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FOREWORD
This module is one of a series of 127 performance -based teacher
education (PBTE) learning packages focusing upon specific pro-
fessional competencies of vocational teachers. The competencies
upon which these modules are based were identified and verified
through research as being important to successful vocational
teaching at both the secondary and postsecondary levels of in-
struction. The modules we suitable for the preparation of teachers
and other occupational trainers in all occupational areas.

Each module provides learning experiences that integrate theory
and application; each culminates with criterion-referenoed as-
sessment of the teacher's (instructor's, trainee) performance of
the specified competency. The materials we designed for use by
trachers-in-training working individually or in groups under the
direction and with the assistance of teacher educators or others
acting as resource persons. Resource persons should be skilled in
the teacher competencies being developed and should be thor-
oughly oriented to PBTE concepts and procedures before using
these materials.

The design of the materials provides considerable flexibility for
plarving and conducting performance-based training programs
for preservice and inswvice teachers, as well as business-indus-
try-labor trainers, to meet a wide variety of individual needs and
interests. The materials we intended for use by universities and
colleges, state depelments of education, postsecondary institu-
tions, local education agencies, and others responsible for the
professional development of vocational teachers and other occu-
pational trainers.

The PBTE curriculum packages in Categories A - J we products
of a sustained research and development awl by the National
Center's Program for Professional Development for Vocational
Education. Many individuals, institutions, and agencies participat-
ed with the National Center and have made contributions to the
systematic development, testing, revision, and refinement of these
very significant training materiels. Calvin J. ColreN directed the
vocational teacher competency research study upon which these
modules we based and also directed the curriculum development
effort from 1971 - 1972. Curtis R. Finch provided leadership for
the program from 1972 -1974. Over 40 teacher educators pro-
vided input in development of initial versions of the modules; over
2,000 teachers and 300 resource persons in 20 universities, col-
leges, and postsecondary institutions used the materials and
provided feedback to the National Center for revisions and
refinement.

Early versions of the materials were developed by the National
Center in cooperation with the vocational teacher education facul-
ties at Oregon State University and at the University of Missouri
Columbia. Preliminary testing of the materials was conducted at
Oregon State University, Temple University, and the University
of MissounColumbia

Following preliminary testing, major revision of alt materials was
performed by National Center staff, with the assistance of numer-
ous consultants and visiting scholars from throughout the country

Advanced testing of the matenals was carried out with assistance
of the vocational teacher educators and students of Central Wash-
ington State College, Colorado State University, Ferris State Col-
lege, Michigan; Florida State University; Holland College, P.E I.,
Canada; Oklahoma State University, Rutgers University, New
Jersey; State University College at Buffalo, New York, Temple
University, Pennsylvania, University of Arizona; University of
MichiganFlint, University of MinnesotaTwin Cities, University
of NebraskaLincoln; University of Northern Colorado, Univer-
sity of Pittsburgh, Pennsylvania; University of Tennessee; Univer-
sity of Vermont, and Utah State University.

The first published edition of the modules found widespread use
nationwide and in many other countries of the world. User feed-
back from such extensive use, as well as the passage of time,
called for the updating of the content, resources, and illustrations
of the original materials. Furthermore, three new categories (K-M)
had been added to the series, covering the areas of serving
students with special/exceptional needs, improving students'
basic and personal skills, and implementing competency-based
education. This addition required the articulation of content among
Me original modules and those of the new categories.

Recognition is extended to the following individuals for their roles
in the revision of the original materials- Lois G Harrington, Cath-
enn? C King-Fitch and Michael E. Wonacott, Program Associates,
for revision of content and resources; Cheryl M. Lowry, Research
Specialist, for illustration specifications, and Barbara Shea for
artwork Special recognition is extended to the staff at AAVIM
for their invaluable contributions to the quality of she final printed
products, particularly to Robin Ambrose nor typesetting, to Manlyn
MacMillan for module layout, design, and final artwork; and to
George W. Smith, Jr for supervision of the module production
process

CIE NATIMML CENTER

FON RESEARCH M MAW/ EDUCAIMA
TIE OHIO STATE LINVEISITY
NW KENNY ROAD C- MMUS 0040 43210

The National Center for Research in Vocational Education's mis-
sion is to increase the ability of diverse agencies, institutions, and
organizations to solve educational problems relating to individual
weer planning, preparabon, and progression. The National Center
fulfills its mission by

Generating knowledge through research.
Developing educational programs and products.
Evaluating individual urogram needs and outornes.
Providing irdormation for national planning and policy
Installing edi atonal program and products,
Operating imunnation systems and services.
Conducting leadenly development and training programs.

AA
VIM

AMERICAN ASSOCIATION
FOR VOCATIONAL
INSTRUCTIONAL MATERIALS
The National Institute Ile Instivctional Warble
120 Dittmar Engineering Center
Athens, Georgia 30802

The American Amex aeon for Vocational Instructional Materials
(AAVIM) is a nonprofit national institute.

The institute is a cooperative Mort of universities, colleges and
divisions of vocational and technical education m the United States
and Canada to provide for excellence in instructional materials.

Direction a given by a representethe from each of the states,
provinces and territories. AAVIM also works dosely with teacher
organizations, government agencies and industry.
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INTRODUCTION
Although instructional units are usually planned

by teachers before meeting students for the first ses-
sion, information on those students' needs and
interests must be taken into account. These two con-
cepts are not contradictory.

Obviously, the content of a vocational-technical
course is largely determined by the knowledge,
skills, and attitudes needed for entry-levol com-
petence in the occupation. But, adjustments in
sequencing, teaching techniques, and learning ex-
periences can and should be made once you have
determined the needs and interests of the class, both
individua.iy and collectively.

Background information on students' needs and
interests can help you, as a vocational-technical
teacher, to reach each student at his/her level and
stimulate him/her to develop to the fullest potential.
Students who have difficulty with reading cannot be
expected to study a detailed specifications sheet and
make a drawing until their reading skills improve,
even though they may have the potential to be fine
draftpersons. A class that seems apathetic about a
particular content area might become more

motivated if given the opportunity to select projects
W designed around their interests.

Adult students, in particular, usually have some
definite purpose in mind when they enroll in a voca-
tional or technical program (e.g., licensure, updating
of technical skills, preparation for a new job). By

knowing what these purposes are, the instructor has
a much better chance of providing instruction that
is relevant to the needs of these stude te:.

Determining students' needs and inter is, then,
is an essential step in your instructional planning;
and, because needs and interests change, it is a
continual proc.:ass. There are several techniques you
can use to obtain this information: reviewing
available information in students' cumulative
records; obtaining information from students through
questionnaires and checklists; discussing students'
needs and interests with students and, in the case
of secondary students, their parents; and conferring
with other staff members.

This module is designed to familiarize you with a
variety of techniques you can use to determine
students' needs and interests and to give you prac-
tice in using them. Whenever you teach, you will
need to use these skills to obtain information that
can help you select the learning experiences for your
students that will be most effective.

NOTE: This category of modules (Category B) is
directed toward planning instruction for students with
varying needs within the so-called normal range.
Specific coverage of how to determine the needs and
inte: ests of students with special/exceptional needs
is provided in Module L-2, Identfy and Diagnose Ex-
ceptional Students.

0
--._
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ABOUT THIS MODULE
Objectives

Terminal Objective: In an actual teaching situation,
determine needs and interests of students. Your perfor-
mance will be assessed by your resource parson, using
the Teacher Performance Assessment Form, p. 59
(Learning Experience IV).

Enabling Objectives:
1. After completing the required reading, demonstrate

knowledge of the rationale and procedures for deter-
mining the needs and interests of students (Learning
Experience I).

2. After completing the required reading, analyze the
cumulative records of some hypothetical students to
determine the needs and interests of those students
(Learning Experience II).

3. After examining the data in the cumulative folder of a
hypothetical student, plan for obtaining additional in-
formation on the student's needs and interests (Learn-
ing Experience III).

Resources
A list of the outside resources that supplement those con-
tained within the module follows. Check with your resource
person (1) to determine the availability and the location
of these resources, (2) to locate additional references in
your occupational specialty, and (3) to get assistance in
setting up activities with peers or observations of skilled
teachers, if necessary. Your resource person may also be
contacted if you have any difficulty with directions or in
. -sessing your progress at any time.

Learning Experience
Optional

A teacher, experienced in determining students'
needs and interests, with whom you car consult.

Learning Experience II
Optional

1-5 peers with whom you can discuss your analysis
of cumulative records.

4

Learning Experience III
Optional

A student or peer whom mu can interview concern-
ing his/her interests.

Learning Experience IV
Required

An actual teaching situation in which you can deter-
mine needs and interests of students.
A resource person to assess your competency in
determining needs and interests of students.

General Information
For information about the general organization of each
performance-based teacher education (PBTE) module,
general procedures for its use, and terminology that is
common to all the modules, see About Using the National
Center's PBTE Modules on the inside back cover. For
more in-depth information on how to use the modules in
teacheiltrainer education programs, you may wish to refer
to three related documents:

The Student Guide to Using Performance-Based Teacher
Education Materials is designed to help orient preservice and
mservice teachers and occupational trainers to PBTE in
general and to the PBTE materials.

The Resource Person's Guide to Using Performance-Based
Teacher Education Materials can help prospective resource
persons to guide and assist preservice and inserrice teachers
and occupational trainers in the development of professional
teaching competencies through use of the PETE modules.
it also includes lists of all the module competencies.

The Implementation Guide for Performance-Based Teacher
Education & Competency-Based Staff Development Programs
is designed to help those who will administer the PBTE pro-
gram. It contains answers to implementation questions, possi-
ble solutions to problems, and alternative courses of action.

6
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iOptional

Activity You may wish to meet with an experienced teacher to demise reasons for
and effective methods of determining students' needs and interests.

Learning Experience I
OVERVIEW

After completing the required reading, demonstrate knowledge of the rationale
and procedures for determining the needs and interests of students.

You will be reading the information sheet, Determining the Needs and In-
terests of Students, pp. 6-11.

e You will be demonstratin#1 knowledge of the rationale and procedures for
determining the needs anJ interests of students by completing the Self-
Check, pp. 12-14.

You will be evaluating your competency by comparing yrur completed Self-
Check with the Model Answers, p. 15.

5
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Each student is a unique individual, and this hes implications for the way
Activity your instruction should be planned and executed. To learn how to gather

the most useful information .bout the individual needs and interests of your
students so you can apply this in planning instruction, read the following in-
formation sheet.

DETERMINING THE NEEDS AND INTERESTS OF STUDENTS
As stated in the introduction to this module, entry-

level occupational knowledge, skills, and attitudes
provide the basic content and framework for a
vocational-technical course. However, because no
two students and no two classes are exactly alike,
your instructional planning must take into account
the needs and interests of your students if your
teaching is to be effective.

Student needs can be classifidd as physical,
social, emotional, and educational; interests can be
classified as personal, school-related, and occupa-
tional. There are any number of occasions during
your instructional planning when having information
on these needs and interests can help you make
more effective instructional decisions.

Suppose, for example, that the students in your
class are older and socially and emotionally quite
mature. You might well decide that these students
do not need the same degree of structure or super-
vision that a less mature group might require. Thus,
you would probably plan learning activities that gave
class members more responsibility for their own
learning and a wider range of instructional options.
In using the project method, for example, you might
suggest that students design and carry out their own
projects or chores from a number of possible proj-
ects, instead of planning and structuring the activi-
ty for them.

