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PREFACE

The College Readinz Assoc:-tion hel. 1te
fourtis annual meeting at Lefayetie Joliese,
Easton, Penasylvania, on 2yl 22, 196L. The
rrogram concluded two artinunla, a8 muaber of
napera, and soeclal renor~ts on current research
related vo reading, A% the busliness meciing at
the clnse o the session the followins were
elected te orrve in the coulng year:

Mrs, Hernert E. Ketcham, President-Elect
Mrs., Martha lMaxwell, Director

Pau’ Terwilliger, Director

A. B. Herr, Director

Charles G. Shinaberry, Director

—

D




OPENING REMARKS

Albert J. Mazurkiewicz
Lehigh University

The current meet marks the 4th year the
College Reading Association has existed. This
anniversary of the fledgling organization is a
cruclal one. Aside from this organizational orisis,
we meet at Lafayette College at a time of ferment
in the profession. Much criticism continues to en-
gage the pubilol's and the professions attention.

While some of us hiave expected to see a lessen-
ing of interest in resding and its problems of develop-
ment and remediation, we see instead a quickening of
interest, To some extent this i1s a reflection of the
pride we have in our profession and the concomitant
energ es we have expended in developing a public aware-
ness «” the value of reading. However, we have not
worked alone. Much oredit must be given to the men
and women who work in the communications field as well
as to the publishers of newspapers, magazines, and
books who have begun new programs to promote increased
public awarensss of the value of reading. Oampaigns
by all print media to encourage reading may be seen
everywhere,

Today we seem to have a champion of our cause in
the White House and we may safely assume that the pub-
llcity given his voracious reading habits will generate
snob appeal for this tool called reading. We might
look forward to the development of reading efficiency
and effectiveness as a status symbol,

Richard Tobin in a recent publication, issued a
call to arms to every communicator in the fields of
print media, every professional assosclation, every
individual writer and editor "to give his undivided

N
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loyalty and energy to help create and restore reading
as a habit to millions of our people for whom its

; unmatched wonders and personal satisfaction have been

¢ either neglected or mislaid®., Thru such calls to the
cauges of reading we may halt a "distressing and dis-
sernible illiteracy®. Teachers, consultants, and ad-
ministrators might also be encouraged by such calls
to demand that a wealth of books and materials be
supplied as the ammunition with which to do battle.
and the public encouraged to direct more of its tax
dollar to support such a ¢ampalgn rather than to
support lesser and lgnoble projects.

Whether or not such goals are realized in the
next decade or two will to a large extent be dependent
not only on the leadership given by members of the
reading profession but also on the profession itself
which must demonstrate that it is equal to the task by
advancing its professional standards, by oritically
examining its matnhods of teaching reading, its train-
ing programs for teachers and specialidts, as wéll as
its dlagnostlc procedures. To a portion of this task
the College Reading Association in this meeting adiress-
e8 itsel?. Much remains undone. We would hope that
future meetings will give attention to, more of these
tasks to aid the achievement of the noble goal of devel-
oping not only tvhe well-read man, that shibboleth of
American education for long years, but .also a citizeary
for whom readinz ls a highly valued habit - one which
is never lost.




IMPROVING READING IN THE ENGLISH CLASSROOM

Phillip Shaw
Brooklyn College

Before I suggest methods of improving reading
in the English clessroom, I should like to comment
upon three related issues.

One issue 1s a strange misconception concerning

the teaching of reading., This is that people who

. major in English thereby are qualified to teach a
course in reading improvement. This assumption may
be a curlous by-product of the traditional graduate
program for prospective college English teanhers, whioch
prepares scholars in their subject-matter £i214 with-
out training them for their future occupation of teash-
ding. Perhaps the notion has arisen from utter inno-
sence about the scope and Gomplexity of the science
of teaching reading improvement, Whatever the reason
for the misconception that English teachers are ipso
facto reading teachers, I do not wish to imply befow
that my suggestions are a substitute for formal study
of teaching reading improvement. .

. The second 1ssue relates to the kind of readin%a
proper for an English compesition course., The question
is whether readings should be only of literature and
about literaturse, as cpposed to reading matter on many
topics, like causes of the Korean War, the meaning of
freedom, peacetime uses of nuclear energy, and similar
non-literary prose that comprises the bulk of many
freshman anthologies. Do we English teachers believe
that our students already read so much literature that
in our English courses we can substitute for literaturs,
matter from other fields? I think that the answer is
obvious, and below I concentrate upon improving reading
of literature and about literature. .

The final issue ie the extent to whioh visual aids,
which are almost indispensable for the lower levels of
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education, are appropriate for the college level., I
agree that there is a point of optimum exposure and

a point of over-exposure of students to motivational
devices, and in fact to dramatic teaching. I have
therefore selected for this paper reading lessons

that utilize motivational devices, in this case aup-
licated matter, but I recommend the lessons for fresi-
men, and not for upper classmen.

The lessons apply to improving the reading of
three types of literary readings: literary criticisnm,
short stories, and poetry.

I believe that every college freshman should
become familiar with the world of literary oriticisam,
including biography and bibliographys Freshmen may
appropriately enter this literary wgrld hand-in-hand
with the teacher, but soon they should be able to
perticipate in it independently. To help students
rely less on me to explain their reading of literary
oriticism, I make suggestions as to how they .can
%et more out of their reading of such expesition.

recommend that the students read the matter twigce,
Iirst brisidy to grasp the oritic'simain ideas, then
more deliberately to supplement these main ideas.
During the first reading the atudent; considerably
varies his attack, at times skimming and skipping,
at times re-reading consecutive matter, at times
looking ahead or back - in short, he adjusts his
reading behavior at each moment according to his
need at that moment to .grasp the oritic's main ideas.
I suggest, furthermore, that the students look for
three kinds of main ideas common in 1iterary coriti-.
olsm: interpretations, judgments, and historicsal
exposition -« internretations of content and related
bicgraphical influences, Judgments as to the literary
qualities of the werk under, review, and statements
about the gignificance or the work or writer in
historiocal perspective. -
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To implement the above suggestions, I use
duplicated matter for lessons on detecting literary
interpretation, Jjudgment, and historical exposition.
First, students study duplicated paragraphs, esich of
which 18 largely interpretation, judgmeat, or histor-
1cal exposition., Then students study several pPara-
graphs containing combinations ¢f these three types
of literary oriticism. Next, since students tend to
read more alertly when they stuly faults of inferior
matter in vontrast to qualities of models, I introduce
duplicated examples of bad oritiocal writing. Tais bad
writing consists of matter that is mostly summary of
& work without interpretation or judgment of the work,
ani the reverse, mattar having numerous evaluations but
inadequate supporting references to the book under re-
viev. Finally, to induce students to read oritically,
I use several duplicated samples of literary oriticism
contalning obvious sentimental, steredtyped, and in-
temperate judgments.

~_Before I assign a serles of short stories in a
frechman course, I oonsider it necessary to oconduoct
gseveral lessons on reading this type of literature
because cf a problem that I myself oveate. I select
short stories that are diffiocult. I do so 1i the be-
lief that the students cannot relish the reading experi-
ence unless they are extsnded in a pursuit for meaning,
There should be a hue and ory to ferret out concvaled
clues to meaning, like irony, symbolism, and casual use
of significant details. The lessons are based upon
duplicated matter that reproduces only three parts of
& short story: the title, the first paragraph, and the
last paragraph. Parts containing relatél olues to mean~
ing are chosen for reproduction. Thus by reading a
first and last paragraph consecutively, students readily
dlscover repetition of phrasing that they might have
completely overlooked if they had not read the last
paragraph with the first in mind. In another instance,
& common and hence not conspicuous word in the title of
& atory, and a seemingly casual use of & synonyz of this




word in the first paragraph, both become propbetic
when students read the last paragraph and recall the
title and first parsgraph.

I try to give depth to the above short-story
lesson by asking the students to dsduce the omltted
part of the story from the three excerpts. I permit
students to speak up spontaneously in immediate reac-
tion to each other's deductions, interrupting only
wher students make guesses not bassd on the three given
parts of the story. Regardless of how far the surmised
story departs from the actual story, by the very acot of
making deduations from the author's olues, the students
identify themselves with the oreator of the original
story. When subsequently they read a short story they
presumably will look for the art as well as for the
narrative of the work,

As for lessons on improving the reading of poetry,
I reproduce examples of hid as well as gooa poetry.
3ince students more readily detect the weaknesses of a
poem when they are confrident that the poem is bad, I
select from newspapers and greeting oards the worsat
verses that I can find. The basic technique of the
poetry lesson 1s first to ask the students, *What do
you think of this poem, and why?*" or "Is this a good or
bad poem? Why?" I try to avoid attacking a poem by
asking, "What is the meaning of this peea?® My reason
is that if determining meaning is an end in “taelf rather
than & means of supporting a judgment, students often
cease exploring for comprehension of a poem when they
have grasped its literal thought.

* .. ¥When students dig into a bad poem and their spade
thuds against sentimentality, banality, and sterile
language, they express disapproval quite readily, often
as ridioule of the writer. It 18 too mucih to hope,
however, that dislike of bad verses will induce liking
of good poetry. In fact, a danger of contrived lessuns
on poetry is that they car cause students to read good
poetry to julge it without e¢u’ +ing it. To reduce this




possitility I oonduot another lesson using duplicated
matter. I reproduce a number of very short verses,

~each 7 Which expresses a metaphor. Boms of these

are Japanese Halku; others are student efforts, both
good and bad. EKach versge is reproduced except for
the omission of a word or phrase denoting one part of

the metaphor - that is, either the object er the anal-

0gyY. The basis of the deduction is to be truth of
experience. Of course, truth alone does not make
verse poetlc, but if the truth s revealed freshly
throng & new experience, the verse 1s at least poten-
tially poetie.

Below are some examples of metaphoric verses
written by students on the topio "rain'. The amitted
title or phrase ia to be deduced.

A, ( )e
Both eyes flooded with
Tears which are quickly swished dry
‘Ere orying again.

This metaphor tells a truth so dramatically that
the common working of a windshield wiper takes on the
freshness of &n uncommon function.

When the omitted word in the following metaphor
is inferred, the verse indeed expresses a truth rather
rreﬁ’uy, though admittedly the truth 1s tainted by
artifice:

B. Washerwoman
Rough~fingered rain
~ Faghes out ( )* of roof.

The following metaphor is rleasingly tingc';d with
sentiment:

C. Rain, tear-stained and forlom.
Flattens its nose against a ( )¢

Ed
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Finally, I offer here a metaphor that I must
admit I dismissed ag a "cute' lie, until later when

‘ . .comf.ortably indoors on a dismal rainy day, I was

knifed by its truth.

D, listen to the rain on the roof
Trying to get in ( ) o

In closing, I should like to say that the reading
improvement lessons suggested gbove are recommended
for regular courses, but not as basic lessons for pro-
gramg of remedial reading. Remedial needs are too
individual .:nd too personal to be met fully by such
classroom lessons.

‘#*Answers: (A) Windshield Wiper, (B) sheets, (C) window

pane, (D) out of the rain.

“« ® * »
IMPROVING READING IN THE LABORATORY

Martha J. Maxwell
University of Maryland

Many colleges and univei..ities offer reading
assistance to their students through a special reading
laboratory. I am not sure how the term "laboratory"
came to be associated with reading programs, since few
resemble Webster's definition of a laboratory as "a
room or building for scientific experimentation or re-
search®, Also I rind 1little agreement as to the differ--
ence in functions between a reading laboratory and a
reading clinic, although the latter term implies more
intensive individual diagnostic and treatment services.
The activities whicl are offered by college reading
laboratories vary widely from institution to institution.
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Some reading labs offer individual help exclusively,
others give formal courses in reading improvement,
while still others provide more or less informal
group programs, and all offer some dlagnostioc test-
ing. For our purposes, let us consider a reading
laboratory, as a prugram that is less formal than a
reading course and less remedlal in nature than the

services offered by a reading clinio. -

In a recent survey of colleges and universitias
offering reading programs, Miller (1969) oites a
trend which merits our attention: that is, the chunge
in philosophy manifested by some institutions who have
recently -discontinued developmental reading programs.
He notes that 13% of the schools had dropped progreams
in the past five years; yet he clites a general trend
indicating increasing demand by students for reading
help. One of the explanations he suggests for this
decline in reading courses is the changing attitude of
colleges as to their responsibility in helping the
student become adjusted to college, Inoreased enroll-
ments, coupled with more rigid gelective admission
screening, he feels, auggests a reluctance on the part
of colleges to provide "remedial® help for the lsss able
students. Other explanations he proposes include the
costs of meintaini reading programs and the shertage
of trained personnel to direct thenm.

Another current issue in the oollego reading field
is the changing philosophy toward geleoti students,

Ks we have become mo: - .cognizant of the vital importance
of student motivation in reading improvement, there has
developed a growing tendency to turn from oompulsorg

Yo voluntary programs, Ernest Jones's statement (1959)
that "The selection of students for college and univers-
ity reading programs should be entirely on a voluntary
basis® aptly 1llustrates this vIeWpoIn¥.

With these trends in mind, I would like to Aiscuss
with you a relatively recent development which I feel
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will--be-shaping our college rzading programs more-
and more ---this 1dé._the Self-Help—approacis- -

“The ‘8elf=Help approach reflects ‘the current
zelt-gelst which 1s manifested in other aspecte of
our culture by the do-it-yourself craze. In the
educational field, the development of teaching mach-
-—--1nes and other types of programmed learning materials
~  1s providing tools and techniques by which the student

can teach himself, In the reading field where we are

fasad with the dilemma of having ever increasing de-

mands for our services by students on the one hand,
and Z shortage of trained personnel, on the other, we
are facing the necessity of finding new and different
techniques and aprroaches.,

In the University of Maryland Reading and Study
Skills Laboratory, we have been experimenting with the
Self-Help Method this year. I should Ilke to tell you
about the background of our program, how we got in-
volved with the self-help approach, and some of the
results we have obtained.

Our reading lab ies a division of the University
of Maryland Counseling Center and has traditionally
offexrad a voluntary, non-credit, non-fee program fcr
any student in the University who desires to ilmprove
his basic learning skills. During the past five years,
we have trled a number of different approaches in
organizing and developing thée reading program. Five
Years ago we had a semester-long program in which small
groups of students (less than 10 persons) met bi-weekly
with a counselor to discuss their study and reading
probleme and practice on skills, Althoiugh these groups
began the semester with apparent enthusiasm, usually by
the last quarter of the semester all but one or two
students in each group had dropped out. We then tried
1imiting the program to 6 weeks' sessions offering 4
sessions per academic year. Although the number of
adtudents who remained in the program unril the end in-
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creased, the attrition was still high, Next, we
required all students entering the program to take

2 lengthy test battery and sectioned them on the

basls of their test ascores into one of four groups:
reading, study akills, vocabulary, and a special
*motivation® group - this latter was composed of
students who scored in the upper quartile of the

test Lattery and was -conducted using a group therapy
approach. One out of four of these motivation groups
vas successful in retaining students for six weeks,
and e1g0 in reducing some of the hostllity the students
expressed toward thelr college instructors and toward
being sectioned in this partiocular group, In all of
the skills groups, students who remained for post- zest-

ing showed significant geins and favorable attitudes
toward the program.

