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CURRICULUM PHILSOPHY IN GWINNETT COUNTY

The moderate and severely mentally handicapped program
in Gwinnett County is based on the belief that all children,
despite limitations in abilities or difference in outward
appearances, have the same basic physical needs, emotional
needs and aspirations. To define a child's potential with
stereotypic labels that focus on "differences" is to obscure
his/her personhood and arbitrarily restrict the child's growth
and performance; therefore, teaching students and community

' members to respect the dignity of all people is a primary program
‘goal.”

The purpose of this manual is to describe a process for
incorporating a community based program into our existing
curriculum. We feel that in order to enhance the future for
our moderate and severe population we have to constantly try-
new techniques as the methodological technology in this area of
special education advances. Our school based curriculum has
not totally provided alternative ways of reducing the overall
handicapping effects of individual impairments or disabilities.
If our goal is to maximize the potential of our studen.s for
future environments then some amount of training in natural
environments will be necessary. Community sased instruction
refers to training that takes place in actual environments
where skills will ultimately be performed. Training in the
community ensures that students practice activities under the
conditions characteristic of the real world racher than under
thé~;ft1f1cal conditions of the classroom or a ‘ac‘mlle
Teaching in the community gives the opportunity for students to
be subjected to the demands of the natural setting rather than
the standards of the teacher. Community training provides the
opportunity for practice on a total skill rather than only
on what can berreplicated in the classroom setting.
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Community skills training should be both frequent and
plannew.. Community skills should occur as an integral part of _
the function of IEP objectives, which differentiates it from
field trips. Field trips are usually undertaken by the class
as a whole; by contrast, community training is provided accord-
ing to individualized plans. While field trips typically are
one time only excursions to a planned site, community training
involves regular and ongoing contact with training at the site.
Community training should occur on a schedule &that ororides
students frequent practice on priority goals and ensures exposure
to the range of variation in the natural environment. Episodic
class excursions into the community are not conducive to
individualization for continuous progress or systematic instruc-
tion.

Training techniques used in community skills training are
based on teaching relevant skills that can be oerformed on
several different examples within the community - students with
multihandicaps have many skills deficits and slower rates of
learning. The skills we teach have to be very lunctional for
the student, and the time spent in skill acquisition has to ke
minimized. t would not be practical to teach a student =o
Cross every street in Lawrenceville even though the objective
may be the student will cross any street. Zffective instruction
needs to be based on relevant skill demands that are inherent
in most situations. The goal of our programming is to achieve a
correct response across a full spectrum of trained sites and
similar untrained skill .sites. The basic teaching techniques
used are prompting, shaping, correcting errors ané rainforcementc
of correct responses. Rehearsal strategies are set up in the
classroom to teach skills before going into <he community. It is
important to remember that the students ars not always motivated
by the activities in the classroom, and have d1fficulty concept-
ualizing how classroom training pertains to perfotning the actual
skills out in the community.
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PROCEDURES FOR IMPLEMENTATION

In order to develop a curriculum which meets the individual
needs for the students in various community settings a parent

must be included in the planning process. The first step is to
complete an interview form (see appendix B} with the parent.

This interview should be completed prior to the IEP. During

the interview take into consideration the next and future environ-
ments for the student.

The second step would be to complete a community skills
assessment on the student. (See appendix B). If the assessment
indicates that the student needs community skills training the
teacher would take the immeodiate r :ighborhood inventory and
complete ecological surveys and environmental inventories on the
prioritized community skills. Objectives are developed from the
assessment and environmental inventories. Third, a staffing
should be held to go over the objectives and to get parental
permission for the student to participate. (See appendix C).
Data collection will be used as the means of charting student
progress. (See appendix A for forms).

In order for the student to be able to participate some
adaptations may need to be made. The teacher should involve
therapists in the process of determining what adaptations can be
made. The environmental inveatory delineates the skills needed
to function in the various community settings. Some students
due to handicapping conditions will need to be taught using the
principle of partial participation (Baumgart, Brown, Pumpian,
Nisbet, Ford, Sweet, Ranier, Hansen and Schroeder, 1980). Even
if a student cannot complete an entire skill he should be given
the opportunity to participate to the maximum axtent possible.
For example, teaching a student to hand an envelope of money to
a cashier would be a more independent behavior than not letting

him pay at all for his meal.




Most teachers find that in order for moderately and
severely handicapped students to make progress in the community
a staff ratio of 1:4 or less is imperative to giving quality
instruction. Students that are using non-verbal communication
devices can capitalize on their appropriate use in natural
settings. The speech therapist should try to arrange sometime to
accompany the students on community training experiences. With
approoriate training volunteers can be a great resource in
providing community skills training.

The information from the environmental inventories 1is very
helpful in developing task analyses. The task analyses need to
reflect the overall functional skills in relation to self initia-
tion and appropriate times to perform the skill. In teaching
the skill the teacher needs to systematically use an established
interaction pattern. )

The rehearsal strategies provide simulation in the classroom
to familiarizc the student with the sequence of the skill. The
teacher may find that some skills need to be taught from the
first day in the natural setting. Also, it is important to
frequently refer back to the initial interview with the parent to
make sure that the rehearsal strategies are taking into account
the kinds of present and future environments the student will
be entering. Ex., If the only grocery in his neighborhood is
a corner market then you would take your ecological inventory from
that grocery to plan your rehearsal strategy instead of teaching
him supermarket skills.

Community skills training needs to be an intense part of
the program for midd}e and high school aged moderate and severely
mentally handicapped students. Training for middle school needs
to emphasize street crossing, pedestrian skills and grocery
shopping along with appropriate behavior and satisfactory skills
ir public eateries. Training for secondary students needs to
emphasize independence in pay to the nearest dollar, pedestrian
skills, consumer skills, i.e., drugstore, grocery shopping,

laundromat, barber or beauty shop, post office and banking skills.
»




The task analyses and rehearsal scratégies in this guide
will provide a base for a teacher to start a commun:ity skills
program. In order to keep the training relevant to the stucdent's
present and future environments the parent interview is a critical
part in planning an appropriate community based program for the
student. For some students the example task analyses and rehearsal
strategies will only provide a format for the teacher to follow.

In order to implement a community based program twice a week the
teacher will be required to take on extra job responsibilities of:
1) completing parent interviews, 2) assessing the community and
completing ecol~gical surveys and environmental inventories, 3)
developing task znalyses, 4) completing appropriate assessments,
5) planning th¢ community training weekly and organizing a data
collection system, 6) account and plan activities in the classrocm
for students that will not be involved in community skills train-
ing that day, 7) provide age appropriate functional activities,

8) communicate with the therapists about the students' needs in
the classroom and in the community, 9) train parents and volunteers
to help with community skills training, 10) Communicate with

other community skills teachers to see if some students in different
classes have similar needs for community skills, 11) Thoroughly
scout training areas for location of bathrooms, phones, emergency
help, hazardous sites and location of closest hospital. Someone
should always know where to locate you and you should always be
aware of the facilities available to you in case of an emergency,
12) Provide public awareness about the program and the need for
training outside the parameters of the classroom. These extra
responsibilities require a committment frcm the teacher in order
for the community based training to be effective.

Another aspect of implementing a community based training
program is financial support. Most instruction in the community
requires money. Since we are trying to enhance public attitudes
towards our students we want them to pay their own way instead
of asking for handouts. Some of the ideas that have been resource-
ful are: 1) For check cashing at a bank write out checks to your
students have them endorse and cash the checks and return the
money to you to redeposit, 2) For grocery shopping, have parents
previde a list of items ancd sufficient monies, 3) For grocery
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shopping for a meal to cook have students contribute their
lunch money that day, 4) 3sk for civic group donations %to go
into a community skills training account, 5) Ask other teachers
if yciur students can do their grocery or drugstore shopping, §)
For post office traning mail the school's mail or ask for
parents or teacher's mail and money to cover postage, 7) For
leisure time training ask parents about student's allowance or
salaries from a job. Also see if there are jobs your students
could do around the school to earn money, 8) Have parents
contribute a monthly fee for ccammunity skills training, 9) Provide
for community skills funding in the budget to cover some of the
costs, 10) For medical, barber shop and beauty shop trips have
parents send in the monies. These particular skills are usually
more for teaching appropriate behavior and the trips are not so
frequent to impose an undue burden cn the parents' pocketbook.
What we are trying to accomplish with these pa: ticular skills
is to make it easier for the parent to be able to eventually
take his or her child for these services.

Houpefully the §rocedures and examples provided in this
manual will be beneficial in implementing an effective community
skills program.

bk
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STREET CROSSING

Student will walk on uneven terrain
St lent will step up and down curb without jumping

Student will walk down sidewalk without interacting with
strangers

a. The subject does not bump into other pedestrians

b. The subject greets others when appropriate

c. The subject does not stare at others

d. The subject does not engage inaprropriate mannerisms

Student will walk along curb when no sidewalk present
on left side facing oncoming traffic

Student will look to right before crossing in front of
parking lot

Student will crosc residential street, looking both wavs
and crossing street within S5 seconds of screet being cilear
cf traffic

Student crosses a two lane intersection at a stop sign

a. Student stops upon arrival at intersection and turns
head at least 45° to left and right at least once

b. Student crosses street within five seconds of interse- ion
being clear of traffic

€. Student does not stop walking until completely across
street

Student will cross a two lane intersection with light

a. Same as 7a

b. Student starts across street within £ive 'sec nds of
lignt that he is facing changing to green ccondition

€. Same as 7c¢

Student crosses a two lane intersec:ion at Walk/Don't wWalk
light

a. Same as 7a

b. Student starts across street with.n five seconds of ligh=
changing to WALK condition

C. Same as 7c¢




CROSFING PARKING LOT
FROM PARKED CAR

Student will exit bus or parked car
2. Student will wait beside car for adult

3. Student will proceed across parking lot staying close to
parked car

4. Student will s*top at last parked car and look both ways
before crossing main thoroughfare

Student will proceed across to sidewalk




l.

3.

PEDESTRIAN RIDER IN ROUTE

Student will locate bus or car
Student will open door

If riding on bus, student will climb steps to inside of
the bus. If riding in a car, student steps into car,
clecses and locks door

Student will sit down in designated seat

Student will locate and fasten their seatbelt
Student remains in seat for duration of the trip
Student will refrain from touching others

Student will refrain from waving and talking to strangers
while in route

Student waits until car is stopped before uriastening seat-
belt

Student exits vehicle and waits for directions from an adult

13
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FUBLIC RESTROOM

1. Student locates rastroom

2. Student chooses appropriate restroom reading signs - men-
women, boys-girls, ladies-gentlemen

3. Student opens various typres of doors into restroom
4. Student enters empty cubicle

5. Student closes and locks the cubicle door

6. Student attends to necessary tolieting si%uation
7. Student adjusts clothing before leaving cubicle

8. Student unlocks door

9. Student will wash hands turning on various types of water
faucets

10. Student will operate various drying or towel dispensing
machines

1l1. Student places trash in appropriate container
12. Student opens door to exit restroom

N\ 14
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10.
11.

USING PAY PHONE FOR ZIMERGENCY PRCCEDURE

Student will carry three emergency phone numbers in wallet
Student has a quarter and phone number readily available
Student picks up receiver

Student listens for dial tone

Student places quarter in phone

Student dials number or uses push button phone

Student listens for phone to ring

Student relates procedure to use when a wrong number
is reached and repeats steps 1-6

If line is busy, student will locate another number from
wallet

Student states: "My name is . I'm lost."
Student relates phone number from pav phone
Student waits at phone until someone comes

15




10.
11.
12.

13.

14.

USING A CALCULATOR IN CLASSROOM

Student will match numbers and signs on calculator to
written symbols

Student will perform one digit horizontal math problams,
i.e. 2 + 1= ;3 = 2=

Student will perform one digit addition oroblems with sums
to ten given equal sign as cue, i.e. 2

+3
Student will perform one digit addition problems wish sums
to ten fading equal sign, i.e. 2

3

Student will perform one digit subtraction problems, i.e.
9

4

Student will perform mixture of one digit addition and sub-
traction problems

Student will perform two digit addi’ion problems
Student will perform two digit subtraction problemns

Student will perform a mixture of two digit addition and
subtraction problems

Student will perform three digit addition problems
Student will rerform three digit subtraction prcblems

Student will perform a mixture of three digit add:ition and
subtraction problems

Student will perform three digit addition decimal money
problems, i.e. 3.19

+2.35

Student will perform three digit subtraction decimal money
problems 9.53

-2.49

Student will perform a mixture of “hree dizit add:ticn ané
subtraction decimal problems

Student will perform addition ané subtaction decimal -rcblems

from verbal cues




USING A POCKET CALCULATOR IN A SUPERMARKET

Student will
to $§15.00

Student will

Student will
calculator

Student will

Student will
the price of

GIVEN VERBAL CUES

count the amount of money (dollars) given up

activate the calculator
enter the amount of money given on their

locate the price o each item

use the calculator to consecutively subtract
each item. (After each item subtracted, a sub-

total will be reached)

When subtotal
wil{ turn off

of no less than a $1.00 is reached student
calculator and proceed to check-out counter




1.
2.
3.
4.
S.
6.
7.

\\

PAY TO NEXT DOLLAR

Lcok at cash register amount

Read number to left of decimal up to $15.00
Count one more or what number comes next
Count out correct amount of dollars

Give dollars tou cashier

Extend hand to receive change

Take all change-quarters, dimes, nickels, and pennies and
sort on cue cards - 4 quarters, 10 dimes, 20 nickels, 109
pennies

When card is full, dump cards into envelope marked $1.00

Take dollar envelopes to the bank to be exchanged for dollar
bills
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3.

5.

Student

Student
name in

Student
Student
Student

CASHING A CHECX

carries I.D. card and check in wallet

endorses check in correct place on back, bv signing
cursive or printing name

presents I.D. card with check to teller
waits for check to be cashed
counts money and piaces in wallet

19
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10.

11.
12.
13.
14.

22.
23.
24.
25.
26.
27.

CRUGSTORE

wocates IN door

Enter turnstile if present

Locate cart or basket area and secure car+ or basket
Walk through drugstore withcut grabbing or taxing items _

Identifies diff=rent sections of store-deodcrant,
shampoos, lotions, feminine hygien=2, cough and coléd resmed-as,
first aide, toothpaste, pharmacy, =tc.

Identifies up to ten items when pointad out by teacher

1" "

Locates up to ten items when asked, "Tind

Locates 2,4 items from a list, (written or pictures) with
teacher supervision

Put items in basket or cart and checks list to see tza% all
items are secured

Gets in checkout line and pays for items with teacher supez-
vision
Pushes cart or carries basket independently through store

Independently shops, locating 2, 5, 10 items from a list
Checks list to make sure itz3as are sacureé

Indepencently gets in check-out line aiter completion of shop-
ping

Waits turn appropriately

Cnloads cart or basket cnto counter

Waits for service personnel to indicacte total
Removes money (purse/wallzt/pockest)

fays for items (pavs to next dollar)

Waits for change

Place change in (purse/wallet/zockat)

Pick up bag ‘

Thank you

Lccates "OUT" door/leave stora

Look both ways for traific when crossing Lot
walk to car

Put bag in car

*Can use subtracticn process with calcula=cr,

2£2




USE OF PHARMACY

Student identifies a prescription
Student locates pharmacy

Gives prescription t» pharmacist

Relate address and phone number if asked
Waits for prescription to be filled

Take prescription to check-out counter

Pay for purchase (pay to next dollar)
Locate "QOUT" door/leave store

W 9 AN B W N
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a.
b.
c.
: d.

a.

b.
c.
d.
a.

f.

a.
b.
c.
d.

Places change in purse/wallet/peocket
2€. Collects ;rocerias

2. Thank you
28. Cart Usage (1l bag)

Puts bag in cart if store personnel do not
Pushes to cart area
Removes bag

Renlaces cart

29. Cart Usage (over 1 bhag)

Puts bags into cart if store personnel 2o not
Pushes cart out door

Looks both ways for traffic

Crosses lot with cart

Puts groceries into car

Returns cart to front of store

30. Orientation and Mobility

Locates "OUT" door/leaves store

Locks beth ways for traffic when crossing lot
Walks to car

Puts grocery bag in car

*Assuming that student has enough money to pay for groceries




7.
8.
9.

SHOE STORE (PIC N PAY)

Student enters shoe store
Locate proper section for his size (men, women's shoes)
Student will locate correct size and style of shoe desired

Student will sit on stool, remove his shoes and try on new
shoes

Student removes new shoes, and replaces his own shoes to fset

If student decides to purchase shoes, proceed to check-out
counter

Student pays for purchase
Pick up purchase and exit stora

If student does not purchase shoes, he will return t> correct
section




CLOTHING SIZES

Student locates specific clothing area in a store

Student verbally states or shows perscnal data sheet to
clerk.

Student will locate or with help from the clerk locates
size, color or style of the item

Student tries on clothing item locating the dressing room

Student consults with an adult supervisor as o how much
money can be spent

Student purchases clothing item using pay to the nearest
dollar strategy

&9
D
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USING A VENDING MACHINE

Student will carry cue cards for ...cing machine amcunts
up to 75¢

Locate vending machine

Locate price on machine

Student will match amount on card to amount on vending machine
Student will choose coins and match to cue cards

Student will insert cnins in machine

Student will activate machinz and chocse desired item

If machine does .ot function, student will activate coin
return

Student will obtair item from machine
Student will check machine for change

29
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9.
10.
11.
12.
13.

‘I’ 14.
15.
16.
17.
18.
19.
20.
2l.
22.
23.
24,
25.
26.
27.
28.

29.
30.

FAST FOOCD

Gets out of vehicle

Walks to et rance (uses wheelchair appropriately)

Pushes door open and enters

Walks to counter

Waits in line appropriately

Decides on food items wanted (checked by teacher)

When employee asks "May I help you?," responds with r-=em
(verbally or with communication board)

Indicates desire to eat there or take out
Waits for order

Gets out money from pocket, wallet, purse

Pays cashier upon request .

Puts change in wallet, pocket, purse

Gets napkin from dispenser -- places on tray

Picks up tray

Walks with tray without spilling or dropping or throwing

Finds empty table or table where classmates alr=ady are
Puts tray on table and sits down
Unwraps food items

Opens straw and inserts in cup
Opens salt, ketchup, etc. and places on food

Eats and drinks without taking food items from others’ plates

When everyone is ready to go, places all trash on tray
Stands up and picks up tray
Carries tray without spilliug to trash container

gmpties tray of trash, maintaining aold on tray

Places tray on top of trash container

Waits until everyone is ready to leave

Walks to door (same door enterad)

Pushes door and exits
Walks to wvehicle
Gets in vehicle
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10.

11.
12.
13.

CAFETERIA

Student will locate the entrance door to cafeteria and
go in

Student will follow adult to the serving l.ne
Student will pick up tray
Student will picx up appropriate silvervare and napkin

Student will order food and drink using verbalization, sign
lanquage or pictorial cues

Student will place food on tray and refrain frem eating uncil
seated

Student pushes tray through line

Student will carry tray or follow adult with tray to designated
table

Student eats food appropriately without grabbing £ood from
others, throwing or spilling '

Student engages in appropraite conversation at appropriats
volume level during meal

Student locates bathroom if necessary
Takes ticket to cash register and pavs for meal

Student leaves cafeteria without taking items unless they
are free




PIZZA RESTAURANT

l. Enters restaurant
2. Waits for hostess to seat them

3. Sits down at table and remains seated without inaporopriate
noises or behaviors

4. 1If capable, ‘student will order pizza and drink frcm menu

S. Student waits for food to arrive by sitting quietly or
playing video games, returns to table when ‘ood arrives

6. Student eats pizza appropriately without grabbing food from
others, throwing, or spilling

7. Student engages in appropriate conversation at apprcpriate
volume level during meal

8. Locates bathroom if necessary
9. Takes ticket to cash register and par’s for meal

10. Sstudent leaves restaurant without taking items unless they
are free

2 50




USING PCST QFFICE

Stuuent will locate "IN" door

Student will wait in

Student will proceed
the attendant a note

When given the stamp
Student will replace

Sudent will move to
to be mailed

line for his curn

to counter and state his needs or give
stating what he needs

student will pay and wait for change
change in pocket or wallet
prorer counter and place stamp on item

Student will drop letter in mailbox

Student will leave post office through "CUT" door
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11.
12.
13.
14.

15.
*16.

*These steps should be mastered before going into the ccmmunity
to master these skille.

USING THE LAUMDRCMAT

Student will locate an empty washing machine
a. Sort laundry

Loads proper amount of laundry in washer % full
Close door

Measure soap

Place soap in proper dispvenser

Select water temperature, and wash cvcle
Insert correct change

Push in to start

Wait for machine to finish before opening door
Remove clothes, shaking each item

a. Check washer for clothes stuck to side
b. Put in laundry basket and take to empty dryer

Open dryer and place clothes inside; close door
Selact temperature for dryer
InsFrt money

Determine if clothes are dry before removing. If
repeat Steps 13 and 14

Remove clothes
Fold clothes

noc,
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BARBER/BEAUTY SHOP

Enter shop and give your name to receptionist

Sit in waiting area until called

Accompany beautician/barber to shampoo area

Sit and follow directions while hair is being shampooed
Accompany beautician/barber to chair for hair cu-=

Sit ia chair with no touching or wiggling while hair i3
peing cut

Thank the beautician/barber and go to front cf shop and pay
Gather belongings and leave shop




W O 4 o n

10.
11.

12.

