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A PARADIGM
FOR
CROPOUT PREVENTION PROGRAMS

Introduction
This paradigm outlines the critical components of effective student dropout
prevention programs. It lays out processes, procedures, activities, and
other considerations that current literature, research, and program prac-
tice from across the nation suggest are effective in successful programs.
The paradigm generally follows the special education program model which
has been successful in developing and prescribing interventions to meet the

needs of handicapped youngsters,

>~

The development of this paradigm follows a sequence of events that began
with the district researching the scope and characteristics of its dropout
problem. Two studies of student dropouts made it‘clear that the San Diego
City Schools had a serious and unabating dropout problem. An action plan
was needed for the early identification of potential dropouts-énd the coor-
dinationi of the district's existing services and programs for these at-risk

students.

The superintendent directed that a temporary project committee address
these concerns by organizing a Dropout Prevention Round Table. This Round
Table was a collaborative between the schools and community, including the
private sector. Its charge was to develop recommendations and an action
plan for a comprehensive dropout prevention program to reduce the number of
dropouts and potential dropouts and to recover these who already had
dropped out, A key element of the action plan was to be the coordination

and monitoring of dropout prevention/recovery programs and service.
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When completed the Round Table's action plan had three sets of recommen-
detions: one set for central administration, a set for schools, and a set
for parent, community, and private sector involvement. This paradigm is
consistent with the Round Table's recommendations and was developed to

assist principals and teachers who are responsible for developing and

implementing dropout pravention interventions under the district's dropout

prevention program.

PARADIGM COMPONENTS

i
The paradigm consists of eleven sequenced components which identify criti-~

cal elements of the dropout prevention program and its major organizational
and operational considerations. (See page .) It begins with student

identification and proceeds to the elements of intervention.

Student Identification Process. Early identification of students who are

"at risk" of becoming dropouts is a critical feature of the paradigm. This
identification process centers on indicators which several research studies
identify as the best predictors of dropping out when found in some com-
bination. Using these indicators, the paradigm calls for the development
of a student profile for comparison with a set of "at risk" criteria

established by a Student Study Team.

Studert Study Team. This component is derived from special education

programs and also is found in California's new School-Based Pupil
Motivation and Maintenance Program and Dropout Recovery Act. This model is
very effective for screening students in need of special education services
and for prescribing needed services for such students. The Student Study

Team component in the paradigm specifies the Team's composition and respon-
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sibilities. The critical responsibilities are to monitor the iden-
tification process, develop personalized action plans for identified

students, and check students' progress.

Personalized Student Action Plan. A personalized action plan with specific

student goals consists of identifying appropriate instructional interven-
tions, support services, and activities to assist the student in

becoming more successful in school. 1In addition, there is a parunt
involvement and support eiement. Key to ; successful action plan is a good

match between services and student needs.

Parent Support. Educators have long recognized that students are more suc-

cessful in school if they have parental support. Many at-risk students
cannot automatically count on having such support. This component iden-
tifies possible activities which may be expected (or perhaps at times
required) of parents as a condition for their youngster's participation in
a dropout prevention program. Absent a willing parent to provide this sup-
port, attempts should be made to identify an adult as a surrogate parent
for this purpose. Teachers in an extended role or community members may

sometimes play this role.

Student Commitment. This component offers alternative approaches for

obtaining student commitment. Most educational programs assume that stu-
dents are willing to make the effort to be successful and will perform
according to expected standards for attendance, behavior, and quality and
quantity of work. This paradigm incorporates these expectations as vzll as

a reward structure.

Here the paradigm divides into two alternative branches. One branch leads

to interventions provided in regular classrooms while the other leads to

-3-
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the elements of slternative programs. However, the Administrative
Organization and the Staff Commitment components are common to both
approaches, but with special considerations included for alternative

programs.