The following year, we discontinued the motivation
group and offered specialized work in the three skills
areas. Although group size was limited to 10 students,
the counselors followed a presoribed lesgson plan, pre-
sente? techniques, gave the students practice on the
8kill areas and encouraged discussion, Although this
procedure resulted in somewhat increased attendanoce,
there was still a high drop-out rate ranging from 10%
to 90%, Careful analysis of the attendance records
falled to reveal any significant relations between the
number of drop-outs, and type of group, ocounselor, size
of group, materials, or methods used. However, we did
establish the fact that students who remained in the
program for the six-weeks period showed significant
gains in their skills on the post-test battery.

Last summer when we realized that our gtafs wouid
be 1limited to one person because we were unable to re-
crult a replacement for a counselor who left, andlacked
experienced graduate assistant help, we were faced with
the necessity of radically revising the whole program,




Members of our counseling center staff had con-
duoted follow-up interviews with students who had
dropped out of the reading lab program the previous
semester. The information collected through these
interviews was "eye~opening®. One thing that was
apparent from these interviews was the frequency with
which students expressed the feeling that their needs
were quite different from those of the other group
members, Even when the group spent time on an aotivity
which the student felt was important to him he would
complain "but we dldn't get enough work on skimming..."
The interview data was further substantiated by a study
made by Rollins of the personality characteristics of
students who remained and those who dropped out of
our program over a two year period. He concluded that
remainers in general tended to be Yeasy~going, patient,
moderate and undemanding people who tend to accept
uncritiocally whatever is offered®. Teraminators, on
the other hand, could be described as "impatient, in-
tolsrant, oritical and demanding people who are likely
to lose interest quickly in anything which is not seen
as being of direct and immediate benefit to themselves."
These conclusions were based on scores on the Oalifornia
Paychologiocal Inventory, a personality test.

Thus, we were faced with g desire to mrovide more
individualized help in reading and the other learning
skills for more students with a greatly reduced staff.

As a result, we spent last summer planning and
preparing a program in which the student might receive
maximal help on his individual problems with minimal
supervision by the counselor. This involved develop-
ing new nmaterlals and modifying avallable exercises so
that they could be self-administering and self-scoring.

The objective of the self-help lab is to provide

the motivated student with techniques and materials
designed to help him improve his basic learning skills.

12
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Individualized programs are offered in reading skills,
study techniques, vocabulary, spelling, listening .
gkills and note-taking skills. Each student workss.
individually with his own materlals, at hie own level
and at his own rate.

Each gtudent entering the self-help RSSL proanm
arranges an appointment with one of our sounselingyoen-
ter staff for a 20 minute soreening interview. During
this interview, the counselor attempts to learn more
about the atudentk problem and determine whether the

lab or individual counseling would be the most appro-
priate service for him. In many cases, the student
receives both individual counseling and enters the
reading lab. The counselor also explains the natura

of the lab program and stresses the importance of moti-
vation and practice in the improvement of learning wskills.
The student 1s given a brochure desoribing the self-help
program and the steps he must follow to enter. If the
student agrees to enter the lab, then the counselor
arranges for him to take the RSSL test battery.

The RSSL battery consists of the following testa:
The Robinson Hall Reading Teat on Russian History, the
Brown-Holtzman Study Habits and Attitudes Inventory,
The COoop-English form Pm (vocabulary and spelling sec-
tions), the SRA Reading for Understanding Placement Test
and the R3ISL Diagnostic Spelling Test. Scores on the
University of Maryland freshman testing battery are also
avallable, These include the Cooperative Reading Test
and the ACE and various other achievement and person-
ality measures.,

When the student completes testing, he is section-
ed for two lab periods per week. When he attends his
first lab meeting, he is given his test results and
disocusses these with the counselor. He is given a
packet of materials with his starting level indicated
and sheets on which he will record his attendance and

13

£9




" progress, and directions for using the materials.
The ocounselor assists him getting sta.ted and en-
courages him to ask for help if and when he needs
it, Onee a student has started on a program, he may
use the lab facilities at any time during the school
day that he wighes, although the counselor is only
available for consultation at epecified hours.

Last semester 85% of the 98 R3SL students worked
on reading skills. I would estimate that less than
10% of .this group had the necessary basic verbal and
comprehension skills or the confidence to begin work-
ing on speed reading without practice on comprehension
and vocabulary skills. As a result, most students were
encouraged to begin with Thurstone!s SRA Reading for
Understanding materials or workbook exercises on vocab-
ulary and various comprehension skills prior to attempt-
ing to improve their aspeed. Interestingly enough, most
students £ind that they complete the ¢xerclses more
raplidly as they advance in these materials.

When the student atialns a specified level of com-
prehension, then he may he shifted to skimming exer-
ociges, the SRA Rate and Power-bullders and machine
practice with the EDL Controlled Reader and/or acceler-
ators. The Tach-X 1s used primarily for vocabulary
building and spelling, with written exercises to be
completed following his viewing the words. However,
some students prefer to use the tachistoscope with
phrases in an efrfort to lnorease their eye span. Use
of the machines as well as other materials and methods
is optional, and the reading counselor assists the stu-
dent in finding the approash that will work best for him.
All ‘of the materials and machines are operated by the
student. At the beginning of the program we found that
the repair bills ran a bit high, but now by providing the
student with both written instructions and a 3-minute
demonstration, we f£ind that he can operate the projectors
sffectively and with care.
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A variety of work books, text books and mimeo-
graphed materials, etc. are available in the lab for
the student’s use. If he is motivated to practice
on his own outside of ths lab, he is encouraged to
purchase an approrriate work book. Xeys are provid-
ed for the student's use in grading and evaluating
his omn work.

Student response to the self-help has been
enthusiastic. More students have applied for the
progrem this year; many who are in the progrem have
encouraged their friends to come, anc students are
gpending more time in the lab and conpleting more
work than was true of previous groups. Last semester
41% of the students spent more than 11 hours in the
lab, compared to 17%# in 1959-60. Inasmuch as & num-
ber of students entered the lab the last few weeks
of the semester, we expect to average even higher
ettendance figures by the end of the year. 8ince
attendance in a voluntary program may constitute one
oriterion of its effectiveness, these data suggeat
that the self-help approach is meeting students needs
to a higher degree than our former methods.

To illustrate the range of student abilities in
the lab, let me cite two brief cases. One student,
a freshman in englineering, entered the lab last fall.
His entrance test scores were so low (below the 13th
percentile on U, of Md., norms) that his chances of
remalning in the engineering curriculum were extreme-
ly remote., His reading comprehension at the beginning
was at a sixth grade level and his speed score was
119 w.pem. To make his academic future look even
bleaker, he was working in the campus dining hall so
that his study time was limited. He attended the lad
falthfully all semester working on voscabulary, spelling
and comprehension skills and carned a "C " academic
average. Currently, he is reeding college level
material witi ease, with speeds averaging around 480 w.pa. -




and carrying a "B" academic average.

A contrastirg case was a junior majoring in
history who wanted tc improve his speed of reading.
His test scores were all above the 95file except
for reading speed. He attended the lab for just
two weeks, increasing hils reading speed on college
level history material from 250 w.p.m. t0 an average
of 885 w,pim. with 80% comprehernsion. He too was
motivated, At the end of two weeks, he announced
that he had achieved his goal and was leaving the
program,

Think for a moment what might happen if two
students with such different ablilities were enrolled
in a traditional reading class,

Most educators pay "lip service"” to the principle
of individual differences, yet this is all too often
ignored in the way in which courses are taught. In
reading work, which involves one of life's most in-
dividualistic experiences, I wonder how much less we
accomplish by trying to teach groups or ciasses. Even
when reading students are sectioned in homogeneous
groups, the range of differences inoreases rapldly
as they begin to improve,

The self-helr approach makes it vossible to max-
imize individuel gasins in reading, increase student
motlvation, and gives the reading teacher an oppor-
tunity to develop a closer relationship with students
and to galn a greater understanding of thelr needs
and problems,
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* » * -

IMPROVING RFADING AS A PSYCHOLOGICAL SERVICE

Barbara Ann Becher
Fordham University

Yhen I first accepted the invitation to talk
about Reading as a Psychological Service, the toplo
appeared to be very specific, very clear, and very
easy. However, the closer the deadline came and the
more thinking that I 4id about the topic, the more

. general, the more vague, and the more Aifficult it
seemed to be to expand such a title., I am sure that
if I used this title as some sort of projective tech-
nique for each of you the interpretations would vary
widely. Perhaps this 1s really an advantage of the
title since it gives me a great deal of latitude in
deciding Just exactly what I will cover.

I have finelly decided that I will handle the
topic by discussing the coordination of Reading Im-
provement Programs within the structure and orienta- '
tion of the Office of Psychological Services of Fordhar
Unlversity. .

The Office of Psychologlocal Services and its

staff are a service organization and a part of the
administration of the University. Since its opening

Q Lo
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on the Fordham Campus in 1954 and at the City Hali
Division in 19565, the staff, its funotions, and its
student-clientele have grown by leaps and bounds.

At present the prcfessional staff conslsts of seven
full-time psychologists, two part-time psychologlats,
one pari-time speech-correctionist and one psychiatric
congultant. This staff is committed to the principle
that its functions must be integrated to the primary
aims of the University, namely, the harmonious devel-
opment of all the powers of the human belng, physical,
social, intellectual, aesthetic, and spiritual. The
services of our office are regarded by ourselves and
the University asan adjunct, but a necessary one, to
the primary business of teaching. Therefore, we feel
that our orientation permits us to deal, within the
scope of our competencies, of course, with those areas
which may deter the student from benefiting to the
fullest extent from what the University and its faculty
are attempting to "teach'. Voocational disorientation;
s00cial, home, economic, emotional problems; speech,
study, and reading deficiencies may all hamper studente
to the point where they do not benefit from what they
are taught and do not function satisfactorily and
efficiently within the framework of the Unlveralty.
Eence, our office has undertaken to provide educational
and vooational guidance and testing, personal counsel-
ing, diagnostic testing, psychiatric consultatlion,
reading and study skills programs, remedial speech,
and job placement.

Reading and study skills programs, then, are a
means to an end rather than an end in themselves. As
we view these programs they are a means to several
ends: first, they are geared toward improving reading
to prevent student drop-outs and academic fallures;
to funotion better in the olassroom and with his studies,
through improving his reading and study skills; and,
thirdly, these programs are employed to orient the
students toward psychology, psychologists, and mental
health with the firm belief that this will inorease the
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student!s tendency to seek professional services shen
faced with problems whioch hinder the achievement of
University goals and when he could benefit from or
demand the counseling, guidance or psychiatric assist-
ance offered by the Office of Psychologiocal Servioces.
The third end is by no means the primary emd of our
reading improvement programs but, it is an end waioch
we feel may be unique to the rordham reading programs
and, hence, it is with <ur use of improved reading
progrems as an orientation to psychologioal assistance
that I will devote the rest of this disoussion.

Before I go into this further, however, I imagine
you would be interested in knowing what kinds of pro-
gmms we offer and wha' materials we use. Both on the

ampus and at the City Hall Division we teach two
ssctions each semester of a course entitled Reading
Improvement and Study Skills. (Most of college read-
ing is studying and most of oollogo studying is reading
hence, we feel that the two cannot bs separated into
separate courses.,) Thesc classes meet tWo hours a
week for a pericd of ten weeks and the enrvollment is
generally 15 to 30 students per section. 'The courses
are all free, non-oredit and voluntary for most of the
students. ‘A few students in each section are rsquired
to take the course by their Dean because of excessively
poor reading performance as determined by the (oopers-
tive English Test which is administered as a part of
the ireshmen testing program. Students are reoruited
for the programs from all classes via bulletin boards,
student newspapers and lettors sent by our office to
freshmen who have checked reading or study problems

on & ghort problem check list or who have scoréd be-
lgw the gzhcpomontilo on ﬂ::;d ortroaging oomgohon—
sion on ooperative Test. ost of the
clagses inolude one of tn! e Harvard reading films, a
pressure reading exercise which consiets of subject
nmaterlal oconcerned with reading skills and, a discuse-
ion of the content of the pressurs reading exercises.
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The pressure reading exercises which we mnse have
been written by one 'of our staff, Dr. Pa:! Centi.
Clasges are also 4evoted to oritical readi.;, recog-
nizing propagandy devices, taking notes, preparing
for and taking examinations, and other study skills.
In addition to these programs we also offer a Tive
week summer College 8kills Program for high sotinol
graduetes who will be entering colleges the follow-
ing September. :

Now then, let us return to our use of thece
programs for psychologicel orientation. Aside from
exposure to articles in magazines, newspapers and
Sunday supplements as well as more or less deroga-
tory jokes end cartoons, our Universlty freehmen
have %3ldom had any contact with psychologiste before
ocoming to college. They know little about the func-
tions of a psychologist and even less about what use
a psychologist can be to a college student., "Head
shrinkers® are for the "crasy® and the ®mentally 211"
and the students : re likely to look with suspicion
on psyohologiste as well as their student-clients.
They are even less likely to refer themselves to a
psycholcgist when they are faoced with problems which
threaten their college ocareers. Reading lmprovement
programs taught by psychologists who identify thea-
selves to the gstudents as psychologists are, at Ford-
ham, one way of exr»osing our freshmen to psychologlsats
a8 teachers, as average people, and as professional
persons who are friendly, interesting, and approach-
able rather than frightening. .

. Besldes the mere presence of a psycho .ogist 1n
the classroom, some of our course content deals with
psychological subjects or is approached with a psy-
chological orientation. I would like to zive you a
number of examples of this.

1. VW¥e supplement the Harvard reading film
SBarzun on Tests" with a lengthy discussion on psy-
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chological tests., We go into the various types

of tests, including intelligence, achlievement,
aptitude, &nd personality tests, including the
projective techniques. We digouss what the tests
are like, the philosophy behind them, the advan-
tages and limitations of -each type of test, when
they should and should not be used and what v.iue
they can be to an individual., We place particular
emphasis on which group and individual tests we
use with the students and point out the prablems
they may face in the next four years for which
teats can prove beneficial.’ We enco e them to
make an appointment with us to discuss their fresh.-
men test results or to come in for vocational tests
if they are no’ satisfied with their academic pro-
gress or if they are baving diffioculty in choosing
a major, There are always several students who
make appointments with us immediately following
the class. Many come to us at a later date or
refer their friends who are not in one of the resad-
ing programs, .

2. Two of the short exercises devoted to iden-
tifying the main ideas of paragraphs are conoernsd
with the drugs chlorpromazine, reserpine and mesocal-
ine. These paregraphs are supplemented with a dig-
cusslion of the many psychiatric drugs in current
use---when and why they should be used, what effects
they produce and how. Some references are made to
problens of Fordham etudents which have been allev-
lated or benefited through the applisation of psy-
chiatric drugs along with counseling by one of our
staff. In such discussions we try to convey the
1dea that presoribed psychiatric medilcation is no
more of a orutoh or a disgrace than an aspirin for
a headache. '

3. One of the paragraphe which we use for a
lesson in oritical reading describes an officer in
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the Armed Forces who refuses to get to know the
men in his command because he does not want to
order hig friends to die. This particular para-
graph has never falled to prompt a very llvely
discussion of the pros and cons of this attitude
from the point of view of both the officer and his
men, It very naturally evolves into a 4iscussion
of the personality of the officer and from here
into one on emotional maturity and immaturity.