13,

BOWLIMNG

Walks in door and moves to counter (uses wheelchair
appropriately

Waits appropriately for service personnel
Communicates shoe size

a. Verbalizes
b. Shows shoe card

Secures shoes - carries to lane

Puts on bowling shoes

Locates ball rack

Discriminates between heavy/light ball
Checks finger size on ball

Carries ball to ball return

Places ball on ball return

Takes turn when appropriate '

a. Goes to ball return and picks up ball

b. Places fingers in ball correctly (optional)
€. Carries ball to foul line

. Rolls first ball

. Waits at ball return

. Picks up ball/carries to foul line

. Rolls second ball

n. Returns to seat

When game is finished

O tho A

a. Removes bowling shoes

b. Puts on street shoes

€. PReturns bowling shoes to counter

d. Returns to ball return

€. Picks up ball

f. Returns ball to rack

g. Goes to counter

h. Waits appropriately for service cersonnel
1. Communicates number of cames played

j. Pays for game(s)

X. Waits for change
1. Says thank you

Collects personal belongings



TASX ANALYSIS LITE-BRIT:

Phase

Step

I:

Step 2

Step

Step 7

Step 8

Step

Step
Step

Step

Step
Step

Step

Step

Step !

Step

Step
Step

10:
11:

12:

13:
14:

15:

16:

18:

19:
2):

Instructional Objective-Given the-ailte, a design
sheet of dots, and 10 colored pegs, the student will
place the pegs on the Lite-3rite screen.

Pick up one peg with the preferred hand.

Hold the rounded end of the peg between the thumb
and the indéx finger.

Push the peg through a dot cn “ne 2esign shee: unt:il
the peg is securely attached -5 zhe Lite-3rite screen.

Pick up the second peg with the praferred hand.

Hold the rounded end of the peq between the thumb
and the index finger.

Push the peg through a dot on the design sheet until
the peg is securely attached to the Li“e-Brits screen.

Pick up the third peg with the preferred hand.

Hold the rounded end of the peg between the thumb and
the index finger.

Push the peg through a dot on the design sheet until
the peg is securely at“ached to the Lite-3rite screen.

Pick up the fourth peg with the preferrasd hand.

Hold the rounded end of the peg between the thumb and
the index finger.

Push the peg through a dot on the design sheet un=il
the peg is securely attached £o the Lits-3r:te screen.

Pick up the fif=h peg with the praferred sard.

Hold the rounded end of the peg bcetween =he “humb and
the index finger.

Push the peg through a dot on the design sheet until
the peg is securely attached to the Lite-Brite screen.

Pick up the sixth peg with the prafarred hand.

Hold the rouncded a2nd of the peg tetween the =hum:t and
the index finger.

Push the peg through a dot on tze design sheet unz:l
the peg is securely attached :o the L:.t2-3ri=e scroen,.

Pick up the seventh peg wizh the zrarfarred hand.

Hold the rounded end of the peg tetween =he thumb 2nd
the index f{inger.




Step 21:

Step 22:
Step 23:

Step 1:
Step 2:

Step 3:

-9

Step

(V1]

Step
Step €:

Step 7
Step 3

Step 9

Step 190:
Step 11:

Step 12:

Push the peg through a dot on the design sheet until
the peg is securely attached to the Lite-3rite s-reen.

Pick up the eighth peg with the preferred hand.

Hold the rounded end of the peg between the thumb an3i
index finger.

Push the peg through a dot cn the design sheet until
the peg is securely attached to the Lite-3rite screen.

Pick up the ninth peg with the preferred hand.

Hold the rounded end of the peg between the thumb and
index finger.

Push the peg through a dot on the desizn sheet uant:rl
the peg is securely attached to the Licte-8rite screen.

Pick up the tenth peg with the preferred hand.
Hold the rounded end of the peg between the thumb and
index finger.

Push the peg through a dot on the design sheet until
the peg is securely attached to the Lite-3rite screen.

Instructional Objective-Given Lite-RBrite, a simple
design sheet (A design), and 10 colored vegs, the
student will place the pegs on the Lite-Brite screen.

Pick up one peg with the preferred hand.

Hold the rcunded end of the peg between the thumb and
index finger.

Push the peg through a letter on the iesign sheet
until the peg is securelv attached to the Lize-3rite
screen.

refarrad hand.

]

Pick up the second zeg with the

'‘a

Hold the rounded end of *the peg between the thumb and
index finger.

Push the peg through a letter on %ne design sheet un<:l
the peg is secursaly attached to :he L:.“e-3rite scrren.

?ick up the third ceg with “he greferred hand.

dold the rounded ené cf the peg bezween the “humb and
index finger.

Push the peg through « letter on the desigrn sheet un<il
the peg is securely attached %0 the Lite-3rits scraen.

Pick up the fourth peg wizh the praferraé hand.

Hold the rounded end of the peg between *the thumb and
~-ndex finger.

Push the peg through a letter cn zhe desizn sheet unz:.
the peg is securely attached %o the Lite-3r:-te screen.




Step 13:
Step 14:

Step 15:

Step 16:
Step 17:

Step 18:

Step 19:
Step 20:

Step 21:

Step 22:
Step 23:

Step 24:

Step 25:
Step 26:

Step 27:

Step 28:
Step 29:

Step 30:

?hase III:

Step 1:
Step 2:

Step 3:

Pick up the fifth peqg with the prefarraé nand.

Hold the rounced end of the peg between the thumb and
the index finger.

Push the peg through a latter on the design sheet until
the peg is securely attached to the Lite-Brite screen.

Pick up the sixth peg with the preferred hand.

Hold the rounded end of the peg between the thumb andé
the index finger.

fush the peg through a lstter on *he desicn sheet un
the veg is securely attached to the Lite-3rite scrae

-
o e i
n.
Pick up the seventh peqg with the cra2ferraé hand.

Hold the rounded end of the peg between the thumb and
the index finger.

Push the peg through z latter on the design sheet until
the peg is securely attached to che Lite-3rite screen.
Pick up the eighth peg with the preferred hand.

Hold the rounded end of the peg between the thumb and
the index finger.

Push the rea throuah a letter on the desian sheet until
the peg is securely attached to the Lite-Brite screen.

Pick up the ninth peg with the praferred hand.

Hold the rouncded end of the peg between =-e thumb and
the index finger.

ae

Push the peg through a lecter on ¢
he

the peg is securely attached to &

-
o+ @
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n sheet un+il
i -@ sCr=2en,

(7]
1
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Pick up the tenth peg with the ore

Hold the rounded end of cae Peq between %he zhumb and
the index Zinger.

Push the ceg through a letter on the 3design sheet until
the peg is securely attached to the Lite-Brite screen.

a2 comzlex
s, :the

1
e 3Craen.

Instructional Objective-Given Lita-3rs
design sheet (3 design), and 1) zolore
student will place the peqgs on the Lite-3

-
ce

~

<

Qg o~

Q

e
ra
Pick up one veg with the praferred hand.

dold the rounded end of tie peg Letween the :=humb and
the index finger.

Push the teqg throuch a later on =x design sheet
until the peg is secursly attached =5 =i1e Licte-3ri-e
screen.

g
-
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Step
Step

Step

Step
Step

Step

Step
Step

Step

Step
Step

Step

Step
Step

Step

Step
Step

Step

—Step
Step

Step

Step
Step

10:
11:

12:

13:
14:

15:

l6:
17:

18:

19:
20:

21:

22:
23:

24:

25:
26:

Pick up the second peqg with the preferrad hand.

Hold the rounded end of the peg between the <humpo ané
the index finger.

Push the peg through a letter on the design sheet until
the peg is securely attached to the Lite-3rite screen.

Pick up the third peg with the preferred hand.

Hold the rounded end of the peg between the thumb and
the index finger.

Push the peg through a lettsr on the design sheet u
the peg is securely attached to the Lite-3r:-e scra

3

Pick up the fourth peg with the preferred hand.

Hold the rounded end of the peg between the thumb and
the index finger.

Push the peg through a letter on the design sheet unt:l
the peg is securely attached to the Lite-Brite screen.

Pick up the fifth peg with cthe preferred hand.

Hold the rounded end of the peg between the thumb and
the index finger.

Push the peg through a letter on the design sheet unt:il
the peg is securely attached to the Lite-Brite screen.

Pick up the sixth peg with the preferred hand.
Hold the rounded end of the peg between the thumb and
the index finger.

Push the peg through a letter on the design shee
s

uneil
the peqg is securely attached o the Lite-Brits en.

creen
Pick u the seventh pe with the preferxzaé nand.
s

Hold the rounded end of the peg between the thumb and
the index finger.

Push the peg through a lettar cn the design sheet until
the peg is securely attached to the Tite-Brite screen.

Pick up the eighth ceg with the preferred hand.

#old the rounded end of the peg between <he =humb and
the index finger.

Push the peg through a latter on the design sheet un<=i’
the peg is securaly aztached to the Lita2-3rize scree

Pick up the ninth peg with the prefarrad hanA.

Hold the rounded end of the peg between the thumb and
the index finger.




Step 27: Push the peg through a latter on the design until
the peg is securely attached to the Li<z-3r:+s screen.

Step 28: Pick up the tenth peg with the orefarrad hand.

Step 29: Hold the rounded end of the peg between the thumb and
the index finger.

Step 30: Push the peg through a letter on the design until
the peg is securely attached to the Lite-Brite screen.
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BEHAVIOR IN THE COMMUNITY

The student behaves courteously

1. During everyday activitiss and ccnversations with “he
student, say, "Plesse," "Thank vou" and "Excise me," at
appropriate times. Tell the student that people with good
manners use these words when speaking and working with others.
Encourage the student to say, "Please," "Thank you,"” "Excuse
me" and other courteous responses at appropriates times.

2. Role play.a variety of situations requiring courteous
responses. If the student responds courteously, ask him

why ke said, "Please," "Thank you" etc. Discuss cour<ssv

and good manners. Stress the use of gcod manners and
courteous responses as important behavicr when meeting new
people, seeking employment, during work, and in all activiciss
of daily living.

3. Take the student on a field trip to a shepring center.
Purchase something, and point out that the salesperson is
courteous, e.g., she says "Mayv I help you?" and "Thank you,"
when waiting on vou. Encourage the studant to use good
manners as a consumer, e.g., when asking for help with
purchases, tell him to say, "Will you please felp me?" ané
when getting change after paying for something, tell him

to say, "Thank you."

4. Take the student to a building with z2n elavator. Der~n-
strate entering and leaving the elsvator, and saving "E “'se
me," as you step in front of Dersons in the =2lavator or waen
You want to pass by someone in the zlevator. Zncourace the
student to imitate your actions. Praise the student's
courteous behavior.

5. Take the student to crowded oplaces. Show him how “o

move in crowds kv saving, "txcuse me,". when veople ars blccking
the way. Zncourage the student to imitate Your actions.

Praise nis courteous behavior.

Th2 studant greets people in a socially acceptable ma. aer

1. As +he student arrives at the classrsom or learning ar=a,
greet him. Use a variety of greetings, 2.3., "Good Morainz,
Steven," "Hello, John." "Hi, hcw ars vou “cdav?" =z2tc.
Encourage the studenc to respcnd aporopriatels, either ra-
peating your greeting, "Good morning, Miss 3mizh." cr
answering your question, "I'm Zine, +hank vou." Tor the
nonve-:al student, a smile or nod o acknowladge the graeting
is acceptable. Practice.
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2. Pole play a variety of situations that raguire =he student
to greet others. Encourage the student to respond in a
socially acceptable manner.

3. Encourage the student “0 jreet nis peers and other
individuals in the classroom or learning area. Zxrlain
that "Hi," is an acceptab'e greetinc for reers but not for
adults and pecple they do not know very well. The student
should say, "Hello." "Good morning." “"Good arfternoon."
or "Good Evening." to these people. Practice.

4. When introducing the student to peers, stress that a
verbal greeting is sufficient. When introducing the student
to adults, tell the student that a verbal gresting and a
handshake may be necessary. Tell the student ¢ shake

hands only if the other person offers his hané Sirst. Dis-
courage the student from shaking hands with sach other as a
form of greeting.

The student asks for he;p w“hen needed

1. As the student participates in activities in the class-
room or learning area, ask him if he needs help. IZ he savs
"Yes," assist him. If he says, "No," teli him to be sure %o
ask for help if he needs it later on.

2. Show the student a picturz of a policeman. Whenever
possible, use a Polaroid pictura. Tell the student that i~®
he is lost or in trouble, he should go %o a policeman for
help. Role play being lost and asking a coliceman for nelp.
Practice.

3. Take the student shopping at a grocery stors. Point

our salesperson, e.9., a name tag, uniforms, smocks, standing
reside the cash register, etc. Tall the studen: that +when

he is shopping and unsure of what -o buy or whers i-2ms are
located, he should seek the nelp of a salesperson. Role plav
the situation.

The studeat controls nis temper when angry.

1. From magazines, cut pictures of faces showing a variety
of expressions °"sad, happy, angrv, etc.). If vou are
unable to find magaz:ine pictures suggestiag 2mot:ions, draw
simple faces, and put a varistv of a2xprass:ons on =hme.
Show the plctures to the student, 2nd ask h:m <o z2li
what the people in the pictures are Zeeling. 2ractice wizh
the student, using a varisty of picztures.

2. Role play 2 number of situaticns that micht arouse =he
student's anger. Discuss wavs oI controlling anger, 2.3.,
counting to 10, thinking of something oleasant, leaving =zhe
aituation that is causing the angrv Zfaelings, a%c Pracrt:ice

44 42




3. As situations occur in the student's daily life which
cause him to feel angry, help him. 0 ccntrol his temper.
Remove the student from the situation, and “ind an outlet
"for the student's anger, =.g9., initiats a physical type

of activity or start an activity of interest to the studen:.

4. Encourage the student to verbalizs or to indicate his
anger. Discuss the anger-provoking si=uation, and help :the
student to control his anger by goiding him i1n*to other
situations or activities. Stress that fighting and other
socially unacceptable teahviors such as biting, xicking,
screaming, etc., are not appropriate or productive outlets
for his anger.

The student does not interfere with the privacy of others

l. Tell the student that he should not walx into bathrcems,
bedrooms, or other rooms whose Zdoors are closed unlass 4e
ZIirst knocks on the door, asks, and waits for cermission

to enter. Role nlay a viriety of situaticns. In a si-uation
using a bedroom with a closed door, tell the student t> xnock,
ask permission to enter, and enter when told to do so. In
other situations, such as when vou are in a bathrocm, tell

the student he may not come in and must wait. Praise him

if he role plays appropriately.

2. Take the studeut to a dentist's or doctor's office. Poiat
out to the student how quietly everyone is waiting in the
office. Tell the student that the people are waiting for
their name to be calied. Explain to him that when his name

is called, it is his turn to privateiv see the dcctor or
dentist. Wait for another person's name to be called,

and priase the student if he does not attempt £o Jo with

that person. 1I:Z he does attempt to go into the doc-or's
examining room before his name is called, reminé nim tha+t he
must wait until his name is callad.

3. Role play a nap or goiag to sleep. Tell the student thart
he should not disturb peopls who ar= sleeping. Ac nap time
Oor other quiet times during the dav, :eward -=he student Zor

not disturbing his peers. Emphasize now pleased vyou are <ha+
he is respecting the privacy of others.

4. Point out to the student s
classmates have brought in. Tell

people's lunch boxes bhelongs tc ¢ T
open up or handle packages, actas, or other ckiects =ha
belong to other students. During the dav, Dlace the sz
in a situation that allows aim Zrse access =2 11is peer'
lunch boxes. Fraise him if he respects the srivacy
others.

everal lunch boxes z-hat 1is
n

nim that what 1s in »ther
hem, and he should ac
=

e ()

[V
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The student does not sniff at people and objzcts

1. Place pleasant smelling cbjects in front of the
student, e.g., perfume, flcwers, and foods. Stand a

short distance from the objec%s, and ccmment on =heixr
odors. Say, "Perfume smells good!" "Flowers smell gocd!”
"Pancakes smell gcog!"

2. Place objects that do not have smells in front of =h
student, e.g., coins, paper, clothing, etc. Identify and
name each object. Comment by saying, "This is a penny. It
belongs in your pocket or purse and should noc be sniffed o
smelled.” Encourage the student to imitata vour ac+ions

by naming, identifying and commenting on the warious <b
Stress that there is no need to snif? the objy=acts. ?Praz
using a varietyv of cbjects.

3}
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3. Place bad smelling and good smelling i<ems around =he
room. Indicate that those i1tems can %e smelled without
sniffing because their smell "comes" to you. Say, "I do

not have to sniff things, because if thev have a smell, it
comes to me." Point out the items in the room, and ask the
student if he is able to smell them. Iadicate through

speech and facial expression, those +that smell good and thcse
that smell bad. Practice using a varietv of items.

4. Plan a cooking activity. Prepare focds <ha: have defi
smells. serve the food to the stucent. I =he student t=
Lo smell the food by putting it to his nose or e putting hi
face closa to it, say, "Sit back and l=t the smell come to
you. Doesn't it smell good?" If the student sits back,
reward him by allowing him to eat <he food.

(1]

5. If the stident smells or snifss =.
wWwith alternate ways of makiac contac: >
of others, s 'ch as word, gesturs, or oth
contact., Deuonstrate shaking hands, wav
saying "Hello" anc enccurage +he student <
actions.

r-vide hninm
-

- - e
tlde attentizon
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1§, smiling, or
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The student waits whenever necessary

I. In between classroom activitias, za2ll the student, "“cu
may relax for 35 mianutes, and <hen we will cont:a:ze our

"o~y =

work." When che 5 minutes have cassed, say, "Ckay, :he 3
minutes are up. It is time to cet back to werk." Repeac

the activity, using differant time :interwals.

2. Plan 2 cooking activity with ingrediencs “nat must

cock or set for a specific amcunt of :z.me, e.g., nari-
boiled eggs or tapicca. Set :the timer, and =21l =he student
he must wait while the food cocks or sets.
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3. Five minutes before dismissal or bus time, tell the
student to get his coath and things together. 2nce he

has done so, say, "You have 1 minutes =0 wai: hefors ic
is time o go." At the and of the time i1ncarval, tall
the student, "The time is up. VYou may leave, a2nd thanis

for waiting so patiently."

4. When the student asks for nelp and it is not an emergencv,
tell nim, "Wait 1 minute, and I will help veu." At the

end of a minute, help the student, and thanx him for wait-
ing so patiently.

5. Role play visits to the doctor, dentist, barber, ané/cr
beauty shops. Set up a waiting room. Zxplain -0 the
student that the doctor is late, and there will ke a 5-,
10-, 15-, or 20- minuts wait. Encourage tze student =c
look at magazines or to converse quietly with a Zriend
until the waiting time is up.

6. When the student andé a peer want to use “he same to
game, or equipment, tell them thev must takas turas. Te
the student he may use the equipment for 10 minuzes, an
then he must give it to the peer. Set a timer for 10

inutes. When the timer rings, tell zhe student to give
the equipment to the peer. Praise the student for sharing
and the peer for waiting patiently. Set the timer for 10
ninutes and, when the timer rings, tell the st dent to out
the equipment away.

g
[N

The student behaves in an acceptable maaner when 1sing
private and public transportation

1. Show the student pictures of transportation vahiclas,
e.g., car, bus, taxi, train, airplane, subway, =tc.
Identify and name each picture. Ask the stidenz whwc
transportation vehicles he has ridden in. 3zZxplain tha=
when using cars, buses, trains, %“axis, airplanes, and
subways we must observe saftav rules ané te consideracze
of other riders.

2. Ask the student to help you as you write down a list
of rules, safety as well as 'social, that a person shoulc
follow when using public or srivate zransocrtatisn. Tor
nonreading students, make a sictorial list of rulss.
Discuss the rules with %he student.

3. Take the student cn field trips. (Use a varisty of
ransportation vehicles. 3efors the trip, review zhe
safety and social rules list Zfor that vehicls, =.g.,

a) School bus rules may bde
l) Stay in your seat
2) No shouting or louZ conversation
3) No pushing or shoving




n.

b) Public transcortation bus rules may be

1) Stay 'n vour seat

2) Do noc start conversations wi

3} Say, "Next stop, Hsleasa" ¢ =
want to get off the bus

h

oS S
he & when ycou

Reward the student for behaving in an acceptable manner
when using public or private transpor<atinn.

4. Role play a varietv of situations cha mizht occur
when the student is usiag public or private transgortaticn,
€.9., no seats available on a public transportat:ion :us,
the student needs to purchase bus tokens, checking the

taxi meter against the amount the tax: dfiver tellis him,
etc. Demonstrate socially accectaple tehavior in =hese
situations, and enccurage the stucent to :mizacs vour
actions.

5. Show the student picturss of deople behaving inaceprep-
riately while using transportation vehiclas, 2.G.,
people with their heads outside bus 2nd car windcws, stucdencs

velling or playing on a moving school bus, =tcs. AaAsk the
student to tell you whdat the people :a the pictures are
doing that is against the rules. Refar to tha list mencion-
ed in Activity 2. Practice using a varia2ty of cictures.
1. The student behaves in an acceptabl= manner when receiving
. services

1. Show the student pictures of ceople at the barber shcc,
beauty parlor, doctor's office, department stsre, sank, or
any other public place the student uses or mav need tc use
in the future. Discuss what “he peoplie in the o
are doing, =.g., sicting quietly, locking 2% mag
conversing gquietly while waiting %heir zurn -n !
politely reguesting help Srom a salesman, =tz. .
student if he has been to anv of the olaces shown i e
pictures. If he has, tell him to descride acw he sehaves.
Talk about whether or not the student acted ia an acceot

- able manner.

2. Ask the student with you when vou go shopring
bank, to a doctor's office, atc. Temonstra-e ac
behavior, and tell the student %o :mizata sour a

3. Role plavy a variety cf situaticns in which ke stu
receives public services. Cemonstratea accergtabie benar
and encourage the student to imitate vour actions.