Controlled Admissions. Alternative programs gain status by having

controlled admissions. The message is that the program is not available to
everyone who may want to enroll. Alternative programs are not "dumping
grounds"; they are programs designed to meet special needs of students.
Controlled admissions also take into consideration requirements essential
to student success in the alternative program as well as legal require-

ments.,

Administrative Organization. The paradigm indicates those elements of

administrative organization, flexibility, support, and planning that are
special requirements for the development, implementation, and ongoing suc-
cess of the program. Special emphasis is given to elements that are impor-
tant for alternative programs. This composient may require some School

district policy changes.

Staff Commitment. This component focuses on the teacher/staff culture

desired for the effective education of students at risk of dropping o1t,
Teacher beliefs, values, and practices are critical elements to program
success. Most significant are the beliefs that all children can learn;
positive expectations of success should be communicated to students; and
the educational experience chould be personalized in a positive learning
environment. Successful alternative programs also require collegiality and
frequent communications among staff in the operation and management of the

program.

¥
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Classroom Interventions. Highlighting classroom interventions are activi-

ties that promote social bonding. Many at-risk youngsters do not have
strong social ties to the class or school. Conscious efforts to create
these social bonds is important. Providing student support systems and
monitoring of student progress also are critical elements. Central to
instructional considerations are the instructional interventions found in

the student's personalized action plan developed by the Student Study Team.

The other elements listed are good teaching practices,

Alternative Programs. The organization and management of alternative

programs involve elements from other components, including Controlled
Admissions, Administrative Organization, Staff Commitment, and Classroom
Interventions. It is likewise with instructional considerations.
Alternative programs offer options and flexibility not available in the
structure of regular classrooms. This component references a listing of
dropout prevention programs available in the San Diego City Schools and

other school districts.

Community Involvement. Opportunities for community involvement identified

in this component range from voiunteer services in the school to community-
wide projects. Community support is characterized by collaboratives bet-
ween the school and community agencies for a vaziety of services which may
be made available to support the alternative program. It is assumed that
such services also may be made available to students in need but who are

no: identified as "at risk".

The remainder of this paper is an overview of the paradigm, with the com-

ponents specifications identified as panels, and two appendices. Appendix




A provides some suggested interventions and a draft action plan., Appendix

B includes a current listing of the San Diego City Schools' dropout preven-
tion and recovery programs and services and a catalog of validated program

models recommended b& the California State Dephrtment of Education.

It is hoped this paradigm aids school staff in successfully meeting the
challenge of improving and developing new programs and interventions that

combat the student dropout prcblem.
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- PANEL A

STUDENT
IDENTIFICATION
PROCESS
PROCESS '
o Establish at-risk criteria
POTENTIAL AT-RISK INDICATORS o Develop identification instrument
o Develop staff awareness of indicators
0 Maintain records of students processed

> ¢ Low achievement (grades/tests)
2 o Frequent absences/tardies
o Inattentive
-~> o Economically disadvantaged
==> 0 Retained in grade or overage
for grade (credit deficit)
--> o High Truancy
=~> o Discipline problems/suspensions, etc.
o §Siblings who dropped out

o Parent(s) who dropped out
0 Single parent IDENTIFICATION
~=> 0 Students' low expectation fer school
attainment o Develop student profile of school history
0 Learning handicapped - Attendance pattern
o Not satisfied with school - Retention in gradr
o Special placement for discipline/ - Digscipline problems
adjustment - Grades
-=> 0 Working more than 15 hrs./wk. -~ Test scores

Special programs participation
Family background
Note 1: ~-> Indicates when taken in some Health history
combination, are best predictors - Other at-risk indicatorsa
of dropping out o Compare student profile with at-risk criteria
o Canvass student body at least once per year

0 Pregnancy

Note 2: Iadicators tend to be symptoms of student problems

Note 3: Non;lchool indicators could be applicable to
_ preschool children

o
oo




PANEL B

STUDENT
STUDY TEAM

TEAM COMPOSITION

0O 00 00O

o

Site administrator

Teacher

Referring teacher(s)

Resource specialist

Alternative program rep.