4. A practice exercise in outlining and under-
s lining which is given to the students as an outside ]
i~ -agslgnment lg drawn from-a -short -Canadian pamphlet. —:
\ entitled 'Understanding the Young Adult®. This
selection dlscusses the physical, mental, social
and emotional changes occurring in the young adult.
It also deals with parents, love and marriage, and
vocations. The final portion deals with becoming
mature and lists many qualities which a young man
or woman is expectéd to develop if he or she 1is to
be considered reasonably mature. When this assign-
ment 1s reviewed in class the content of the selection
is, of course, elaborated upon and discussed with the
students, They are always particularly interested
in the signs of maturity and how a college student
may work toward and attain such maturity.

5. The practice exercise in scanning 1s entitled
"The College-Level Retarde’ Reader with Emotional
Difficulties®. This selection points out that resd-
ing deflciencies at the college level may be du¢ o
the presence of emotional maladjustments. Studc
would, of course, be interested in knowing if tha
were true of themselvsos, Hence, the articie goes
on to indlcote that emotional probleme are generally
found to be the basis of reading difficulties in
studente who do not show the expected improvement,
are not able to keep pace with the group, or who
fluctuate ccnsiderably in the reading program. More-
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over, it is pointed out that students with emotional
problems are often revealed by their behavior in
class. They may be overly concerned with Derfection;
they may easily become discouraged and frustrated;
they may react to their inability to progress by
becoming aggressive, hostile, and critical, or by
withdrawing or showing a general insecurity. In our
discussion of this material we g0 one step further
and indicate that in any claasroom these same slgns
point to a probable emotional difficulty. This > sad-
ing selection indicates also that while emotional
problems may be the cause of reading deficlencies,

it iswalso.tnue.thatwreadingvdefiolenoies'may“oauie
emotlional problems or, the two may interact and the
disabled reader may be caught in a vicious cirocle.

In discussing this selection we also spesk briefly
of how emotional problems are worked out with ochildren
in ploy therapy and with-adolescents and college
students in face-to~face discussions.

6. It 18 a generally accepted fact that concen-
tration difficulties which are often gevere and/or
disturbing to the student may be the first sign of
the presence of emotional disturbance in this age
group. Therefore, when study problems are dlscussed,
practical ways of melntaining concentration are
suggested but the students are also made aware of
the fact that worries and problems in gsoclal, gexual,
moral, famlly and other non-academio areas may inter-
fere with the abllity to concentrate on studies.
They are encouraged to make an appointment to see us
if attention and concentration difficulties persist,

7. Debilitating fears of examinations are des-
eribed to the atudents as symptomatic of emotional
problems which are frequently uncomplicated and
amenable to shori-term counseling,

8. Study techniques are given more meaﬂigg by
pointing to their basis in the results of traditional
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learning experiments. It is in conne;tion with

this dlscussion that we attempt to assist the
students to see a psychologist as & research orien-
ted person who is interested in all aspects of humen
behavior---normal as well as abnormali; how most
people normally learn as well as why 'some people
have difficulty in learning. ‘ i

9. In our over-all aporoach to the students
we attempt to introduce humor and flexibility and
we are non-directive rather than authoritarian.
Ve view the students as developing individuals with
a ‘capacity to think, to reason, and to feel, We like
and respeot the students and we want them to know
this. Hence, we always display a readiness and eager-
ness to hear their opinions and a sincere interest
in knowing how they feel about something as’ well as
how they think about things. We try not to underplay
the importance of emotions and we do 'try to shake
the students' familiar mistaken notion that develop-
ment of the intellect is all important and emotions
are best suppressed.

10. Finally, we use our contact with the stu-
dents in the reading programs to identify for our-
selves those individuals whose academic¢ performance
may be hampered by the presence of psychologlcal
problems.,

In summary, I would like to say that the improve-
ment of reading and study skills is the primary ainm
of owr reading programs but what I have just presented
are ten of the ways in which we at Fordham make use
of our reading programs for another aim namely, to
orient the students toward psychology, psychologists,
and mental health without falllng to improve their
study hablts and their reading speed and comprehension.
Many of the students whom we have first met through
ouwr reading classes have later referred themselves to
the Office of Psychologlcal Services with personal
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problems which were interfering with their attainment
of the goals of the University. We feel that without
this contact these students may never have sought
professional psychological assistance. Through these
students we belleve that we have reashed hundreds of
other students and will continue to reach many more.
We have some evidence to indicate that we are not
mistaken in this belief., A Student Evaluation Ques-~
tlonnaire which we sent last summer to astudents who
had been geen in our office within the last few years
for test interpretations, guidance, and counseling
indicated that 85 per cent of the students we had
‘seen- ‘were self-referred, This survey also told us
that 40 per cent of the students who had responded
to our guestionnaire had referred their friends to

us and 96 per cent of the students said that if the
occasion arose they would refer their friends to us.

There are still many students who are falling
So achleve University goals because of psychologiloeal,
personal, and emotional Aifficulties and whom we have
still falled to reach. However, we do believe that
our reading programs have helped us to reach and
assliat many students to achleve these same goals,

* * * *

ROLE PLAYING AS AN AID IN IMPROVING
READING ABILITY AND EMPATHY

Charles J. Versaccl
Lehigh University

At a professional meeting, if it can be said
there exists an over-riding question from the group
as a whole, it might simply be, "What is new?"® After
having been exposed to a number of so-called ‘new'
approaches, the merits of the methods presented must
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be oritically analyzed and compared with previous
or current techniques which may be similar. This
would suggest varying methods of conducting evalua-
tions. l

This report pertains to researcd conducted by
Dr. Sylvia Heimbach. The approach (inh this instance,
role-playing) 1s not 'new'. However, the combination
of role-playing as an aid in improving reading ability
1; an interesting and certainly a crqditable innova-
tion. X

PROBLEM UNDER INVESTIGATION

A baslc assumption relative to role-playing was
that 1t allowed for spontambity, creativity, and
sharper perception for participants--while reducing
constraint. It 1s essential that the distinction
between role-playing and role-taking be understood.
Role-playing is considered by Moreno as being an
experimental method of learning which facilitates
the exeouting of various roles in a suitable and un-
constraining manner. Role-taking, by contrast, is the
executing of clearly defined and structured roles and
does not allow for altering these roles.

This study was inltiated to determine whether
attempts to provide insight pertaining to emphatic
processes would ultimately improve reading ability.
The subjecte were in the tenth and eleventh grades,
The experimental groups received training directed
at improving role-rlaying. The control group spent
equivalent time reading in the school library.

The procedure followed with the experimental
groups were intended to impinge upon as many senses

as possible, with the emphaslis upon understandi
characters in the materials rather tEEH"_Giéiﬁﬁgéhem.
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The Nelson Reading Test, The Nelson-Denny
Reading Test and an empathy questionnaire were
utilized as criteria to measure progress,

Nature of the Experiment

' The procedures used with the control and ex-
verimental groups were varied in the following
respects: )

Control Groups Experimental Groups

1. Greeted impersonally. 1. Friendly, warm approach
Treated with detachment, with direot personal
interaction,

2. Formal attitude. 2. An informal relaxed at-
mosphere with firmness.

3. Dogmatic and brusque 3. Lelsurely pace, but con-

approach, sistent with performance.
All work was completed and
cheocked.

4, Little individual atten~4. Individualized instruo-
tion. Emphasis on group tion. Aliowsnce for in-
conformity. dividual differences.

Patlence with individual
shortoomings.

S5« No demooratic planning. 5. Democratic planning.
Work was assigned as glven,Group cooperation in
with minimum motivation. selecting from alternative -

cholces, Group initiation
of units encouraged.

6. Discussion limited. 6. Assignments were worked
Class work was primarily out together in informal
giving specific answers groups.
to specific questions.




7. Teaching materials were 7. There was extensive
ldentical with experimen- use of dramatization,
tal group. With the control both imorovised and
group the experimenter went prepared.
through the motions without
any personal involvement,
keeping to a minimum any )
interaction with the student.

8. Plays were read through 8. Imaginative identi-
at seats, summarized in fication. All senses
notebooks, and briefly dis- were called into vlay.
cussed only when questions
were ralsed.

The materlals, consisting of »lays, stories and
career pamphlets, were soclally oriented and dealt
with situations of interest to teen-agers.

Some of the titles included:

Boy Dates Girl

Blind Date

Going Steady Problems

Diet for Losing Weight
Prettlest Girl at the Dance
Seven Parts of a Ball Team
Personality Pays

You, Incorporated

With the experimental group, attempts were made
to develop gocial sensitivity. The author states:

"In literature, both stories and plays were
approached in terms of the relationships between the
characters. Thelr motivations were extensively analy-
zed, scenes improviged to bring them to life, and
thelir reactions criticized in terms .of the kind of
pveople they were., Plays were dramatized as fully as
poasible, after initlal character motivation, They
were followed with discussions of the central problem
and related to similar problems in the student'e own
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experience. The pivotal questions were: "How does
this character feel?®, "What makes him act this
way?*, ®Is 1t right or wrong?" *What should be done
to make 1t better?", "How are you like this person?",
fHow are you different??

FINDINGS

An analysls of the results of this study indicat-
ed conclusively the effectiveness of training in
role-playing. Role-playlng as a teaching ald ocan
inorease emphatic participation and materilslly aild
in improving reading ablility by inocreasing the power
to interpret symbolic meaning on both verbal and non-
verbal levels.

ICSCUSSIONS AND IMPLICATIONS

The utilization of role-playing to improve empath:
and ultimately positively influence reading ability
appears to be the logical extension of and amplifioca-
tion of motivational factors adhered to in what Betts
terms a Directed Reading Activity. This similarity
ls clearly evident when we examine the aspeocts of a _
Directed Reading Activity. A Directed Reading Activity:
includes a readiness verlod which involves: .

1. Insuring an adequate background of experience
2, Developing working concepts
3. Motivating interest and establishing purposes

for reading

Following silent reading, word-recognition skills -
and comprehension factors recelve attention. 8Students .
then engage in silent and oral re-reading for specific -
purpcses. The culmination of a Directed Reading '
Actlvity involves follow-up activities. These follow-
up activities might include study-type activities,
games, extended reading, dramatizatlon of storles or
presentation of plays.

]
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Role-playing viewed in the perspective here
presented is assumed to be one of many culminating
activities which may be utilized to promote reading
ability. The value of role-playing must certainly
be recognized and even given oriority as a technique
to improve reading abllity.

However, the use of role-playling should not be
ocongidered a panacea for the improvement of all
reading.

As an intensive technique it would be most
advantageous to use role-prlaying in a literatu-e
course or one socially oriunted rather than in a
course which is »rimarlily concerned with factual
content (science, math).

Role~playing would have particular value in a
remedial or corrective reading aituation as an inten-
sive technique.

We can suspect that role-playing would be appro-
priately used in the intermedlate and secondary grades.
At a college level role-glaying would perhans be con-
gidered a welcome adjunct to methods presently in use.
We could safely assume that as we progress through
the grades——the quality of materials used will beoome
more important than sheer quantity. )

The shallenge to refine instruments which will
identify individuals who are deficient in specific
reading skills rests squarely with reading personnele
whether assoclated with the classroom, reading labor-
atory, or clinics. -

As techniques and methods are demenstrated to be
effective in improving reading ability per se further
support is given to the view that the road ¥o reading
improvement is indeed wide and versatile. We have
not reached the level of sophistication which would
allow us to harbor the idea that methodology and
technique offer only a narrow framework within which
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we can opereate,

Role-playing, although a limited device, sub-
stantlates the multidimensional approach to improving
reading abllity.

* * * *

READING ACHIEVEMENT AND SOCIAL-CULTURAL CONDITIONING

Albert J. Mazurkiewior
Lehigh University

The enigma in reading disability as suggested by
the ratio of four boys to one girl has been investigated
by a number of researchers with few positive findings
reported, One of the more recent related regearch re-
vorte (1) indicates that if a boy contracts measles
about the ags of two he 1s likely to have a reading
problem. We might ccnjecture that since measles is
known to attack the n:rvous system, some effect on
the functions of the brain tekes place. This theory
would be supported by the research of Eysenck (2) and
Stephen (3) who have indicatel that brain damaged
children are less conditionable, therefore, less able
to learn. Unfortunately, since measles before the age
of two does not affect the female child in regard to
reading, we are led to believe that the maie child's
brain 1s more easily damaged by such diseases, or some
other factor plays a part which, as yet, has not been
uncovered,

Research reported in the field of differential
psychology (4) indicates that at all ages, the female
showg more *viability® or capacity to maintain life,
than does the male. Prenatal and infant deaths are
more common among boys. Although 20% to 50% more boys
are ooncelved, only 6% to 6% more boys than girls are
born. ‘Thus, even before birth, death has already taken
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in the sooclal-cltural connotation of femininity
asgsociated with the introverted individual and with
the solitary task of reading.

Investigating this enigma from another aspect,
a study of social-culturel influences and rea ng,
vwhich was reported in the 1960 Summer issue of the
Journal of Developmental Reading, was conduoted to
Investigate confr.lmufﬁé' Tactors to retardation in .
reading found in boys. It was hypothesized that the
degree of reading achievement was related to attitudes
conoerning its feminine-masouline qualities which were
developed by social or ocultural environments. The
specific purpose of the study was to investigate the
relationship between a son's attitude toward reading
in terms of its being mostly masculine or mostly
Teminine activity, and his reading abilities, as well
as %o determine the degree a boy's attitude was related
to his father'!s attitude. It was reported that a small
variance was noted in the father and son responses on
the masoulinity or femininity of reading when analyzed
according to the son's curriculum placement, academic
or vocational, and that a greater uumber of sons class-
ified reading as a mostly feminine activity than dia
their fathers. However, the large majority of both
sons and fathers indlocated they believed reading was
a mostly feminine activity. 81% of the total number
of boys and 72% of the total number of fathers classi-
fled reading as a mostly feminine activity.

The results of the investigation indicated that

in the populations studied, members of the male sex

generally viewed reading as a mostly feminine activity
and this attitude exerted some influence on a boy's
reading ability. The boy's attitude in turn was to a
varying extant related to his fatherts attitude and
showed greatest relationship when a boy was in the
vocational curriculum,

The hypothesis that achievement in reading is to
some extent a reflection of some sooisl-cultural in-
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fluences apgoared to have been substantiated by the
results of this investigation. .

Similarly, it has been recognized by psychia-
trists that learving of academic subjecsts may be
repudistsd because of its association with masculinity
or femininity. Oberndorf (5) points out that the
development of in.allectual precocity or psyihogenic
stupidity may be caused by the choice of identification
(superegyv formation) with the intellectual attributes
of one of the parents. %Sometimes,® he notes, *ihe

rson has been rebuffed and emotionsily traumatized

the stupid parent of the same sex and so flees to
an identification with the thinking parent of the
opposite sex." On the other hand, in a specific fam-
11y, Pearson adds, (6) %if the mother is very interested
in learning while .the father is indifferent, the boy
may ocome to regard the desire to learn academic subjects
a8 & feminine attribute. In this way the desire to
learn becomes connected with the passive-receptive
feminine desires which he dreads lest thelr gratifioca-
tion result in castration. As a reault such a desire
has to be repudiated¥,

The above quotations can easily serve (as the
model) to demonstrate how reading efficiency and some
reading problems are undoubtedly affected by the
femininity aure which surrounds the reading facet of
lanugage. Apparently, however, we ougcht also to see
some of this same aure attached to other school tasks
if the psychlatric workers are to be believed. The
effects of the assoclation in a student®s mind between
his sex and the sex of the parent who is most interest-
ed in iearning should in theory, form the basls of many
more learning disabilities than educators are aware of
at present,

The investigation of attitudes toward reading
held by boys and their fathers which was referred to
earlier permitted the collection of data on the atti-
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tudes of boys and their parents toward another facet
of language, writing, as well as on their attitudes
toward studying. Analysis of data on tha latter

area it was bélieved might delimit areas for further
investigation as well as provide information which
might reinforce the previous findings that educational
achievement 18 influended by social-cultural condit-
loning factors. .