4. When the student has apoointments =r is
shopping trip or trip to the zarters, rapeas
and 3 using picturas, and in a rcle zlav dis
. demonstrate acceptable bdehavicr ia zublic ol
’ 'l
Q
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5. aAsk parents, gquardians, or other significant cerscn:
to take the student with them *+2 varisty of sublic

places. Remind them to encourage the student +to beha' =
in an acceptable manner and *o rei Zorca and reward him

when he does so.

The student behaves in an appropriate manner in places
requiring quiet

1. Read the student stories in which the Characters attend
movie theaters, visit someone in the hospical, 5o tc a
wedding, confirmation, bar mitzvah, or other resligious
function, or are hospitalized. D2oint out tie charactar's
behavior, noting that that person 1s being gquist and day:ng
attention to what is going on.

2. Set up chairs in the learning ar=a or audi=srium o
simulate a movie theater. Show a movie or filastripz, and
encourage the student to act as he wou’d in 3 movie
theater (paying attention to the movie, speaking :1n a
quiet voice so as not to disturb others, sitting still in
his seat, not getting up and down repeatedly to buy
refreshments or to use the bachroom) .

3. Plan a field trip to a movie theater. 3eZfore going to
the movies, remind the student now you exgect him to ac=%.
Go to the movies. Encourage the student to behave ia an
appropriate manner. Praise him for behaving apprcopriacely.

4. Role play hospital situations, both visiting a czaz:
and being a patient. Remind the student +to walx guistl:
and to speak in a quiet voice, toc be Dolite o hospital
personnel and other visitors and %o obeyv hospital rules
(age requirements for visitors, visiting hours). 2ezea“
the activity so chat the student clays the rol2 »
patisnt as well as tha*t of che visi-or.

(& 1Y
o (
ISR
)]

5. [£ the student is olgd 2nough a2nd 2 fam:lv memcer o
friend is hospitalized, accompany h:m when he 7isi-s them,
Remind him &t~ cbey the hospital rules. Draise him for
acting in a responsible manner.

6. When the student is o2lanning %o attend a wvedding,
baptism, bar mitzvah, or other r2lizious avent, discuss
the event with him. z=Zxplain what will havpen at the avant
and tell the student the kind cf senav._or chz- will ze
expectad of him. Simulate the cccasion throuch rola plav,
Demonstrate appropriate pbehavior and encourace the studenz
to imitate your actions.
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II.

Safety in the Community

The student does not an:er into conversatic-s or 3o
anywhere with strangers

1. Explain to the student tha* he may say "H." or "Hell
in response =0 the greecings of strangers he meets as he
walks about in the ccmmunity. Warn him, however, thaz h
sould never get involved in a conversation with a stranc
unless a responsidble person is nearby.

a
=]
er

2. Warn the student that strangers, on occasion, might
ask him to go'with them. Caution him to refuse. Tell
him to leave immediately after giving his refusal.

- Observe the student as ne moves abcut the ¢
£ he becomes overly friendly with strangers, =
him.

Smmunriiy.
2

4. When you need to talk briefly to strangers, act as
a model of polite behnavior.

The student avoids exploitation

1. Role play a variety of situations that depict persons
being taken advantage of or exploitad, 2.g9., someone
taking money from another person, a stranger making sexual
advances to a student, a person g*ving a student a job.
but not paying aim, etc. Talk about the situatiens, and
explain that one person is taking advantage of another
person. Tell the student not to allow cecple tc taks
advantage of him.

[}

2. Discus: with the studant the saZety laccsrs Lavolv

1
in carrying money. T=21l aim <o carrvy mcney ia 3 wall
in a buttoned gccket, a durse, 2r 1 pockszt. Remind =h
student nct to give nis money 3away and not %o %211 sz

that he has money.

o
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3. Talk to the student about dcor-+to-Zoor salaspeopla.
Remind the student not *o purchase items cor to sign any
Papers unless a responsible person 1s oresent to advise

him. £ the student is interestad un purchasing something
but no responsible gerscn 1is drasent, tell h:im o ask the
salesperson o5 come back 2t another stec:iic %ime when a
responsible person will %e cresenz. A racutabls salascers--
will rsturn.
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The student only accepts rides from resconsible cersons
or from others when a responsible person has given
permission

1. Make a list of responsible ;ersons Irocm whom the student
can safely accept a ride. cCheck with rarents or guardians.
Make a chart (Figure 1) showing the student as a Tassencer
in a car with a picture of a responsible person pasted in
the driver's seat. Use as many cars as necessary to

picture each responsible person as driver, Use the ccmplacz-
ed chart to teach the studen+ to recognize those people

from whom he can accept rides. Zncourage the student to use
the chart to checl whether he should accept a ride. A walls=z
size version of the chart would maxe checking sasier.
Remember to include your Picture,

/ / Shdeyri i ;r‘_-’\vv i \\
{mc?.;,—: Hia resons Né \\\
| H | AN
'~ 1
/ —l\ . .
/ // \\“\\ \\
i ) g A
J 0 _l /‘\ /} (g
\, /
\—-—/

Figure 1l: Accepting rides char+.

2. Play the game of "Car Rider." in this game, the s+tud
is rewardec if he accepts a ride ‘rem a cerson found on h
chart and gets a double reward when he rejects an offar
from a perso:x not on his chart.

ne

3. Explain that, on dccasion, a cerson migh+t offar him 2
ride in a car and then harm hin. Explain further that even
though this danger does not occur too often, it .s berter
to be safe now that sorry later. Tell him that because of
the few people who might want to harm him, he should not
accept a ride frcm anyone who is not on his list except
when he receives special permission from a responsible
person.

4. Tell the student =ha- a Situazion might cecur in whosh
4 person not on his list might want to taks him for a r:de,
Explain that a responsible perscn on his chars* musc say
that he may go befors ne can consider zoing.
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The student, when shopoing or on an outing, keeps h:s
Paper money in a wallet or billfoléd in a buttoned back
or a side pocket of his pants

1. Bring an adult male into the classroom. Tell him to
show the student that ne Xeeps his paper money 1n a wallet,
in a side pocket, or in a buttoned back pocket of his
pants. Explain that the back and side pockets, aspecially
buttoned ones, help protect the money in your wallet
because it is difficult for a wallet tc fall cut of one

of these pockets. wWarn the student not to carrv his wallet
in the pecckets of outer clothing becuase it could <all out
or be lost when the outer clothing is removed.

2. Encourage the student to place his paper uoney in a
wallec and to keeo his wallet :in a buztoned back or side
pccket. Praise him for being caraful and rascgonsible in
carrying money in nis wallet in a safe manner.

3. Arrange shopping trips. Take the student shooping to
purchase needed items for himself cr the classroom. 32efore
leaving for shopping, ask the student o check his wallet
for his money. If the student places his wallet in a but-
toned back or a side pocket, praise him. If he does not.
instruct him to do so, and review Activity 1.

4. Check the student periodically to see if ne is carrying
his wa}let in a safe manaer.

The student keeps loose change in a pocket or change purse

1. sShow the student that vou keep your change in a

pocket or change purse. Do not enccurage 2 male studenc

to use a change ourse unlass he absolutely cannot xeep ais
change in a pocket. At lanch, give the studen= change

for milk, and encourage aim to put the change 1n nis zockesz
(or her change purse.)

2. Encourage the student =o purchase milkx, an appls, or
lunch at school. As he arrives at schocl, ask nim wheras
nis lunch money is. Praise him if he has it in his pocket.
Praise the female student if she has her change in a pocket
or change »urse.

3. For lunch, take <he studen% to an ar2a where zhere ar
vending machines (cafetaria, snack arsa, lunchrocm). Ass:s-
the student as he chooses ¢h ms e wants To purchase
from the vending machines. 1 the stucdent o *ake i1os
change cut of his pocket and *o select tle coins ne needs

Lo purchase'his selactions. Rem:iaé t-e student =0 place

the remaining change :in his cocket. Ccmment on =ow
responsinle the student is to be abla =g carry ai1s change
and to use it for purchasing needed itams.

310
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4. Encourage parents or other adul‘s w1th whem the
student resides to remind nim to carry change in a pocke:
Or change purse rather than in his hand.

5. Send the student on errands that reguire carrying
change, e.g., taking lunch money to the office, goaing =2
the store for bread or milk, etc. Eacourage him to place
the change in his pocket fcr sarfe keeping rather than
holding it in his hand. pPraise the student for doing the
errand.

The female student keeps ner money in a wallet or change
purse in an inside pocket of her handbag and keeps her
handbag within reach at all times.

1. When applicable, show the student ycur handbag. T2l
the student that you xeep your personal things in vcur
handbag, e.g., wallet, change purse, ccmb or brush, makeup,
tissue or handkerchief, and Xeys. Point out that yvou keeg
your handbag closed and close to you for safety reascns.

If there are zipper compartments in your purse, place your
wallet inside one, and tell the student you are doing this
to be sure the wallet does not fall out of vcur handbag.

If you are male, borrow a 2andbag frcm a female friend, or
ask a female colleague to visit your, learning ar=a.

2. Encourage the female student to carry a handbag anéd to
keep her wallet and change purse in the handbag. If there
is a zipper compartment in the handbag, demonstrata gutting
the student's wallet into the compartment and zipping <he
compartment closed. Remove the wallet. Tell the student
to imitate vour actions, place her wallet in the zipper
compartment, and zip it closed.

3. Send the student on errands “hat raguire ner to carcy
money in her wallet. Zncourage the studen:z to place tne
money in her wallet and ner wallet in her nursa. wWhen
the student has done the errand, draise her Zor being
respansible in handling the money and carrv:ing ou:s the

errand. Remind the student that when she 1s shopoing, she
should keep ner handbag in her hand at all times o avcid
losing it.

4. Encourage parents ané cther responsible acdul<ss with
wncm the student lives +o give the stucdent cherss ané ar
that regquire the carrying of mcney. Reminé the s+uden=
<eep her handbag with hor at ail <imes to avoid icsiag 3

5. Take the student cn shopring trips c©o purchase items =
herselZ or for the classrzem. Tell her tc sut hner monay o
her wallet and to place her wallsat i1 her handbag (in a
Zipper compartment if there 1s one.) As the studen+= sal
items and pays for them, remind her “o take zhe wallat ¢
of her handbag, the money out of her wallet, and return t:
wallet to her handbag. Priase “he student for zeiag
responsible in handling monev ancé using it to purchase needes

n.33
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nt to keep her handbag over her

items. Remind the stug
Z&zZ) or in her hand at all :2imes to

shoulder (shoulder :
avoid losing 1it.

The student avoids ruts, holes, and other uneven surfaces

1. Assist the student in avoiding ruts, holes, and other
uneven surfaces. Take him along sidewalks to a park or
playground in the neighborhood. Call the student's attention
to curbs, holes, and ruts in the dirt on the playgrcund.
Demonstrate safely stepping over them and going around

larger ones to avoid stepping into them and falling or <rip-

Ping. Assist the student in doing the same.

2. In the classroom, construct uneven surfaces. ?Place mats
on the floor, and put balls or blocks of wood under <hem

to produce uneven surfaces. Alsc, clace boxes or lazge
Pieces of wood on top of mats. Lead the student over the
mats. Encourage him to safely step or move over small bumps,
uneven areas, and around larger uneven areas. Ask the stu-
dent to practice traveling over the mats safs=lv and inderend-
ently. Explain that when he is outdoors in the community,

he should avoid similar uneven surfaces.

3. Get large sheets of foam rubber, and place them in the
classroom or on the playground. Cut holes and large

ridges in the foam rubber to simulate Dot holes and ruts.
Demonstrate safely stepping or moving over holes and ridges
and avoiding them. Help the student to Walk or move over
the foam rubber with you. Encourage the student to practice
walking or moving over the foam rubber independently.

*plain that while walking, moving, or 2laying outside, he
should avoid similar ruts and holes.

The student safely walks or moves, using a wheelchair, up
and down inclines, hills, and ramps

1. Assist the student in saZfely walking or meviag ug 2nd
down hills and inclines. Demonstrats ta:5 =5 the student,
and help him to do the same. ZIxercise caution. The wheel-
chair student must know how to use brakes as a drereguisite
to this activity.

2. Take the student on a i=ld trip to 2 shopping centar *thazt
has ramps ei:her becween shopriag lavals or wn cthe farkin
"garage. Demonstrate £2 nim haw =o safaly walk or mcva up

and down ramps and ianclines. @Ut:l:z=2 rarlings when ava:l-

able. Assist the student as he walXs cr moves up ané dcwn
wlth you. Encourage nim %o saie Y wali or mcve up and dcwn
independently.

[9)

3. Construct or borrow ramps Icr shers< stairwavs (twe c:
taree steps), or place wide neavy pisces 2% 1/2-1nch
Plywood (4 x 8 feset) over the stairs. I° necessary, 2lace
two wooden poles or rails at each snd of the rame. Scring
2 clothesline between the rails =o make a rcce railing.

54
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Demonstrate how to walk or move over the ramp saialy.
Encourage the student to practice walking or moving up

and down the ramp safely. Use ramps to enter and leave
the building whenever cossible.

4. Take the student to a pPark or playground that has hilly
areas. Demonstrate safely walking or moving up ané dcwn
the hills. Show him how to overbalance, i.e., leaning
forward going uphill and backward going downhill, to aveoid
losing his balance. Practice.

The student safely walks cr moves, using a wheelchair, on
sidewalks

1. Assist the student in walking or moving saZfzly on side-
walks. Take him to a playground area or to sidewalks
surrounding the school duilding. Help the s-udenc =0 walkx
or move safely on the sidewalks during recess oOr brsak time.

2. Construct a town in the classroom. Show the student

how to make houses (small, brightly painted milk cartons are
good for this), L.ores, trees, road, and sidewalks. Call
attention to the fact that sidewalks often run beside strse<s.
Stress the fact that streets are €or cars, sidewalks are for
people.

3. Construct a sidewalk system within the classroom. Tarce
large pieces of t.jbcard to the floor to form sidewalks
leading from seating areas to work and play areas, doors,
and bathrooms. Expect the student =o safely use the side-
walks :o travel within the classroom.

4. Take the student on a field trip to a place in the
neighborhood where the sidewalk is uneven. ?2oint out tha
some parts of the sidewalk ares higher “han others. Assis
the student as he practices safely sts2pping cr moving ove
uneven areas of the sidewalk. 3trass that he aust wa<ch
vhere he 1is walzing to avoicé tripoing, falliing, or tizping
over in ais wheelchair.

-
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The student safely steps or moves, using a wheelchair, up
and down curbs

1. Assist the student in safely stepping or mcving up and
down curbs. Help the student to oractice salely s

Or moving up them. IZ he has diificulsy judging

of a curb or the distance he should ster <o r=ach

him to walk up to the curb until the tees
against it. Help the student to 11%“ his
and to slide his foot onto the sidewalk.
the second foot. Cnce “he student does
and gets the feel of the curb heisght,

on it without measuring it with his

-
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Say, "Good job" each time the student saf2ly steps up and
down curbs.

2. Call the student's attention to the curb. Tell him teo
step down. 1If he has trcuble stepping, ask him to stand
near the edge of the curb. Tell the studen* “o vlace %he
heel of his foot against the edge of the cur>d and to slide
it down until it is flat on the street or ground bpeneath
the curb. Repeat with the other foot. Cnce the student
has done tri1s a few times and is more familiar with
stepping off the curb, encourage nim to step down withouc
using his foot to measure the curb.

3. Take the student on a walxing field trip where ne is
required to safely step or move up and down curbs. ?Plan

the trip so that the student must mak2 maximum use of curbs.

4. Play Follow the Leader on the vlayground or in the class-
room. Expect the student to step or move ur and down tha
curbs outdoors or on curb-height Cbjects placed within the
Classrocm or learning area.

The student walks or moves, using a wheelchair, on streets
only when crossing them and, when crossing, does so safely

l. Assist the student in safely crossing streets when
walking or using a wheelchair. Take him to a street that

is not very heavily traveled. Discuss the safaty involved
in crossing streets independently. Tell the student to
always stop before stepping off the curbs, look all around
both ways to be sure the street is clear, and listen for

the sound of cars or sirens. Aallow the student to cross tne
street when it is safe.

2. Make- -"Walk" and "Don't Walk" signs, cor cbtain thcse
that are made commerc:ally. Practice with “he stude
until he does what the signs =ell him to do0. Stress trat
even when ne sees a "Walk" sign, nhe should st-l1 o

and listen before crossing the strset.

3. Take the student on field trips within the neighborhood.
Point out "Walk" and "Don't Walk" signs. Aallow him to
safely cross streets by himself using the sicns as a guide
and obeying the rules and orecautions he has been tanght.
Reinforce by giving the studeant a tesacher-mace padge that
savs, "I obey traffic rulas."

4. Take the student on a fi=ld trip withiln the neighborhcod.

Point out crosswalks. zZxplain that they ars :sed by oedes-
trians to guide them safely across the street. 3issist th
the student in using the crosswalXs to crsss “he street, LDuz
only after he has stonped, looked, listsned, and ascerta.nead

w
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M.

5. Within the school building, set up streets macde of
sheets of heavy paper or gym mats. Mark crosswalks, and
construct "Walk" and "Don't Walk" signs. A volleypall
net post with the sign stuck on 1t is an 2asy way %2 do
this and allows the sign to be 2as1ily changed. Tell the
student to practice crossing within the crosswalks and o
obey the signs. Encourage nim to use the street when
changing positions betweer activities or as a separate
Activity.

The student safely walks or moves, using a wheelchair,
through doors

l. Begin by helping the student to locate al’l the doors

in his home or living area. As he locate. each cdoor, oren
it to see wheres it leads and what is on the ather s-.Ze.
Point out safety hazards such as approaching a fragquencly
used door that might open as he approaches i1t. Zxclain

the dangers involved in walking or moving through swingiag
doors, e.g., collisions and the swingback. Warn :he student
to be careful of all doors that have return devices because
he might be hurt by e rapid swinging back of the Zoor.

2. Demonstrate how to open a dcor *hat bi-ds or sticks.
Also, remind the student to tell a ra2sponsible person so
that the sticking door can be repaired.

3. Show the student how to use the strike plates cn doors
to open them. Encourage imitation, and raward ‘he stucent
for using these plates.

4. Tell the studeat as he walks or moves abou=z in his wvheel-
chair to ke careful of door stOops on doers and walls. GCo
through his home or living ar=a with him to locate all -Hoor
steps. Explain the dangers of walking into them.

The student safely walks or moves, using a wheelchair, among
people ‘n small groups and crowcs

l. Assist the stucdent in safely walking or moving, using
a whezlchair, among people in small groups and crowds.
?lan an assembly or school meeting. Allow the student o
pass informally, not in lines, to the meeting place. =
him to safely walk or use his wheelzhair among nis ceer
to get to the meetings. 1IZ the student gets stuck, nel
2im to move around people.

s
3

2. Practice placing the student in lise :n the classrcem
td receive daily materials. Then tzke ai1m 0 a <ast Zocd
restaurant whers he is requirad %o be in cne of a number o
lines and then safely move among ceople while takin~< nis
food to his tabla. Repeat this activit caily in - 1e
school cafeteria, if there is one.

th

3. Take the student ¢, a =
shupping center. T=211 ninm

eld trip to a

nexrghbcrhecc
0 sa:aly walkx or

move, Jdsin 1213

T
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wheelchair, through crowds on the sidewalks and through
groups Of people in the streets.

‘ 4. Take the student to a baseball or tasketbhall game.
Get seats in the bleacher that will raquirs che student )
~to move throuqui crowds of sSpectators. Students i:n whee- -
chairs will usually be given special seating corsideraticn,
if you call ahead for tickets and explain the situation.

5. When appropriate, take the student to a carade. WwWal!
or move with him among the crowds of people.

N. The student safely turns corners when ~alking or using a
wheelchair

1. Assist the student in safaly turning corners when
walking or using a wheelchair. Tell him “o walk or to
a wheelchair to go down the nallways of tne school. 2
approaches a corner, demonstrate safelv turning the zorner.
Ask the student to follow you. The student who has trouble
turning the corner may need additional practice.

2. Us‘-~g colored masking or Mystik tape, tare a line down
the school hallway and around a corner. Ask “he student to
walk on the line or to move over the line in his wheelchair
and to safely turn the corner.

form corners within the classroom or learning area. Place
them in walking areas; tape a line leading to the corners
and around them. Send the student, walking or in nis
wheelchair, on errands that will take him zast the corners
within the room. Remind him to safely turn the corners.

. 3. Use large apoliance box=es or other larse object to

2ad che

)
*r wheelzha-.rs,
S

~1

4. Play Follow the Leader. Aask the la to

student and his peers, both walking and in the
ad i o
e

[0

o}

n.
r

’ around corners. This game may be plaved <.
Remind the student to safely turn corners, warch wners he
is going, look to see if anything :s blccking the arsa around
the corner, go slowly around corners, wa:ch ~or other
people, etc.

-

5. Construct a maze using large cor
tables, and other large pieces of Zu ira2. 3e sure =
maze corridors are wide encugh %o acccmodava wneelcharr
Tell the student to mcve thrcugh <he maze, safaly turn:s
the varicus corners.

bla blackboards, fesks,
do e o o ¥-Sw

6. Take the student grocery shooz:
aisle so he will have to turn corne
o

the student %o obey saltey rules wi ng corners.