The needs and interests of your students should
also be considered when selecting and/or prepar-
ing instructional materials. Suppose you had four
good textbooks to choose from. If many of your
students had reading difficulties and one of the texts
had a lower level of reading difficulty than the others,
you would probably decide to use that text. If all the
texts were too difficult for a given class, you might
consider developing materials especially designed
for your students' level of ability. In addition, you
might assume that students with reading and/or
study difficulties would learn more effectively if in-
volved in concrete, hands-on learning experiences,
supplemented by a variety of instructional media and
materials.

6

Your decisions about how much material to cover
in a lesson or unit (and at what pace) and whether
to review background information or basic skills
would dopend in part on students' previous course
work and experience, their learning styles, and their
academic strengths and weaknesses.

At all times in your instructional planning, you will
want to consider what will motivate your students to
get involved in their classroom and laboratory work.
Knowing students' backgrounds and interests can
help you, whether you are making group
assignments based on mutual interests, developing
individual and group projects, or dreaming up con-
crete examples and stories to make a point during
a lecture.

It should be obvious from the preceding discus-
sion that needs and interests often overlap. A stu-
dent who needs to be with other peoplewho
dislikes being alonewill probably have developed
many interests in group activities and will enjoy work-
ing with other people. A student with well-defined
occupational interests will need classroom and lab
experiences designed to develop his/her skills and
knowledge in that area.

The rest of this information sheet deals primarily
with explaining what data on student needs and in-
terests you Ihould be collecting prior to and during
instruction and the means by which the data can be
collected and interpreted. As you read, however, you
should be thinking of the uses to which you could
put this information in your own instructional plan-
ning: in writing student performance objectives, plan-
^ing units and lessons, and selecting or preparing
..structional materials. In doing this, you should con-
sider the level at which you are teaching or expect
to teach, as well as your occupational specialty or
service area.

a
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Data on Student Needs

As indicated earlier, student needs can bs
classified as physical, social, emotional, and educa-
tional. Students' physical needs are those related
to their health. Here are some questions that you
may want to consider as you seek data related to
physical needs:

Is the student getting an adeouate amount of
undisturbed rest?
Does she/he have an adequate diet for growth
purposes, physical activities, and body
structure?
Has the student had professional dental ex-
aminations, eye examinations, general physical
health examinations?
Does he/she have adequate and safe housing?
Does the student know about and understand
the importance of safety devices when using
equipment, machinery, and supplies in his/her
environment?

Basically, social needs concern interpersonal
relationships and group interactions. Here are some
questions you may want to consider as you seek
data related to social needs.

Do family members take an active interest in the
achievement of the student?
Does the student participate willingly in group
activities?
Is his/her behavior accepted by peers?
Does the student have a group of friends?
Does the student participate in extracurricular
activities at school and/or in the community?

Of course, you must remember that although human
beings are social creatures, individuals vary in the
amount and kind of social contacts needed. Do not
generalize that everyone needs to join a certain
number of organizations; a student may have social
contacts of which you are unaware.

Usually emotional needs are closely associated
with social needs, because emotional needs are
satisfied through the socialization process. Again,
however, vie should not make sweeping generaliza-
tions about how people should interact. There are
"liners" whose need for interpersonal relationships
is minimal. There are "socialites" who are depen-
dent on interpersonal relationships. Despite these
healthy individual differences, there is information
relating to those emotional needs common to most
people that you will want to obtain:

Can the student take a joke?
Does he/she have a sense of humor? a healthy
outlook on life?
Does he or she have frequent headaches or
other health disturbances?
Does he or she overreact when disagreed with
(e.g.. cries, hits things, stomps out of the room)?

Data on sducational needs are essential if
students are to succeed in your classes. Therefore,
yoi will need to accumulate oata to answer the
folowing questions:

What are the student's career plans?
Does the student enjoy school work?
Do the student's family members reinforce
his/her educational achievements?
What reading level has the student achieved?
What mathematical concepts has the student
mastered?
What study skills does the student possess?

If scientific principles or manipulative skills are
associated with your occupational specialty, you
would need to collect information on each student's
level of ability in these areas as well.



Data on Student Interests

Knowledge of student interests frequently can be
put to good use when motivating students to under-
take a learning task. The three categories of interests
to be explored here are personal interests (e g., col-
lecting stamps), school interests (e.g., participating
in sports), and occupational interests (e.g., holding
a part-time job).

Personal interests usually develop as students
explore the world arour i them. The broader the op-
portunities to explore, the broader their interests are
likely to be. As people mature, they tend to settle
on a few major interests. Usually one can get at
students' personal interests by asking them about
their hobbies. For example:

If the student has a few spare moments after
school or over the weekend, how does he/she
spend them?
Does he/she share this hobby with others?
Does he/she ever place this hobby on exhibit?

Locating Available Data

School interests involve both the courses a stu-
dent chooses to take and the extracurricular ac-
tivities in which he/she participates. You need to
consider the following areas:

What courses has the student completed?
What courses is he /she presently errolled in?
What electives has he/she chose.' to take?

School interests also evidence themselves through
students' choices of friends and the clubs and sport-
ing events in which they participate.

Occupational interests involve any work-related
preferences:

What career has the student chosen, if any?
What occupational areas hold the most interest
for him/her?
What are his/her long-range career goals and
aspirations?
What work experience has he/she had?

Some of the student needs and interests data you
will want to obtain are already available at your
school or college. The three main sources of
available data at the secondary level are the school's
central administrative office, the guidance office, and
the vocational department. At the postsecondary
level, the sources are similar: the records or
registrar's office, each student's academic advisor,
and the occupational department.

In the central records office, you can usually find
some type of cumulative records for each student.
These records contain varying amounts and kinds
of information, depending, in part, on whether you
are dealing with a secondary or postsecondary
population.

For examplo, at the secondary level, you might
find information about the family background of
students; generally, the home address, parents'
names, marital status of parents, parents' occupa-
tions, and number of children in the ramily are
recorded. From such information, you might gain
some perspective about the sizes and kinds of
families from which your students come, and you
may be able to gain some insights into the common
problems and concerns of individual students.

At the postsecondary level, however, parental in-
formation may not be available, simply because it
is not relevant (e.g., in the case of a 50-year-old
retrainee who is, himself, a parent). These records
may contain tne student's completed application
form, however, which might contain a wealth of in-
formation, including an autobiography.

In these records, you also may find information
about subjects taken; grades received in each sub-
ject; cumulative grade-point-averages; attendance
records, including reasons for absences; extracur-
ricular activities; awards received; and, in some
schools, standardized achievement test scores and
anecdotal records.

In addition, cumulative records may contain
records of students' standardized aptitude test
scores, reading test scores, standardized interest in-
ventory test results, personal preference scores, and
vocational interest inventory test results. Counselors
should be contacted for help in interpreting any of
these test scores, if necessary, and for discussion
of additional information you need about your
students.

810
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As indicated above, most teachers find that they
can save themselves much effort if they go to ex-
isting records as the first source of information.
However, no amount of pertinent information serves
a practical or reasonable purpose unless it is used
intelligently. You must take care to treat the infor-
mation ycu collect in the strictest confidence, releas-
ing it only to appropriate personnel according to
school or college policy and right-to-know
regulations.

In addition, you mist avoid prejudging a student
based on sketchy data or limited sources of infor-
mation. Determining a student's needs and interests
does not mean stereotyping him/her o- setting up
a "self-fulfilling prophecy" of failure or difficulty (e.g.,
expecting a student to fail and creating a climate ia

Collecting Additional Data

which that expectation becomes a reality). It means
gathering relevant data about the student from a
variety of . aurces and then remaining flexible and
open enough to allow the student to bo an individual
who is more than a name on a folder or a score on
a test.

You may want to transfer the particular informa-
tion you need from school records to your own class
records a form that will be more directly usable
to you. For example, you may want to allow space
in an overall class profile for specific family data, or
you may w:sh to set up a card file or folder for each
of your students.

Adding information to records that are already
available is a wise procedure frog 1 two standpoints:
(1) it helps you in organizing and interpreting
generally accepted information for your particular
use in program planning, and (2) it a 'olds duplica-
tion of effort on the part of both students and
teachers in gathering information. Of course, these
records should be kept in files (preferably locked)
to which students do not have access.

In the vocational-technical department, you may
find thet folders already exist for some of ycur
students who have taken previous courses (ex-
ploratory, introductory, or prerequisite) within the
department. Having this information can be valuable
as you plan and teach your classes. For example,
you may be able to determine what content students
have already been taught, experiences they have
had in the laboratory, and how well each student
achieved the objectives. You may also find a record
of the job experiences each student has had.

Although much data on students' needs and in-
terests will be readily available, directly or indirectly,
in existing records, you may find that some informa-
tion is either missing or in need of updating, verifica-
tion, or explanation. If that is the case, techniques
such as the following can help you acquire the
needed information.

Observation
You can learn a good deal aoout students' needs

and interests through simple observation. For exam-
ple, you can note their preferences during periods
when they are free to choose which activities they
pursue. Laboratory activities often give some indica-
tion of a student's occupational interests. A repeated
desire by a student, fc d' example, to construct various

metal projects using the electric arc or oxyacetylene
welder may suggest a strong interest, and possibly
a high aptitude as well, for n-.schanical work and
construction-type activities.

Standardized Tests
We said earlier that school records may contain

standardized test scores (e.g., for general ability
tests, aptitude tests, general interest surveys, voca-
tional interest inventories). Such scores can give you
insight into students' educational needs and general
occupational interests. If these scores are miss ag
or you think the information may need updating, you
may want to make arranoements through the
guidance and counseling office to have one or more
of these standardized tests administered.



Three useful tests are the General Aptitude Test
Battery (GATB), the Ohio Vocational Interest
Survey (OVIS), and the Kuder Personal
Preference Scale. The GATB is divided into
separate tests that measure general learning ability
(B), verbal ability (V), numerical aptitude (N), spatial
aptitude (S), form perception (0), motor coordination
(K), finger dexterity (F), and manual dexterity (M).
Standardized vocational interest surveys, such as
the OVIS and Kuder, are designed to help students
identify and understand their interests and
preferences for particular activities. From these
preferences, a diagnosis can be made of the occupa-
tions that most closely match their interests.'

Questionnaires and Checklists

Sometimes the students themselves are the best
source of information on their needs and interests.
For example, if you want to know how students
spend their spare time or to check their perception
of their needs and interests against those revealed
in standardized tests, it makes sense simply to ask
them. One way you can obtain such information is
by administering simple questionnaires and
checklists that you locate or develop yourself.

In a questionnaire, for example, you could ask
students to respond to such questions as the
following:

What do you see yourself doing five years from
now?
What magazines do you read regularly?
What is the name of the last book you read?
What types of books do you most enjoy
reading?
What was yot favor:e subject in elementary
(junior high, high) school?
Why did you enroll in this course?