The results of this investigation indicated that
57% of the boys thought studying a mostly feminine
activity. We are led to the conclusion that studying
(which necessarily includes reading) is viswed in a
more favorzble light, one assoclated less with nega-
tlve connotations. The correlation between the fathers!
and sons! attitudes on the femininity-masculinity of
studying was found to be .57, indicating the general
agreement between the groups and lending further support
to the hypothesis that fathers of 11lth grade boys do
ggngoiously or unconsciously affect the attitudes of

eir sons. -

It 1s probably also true, let me hasten %o add,
that both fathers' and sons! attitudes may be influ-
enced by the general stereotype view that reading
and, to a lesser extent, studying owing to vocational
and career pressures is not something a *real boy
does®. The influence of the mother figure at this
stage apvears slight, with the relationship indiocated
as ingignificant,

The attitude as reported here apparently finds
its counterpart in the elementary schools as noted by
the observations of Muriel Langman. (7) To what de-
gree thls attitude exists is beilng investigated by two
regearchers and we may expect to see results on this in
due course. However, Henderson, (8) who conduoted re-
search on the relatiocnship of the adolescen% son's

identification with his father and on father-son interest -

similarity, reports that such simlilarity and identifi-
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catlion oxists at the 12th grade level but doses not
appear to exist at the junior high level. Mussen
and Distler (9) in the primary grades found that
this identification existed and the masculine iden-
tification ¢l sons was most significantly related

to the intensity of the father-son relationship.
Other researchers bear out these findings and we

may oonclude that fruitful research - that ig, re-
search on thls problem of ettitudes and reading,

may be conducted at the primary level but thet during
pubescenthgeriod, “he period when the boy is struggl-
ing to achieve an adequate sex role, such research
would be inconcluaive,

The conclusion that fathers generally may be
influencing negative behavior on the pvart of their
gons toward a skill whickh has been shown to be of
importance to academic success 1s a reasonable one.
It might be pointed out that this research evidence
is sunported by example of this attitude available
elsewhere. For example, in a publication called
leen-agera, the author inecluded a cartoon-typs
presen%Eron to shov stercctyped views of what Freal
boys® and %real giris" ave thought t¢ be like. They
indicate that beys accordiug to this stereotype are
good athletes; never ghow emotions; scorn such activi-
tles suoh as music, art, and reading; and are tall,
strong and forceful. The inclusion of reading as a
scorned actlvity has implications for parents and
educators gince the attitude apoesrs to exert some
influence on the thinking activities of boys. Thet
1t exerts some influence in the general American pop-
ulation also appears difriocult tc question,

A cartoon from vne cf the country's newspapszsrs
1s suggestive of this influence and the gtereotyve.
This cartoon shows a boy of about nine sltting in
an easy chalr with an opened book on hiag lap in waich
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he had evidently been engrossed. The boy's father
stands behind him carrying a wealth of baseball
equlpment and has apparently asked his son to go
outside to play baseball and has been turned down.
The tenor of his remarks permits this conclusion
since he 1s quoted as saying, "What do you mean you
w§§ta?£ead your book instead? Are you sick or some-
thing .

The national cultural emphasis on developing
positive attitudes toward varlous sports to the
detriment of developing positive attitudes toward
reading 1s suggested in this cartoon and is an ex-
ample of the wealth of information avallable which
illustrates the method by which social and cultural
conditlioning of negative attitudes are developed.
The statement of a college sophomore, *Maybe the
reason boys don't read as well as girls 1s because
reading 1s for girls®, 1s a typical comment rather
than the exception to the rule,

As can be seen in these 1llustrations and in
the research described, the relative inefficiency
in reading which has beesn observed is to some ex-
tent tied to the real values parents place on reading
rather than to wbat they say are the values. Since
vositive identification of learning and reading with
masculine endeavor appears necessary, the malz parent
with male children has the specific responsibility
to set the stage by his own example for the establish-
ment of appropriate attitudes.

The establishment of motivation to read and to
learn cannct be expected to come about spontaneously.
It is established and nourished by the values asorib- \
ed to the task by the actions and statements of parents
peers, teachers. Certainly if we belileve that this ’
attitude concerning reading needs to be modified, the
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pubescent period seems to be a period wherein much
positive conditioning; that is, teaching, develop-
ment of positive attitudes, could be achieved. The
promotion of masculine identification with reading
in the early formative years (birth to five years
of age) is demanded.

We are to some extent led to believe that part
of our effort must necessarily be devoted towarad
the develonment of a more introverted personality,
since the degree of conditionability - that is, the
degree to which a child is recentive to learning,
appears to be related to the degree of introversion
‘wiloch marks an individual. The theory of Eysenck,
the work of pharmacologists, the effect theorized by
Smith and Carrigan on synaptic tranamission mey well
be related. 8ome clues to the procedures involved in
modifying negative attitudes may have been adumbrated
by the work of Heimback.ll) Certainly much research
and experimentation as well as much creative thought
needs to be given to the solution of these problems..

The attention given here to two aspects of the
enigma suggests the multi-dimensional naturs and the
complexity of relationships of reading achievement.
No panacea-liky solutions to these related problems
are postulated.
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PSYCHOTHERAPEUTIC CORRELATES TO THE TEACHING OF READING

Edward R. Dubin
Temple University

An Ambiguous Role

The role of the reading speociallst 1s indeed an
ambiguous one. The College Reading Association Pro-
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ceedings reflect the diverse backgrounds and purposes
of specilalilste in this area. A composite college
reading person would emerge from this oconference as
part educator, part English instruoctor, and part
psychologist.

An equivocal aspect of college reading is the
concern with a primarily developmental focus as
opposed to a corrective or remedial one. Although
most reading specialists would emphasize the develop~-
mental function as thelr intrinsic role, they never-
theless are called upon to render corrective services,
While we attempt to develop the reading-study skills
of our achieving students, we must administer to the
non-achieving readers in academic difficulty. When
confronted with these corrective cases we frequently
£ind pronounced symptoms of emotional maladjustment.

A further contributiocn to our already ambiguous
role isthe psychotherapeutic consideration. Hyper~
dlgtractabllity, concentration difficultles, erratic
study techniques, and lack of persistence frequently
accompany complaints of poor comprehension and limited
rate of reading. When one observes the intellectual
inefficliency, disorganizing emotions, and self-defeat-
ing behavior of falling students, psychotherapeutic
faotors present a further complicaticr of the reading
specialist!e role.

A Therapeutlc Role

While most reading speclialists are not trained
psychotherapists, they may act therapeutically within
thelr professional role. The types of personal pro-
blems presented by many college students can be
approached through a therapeutic reading program,

This 18 not to say that the reading sveclalist need
act as a therapist. Although the relationship between
tho learning situation and the therapy situation is
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at times quite close, a distinction should be made :
to maintain the integrity of each. Perry and Estes (1)
point out that psychotherapy is a special form of
educational practice;

i 4

The psychotherapeutic role is not historically

an offspring of pedagogy, but whether the psy-

chotheraplst calls his goal of chonge within
the client ®cure", ¥gymptom~remission,’ %adjust-
ment," *integration,” “normality,* %emotional
maturity,® or "growth,® his sole medium must

be his client'e learning processss. Since the

therapist, or psychological counselor aots as

a mediator or facilitator of this learning,

his profession is properly considered a special

and recent form of educational practice.

Dr. Robert Harper (2) in his book on psthothemg'y,‘
states that if an agreement is made between the educato
and student that their goal 1s the substitution of de~
sirable patterns of behavior for diaturbed thoughts, .
feelinga. or actions, the education has become paycho- .
therap;, the educator ig then a therapist, and the '
student has become a patient. From the reading speo-
lalist's point of view, a student should be referred
to a peychotherapist when such an agreement of thera-
reutic goal is indicated. .

Frequently the question presents 1tself as to
whether a student should enroll in a therapeutic read-
ing program or be referred for psychotherapy. Generally
the maladjusted student profits best from concurrent
reading help and psychotherapy., If the student is too
dlsturbed to profit from a reading program he ghould
be referred for psychotherapy with the recommendation
for reading help to be initiated at the discretion
of the therapist. The thirad possibility is for pay- _
chotherapy to be recommended after reading instruetion.. :
This course of action 1s indicated when the degree of
maladjustment 1g unc :rtain or the student is resistant
to accepting referral, Regardless of the decision,
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githo initial oontact with a student has many thera-
¢ peutic lmplications for the reading speciallst.

Intake And Diagnostic Situation

: Several correlates to traditional psychotherapy
exist in the initial pvhase of the reading speclalist-
. student relationship, With the awareness that many
-come to the reading service at a relatively critical
. point in their college: sareers, the question presents

* 4tself as to why at this particular time the student

1s seeking help. The reading speclalist mu~.t clurify
the student's motivation for help at the very outsec.

; The following illustration of a presenting pro-
© blem points up the importance of being sensitive to
motivational considerations, It is taken from *An

» Introduetion to Therapeutic Counseling® hLy E. H.

- Porter, Jr. (3)

") came today particularly becuuse it was
precipitated by a talk with my adviser. I'm
in the School of Education. And the precipi-
tating factor 'is my adjws tment academically.
And I think there are many factors involved

in it; but that is why I came today, because
he indicated so many things are depvendent upon
good grades, so to speak, that I thought I had
better do something a%out it to help me aiong.
And this 1s my second quarter here and I think
I am still in the process of adjusting to the
fgreat" institution. And I didn't do too badly
last quarter, but it wasn't as well as I used
to do. This 18 my fourth year of school. And,
however, I felt I would do better this quarter.
but I'm not, and I'mnot studying at all. I feel
I thought I knew myself and my capacities. I
feel that J'm not doing as well as I could. I

.think I know Just about how far I fan g0, but
f‘
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I'm not doing as well as I should be able

to. And it is so important now for any-
thing and everything I do within the next

few years. And I'd like some help; perhaps
in helping me in my study habits partiocularly,
you can helg me get rid of what!s blocking

me and all,

The student!s highly intellectualized, anxiety
laden statement 13veals the complexity of motivational
factors operatirg in those that seek help. Although
the disposition of such a student cannot be decided
on such limited information, certain speculations
can be made. The invitation to help with the study
habits, if acoegted, presupposes that the reading
specialist can *help me to get rid of what's blook- _
ing me and all." The student appears to be ambivalent
about exploring problems in the personal adjustments
area although this may well be his major concern. He
may, at the same time have a defioit in readin-study
gkllls; he states that he is not applying those he
has, Further interviewing and perhaps testing will
be necessary for the reading specialist and student
to come to some understanding as to the best ocourse
of action to{take.

Within the brief scope of this paper a few of the
theraveutic considerations may be explored. These
should be kept in mind when dealing with students
such as the one discussed above. '

I. The reading speclalist can help the student

to overcome his resistance to facing problems in
personal adjustment, If it appears that the student
can best be helped by a psychotherapist, then resistanc
should be dealt with only to the degree necessary for
acceptance of the referral. Resigtance is to be expaot.
ed 1n people with difficulties; the denial, rationali-
zation, withdrawal, etc. protects them from the pain




engendered in facing one's problems. Corrective
reading involves overcoming resistance to changing
one's reading hablts, as inefficient as they may

be. 8tudents are frequently found who are reluctant
to give up complex patterns of reading behavior
established over the courae of many years, .

Test results can be put to good use in helping
the student overcome his resistances. In the above
mentioned case, the student may be encouraged to
look towards the personality area when the resuits
of testing reveals a high degree of reading-study
8kills. The results of testing in the intellectual
area can help straighten out misconceptions concern-
ing endowment. B8tudents resist help in the reading
area, often because they feel intellectually limit-
ed and afraid to risk fallure in a corrective program.

Overcoming resistances 1s as important to the
reading specialist as it 1s to the therapist. Resis-
tances are perhaps most pronounced at onset of the
reading speclalist-student relationship, They con-
tinue to crop up at different times during the
instructional program. They must be dealt with as
they become apparent.

I1. The reading speoclallst can asgilst the stu-
dent by helping him to ¢-arify his motivation.
Ciarificaticn of motivation 1s directly related to
overcoming resisterice. The faot that a student has
preasented himsell at a reading service ia not auffic-
irent reason to ussume that he is essentially in need
of raading hel.p. The motivation ia relatively clear v
in the probecien student who is tLld to get reading
help or wichdraw from the coilege. It is more obscure
in th:s dzteriorating obsessive atudsnt who seeks ‘
reading kelp as a part of his self-improvement defense
pattern.

‘When a college senior applied for reading help,
he stated that he had & reading problem of some dAura-
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ion.. He had nevertheless achlieved falrly high
irades and recently had bheen accepted by a graduate
school. He was now anticipating a great deal of
difficulty in his future professional program and
was reluctant to enter graduate training. As 1t
surned out, this student's father had placed a great
aeal of stress on his entering this profession and
the student had other ambitions. He was helped to
clarily his motivation for the reading pro as
reluctance to enter a graduate program that makes
demands on asademic skille that the student d4id not
possess, and wha% is more important, did not care to
pousess. There was a considerable lessening of
anxiety as the student came to acocept that his pro-
blem was essentially one of vocational adjustment
anéd parent-son relationship.

The reading specialist who has helped the
anxious disorganized student to olarify his motiva-
tions and reach a decigion as to how to solve his
vroblems, will see a lessening of anxiety and the
beginning of adjustive behavior patterns.

III. The reading specialist must at times offer
support to students who seek his help. The student
mentioned under point II required some encouragement
before hée would accept referral to a counseling psy-
chologist. Even when this seemed to him the most
appropriate oourse of action, he was reluctant to
accept it. He felt guilty at the prospest of explon-
ing his owu interests and vocational goals beocause
he ssw himself betraying his father's ambitions for
him, Some students cannot tolerate the anxiety that
attends exploration of their problems witaout depende
ing to some degree on some authority. Although 1t

is nbvliously the student who must formulate plans and

carry them through, support is sometimes necessary to
bring about the initlative to solve problems.
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, Su?port snould take the form of building the
. student's confidence in his own ability to face his
. {Iz;gblems, formulate plans, and act on them, It is
erent in the procass of reviewing and sunmarizing
the student's strengths which are ssen in his past
sucoesses and in the assets revealed in diagnostic
testing. It is fostered by leaving the decision
as to a{propriate source of help with the student.
Persuasion and advice~giving are the antithesis of
. support in that they undermine the siudent's freedon
and initiative to the the responsibility for his omn
problems and their golution.