ERIC %6
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0. The student safely uses aisles when walking or using
a wheelchair

1. Assist the student in walking or movirg, using 2
wheelchair, in aisles. Set up aisles in the classroom,
and ask the student to practice safely walking or movin
in the aisles. With a student who has difficulty
negotiating aisles, take him by the hand, and guide him
thr~ugh the aisles a few times. ©Practice. As he feels
more confident about negotiating the aisles, sncourage
him to walk or to move in his wheelchair up and down the
aisles independently and in a safe manner

2. Take the student tn a grocery store or surermarket.
Take him for a walk up and down the aisles ang ~hxrough
the checkout lanes. Wheelchairs may not fi- throush

the checkout lanes. The student in a wheelchai- may have
to pay for his purchases and go out through a wider area
before picking them up.

3. Set up table in different parts of the lesarning area.
Ask the student to practice going to the tables. Then cake
nim to a restaurant. Assist him in negotiating the aislss
between tables in a safe way.

4. Take the student to a department store. Help him to
Practice safely walking or moving, using a wheelchair, in
the store aisles. It is extremely impor+ant to remind

the student to keep his hands close to his sides when walk-
ing because many aisles are narrcw and articles placed
precariously can topple easily.

P. The student sa“~ly passes through automatic coors when
walking or using a wheelchair

1. Assist the student in walking or moving, using a
wheelchair, through automatic Zoors in a sarfe wawv. Taxe
him to a building, initially only duriag 2Zf hours, wizh
automatic doors. Take the student's nand, and g0 1nto andé

out of the automatic doors.

2. Using flashcards, practice with the student until he
recognizes the words IN, OUT, EXIT, and ENTER. This is
imperative, as he must know which door to £x7 =0 opven.

Put IN, OUT, ZXIT and ENTZR s13ns >n classracm and ras:ience
doors. This will help the student to assccracs “he worzs
with the action of going in or out docrs.

3. Stress safety precautions. Tell the studant never jofo)
stand on the out door pad when he is go:ng :n pecause L
will not oper, and someone “rom the nther s:de may otren

it and hit him with the coor. Ancther saZstv zracaus:ion
is to go slowly through the 2o0or -ecause i= Tav not 2always
oren guickly. If the student walks through too guickly,

he could walk into the closad <oor.

ERIC 57
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4. Take the student to a building that has autcmatic
doors. Show the student how to st2p one Zsot into the
door pad, wait until the door ocens, and step throuc.
the doorway. Practicc safely using autcomati- sScors
whenever practical.

5. Tell the student ir a wheelchair to move the £
wheels of his chair onto the door pad and stor unti
door opens. When the door is opened, ramindéd him to wneel
his cahir through the doo:.

6. Tell the student that somet mes automatic doors ars
out of order and may have to be ocened manually. Tell

the ambulatory student that if he stands on <he zad o=

the in door and it fails to ocen, he should walx ahead

and push it open. With sliding doors, al+«ernacs entrances
are generally available.

The student safely enters and leaves elevators when walkzng
Oor using a wheelchair

1. Assist the studen*t as he safely steps intd elevators.
Take him to a building that has =levators. (You may want
to contact the building superintendent for permission to
use the evelators for gractice and to £ind out when the
elevators are least busy.) Enoage the switch ¢r button
that stops the elavator at you:. floor, and lock i on stocg,
or hold so that it will not leave the floor while you are
practicing. Show the student *that the doors are open and
that the elevator is level with *the floor. Maks sure =he
student looks for these two things bhefore entaring che
elevator. Demonstrate going into the elsvator by stapring
over the grooves whers the door slide open and shut. Do
this two or three times so that the student sees what

you are doing. Taxe the student bv =he nhand, and wall %i=x
into the elevator. Aisk him to enter =he aleva:or radecen-
dently. Practice.

2. Assist the student in safely staccing out of =2lavators.
Ask the student to stand in the elevactor with vou. L0se

the elevator doors, and allow them to open again. Place

the elevator button on holé or stop. DPosition the student
so that he is Zfacing the cdoors. Once they ars oren, 3
out of the =levator over :the greocves whera <= 5
AsS vou step out, place vour »and against the rubrer pa
of the door. Pemonstrate this two or rh-se Tlires sc ¢
the studerc can see what vou ars dorng. Take v =
nand, and safelv walX him ou: of the =2lavacor. Zncourage

the student t5 leave the =levacor safely and independently.
Practice.

v
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3. Explain the safety precautions the student should
follow when using elevators. Tell him why : should
step over the grooves: - so his shoes will aoc cet caugnt,
and he will not trip over :he grooves. 3Also explain why
he should put his hand agains“ the door jamk: because
the doors, during normal use, cculd begin to close as he
walks through. Explain that his hand can make the door
reopen if the door begins to close “o0o soon.

4. Take the student to a building with elevators. Show

him how to safely enter and leave the elevators. If the
elevators are crowded, make sure the student faces the doors,
says, "Excuse me," when entering and leaving, and keeps

his hands by his sides to avoid touching others in the
elevator. Remind the student never to use elevators 1in

case of fire, use marked oxit stairways.

The student safely walks through revolv:ng doors and turn-
stiles

l. Assist the student in salely walking through revolving
doors. Take the studen: to a puilding that has revolving
doors. Go at a time when the building is not too busy.
Demonstrate safely walking through the revolving docrs.

Stop the doors, and step into one compartment. Place &two
hands on the bar, and push, sl-wly turning the door. Walx
as you push, and step out of the door as it comes back to
where the student is. Do this a number of times, explaining
each part of the activity as you do it.

2. Ask the student to imitate vour actions and go through
the revolvinc door safely. Remind the student to <2ep

his hands or. the bar so :hat they do not get caught in thes
door as it moves. Ask him to oractice walking through the
revolving doors ané stepping into ind out of them. Ass.st
the student if it appears ne is naving difficultv or .s
using unsafe behaviors.

3. Take the student on a field trip to a shooping cenzer,
and encourage him to safely walk through revolving doors
whenever practical.

4. Use activities 1, 2, and 4 to practice safely walking
through turhsiles.

The stucdent safely walks up a2nd dcwn stairs

l. Assist the student in safely ascending 2nd
stairs. Take the student by the hand, and wal
down the stairs with him. Ffor the student usi
consult medical and raramedical stasZ for 1ass
Ascending and descending stairs are d:ff-cult
on crutches.

94 |
O




2. Place a piece of red tape where the studen® zan
easily see it on one of his shoes and a piece of green
tape on the other. Place l-orae red and greer. piaces of
tape on alternate steps of a stairway, either a small
wooden classroom practice set or a regular set of stairs.
Tell the student to place his red-taped shce on a rad
step, then a green-taped shoe on a green step. Make

sure he knows you are there if he needs he 7 Oor support.

3. Include the portable classroom steps as part of an
obstacle course. Require the student to safely walk up
and down the steps as part of the obstacle course,

4. Practice on actual stairs tha® the student has to

use to leave school and go to5 the playground. 2emind nin
to hold onto the bannister or wall for 5ugcor<. Wrap tare
around the bannister if it is highly colished so the
student will be able to grasp it better.

5. Using flashcards, practice with the student until he
identifies the words STAIRS andé STAIRWAY. These are
Necessary survival words that enable the student +o .
easily find the stairs in public puildings.

6. Take the student on field trips within the community
to stores and buildings with stairways. Ask him to locate
the stairways and to use them to go frem floor to floor.
Remind the student to hold railings or walls for suppers
and safety.

The student safely steps onto, stands on, and steps off of
moving escalators

l. Assist the student in safaly ste2pping onrto, stancéing
on, and stepping off of a moving escalator. Show him how
the steps rise one at a time. Tell h:m chat e must step
directly onto one as it rises. Demonstrate stepping onto
one step o€ the moving escalator. Take the student bv

the hand, and step onto the escalator with him. Hold the
moving handrail, and tell the student to do the smae. As
the step n which the student is standing becomes even

with the floor at the top of the escalator, tall him to let
go of the handrail and step off the escalator. Onc2 off,
remind aim to move guickly away so that the riders b:nind
may step ofI the escalator safely. Zxercise caution becauss
the speed of most escalators init:allv scares <he student.

2. Place taped pieces of Paper or wooé about the size of
an escalator step on the floor in =he learniag aresa. ask
the student to practice saZely stercping cn ané off and =2
stand on the simulated escalater step.

3. String horizontal parallel lines of rope or vara 2
inches above the floor. Tell the s:iudent t2 step cver
the line on command. This is a good approximation c¢? =he
movement used to ster onto a moving escalator. isk the
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student to do it quickly but carefully.

4. Take the student to a stairwvay 1in the school. Tell
tiie student to practice the coordinated movements o2
stepping onto the step and grasping the nandrails simul-
taneously.

5. Use escalators whenever possible so that the student may
practice often.

The student seeks shetler wnen necessary

l. Explain to the student that, at times, while he is out
in the community it might be necessary for him to seek
shelter. Explain what shelrcer means, i.e., a place that
protects people from possible harm. Then lig: and discuss
the possible reasons why someone might seek sheitar:

a. A rainstorm has come up unexpectedly
b. Walking is hazardous because of ice and snow.
S. A brawl or a riot is taking place

Water is flooding the streets

2. Once you have discussed the Fossible reasons for seexing
shelter, identify places in the community that vou considex
to be good shelters:

a. A department store, shopping mall, or library during a
rainstorm

X The armory, pclice station, or a school building during
a clood

€. The lobby of a public building, the police station, a
snack shop, or restaurant during a brawl.

- Take a trip into the community, and role olay the
ituations listed in Activity 1. Assist the studen*t 1n
inding appropriate shelter -f necessary.

oW

b

. If an actual situation arises when you are walking in

the communicy, encourage the student =o find aropropriaca
shelter. Assist him if necessary, and reward ham Zor Zinding
shelter.

The student avoids obstacles when walking or using a wheel-
chair

1. Assist the student in avoiding cbstaclas :n -he 3
and outside the hcme or school. Taks haim on 2 neighbor-
hood field trip. Point out ruts, 2ol2s, uneven surfaces,
puddles, animal droppings, street l:ghts, sign zosts, and
curds. Demonstrate steprping, moving over, or arsund the
various obstacles. Zncourage the student to do <he same.
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2. Construct a town in the classroom with str=ets and
sidewalks. Using cardboard tubes from wrapping paper or
paper towel tubes taped together to make them tall anough,
construct street lights and sign posts. 2lace “hem a: the
edges of curbs and where they are normally found :n the
student's neighborhood. Zncourage the student to practic
avoiding the posts by safely walking or moving arcund them.

3. After a heavy rain, take the student to the plavground
or on a trip in the neighborhood. 2oint our ruddles,

Explain that walking through them gets vour shoes wet,

may ruin shoes, may get your feet wet, and may make vou sick.
Tell the student to find opuddles and to step over small

ones or to walk or move around larger ones. Practice
whenever there are puddles around.

4. Place large objects suct as a ~hayr, desk, table,

large cardboard bhoxes, etc., at va.rious p! ices within the
room. Be sure they are in the walking paths the student
uses. Imitate an activity *hat requires movement wi=hin

the classroom. As the student Participates in che activity,
make sure he safely avoids the obstacles.

5. In the gym, place mats and other large physical educa-
tion equipment such as a trampoline, medicine balls, volley-
ball nets, etc., in various places arvund the gym. Play
Follow the Leader, tell the leader to safely go around each
obstacle, and reward the ,other student for following him.

6. Construct an obstacle course using large physical sduca-
tion equipment. Make a line of masking tape cn +hé floor
leading from obstacle to obstacle. Tell the student ¢o

walk or move, using a wheelchair, cn the line Zrom ctstacla
to obstacle safely avoiding each obstacle as ne resaches i<.
If he has difficulty avoiding the obstacles, “ake him by the
hand or vheelchair, and Guide him until he can do iz inde-
Pendently. .

7. At hcme or in living gquarters, rearrance the furas-urs
periodically, and require the student tc safalv wali or mcve

in a wheelchair around the vieces of furniturs,
The student avoids dangerous places and things

l. Go on a tour of the student's community, ask lim =0

show you danger signs and dangerous sco:s. Reminaé him

that as ne moves about in the ccmmunizy he mizht ccme acrsss
places he should stay away from. 2Reward him if he i1denti-
fies a dangerous place not previously icentified by you.

2. Explain that swimming pools are Zun places but are dan-
gérous. Warn him never to swim in any zool unless he has
received permission from a responsibla person. Makae sura
to impress upon him that deople have deen hurt when they
have gone swimming in unattended SWimming pools.
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3. Caution the student that any cbject that 1s large
enough for him to crawl into and t.at has a Zocr can

be dangerous. Explain that he can get lockad inside and
die of suffocation. Warn him never to crawl into azan-
doned refrigerators, trunks, Chests, clothes drvers, and
other discarded equipment.

4. Explain that fences and locked gates often are placed
arouad unsafe places and that is why he should never cl:mb
over and under fences or a tempt to enter a gate with a

lock, even if the lock is brecken. Take him on a trip around
the community, and point out public buildings and homes

that the student visics. Caution him not *o enter a buildang
unless he is sure it is a safe place. Revolving and aveto-
matic doors, the presence of others entering and exiting

£rem a building, and a doorbell Or Xnocker are all si3ns

that places are safe to anter. Reward che student for ave:z-
ing places with fences and locked Jatss.

5. Tell the student that he should never 2ick up or use
Ssubstances from packages or containers that he finds in thre
street.

6. Caution the student to avoiz large crowds that gather
around an accident, fire, or street fight. Zxclain that
large crowds frequently assemble around dangerous nappenings.
Help him to differentiats bectween large crowés that gather
at recreational events and crowds that gather at sites of
trouble.

7. Caution the student never to €at anything he finds while
out in the community unless he receives he cermission of

a responsible person. Warn him esvrecially of the dangers

of eating berries and other parts of olants. Also point ou=
the danger of eating such things as toadstcols *that resemble
foods eaten at home.

8. Take the student on Zracuent trips iato =he communizy,
Cbserve him carefully, reward aim =or safz behaviors, and
physically stop him, whenever pessiblz, from engaging :a
unsafe behaviors.

Sign Lotto-The student will match various furncrtional sicns

[

¥aterials: 1) game cards (3:ngo card wita recresentations
of 20-30 functional signs)
2) sign cards (matching cards 2o siace on 31inco

card)
l. Pass out a game card to each student.

2. Place the sign cards face down 1n the cenzar ¢ *he
table.

3. Each student takes a turn, picking us 2 card, identifving
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the sign, and matching it to his/her game card.
4. Continue until one student has £illed his/her car3d.

5. During the game, :ncourage as much language as possible.
Discuss what each sign means, wnere 1+ is £ound, whaz =o

dc when you see the sign, etc. Student may also act out
what each sign means (open the coor, go in or out of the
room, etc.).

6. The game may also be olayed like 3ingo, with the teacher
calling out the signs and the students matching them on
their cards.

The student identifies "Push," "pull," "Entrance, " "Zx.s,"
"In,"” and "Out" signs Sound 1in movia theaters and ogther
Public buildings and places

1. rTake the student for walxs inco “he cecmmunity. Find
doors upen which "Push" and "Pull’ ire written. Zxplzain

the meaning of each of these words by demonstratiang che
appropriate action. Ask the student :o find doors that vou
push to open. When ne does so, tell him to open the Zocr
as you enter the area. JNext, ask the student to find coors
that you pull to open. When ne does so, tell him to orven
the door as you enter the area. Point out that you can also
tell whether to push or to pull by the hardwars on the door.
i.e., a handle means pull while a plate or spring actior

bar means push.

2. Tell the student that the words PUSH and 2CLL can also

be found on vending machines. Go to an area where %hera

are many vending machines. Show him these words as they
appear on these machines. Then ask the student =o5 find

these words on the various verding machines. Wnen a2 surchasa
is planned, ask the student tc f:nd and +hen o seerat? th
Push panel or full button that selac:s Ais cho.ce.

3. During your walks ané trips :1nto khe cemmunity, €ing
"Entrance” and "In" signs and arrows that signal <ie antrance
into buildings. Tell the student to show ycu where the
entrances of buildings are located. Tell the student *o

show you the sign that told him he had “ound the entranca.

4. During your walks and trics into =he ccmmuni<y, £:1aé
"Zxit" and "Out” signs and arrows tha- szgnal the exi: cut:
of Suildings. Tell the student =o “ind cne ax:i-= Zocrs ctf
duildings. T=211 him to point to zhe words and arTows

that told him he had found an exit.

5. Show the student the "Walk" and "Don'® Walk" S13ns
f£ound at tusy intersect:.ons. Zxzlain the meaning of =ach
of these signs. 2oint ou“ *+hat Peopls2 ars sucpesed to obev
these signs, and that scme deorls Zoolishly 2o now=. ‘“When
vedestrians ares obevinc these siIns, draw :the studen<'s
attention to their safe benavi.crs dractice crossing

“treets while obeving the "Walk" sign. DPractice walzing
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while obeying the "Don't wWalk" sign. If the “"Don't Walk"
( sign is a flashing light, indicat= that a flashing lighc
is often a war.aing light. Remind the student “o watch
. the movement of traffic because there will be times when hs
should not cross even though the sign indica<ss walx.
Point out that like the jreen light, the "walkx" light is
on the bottom.

6. Show the student "stop" signs that apcear on sone
street corners. point out their characteristic cctagonal
shape, red background, and white lettering. =Zxplain thas:
c€ars are supposed to stop at these signs, but that they

do not always do so. Tell him to crcss only when cars
have come to a full stop and the driver is waiting Zor ainm
tO0 cross. Practice Crossing streets *that have "Stop"
signs at the :orner.

7. Practice crossing streets :iat have TWo-way, three-way,
and four-way "Stop" signs.

8. Put a picture of a "Stop"” sign ia a opreminent nlace :n
the learning area. Periodically revisw i*s Meaning.

cr

9. Set up a mock “"pedestrian city" in the learning srea cr
an outside play area. Set up traffic i-ghts, "Stop," Walk,"
and "Don't Walk" signs, etc. Practice walking through this
area.

. Z. The student identifies and obeys warning sicns and avoids
places designated as dangerous

l. Take the student for walks into the cemmunity ané on a
variety of field trips. DPoint out warning signs. Exglai
the various dangers involved, and when 70u return to the
learning area make an experience chart of the ~arning words
and the warning signs you found.

2. Make murals of a “Trip to the Countrv," a "Walx in =
Woods," "A Day in the Citv," 2tc. Ask the student to ae
YO0u put up warning signs on these murais.

ne
iz

3. Tell the student stories taken from the newspaper and
heard over radio and television abkout rndividuals who have
faile? to heed WArning signs. Discuss the behavior and 1L
<onseguences.

5

4. For each of the warning signs, céiscuss =ossibla ouctceomes.
While it is important that YOu spendé suiiicient zime warnin
of dangers, do not Irighten the student sc much -ha: =e
might beccme afraid <o travel wizh:r the communitey

.
-

S
~
>
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5. Take the student on walks into the community and on

a variety of field trips. This *1me, tell n-m that ne

‘ is the leader and you are following him. Inpress upon
him that ne is responsible for your safety.

6. Make up a board game of "Danger Ahead" that involves
advancing men in difrferent patterns of mcvement, along
with the "Go ahead" nota‘tions on the board, write in stop
notations such as: "Stop", "Xeep off the grass," "Go
back two steps!" Play the game often. If the student
cannot read the notations, read them for him.

AA. The student identifies words of warning on packages and
obeys their instructions

1. Make a list of words of warning that ar2 ‘ouné on
packages. Check cleanirj and laundry agents, pesticides,
and items found in the medicine chest.

2. Make a collection of items that are dangerous if ingested,
used near the eyes, and stored or mixed improverly. Show
the stucent each item, point %o the woris of warning, and
indicate in as many ways as possible the dangers involved.

3. Make a list of some of the key words and phrases of
warning that are found on packages.

4. Use this list as a reference guide, and lccate these
. words on packages. Encourage the student to match the
" words on packages with the words found on the list. Zxplain
the dangers warned against on each of the labels. Draw
pictures of products cdemonstrating their prorver use.

5. Ask the student to use macarials contained in vackages
that have words of warning pr:ated on them. Sucervise the
student as he uses these procducts. Reward nim for us1ag
the products safely and appropriately..

8B. The student does not follow or get in the way of amergency
vehicles.

1. Explain to the student that there are emergency vehicles
that, at times, must move with great speed throuch the

Streets. Show him pictures of these venicles: firs 2nc:_.2s,
ambulances, and police cars. Take a walk tarsugn che .
community, and show the student these venislas when thev ar:
not bdeing used for emercgency durpeses. IxTlain thazt whan

they are not being used fcr an samergency, +“hev ar= safe =2

be near. <Clarify that, should an amergency arise, icwever,

the vehicles would be moving verv fasc, and rcheir speed

would make them dangerous to be near.
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ccC.

III.

2. Review Safe ¥ IXI, A for activites iavolving scunds
made by emergency vehicles.

3. When you are in the learning area and an emer
vehicle goes by, draw the student's a=+an
1t makes. Also, if vou can see the venic
student to the window to watch it go by.

4. Explain to the student that he should never get in the
way of a vehicle that is on an emergency run because of the
danger involved in being struck.

5. Explain to the student that he should never Scllow an
emergency vehicle because there grobably will be danger
at the scene of the emergency, e.g., 2 buraing bu:lding,
fast-moving vehicles and equirment, =tc.

The student avoids strange dogs and other animals

l. Collect or take pictures of the Pets in the student's
life. Make a char*t with these pictures, and label each
with the pet's name. Explain that these pe%s are special
friends. Discuss with the student that other animals that
he does not know are strangers. Explain further that some
dogs are trained to protect people and their homes and “har*
these watchdogs might attack him if he gets too close.
Introduce the sign "Beware of Dog."

2. Observe the student as he moves about 1n his commurity.
Reward him for avoiding strange animals. Discouraga aim
from chasing after squirrels in *the Park or running after
other animals such as cats he sees on the street.

