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Preface

This veport is one in a series on the work of the 30 pilot projects
which formed the European Commmnity's second Programme on the
Transition from education to aduit and working life.

Most of the reports relate to one of the working themee adopted for
the Programme: the development and use of work experience schemes in
secondary education; equal opportunities for girls and young womes::
guidance and youth information; staff development; assessment and cer-
tification; integration of yomg migrants; education for enterprise;
schools and the disadvantaged; curriculum development; and cooperation
and partnership in a local/regional context. Each project worked in
one or more of these areas from 1983 to 1987.

The programme was based on a Resolution agreed by the Council amd
Ministers of Bducation in July 1982, which called for action to assist
Member States to develop their policies for young pecple between 14
and 18 years of age. Its 30 pilot projects were widely spread acroes
Eurcpe, each of them designated by the naticmal authorities, in con-
sultation with the Camnission, which also met half of the cperating
costs. Hundreds of schools, vocational training institutes and other
institutions in these 30 areas of Eurcpe took part.

In 1983, the Camnission invited IFAPIAN, a social research institute
with its main base in Colognz, to:

e organise contact and the exchange of ideas and staff between pro-
jects through inter-project visits and workshopss

® [prepare reports on the work of the projects, analysed according

to the themes, or policy fields, of the Programma.

A list of publications can bae obtained from the IFAFIAN Informaticn
Office in Brussels (address on the cover of this report).




About this report

The value of cooperation between school and parents is a recurring
theme in the literature of research on the effectiveness of education
and the annals of educaticnal policy. Parents are usually enjoined to
be more active in sugport of the teachers' werk on behalf of their
children. More rarely, though more often recently, are they supposed
to have a broader role to play.

Educators' willingness to discuss the theme of school-hame relations
is not, unfortunately, matched by a similar wealth of practical ex-
perience or experimentation in the schools tliemselves. By and large,
primary schools have led the way. Secondary schools are several
leagues behind.

In the second Evropean Action Programme on Transition, although coop-
eration with parents was not included in the list of priority themes
on which the pilot projects should work, a mmber of pilot projects
developed new approaches to engaging parents' support as part of their
mrkinbmaderfieldssudxasthedevelopnentofnewcmmw, the im-
provement of guidance and counselling, the establisiment of schemes of
work experience, or the involvement of adults other than teéachers in
the teaching/learning process. In the same period (1985) the European
Parents Association was formed, with the support of the Comission of
the Eurcpean Cammnities, in recognition of the importance of parents
in “he educational process. It brings together representatives of
nat_unal/regional parents' associations in the 12 Member countries of
the Commmity.

The present paper is, in this context, an interim progress statemant.
It sums up, and puts into usable form, the key points which emerge
fran the pilot projects, which demonstrate what parents and parents!
associations on the one hand, and schools and local authorities on the
other, should do, according to the experience of the pilot projects,
to make the partnership between them more effective. It is based on
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experience, not theory. It particularly relates to the role of secon-
dary schools, and to the part played by parents while their children
are in secondary school and especially as they near the end of the
period of campulsory schooling.

It is hoped that the experience hriefly described here, and the impli-
cations for action on the part of parents! asacciations, schools and
local authorities, will ke of value in advancing practice in this
field.

Note : "Parents Associations" is used in this paper to mean the

school-level grouping of parents, or parents body, however it may
bs constituted or desigmated.




I - Roles for parents and parents associations

The role of parents as partners with schools can be divided into a
ramber of aspects

e their role in support of their own children and of what the
school provides for their children - discussed in this part of the

paper;

e their role as a potential resource for different kinds of learn—
ing, especially those which involve adults other than teachers in the
learning/teaching process. This is dealt with in Part III.

e their rolz2 in the managemsnt of the school - on which see,
briefly, below.

A fourth might be included - the parents' role as educators in their
hcme. This is not covered in this paper although it needs to be recog-
nised that the schools are minor partners in the education of child-
ren, and that parents are the major ones. Various ways in which this
needs to be reflected in the partnership between the two, school and
parents, are touched on but the reader who wants to explore this more
fully, should consult a recent study of practice and theory, across
the contries of the European commnity, now published in all the
Canmmity languages, on behalf of the Furopean Camission.*

The same study should be consulted on parents' roles in school manage-
ment. That, too, is not covered here, except indirectly, for two rea-
scns. First, because the pilot projects, in the Transition Programme,

were generally not in a position to experiment on that aspect or de-

velop new ideas about it. And, secondly, because the legal and admin-
istrative arrangements for parents to participate in school management
at the secondary school level vary so greatly betwe:n the school sys-

L "he child between" by A. Macbeth et al, Camission of the
European Communities, Brussels, July 1981.
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tems of the 12 countries of the Eurweun Cammnity that a separate
study would be needed to cover it. However, the inclusion of parents'
roles in school management is coviously of great potential importance
for creating a climate, and cpportunities, for their active involve-
mert in other kinds of cooparation and support of the school. With
that in mind, and without suggesting that the Danish practice is nec-
essarily applicabls everywhere, a thumb-nail sketch of the practice in
Demmark is given in Bax 1, which shows how far parents are included in
school management in one Commmity country.

Parents and school management Box

In Dermark, parerncs are closely involved with the management and
organization of the "Folkeskole" (compulsory school, usually for
children aged 6-16/17)

The governing board of each school must include five to seven par-
ents elected every fourth year, plus the head-teacher, two tea-
chers, two students, and ane nominee appointed by the city council.

Only parents have the right to vote in the board, and they are
responsibie for certain key decisions : on the choice of text
borks, the duration of school hours, requlations concerning disci-
prine, and the grouping of pupils into streamed or mixed-ability
growping. They also approve the time-table, and the distribution
of teaching hours between the teachers.

They exercise an important influence on the content of the sub-
jects of the curriculum, and the time to be allocated to them;
the range of optional subjects to be offered in the school; the
procedures by which children choose between the options; ard the
procedures to be used by the scheol for consultation with parents
about chiléren's career choices.

In1987, guidelines were issued by the Ministry of Bducation for
govemi:gboardinﬁmmealsotohemspaniblefortheml
budget of the school except teachers' salaries.

Parents are cbliged, by law, to maintain contact with the school
about the progress of their child. If this is not done, the class-
teacher must, if necessary, visit the parents at home. This con-
tact is reinforced, on the school's side, by the practice of al-
lowing the same class-teacher to follow a class, year by year
through their progress in the Folkeskole, thereby providing stable
adult contact for each chiid in the setting of the school.




Parents' support for their children

In secondary schools, parents' support is neaded, first, to give their
children general encouragement as they progress through school; and,
second, 80 that the parents, who are a ket influence on the child's
choice of career, can play an informed part in helping him or her
reach a decision, in the final stages of secondary education, about
what to do next, whether it be more education, vocational training, or
to find a job.

The successful performance of these roles depends on parents being
prepared to spend same time finding ocut about what the school is try-
ing to achieve for their child, and about the careers and training
opportunities which ams open to her or him.

The implications of this, for the individual parent, are simple enough
to set cut (see Box 2).

Basics for parents Box 2
Parental suppart for their children at school means, basically :

e talking to their child about what she/be is doing at school;
o reading the information the school provides;

e visiting the school to consult teachers individually;

e attending formal or informal school occasicns organized to ex-
plain the school's activities and display work done by the pupils.

But, in practice, despite the natural goodwill and interest shown by
most parents for their children's success at school, the partnership
between parent and teacher at the secondary stage is not easy, or gen—
erally successful. For the most part, the initiative to improve this
lies with the school, ox the education authorities, and a mumber of
suggestions about what they shouid do on their side to make things
easier, and make the relationehip more fruitful are set out in Parts
IT and III. But, for the help of individual parents and, more espe-
cially, parents' associations, some indications are given below about




trends in the character of secandary education, particularly in the
final two or three years of secondary school, i.e. what is often re-
ferred to as the "transition years" - if only to alert them to the
nead, to find out more about what their school, or schools, are doing
in this field in these new directions.

Changes in secondary education

Since 1975, the econamic situation and tae growth of unemployment
have persuaded many countries to introduce into secondary education

a stronger element of preparation of young pecple for the transition
from school to the adult and working world. Sametimes this has meant
the introduction of a new “"subject" into the curriculum, or the adap-
tation of existing ones. In Germany, for instance, 'Arbeitslehre!
(Introduction to the world of work) is now very common, in the curri-
culum for pupils between the ages of i4 and 16*. Elsewhere, special
projects such as the French 'Projets d'actions éducatives' (PAE), have
have bean introduced for the same purpose, into the secondary schools.
Or, as in Ireland and the United Kingdom, cross-subject courses may be
offered in addition to the normal subjects, or partly instead of them.

Examples of new "“transition" courses, and course elements Box 3

Courses developed to meet the "transition" needs of young people,
i.e. to prepare them with knowledge and understanding of the adult
ard working world in the last two or three years of compulsory
schooling, can be found summarised in brief four-page leaflets in
the Eurcopean "Innovations" series, as follows

Work Experience Integrated in the Curriculum, Ireland (Nr. 3)

Social & Vocational Skills Course, Strathclyde (Nr. 21)
Guidance Course - Tha Netherlands (Nr. 26)
Qurriculum coordinators~ Manchester (Nr. 27)
'Arbeitslehre! ~ Germany (Nr. 38)

For the full list of Imovations, see Annex 1.