- Many more therapeutic techniques can be employ-
© -ed in the first contacts with a student. Resolving
resistances, clarification of motivations, ard pro-
viding support are perhaps the most apvarent. It
-oannot be overemphasized that onoe the student has
decided to enroll in a reading program, the reading
speclalist should refrain from implying that the
problems stem from any renote imponderable causes,
is based on disease, or upon any consideration not
amenable to mastery, Had this been the case, the
reading specislist would have referred the car:>
appropriately to a personality specialist,

Instruoctional S8ituation

There 1s much opportunity in the reading in-
strustion proper to act therapeutically with disturb-
ed students. The student may.or may not be in con-
current counseling or psychotherapy; the goals of
reading instruction should include therapeutic con-
siderations., The trend in college reading is towards
considering the student as an individual with a unique
personality and a unique response to his reading-study
skill aiffioulties. Robert Roth (4) states the case
succinctly:
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Reading programs which concentrate wholly

upon class gains in speed and comprehension
often fall to meet the needs of those stu-
dents who require help. Cae important reason
for this fallure is ‘hat few programs have

been designed with a clear understanding of

the complex nature and wide variety of pergonal
response to reading instruction., What needs to
be better understood is the great importance

of the student'e attitude toward himself (1) as
a person, (2) as a reader, and (3) as a student.
Unless the relationship is understood, and unless
reading programs are made flexible enough to
acoommodate to the varieties of persgonal re-
sponse; many handicapped readers may emerge
from reading training programs with reinforced
dirffioulties, with strengthened incapacities.

There has been a tendency in medicine and psycho-
logy to develop "cookbook" solutions. It is ourrently
evident in attempts to program symptoms and inoresase
disgnoatic efficiency and in the research with the
MMPI to categorize people according to formulas applied
to profiles. It would no doubt prove helpful to the
reading teacher to have at his finger tips a presoribed
program for each personality tgpe and problem., Donald
E. P, 8mith (5) makee this prediction based on some
of hia research., His work suggesta that some person-
alities profit best from directive teaching while
others fare better in a non-directive program. Until
such rolationshife have been worked out more completely,. *
the reading specialist must rely on his knowledge of
learning prinoiples, instructional techniques, and
group interection to provide a therapeutic reading
program for his students.

Some generalisations can be made with regard to
therapeutic reading instruction.

I. The teacher-student relationship is perhaps
most important. The goal of psychotherapy in mos
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disciplines is the theraplst-patient relationa.
itself. ldentification of the student with the
teacher ocan help the student to commit himself u.

his academic role., This identification is possib.c
only Af the teacher is a central part of the progran
The teacher should serve as an sxample of a flexidle
well organized, and purposeful vperson who is inter-
ested in developing similar qualities in his studenv:
A student cannot find such identification with e
machine, or a series of exerclges.

A sincere respect for the student'!s asseis ana
a realistic understanding of his liabilities will
make for trust in the relationship. The relationshi
provides a context in which problems can be brought
out and dealt with effeotively.

Ii. The genersl emotional climate of a reading
gﬁ:%ram ghould provide the fraedom for interaction

is a prerequisite for any group psychotherapy
program., 3dany students with academic difficulties
are isolated in the sense that they cannot interact
freely with students whom they percelve as more
successful or fortunate. Opportunities to work
through these problems of perspective in social
interaction are multitudinous. By sensitive and
flexible grouping and discussion leading, attltudes
towards competition. cooperstion, and responsibility
can also be worked through.

I11. The use of a wide range and variety of
Ainstruotional materials in both group and individual
situations i1s necessary if reading instruction is to
‘be personally meaningful to the student, Aside from
the faot that each subject matter area has its re-
latively unique pull for ocertain thinking skills and
that transfer of skills must be taught, negative
attitudes towards specific subjects matter areas can
be elicited and dealt with with stimulating materials.
Direct help in the student'!s own texts can be espec-
ially valuable in simulating motivation tr~ cove with
. academic problems.,
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IV. The reading program should be so structured
that the student 1s active and involved in all its
phases. The student should be aotive in relation
to the group, to the instructor, and to the material.
The problems of many can be viewed as motivational.
Students in academic difficulty have not been able
to commit themselves to an academic role, to a voca-
tional choice, to the responslibilities of maturity.
Much of their behavior i1s designed to maintain gelf-
concepts that are not compatible with success in
college or in their careers. Only if the student 1is
active will he be able to achieve successes. Success-
ful attempts in coping with his academic difficulties
can go far towards changlig a self-defeating plocture

into a confident adjustive one.

V. In conclusion I would like to emphasize *“:0se
points made by Dr. Marjorie S. Johnson (&) at the :
institute on Reading Disabilities at Temple University
in 1957, We must see that (1) our students are truly °
motlvated to learn; (2) that they are free to learn
because they are free to react to situations, to have o
opinions and expreass them, to see the situation changed '
by thelr reactions and learnings; (3) that their learnin
leads to real accomplishment and satisfaction; (4) that .
the student. must. .develop. high. standards.for his. own. O
performance. Finally, we must be constant observers )
of our students, recognize their problems, help them
gsolve thos2 we are prepared to handle, and refer them
gor expert help with those we are not prepared t:.

andle,
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PROBLEMS IN SPEED READING

Lawrence Charry
Temple University

My assignment on this program is to talk about
problems in speed reading, I expect to present these
problems mainly within the framework of my own experi-
ence in the teaching of reading to individuals, most
“f whom were interested in increasing their comprehen-
slon and rate of reaaing of difficult and detailed
materials. I have encountered the usual groups that
most instruotors teach, inocluding executives, eingineers,




teachers and law students, as well as dcotofe,
dentlists and lawyers. :

With the law school students, I had the feel-
ing that I was able to make permenent gains of about
50 to 100 words a minute on legal materials. Sinoe
thelr reading level on these materials actually rang-
ed from 75 to 200 words a minute, this, to me, was an
impressive figure in terms of percentage of gain, and
-in terms of the total time that they spent in studying
per week,

However, these gains seem infinitesimal in view
of two nespaper clipoings that have come to my atten-
tion recently. The first is an advertisement in the
Sunday section of the New York Times that tells about
a read%ng course that produces speeds up to 2,500 words
2 minuvte,

The second 1s a feature article appearing in the
New York Dailly News on April 15, 1961, It states:
"Washington, a great town for frivolous fads, is
currently caught up in a quasi-educational ocraze-learn-
ing to read fast and furiously."

Tke article continues in much the same vein.
President Kennedy's 1,200 word per minute speed ig
consldered definitely second rate. fenator Talmadge
1s quoted as saying: "but there was a 14 yYear old
in my class who could read 52,000 words a minute."
Thls 1s the direet quotation, but there must have
been a mistake., Bomeone must have carelessly (or
frivolously) added an extra zero. It probably should
have read 5,2C0 and not 52,000.

Senator Williar Proxmire is one of the Senate's
leading speed readers. His ¥fastest reading speed
'with real comprehension! i1s 20,000 words per minute."

Aocording to the author of the News article, *he con-
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ceded that to really comprehend and retain alghi.

teohnical matter, he had to slow his rvading rate

down to ‘*about 1,200 words a minute!.® Proxmire

indicated that he had read 20 books since March 2Gt:..
- The advocates of versatility snd shifting gears willl
. be happy to know that his diet consisted of such
varied fare as Jane Austen, Arnoll Toynbee, and
Barry Goldwater.

The first problem, then, concerns the validity
of the rates of reading claimeé and the dispari®y
between the figures of 200 to 250 words vper minute
and 1,200 words per minute for highly technical matter.

Problem Number Two 18: wh: are we calling this
a symposium in “speed reading®? This name has gone
out of style. In the early 1950%s speed reading
was the rage. The authoritative artioclu on it appeared
in the Harvard Business Review sbout that time. At
: Temple University, Dr. Betts set up the mrogram in
. 8pe3d reading for industry presented jointly by the
. Reading Clinic and the Management Service Division.
I jJoined this program in 1954. To change the emphasi-.
a short time later, we dropped the word ®speed® and
* -called-our program ®Reading for InGusiry®. Other pro-
;-m«g»rama -changed thelr names also;. many -seemed to prefer
efficient reading® or ®effective reading® or ®read
. fagter, better,® ‘

Now, are we again changing owr emphasist? Does
this mean that speed is to be cons’dered as an entity
in 1teelf? Haven!t we found that the way to work on
speed 1s to concentrate on comprehension? Greater
facility in comprehénsion was what brought about the
gains in speed.

This renewed interest in speed seems to represent
& return to a narrower viewpoint, I found that as I
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became more involved in the teaching of reading,

I was teanhing about clear and concise writing

at the same time. I'm sure many others did also.
And, as my viewpoint grew broader, I started to
include other areas of communication. Once again
I found that there were many ahead of me in think-
ing along these lines., -

It may well be that we should not teach reading
by itself, but as part of the total communications
setting. How can we talk about improving our gkill
in reading materials written today unless we also
do something about improving the ability of the peo-
ple who will do the writing? Developing our thinking
along these lines, our division at Temple University
started to organize courses in *Reading, Writing and
Liat eningo "

The next problem is one of particular interest
to me. Each subject area seems to have peculiar
needs and problems of its own, Understanding these
problems should bring about greater insight into
methods of improving reading in that area, My inter-
est has been in the study ci iaw,

I have nade one tentative conclusion, which,
though simple, may be of some importance. I can't
share the bellefs of my laxyer friends, the lLaw School
faculty members, and the Law School students, that you
have to read just about ever, word in every law book
and in every case.

For some time now, I have been questioning the
bellef that the lawyers reading lead. is rore dif+i-
cult than that of any other profession, though it
may be heavier. I found this out when I taught a
reading course under the auspices of the Committee
on Continuing Legal Education of the American Law
Institute. A thorough examination of the material
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that oame across the lawyer's desk convinced most
of us that a careful, detalled reading was necessary
for a large part of 1t. .

It was through this program that I became 1n-
volved in the Temple University Law School Reading
Program, The lawyers felt that 1t was too late for
them to take reading improvement courses after they
started to practice law, The place to teach read-
ing was in the, law school.

This brings us to another problem, one with a
fairly simple solution. To improve the reading
ability of doctors, lawyers, dentists, and so forth,
why not institute advanced reading comprehension
courses for them while they are still in professional
school? Unfortunately, the professional schools
seem to have no room in their curricula for courses
of this type.

At Temple University, however, Dean Benjamin
Boyer of the School of Law, and Dr. Emmett A. Betts,
Director of The Reading Clinic, were both interested
in this problem, and initiated a Law School Reading
Program in the early 1950's. I started to teach in
the program in 1957, and was able to-have writing
skills included in it soon after.

As indicated earlier, the students seemed to
be reading their legal materials at a rate between
76 and 200 words per minute. An inorease to 250
words a minute would therefore represent a slzeable
inorease. Because of the comprehension and con-
ceptual problems inherent in the field, too much
attention cannot be given speed. A student start-
ing law school is in a new and different realm,
much like a youngster starting elementary school.
Students with inadequate vocabulary scores, and
there are many of them, have particularly difficult
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problems.

1%

In my work, I was able to become falrly well
convinced about what I thought to be true all along ~--
that reading ability was one of the most important
factors in success in law school. From my experience
with former olasses, I estimated that good readers
had about %¥wo chances out of three of finishing law
school, while the poor readers had only about one
chance out of three. Good reading skills made quite
a difference. .

The next problem is a difficult one, and will
probably necessitate a great deal of research and
study to help solve it. It concerns the need to do
a great deal of thi king abou%t our definitions of
these cruclal words: reading, speed reading, and
comprehension,

Earlier, Senator Proxmire was quoted as indicat-
ing that he was able tc read 20,000 worés a minute.
Is this reading, or is it ekimming? A very different
definition of reading is offered by Harry Willmer
Jones, in the Sescnd Edition of "Materlals for Legal
Method®, published by the Foundation Press, Brooklyn,
N.Y. in 1952, He says, on page 35%

"A fcase! 1s not ‘read’ by the hasty hedge-hop-
ping of its sentences. 'Reading,' as this word is
used in law study, includes grasping its entire mean-
ing, complete apprehension...If the student is well
above average In ability, he will be doing as well as
he car hope to do, if he successfully reads ten pages
of the ordinary casebook in sixty minutes.®

What, then, would be a satisfactory reading
speed? And what would be an adequate comprehension
score? According to Professor Jones, 100% compre-
henslon with a speed of no more than approximately
100 words a minute is necessary. .
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, In law schools, a large number of first year :
studen’s experience difficulty in writing brlefs, -
They néver seem to kdow how long a brief should

be. Brief writing may be considered to be some-

what eimilar to precis writing. Mostly, the briefs . ‘
are too long. The student is afrajd that a short - s
brief will not be evidence of a 100% level of com-
prehension. Actually, the reverse may be trus.

What is needed 1s a good working definition of
comprehension, one that indicates that it operates
at various levels. Sometimes, 50% comprehension is
sufficient; at other times, 99% is not enough. How
is the student to know what comprehension score is
gatisfaotory? We fall back on the 0ld refrawn, that
¥1t depends on our purpose for reading.”

It is at this point that we seem to arrive at
the conclusion that it is the same familiar story
that reading people hear agaln and again. The
problem in reading are the same at all levels, from
pre-primer through adult. The difference is only

X a matter of degree.

" 4

A number of other problems should be noted and
discussed briefly:

&. Fees, There is a tremendous disparity in the
fees charged for reading programs. Fees may range
in price from $5.00 to hundreds of dollars. Very
often, the size of the fee charged will have little
to do with the quality of the program. One would
like to see some start made in attempting to set up .
professional standards. In Philadelphia, there are
at least a dozen schools or private institutions

. offering reading programs., Simple inquiries from ¢
reading g.,oups would doubtless produce better pro- ‘
; gramsge )
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b. Salaries. A gimilar disparity exists in
the salarYes pald to instructors of reading pro-
grams, vossibly because most of these courses are
taught by part-time teachers. In gome way, star -
ards should be set and maintained to insure good
teaching.

c. Vision. My own particular results in the
testing of vision, usiug the Telebinocular, indicate
that approximately one ovt of every three adults,
with or without correctioz, has some gerious visual
dlfficulty. Individusls are too often compietely
remiss about checking their vision frequently,

d. Machinss, that was often a major problem
and a cenfer of controversy some years ago may soon,
become very minor and unimportant, The teaching
machine nmovement has been sweeping the country so
rapldly today that our relatively few pleces of
reading equivment look puny and insignificant in
comparison %o the mechaniocal marvels. that are belng
produced,

This is not to indicate, by any means, that the
Yeaching machine will take over American eduscation,
The program itself is the important factor. Teach-
ing machines are only one of a number of methods of
presentations of programs. :

e. Irosrammed Learning., Individuals all over
the country are wriling programe today. There is

a 1lkellhood that at least ten groups or individuals
gomewhere 1n this country are experimenting with
programs in adult reading. With foundations supply-
ing funds, there is a great lmpetus for research and
development, and dramatic changes may soon be taking
placa in at least certain aspeots of the teaching of
reading.




f. Tests. Instructors still cannot be sure
that today'e tests accurately measure /the student's
progress, and the effectiveness of the course.
Batter measures are needed to evaluate programs
through pre~ and post-testing. Some standardization
in the methods of reporting test results would also
prove helpful. b

In a general survey of the field bf adult
readlng, one conclusion seems inescapable, As ione
thinks about the methods of teaching adults, one
continually goes back to comparisons concerning
teaching at earlier and different age and reading
levels., The basic and fundamental issues in read-
ing are the same at all the reading levels.