3. If there are dangerous an:mals such as a zull, osoisoncus
snakes, and rats in the student's commuilty, show <he
student pictures of these animals. Zxzlain tze dancers
involved, and warn the student %0 »vo:id “hese animals and
the places where thevy live (swamps, dumps, 2tc.).

4. Take the student to the zoo. Show the student the
barriers that separate wild animals from the public. Zxpla:n
that these animals ars separated pecausa they mizh: hurt
people. Remind him never to climb over whe hbarrier or %o
reach over the barrier :in an attempt <5 %cuch anv of ¢
animals. Reiterate that not all animals ars ZIrisnds a
that he should be sure that the animal 15 a i1ené el
petting or playing with it.
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The student enters venhicles

l. sShow the studen~ how to anter various 7ehicles safely,
If the student travels on 2 school bus to schcol, use cne
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to demonstrate safe boarding procedures. After several

- demonstrations, ask the student to imitate vour behavior

. in boarding. Practice, using an unoccupied bus, so that
the student can choose any seat. When he demonstratzss
skills in boarding and seating himself on an unoccupied
bus, demonstrate finding a seat safely on an occupied bus.
Practice mcving in frort of a seated passenger to get to
an unoccupied seat nex. to a window. Once the student can
safely board a school bus, explain that entering a public
transportation bus is similar. Point out that there are
conditions that will require him to be extra caraful:

a. The bus may start moving while he is boarding
b. The bus may start moving while he is paving his
fare and/or looking for a ceat
€. There may be no seats available, and he will have
| to stand

‘ After you have explained these conditions carefully,
accompany the student on a varisty ¢f bus trips. Demon-
strate how to shift your bodv as vou make your way cdown zhe
aisle on a moving bus. Show the student 10w %o use handles
on seats and poles, bars, and straps to ielp in balancing
himseli as he moves down the aisle and when he has to
stand on a moving bus. Encourage the student to imitate
your movements. Assist nim if necessary. Explain that he
will have to hold onto straps, bars, poles, and/or seat
handles extra tightly when the bus comes to a stop and when
it starts to move again. Practice during trips into the

. community. Encourage parents or guardians and other sign-
ificant persons to take the student on bus trips.

2. Ask the individmal in charge of “he schccl's transpor=a-
tion to lend you a bus for a short gericd of time. Arrange
for the bus to come to schocl an hour befors cdeparture

time. Take the student to the bus, and point ouc the stacs
and their heights, the handrails, ané the £olding bus doors.
Ask the driver to open the door. Demonstracte s:multanecusli:;
stepping onto the steps and grasping “he handrail. Tell the
student what you ars doing as vcu &c it slowly. When vcou
reach the top of the steps, turn around, and while grascing
the handrail, step down the stairs.

3. Ask the student to imitats the actions described i1a
Activity 2. If the student is having diificulzv stepring
on and ofI the bus, taks him bv the hand, and walk him
through the activity. Once he has Jevelcped scme degree o
confidencs, encourage him to5 practice st2pping on and o33
the bus.
4. Take the student on fielé trics. Many -shcrping cenzars,
parks, and athlatic stadiums are on or naear tus lines
Encourage the studert to step on ané ofs the sus saZaly and
independently as possiole.

. 5. Show the student how to safely snter varitus mcdels of
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automobiles. Encourage the student to enter : car from
the sidewalk side, whenever possib’ :. Point sut that iZ
he must enter t.rom the street side, ne should look to

see that the street is free of traffic before opening

the car door to enter. Practice, using cars in which the
student rides. Precvide the student with the opportunity

to practice getting into two-door and four-door cars and
various sections of a station wagon. Encourage the student
to lock the door next to him and to fasten his seat belt:
immediately after entering the car. Reward the student

for safe behaviors. Stop the student immediately when he

begins to behave in unsafe ways, and repeat the activity,
stressing safety.

6. Take the student to tne school varking lo. or a varking
area where he can practice getting into and cu: of a car
safely. Open the car door. Demonstrats to the student hew
to sit sideways on the seat and how to swing nis legs into

the car. Demonstrate, until the student is familiar with the

actions involved. Get out of the car by swinging vour lzgs
out, placing feet flat on the ground outside the car.

Get into and out of the car, explaining what you ars doing.
Ask the student to get into and out of the car. Dractice.

7. Stress safety rules:

a. Never get into a stranger's car

b. Do not practice getting into and out of cars with-
out permission and supervision

€. Do not put hands on the car door jamb for supcort
wnile getting into the cal because your ha“ds " .ght
get caught

8. 1In the learning area, encourage the student to praczice
get.ing into and out of a car by cretending chairs ara
car seats and going through the actions in Activity 6.

9. Set up four or six chair, as in a car, and label rhe

appropriate chair the driver's seat. Tell +<he student t¢
sit on a chair, using the steps in Activity 5. Tell him

to take turns being the driver. Encourage him to oretend
he is on a trip and to safely get into and ou: of his ecar
to go shopping or to stop for lunch or sichtseeing.

=3

The s*udent follows saZsty prscavtions when i1e is 2 zassanger

1. Peunind the student never to s+ick his 12aé or any cther
part of his tudy out of the windows of a car, ous, or
train. Warn him that, whils he :s a Dassenge., he must
never interfere in any way with the driver. A wvshicla ig
not a place to play but is simply a way of getting Zrzom

one place to another. Caution him agaiast behaving 1n wavs
that might annoy other passengers.
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Iv.

A.

2. Make a safety checklist to use as you taka rides with
the student in different types of vehicles. Tnclude items
such as:

a. The student keeps sei*t belts fastened
b. The student keeps head and extremi+~ies within
the vehicle
€. The student does not disturb the driver.
d. Tae student stays at a distance from other passengers

3. Explain that emergencies might occur when he is a
passenger in a vehicle. Discuss the various emergencies
that might occur, including:

a. The car is on fire
b. The bus has broken down, and Dassengars must transiar
to another one

4. Identify the 2mergency exits on the school bus =and

other vehicles. Schedule an emergency <drill. Reward the
student for leaving the school bus safely and guickly as
possible. Role play the situations listed above, and rawaxd
the student for '.ehaving safely.

The student exits safely from vehicles

1. Tell the student to exit from an automobile on the
sidewalk side whenever possible. Remind the student that
he should check to see that he does not hur+ a pedestrian
when he opens the car door. Cemonstrate. Warn him that,

if he must leave from the street side, he should look
fcrward and around to mike sure the street is free of =raff-c.
Cauticn the student to oe careful nct to get his fingers
caught in the door as he closes it. Observe =he student 2s
he exits from cars, and reward Zim for safe behaviors.
Inform parents, gquardians, or other responsible cersons of
safet 'azards involved in exiting from cars, zand praise
them . reinforcing the student whenever he neraves saialiv.

2. T:ll the student to exit from a bus - °"ly afsr it nas
come to a complete halt. Show him how “o0 activate *the
exit door safely. Demonstrate pushing che tar or other
device to open the exit door. Point out the licht which
signals that the door can be opened. Demonstrats going
down the steps and st2cping on the Str2e< or s:dewalks
while getting the entire body c'ear cf che closing coor.
Zncourage the student %0 imitats your acctions. IS =k
student behaves in an insafe way, stop 4im immediately,
and repeat the activity.

Using a Public Restroom

The student £inds public bathrooms markad agprepriacely Zor
his sex

l. Make a chart (Figure 2) of the labels Zcund on bathrsom
doors in public places. Then draw up a chart o0f the 7aricus

=~}
'
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7.

labels used, especially those f
community.
pocket- or walilet-size copy of
take a trip into the commun-ty
Assist the student 1a choosing
to h:is sex, and 2ncourage him t¢ use publ:ic bacthrocms
only wnen necessary.

2. When you ares in public plac

that ne needs to use the toilet, sncourage him
Ass.ist haim.

appropriate toilert.

3. Before s:tting down for sna
places, raminé the student that
SO that he can wash his hands >
1n £inding the toilet.

4. If zhe student :: unabls o
the labels on their doors, aid
Person, 2.g., a waltar in a -e
in a museum, etc., for help.

BOYS
GENTLEMEN
30UYS
SENORS
Figure 2. Labels cn ba

-ocate/Usa ?av 2hcne

The student .dencifies telapncn

1. Take a wu.lk in+o the commun
booths located on the strasts a
in buildings. Ask the student
nas found a telephone booth or
0 see wWhether there is a chone

£

2. During a trip in+<o the ctmmu
5

<0 mar2 2 %Z=2lepnone call. =
a telephcne >coth.

Reviaw the list wizh the studen
Dri

staurant, 2 securi:y

ound in the
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4
(48

the aporo
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cks anéd meals i
ne needs %o f:n
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EMALE
WCMEN
GIRLS
LADIES
GULL
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thrcom Zoors.

ZI%, andé zcint 2ut zalerncre
ncé oub : talepnones loca=a2
£o che “0 see whether he
~un1" telephone Sv checking
rnside -.z.

nlI7, announce that JCu need
22 student c zelt veu I-n

3. During a trip in%o the communw<v, ask =he studans =2
make a :elephone call. Reward aim Zor f:nding a2 ta2lepacne
scctz ané Zcr acLng +ie call zcrracklv.

1. He and FHECNZ

P
P

1
that appear on zelarchcne zootns

“he student ¢ denziiv wordis T
ané supl




ERI

Aruitoxt provided by Eic:

The student safely walks into and out of telephone
booths

1. Assist the student in safely walking into and out
telephone booths. Take him to a place wher= therz is a
telephone booth. Cemonscrate walking into znd out of :t.
Place your hand on the door handle, pusbh until the door
folds open, step into the phone booth, and sit on th

stool. Stand up, and step out of the booth. Use your

own discretion as to whether or not the student should

close the booth door while he is in it becuase some students
may ke frightened inside a closed booth.

2. Ask the student to imitate your actions and to gractice
safely stepping into and out of the phone booth.

3. Make a classroom practice booth out of a large card-
board appliance box. Although there is no door. tais will
give the general feeling of being inside an enclosed cox
or phone booth.

The student with speech uses a dial or zush busten tele-
pone

1. Show the student how to dial the operatcr (use both
dial and push button svtles). Explain that the operator
should be called only under certain condirions. Discuss
the situations, and practice with a toy telephone and/or a
tele-trainer borrowed from the phone company.

2. Show the student now to dial emergency aumbers. Zxpla:n
that these numbers should be called only under specific
circumstances. Discuss the specific circumstances, and
practic2 with a tcy “elephone and/or a <ele-tra:ner. 1alp
the student to make his own personal talephone directory;
add these emergencv numbers zo 1t. Tare the smercency
numbers on the home phone or cn a nearbv wall.

3. Show the student how to dial h:is hcme t2is2phone atmbor.
Practice with a toy telephone and/or a “esle-trainer.

After sufficient practice, ask the student zo czll ncme to
deliver a message. Assist nim, if necessary.

4. Spend time, if necessary, familiarizing +he studen< Wizh
dial tones, busy signals, and the souné of 2 ringiag z=2la-
chone. Make sure that 71e waits for the 3-2] *=one pefore
dialing. Remind him to hang up when ze gacts a busy signal.
Check to see that he waits a susfic:2n: time for someone =2

answer the telephone.

5. Show the student how to fial <he %2l

significant relatives ané fr:anés, 1si1ag 213 own terscnal
telephone directery. 2raccice s:mple fr-ensl
in role playing situations. Zfollcw 1p by max
telephone calls.

~

g

"
4




ERIC

Aruitoxt provided by Eic:

6. Role play telephone conversations. Divide students
into groups of two st~.nt each. Assign each group a
topic of conversation, :i.e., reporting an 2mersency,
making arrangement to meet somecne, =2%c. 32e sure that
the student picks up the receiver and talks in the
telephone.

7. Dial a dial-type talsphone. DPick up the receiver i
one hand. Use the other hand to d:al the telepnone. Tell
the student to watch what you are doing, and describe

what you are doing as you do it. Tell the stucent TO imitacze
your actions and to practice dialing the telsphone.

8. "Dial" a push button telephone. ?21ck up tae receiver

in one hand. With the forefinger of the otaer hand, oush

the buttons on the face of the telechone. 7T=211 the studen:
to watch what you are doing, and describe what vou arsz

dcing as you do it. Tell the student to imi-a-a your act=ons
and to practice using a push bucton telephcne.

9. Print telephone numbers on flash cards. T2l11 the
student %o practice dialing the orinted telephone numbers
on both types of telephones.

10. Allow the student to practice using che telephones in

his free time.

The student locates telephone numbers in his perscnal
telephone directory

1. Help the student to make a DPersonal telephone Zdirsctor
(Figure 3) by writing in a small directory or cocket size
notebook the telephone numbers of perscns ne is likely o
call on the telsphone. It may be necessary o paste
Pictures of the individuals next to =heir telechnone numbers.
If you develop a picture telepncne Zirectory, ask zhe
student to find the picturs of a stecific cerscn ané chen
to dial the teiephone nurcer zhat is nex: o :=-. <=se a

toy telephone or a tele-trainer. Use a r=al telapiione when
there is a legitimate reason for cailing. ?2ractice.

2. Add new pictures and telephone numbers a
develops skills in using the directory and a
new friends.

3. Rememb2r to include emergencvy numpers cn zhe ias:de
cover of the dirscteory. CUse symbols cor gicrturas of che
emergency service, e.g., a picture of a coliice car, a Si-s

truck, an ambulance, =tc.

~1
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Aruitoxt provided by Eic:
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Personal telechone d:iractcrv.

Select coin for phone and fractice emersency procedurs

1. show the student a picture of a Pay telephone.
the student that you want him to make a call.

Tell
Place an

assortment of coins in front of the student, and ask hinm
to give vou the correct coin tc make a call.

2. Take the student %0 a telephcne booth,
70U want him to call his home, schooi, or scmeone else

will be waiting on the other end of
student an assortment of coins.
Lo select the right coin and %o make =he =
the student b2

Tell

o

wai

lia

2
the numper to call. Ass:s

activity whenever necessaxy (Tigure d4).
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Tell aim =zhas
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and
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you want
lcnone call,

-
- -y s -
¢ LAl 1n tnLls

~
e. glve

s
I |




Figure 4. Selecting coins for the telephone

3. Practice the emergency phone procedurs.
Using a Calculator
Calculator usage - to punch in prices

Materials: Calculators, rFood items (containers)

Introduction: AZter student has located on/ofs switch
and turned calculator on, have him/her sunch in each
number one at a time - check read out and then cl=ar
calculator. (Assist student as lictle as zossidla.)

1. Present one focé item to student. 3Student shou's
identify item.

2. Student should locate price on food 1item.

3. Student should identifys ¢ or s sx3n and read price
either correctly or read numbers :n seguence.

4. Student should then funch in price :nto the zalcura-.

5. Student should check read out and ma“ch %o focd :-em
price.

6. If incorrect, student snoulcé clear calculator anéd
repeat process until correc<ad.




VII. Pay to Next Dollar

A. The student, Using >rice tags and Price markings, identifies
the prices of Proscective purchases

. l. Show the studesn: where to find price marks cn rackages

found in supermarkets and groceries. Assist the student
in reading these marks aloud. Remind the student <o
compare the price on the pPacage with the price he 1g
prepared to pay.

2. Show the student where to find price tags on non-food

items. Assist the student in discriminating between Drice
tags and other tags or labels found on clothing and other

materials, equipment, and appliances.

3. Assist the student ip identifying +he s sign and in
locating ¢ signs and decimal points.

4. Go to the store before the student Goes there. wMake up
a shopping list with each item (or its picture) listed, and
include the price of each particular itam. Reward the
student for getting the correct items at the prices printed
on his list.

8. The student, using price signs located in stores, identifies
the prices of Prospective purchases

l. Take the student to & supermarket, hardware store, five

- and ten store, and other stores that display prices on
. shelves and display cards. Doint out these price notations,
and read them aloud to the studeit.

2. Send the student to the store to find a specific itam
at a special price. Reward him for making the correct

purchase.
3. Review the § and ¢ signs and the Zec:mal coint.

4. Tell the student to match the price marks cn the pack-
ages themselves with the price signs on shelves and display

cases.
Price matenina came D
- ! i /
1.09 (,0¢ 59 2030 /72 — -
| l ; 2791 “2
i - ; , - - ‘ 4
3/100 A3 N, l 2z 7
] ]
| | ' 7/ Ta.
' l - 1 &7 LK P R e
-nly ‘ag | 43 ~q9 | 14
12/ %9 3,19 i ;
-— - Lo/
1

Figure 5. Price matching game. T8
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C. The student identifies and names S1, $5, and 310 »ills

. 1. Place $1, s5, and $10 dollar bills on %he =zaple. Hold
up each bill, and say, "This i3 a ." Ask the
student to point out the $1, S5 2and S10 bills.

2. Make flashcards picturing $1, $5, and 310 bHills.

Ask the student to correctly identify each bill as vou
flash its card in front of him. Practice until the student
is able to identify s1, 35, and $10 bills. Praise him if
he identifies and names each card.

3. Place a variety of $1, $5, and $10 bills in a cash
box. Give the student the cash pox, and tell him to
sort the bills into piles, e.3., S1 bills in one p:l
55 bills in another pile, and S19 bills in a third
Once he has completed this activity, goint to sach ¢
ask him to name the bills found thers,

4. Tell the student to ccnstruct a scrapbook made £ro
8 % x 1ll-inch plastic sheets such as those used in cho
graph album. On the firs+ Page, place two Sl b:ills so
that one shows the front of the bill and the other shows

the back. On the next page, place two 55 bills so tha: cne
shows the front of the bill and one shows the ka-k. Do

this with the $S10 bill on the following page. At a specified
time, tell the student to get his money scrapbook ané to

name the type of bill that is displayed on each page.

. 5. Take the student to a bank, and give him a $29 bill

to change. Tell him to give it to the cashisr, and *:hen
ask the chasier to give the student change in two 55 bills
and a $10 bill. Tell the student to taka the money back

to the classroom or learning area and to place it on a
table. P2oint to each bill, anéd ask the student to :dentiiv
and to rame it.

6. Ask the student to help out at a school dance, recrea-
tional event, or othex monev-making activitv. 2lace nim
next to you at the admiss:ion bocth where he wil! ne able
to help you to sort the money for the %“ickets. As money
is being taken in, give it to the student, and tell hin

to place the §1, $5, an< S10 bills in +<he apcrooriatsa
DPiles in the cash box or drawer. Supervise clcsely <o

make sure that he is performing ch:is acTiviiy correctly.
Praise him, and <ell him whar a gooc jobo 2e 15 Zcoing

D. The student purchases items, using currency
1. Take the student on 1 -10Pp1ng Trip with a cracared
shopping list. Tell him to Dring mconev with him %o cay

for hnis purchases. If the studenc 2oes not hava any

money or does not need to buv any+thing, oroviie h:m wien
money, and tell nim to buy ar-icles tha+x are needed Fnr usze
. in the classroom or learning area. Toll the stucden- =9
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Pick out several items that are on his shopping list and
to pay for them using currency. Check the student's
purchases and the amount of money he has spent. Pra:se
‘ him if he has done this correctly. )

2. On tagboard or construction paper, draw five or s:x
large price tags. Put the price tags on classroom tovys,
gameés, or materials. place bills in a wallet, and give the
wallet to the student. Tell the student that there is
enough money in the wallet to purchase all six items ac

the prices designated on the price tags. Tell him that he
must pay the correct amount to the nex<+ dollar. Supervise
this activity closely. If the student is able to pay for
all of the items using the corract currency, reward him.

3. Plan to buy Christmas or birthday presents with the
student. Ask him to bring the money for these presencs
with him on a specific day. On that day, go shooping wizh
the student, and assist him in picking out the presents.
Tell the student to Pav for these presents using the money
he has brought with him.

4. Tell the student to collect from his Deers money that
has been brought in for pictures, an outing, or other
recreational or educational excursions. Wich supervision,
allow the student to place all the money in a central box

or envelope and to pay the person collecting the money.

Check to make sure that the student does not make any errors,
. and praise him if he does a good job.

5. Using a cash register in the classroom, practice caving
to the next dollar.

6. Make cue cards for left over change. Student matches
coins to card to make a dollar. See Figure 6.

0000 O
0O O eNoNoNols! 80’0%%
- M)
00 00000 35253 |
- Quarters Dimes Nickels
Figura 5 '

VIII. Cash a Check

A. The student s.gns nis name in <he aporogr:asa place on
blanks and forms

l. Collect a variety of forms and blanks the student mighs
need to fill out and sign. Review “he slanks with <he

scudent.

<. Introduce the words SIGNATURE, and SIGN HERE anéd also
. the line that arvears on the -ottcm of a cneck. Exglain

the meanings of the words and the line clue on a check.

39
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3. Make flashcards of the words SIGNATURE and SIGN HERE.
Practice with the stucdent, using the flashcards, until

he is able to identify the words. Review the words
periodically to check the student's retention.

4. Encourage the s*udent to find “he words SIGNATURE and
SIGN HERE as they appear on standard forms and blanks.
Point out that these words usually agsear at the hottcom
of forms.

5. Give the student a variety of sample forms. Oace the
student is successful at identifying ti.e words SIGNATURE
and SIGN HERE on a variety of forms, tell him to sign his
name on each sample form. Practice.

6. Assist the student in signing his name as he needs to
in functional situations. Review deriodically to see
whether he is maintaining the skill.

The student cashes a check

1  show the student different types of checks: personal,
payroll, and cashier's checks. Explain that checks repre-
sent money and, when taken to the bank, can be cashed and
exchanged for the amount of money written on the check.