If, in answer to the fist question, a student
answers, "driving my Mercedes Benz to my job at
the gas station," he/she may need help in planning
more realistically (unless other information about the
student tells you the Mercedes is a distinct possibili-
ty). If most of the class voluntarily reads the same
magazine, this could give you some insight into the
kinds of things that interest them. If a student's
favorite subject is in an area totally unrelated to your
program, you would probably want to explore further
why the student is in your course, or why he/she did
not choose a program related to the favorite course
identified.

1 Further information on the variety of standardized tests available and
the information on students' needs and interests they can give, is available
in Module F1, Gather Student Date Using Formal Data-Collection
Techniquaa

Samples 1 and 2 show types of ..,cklista you can
use to determine students' felt needs and interests.
Sample 1 asks students to make a choice between
two items or activities. Sample 2 was developed to
get at needs related to the attitudes and practices
important to success in tha allied health occupations.

Discussions with Students and Others
Sometimes simply encouraging students t,

discuss their needs and interests can give you useful
information not revealed in school records. This is
especially true if some data you have obtained need
further explanation. For example, if you want to find
out whether a student has had any leadership
responsibilities in the organizations listed, discussion
with the student would be a good way to get that
information.

To get to know your students better, you could talk
about hobbies, what jobs they have held, what they
like to do in their spare time, what kinds of books
they enjoy reading. If possible, you could set aside
time before and after school or class so students can
come to talk with you or tsork on projects. This less
formal atmosphere is conducive to getting to know
students' needs and interests.

Especially if you are teaching at the secondary
level, some information can best be obtained
through interviews with students' parents, peers, or
other staff members, such as other teachers, the
guidance counselor, or the school nurse. Through
such discussions, you might gain insight into how
the student gets along with friends or others outside
the school environment, or the reasons for low
grades in certain subjects.

The need for an explanation of an item in an anec-
dotal record or help in identifying activities that have
motivated a student might also prompt you to hold
formal or informal discussions with persons other
than the sti 'dents themselves. In talking to a stu-
dent's peers, you should of course be careful not to
ask personal questions or to set up a situation in
which the peer becomes an "informer."

To summarize, you need to gather information on
students' needs and interests to help you in your in-
structional planning. Much information is usually
available in school or college records. If necessary,
you can arrange to have standardized tests ad-
ministered, and you can use questionnaires and
checklists to obtain additional information. Informal
discussions with students, their peers, parents (at
the secondary level), and other staff can also pro-
vide insights into students' needs and interests.

10
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SAMPLE 1

PREFERENCE CHECKLIST

Kam) Date

Directions: For each of the items listed below, check () the one that most interests you or with
which you are most comfortable.

1. Mathematics
English

2. English
Typing

3. Inside work
Outside work

5. Light work
Heavy work

6. Being with people
Being alone

7. Salesmanship
Purchasing

4. Handling small tools _ 8. Using my hands
Handling large Using my head
equipment

HEALTH, HYGIENE, AND SAFETY CHECKLIST

Name Date

Directions: Check () the one statement in each group that best describes your current behavior.

Seat belt is fastened when I drive.
Seat belt is usually fastened when I drive.
Seat be is never fastened when I drive.

Wipe up anything I spill immediately.
Ignore anything I spill.

Usually wipe up things I spill.

Wash my hands frequently.
Wash my hands about four times a day.
Seldom wash my hands.

;1

3

Take aspirin when I don't feel well.
Call or see . physician when I don't feel
well.
Ignore illnesses.

Visit my dentist at least once a year.
Visit my dentist when I have a toothache.
Never visit the dentist.

Brush my teeth once or twice a day.
Brush ray teeth after eating any food.
Never brush my teeth.



Optional
Activity

%%1210"

YJU may wish to arrange through v'ur resource person to meet with an ex-
perionced teacher in your occupational specialty to discuss further the ra-
tionale and procedures for determining the needs and interests of students.
Specifically, you could discuss (1) why it is important to have such data, (2)
how he or she collects the data and organizes data in usable form, and (3)
the uses to which he/she puts the data in planning units, lessons, and !nam-
ing activities, and in selecting teaching techniques.

The following items check your comprehension of the material in the infor-
mation sheet, Determining the Needs and Interests of Students, pp. 6-11.
Each of the four items requires a short essay-type response. Please explain
fully, but briefly, and make sure you respond to all parts of each item.

SELF-CHECK
1. Why should teachers be interested in collecting data about students' needs and interests?

12
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2. After examining the students' cumulative records, you discover that there are no scores recorded for
standardized tests, nor is there any evidence of previous employment. What steps could you take to
secure this needed information?

3. After you have examined the information in the cumulative record, what informal methods could you
employ to find out additional information about students' need and interests?

13

15



4. Based on your own experience and what you now know about determining students' needs and interests,
do you th.i ik the procedures you would use and the information you would seek to collect would differ
if you were teaching at the postsecondary level rather than the secondary level? Explain.

14
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Compare your written responses to the self-check items with the model
answers given below. Your responses need not exactly duplicate the model
responses; however, you should have covered the same major points.

MODEL ANSWERS
1. Collecting data about students' needs and in-

terests is necessary for instructional planning. For
example, this information can help teachers plan
lesson activities that will motivate students, reach
them at their level of ability, or fill in gaps in their
educational background. Students have in-
dividual needs that must be met in different ways.
Without information on what your students need
and what interests them, your goal of helping
them achieve entry-level competence in their
.' osen occupations will be more difficult.

2. Since there are no standardized test scores
available, you could arrange for a meeting with
guidance and counseling staff to discuss which
tests should be administered and to make any
necessary arrangements.

Information concerning students' past employ-
ment experiences may be available in the
vocational-technical department or from the
students themselves. This information would be
vital in helping you understand the students' at-
titudes toward work and the type of work with
which they have had the most experience.

3. In order to clarify, verify, or update information
about students' needs and interests, informal
meetings could be held with the students' family
and also with the students themselves. Interviews
could be arranged with students' former
teachers. Questions may be asked of the
students' peers. In using informal techniques,
you could ask questions concerning the students'
hobbies; how they spend their free time; their
relationships with employers, former employers,
peers, teachers, and parents; and how they earn
their spending money.

Checklists and questionnaires a:so cluld be con-
structed and administered to the students in
situations where more formal data-gathering
methods seem necessary. For example, if you
were planning a unit on job safety and you
wanted to get an overall picture of class attitudes
toward safety, a well-constructed checklist or
questionnaire might serve the purpose better
than time-consuming and less-structured informal
discussions.

4. Be -ically, the procedures used and the types of
ir' nation collected with postsecondary (older,

mature) students would be similar to those
G ...a secondary level. However, the emphasis
you placed on certain procedures and certain
kinds of information would probably differ.

You would not, for example, expect to interview
the parents of an older, married student with a
full-time job. You might well, however, want to
discuss this student's needs or interests with the
student him /herself. In examining the postsecon-
dary records of students, you would probably not
look for anecdotal records, but you would expect
to find more information on present and previous
work experience, and you might find transcripts
from other training institutions.

In other words, the procedures you used and the
information you collected would reflect the fact
that the needs and interests of postsecondary
students are somewhat different from those of
secondary students.

Level of Performance: Your written responses to the self-check items should have covered the same ma-
jor points as the model answers. If you missed some points or have questions about any additional points
you made, review the material in the information sheet, Determining the Needs and Interests of Students,
pp. 6-11, or check with your resource person if necessary.
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Learning Experience II
OVERVIEW

Activity

2

After completing the required reading, analyze the cumulative records of
some nypothetical students to determine the needs and interests of those
students.

You will be reading the information sheet, Analyzing Data Related to
Students' Needs and Interests, pp. 18-23.

You will be reviewing the cumulative records of some hypothetical students,
pp. 24-42, and analyzing these records to determine the students' needs
ard interests.

You will be evaluating your competency in analyzing cumulative records to
determine students' needs and interests by comparing your completed
analysis with the Model Analysis, pp. 43-44.

Ol°1611
fOptional

Activityl You may wish to discuss your analysis of the cumulative records with a group
of peers.%lu

1
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No matter how much raw information you have about your students, it won't
Activity be of much value to you unless you are able to interpret A and extract its

meaning. For information on some possible techniques for analyzing
cumulative data on students' needs and interests (individually and as a
group), read the following information sheet.

ANALYZING DATA RELATED
TO STUDENTS' NEEDS AND INTERESTS

Human beings like to be regarded as unique in-
dividuals who have every possibility of making
distincive contributions. Whenever one is analyzing
data about stuuents' needs and interests, regard for
personal values and aspirations must be continously
maintained. Human beings do changethey grow
and develop.

Thus, the true worth of any cumulative data can
only be measured when the data have been ac-
cumulated over a period of time. This principle im-
plies that you will be continually gathering data and
updating your records during the time students are
enrolled in your program.

In order to use these data for instructional plan-
ning, you will need to know what each individual stu-
dent needs to succeed in your program and what
interests each student. You also need to know if
there are common needs and interests among the
class members.

The following discussion will give you some sug-
gestions for analyzing data. You may want to adopt
some of the ideas and add some of your own, or you
may choose to adopt the system of the school or col-
lege where you are employed or where you do your
student teaching.

at

...110.
0 0, a

V4i T F A -....-

Analysis of Needs Data
You can think of needs in terms of the following

categoriesphysical, social, emotional, and educa-
tional. Although you will be primarily interested in
listing needs that are important in relation to your
occupational specialty, you should not ignore other
kinds of needs.

For example, if the occupation requires computa-
tional skills and a student is weak in this area, you
would, c' course, record this information. But in ad-
dition, if the student has some physical handicap
unrelated to his/her ability to perform the job, you
would record this informaton, too, to help you meet
his/her special needs in the classroom or laboratory.

You can record data for each student and for the
class as a whole on forms you have developed for
that purpose. However you record the data, the in-
formation should be in usable form, easy to find anu
refer to.

Samples 3 and 4 st.ggest some ways to collect
and organize information on students' eeds;
however, you may want to revise your own method
of recording the information you collect. Sample 3
is designed for recording data on individual student
needs. For Item 6 under social needs, for example,
a teacher might give a Poor rating to a student who
found it impossible to verbalize ideas and might note
examples of this behavior, possible explanations for
it, or steps to be taken to help the student in the
"Comments" column. Sample 4 is designed for
recording data on group needs. Such a form could
be keyed to the items on the individual needs form.

Analysis of interests Data
Student interests data may be analyzed in a slight-

ly different manner. The use of a profile of interests
is a good technique for analyzing this type of infor-
mation. Sample 5a line profile of the interests of
an individual studentand sample 6a bar graph
of the interests of the class as a groupshow how
the results of the Ohio Vocational Interest Survey,
"Occupational Plans" section, could be analyzed
and illustrated.

18
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1

1

1

In the line profile, only 12 of the 24 scale items
are illustrated. As you analyze David Mendoza's In-
dividual profile, you can see that his highest interest
levels are in mathematics, training, and machine
work.

The bar graph shows how you can develop a pro-
file for analyzing and illustrating group data on
students' needs and interests. The same items from
the Ohio Vocational Interest Survey are used. The
first step is to calculate the average percentile for
the group on each of the 24 scales (only 12 are
shown) by adding the percentiles achieved by each
student and dividing by the total number of students

In anelyzin3 the data, you would note that the
group appears quite interested in mathematics, in
training, and in machine work. In addition, there is

a considerable lack of interest in some areas.
Although lack of interest in some areas is quite nor-
mal, it may reflect some educational needs
perhaps the class lacks information about the role
of management; perhaps they need to learn to ap-
preciate how manual laborers contribute to societal
goals.