» * * * i

A NEW METHOD OF TEACHING READING

Evelyn N. Wood
Reading Dynamics Corporation

The Wood method is in no sense a ‘substitute for
the basic reading skills which have always been taught.
I know of nothing which can take the place of word
atteck ekillls or getting meaning from a sentence or
paragraph. Without these skills there would be no
rapid reading, for without them there would be no
reading. The Wood method builds upon this foundation,
but goes further. .When a person has mastered the Wood
technique he 1s able to read by moving his eyes quick-
ly, easlly, and smoothly down the vage gathering the
meaning. He 1s receptive to many words at a time.
de feels and recognized the concepts the words ex-
preas or bulld. The author's thought flow to the
readerts mind and ¢Zven he feels as though he were
thinking them. He sees the material in the article
as a whole, rather than the accumulation of many small
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garts each one cautiously, meticulously placed gide
y slds, much as one fits a 500 piece Jig-aawtguzzlo
together. He sees the whole article much as the
author first conceived 1it.

This broad over-all view inoreases his under-
standing and enjoyment of reading for having seen the
whole hs is able to examine the parts in thelr proper
relationship more intelligently.

We are not setting a precedent; we are exploit-
ing an establtshed fact. You realize, of course, that
th~re have been very fas{ readers before we began to
teach the methods we use. President Theodore Roose-
velt averaged three books a day whlle he was President.
Reading at the safe, slow rate of 260 to 400 words
per minute he would never have had time to be presid-
ent. Anyone can f£ind fast readers in almost any
community. Mr, Campbell, of one of the best known
law firms in Washington, read a law book he picked
up as interesting at between 1,500 and 3,000 words
per minute,

A young boy in one of my classes at the Univer-
s8lty of Utah read a book between 2,000 and 3,000
words per minute, He told me he had read very fast
all of his 1life. He was an exsellent student, I have
beszn able to produce such a skill and more. One of
my pupils, Bob Darling, is the top student in his
high school oclass. He has read the Wood method and
has been able to establish his place at the top and
keep 1t for a year and five monghs, reading sverything
including 5,000 books he has read in this amount of
time, at a very fast pace.

Many people assume that because they can't read

down the mge that no one else ocan. They are inclin.
ed to judge vhat other people are able to do by their
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own ideas of what can be done. Dr. Thomas Parmiey,
head of the physics department, University of Utah,
sald after he had seen a demonstration, "The question |
is not can it be done or has it been done, but what |
ocan we do to perfect 1t and pass 1t on to a genera- |
tion who nmeds 1t so greatly.® '

] Our training methods are not at issue., Thoge

we are presently using, have as their aim the re-
dease of the student from habits of the past, and
the building of new habits which permit him to read
down the page without vocalizing and without eye-
regression. We are presently using practice sessions
and proseiures I have developed over twelve years of
trial and error, first teaching myself and then teach
ing my own high schocl students and college students.
I have tralned teachers to do this on their own with-
out my direct supervision. This takes at least nine
months. I have learned from them. We are now at the
point whers we have establisghed internal research on
every aspect of our procedures, our ¢%udents and our
results, We have agreed to allow Eduvational Teating
Service of Princetcn to run a battery of tests on our
students matched against a control group. We will be
teaching teachers this summer in a oredit course at an
easvern ftate University.

|
|
|
|
\
|
|
|
|
My purpose in speakinz here is, in all humility, |
to make you aware of something in your field that all
your treining has told you did not exist. One in-
stancs, one Theodore Roosevelt or Bob Darling show
you 1t exists and your text books are wrong. It is
not my purpose to ask you to review my work. None of
you could be so presumptuous as to think if you were,
for instance, a Newtonian physicist that you could
review Fermi's work and prove that an atomic bomb )
could not be made. Certainly you cannot evaluate
something about which you know hothing. I invite
) you to pursue your scholarly quest for learning, for

60




expanding the boundaries of knowledge. This is a
step beyond the basic skills you inculocate so well.
We build on your basic work. Lventually you too
should be able to take students 211 the way.

* * * *

LACK OF READING TRAINING: A PUBLIC SOHOOL VIEWPOINT

Rosemary Green Wilson
8chool Distriot of Philadelphia

My appearance before you today has somewhat an
element of drama in that it represente an opportunity
dong "devoutly wighed® to vresent a public anhool
vliewpoint on teacher training to college representa-
tives having responsibilities in that field. 'I wel-
come the chance to give to this influential group
certain ideas concerning the lack of adequate pre~
paration of beglnning teachers iRk the area of reading
at both elementary and secondary level, Had I boen
asked to discuss this topic even a year ago, it is
not likely that I would have devoted much of my atten-
tion Vo the elementary level. However, in the intfen-
vening time, my added supervisory responsibilities
in the elementary schools have made me very much
aware of a lack of training at that level, also,

My purpose 1n speaking to you on thisg topie,
however, is not in the nature of an indictment but,
rather, a plea for a closer cooperation on thig very
important matter between the teacher training in-
stitutions and the public schools to whioch most of
your graduates turn for employment, Aill that we can
do in the way of on-the-Job training during the
probationary period and afterward is useless without
a solld background of professional training in langu-
age, reading, and related areas at the college level.




'h{\tho fpursuit of excellence® to which so many
colleges are now dedicated must preclude 5%5 en-
phasis on *how to do 1t" courses 1is Aifficult to
explain. Such a plan carried to extremes would
tend in the dircction of placing teaching in a
category with medicine, with the undergraduate
years devoted to a kind of "pre~teaching' prepars-
t%on :1m11ar to the "pre-medical"program now in
effect.

8uch a plan, for example, was announced last
January at Founder's Day at the University of
Pennsylvania with the disclosure of the dlscontinu-
ance of an undergraduate School of Education, If
other colleges and universities were to follow suit,
the ever-present vroblem of teacher recruitment of
the big oity school s;stena would be very much more
aiffiocult.

The Elementary School

In the course of my work as & member of the
8tate Reading Committee during the last four years,
I have become rather familiar with the offerings of
the teacher training ingtitutions of Pennsylvanis
in the field of reading and related subjects, One
of the rsal surprises, not to say sw.ocks of this
study came with the realization that only one course
in language arts 1s required of students ma joring
in elementary education., Since such a course would
probably include all phases of the language arts,
i1t is quite likely that only one third of the time
or less mizht be given to reading per se. This fact
has been confirmed by recent conversations with
young teachers and, to a degree, by observation in
their classrooms. In the case of many of these
teachers, unhappily, there seems to be a pauclty of
courses elther required or elective directly related
to the field of reading at the undergraduate level,
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How this situation has developed in view of the
tremeindous. importance of language arts in the ele-
mentary program ig difficult to understand.

The Secondary School

Not so difficult to understand, but equally
deplorable, 1s the situation with regard to college
courges in the teaching of reading at the secondary
level, As the result of a su~vey made by the State
Reading Committee in 1957, it was discovered that
only three teacher-training colleges in Pennaylvania
offered a course in this fleld at that time. Becange
of a number of factors, including the Governor!sg
Conference on .Education, the subsequeat state-mandat-
ed program in developmental reading, and the inclus-
lon of representatives from the colleges on the State
Reading Committee, there has been tremendous improve-
ment in this area. Judging from reports made at
geveral recent State Committee meetings, all State
Colleges row offer some work in secondary reading
elther in their regular session or in summer school.
In addition, private institutions are also planning
or have already set up such courses. While all of
this is definitely to the good, many of us in the
public schools hope that one more step will be taken,
namely, the requiiing of at least 6ne course in the
teaching of reading for all secondary education majors
or, at least, those majorIng in the subject fislds of
Engliss, social stucles, mathematics, and science.

I can think of nothing that would give a beginning
teacher more security in his new job than some under-
standing of the reading problems of his stucents and
techniques to use in meeting them, From recent events
at the state level, I am encouraged to think that we
are moving in this direction.

Having belabored the negasive aspects of this
situation, I should like to turn now to the positive
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side of the pilcture to discuss the phases of the
language and reading fleld which might well be
presented to prospective teachers in the course of
their undergraduate training. As an 1llustration,
I shall mention first the varlious types of language
‘courses which might be offered individually or in
different combinations to these teachers, both
elementary and secondary. The rumber and nature

of these courses reflect my own bellief in the lm-

" - portance of langusge and the primacy of speech 1n

relation tc reading and vwriting. This latter con-
cept which is basic in the thinking of structural
linguists is to be found, also, in the general 1it-
erature of the fleld wherein it is described es the
sequence of lauguage development - listening, speak-
ing, reading, and writing. Whatever the partlicular
course which 1is devised, certain basic orinciples
in this £1el4d must be taught, learned, and understood
. elearly by uhe prospective teacher. For example,
such concepts as the changing gnd developmental
nature of our English language, American English

as it differs ir vatterning pronounciation, and
vocabulary from British English. standard vs. non-
standard English, and many others serve to glve a
student background and perspective in dealing with
the various language problems which hisg students
bring with them tc the classroom from first grade
through senior high school. Some of the specific
courses which are now being offered or which could
be offered in this fleld erz as follows:

The Nature of Language

An Introduction to Structural Linguistics
Modern English Philology

History of the English Language

While I realize that many colleges do offer courses
of this type, it 1s the rare beginning teacher who
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has had any contact with them. Either they havs
been on a purely elective basis or are given only
at the graduate level, .

Though it 1s probably asking too much, I should
like to make a modest plea, also, for some kind of
work in the area of speech, both corrective and gen-
eral speech laprovement., The correction of non-stand-
ard pronunciation and speech patterns is undoubtedly
of much greater importance and urgency in large urban
centers than in surrownding suburban or rural areas-
Yet, wherever tkese problems exist, they present
formidable barriers to both children and teachers
along the road to success in speaking, reading, and
writing,

Obviously pot original with me, but important in

the training of elementary teachers are such courses
as:

The Inter-relatedness of theo Language Arts
Psychology of the Reading Process
AdJusting Reading Instruction to Individual Needs

Primary Reading (including Roadiness for Reading)
Word Analysis Skills

Auditory and Visusl Perception

Readling Disabllities: Dlagnosis and Treatment
Techniques of a Basic Program

Child Development or Adolescent Psychology
The Gifted Child and the Slow Learner

Exposure to the ideas presented in such courses would
g0 a long way toward preparing the beginning teacher
for the meny demands which will be mads on her in
planning and carrying out an cffective reading program
in the large, heterogenecous classes of today's public
schools, #.thout this kind of background, we are
dooming young t.aciers to a period of frustration and
even fallure until time, experience, and help from
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other teachers and supervisors enables them to
work out their salvation by means o trial and
erm'or. It seems to me not too far-fetched to
expect every elementary teacher (especially of

the orimary grades) to be a speclalist in read-
ing and every secondary teacher to be aware of the
reading problems at that level and to have some
command of the techniques involved in developmental
reading.

In addition to courses, however, I would ask
that the colleges glve serious thought to the be t
ways to encourage students as they enter the teach-
ing profession:

l. To have an inquiring mind and one which
geeks answer to questions that are raised,

2. To be optimistic rather than pessimistic:
to refuse to accept defeat if the first
years are very difficult.

3. To be indevendent in vheir thinking about
both general rhilosophy and specific
techniques,

4. To be creative and imagins“ive in their
work with children and young veople,

While the foregoing suggestions might well apply
to the entire field of teaching, I think that, in
addition-. sach one bears a particular relationship
to the teachling of reading and tae other lan.uage arts.
8ince the real measure of a teacher’s success at the
elementary level 1s a measure of her success in the
language arts program, I have included these iceas in
my discussion.

The day after I completed this paper, the revort
from the Harvard University Graduate School of Education
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entitled *The Torch lighters, Tomorrow's Teuchers
of Readling" came teo my desk. This definitive study
made under the direction of Dr. Mary C. Austin pro-
vides a fitting climax to my talk today. It i1s to
this report, I am sure, that both colleges and
schools will turn for some time to come for direc-
tlon in the important work of training "tomorrow's
teachers of reading® for it i1s to all of us here
today that the quotation from Plato refers that
"those having torches will pass them on to others.*

* “ » #

THE TEACHER TODAY

Eleanor Logan
Penneylvania Military College

THE INVENTORY

At the suggestion of the Board of Directors of
the College Reading Assoclation a study of teacher-
felt needs at the elementary level (1) was conducted
this spring based on an Inventory which asked re-
spondents to record:

(1) some background informatisn about their
training and teaching experience,

(2) preparation for teaching and problems
which have arisen from its nature,

(3) interest in further education in reading
either in college or in service,

(4) problems faced by individuals in their own
teaching situations which grew out of home,
child, or school conditions and inetructional
areas. The questionnaire, in order to allow
for the greatest amount of freedom of express-
lon or opinion, was loosely knit in the manner
of the Western Michigan University Chapter of
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IRA's study (2) although not so inrormal

as Herman Estrin's "What Professors Think
About Grammar." (3) The Inventory identi-
fied the typical areas in which problems

are to be found and asked for a brief state-
ment 1n justification of cholces and posi-
tions tsken in any area. It also provided
space for typilcal problems and areas of
difficulty peculliar to pvarticular class-
rooms or schools.

THE SCHOCLS

Three hundred and eighty eilght elementary teachers
from ten school districts in one of the most highly
industrialized counties in the East were the vopulation
in thies particular study of the general area of teacher
preparation and problem, The schools in wnich they
Yeach are samplings from the total school vopulation
of each of the countyls diversified areas - city, su-
burban, and country. Tke city and environs are the
most diversified of all the schools in the socio-ccon-
omic status of the families from which pupile come,
with emphasie ir numbers toward the lower ené of the
scale.

BACKGROUND OF RESPONDENTS

8ixty six percsnt of the teachers in these variove
schools hold permanent certificates for teachim:: in the
state, 30% have rrovisional certification, 3.3° report-
ed they did not know the status of their certificatiorn,
and .7% reported that they had none.

As for the number of years spent in teaching, the
range in years i1e from one year t0 over fort: years of
service. However, nearly forty-two vercent have been
teaching five years or less. One teacher remarked it
was the volley of her school district to take new
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teachers in preference to older ones whatever their
experience. The preponderance of first and second

year teachers, and the five year or less percentage
would tend to bear out this statement.

Fifty three percent hold Bachelor of Science

degrees, 9.1 percent have Bachelor of Arts degrees

and one teacher is a Bac.ielor of Philosophy. Over

11% of these teachers hoid a master's degree. One
teacher reported working on a doctorate at present.

On the other hand 26% have no degrees, being two yeavr
graduates of normal sschools and teachers college prilor

to ti.c change in requirements for teacher certifisation. ‘

Over 64% of our group attended state colleges
(normal schools, teachers colleges). Over 22%¢ are the
gradustes of universities, and 13% are graduates of
liberal arts colleges. This lays the honor or onus
on the type of preparation received by the majority
of these teachers at the door of state colleges.

PREPARATION IN COLLEGE

In appralsing their college preparation for teach-
ing reading 40.1% of our respondents indicated they
thought their training was adequate or retter. On the
other hand, 47% indicated theirs was not, either by
direct statement or by admitting dependence ¥solely"
“almost entirely,® ox "completely on Teacher's Manual:
for knowing how to teach. Over 29% stated flately
the¥ thought their college work ranked from *inadequate®
to %very poor! These statements would tend to prove
that some of the teachers are as willing as the speo-
lalists (4) to bewail the 1imited and superfieial train-
ing they received for teaching of reading and is in
contradiction to the results of the Michlgan Study
where "less than 2% of the responses of teachers re-
garded teacher preparation... &as a significant problem."(s .