Support staff (counselor, nurse,
psychologist) as appropriate

Parents

TEAM RESPONSIBILITIES

o 0 0oOo

o

Monitor identification process

To consider, learning/behavior prob.

Assess student peeds

Inform parents of school concern/plans
and obtain parent support

Develop personalized action plan with
specific learning goals

Provide guidance and make recommendations
to teachers and parents

Recommend best school placement for at-risk
students

Monitor student progress

Determine when intervention is no longer
needed

Promote teamwork, develop support systems,
and coordinate services

Maintain récords of meeting/referrals/actions

.‘0-&




PANEL C

PERSONALIZED
STUDENT ACTION
PLAN

PLAN ELEMENTS

o Specified student goals
o Match of services with student nezeds
o Instructional interventions
- Individualized activity based curriculum
- Differentiated pacing of materials
= Clear objectives (behavioral terms)
= Prompt feedback
- Performsnce standards appropriate to competencies
and developmental level
Positive expectations
= Positive learning climate
- Emphasis on concepts, comprehension, and
inferrential skills for reading and
math components
Supportive personal attention from adults
Parent involvement and support
Criteria for goal attainment
Additional social/academic/health support
services (e.g., tutoring, ESL, remedial,
peer study group, etc.)
o Intramural and interschool activities

0000
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PANEL D

PARENT
SUPPORT

POSSIBLE ACTIVITIES

o]

o]

Commitment to and support of individualized
student action plan
Provide positive expectation and emotional
support
Provide space and quiet time for homework
Study
Assistance with homework
Provide background experiences (e.g., community
field trips, museums, etc.)
Participation in school activities (e.g., volunteer,
parent education meetings, advisory council, etc,)
Support school rules for atendance and discipline
Support teacher endeavors
Parent involved in personal educational development
- (supporting student by modeling)

-—d
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PANEL E

STUDENT
COMMITMENT

ALTERNATIVE APPROACHES

" o Contract with student including one or mer:
of the following elements:
- Commitment to rules of attendance
= Commitment to appropriate behavior
= Commitment to specified quality and quantity
of work
= Consequences for breaking rules
Reward for succaus
Standard for succecs
- Specific expectations
- Specify services offered
o Student and parent jointly agree to student's
action plan
o Structured reward system for student performance
which may include post graduation assistance
(scholarship, etc.)
o Tripartite agreement of student, parent, and teacher
for program participation, support, and assistance
o Promicsory statement signed by student

éowﬁ\—\’“‘ {’(




PANEL F

CONTROLLED
ADMISSIONS

ADMISSION REQUIREMENTS OPTIONS

o Student commitment to a set of rules regarding:
- attendance
- quality and quantity of work
-~ appropriate behavior
0 Student concurrence with consequences for breaking rules
and expectations /

'L @,h(,u. F ('/(/‘?’; Z: LU ALA 7£Z7/“:<_4

o Minimum reading/math achievement level re uired % éDLA" LU s
for independent study 1 b’ ! ‘?W(—j Mt
o Student has high expectstion for success
o Student willing to enter into performance/learning contracts
o Student willing to participate in extra curricular activities
o Student identified at-risk
o Student's age

17




PANEL G

ADMINISTRATIVE ORGANIZATION
FLEXIBILITY/SUPPORT/PLANNING

ORGANIZATION - GENERAL

Match intervention(s) with student needs

Set quality standards for student outcomes

Coordinate intervention with other services

Establish unbissed and equitable system of discipline

Provide staff development to reduce student
alienation and to provide for a more intimate
school social environment

0 Avoid tracking and ability grouping of students

except for specific skills

Oo0o0o0OO

ALTERNATIVE PROGRAMS

o Reduced student-teacher ratio

0 Make program accessible to students (e.g., provide Q'
transportation)

o Integrade counseling with academic programs

0o Allocate appropriate staff services and other
needed resources

o Recruit staff who practice the extended role of
teaching (i.e. educating the whole child)

o Assign student to same teacher for multi-perinds
or full day

0 Match structure with student need

FLEXIBILITY

o Allow for adjustable school hours and length of day
o Provide credit for independent study