This kind of analysis of cumulative data on
students' needs and interests should help you in
your instructional planning. If you were planning a
unit on management, for example, you could relate
the objectives or learning activities to areas that hold
high interest for your students, or you could plan and
carry out other motivational activities that might not
be necessary if those students had expressed great
interest in the subject.

19
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SAMPLE 3

INDIVIDUAL NEEDS FORM

Needs Categories Rating Comments

En

I. 1
A. Physical

1. Alertness in class

2. Health, as shown by appearance of hair,
skin, teeth, eyes, posture El

3. Maturity of physical build

4. Coordination ability

(Add items that are important to your occupational specialty.)

B. Social
5. Participation in group activities in class . El El 0
6. Ability to work alone

7. Willingness to discuss problems and
ideas with instructor

(Add items that are important to,your occupational specialty.)

C. Emotional
8. Sense of humor El

9. Willingness to allow others to express
their opinions El El

10. Ability to take a joke

11. Ability to control expression of emotion

[Add items that are important to your occupational specialty)

D. Educational
12. Comprehension of the written language . El

13. Ability to follov directions .. .. .......
14. Ability to plan well and execute plans. ..

(Add items that are important to your occupational specialty.)

20
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SAMPLE 4

GROUP NEEDS FORM

Class Date

Needs

Student Name

1

2

3.

4

5

6.

7

8

9.

10

11

12.

13

14

15

16.

17

18.

19

20

21

A. Phyrical B. Social C. Emotional D. Educational
Needs Needs Needs Needs

Items Items Items Items
1 2 3 4 5 6 7 8 9 10 11 12 13 14

D ODO EEO 0000 LEE
O 000 000 0000 000O 000 000 000 000
O 000 00C 000 000
O 000 000 0000 000
O 000 000 0000 000
O 000 000 0000 000O 000 000 0000 00
O 000 000 0000 0E10
O 000 000 0000 000
O 000 000 0000 000O 000 000 0000 L1
0000 000 0000 000O 0 000 0000 DEDO 000 000 000D 0
O 000 000 0000 000
O 000 000 0000
O E100 000 0000 000
O 000 000 0000 0000000 000 0000 000
O 000 00010000 000

21
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SAMPLE 5

LINE PROFILE OF INDIVIDUAL INTEREST 1

Name David Mendoza Grade 10 Age 15 Sex_li_

SCALE NAME
PERCENTILE RANK

10 20 30 40 50 60 70 80 90 100
NUMERICAL

MACHINE WORK

_illTRAINING

APPLIED TECHNOLOGY

CRAFTS

APPRAISAL

MANAGEMENT

INSPECTION-TESTING

AGRICULTURE

CLERICAL WORK

MANUAL

CUSTOMER SERVICE



SAMPLE 6

BAR GRAPH OF GROUP INTEREST

Grade 10 Number of Students 18

SCALE NAME
PERCENTILE RANK

10 20 30 40 50 60 70 80 90 100
NUMERICAL

..
MACHINE WORK

TRAINING

94

88
APPUED TECHNOLOGY

CRAFTS

APPRAISAL

MANAGEMENT

INSPECTION-TESTING

AGRICULTURE

CLERICAL WORK S
MANUAL 148
CUSTOMER SERVICE

23
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Assume that you will be teaching an advanced keyboard:rig course to the
group of students whose cumulative records follow.2 Review these records,
making mental notes about items of significance relating to the needs and
interests of these stLdents as a group.

After you have reviewed the six folders, analyze in writing the needs and
interests of the class as revealed by the data given. Consider the students'

Activity physical, social, emotional, and educational needs, and their personal, school,

2
and occupational interests.

The form or system you use for analyzing and recording the relevant infor-
mation is up to you. The important consideration is that you identify those
individual and group needs and interests that would be significant if you were
teaching this class.

2 These cumulative records were adapted from materials contained in the following simulation package
The Glen Oaks Simulahon (Columbus, OH The Center for Vocational Education, The Ohio State University)
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GLEN OAKS SCHOOL SYSTEM
Cumulative Record

Name BARNS, Sheila Annette

Address 2000 Valley Dnve

Male 0 Birthdate May 14

Female gl
B.-thplace Glen Oaks, Buchannan

Expected

Telephone 483-4782 Graduation Date June Natio!' ality

Mother's Name BARNS. Ann Lea Father's Name BARNS, Walter I

Mother's Occupation Licensed Practical Nurse Father's Occupation Fireman

REMARKS [Home Condition) Parents are hard working, but are very stnct with Sheila Sheila has an olds: brother and two younger sisters

piealth Record]

BARNS. SHEILA ANNETIE

SECONDARY SCHOOL RECORD

Year 7th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
Home Economics I
Arts-Crafts I
Algebra I
Marching Band
College English I
Amencan Hist I

A
A
B
A
B
B

Home Economics I
Arts-Crafts I
Algebra I
Marching Band
College English I
Amencan Hist I

A
A
C
A
B
B

Absences 0 0
Tardies 0 0

REMARKS

Year 8th Grade First Semester Second Semester I
1st

Semester
2nd

Semester
Subject Grade Subject

Home Economics II
Arts -Crafts II
Geometry I
Marching Band
College English Et
French I

Grade
A
4
C
A
B
C

Home Economics II
Arts-Crafts II
Geometry I
Marching Band
College English II
French I

A
A
C
A
E.

C

0 0Lthsences
Tardies. 0 0

REMARKS

Year 9th Grade First Semester Second Semester
1st 2nd Subject Grade Subject Grade

Semester Semester Home Manage 'rent A Home Management A
Absences: U 0 Service Art A Service Art A
Tardier 1 0 Marching Band A Marching Band A

Biology I C Biology I C
REMARKS' French II B French II B

College English In B College English III B

25
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BARNS

SECONDARY SCHOOL RECORD

Year 10th Grade First Semester Second Semester

1st
Semester

2nd
Semester

Subject Grade Subject Grade

Textiles I
Drawing and Painting
French Ell
Marching Band
College American Hist
College English IV

A
A
C
A
B

B

Textiles I
Drawing and Painting
French III
Marching Band
College Amencan Hist
College English IV

A
A
C
A
B
B

Abseaces 0 0
Tardies 1 0

REMARKS

Year 11th Grade First Semester Second Semester

1st
Semester

2nd
Semester

Subject Grade Subject
Textiles 11
Creative Foods
French IV
Marching Band
Fashion Illustration
College English V

Grade

A
A
B
A
A
B

Textiles]]
Creative Foods
French IV
Marching Band
Fashion Illustration
College English V

A
A
B

A
A
B

Absences 0 0
Tardies. 1 0

RR ARKS.

Year 12th Grade I st Semester Second Semester

1st 2nd
Semest' Semester

Subjact Grade Subject Grade

Absences:
Tardies

REMARKS

26
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BARNS
STANDARDIZED TESTS

Date ( Grade Scores

7

8

KUDER
% tile

9
OD
40

Mech
78

Comp
70

Sci
48

Persuasive
20

Art
84

Lit
50

Music
88

S S
32

Cl
31

GATB 10
G
64

V
45

N
49

S
52

P
21

Q
72

K
81

F
69

M
74

SAT
% tile

11
Eng
84

NU Comp
60

Math
63

Math Tot
67

Read
60

Sci Tot
64

Si - A
68

S.S
74

Spe 1
72

12

WORK EXPERIENCE RECORD

Date Age I Year 1 Employer Type of Work Remarks

17 1988 Dekeley Music Clencal

EXTRACURRICULAR ACTIVITIES

Grade Activities and Offices Held

7 Pnvate Music and Art Lessons

8 Pep Club, French Club, Art Club

9 Pep ClubMembership Chairman, French Club, Art Cit.

10 Cheerleader, Pep Club, French Club, Art Club

11 Cheerleader, Pep Club, NHS, French Club, Art Club

12

COUNSELOR REMAr f.S

Grade
Educational

Plans
Vocational

Plans Remarks

7

8 Art College Commercial Art

9 College B.S Commercial Art

10 College B.S
Intenor Decor xt1ng
Commercial Art

11 College B S Interior Decorating

12
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GLEN

Name ASH, Crystal Sue

Address 3787 Wood ley Dnve

Telephone 484-7873

Mother's Name ASH, Shirley Lee

Mother's Occupation Baker

REMARKS [Home Condition]

OAKS SCHOOL SYSTEM
Cumulative Record

Expected

Graduation Date

Male Birthdate May 17

Female al
Birthplace Franklin, Tennessee I

I

lune Nationality
I

Father's Name ASH, Brent

ether s Occupation Railroad Engineer

(Health Record)

ASH, CRYSTAL SUE

SECONDARY SCHOOL RECORD

Year 7th Grade First Semester Second Semester

1st
Semester

2nd
Semester

Subject Grade Subject
English I
American Hist I

Consumer Math
Marching Band
German I
Physical Sci I

Grade
A
A
d
A
C
A

English I
Amencein Hist I
Consumer Math I
Marching Band
German I
Physical Sci I

A
A
B

A
B

A

Absences 0 0

Tardies. 0 0

REMARKS

Year 8th Grade First Semester Second Semester

1st
Semester

2nd
Semester

Subject Grade Subject Grade

English II
American Govt
German n
Algebra I
Biology I
Marching Band

B

B

B

B
B
A

English II
American Govt
German II
Algebra I
Biology I
Marching Band

B

B

B

B

B

A

Absences 0 ..

Tardies 0 0

REMARKS

Year 9th Grade First Semester Second Semester

1st
Semester

2nd
Semester

Subject Grade Subject Grade

English III
Sociology
German III
Geometry
Biology II
Marching Band

English III
Sociology
German III
Geometry
Biology II
Marching Band

B

B

B

B

B

A

Absences: 0 0

Tardier 0 0

REMARKS

28
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I

I

1

1

I

1

I

I

1

c

I

I

I

,

111 1

,

,

,

,

1



ASH
SECONDARY SCHOOL RECORD

Year 10th Grade Forst Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
Arts-Crafts
German IV
College Amencan Hist
Algebra II
College English I
Botany

A
C
B
B
B
C

Arts-Crafts
German IV
College Amencan Hist
Algebra II
College English I
Botany

A
D
B
B
B
C

Absences. I 2
Tardies: 1 0

REMARKS

Year 11th Grade Forst Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
Marching Band
Arts-Crafts
Trigonometry
College English II
Germcn V
Typewriting I

A
A
D
D
D
B

Marching Band
Arts-Crafts
Trigonometry
College English II
German V
Typewriting I

A
A
D
D
D
B

Absences: 2 3
Tamil's. 0 1

REMARKS

Year 12th Grade Forst Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade -

Absences
Tarches.

REMARKS.

