility for each duty in the survey were the most suitable criteria for
organizing the discussion. For example, if assistant principals perceived that
they had little or no responsibility for a particular duty, then the importance
of that duty to the proper functioning of the school took on less importance
in our understanding of the role of the assistant grincipal.

The responses of assistant principals to the degree of responsibility for
each of the 65 delegated duties are grouped systematically. Responses of
“not applicable” and ‘‘slight” and those of ‘‘shared” and *“‘full”’ are
combined. Delegated duties for which more than 50 percent of the assistant
principals said they had either ‘‘shared”” or ‘‘full’’ responsibility are
considered important for understanding the role of the assistant principal in
the functioning principalship. These duties are the subject of the discussion
that follows. The remainder of the delegated duties, those receiving less
than 50 percent support, are construed as less important in understanding
the role of the assistant principal and are not discussed further.

Thirty duties remain after the 50 percent responsibility criterion has
been applied to the 65 duties in the survey. Grouped by area, these 30 duties
include 8 under school management, 6 under staff/personnel, 6 for curric-
ulum and instruction, 4 for community relations, 3 for student activities, and
3 for student services. The 30 duties are as follows:

School Management: A classification encompassing the day-to-day practi-
cal tasks of organizing and running the school and providing operational
resources for the educational program.

® School policies

® Special arrangements at start and close of school year

® Graduation activities

® Emergency arrangements

® Building use—school-related

@ School calendars

® Daily school bulletins

® Clerical services
StafflPersonnel: Duties relating directly to securing and maintaining the
human resources necessary to carry out the school’s program.

® Teacher “duty’’ rosters

® Orientation program for new teachers

® Faculty meetings

® Substitute teachers

® Teacher selection

® Teacher incentives, motivation

Curriculum and Instruction: Activities linked to the courses of study and
instruction offered by the school, the improvement of instruction through
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supervision of the instructional staff, the revision of curricula; and staff
inservice.

® Teacher evaluation

® School master schedule

® Instructional methods

® Curriculum development

o Staff inservice

® Innovations, experiments, and research

Community Relations: Duties associated with giving and receiving informa-
tion about the school and its programs, and about students and staff.

® Administrative representation at community functions
® School public relations program
® Liaison with community youth-serving agencies

Student Activities: Responsibility for the non-classroom activities of stu-
dents.

® Assemblies
® School dances
® School club programs

Student Services: Duties associated with student problems and concerns,
and with their personal and physical well-being.

® Student discipline
® Student attendance
® Orientation program for new students

Variety is clearly an important job characteristic in the assistant
principaiship. The data indicate that assistant principals have shared or full
responsibility for a wide range of duties in a typical high school. Table 4.1
presents a ranking of delegated administrative duties by degree of respon-
sibility as perceived by assistant principals in both the 1987 and 1965
studies.

For comparison, the same responsibility criterion (more than 50
percent of assistant principals reporting ‘‘shared” or “full” responsibility
for a particular duty) was applied to the data of the 1965 study. Ranking of
1965 duties with identical totals was determined by the higher percentage in
the *‘slight™ category. Application of this criterion yielded a total of 28
duties in 1965, compared with the 30 duties in the 1987 survey. Twenty-five
duties met the responsibility criterion in both the 1965 and 1987 studies.
Three duties, “‘articulation with feeder schools,” *‘school guidance program,”’
and ‘‘providing instructional materials’’ met the criterion in 1965, but not in
1987. One duty, ‘‘teacher selection,”” met the criterion in 1987, but not in
1965. Four duties meeting the criterion in 1987 did not appear on the 1965
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TABLE 4.1
Assistant Principals’ Ratings of Their Administrative Duties
for Degree 5f Responsibility
1987 1965
Duties Rank %"* Rank %
Student Discipline 1 88 1 90
School Policies 2 83 5 76
Evaluation of Teachers 3 82 23 55
Special Arrangements 4 82 2 89
Student Attendance 5 81 3 82
Graduation Activities 6 75 . o
Emergency Arrangements 7 74 4 79
Building Use—Schoo! Related 8 70 24 54
Orientation Program for New Students 9 70 11 63
Assemblies 10 66 12 63
Teacher “Duty"” Rosters 1" 65 8 71
Administrative Representative 12 64 13 62
School Master Schedule 13 63 14 61
School Dances 14 63 9 71
Instructional Methods 15 62 " "
Orientation Programs for New Teachers 16 61 6 73
Faculty Meetings 17 58 10 69
Substitute Teachers 18 58 26 53
Schoo! Calendars 19 57 17 58
Curriculum Development 20 56 21 56
School! Daily Bulletins 21 56 15 61
Clerical Services 22 56 20 56
Staff Inservice 23 55 . .
Teacher Selection 24 54 37 36
Teacher Incentives, Motivation 25 54 . .
Sch.ool Public Relations Program 26 53 7 71
School Club Program 27 53 18 58
Liaison with Youth-Serving Agencies 28 53 22 56
Informing Public of School Achievements 29 52 25 54
Innovations, Experiments, Research 30 51 27 53
School Guidance Program 33 47 19 57
Articulation with f*eeder Schools 39 42 16 59
Instructional Media and Materials 43 38 28 50

*Total cf “shared” plus “full” responsibility
** Task not on 1965 survey
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survey: ‘‘graduation activities,” *‘instructional methods,” *‘staff inservice,”
and ‘‘teacher incentives/motivation.”” In all, a total of 33 duties met the
responsibility criterion in one or both studies.

A superficial inspection of Table 4.1 might suggest that assistant
principals’ perceptions of responsibility for particular duties have changed
very little during the 22 years that have intervened between the two studies.
Four of the top 5, 5 of the top 7, 12 of the top 20, and 25 of the top 30 duties
remained in the same relative positions in both studies. ‘‘Student disci-
pline,” which ranked first both in 1965 and 1987, **school policies,” *‘special
arrangements at start and close of school year,”” *‘student attendance,” and
‘““‘emergency arrangements’’ were typical duties for most assistant princi-
pals between 1965 and 1987. More than 70 percent of the assistant principals
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bility for these duties.

Some rather significant shifts occurred, however, in how assistant
principals perceived responsibility for several duties. *‘Evaluation of teach-
ers” moved from twenty-third place in the 1955 survey to third in the 1987
survey. ‘‘School-related building use’” moved from twenty-fourth place in
1965 to eighth in 1987. ‘“Teacher selection” did not meet the responsibility
criterion in 1965 but ranked twenty-fourth in 1987. ‘‘Graduation activities,”
“instructional methods,” *‘staff inservice,” and ‘“‘teacher incentives/moti-
vation,” did not appear on the 1965 survey. but were ranked in the top 25 in
1987.

At the other end of the spectrum, assistant principals in 1987 believed
that they had less responsibility for certain administrative duties than their
counterparts in 1965. ‘‘School public relations”’ dropped from seventh place
in 1965 to twenty-sixth in 1987, while “‘orientation programs for new
teachers” fell from sixth to sixteenth place. Three duties that placed in the
top 28 in the 1965 study did not make the top 30 in the 1987 study:
“articulation with feeder schools,” ‘‘school guidance program,” and *‘pro-
viding instructional materials.”

Thus far the discussion has focused on the perceptions of assistant
principals. A great amount of data was also gathered about principals’
perceptions of assistant principals’ administrative duties in the school.
Tables 4.2 through 4.7 present a comparison of principals’ and assistant
principals’ perceptions of delegated administrative duties in 1965 and 1987.

Several generalizations seem justified from the data in Table 4.2. First,
principals in the 1987 survey perceive assistant principals as having consid-
erably less responsibility for school management duties than assistant

TABLE 4.2
Principals’ and Assistant Principals’ Perceptions of Assistant Principals’
Responsibility for School Management Duties

|
who responded to the surveys said they had “‘full’’ or *‘shared”’ responsi-

As seen by the As seen by the
Assistant Principal Principal
1987 1965 1987 1965
Shared Full Total| Shared Full Totall [Shared Full Totalj Shared Full Total

School policies* 80 3 83| 75 1 76 62 6 68| 75 3 78
Special arrangements [ 73 9 82| 80 9 89 58 10 68| 78 10 88
Graduation activities 61 14 75 "o 44 16 60 "o
Emergency
arrangements 64 10 74| 57 22 79 54 9 63| 59 29 88
School-related
building use 48 22 70| 43 11 54 38 23 61 41 16 57
School calendars 41 16 57| 44 14 58 40 13 53| 50 15 65
School daily bulletins | 41 15 56| 47 14 61 29 19 48] 4 19 63
Clerical services 50 6 56| 52 4 56 4 9 53| 50 8 58

*1965 study included this duty under tne cawyuiy of staf personnel.
42 **Task nrt included on 1965 survey
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principais see themselves. Second, the perceptions of principals and assis-
tant principals about school management duties are more consistent in the
1965 survey than in the 1987 study. Third, principals in 1965 apparently
accorded more responsibility to assistant principals for school management
duties than the principals of 1987. Finally, a very small proportion of both
principals and assistant principals see assistant principals as having full
responsibility for various school management duties.

The generalizations for school management listed above also hold true
for the staff personnel duties in Table 4.3. A notable change in this category,
however, is the relatively high proportion of principals and assistant
principals, both in 1965 and 1987, who give full responsibility to assistant
principals for ‘‘teacher duty rosters’ and *‘substitute teachers.”

Many of the earlier generalizations aiso apply to the data of Table 4.4,
but a definite trend also emerges toward giving assistant principals more
responsibility for instructional supervision. The perceptions of both princi-
pals and assistant principals in the 1987 survey about responsibility for the
‘‘evaluation of teachers’’ and ‘‘instructional methods’’ provide a striking
example of assistant principals’ new responsibilities in the instructional
area. Another interesting development is that about 25 percent of assistant
principals now have full responsibility for preparing the school master
schedule.

Table ‘4.5 shows fairly close agreement between principals and assis-
tants on the duties of assistant principals in community relations. The data
indicate a drop since 1965 in assistant principals’ responsibility in this arena,
particularly for public relations. Principals also have a constrained view of
the assistant principals’ role as representative at community functions.
Perhaps principals are personally assuming the school spokesperson role
more now than in the past.

TABLE 4.3
Principals’ and Assistant Principals’ Perceptions of Assistant Principals’
Responsibility for Staff/Personnel Duties

As seen by the As seen by the
Assistant Principal Principal
1987 1965 1987 1965
Shared Full Total| Shared Full Tota't |Shared Full Total| Shared Full Total
Teacher “Duty”
rosters 34 31 65| 46 25 ™ 30 30 60| 44 31 75
Orientation program
for new teachers 47 14 61 67 6 73 4 13 57| 65 6 71
Substitute teachers 29 29 58| 36 17 &3 22 28 50| 30 23 §3
Faculty meetings 54 4 58§ 67 2 69 38 8 46| 65 6 71
Teacher selection 52 2 541 35 2 37 47 4 51| 35 1 36
Teacher incentives,
motivation 52 2 54 . 47 4 51 oo

**Task did not appear on 1965 survey.
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TABLE 4.4

Principals’ and Assistant Principals’ Perceptions of Assistant Principals’
Responsibility for Curriculum and Instruction Duties

As seen by the
Assistant Pnincipal

1987

1965

As seen by the
Principal

1965

Shared Full Total

Shared Full Total

Shared Full Total

Evaluation of
teachers
School mastar
schedule
Instructional methods
Curriculum
development
Staff inservice
Innovations, exper.
and research
Articulation with
feeder schools
Providing instruct.
matenals

66 16 82
36 27 63
55 7 62
46 10 56
49 6 55
45 6 51
32 10 42
30 8 38

52 3 55
4 17 61
51 5 56
49 4 53
51 8 59
41 9 50

1987
Shared Full Total
56 9 65
32 22 54
54 5 59
47 5 52
46 6 52
40 3 43
35 7 42
34 8 42

46 7 53
47 16 63
61 3 64
63 2 65
55 7 62
4€ 10 56

**Task chd not appear on the 1965 survey

Table 4.6 indicates that assistant principals continue to have consider-
able responsibility for student activities. Principals generally see assistant
principals as having fewer of these obligations than in 1965, but general
agreement exists about cuirent scope. Undoubtedly, assistant principals’
new responsibilities in curriculum and instruction necessitate their some-
what reduced role in student activities.

Table 4.7 lists only a few areas of student service, but two are at the
very top of the assistant principal’s duty list. Student attendance rarked
number one in both the 1987 and 1965 surveys in terms of duties for which

TABLE 4.5

Principals’ and Assistant Principals’ Perceptions of Assistant Principals’
Responsibility for Community Relations Duties

As seen by the As seen by the
Assistant Principal Principal
1987 1965 1987 1965
Shared Full Total| Shared Full Totat Shared Full Total| Shared Ful! Total

Administrative rep at

comm, functions 61 3 64! 60 2 62 51 4 551 63 2 65
School public

relations program 48 5 53; 69 2 T 46 6 52| 70 4 74
Liaison with comm.

youth-serving age 43 10 53 48 8 56 3 14 50| 58 11 69
Informing public of

school

achievements 46 6 52| 51 3 54 43 7 50| 57 4 61
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TABLE 4.6
Principals’ and Assistant Principals’ Perceptions of Assistant Principals’
Responsibility for Student Activities Duties

As seen by the
Assistant Principal
1987 1965

As seen by the
Principal
1987 1965

Shared Full Totalf Shared Full Total

Shared Full Total} Shared Full Total

Assemblies
School dances

School club programs| 35

46 20 66| 42 21 63
45 18 63| 53 18 71
18 53| 43 15 &8

40 24 64| 45 28 73
39 22 61 52 27 79
32 23 55| 48 20 68

TABLE 4.7

Principals’ and Assistant Principals’ Perceptions of Assistant Principals’
Responsibility for Student Services Duties

As seen by the
Assistant Principal

As seen by the
Principal
1987 1965

Shared Full Total| Shared Full Total

Student discipline
Student attendance

1987 1965
Shared Full Total{ Shared Full Tota!
47 41 88 52 38 90
37 4 8 33 49 82

38 36 74| 63 31 94
29 40 691 28 61 89

Orientation program
for new students 5 15 70| ®1
School guidance
program 37 10 47| 47

12 63 47 15 62| 56 14 70

10 57 31 11 42| 51 10 61

assistant principals had “‘full’’ responsibility; student discipline ranked
second. These rankings are reversed if ‘‘shared’” or ‘‘total’” responsibility
data are considered. Clearly, student attendance and discipline remain
primary responsibilities of the vast majority of assistant principals in
American secondary schools. ‘‘Orientation programs for new students”
also ranks high on the current list of assistant principals’ duties.

The Perceived Importance of Duties Performed by Assistant Principals

The previous section was devoted to a discussion of the degree of
responsibility assistant principals have for a range of duties and tasks in
secondary schools. A knowledge of what assistant principals do is certainly
a basic consideration, but perhaps even more significant is the perceived
importance of the work performed. Are the duties and tasks performed by
assistant principals critical to the proper functioning of the school, or are
they perceived as rather unimportant in the total spectrum of administrative
responsibility?

Survey respondents were asked to characterize each duty performed
by assistant principals in terms of its level of significance to the proper
functioning of the school. Respondents could choose from five degrees of
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importance: ‘‘least,” ‘‘minor,” “‘average,” ‘‘major,” and ‘‘most.”’ Table 4.8
presents a ranking of the perceptions of assistant principals on the degree of
importance of their delegated duties. The table includes the 33 duties for
which assistant principals have either *‘shared” or ‘‘full” responsibility, as
perceived by more than 50 percent of the assistant principals responding to
either the 1965 or the 1987 surveys.

The rankings in Table 4.8 were determined by totaling the *2rcentages
of “‘major’’ and “‘most’’ responses for each individual duty. If two or more

TABLE 4.8
Assistant Principals’ Ratings of Their Administrative Duties
for Degree of Importance
1987 1965

Duties Rank % Rank %
Student Discipline 1 82 1 83
Evaluation of Teachers 2 80 7 64
School Policies 3 7 4 69
Student Attendance 4 Al 2 76
School Master Schedule 5 67 3 72
Curricculum Development 6 63 5 67
Teacher Selection 7 61 6 67
Instructional Methods 8 55 . e
Special Arrangements at Start and Close

of School Year 9 52 10 55
Graduation Activities 10 40 . .
Informing the Public of School

Achievements 11 47 19 37
Emergency Arrangements 12 46 1 54
Orientation Program for New Teachers 13 44 8 62
Orientation Frogram for New Students 14 42 15 44
Teacher incentives Motivation 15 42 . "
Building Use—Schoo! Related 16 41 26 20
School Public Relations Program 17 41 13 438
Administrative Rep. at Community

Functions 18 40 23 29
Staff Inservice 19 38 - -
Schoo! Calendars 20 37 21 37
Faculty Meetings 21 36 16 43
Substitute Teachers 22 36 22 37
Teacher "Duty” Rosters 23 36 18 38
Clerical Services 24 33 20 37
Liaison with Community Youth-Serving

Agencies 25 26 22 30
School-Daily Bulletins 26 25 24 27
Innovations, Experiments and Research 27 25 17 42
Assemblies 28 24 27 19
Schoo! Club Program 29 23 25 22
School Dances 30 15 28 17
Articulation with Feeder Schools * 14 48
School Guidance Program . S 62
Instructional Media and Materials * 12 52

*These duties did not meet the criterion for responsibility in 1987.
**These duties were not inctuded on the 1965 survey.
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duties had equal percentages of * major’’ and ““most’’ responses, then the
duty with the higher percentage of ‘“‘average’ responses vas given the
higher ranking.

Student discipline, which is ranked first, was rated by 82 percent of the
assistant principals who responded to the 1987 survey as of ‘“‘major” or
“most’’ importance. (Eighty-three percent of the assistant principals rated
it similarly in the 1965 survey.)

Table 4.8 shows that assistant principals believe that many of their
duties are very important to the p-oper functioning of the school. ““Student
discipline’ and *‘evaluation of teachers’” were clearly perceived as the most
important duties performed by assistant principals. ‘‘School policies,”
“student attendance,” *‘‘school master schedule,” ‘“‘curriculum develop-
ment,” ‘“‘teacher selection,” ‘‘instructional methods,” and *‘special arrange-
ments at start and close of school year” were also judged to be of “‘major”’
or ‘‘most’’ importance by more than 50 percent of the assistant principals
responding to the survey.

For the most part, assistant principals in both the 1965 and 1987 surveys
agreed; the top six duties in terms of importar - e, slightly reshuffled, remain
the same in both surveys. The other duties runked in the top 10 of the 1987
survey (“instructional methods’ and ‘‘graduation activities’’) were not
included in the 1965 survey. ‘‘ Special arrangemes:.ts at the start and close of
school year” is ranked ninth in both surveys.

Apparently a close relationship exists between the degree of resmonsi-
bility assistant principals have for administrative duties and the perceived
importance of those duties. Assistant principals responding to the 1987
survey ranked ‘‘student discipline,” *‘school policies,” and ‘‘evaluation of
teachers” as the top three both in terins of degree of responsibility and in
perceived importance to the proper functioning of the school. Table 4.9
delineates this close relationship.

In general, principals who participated in the survey agreed with
assistant principais about the importance of delegated duties to the proper
functioning of the school. Where significant disagreement emerged, princi-
pals tended to regard specific duties as less important than did assistant
principals. Only 4 of the 65 duties listed in the survey showed a difference
of 10 percentage points or more: ‘‘evaluation of teachers,” ‘‘school master
schedule,” “‘school policies,” and ‘‘student discipline.”

Discretionary Behavior in Duties Performed by Assistant Principals

The discussion thus far has addressed the delegated duties of assistant
principals and their importance to the functioning of the school. We now
turn our attention to the third variable, the level of discretionary behavior in
duties that are delegated to assistant principals. Do assistant principals have
freedom to make decisions in delegated areas of responsibility, or are they
largely dependent on others to make decisions for them?

N
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TABLE 4.9
Assistant Principals’ Rating of Their Administrative Duties
for Degree of Responsibiiity and Degree of importance

Rank by Rank by
Responsibility Degree of Importance

Student Discipline

School Policies

Evaluation of Teachers

Special Arrangements

Student Attendance

Graduation Activities

Emergency Arrangements

Building—School Related

Operation Program for New Students

Assemblies

Teacher “Duty” Rosters

Administrative Representative at
Community Functions 12

School Master Schedule 13

Schoo! Dances 14 30

instructional Methods 15 8
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Survey participants were asked to judge the degrees of freedom
assistant principals had in carrying out delegated administrative duties.
Respondents couid choose either “‘low” or ‘‘high.” “Low"’ discretionary
behavior was defined as “‘behavior that is directed in large measure by
others; behavior that involves restricted high-order decision making.”’
“High* discretionary behavior was defined as ‘‘behavior that is self-
directing, involving high-order decision making.

Table 4.10 presents a ranking of the perceptions of assistant principals
about the levels of discretionary behavior in their administrative responsi-
bilities. The table includes the 30 duties for which assistant principals have
either *‘shared” or “‘full” responsibility as perceived by more than 50
percent of the assistant principals in the 1987 survey.

The rankings in Table 4.10 are based on the percentage of assistant
principals who indicated that a ‘‘high” level of discretionary behavior was
involved in carrying out a particular duty. For example, 77 percent of the
assistant principals rated *‘student discipline”” (ranked first) as ‘‘high’ in
level of discretionary behavior, compared to 89 percent for the 1965 survey.

Table 4.10 shows that assistant principals see themselves as having
considc. “able discretion in carrying out the administrative duties delegated
to them. In 10 areas of responsibility, 4t least 50 percent of the assistant
principals in the 1987 survey indicated that they exercised a high level of
discretionary behavior: “‘student discipline,”” ‘‘evaluation of teachers,”’
“student attendance,” ‘‘school policies,” ‘‘special arrangements at start
and close of school year,” ‘‘school master schedule,” ‘‘emergency arrange-
ments,” “‘instructional methods,” ‘‘building use—school related,”” and
“‘orientation program for new students.”
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Assistant Principals’ Ratings of Their Administrative Duties
for Level of Discretionary Behavior

1987 1965

Duties Rank % Rank %
Student Discipline 1 77 1 89
Evaluation of Teachers 2 72 35 67
Student Attendance 3 64 2 73
School Policies 4 59 7 63
Special Arrangements 55 57 3.5 67
School Master Schedule 55 57 C 66
Emergency Arrangements 7 53 10 60
Instructiona! Methods 8 52 " h
Building Use—School Related 9 51 26 40
Orientation Program for New Students 10 50 16 51
Administrative Rep. at Community

Functions 125 47 18 50
Informing Public of School Achievements 125 47 15 52
Graduation Activities 125 47 e e
Orientation Program for New Teachers 125 47 6 65
Faculty Meetings 15 46 11 58
Substitute Teachers 17 45 22 46
Teacher Selection 17 45 135 54
Curriculum Development 17 45 12 55
Teacher “Duty” Rosters 19 44 85 61
Assemblies 20 43 25 42
School Public Relations Program 215 42 8.5 61
Innovations, Experiments, and Research 215 42 135 54
School Daily Bulletins 23 41 18 50
Liaison with Community Youth-Serving

Agencies 25.5 38 18 £0
Clerical Services 25.5 38 21 47
Teacher Incentives, Motivation 255 38 h e
School Dances 25.5 38 20 48
Gtaff Inservice 28 37 b h
School Calendars 29 35 23.5 45
School Club Program 30 30 235 45

**These duties did not appear on the 1965 survey.

The data in Table 4.10 also indicate that assistant principals in 1965 had
a higher degree of discretion in performing their duties than assistant
principals in 1987. In fact, assistant principals who responded to the 1987
survey reported greater discretion in only three areas: ‘‘evaluation of
teachers,” ‘‘building use—school related,”’ and ‘‘assemblies.”

Considerable agreement emerges amoug assistant principals in both
surveys about the areas in which they have the most discretion. Six of the
seven top ranked duties, in slightly different order, remain the same in both
1965 and 1987. The remaining duties exhibit considerable movement in the
decades between the studies. The data indicate that principals generally
tend to delegate authority with some constraint.

Finally, Table 4.11 points up the close relationship between the degree
of responsibility assistant principals have for administrative duties and their
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TABLE 4.11
Assistant Principals’ Ratings of Their Administrative Duties for Degree of
Responsibiiity and Level of Discretionary Behavior

Rank by Rank by
Responsibility Level of Discretion

Student Discipline 1 1
School Policies 2 4
Evaluation of Teachers 3 2
Special Arrangements 4 55
Student Attendance 5 3
Graduation Activities 6 115
Emergency Arrangements 7 7
Building—School Related 8 9
Operation Program for New Students 9 10
Assemblies 10 20
Teacher “Duty” Rosters 11 19
Administrative Representative at Comm.

Functions 12 115
School Master Schedule 13 55
School Dances 14 24
Instructional Methods 15 8

perceived level of discretion in carrying out those duties. The same five
duties are ranked in the top five for both delegated responsibility and level
of discretionary behavior.

Summary

More similarities than differences emerge when the role of the assistant
principal in 1987 is compared with the role in 1965. Assistant principals have
responsibility for a wide range of duties. Many traditioral duties in school
management and student services still remain at the heart of the assistant
principalship, but the current survey showed an increased responsibility for
teacher evalvation and teacher selection.

The assistart principalship is perceived by both principals and assistant
principals as a very responsible position, but principals generally see
assistant principals as having less responsibility for delegated duties than
assistant principals do. Shared rather than full responsibility seems to be the
favored mode of delegatiun. A close correlation exists between the level of
responsibility assistant principals have for performing various duties in the
school and the perceived importance of these duties to the appropriate
functioning of the school.

Assistant principals also exercise considerable discretion in carrying
out their major responsibilities. This freedom notwithstanding, assistant
principals in 1987 reported less overall discretion for delegated duties than
their counterparts did in 1965. Generally, greater divergence was found
between the views of principals and assistant principals in 1987 than
between their counterparts in 1965,
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The assistant principal is 2 vital part of the school administrative team.
As schools attempt to serve a more complex student population, the
assistant principal may well assume an increasingly important role in the
functioning principalship.

51




32

Career Patterns
of the Principalship

The 1980s have been described as ‘“the decade of the principalship.”” The
principalship is more than a single person or role position; yet, the
individual who serves as principal has been recognized as being most
responsible—for better or worse—for the quality of education provided in
each school.

The principalship as conceptuaiized in this study includes those func-
tions and tasks that are necessary for effective leadership in a school.
Effective leadership, inturn, is defined as the ability of an individual to work
with others to direct or facilitate accomplishment of meaningful goals and
tasks.

Effective principals are leader-managers; i.e., they articulate a vision
directed toward fulfilling individual wants and societal needs and they
possess the managerial and organizational skills to convert this vision into
the day-by-day reality of the school. Effective leadership and management
in the principalsh’p generally, and by the principal as a specific role position,
are crucial to the future of both individual and societal growth in American
schools.

One purpose of this study was to describe characteristics, conditions,
and personal choices that serve to define the career patterns of high scheol
principals. This chapter treats the educational background of principals, the
first principalship, longevity in the role, career-related factors, and profes-
sional activities of principals. Since many persons serving as principals in
1987 will not be serving at the end of this century, data for individuals who
first became principals in 1987 have been identified and are compared with
the total sample to highlight any emerging changes in career patterns.

EDUCATIONAL BACK.GROUND GF PRINCIPALS

Respondents were asked to report their major fields of study for the
baccalaureate degree. A similar question was included in both the 1977 and
1965 studies. Data for 1987 are reported for new principals (i.e., first year
principal in 1987) and for all principals who responded to the 1987 survey.
These data, and comparative data from the 1977 and 1965 studies, are
reported in Table 5.1.

In all three studies, diversity of preparation is characteristic of persons
who become principals. Principals in 1965 were more likely to have a
background in the humanities than principals in either 1977 or 1987, but 1987
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TABLE 5.1
Undergraduate Majors of Principals

1987 197/ 1965
Undergraduate Major New All
Busiress 3 4 7 6
Education 1 14 12 12
Fine Arts 0 2 3 2
Humanities 1 14 12 29
Physical Education 15 16 17 1
Sciences 17 20 20 18
Social Sciences 3N 24 26 14
Vocational Technical 3 4 NA NA
Other 8 3 2 9

Notes: (1) Education includes secondary education (11%) and elementary education (3%).
(2) Sciences includes physical or biological sciences (12%) and mathematics (8%)

academic backgrounds at the baccalaureate level are strikingly similar to
those of 1977. Data for new principals show an increase in social science
majors.