2. As a means of identification for use when cashing checks,
encourage the student to get a card from the motor vehicle
department of his state. These cards are often provided
free of charge or at minimal charge to non-drivers.

3. Take the student to the bank when vou cash a check.
Point out to the student the endorsement on the pack of the
check. Explain that to cash a check, vou must writs vour
name on the back of it and show identification of some
kind. cash your check, and count the monevy before leaving
the bank to be sure the amoun:t is correct.

4. Print up some sample checks, and £i'l =hem in using

the student's name. Take “he student %5 the schcol bank,
and practice getting his check cashed. Remind him to
endorse the check and to carry his identification caxd.
Give him the amount of money stated on *he check. Practice
check cashing with him.

5. Pay the student for work he does arosund the school wizh
checks. Mimeographed sample checks are 30cd Zor zh:s.
Remind him to endorse the check and *o carry nis .dencrfica-
tion card.

6. Take the student to a bank %o cash 3 check Zxcm a
relarive, a payroll check, a tax resund check cr a Soc:ral
Security check.




IX.

A.

Shopping

The student, using key words on signs and by window
displays, identifies the tyre Of stcre or business

]

l. Take the student for walks in shopping centers. all
him to join you in looking at windcw displays. Say, "In
this window there are men's jackets, shirts, and pants.
This must be a men's clothing store." Repeat this activity
with other specialty stores such as drugstores, pet shops,

bookstores, etec.

2. Make a chart (Tigure 7) of the words that identify
different types of stores and businesses. Help =he studen-
tc identify each of these words as they appear cn store
fronts and signs.

3. Make a chart that lists the names of supermarkets
located in the student's community. Help the student to
identify each of the supermarket names as they appear on
the stores and in ads. Bring in the £50é section of the
NewsSpaper, and ask the student to find the ads for *the
supermarkets listed on the chart.

4. Make a list of the names of department stores found in
the student's community. Review each of these names, and
find the names as they appear on store fronts and advertise-
ments. Give each student an enve- ..e containing strips of
paper, each naving the name of a L.partment store printed

on it. Tell the student to put the names on a table or

nis desk. Give the student a newspaper and ask him =o cuc
out department store ads and place “hem in a oile under the
Corresponding department store's name on his desk. Pracztice.

PHARMACY 3ARBER

GENERAL STCRE dAIR STVYLIST

BAKERY 3EAUTY PARLOR

CHEESE BOUTIQUE

PET ANTIQUES

ARTS AND C.AFTS 800K AND CARD

CANDY STORE CAFETERI:

FURNITURE RESTACRANT
DINER

Figure 7. 1Identifying store signs chart.




B.

Student identifies prices of items when shopping

1. Instruct students to do the following: List all the
things purchased out of your own money or that scmeone
nas purchased for you in the last acnth. (With £ood,
remember to list meals eaten out.) Make cne column for
things ycu bought; one for things bought for you. CDec:de
to what category each item belongs.

2. Ask: "Are you resoonsible for all your own meals? 2ar<
of your meals? Extras only?"

3. Keep track of all the food (and its cost) that you buy
for yourself and eat in five days. Include soft drinks
and snacks as well as school luaches. Find ouc the total
cost. Decide if all of it was ne~essary.

4. Take the students to several storss in your area anc
£ind out:

a. Where the folowing departments are locatad: meat,
cdairy, bread, frozen foods, fresh vegetables, Zruit,
cereals, and canned goods. Help the stidents make a
simple "map" of the store showing the location of the
departments. (You may need to make several trips.)

b. Make a list of six “oods the students like (example:
bread, milk, hamturger, soup, peaches, TV dinners).

Take the list to the store and find the price of the
same size of two differsnt brands of each item.

€. Use the list develored for sxercise (b) and compars
costs of different sizes of the same food. Help each
student determine which size is best for nin or ner.

d. Use the above list and compare the costs of “wo
different kinds of milk (low-£at, whole and so Sorth.)

2. Ask each student to try to make a grocerv l:st that
will total $5 or less. Do not let the students remove
the food from the shelves when making the list; have

them just write down the prices. sShop by pricing all

the items and then help the student add the total amounts
to find out how close they have come to 353.

£. Have the students try the above sxercise sevaral
times, "spending” differant amoun-<s.

¢. In some highly wisible spct, post a larze sizn that
shows the price of soft drinks dought :1n a stors, a
vending machine, and at +the soda founcail; show th2a size
of the bottle or glass._ Do the same sr -ce cream,

- Dotato chips, and other srack focds students may ce
buying regularly.
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Aruitoxt provided by Eic:

5. Have students decide exactly what th want t
lacket, shoes, dress, shirt, boots. C‘lo out 1 ¢
of the item {or araw it), list the color, a2nd so0

Go to several stores to look for the item. Frind

it costs.

6. Have students list all toiletr:=s “hey use. Includa
deodorant, makeup, shaving cream, razor blades, shamgoo,
rinses, cologne, aftershave, and bath oroducts. Visit
the drug store to locate these itams.

Grocery Shopping

The student, using information on labels, identi<ies the
contents of wvarious containers

1. 5et up a store in the classroom or learning ar=a.

the student how to identify Zoods that are rackaged n
bottles and jars. Describe each 1t2m as you Luck at 1%,
2.9., "This is how ketchup looks, ind this is the %ind cf
bottle ketchup generally comes in. Let's find bottles of
ketchup " Repeat this activity for all the foods packed

in glass containers, especially those foods tha: are
nutritious and that are preferred by the student. Take
trips to supermarkets and grocery stores. Eelp the studen+
to make a list of foods and non-foods that are packed in Jlass
containers. In the case of a non-food such as a window
cleaner. the blue color of the liquid is one of the impor-
tant clues to the bottle's contents.

2. In the school or class store, set up a 2display of fsod
and non-food packages, i.e., cans and boxes wi<*h picture
clues’ that identify their contents. 2oint out the 91~t":es
on the labels, and ask the student =o identriy the content
If a student is having difficul ty identiZying the plct“va
of a food item, show him a sample of <he actual Zo0oé 11 i
natural state. Sometimes, however, the ziz=ure on =n

more closely resembles the tackage's version |

Deaches.) 1If this is the case, ogen a can o3

and p01nt out the manner in which +he food :1ns:

the picture on the ocutside. 1In some cases, “he czi

the label may provide a clue as o the use of the prcduc
i.e., someone eleanlng windcws would be an improtant ceue
for the use of window cleaner, while a plcture of scmeonsa
polishing silverware would signal the use of 3:lver colish.

3. Because some packages do not rave cicturs clues as

the identity of their contents, it may be necess 5

the student to make a scrapbook and/or ﬁhar* of word

cut from the packages of products he needs or wancts
purchase. VNext to each lab-i taken from cne of

cast a picture of other clue to the *ack=ce

i.e., a picture of someone eating ;ello vast

label "Jell-O", a tissue pasted next to the L "Kleenex"
or "Tissue," several gra:ins of rice cascad ne: to th=
label "Rice," etc.

E2




. B. The student finds the location of fcods and other :tems,
{ using supermarket+ <Zir-~tories

. 1. In tihe cla: om'or learning area, set up a larg
simulated super.arket diraectory board. List the major
categories of foods and other items. Nexrt 5 each
category indicate an aisle number. Then plav a "Category"
game, i.e., tell the student a food and have hin say 1ics
category, ¢.g., orange-fruit or oproduce, cottage cheese-
cdairy, veal chops-meat, salami-delicatesser., etc. If hre
names the category correctly. tell hnim to find it on rthe
directory. Reward him for attempts and for successes.

2. Make -a food category chart (Figure 3). Use chis cha=z=
to help the student to £ind cthe category designations .sed
on directories.

3. Once the student develops skill in using the simula
directory, take trips to surermarkets. Give che studen
shopping list, and observe him %o see if he uses the 4i
to find the correct aisles for Zood and other products.

4. Once the student develops facility in locating foods,
help hin to draw up category lists for non-food oroducts,
e.g., cleaners, laundry detergents, etc.

5. Make up a shopping list tha% includzs shopping for ncn-
food items. Assist the student when necessary.

‘ 6. Because theres are some supermarkets that have aisle
signs rather than or in addition =5 dirsctoriss, assist
the studepn . in using these signs to locate desired items.

CANNED FRUITS TRESH FRUITS DAIRY 2RCLLCTS
Peach Halves Pinearple Milzx
Peach Slices Grapefrui- Yoghurt
Pear Sections Apoles Scur Cream ;
Grapefruit Sections Bananas Cream
Crushed Pinezppie . Melons Cottage Cheese
Pineapple Slices Watermelons Cream Cheese ;
Piasearple Chunks Strawberziss Cheddar Cheese
Peaches ! 3utter
plums Margarine '
Fears ) X

Figure 3. Food ca<egory chart.
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The student purchases fresh fcod and appropri =e
canned goods

1. praw a food chart for each meal as a2 refereancas guide
for the student (:rigure 9). pPlace pictures of nutritious
foods on the chart from which the student can select his
meals. Color code those itams that represent the same
nutritional category, e.g., 2 red circle underneath the
Picture of two eggs and a red ci .le underneath the
picture of a smali bowl of cerez. will show they may be
substituted for each other. 1Indicate to the student *that
he should have one rad-marked food, one blue-mz -k2é food,
one yellow-marked food, etc. Geometric shapes, rebuses,
or other symbols may be used as substitues for color clues.
jse pictures of nutritious foods that ars liked by the
student.

2. Plan a luncheon or br2akfast with *the stucent, using nis
food chart. Once the menu has been decicded uron, make

-P a corresponding, shopping list. 7This may be a writcen or
Pictorial shopping list (Figure 10 or ll). 3e surs to
include fresh as well as canned goods and zackaged foods.
Take the student to the grocery store, and help him to
select and pay for the items on his shorping list. Prepars
and serve the meal.

3. For the student who lives alone or cooks for himself
prepare a weekly menu using *he student's food chart as a
Gguide to choosing a nutritious and balanced diet. Include
breakfast, bag lunc!.es, dinner, and nutritious snack foods.
Prepare a shopping list from the menu. 3See Figure 10 or
11. Take the student to the supermarket and deip him as

he selacts the items on "“is shopeing list. uU.scuss prices,
can and container sizes, and weigh% of fresh crocduce.

4. Encourage the student to purchase and ravy for 2so0d :a
4 grocery store or suce.markert.
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Figure ll.. Shonring List

The student uses the sizes of packages -0 =st:mate the
quantity of foods and other substances found Ln various
containers

1. Determine the student's preferred foods. Select those
foods that are scld in packages. DPurchase these fzod items
in several different sizes. Open these vackages, and
compare the gquantities found in each of them. Plan to use
the packages' contents as part of a meal preparation or
cooking activity.

2. Make a serving chart (Figure 12) which shows tne number
of people that can be served with each size can or cackace
of a specific product, i.e., different size cans of fruit,
different size containers of milk, and different size becxes
of cereal. This is particularly helpful when purchasing
food in concentrated form, e.g., oranje juice; 1astant
coffee, Tang.

3. Plan a meal or a party. Ask the student o buvy ::ze
amount of a speci®ic food needed for the partvy. ZInccurac
the student to use his chart(s) as an aiid to making a 3
decision. Assist the student when necessary.

4. Help the student to prepare a shopping list. If he is
able to identify size notations on labels, assist ainm
using 1b., oz., fl. oz., pt., gt., v4., :n., ancé other
designations in determining the size of =he packace.
out the impcrtant words and abbraviations NET CONTENTS
NEW WT. Also be sure to point ou+ that when the conte
of a package consist of separate 1items, e.g., scap zads,
the label often will indicate the number found in the
package.

.J-
3]
}e .A

Jn
(L]

t
'Y N

"J
QW

3
n




{ -

3. You may want to assign word labels <o sach size of
‘ a product, e.g., "This is a small can of tuna fisn.

This is a regular size. This 1s a family size. or "Th:s

is a small can of grapefruit juice. This 1= a medium

size. This is a big (large) size."
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Figure 12, Yeal serving chart.

E. The student does not purchase or eat foods tha<* may be
spoiled

1. Point out food that has Zecavyed. Sacw the studenz ' -
and "after" samples. Point ou: the visual signs of Zecay,
includirg molds, wilting, curdliang, etc. Ta2ll him =has
unpleasant odors are a sign of decay. It 1s the contras-

in appearance and smell between <he gocd and :txe bad

samples that is the <ey. Join him in eating the good sampls:

and in rejectiag the spoiled sample. %hen eating =z=h2 cood

sample, smile with satisfaction. _cok at the spoiled sampla
G with disqust, and push it aside with a gesture and/~r "Ucht"
cf disgqust.
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G. Grocery Store Rehearsal

laterials: picture grocery list books, calculator (octicnal),

2.

3.

money (optionsl), grocery cart, seguencing
pictures (opti~nal)

Group Activity-sequence :vents

KrogerSegquencing Cards

Materials: Picturss

P.ck 5 to 7 pictures chat follow a basic srogping
seguence.

Procedure:

a. Present pictures one at a “ime (not necessar:lv in
sequence) and discuss cictur2 acticn with studen=
for example,

1) what is happening?

2) Name itams seen 1in picture.

3) Where in the stora is picture respresentazicn?
4) Recognition of any basic words in picture.

*Encourage student to verbalize as nuch as possibl
and use appropriate sentence structure.

b. After each picture has been discussed, place all
pictures in sequence for students to visualize.

€. Describe sequence story to students briefly iandenti-
£ying picturas alcng the wav Cse words like firs<,
second, next, last, etc. while describing seguence.

d. Have students then repeat your model describing
segquence, giving ther as lictl2 assistance as
possible. (Use cue Jrés to keep story movincg.)

@. Mix pictures up and then have scudents assist vou
in correctly seguencing p»icturss.

f. Mix pictures up again and lecz students take turn
tryving to seguence pictures ccrrectly. Nots: 2
this step, use only the most basic sequence:

zor

1) Enteriag +he store
2) Getting the cart

3) Selecting an item

4) Waiting in line

35) Paying Zfor grcceriss

=
(7]

Pass out Picture grocery list dco

a) Have students identify itams ané vertal:ize 13 cossizls.

Pass out calculator (cotional)

a) discuss prices
b) have student 2ractice puschinc in price of one item
reviously selected.

&8




2. Indicate to the student that 1f something he likes

to eat tastes pitter or unpleasant, he shculid ao= eat 1%.
Encourage him to use visual clues, then odors, and Lascly
taste as a monitoring device for reiscting f£sod that
might be spoiled.

3. Demonstrate how to check a can for swelling. Shew

the student samples of swollen cans. AaAssist aim 1n
throwing these cans away when discardinrg thesa cans,
indicate verbally and/or through gestures that the conten=s
are not good to eat. Also use this can-checking procedure
in purchasing activities. ZXZncourage the student nct to
purchase swollen or dented cans.

4. Encourage the student to check food that he nas stored
for visual signs of spoilage or for odors. Reward aqim for

checking foods before cooking and/or eating.

5. Help the student to check uncooked eggs for cracked
shells. Enccurage him to throw out or to return cracked
eggs to the svore.

The student purchases food in a supermarker or grocery store

1. Set up a grocery store in the classrocm or lesarning
area. Place empty food cans and car+ons on shelves or
tables. Be sure that each articls has a price on it. Give
each student a shopping list; for a non-reader use pictures
rather than words to make his list. Tell the student o
find the articles and to pav for them.

2. Plan a class luncheon or breakfast. 3Help the studentc
to plan the menu, and make up a correspending shopring
li=t, written or pictorial (Figize 10 or 11). Taks the
student to a grocery store. Teli him %o Zind articles on
the list and to pav for them at the checkcut ccunter. Znce
back at the classroom or lszarning arz2a, =21l =he student

to prepare and serve lunchecn or hreaxZast.

3. Take the student on a shopping “rip to a supermarkast

or grccery store. Point out various items, and compare the
Price difference between similar items, i.2., name brand
sOup versus store brand soup. Tell *he student to :rvy

the cheaper brand and the more exrens:ve brand *3 ccmparts
the tastes. I£ he feels they zast “he same, “2!. him =2
purchase the cneaper brand. Point sut that a hich srice
does not necessarily mean a bdettar zroducet.

4. Go grocery shopring with the student, 3¢
ing him more independent choices and mcrea res
for estimating total costs.

5. Teach calculator use 1n ¢cocerv store.

6. Teach pay to the next dollar stratasgy.
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Pass out money (opticnal).
Rehearsal Activity Set Ugp

a) Set up for staf:s
1) Mock grocery store arranged
2) Grocery cart in. place
3) Picture items placeé 1a grocery book in
sequence, as located in store
4) One staff member tc work with studenc in .
store (optional staff to wait other students)

Langauge Activity (cart usage)
a) Entering store and sacuring crocery car+
b) Going down aislas in appropriate Zfashizn

1) Give cue items in language discussion Zor =ach
aisles

Rehearsal Procedure

a) Student enters store
b) Student secures cart
€) Pushes cart down produce aisle, scanning cn right

1) Produce
2) Canned goods
*) Frozen Foods

d) Turns at end of aisle/back along - “racking on right

1) Detergent
2) Personal hygiene

e) Turns at end of aisle, entaring next arsle - cracking
on rignt
l) Coffee

2) Ceresals
3} Cookies

£) Turns at end of aisle, scanning on rignc
1) Ppop
2) Chips
3) 3read

Pus...s cart zast da;:y :rﬂduc -
NOTES - Durlng procecu st st
corresponéing uo Picture l:st

1) Student should match picture to item

2) Secure item in car+

3} Remove picture from need sicde and place on bcucht
side of list

If possible, place on grocery itam in bHock frem =ach
1isle (depar<ment.)




The student safely stores fond

1. Tell the stude.t that he wili have to make decisions
about where in his residence to store food. Explain that
it is important to his healch and safety to store £zcd
~afely. Also point out that it is generally advisable %o
store foods in the same manner that they are stored in
stores and supermarkets. Take the st-udent =n a trip to the
supermarket, and visit those sections where there is a
direct relationship between storing at home and at the
store. 1Include:

a) Canned goods and food jar sactions
5) Freezer compartments
Cc) Refrigerated sections

Explain that unovened canned foods ané foods in jars ara
stored on shelves in the store and ac home. Caut:ca zhe
student that once canned “oods and foods in jars are
opened, they must be stored in the refrigerator. ?Po:int cuct
that products stored in freezer compartments in the stora
should be stored in the freezer at nome.

Storage game

Kitchen representation (drawing of kitchen on tag boazd)

Grocery bag

Fcod item representation (cutouts of advertisements in maga-
Zines)

Introduction:

1. Discuss kitchen storage ar=as

a) Cupboard-boxed foods/canned goods
b) Refrigerator-foods that need %o be colz
C) Freezer-frozen foods (cold as ice)

2. Have student locate each storage zr=a on boars.

3. Students should then pick 6 items and place in grocerv zac.

4. Student should then name items they have picked (rotate
so student participation is continuous).

5. Students should then take turns placing :-2ms away :in
the kitchen. )

6. Encourage student to exprass whers they are clacing
items and why.
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XI.

Department Store

The student locates a desired flocr, using the Zepartmenc
store directory

1. Take the student on shopping trips to department
Sstores. Show the student places where directories are
located. When you return to the learning area or classrocn,
make an experience chart (Figure 13) that lists the major
Categories (departments) and their floor locations. For
each categorv, list the items that migh% be found in the
department.

2. Review the chart, and Play the "Category” game. 1Ia

this game, you give the student a word cr victure, and

he must name its category. As a variation, give the studen:z
a category and ask him to name two or thrse examples.

3. Take trips to department stores. Give the student a
short shopping list, and ask him to locate the floor where
he will be able to £ind each of the items. Supervise 2an
assist him if necessary.

4. Take the student shopring for clothing. REmind him t9o
take his Clothing Size Chart. Once he checks his ‘hart and’
decides what he needs to purchase, tell him to find the
location of the department it is in, using the store
directory. :

fIOUSEWARES ! TOYS : STATIONERY ’
Pots Dolls ' Envelcpes '
Pans Games } Writing paper }
Glasses Toy cars i Greseting caxris g
Dishes Balls | Motakbcoks ;
Kitchen utansils 81cycCles ! Address zooks ;

i Wagons l i

Figure 13. Department stora categories chart.
The student purchases needed articlse and services

l. Set up "stores" within cthe classroom or learna

Place articles having price tags on various tables ar

representing department storas, clothing stcres, recor
stores, drug stores, ats. Give the studen: a ligt A&

2o buy and money with which to Ddurcnase the arzicle
Check to be certain the student durchases =2ach i1tem cn -~_s3
list and is able to pay for it wi=h mcney he has.

ng a
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2. Take the student orn 2 fiaigd ::i_ S0 2 zarcer shcer

or Dbeauty varlcr., Ixplais <o Aim what =he barker z2r hair-
dresser is doing, point ocut how =he sus<smers ara sczing
‘while Zeing barbered as well as waiting), and show =he
student where prices are listed. If thers i3 ro Price

l1ist, remind the student that he should ask tie price cf a
naircut or hair stylizg before he has it done and check *t=
be certaia he has enough money to oday Ior it.

3. Take the student cn a field trip to a shcpoing center
that has a variety of shops. Prepar2 a list o neecded
articles Ior him. Tell the student to make his ourchases
and to check to be cer=ain he has 2nough money to zav Zor
sach item.

atzend a concerz, movie, or sall game zihat will =

furchasing of ticksrs. Take them to the ticket o
0 the event cr on the night of th event, depend 2
when the tickets may e picked up. Remin -ne EA de”t <
check the amountc of monev he has to se cer%aia hKe can pav
for the rizker.