29
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ASH

STANDARDIZED TESTS

Date Grade Scores

7

8

KUDER
°A tile

9
OD
68

Mech
72

Comp
42

Sci
41

Persuasive
39

Art
20

Lit
24

Music
06

S.S.
32

Cl

GATB 10
G
45

V
29

N
17

S
48

P
51

Q
63

K
71

F
58

E
68

SAT
% tile

11
Eng
42

NU Comp
40

Math
30

Math Tot
24

Read
33

Sci Tot
47

Sci A
50

S.S.
90

Spell
50

12

WORK EXPERIENCE RECORD

Date Age Year Employer Type of Work Remarks

17 1987 United Salvage Yards Tears down old cars wor , summers

18 1988 United Salvage Yards Tears down old cars & after school

EXTRACURRICULAR ACTIVITIES

Grade Activities and Offices Held

7

8

9

10

11

12

COUNSELOR REMAhKS

Grade
Educational

Plans
Vocational

Plans Remarks

7 College Undecided

8 H.S

9 H.S.

10 Quit school get job needs lots of work to get job done

11 Quit school get job

12

30
32

1

1

1

1

I

t

I
I

t

1

1

i

i

1

i

I

I

1

1

1

1

1

I

I

1

I

i

i

1

it

I

I

I

I

I

I

I

1

I

1

1

i

i

1

1

I

1

I

I

1

1

1

110 I
I

1

1

1

1
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GLEN OAKS SCHOOL SYSTEM
Cumulative Record

Name BEAKER. John William

Address 9742 Sycamore

Male Pli Birthdate April 24

Female 0
Birthplace New York, New York

Expected
Telephone 484-2947 Graduation Deb June Nationality

Mothers Name BEAKER, Kathleen Ann Father's Name BEAKER Anstead Donald

Mothers Occupation Furniture Saleswoman Father's Occupation Forester

REMARKS: [Home Condition)

1 [Health Record)

1

I

I

I

I

1

BEAKER, JOHN WILLG1M

SECONDARY SCHOOL RECORD

Year 7th Grad. First Soma Mr Second Semester
1st

Seawater
2nd

Semester
Subject Grad* Subject Grade
Physical Sci. I
Marching Band
Consumer Math I
American Govt.
English
Physic Ed. I

C
B
B
C
B
B

Physical &LI
Marching Band
Consumer Math I
American Govt.
English I
Physical Ed. I

C
B
B

C
B
B

Absences: 0 0
Twdies: I I

REMARKS-

Year 8th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Sub sct Grad* Subject

Biology I
Marching Band
Algebra I
American Hist. I
English II
Mechanical Dr. I

Grade
C
B

C
C
C
B

Biology I
Marchh.j Band
Algebra I
American Hist. I
English II
Mechanical Dr. I

C
B
C
C
C
C

Absences: 0 I
'Birdies: 0 0

REMARKS-

Year 9th Grade First Semester Second Semester
1et

Semester
2nd

Semester
Subject Grade Subject Grade
Biology II
March, Sand
Goon* i
Sociology
English III
Mechanical Dr. II

B
B
C
B
B
B

Biology II
Marching Band
Geometry
Sociology
English III
Mechanical Dr. II

B
B
B
C
C
C

Absences: 0 0
Tardies: I 0

REMARKS-
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BEAKER

SECONDARY SCHOOL RECORD

Year 10th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Eubject Grade Subject Grade
Chemistry I
Algebra II
College American Hist
College English I
Typewnting I
Mechanical Dr III

C
C
B
B
B
C

Chemistry I
Algebra II
College American Hist
College English I
Typewnting I
Mechanical Dr III

C
C
B
B
B
B

Absences 1 1

Tardies 0 0

REMARKS

Year I Ith Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
Physics 11
Psychology
College English 11
Bookkeeping I
Mechanical Dr IV
Tngonometry

C
B
B
B
B
C

Physics 11
Psychology
College English 11
Bookkeeping I
Mechanical Dr IV
Tngonometry

C
B
B
B
B
C

Absences 0 0
Tardies 0

REMARKS-

Year 12th Grade I First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade

Absences.
Tardtes

REMARKS-

32

34

i

1
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STANDARDIZED TESTS BEAKER

Date Grade Scores

7

8

KUDER
% tile

9
OD
92

Mech
60

Comp
54

Sci
65

Persuasive
32

Art
12

Lit
26

Music
18

S.S.
29

Cl
34

GATB 10
G
85

V
74

N
52

S
39

P
45

Q
67

K
58

F
42

M
61

SAT
% tile

11
Eng
90

NU Comp
64

Math
66

Math Tot
68

Read
73

Sci Tot
60

Sci A
74

S.S.
84

Spell
86

12

WORK EXPERIENCE RECORD

Date Age Year Employer Type of Work Remarks

16 1987 K & D Ranch Haying

EXTRACURRICULAR ACTIVITIES

Grade Activities and Offices Held

7 Football

8 Football

9 Football

10 Football, Letterman's Club

1 I Football, Letterman's Club

12

COUNSELOR REMARKS

Grade
Educational

Plans
Vocational

Plans Remarks

7

8 Forestry Degree Forester He is taking the covrses for a school of forestry

9 Forestry Deco ve Forester

10 Forestry Degree Forester

11 Forestry Degree Forester

12

33
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GLEN OAKS SCHOOL SYSTEM
Cumulative Record

Name BAYFIELD, Alexander Lee Male al Birthdate December 27

Female 0
Address 1422 Poplar Birthplace Wink, Texas

Expected
Telephone 484-2174 Graduation Date June Nationality
Mother's Name BAYFIELD, Minam Sue Father's Name BAYFIELD, Nathan Lloyd
Mother's Occupation Intenor Decorator Father's Occupation Architectural Engineer
REMARKS: [Horne Condition] Alex is one of the best students in Glen Oaks High

[Health Record)

BAYFIELD, ALEXANDER LEE

SECONDARY SCHOOL RECORD

Year 7th Grade First Semester Second Semester

Semester
2nd

Semester
SubjectGrad1st e Subject Grade
German I
College English I
Algebra I
American Govt.
Physical Ed
Biology I

A

A
A
A
A
A

German I
College Eng lisn I
Algebra I
American Govt
Physical Ed
Biology 1

A
A
A
A
A
A

Absences:
I

0 0
Tardies: 0 0

REMARKS.

Year 8th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade StAect

German II
College English II
Geometry I
World History I
Biology II
Mechanical Dr I

Grade
A
A
A
A
A
A

Germaa II
College English II
Geometry I
World History I
Biology II
Mechanical Dr I

A
A
A
A
A
A

Absences: rte.. 0
Tardies: 0 0

REMARKS-

Year 9th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Sub Met Grade Subject Grade
German III
College English III
Algebra II
Sociology
Chemistry I
Mechanical Dr II

A
A
A
A
A
A

German III
College English III
Algebra II
Sociology
Chemistry I
Mechanical Dr 11

A
A
A
A
A
A

Absences: 0 0
Tardiss: 0 0

REMARKS

34
36



SECONDARY SCHOOL RECORD BAYFiELD

Year 10th Grad. First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
German P/
College Engizh IV
College American bat.
Trigonoir -try
Chemist i II
lYpewritmg I

A
A
A
A
A
A

German P/
College English IV
College American His.
Trigonometry
Chemistry II
Typewriting I

A
A
A
B
A
A

Absences: I 0
Tard1es: 2 2

REMARKS.

Year 11th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
German V
Trigonometry
Psychology
Creative Writing
Physical
Mechanical Dr II

A
A
A
A
A
A

German V
Trigonometry
Psychology
Creative Writing
Physics I
Mechanical Dr II

A
A
A
A
A
A

Absences: 2 2
Tan:1 les. 2 1

REMARKS-

Year 12th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade

Absences:
Ten:11es:

REMARKS.

35
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STANDARDIZED TESTS BAYFIELD

Date Grade Scores

7

8

KUDER
% tile

9
OD
29

Mech
34

Comp
88

Sci
82

Persuasive
40

Art
40

Lit
40

Music
38

S S
76

Cl
38

GATB 10
G
62

V
54

N
31

S
56

P
49

Q
68

K
72

F
59

M
76

SAT
% tile

11
Eng
94

NU Comp
89

Math
96

Math Tot
94

Read
95

Sci Tot
98

Sci A
98

S S.
99

Spell
98

12

WORK EXPERIENCE RECORD

Date Age Year Employer Type of Work Remarks

none--underage

EXTRACURRICULAR ACTIVITIES

Grade Activities and Offices Held

7

8

9

10

11 Cross Country

12

COUNSELOR REMARKS

Grade
Educational

"lens
Vocational

Plans Remarks

7 College Engineer

8 College Engineer

9 College Undecided

10 College Undecided

11 College
Engineer or
profession

12

36
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GLEN OAKS SCHOOL SYSTEM

Cumulative Record

Name BENOLLI, Harold Hover

Address 1487 Chestnut Street

Telephone 483-7400

Mother's Name BENOLL1, Claudette

Male IN Birthdate June 30

Female

Birthplace Glen Oaks, Buchanan

Expected

Graduation Date June Nationality

Father's Name BENOLL1, Silvan
Mother's Occupation Keypunch Operator Father's Occupation Railroad Engineer
REMARKS- [Home Condition] Large family all children work hard to achieve and help the family no child has yet graduated from high

school

[Health Record]

SECONDARY SCHOOL RECORD
BENOLI4 HAROLD HOVER

Year 7th Grade First Semester Second Semester
1st 2nd

Semester Semester
Subject Grade Subject Grade
English I B

American Hist I B

Physical Sci I B

Spanish I B

Consumer Math I B
Physical Ed I B

English I
Amencan Hist I

Physical Sci I
Spanisn I
Consumer Math I
Physical Ed I

Absences 0 0
Tardies 0 0

REMARKS:

Year 8th Grade First Semester Second Semester
1st 2nd

Semester Semester
Subject Grade Subject Grade
College English I B
Amencan Govt B

Biology I B
Algebra I B

Spanish El B

Recordkeeping B

College English I
Amencan Govt
Biology I
Algebra I
Spanish II
Recordkeeping

Absences' 0 0
Tardies 0 0

REMARKS

Year 9th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
College English II
Sociology
Biology II
Algebra El
Spanish Ell
Bookkeeping I

B

B

B

B

B

B

College English II
Sociology
Etiology II
Algebra El
Spanish Ell
Bookkeeping I

3
B

B

B

B

B

Absences' 0 0
Tardies 0 0

REMARKS'



SECONDARY SCHOOL RECORD BENOLLI

Year 10th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
College English III
Geometry 11
Spanish IV
Bookkeeping 11
Chemist y I
College Amencan Hist

A
A
A
A
A
A

College English III
Geometry 11
Spanish IV
Bookkeeping 11
Chemistry I
College Amencan Hist

A
A
A
A
A
A

Absences: 0 0
Tardies: 0 0

REMARKS

Year 11th Grade First Semester Secono Semester
1st

Semester
2nd

Semester
Subject Grade Subject

College English IV
Trigonometry
Spanish V
Typewriting 1
Office Procedures
Psychology

Grade
A
A
A
A
A
A

College English IV
Trigonometry
Spanish V
Typewriting 1
Office Procedures
Psychology

A
A
A
A
A
A

Absences: 0 0
Tardles: 0 0

REMARKS.