Respondents also reported levels of formal education completed.
These data, and comparable data for 1977 and 1965, are reported in Table
5.2. Two major observations can be made from these findings. First,
virtually all principals (99 percent) possess at least a master’s degree.
Second, 38 percent in 1987 reported having a specialist or a higher academic
degree, whereas the comparable figure in 1977 was 29 percent. The master’s
is the entry-level degree for the principalship in many states. The important
trend here seems to be a higher level of preparation in 1987 than in either
1977 or 1965. This is particularly evident in the fact that 30 percent of the
first-year principals who responded to the 1987 survey have degree work at
or beyond the level of the educational specialist.

The First Principalship
Understanding career patterns in the principalship requires an under-
standing of the types of experiences possessed by those who are selected as

TABLE 5.2
Formal Education Completed by Principals

1987 1977 1965

Level New All
Less than bachelor's degree 0 0 0
Bachelor's degree 0 1 1 10
Master's degree in education 30 15 12 35
Master's degree not in education 2 2 2 4
Master's degree plus additional course

work 39 44 56 41
Specialist degree or equivalent 13 16 9
Master's degree plus all course work

for doctoral degree 5 8 9 6
Doctoral degree (Ph.D. or Ed.D.) 12 13 9 1
Other 0 1 2 1
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principals and of the factors that influence appointment to the job. A related
demographic variable with sociological implications is the age at which
individuals are selected for the first principalship. Since 1977, the average
age of population in the United States and the number and percentage of the
population in the older age groups have increased. We might expect a
similar increase in the average age at which an individual is named to the
principalship since selection of leaders often includes a subtle normative
bias.

With the exception of age at first principalship, the survey questions
that describe the career pattern leading to the first principalship are new to
the 1987 survey and were not asked in the 1977 or 1965 surveys.

An expectation, both within the education profession and the school
community, is that persons who serve as principals will have had classroom
teaching experience. This expectation is reinforced by state requirements
for administrator certification as well as by other societal norms. In Table
5.3, the years of teaching experience are reported for principals first
appointed in 1987 as well as for all principals surveyed in this study.

No first-year principals reported fewer than three years of classroom
teaching experience but 8 percent of the total sample reported three years
or less. A requirement in administrator certification codes of a minimum of
three years of classroom teaching experience may explain this trend, in
part. Another possible explanation is the older age at which persons are first
named to the principalship. (The age of first appointment is reported further
in Table 5.6 below.)

Almost half of all first-year principals (49 percent) had 10 or more years
of classroom teaching experience, and 79 percent had 7 or more. Teaching
experience, de facto and de jure, is an important ingredient in the career
patterns of the principalship. No meaningful differences appear in the years
of teaching experience possessed by all principals surveyed and those who
were first-year principals in 1987.

Although experience as a classroom teacher is characteristic of princi-
pals, only 20 percent of those surveyed in 1987 went straight from classroom
teacher to the principalship. Service as an assistant principal is the most

TABLE 5.3
Years of Teaching Experience Prlor te First Principalship

Years of Expenence New Principals  All Principals
None o 0
1 ] 1
2-3 ] 7
4-6 21 26
7-9 30 23
10-14 28 26
15-19 8 11
20-24 8 4
25 or more 5 3




common route to the principalship. Table 5.4 shows that 54 percent of the
respondents served as a high school assistant principal and 7 percent as an
elementary or middle school assistant principal. Even more meaningful
perhaps is the fact that persons selected as first-year principals in 1987 do
not come from the elementary principalship. One possible explanation may
be the level-specific nature of administrator certification codes in many
states. A more likely explanation is that elementary principals who might be
viable candidates are not motivated to seek high school principalships
because many of the career advantages of earlier years (i.e., salary, prestige)
have lessened or disappeared. .

Twenty percent of those selected for the role of principal have no
previous administrative experience. Service as an athletic coach (52 percent
of all principals) or as a depaitment chairperson (46 percent) are common
“on-the-job” training experiences for persons who become principals.
Other typical experiences include service as a guidance counselor (22
percent of all principals, 29 percent of new principals) or as an athletic
director (28 percent of all principals including first-year respondents).

Persons first selected as principals in 1987 were somewhat more likely
to have had prior experience as a gmdance counselor than their colleagues
in the general sample. Service as a guidance counselor prepares an
individual to work with such problems as substance abuse, sexual abuse,
and child abuse, all of which are issues of vital importance in the culture and
the schools of the 1980s. Data about administrative experiences prior to the
first principalship are reported in Table 5.5.

The individual’s age at first appointment to the principalship has
increased each decade since 1965. More than a third of all principals (35
percent) were under age 30 in 1965, but only 24 percent in 1977, and 14
percent in 1987. Of persons named to the principalship in 1987, a meager 2
percent were under age 30. Seventy-one percent of all principals surveyed in
1987 were under age 40 when first named. Fifty-one percent of those named
principal in 1987 were 40 years of age or older. if these data are represen-
tative, many persons now being named to the principalship will be retiring
in the next 10 to 15 years. Table 5.6 shows that selection for the role of
principal now occurs at a much later age. Principals in the latter half of the

TABLE 5.4
Position Prior to First Principalship

Position New Principals  All Principals

Teacher 20 20
Assistant Principal—Eiementary or Middle School 7 4
Assistant Principal—High School 54 45
Principal— Elementary or Midd!e School 0 13
Guidance Counselor 2 4
Other—Education 16 13
Other—Not in Education 2 1
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TABLE 5.5
Administrative Experience Prior to First Principalship

Administrative Experience New Principals Al Principals
Athletic Coach 56 52
Athletic Director 28 28
Guidance Counselor 29 22
Dean or Registrar 13 14
Department or Area Chairperson 50 46

1980s may be ‘‘transition’’ leaders, providing leadership to the end of this
century but being replaced by new individuals as the 21st century begins.
Data about principals’ perceptions of factors influencing their selection
are reported in Table 5.7. One reason this question was asked in the 1987
survey was to identify whether or not the methods and practices used for
selction were changing. Of parti'cular interest to NASSP was the question
of whether or not reports from the NASSP Assessment Center or other uses
of assessment center methodology were perceived as important in selection
decisions.
When principals named in 1987 are compared with all principals
surveyed, a number of points emerge:
® “Amount and quality of professional preparation” was ranked as
important or very important by 95 percent of first-year principals but
only 87 percent of the total sample.
® A ‘“‘successful job interview’ was ranked as important or very
important by 83 percent of first-year principals and 81 percent of all
principals.
® A perception that ‘‘the superintendent wanted me”’ was ranked as
important or very important by 71 percent of both groups.

TABLE 5.6
Age at Initial Appointment to the Principaiship
1987 1977 1965
Age New All New All
Under 20* NA NA 0 1
23" or under 0 1 NA NA
20-24* NA NA 3 9
24-29** 2 13 NA NA
25-29* NA NA 19 25
30-34 21 30 28 27
35-39 26 27 24 18
40-44 26 17 15 11
45-49 18 9 7 6
50-54 7 3 3 3
55 or older 0 1 0 1

*These age groupings used only in 1977 and 1965
**These age groupings used only in 1987.




TABLE 5.7
Factors Influencing Appointment to First Principalship
New Principals All Principals
Littie or Little or
Very Some No Very Some No
Factors Important  Important Importance Importance important  Important Importance Importance
Amount and quality
of professional
preparation 21 75 5 0 36 51 1 2
Assessment Center
report 14 14 19 52 3 1 20 66
Contacts outside the
profession 0 13 30 57 4 20 23 54
Contacts within the
profession 38 38 17 8 30 35 22 13
Right spot at right
time 3 29 21 17 30 34 22 14
Years of teaching
expenence 4 60 36 0 10 35 39 16
Years of expenence
as an assisiant
pnncipal 22 35 13 30 16 31 20 34
Performance on
competitive
examinations 0 4 1€ 80 6 4 13 77
Success as a teacher 33 33 17 17 39 30 20 1
Success as an
assistant principal 50 21 4 25 52 17 4 27
Successful job
interview 50 33 4 13 52 29 8 1
The superintendent
wanted me 50 21 17 13 44 29 14 12
® “‘Success as an assistant principal’’ was perceived as important or
very important by 71 percent of first-year principals and 69 percent
of the total sample.
® First-year principals were more likely to rate contacts within the
profession as important or very important (76 percent) than did the
general sample (65 percent).
® First-year principals (66 percent) and all principals (69 percent)

perceived ‘‘success as teacher’’ as an important factor in selection as
a principal.

® Luck, i.e., being in the *‘right spot at the right time,”” was identified
by 62 percent of first-year principals and 64 percent of all principuls
as an important factor.

® First-year principals were twice as likely (28 percent) to identify an
‘‘assessment center report’’ as an important factor in their selection
as were experienced principals (14 percent). When consideration is
given to the relatively small turnover in the principalship until
recently and the use of assessement center reports as a phenomenon
of the 1980s, identification of assessment center reports as important
or very important by more than a quarter of new principals illustrates
the rapid and relatively successful dissemination of this practice. 57
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@ Selection as a principal is perceived as the culmination of high levels
of professional preparation, previous success in teaching and admin-
istration, a successful job interview, being wanted, and luck.

LONGEVITY IN THE PRINCIPALSHIP

Table 5.8 shows that persons who become principals remain in the
principalship for a long time. In the 1987, 1977, and 1965 surveys, more than
half the principals at any given point had served in that capacity for eight or
more years; approximately two-thirds of all principals in all three surveys
had served six years or more; more than 10 percent of all principals had
served for 20 years. In all three surveys, the modal length of service fell in
the category of 10-14 years. The principalship is a significant career role for
the majority of those selected.

Data from 1987, 1977, and 1965 show that more than half of all
principals have served 5 or fewer years in their present principalship. Table
5.9 illustrates, however, that 20 percent of the principals surveyed in 1987
have served 12 or more years in their current position. Moreover, the
number of principals in 1987 who have served 15 or more years in their
present position (20 percent) is appreciably higher than similar percentages
for 1977 (6 percent) or 1965 (11 percent). Many of these principals with long
terms of service are likely to retire within the next few years. Perhaps
indicative of the growing trend to replace these individuals, the percentage
of respondents in their first year of the principalship (9 percent) or in the first
year of their present position (15 percent) is considerably higher than
comparable figures for 1977.

CAREER MOVEMENT, SATISFACTION, AND ASPIRATIONS

Table 5.10 reports data that were collected in 1987 but not in the earlier
surveys. Principals were asked to identify factors that influenced their
decisions to move from one school district to another. First-year principals
were somewhat less likely to list family commitment and somewhat more
likely to list job security as important factors. They were also more likely to

TABLE 5.8
Years in the Principalship

Years 1987 1977 1965
1 9 5 8
2-3 14 14 14
4-5 10 15 13
6-7 13 12 1
8-9 10 1 10
10-14 22 21 18
15-19 12 11 10
2024 8 6 6
25 or more 3 4 9
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TABLE 5.9
Years as Principal in Present Position

Years 1987 1977 1965
1 15 12 16
2 13 13 14
3 10 11 12
4-5 15 19 18
6-8 17 21 15
-1 11 11 9
12-14 8 6 5
15-17 6 NA NA
15 or more 12 6 11
18 or more 6 NA NA

Note* 1987 data for 15-17 ‘ears and 18 or more years are combined to permit companson with 15 or more
years in 1977 and 1965.

describe the school environment in a bipolar manner, i.e., 68 percent
described the context of the school as *‘important,” while 24 percent saw it
as of little or no importance. In general, the pattern of responses for the
first-year principals and the general sample is comparable for this question.

Data from the 1977 and 1987 surveys support the conclusion that
schools with smaller student populations have younger principals, and
schoo!s with larger student populations have older principals. Age (and in all
likelihood longevity in the principalship) and size of student population are
related in a predictable manner.

Eighty-one percent of the principals in the 1987 survey are 40 or older,
but 96 percent of the principals in schools with student enrollments of 2,000
or more are 40 or older. Eighty-two percent of the principals under 40 years
of age are working in schools with enrollments of fewer than 1,000 students.
Fifty-eight percent of the principals in large schools with more than 2,000
students are 50 years of age or older, but only 35 percent of the principals in
the current survey are that age.

TABLE 5.10
Factors Influencing Career Movement

New Principals All Principals
Little or Little or
Moderate No Moderate No

Factors Important Importance importance  Important importance Importance
Family commitments 42 21 38 49 21 30
Location—more

place-oriented than

career-oriented 35 35 30 39 36 25
School environment, i.e.,

student discipline,

parental view on

education 68 8 24 64 26 10
Job security, e.g.,

seniority and

retirement benefits 48 32 20 30 42 27
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TABLE 5.11
Age of Principals by School Size

1987 Enroliment 1977 Enroliment
1,000 2,000 1,000- 2,000
Age 0-999 1,999 or more 0-999 1,999 or more
2039 83 16 2 68 28 4
40-49 65 27 8 52 34 14
50 or older 43 40 16 42 40 18

Principals’ satisfaction with their choice of career was investigated in
1965, 1977, and 1987. Table 5.12 indicates that during the past 22 years,
principals report a slow but steady increase in reported levels of satisfaction
with career choice. In 1987, 72 percent of all principals reported that they
*“*definitely’’ or “‘probably’’ would make the same career choice. Sixty-nine
percent gave that response in 1977, and only 50 percent in 1965. In both 1987
and 1977, 15 percent indicated that they were *‘uncertain’’ about the same
career choice again; in 1965, the figure was 22 percent.

Although their response may be attributable to a ‘‘Hawthorne’ effect,
first-year principals in the 1987 study were more positive about the principal-
ship as a career choice (79 percent) than the general sample (72 percent).

Questions about the career aspirations of principals were included in
the 1987, 1977, and 1965 studies. Response choices for the 1987 study were
different in many respects from questions asked in earlier studies. Thus,
direct comparisons across the three studies are problematic. More than 40
percent of the current sample would remain in the same position. Somewhat
fewer principals in 1987 would seek a superintendency or central office
position (27 percent) than in 1977 (33 percent), but considerably more than
in 1965 (14 percent). The number of those undecided about future plans has
dropped noticeably, from 235 percent in 1965 to 9 percent in 1987. Principals
today are more likely to perceive the principalship as a career goal or a
defined step on a career ladder than in earlier years.

Data in Table 5.13 show that 90 percent of the 1987 respondents expect
to make one or four career choices:

1. Remain in their present position as principal (41 percent)
2. Seek a position as a superintendent (15 percent)

TABLE 5.12
Satisfaction of Principals with Career Chols 2

Would Principal Make the Same 1987 1977 1965
Career Choice New All

Definitely yes 54 43 37 60
Probably yes 25 29 32 NA
Uncertain 17 15 15 22
Probably ot 4 11 12 NA
Definitely nc- 0 K] 3 17




TABLE 5.13
Career Aspirations of Principals

1987 1977 1965

Career Aspirations New All
Remain in present position 44 41 NA NA
Retirement 12 14 NA NA
Seek a position as superintendent 24 15 NA NA
Seek a central office position other

than the superintendency 0 12 NA NA
Seek a different position as a high

school principal 8 5 NA NA
Seek a position as an elementary or

middle level schoo! principal 4 2 NA NA
Seek a position in a junior/community

college or university 0 1 5 5
Seek a position in a state department

of education or other type of

educational service agency 0 0 NA NA
Return to full-time teaching 0 0 5 10
Seek a position in a career field other

than education 0 2 NA NA
Principalship in a larger district NA NA 4 12
Principalship in a smalier district NA NA 0 0
Superintendency or central office

position NA NA 33 14
Some other position NA NA 5 10
Undecided 8 9 20 25
No Response NA NA 28 28

Note" Data from 1977 and 1965 surveys reported in the categories used for 1987 survey, whenever possible.

3. Reuire (14 percent), or

4. Seek a central office position other than the superintendency (12
percent).

Earlier in this report we noted that the elementary principalship is not
a career route to the secondary principalship. The reverse is also true. Only
2 percent of the principals surveyed anticipated a possible career move to
either an elementary or middle school principalship. First-year principals
were more likely to consider such a move (4 percent) than their colleagues.
A related item of interest is the intention of 12 percent of the new principals
to retire within the next three to five years.

One very disiurbing finding in the current survey is the virtual absence
(1 percent) of career aspirations for postsecondary positions. A concern for
the profession, during this and the next decade, wiil be the next generation
of professors who direct principal preparation programs.

PROFESSIONAL ACTIVITIES

The range and nature of professional activities required of, or available to
principals has increased dramatically. When the 1987 study was designed,
many ¢ testions asked in 1977 were not adequate to permit description of the €l
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FIGURE E (BASED ON TABLE 5.12)
Satisfaction of Principals with Career Choice

1987 1977 1965
New  All
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range of professional activities that occupy principals in the 1980s; e.g.,
voluntary participation in principal centers or academies. Data from the 1987
and 1977 studies are reported in Table 5. 14. (Tte 1965 survey lacked a question
about professional activities.) In both studies, respondents were asked to
identify their professional activities during the two years preceding the survey.
Despite the differences in response choices, some comparisons of the
findings can be made.
® In 1977, attendance at national meetings of the NASSP or other
educational organizations was reported by 57 percent of the respon-
dents; in 1987, attendance at national organization institutes or
conferences was cited by 54 percent of the respondents. These
figures, in all likelihood, do not accurately depict the actual changes
that have occurred. The number of institutes, workshops, acade-
mies, and professional activities other than the annual convention of
professional organizations has increased notauly since 1977. In 1977,
a ‘‘national meeting”’ often meant only the national convention. This
is less true in 1987.
® In 1977, envollment in institutions of higher education was reported
by 38 percent of the respondents; in 1987, the comparable figure was




TABLE 5.14
Professional Activities of Principals

1987
Professional Activities During Past Two Years New

National professional organization institute or

conference (voluntary participation) 38 NA
State professional organization activity

(voluntary participation) 75 NA
Activity conducted by private consultants at an

out-of-district lccation (voluntary

participation) 38 NA
District activity required as part of employment 63 NA
Other district activities (voluntary participation) 63 NA
Enroliment in graduate courses at an

institution of higher education 63 38
State department of education or county

agency activity (voluntary participation) 50 NA
State department of education or county

agency activity (required participation) 30 NA
Principal Center or Academy (voluntary

participation) 25 NA
National meeting of NASSP NA 30
National meeting of other educational

organizations NA 27
State meetings of principals’ associations NA 76
State meetings of ather educational

organizations NA 55
Travel for visitation outside the district NA 54
Involvement in a formal project or research in

education NA NA 22
Participation in conferences and workshops,

ot included above and outside the district NA NA 62
Participation in conferences and workshops

within district NA NA 79
Participation in a study group on a planned,

regular basis not included above NA NA 29

36 percent for all respondents, but 63 percent for first-year princi-
pals.

® Attendance at state meetings of principal associations in 1977 (76
peicent) is comparable to the 73 percent reporting voluntary partic-
ipation in 1987.

® In 1987, respondents report required participation (69 percent) and
voluntary participation (65 percent) in professional activities within
the employing school district. Comparable data are not available for
1977.

® During the 1980s, state departments or county agencies, partially in
response to the many reports that addressed issues of educational
reform, increased the number and range of professional activities
available to principals. Voluntary participation in such activities was
reported by 51 percent of the respondents in the 1987 study.
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@ Although no comparable data exist for 1977, respondents to the 1987
survey reported a relatively high level (45 percent) of voluntary
participation in activities conducted by private consultants at out-
of-district workshops.

The data in Table 5.14 support the conclusion that principals are
involved in many kinds of professional development activities and that for
the most part, participation is voluntary. The typical principal reported
participation in four or five different types of activities during the two years
preceding the 1987 survey.

Summary

Most principals have baccalaureate majors in social sciences, physical
education, humanities, or education. The level of formal education com-
pleted by principals has steadily increased since 1965; in 1987, the master’s
degree was the minimal academic qualification and 13 percent of the
principals possessed an earned doctoral degree.

Teaching and administrative experience are common preparation for
persons selected as principals. Most principals in 1987 had seven to nine
years in the classroom before appointment. More than half of all practicing
principals have prior experience as coaches and many have served as
department chairpersons, athiciic directors, or guidance counselors.

The average age at which individuals are selected for the principalship
increased between 1965 and 1977 and again between 1977 and 1987. A
number of factors influence appointment to the principalship, especially
quality and quantity of professional preparation, a successful job interview,
being ‘‘wanted’’ by the superintendent, and success as an assistant princi-
pal. Persons enter the principalship with more experience, training, and
later in life than was formerly true.

The school environment (student discipline, parental support) tops the
list of factors that influence career movement within education. Generally,
younger priacipals work in smaller schools and older principals in larger
schools. The typical career path proceeds from smaller schools in less urban
settings to larger schools in suburban or urban locations. An upward trend
can be documented over the past two decades in principals’ satisfaction
with their choice of career. Most principals plan to remain in the principal-
ship; those interested in moving generally aspire to the superintendency or
other central office position. Little movement takes place from the elemen-
tary principalship to the secondary principalship, or vice-versa.

Principals participate in a wide variety of professional activities at the
local, siate, ana national levels.




Profiles of Leaders
and Schools

The senior high school is a complex organization in an increasingly
complex society. Over the years, principals have accepted more and more
managerial and supervisory responsibilities. How principals respond to the
various expectations others have for them and the personal dilemmas that
come from the role expectations they hold for themselves are questions that
motivated this study.

American schoois have been inundated in this decade with a series of
national reports that have chronicled the ill health of public education while
calling for sweeping reform for the benefit of society. The widespread
educational reform movement, coupled with a rapid movement from an
industrial to an informational society, causes Americans to rethink the
goals, programs, and operating structures of their secondary schools. What
will be the ultimate effect of these movements on senior high schools and
those who have the responsibility to lead them?

A series of research questions posed in the introduction to this report
raised issues about American schools and their leaders in the 1980s. This
chapter summarizes the answers to those questions as organized and
reported in the preceding chapters of this volume.

1. The personal/professional characteristics and opinions of senior
high school principals and assistant principals.

Their job-related tasks and problems.

The characteristics of senior high school programs and teachers.

bl ol

The role assistant principals play in the school leadership team.
5. The career patterns in the principalship.

The profiles in the remainder of this chapter provide a summary of the
study and culminate in a few of the more notable findings and conclusions.
CHARACTERISTICS AND OPINIONS

Personal and Professiona! Characteristics

1. The typical high school principal is a white male between 40 and 55
years of age. Female principals are more likely to be found on the
West Coast, in cities with populations of 150,000 or more, and in
schools other than public comprehensive. Non-white principals are
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more prevalent on the West Coast, in the Southwest, and in cities
with populations of 150,000 or more.

2. The typical high school assistant principal is a white male between

35 and 50 years of age. Women now comprise 18 percent of the
assistant principals in American schools and are more likely to be
found on the West Coast, in the South, and in New England, and
less likely in smaller cities, towns, and rural areas. Non-white
assistant principals are more numerous in the South and South-
west, and in cities with populations greater than 150,000.

Salaries, Benefits, and Tenure

3.

After afairly rapid increase irom 1965 to 1977, school administrator
salaries appear to have reached a plateau in the past 10 years. The
differential between principal and teacher salaries has narrowed.
Older principals and assistant principals receive higher salaries, but
for assistant principals, age beyond 40 is not related to salary.

. Non-white principals receive higher salaries than white principals,

but this finding is confounded by region of the country in which
these principals live and the size of the schools in which they work.
The relationship between ethnicity and salary does not hold for
assistant principals.

. Principals and assistant principals in the Mid-Atlantic and West

Coast regions tend to receive somewhat higher salaries. These
higher salaries are likely a result of the higher cost of living in these
two regions. Principals in larger schools also tend to receive higher
salaries, presumably because of their seniority and greater respon-
sibilities.

. Onthe average, male and female principals receive similar salaries.

The distribution of female salaries tends to be somewhat bi-modal,
with principals of parochial and private schools receiving lower
salaries and principals of public alternative and public specialized
schools receiving higher salaries.

- Most principals and assistant principals receive medical. retire-

ment, life insurance, and dental benefits.

. Few principals or assistant principals hold administrative tenure,

but the vast majonty believe that they should. Most have annual
contracts of 11 or 12 months (principals) or 10 to 12 months
(assistant principals).

Opinions About Certification and Educational Issues

9. The vast majority of principals and assistant principals believe that

specific administrative courses, a teaching certificate, teaching
experience, a master’s degree, specific curriculum and instruction

7




S

courses, and an internship should be required for principal certifi-
cation. Certification requirements proposed more recently, such as
assessment center participation, written professional examination,
and on-the-job monitoring, are reported by fewer than 40 percent
of principals and assistant principals.

10. The opinions expressed by current principals make it clear that the
principalship is changing. Many of the educational issues endorsed
by a large percentage of current principals were not even included
in previous surveys. Unfortunately, the broad pattern of this
change is not clear. Some of the opinions of current principals more
closely resemble those of the principals in the 1965 survey; others
resemble those of principals in the 1977 survey. A few issues have
garnered increasing support during the past two decades. Topping
the current poll are the principle of universal education in Ameri-
can society, school programs for alcohol and drug abuse, programs
for the academically talented, and teacher evaluation based on
teaching effectiveness criteria.

TASKS AND PROBLEMS
Roles and Responsibilities

1. Principals are more concerned with new educational directions
than day-to-day operations, personal initiative than outside influ-
:nces, and collaborative rather than unilateral decision making.

2. Principals in larger schools have bigger administrative teams to
help them with administrative tasks and problems. However,
principals in very large schools and those in very small schools are
least satisfied with the quality of their administrative support.
Perhaps principals in the largest schools feel that they never have
enough support, while principals in the smallest schools actually
receive very little.

3. The principalship is a very time-consuming job. The majority of
principals work more than 55 hos per week. The percentage of
principals who work fewer than 50 hours per week has declined
during the past two decades. Assistant principals also work long
hours, spending on the average 50 hours or more per week on the
job.

4. Principals spend relatively more time on school management than
on any other administrative task. Principals believe, however, that
program development should be their first priority. The discrepan-
cies between the ways principals actually spend their time and
what they believe they should do have not changed during the past
decade. 67
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5. Few principals have teaching responsibilities, but the majority
spend more than four hours per week conducting informal obser-
vations in classrooms. Over the years, actual teaching by principals
has given way to the supervision of teaching.

6. A erosion of principal authority is evident during the past decade,
particularly in staffing practices and staff selection. Despite this
erosion, however, principals report having more opportunity for
independent thought and action than in the past and are quite
satisfied with their jobs.

Roadblocks and Influences

7. Several problems or conditions interfere with principals and assis-
tant principals on the job. The most frequently cited roadblocks are
the amount of time spent on administrative detail, a general lack of
time to do the job, an inability to secure necessary funds, apathetic
or irresponsible parents, new state guidelines and requirements,
and a lack of time to administer and supervise student activities.
Several problems cited in previous surveys appear less trouble-
some today, including variations in the ability of teachers, insuffi-
cient space and physical facilities, and problem students. In
combination, the drop in importance of these conditions suggests
improved working conditions for principals during the past 20
years.

8. Collective bargaining exists in approximately three of five school
districts. Fortunately, the presence of collective bargaining has had
little impact on principals’ or assistant principals’ working relation-
ships with central office administration or teachers.

9. Alarge number of external factors are likely to affect principals and
their schools during the next three to five years. Chief among these
influences are the personalized/effective education movement,
child abuse, community participation, community-based learning,
and teen sexual activity. A sizable minority of principals also
believe that youth gang activity, youth unemployment, and changes
in enrollment will have a strong influence on their schools.

10. Athletic, band, and music boosters and teachers’ organizations are
the special interest groups that exert the greatest influence on
principals. Contrary to popular opinion, censorship groups and
extremist individuals or groups have little influence. In fact, the
influence of these special interest groups has declined during the
past two decades. The majority of principals believe that parent
and community participation should be limited to fund raising,
general volunteer services, development of school disciplinary

68 rules, and supervision of student activities. Few principals support




parental involvement in matters of curriculum and instruction, and
virtually none believe that parents or community members should
be involved in personnel decisions.

Job Characteristics and Satisfaction

11. Principals and assistant principals rate their jobs highly in terms of

opportunity to help others, job security, prestige, independent
thought and action, and self-fulfillment. The ratings on these job
characteristics have improved during the past 20 years. Assistant
principals differ from principals primarily in associating lower
prestige and iower ieveis of seif-fulfiliment with their jobs. Indeed,
the vast majority of principals and assistant principals are either
satisfied or very satisfied with most aspects of their jobs (i.e.,
interpersonal relations, realization of expectations, results, and
working conditions). Both principals and assistant principals are
least satisfied with their salaries and the time they must spend on
the job.