* See Innovations 38, 'Arbeitslehre'! ” Germany, referred to in Ammex 1
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Most of these initiatives have one or more of the following dbjectives :

¢ pramcting understanding of the adult working world;

® helping to develop a contimious process of quidance and counsel-
ling leading to “career choice";

e the basic develomment of a ranga of broad vocational skills;

[ the development of personal and social skills, or qualitieg, such
as self-oonfidence, initiative, cooperativeness, and coammemication
skills,

These new cbjectives have resulted in a change in the methods by which
yourg pecple learn, in *he direction of :

® more active learning, so that students are using their minds, amd
their hands too, to carry cut tasks, instead of passively receiving
and memorising knowledge;

) the explaration, and use, of the "real' world outside the school,
especially for experience of work, or for local studies or research
projects, and for increasing contact between young pecple and adults
in the cammmnity.

Most, though not all, parents welcame these changes of emphasis, amd
the consequent broadening of the ocbjectives of secondary educatian.
Others, perhaps because they are less familiar with these changes
which have been in the air, and practiced cn a limited scale for many
years, find them surprising, or even inappropriate for their children.
Whatever their view, it is absolutely clear that the shift implies the
school taking a larger share in developing qualities, skills and un-
derstanding which are also fostered by the experience and enviromment
of 1ife in the family and, generally, outside the school. In other
words, the area in which the school is pursuing cbjectives which are
also part and parcel of the process of wbringing by parents, has
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widened. It may be argued that, in reality, the change is not so dra- |
matic, inasmich as schools were always concerned with developing young
pecple's social axd perscnal qualities, and, that at their best,
schools always saw this as a partnership between scheyl and home. That
may be so, for same schools, in some countries. But, generally speak-
ing, these dbjectives are now receiving a much higher profile, and are
likely to continue to do so in the future.

A secord implication is that schooling, and the pupils' experiences at
school are becaming less and less recognisable to parents. Iearning is
given emphasis over teaching. Teachers rely more on informality, and
self-motivation, and less on an authoritarian approach and cbedience.
Iearning takes place cutside the school as weli as inside it; in
groups rather than in whole classes; supervised, rather than directed,
by teachers,

All this means that it is essential that parents be encouraged and
stimilated to grapple with these changes. Opportunities need to be
created for parents to find out what the schools are doing for their
children, and why. These implications are dealt with in Part II.

Choosing a career

It is equally of the greatest importance that parents find out what
kind of procedure the school is using to help their child reach a de—
cision about the choice of what to do, at the end of compulsory
school. For all parents, and for all children, this is a most impor-
tant moment of choice. Schools, in many countries, are spending mach
more time than they used to, in preparing young pecple ior it, in ali
sorts of ways.

12




Perhaps the most common way is the the use of work experience place-
ments, providing a short time in the world of work, to give young peo-
ple first-hand experience of adult relationships at the work place,
and the conditions, conflicts and rewards which adults associate with
work. Ancther is the creation of simalated: 'mini-enterprises", in the
school which can bring ¢o life the rveality c¢f working together, to
produce a product or a service, and to market it. Theve are many
othars. Summaries of relevant developments in the Transiticn Programme
pilot projects can be fourd in issues in the Inncvations series, as
follws @

Caveer chojce and the guidance process Box 4

New developments in this area are summarised in Imnovations on @

Work Experience and Guidance, Darmark
Guidance, Training and Coordination.
Field Experience for Guidance Teachers - Greece
The "Youth Team"
Group-Work -Guidance Materials - France
The School-Work Agency - Modena, Italy
The "RAA": - Gexmany
oAt ¢ Schwol-Employment Centres
m"pn)ymt ooo’“ mse Izelam

The "Girls' Programme" -~ Castlemilk, Glasgow.

For the full list see Amnex 1.

-
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Action by parents associations

The development of a sense of partnership between teachers and par-
ents, which is felt to be effective and satisfying on both sides, can
only be achieved if three conditions are fulfilled :

® parents are reasonably well-informed abcut what the school is do-
ing and sympathetic to it;

e opportinities are provided on the school's side for teachers and
parents to have individual contact, in an appropriate way, to discuss
the child's progress.

13




Parents' associations can do a lot to help parents become informed,
confident and more sxrticulate. The material cn recent develorments
which has been referred to here is of course only a small part of what
is available, in the different coumtries and regions of the Coammunity,
and to which parents' associations have access. It is their responsi-
bility to :

®  identify background material, on the development of secundary
educaticn, which would help parents to understand what schools are
doing on their behalf;

® impress on the schools the need to provide parents with well-
written clear and attractive publicity material, about the work of the

school, its philosophy, organizatien, teaching style, etc.

o put pressun mn the school to ensure that parents can take part
in discussions, ot an informal kind, with teachers, which will enable
commmication acceptable to both sides to develop, which will help
individual parents and individual teachers in their contacts over
individual children.

These are not the only tasks which parents! asscciations could fulfill.
Other are identified in later parts of this paper, on the question of
the use of parents, as menbers of the local commmity, in support of
the school's need for contacts with, and resources in, the local com-
mmnity. Nor are they the only contributions which echools can make to
partnership with parents. But they are an essential basic starting
point, for good parent-school cooperation.

14




II - The rol< of schools

In most comtries, gocd contacts between schools and parents are
usually built up in the pre-primary and primary stages. But it is
equally comon that they weaken when the child moves wp to secondary
school. Contact is then often limited to one or two meetings a year
with one or more of the child's teachers, to discuss a progress report
usually in the form of a grade-mark, sometimes with a brief cament
such as "could do better”. Any other contact is likely to be for an
emergency - a summons for the parent to come to school to discuss a
problem, usually disciplinary.

So what should secondary schools do, to make parents into active
partners, and to retain their active interest and involvement even
when their child has moved on from primary school?

The two basic requirements are not to do with parents, kut with the
school's response to the needs of young pecple in its care, and with
teachers' understanding of, and attitude to, the role of parents.
They are that :

® first, the school's courses must motivate pupils and must appear
both to them, ard ideally to their parents too, as relevant to the
real world. The school must also give all students the opportunity to
succeed, and be proud of their work. When this happens, the pupils
themselves will start to exert pressure on tlsir parents to came into
the school.

® Secand, the school, as an institution, and its staff, must re-
flect an attitude that positively values and welcomes parental invol-
vement. The staff must develop whatever techniques are necessary to
canmnicate with parents, even if they are from different social or
ethnic backgrounds. This is not easy, for many teachers brought up and
trained in a totally opposite philosophy.

’ 15



How the school and the individual teacher respords to these regquire-
ments has also to take account of three important further points.

e Young pecple's relatianships with their parents are not always
good, especially in adolescence. It has to be recognised that, for
some of them, ane of the attractions and strengths of school is that
it is an alternative world to that of their parents. Children in thic
period are developing into adults, away from the authority of parents,
and from dependence on them, towards campanionship with others.
Parents, on their side, often find this a difficult, trying, period,
challenging to their status and authority, and testing their tolerance
and patience to the 1limit.

e An increasing mmber of children are brouwght up in single-parent
families, or with a parent who is either ummarried, divorced, or
separated, or with adults who are not their parents. Schools trying to
cocperate with these parents face many unfamiliar problems, connected
to the camplex relationships of such families. The same applies to
parents associations.

° In many parts of the European Cammnity, there are migrant or
immigrant families who have language and cultural difficulties over
and above all that has been said so far, in relation to commmnication
and mutual understanding between themselves and the school and family.

Basically, these considerations reinforce the need for teacher and
parent to be able to commmicate, particularly if the school is trying
to support the emergence of the young person into young-adulthood in
ways which may not be known to, perhaps not even wholly accepted by,
the child's parents. How these problems are resolved - and whether
they can be resolved entirely -~ is beyond the scope of this paper. But
it is necessary to recognise that these fundamental difficulties, and
differences - bevween child and parent, parent and teacher, school and
family, school and comminity - do enter into this field, and have to
be countered and resolved as far as possible.




Making parents welcome

Scwols need to project an image of wishing to create a partnership
with parents. To do this, they should exploit local media, i.e.. news-

papers, radio and television, and of course opportunities offered by
the parents' organization. The school needs to ensure that parents,
and the local cammunity, are given the information they need, to be
able to understand the courses being provided in the school. In most
countries, far too little attention is paid to projecting the work of
the school, its image and its achievements to its "partners" be they
individuals, groups, firms, businesses, schools or other bodies in the
area or enviroment which it can identify as its "commmity*.

"Cammunity schools" are partly a solution. The commnity school idea
is steadily gathering support in many places and influences uany
schools who are not themselves formelly designated as commmnity
schools. Such schools, generate, and have the benefit of, informal
contact with adults in the local cammnity, or can do so much more
easily than ordinary schools. Particularly for those gwhich have other
camunity services, such as recreation facilities, a library, or a
play-group basad in the same building-camplex as the school, encour-
aging adults in the commmity to take an interest in its work is not
difficult, making it that much easier to get parents, of all kinds,
to came into the school to join in occasions which concern their own
children. Cammunity schools may even be offering courses in the scheol
vhich these parents are following themselves, whether as part of adult
education or recreaticn, during the day, in the evening or at week-
ends.