-t
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PANEL G

ADMINISTRATIVE ORGANIZATION
FLEXIBILITY/SUPPORT/PLANNING (Continued)

o Negotiate school program

o Allow credit for work experience programs

o Establish incrementally progressive academic performance
standards which ultimately lead to students
performing at grade or above

Establish day/evening summer school, Saturday school, or
other options to earn credit including adult
education and post secondary schools

o Provide instructional modes matched with learning styles

(-]

SUPPORT

o Tutorial, ESL, special education, Chapter I, etc.
o Systematic coordination of available services

0 Child carz for teen mothers

o Additional counseling

0 Peer counseling

o Crossage/peer tutoring

o Teacher aides and volunteer aides

o Supplies, materials, equipment, computers, etc.

PLANNING

o See Appendix A for some suggestions. for developing
intervention for ac~-risk students and a draft
action plan

o Collaboration among teaching staff, counselors,
administrators, parents, and community in planning
activities

0 Anticipatory and continued comprehensive planning

20




PANEL H

STAFF

COMMITMENT

GENERAL - BELIEFS, VALUES, AqD \'RACTICES

FOR TEACHING AT-RISK STUDEZTS

Q Belief that at-risk students cun learn and what
they do learn is important to them and society
High expectations for students to achieve and act

\

o

(-2 -

0000
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responaibly

Responsive to intellectual and emotional needs
Foster two-way communications with parents and ghow

respect for their ideas with actions

Support and encourage students in their endeavors
Appreciate learning difficulties and provide assistance

when needed

Maintain challenging academic standards

Belief in professional accountability

Giving students personal attention on a continuing basis
Assess student achievement fairly and be openminded

about new student data

Facilitate student activities that promote social bonding
Monitor student progress and provide immediate feedback

frequently

Vary instructional strategies according to student

needs

ALTERNATIVE PROGRAMS

[~

=]

0000

Belief in the extended role of teaching

Belief in personalized instruction and heterogeneous

abilipy grouping

Collegiality in program operations and management through

joint decision-making

Facilitate communications with fellow teachers
Involve students in instructional planning and decisions
Control of admissions, dismissals, and scheduling

Collective sharing among staff

ann ahe



PANEL ©
CLASSRCOM
INTERVENTIONS |
ORGANIZATION/MANAGEMENT CONSIJERATIONS i
o Activities for social bounding through students helping students
(peer counseling/tutoring study mate/group, cocperative learning) |
o Weekly student progress and attendance motitoring (e.g., |
performance chart -~ concrete evidence of accomplishment)
o Student support systems
= Rewurd structure for positive reinforcement program
~ A scheduled program for assisting students with class
and homework assignments
- Tutoring
~ Counseling
- Organized study groups/cooperative learning
o Achievement grouping only for specific skill instruction
o High expectations for attendance, social behavior, and
academic success .
o Positive learning climate/environment
0 Engaged on task 80-90% of allotted time
o Student participation in setting rules and planning daily/

INSTRUCTIONAL CONSIDERATIONS

weekly activities of work %o be done

o

o]

See Panel C -~ personalized student action--instructional
interventions

Differentiated time allocations according to student performance/
response rate

Varied instructional approaches which consider student's
learning style (i.e., visual-auditory and/or verbal-graphic/
manipulative)

Mastery learning

Personalized objective performance standards for cuality
and quantity of work

Success design assignments which are also challenging

Games with academic content (e.g., spalling/math relays,

Maintaining daily journals

twenty questions, etc.)