SCHOOL PROGRAM AND STAFFING

Student-Related Factors

1. Expenditures per student roughly doubled between 1977 and 1987.

About 7 percent of the high schools in the 1987 sample spent less
than $1,500 per student. At the upper end of the expenditure scale,
7 percent spent more than $5,000 per student. There were no low
expenditure schools in New England or the noncontiguous states
(Alaska and Hawaii); 43 percent of the schools in this category
were from the South.

2. Important gains were made between 1977 and 1987 in average daily

attendance (ADA), retentionrate, and percent of students entering
college. In 1987, 33 percent of the schools in the sample had an
ADA of 95 percent or better, versus 17 percent of the schools in
1977. In 1965, 62 percent of the schools reported a dropout rate of
less than 10 percent. By 1977, this level of retention was achieved
by 67 percent of the schools, and by 1987, by 80 percent. Schools
reporting more than 40 percent of their students going on to college
constituted 37 percent of the sample in 1965, 62 percent in 1977,
and 75 percent in 1987.

Teaching Staff

3. Principals believe that the most important teacher skills are com-

petence in subject matter, competence in adjusting instruction to
varying student needs, interpersonal skills in working with stu-
dents, competence in methods of instruction, and skill in develop-
ing positive student self-concept.
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4.

5.

Forty-nine percent of the principals reported that up to one-fourth
of their teachers had one preparation per day. Thirty-eight percent
said that up to 25 percent of their teachers had four or more
preparations per day. Homeroom exists in only 60 percent of the
schools and is used mainly for attendance and administrative
functions.

The male-to-female ratio of teachers has continued to decline
during the past two decades. In 1987, 49 percent of the schools
reported that the percentage of males was less than half of the
teaching facuity, while inboth 1977 and 1965, only 36 percent of the
schools reported this ratio.

Curriculum and Program

6.

10.

11.

12.

Teachers are the most important influence in subject content and
textbook and library book selection by an overwhelming margin
over administrators, district supervisors, board members, and
parents.

. Graduation requirements have increased in mathematics, science,

computer skills, and English/language arts.

. Ability grouping is practiced in about half the high schools report-

ing. Seventy-three percent of the schools in the sample reported
some form of special provisions for the gifted and talented.

. Advanced technology is widely used in schools for administrative

purposes as well as for library and media op« itions and for
teacher test construction and scoring.

Principal ranking of educational purposes revealed minor changes
between 1977 and 1987; significant changes occurred between 1965
and 1977. Acquisition of basic skills, positive self-concept, and
skills in critical inquiry and problem solving retained rankings of
first, second, and third. Preparation for a changing world moved
from eighth to fourth place while preparation for family life moved
from sixth to ninth place.

Forty-eight percent of the principals favor checks on basic skills
attainment; an additional 20 percent have a working system.
Thirty-nine percent favor individualized promotion; an additional 6
percent have a system to accomplish it.

More than half the principals reported the impact of the current
reform movement as strong or moderate in creating new initiatives
in instruction, staffing, and student services and involvement.

THE ASSISTANT PRINCIPALSHIP
Duties and Responsibilities

l-

More similarities than differences emerge when the role of the
assistant principal in 1987 is compared with the role in 1965.




2. Variety is an important aspect of the assistant principal’s job. |
Assistant principals have responsibility for a wide range of duties |
scattered across all six of the major task categories examined in the
study. There is not a single duty among the 65 listed for review for
which some assistant principal does not have some measure of
responsibility.

3. Some shifts in the duties of assistant principals occurred between
the 1965 and 1987 studies. Many traditional functions in school
management and student services still remain at the heart of the
assistant principalship, but several new priorities have emerged.
Assistant principals by 1987 had assumed greater responsibility for
teacher evaluation and teacher selection. An increasing emphasis
on these duties may signal the beginnings of an enhanced role for
the assistant principal as an instructional leader.

4. The assistant principalship is viewed both by principals and
assistant principals as a very responsible position:, but principals
generally perceive assistant principals as having less responsibility
for delegated duties than assistant principals see themselves.
Assistant principals are not generally given full responsibility for
delegated behaviors; principals tend to maintain some degree of
personal responsibility for all the administrative tasks of the
school. Shared rather than full responsibility seems to be the
favored form of delegation. In fact, the assistant principalship
could be described as a *‘sharing role.”

5. Assistant principals perform many important duties in the high
school. A close correlation exists between the level of responsibil-
ity assistant principals have for performing various duties, and the
perception of both principals and assistant principals that these
duties are important to the proper functioning of the school.

6. Assistant principals exercise considerable discretion in carrying
out their major delegated responsibilities. Principals do tend to
delegate authority with responsibility, as evidenced by the close
relationship reported ‘n the current study between the degree of
responsibility assistant principals have for a duty and their level of
discretion for carrying it out. Nevertheless, assistant principals in
1987 report less overall discreticn in carrying out their duties than
their counterparts did in 1965.

7. The views of principals and assistant principals about duties and
responsibilities diverged more in 1987 than in 1965. Contributing to
this divergence, perhaps, is the rather startling finding that almost
one-half of assistant principals are not consulted about the assign-
ment of their job responsibilities. This finding likely reflects tradi-
tion and the current environment of accountability in education 71
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rather than any developing rift among building-level administra-
tors.

8. The assistant principal is a vital part of the school administrative

team. Given the broad range of responsibilities delegated to them,
the importance of these responsibilities, and the skill and judgment
required to carry them out, it is difficult to imagine how most high
schools could operate effectively without the day-to-day contribu-
tions of their assistant principals. As schools attempt to respond to
a more diverse student population and to meet the learning needs
of more students, the assistant principal may well assume an
increasingly important role in the functioning principalship.

CAREER PATTERNS OF PRINCIPALS
Preparation

1.

2.

Most principals have baccalaureate majors in one of five areas:
social sciences (24 percent); sciences (20 percent); physical educa-
tion (16 percent); humanities (14 percent); or education (14 per-
cent). Diversity at the baccalaureate level has been a relatively
constant factor in the findings for 1965, 1977, and 1987.

The level of formal education completed by principals has steadily
increased since 1965. In 1965, 10 percent of the principals surveyed
did not have a master’s degree and only 1 percent had a doctoral
degree. By 1987, the master’s degree was reported as the minimal
academic qualification, and 13 percent of the principals possessed
an earned doctorate. Indeed, 38 percent of the 1987 sample held a
specialist degree or higher.

Substantial teaching experience is common to persons selected as
principals. Comparative data are not available from the 1965 or
1977 studies, but most principals in 1987 had 7 to 9 years in the
classroom before appointment. Almost half of all persons entering
the principalship in 1987 had 10 or more years of teaching evperi-
ence.

Some form of administrative or quasi-administrative experience is
typical before selection to the principalship. Only 20 percent of the
1987 sample moved into the position directly from the role of
classroom teacher. More than half of all practicing principals have
prior experience as coaches (52 percent). Other common profes-
sional experiences before selection include service as department
chairperson (46 percent), athletic director (28 percent), or guidance
counselor (28 percent).

Appointment and Longevity

5.

The average age at which individuals are selected for the role of
principal increased between 1965 and 1977 and again between 1977
and 1987.




6. A number of factors influence appointment to the principalship. In
order of perceived importance, these are: quality and quantity .
professional preparation, a successful job interview, being “‘wanted”
by the superintendent, success as an assistant principal, contacts
within the profession, success as a teacher, and “‘luck.”” An emerging
trend is the use of assessment center reports in selection decisions.

7. Persons enter the principalship with more experience, training, and
at older ages than was true in the past. They tend to remain in the
role, are in the same position for an average of five years or more,
and are satisfied with their choice of career. Almost half of all
principals who responded in 1987 had been in the same position for
six cr more years; in 1965, only 40 percent had served that long in
the same position.

Career Patterns and Satisfaction

8. A number of factors influence career movement: family commit-
ments, the location of a school or school district, the school environ-
ment (student discipline, parental support), and issues related to job
security. Each of these factors is perceived by principals as important.

9. In 1965, 1977, and 1987, younger principals worked in schools with
smaller student populations, and older principals, in schools with
larger student populations. The career ladder for most principals is
a progression from smaller schools in less urban settings to larger
schools in suburban or urban locations.

10. Since 1965, an upward trend can be documented in the levels of
satisfaction reported by principals about their choice of career.
Seventy-one percent of the principals surveyed in 1987 reported
satisfaction with the principalship; only 14 percent reported any
dissatisfaction.

11. Most principals plan to remain in the principalship. Those who plan
to move generally aspire to a position in central office administra-
tion, including the superintendency. Data from the 1987 study
support the conclusion that there is little movement, or desire to
move, from the elementary principalship to the sec... ry princi-
palship, or vice-versa.

12. Principals are engaged in a wide var :ty of professional activities at
the local, state, and national levels. State association activities {73
percent), school district activities (65 to 69 percent), and national
association meetings (54 percent) showed the greatest percentage
of participation.

SIGNIFICANT FINDINGS

The majority of the findings in this study are within the realm of
predictability. Most reflect normal evolution in the functions and tasks of
American education and school administration. but a few stand out.




. The typical principal or assistant principal is a white male between 35
and 55 years of age. Female principals are more likely to be found on
the West Coast, in cities of 150,000 or more, and in schools other than
public comprehensive. Almost one in five assistant principals is now
female, suggesting the potential for more women in the kigh school
principalship in the near future. Female assistant principals are more
numerous in the West, South, and New England, and less so in
smaller cities, towns, and rural areas. Non-white principals are more
prevalent in the West and South, and in cities of 150,000 or more.
Non-white assistant principals are found more in the South and
Southwest, and in cities of 150,000 or more.

. School administrator salaries have virtually leveled off since 1977.
The salary differential between teachers and principals has nar-
rowed to the point that the average teacher salary minus the
average principal sclary is less than it was 10 years ago.

. Many of the educational issues endorsed as important by a large
percentage of principals in the 1987 survey were not even included in
earlier surveys. Notable among this group are programs for alcohol
and drug abuse, teacher evaluation based on teaching effe: " eness
criteria, functional computer competence for students, ana more
stringent requirements in the traditional academic subjects.

. An overwhelming majority of principals are more concerned with
new educational directions than the day-to-day management of the
schools, policy development and implementation based on per-
sonal initiative and judgment rather than merely representing the
interests of parents or patrons, and shared decision making with
the faculty rather than unilateral action on important issues.

. Erosion is evid nt in principals’ authority during the past decade,
particularly in _.aff selection and staffing practices. In 1977, 92
percent of those surveyed reported unrestricted or only moderately
restricted authority in staff selection; the comparable figure for
1987 was 67 percent.

. Principals continue to rank time or lack of time for administrative
detail as their chief roadblock, but several problems emphasized in
earlier surveys are less troublesome today, particularly variations
in teacher ability, problem students, and insufficient space and
physical facilities. In this sense, working conditions for principals
seem to have improved during the past 20 years.

. Principals believe that the personalized/effective education move-
ment and the issue of child abuse will have the greatest influence on
their own schools during the next three to five years.

. The majority of principals believe that parent and community
participation in the school should be limited to fund raising, general




10.

1.

12.

13.

14.

volunteer services, Cevelopment of school discipline rules, and
supervision of student activities. One-third or less support involve-
ment in matters of curriculum and instruction.

Important gains have been made between 1977 and 1987 in average
daily attendance, retention rate, and percentage of students enter-
ing college. Schools reporting a 95 percent ADA or better increased
from 17 percent in 1977 to 33 percent in 1987. Schools reporting a
retention rate of 90 percent or better rose from 62 percent in 1965,
to 67 percent in 1977, to 80 percent in i987. Schools repoiting
college attendance rates of 40 percent or more increased from 37
percent in 1965, to 62 percent in 1977, to 75 percent in 1987.

The male-to-female ratio in teaching staff has declined since the
last study. Thirty-six percent of the schouls in 1977 reported that
males were less than P-!f the faculty. Forty-nine percent reported
that ratio in 1987.

Assistan* principals have assumed greater responsibi:ity for teacher
evaluation and teacher selection during the past decade. Con-
versely, some traditional duties in school management and student
activities are reported less frequently.

Principals generally perceive assistant principals as having less re-
sponsibility for delegated duties than assistant principals themselves
believe. Assistant principals usually are given shared rather than fuil
responsibility for a delegated task. Assistant principals exercise con-
siderable discretion in carrying out these responsibilities, but they
report less overall discretion in 1987 than their counterparts did in
1965. Greater divergence exists in 1987 between the views of princi-
pals and assistant principals about the latter’s duties than was re-
poited in 1965.

The assistant principal in most high schools is delegated a broad
range of duties that carry with them considerable responsibility,
importance, and discretionary behavior. The role of the assistant
principal is vital to the functioning administrative team at the
school building level.

Educators enter the principalship today with more experience,
training, and at older ages than in the past. On the average, they
tend to stay in the principalship for nine or more years, and to
remain in the same school for six years or longer.

. In general, the principals of the lats 1980s, when compared to

principals in earlier surveys, are more satisfied with their career
choice, more committed to their profession, and more active in
professional development. Principals today identify strongly with
the principalship as a present and future career role.




Appendix A: The Survey Instruments

NATIONAL ASSOCIATION OF SECONDARY
SCHOOL PRINCIPALS

Reston, Virginia 22091

A National Study of High School Leaders and Their Schools
SURVEY OF HIGH SCHOOL PRINCIPALS

Form A

DIRECTIONS

Your questionnaure is identified by the iabel placed on
it Htis not necessary to sign or place your name on the
questionnaire In reporting results, only statstical
summanes of the responses of groups of pnncipals will
be cited. In no case will the identity of an individuat be
dviiged. You are urged to make every answer a sin.

cere one,

Circie the number of the appropriate response using pen or pencil. If you change a responss, please make the
change distinctly so there s no doubt about how you wish to answer

Attempt {0 answer every question For some Questions none of the altematives may comrespond exactly to your situation
or to the opinton you hold In such cases mark the altemative which comes closest to the ane ~er you would like to give

Place your completed questionnaire tn the envelope provided and mail 1t to NASSP Thank you for your cooperation and
assistance 11 this important study.

Adwvisory Committee for A Study of High Schoo! Leaders and Their Schools

Patncia D Campbetl, Lakewood High School, Lakewood, Colorado, Glen M DeHaven, Oidtown Schoo!, Oldtown,
Marylar', Richard Gorton, School of Education, University of Wisconsin-Milwaukee, Jacqueline H Simmons, Paul
Robeson High School, Chicago, Hinois, Norman O Stevens, Milt River Union High School, North Clarendon, Vermont,
Michael K Thomas, Vashen High School, St Lous, Missoun, Peggy Waiters, J. Frank Dobie High School, Houston,
Texas, Gery P. Wells, Henley High School, Klamath Falls, Oregon, Jeannette Wheatley. Cass Technical High School,
Detroit, Michigan, James V Wright, Fremont Ross High School, Fremont, Ohio.

Research Team.,

Lonn W Anderson, University of South Carolina, Edgar A Kelley, Western Michigan Unwversity, Lioyd E McCleary,
University of Utah: Leonard O Pellicer, University of South Carolina, James W Keefe. NASSP
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1 What s your sex? (01) Male (02) Female

2 Wnhat s your age?

{01) 23 or under (04) 35-39 (07) 50-54
(02) 24-29 (05) 40-44 (08) 55-59
(03) 30-34 (06) 45-49 (09) 60 or older

3 With which ethnic group would you identify yourself?

(01) White (03) Hispanic (05) Asian
(02) Black (04) Amencan Indian (06) Other

4 In which of the foliowing areas did you major as an undergraduate? Select only one answer.

(01) Secondary education (other than physical education)

(02) Physical education

(03) Elementary education

(04) Humanities (literature, languages, etc.)

(05) Phystical or biological sciences

(06) Social sciences (sociology, history, etc )

(07) Mathematics

(08} Fine arts

(09) Business

(10) Vocational-Technical (home economics, industnal arts, etc.)
(11) Other:

o0

. What 1s the highest degree you have earned?

(01) Loss than a BA

(02) Bachelor's Degree

(03) Master's Degree in Education

0+ Master's Degree not 1n Education

(05) Master's Degree plus some additional graduate; work
(06) Educational Specialist, six-year program or equivalent
(07) Master's Degree plus all course work for a dctorate
(08) Doctor of Education

(C9) Doctor of Philosophy

(10) Other

Lo

How many years of teaching expenence, regardless of ievel, did you have pnor to taking your present positton? Do
not include years as a full-time administrator, supervisor, counselor, psychologist, or fibranan

(01) None (04) 4-6 years (07) 15-19 years
(02) One year (05) 7-9 years (08) 20-24 years
(03) 2.3 years (06) 10-14 years {09) 25 or more years

~

What was the last position you held pnor to becoming a high school principal? Sefect only ons answer.

(01) Teacher
(02) Assistant pnncipal of an elementary or middie level scho~!
(03) Assistant zancipal of a high school

104} Pan~pal of an elementary or middie level school

(05) Gidance counselor

(06) Other—education, specify
(07) Other—non-education, specity:

8 At what age were you appointed to your first pnncipalship?
(01) 23 or under (04) 35-39 (07) 50-54
(02) 24-29 (05) 40-44 (08) 55-59

(03) 30-34 (06) 45-49 (09) 60 or older




9 How many years have you served as a pnncipal, including this schoo! year?

(01) One year (04) 6-7 years (07) 15-19 years
(02) 2.3 years (05) 89 years (08) 20-24 years
(03) 4-5 years (06) 10-14 years (09) 25 or more years
10 How long have you been a pnncipal in this school, including this school year?
(01) One year (04) 4.5 years (07) 12-14 years
(02) Two years (05) 6-8 years (08) 15-17 years
(03) Three years (06) 911 yea's (09) 18 or more years
11 Which of the following categones best descnbes the school of which you are pnncipal? Choose only one answer.
(01) Public comprehensive (05) Pnate, religious affiiated
(02) Public "alternative” (06) Pnivate, not religious affikated

(03) Publc special (commercial, vocational, arts, etc) (07) Other, specify
(04) Parochial or drocasan

12. What grades are includea in your school?

(01) Kindergarten-12 (05) 9-12

(02) 1-12 (06) 10-12

(03) 7-12 (07) 11412

(04) 8-12 (08) Other, specify

13 How many high school students (grade 9 and above) were enrolled in your school on October 1st of the current
school year?

(01) Fewer than 250 (04) 750-999 (07) 2,000-2,499
(02) 250-499 (05) 1,000-1,499 (08) 2,500 or more
(03) 500-749 (06) 1,500-1,999
1£. In which geographtc region s your school located?
(01) New England (04) Midwest (07) West Coast
(02) Mid-Atiantic (05) Southwest (08) Non-contiguous
(03) South (06) Inter Mountain (09) Other, specity —___________

15. What s the average par-studont expendture for each high school student in your school for the current school year
(exclusive of capital outiay)?

(01) Less than $1,500 (04) 2 500-2,999 (07) 4,000-4,499
(02) 1,500-1,999 (05) 3,000-3,499 (08, 4,500-4,999
(03) 2.000-2,499 (06) 3,500-3,999 (09) 5,000 or more
16. Which of the following population categones best descnbes the locale of the high school in which you are pnncipal?
(01) City, more than 1,000,000 (04) City, 25,000-149,9¢9, distinct from a metropohtan area
(02) City, 150,000-999,999 (05) City, 5,000-24,999, not suburban
(03) Suburban, related to city of 150,000 (06) Town or rural under 5,000
or more

17 What would you estimate s the percent of average daily atti.<dance of those enrolled ir your school for the current
school year?

(01) Less than 50% (03) 71% to 80% (05) 91% to 95%
(02) 50% to 70% (04) 81% to0 90°» (06) 96% or more

18 What percentage of all pupils whc enter the first year at your school drop out before graduation? Do not include those
who tiansfer to another schoo!

(01) Less than 5% (04) 20% to 29% (07) 60% 10 79%
(02) 5% to 9% (05) 30% to 39% (08) 80% 10 99%
{03) 10% 1o 19% (06) 40% 15 59%
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19 What percentage of the students in your current graduating class are college bound?

(01) Less than 5% (04) 20% to 29% 07) 60% to 79%
(02) 5% to 9% (05) 30% to 39% (08) 80% to 94%
(03) 10% to 19% (06) 40% to 59% (09) 95% or more

20. What 1s your current annual salary as pnncipal? Do not include fnnge benefits

(01) Less than $25,000 (04) 35,000-39,999 (07) 50,000-54,999
(02) 25,000-29,999 (05) 40,000-44,999 (08) 55,000-59,999
(03) 30,000-34,999 (06) 45,000-49.999 (09) 60,000 or more

(10) Not applicable (religious order)

21. On the average, how many hours a week do you work at your job as pancipal?

(01) Less than 40 (03) 45-49 (05) 5559
(02) 40-44 (04) 50-54 (06) 60 or more

22. How do you spend your ime dunng the typical work week? Rank these nine areas according to the amount of time
spent in each area

In Column A, mark a “1” next to the area in which you do spend the most time, ranking all areas untl you have
marked a "9” next to the area in which you spend the least time.

Then, in Column B, mark a “1" next to the area n which you fes! you should spend the most time, ranking all tems
accordingly until you have marked a “9" next to the area n which you fee! you should spend the least time

A [s/0) SHOULD
Spend Time Area of Responsibility Spend Time

(01) Program Development
(curnculum, instructional leadership, etc )

(02) Personnel
(evaluating, advising, conferng, recrutting, etc.)

(03) Management
(woekly calendar, office, budget, memos, etc )

(04) Student Actrvities
(meetings, supervision, planning, etc )

(05) Student Behavior
(disciphine, at'endance, mestings, etc )

(00) Community
(PTA, adwisory groups, parent conferences, tc.)

(07) Drstnct Office
(meetings, task forces, reports, etc )

(08) Professional Development
(reading, conferences, etc )

—_— (09) Pianning
(annuat, long range)
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23 Dutles and Responsibliities of Assistaat Principals. Pnncipals have final responsibility for everything that
happens 1n a school, but assistant pracipals share in diffenng degrees in that responsibilty Please indicate the job
profile of the assistant pnncipal(s) in your school in the following chart Please check the “not applicable™ box for any

function that does nct apply.

Directions:
RESPONSIBILITY IMPORTANCE DISCRETIONARY BEHAVIOR

In the appropnate co'umn, indicate the | In the appropnate column, in- | In the appropnate column, indicate your

degree of responsibliity assistant pan- | dicate the degree of impor- | judgment of the level of discretionary

cipals have for each duty delegated | tance you believe the dele- | behavior involved in the completion of

Circle the number. gated duty has to the proper | any delegated duty in your school. (A

functioning of the school. | duty may be of relatively minor impor-

(01) Sight —The principal does the Circle the number. tance and yet it could involve high discre-
job APs may ad at his y

jonary behavior The reverse may be
direction (01) Least importance ually true ) Circle the number:

{02) Shered—Celegated with close su- | (02) Minor importance eq umoer:
pervision, pnncipal and | (U3) Average importance (01) Low —Behavior that i1s drected in
assistant pnncipals work | (04) Major importance large measure by others; be-
together {(U5) Most importance havior that involves restricted

(U3) Full  —Delegated with general tugh order decision malang.
supervision, assistant pn- (02) High —Behavior that 1s self-directing,
cipals are held respon- nvotving high order decision
sible for the job making

SAMPLE RESPONSES
Level of
N Degree of Degree of Importance Discrebonary
(o] Responsixity Behavior
T
lustrated Examples s S FIL M A M M L H
AlL H U]|E IV A O [o] t
P I A L|A N E J S w G
P|G R L|]s 0 R O T H
L|H E T R A R
I T D G
Cc E
A
2]
L
Responsibrity for E
01 Facutty Socials oj1 2 @11 ® 3 4 51 1 O
02 “Career day" conferences gjl® 2 311 2 3 @ s ® 2
03 Report card procedures @l 2 3 |1 2 3 4 5 1 2
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Level of
N Degree of Degree of importance Discretionary
O | Responsibility Behavior
T
S S F L M A M M L H
AL H U E I v A 0 o] !
Pt A LIA N E J S w G
PIG R L s O R O T H
LI H E T R A R
1 T D G
o] E
C:rcle Appropnate Code Numbers A
(For an tem that is not applicable 8
to your school situation, place a check | L
{») in the NA box after the item) E
Responsibiidy for:
Cumculum and Instruction
{01) Arhculation with feeder schools 0 2 3 2 3 4 5 1 2
{02) Curriculum development 01 2 3 2 3 4 5 1 2
(03) Evaluation of teachers Of 1 2 3 2 3 4 5 1 2
(04) Innovations, expenments, and
research ol 1 2 3 1 2 3 4 5 1 2
(05) Instructional media and matenals | O | 1 2 3 1 2 3 4 5 1 2
B _(_0—6) lnstrucbogﬂmthods ] 1 2 3 1 2 3 4 5 1 2
(07) instructonal software ad| 2 3 1 2 3 4 5 1 2
{08) School-wide examinations ~11 2 3 1 2 3 4 5 1 2
{09) School master schedule giro 2 3 1 2 3 4 5 1 2
(10) Staff inservice 0 1 2 3 1 2 3 4 5 1 2
{11) Textbook selechon o} 1 2 3 1 2 3 4 5 1 2
{12) Work-study program Oof1 2 3 1 2 3 4 5 1 2
Responsibilty for:
Community Relations
{13) Admunistrative representative at
community functions ol 1 2 3 2 3 4 5 1 2
(14) Adult education program oj1 2 3 2 3 4 5 1 2
(15) Coordinating community
resources for instruction 0Oif1 2 3 1 2 3 4 5 1 2
{16) Informing public of school
achiovements (] 1 2 3 1 2 3 4 ] 1 2
(17) Liatson with community youth-
serving agencies of1 2 3 1 2 3 4 5 1 2
(18) Parent-Teacher Association o1 2 3 1 2 3 4 5 1 2
{19) Schoo! alumni assoctation of 1 2 3 1 2 3 4 5 1 2
(20) Schoot public relations program 01 « 3 1 2 3 4 5 1 2
(21) School participation in
community fund dnves [DRER! 2 3 1 2 3 4 5 1 2
Responsibilty for:
School Management
(22) Buillding use—nonschool-refated [ O | 1 2 3 1 2 3 4 5 1 2
(23) Building use~-school-related Ot 2 3 t 2 3 4 5 1 2
(24) Cafeteria services o1 2 3 1 2 3 4 5 1 2
{25) Clencal services o] 1 2 3 1 2 3 4 5 1 2
(268) Computer services Ol 1 2 3 1 2 3 4 5 1 2
{27) Custod:al services Oof1 2 3 1 2 3 4 5 1 2

82

ERIC ,

Aruitoxt provided by Eic:

o
|
|
|




O

ERIC

Aruitoxt provided by Eic:

Level of

N Degree of Degree of Importance Discretionary
O | Responsibility Behavior
T
S S F L M A M M L H
Al L H U | E tf VvV A O (o} |
P A LIA N E J S8 w G
PIG R LIS O R O T H
L H E T R A R
1 T D G
[ E
Circle Appropnate Code Numbers A
(For an tem that 15 not applicable B
to your school situation, place a check | L
(##) n the NA box after the item) E
(28) Emergency amrangements O 1 2 3 1 2 3 4 5 1 2
(29) Graduation activiies Oof1 2 3 1 2 3 4 5 1 2
(30) Nonmnstructionat equipment and
supplies Oo|l1r 2 3|1 2 3 4 s 1 2
(31) Schoo! budget o1 2 3}1 2 3 4 5 1 2
(32) Schoot calendars (MR 2 3 1 2 3 4 5 1 2
(33) School daily bulletins (] 1 2 3 1 2 3 4 5 1 2
(34) School financial accounts of1 2 3 1 2 3 4 5 1 2
(35) School policies Of 1 2 3 1 2 3 4 5 1 2
(36) Special arangemants at start
and close of schoo! year Oof 1 2 3 1 2 3 4 5 1 2
(37) Transportation services ol 1 2 1 3 4 1 2
Responsibihity for:
Staff Personnel
(38) Faculty meetings o4 1 2 3 1 2 3 4 5 1 2
(39) Onentation program for new
teachers (W 2 3 1 2 3 4 5 1 2
(40) Student teachers o)1 2 3 1 2 3 4 5 1 2
(41) Substitute teachers o] 2 3 1 2 3 4 5 1 2
(42) Teacher “duty” rosters o] 1 2 3 1 2 3 4 5 1 2
(43) Teacher personnel records o1 2 3 1 2 3 4 5 1 2
(44) Teacher incentives, motivation Oi 1 2 3 1 2 3 4 5 1 2
(45) Teacher selection o1 2 3 1 2 3 4 5 1 2
Responsibility for:
Student Activities
(46) Assemblies o1 2 3 1 2 3 4 5 1 2
(47) Athletic program O} 1 2 3 1 2 3 4 5 1 2
(46) School club program ol 1 2 3 1 2 3 4 5 1 2
(49) School dances ] 1 2 3 1 2 3 4 5 1 2
(50) School newspaper o1 2 3 1 2 3 4 5 1 2
(51) School trathe or safety squad o1 2 3 1 2 3 4 s 1 2
(52) Student councit ol 1 2 3 1 2 3 4 5 1 2
(53) Student photographs Ol 2 3 1 2 3 4 5 1 2
(54) Student store o] 1 2 3 1 2 3 4 5 1 2
Responsibility for:
Student Services
(55) Financial aid for students o1 2 1 3 4 5 1 2
(56) Guidance program o1 2 3 1 2 3 4 5 1 2
(57) Instruction‘orhome-boundstudentst O | 1 2 3 1 2 3 4 5 1 2

O
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Level of
N Degree of Degree of Importance Discretionary
O | Responsibility Behavior
T
S F L M A M M L H
AL H ULl E I v A O (o] |
P A L{iA N E J s w G
PG R L S 0O R O T H
L|H E T R A R
| T ] G
[ |3
Circle Appropnate Code Numbers A
(For an ftem that 1s not applicable B
to your school sttuation, place a check | L
(»#) in the NA box after the rem). £
(58) Medical, dental, and health
sefvices Qg 2 3 1 2 3 4 5 1 2
(59) Onentation progran for new
students ala 2 3 1 2 3 4 5 1 2
(60) Relationships with educationat
and employer representatives a1 2 3 1 2 3 4 5 1 2
(61) School assistance to students in
transihion from school to post-
school Ife a 1 2 3 1 2 3 4 5 1 2
{62) Spacial education (IEPs) [ N] 2 R | 2 3 4 5 1 2
(63) Student attendance Qi 2 - 1 2 3 4 5 1 2
(64) Student discipline [ ] 2 3 1 2 3 4 5 1 2
(65) Student testing program 0] 2 3|1 2 3 4 5 1 2

24. Mark the practice which best descnbes how your salary 1s determined

(01) By the board, without consultation or negotiation.