Year 12th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade

Absences:
Tardier'

REMARKS'
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STANDARDIZED TESTS BENOLLI

Date Grade Scores

7

8

KUDEF
% tile

9
OD
78

Mech
60

Comp
42

Sci
54

Persuasive
25

Art
18

Lit
40

Music
08

S.S.
42

Cl
18

GATB 10
G
56

V
38

N
21

S
49

P
65

Q
59

K
78

F
68

M
73

SAT
% tile

11
Eng
96

NU Comp
99

Math
C.'S

r Math Tot
95

Read
88

Sci Tot
96

Sci A
98

S.S.
86

Spell
99

12

WORK EXPERIENCE RECORD

Date Age Year Employer Type of Work Remarks

Summer 16 1987 D & K Construction Laborer

Summer 17 1988 D & K Construction Traineeconcrete cons.

EXTRACURRICULAR ACTIVITIES

Grade Activities end Offices Held

7 Football, basketball, track

s Football, basketball, track

9 Football, basketball, track

10 Key Club, football, basketball, track

11 N.H.S., Key Club, basketball track-Co-Captain

12

COUNSELOR REMARAS

Grade
Educational

Plans
Vocational

Plans Remarks

7

8

9 H.S. diploma Construction work

10 H.S. diploma Construction work possibility of a scholmship

11 College degree
Ind. ( >nstruction
Management State University possibility_

12

'I1



GLEN OAKS SCHOOL SYSTEM
Cumulative Record

Name BEAZZELEY, Jane Lee Male .71 Birthdate Apnl 30

Female al
Address 9418 Beech Birthplace Glen Oaks, Buchannan

Expected

Telephone 483 -!487 Graduation Date June Nationality

Mother's Name HENSLEY, Lea Ann Father's Name HENSLEY, Winston W

Mother's Occupation Waitress Father's Occi piton Butcher

REMARKS. [Home Condition]

[Health Record]

SECONDARY SCHOOL RECORD
BEAZZELEY, JANE LEE

Year 7th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
English I
Recordkeeping
American Hist I
Physical Sci I
Home Economics I
Consumer Math I

C
C
D
C
B
C

English I
Recordkeeping
Amenca H.st I
Physical Sci. I
Home Economics I
Consume.- Math I

C
C
D
C
B
C

Absences: 2 0
Tardies: 3 2

REMARKS.

Year 8th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
En -lish II

,,awnting I
Reading Laboratory
American Govt
Business Comm
Consumer Math II

C
B
B

C
B
B

English II
Typewriting I
Reading Laboratory
American Govt
Business Comm
Consumer Math II

C
B
B

C
B
B

Absences. 1 1

Tardies 1 0

REMARKS

Yea 9th Cr First Semester Second Semester

..r, ster
2nd

Semester
Subject Grade Subject

English III
Typewriting II

Arts-Crafts I
Sociology
Home Economics II
Physical Sci II

Grade

C
B
A
C
B
B

English III
Typewnting II

Arts-Crafts I
Sociology
Home Economics II
Physical Sci II

C
B
A
C
B
B

Aumses,L 1 2
Tardier 0

REMARKS'

40

42

1

1



1

SECONDARY SCHOOL RECORD BEAZZELEY

Year 10th Grade First Semester Second Smolder
1st

Semester
2nd

Semester
Subject Grids Subject

English N
Typewriting IV
Creative Foods
Bookkeeping I
American Hist. I
Conceit Choi:

Grade
C
B
B
B

C
B

English IV
Typewriting IV
Creative Foods
Bookkeeping I
American Hist. I
Conceit Choir

C
B

B
B

C
B

Absences: 0 0
Tonnes: I I

REMARKS:

Year 11th Grade First Semester Second Semester
1st

Semester
2nd

Semester
34u ect Grade Subject

Home Management
Bookkeeping II
Shorthand
Psychology
Biology I
Concert Choir

Grade
C
B
B
B

B
B

Home Management
Bookkeeping II
Shorthand
Psychology
Biology I
Conceit Choir

C
B
B
B

B
B

Absences: 0 0
Tardies: 0 0

REMARKS.

Year 12th Grads First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade

Mance*:
Tan Iles:

REMARKS.



STANDARDIZED TESTS BEAZZELEY

Date Grade Scores

7

8

KUDER
% the

9
OD
30

Mech
54

Comp
46

Sci
44

Persuasive
40

Ar
64

Lit
31

Music
30

S S
60

Cl
88

GATB 10
G
62

V
56

N
46

S
38

P
71

0
65

K
74

F
70

M
72

SAT
'Ye the

11
Eng
72

NU Comp
76

Math
79

Math Tot
72

Read
80

Sci Tot
81

Sci A
82

S S
80

Spell
80

12

WORK EXPERIENCE RECORD

Date Age Year Employer Type of Work Remarks

16 1988 Ace Cafe Carhop

E.,:iRACURRICULAP ACTIVITIES

Grade Activities and Offices Held

7

8

9

10

11

12

CCi:NSELOR REMARKS

Grade
Educational

Plans
'.,,rational

Plans Remarks

7 High School

8 High School

9 High School

10 High School Telephone operator

1'
Business or
Jr. College Secretary

12

424
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Compare your completed written analysis of the cumulative records with the
model analysis given below. Your .esponse need not exactly duplicate the
model .-esponse; however, you should have covered the same major points.

MODEL ANALYSIS
Needs

Physical:

Social:

No information

No information, except that four
students have been involved in
group-related extracurricular ac-
tivities, possibly indicating preference
for and enjoyment of group activities.
Sports-related activities may indicate
teamwork ability.

Emotional: No information. Fact that all students
come from families in which both
parents work may have significance
in terms of their independence or
maturity.

Educational: All students except Crystal plan to at-
tend college or go on for further
education, and so did Crystal in the
7t: grade.
All students except Sheila have got
ten excellent grades in previous typ-
ing classes.
Generally, their grades are very good
in all subjects; Crystal's grades
started to fall in the 11th grade.
All the students have high to average
SAT scores, which indicates a poten-
tial for academic achievement at the
college level. The grades for all of the
students except Crystal .are good.
Crystal's grades seem to be dropping
steadily. Her SAT scores and
previous grades seem to indicate that
she could be doing better. Her con-
sistently good marks in art also in-
dicate that she can work well.

Inte rite

Personal: No hobbies indicated, but four
stude"s are active in sports or sport-
related activities.

School: Judging by good grades, good atten-
dance records, and extracurricular
activities, this is a bright class that en-
joys school.

Occupational: All students except Crystal seem to
have definite occupational plans; each
has a different vocational interest or
aspiration.
Five have part-time or summer work
experience, but only two of these have
experience related to their occupa-
tional goals.
The Kuder scores indicate that five of
the six students have high mechanical
interests. Three of the six have high
interests in outdoor activities. Alex-
ander's interest in outdoor and
mechanical activities is relatively low,
while his interest in social service,
science, and computational activities
is high.
Jane, who plans to be a secretary, has
a high interest in clerical, as well as
art, activities. Sheila shares her in-
terest in art activities.

Additional Comments

Sheila does not have any previous typing courses.
How did she get scheduled for advanced key-
boarding? Mistake?
Need to find out why each student is taking this
course; Jane wants to be a secretary, but what about
the others?

1.15



Level of Performance: Your completed analysis should have covered the same major points as the model
analysis. If you missed some points or have questions about any additional points you made, review the
material in the information sheet, Analyzing Data Related to Students' Needs and Interests, pp. 18-23,
or check with your resource person if necessary.

Optional
IL Activity

4

You may wish to meet with a group of peers, perhaps those who are also tak-
ing this module, to share and compare your analyses of the cumulative records
of your "students."

44
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Learning Experience III

OVERVIEW

After examining the data in the cumulative folder of a hypothetical student,
plan for obtaining additional information on the student's needs and interests.

You will be examining the cumulative folder of a hypothetical student, pp.
46-50, and planning for obtaining additional needed information on the stu-
dent's needs and interests.

You may wish to construct a questionnaire or checklist designed to obtain
needs and/or interests data from students.

You may wish to interview a student or peer concerning his/her interests.

You will be evaluating your competency in planning for obtaining additional
data on a student's needs and interests by comparing your comnleted plan
with the Model Plan, pp. 53-55.

45

47



Assume that you are teaching an advanced course in clothing and textiles for
seniors. Prior to the beginning of the semester, you look through the cumulative
folders of your students and begin making some notes about the needs and
interests of your students to help you in your instructional planning.

One of your students is Lee Annetta Barry. Read th, ough her folder, which
follows, making mental notes concerning items of significance.3 After you
have reviewed Lee's folder, plan in writing for collecting the additional needs
and interests data you think you would need to help you plan effective in-
struction for Lee.

In your plan, first note the information that is already available in Lee's
cumulative folder concerning her needs and interests. Then, decide what ad-
ditional information you need in these areas (information that is missing or
needs updating, verification, or explanation). Finally, indicate the sources o.
techniques you would use for collecting the needed data.

3 Lees cumulative records were adapted from mater als contained in the following simularion package The
Glen Oaks Simulation (Columbus, OH The Center for Vocational Education, The Ohio State University)

46
48

(

1

t



GLEN OAKS SCHOOL SYSTEM
Cumulative Record

Name BARRY. Lee Annette

Address 8888 Richfield Dnve

Telephone 483-1192

Mother's Name BARRY. Margaret

Mother's Occupation County Extension Agent

REMARKS: (Home Condition]

Expected

Graduation Date

Male Birthdate June 5

Female I!)

Birthplace Glen Oaks, Buchanan

June

Father's Name

Nationality

BARRY, Phillip

Father's Occupation Television Announcer

[Health Record]

SECONDARY SCHOOL RECORD BARRY. LEE ANNETTE

Year 7th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
Home Economics I
Consumer Math I
Physical Sm. I
English I
Amencan Hist. I
Physical Ed. I

A
A
A
A
A
A

Home Economics I
Consumer Math I
Physical Sci I
English I
American Hist I
Physical Ed I

A
A
A
A
A
A

Absences. 0 0

Tardies: 0 0

REMARKS' Excellent student

Year 8th Grade First Semester Second Semester
1st

Semester
2nd

Semester
r-- Subject Grade Subject Grade

Home Economics ll
Algebra I
Biology I
College English I
American Govt
German I

A
C
C
B

C
B

Home Economics II
Algebra!
Biology I
College English I
American Govt
German I

A
C
C
C
C
B

Absences: 0 0

Tardies: 0 I

REMARKS: Has begun to work

poorlyvery poor attitude

Year 9th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
Geometry I
College English ll
Sociology
German ll
Biology ll
Textiles I

C
C
C
D
D
A

Geometry I
College Engtish ll
Sociology
German ll
Biology ll
Textiles I

C
C
C
D
D
A

.011111COS 3 7

Tardies: 6 18

REMARKS



SECONDARY SCHOOL RECORD BARRY

Year 10th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject

Algebra 11
German III
College American Hist
Chemistry I
College English M
Textiles 11

Grade

F
D
D
D
F
C

Algebra 11
German III
College American Hist
Chemistry I
College English M
Teriles 11

F
D
D
D
F
C

Abe( now: 9 12

Tardies: 6 7

REMARKS:

Year 11th Grade First Semester Second Semester
1st

Semester
2nd

Semester
Subject Grade Subject Grade
Home Management
German IV
Psychology
Chemistry 11
College English IV
Geometry 11

C
F
D
F
F
F

Home Management
German IV
Psychology
Chemistry 11
College English IV
Geometry 11

C
F
D
F
F
F

Absences: 10 11

Tardies: 12 12

REMARKS-

Year 12th Grade First Semester Second Semester
1st

Semester
2nd

Semester

i Subject Grade Subject Grade

Absences
Tardies:

REMARKS

48
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STANDARDIZED TESTS BARRY

Date Grads Scores

7

8

KUDER
% the

9
OD
32

Mech
87

- Comp
72

Sci
60

Persuasive
59

Art
17

Lit
20

Music
18

S.S.
20

Cl
34

GATB 10
G
78

V
67

N
52

S
48

M
83

Q
85

K
75

F
71

11

12

WORK EXPERIENCE RECORD

Year Employer Type of Work Remarks

EXTRACURRICULAR ACTIVITIES

Grade Activities and Offices Held

7

8

9 FTA

10

11

12

COUNSELOR REMARKS

Grade
Educational

Plans
Vocational

Plans Remarks

7 College Engineer

8 High School increasing problems

9

10

11

12



Place Observed:
Student's Name:

Date:
Incident:

Time:

Anecdotal Records

Study Hall
Lee Annette Barry
4/3/86
Groups preparing to work on projects
1:30 p.m.