From State (Teachers) Coliéges come the followirg
comments:

The 30's
(Prospective teachers) need more practice in
teaching reading. (They need) a good course
in phonies. 1933. :

I feel I had 1ittle preparation for teaching
reading....one course (6) that did not include
the teaching of reading skills other than mean-
ing and appreciation. 1935.

The 40's
When I started teaching reading, I felt very
unprepared. 1942,

i

(There was) an absence of good teaching of
reading courses for intermedlate grades applic-

- able to the time avallable in a classroom
situation, 1943. '

Vgry inadequate preparation from Teache's Jollege.
1945.

After graduating from college I was lost when 1t
came to teaching reading. The workshops have
helped *“remendously. 1946.

Course given at State Teachers College was of
e value. 1946.

The 50'sg

Undergraduate coi.-se was most inadequate - not
enough actual practice as undergraduates. 1951.

My college courses have not benefited me like the
Reading Workshops. 1952.
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Gulde books are sufficient (to supplement
1ittle college preparation) for re%ular
reading. But more practical help (in
college) should be offered for problem
readers. 19563,

One teacher taught all the methods courses -
not too good. 1954,

The preparation was lnadequate, the course I
took dld not dwell on basic situations. 1956,

Teaching of reading was poorly taught in
college. 1959, One course is not enough.
¢ 1n 1959.

The 60's
ery inadequate prenaration from college. 1960.

An actual reading book was never placed in my
hands. Phonics was not emphagized. 1960.

One course is not enough. 1960.

Not enough courses in reading and poor instruc-
tion in courses given. 1960.

I had 1little preparation for teachling reading.
I learned how to teach during my practice teach-
ing. 1960.

Lest those of us who do not teach in state colleges
are smillng smugly to ourselves at this point, let me
dlsabuse any misconception about some liberal arts
preparation.

The courses I had in Teaching of Reading wae f
worthless... In-service meetings help., 1951. \
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In-gservize training classes (kave sruved; zuch
more heloful than college ccurses. 1952,

I had 1ittle preparation....Xl would lixe s course
that has an instructor who knows and understande
the classroom climate. 1953.

A z00d workshop and some excelieat bouvks sii teach-
ing each subject are as good as a whole semesnte:r
course. 19%2d,

I feel my preparation was ilnziequate bDecause 1t
¢id not prepare mo to meet the real-llfe vr:i-
leme and gituations. 1559,

I air un3wx of proper nethads of vreseniii:c ar’
bulldine siiils. 1960.

There are Tews»r puct. comment«, Lm" course, Decaz-e
the percentage of ilberal arts gradvates ie Just 31X
of our total number of "esnondents.]

Nor can tne university teachera of readin: es:z-im-
they do not need to re-examine theilr pvrocrazes, Hexe
are a few comments from their 22.1% graiuases,

. ’ l
I have Iound in-servige tra’ a..n5 elazses moOrec
helnful than collsze courzes, 1938,

i

Prevaration was ln:deqgiuitz, 1' ie

I had no trataing An phsides at 217 and need 14,
1952,

Prevarntion of 1little vaiue oxrext thouud atwiszs
teachlinz. 1956, :

The oourse I had waz 1:6or - eized gt -hiios. 7
rather tran rracilecal methods s&néd prehiems, g,

3
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Preparition should include ways of diagnosing
and helping children who have dlfficulty in
reading. (To graduate, June, 1961). '

let us turn to some of the typisal comments
made by thoge who felt themselves anywhere from
adequately (36,5%) to well-prepared (3.8%).

8tate College Graduates

Adequate preparation in college was given
(including sourses in) Teaching of Reading,
History of Reading, Visual Alds, Psychology,
Introduction to Teaching, Educational Measure-
ments. (Normal School, 1925). (7)

Adequ>te preparation (in the) required  purses:
Reading in Primary Subjects, Remedial Reading,
Teaclilng of Elementary English, Speech, Newer
Practlices in Elementary Education., 1958.

Liberal Arts Graduates

I had an excellent professor for my Teaching

of Reading course. She gave us a good bit of
practical knowledge which has bsen a great help
to me., I feel I had good preparation. 1934.

My student teachling was a great help as I learn-
ed from my oritic teachers. 1960.

Many of the 11.6% vio hcld master's degrees and
who have taken two or mére reading coursss at the
graduate level report no problems arising from lack
of preparation.

Typical comments are:

No problems. Courses taker in college in
Teaching of Reading, Foundntion of Reading;
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since college, Remedial Reading Materlals,
Developmental Reading, Group Testing in

Reading.

Additional courses taken: Taaching of
‘Reading (Materiale and Appreciation),
Remedial Reading, Acocelerated Readlng.
No Problems.

~ In addition there are scme long-time teachers
ranging in experience from twenty to thirty years
or more who have taken courses in reading as they
worked for their bachelor'!s degrees, and who, in
general, find the combinatlion of long experieice
and instructicn in the newer techniques has given
them adequate preparation.

~ What conclusions should we draw from this? Per-
haps none. Our sampling of people with a number of
coyrses in reading is quite small, We have no indioca-
tion from the Inventory of the quality of She teaching
resulting from this confidence. Yet, I think we might
indulge in some inferential speculation and ask some
questions. Are graduste sourses better in quality
than undergraduate ones? Is a plethora cf courses
more help Just because there are more? Must theory
be tempered by experience? These questions lead us
to our summation of the major preparational problems
exhibited by our respondents.

Even a rapid glance over statements on prepara-
tion made by both groups reveals, in addition to
comment upon the content and quality of instruction
in college, three convictions which should be given

. serious consideration by administrators, directors,

and teachers of college reading.

I. The plea for prastical help in dealing with
actual situations that must be faced in the

!
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classroom instead of the prevailing
emphasis upon theory or philosophy
arises again and again.

ZI, Tied closely to this 18 the other
major plea - for more experience in work-
ing with children. That experience is the
best teacher and that. actual elassroom
teaching is imperative for successful pre-
paration 1s a repetitive theme that thrsads
its way through these completed surveys.
Even many who tirinlc they had sufficient
tralning feel as one teacher so aytly put
it *much of what is learned in college hae
1ittle or no meaning until one enters per
sonally into teaching." The core of pre-
paration for teaching reading should lie in
teaching practice with t.ie opvortunity toward
working with children and to use materials
-such a3 are found in unselective public mchools.
The demonatration school which in many instancer
deals only with problem children, or carefully -
selected gifted or talented children, or with
the chlldren of faculty is not the answer.
Until such time as homogeneous grouping, oross-
grouplag, speclalized training and specialized
asslgnments become even more the prevailing
vractice, or some other solution comes along
--untll that time--cur vrospeoctive teachers
are going to have to be familiar with the
needs and ways of teaching all types of read-
ers. It 1s for practice in doing this that
they plead.

Present student teaching methods would
appear to have been unsatisfactory for many
of these teachers in spite of the praise be-
stowed upon it by the 4,9% who d1d f£ind it
heipful. Ninety-five percent Talled to men-
tion 1t at all in their 1ists of college




courses that were alds in the tewching of
reading. Yet this is the way tht college
has used to present the experiende that the
elementary teacher considers ths heart of
the teacher training prograr rurricular
change callel for?

If so, one possible solution «ad one which
public schools should welcorie und~r present
teacher: gnarcity, would be an extension of
the work.utudy .lan to the teacher training
progrém., In this plan a student teachar would
be in charge of a certain group or groups of
children for a gemester - at least ~ under the
supervision of a mapter teacher who could show
by example what good teaching is.(8) The stu-
dent would be responsible Jointly to the
college in which she is studying and to the
administration of the school in which she 1is
teaching. At the college this would involve
a readjustment of program and study time, a
closer entente with prevailing conditions.
From the public school it would require cooper-
ation, community education, and some remunera-
tion for the student teacher. The majoi- ob-
stacle to the plan -~ but a hurdle which must
be surmounted - is the master teac.:er. MNot
too many schools have them., They probably, at
first, at any rate, would have to be aupplied
by the college ~ and their position with school
and college would be unique -~ presenting some
rather obvious complications of jurisdiction,
relationship to the public school faculty, and
go forth. Part of the responsibility of the
colleges would be the tralaing of a special
group of master teachers whose function would
be supervising of this new practice teaching.
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HELPFUL COLLEGE PREPARATION

: When our group of teachers had an opportunity
to re-examine their college preparation in relation-
ship to those courses which had proved most useful
in the teaching of reading 21.4% designated only one
course had helped them while 22% indicated no course
had really been an aid! Oniy one person stated that
all methods courses taken had been helpful although
40,57 jeported having had five or more such courses,
most o them involving verbal comprehension sontent,
and a humber of others indicated they had had so
many they couldn't remember them all. On the other
hand, 8,9% indicated that all their liberal arts
courses were alds,

The individual courses that proved most helpful
would indicate further need of an honest reevaluation.
Teaching of Reading, wh.ch came under fire in some
of the oriticisms I have quoted previously none-the-
less was the single course nominated most frequently
as having been an aid when it was properly taught.
Twenty-one percent of this group. considered 3
among the most useful courses they had taken in
college. ;

The three courses reported as being most helpful
after teaching of Reading were: Children's Literature
19.7%, Langusge Arts 15.2%, and Child Development or
Psychology 15.8%. Each of ‘these represents a choice
of leas than one quarter of the total number in the
study. But each does correlate with the earlier
request for more practical training since i1t san and
greguentig does provide both approaches and materials

0 De used, X

JINTEREST IN ADDITIONAL STUDY

Agked if they would be willin%lto take courses
in reading if offered by nesrby colleges at convenient
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times such as summer, evenings, and Saturdays

45,2% indicated a willingness to study. Some of
those who acquizsced qualified their stetements
with such comments as: if the courses are more
praotice “han theory, if they offer practical rro-
cedures, if they are applicable to classroom situa—
tions, if they are of the laboratory tyve, if ored-t
is glven toward &« degree.

In estimating the value of coarses avallable
to them 45% of those expresdsing an interest in
further study chose Remedisl and Corrective Reading
as the oourse potentislly mest useful or valuable
to them. Over thirteen percent chose ‘Basic :ounda-
tions in Reading as the most useful cou-se. Twelve
percent chose Teaching of Reading; over ten vercent

‘gelected Disabilities .and the Elementary School
‘Reuding Program. For second cholce in potential

usefulness Remedial and Corrective Reading won the
vote of 13.8%. Disabilities was the second choice
of 13.5%. Reading for Speed and Comprehengion and
Workshop 1in Reading were chosen as second most
valuable by 12%.

In spite of the fact that 25.7% of the teachers
in. the stuay report some dissatisfact!on with methods
presently used for identifying levels of achievement.
and individual needs and for evaluatlon progress,
there was a negligible vote for courses which micht
reasonably be expcated to bs helpful, such as Group
Testing, Psychometric Techniques, Introduction to
Disgnoslis, and Diagnosis and Analysis of Reading
Diffioulties.

Dissatisfaction over the quality and kind of
instruotion some of the teachers received in college
1s reflected, as we have noted, in the fact that 59.1%

‘of the teachers have taken no courses in reading since

éollege. Reagons given wore lack of time, money, and
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interest as well as personal concerns which pre-
cluded additional study. On the other hand 26,6%
report having taken one course eince college ard
almost 10% (9.7%) report having had two courses,
17.3% of those whe have taken courses since college
took Teaching of Reading., Thirteen percent took
Diagnostic and Remedlal Reading. Over 5% took
Workshops in Reading for credit., On the other
hand, a much larger percentage (30.2%) has taken
County Reading Workshops which are in-service train-
ing without college credit.,

INSERVICE Tmm:ﬁa

A preference for in-gervice tral over
further collesge work was reported by 54%, The In-
ventory reveals that this preference is influenced
by many contributory factors aside from some disg-
taste for previous college work. For one thing,
in-gervice training brings the work to the teacher,
or 1t is given in a nearby school so that tha teacheér
does not have to travel any dlstance to take advan-
tage of it at the end of the school day. Some would
prefer school time for this instruction., It is given
in shorter periods of time tha: a semester -. ranging
as indlcated here from one day periods to an hour or
two once a week for a six weeks period, or .onee each
month for a semester, or a week or two in summes,

It may pinpoint a spesific area for work, such as
vooabulary cr oritical reading. It .ian be more con-
sistently adjusted to grade level although a number
of teachers would like to see more of this done than
has hzen in the past. And last, but perhaps not.
least, 1% rarely requires assignments, term papers,
teasts, and grades, all of which are still considered
essential by colleges before, they will teatow credit.
This points up, in turn, a weakness of pregent in-ser-
vice training in the eyes of some teache:'a: time spent
without eredit.




Another important contributory factor in tne

cage of the uarticular county schools studied 1is

the excellent program of in-service training in-
stituted eight years ago by a very comvetent county
reading ‘consultant who gives County Workshops opern
to all interested teachers, and who ls avallable

to do epecific work in individual classrooms wit:
teachers, to give demonstrations, to nold group
meetings to discuss the particular nrcblems that
‘arlse in specific schools, and who is avallable

for individual conference in the classroom or at
‘her office. The use of her services is optional,
and some schools have made much more use of thils
frofeaaional heln 'than others. Classroom teachers

n distriocts that use thls help, or that hcove sveclal
reading consultants in thelr own schools, have fewer
problems.

All schools do not avall themselves of the
maximum help available even 1n this county; but
many school districts are not so fortunate as to
have 2ny reading consultants at the county level
or in individual schools. One of the problems
prasen*ed to the College Readingy Committee of
Pennsylvania this yerr was how the state colieges,
1liberal arts oz 1leges, and universities offering
teacher training ‘coulA help in the establishmen® o
some kind of »rofessiunal guldance in the rublic
schools (especially the junior high schools). The
help wanted extends from serving as discussion guide
leaders and resource people as suggested by Sheldon
Maderis, Assistant Director of the Bureau of Curric-
ulum Service, to heading workshops and confeérences.

This need vresents a chance for greater coover-
ation between coilege and public school in the ex-
pansion and redirection of extension courses. (S)

If guoch cooperatlve ventures could be worke out
between teacher tralning institutions and nearby
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schools with a ¢lose tie-in between the work
offered and the prevailing classroom problems in

the given schools at the same time in which credit
could be given for the work, teachers would probably
be as enthuslastic about this as the particular
groups who havi had in-gorvice training in this
county are about its benefits,

Now this is not to imply there are no dissent-
ing voices about in-service training., Ovar 25% would
prefer college to in-gervice training, and 14.8% are
not interested in any form of in-service work. while
most. d1d not indicate why, a few stated that sush
training did not give help in teachiig poor readers -
and was solietimes based on opinion rather than re-
search, In addition there were some qualifying
commenta made about all forms of inservice instruction,

The three most favored forms were demonstrations,
workshops, and conferences with speclalists. Bixty-si
perceat think demonstrations are most Valuable, some
quali’ying their choice by speclfying that they be
presented under *normal teaching conditions" rather
than being *hand-picked groups of gifted children
with ready responses® or groups *all with the same
problem.* BSome would like demonstrations showing
particularly how to deal with problem readers. Some
would prefer that they did not represent a book com- o
pany. Anc a few wistfully added that they woud like
the demonstrations ®on school time rather than Eeraona] A
time.* Fifty-five percent voted for workshops *becausge -
you can iron out »roblems directly with assigstance fron:
speclalists.” QCualifying statements here expressed the
desire for workshops stressing the problems of partic-
ular grade levels or clearly defined ax-3as. Others
indicated a wish for workshops dealing exclusively
with the problems of poor readers. Bome wish that
ocredit would be given.. Conferences with specialists
wag the third most popular choloce (50.7%). 4 few,
having apparently experienced conferences which were
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not poroductive, specified that the person holding
the conferenoe must be "iruly a qualified special-
1at." Bowe would ¥like the snecislist to come 1nto
the ‘¢lassroom, observe, and help with problems."
Several teachers indicated they did not want the
speclalist to be a book company representative,
About an equal number found book company renre-
gsentatives helpfil,

Of interest was the less than 15% vote for
Institutes, an evidence .60 interest far below other
forms of tralning., A numbér appeared, K to have atiend-
ed. them, some very regularly, Satisfacuion with
galns 1s expressed too, But there are obJections
as well, As one teacher expressed 1t, ¥They have
.always helped me, but they do not give an individual
& chance to solve problems.* Other eriticlsms. were
that Institutes tend "o be too generalized," that
"they are spread too thin in an attempt to avieal
to all reading teachers." In contrast to this; those
of us who have been contributors to, or sttendants
at, Institutes in the last few years know that teacher
interest and attendance seems to srow every year rather
than diminisn.