(02) By the board, based upon sup dent’s rec dation, without consultation of negotation
(03) By the supenntendent, without consultation or negotiation

(04) Through informal and individual negotiations with the board.

(05) Tivough informal and individual negotiations with the supenntendent

(06) Through informal negotiations with the board as a member of a group of adminsstrators

(07) Through informal negotiations with the supenntendent as a member of a group of administrators
(08) As a member of a formal bargaining group

(09) Other.

25. Regardless of schedule of payment, what 1s your yearly salary based upon?

(01) 9 or 3%z months
(02) 10 or 10%2 months
(03) 11 or 11%2 months
(04) 12 months

26 Is your contract a multi-year contract?

(01) No

(02) Yes—Two year contract

(03) Yos—Three year contract

(04) Yes—More than a three year contract.
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27 In addion to your salary, which of the following fnnge benefits do you receive from your school of distnct? Gircle all
appropriate responses.

(01) No fringe benehts

(02) Automobule or mileage allowance
(03) College/University tution for yourself
{04) Dental insurance

(05) Expense account

(06) Housing o” equivatent subsidy

(07) Life insurance

{08) Meals

(09) Medical insurance

(10) Retirement

(11) Turtion for dependents (nonpublic school)

28 Do you have tenure as principal?  (01) Yes (02) No

23 Whatis your perception of the importance of the foliewing elements as they contnbuted 1o your first appointment to
the pnncipalship? Check to what degree they influenced that appointment,

Very Of Some Of Little or
Important Important Importance No Importance

(01) Amount and qualtty of professional preparation
(02) Assessment Center report

(03) Contacts outside of the profession

(04) Contacts within the profession

(05) 1 was at the nght spot at the nght ime

(06) Number of years of teaching expenence

(07) Number of years as assistant pnncips!

(08) Perf on compet exam’

(09) Success as a teacher

(10) Success as an assistant pnncipal

(l 1) Successful job interview

(12) The supenntendent wanted me

(13) Others, please specily:

(14)

30 Inwhich of the following positions have you had one full year or more of expenence? Circle all that ars appropriate.

(01) Athletic coach

(02) Athletic director

(03) Counselor or other guidance position
(04) Dean or registrar

(05) Department or area chairperson




31 Check to what degree the circumstances listed below affected your decisions to change or not change school
districts?

An Important Of Moderate  Of Little
Factor importance or No
importance

(01) Family commitment (i e.. number of children, neamess of relatives)
motvated me to pass up cr not to seek opportunities in other
communities or districts

{02) Desire to Htve 1n a certain part of the country made me more place-
oriented than career-onented

{03) The school environment (e g . student disciphine, parental views on
education) has always been an important factor in my selection of jobs

(04) Job secunty, senionity, and retirement benefits outweigh the advantages
that might ensue from changing school distncts

(05) Other factors that have influenced your career mobiity Please specify

32 Please rate your degree of satisfaction with your job environment as a pnncigal

Satisfaction with

{01) The reatizaton of expectations you had when you took the job?

(02) The amount of time that you devote to the job?

{03) The results that you achieve?

(04) The salary you receve?

{05) The working conditions?

(06) The amount of assistance you receive {rom your immediate superior(s)?
{07) The rapport that you have with teachers?

(08) The rapport that you have with students?

{09) The rapport that you have with parents/community?

33 What s your career plan for the next 3-5 years” Select one.

(01) Remain tn my present position

(02) Retrement

(03) Seek a position as supenntendent

(04) Seek a central office position cther than the supenntendency

(05) Seek a differerit position as a high schoo! principat

(06) Seek a position as an elementary or middie level school pancipal

{07) Seek a position in a junior/communty college or university.

(08) Seek a posttion in a state department of education or other type of educational service agency (other than a school
distnict)

(09) Return to full tme teaching

(10) Seek a position tn a career field other than education Piease specify

(11) t am undecided

34 If you could choose again, would you select educational administration as a career?

(01) Yes—definttely (03) Uncertain {04) No—probably not
(02) Yes—probably {05) No—de"initely riot
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35 Below 1s a list of activities, grouped by categones, In which school administrators have reported personal involve-
ment Please rate your own involvement dunng the current and past school year by checking the appropnate
space after each activity

Already well  Strong  Moderate  Little
established  new new or no
involvement intiatives initiatives  activity

Instruction
(01) Clanfication of instructional goals and pnoniies

(02) Dragnosis of student learning styles

(03) Monitonng of student progress, e g, competency testing,
outcomes-based education

(04) Recognition of student academic achievement

{05) Steps to enhance instructional standards and expectations

{06) Steps to minimize interruptions of classes and instructional
actvities

(07) Updating of curnculum and instructional resources

{08) Others

Instructional Staff
{09) Direct supervision and consultation

{10) Zvaluvation of instruction

(11} Inservice education

(12} tnvolvement in curnculum development

(13) Involvement in planning for instructional improvement

{14) Involvement in school policy development

(15) Teacher incentives, e g, career ladders, released time, etc

(16) Others.

Students and Student Relations
{17) Actvities to recognize student achievements and enhance
student attitudes

(18) Improvement of counseling services and procedures

(19) Involvement in school policy making and problem solving

{20) Rewiew of attendance policies and procedures

(21) Rewiew of discipline rules and procedures

(22) Others:

-
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Already well Strong  Moderate  Little
ostablished  new new or no
involvement .itiatnes intiatives  activity

Administrative/Central Office
(23) Improved adminustrative operations, e.g.. use of computers. ron-
instructional staff

(24) Involvemeni in long range planning

{25) Preparation of proposals and :erommendations for school
improvement, e g, articulation with other scheols

(26) Recommended changes in school operations and procedures.
©.g.. schedule of school day, student progress reporting

{°7} Others.

Parent/Community Relations
{28) Parent conferencing

(29) Parent/communty volunteers and aides in the school

(30) Parental/community participation in policy making ard problem
solving

(31) Strategies for improved communication, e g.. contacts with those
who have no children 1n school

(32) Use of community facilites and resources
(33) Others

Innovative Programs
(Please list and rate)
(e
(35
(36)

For the next five Guestions. circte the number on line A which descnbes your perception of how you'r job actuaily Is, circle
the number on line B to describe how you think your job shou/d be.

36 A How much prestige do you feel your position as pnncipal provides in the community where your school 1S

located?
1 2 3 4 5
Littte Moderate Much

B How much prestige do you feel your position as principal shou/d provide you in the community where your
school 1s located?

1 2 3 4 5
Litlle Moderate Much
37 A How much opportunity for independent thougnt and action does your position as principal provide?
1 2 3 4 5
Little Moderate Much R
B How much opportunity for independent thought and action should your position as pnncipal provide?
1 2 3 4 5
Little ) Moderate Much

E
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38 A How much self-fulfiliment (1 @, the feeting of being able to use orie’s unique capabilties or reahzing one’s
potential) does your position as pnincipal provide?

1 2 3 4 5

Litlle Moderate Much
B How much self-fulfilment shou!d your position as pnncipal provide?

1 2 3 4 5

Litlle Moderate Much

39 A How much Job secunty do you feel you have as a pnncipal?

1 2 3 4 5

Little Moderate Much
B How much job sec.aty do you feel you should have as a principal?

1 2 3 4 5

Little Moderate Much

40 A How much opportunity to be helpful to other people does your position as pnncipal provide?

1 2 3 4 5

Littte Moderate Much
B How much opportunity to be helpful to other people should your posiion as pnncipal provide?

1 2 3 4 5

Little Moderate Much

In +our opinion, which of the statements in the following three questions best charactenze the iole of the pnncipal? Clrcle
only one for each q jon.

41 Choose v 2
(01) The pnncipal pnmanly should represent the interests of parents. leaders, and patrons of the schoo!
(G2) The pnncipal should take tniiative in developing and implementing school polcy accotding to his/her best
professional judgment

42 Choose one
(01) The pnncipal should effectively and efficiently manage the day-to-day affars of the school
(02) The pnncipal should lead the school tn new educationial directions according to his/her best professional
judgment.

43 Choose one
(01) The pnncipal shou!d play the major role tn establishing the agenda and deciding the tmportant issues in the
schoo!
(02} The pnncipal should share dectsion making wath th2 faculty ¢, importart school 1ssues

)
<
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44 Below 1s a hst of conditions or developments which many behieve have a generai influence upon secondary
education Please indicate how you feel each will influence your schoot dunng the next three to flve years.

Check the appropriate space to indicate whether the condition or

(2) some infiuence, or (3) strong influence on your school’

Condition
(01) Accountabiity movement

development wilt have (1) no mnfluence,

Strong  Some No
Influence Influence Influence

(02) Alcohol abuse

(03) Attention to academic achievement

(04) Change in government funding

(05) Changing family structure

(06) Child abuse (physical, sexuval)

07) Community participation

(08) Communty-based leaming

(09) Competency testing of students

(10) Demand for basics

(11) Drug abuse

(12) Erroliment dechne

(13) Enroliment increase

(14) Finance and general economy

(15) Graduation requirements

(16) New technologies

(17) Personalized/effective education movement

(18) Student attendance problems

(19) Student motivation

(20) Teacher competency

(21) Teacher incentives

(22) Teacher motivation

(23) Teacher shortage

(24) Teen emchonal/psychological problems (runaways, suicide, elc )

(25) Teen sexual activity

(26) Youth gang activity

(27) Youth unemployment

(28) Other.
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NATIONAL ASSOCIATION OF SECONDARY
SCHOOL PRINCIPALS

Reston, Virginia 22091

A National Study of High Schooi Leaders and Their Schools
SURVEY OF HIGH SCHOOL. PRINCIPALS
Form B

DIRECTIONS

Your questionnaire ts identified by the label placed on
it 1t1s not necessary to sign or place your name on the
questionnatre. In repotling results, only statistical
summanes of tha responses of groups of pnncipals wll
be cited In no case will the identity of an indwiduai be
divuiged You are urged to make every answer a sin-
cere one

Circie the number of the appropriate response using pen or pencii. If you change a response, please make the
change distinctly so there 1s no doubt about how you wish to answer

Attempt to answer eveny question For some questions none of the alternatives may corrsspond exactly to your situation
or 1o the opmion you hold In such cases mark the altemative which comes closest to the answer you would Iike to give

Place your completed questionnaire in the envelope provided and mail it to NASSP Thank you for your cooperation and
assistance in this important study.

Advisory Committee for A Study of High Schocl Leaders and Their Schools

Patncia D Campbeli, Lakewood High School, Lakewood, Colorado, Glen M DeHaven, QOldtown School, Oldtown,
Marviand, Richard Gorton, School of Education, University of Wisconsin-Milwaukee; Jacquetine H Simmons, Paul
Robeson High Schoct, Chicago, llinois, Norman O Stevens, Mill River Union High School, North Clarendon, Vermont,
Michaet K Thomas, Vashon High School, St Louis, Missoun, Peggy Walters, J Frank Dobie High School, Houston,
Texas, Gary P Wells, Henley High School, Kiamath Falls, Oregon, Jeannette Wheatley. Cass Technical High School,
Detrot, Michigan, James V Wnght, Fremont Ross High Schoo!, Fremont, Ohio.

Research Team

tonn W Anderson, University of South Carolina, Edgar A Ketley, Western Michigan University, Lioyd E McCleary,
University of Utah; Leonard O Pellicer, University of South Carolina. James W Keefe. NASSP
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With which ethnic group would you 1dentify yourseif?

(01) White (03) Hispanic
(02) Black (04) American Indian

(01) Secondary education (other than physical education)

(02) Physical education

(03) Elementary education

(04) Humantties (iiterature, languages, etc.)

(05) Physical or biological sciences

(06) Social sciences (sociology, history, etc )

(07) Mathematics

(08) Fine arts

(09) Business

(10) Vocational-Technical (home economics, industnal arts. etc )

1. What s your sex? (01) Mate (02) Female
2 What s your age?
(01) 23 or under (04) 35-39 (07) 50-54
(02) 24-29 (05) 40-44 (08) 55-59
(03) 30-34 (06) 45-49 (09) 60 or older

(05) Asian
(06) Other.

4. In which of the following areas did you major as an undergraduate? Select only one answer.

(11) Other:

What 1s the highest degree you have earned?

(01) Less than a BA

(02) Bachelor's Degree

(03) Master's Degres in Education

(04) Master's Degree not in Education

(05) Master's Degree plus some additional graduate work
(06) Educational Specialist, six-year program or equivalent
(07) Master's Degree pius alf course work for a doctorate
(08) Doctor of Education

(09) Doctor of Philosophy

How many years of teaching expenence, regardiess of level, did you have pnor 1o taking your present position? Do

(07) 15-19 years
(08) 20-24 years

(10) Other.

not include years as a {ull-ime administrator, supervisor, counselor, psychologist, or ibrarian
(01) None (04) 4-6 years

(02) One year (05) 7-9 years

(03) 2-3 years (06) 10-14 years

(09) 25 or more years

What was the last position you he!d prior to becoming a high school pnncipal? Sefect only one answer.

(01) Teacher
(02) Assistant pnncipal of an elementary or middie level school
(03) Assistant pnncipal of a high school

(04) Pnncipal of an elementary or muddle level school

(05) Guidance counselor

(06) Other—educe’ on, specify:

(07) Other~-non-education, specify

At what age were you appointed to your first pnncipalship?
(01) 23 or under (04) 35-39
(02) 24-29 (05) 40-44
(03) 30-34 (06) 45-49

39

(07) 50-54
(08) 55-59
(09) 60 or older
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How many years have you served as a prncipal, including this school year?

(01) One year (04) 6-7 years (07) 15-19 years
(02) 2-3 years (05) 89 years (08) 20-24 years
(03) 4-5 years (06) 10-14 years (09) 25 or more years

How fong have you been a pancipal In this school, mcluding this school year?

(01) One year (04) 4.5 years (07) 12-14 years
(02) Two years (0S) 6-8 years (08) 15-17 years
(03) Three years (06) 9-11 years (09) 18 or mure years

Which of the following categones best descnbes the schoot of which you are principal? Choose only one answer.

(01) Public comprehensive (05) Pnvate, religious affilated
(02) Public “altematrve” (06) Pnvate, not religious affihated
(03) Public spectal (commercial, vocational, arts, etc ) (07) Other, specify
(04) Parochial or diocesan

What grades are included tn your scheot?

(01) Kindergarten-12 (05) 9-12

(02) 112 (06) 10-12

(03) 7-12 071112

(04) 8-12 (08) Other, specity

How many high school students (grade 9 and above) were enrolled in your schoot on October 1st of the current
school year?

(01) Fewer than 250 (04) 750-999 (07) 2,000-2,499
(02) 250-499 (05) 1,000-1,499 (08) 2,500 or more
(03) 500-749 (06) 1,500-1,999

. In which geographic region s your school located?
(01) New England (04) Midwest (07) West Coast
(02) Mid-Attantic (05) Southwest (08) Non-contiguous
(03) South (06) Inter Mountain (09) Other, specify

What is the average per-student expenditure for each high school student in your school for the current school year
(exclusive of capitat outlay)?

(01) Less than $1,500 (04) 2,500-2,999 (07) 4,000-4,499
(02) 1,500-1,999 (05) 3,000-3,499 (08) 4,500-4,999
(03) 2,000-2,499 (06) 3,500-3,999 (09) 5,000 or more
Which of the following population categones bast descnbes the tocale of the high school in which you are principal?
(01) City, more than 1,000,000 (04) City, 25.000-149,999, distinct from a metropchtan area
(02) City, 150,000-999,999 (05) City, 5,000-24,999, not suburban
(03) Suburban, related to city of 150,000 (06) Town or rural under 5,600
or more

What would you estimate s the percent of average daily attendance of those enrolied in your schooi for the current
school year?

(01) Less than 50% (03) 71% to 80% (05) 91% to 95%
(02) 50% to 70% (04) 81% to 90% (06) 96% or more

. WE tpercentage of all pupils who enter the first year at your school drop out before graduation? Do not include those

who transfer to another school.

(01) Less than 5% {04) 20% to 29% (07) 50% to 79%
{02) 5% to 9% {05) 30% to 39% (08) 80% to 99% .
(03) 10% to 19% {06) 40% to 59%
N
| Y
2 Uy
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19. What percentage of the students 'n your current graduating class are co'ege bound?

(01) Less than 5% (04) 20% to 29% (07) 60% to 79%
(02) 5% to 9% (05) 30% to 39% (08) 80% to 94%
(03) 10% to 19% (06) 40% to 59% (09) 95% or more

20. What 1s your current annual salary as pnncipal? Do not inciude fnnge benefits

(01) Less than $25,000 (04) 35,000-39,999 (07) 50,000-54,999
(02) 25,000-29,999 (05) 40,000-44,999 (08) 55,000-59,999
(03) 30,000-34,999 (06) 45,000-49,999 (09) 60,000 or more

(10) Not applicable {religious order)

21 On the average, how many hours a week do you work at your job as pnncipal?

(01) Less than 40 (03) 45-49 (05) 55-59
{02) 40-44 (04) 50-54 {06) 60 or more

22 How do you spend your ime dunng the typical work week? Rank these nine areas according to the amount of ime
spent in each area.

In Column A, mark a “1" next to the area in which you do spend the most time, ranking ali areas unti! you have
marked a “9" next to the area in which you spend the least ime.

Then, in Column B, mark a "1 next to the area in which you feel you should spend the most ime, ranking afl items
accordingly until you have marked a 9" next to the area in which you fee! you should sperd the least ime

A [0,0] SHOULD
Spend Time Area of Responsibility Spend Time

(01) Program Development
(curniculum, instructional feadership, etc |

(02) Perscnne,
(evaluating, advising, confernng, recruiting, etc )

(03) Management
(weekly calendar, office, budget. memos. etc )

—_— (04) Student Activities
{meetings, supervision, planning, etc )

(05) Student Behavior
(disciphine, attendance, meetings, etc.)

(06) Commumty ——
(PTA, advisory grcups, parent conferences, etc )

{07) Drstrict Office
(meetings, task forces, reports. etc )

(08) Professional Dsvelopment
(reading, conferences, etc )

{09) Planning —_—
(annuai, 1ng range)
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23 Duties and Responsibilities of Assistant Principals. Pnncipals have final responsibility for everything that
happens in a school, but assistant pnncipals share in diffenng degrees in that responsibility Please indicate the job
profile of the assistant pnncipal(s) in your school ir: the following chart Piease check the “not apphcable” box for any

funchion that does not apply
Dywrections:
RESPONSIBILITY IMPORTANCE DISCRETIONARY BEHAVIOR

In the appropnate column, indicate the | In the appropnate column, in- | In the appropnate column, indicate your

degree of responsibiiity assistant pnn- | dicate the degree of impor- | judgment of the level of discretionary

cpals have for each duty delegated. | tance you believe the dele- | behavior involved n the completion of

Cucle the number: gated duty has to the proper | any delegated duty in your sc'ool (A

_ : functioning of the school. | duty may be of relatively minor impor-

(01) Shght —The pnncipal does the | oo 1ne number tance and yet it could involve high discre-
100 APs may ad at his tionary behavior. The reverse may be
direction {01) Least importance equaly true ) Clrx;le the number:

(02) Shared —Delegated with close su- | (02) Minor importance .
pervision, pnncipal and | (03) Average importance (01) Low —~Behawvior that is directed in
assistant pnncipals work | (04) Major importance large measure by others; be-
together. (05) Most importance havior that invoives restncted

(03) Full —Delogated with general hugh order decision making.
supervision, assistant pon- (02) High —Behavior that 1s seff-directing,
apals are held respon- nvolving tugh order decision
sible for the job making.

SAMPLE RESPONSES
Level of
N Degree of Degree of Importance Drscretionary
[o] Responsiilty Behavior
T
Hiustrated Examples S S F L M A M M L H
A L H u E i v A O (o] i
P | A LA N E J S w G
P]G R Lis O R O T H
L H E T 2} A R
| T O G
Cc E
A
B
L
Respons:bilty for E
01 Facutty Socials gt 2 ®]l1 @ 3 4 s 1 @
02 “Career day™ conferencas g{® 2 3|1 2 3 @ s » 2
03 Report card procedures 1 2 3 1 2 3 4 5 1 2
b -~
)]
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Level of

N Degres of Degree of Importance Discretionary
O | Responsitility Behavior
T
S S F L 4 A M M L H
A L H V] E ! " A O (o] |
P | A L A N € J S w G
P| G R L S O R o T H
LI H E T R A R
1T b G
[of E
Circle Appropnate Code Numbers A
(For an item that is not applicable B
to your school situation, place a check | L
{+#) 1n the NA box after the tem) E
Responsibility for.
Cumculum and Instruction
(01) Amtculationwithfeederschosls [Of 1 2 3 [ 1 2 3 4 5 1 2
{02) Curnculum development al 1 2 3 1 2 3 4 5 1 2
(03) Evaluation of teachers af 1 2 3 1 2 3 4 5 1 2
(04) Innovations, expenments, and
research a 1 2 3 1 2 3 4 5 1 2
{05) Instructional media and matenals | O | 1 2 3 1 2 3 4 5 1 2
{06) Instructional methods [} 1 2 3 1 2 3 4 5 1 2
{07) Instructional software al1 2 3 1 2 3 4 5 1 2
(08) School-wide examinations al 1 2 3 1 2 3 4 5 1 2
(09) Schoo! master schedule al 1 2 3 1 2 3 4 5 1 2
(10) Staft nservice [} 1 2 3 1 2 3 4 5 1 2
(11) Textbook selection O 1 2 3 1 2 3 4 5 1 2
{12) Work-study program a1 2 3 1 2 3 4 5 1 2
Responsibility for.
Communry Relations
(13) Admnistrative representative at
community functions af1 2 3 1 2 3 4 5 1 2
{14) Adutt education program oj1 2 31 2 3 4 s 1 2
{15) Coordinating communsty
resources for instruction af1 2 3 1 2 3 4 5 1 2
(16) Informing public of school
achievements a 1 2 3 1 2 3 4 5 1 2
{17) Liaison with community youth-
serving agencies al1 2 3 1 2 3 4 5 1 2
{18) Parent-Teacher Association a1 2 3 1 2 3 4 5 1 2
{19) School alutnm association aj 2 3 1 2 3 4 5 1 2
(20) Schoo! pubhic retations program af 2 3 1 2 3 4 5 1 2
{21) School participation in
community fund dnves al 2 3 1 2 3 4 5 1 2
Responsibihity for
School Management
(22) Buiding use—nonschookrelated | (3 | 1 2 3 1 2 3 4 5 1 2
(23) Building use—scheol-related al 2 3 1 2 3 4 5 1 2
(24) Cafetena services O 1 2 3 1 2 3 4 5 1 2
(25) Ciencat services ajn 2 3 1 2 3 4 5 1 2
(26) Computer services a1 2 3 1 2 3 4 5 1 2
(27) Custodial services ] 1 2 3 1 2 3 4 5 1 2




Level of
N Degree of Degree of Importance Discretionary
O | Responsibiity Behavior
T
s S FlLtL M A M M L H
A{L H UJE 1 V A O (o) 1
P | A L A N E J S w G
PG R L s O R O T H
“|H E T R A R
I+ T 0 G
[of E
Circie Appropnate Code Numbers A
(For an tem that is not applicable B
to your school situabon, place a check | L
{+#) in the NA box after the tem) E
(28) Emergency arangements aj1 2 3 1 2 3 4 5 1 2
(29) Graduabon actvihies a 1 2 3 1 2 3 4 5 1 2
(30) Nominstructional equipment and
supplies gltr 2 3{1 2 3 4 5 1 2
(31) School budget gft1 2 3t1 2 3 4 s 1 2
(32) School calendars al1 2 3 1 2 3 4 5 1 2
{33) School daily bulletins a 1 2 3 1 2 3 4 5 1 2
(34) School financial accounts a 1 2 3 1 2 3 4 5 1 2
(35) School policies a 1 2 3 1 2 3 4 5 1 2
(36) Special arangements at start
and close of school year aj1 2 3 1 2 3 4 5 1 2
(37) Transportation services ala 1 4 5 1 2
Responsibility for.
Staff Personnel
(38) Faculty meatings a 1 2 3 1 2 3 4 5 1 2
(39) Onentation program for new
teachers a 1 2 3 1 2 3 4 5 1 2
(40) Student teachers aj1 2 3 1 2 3 4 5 1 2
{41) Substitute teachers at1 2 3 1 2 3 4 5 1 2
(42) Teacher “"duty” rosters a 1 2 3 1 2 3 4 5 1 2
(43) Teacher parsonnet records al 1 2 3 1 2 3 4 5 1 2
(44) Teacher incentives, motivation a 1 2 3 1 2 3 4 5 1 2
(45) Teacher selechon al 2 4 1 2 3 4 5 1 2
Responsibikty for:
Student Actrvities
(46) Assemblies aj1 2 3 1 2 3 4 5 1 2
(47) Atrletic program aj1 2 3 1 2 3 4 5 1 2
{48) School club program a 1 2 3 1 2 3 4 5 1 2
{49) School dances a 1 2 3 1 2 3 4 5 1 2
(50) School newspaper aij1 2 3 1 2 3 4 5 1 2
{51) School traffic or safety squad al1 2 3 1 2 3 4 5 1 2
(52) Student council gl 2 3|1 2 3 4 5| 1 2
(53) Student photographs gl1 2 3|1 2 3 4 s 1 2
(54) Student store a 1 2 3 1 2 3 4 5 1 2
Rasponsibility for,
Student Services
(55) Financial ad for students ajg1 2 1 3 4 2
(56) Guidance program a1 2 3 1 2 3 4 5 1 2
(57) Instructonforhome-boundstudents; O 2 3 2 3 4 5 1 2
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Level of
N Degree of Dcyi00 of Importance Discretionary
O | Responsibiity Behavior
T
S S F LM A M M L H
A L H U E 1 \ A [o] (o] i
P ! A L A N E J S w G
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L H E T R A R
1 T D G
[ E
Circle Appropnate Code Numbers A
(For an item that i1s not applicable 8
to your schou! situation, place a check | L
(+7) in the NA box after the item), E
(58) Medical, dental, and health
services [} 1 2 3 1 2 3 4 5 1 2
(59) Onentation program for new
students [} 1 2 3 1 2 3 4 5 1 2
(60) Retatonships with educational
and emoloyer representatives gj1 2 311 2 3 4 5 1 2
(61) Schoot assistance to students
transihon from school to post-
schoo! life a 1 2 3 1 2 3 4 5 1 2
(62) Special educahon (IEPS) 3 1 2 3 1 2 3 4 5 1 2
{63) Student attendance [} 1 2 3 1 2 3 4 5 1 2
(64) Student disciphne [} 1 2 3 1 2 3 4 5 1 2
(65) Student testing program af 2 3 1 2 3 4 5 1 2

24

25.