Walked in the room alone. Sat by herself. The two members of her group walked over and invited
her to join them to prepare for the report. She snapped at them and said she wanted to work alone. Later
on she began to work on her part of the report.

Place Observed: Chemistry Class
Student's Name: Lee Annette Barry

Date: Basically the entire six weeks (2/87)

While class is in progress, she never pays attention. Always looking through some type of fashion
magazine. Gets very angry when asked to put the magazine away and pay attention.

Place Observed:
Name:
Date:

Incident:

Home Management Class
Lee A. Barry
9/87
Group preparing the food

Washed several utensils; dried them. Chatted with girl on lift and boys on right. Smiled several times.
Commented about the salad. "At least our fruit has not turned Drown." Laughed when one of the boys,
who was cutting an apple, dropped it on the floor. She said, " Pick it up and rinse it off and put it in
the salad." Collected and stacked used knives and bowl. Washed them; another girl wiped them. Moved
aside to let a boy get water; smiled at him; suggested to the other girl that she "... put the lid on the
sugar canister before it gets all wet ..." Picked towel from floor, folded it and hung it on towel rack.

Time: 2:15

At the sink, busy rinsing it with spray. Other group members had walked away. Said: "Come on,
you kids, help or we won't get done on time." (No response from group.) Wrung out dishcloth, left it on
sink; dried hands on paper cloth. Sat down. Noticed the had on an apron. Stood. Took it off and placed
it in the closet.

Place Observed: School Cafeteria
Student's Name: Lee A. Barry

Date: 6/88

Finally ate a meal with a group of girls and contributed to the conversation. Finished eating before
the rest of the group. Offered her remaining cookies to the group. No one wanted them, so she said,
"I'll take them and eat them in Algebra class." Put them in her purse.

,



i

'....

1 Optional
Activity

2

Ali 10

O.° lum

iOptional
Activity

You may wish to try your hand at developing a questionnaire or checklist
that you could use to obtain needs and/or interests data from students. If
you want to see some samples, you could (1) review samples 1 and 2, p.
11; (2) check with your resource person for references containing actual or
sample instruments; or (3) locate an experienced teacher and ask to review
devices he/she has used with students. You might want to assume that you
are developing the questionnaire or checklist for use with Lee Annette Barry
and gear the items to this student.

To gain practice in discussing interests with students, you may wish to inter-
view an actual student, or peer, concerning his/her hobbies, extracurricular
activities, favorite types of books or magazines, etc.

51
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Compare your v ritten plan with the model plan given below. Your plan need
not exactly duplict, s the model; however, you should have covered the same
major points.

MODEL PLAN

Student's Name: Barry, Lee Annette

Information Available in Cumulative Folder

Date: September 1988

Needs

Physical: No information given

Social: Anecdotal records seem J indicate the , Lee prefers to work alone except in activities
6zaling with home economic., and the ihe does rot participate regularly in class ac-
tivities. FTA is the only extracurricular ...ted. No indication of whether she had any leader-
ship responsibilities in FTA.

Emotional: Anecdotal records seem to indicate that Lee has a temper that she sometimes finds hard
to control. Evidence is conflicting on whether she needs to be a "loner" or doesn't know
how to work with others or has some other problem affecting her interpersonal
relationships.

Educational: At present Lee has no plans for further education, but ii. the 7th grade -,ne was interested
in attending college. No indication of what she aspires to be. Made failing marks in
college preparatory cou- as (algebra, German, chemistry, geometry, and English). Did
do well in above subjects in 7th grade, but after 7th grade her course marks dropped
except in hrrne economics and related subjects. Her grade in textiles dropped from
an A in the 9th grade to a C in the i Oth grade. Counselor noted that in the 8th grade,
Lee was having "increasing problems."

GAM scores indicate she's got good general potential and particularly aood potential
in motor and manual skills.

Interests

Personae: No information except the one reference to her reading fashion magazines in cla:. ,.

School: Lee is taking college preparatory courses but does her beet work in home economics
subjects. No extracurricular activities listed except r "IA in the 9th grade. Anecdotal
records indicate she's most involved and motivated it some economics class s.

Occupational: KudAr scores indicate a high interest in mechanical a 'Mies and computation, and a
relatively high interest in science and persua*;ve activities. In the 7th graoe she wanted
to be an engineer. No work experience listed.



Additional Information Needed

Needs

Physical: Should get a medical history on her to see
if there is some physical explanation for the sud-
den drop in grades and motivation after the 7th
grade.
What is her environment liKe? Is there anything
there that could be affecting her emotionally or
physically in terms of her occasional bad temper
and drop in grades?

Social: Does Lee prefer being alone? What kinds of
relationships with others does she have outside of
school?

Did she have any leadership role in FTA?

Emotional: What "increasing problems" was the
counselor referring to? Any relationship to above
questions?

Educational: Were Lee's "increasing problems"
emotional or educational or both?
Does she still want to attend college?

She did well in Textiles I; grade dropped in Tex-
tiles IIwhy? What content has she mastered?
Grades in home economics classes are consistent-
ly passing. What kinds of activities or learning ex-
periences were provided there; what motivates
Lee?

Other grades are poor after the 7th grade, yet
GATES scores indicate good potential. What is
Lee's ability to learn? What is her gene:al and
specific level of achievement in areas like reading
any mat:1?

Interests

Personal: Wt are Lee's hobbies? How does she
spend her tree time? Does she read fashion
magazines outside of school too?

School: Any extracurricular activities other than
FTA?
What interests Lee most about her home
economics classes?

Occupational: What does Lee want to do when she
gets out of school? Does she want to be a teacher?
Any interest in fashion design?
Has she fiad any work experiences, summer or
part-time, especially any related to clothing and
textiles?

Sources or Techniques for Collecti4 Data

Consult with school nurse; could also talk to Lee's
parents.

Talk to parents. Visit her home.

Talk with Lee and her parents. Perhaps a checklist
or quc-tionnaire, administered to the whsle class,
could get at the kinds of activities (individual or group)
Lee would prefer.

Consult with FTA advisor.

Consult with counselor.

Counselor

Talk to Lee; perhaps a class questionneiro covering
future plans.
Consult with former teachers; check records in voca-
tional department.
Consult with teachers; check records in vocational
department.

See counselor about administering an intelligence test
and either a survey or diagnositc achievement test
no such tests are listed in her cumulative folder.

Talk to Lee; perhaps E: class questionnaire.
tvi.ght ask her parents, too.

Talk to Lee.

Talk to Lee.

Consult counselor about administering OVIS; talk to
Lee; class checklist or questionnaire.

Check records in vocational department; talk to Lee.
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Level of Performance: Your completed plan should have covered the same major points as the model
plan. If you missed some points or have questions about any additional points you made, review the material
in the information sheet, Determining the Needs and Interests of Students, pp. 6-11, revise your plan ac-
cordingly, or check with your resource person if necessary.
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Learning Experience IV

Terminal
Objective

FINAL EXPERIENCE

in an actual teaching situation,' determine fie needs and interests of
students.

As you conduct your teaching activities, determineyour students' needs and
interests, individually and as a group. This will include

gathering information about your students' needs and interests from a
variety of sources
analyzing and recording the data in usable form for future use in instruc-
tional planning

NOTE: Due to the nature of this experience, you will need to have access
to an actual teaching situation over an exter.ded period of time (e.g., four
to six weeks).

As you complete each of the above activities, document your actions (in
writing, on (ape, through a log) for assessment purposes.

If your situation makes it impossible for you to examine students' cumulative
folders, arrange with your resource person for acceptable alternate activities.

When you have completed the above activities, arrange to have your resource
person review your documentavicn.

Your total competency will be assessed by your resource person, using the
Teacher Performance Assessment Form, p. 59.

Based upon the critea specified in this assessment instrument, your
resource person will determine whether you are competent in determining
the needs and interests of students.

For a definition of "actual teaching situation," see the inside back cover
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TEACHER PERFORMANCE ASSESSMENT FORM
Determine Needs and Interests of Students (B-1)

Directions: Indicate the level of the teacher's accomplishment by placing
an X in the appropriate box under the LEVEL OF PERFORMANCE heading.
If, because of special circumstances, a performance componentwas not ap-
plicable, or impossible to execute, place an X in the N/A box.

Name

Date

Resource Person

LEVEL OF PERFORMANCE

In determining students' needs and interests, the teacher:
1. located and reviewed available information in the school

or college records

4.43 41 444P cf
4.

44-

0
2. analyzed these data in terms of the individual and group

needs and interests of the students CI 0
3. arranged with guidance and counseling staff for the ad-

ministration of standardized tests (e.g., Kuder, GATB), if
necessary [11 0 El

0 4. arranged with guidance and counseling staff for help in
interprtting standardized test scores, if necessary . . . .

5. determined what additional information was necessary,
and obtained these data through:
a. the use of quest;:dinaires and/or checklists ad-

ministered to students El 0
b. encouraging students to discuss their needs and

interests 111 0 111 111 0
c. interviews with parents (at the secondary level)..

d. consultation with other staff members (e.g., former
teachers, c o u n s e l o r ) 111 0

6. analyzed and interpreted the data in preparation for use
in instructional planning 111 0 ID

7. recorded, in usable form, all information obtained for each
student and for the class as a whole 111 0

Level of Perfonrince: All items must receive N/A, GOOD, or EXCELLENT responses. If any item
receives a NONE, POOR, or FAIR response, the teacher and resource person should meet to deter-
mine what additional activities the teacher needs to complete in order to reach competency in the weak
area(s).
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ABOUT USING THE NATIONAL CENTER'S
PBTE MODULES
Organization
Each module is designed to help you gain competency in a
particular skill area considered important to teaching suc-
cess. A module is made up of a series of learning experi-
ences, some providing background information, some pro-
viding practice experiences. and others combining these
two functions. Completing these experiences should en-
able you to achieve the terminal objective in the final
learning experience. The final experience in each module
always requires you to demonstrate the skill in an actual
teaching situation when you are an intern, a student teach-
er, an inservice teacher, or occupational trainer.