But many secondary schools are quite the opposite. They cccupy large,
forbidding, buildings, which seem to say '"no parents admitted - except
by appointment”. Some do actually say it. Many are only open during
school hours, which often does not include Saturdays, and this makes
it difficult for working parents, or single parents, to come into
school. It is fundemental, however, that all schools should project a
welcoming and positive message - "parents welcome" - and arrange for
parents to be able to make contact with the school outside normal
school hours, and to ensure that such arrangements are made known to
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Practical arrangements inside the school need consideration. Where a
school still uses whole-class teaching, interupting a class for the
teacher to go aut to meet parents is disruptive, ard bringing the
parents into the class~room may well upset the teacher. But secondary
schools increasingly use informal, groxp and individual learning meth-
ods, with young people working largely on their own, and the teacher
guiding ard helping. In such situations, it is quite simple for the
teacher to leave the class, to meet a parent; or parents can be re-
ceived in the class-room where they can watch, and if necessary talk
to, students without disrupting the class's work.

An interview room ? Box S

The school could provide a comfortable interview room in which

can be recelved. If a separate room camnot be made avail-
able, it is important that, at least, the way that parents are
received should be as informal as possible. There should not for
instance, be a desk for the teacher so that the parent is put in
a subordinate role.

The ice should be broken, socially, by offering parents scme kind
of refreshment. If parents have to wait, the rom in which they
do so should perhape display pupils! work in progress, so that
they can pick up something of the atmosphere of the school.

However the practical facilities are arranged, the quality of the wel-
care which the school projects to parents deperds mainly on the atti-
tudes and behaviour of the people in the school with whom parents come
into contact from the time that they enter it. This means not only the
head-teacher and "management", and the teachers themselves, but also

the school's secretary and caretakers.

It should be part of the professional training of teachers that they
realise the need to require the skills of making parents, of all
kirds, welcame in their school; that they need to take the trouble to
find out about the world of the parents of their pupils, which may be
very different fram their own; and that they must be sensitive to, and
respect, the parents' custams, and social conventions, where such dif-
ferences are important. Help for teachers to do these things can cane
from various sources, particularly social occasions organized by the
school 's parents association, for infarmal contact.

18




Getting parents interested

So far we have discussed how to get the enviromment of the school
right, how to create the right kind of climate of welcame, and what is
expected of teachers. In this section we turn to the kinds of activi-
ties which schools should aim to provide to encourage parents to sup-
port their children during their secondary~school life.

First, meeting: can be organized in the school where the young pecple
can exhibit and demonstrate their work. Videcs are a valuasble medium

for this, as well as an attraction. Where parents have video record-

ers, the videos can be copied sc that they can take them hame to look
at them. Meetings of this kind can also be useful ways for teachers to
make informal, social, contact with parents.

The power of the video Box 6

A pilot project aimed at improving courses for low-achieving pu-
pils in Samerset (United Kingdam) organized pericds of residential
experience; in the countryside, for graups of students, accampanied
by teachers. Parents also accanpanied these groups, to help gener-
ally ard to provide their expertise. Many activities were laid on,
including self-catering, caving, and orienteering. The pupils help-
ed to make a video of these activities, along with the teachers
and parents.

Iater on, all the parents were invited to an informal evening,
with refrestments, to see the video. Every cne of them came.
Copies of the video were made and lent to the parents.

The video show was regarded as a key factor in persuading parents,
who had not normally attended school meetings, to come. Iater they

came to other meetings, once the ice had been broken in this way.

The pilot projects in Mannheim, Germany (D 5) and Hvidovre, Demmark
(DK 4)* made videos describing the vocational training system, the
social services, and the importance of education for young pecple,
and lent them to the families of young migrants in the school
camunity.

(Videos vary greatly in quality. Technical h~lp perhaps available
throuwsh 2 school project, may be needed to deal with problems.)

* The contact addresses of the Transition Programme pilct projects are
at Amex 2.
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Secornd, social occasions can be organized, either by the school or by
the parents association. Their aim should be to offer samething which
is gemuinely attractive to parents, whether it be a fair, a sports day
or evening, or a social activity of same other kind. It should be
samething which the parents themselves have chosen, or helped to
choose, and to which a good mmber of them are willing to contribute
ard take part in. These occasions are valuable for breaking down the
barriers between teachers and parents, and helping to create a good
climate, and to give the school the right image.

Third, the school should produce records of pupils' progress, based
above all on their successes in and out of school, which will encour-
age parents to come and discuss their child's work. This may be either
in an arranged interview, or informally in the course of the sort of
activities just described.

Parents who stay away

Same parents will never have been in contact with the secondary school.
"npleasant memories of their own schooling, or the formal manner and
lancuage of teachers may intimidate them. Some immigrant parents will
not be abl.: - » speak the host-country language. In some muslim fami-
lies, wome ¢2 hesitant about contacting the schools. All this means
that there are a mmber of parents who will still not come to the
school, even if the school has taken all the steps cutlined so far.
For them, special contact steps are needed.

Home visits, by someone capable of relating to the parents, are one
approach. The right person may be a teacher who knows the young person
best, or the class~teacher or a "tutor". Not all teachers are capable
of hame-visiting successfully, ard not all are willing to undertake
it. Some schools appoint a schocl-hame liaison, or cammmity, "tutor®
to do it. This has the advantage that someone who is good at it can be
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appointed, but the disadvantage that they will not know the pupil so
wel) perhaps. For immigrant families with language difficulties, a
liai=on teach..c who can speak the relevant languages is needed. In
difficult cases, a social worker, in liaison with the class-teacher
or tutor, may be the best person to make the first contact.

Irigt_\e;visits Box 7

In a pilot project in Oxfrxdshire (United Kingdam) a new pupil-
progress report, or record of achievement, was developed as part
of the project's work for low-achieving pupils.

When the first of these reports was given to the pupils, the
school ‘s camunity tutor visited each parent to discuss it with
them. After this, the parents came to the school for individual
or group .

In the Transition Programme pilot project in Mammheim (D 5) and
Kreuzbera, Berlin (D 6) teachers visited muslim immigrant fami-
lies, alomg with a native speaker from the immigrant commmity.

In Berlin, the mothers were encouraged to take recreational cour-
ses similar to those provided for their children, in art and music.
This led to exhibitions of both their work. Afterwards, the parents
accepted thelr daughters' participation in school activities more
willingly, and tock part in further education themselves, includ-
ing learning to read and learning German. Visits were organized
for them to other parts of Germany.

It may sometimes be possible for other parents, who live nearby, per-
haps on the same housing-estate, to be recruited by the school or the
parents association, to make contact with a family which is reluctant
to visit the school. These intermediary parents may be able to persua-
de them to come to the school together, at least to a social event,
and so establish same first comtact.

Same schools in the pilot projects set up informal leavning places, in
disadvantaged areas of imer-cities, and one set wp an evening '"home-
work centre!. Thesa out-centres, or amexes of the school, located
separately in the area, are of substantial help in attracting or con-
tacting parents who are unwilling to came to the school itself, for
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whatever reason. They may be particularly useful for persuvading muslim
women €0 myke ceatact, and this is important as they may be very dif-
ficult to reach in cothur ways.

In the Venissieux pilot project (F 10; in a large disadvantaged
housing estate on the outskirts of Iyon, France, an informal,
after-school, neighbourhood centre was set up as a way of reinfor—
cing students' learnirg in school. Its informal character enabled
it to develop in many other ways as a meeting place between the
school and the local cammmity.

The centre was housed in part of the local cammmnity centre, in
the heart of the area. Families of youngy people reqularly came to
it for various activities, apart from help with home-work. Parents
were involved as helpers, or resource pecple, in the centre and
found themselves valued in a new way, in that they were able to
make a contribution to the school, and to other young pecple in
their commmnity. The informal contact which they had with the tea-
chers was helpful to the latter in providing them with information
and insignt into the working of the local cammmity.

See Imovations 11, "The Iearning Place'“.Vénissieux, France .

'%he 'Lieu a(p)prendre! Box 8

Involving parents in course choice

In tne middle years of campulsory education, and subsequently, many
countries' school systems introduce alternatives or options, from
which pupils must choose their courses. Tie choices may be a matter of
choosing a particular subject, or different leveis of a subject, or
alternative courses, 2r parts of a course. Parents need to be informed
about these choices, and their implications, for a mumber of reasons
discussed below.

Pesearch shows that the most important influence on young pecple's de~
cisions of this kind are their parents. However, in a rapidly changing
world, most parents do not have the necessary information to give

sound advice, without some help. Their perception of the world of work
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outside their own field is often totally out-of-date and their Xnow-
ledge of new careers, the new technolegy areas, for example, or of
possible developments in the future, is probably very sketchy. For
varents, therefore, it has became essential that they try to become
more aware of current conditions, and that they accept that such de-
cisions affecting their child should anly be reached after discus-
sion between the young person, the school/guidance staff, and, of
course, themselves.

Clearly, the school's respansibilities begin with ensuring that the
yourgy pecple understard clearly what the options are, and their impli-
cations for their future careers or education. But in addition, the
school must provide information to the parents at the same time as
they give it to the pupils. This initial information will inevitably
have to be written. But it is essential that it is clear, simple,

and attractive - and preferably illustrated.