1. Arrance ZIor zhe student or 3 Srcup 92 studen
1

- -

5. Arrange Zor the s“udent to take 1on—"ashao e clothiag =o
the cleaners or dry claanlng mac iine. Teall him t5 ask the
person in cha*ge the - ice for t:e c1ean-“ , when it will

be ready for pic k-up, and for a receipt for the clothing ne
has left to be cleanzd. Tell the student t5 check his

money to be sure he can pav for his cleaniag.

6. Take the student to a shoe store to Surchase 2 gair oZ

shoes. Remind nim %0 tell =he shoe clark wnat tyre 2f snhce

he wants and aporoximately how much 2e wants =9 sav Zor

them. As the student tri2s on sices, ask ain how thev Zzel

and iZ he likes them. Once ke has macde 1is chcice and Talc

Zcr ic, iastruct aim <2 wear 4Ais old shees aome andé 0 carxT

the new cnes. Tell the sztudent when ke -3 acme == wear ais

new shoes, walxing onlv crn carpetad 2:2as, unctil he i3 sava

the shoes ars comfortanis. 12 the shoes ars act comior-a--s

tell him to raturn them %o the stors.

7. Give the student a list of things to buy, -~nd lez him

durchase any needed ar:s:cles or serv.css as indscenden=tly

as possidle.

lothing Sizes

The student purchases apcropriats size cloz: 112G anc shces

-. Make a .ist c? clothing zie s=udent shculi mave z2a - nZ,

ineliding shces, socks or szsckings, anderzarments, andé cuzer
-

article regquirsé 2o meet :he student's -nﬂ'VL*"a; ae
HJelp the student =0 uet-rnlue the colors, ZIzbrics, a

c
a
garments. The iist ;hou-d lnclude the zuantizy oF =acu
-1
bo!
chat best suit nis needs, age, océy <vwe, and colorin




{ 2. Make a clothing chart fFigurs 14 or 1
‘ student may refer £or the ourpose of de*xa

articles of clothing he needs -» purcnase. This chart shculd
include the size the student wears in each zarctizls, +he
quantity he should have, and the CriZe range for each iswam.

The price range should be arpropriate to his =conom:c
status. Update the chart periodically Zor size and pri
changes. Use pictures or clothing rather than the wri
word for non-readers. Make a larce chart for classroom
use and a pocket size one ‘or shopping use. (See Figure 14
or 15)

-
(r
[ 1]

n

3. Use fabric samples in the classrcem ¢

Practice color matching {prints, soiids, D

r students =0
laizd

1ds, checks.)

4. Be sure that there are a variety of sizes. Gi
student a shopping list and his clothing char=. Te
to find the listed articles in his size. Role play
shopping trip. Put price tags on the clothing, give the
student money to work with, ask him to decide what he
c.n afford to buy, and tc gay Zor it.

5. Take the student on a shopping trip %o a clothing or
department store. Make up a shopping list, and be sure
the student takes i, his clothing char%, and the amount
of money he has to spend on his purchases with him to =he
Store. Demonstrate aiow to ask for help frem a clerk. I3

. the student is unable to speak, ask him to show the salss-
person a picture of the article desired or +o coint to the
item if it is on display. 1Indicate that he should use
gestures to make himsel® understood. Tell the student =o
choose the items he likes, check their sizes to see if
chey match the sizes on his chart, and check the price o
2ach item to see if it is about the same a3 the price on
his clothing size chart. Finally, zell «he st
Ris money to see if he can aZford =o ouy tha 1
Ne has done this, tell him *to Pay *the cashier s
purchases. Repeat this procedure Ior 2ach Ltam *he 3
durchases, gradually allowing him to purzhase clothin
independently.

6. Take the student to a shoe stors to buy shces or sneakers.
S8e certain he has his clothing size zhart ané meney zefore

i goes to the shoe stor=2. Once at the stcre, remzad =he
student to tall the clark <he tyoe 2f shce he wants =2 ouy,
apprcximately how much he wants to spend, anéd =90 ask =2

have his foot measured in case the size has changed.

7. Once the student is sure of tle sheopping routine, allcw
him to shop independently.

B. The student check size lakels when purchasing clothing ané
. household linens

1. Show the student the counters upcn which are stacked
shicts and sweaters. Assist the stadent in finding +he
size no.ations on the garments themselves and 2a their

El{lC 95 c
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packages, Help the student to find the counters where
his size shirts and sweaters are located. plan shopping
trips to buy shirtgs and/or sweatears. Reward the studen<
for checking and finding correct size notations., Follow
same procedure for slacks, blouses, dresses and SKirts,

2. Show the student the shelves and bins whers undershir+s,
undershorts, and socks c€an be Zound. Assist the stucdent

in finding the Size notations on the articles themselves

and on their packages. Help the student to find the

shelf or bin where his size is located. Plan shooping
trips, and reward the student for choosing and curchasing
the correct size clothing. Follow same brocedure for

bras, slips and hosiery. .

3. Show the student the boxes in which pelts are sold ané
the special revolviag racks upon which bel:ts ars displayed.
Help the student o find the size lotations printed en

tie belt itsels, the box, and/or on size tags, and help

nim to pick out a belt that is nis size. Remind the student
to check his size chart. Encourage the student to verify
the size of the belt by trying it on.

4. Show the student how and where to Zind size rocations
on foot-wear: shoes, boots, and assist the student in
purchasing these articles in the corre t size.

5. Show the student how and where to find size notations
on outerwear:  car coats, jackets, overcoats, and raincoats.
Assist the student in Purchasing these articles in *he
correct sizes. Reward him for tryving these articles on

to check the size,
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{ CLOTHING PICTURES AND SIZES

BOYS

T-shirt
Undershorts
Socks

Shoe

Slacks
Shirt

Belt

GIRLS

Bra -
Underpants
Socks
Pantyhose
. ' Slip
Dress
Skirt
Blouse
Slacks
Shoes

Figure 15. Clothing pictures and sizes.




KIII.

A.

Coin Usage in Vending Machine

The student identifies and names the basic coins: cennv,
nickel, dime, and gquarter

l. Show the student the most commonly used coins. Tel
the student to look at the coins, pick them up, and fse
them. Foint out that some have different colors and
some are larger and smaller than others.

2. Place a penny and a nickel on a table in front of *he
student. Point to the penny, and say, "This is a renny."
Ask the student to pick it up, examine it, and repeat the
tentence. Repeat this activity using the nickel.

3. Place several pennies and nickels in 2 pils in fron<:
of the student, and ask him <o give veu all the pennies
and then all the nickels. Place a pennv, nickel, dime,
and quarter in front of the student. Tell him to give
up a specific coin, and reinforce him if he does so.

4. Take the student to a store that sells articlas or
food for a penny, nickel, dime and guarter. Pick out
several items, and tell the student what each item costs.
Give him a small amount of change, and tell him to show
you the coin needed to pay for each item you show him.
Take the student to the cashier, and tell him to nav for
each item by giving the cashler the appropriate coins.

5. Flay a Bingo game using pennies, nickels, dimes, or
quarters. Use the coin instead 2f markers to cover the
numbers as thev are called. First, use all penniss, *“hen
all nickels, etc. At a later time, tell the student :tha-
Yyou want to play a Bingo game with him ané that he should
get all pennies cr nickels, etc., from a specifiad olace
in the rocm. Then play the game. IZ Zhe student gets
all of one coin and can name that coin, r°wa é him
appropriately.

6. Take the student to a post office or store that has a
vending machine for stamps. Point out that in order to
receive the stamps, he must place a specific tsve of coin
or coins in the slot. Provide him wich a small amount =?%
change, and tz=ll nim you want him to place 2 penny, aickel,
dime, and/or gquarter into the machine or zhe specific
number of stamps vou desire. Reward the student if he

identifies the correct coin(s) and ask him “o put che zoin(s)

into the stamp machine.

7. Obtain or construct simple bBcxes =hat 1ave covers oHn
them. These may be rittle cardboard jewelry cartons such
as those used Ior bracelets or necklaces. Cu: a siot or
opening in the top of the box, and glue a specific z=in

by the opening. Point out that this Zox i3 a2 bank just Zor
that specific type of coin. Obtain or construct several
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{ " boxes, each one for a specif:c tvpe 2f coin. Place a
large bowl of assorted coins in frnnt of the student,

‘ and tell him that you want him to place each coin in the
corresponding bank box. Tell him to match <he coin he
wints to put in the box or bank to the one cn +the cover.
As the student is performing this activity, ask him which
coin he is placing in the box.

8. Each day, tell the student to show vou his lunch money.

. For those who do notv have or bring in lunch money, drovide
them with some money. Tell the student to place his money
on the table and to tall you how many pennies, nickels,
dimes, and quarters he has. Assist him when necessary, and
reinforce when he does the task appropriately.

9. Give the student a select:on of coins. Tell him *to
put his money on the table. 3Hold up a Leany, and say,
“Who has a penny?” Encourage the student to Toint %o

nis pennies and say, "I have a penny." T2ll him to pcint
to pennies until he is able to identify this coin. Repeat
with the other coins.

10. Fill a large bowl or dish with coins. Tell the student
to separate the pennies, nickels, dimes, and quarters into
different piles. Continually ¢heck on the student by
asking him which coins he is placing into which piles.
|

‘ 11. Play "Musical Money." Stand students in a circle. Dlace

real coins or pictures of a penny, nickel, dime and cuarter
at various points on the circle. It is alwavs best “o use
r2al coins. When the music stops, tell the student to
stop at the picture he is closest to. T=21ll him to identify
the coin. If he does so, tell him he can stav in =he
game. If he is unable to, tell him that he must stay cu: of
the game for the time being.

3. The student operates vending machines

1. Take the student to an automat or lunchrocm wi=h vend-
ing machines. Demonstrate operating the various types cf
vending machines, including those with push buttons and

pull out type knobs. Insert the appropriate coin or ccins
into the coin slot, pointing out the printed words or numbers
cn the s'ot that indicate the coin or “otal amoun:t Of =o9-~s§
needed to activate the vending machine. Make your salescticn
and operate the machine, pointing out to the student =he
orinted words or picturss that :indicate =ach salaction.
the student to imitate your actisns and o Dractice oper
vending machines.

[\
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2. Bring boxes with coin size slots =ut 1n them i1n*to =he
classroom or learning arsa. Stand zhem a*+ an angles ancé a
Neight that approximata the coin slot of a vending machina.
. Demonstrate inserting coins into the slot. Tell the student
to imitate ycur actions and to practice drogeing coins inko
the slot.

ERIC

Aruitoxt provided by Eic:




3. Make flashcards reading 5¢, 10¢, 23¢, nickel, dime, and

quarter, and practice with the student until he can
dlscriminate them.

4. Show the student nickels, dimes, and guarters, andé drill
until the student can discriminate them.

5. Give the student a guantity of nickels, dimes, and guarters.
Cii the table or desk in front of the student, place flash-

cards reading 5¢, 10¢, 25¢, nickel, dime, and guarter. Tell

the student to place the coins on the corresponding flash-

cards, i.e., nickels on the flashcards that say 53¢ and
nickel. Practice.

6. Fo.iowing the directions in Activity 2, construct ccin
slot boxes. Beneath sach coin sloc, $rinc a money amount,
i.e., "Insert 10¢ or "Insert anickai." Give the student a
change purse containing variety of coins, and <211 nim to
read aloud the words beneath the coin slot and to insert tae
appropriate coin or coins. Practice.

7. Make flashcards of the words INSERT CCIN, COIN RETURN,
and any other words that appear on vending machines the
student will be using. 2Practice with . he studen= until he
recognizes these words.

8. Take the female student tc a bathroom with a sanitary

. napkin vending machine. Read the words or nunbers beneath
the coin slot, and choose the appropriate coins. 1Insert the
coin into the coin slot. Grasp the hanAdle, and turn it
until the sanitary napkin 1s released. Tell the student to
imitate your actions and :o practice operating the sanitarw
napkin vending-machine.

9. Take the student out to lunch at an automat or cafater:
with vending machines. Tell the student to <iad “he coin
slot, and then read aloud to him *he numbers or Weris zhaz
tell what coins the student needs. Ance he nas selactad
nis coins, tell him to read aloud the words indicazaing +he

selections available to nim and to choose one. Yelp the

student as he inserts the coins and selects his choices.
Practice whenever possible.

a. Make vend:ing machine cue cards Zcr 7aricus Lams.
Figure i5.

' ®© @ ®
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Aruitoxt provided by Eic:

b. Have student carry 9 dimes and 1 nickal - 95¢.

At vending machine look at price - example 30¢ look

at 3 then count out 3 dimrs. 1If the studant lcoks at

the next number and it is 0, then no more coins. However,
if the number is a 5, ex.- 35¢ - then use the nickal.

9]
o
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Eating in Cafeteria

The student identifies foods and food prices on a cafeteria Zant
bullentin board

1. Make a list of the student's preferred foods. Incluce
snacks as well as foods that are parts of meals. Place
pPictures of the food next to the words on the list %o hel

the student to identify the words. Remcve che pictures as
soon as the student identifies the woris 2ndé no longer

needs the picture cues. Set up a simulatsd cafeteria bullan-
tin board. List the oreferred foods and prices that are
comparable to cafeteria prices in the ar=a. Peview ident:fy-
ing prices when written as numerals.

2. Once the student is successful at identilying his prefer-
red foods as listed on the simulated dullentan board, adé
other foods. ag

3. Take the student to a cafeteria for a snack. Tell him
to check to see if he has identified the worcs correctly by
looking at the food displays.

4. Take the student to a cafeteria for a full course meal.

Assist the studenu in selecting foods for nis meal that are

nutritious, well balanced, and within his budget. Enccurage
nim to eat and drink as independently as nossible.

.‘\;P"‘.

5. On the simulatad cafeteria bulletin soard, list the meal
that is .o be served in the school or res-dZence cafeter:a, =ian
including beverages and desserts. ask tae student t2 read

the bulletin board. Change the bullatin Soaréd each day.

Tell the student to read the bulletin becarsi aloud. Cfier

help when necessary. ~For the student who has difficulsy

identifying the words, place pPictures next to the words. tS.
Once the student is familiar with the words, remove the
picture clues. Practice daily. ) ce

gating in Restaurant
The student uses a menu to order meals at rastauran:s ad

1. Aask local restauran: managers and cwners <o give vou

ccpies of old menus. Usa these menus as mocels when =on- e
structing food charts. 3egin by writing dcwn the names of 3
the student's preferred Zoods cecause he is more likelv to 5
learn these words first. Aask the student to relp you <5

construct the charts. Tell him to leaf through newsrcarers

and magazines to find pictures of food. %hen he shows you -
a picture, assist him in cutting the picture out and ia 3
pasting it on the food char-= rex:t ts its name. Use ¢he
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Aruitoxt provided by Eic:

ERIC

va.

and take his order. Offer assistance when necessary.
Serve the meals, and encourage the student and his peers

to continue as they would in a rescaurant. »2ractice using
menus whenever possible.

4. Ask the students to contribute 50¢ a week for a numter
of weeks, or ask the parents to send in money to be used
to buy a restaurant meal. Lunch is usually less a=xpensive
for a class meal. Take the student t5 a restaurant, and
let him order from the menu. Remind him to request help

reading the menu, if necessary. Ask him to eat his meal
and to pay for it.

5. Plan a field trip to a fast foed or take-out rastauran+,
Walk the student through, and assist nim in ordering and pgav-
ing for the food.

6. Take the student to lunch at a Zast Sood or take-out
restaurant. Tell the student to check “he amount of money
he has to be sure he can pay fcr what he wants to buy.

Once this is done, allow the stucent to order and “o pay :Ior
his food independently.

7. Encourage the student to eat ir restaurants, fast food
places, and take-out stores as part of his sccial skills
development and interpersonal relationships.

Eating in Fast Food Restaurants

Materials: McDonald's menu
Communication Cards
Money (S2 each student)
McDonald's food carton representa-:ons
Napkin holder

Group Activisy

1. Sequence events of McConald's
a: Discuss each picture (Not necessarily 1in secuence)
Encourage aprropriate sentsnce structures
b. Place each picture in student's view and assist
student in sequencing pictures.
€. AZlter pictures are secuenced:
1. Go through each gicture again (wnat's hacrening?:
Q. Pass out ccmmunicaticn caxzds 3
1. Have students identiiv pic
if possible.
€. 2ass out money
1. Have students ident.%v money amcuncts.




B. Rehearsal Activity Se: Up

l.

Set up for staff

a. Counter set-up with mock item vackages from
McDonald's

b. Enough change behind counter to use for orders

€. - Napkin holder in view on counter

d. Designate counter personnel

e. 1 to 2 staff members to work with students (in hall -
while ordering) ’

f. Students shouid enter 2-3 at a tinme {sc waiting turn

concept can be encouraged)
g. Set up chairs in booth fashion throughout the =-ocm

C. Rehearsal Procedure

1.
2.
3.

o=

W W 9 W\

Students/designated staff line up outside rsom
Students enter room 2-3 at a time (staggeread)
Wait in line appropriately

Verbalize and/or present card to counter personnel Zor
order

Wait appropriately for order

Pay cashier total when order received

Get napkin

Say thank you

Student locates seat/bocth in mock McDonald's

*Service personnel behind counter enccurage agcropriacte
language, i.e.,

3.

Vary language cues

Staff-do not respond with items unlass rapcnses, =21ther
verbally or communication card usage, are itelligibla
to counter personnel.

Give student opportunitv to act as incdependently as zos-
sible.

D. Have a cue card made up for 2 Zast fccé res-aurant. See
Figure 17.
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_Post Office

1. The student looks at the number beside each Dictura
and puts that many dollar bills in the cocket.

The student then removes all dollars from the pockats

and places the money in his walle=*.

The student identifies times of mail pickup on mailoox
o P

schedules

1. Show the student mailboxes that are used =ar the derosit

of mail. Help the student to di<ferentjiate between those
that are mail pickup stations and those used for storage
(usually of a different color and without an opening az the
top) .

The student identifies the correct value of stamps needed
to mail letters and greeting cards.

l. Show the stt’ent samples of the corract value of stamcs
needed to mail letters and greeting cards within the

continental United States. Once you have introduced stamgs
of the correct value, ask him to pick out the correct value

of stamps from samples of different values of stamps. Include

stamps that are not postage stamps (trading stamps), and
reward him for selecting postage stamps of the correct
value.

2. Show the student the number of sheets of paper that he
can put in an envelope without requiring additional zostace
Whenever the student needs %o mail letters, ask “he student
first, to count the numter of sheet of Dafer in %he lattar,
second, to find che stamps, thir3, o put the correct

value of stamp on the lettsr, fourth, <o veriiy the address
on the envelope, and £ifth, to mail the latter.

3. Prepare a variety of greeting cards fcr ma:iling, and
ask the student to put a stamp on each 2nvelope.

4. .Encourage the student to buy stamps by the booklat.
Using the Laundromat
The student operatss coin-operated washers and’' drvers

l. Take the student %o 2 iaundry room, laundrzcma=,
area where there are coin-operated washers and dxver

-
~
-~
>

Show the student the various parts of “ie machries: che
wasner (lid, control dial, agitator, etc.) and the irver
(timer, door, temperature &ial, and star-er buttsn). Doin<

out the words written on che washer ané drver.

2. Make large, simple cardboar? washer and drver cor+trol
dials (Figures 18, 19, and 20), and ask the student %9

read aloud the words and numbers found on the cdials. The
dials on coin-operated wahsers and dryers may wvary, but mos

i e

’

-
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will use the same words. Check the machines the student
Will be using for the exact types of dials and writsten
words they have so that Your sample dials will resemble
the real dials as closely as DOssible. Practice.

3. Make flashcards of the words found on coin-opera:ed
washers and dryers. Drill the student until he identiiies
the words. Practice.

4. Bring boxes with coin size slots cut in them ir+o the
classroom or learning area. Stand or tape them at an

angle and, a height that approximate the coin slot of washers
and dryers. Beneath or beside each coin slot, print a

money amount, i.e., "Insert 10¢," “"Insert 35¢", and the
words indicating the types of coins the machine will

accept, i.e.,

Insert 10¢ Insert 35¢

Dime Quarters
Nickels
Dimes

Give the student a change durse containing a variety of
coins, and tell him to read aloud the words and aumbers
beneath the coin slot and to 'insert the appropriate coin
or coins. Practice.

5. After physical education activities, tell the student

to take his gym clothes ané those of his peers to the launcry
room for washing. 1If there is no l..undry room, take the
student to a laundromat. Tell the student to liZt the 1:id

of the washing machine and to put the soiled gvm clothes

into the washer. ©P2our in detergent (buy the tre-measured
packages at the laundromat to avoid measuringj. Close zhe
lid. Find *he water temperature selectcr, and =urn it to

the appropriate water temrerature. 201a: out “he fofo]
dial. Tell the student to read alioud thre worss on <l
control dial arnd to choose zhe cycls he wants Dv gras
the knob of the control dial and turning to the word
ing the desired cycle. Insert the apnroprrate coins to
activate the machine. when the machine STODS, remove the
clothes, and put them into a dryer.

A}
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6. Tell the student to-place the clsthes into the drver
and to clcse the drver door. Tell =h2 studen= <5 <1ad =he
temperacure dial, lever, or timer ané =c read aloué -ne
words on it. The temperature dial or laver should be set
at:

Cooil darm ot

Low Medium H:1gh
The timer should be set at 30 minutes, or wha-ever time 1%
takes to dry the load of clothes. Tell tas student <C grasg
the lever or knob and to set the temreratu~2 or <imer bV

curning the kxnob or lever to the words or numbers <zhat
indicate the temperature or :time he wants. Tall the student

109
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to find the coin slot and to read aloud the words and
numbers indicating the amount of moeny and tyre of coins

. needed to run the machine, i.e., "Insert 10¢." Tell the
student to choose the appropriate coin or number of coins
and to irsert it (them) into the slot to star:t the machine.
Remove the clothes when they are dry.