PANEL J

ALTERNATIVE

PROGRAM

INTERVENTINNS

ORGANIZATION/MANAGEMENT CONSIDERA™IONS

o
o
o

Controlled admissions - See Panels F and H

Organization elements - See Panels G and 1

Student support systems )

= Peer group aszsistance and study teams

= Within class counseling including post graduation
planning

= Frequent student-teacher interacticns (one-on-one)

= Teacher gides providing homework assistance
= Tutoring

Positive social environment

Options to accelerate graduation credit accrual for
those with credit deficit

Use of parent/community volunteers to asgist students
within and out of school

Flexible rules and stsndards compatible with student's
sense of fairness and justice (e.g., discipline perceived
by students to be fair and just)

Variable achool hours '

Home-school communications
Small class size to permit personalizing instruction

INSTRUCTIONAL CONSIDERATIONS

o

[+

Parsonalized action plan-~instructional interventions
See Panel C

Classroom intarventions--instructional considerations
See Pane] I

Individualized instruction

Experiential based learning (e.g., volunteering in
day care center or nursing home, house remodeling,
crossage tutoring, office assistant, etc.)

Instructional techniques not commonly used in regular
classrooms (e.g., computer assisted instruction, contract
learning, cooperative learning) avoiding more of the same
that was not successful

Opportunity for participation in work experience program

PARTIAL LIST OF PROGRAM DESCRIPTIONS - See Appendix B

23




PANEL K

COMMUNITY INVOLVEMENT
AND SUPPORT

SUPPORT OPPORTUNITILS

o0 Collaboration with agencies for
-~ Promoting school programs
- Motivational, guidance and counseling services
-~ Community service career internships
Cooperative tichool-community projects (e.g., S.T.E.P.
adopt-a~school partnerships)
Work experience/training programs
Jobs after graduation (e.g., Boston compact)
- Experiential learning projects
~ Police/school liaisons
- Concurrent enroliment inpost secondary institutions

INVOLVEMENT

0 Provide opportunities for community study as part of
curriculum

o Volunteer service (e.g., school aide, tutoring, organizing

homework/study groups, etc.

o Participatica in collaboratives with school staff-advisory

councils, study groups, etc.
o Community-wide education projects
= Improwing attendance
=~ Completing homework
~ Drug abuse projects
o Parent-school advocacy groups
- PTA
~ Parents of potential and actuai dropsuts (e.g., model

"after San Diego's special education parent facilitators

program)
o Parent education programs for helping at-risk students
including parents of preschoolers

24
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APPENDIX A

SUGGESTIONS FOR DEVELOPING
INTERVENTIONS FOR AT-RISK STUDENTS

Divetlitz

Encourage a pilot program in a high school using the school-vithin-a-school
concept and flextime for students and teachers who may need an alternative
to the standard school schedule.

Expectations

A goal for all schools might be to establish the expectation and develop
the belief among parents, ¢t chers, and atudents that all students are
minimally capable of performing at ‘'grade level" for the grade appropriate
for their age.

In schools which have not already done so, encourage staff to consider
adopting a program for parents and teachers of raising expectations for
student achievement, (Teacher Expectations for Student Achievement, TESA,
is one such program.)

Flexibility

0 To minimize the compounding of graduation credit deficits, consider
repeating in the second sewester of a school year the first semester of
a sequential course and English courses required for graduation.

o Encourage all schools enrolling grade 9-12 students ts have several
options for students who have credit deficits to make up credits or
accelerate credit accrual. Such options may include:

a. independent study using ORACLE contracts

b. extenied day program

c. High School Diploma Program (adult education)
d. a second session in summer school

o Encourage pilot programs in high schools for students who cannot attend
a full-time alternative program combining part—-time in the regular
program and the balance of the day in an independent study program main-
tained in an on-campus classroom modeled after the Opportunity School
but using contract learning materials (ORACLE).

Improvement of Quality

o Continue to encourage all schools to consider an Effective Schools
Assessment,

Note: Several district schools have already taken this action and have
developed a school improvement plan accordingly.