Thirdly, parents should be invited to the school for a meeting which
should include a short presentation and (where courses are already
ruming) a video about it. They should also have the opportunity of
informal perscnal contact with staff, and with parents and young peo-
ple on an existing or previcus course. Parents associations can help
organize this.

Finally, parents should be given the opportunity of a personal infcer-
view, with or without their child, with appropriate members of the
scheol staff.
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Publicising a new course Bex 10

Where a new course, a new approach, or a new subject element, is
being introduced, the school should exploit its value as "news" in
the local comunity. It may be possible for the school to project
it, through the local media, i.e. radio, television or press.

The local parents association should dbviously be informed, and
helped to pass on information about it, through their newsletter
or in other ways.

Schools in cities or towns may find it helpful to use an empty
shop in a high street for pblicity. Visual material can be shown
in the window, including perhaps a video; and teachers, and per-
haps parents too, can be present, at stated times, to answer
questions.

The Northamptonshire pilot project (UK 30), also tock special
steps to inform ard involve parents whose children were not very
successful in conventional subject-learning in school.

When schools developed new courses, designed to motivate and help
these pupils, an open meeting was held about the course, for par-
ents and pupils, and individual meetings were offered with tea-
chers.

Once the course was established, parents of pupils from current
or previous courses were used to make direct contact with the
parents of potential Auture pupils, at their hame. Reqular meet-
ings were also held in the school, with displays of work, includ-
ing video films, of the pupils' work on the course.

Parents were invited to take part in advisory groups, in each
school, and in the local authority, about the content of the
course and the methods used. About six parents tock part in the
school-level groups which met six times a year.

See also Innovations 17 : Involving parents - United Kingdom.

Involving parents in career choice

In scme countries, it is a reletively new development For schools to
be playing a larger role in careers guidance. Given the importance of
parents'! influence on their children's career decisions, special
efforts are needed to ensure that they are as aware as possible of
the alternatives which are realistically open to their child. Parents
should be invited to careers meetings at the school, where they can be
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choice and can also be told about the local employment and training
position. An approach to integrating such quidance discussicon mestings
with informing them about their child's curriculum, is descriked in
Box 11 from Indwigshafen, Germany.

Parents evenings and the quidance process Pox 1

A pilot project in Indwigshafen, Germany, developed a new approach
to help parents play their part in the gquidance process.

In the child's gixth year (age 12), an information evening was
held on 'Arbeitslehre! (Introduction to the world of work) which
was in the curriculum for the 7th year; emphasis was placed on its
careers education function.

In the seventh yvear, an esvening was devoted to the important role
of parents in vocational cholce, and che need for cooperation bet-
ween them and the school.

In the ejchth year :
e a talk was provided on informal sources of guidance (the role

of the local pecple, the peer group, friends, etc.) and the help
available from specialist services;

® a talk was given on the role of work experience.

In the pinth vear (age 15) :

e the various vocational training courses provided by vocational
schools were described; and

e available jobs, and training places were discussed, together
with how to help young pecple apply, prepare for an interview, etc.

This may seem a heavy load, for both parents and teachers or gui-
danc specialists. But it illustrates clearly the areas in which
cooparation can, and should, be established with parents by some
means.
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|
As the Iudwigshafen example illustrates, the school's role in helping |
yourg people, with their parents, cousider and form career decisions ]
should begin early cn in the life of the pupil in secondary school, l
preferably as soon as he or she has settled down in the school. IF |
should be treated as a central and reqular part of the school's work,
in relation both to pupils and to its local cammmity. Same other
examples of how pilot projects have interpreted this, in their
particular situation, are given in Box 12.

Guidance Box 1

The pilot project in Hvidovre, an urbin part of Copenhagen (DK 4)
setwttointerestparentsmitsareaabmttheneedtoﬁxprwe
equality of cpportunity, for girls, in reged to choice of career
and vocational training. The project developed a series of drama-
tic sketches, of typical situations, played by two teachers, u-
sing r ldesarximlsic. This two-hour show was performed in three
scheols, four times in each, and about 500 adults attended. After-
wards there vas a discussion of the issues illustrated, which was
helped by tha presence of guidance counsellors.

There was a great deal of lively discussion, and the project plan-
ned to transfer the drama on to video, so that it can bz used more
widely elsewhere.

The Rennes project (F 11) invited parents! representatives to
their teac teacher-training workshop, together with the guidance coun-
sellors, head-teachers and teachers, for whom it was mainly provi-
ded. Parents were also used as a resource, in activities aimed at
helping young pecple think about their future employment, i the
Manchester project (UK 27) and the Pow’- : project in Wales (UK 29).

The St. cGhislain project in Belgium (B 1) set up joint working-
groups of teachers and parents to consider, and make suggestions
for cammon action, on problems faced by young people in the area,
in their transition into employment.
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III Parents as resources

This section describes how parents can be invited, encouraged or help-
ed to contribute to the life and work of secondary schools, in their
double role as parents of children in the school and as members of the
local cammunity. It has messages for parents' associations, as the
means of communicating with parents and perhaps helping organize their
support; for parents individually; and for schools who often do not
see parents as partners in the ways described here.

The role of parents as a resource for secondary schools is fairly new.
The idea of schools as enclosed, indeperdent, institutions, who could
manage the process of education without ocutside help, is giving way to
a much mora cooperative, outward lookirg, conception of the school,
which stands in a reciprocal helping role with its local cammnity, as
a resource to strengthen it and as an institution which needs to draw
on the commmity's rescurces. It needs to be emphasised strongly, if
only to remove misunderstanding, that parents should not be seen just
as a source of money, as they are in same countries particularly.
Secondary schools, perhaps more than primary schools, have tended in
the past to this view. As we shall see below, the resources which
parents can offer stretch much wider than that.

Secondary scheols these days offer many young people courses which
make a lot of use of the world ocutside the school as a place for
learning. The classroam is no longer the only learning place. Young
pecple are encouraged to extend their experience of the world outside
the school, in various ways.

The exploration of the world cutside the school involves visiting
firms, social servic.s, and people in the local commmnity. It may in-
volve mini-research projects, about the local community, its history
and enviromment. Young people develop the ability to commmicate, to
chserve, to listen, and to question. They organize information, amd
have to present it.




At the same time, the school increasingly draws on "adults other than
teachers", as resources inside the school, invited to contribute their
knowlerige, expertise or points of view. )

New practical activites, not just workshop~based, but centred on prac-
tical questions of every-day life, appear increasingly commonly in the
work of the school. Mini-enterprises, or similations of industrial and
business activities, are also increasingly comon. Young pecple can
plan, produce, and sell a product or a service, as part of them. All
of this calls for expertise which the school may not necessarily pos-
sess, ut which is almost certainly to be found cutside the schx  in
its local commmity.

Making contact

All secondary schools should have a clear view of how they project

themselves to their local commmity, and therefore what are the best
ways of conmmnicating with it, and "selling" themselves to it. The

questicn of how the parents, as resource people in their local com
munity can be identified, contacted and invited to act as partners

with the school, in one or more of the ways described below, falls

naturally into that comtext.

The possible ways in which this kind of contact can be made include ;
® the media; the key anmual, or special, events that the school
organizes, which are likely to be of interest in the local commmity

should ke publicised to the local press, radio or television;

e meeting places; libraries, clubs, job centres, and informal
notjce boards can be useful;

[ adult education network; the skills, interests and activities of

adults in the local comunity can be tapped through contacts with
those organizing adult education in the area;
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" Parents as a contact network with the outside world

@ meetings; meetings of the parents' association, of year-groups of
parents, etc.

® young people; messages can be channelled direct into the hame
through the young people themselves;

) school publicity; the school may well include in its own descrip-
tive brochure invitations to parents to offer their services, or to
>antact the parents' association with offers.

Visits to, or placements for a short period in, a working situation is
an increasingly cammon part of secondary education. The purpose is to
give yourxy people a chance to see, and to some extent take part in, an
example of the world of work, as part of their intrcduction to it.
Almost everywhere, schools find difficulty in locating encugh firms or
other bodies, for their pupils to visit or attend. Various organiza-
tions can help them on this, where local or national initiative has

responded to the problem®.

Parents arvz an cbvious way of finding these opportunities locally.

They can provide contacts, entries to firms, advice and practical help |
for students when they are actually cut on a placement. Many parents

run small businesses. In large firms, they can help by encouraging

management, trade unions and fellow workers to make work experience a

success for young pecople. They can even act as unofficial feedback to

the school about how to make work experience more successful. To do

so, they will need to be well briefed as to what young people are ex- 1
pected to learn from work experience - which may bhe quite different 1
fram what they, the parents, expect. l

* For more about the use of work experience in secondary schcols, ‘
and administrative help for schools to find placements, see two separ- |
ate reports in this series; "The world of work as a learning rescurce",
IFAPLAN, Brussels, December 1986; and "School-industry 1links"
IFAPLAN, Brussels, July 1987.
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Parents' associations should regard it as one of their major tasks
that they find out what schools are doing in this area, identify what
gaps their members might be asked to £ill, axd organize the necessary
support, on a continuing basis, through thei: own network of contacts,
advice, etc.