Procedures
Modules are designed to allow you to individualize your
teacher education program. You need to take only those
modules covering skills that you do not already possess.
Similarly, you need not complete any learning experience
within a module if you already have the skill needed to
complete it. Therefore, before taking any module, you
should carefully review (1) the introduction, (2) the objec-
tives listed on p. 4, (3) the overviews preceding each learn-
ing expelence, and (4) the final experience. After compar-
ing your present needs and competencies with the informa-
tion you have read in ease sections, you should.._ ready to
make one of the following decisions:

That you do not have the competencies indicated and
should complete ti le entire module
That you are competent in one or more or the enabling
objectives leading to the final leami.ig experience and
thus, can omit those learning experiences
That you are already competent in this area and are
ready to complete the final learning experience in
onser to "test out"
That the module is inappropriate to your needs at this
time

When you are ready to complete the final learning experi-
ence and have access to an actual teaching situation,
make the necessary arrangements with your resource per-
son. If you do not complete the final experience success-
fully, meet with your resource person and arrange to (1)
repeat the experience or (2) complete (or review) previous
sections of the module or other related activities suggested
by your resource person before attempting to repeat the
final experience.
Options for recyding are also available in each of the
learning experiences preceding the final experience. Any
time you do r 4 meet the minimum level of performance
required to meet an objective, you and your resource per-
son may meet to select activities to help you reach compe-
tency. This could involve (1) completing parts of the module
previously skipped, (2) repeating activities, (3) reading sup-
plementary resources or completing additional activities
suggested by the resource person, (4) designing pm own
learning experience, or 5) completing some other activity
suggested by you or your resource person.

Terminology
Actual Teaching Situation: A situation in which you are
actually working with and responsible for teaching sec-
ondary or postsecondary vocational students or other oc-
cupational trainees. An intern, a student teacher, an in-
service teacher, or other occupational ti ainer would be
functioning in an actual teaching situation. If you do not
hove access to an actual teaching situation when you are
taking the module, you can complete the module up to the
final learning experience. You would then complete the
final learning experience later (i.e., when you have access
to an actual teaching situation).
Alternate Activity or Feedback: An item that may substi-
tute for required items that, due to special circumstances,
you are unable to complete.
Occupational Specialty: A specific area of preparation
within a vocational service area (e.g., the service E 3a
Trade and Industrie! Education includes occupational spe-
cialties such as automobile mechanics, welding, and elec-
tricity.

Optional Activity or Feedback: An item that is not re-
quired but that is designed to supplement and enrich the
required items in a learning experience.

Resource Person: The person in charge of your educa-
tiona program (e.g., the professor, instructor, administrator,
irstructional supervisor, cooperating/supervising/class-
room teacher, or training supervisor who is guiding you in
completing this module).
Student: The person who is receiving occupational in-
struction in a secondary, postsecondary, or other training
program.
Vocational Service Area: A major vocational field: agri-
cultural education, business and office education, market-
ing and distributive education, health occupations educa-
tion, home economics education, industrial arts education,
technical education, or trade and industrial education.
You or the Teacher /Instructor: The person who is com-
pleting the module.

Levels of Perfc.mance for Final Assessment
N/A: The criterion was not met because it was not appli-
cable to the situation.
None: No 11*.empt was made a meet the criterion, al-
though it was relevant.
Poor: The teacher is unable to perform this kill or has only
very limited ability to perform it.
Fair: The teacher is unable to perform this skill in an ac-
ceptable manner but has some ability to perform it.
Good: The teacher is able to perform this skill in an effec-
tive manner.
Excellent: The teacher is able to perform this skill it Ivory
effective manner.
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Titles of the National Center's Performance-Based Teacher Education Modules

Category A: Program Planning, Development, and Evaluation
A-1 Prepare for a Community Survey
A-2 Conduct a Community Survey
A-3 Report the Findings of a Community Survey
A-4 Organize an Occupational Advisory Committee
A-5 Maintain an Occupational Advisory Committer
A-6 Develop Program Goals and Objectives
A-7 Conduct an Occupational Analysis
A-8 Develop a Course of Study
A-9 Develop Long-Range Program Plans
A-10 Conduct a Student Follow-Up Study
A-11 Evaluate Your Vocational Program

Category B: Instructional Planning
B-1 Determine Needs and Interests of Students
B-2 Develop Student Performance Objectives
B-3 Cave lop a Unit of Instruction
B-4 Develop a Lesson Plan
B-5 Select Student Instructional Materials
B-6 repent Teacher -,lade Instructional Materials

Category C: Instructional Execution
C-1 Direct Feld Trips
C-2 Conduct Group Discussions. Panel Discussions, and Symposiums
C-3 Employ Brainstorrreng. Buzz Group. and Question Pox Techniques
C-4 Direct Students in Instructing Other Students
C-5 Employ Simulation Techniques
C-6 Guide Student Study
C-7 Direct Student Laboratory Experience
..:41 Direct Students in Applying Problem-Solving Techniques
C-9 Employ the rropect Method
C-10 Introduce a Lesson
C-11 Summarize a Lesson
C-12 Employ Oral Questioning Techniques
C-13 Employ Reinforcement Techniques
C-14 Provide Instruction for Slower and More Capable Learners
C-15 Present an Illustrated Talk
C-16 Demonstrate a Manipulative Skill
C-17 Demonstrate a Concept or Principle
C-18 Individualize Instruction
C-19 Employ the Team Teaching Approach
C-20 Use Subject Matter Experts to Present Information
C-21 Prepare Bulletin Boards and Exhibits
C-22 Present Information with Models. Real Objects. and Flannel Boards
C-23 Present Information with Overhead and Opaque Materials
C-24 Present Information with Filmstrips and Slides
C-25 Present Information with Films
C-26 Present Information with Audio Recordings
C-27 Present Information with Televised and Videotaped Materials
C-28 Employ Programmed Instruction
C-29 Present Information with the Chalkboard and Flip Chart

Category 0: Instructional Evaluation
0-1 Establish Student Performance Criteria
D-2 Assess Student Performance Knowledge
D-3 Meese Student Performance Attitudes
D-4 Assess Student Performance cktls
D-5 Determine Student Grades
0-6 Evaluate Your Instructional Effectiveness

Category E: Instructional Management
E-1 Project Instructional Resource Needs
E-2 Manage "our Budgeting and Reporting Responsibilities
E-3 Arrange for Improvement of Your Vocational Facilities
E-4 Maintain a Filing System
E-5 Provide fo- Student Safety
5.8 Provide for the First Aid Needs of Students
E-7 Assist Students in Developing Self-Discipline
E-8 Organize the Vocational Laboratory
E-9 Manage the Vocational Laboratory
E-10 Combat Problems of Student Chemical I 'ie

Category F: Guidance
F-I Gather Student Data Using Formal Data-Collection Techniques
F-2 Gather Student Data Through Personal Contacts
F-3 Use Conferences to Help Most Student Needs
F-4 Provide Information on Educational and Career Opportunities
F-5 Assist Students on Applying for Employment or Further Educaticn

RELATED PUBUCATIONS
Ctudent Guide to Using Performance-Based Teacher Education Materials
F 'source Person Guide to Using Performance-Based Teacher Education Materials
Guide to the Implementation of Performance-Based Teacher Educa.ton
Performance-Based Teacher Education: The State of the Art, General Educat:on and vocational Education

Category G: School-Community Relations
G-1 Develop a School-Community Relations Plan for Your Vocational Program
G-2 Give Presentations to Promote Your Vocational Program
G-3 Develop Brochures to Promote Your Vocational Program
G-4 P. tpare Displays to Promote Your Vocational Program
G-5 Prepare News Releases and Articles Concerning Your Vocational Program
G-6 Arrange for Television and Radio Presentations

Concerning Your Vocational Program
G-7 Conduct an Open House
G-8 Work with Members of the Community
G-9 Work with State and I.ocal Educators
G-10 Obtain Feedback about Your Vocational Program

Category H: Vocational Student Organization
H-1 Develop a Personal Padosophy Concerning

Vocational Student Organizations
H-2 Establish a Vocational Student Organization
H-3 Prepare Vocational Student Organization Members for Leadership Roles
H-4 Assist Vocational Student Organization Members in Developing and

Financing a Yearly Program of Activities
H-5 Supervise Activities of o's Vocational Student Organization
H-6 Guide Participation in :atonal Student Organization Contests

Category I: Professional nOia and Development
I-1 Keep Up-to -dab Professionally
1-2 Serve Your Teaching Profession
1-3 Develop an Active Personal Philosophy of Education
1-4 Serve the School and Community
1-5 Obta 1 a Suitable Teaching Position
1-6 Provide Laboratory Experiences for Prospective Teachers
I-. Plan the Student Teaching Experience
1-8 Supervise Student Teachers

Category J: Coordination of Cooperative Education
J-1 Establ..h Guidelines for Your Cooperative Vocations; Program
J-2 Manage the Attendance. Transfers. and Terminations of Co-op Students
J-3 Enroll Students in four Co-op Program
J-4 Secure Training Stations for Your Co-op Program
J-5 Place Co-op Students on the Job
J-6 Develop the Training Ability of On-the-Job Instructors
J-7 Coordinate On-the-Job Instruction
J-8 Evuluate Co-op Studers' Performance
J-9 Prepare for Students' Related Initruc: on
J-10 Supervise an Employer-Employee Appre-ietion went

Category K: implementing Competency-Based Education (CBE)
K-1 Prepare Yourself for CBE
K-2 Organize the Content for a CBE Program
K-3 Organize Your Class and Lab to Install CBE
K-4 Provide Instructional Materials for CBE
K-5 Manage the Daily Routines of Your CBE Program
K-6 Guide Your Students Through the CBE Program

Category I.: Serving Students with Special/Exceptional Needs
L-1 Prepare Yourself to Serve Exceptional Students
L-2 Idenify and Diagnose Exceptional Students
L-3 Plan Instruction for Exceptional Students
L-4 Provide Appropnate Instructional Materials for Exceptional Students
L-5 Modify the Learning Environment for Exceptional Students
L-6 Promote Peer Acceptance of Excepticnal Students
L-7 Use Instructional Techniques lo Meet the Needs of Exceptional Students
L-8 Improve Your Communication Skills
L-9 Assess the Progress of Exceptional Students
L-10 Counsel Exceptional Students with Personal-Social Problems
L-11 Assist Exceptional Students in Developing Career Planning Skills
L-12 Prepare Exceptional Students for Employability
L-13 Promote Your Vocational Program with Exceptional Students

Category M: Assisting Students in improving Their Basic Skills
M-1 Assist Students in Achieving Basic Reading Skills
M-2 Assist Students in Developrg Technical Reading Skills
M-3 Assist Students in Improving Their Wnting Skills
M-4 Assist Students in Improving Their Oral Communication Skills
M-5 Assist Students in Improving Their Math Skills
M-6 Assist Students in Improving Their Survival Skills

Category N: Teaching Adults
N-1 Prepare to Work with Adult Learners
N-2 Market an Adult Education Program
N-3 Detsrmln Individual Training Needs
N-4 Plan Instruction for Adults
N-5 Manage the Adult Instructional Process
N-8 E.aluate the Performance of Adults

For information regarding availability and prices of these materials contactAAVIM, Anvoican Association for Vocational Instructional
Materials, 120 Ornerier Engineering Center, University of Georgia, Athens, Georgia 30602, (404) 542-2566
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