A-1
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0 Schools with the involvement of parents and staff should consider
gotting annual targets of ceduciag the percentages of studante funce
tioning below the 25th percentile on CTBS reading, math, or language.

o <Consider establishing standards for percentage of allocated instruc-
tional time to be used for stu nts to be engaged in educational tasks
(e.g., If a class period for a bject is 50 minutes and the minimum
standard for engaged time-on-task is 85X, then by observation it could
be determined that students were engaged on task for 42.5 minutes or
more. ). -

0 Consider ways of eliminating tracking in student placement practices.

o Consider ways of ensuring heterogeneous assignment of students to claases.

o Consider ways of ensuring that all classes in basic subjects such as,
reading, language, mathematics, science, social studies use the same

course content as prescribed by the district®s course of study.

Over-Age for Grade

o Consider a policy requiring that in grades K-8 no student shall be more
than one year older than the expected age range for the grale.

o Consider a change in the Promotion/Retention policy that wculd not per-
mit more than one retention in grade for any student in grades R-~R.

Parents/Community

o Consider establishing, in neighborhoods where needed, support groups for
students to obtain assistance with homework assignments and/or a place
where students can work together to do homework.

o Consider establishing neighborhood Support groups for parents where they
can obtain infermation about helping their child with social problems or
obtaining agencv services,

o Consider volunteering as a tutor before or after school.

o Consider establishing a neighborhood parent club for the purposs of
parent educatisn and support system.

Preschoo/Kindergarten

Consider establishing an Early Admissions Kindergarten (EAK) program with a
focus on problem solving and vocabulary development in all elementary
schools where 25 per cent or more of the enrollment meets the criteria for
"potential dropout” or the high school for the area has a dropout rate at.
or above the wistrict average.




Problem Solving

Create a school problem-solving team composed of students, where
appropriate, parents, teachers, and administrator to deal with problems
related to the effective delivery of educational services and effective
student support systems (e.g., homework assistance, peer counselors, peer
tutors).

Note: Such teams will likely newd training in problem-solving skills e.g.,
defining problems, data gathiering, identifying appropriate alter-
natives and resources, etc.

Summer School

Consider a policy whereby all students, in grades 1-6 who have been iden-
tified as "at-risk" and promoted to the next grade with or without further
interventions required, could be permitted to participate in summer school
regardless of eummer school eligibility requirements or priorities.

Note: Attendance at summer school is atrongly encouraged for "“at-risk"
students who meet summer school qualifications (see Promotion/
Retention Policy Implementation Guide K-12, page 7).

Support System

o Consider using categorical funds (e.g., S.1.P., V.E.E.P., Chapter 2,
etc.) to establish special assistance programs to be conducted before or
after school and/or Saturday to help students with their homework
assignments or to strengthen basic skills. With the concurrence of the
parent, required attendance for students who are identified as "at-risk"
or who have serious deficiencies.

Note: Some schools currently have such programs in place but sttendance
is voluntary even for "at-risk" students.

o Consider offering special session classes during intersessions or
summer supplemental to existing summer school for Chapter 1 eligible
students that would provide needed academic assistance.

o Consider school-wide themes centering on "We Care About Qur Students"
including banners and posters in classroom, counseling offices, audi-
torium, administration offices.




MORE SUGGESTIONS FGR DEVELOPING INTERVENTIONS

Identify and implement programs which have been found effective in reducing
tardies, absences, and truancies.

Establish. action committees composed of parents, students (where
appropriate), and members of the community to design support mechanisms for
students and teachers. (Examples might include "neighborhood clusters" where
neighbors encourage students to get to school on time, not miss school, etc.;
or parents and members of the community volunteer to aid teachers in the
classroom or with other classroom tasks.)

Design and implement a homework assistance lab, staffed by volunteers, open
to students before and after school.

Comnunity members to take the lead in developing a belief system among
parents and community that all children can success in school, that schools
are good places to be, that teachers will be successful if they receive com-
munity and parent support, and that positive expectations for public educa-
tion will produce positive results.

Business community to establish on-the-job training programs in meaningful
roles for young people who are potential dropouts,

Business community to provide opportunities for career exploration.