Practical, professional and technical knowledge

In vocational training schools, the staff are qualified as instructors
in the particular vocational fields in which they offer courses. But,
in compulsory education schools, providing general education, there
are, increasingly, a range of practical activities which are designed
to give young people same elementary basic knowledge in different
practical fields, of a semi-vecational or pre-vocational nature. They
may be involved in car or bicycle repairs, gardening, basic building
operations, and so on.

More recently, schools are starting to introduce "enterprise educa-
tion", i.e. business-based studies or projects, involving designing,
producing and marketing. Again, teachers need the skills and expertise
of adults in the cammmity, on an occasional basis. "Adults other than
teachers" are a key resource here - and those who do not have a con-
tribution to make to the develcgment and production of the work may
well find themselves an important role as part of the "market".

These activities are not confined to the practical, and the business
sectors. Schools frequently offer opportunities to young people to

work in a pre-school, or a primary school, or a special school. One
camnon activity is the organization of a creche or toddlers group in
the school itself, where parents can act as instructors, and super-
visors -~ as well as providing the young children perhaps.

A pilot project in Shammon (Ireland) developed a local area Talent
Bank, or resource list of volunteers in the local cammmnity who were
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available to help local schools in various ways @

e helping cammmity-based learning (pupils learning outside the
school, in the cammmnity);

e advising on mini-enterprises;

e contributing to pre-employment courses;

[ helping pupils carry out field studies of local industry, agri-
culture;

e helping pupils prepare for interviews;

e contributing to week-end courses on entreprencurship and small
businesses;

[ publishing a school~leavers' guide with emphasis on up-to-date
information on career opportunities;

° organising seminars on future employment possibilities.

Adults as helpers

The school increasingly draws on adults in less "professional" roles.
It needs their skills and knowledge, which may come simply from their
being caring or concerned adults, capable of responsible supervision
of young pecple in various contexts. For instance, schools now often
organize periods of residential experience, where young pecple and
adults live together in a centre, e.g. a field study centre, away from
the school, and perhaps in the country. Students undertake a wide
range of activities, discovering the local environment, orienteering,
climbing, etc. Parents can provide skills and expertise, which not
all the teachers will possess, as well as acting as supervisors.




As in every activity that involves parents in such roles, it is essen~
tial that they are well-briefed on the cbjectives of the school in
providing this kind of experience. Often a major cbjective is to de-

velcp young pecple's self-confidence, so that they can plan, and carry
aut, their own activities without adult interference. Parents may have
to be particularly careful of this. Similarly, where their own child
is involved, they must be sure that tne relationship between the two
will not impair the pupil's experience.

Supervision by adults other than teachers can also help in schools!
practical projects. Schools may contribute to "cammmity services",
e.g. helping establish or run some envirammental service of a limited
kind, or helping clear a local park, or improve it. Full-time super-
vision by teachers may be difficult, and adults, especially parents,
can be asked to help.

Parents can be used as "guinea pigs". Where young people need practice
in talking, answering questions, giving information, and so on. Par-
ents can be used as listeners, or "clients". They are useful pecple,
also, as the audience, for performances, either in the local cammmnity
or as invited visitors into the school.

Parents as quinea pigs Box 13

The pilot project in castlemilk, Stathclyde (UK 28) involved
secondary school parents as guinea pigs in a mumber of ways.

Schools were providing courses of "social ard vocational prepara-
tion", part of which was a course on First Aid and another on
hame-making

Students who had finished the First Aid course, invited their par-
ents in for tea at the end of the school day, and gave them a dem-
onstration of First Aid. Other were invited into the flat, which
is built into the scol for learning purposes, and entertained

them as part of their hame-making course.

Parents who would normally stay away from the school, came to
these occasions, and enjoyed them.
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Iocal knowledge

Iocal studies, exploring the history, culture, geography and econcmy
of the local area, are a regular part of secondary education in many
countries. YAsk your parents ..." is a natural way for teachers to
prampt their students to £find out about these things, like gathering
their family's experience directly. Grand-pareitts may be just as in-
teresting, and informative, as well as more willing to talk. Pilot
projects as far apart as Scotland (UK 28), Quercy (France, part of the
F 11 project) and Sassari in Sardinia (I 19b), all irvolved their pu-
pils in interviewirg parents or grand-parents in this way. The Treviso
project (I 2la) gathered local material and published it in several
volumes.

Iocal knowledge Box 14

In the pilot project in Galway, Ireland (IRL 17) a series of new
courses for students between 14 and 18 were developed, and part
of the teaching material suggested that young people should invol-
ve their families in their learning.

As part of the technology course, an electricity module calls for
parents to supervise and certiry the use by their children of
various hame appliances. Parents were also called on to explain
the electrical wiring system in the house, with the help of scme
material provided by the school.

Careers advice, and careers information

No scheme for providing young people with work experience will give
them more than a limited glimpse of what jobs are like, in their area.
Apart from the time constraints, work its=lf has become, in many ca-
ses, inaccessible or Aifficult to experience in such a brief contact.
Schools have various ways of trying to remedy this, and to deal with
the problem of giving young pecple the feel of a caresr. The possibi-
1lity of using parents, coming into the school to talk, for this pur-

pose is generally overlocked.




Parents' associations, acting together between schools perhaps, should
be able to organize a network of parents who are prepared to receive
young pecple at home, or at the week-end, to talk to them individually
about their jobs or professions. Such parents can also contribute to
guidance evenings, or the school guidance procedure, or even be asked
to give a careers information talk.

acements with parents Box 15

The pilot project in Treviso, Italy (I 21a) used parents as a
source of placements for young pecple to experience work.

The students were in post~campulsory (ages 16-18) agricultural
courses, and spent one week in three in practical experience on
farms, 13 weeks altogether on their one-year course.

These placements were provided on the farms of parents of pres-
ent and past students at the school. The teachers visited these
farms reqularly, with advice to the owners on the kind of ex-

perience which they would 1ike the students to be provided with,
and also provided technical advice to the farmers on their farm-

Naturally, the students were never placed on their own parents!
farm.
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Problems Box 16

Using adults other than teachers as resources, and parents parti-
cularly, can pose problems which are best known about in advance.

Many parents are not experienced in handling young people other
than their own children, and have little idea about how to set a-

bout giving them information or advice. The school should be will-
ing, perhaps in conjunction with the parents' association, to pro-
vide same "training' to help parents do their jcb, as a resource
person, more effectively, and to enable them to learn from their
experience. Such "training" will need to deal with the style of
authority relationships which the school favours, and the learn-
ing methods which it uses. In same countries, trade unions provide
similar induction courses before their members are invited into
schools.

Teachers, also, are often unused to working alongside "non-profes-
sionals" and may be reluctant to recognise that they have a con-
tribution to make. Some element of "training' on their side may be
needed too.

Legal regulations may also need to be examined, or changed, to
permit the involvement of parents. A

Insurance, both of young people, ard of helping adults/parents
must be taxen out where it is not already provided.
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Conclusions®

This section summarises the points on which action can be initiated by
parents or parents associations and by schools, as set out in the pre-
ceding sections; and draws the implications for supporting action by
local authorities responsible for education.

Parents' associations

The implications of develcping a partnership between school and par-
ents mean that parents associaitons need to consider all or mst of

the following :

e nfcrming all parents about the role and activities of the asso-
ciation in support of the school, and sponsoring social/informal
occasions to help in this;

¢ involving as many parents as possible in the activities of the
association, so as to identify and reflect the interests, concerns,
and needs of different groups and individuals in the schools cammmnity;

e assisting the school prepare and publish material about the school,
its comunity, guidance processes, labour market, etc. including the
prroduction of videos to be lent to parents, if necessary i.: several
languages;

e assisting the school in identifying opportunity-providers, resour-
ce groups and persons in the local commnity;

*  the attribution of responsibilites implied in this section will
vary according to the national system and practice.
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e establishing friendly working relations with the local education
authorities, employment services, and local media;

o assisting the school/parents by finding and making available

material about secondary education, or careers, likely to be helpful
to parents in their role as partners with the school.

Schools

The principal points outlined in Chapter II where that schools should:

e ensure that, as part of their school-based self-review processes,
their courses are relevan: and motivating to pupils of all kinds in
the school, and give all students an opportunity to succeed and be
prad of their work;

e reflect an attitude that positively values and welcames parental
involvement;

@ check that published material on the cbjectives and education pro-
vided by the school is well-described, in an accessible language and
style, in publications available to parents;

o check that the physical arrangements, at the entrance to the
school, project a welcaming, and not a hostile, image to parents
coming to school; and that the entrances are clearly marked;

e ensure that reception arrangements for visitors are friendly,
informal and understood by all those concerned;

e ensure that teachers are informed about how to receive parents, in
their class or elsewhere, at times which are convenient to parents.
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To encourage parerts to support their children during their secondary
school period, schools should

e arrange meetings where the young people car exhibit and demonstrate
their work;

e consider producing videos, or enabling pupils to produce them, so
that parents can take them hame, or they can be used for demonstration
in the school, at parents' meetings;

¢ encourage the organization of social occasions, by the parents!
association or teachers, to create a cooperative climate, between
teachers ard parents, in the school;

e ensure that informative records are produced of pupils' progress

based on their achievements both in and out of school, as a basis for
discussion with parents about their child's work.