In how many cvic and political orgamzations (Chamber of Commerce. Rotary, etc j do you hold active membership?

{01) None {03) Two {05) Four
{02) One {04) Three (06) Five or more

Circle each type of professional development activity in which you have been involved dunng the last two years

(01) National professional orgamization institute or conference {(voluntary participation).

(02) State professional organization actwity (voluntary participation).

(03) Actvity conducted by private consultants at an out-of-district location (voluntary participation)
(04) Orstnct activity required as part of employment.

(05) Other distnct activities (voluntary participation),

(06) Enroliment in graduate courses at an insttution of mgher education.

(07) State department of education or county agency activity (voluntary participation).

(08) State department of education or county agency activity (required participation).

(09) Pancipal Center or Academy (voluntary participation)

(10) Other, specily.

In how many professional educational organizations do you hold active membership at the state of national level?
(Count an organization and ts affiliates, such as NASSP and its state affiates, onfy once.)

(01) NASSP and its affikates

(02) NASSP and one other profassional education organization,
(03) NASSP and two other professional education organizations
(04) NASSP and three other professional education organizations
(05) Other orgamizations but not NASSP and a'fikates

b
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27 Circie all of the foliowing that apply to your district’s support for your participation in the activiies of professional
educational organizations

My distnct

(01) Discourages act:ve partictpation in professtonal organizations

(02) Encourages active participation at my personal expense

(03) Pays my membership duas

(04) Allows released time to attend meetings/conferences

(05) Pays a portion (half or less) of my expenses to attend meetings/conferences
(06) Pays all or most of my expenses to attend meetings'conferences

28 Do you teach any regularly scheduled classes?
(01) No (02) Yes—one course (03) Yes. two or three courses

For this question, please circle the number which best descnbes your perception of the amount and qualtty of your
administrative staff

29 A. The amount of administrative assistance in my building 1s:

1 2 3 4 5

Inadequate Adequate More than adequate
B. The quallty of administrative assistance In my buikding 1s:

1 2 3 4 5

Inadequate Adequate More than adequate

30, Who assigns the duties and responsibilities of assistant pnncipals in your school?
{01) Pnncipal alone
(02) Supenme*ident alone
(03) School board alone
(04) Pnncipal In conference with assistant pnncipal
(05) Pnncipal in conference with supenntendent and assistant pnncipal
(06) Pnnaipa! in conference with supenntendent, school board, and assistant pancipal
{07) Prncipal and supenntendent
{08) Pnncipal and school board
(09) Pnncipal with supenntendent and school board
(10) Superintendent and schoot board
(11) Other, please specify

31 Which of the following best dascnbes your distnct's legat status on collective bargaining? Choase only one answer.,

(01) No collective bargaining

{02) Coliective bargaining with teaciers only.

{03) Collective bargaining with admimistrators only.

(04) Collective bargaining with teachers and administrators.
(05) Collective bargaining with all employees

32 Which of the following best descnbes collective bargaining's impact upon your relationships with others? Clrcle ali
that are appropriate.

(01) No collective bargaining.

(02) Enhanced my relationships with central office personnel

(03) Caused my relationships with central office personnel to detenorate
{04) No appreciable effect on my relationships with central office personnet
{05) Enhanced my relationships with teachers.

(06) Caused my rolationships with teachers to detenorate

{07) No appreciable effect on my relationships with teachers

33. To what extent do you participate in determining the budget allocation for your school?

(01) High partictpation {03) Littie participation
(02) Moderate participation {04) No participation
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34

37

39

41,

(01) Fewer than 20 (05) 80-99
(02) 20-39 (06) 100-119
(03) 40-59 (07) 120-139
(04) 60-79 (08) 140 or more

. What percentage of your full-tme teachers are men?
(01) Less than 10% (05) 40-49% (08) 70-79%
(02) 10-18% (06) 50-59% (09) 80-89%
(03) 20-29% (07) 60-69% (10) 90-100%
(04) 30-39%

]

To what extent do you have the authonity to approve the allocation of discretionary funds within your school budgst;
18., how much autonomy or latitude do you have in the alfocadon of monies which are available to your building?

(01) Unrestricted authonty (03) Latle authonity
(02) Authonty with some restnction (04) No authonty

How much authonty do you have to fill teacher vacancies? Sefect one.

(01) | make the selectxn and the central office endorsss it.

(02) 1 make the selection within limrted options stipulated by the central office.

(03) | recommend a person to fill the vacancy and the central office makes the decision.
(04) The central office sslects the teacher 1o fill the vacarcy.

How much authonty do you have to make personnel decisions such as employing one full-ime teacher or an
alternative; e.g.. two or three teacher aides?

(01) Unrestncted authonty (03) Little authonty
(02) Authonty with scme restnction (04) No authonty

How many instructional statf members are there in your school (include teachers, counselors, media speciahsts,
instructional aides)?

Please ndicate the approximate percentage of teachers with the typus of instructional assignments descnbed below.
Express in percent multiples of 5 Your responses should total 100%

(01) Percentags of teachers with one subject preparation

—— (02) Percentage of teachers with two subject preparations.

— . (03) Percentage of teachers with three subject preparations

(04) Percentags of teachers with four or more subject preparations

Please circle the three most impJtant skills and charactenstics of a "good" teacher

(01) Competence 1 subject matter knowledgs.

(02) Competence i methods of instruction.

(03) Competence in adjusting instruction 1o the varying leaming styles ar 3 learning skills of the students
(04) Competence in helping students acquire basic lsarning outzomes

(05) Competence in devsloping and evaluating new Instructional techniques

(06) Interpersonal skills in working with collsagues

(07) Interpersonat skills in working with students

(08) Interpersonal skills in working with parents and citizens

(09) Sensitvty to diffanng socioeconomic backgrounds of students

(10) Sensitvity to diffenng cultural backgrounds of students

(11) Skill in developing positive student self-concept

(12) Skill in developing in students respect for others

(13) Ability to model appropnate adult behaviors

(14) Good employee behaviors and work habits (dependabilty, punctuality, attendance, completion of tasks on ime).

What 1s the role of the homeroonvhomebase teacher In your school? Circie only one answer

(01) No such role

(02) Attendance only

(03) Attendance and other administrative functions
(04) Advisement (Adviser/advisee, Teacher adviser)
(05) Guidance functions 1n addition ‘o advisement
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42 Much i1s wntten about Involv:ng parents and the community 1n the school Circle the areas below in which you feel
parents/communtty should be invcived 1n your schcol

(01) Cumculum development

(02) Development of rules and procedures for student discipline

(03) Evaluation of cumculum or instruction

(04) Evaluation of school or classroom chmate

(05) Evaluation of school personnel

{06) Fund raising for a schooi-based foundaticn

(07) Fund raising for individual school projects

(08) Instructiona: assistance In the classrooms

{09) Review and evaluation of instructional matenals

{10) Selectron of school personnel

{11) Studant actvity program planning

(12) Superviston of student activities

{13) Volunteer services for general admin.strative tasks

(14) Review committees for appeals on student nghts and responsibilities
{15) Review and evaluaton of school grading snd reporting practicos

43 Below are several kinds of indiv:duals or groups extemal to the school. which may have sought, successtully or
unsuccessiully, to bnng about changes in your school Check the extent of influence of each interest group on your
school dunng the past two years

Little/No Moderate Extreme
tnfluence Influence influence

(01) Athletic bocsters {especially alumni)

(02) Band/Music boosters

(03) Business community

(04) Censorship groups (books, programs, etc )
(05) Citizen or parent groups (non-PTA)

(06) Extremist individuals or groups (nght of left)
(07) Individuals/Groups concerned about national reports, school reform
(08) Individuals/Groups concerned about testing
{09) Legat aid groups

(170) Local elementary schools

(11) Local middle level schools

{12) Local tabor organizations

(13) Local media

(18) PTA or PTO

(15) Relgious or church individuals/groups

{16) State colleges and/or universities

(17) Teachers' organizations |
(18) Womens' or minonty nights organizations ]
- -~
10z
o
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44 Listed bolow are severe! factors which could be considered “rcadblocks” prevanting pnncipals from dotng the job
they would like to do Indicate by checking the appropnate boxes whethar each factor has or has not been a
roadblock to you as pnncipat dunng the past two years

Nota Somewhat Senous
Factor aFactor Factor

(01) Collective barqaining agreement

(02) Defective communication among acministratve lovels

(03) Inabiltty to obtain funding

(04) Inability to provide teacher time for planmng or professional development
(05) Insutfictent space and physical faciities

(08} Lack oi compeient administrative assistance

(07) Lacx of corpeient office help

(08) Lack of distric*-wide flexibihty (all schools conform to same policy)

(09) Lack of content knowledge among staff

(10) Lack of oppertunty to select staff

(11) Lack of time for myself

(12) Long-standing tradition(s) in the schooldistnct

(15) New state guidelines/requirements

(14) Paren_t_s_ apathetic or iresponsible about their children

(15) Prescure from commurity

{(16) Problem students (apathetic, hostile, etc )

(17) Resistance to change by staff

(18) Superintendent or central office staff who have not measured up to expactations
(19) Teacher shortage

(20) Yeacher tenure

(21) Teacher turnover

(22) Time required to admnister, supervize student actvities

(23) Time taken by administrative detail at expenss of more important matters
{22) Too large a student body

(25) Too small a student body

(26) Vanations in the ability and dedication of staff

| Y
>
]




45. Circle each response below which represents a use of computers, data processing equipment, or other technological
services In your school.

(01) To schedule classes

(02) To prepare grade reports

{03) To maintain student records on attendance

(04) To maintain student records on disciplinary behaviors

(05) To maintain personnel records

(06) To select samples for student surveys

(07) To select samples for surveys of parents and citzons

(08) As an interactive communication device with other professionals

(09) As an interactive communication device to identty and retneve matenals for instruction
(10) To maintain fiscal records

(11) To prepare wntten communications such as brochures, newsletters, etc.

(12) As basic equipment for office personnel

(13) As part of the library/medsa center operations of the school

(14) To provide a “hot-ine” information service for persons who call the school

(15) To provide computer-based telephone messages to the home (e g , to notify of student absences)
(16) To assist teachers in developing tests

{17) To score teacher-made tests

(18) Other—Please specify.

In your opinion, which of the Statements in the following three questions best charactenze the role of the pnncipal? Circle
only one for each quest}

48 Choose one

(01) “he pnncipal pnmanly should represent the interests of parents, leaders, and patrons of the school.
(02) The prncipal should take mibative In developing and implementing school policy according to his/her best
professional judgment,

47. Choose one

(01) The pnncipal should effectively and efficiently manage the day-to-day affairs of the school.
(02) The pnncipal should Jead the school in new educational directions according to histher best proiessional
judgment

46. Choose ong

(01) The pnncipal should play the major role in establishing the agenda and deciding the important issues 1n the
school.
{02) The prncipal should share decision making with the faculty on important school issues
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49 Below is a hist of conditions or developments which many believe have a general influence upon secondary
education Please indicate how you feel each will influence your school during the next three to five yoars.

Check the appropnate space to indicate whether the condition or development will have (1) no influence, (2) some

infiuence, or (3) strong nfiuence on your school

Condition
(01) Accountability movement

No Some  Strong
Influence Influence Inlluence

(02) Alcohol abuse

(03) Attention to academic achiev~ .ient

(04) Change in govemment funuug

(05) Changing tamily structure

(06) Child abuse (physical, sexual)

(07) Community particpation

(08) Community-based leaming

(09) Competency testing of students

(10) Demand for bas:cs

(11) Drug abuse

(12) Enrollment decline

(13) Enroliment ‘ncrease

(14) Finance and general economy

(15) Graduabon requirements

(16) New technologies

(17) Personalized/effective education movement

(18) Student attendance problems

(19) Student motivabon

(20) Teacher competency

(21) Teacher incentives

(22) Teacher motivaton

(23) Teacher shortage

(24) Teen emotional/psychological problems (runaways, suicide, etc)

(25) Teen sexual actvity

(26) Youth gang activity

(27) Youth unemployment

(28) Other:
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1, What is your sex? (01) Male (02) Female

2. What Is your age?

(01) 23 or under (04) 35-3% (07) 50-54

(02) 24-29 (05) 40-44 (08) 55-59

(03) 30-34 (06) 45-49 (09) 60 or oider
3. With which ethnic group would you identify yoursett?

(01) Whtte (03) Hispanic (05) Asitan

(02) Black (04) Amencan Incian (06) Other:

4. In which of the following areas did you major as an undergraduate? Select only one® answer.

(01) Secondary education (other than physical educabon)

(02) Physical education

(03) Elementary education

(04) Humanmies (Iterature, languages, etc )

(05) Physical or biological sciences

(06) Social sciences (sociology, history, etc )

(07) Mathematics

(08) Fine arts

(09) Busmess

(10) Vocational-Techmcal (home economics, Industna) arts, etc )
(11) Other:

5. What is the lighest degree you have eared?

(01) Less than a BA

(02) * sachelor's Degree

(03 Master's Degree in Education

{04) Master's Dagtee not in Education

(05) Mastar's Degroe plus some addibonal graduate work
(06) Educational Specialist, six-year program or equivalent
(07) Master's Degree plus all course work for a doctorate
(08) Doctor of Educatio.s

(09) Doctor of Philosophy

(10) Other:

6 How ma~y years oi teaching expenence, regardiss of level, did you have pnor to taking your present position? Do

not include years as a full-tima administrator, supervisor, counselor, psychologist, or iibranan

(01) None (04) 4-6 years (07) 1519 years
(02) One year (05) 7-9 years (08) 20-24 years
(03) 2-3 years (06) 10-14 years (09) 25 or more years

7. What was the last position you held prior to becoming a igh school pnncipal? Select only one answer.

(01) Teacher
(02) Assistant pnincipal of an elementary or middle level school
(03) Assistant pnncipal of a high school

(04) Pnncipal of an elementary or middle level school

(05) Guidance counselor

(06) Other—education, specify
(07) Other—non-education, specify.

8 At what age were you appomnted to your first pnncipalship?

(01) 23 or under (04) 35-39 (07) 50-54

(02) 24-29 (05) 40-44 (08) 55-59

(03) 30-34 {06) 45-49 (09) 60 or oder
- .i ~,
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12,

14

17.

How many years have you served as a pnncipel, includ:ng this school year?
(01) One year (04) 6-7 years (07) 15-19 years
(02) 2-3 years (05) 8-9 years (08) 20-24 yoars
(03) 4-5 years (06) 10-14 years (03) 25 or more years
. How long have you been a pnncipal in this school, including this school year?
(01) One year (04) 4.5 years (07) 12-14 years
(02) Two yesrs (05) 6-8 years (08) 15-17 years
(63) Three years (06) 9-11 years (09) 18 or more years
. Which of the foflowing categones best descnbes the school of which you are principai? Choose only one answer.
(01) Public comprehensive (05) Pnvate, religious affiliated
(02) Public “alternative” (06) Pnvate, not religious affiliated

(03) Pubhic spectal (commercial, vocational, arts, etc ) (07) Other, specily
(04) Parochial of diocesan

What grades are included n your school?
(01) Kindergarten-12 (05) 9-12
(02) 1-12 (06) 10-12
(03) 7-12 (07) 11-12
(04) 8-12 {08) Other, specify
How many high school students (grada 9 and above) were enrolied In your school on October 1st of the current
school year?
(01) Fawer than 250 (04) 750-999 (07) 2,000-2,499
(02) 250-499 (05) 1,000-1,499 (08) 2,500 or more
(03) 500-749 (06) 1,500-:,999
Ir which geographic region 1s your school located?
(01) New England (04) Midwest (07) West Coast
102) Mid-Atlantic (05) Southwest (08) Non-contiguous
(03) South (06) Inter Mountain (09} Other, snecify
. What s the average per-student expendrture for each high school student in your school for the current school year
(exclusive of capital outlay)?
(01) Less than $1,500 (04) 2,500-2,999 (07) 4,000-4,499
(02) 1,500-1,999 (05) 3,000-3,499 (08) 4,500-4,999
(03) 2,000-2,499 (06) 3,500-3,999 (69) 5,000 or more
Which of the following pepulation categones best descnibes the 'ocale of the high school in which you are pnncipal?
(01) City, more than 1,000,000 (04) Ctty, 25,000-149,999, distinct from a metropolitan area
(02) City, 150,000-999,999 (05) City, 5,000-24,999, not suburban
(03) Suburban, related to city of 150,000 (06) Town or rura’ under 5,000
or more
What would you estimate is the percent of average daily attendance of those enrolled in your school for the current
school year?
(01) Less than 50% (03) 71% %o 80% (05) 91% to 95%
(02) 50% to 70% (04) 81% to 9C% (06) 96% or more
What percentage of all pupils who enter the first year at your school arop out before graduation? Do not include those
who transfer to another school
(01) Less than 5% (04) 20% to 29% (07) 60% to 79%
(02) 5% to 9% (05) 30% 10 39% (08) 80% to 99%
(03) 10% to 19% (06) 40% to 59%
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19 What! percentage of the students in your current graduating class are college bound?

(01) Less than 5% (04) 20% 10 29% (07) 60% to 79%
(02) 5% to0 9% (0S) 30% o0 39% (08) 80% to 94%
(03) 10% to 19% (06) 40% to 59% (09) 95% or more

20 What s your current annual salary as principal? Do not include fnnge benefits

(01) Less than $25.000 (04) 35,000-39.999 (77) 50,000-54,999
(02) 25.000-29,999 (05) 40.000-44,999 (08) 55,900-59,999
(03) 30,000-34,999 (06) 45,000-49.999 (09) 60,1200 or more

(10) Not applicable eligious order)

21. On the average, how many hours a week do you work at your job as prncipal?

(01) Less than 40 (03) 45-49 (05) 55-59
(02) 40-44 (04) 50-54 (06) 60 or more

22 How do you spend your ime duning the typical work week? Rank these nine areas according to the amount of ime
spent in each area

In Column A, mark a “1” next to the area in which you do spend the most time, ranking all areas until you have
marked a “9" next 10 the area in which you spefv the least ime

Then, n Column B, mark a 1" next to the area n which you feel you shou!d spend the most ime. ranking all tems
accordingly until you have marked a “9" next 10 the area in which you feel you should spend the least time

A DO SHOULD
Spend Time Area of Responsibilty Spend Time

(01) Program Development
(curnculum, instructional leadership, etc )

(02) Personnel
(evaluating, advising, confernng, recruiting, etc )

(03) Management
(weekly calendar, office. budget, memos. etc )

(04) Student Activities
(meetings, supervision, planning, etc )

(05) Student Behavior
(discipline, attendance, meetings, etc )

(06) Community
(PTA, advisory groups. parent conferences. et )

[ (07) Distnct Office
{meetings, task forces, reports, etc )

(08) Professional Development
(reading. conferences. etc )

(09) Planning
{annual. long range)
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23. Duties and Responsibiiities of A

function that does not apply

tant Principals. Pnncipals have final responsibity for everything that
happens in a school, but assistant pnncipals share 1n diffenng degrees in that responsibiity Please indicate the job
profile of the assistant pnncipal(s) in your school in the following chart Please check the 'not applicable™ box for any

Dwections’
RESPONSIBILITY IMPORTANCE DISCRETICINARY BEHAVIOR
in the appropnate column, indicate the | In the appropnate column, in- | In the appropniate column, indicate your
degree of responsibiilty assistant pnn- | dicate the degree of impor- | judgment of the leve! of discretionary
cipals have for each duty delegated | tance you believe the deie- | behawior irvolved in the completion of
Circle the number gated duty has to the proper | any delegated duty in your school (A
tunctioning of the school. | duty may be of relatively minor impor-
(01) Sight --The prncipal does the Circle the number tance and yet it could involve high discre-
ob APs may ad at his wonary behavi
ry behavior The reverse may be
direction (01) Least importance equally true ) Cwcle the number
(02) Shared— Delegated with close su- | (02) Minor importance
pervision; pnncipal and | (03) Average importance {01) Low —Behavior that 1s directed n
assistant pnncipals work | (04) Ma;or importance large measure by others; be-
together (05) Most importance hawor that involves restncted
(03) Fut  —Delegated with general high order decision naking
supeisin, assistani gin- (02) High — Behawior that is self-directing,
crais are held respon- invoiving hugh order decision
sibia far the job making
SAMPLE RESPOMSES
Level of
N Degres ot Degree of Importance Discretonary
[o] Reszonsibity Behawior
T
Husirated Examples S § FJlJL M A M M L H
AlL H UIE | v A O o} |
P 1 A LA N E J 8 w G
PIG R L|]S O R O T H
L|H E T R A R
11T DO G
[of F
A
B
L
Responsibiitty for E
01 Faculty Socrals ol 1 2 ®|1 ® 3 4 s i @
02 "Career day" conferences gt® 2 3|t 2 3 @ s ® 2
03 Report card procedures 1 2 3 1 2 3 4 5 1 2
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Aruitoxt provided by Eic:

Levet of
N Degree of Degree of importance Discretionary
O | Responsibiity Behavior
T
S § ¥ L M A M M L
AlL H UIE | Vv A O o} 1
P 1 A L A N E J S w G
PG R LIS O R O T H
LI H E T R A R
Il T DO G
[of E
Circle Appropnate Code Numbers A
(For an item that is not applcable B
to your schoot situation, place a check | L
(+#) in the NA box after the tem) E
Responsibuiy for:
Cumculum and Instruction
(01) Articuiation with feeder schools a1 2 3 1 2 3 4 5 1 2
(02) Cumculum development a1 2 3 1 2 3 4 5 1 2
(03) Evaluation of teachers a1 2 3 1 2 3 4 5 1 2
(04) Innovations, expenments, and
research al1 2 3 1 2 3 4 5 1 2
(05) Instrictional media and matenals | O | ! 2 3 1 2 3 4 5 1 2
{06) Instructional methods a1 2 3 1 2 3 4 5 1 2
(07) Instructional software a 1 2 3 1 2 3 4 5 1 2
(08) School-wide examinations a 1 2 3 1 2 3 4 5 1 2
(09) Schoo! master schedule aj1 2 3 1 2 3 4 5 1 2
(10) Staff inservice al 2 3 1 2 3 4 5 1 2
(11) Textbook selection a 1 2 3 1 2 3 4 5 1 2
(12) Work-study program a1 2 3|1 2 3 4 s 1 2
Responsibility for
Community Relations
(13) Admunistrative representative at
community functions a1 2 3 1 2 3 4 5 1 2
(14) Adult education program ala 2 3 1 2 3 4 5 1 2
(15) Coordinating community
resources for instruction aj 2 3 1 2 3 4 5 1 2
(16) Informing pubtic of schoot
achievements ajl 2 3 1 2 3 4 5 1 2
(17) Liason with community youth-
serving agencies afl1 2 3 1 2 3 4 5 1 2
(18) Parent-Teacher Association a1 2 3 1 2 3 4 5 1 2
(19) Schoo! alumm association af 2 3 1 2 3 4 5 1 2
(20) School public relations program ai1 2 3 1 2 3 4 5 1 2
{21) School participation in
community fund drives aj1 2 3 t 2 3 4 5 1 2
Responsibility for,
School Management
(22) Building use—nonschool-refated | O | 1 2 3 1 2 3 4 5 1 2
(23) Building use—school-refated al1 2 3 1 2 3 4 5 1 2
(24) Cafetena services aj1 2 3 1 2 3 4 5 1 2
(25) Clencal sgrvices ajl 2 3 1 2 3 4 5 1 2
(26) Computer services al 2 3 1 2 3 4 5 1 2
(27) Custodial services aj 2 3 1 2 3 4 5 1 2
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Level of

N Degree of Degree of Importance Discretionary
O | Responsiility Behawvior
T
S § FJlL M A M M L H
AlL H U|E ' V. A O [0} |
Pl 1 A L|A N E J S w G
PIG R L|S O R O T H
L|H E T R A R
1| T © G
(o} E
Curcle Appropnate Code Numbers A
(For an em that 13 not applicable B
to your schoot situation, place a check | L
{») 1n the NA box after the tem). E
(28) Emergency arrangements aij1 2 3 1 2 3 4 5 1 2
(29) Graduaton activihes Of 2 3 1 2 3 4 5 1 2
(30) Norunstructional equipment and
supplies agl1r 2 3|1 2 3 4 s 1 2
(31) School budget a1 2 3 1 2 3 4 5 1 2
(32) School calendars ajl1 2 3 1 2 3 4 5 1 2
{33) School daily bulletins ajl1 2 3 1 2 3 4 5 1 2
{34) School financial arcounts al1 2 3 1 2 3 4 5 1 2
{35) School policies a 1 2 3 1 2 3 4 5 1 2
(36) Special arrangements at start
and close of school year al1 2 3 1 2 3 4 5 1 2
{37) Transportation services al 1 2 3 1 2 3 5 1
Responsibility for:
Staff Personnel

(38) Facuity meetings al1 2 3 1 2 3 4 5 1 2
(39) Orientation program for new
teachers a 1 2 3 1 2 3 4 5 1 2
(40) Student teachers a 1 2 3 1 2 3 4 5 1 2
{41) Substitute teachers a 1 2 3 1 2 3 4 5 1 2
(42) Teacher “duty” rosters a1 2 3 1 2 3 4 5 1 2
(43) Teacher personnel records aj1 2 3 1 2 3 4 5 1 2
{44) Teacher incentives, motivabon al1 2 3 1 2 3 4 5 1 2
(45) Teacher seiection aj1 2 3 1 2 3 4 5 1 2
Responsibilty for:
Student Activities
(46) Assembiies at1 2 3 1 2 3 4 5 1 2
(47) Athletic program agi1 2 3 1 2 3 4 5 1 2
(48) School club program af1 2 3 1 2 3 4 5 1 2
(49) School dances agj1 2 3 1 2 3 4 5 1 2
{50) School newspaper aj1 2 3 1 2 3 4 5 1 2
{51) School traffic or safety squad a1 2 3 1 2 3 4 5 1 2
(52) Student council a 1 2 3 1 2 3 4 5 1 2
(53) Student photographs aj1 2 3 1 2 3 4 5 1 2
(54) Student store a 1 2 3 1 2 3 4 5 1 2
Respensibilty for:
Student Services
{55) Financial ad for students ai 2 3 1 2 3 4 5 1 2
(66) Guidance program aj1 2 3 1 2 3 4 5 1 2
(57) Instructionfor home-boundstudents! O | 1 2 3 1 2 3 4 5 1 2
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Level of
N Degree of Degree of Importance Discretionary
[o] Responsibilty Behavior
T
S S F L M A M M L H
AjL H UJE I v A O (o) |
P ) A LA N E J S w G
P| G R L|]S O R O T H
L H E T R A R
11T O G
[ E
Circle Appropnate Code Numbers A
(For an stem that 15 not apphcable B
to your school situation, place a check | L
(+*) in the NA box after the tem) E
(58) Medical, dental, and health
services cl1 2 3 1 2 3 4 5 1 2
(59) Orientation program for new
students a 1 2 3 1 2 3 4 5 1 2
. (60) Relationships with educational
and employer representatives a1 2 3 1 2 3 4 5 1 2
(61) School assistance to students in
transition from school to post-
school Ife a 1 2 3 1 2 3 4 5 1 2
(62) Special education (IEPs) g|1 2 31 2 3 4 s 1 2
(63) Student attendance a 1 2 3 1 2 3 4 5 1 2
(64) Student discipline a 1 2 3 1 2 3 4 5 1 2
(65) Student testing program af 2 3 1 2 3 4 5 1 2

24 Please complete the chart below for your school. For each subject area, indicate whether the number of credit hours
fequired in grades 9-12 to graduate has stayed the same, decreased, of increased dunng the past five years. Inthe
final column, assess the impact of these changes on the vanous subject areas by checking the three in which the

impact has been greatest

Subject
(01) Agniculture

Credit Hours
Decreased Same Increasod

Impact
(Check Threo)

(02) Business Education

(03) Computer Literacy/Skills

(04) English/Language Arts

(05) Fine Arts

(06) Foreign Languages

(07) Home Economics

(08) Mathematics

{09) Physical Education

(10) Science

(11) Social Sciences

{12) Vocational Education
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25 What has happened in your school during the past five years to the number of credit hours of efectives that a student
may choose to meet minimum requirements for graduation?