7. Tell the student to bring his laundrv to school and
to wash and dry his laundry in the laundry rcom. At other
times, take him to the laundromac.

8. Encourage the student to wash and dry his clothes at
the laundromat or in the laundry room 1f he does not have
a washer and dryer at his home or residence.
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Figure 20. Dryer with lever.

Bowling
Materials: Shoe size cards
$1 for each student

Bowling pins
3 balls: 1 heavy and 2 light (more if possible)

Line on floor

Shoes - various sizes
Group Activity
1. Pass out shoe cards.

2. Students should identify size.

3. Pass cut money (students who do not have a socket/
wallet/purse have an envelope with nhis/her name on it).

4. Student should match/identify money amcunt.
Rehearsal Activity set up for Staff
1. 2 mock lanes with tape for foul lines

2. Designate counter personnel to pass cut shces and taxe
noney.

3. Have on hand enough extra pairs of shoes.
4. Designate 2 teams for bowling.
S. Have bails (heavy/light) availabls.

6. Students should wait outside rcom with one/two stafs
members.




7. students should enter one at a time (stagger so waiting
in line can be worked on).

8. One statf member stationed at lane area £or assistance.
9. Set up 4 chairs for each lane area

Student Activities

1. Enter mock bowling alley and move to counter.

2. Conmunicate to cashier need for shoes - verbally or
with shoe card.

3. Secur= shoes.

4. Take shoes to lane area and change shces.
5. Get a ball (discriminate heavy-light).

6. Wait for team to complete steps above.
Rehearsal Procedure

1. Wzit turn appropriately.

2. Take turn bowling - encourage concepti of 2 rolls ger
turn.

3. After mock game is completec:

a. Change shoes.

b. Return shoes to counter.

c. Return to lane area and return ball.

d. Go to counter ané pav for game(s) (ccmmunica
personnel numper of games played) .

e. Leave alley.

r
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SAMPLES OF ECOLOGICAL SURVEY
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PIZZA HUT

Store Front
Left
Entrance
Counter (cashier and ordering)
Videc games - 2 seats

Store Center
Salad Bar

Store Back
Four booths

ive tables

Right
Entrance

Bathrooms

Juke box {1)

Four booths

Five tables




‘ Barber Shop

tore Front

Waiting room - cnairs and couch

Cashier - at table

Store Center

Leit Right
Four dryers Three chairs - haircutting

Store Back

Right
‘ Three hair washing Seats




Left

Left

Concessions

Left

' 1-13 lanes

BOWLING ALLEY

Front Center

Entrance

—

Centsar

Sack

Right

Video game room
Pcol room

Right
—————

Cashier/Shces

Richt

14-26 lanes




RICH'S

A. Basement

Center Front

Left Right
Budget men ' Budget wcmen
Centar
Notions Budget girls

Budget shop

Back
Escalator
Books Kitchen Equipment
. Cameras Sheets
Elevators
Towels

B. Main Flcor

Center Front

Entrance to Mall

Left Perfume, Face and ~ ' Right
Skin Care _ o
. Lingerie
Elevators
Jewelry
Escalator
Better dresses ian“ibags
Shoes.
Sportsweaxr
1:3
19




Store Back

Ladies Sportswear Ladies petite

Mens Sportswear Maternity

Mens dress wear Boys clothing
Girls clothing
Infants

Second Level

Center Front

Left Better rFuraniture Right
Center
vV Escalator Hdousehold
Stereo Gifts
Back
Carpeting




SAMPLES OF ENVIRONMENTAL INVENTORIZS




II.

III.

Iv.

SIT COWN RESTAURANT - pIZZA

Functional Object Use

Doors - push, pull
Wapkin Dispenser
Dryer

Towel Dispenser
Condiment Bar

Salt and Pepper Shakers
Toilet paper/flusher
Faucets

Curbs

Video Games

Juke Box

Departmuent
Bathroom

Skill Areas
Reading

Menu

Men

Women

Pizza (Name)

Wait to be Seated
Seat Yourself

Picture book for non-verbal

Math

Price Reading
Register Total
Pay 8ill

Language

Asking for Information

Responding to Questions

Appropriate conversation, language, with service personnel,
peers, friends

Pictorial Order Card for non-verbal

Conceptual Jucdgement

Size/Quantity to buy

Decide lunch vs. dinner, and time of day to crder

Money usage - how much can you buy with amount you have

Decide who, when to ask for assistance :
Orientation/mobility in dining area

Normalization

Good Manners

Dresses approoriately
Waits in line appropriately




Appropriate language and tone of voice
Doesn't loiter

BARBER SHOP

Functional Object Use

Equipment
Hair washing chair Flusher/to:let paper
Hair cutting chair Towel dispenser

Doors Faucets
Apron Hand dryer

Departments

Waiting area
Hair washing
Hair cutting
Bathroom

Miscellaneous

Skill Areas

Reading Pictoral

Barber Shop Name or Sign
In

Out

Open

Closed

Out to Lunch

Math
Pay Bill
Use of Calculator

Language

Ask for Information

Respond to Questions

Appropriate conversation, language with ser7ice cersonnel
Conversation and language with Teers

Concept Judgement

Deciding if bill will be less than money vou have
Telling barber how much to cut

Normalization

Good Manners

Dresses aporopriately
Waits appropriately
Appropriate language/tone of voice

lZi‘!7




BOWLING INVENTORY

I. Functional Object Use ADAPTATICNS

Ecquipment

Pull-Push Doors

Snack Machines

Napkin Dispensers

Menu

- Salt/Pepper Shakers

Water Fountain

Stools/Swivel

Ball Rack

Ball Return/Air Dryer/
Reset Button

Bdowl Ball Arcade/
Rec-Games
Pinball
Pool
Air Hockey

Soap Dispenser

Towel Dispenser

Air Dryer in Bathroom

Toilet Paper Dispenser/
Flusher

‘ Locks on Door/Skills
Score Sheet

Devartments

Service Counter
Arcade
Bathrooms

Snack Bar
Bowling Lanes
Lobby

II. Skill Areas

Reading

1) Men

2) Women

3) Pop Machine
Price
Coke
Sorite
Tab
Crange
Rootbeer
Grape

Change Return
Coin Slot

4) Snack Machine
Coin Slot

12
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. III.

Iv.

Change Return
I.D. of items
in machine
Price of Itams
S) Cash Register Total
6) Menu at Snack Bar

Math

Price Reading
Ball size/weight
Pay bill

Shoe size

Prices in Snack
Machine

Using Pin Indicator/
Read Number
Adding Scores/Use
Calculator
Concept - 2 turns

Writing .

Names of Score Sheet
Number of Pias
RKnocked Down

Language

Asking Information/Obtaining
Necessary Materials from
Service Desk

Responding to Questions of
Service Personnel

Appropriate Conversational
Language with Service
Personnel

Appropriate Conversational
Lanquage with Peers/Friends

Ordering

Conceptual Judgement

Decide weight/finger size
of ball

Decide number of games to
?lay with money and time
available

Decide who/when to ask for
assistance

When to use reset putton
Whose turn it is

Orientation/Mobility In
Bowling Alley

fJsing Cwn Ball

Concept - 2 *turns




VI.

Sensory Motor
Motoric
Auditory
Visual

Normalization

Good Manners

Dresses Appropriately

-Waits in Line Appropriately

Appropriate Language/Tone

Of Voice

Ball Usage

Use firnger holes
Roll ball appropriately

RICH'S

Functional Object Use

Docr

Water Fountain
Shopping bag dispenser
Escalator

Elevator

Flush/toilet paper
#and dryer

Soap dispenser

Faucet

Departments

Men

Women

Boy

Girl

Infant
Furniture

Shoes

Housenold - Xitchen
Gifts
Cosemetics
Sportswear
Household gocds
Sewing notions
Budget

300k

Dressing Rooums
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II.

III.

Iv.

Miscellaneous

Obstacles
Aisles
Hallways

Skill Areas

Reading

Push-- pull
Store Directcry

Picture Rook

Math

Elevator Numbers
Read Prices

Pay bill

Use of calculator

Language

Ask for Information

Respond to Questions

Appropriate conversation, lanquage with service
personnel

Conversation, language with peers

Conceptual Judgement

Size and quantity to buy

Deciding if bill will be less than
money you have

Orientation/mobility in aisles

Normalization
Good Manners
Dresses aprropriately

Waits in line aporopriately
Appropriate language/tone of voice

-
[\
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for non-verpal




II.

Examples of Environmental Inven<ories

GROCERY STORE INVENTORY

Functional Object Use

Equipment

Grocery Carts
Automatic Doors
Water Fountain

Scales

Plastic Bag Dispenser
Pop “achine

Departments

Produce

Meat Department
Flower Department
Canned Goods

Dairy '

Frozen Foods

Bread

Service Counter
Lunch Meats/Cheese
Clothing

Hardware

Misc. Household Items
Games/Tcys

Miscellaneous

Aisles
Receipt
Paper Bag

Skill Areas

Reading

Eagle

In

Qut

Dairy
Produce
Frozen Food
Express Lane

Math

Numbers Above Aisles
Price Reading
Paying Bill
Counting Items
Weight/Measurements
Use of Calculator

[
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III.

Iv.

v.

VI.

Language

Ask for Information
Respond to Questions

Appropriate Conversational
Language with Servicz
Personnel

Conversational Language
with Peers/Friands

Conceptual Judgement

Size and quantity to buy

Cart usage so not to
block traffic

Cl.onsing correct line for
pay (exoress vs.
regular)

Deciding if bill will be

less that money you have
Orientation/Mobility in
asiles

Sensory Motor

gggziigg:::=.no special skills
Visua necessary

Normalization

Good Manners

Dresses appropriately

Waits in line appropriately

Aprropriate language/tone
of voice

FAST SERVICE RESTAURANT INVENTORY
McDonald's
Functional Object Use

Equipment

Doors - pull/push
Napkin Dispenser

Tray
Trash Dispensers
Hand Dryer

Towel Dispenser
Condiment Bar
Salt/Pepper Shakers
Toilet Paper/Flusher
Faucets

Cuarbs



II.

III.

Iv.

‘Departments

Counter

Condiment Bar

Tables

Booths
Smoking/Non-Smoking Areas
Bathrooms

Drive-Up

Miscellaneous

Paper Bags
Carry-Out Trays

Skill Areas

Reading

Men

Women

McDonald's

Menu

Place trays here
Trash

Math

Price Reading
Register Total

Pay Bill

Counter Items Ordered

Language

Asking for information

Responding to questions

Appropriate conversational
language with service
personnel, peers/iriends

Cohceptual Judgement

Size/gquantity to buy
Decide breakfast vs.
lunch foods and time of
day to order

Choose correct/shortest
line :

M~.ney usage - how much can
you buy with amount you
have

Decide who/when to ask
for assistance

Orientation/Mobility in
cining area

128
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non-verbal students

) b
ol
Yo



VI.

Sensory Motor

Moteric _
Auditoii::::='"° special needs
Visual

Normalization

Good Manners

Dresses appropriately

Waits in line appropriately

Aprropriate languaqge/tor.e
of voice

Cleans up after self

Doesn't loiter
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APPENDIX B

Direction Sheet, Coversheet, Parent Interview, Stucdent's
Immediate Neighborhood Interview, Assessment




To complete page #l

#3 Assessment Plan will be the results of your assessment
and the objectives

¥4 Parent consent will be permission to participats :n
community skills activities ~ i.e. sign the assessment -
short term objectives

45 Assessment of basic functions:

a. Speech and language-does student need an ID, or com-
munication board-is student under verbal ccmmand contrcl?

b. Motor-does student receive OT or PT-does student have
difficulty walking on dififerent surfaces or climbing
stairs or getting on an escalator?

€. Social emotional-does student have freguent outburst
or tantrums, how are they handled? Inapprooriate
touching?

d. Mecdical-is student on medication? If so what time dnes
it need to be given.

e. Self help-is student independent in toileting, eating?
What is toileting schedule cr fzeding schedule? Can
student put on coat, take off, etc. Practice safety 1in
crossing street, getting on escala%or.

£. Cognitive-can student tell time, count money, pay cashier,
ask for help, place an order, read functional wcrds?

g. Does student have any phobias or Zgarz?
#6 Levels of supervision
Direct - next to

Partial - within close proximity
Indirect - out of student's sight

Just vrite down what the student 1s currently working on it
these areas.

LASNEY]
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COMMUNITY SKILLS :

. PARENT/CARE PROVIDERS 1NTIRVIEW
COVERSHEET

student : Date of Birth:

wddress: _ Teieghore {hcme)

Teleohone {work)

’arent, ' Care Provider'ss Mame:

i. Interview Date: Time: Place
2. Iaterviewer:
J. Assessment Plan Sent to Parents: Date:
4. DParent Consent Obtained: Date:
S. Assessment cf Basic Functicns:
Assessment Person Responsible Status

6. Level of Supervision:

7. Directinns to home:




PARENT INTERVIEW

During telephone interview ask the following cuesticns and
be sure and get the address.

l. Where do you buy most of your groceries?

2. Where do you buy convenience items? ex. Wnen vyou run out
of milk?

3. Where do you do your laundry?
4. Where do you get the student's hair cut?

r

5. Where do you go to church? Does student go to church? 1IZ
so, what kind of activities does he participate in? ex.
Sunday School-nursery.

6. Where do you shop for clothing for student?

7. Where do you shop for shoes for student?

8.  Where do you go to the doctor for student?

9. Where do you go to the dentist for student?

10. where do you go to the drugstore?

11. Where would you go to a movie?

12. Where would you go bowling?

13. wWhere would you go to a sports svent?

14. wWhere would you go to a park?

15. Where does the student play while at home?

16. Which fast food restaurant do vou and your family 30?
17. Do you eat inside or carry out? Drive in window?

13. Which cafeteria style restaurant do ycu and family freguenzly
go to?

19. Do you take your family to a formal restaurant? If so, where:
20. Where do you and family go for pizza?

'™

2l1. Which neighbor's homes do you allcw vcur child ts visiz
indepencently?

22. Which relatives either babysit for you or vou lat vyour child
go for an overnight stay without vou?

23. Which skating rink wouléd you take vcur chilé =0?
24. Which arcace would vou takes your child %97

25. Where do you wash your car?

26. Which mall do you take your child to Zraguentlv?




Which shopping cente: do you go %o most?

Which large department store does your child go to the
most?

Which hospital would your child go to?
Where do you usually buy gas?

How do you normally get to these places? (walk, drive, get
a ride with a friend)

Ahere do you go to the post office?

If your child had a checking or savings account where would
it be?

oaA
w0
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STUDENT :

INVIRONMENT

*NMddress is not immediale neighborhoord

tieneral Notes/Reminders:

137
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COMMUNITY SKILLS ASSESSMENT

Student actively participates in selection and planning
of activity-

Wwhen given a choice of community activities the student
will select the appropriate activity sequence by pointing
to pictures.

Comment:

fecar do waith verbal
promp!ing

- can only do with
complete physical guidance

M Shaded in total
independence

s | Batef

Student gathers materials needed for activity-i.e., cash,
coins, calculator, shopping lists, cue cards, and I.D.

Comment :

Student orders services the facility provides by pointing
to cue _ards, signing, or verbalizing. Keep in mind the
amount of dollars or coins needed--using a calculator or
Previous counting on a cue board.

Comment:

Student pays for services

a Student pays to the nearest dollar

b. Student selects coins and puts in slot

c Student secures money from supervisor and pays for
purchase

Comment: _

Student displays appropriate hehavior to ‘the situation.

Comment:

‘




Fey: 4 can do with verbal
Frompt ing

- can only do with
complete physical gquidance

B shaded in total
independence

COMMUNTTY SKILLS ASSLSSMENT

Dalte | Date] Date Date

6. Student locates/uses restrooms as necessary.

Comment : i N

7. Student displays community safety skills (pedestrian/rider
en route, avoidance of strangers, strategies to follow
when lost, etc.).

Comment :

8. Student crosses only at corners or crosswalks. '

Comment :

|

i

!
141

9. Student looks both ways for cars and behind for turning cars
before entering a crosswalk or intersection.
Comment :

10. Student cbeys traffic signals or signs at crossings.

Comment:

11. wWhere there are no sidewalks, student walks on left side of
road on highways facing oncoming traffic.
Cumment :

12. Student stays back of curb while waiting for the light to
change, waiting for the bus or ride.

Comment:_

13. Student dresses appropriately for the weather.
141 Comment :

[l{llc 14, ’otects self in community environment:

Seeks out an adult when an unfamilfle -'lmal approaches
Ident{fies Aanmar mlcemat 0., o 7 L

IToxt Provided by ERI




Koy : t can do witlh verbal
prompting

- car only do with
COMAUR 1T SKILLS \SSESGMENT complecte physical guidance

B shaded in total
independence

b - ——

bate | Date]l Date | Date

d. Refuses ride and/or gifts offered by strangers.

e. MAvoids approaching or touching unfamiliar animals.

f. Seeks nearest known adult upon advances of stranger.

g. Avoids known dangerous plants, animals, insects.

h. Recognizes common harmful substances even if not
labeled (poison, identifies "spoiled” foods).

i. MAvoids staring at others

j. MAvoids engaging in inappropriate mannarisms.

Comment :

15. Student follows safety signs and signals, i.e., red lights,
exit signs.

Comment:

142

16. Student enters a post office, purchases a stamp and places
on the letter in the correct position and mails in the
correct place.

Comment:

17. Student signs a check.
Comment :

18. Student endorses and cashes a check at the bank.

Comment: -

19. Student identifies different sections of the store, i.e.,
produce, frozen foods, meats, dairy, bakery, canned goods,
perscnal hygiene. 144

Comment :




feve b oo o with verhal
rrampt ing

- can only do with

COMMUNITY SKILLS ASSLSSMENT complete physical guidance

M shaded in total
independence

Date ] Date] Dale | Dale

20. Pushes a shopping cart without bumping into displays or
other shoppers.

Comment:_

21. Student uses the appropriate cal-ulator skills in the grocery
store using subtraction.

Comment:

22. Student purchases up to five items using the calculator and
pay to the next dollar strategy.

143

Comment :

—— . et

23. Student identifies different sections of a drug store, i.e.,
deodorant, shampoos, lotions, feminine hygiene, cough and
cold remedies, first aide and toothpaste.

Comment :

[,

24. Student locates four items from a list (written or pictorial
cues) .

Comment :

—

25. Student pays for drugstore items using pay to the nearest
dollar strategy.

Comment :

26. Student identifies a prescription.

Comment : —— “ :E




27.

28.

29.

30.

31.

32.

33.

34.

COMMUNITY SEILLS AGSESSMENT

by

| ogpe de with ¥

prnmptinﬂ

*‘l

can only do wilh
complete plysical guidance

Mm shaded in total

independence

Comment:

concept.

Comment

bate | bate| Date | Date
student locates and gives the prescription to pharmacist and
waits for it to be filled.
student pays for medicine using pay to the nearest dollar
student carries three emergency phone numbers in wallet. -«
he
-4

Comment:

Student uses pay phone for emergency phone procedure.
Comment:

student locates his or her clothing area in a store.
Comment:

Student carries a personal data sheet in wallet.
Comment:

student selects appropriate size, tries on and checks fit
using the dressing room.
Comment:

student purchases clothing or shoes and pays using pay to
the -nearest dollar strategy.
Comment:,

1

4

3




bey: t o nodo with verhal
P ompting

- can only do with |
et e st s e m 1 < e complete physical guidance
COMAUNITY SRiLLE ASSLSSHEN ! iy Juide

M Shaded in total
independence

hate | Date Date Date _

35. Student selects menu items and eats acpropriately in a
pyblic or school cafeteria.
Comment :

36. Student orders, pays and eats appropriately in a fast food
restaurant.
Comment :

37. Student waits to be seated, looks at menu and orders a
pizza and @ ink and engages in appropriate conversation at
appropriate level with a fiend in a pizza parlor.

C-mment:

38. Student takes ticket to cashier to pay for meal after eating
using the pay to the nearest dollar strategy.
Comment:

3J9. Student locates an item, approaches check out counter and
pays to the nearest dollar at a convenience store.
Comment:

40. Student locates an empty washer loads the clothes, measures
soap, inserts coins, and washes his clothes.
Comment :

41. Student locates an empty dryer, loads clothes, selects
temperature, and inserts money, dries clothes and folds
' clothes.
149 Comment s




=ey:s ot can do with verbal
prompting
’ - can only do with
complete physical gquidance
M shaded in total
independence

COMMLYITY SKILLE ASSE:SSHENT

‘

' Date| Date Date Date

)
h

42. Student locates a beauty or barber shop, enters and waits
until called, student follows directions during shampoo,
cut and pays to the nearest dollar . .
Comment : '

43. Student puts coins in and makes a selection -to use a vending
machine from a cue card.
Comment :

44. Student loce =5 the Bowling Lanes and go2s in front door and

waits for service personnel, studen* ge's shoes, locates w0
ball and locates appropriate lane and cakes turn when by
appropriate.

Comment :

45. Student removes bowling shoes and puts on his shoes and
takes score card to front desk to pay for the games bowled.

Comment




®

Dear Parent, . . |
After completing the assessment on community skilis, i%

has been determined that your child needs training in the

community environment. This class will take place on Tuesdays

and Thursdays beginning September 13. A ccpy of your child's

objectives is attached. If you have any guestions, plaase

call (number.)

Sincerely,

Child's Teacher

I give permission for to
participate in community skills class.

Parent/Guardian

Date

153

147
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