To help parents who are reluctant to visit the school, schools should
consider

® home-visits, by appropriate teachers or other staff;

e special informal occasions, coupled with whatever help or encour—
agement may be though appropriate to overcome the reluctance of same

parents to visit the school:?

® consider the establishment of an informal, off-premises, centre
for contact with the local camunity.

For helping parents in the process of assisting their child's choice
of career or future courses, the school should ;

¢ ensure that the material available for parents is clear,
camrehensive and simply expressed;
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e provide opportunities for parents to learn about the choices open
to their child, in other ways than through printed mats:pial, if at all
possible;

e arrange meetings for parents to have informal personal contact
with staff, and with parents and young pecple from an existing or
previous course, if possible;

e arrange opportunities for individual personal interviews, with or
without their child, for each parent with a member of school staff;

e consider using local newspapers, radio and television, to adver-
tise new courses, in a way which will bring them to the attention of
parents, and also employers ard others.

Schiools should also consider whether they are doing encugh to encour-

age girls to choose courses and careers outside the traditionally
female-dominated sectors.

Parents as resources

Schools should consider developing the involvement of "adults other

than teachers" in the learning/teaching process; for this purpose they
should :

o identify and contact possible resources/resource people, using
publicity in the local media, libraries, the adult education network,
parents associations meetings, and school publicity;

e develop a school resource network or "“taient bank", of such re-
sources, make it available to teachers and update it as necesary;

e involve parents in the orginisation/execution of work experience
schemes, and enterprise education, especially those with industrial,
bhusiness or professional skills;
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e imvolve other parents as helpers, and in caring/supervising roles,
e.g. for residential experience, cammmity service, sports activi-
ties, etc. .

e involve parents as quinea pigs, audiences, “markets" for young
people's end-of-course events, etc.

e draw on parents'! local knowledge and culture as rescurces for
learning/teaching;

e involve parents as resources in the careers information and
guidance process.

Iocal education authorities

The implications for action at the local authority level, which flow
fram these proposals, are as follows.

Iocal authorities should consider action under the following head-
ings

o legal; legal restrictions an access by parents to schools, and
their participation in the work of the schools, may need to be review-
ed and removed;

e insurance cover for parents' involvement in schcol activities may
have to be provided;

e finance; resources should be made available on a small scale, to
help schools create video films for parents' meetings, publish appro-
nriate information material to parents about: the school and about
careers/course choices, etc.

e resources may be needed to enable schools to create a parents!
"interview room", from existing accomodation, e.g. to furmish it;
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e training; training should be organized for teachers to help them
develop skills and attitudes needed to welcome and pramote the coop-

eration of parents as partners in the education process, in secondary
school and especially in the transition years;

e administrators and inspectors, employed by the authority, should
similarly be encouraged with training to adopt a positive attitude to
parental involvement;

e special attention should be given to the training needs of head-
teachers at schools where they play a particularly influential part;

® non-teaching staff, i.e. school secretaries, caretakers, etc.
should also be included in training, in view of the importance of
their roles in contacts with parents and in encouraging their coop~
eration with the school.

In regard to parents and parents' associations, the authorities or
schools should also consider :

e training; the need for special in-service courses for parent rep-
resentatives on decision-making bodies, perhaps in conjunction with
the parents' association;

e participation; the need to try to ensure the participation of rep-
resentatives from all social classes and cultures on all parent bodies
concerned with schools;

e finance; support for the parents' associations, to enable them to

play an active part in spreading information, encouraging participa-
Zion, and changing attitudes.
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Innovations

Innovations, a series of four-page profiles of new developments on curri-
culum, guidance, aspects of cooperation, provision for the disadvantaged,
teacher training, and the improvement of opportunities for girls. Each prm-
file sumarises a significant development, innovation or project relevant
to the needs of young pecple in their transition years (ages 14-18) and is
available in all the nine official languages of the Furopean Comunity.

The series is contimuing. The 1ist here shows the titles to be available at
the end of 1987.

Inmovatiaons are included in this paper, for their suitability as iilustra-
tions of new developments in education for yourng pecple in secondary edu-
cation, in European Commmity countries; and because they may provide use-

ful starting points for discussion for meetings of parents and parents!
associations, with schools, and teachers.

Nr. 1/1987 VENTERPRISE DEVELOEMENTH

A one-year course in 4 sections designed for 15-18 year olds in secondary
school to develop creativity, resourcefulness, and entrepreneurial skills.
Prepared in Galway, Ireland, by PIPE - the Pilot Project for ‘the Integrated
Provision of Education, in 198s.

Nr. 2/1987 SCHOOL~COMMUNITY LINKING - GREECE

As part of the development of the "Integraled Lykeio" (unified upper-sec-
andary school, for pupils aged 16-18) a variety of extra-curricular school-
cammunity linking activities have been developed in several schools in
Greece, since 1985. The activities build on the rescurces of the school and
social and economic needs/opportunities in the local community, and contri-
bute to the curriculum, guidance and community education.

Nr. 3/1987 WORK EXPERTENCE INTEGRATED IN THE CURRICUIUM - IRELAND
Schools in a Transition Programme pilot project in Shannon, Ireland, have
developed a group of alternative 16-18 programmes to lead to new upper—
secondary Senior National Certificates. Work experience of various kinds
is en integral part of them. Assigmments, work-) , and visit-sheets are
used to link various kinds of experience of work to the subjects which the
students are studying.
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Nr. 4/1987 SCHOOL OOOPERATIVES - ITALY

Cooperatives set up in schools by young pecple are being increasingly used
in Italian 'Scuola media' (middle schools, i. e. pupils aged 11-14). They
are seen as a cantribution to vocational guidance (especially in non-indus-
trialised areas) by strengthening the schools' links with the local comm-
nity; to developing students' ability to work in groups; and as a form of
practical "education for enterprise".

Nr. 5/1987 WORK EXPERIENCE AND GUIDANCE - DENMARK

The Aalborg (Dermark) City Education Authorities adopted, in 1935, a phased
scheme for the use of work experience placements, for all pupils in the 8th,
oth and 10th years of Folkeskole (ages 14-16). The scheme is seen as an im—
portant part of the guidance function of the schools, and supporting a
gradual transition from school into further training, education or work.

Nr, €/19897 GUIDANCE TRAINING AND COCRDINATION

In order to meet better the.special needs of young people arising fram
youth unemployment and the consequent diversification of training schemes,
guidance is now being offered in several 'ILander' (States), not only in the
traditional way by vocational counsellors from the Manpower Services, hat
also by cooperation between them and school-teachers. The training provided
foxj:betfim, and the process of cooperation between the two services, are des-
cr. here,

Nr. 7/1987 FIEID EXPERTENCE FOR GUIDANCE TEACHERS - Greece
"Fifth-month training" is an approach, used in Greece, to putting special-
ist guidance teachers from secondary schools in touch with industry and the
cammity in their region. It forms the last part of a rational 5-month
training course provided for 450 selected gquidance teachers in all areas of
the country since 1983. It was developed as a Pilot Project in the European
Transition Action Programme.

Nr. 8/1987 THE "“YOUTH TEAM"

The Youth Team in Hvidovre (Copenhagen, Dermark) is a way of cocordinating
and developing services and education/training provision for young pecple
aged 16+ in an immer suburb of the city. The Youth Team is drawn fram the
various services whose job it is to help young people. It is strongly
client-centred; and enables young pecple to access the whole range of pro-
duct services designed for them, through contact with a single person.

Nr. 9/1987 GROUP-WORK GUIDANCE MATERTAIS - FRANCE

These materials are for quidance work in groups. They are designed to help
teachers cope with young pecple's educational, social and vocational prob-
lems. They can be used flexibly, to meet needs as they arise, and they are
for use jointly by guidance counssiiors and teachers. There are four parts;
an introductory unit and 3 covering self-awareness, knowledge of the world
of work, and planning one's future.
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Nr. 10/1987 ENTERPRISE EDUCATION IN A SPECTAL SCHOOL

A Northern Ireland secondary school for pupils with learning difficulties
introduced an "enterprise education" project, to promote initiative, inde-
pendence and self-confidance in the girls in its final year, aged 15-16.
The project was part of an 8-point curriculum development plan, adopted and
implemented by the school, with limited cutside support, in 1984/5.

Nr. 11/1987 THE "LEARNING PIACE! - VENISSIEUX, FRANCE

The 'Lieu a(p)prendre' ("Learning~place", "Place for you to take over") is
an informal, after-school, neighbourhood centre set up in 1984 in a disad-
vantaged area in Vénissieux, a post-war suburb of Iyon. The centre's origi-
nal aim was to reinforce students' learning in school. Its informal charac-
ter has enabled it to develop in many other ways as a meeting-place between
the school and the local coammmity.

Nr. 12/1987 YOUTH AND CULIURE CENTRE - BERLIN

The 'Jugend- und Ralturzentrum' (Youth and Culture Centre) enables whole
classes from schools in the immer-city Kreuzberg neighbourhood of Berlin to
sperd a week on various kinds of art activities. Similar in some ways to
"residential experience" (but not residential) the Centre uses painting,
misic, theatre, etc to stimilate yourg pecple's self-confidence, to give
them a taste of success and to cope better with some of the socio-econcmic
disadvantage from which they suffer.