(01) Number of elective hours has stayed the same
(02) Number of elective hours has increased.
{03) Number of elective hours has decreased

26. Inthe chart below, several practices are listed for making decisions about promotion or graduation Please check the
practices that are actually used in your school and which practices you would prefer

Used in Our School Would Prefer
Promotion Graduation|Promotion Graduation

(01) Standaraized tests—ocal
(02) Mastery tests

(03) Competency tests

(04) Standardized tests—state
(05) Comprehensive oxt exam
(06) Minimum grade point average
(07) Other.

27 What percentage of your students are tracked In the following programs of study? Circle (01) if you have no formal
tracking.

(01) Does not apply {03) —— Vocational-technical
(02) —— College-bound; college preparatory  (04) —— General

28 What practces are 1.sed 10 assign students 10 classes or levels of instruction? Do not consider siudents classified as
“"excepbonal” (“grit 3d and talented,” “leaming Jisability,” “'special needs"). In the chart below, check all the grouping
practices that apph’ to each subject area

Grouping Practice
Crade Standard- Student Teacher No
Point 1zed Interest Recommen- Special

Average  Tests  or Choice daton Cntena

Subjects

(01) Agnculture

(02) Business Education
(03) Computer Literacy/Skils
(04) Enghish/Language Arts
(05) Fine Arts

(06) Foreign Languages
{07) Home Economics
(08) Mathematics

(09) Physical Education
(10) Scence

(11) Social Sciences

{12) Vocational Education

23 Does your school have classes of two or more penods in which two or more subjects are combinec or correlated
(e.9 ., “core,” “general education,” "basic skills,” "humanties,” etc )?

(01) Yes (02) No
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30. How many hours a week apart from required supenasion do you spend informaily wisiting classrooms or discussing
teaching with teachers?

(01) None (04) 7-9 hours
(02} 1-3 hours {05) 10 or more hours
(03) 4-6 hours

31. Who has the most influence in the selection of instructional content and matenals for your school? Check only one
group for each ¢ ategory.

Subject Content Textbooks Library Books

Teathurs

Pnncipal/School Administrators
Distnct Supervisors

School Board

Parents

No opiniorvNot sure

32. Does your schoc! have a standing faculty cumculum committee?

(01) Yes (02) No
33 Inwhich subject areas does a full-ime supervisor work with your teachers on a regular basis? Circle all that apply.
{01) Agncutturs (07) Home Economics
(02) Business Education (08) Mathematics
(03) Computer Literacy/Skiils (09) Physical Education
(04) EnglishvLanguage Arts {10) Science
(05) Fine Arts (Art, Mus:ic, Theatre) {11) Social Sciences
(06) Foreign Languages (12) Vocational Education

34 What practices are used for admiting or retaining students in gifted and ialented programs {(including advanced
placement)? Circle all that apply.

(01) No programs for gifted and talented.

(02) Selection 1s based on standardized achievement tests

(03) Selection is based on standardized sptitude tests

(04) Selection is by teacher nomination or recommendation,

(05) Selaction is based on prior grade point average.

(06) Selection is by student choice and interest.

(07) Students may be dropped from program based on their grades

(08) Students may be dropped from program based on standardized achievement test performance

(09) Students may be dropped trom program based on subsequent standardized &ptitude test performance
(10) Other:

35. Which of the follc ving organzational formats vest descnbe the gifted and/or tatented program in your school? Circle
all appropriate responses.

(01) No gifted/ talented program

(02) Full-time program

(03) Released time during school hour (special class or “"pull-out program”)

(04) Regular classes with individualized projects for the grfted/talented

(05) tntemship/mentor program

(06) Resource rooms

(07) After schoot, evening, or weekend program

(08) Summer program

(09) Specialized school in distnct

(10) Cooperative program with college or university

(11) Program offered in conjunction with distnct, region, or state departmert of eg.cation
(12) Other:
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36 Identfy the types of programs in which students of your schoo! may enroll. Circle all that zpply.

{01) College 1evel courses (05) Community volunteer programs

{02) Credt by examination (06) Summer school ennichment or remediation programs
(03) Cred:t by contract or independent study (07) Other,

(04) Off-campus work experience

37 Estimate the parcentage of your students participating this year in community-based programs (e g, job expenences,
community services, etc)?
(01) 0-19% (03) 40-59% {(05) 80-100%
(02) 20-39% (04) 60-79%

38. Is your school accredited by a regional accrediting association?
{01) Yes (02) No

39. Rate the qualty of administratve articulation of your high school program with slementary/midd!e and college levels
(Articulation 1s defined as the coordination of efforts between schocl fevels.) Considenng the vanous altematives,
indicate the status of articulation in the following areas by checking the appropriate boxes.

ELEMENTARYMIDDLE
LEVEL ARTICULATION | COLLEGE ARTICULATION
Satstactoy Unsatisfactory| Satisfactory Unsatistactory

(01) Student records

{92) Student promotion policies
{03) Granting of subject credit

(04) Subject content and sequence
{05) Counseling services

40. Much has been wniten abou! the tasks of Amencan schools Please rank the 11 statements below according to your
belief about therr relative importance as educational purpcses

Assign a rank of “1” to the statument you consider most Importent, a rank of “2” to the next most Important,
until you assign a rank of “11” to the statement you consider least Important.

———(01) Acquisition of basic skills (reading, wnting, speaking, computing, etc.)

———(02) Apprecation for and expenence with the fine arts

——(03) Career pranning and training in begining occupational skills

——(04) Development of moral and spintual values

——(05) Devé:opment of positive self-concept and good human relations

——(06) Development of skills and practice in cntical intellectual inquiry and problem solving

——(07) Development of skills to operate in a technological society {engineenng, scientific, etc )

—(08) Knowledge abour ariid skills In preparation for fam:ly hfe (e.g , sev education, home management, prablems of
aging, etc )

—{09) Preparation for a changing wovid

——(10) Physical fitness and userul 181sure ims sports

——(11) Understanding of the Amencan value system (its poltica’, economic, social values. etc )
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41. Please Indicate your reachons 1o the following broad educational issues that attect high schools across the country.
Check the response after each statement that most closely reflects your view

(01) The pnnciple of universal secondary educaton 1s essential
o Amencan society.

Agree Agree Agree
Without  With Some  With Many Do Not
Reservation Reservations Reservations Agree

(02) Federal aid must be made available 1o pnvate and religious
secondary schools.

(03) Certain imitations should be placed upon classroom
discusston of political “isms” and “antrisms.”

(04) Schools require too Iittie academic work of students Note:
Base your response to this tem only on your own school

(05) Each subject taught in schools should be justifiable as
practical.

(06) Grouping according to 1Q or achievement scores is desirable
n academic subjects such s math, English, and foreign
languages

(07) The academic year {compulscry) should be lengthened.

(08) Youths who are disinterested or hostle toward schooling
chould not be required to attend.

(09) Schoo! attendance should be compulsory until lugh schook
graduation or age 18

(10) Schools should provide a general intellectual background
and leave specific job traning to other agencies

(11) Schoo's should implement proven diagnostc-prese-y:.vd
stiate jies to personalize leaming for all Students.

(12) Schools should develop special programs for educating
academicaily talented students.

(13) Schools should design special programs for the
handicapped, ethnic minonties, and non-English-speaking

(14) School pregrams should include spectfic instruction on
alcohol and drug abuse.

(15) Speciic cnlena, based on teaching effectveness research,
should be regularly employed in teacher evaluation.

(16) Vanous teacher incentives such as ditterential pay and
career ladders should be implemented i place of salary
schedules and fixed assignments

(17) More stringent roquiroments are needed for all students in
the traditonal academic subjects.

(18) Standardized testing of students in all subjects is necessary
o improve instruction

(19) Functional computer competence Is essential for all students

42 Al things crnsidered (learning conditions, teaching staff. capital outlay, etc ), wiat 1s your judgment about the
optmum r umber of students in a high school? In deciding, focus on the current schoo! year

(01) Fewer than 500 (G4) 1,000-1,499
{02) 500-599 (05) 1,500-1.999
(03) 600-999 (06) 2,000-2,499

(07) 2,500-2,999
{08) 3,000 or more




43. in your opinion. if school classes are maintained at about therr present size, do technological advances such as
nteractive videodisc instructon and computer-assisted education hold real promise for improving teaching and
feaming in schools?

(01) Yes, cotiaiderable promise  (04) No, would be definitely harmfut
{02) Ves, some promise {05) No optnion
{03) No, iittte if any promise

44 Would you be in favor of some system of individualized promotion for students rather than the customary grade
placement and promotion?

{01) Yes (04) No
(02) Yes, we have such a system (05) No opinion
(03) Some advantages, some disadvantages

45 Are you In favor of some ngorous check of attainment of basic skills (e g . competency testing)?

(01) Yes (04) No
{02) Yes, we have such & system {05) No opinion
(03) Some advantages. some disadvantages

46 Do you favor the dea of a "muttiple-diploma™ or “diploma and certificate™ plan for students who have failed to
achieve @ mmimum mastery of certain basic subjects?

{01) Yes {04) No
(02) Yes, we have such a system (05) No opinion
(03) Some advantages, some disadvantages

47 Wiat stould be required for certification of pnncipals? Circle any item you think should be a requirement.

{01) A teaching certificate

(02) A Master's degree

(03) A spectfied number of years of teaching expenence

(04) A graduate degrse beyond the Master’s degree

(05) Spectlic courses In schiool administration

(06) Spectlic courses 1n professional education other than scheo! administration
(07) Specihic courses in curnculum development and mstructional leadership

(08) An intemship or other professional held expenences

{09) A professional examination to test knowledge of admimstration

(10) Assessment of behaviors and skills (e g, through practices such as NASSP's Assessment Center)
119\ Monitonng after placement by professional observers to maintain certification
{12) No requirements

48, Should pnncipals have tenure as administrators?

(01) Yes (02) No
In your opinion, which of the statements in the following three questions bast charactenze the role of the pnncipal? Circie
only one for each questi
49 Choose one

(01) The pnncipal pnmanly should represent the interests of parents. jeaders. and patrons of the school.
(02) The pnnc:pal shoulo take inibiative In developing and implementing schooi j.olcy according to hisher best
professional judgment,

50 Choose one

{01) The pnncipat should effectively and efficiently manage the day-to-day affairs of the school
(02) The pnncipal should iead the school in new educational directions according to tusther best professional
judgment
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51, Choose one

(01) The pnncipal should play the major role In establishing the agenda and deciding the important 1ssues In the
school.
(02) The pnincipal should share decision making with the faculty on important school issues.

52 Below i1s a list of conditions or developments which many believe have a general influence upon secondary
education Please indicate how you feel each will influence your school dunng the next three to five yesrs.

Check the appropnate space to 1ndicate whether the condttion or development will have (1) no infiuence, (2) some
infiuence, or (3) strong influence on your school

No Some  Strong
Condition influence influence Influence

(01) Accountability movement

(02) Alcohol abuse

{03) Attention to academic achievement

{04) Change in govemment funding
(05) Changing family structure

(06) Child abuse (physical, sexual)
(07) Community participg ~n

(08) Community-basec ang
(09) Competency testing of students
(10} Demand for basics

(11) Drug abuse

(12) Enroliment dechine

(13) Enroliment increase

{14) Finance and general economy
{(15) Graduation requirements

(16) New technologies

(17) Personalized/effective education movement
(18) Student attendance problems

{19) Student motivation

{20) Teacher competency

(21) Teacher incentives

(22) Teacher motivation

(23) Teacher shortage

(24) Teen emotionalpsychological problems (:unaways, suicide. etc.)
(25) Teen sexual actvity

(26) Youth gang actvity

(27) Youth unemployment

(28) Other
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NATIONAL ASSOCIATION OF SECONDARY
SCHOOL PRINCIPALS

Reston, Virginia 22091

A National Study of High School Leaders and Their Schnols

SURVEY OF ASSISTANT PRINCIPALS

Form A
DIRECTIONS

Your questionnaire is identrfied by the labet placed on
it. tt 1s not necessary 10 sign or place your name on the
questionnaire. In reporting resuits, only statisticat
summanes of the responses of groups of assistant
pancipals will be cited In no case will the wentity of an
ndmdual be divuiged. You are urged to make every
answer a sncefe one

Circle the number of the appropriate response using pen or pencll, if you change a response, please maks the
change distinctly so there 1s no doubt about how you wish to answer.

Attempt to answer every question. For some questions nane of the altematives may correspond exactly to your stuation
o to the opinion you hold. In such cases mark the alternative that comes closest to the answer you would like to give.

Ths study is being conducted to investigate the duties and responsibrirts gned to Assistant, Vice, and/or Associate
Pnncipals Previous studies indicate that the duties and responsibities of this position may vary from school to school.

We would like to know what YOUR operating practices are and what is expected of
YOU in your school.

Place your completed q in the lope provided and mail it to NASSP Thank you for your cooperation and
assistance n this important study

Adwisory Commuttee for A Study of High School Leaders and Their Schoo's:

Patncia O Campbell, Lakewood High School, Lakewood, Colorado; Gien M. DeHaven, Oldtown School, Okdtown,
Maryland; Richard Gorton, School of Education, University of Wisconsin-Milwaukes, Jacqusline H S , Paul
Robeson High School, Chucago, ilinois; Norman O. Stevens, Mill River Union High School, North Clarendon, Vermont,
Michsel K Thorhas, Vashon High School, St Lows, Missouri; Peggy Walters, J. Frank Dobie High School, Houston,
Texas, Gary P. Wells, Henley High Schoot, Klamath Falls, Oregon, Je annette Wheatley, Cass Technical High School,
Detrost, Michigan, James V Wnght, Fremont Ross High School, Fremont, Ohio

Research Team*

Lonn W Anderson, University of South Carolina; Edgar A Kelley, Westem Michigan University, Lioyd E McCleary,
Universtty of Utah, Leonard O Peliicer, University of South Carolina, James W Keefe, NASSP
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1 What 1s your sex? (01) Male (02) Fe ale

2 What Is your age?

(01) 23 or under (04) 35-39 (07) 50-54
(02) 24-29 (05) 40-44 (08) 55-59
(03) 30-34 (06) 45-49 (09) 60 or older

3. With which ethnic group would you identify yourself?

(01) White (03) Hispanic (05) Asian
(02) Black (04) Amencan Indian (06)Other

4 In which of the following areas did you major as an undergraduate? Select only one answer.

(01) Secondary education (other than physical educabion)

(02) Physical education

(03) Elementary education

(04) Humantties (Iterature, languages, etc.)

(05) Phy.cat or biological sciences

(05) Socie! sciences (sociology. tistory, etc )

(07) Mathe matics

(08) Fine a'ts

(09) Busir,ss

(10) Vincational-Technical (home economics, ndustnal arts, etc )
(11) Other:

w

What s the highest degree you have earned?

(01) Less than a BA

(02) Bachelor's Degree

(03) Master's Degree i Education

(04) Master's Degree not in Education

(05) Master's Degree plus some additional graduate work
(06) Educational Specialist, six-year program or equivalent
(07) Master's Degree plus all course work for a doctorate
(08) Doctor of Education

(09) Doctor of Phiiosophy

(10) Other:

o

At what age did you enter teaching?

~

not mnclude years as a fulltme administ ator, supervisor, counsalor, psychologist, or hbranan
(01) None (04) 4-6 years (07) 15-19 years

(02) One year (05) 7-9 years (08) 20-24 years

(03) 2-3 years (06) 10-14 years (09) 25 or more years

4

At what age did you enter educational administration?

. How many years of teaching expenence -egardless of level, did you have pnor to taking your present position? Do

9. At what career point did you decide to enter educational admurustration?

(01) About the same time | decided to enter the educational profession
(02) After my first few years in the profession
(03) After considerable expenence (5 years or more)




12

13,

19

. What was the last posrtion you held pnor to becoming a hugh schoct assistant pancipal? Select only one answer.

(01) Teacher
(02) Assistant principal of an elementary or middie level school
(03) Assistant pnncipal of another high school

(04) Pnncipal of an elementary or middle level schoot

(05) Guidance counselor

106) Other—education, specty.
(07) Other—non-education, specify:

. How many years did you serve in your last position before becoming a high school assistant pnncipal?

{01) One year (03) 4-5 years (05) 8-9 years
(02) 2-3 years (04) 6-7 years (06) 10 or more years
What is your official job ttle?
(01) Assistant principal (03) Associate pnncipal
(02) Vice principal (04) Other:
At what age were you appointed to your first assistant principatship?
(01) 23 or under (04) 35-39 (07) 50-54
(02) 24-29 (05) 40-44 (08) 55-59
(03) 30-34 (06) 45-49 {09) 60 or oider
. How many years have you served as an assistant principal, including this school year?
(01) One year (04) 6-7 years (07) 15-19 years
(02) 2-3 years (05) 8-9 years (08) 20-24 years
(03) 4-5 years (06) 10-14 years (09) 25 or more years
. How long have you been an assistant principal in this school, inciuding this school year?
(01) One year (04) 4-5 years (07) 12-14 years
(02) Two years (05) 6-8 years (08) 15-17 years
(03) Three years (06) 9-11 years (09) 18 or more years

Which of the following categories best descnbas the high school in which you serve as assistant principal? Choose
only one answor.

(01) Public compreher.ave (05) Pnvate, religious affilated
(02) Public "altemative" (06) Private, not religious affihated
(03) Public special (commercial, vocational, ans, etc.) (07) Other, specify
(04) Parochial or diocesan

. What grades are inciuded in your school?

(01) Kindergarten-12 (05) 9-12

(02) 1112 (06) 10-12

(03) 7-12 07) 1112

(04) 8-12 (08) Other, spacify

How many high school students (grade 9 and above) were enrolled in your school on October 1st of the current
school year?

(01) Fewer than 250 (04) 750-999 (07) 2,000-2,499
(02) 250-499 (05) 1,000-1,499 (08) 2,500 or more
(03) 500-749 (06) 1,500-1,999

In which geographic region 1s your school tocated?

(01) New England (04) Midwest (07) West Coast
(02) Mid-Atlantic (05) Southwest (08) Non-contiguous
(03) South (06) Inter Mountain {09) Other, specify
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principal?

{01) City, more than 1 000,000

(02) City, 150,000-999,399

(03) Suburban, related t city of 150,000
or more

20, Which of the folloyang population categories best describes the locale of the high school of which you are assistant

(04) City, 25,000-149,999, distinct from a metropoltan area
(05) Chy, 5,000-24,999, not suburban
{06) Town or rural under 5,000

What is your current annual salary as assistant pnncipal? Do not include fringe benefits,
(01) Less than $20,000 (04) 30,000-34,999
(02) 20,000-24,999 (05) 35,000-39,999
(03) 25,000-29,999 (06) 40,000-44,999

(07) 45,000-49,999
(08) 50,000-54,999
(09) 55,000 or more

{10) Not applicable (refigious order)

. Duties and Responsibilities of Axsistant Principals. Princlpals have final responsibilty for everything that

happens in a school, but assistant privcipals share in diffenng degrees in that responaibiity. Please indicate the job
profile of the assistant principal(s) in your school in the foliowing chant, Please check the “not applicable” box for any

function that does not apply.

Directions:

RESPONSIBILITY

In the appropriate column, indicate the
degree of responsiblilty assistant prin-
cipals have for each duty delegated
Cricle the number:

(01) Shght —The principal does the
job. APs may aid at his
direction

(02) Shared — Delegated with ciosa su-
pervision; principal and
assistant principals work

IMPORTANCE

In the appropriate column, in-
dicate \he degree of impor-
tance you believe the dele-
geted duly has to the proper
unctioning of the school.
Circie the mmber:

{01) Least importance
(02) Minor importance
(03) Average in'portance
(04) Major impottance

DISCRETIONARY BEHAVIOR

In the appropriate column, indicate your
jadgment of the level of discretionary
behavior involved in the compietion of
any delegated duty in your school, (A
duty may be of relatively minor impor-
tance and yet it could involve high discre-
tionary behavior. The reverse may be
equally true.) Circle the number:

(01) Low —Behavior that is directed in

together. (05) Most importance havior that involves restricted
(03) Full —Delegated with general twgh order decision making.
supervision; assistant prin- (02) High —Behavior that is se¥f-dwecting,
cipals are held respon- nvolving high order decision
sible for the job making.
SAMPLE RESPONSES
Level of
N Degree of Degree of importance Dracretionary
O | Responsibilty Behavior
T
Hustrated Examples S S F L M A M M L H
AL H U E I vV A O o} I
P | A L A N E J S w G
P| G R L S O R O T H
L|H E T R A R
I T ] G
Cc E
A
B
L
Responsibilty for E
01 Faculty Socials o111 2 Ol @ 3 4 5 1 @
02 “Career day” conferences Og|l® 2 3|1 2 3 @ s 0] 2
03 Report card procedures @Al 2 3 1 2 3 4 5 1 2
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C.rele Appropnate Code Numbars
{For an item that is not applicable

to your school situation, place a check

{+*) inthe NA box after the rtem),

Mro»O~-rovo>» =02

Degree of
Responsibility

~“~IO-rn
oOmXIXI>»I®n
~rrcm

Degree of importance

-“~onrmr
DO0Z-
meE>»IM<>
DO->X
-“»noZ

Level of
Discretionary
Behavior

Responsibitty for:

Cumculum and instruction
(01) Arhculation with feeder schools
(02) Curriculum development
(03) Evaluation of teachers

-
NN
W W W

W W W
H b
N

-

(04) Innovations, expenments, and
research

(05) Instructional media and materials

{06) Instructional methods

(07) Instructional software
(08) School-wide examinations
(09) School master schedule

(10) Staff inservice
(11) Textbook selection
(12) Work-study program

Oooo|ocoo|coo (ooo

[P [ O
NONIDON|INDND N
W W W W [Www

[P QT Y
NN DN [N
WWWWwWwwwww
H o bl bb|bnn
i oaon | iaan

- | |- -
NDROND DO DN

Responsibility for.
Community Relatons
(13) Administrative representative at
community functions
(14) Adult education program
(15) Coordinating community
resources for instruction

NN
W W
H b
wn

NN

{16) Informing public of school
achievements

{17) Uaison with community youth-
serving agencies

(18) Parent-Teacher Association

-
N
(%)

-
N
(%)
»H
W

-
N

(19) School alumni association

(20) School public relabions program

(21) School participation in
community fund dnves

0 Oo|jocc o | oo

AP RN
LA BUS N VN
WWwlww

-
N
(%)

AP VN
NN DD
WW|ww
HHlbhh
|

-
N
(%)
»H
W

AP VN
NN I

Responsibilty for:

School Management
(22) Building use—~nonschool-related
(23) Building use—school-related
(24) Catetena services

(25) Clerical services
(26) Computer services
(27) Custodial services

ooo|oco

- |
DN RPN
W W Wwww

-t | -
NONIDDON
W W W W W W
bbb bh
|

[P PN
NN NN N
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Lavel of

N Degree of Degree or Importance Discretionary
O | Responsibility Behawvior
T
S S F L M A M M L H
Al L H V] E | \ A (o] (o] |
P ! A L A N E J S w G
PG R $ O R O T H
L H E T R A R
1] T © G
c E
Circle Appropriate Code Numbers A
(For an item that is not applicable B
to your school situation, place a check | L
(+#) in the NA box after the tem). E
(28) Emergency arrangements ajl1 2 3 1 2 3 4 5 1 2
{29) Graduation actvities al1 2 3 1 2 3 4 5 1 2
(30) Noninstructional equipment and
supples gy 2 3 1 2 3 4 5 1 2
(31) Schoot budget aj 2 3 1 2 3 4 5 1 2
(32) School calendars o[t 2 3|1 2 3 4 s 1 2
(33) School daily bulleting ajl 2 3 1 2 3 4 5 1 o
(34) Schoo! financial accounts aq1 2 3 1 2 3 4 5 1 2
(35) Schoo! policies a1 2 3 1 2 3 4 5 1 2
(38) Special arrangements at start
and close of school yoar al1 2 3 1 2 3 4 5 1 2
(37) Transpertation services af1 2 3 1 2 3 4 5 1 2
Responsibility for:
Staff Personnel
(38) Faculty meetings o1 2 3]1 2 3 4 s 1 2
(39) Oriontation orogram for new
teachers aj1 2 3 1 2 3 4 5 1 2
(40) Student teachers ajl1 2 3 1 2 3 4 5 1 2
(41) Substitute teachers a1 2 3 1 2 3 4 5 1 2
(42) Teacher “duty” rosters ajl1 2 3 1 2 3 4 5 1 2
(43) Teacher personnel records af i 2 3 1 2 3 4 5 1 2
(44) Teacher incentives, motivation al1 2 3 1 2 3 4 5 1 2
(45) Teacher selection afj1 2 3 1 2 3 4 5 1 2
Responsibility for:
Student Activities
(46) Assembhies aj1 2 3 1 2 3 4 5 1 2
(47) Athlstic program al 1 2 3 1 2 3 4 5 1 2
(48) School club program ajl 2 3 1. 2 3 4 5 1 2
(49) School dances a 1 2 3 1 2 3 4 5 1 2
(50) School newspaper ai1 2 3 1 2 3 4 5 1 2
(51) School traffic or safety squad a1 2 3 1 2 3 4 5 1 2
(52) Student council al 1 2 3 1 2 3 4 5 1 2
(53) Student photographs gj1 2 3|1 2 3 4 s 1 2
(54) Student store ajl1 2 3 1 2 3 4 5 1 2
Responsibility for:
Student Services
(55) Financal aid for students aiyo1 2 3 1 2 5 1 2
(56) Guidance program ajl1 2 3 1 2 3 4 5 1 2
(57) Instructionfor home-boundstudentq af1 2 3 1 2 3 4 5 1 2
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Level of
N Degree of Degree of Importance Discretionary
O | Responsibility Behavior
T
S F L M A M M L H
Al L H u E | vV A 0 (o] |
P | A L A N E J S w G
Pl G R L S O R O T H
L H E T R A R
| T D G
c E
Circle Appropriate Code Numbers A
(For =% tem that 1s not apphicable B
to your school situation, place a check | L
(+) in the NA box after the item) E
(58) Medical, dental, and health
services 01 2 3 1 2 3 4 5 1 2
(59) Oriantation program for new
students 0 1 2 3 1 2 3 4 5 1 2
(60) Relationships with educational
and employer representatives ol 1 2 3 1 2 3 4 5 1 2
(61) School assistance 10 students in
transition from school to post-
school ife o1 2 38|1 2 3 4 5 1 2
(62) Special education (IEPS) 0 1 2 3 1 2 3 4 5 1 2
(63) Student attendance 01 2 3{1 2 3 4 s 1 2
(64) Student discipline 0 1 2 3 1 2 3 4 5 1 2
(65) Student testing program 0ol 1 2 3 1 2 3 4 5 1 2

23 Circle the practice which best descnbes how your salary is determined.

(01) By the board, without consultation or negotiaton.

(02) By the board, based upon superintendent's recommendation, without consultation or negotiation
(03) By the supenntendent, without consultation or negotiation.

(04) Through informal and individual negotiations with the board.

(05) Through informal and indrvidual negalations with the supenntendent

(06) Through informal negotiations with the board as a member of a group of administrators

(07) Through informal negotiations with the superintendent as a member of a group of administrators.
(08} As a member of a formal bargaining group.

(09) Other:

24. Regardiess of schedule of pSyment, what 1s your yearly salary contract based upon?

(01) 9 or 9% months
{02) 10 or 10% months
{03) 11 or 11'%2 months
(04) 12 months

25. Is your contract a multi-year contract?

{01) No

{02) Yes—Two year contract

{03) Yes—Three year contract.

(04) Yes—More than a thres year contract
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26 In addttion to your salary, which of the following fnnge benefits do you recetve from your school o district? Clrcle all
approptiate res,, ses.
{01) No fringe beneits
(02) Automobile or mileage wllowance
(03) College/Uni-ersity tuttion tor yourself
(04) Dental insurance
(05) Expense account
(06) Housing or equivalent subsidy
(07) Lite insurance
(08) Meals
(09) Medical insurance
(10) Retrement
(11) Tuiton for dependents (nonpublic school)

27. Do you have tenure as assistant principal?  (01) Yes {02) No
28 On the average, how many hours a week do you work at your job as assistant pnancipal?