Encourage secondary schools to promote organizing homework study groups or
"buddy" systems where students help each other with homework assignments,

Encourage all schools to establish student study teams for planning support
services and systems for potential dropouts or "at-risk" students.

A-4
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A SUGGESTED ACTION PIAN TO: Improve the quality, flexibility, and diversity of educational service delivery and student academic support
systems to better meet the needs of potential dropouts and to facilitate more siccess in school.

ACTION PLAN

PERSON(S) TIMELINE/
ACTIONS ~ RESPONSIBLE SCHEDULE

Improvement of Quality

1. In all schoole where either the 1985-86 CAP scores or CIBS scores
for reading, language, or math are below the district average, con-
duct, as soon as practicable, an assessment of the seven effective-
ness elements using effective schools instruments available fram the
San Diego County Office of Education (see Attachment A),

2. Using assesament of effectiveness data, develop a school improvement
plan for those areas which the data indicate that improvement is
needed.

3. All schools which have more than 10 percent of students at any grade
level scoring below QL on CIBS reading, language, or math during
1985-86 will provide staff development in the following areas:

a. Teacher Expectations for Student Achicvement (TESA)
b. Reading interventions

c¢. language interventions

d. Math interventions

e. Techniques for increasing student time-on-task

4. Using pacing interventions for the basal reading series and other
‘techniques as appropriate, establish one-year pilot programs in each
of the grades 1-5 with a goal of accelerating reading progress for
Ybelow-grade" readers to functionally achieve “at-grade'' level in
reading. N
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ACTION PLAN

PERSON(S)
ACTIONS RESPONSIBLE

“TRELTE]

5. Develop and implement a phased plan to:

a. eliminate tracking in student placement practices

b, heterogeneously assign students to classes

¢, provide for a system of academic support for students
who need extra assistance with assigned work

6. Require all instruction in basic subjects, i.e., reading, language
arts, mathematics, science, and social sciences, to follow the core
curriculun a8 established in the district's course of study,

NOTE: For referefice see "Equity in Student Placement Pilot: A
Comparative Study of Selected Curriculum Offeriags"

Flexibility

1. To promote academic success and to minimize the compounding of
graduation-credit deficits, the 'tmaster schedule’ for grades 9-12
should include for students who received a failing grade for the
first semeste: of a course required for graduation (dash courses
and English), a repeat offering of such required courses in the
second semester,

2. To accelerate credit accrual for students with graduation credit
deficits, each school enrolling students in grades 9-12 should offer
at least one of the following options:

a. independent study using ORACLE contracts

b. extended day program

c. High School Diploma Program (adult education)
d. a second session summer school

\ %3
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ACTION PLAN

PERSON(S) TIMELINE/
ACTIONS RESPONSIBLE SCHEDULE

3. Each high school should offer to students who have difficulty
meeting the requirements of full time participation in the regular
program or who require an alternative on-campus setting, the oppor-
tunity to be enrolled part time in the regular school program and
the balance of their day in an independent study program maintained
in an on campus classroom modeled aft er the Opportunity School
program but using coatract learning (ORACLE).

Diversi

1. Assess current systems of student academic support for those
students who are functioning below grade level or who have less than
a 2.0 GPA and design a systematic and coordirated approach to
addressing their learning needs.

NOTE: Currently, there are in the SDUSD a variety of configurations
for student academic support systems designed to meet student
learning needs providing support services for their academic
tasks, These activities include; before and after school
tutoring, crossage teaching, skill labs, peer counseling, and
AVID type programs.

2. Identify achools willing to participate in a school-within-a~school
program in svhich-the traditional program was offered as one dimen~
sion and the alternative program could focus on providing flextime
for students and teachers in an extended day program perhans offer-
ing other program alternatives as well.