PHONETIC ANALYSIS

Highest in the category of the teacher's daily
dilemmas is how to tec.ch vhonetic analysis, as
36.7% indicated. One sta’ed the main difficulty
is "there 1s a definlte weakness in this area be-
cause the teachers themselves féel indadequate in
these gkills,.¥ Leo Fay in his *Trends in the Teach-
dug of Eiementary Reading" says the 1ssldue of "the
pig play five to ten years ago c. phoiletics has
resulted in "re-emphasizing the importance of the
skills of word study in any approech to the teaching
of reading.” (10) This would appear to be the case
in the schools witnin thls study.
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Typical comments were:

I teanch phonics daily and emphasize 1t in
reading, 1930,

I.conslder this most important to good reading.
1959, '

- Difficultles pinvointed, in addition to inadequate

teacher knowledge, were:

l. No phonics training in the lower grades.

2. Poor geoneral preparation.

3, Little carry-over from reading class to
indepondent work.,

4. lack of retention; poor memory.

5. Fallure tio distinguish among sounds (hear-
ing prodlems).

5. Speech problems.

7. Low groups inebility to grasp or use.

Should we conclude that phonetic analysis is
one of the basic skills and should be taught to
orospective teachers?

COMPREHENSION

Thirty-six percent found sufficient problems in
the area of ocomprehension to expre3s concern. Types
of difficulty encountered were:

1. Verbalizers: good oral readers who lack
somprehension, This situation becomes more

adute as pupils advance through intermediate
grades,

2. Reading too fast to get full gist of ocongent.
3. Work books with -directions written above the
vocabulary level of pupils.
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4. Dependence or plctures for undersianding.
5. Lacl of interest in storiles.

6. Poor background (limited experience;.

7. Failure to inten.1f: tone or intent,

8. Low ability,

9. Laziness.

The possible helo most ofter. oroposed was more

workshops related to these skills,

What ocan colleges do to. better prepare ‘teachers

to copve wilth comvrehension orrblems? Implied is the
need for more:

1. Research and study into rays and means of
1solating verbalizers very early.

2. Instruction in techniques for, and practice
in, «./olving tyves of comprehension checks:
factugl, inferential, and interuvretive.

3. Ways and means to supplenment materials.

4, Knowledge of motivational faJ%ors.

INDIVIDUAL DIFFERENCES !

i N
Thirty-five percent consider individual differ-
ences a major problem. Most of thosé wno report
problems in clasgs size (13.1%) and in grouping for

ingtruction (21.1%) give as explanation for objections
to large classes and wide ranges their inabillity under

the clrcumstances to attend to 1nd1v1dua1 differences

as did 33% who indicated the pressure of time.
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As latie as 1960 Dr., William D.Sheldon of
Syracuse University was expressing confidence in
‘heterogeneous {12) grouping and Dr. WillariC. Olson
of the University of Michigan was writing *gll forms
of gréuping are without special potenoy,® (13) but
these teachers, with few exceptions, would not agree;
they find fewer problems vhen teaching ing

1. A gelf-contalned classroom having in it
children o like abilities.

2. Individual grades divided into homogeneous
groups for reading instruotion, each teacher
having one section in a "three track? program,

3. Intermediate grades cross-groui.ed for read-
ing instructiion. '

Conclusions we may draw in this area are:

1. Homogeneous grouping is in on the whole
‘more satisfylng to teachers than hetero-
geneous grouping, ‘
2. Cross-grouping, while it does not eliminate
problems in dealing with individual differ-
ences, does provide more advance at pace
conmensurate with abllity, .
3. There is need for differrvtiaved approaches
in the teaching of reading for individual
differences and patterns of learning.

READINESS

Walle three teachers expressed the feé.ing that
too much time is spent in readiness activities, thinty
percent of the teachers found lack of readiness a
serious problem, Contrery to mush of the popular
' l1terature stressing accelerated education steuting
with kindergarteners, (14) a major cause of reading
difficulty throughout the grades and partioularly in




the primary group, in the opinion ‘of our re spondents,
is immaturity-mental :and physical. Forty-six
teachers state they believe many children start
school too early. Other reaaons given were:

1. Poor background.

2. lack of kindergarten expexlence.
3. Low ability.

4. Poor psychological set for school.

Recommended were:

l. Later admittance by at least one year for some.
2, Kindergarten (to supplement daficiencies in
experiential background).

Je More variety in material used.

4. Earlier grouping than is now practiced.

SENTENCE AND PARAGRAPH STRUCTURE

Twenty-seven percent f£ind weukness in the sen-
tende and paragraph structure concepts of their pupils
and most add "regardless of I.Q." part of the reason
for this Mes outside the classroom as with most of the
instruotional mwoblems, but more of 1t lles within
than Js generally conceded. Oollege Reading teachers
might -consider and exert some influence upon types of
material presented to Laginning readers. Actually,
children speak in much roie complicated sentences than
they meet’ in reading in the first years in schools.

Is it no’; possible then that the eonstant reiteration
of the simple sentence with 1ittle or no adornment in
the formative years has a deleterious effect upon
sentenos and paragiaph concept so that ag ~ teacher in
this study complains "vocabulary ((and sentence sense)
‘becomes stereotyped at firat gradet" Certainly not
all children will learr. ts read ocomplex sentences at
once, since some do not in years, but I venture to
say far more could than now have the opportunity. 15

86

o
o



VOCABULARY

Thirty-one percent find vocabulary difficulties
depressing learning ocurves. Reasons given were:

l, Poor home environment resulting in poor
speaking vocabularies,

2. Insufficlient outside reading.

3. Too.much TV. (16)

4, Failure to use new vocabulary exscept in '’
the classrocm reading situation,

S Litile moilvation toward growth or impro. -
ment. '

6. Poox sight or hearing.

No specific. recommendations for improvement were made.
But. an interest was expressed in finding morge specific.
materials and ways to enrich vocabulary, Peihaps
college reading teachers should seriously odnaider

(a8 a few colleges now do) courses in vooabitlary which

are not dictionary centered, (important as the dioct-
lonary 1s) but person and concept centered, (17)

A reevaluation of the best vocabulary teaching tech-
nlques may well be apropos,

OTHER PROBLEMS

Significant percentages of problems are shown
in two other basie rkillsy oritical reading (22.,8%) .-
and structural analyeis (16.6%). In both of these
areas the teachers feel they have not had adequate
training themselves. For teaching structural analysis
they rely heavily upon Teachers! Manuals, They find
developing oritical reading ability is complicated
further by materials that offer scant opportunity
to draw inferences and develop Jjudgements. They re-
port the problem is even more acute withilow ability
groups, Yet many stated they felt far more emphasis
should bs placed on this type of reading than now is.




SCHOCYL. PRCBLEMS

Time

The major scneul provlem amons teachers remains
the element of time. Thirty-three verzent revor
insufficient time tc do 211 the taings they want to
Go. They state every reading group suffers if tae
clisses are too larce, (15) the range ton great (even
12 claas 1s small), the group divisgieon three or iaore,
the timy less than forty-five minutes to an hour ver
section. A number think there azre tco many suljectis
to be taught, and some steal frox the time o the
other studles for resding, and othkers rervort taking
time frow readin:; in order t- set all th: other suv-
Jects into the dally sciwCule. In self-contalned
clagsrocne some spend tes much time with their giow
grouv. Cthers say they find thay svend tvo muck i.me
with the fast moving secilon because they are =or:
vleasure to teach. Indilvidusl helv 1g curtaliled viien
time ls at a wremiu: nd workhtooke and exerclse sreete
cannot be correcte:’ anc thereiore as one teacher nut
it "dc not clinch the meterial tausht,"

The time e¢lemcnt s alaso vartially to tlame ior
the 4.9% who r¢ort difficulitles in the audic-vicual
areag. Almosgt 4! of the teachers revort rair i,
good equirment with %he excertion of one schonl dis-
trict; but lack of time an? *nowledge vrevent their
beiniy used t¢ the test advantace.

Library Facilitien

Froblems concerned with libraries are found
among the tcachers in all the schools altnough they
are more acute in the lower scclo-econo:iic secticns
of the county where there are no eémmunity libraries,
no central schoc¢l library, and very inadecuate class-
room: facllities. On the other hand some of these
school dlgtricts are blessed by all three. Some of




the central school libraries are staffed by a
professional librarian; one has part-time parent
librarians in what is & succesaful parent-gschool
cooperative projecs. In all -schools where there
1s not a central library, the teachers expressed
an interest in having it even when their classroom
libraries were adequate or better, and when there
were town and home 1llbraries avallable to pupils.
Over 20X are concerned with library improvment.,
Among their suggestions are teachers going with
childrsn to the library, more books on grade levels,
greatsr variety and more freedom of. cholce for in-
dependent reading.,

Materials

Few teachers (2.5%) found fault with Manusls
and Guide Books. As we have already noted many rely
heavily upon them, finding them "excellent and very
useful.” Complaints were largely from teachers who
do not have them, although a few complained about
thedr being frustrating because of the number of
activities proposed which they never had time to put
into practice.

On the other hand, a much larger group (16.3%)
found their Workbook situation less satisfactory.
Complaiuts registered in this area are:

l. Workbooks do not match readers.

2. Are not 8o ugeful as they could be because
there 1s no time to correct them.

Ce Are not suited to the level of the abilities
of some pupils,

4. Are not aveilable at thé intermediate level
in some schools. _ A

S« Do not offer enough material for advanced
readers. .

6. Ehould present more individualized accivities,

7. Bhould have perforated tear-out pages.




8. Answer books are not always avallsable,
9., Directions should be giver in cnlldlse
vocabulary level,

Testin;

Thirteen vercent £ind the present testin:
methods unsatisfactory., In the sci-ools where the
word recosnition test i1s the sole method used, some
of ti.~ teachers think *tco nuch reliance 1s placed
uron 1t." They find *it does not <ake into acccunt
the child who talks slo-7.;, aas noor eya focusg or
becomes nervous when tested." They find that it
¥emphaslzes word recall tmmuch.¥ Others state,
that even with other tests ~iven, *not enough time
is given to considerations of all the factors invcived.®
There oral testing is used, they f£ind ¥moor diaanc-is
cause’ loss of time." Where rublisherts tests are
used, some think the tests are zeared tco exnluslve.y
to the materigl read, and they would »nrefer to adrin-
igter standardized tests to establish norms. In some
schools where standardized tests are used o dster-
mine grade level!, tie tec%s are dlscardsd before
analyses of tynes of errors canr be made. A nuuber
would like %"gi. ler tegts* which were bot: “more ex—
act and more reiis:le" and "a uniform testin: prosran."

Over twelve rercent find the methods for eva uut-
ing nrogress unsatisfactory. There is a considerable
overlapning of tests here with those used for deter-
mining levels and needs. But in addltion thev ziso
use working materials: "Reading workbooks are good Ior
svaluation comnrehension, developing skil) 1n attack-
ing rew words, and folloving directions." Some consult
'vupil folders, make dally and weekly ochediie, keep
veading charts, and utilize teacher-varenii conierences."
Many feel the standardized tests now in uie could be
improved. They think more tests should bé given than
are at present. One teacher wrote, %I think two
national teste a vizar rather than one at tl e end of
the year would b+ ‘nore beneficlal to the te¢ \cher.




After a year's over it's rather late to help with
present children.® In some places ¥teacher evalus-
tion 1s the deciding factor®, and the complaint
here 1s that *they tend to be too subjestive. "
They say, %we could use more ingtruments for eval-
uating, ¥ and would like to see "uniform methods of
evaluation.” As one respondent vut it simply, "this
18 an area in which we need help.' The extension of
this need beyond the classroom is indicated by

» Botts' statement thet ¥*at present there...is no
battery of standardized tests to assess adequately
progress toward the major goals of instruction."(19)

RECOMMENDATICNS

Our major recommendations growing out of responses
in the Inventory are a new evaluation of reading pro-
grams and a revision of curricular requirements, with
the conviction that better instruction will result in
better teaching.

Specificallv:

1. Reorganization of teacher preparation to
include more practice and less theory.

2. More demonstrations used as a teaching
device.

b. More experience working with children
in which the proespective teacher takes:
an active part,

c. The presentation of more procedures and
materials designed for use in the élass-
.room situation.

2. A study of observation and student teach-
ing practices with a change in present Pro-
cedures as its ultimate goal.

3. The establighment of a work-gtudy, appren-
ticeship, or similar plan whereby at least




one semester of full-time teaching 1is
done in a typical classroom under the
supervision of a master teacher.

4, The esteblishment of a proeram for train-
ing master teachers and their employment as
guidance and resowrce veovle in practice
teaching.

5. Change in requirzments in uvrofessional
training tc include Teaching of Reading
and Diagnostic and Remedial Reading as
requisites to gradvation.

€. fnecific courses should be designed to
teach methods and materisls for intermediate
level reading and be required of teacners
viio sxpect to work at this level.

7o Continuztion of ccurses in language Arts,
Childrsnte Literature, and Child Devslozment
and encouragement of all prospective elemen-
tarn teachers to tske them.

8., More stress should be placed in the college
reading courses on critical reading - the

gtudent learning how to do it,|as well as being
told hew to tzach 1t.

9, Reevaluation of the best vqcabularw teaching
techniques. Instruction in vhonetic and
gtructural zkills and how tc use more func-
tional methods should be included.

10. Current research should be more extensivelv
used as instructional materiali

11. Additional resezrch should be done onl
orinciples of learning; teuting as mrt cof
instruction and for determining achlevement;
establishing the most efficlent means of
developing vocabulary; critical reading; and
motivationa¢ fezvorsa.

12. Students should be informed absut professional
Journals and encouraged to subscribe to one or
two of the better ones.
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13. The continuation of homogeneous grouping
by ability or reading levels including
class and grade-cross grouping.

14. Materials that have less controlled
vocabulary should be created for all levels
ir: the elementary school for use with fast
learners (and possibly some others.) (20)

15. More materials should be evolved with high
interest levels and low vocabulary level for
slow learners and retarded readers.

* * * *
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