{01) Less than 40 {03) 45-49 (05) 55-59
(02) 4044 (04) 50-54 (06) 60 or more

For the next five questions, circle the number on line A which descnibes your perception of how your job actually Is; circlo
the number on ine B to descrbe how you think your job should be.

29. A. How much prestige do you feel your position as assistant pnncipal provides you in the community where your

school is located?
1 2 3 4 5
Little Moderate Much

B. How much prestige do you feel your posiion as assistant pancipal shoukd provide you in the community where
your school is located?

1 2 3 4 5
Little Moderate Much

30. A How much opportunity for independent thought and action does your position as assistant pnncipal provide?

1 2 3 4 5
Litile Moderate Much
B. How much opportunity for independent thought and action should Your position as assistant pnncipal provide?
1 2 3 4 5
Little Moderate Much

31. A How much seli-fulfiliment (1.e., the feeling of being able 1o use one’s unique capabities or realizing one's
potential) does your position as assistant pnncipal provide?

1 2 3 4 5
Litile Moderate
B. How much sell-fulfillment should your position as assistant pnncipal provide?
1 2 3 4
Little Moderate
126
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32. A. How much job security do you fesl you have as assistant principal?

1 2 3 4 5

Little Moderate Much
B. How much job secunty do you feel you should have as ass:stant principal?

1 2 3 4 5

Litle Moderate Much

33. A. How much opportunity tc be helpful to other people does your posihon as assistant pnncipal provide?

1 2 3 4 5

Little Moderate Much
B How much opportunity to be helpful to other people should your postion as assistant pancipal provide?

1 2 3 4 5

Little Moderats Much

34. In how many cvic and polihcat organizations (Chamber of Commerce, Rotary, etc.) do you hokt active membership?

(01) None (03) Two (05) Four
(02) One (04) Three (06) Five

35. In how many professional educational organizations do you hokt active membership at the state or natonal level?

(Count an organization and its affiliates, such as NASSP and its state affilates, only once)

(01) NASSP and its affiliates.

(02) NASSP and one other professional education organization.
(03) NASSP and two other professional education organizatons
(04) NASSP and three other professional education organizations.
(05) Other organizations but not NASSP and affiliates

38. Circle each type of professional development activity in which you have bean involved dunng the last two years

37,

(01) Nationa! professional organization insttute or conference (voluntary participation)

(02) State protessional organization activity (voluntary participation).

(03) Activity conducted by private consultants at an out-of-district location (voluntary participation)
(04) District activity required as part of employment.

(05) Other district activities (voluntary participation).

(06) Enroilment in graduate courses at an institution of lugher education

(07) State department of education or county ggency activity (voluntary participation).

(08) State department of aducation or county agency activity {required participation)

(09) Principal Center or Academy (voluntary participation)

(10) Other, specify:

Circle all of the following that apply to your district's support for vour participation in the activibes of professional

educational organizations.
My district.

(01) Discourages active participation in professional organizations

(02) Encourages active participation at my personal expense.

(03) Pays my membership dues.

(04) Allows released time to attenc mestings/conferences.

(05) Pays all or most of my expenses to attend meetings/conterences

(08) Pays a porton (half or lass) of my expenses to attend meetings/conferences

Sowc 4
(o)
m.‘
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38. Do you teach any regularty scheduled classes?
{01) No {02) Yes—one course {03) Yes, two or three courses

39. How many assistant principals are there in your school?

{01) One, part time (03) Two : (05) None, but | hold an equivalent position
(02) One, full tme {04) Three or more

40 How many female assistant principals are there in your schoot (including yourse!t if apphicable)?
{01) One {02) Two (03) Three or more {04) Nong

41. Who assigns the duties and responsibilibes of assistant pnncipals in your school?
(01) Principal alone
(02) Superintendent alone
(03) School board alone
(04) Principal in conference with assistant pnncipal
(05) Principal in conference with superintendent and assistant pnncipal
(06) Principal in conference with superintendent, school board, and assis:ant pnncipal
(07) Principal and superintendent
(08) Principal and schoo! board
(09) Principal in conference with supenntendent and schoo! board
{10) Superintendent and school board
(11) Other, please specity




42. How important to you were the following statements about jobs and careers at the time that you decidea to: A. Enter
teaching. B Enter administration? Please check the most eppropnate responses under both A and B for each tem
below.

A. Teaching B Assistant Pnnaipalship

Teaching o Most | Highly | Moderate [Little or No| Most | Highly | Moderate |Littie or No

Administration will: Important*| important {importance | iImportancel| nportant® Important [Importance {importance

(G1) Prowde me with a
chance to make a
good salary

(02) Provide an oppor-
tunity to use my
special abilties and
aptitudes

(03) Give me social
status and prestige

(04) Give me an oppor-
tunity to work with
peopie rather than
things

{05) Permit me to ba cre-
ative and onginal

(06) Git® me a chance to
exercise leadership

{07) Enable me to ook
forward 10 a stable,
sacure future

(08) Giva me an oppor-
tuntty to be helpful to
others

(09) Offer excellent hours
and vacations

{10) Provide an oppor-
tunity to work with
students

{11) Offar recognition by
superiors

(12) Give opportunity to
improve curriculum
and instruction

(13) Others, please
specify:

*May be selected more than once

43 In which of the following positions have you had one full year or more of expenence? Circle aii responses that are
appropriste,

{01) Athletic coach

(02) Athletic director

(03) Counselor or other guidance position
(04) Dean or registrar

{05) Department or area cnairperson
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44, HomlndlcetoyourmbmmmmmmwmuﬁmWMWMWm.
Check the response after each statement which most closely reflacts your view.

Agree Agree Agree
Without  With Some With Many Do Not
Resarvation Reservations Reservations Agree

(01) The principle of universa! sacondary education is essential to
Amesican society.

(02) Federal ald must bs mads avallable to private and religious
secondary schools.

(03) Certain kimitations shouid be placed upon classroom
discuss!*n of pciitical “isms” and “anti-lsms.”

(04) Schools require too litle academic work of students. Nobe;
Base your response to this item only on your own school,

(05) Each subject taught in schoois shouid be justifiable as
practical, )

(06) Grouping according to K or achievement scores is desirable
in academic subjects such as math, Engiish, and foreign
languages.

(07) The academic ysar (compuisory) should be lengthened.

(08) Ymmwhomddnmubdormtowardwnollng
should not be required to attend.

(08) School attendance should be compulsory until high school
graduation or age 18.

(10) Schools should provide a general intellectual background
and leave specific job tralning 10 other agencies.

(11) Schoois shouid impiement proven
strategies 10 personalize leaming for all students.

(12) Schools should develop special programs for sducating
acadernically talented students.

(13) Schools should design special programs for the

(14) School programe should include specific nstruction on
alcoho! and drug abuse.

(15) Specific criteria, based on teaching sffectiveness research,
should be regularly employed in teacher evaluation.

(16) Various teacher incentives such as differential pay and
career .adders should be implemented In place of salary
ld\odulealndﬂxodmlgnm(_m

(+7) More stringant requiremnants are needed for &l students in
the traditional academic subjects.

(18) Standardized testing of students in all subjects is necessary
to improve instruction.

(19) Functiona! computer competence is essential for all students,
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NATIONAL ASSOCIATION OF SECONDARY
SCHOOL PRINCIPALS

Reston, Virginia 22091

A National Study of High School Leaders and Their Schools
SURVEY OF ASSISTANT PRINCIPALS

Form B
DIRECTIONS

Your questonnaire 1s wdentfied by the fabel placed on
1t tis not necessary to sign or place your name on the
qusestionnaire. In reporting results, only statisticat
summanes of the responses of groups of assistant
pnncipals will be cited. In no case will the dentity of an
indmdual be divuiged. You are urged to make every
answer a sincere one.

Circle the number of the appropriate response using pen or pencll. it you change a respons3, please make the
change distinctly so there is no doubt about how you wish to answer

Attempt to answer evesy question. For some questions none of the altematives may correspond exactly to your situation
or 1o the opinion you hold. In such cases mark the altemative which comes closest to the answer you would hike 1o give.

This study is being conducted to Investgate the duties and responsibilities assigned to Assistant, Vice, and/or Associate
Pnncipals. Previous studies indicate that the duties and responstbilities of this position may vary from school to school

Wa would like to know what YOUR operating practices are and what s expected of
YOU in your school

Piace your completed questiGnnare in the envelope provided and mail it to NASSP Thank you for your cooperation and
assistance In this important study.

Adwisory Committee for A Study of High School Leaders and Therr Schools

Patncia D. Campbell, Lakewood High School, Lakewood, ~slorado, Glen M. DeHaven, Oldiown School, Oidtown,
Maryland; Richard Gorton, Schoot of Education, University of Wisconsin-Miwaukes, Jacqueline H Simmons, Paul
Robeson High School, Chicago, lllinois; Norman O Stevens. Mill River Union Hig!. 3chool, North Clarendon, Vermont,
Michasl K Thomas, Vashon High School, St. Louis, Missoun, Peggy Walters, J. Frank Dobie High School, Houston,
Texas; Gary P Wells. Henley High School, Klamath Falls, O:egon; Jeannette Wheatley, Cass Technical High School,
Detroit, Michigan; Jamss V. Wnght, Fremont Ross High School, Frement, Ohio

Research Team:

Lonn W. Anderson, University of South Carolina, Edgar A Kelley, Western Michigan University, Lioyd E McCleary,
University of Utah, Leonard O Pellicer, University of South Carolina; James W Keefe, NASSP
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1. What 1s your sex? (01) Male (02) Female
2 What is your age?

(01) 23 or under (04) 35-39 (07) 50-54

(02) 24-29 (05) 40-44 (08) 55-59

(03) 30-34 (06) 45-49 (09) 60 or older
3. With which ethnic group would you :dentify yoursett?

(01) White (03) Hispanic (05) Asian

(02) Black (04) Amencan Indian (06) Other

4. In which of the following arsas did you major as an undergraduata? Ssiect only one answer.

(01) Secondary education (other than physical education)

(02) Phystkcal education

(03) Elementary education

(04) Humanmes (iteraturs, languages, etc.)

(05) Physical or biological sciences

(06) Social sciences (sociology, history, stc )

(07) Mathematics

(08) Fine arts

(09) Business

(10) Vocational-Technical (home economucs, industnal arts, etc )
(11) Other

wm

. What 1s the highest degree you have earned?

(01) Less than a BA

(02) Bachelor's Degree

(03) Master's Degree in Education

(04) Master's Degree not in Education

(05) Master's Gegree plus some additional graduate work
(06) Educational Specialist, six-year program or equivaient
(07) Master's Degre. “lus all course work for a doclorate
(08) Doctor of Education

(09) Doctor of Philosophy

(10) Other:

6 At what age did you enter teaching?

-~

. How many years of teaching expenence, regardiess of lsve!, did you have pnor to taking your present position? Do
not include years as a full-tme administrator, supervisor, counselor. psychologist, or ibranan

(01) None (04) 4-6 years (07) 15-19 years
(02) One year (05) 7-2 years (08) 20-24 years
(03) 2-3 ysars (06) 10-14 years (09) 25 or more years

8. At what age did you enter aducational ad ation?

©

At what career pont did you decide 1o enter educatonal administration?

(01) About the same time | decided to enter the educational profession
(02) After my first few ysears i the protession
(03) Atter considerable expenence (5 yaars or more)
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What was the last position you held pror to becomirg a high school ass . “nt principal? Select onty one answor.

(01) Teacher
(02) Assistant principal of an elementary or midd:e level school
(03) Assistant principal of another high school

(04) Principat of an elementary or middle level school

(05) Gudance counselor

(06) Other~education, specify
(07) Other—non-education, specify’

. How many years did you serve i your last position before becoming a high school assistant principail?

(01) One year (03) 45 years (05) 8-9 years
(02) 2-3 years (04) 6-7 years (06) 10 or more years
Véhat 1s your official job titie?
(01) Assistant pnncipal (03) Associate pnncipal
(02) Vice pnncipal (04) Other.
. At what age were you appointed to your first assistant principalstup?
(01) 23 or under (04) 35-39 (07) 50-54
(02) 24-29 (05) 40-44 (08) 55-59
(03) 30-34 (06) 45-49 (09) 60 or older
. How many years have you served as an assistant pnncipal, including this school year?
(01) One year (04) 6-7 years (07) 15-19 years
(02) 2-3 years (05) 8-9 years (08) 20-24 years
(0R) 4-5 years (06) 10-14 years (09) 25 or more years
. How long have you been an assistant pnncipal in this school, including this schoal year?
(01) One year (04) 4.5 years (07) 12-14 years
(02) Two years (05) 6-8 years (08) 15-17 years
(03) Three yeers (06) 9-11 years (09) 18 or more years

Which of the following categones best descnbes the high school 1n which you serve as assistant principal? Choose
only ons answer.

(01) Public comprehensive (05) Pnvate, religious affiated
(02) Public “altemative” (06) Pnvate, not religious affilated
(03) Public special (commersial, vocat:onal, arts, etc ) (07) Other, specty
(04) Parochial or diocesan
. What grades are included in your school?
(01) Kindergarten-12 (05) 9-12
(02) 1-12 (06) 10-12
(03) 7-12 (07) 11-12
(04) 8-12 (08} Other, specify

How many high school students (grade 9 and above) were enrolled in your school on October 1st of the current
school year?

(01) Fewer than 250 (04) 750-999 (07) 2,000-2,499
(02) 250-499 (05) 1,000-1,499 (08) 2,500 or more
(03) 500-749 (06) 1,500-1,999

, In which geographic region 1s your schoo! jocated?
(01) New England (04) Midwest (07) West Coast
(02) Md-Atlantic (05) Southwest (08) Non-contiguous
{03) South (06) Inter Mountain (09) Other, speaify
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20 Whichof the following population categones best describes the locale of the high school of which you ara assistant

pnincipal?

(01) City, more than 1,000,000
(02) City. 150,000-999,999

(03) Suburban, refated to city of 150,000

4

(04) City, 25,000-149,999, distinct from a metropottan area
(05) City, 5,000-24,999, not suburban

(06) Town or rural under 5,000

or more
21 Whatis your current annual salary as assistant pincipal? Do not incluce fnnge benefits,
(01) Less than $20,000 (04) 30,000-34,999 (07) 45 "Z5-w9,99y
(02) 20,000-24.999 (0%) 35,000-39,999 (P24 50,000-54,999
(03) 25,000-29,999 (06) 40.000-44,999 (09) 55,000 or more

(10) Not applicable (refigious order)

22 Dutles and Responsibiiltles of Assistant Principals. Prncipals have final responsibiity for everything that
happens in a school, but assistant principals share in ditfenng degrees In that responsibility. Please indicate the job

profile of the assistant pnncipa¥(s) in your school in the foliow

ng chart Please check the “not applicable” box for any

function that does not apply
Directions’
RESPONSIBILITY IMPORTANCE DISCRETIONARY BEHAVIOR

In the appropriate column. indicate the | In the appropnate colunin, in- | In the appropnate column, indicate your

degroe of responsibility assistant pnn- | dicate the degree of impor- | udgment of the level of discretionary

cipals have for each duty deiagated | tance you believe the dele- | behavior involved in the completion of

Curcle the number gated duty has to the proper | any delegated duty in your school. (A

functioning of the school. | duty may be of refatively minor impor-

(01) Sight —The principal does the Circie the number: tance and yet it could involve high discre-
job. APs may aid at his ' [

lonary behavior The revers? may be
direction, (01) Least importance ually true.) Circle 1 ber:

{02) Shared—Delegated with close su- | (02) Minor importance eq ) ircle the number:
pervision; pnncipal and { (03) Average importance (01) Low —Behavior that is directed in
assistant pnncipals work | (04) Major importance large measure by others, be-
together. (05) Most importance hawior that involves restncted

(03) Full —Delegated with yeneral tugh order decision making
supemsion; assistant pnn- (02) High —Behawor that is selt-cirecting,
cpals are held respon- invoiving tugh order decision
sible for the tob. making

SAMPLE RESPONSES
Leve! of
N Degree of Degree of importance Drscretionary
[o] Responsibilty Behavior
T
Mustrated Examples S S F Lt M A M M L H
Al L H U] E | v A 0 o} |
P I A L A N E J S w G
P1G R L $ O R O T H
LIH E T R A R
11T DO G
(o4 E
A
B
L
Responsibility for E
01 Faculty Socials gl 2 d 1 @ 3 4, 5 1 @
02 “Career day" conferences og|l® 2 3|1 2 3 @ s ® 2
03 Report card procedures (% 2 3 1 2 3 4 5 1 2




Circle Appropriate Code Numbers
(For an item that is not applicable
to your achoot situation, piace a check
() in the NA box after the item).
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Responsibility for:
Curriculum and Instruction
(01) Articulation with feeder schoois
(02) Cutriculum
(03) Evaluation of teachars

-
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(04) Innovations, experiments, and
research

{05) instructional media and materials
08) Instructional methods

(07) Instructional software
(08) School-wide examinations
08) School master schedule

(10) Staff ingervice
{11) Textbook selection
{12) Work-study program
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Responsibiiity fos:
Relations
(13) Administrative represantative at
community functions
(14) Adult education program
(15) Coordinating community
resources for instruction
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(18) Informing public of schoot
achievements

(17) Liaison with community youth-

(18) Parent-Teacher Association

N

(%)

-
N
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(19) Schoot alumni associaton

{20) School public relations program

{21) School participation in
community fund drives
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Responsibility for:

School Management
(22) Building use—nonschooi-related
(23) Building use—school-related
(24) Cafeteria services

{25) Clerical services
(26) Computer services
(27) Custodial services
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Level of
¥ N Degree of Degree of Importance Drscretionary
O | Responsibity Behavior
T
S S F L M A M M L H
AlL H UIE I V. A 0 ] |
Pl A L{A N E J S w G
Pl G R L S O R O T H
L H E T R A R
1} T DO G
[of E
Circle Appropnate Code Numbers A
(For an rtem that (s not apphicable B
to your school situation, piace a check | L
() 1n the NA box after the item). E
{28) Emergency arrangements a1 2 3 1 2 3 4 s 1 2 .
(29) Graduation activitiss af 1 2 3 1 2 3 4 5 1 2
(30) Noninstructional equipment and .
supplies [} 1 2 3 1 2 3 4 5 1 2
(31) School budget aj1 2 3 1 2 3 4 s 1 2
32) School calendars [ 2 3 1 2 3 4 5 1 2
(33) School daily bulletins gl 2 3 1 2 3 4 5 1 2
(34) School financial accounts ol 1 2 3 1 2 3 4 5 1 2
(35) School policies ap 1 2 3 1 2 3 4 5 1 2
(36) Special arrangements at start
and close of school year o 2 3 1 2 3 4 5 1 2
(37) Transportation services W] 1 5 1 2
Responsibiity for:
Staff Personnel
(38) Faculty meetings ay 1 2 3 1 2 3 4 5 1 2
(39) Orientation program for new
teachers afl 2 3 1 2 3 4 5 1 2
{40) Student teachers O 1 2 3 1 2 3 4 5 1 2
(41) Substtute teachers O 1 2 3 1 2 3 4 5 1 2
(42) Teacher “duty” rosters al 2 3 1 2 3 4 5 1 2
{43) Teacher personnel records gl 1 2 3 1 2 3 4 5 1 2
(44) Teacher incentives, motivation ayf 2 3 1 2 3 4 5 1 2
(45) Teachet selection O 1 2 3 1 2 3 4 5 1 2
Responsibility for.
Student Activities
(46) Assemblies O 1 2 3 1 2 3 4 5 1 2
(47) Athletic program [} 1 2 3 1 2 3 4 5 1 2
(46) School club program af 1 2 3 1 2 3 4 5 1 2
(49) School dances O 1 2 3 1 2 3 4 5 1 2
(50) School newspaper a 1 2 3 1 2 3 4 5 1 2
(51) School traffic or safety squad a1 2 3 1 2 3 4 5 1 2
(52) Student council o] 1 2 3 1 2 3 4 5 1 2
(53) Student photographs ag1 2 3 1 2 3 4 5 1 2
(54) Student store ol 2 3|1 2 3 4 s 1 2
Responsibility for:
Student Services
(55) Financial aid for students ajl1 3 1 2 4 5 1 2
(56) Guidance program Gl 1 2 3 1 2 3 4 5 1 2
(57) Instructionforhome-boundstudents| (3 | 1 2 3 1 2 3 4 5 1 2




o
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Level of

3 N Degree of Dogree of Importance Discretionary
s O | Responsibility Behawor
H T

5 S FlL M A M M| L H
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> Circle Appropnate Code Numbers A

4 (For an item that is not apphcable B

~ to your school situation, place a check | L

= {+#) in the NA box after the rtem). E

s (58) Medical, dental, and health

Yy services a 1 2 3 1 2 3 4 5 1 2
i (59) Orientation program for new

students o}t1 2 3]+ 2 3 4 s 1 2
3 (60) Relationships with educational

end employer representatives al 1 2 3 1 2 3 4 5 1 2

L (61) Schoo! assistance o students in
transition from school to post-

< school life a 1 2 3 1 2 3 4 5 1 2
s (62) Special education (IEPs) o1 2 3|1 2 3 4 s 1 2
i (63) Student attendance a 1 2 3 1 2 3 4 5 1 2
‘ (64) Student discipline Of1v 2 3]1 2 3 4 5] 1 2
. (65) Student testing progrem af 1 2 3 ' 2 3 4 5 1 2

23. Rate the influence that the following groups or iIndvduals had on your deciston to enter educational administration

Great Moderate Little or Unsure or
Influence  influence No Influence Don't Know

(01) Parents

(02) Spouse

(03) Colleagues

(04) Undergraduate instructors

(05) Graduaie instructors

(06) An administrator in your distnct
{07) An administrator in another distnct
(08) Fnends outside of educaton

(09) Others—please specify

(10)
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24. Rate the following as they contnbuted to your preparation as an assistant or vice pnncipal

Little or Never
Great Moderate None Held

(01) Work as a teacher

(02) Work as an adviser of a student activity
(03) Work as a guidance counselor

(04) Work as a department head

(05) Participation in community actvites
(06) Participation in professional actmties
{07) Other:

25. What s your perception of the importance of the follovang items as they contributed to your first appointment to the
assistant or vice pnncipalship?

Very Of Some  Of Little or
Important  Important Importance No Importance

{01) Amount and qualty of professional preparaton
(02) Assessment Center report

(03) Contacts outside the profession

(04) Contacts within the profession

(05) 1 was at the right spot at the right tme

(06) Humber of years of teaching expenence

(07) Performance in formal assignments outside the classroom
(e.g., department head, guidance counselor)

(08) Performance in informal assignments outside the
classroom (e g , assembly program chairman, dance
moderator)

(09) Performance on competitive exams
(10) Success as a teachar

(11) Success as a counselor, ibranan, etc
(12) Successful job interview

(13) The principal wanted ma

(14) Others—please specify:

(15)
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26 To what extent did the following individuals affect the final decision by which you were appointed assistant or
vice pancipal?

Great Moderate  Little or
Influence Influence No influence

(01) Pnncipal of the school

(02) Supenntendent of the distnct
(03) Board of Education

(04) Other professional contacts
(05) Fnends

(06) Others.—please specify

(07)

27 To what degree have the crcumstances listed below affected your decisions to change or not change school
distncts?
Of Littie
An Important Of Moderate  or No
Factor Importance Importance

(01) Family comm:itment {1.e.. number of children, neamess of relatives)
motivated me to pass up or not to seek opportuntes in other
communities or distncts

(02) Deswe to kve n a certain part of the country made me more place-
oriented than career-oriented

(03) The school environment (e g, student discipiine, parental views on
education) has always been an important factor in my selecton of
jobs.

(04) Job security, senionty, and retirement benefits outweigh the
advantagss that might ensue from changing school distncts.

(05) Other factors that have infiuenced your career mobility. Ploase
spectly

28 Which of the following best describe collective bargaiing’s impact upon your relationships with others? Circle ajl
that arv appropriate.

(01) No collective bargaining.

(02) Enhanced my relationships with central office personnel.

(03) Caused my relationships with centrai office personnel to deteriorate.
{04) No appreciable effect on my relationship with central office personnel
(05) Enhanced my relationships with teachers.

(06) Caused my relationships with teachers to deteriorate.

(07) No appreciable effect on my '~“~nships with teachers,
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29 Please rate your degree of satisfaction with your job environment as assistant principal

Very
Satishied  Satshed Dissatisfied Unsure

Satisfaction with:

(01) The reahization of expectations you had when you took the
job?

(02) The amount of ime that you devote to the job?

{03) The results that you achieve?

{04) The salary you receve?

(05) The working conditons?

(06) The amount of assistance you recewva from your immediate

superior(s)?

(07) The rapport that you have with teachers?

(08) The rapport you have with students?

(09) The rapport you have with parents/commumnity?

30 Which of the following statements best reflects your present feeiings about your career?

(01) ) have made good progress toward my goals
(02) ) have made some progress toward my goals
(03) ! have made littie progress toward my goals.

31 What is your career plan for the next 3-5 years? Select one.

(01) Remain in my present position

{02) Retirement,

(03) Seek a central office position.

(04) Seek a ditterent position as a high schoo) assistant pnncipal

(05) Seek a position as a high school pnncipal.

(06) Seek a position as an elementary school pnncipal,

(07) Seek a position as a mudle leve! principal

(08) Seek a position in a junior or communty college.

(09) Seek a position in a four-year institution of higher education

(10) Seek a position in a state department of education of other type of educational service agency (other than a
school distnct).

(11) Retum to full tme teaching

{12) Seek a position in a career fiekl other than education. Piease specify.

(13) Other—please specify

(14) 1 am undecided.

What should be required for certification of vice pnncipals? Circle any ltem that you think should be a requirement.
(01) A teaching certficate

(02) A Master's degree

(03) A specified number of years of taaching experience

(04) A graduate degree beyond the Master's degree

(05) Specific coursas in school administration

(06) Specific courses in professional education other than school administration

(07) Specific courses in curriculum development and instructional leadership

(08) An interncNip of other professional field experiences

(09) A professional examination to test knowledge of administration

(10) Assessment of behaviors and skills (e g.. through practices such as NASSP's Assessment Center)
(11) Monitonng after placement by professional observers to maintain certification

(12) No requirements
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33. Listed below are several factors which could be considered “roadblocks” preventing school leaders from doing the
job they would ke to do. Indicate by checking the appropnate boxes whether sach factor has or has not been a
roadblock to you dunng the past two years

Nota Somewhat Senous
Factor aFactor Factor

{01) Collective bargaining agreement

{02) Defectve communication among administrative levels

(03) Inability to obtain funding

(04) Inability to provide teacher ime for planning or professional developmaent

{05) Insufficient space and physical facilities

(06) Lack of competent administrative assistance

{07) Lack of competent office help

(08) Lack of district-wide flexibility (all schools conform to same policy)

(09) Lack of content knowledge among staff

(10) Lack of opportunity to select staff

(11) Lack of time for myselt

(12) Long-standing tradition in the schooldistnct

{13) New state guidelines/requirements

(14) Parents apathetic or iresponsible about their children

(15) Pressure fiom community

{16) Problem studants (apathetic, hostile, etc.)

{17) Resistance to change by staff

{18) Supenntendent or central office staff who have not measured up to
expectations

(19) Teacher shortage

{20) Teacher tenure

{21) Teacher turnover

(22) Time required to adnunister, supervise extracurncular activities

{23) Time taken by administrative detall at expense of more important matters

(24) Too large a student body

(25) Too small a student body

(26) Variations in the abiity and dedication of staff
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34 Pleass indicale your reactions to the following broad sdusctional issugs that affest high schools across the country
Check the response after each statement which most closely reflects your view.

(01) The principle of universal secondary education is essential
to American society.

Agree Agree Agree
Without  With Some With Many Do Not
Reservation Resarvations Reservations Agree

(02) Federa! ald must be made available to private and religious
secondary schools.

(03) Certain limitations should be placed upon classroom
discussion of political “isms” and "anti-isms.”

(04) Schaols require too !ttie academic work of students. Note:
Base your response to this item only on your own school.

(05) Each subject taught in schools should be justifiable as
practical,

(08) Grouping according to HQ or achievement scores is desirable
in academic subjects such as math, English, and foreign
languages.

(07) The academic year (compulsory) should be lengthsned.

(08) Youths who are uninterested or hostile toward schooting
should not be required to attend.

(09) School attendance should be compulsory until high school
graduation or age 18.

(10) Schools should provide & general intellectual background
and leave specific job training to other agencies.