Nr. 13/1987 THE "MISSIONS IOCAIES®: IOCAI, TASK FORCES

The 'Missions locales' (local task-forces) are a network of local bodies
set up all over France since 1982 to coordinate, stimilate and develop
education, training and other provision for young people, especially
those 'en difficulté' between the age of 16 and 25.

Nr. 14/1987 THE SCHOOL GONTACT OOMMITTEE -~ AATBORG, DENMARK

The need for an effective linking structure between school and the world of
work was met by the city of Aalborg (Dermark) in 1977 by the creation of a
"School Contact Committee for Educational ard Vocational Guidance". It is
an informal body, for cooperation and action on any aspect of school-~trade/
industry contact, working through the existing agencies, especially
guidance-counsellors.

Nr. 15/1987 SCHOOL-WORK AGENCY - MODENA, ITAIY

The Modena "Agenzia Scuola-Mondo del lavoro" (School-World of Work Agency)
is ona of several school-industry linking agencies set up in pilot projects
in the second European Transition action Programme. Tha Agenzia offers ser-
vices and help to teachers in lower-secondary and upper-secondary schools,
especially tecnical/camercial ones. It has created a youth cooperative as
part of its support for entreprencurial education.




Nr. 16'/1987 THE "RAA" - GERMANY

Identifying and providing for the special quidance needs of young inmi-
grants, has been the main function of the local Guidance Agencies for
Migrants (Regionale Arbeitsstellen zur Férderung ausldndischer Kinder und
Jugendlicher (RAA)) which have been working in cities in Northrhine-West-
phalia (Germany) since 1980. The agencies have also develcped forms of
camumnity education for the same abjective.

Nr. 17/1987 INVOLVING PARENTS - UNITED KINGDCM

One of the aims of the Transition Programme pilot project secondary schools
in Northamptonshire (UK) was to associate parents more actively in the edu-
cation of their children, especially the parents of lower-achieving pupils.
The schools -developed ways to create a new climate; to provide new kinds of
parent evenings; to bring parents into advisory groups; and to involve them
actively in curriculum activities.

Nr. 18/1987 CIASS-ROMS FOR ACTIVE IEARNING -~ MANCHESTER

In Manchester, the Transition Programme pilot project, on developing al-
ternative o.zrriwla and active learning methods, also developed a model of
the physical organization of the class-room which would be suited to the
changed type of pupil activity and the change in the role of the teachers
and pupil-teacher relationships. Such roams were called "milti-skills
bases" and are described here.

Nr. 19/1987 THE OUTREACH PROGRAMMES - DUBLIN

In the Outreach Centre, nmbythemblinImerCitmeject a new ap-
pmadltnsbemdevelqadtomee*thamedsofdisadvantagedmpeople
Community-based, second-chance programmes, are provided with social and
vocational preparaticn, to help them acquire indapendence and motivation.

Nr. 20/1987 OUTRRACH YOUTH CENTRES - IUXEMBURG

Those in charge ot craining programmes for drop-outs from secondary school
face the task of finding and contacting their clients, and developing their
confidence and motivation sufficiently to want to take part in training.

The approach adopted in the Luxemburg Transition Programme pilot project was
to establish neighhourhood based outreach centres, staffed by specially-
trained young social workers, acting on behalf of, and with the support of,
the training, quidance, etc. services.

Nr. 21/1987 SOCIML & VOCATIONAL SKiIlS COXIRSE = STRATHCLYDE

A two~year course has been developad in carprehensive schools in Scotland
as part of a Transition curriculum for students age 14-16, to develop their
social and wocational skills. The course is cross-curricular, based on three
themes (hame, comunity and work) and uses experience-based learning. Inten-
ded learning outcomes are defined, and assessed as part of the new Scottish
Standard Grade Examination at age 16.
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Nr. 22/1987 WORK EXPERIENCE FOR TEACHERS -~ ZEELAND

The Zeeland Work Experience for Teachers Scheme provides short work exper-
ience cpportunities for teachers from vocaticnal schools (pupils aged
12-19) and guidance teachers in general education schools. The scheme is
now being spread to all parts of the Netherlands.

Nr. 23/1987 "“OOA" : SCHOOL~EMPIOYMENT CENTRES

A 'Contactcentrum Onderwijs Arbeid' (COA) or School-Employment Iiaison
Centre, has been set up since 1982 in each of the 12 Dutch provinces. They
are an important part of the govermmentis efforts to bridge the gap between
scheol and the world of work. Their main fields of activity are : informa-
tion; the coordination of guidance; and the improvement of work experience
schemes.

Nr. 24/1987 SCHOOL, OXXMUNITY & ENVIRONMENT, UNITED KINGDOM

Secondary schools sexrving scattered village cammmnities are a major poten-
tial resource for them. The Northamptonshire pilot project developed ways
to enable students to learn by working in the commmity alongside aduits,
and at the same time strenthen the schools' contribution to their local
cammunities and their envircrment.

Nr. 25/1987 SCHOOL AND 'TERRITORIO' -~ REGGIO CAIARRTA

The development of schools' links with their 'territorio' (local area) has
been the main strategy used in the European Commmity's Transition

pilot project in the south Italian province of Reggic Calabria. 'Territorio!
studies contribute to many subjects, as well as enriching perscnal and so-
cial education and guidance; stimilating enterprise education; and emphasi-
sing the role of the schools in their local camwmmity.

Nr. 26/1987 GUIDANCE COURSE - THE NETHERIANDS

The Transition Progrzzme pilot project in Rotterdam (Netherlands) developed
a 12-week “Introduction to the world of work" course to give students in
secondary education (between the ages 14 & 18) a broad understanding of the
world of work and help them make career choices. The course ircludes a one-
week work experience placement and calls for the pupils' subject teachers
to contribute to its preparation and follow-up stages.

Nr. 27/1987 CURRICULIM COORDINATORS -~ MANCHESTER

Between 1983 and 1987, the Manchester BEducation Authority (United Kingdom),
as part of a pilot project in the second Eurcpean Transition Programme,
provided an additional member of staff in seven secondary schools to coor—
dinate curriculum development and other in-school activities for new ap-
proaches to teaching and learning for pupils between the ages of 14 and 16.
The coordinators' role was a key factor in the success of the project.
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Nr. 28/1987 "“WRITING TEAMS" - MANCHESTER

The Alternative Curriculum Strategies (ACS) Transition Programme pilot pro-
Ject in Manchester used "writing team" weekends as a device to crystallise
the experience of their project schools on selected themes. The meetings
produced teaching materials for use in staff development activities. The
procedure solved a problem felt by many projects, namely how to identify
the key factors for success in an innovation, and express and record them
in a form in which they can be transmitted to a wider audience.

Nr. 29/1987 TRAINING FOR IOCAL, NEEDS - BEIGIUM

Established to develop new sandwich~type courses for low-qualified young
unemployed school-leavers, a pilot project in the 2 Provinces of Limbaurg
and West Flanders has pioneered new methods of course-marketing and coop-
eration between vocational training and firms ; and trained/re-trained
nearly 600 students in four years, on tailor-made courses.

Nr. 30/1987 SCHOOL~LINKING, BADEN-WXIRTTEMBERG

Since 1982, all Baden-Wirttemberg 'Hauptschulen' (secondary schools provi-
ding the shortest type of lower-seconde y education, for 10-15 year olds)
have been linked with their local post-15 vocational schools, through a
system of Contact Teachers working together in Contact Groups ('Kontakt-
kreise'). The system, has also led to greater curriculum contimiity, and
cooperation in guidance, between the two types of schools, and been of help
for curriculum development and teacher training.

Nr. 31/1587 THE "WHY NOT ...?" COURSE - IREIAND

Why not broaden your horizons?" - a teacher's resource pack has been
developed in a European Cammnity Transition Programme pilot project in
Shannon, Ireland, to introduce girls in secondary schools (aged 11 to 16)
to a wider range of occupations and to encourage them to look beyond
familiar stereotypes, in choosing education, training and careers.

Nr. 32/1987 TURKISH GIRLS CENTRE - BERLIN.

(in preparation)

Nr. 33/1987 WIDENING GIRL'S OCCUFATIONAL CHOICE - FRANCE,

(in preparation)
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Nr. 34/1987 EQUAL OPPORTUNITIES PROGRAME - MANCHESTER

In 1980, Manchester began to set up a city-wide network and programme to
pravote and support gender equality activities in schoois, colleges and the
city's education administration. The aim is to increase and maintain commit-
ment at all levels. Schools in the Furopean Transition Programme pilot pro-
-ject in Manchester have played an active part in it.

Nr. 35/1987 THE "GIRLS' PROGRAMME" - CASTIEMIIK, GILASGOW

The "Girls Programme" developed in the Castlemilk (Glasgow, United Kirgdom)
Eurcpean Transition Programme pilot project is a 4 x 1-hour course designed
to raise the awareness of 14/15 year-old girls to sex-stereotyping ard its

effects on women's choice of jobs and training.

Nr. 36/1987 WORK EXPLORATION CENTRE - DUBLIN, IRELAND

The Dublin Work Exploration Centre was developed to support curriculum ini-
tiatives in a group of inner-city schools aimed at developing young people's
social and vocational skills, through practical learning. The Centre also
reached young pecple in youth clubs, cammunity groups and ocut~of-school edu-
cation programmes. Various facilities and organized programmes are avail-
able, by day and in the evening.

Nr. 37/1987 SCHOOLS, FIRMS & TRADE UNIONS

Schools are increasingly urged to develop links with business/industry.
Such collaboration needs to be two-way. Examples are given of how trade
unions and firms can develcp programmes of activities to bridge the gap
with the school system fram their side.

Nr. 38/1987 'ARBETTSIEHRE'! - GERMANY

Started in the 1960s, 'Arbeitslehre' (Teaching about the world of work) is
now included in the curriculum of the majority of pupils in Germany ard
usually includes same form of work experience. There is pressure to make it
c:lol:l.?atm:y:l for all. A network of local school-industry groups help teacher s
provide it.

Nr. 3?/1987 SCHOOLS, INDUSTRY & CURRICULUM - UNITED KINGDOM

For many schools closing the gap between school and the woriu of work means
giving an industrial dimension to the curriculum. Various methods of doing
this can be seen. The cross~curriculum approach, in which teachers in sev-
eral subjects collaborate for this purpnse, is described here.

48




- 46 -

List of contacts for Transition pilot projects referred to in the text

X 4

F 10

F 1l

IRL 17

I 1cb

I 2la

UK 27

UK 28

UK 29

UK 30

S. André, Transvia, Cité des Petites Préelles 129,
B - 7330 Saint Ghislain. Tel*® 32 - 65 - 78 61 85

P. Lindholm, Skole- og Fritidsforvaltningen, Rvidovreve]j 59a,
DK - 2650 Hvidovre. Tel® 45 - 1 - 78 12 11 ext. 1207 or 1208

Fr. H. Reindel, BG-Modellversuch, Beratungsstelle, H 2 2,
D - 6800 Manheim 1. Tel® 49 - 621 - 147 3~

Fr. C. Bartmann, Jungend- und Kulturzentrum, Schlesische Str. 27,
D - 1000 Berlin 36. Tel*® 49 - 30 - 612 40 95

F. Cibue - p. Villeneuve, Cellule Vie Scolaire, Rectorat de
1'Academie de Iyon, 92 rue de Marselille, F -~ 69354 Iyon 7.
Tel* 33 -~ 78 69 81 12, ext. 3371

Mme. C. Marlier, DIC 6, Ministdre de 1'Bducation nationale,
107 rue de Grenelle, F = 75007 Paris. Tel® 33 - 1 ~ 45 50 03 45

Ms. M. O'Riordan, Curriculum Developrent Centre, V.E.C., Islamd
House, Cathedral Square, IRL - Galway. Tel® 353 -~ 91 - 622 66

G. Arru, c/o Prawveditorato agli stadi di sassari,
Corso G. Angiol &, I - 07100 Sassari. Tel*® 39 - 79 ~ 23 48 70

A. Maccari, c/o Progetto Pilota CEE, Via del Paradiso 2,
I - 31015 Conegliamo (TV). 'Tel® 39 - 438 - 359 44

Ms. K. August, ACS Project Office, Manchester Polytechnic,
Brook House, Hathersage Road, GB - Manchester M13 05A.
Tel® 44 - 61 ~ 224 96 00

Ms. F. Iennie, Glerwood Secondary School, 147 Castlemilk Drive,
GB - Glasgow G45 9UG, Scotland. Tel® 44 ~ 41 - 634 93 67

A. Bell, PREP, Radnor College of Further Education,
Ilandrindod Wells, GB - Powys ID1 5ES. Tel® 44 - 597 - 44 07

L. lewis, Project Office, Cliftonville Middle School, Clifton-
ville Road, GB - Northampton NN1 5BW. Tel® 44 - 604 - 288 53
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developed ways to create a new climate;

lum activities.

One of the aims of the Transition Programme pilot project secondary schools in
Northamptonshire (UK) was to associate parents more actively in the education of
their children, especially the parents of lower-achieving pupils. The schools

to bring parents into advisc:y groups; and to involve them actively in curricu-

to provide nes kinds of parent evenings;

Context

The Northamptonshire pilot project in the second
Eurcpean Communi‘y Programme on the Transition
of youny people from education to adult anc
working life, comprised a group of rural and
urban camprehensive secondexy schools (pupils
aged 11-18). The rural. schools often received
ppils fram villages several miles away. Many
children were from one-parent families. Scme
worked a lot ia their parents' shops.

The project concentrated on developing alterna-
tive arricula suitable for students who were
unlikely to achieve substantial success on
existing courses and examinations. In support
of this cbjective, it aimed to develop a part-
nership between home and school by:

® persuading parents that they had a contribu-
tion to make in the education of their child-
ren;

Mcther at Queen Elizabeth Schoo othamptonshire

e encouraging parents to show their support
for their children by attending school func-
tions;

e giving parents opportunities to make a real
contribution to the school curriculum and the
education of their children; and

e encouraging parents to support the school
actively by participating in classroom activi-
ties.
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Creating th- climate

Parent evenings

The schools set out to offer parents open ac-
cess both to the school amd to the education of
their children.

e schools pruduced easily readable material to
explain to parents why they were being asked to
visit the school. Many of the parents had found
school an alien place when they were youny, aid
sane had only been invited to school when there
were problems with their children;

o parents were invited to visit the school as
part of a group;

e all parents were given the opportunity of
being involved in joint school-cammunity advi-
sory groups (see below);

e schools set out to jdentify parental skills,
and find ways to use them in the classroom.

e they created attractive, informal reception
areas where parents could wait, in the school,
before meeting the staff.

e when coming to the school to a meeting,
alone or in groups, parents were offered a cup
of tea/coffee, to “break the ice"; this was ex-
tremely important for parents who already felt
threatened by coming into the school.

e the project classrocams were adapted to in-
cluwde informal carpeted areas with easy chairs,
for informal learning and to receive the par-
ents, The impact on the parents was consider-
able, the classroams being vexry different fram
those of their own schooling.

Many of the parents of the project children had
never attended an official school-parents even-
ing. Often their children did not deliver the
invitation. when parents had attended, they had
probably received negative and depressing re-
ports of their children's lack of academic at-
taimment. The children themselves were seldcm
present.

The project's new-style evenings were informal:

e both parents and children were irwited.
Children were actively involved in persuading
their parents to attend;

e light refreshments were served in the
school s project “'base" (adapted class-rocm);

e every child had work displayed in and around
the room;

e a video-film of the youngsters at work and
in the comunity was shown, and proved vexy
popular  ith the parents;

e computer terminals were available for child-
ren to show their parents how to use them;

e teachers were present, to be approached if
the parents wisned. Usually the young people
were anxious for their parents to approach same
of the teachers.

90% attendance was not uncommon. Many of the
parents visited the school for the first time.
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Parents in advisory groups

The local authority set up advisory groups to
monitor progress and support the pilot pro-
ject's work in the schools. These brought to-
gether various agencies, including parents of
project pupils. Each group met 6 times a year,
and the parental voice gained more power in the
debate abaut the education of their children.
Parents were imvolved in the discussion of the
questions to be examined by the independert
evaluation of the project.

At school level, there were school project ad-
visory groups, and each of these usually inclu-
¢ed 3 or 4 parents.

In these groups parents :

e helped to organise supervision of commmnity
placements, freeing teaching staff to visit
them on a rota basis;

® became involved in observing a school's link
with its local college of further education;

e joined with bankers, industrialists, trade
unionists, students and teachers, in planning
an enterprise activity for a project's group of
yamng pecple.

Parents and curriculum activities

Project schools identified parents with specia-
list gkills. 'This was done through their own
newsletters, or by consulting the lists of

adults attending local evening classes.

Bxanples of parents contriluting to curriculum
activity included :

© a parent leading a group of students and
teachers on a week's residential experience of
hill-walking. The parent was undoubtedly the
leader of the expedition, ard the teacher col-
leagues played a supportive role.

e narents offered their skills and interests,
in the classroam; they became involved in
knitting, jewelry-making, brick-laying, farming
and forestry.

e parents became involved in introductory
meetings for cther, new, parents, explaining
the new curriculum to them, and helping them to
decide whether or not their children should
take part in it.
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Check-list for success

Further information

1. Make certain that the initial publicity
about the school!'s work is coamprehensive, amd
that it reaches the parents that it is intended
for.

2. Create an informal atmosphere to break down
the barriers which often exist in the minds of
parents when they came into the school.

3. Iet parents feel involved at a parents!
evening by having displays of work, videos,
camputers, etc.

4. Find ways of involving parents in an active
way in the life of the school, using their
pexsonal specialist skills, and involving them
in an active amd valid way.

Reference papers by the pilot project, on the
formation of parents advisory groups (in
English only).

Project Newsletters on the approach and imple-
mentation of the project's work in schools.

Pamphlets for parents of ethnic minority commu-
nities, on the education system, individual
schools and curiculum ¢ in various languages
(eg. Gujerati, Hind").

Contact address

Mr. Iynn Lewis

Project Office
Cliftonville Middle School
Cliftonville Road

GB - Northampton NN1 SBW
Tel® 44 (604) 288 53
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