(11) Schools should implement proven diagnostic-prescriptive
strategies to personalize leaming for all students.

(12) Schools should develop speciat programs for educating
academically talented students.

(13) Schools should design spécial programs for the
handicapped, ethnic minorities, and non-English-speaking.

(14) School programs shouid include specific instruction on
alcohol and drug abuse.

(15) Specific criterla, basad on teaching effectiveness research,
should be regularty employed in teacher evaluation.

(18) Various teacher incentives such as differental pay and
career ladders should be implemented in place of salary
schedules and fixed assignments.

(17) More stringent requirements are needed for all students in
the tradtional academic subjects.

(18) Standardized testing of students in all subjects is necessary
to improve instruction.

(19) Functional computer competence is essential for all students.
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TABLE 0.1A
Distribution of Princlpals by Geographic Reglon

Geographic Region 1987 1977
New England 8 9
Mid-Atlantic 16 18
South 15 14
Midwest 39 40
Southwest 9 9
Mountain 4 3
West Coast 8 6
Non-Contiguous 1 NA

Notas: (1) The strongly similar sample distnbution, while obviously not completely representative, is

sufficiently similar to the 1977 survey to corroborate longitudinal comparisons.

(2) Unless otherwise stated, figures are percentages

(3) Total across or down specific columns may not equal 100% because of normal rounding

procedures.
TABLE 0.2A
Community Population

Community Type 1987 1977
City, more than 1,000,000 9 6
City, 150,006-999,999 11 8
Suburb, related to city of 150,000 or more 18 21
City, 25,000-149,999, distinct from a . 1etropolitan area 14 16
City, 5,000-24,999, not suburban 1 20
Town or rural, under 4,999 37 28

TABLE 0.3A

School Type
Type 1987 1977 1965
Public Comprehensive 83 83 82
Public ""Alternative” 1 1 NA
Pubtic Special (Commercial, Vocational Arts, etc.) 2 2 NA
Parochial or Diocesan 4 6 7
Private, Religious-affiliated 6 7 7
Private, Not Religious-affiliated 3 1 3

Note: Very small (approximately 1%) "‘Other” category eliminated from 1987 responses
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TABLE 0.4A
School Size

Less 250 500 750 1,000 1500 2000 More

than to to 0 to to to than
Year 250 499 749 999 1,499 1,999 2,499 2,500
1987 23 15 13 10 19 10 7 3
1977 —24— 16 13 20 14 —13—
1965 —65— 11 7 8 4 — 5—
Note* Data for 1977 and 1965 are combined at the upper and lower ends (fewer than 450 students and
more than 2,000).

TABLE 0.5A
School Size by Geographic Region

New Mid- South- West
Enroliment England Atlantic  South  Midwest west  Mountain  Coast

Fewer than
250 6 2 19 46 12 6 6
250-499 6 12 14 44 10 6 7
520-749 11 21 18 <0 5 2 3
750-999 14 23 14 43 3 1 3
1,000-1,499 10 22 15 34 7 3 8
1,500-1,999 6 20 8 35 7 0 20
2,000-2,499 2 19 13 25 27 0 15

More than
2,500 4 43 9 17 4 4 17

Region (%
of nation) 8 16 15 39 9 4 8
Notes. (1) Regional categories “Non-Contiguous” and “Other” dropped for statistically insignificant
response

(2) Because of the disproportionate Midwestern response, this table is best read in terms of the
deviation from the regional total listed on the last fine. For example, the Mid-Atlantic region has
a larger share of the large schools with more than 2,500 students (43%) than its share (16%) of
the total sample.
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TABLE 0.6A
Schooi Type by Size
Fewer 250 500 750 1,000 1500 2,000 More
than to to to to to to than
Type 250 499 749 999 1,499 1,999 2499 2,500
Public
Comprehensive
(% of type) 4 10 14 14 27 16 10 5
(% of size) 43 73 77 80 L) 93 U8 92
Public
Alternative
(% of type) 14 14 29 0 29 14 0 0
(% of size) 3 P 3 ] 7 i 0 ]
Public
Specialized
(% of type) 0 0 14 21 43 0 14
(% of size) 0 0 3 4 5 ] 0 5
Parochial
(% of type) 4 24 24 16 28 0 4 0
(% of size) 3 R 8 [ <3 0 2 4]
Private
(Religious)
(% of type) 29 16 13 20 16 6 0 0
(% of size) 24 9 3 8 4 3 0 0
Private
(Non-Religious)
(% of type) 62 23 15 0 0 0 0 0
(% of size) 22 5 3 0 0 0 0 0
Other
(% of type) 33 0 17 17 17 17 0 0
(% of size) 5 0 1 1 1 1 0 0
TABLE 0.7A
Grade Levsl Distribution
Grades 1987 1977 1965
K-12 9 2 8
1-12 1 0 17
7-12 15 6 19
8-12 2 1 6
9-12 61 63 35
10-12 9 26 12
11-12 1 1 0
Other 3 1 1
TABLE 1.1A
Distribution of Princlpals by Sex
Sex 1987 1977 1965
Female 12 7 10
Male 88 93 89 147
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TABLE 1.3A

Sex of Principals by Region

New Mid- South- West
Principals Nation England Atlantic South Midwest west Mountain Coast
Male 88 93 86 89 89 91 92 80
Female 12 7 14 11 11 9 8 20

TABLE 1.4A
Sex of Assistant Principals by Region

Assistant New Mid- South- West
Principals Nation England Atlantic South Midwest west Mountain Coast
Male 82 78 84 73 85 88 93 74
Female 18 22 16 27 15 12 7 26

Notes: (1) Statistically small “Non-Contiguous” and “Other” categories dropped.
(2) All numbers refer to percentages unless otherwise stated.
(3) Percentages in specific rows or columns may not total 100 due to rounding procedures.
(4) Because of the complexity of data and :he occasional incompatibility in the items, the following
rule for presentation of data was followed in most cases:

(a) When considering a single vanable, data are depicted longitudinally where earlier data are
available. In these cases, data on assistant pnncipals, if available, are presented in a paraliel
table.

(b) When considering cross tabulations of variables, data for both principals and assistant
principals, if available, are presented in an integrated format.

TABLE 1.5A
Sex of Principals and Assistant Principals by Community Population
Town/
City City City Rural

City 999,999~ Suburb  149,999- 24,999- 4,999
Nation 1,000,000+ 150,000 15,000+ 25,000 5,000 or fewer

Sex P AP P AP P AP P WP P AP P AP P AP
Female 12 18 34 33 26 28 9 2 9 15 10 9 4 1
Male 88 82 66 67 74 72 91 78 91 85 90 91 96 89
TABLE 1.6A
Sex of Principals and Assistant Principals by School Type
Public Public Public Private Private
National Compreh. Altern. Special. Parochial Religious Non-Relig.
Sex P AP P AP P AP P AP P AP P AP P AP
Female 12 18 8 16 60 0 27 36 30 24 30 36 21 38
Male 88 82 92 84 40 100 73 64 70 76 70 64 79 62
148
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TABLE 1.7A
Distribution of Principals by Age

24-29 30-34 35-39 40-44 45-49 50-54 55-59 60+
1987 0 3 16 24 21 19 1 5
1977 1 8 16 22 22 19 8 5
1965 4 12 18 16 15 15 12 8
TABLE 1.9A
Age of Principals and Assistant Principals by Regior:
New Mid- South- West

Nation England Atlantic  South Midwest west Mountain Coast

Age P AP P AP P AP P AP P AP P AP P AP P AP

20-39 19 29 26 13 9 29 28 30 21 32 15 29 29 27 17 25
40-49 45 45 35 60 49 46 50 41 46 45 47 44 29 40 44 35
50+ 35 27 39 27 42 26 25 29 33 23 38 26 42 33 39 39

Note' Categories “Non-Contiguous™ and “'Other” dropped

TABLE 1.10A
Age of Principals and Assistant Principals by Community Population
City City City Town/Rural
City 999,999~ Suburb 149,999- 24,999 4,999
1,000,000+ 150,000 15000+ 25,000 5,000 or fewer
Age P AP P AP P AP P AP P AP P AP
20-39 10 18 9 17 17 25 12 20 27 40 26 46
40-49 26 51 38 49 50 50 45 54 49 40 49 29
50+ 64 31 53 34 33 25 43 26 24 20 24 25
TABLE 1.11A

Ethnic Distribution of Principals

American
White Black Hispanic Indian Asian Other
1987 93.7 38 1.7 A 4 3
1977 96 3 6 2 2 0

TABLE 1.13A
Ethnicity of Principals by Region

New Mid- South- West
Nation England Atlantic  South Midwest west Mountain Coast

P AP PAP P AP P AP P AP P AP P AP P AP

Non-white 6 11 0 3 4 11 7 24 5 7 11 18 0 0 20 10
White 94 89 100 97 96 89 93 76 95 93 89 82 100 100 80 90
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TABLE 1.14A

Ethnicity of Principals and Assistant Principals by Community Population

City City City Town/Rural
City 999,999- Suburb 149,999- 24,999- 4,999
Nation 1,000,000+ 150,000 15,000+ 25000 5,000 or fewer
P AP P P AP P AP P AP P AP P AP
Non-White 6 11 15 19 5§ 5§ 9 12 4 3 2 8
White 84 89 85 8 77 9 95 91 88 96 97 958 92
TABLE 1.17A
Basis for Determining Salary
Assistant
Basis Principal Principal
By Board, on Superintendent’s Recommendation,
Without Consuitation or Negotiation 30 29
By a Formal Bargaining Group 16 23
By Inform:al Negotiation with the Board as
an Administrative Group 13 8
By informal and Individual Negotiation with
the Board 11 2
Other a 14
By Informal Negotiation with the Super-
intendent as an Administrative Group 8 9
By Informal and Individual Negotiation with
the Superintendeit 5 3
By Board Without Consuitation or Negotiation 5 9
By Superintendent, Without Consultation or
Negotiatio.. 4 3
TABLE 1.18A
Salaries of Principals and Assistant Principals by Age
Less than $30,000 $30,000-$44,999 $45,000 or More
Age P AP P AP P AP
34 or younger 56 53 42 45 2 2
35-39 9 21 62 69 25 10
40-44 8 13 53 74 a7 13
45-49 7 10 42 70 50 21
50-54 8 11 31 50 59 39
55 or older 5 19 30 59 62 22

Note: “Does Not Apply: Religious' salary category eliminated.
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TABLE 1.19A
Salaries of Principals and Assistant Principals by Ethnicity

Less than $30,000 $30,000-$44,999 $45,000 or More

Ethnicity P AP P AP P AP
White 9 17 46 64 43 19
Non-White 2 13 20 73 77 156

Note: “Does Not Apply: Religious” salary category eliminated.

TABLE 1.20A
Salaries of Principals by Region

Less

than  $25,000- $30,000— $35,000- $40,000- $45000- $50,000- $55,000- $60,000
Region $25000 29,999 34999 39939 44999 49999 54939 59999 ormore
New
England 5 2 16 14 23 32 4 0 5
Mid-
Atlantic 2 2 2 8 11 20 21 8 20
South 7 9 15 19 19 13 8 3
Midwest 5 6 14 15 21 12 15 6
Southwest 2 6 14 17 20 14 17 8
Mountain 0 8 20 16 28 16 8 4
West Coast 2 0 5 9 10 22 26 14 12
Notes: (1) Regional categories “Non-Contiguous”™ and “Other" eliminated from table

(2) Salary category “Does Not Apply: Religious Order™ eliminated from table.
TABLE 1.21A
Salaries of Assgistant Principals by Region

Less

than  $20,000- $25,000— $30.000- $35,000— $40,000- $45,000- $50,000- $55,000
Regton $20,000 24999 29999 34999 39999 44999 49999 54,999 ormore
New
England 5 8 3 10 33 26 5 0 5
Mid-
Atlantic 2 1 3 20 22 20 12 9
South 4 12 17 24 26 13 2 0
Midwest 2 4 12 21 23 22 10 1
Southwest 3 3 9 19 28 18 9 12 0
Mountain 7 0 7 13 47 20 0 7 0
West Coast 0 2 2 10 14 33 22 16 0

Notes: (1) Regional categories “Non-Contiguous™ and "Other” eliminated from table
(2) Salary category "Dues Not Apply: Religious Order” eliminated from table.




TABLE 1.22A
Salaries of Princlpals and Assistant Principals by Sex

Less
than  $25,000- $30,000- $35.000~ $40,000- $45,000- $50,000~ $56,000~ $60,000
Nation $25000 29,999 34999 39999 44999 49999 54999 59999 or more

Sex P AP P AP P AP P AP P AP P AP P AP P AP P AP P AP

Male 88 81 75 63 83 87 98 86 94 84 83 79 94 80 79 87 86 69 89 NA
Female 12 19 25 37 17 13 2 14 6 16 12 21 6 20 21 13 14 31 11 NA

Notes: (1) Assistant Pnncipal salary scales are slightly lower than the Principal scales ($5.000 across each
range). Thus. the top end of A.P. scales was "$55,000 or more,” which is shown here under
"$55,000-$59,999." Some assistant pnncipals could have been above $60,000.

(2) As before, religious category excluded from salary range.

TABLE 1.23A
Salaries of Principals and Assistant Principals by School Size

Less than $30,000- $40,000— $50,000

$30,000 $39,999 $49,999 or more
Enroliment P AP P AP P AP P AP
499 or fewer 73 59 39 15 6 3 2 2
500-999 23 31 40 41 28 17 8 7
1,000-1,999 4 8 19 37 51 57 62 63
2.000 or more 0 2 3 7. 14 23 29 28

TABLE 1.24A

Fringe Benefits of Principals and Assistant Principals

Life Auto or Tuition Expense Tuition for
Medical Refire. Insurance Dental Mileage for self Account Meals Dependents Housing None
Principals 87 68 64 58 55 17 11 10 5 4 5
Assistant
Principals 83 65 65 60 42 18 2 8 4 2 6
TABLE 1.25A

Length of Contract for Principals and Assistant Principals

9-95 10-10.5 11-11.5 12
months months months months

Principals 1 17 23 59
Assistant Principals 6 34 23 38

TABLE 1.26A
Multi-Year Contracts for Princlpals and Assistant Principals

Annual Two Three More than
Only Years Years Three Years

Principals 58 25 11 5
Assistant Principals 64 18 14 4




TABLE 1.27A
Membership in Civic Organizations
for Principals and Assistant Principais

Five

None One Two Three Four or more

34
38

23
26

26
21

12
10

4 1
3 2

Principals
Assistant Principals

TABLE 1.28A
Membership in Professional Organizations
for Principails and Assistant Principais

NASSP
and its
affiliates

NASSP
plus 1
other

NASSP
plus 2
others

NASSP
plus 3
others

Others
but not
NASSP

Principals 27
Assistant

Principals

18 23 16 15

21 20 13 1 36

TABLE 1.29A
District Support for Principals’ and Assistant Principals’ Professional
Development Activities

Grants
Released
Time

Pays Most
or All
Expenses

Pays
Member
Dues

Encourages  Pays Less
at Principal’'s  Than 50% of
Own Expense  Expenses

Discourages
Participation

Principals 78 42 22 4

Assistant
Principals

55 43

73 52 27 52 16 5

TABLE 2.2A
Schooi Size by Administration Team Size

Number of Assistant Principals
cnrofiment 1 2

Fewer than 499 40 3
500-749 27 15
750-999 17 23
1,000-1,499 14
1,500-1,999 0
2,000 or more 2

3 or more

4
0
5

25

30

36
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TABLE 2.3A
School Size by Adequacy of Administrative Support

More Than
Enroliment Inadequate Adequate Adequate
Fewer than 499 35 47 19
500-749 14 50 36
750-999 29 21 50
1,000-1,499 25 33 42
1,500-1,999 25 25 50
2,000 or more 39 41 20
TABLE 24A
Average Work Week of Principals
Hours per Week 1987 1977 1965
60 or more 27 22 29
55 to 59 27
50 to 54 32 61 45
451049 12
40 to 44 2 7 17
Fewer than 40 0 0 8
TABLE 2.7A
Teaching Responsibility of Principals and Assistant Principals

1987 1987 1977 1965

Prin. Asst. Prin. Prin. Prin.
None 88 85 85 65
One or more courses 12 15 15 35

Notes: (1) “Yes” responses collapsed from “one course™ and “two to three courses” In 1967.
(2) “Yes" responses collapsed from “Incidentally, by choice,” “less than half time but regularly,”
and "*more than half-time’ in 1977.
(3) “'Yes" responses for 1965 collapsed from “less than half-time™ and “more than half-time."

TABLE 2.8A
informal Classroom Visits
(Hours per Week)
None 1-3 hours 4-6 hours 7-9 hours 10 or more hours
0 33 45 12 10
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TABLE 2.9A
Scope of Principals’ Authority

Moderately
Unrestricted Restricted Little No
Function Authority Authority Authority Authonity

1987 1977 1987 1977 1987 1977 1987 1977

Allocation of

discretionary funds 20 19 67 58 1 16
Budget allocation 39 37 23 30 23 21 16 12
Staffing practices 12 16 46 51 30 20 12 12
Staff selection 40 51 27 41 28 0 5 8

TABLE 2.11A
Administrative Roadbiocks for Principais and Assistant Principals

Problem Principal Asst. Principal
Time taken up by administrative detail 83 81
Lack of time 79 73
Inability to obtain funds 76 76
Apathetic or irresponsible parents 70 70
New state guidelines and requirements 69 59
Time to administer/supervise student activities 68 63
Variations in the ability of teachers 64 70
Inability to provide teacher time for prof. dev. 62 58
Insufficient space and physical facilities 61 58
Resistance to change by staff 57 69
Problem students 55 67
Defective communications among admin levels 55 64
Longstanding traditions 51 41
Collective bargaining agreement 45 44
Teacher tenure 42 38
Community pressure 34 42
Lack of district-wide flexibility 33 38
Supt./central office staff do not measure up to 32 41
expectations
Lack of competent administrative assistance ”g 25
Teacher shortage 29 33
Lack of competent office help 27 30
Lack of opportunity to select staff 21 39
Teacher turnover 21 29
Student body too small 20 10
Lack of content knowledge among staff 16 25
Student body too large 15 17
TABLE 2.12A

incidence of Collective Bargaining

Teachers and

Teachers Administrators  Administrators All
None Only Only Only Employees
38 31 1 6 24
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TABLE 2.13A
impact of Collective Bargaining

Principal Asst. Principal

No collective bargaining 38 34
Enhanced relationships with central office 5 8
Detracted from relationships with central office 5 3
No change in relationships with central office 33 39
Enhanced relationships with teachers 5 10
Detracted from relationships with teachers 12 6
No change in relationships with teachers 39 47

TABLE 2.15A
Parent/Community Invoivement

Percentage of
Principals Who Feel

Parents/Community
Area Should Be Involved
Fund raising for a school-based foundation 64
Fund raising for individual school projects 61
Volunteer services for general administrative tasks 54
Development of rules and procedures for student discipline 53
Supervision of student activities 49
Curriculum development 36
Student activity program planning 32
Evaluation of school or classroom climate 29
Instructional assistance in the classrooms 26
Review committees for appeals on student nights and responsibilities 24
Review and evaluation of school grading and reporting practices 22
Review and avaluation of instructional materials 21
Evaluation of curriculum or instruction 21
Selection of school personnel 6
Evaluation of school personnel 3
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TABLE 2.16A
Influence of Interest Groups on Principals

Group 1987 1977 1965
Athletic boosters (especially alumni) 61 48 51
Band/Music boosters 61 NA NA
Teachers’ organizatior., 60 40 NA
State colleges and/or universities 50 13 46
PTA or PTO 49 NA NA
Citizen or parent groups (non-PTA) 43 34 56
Business community 40 39 45
Local middle level schools 40 NA NA
Local elementary schools 37 NA NA
Local media 32 24 3
Religious or church groups 31 17 35
Individuals, groups concerned about national

reports, school reform 21 1 30
Individuals, groups concerned about testing

program 16 12 33
Women's or minority rights organizations 12 13 NA
Local labor organizations 10 3 3
Extremist individuals or groups (right or left) 7 13 30
Legal aid groups 6 5 NA
Censorship groups (books, programs, etc.) 4 5 17

Note: Percentages combine responses expressing either “moderate’’ or “'extreme" infiuence.

TABLE 2.18A
Principal and Assistant Principal Ratings of Job Characteristics
Job Characteristic Principal Asst. Principal
Job Securily: “Little” 11 1
“Moderate"’ 26 25
“Considerable” 64 65
Opportunity To Help Others: “Little” 2 1
“Moderate” 9 11
“Considerable” 89 89
Prestige: "Little” 5 13
“Moderate” 27 50
“Considerable” 69 37
Independent Thought & Action: “Little” 7 8
“Moderate” 27 30
“Considerable” 66 62
Self-Fulfiliment: “Little” 6 15
“Moderate”’ 28 25
"“Considerable” 66 61

Notes' (1) Percentages are for “actuat” ratings of the characteristics, percentages for “ideal" ratings were
always higher than the “actual” ratings, but there was no significant shift in the ideal ratings

since 1977, thus their omission

(2) A five-point scale was used: 'Little” responses combine choices 1&2, "Considerable” re-

$ponses combine 48&5.
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TABLE 3.2A
Expenditure per Student by Region
less $1500 $2000 $2500 $3000 $3,500 $4,000 $4500 More % of
than to to to to to to to than Total
Region $1.500 $1999 $2499 $2999 $3499 $3999 $4,499 $4,999 $5000 Sample
New England 0 7 8 10 9 5 16 15 9 8
Mid-Atlantic 14 6 1 16 21 20 2% 23 35 16
South 43 27 16 8 7 8 10 8 9 15
Midwest 14 41 46 40 43 45 32 31 26 39
Southwest 14 10 9 13 7 7 6 8 2 9
Mountain 5 6 1 3 1 3 3 8 9 3
West Coast 10 2 6 1 11 10 6 8 5 8
Non-
Contiguous 0 1 <1 0 0 0 0 0 5 <1
Other 0 0 0 0 2 0 0 0
% of Total
Sample 6 13 21 2 15 9 5 2 7 100
TABLE 3.5A
Graduates Entering College
1977
High Schools 1987 Graduates Graduates 1965 Graduates
95.0 or more 7 3 4
80.0t0 94.9 13 7 5
60.0 to 79.9 24 18 13
40.0 to 59.9 31 (75) 34 (62)* 25 (37)"
30.0 to 49.9 12 21 21
20.0to 29.9 8 1" 15
3 5 9
Less than 10.0 2 1 6
*Cumulative percentage
TABLE 3.7A
Teacher Preparations
Schools

Teachers

1 Preparation

2 Preparations

S Preparations

4 or More Preparations

76 to 100
51to7C
26 to 50
1t025
None

7
9
7
49
28

9
15
31
31
15

5
9
30
40
16

10.0 t0 19.9
1
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TABLE 3.8A

Full-Time Subject Supervisors
Subject Area Supervisors
Agriculture 1
Business Education 30
Computer Literacy/Skills 24
English/Language Arts 39
Fine Arts (Art, Music, Theater) 32
Foreign Languages 30
Home Economics 28
Mathematics 36
Physical Education 32
Science 35
Social Sciences 36
Vocational Education 35
TABLE 3.9A
Percentage ot Full-Time Male Teachers
Male Teachers 1987 1977 1965
Less than 10% 3 3 7
10-19 4 3 3
20-29 4 4 4
30-39 15 10 8
40-49 23 (49) 16 (36)" 14 (36)"
50-59 26 29 21
60-69 16 24 21
70-79 4 7 1
80-89 4 4 1
90-100 <1
*Cumulative percentage
TABLE 3.10A

Influence on Selection of Content and Materials

Area of Influence

Influence Group Subject Content Textbooks Library Books
Teachers 72 80 77
Principal/School Administrators 12 7 7
District Supervisors 1" 9 1"
School Board 3 3 1
Parents 1 1 1
No opinion/Not sure 2 0 4
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TABLE 3.11A
Graduation Requirement Trends by Subject Area

Subjects Decreased Same Increased
Agriculture 4 94 2
Business Education 7 81 12
Computer Literacy/Skills 0 46 53
English/Language Arts 0 59 41
Fine Arts 4 65 32
Foreign Languages 1 70 29
Home Economics 12 84 5
Mathematics 0 25 75
Physical Edacation 18 75 7
Science 0 34 66
Social Sciences 1 63 36
Vocational Education 9 84 7

TABLE 3.12A
Graduation Elective Credit Trends

Credit Hours Toward Graduation

Elective hours increased 35
Elective hours decreased 47
Elective hours stayed the same 18
fABLE 3.13A
Incidence of Tracking
Programs of Study Tracking
College preparatory 45
General 35
Vocational-technical 20
Does not apply (No formal tracking) 54
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TABLE 3.14A
Grouping Practices by Subject Areas

Assignment Practice

Grade Student No
Point Standardized Interest Teacher Special
Subjects Average Tests or Choice Recommendation Criteria

(01) Agriculture 1 0 35 8 20
(02) Business Education 5 2 72 30 24
(03) Computer Literacy/Skills 8 3 60 27 24
(04) English/Language Arts 28 36 49 62 16
(05) Fine Arts 3 1 66 23 25
(06) Foreign Languages 17 8 Al 41 14
(07) Home Economics 0 1 66 10 26
(08) Mathematics 33 40 55 73 1"
(09) Physical Education 0 0 46 8 49
(10) Science 26 27 62 61 13
(11) Social Sciences 12 10 56 37 28
(12) Vocational Education 3 4 66 20 25

TABLE 3.16A
Criteria for Gifted/Talented Programs

Practice

Selection is by teacher nomination or recommendation 61
Selection is based on standardized achievement tests 47
Selection is based on prior grade point average 42
Selection is by student choice and interest 40
Selection is based on standardized aptitude tests 26
Students may be dropped from program based on their grades 35
Students may be dropped from program based on standardized

achievement test performance 1
Students may be dropped from program based on subsequent

standardized aptitude test performance 8

TABLE 3.18A

Students Participating in Community-Based Programs

Students Participating

0-19 79
20-39 15
40-59 4
60-79 2
80-100 0
161
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TABLE 3.22A
Educational Initiatives
Already well  Strong Moderate Little
established new new orno
invclvement initiatives  initiatives activity
instruction
Clarification of instructional goals
and priorities 38 37 22 3
Diagnosis of student learning
styles 8 21 39 32
Monitoring of student progress,
e.g., competency testing,
outcomes-based education 25 34 34 7
Recognition of student academic
achievement 43 38 18 1
Steps to enhance instructional
standards and expectations 34 48 17 1
Steps to minimize interruptions of
classes and instructional
activities 39 24 32 5
Updating of curriculum and
instructional resources 38 41 19 2
Others 20 40 20 20
Instructional Staff
Direct supervision and
consultation 52 31 16 1
Evaluation of instruction 50 3 16 1
Inservice education 22 31 37 10
Involvement in curniculum
development 37 30 28 5
Involvement in planning for
instructional improvement 41 37 19 3
Involvement in school policy
development 39 32 21 8
Teacher incentives, e.g, career
ladders, released time, etc. 10 19 30 41
Others 17 50 17 16
Students and Student Relations
Activities to recognize student
achievements and enhance
student attitudes 36 38 24 2
improvement of counseling
services and procedures 30 31 28 11
Involvement in school policy
making and problem solving 37 29 24 10
Review of attendance policies and
procedures 37 30 26 7
Review of discipline rules 2nd
procedures 40 33 20 7
Others 0 25 50 25
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TABLE 3.22A (CONTINUED)
Educational Initiutives

Already well  Strong Moderate Little
established new new orno
involvement initiatives  initiatives activity
Administrative Central Otfice
Improved administrative
operations, e.g., use of
computers, non-instructional
staff 26 43 25 6
Involvement in long-range
planning 20 30 34 15
Preparation of proposals and
recommendations for school
improvement, e.g., articulation
with other schools 21 26 39 14
Recommended changes in school
operations and procedures, e.g.,
schedule of school day, student
progress reporting 29 21 33 16
Others 0 25 50 25
Parent/Community Relations
Parent conferencing 40 19 27 13
Parent/community volunteers and
aides in the school 17 13 27 43
Parental/community participation
in policy making and problem
solving 16 20 32 33
Strategies for improved
communication, e.g., contacts
with those who have no children
in school 10 16 29 45
Use of community facilities and
resources 25 16 32 27
Others 0 0 0 100
Innovative Programs (Piease list and
rate) 39 53 4 3
33 61 0 5
29 47 6 18
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