,‘0
N
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Ages

Adminis- or
trative Crades
Program Brief Description Procedures . Served
High Schs.! An adult educstion program open to studerts between 4260 Ages
Diploma Program 16 years and 19 years 11 months vho have ueen 4410 16-19
(uspP) enrolled in & regular high school, continuation, or 6185 yrs.
opportunity school just prior to enrollment in HSDP. 11 mo.

The program provides an opportunity for students to
complete course work for a regular district high school
diploma (students complete the same course requirements
@s continuation high school students). It also provides
an alternative education option ‘for: )

0 studeats reentering regular school after having
been exempt,

0 students on full or partiai ¢éxemption, and !

P ——————— —

APPENDIX B .

© students concurrently enrolled in the regular high
school program who are making up academic defi-

SAN DIEGO CITY SCHOOLS
DROPOUT PREVENTION
PROGRAMS /SERVICES

cienzies. .

ORACLE A contfact independent study program for school drop- 4315 Grades :
(Operation outs as well as regular continuation students. The 7-12

Restart ) program is comprehensive in subject matter, cross-

A grade level (7-12) and cross-ability levels

Contracted of enrolled students. Students 14 and under wust read .
Learaing at 6th grade level or better; those 15 and over at the .
Experience) 8th grade level or better. If student is over 18 years

of age, he/she must have enrolled in a high school
the semester before applying for ORACLE, Students
may continue in program until one ‘month before their
20th birthday; older students may ¢ontinue their edu-
cation at a community college Continuing Education Center ) F}G
(adult school).
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Programs/Services for Dropouts

Ages
Adminig- ‘or
trative Grades
Progran ' Brief Description Procadures Served
ORACLE (cont.) ORACLE allows students to Study st their own pace
and provides alternatives for students which sllow
them to achieve conpetencies in basic skills and
serves as an alternative to expulsion.
Jod Counseling A career counselow (with information received 6146 Ages
for Dropouts from districe counselor, school counselor, and vice 18 or
‘ principal) assists students who are voluntarily older

leaving school before gcaduation in evaluating future
plana in a termination interview, The Californie
Departaent of Human Resources Development is
available to help terminsling students seek
employment.

B-2
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Student
Circumstance

Pregaant Studeats

A9

PROGRAMS/SERVICES POR POTENTIAL DAOPOUTS

Support Program/Service
Policy on School Attendance. Pregnant studeats says

© Continue in present school when studeat’s physical
and/or emotional condition, the tige remaining
in semester or other educational factors suggest
this is appropriate;

o Transfer to an independent learning center;

© Transfer to the High School Diploms Program (MSDP)
if in grades 9~12 snd between ages 16 and 19 years
11 months;

o Transfer to spacial class v for pregnant students
offered under the Pregnant Mimor Progrem, as
opportunity exists.

© Transfer to home teacher program, In exceptionat
circumstances; or

© Transfer to community college Continuing Rducation
Centers (adult schools).

Pregnant Misor Program. A program vhich offers
pregnant studen’s comprehensive acadenic study along
vith pre= and post-natal infset care instruction.
Studénis may trensfer to the progras vhen appropriate

and as class openings are available. Eligibility con-

tinues through pregnancy and delivery, {(f wedically
approved. Program offered at Carfield and Twain,

. focus
Adminis= (Elemen-
trative tery or
Procedures Secondary)

4255 *  Secondary
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Progrens/Services for Potential Dropoucs

~e

Pocus
Adwinis- ° . (Zlemen-
Student ) trative " tary or
Ciccumstance Support Program/Service Procedures Secondary)
Students Wo Are School~Age Parentin Program. A program of 6260 'Secondary
Mothers comprehensive acadenic instruction and post=nz . al )
instruction to students who are mothers. The
program has licensed fursery ccre at the school
sites and is offered at Lincoln, San Diego, and
Carfield.
Marcied Students Policy on School Attendance. Married students 4255 Secondary
®ay continue in their present school. If problexs
develop, students are usually counseled to trenafer
to an independent learning center, the High School i
Diplosma Program or & comurniity college adult school, =
Truant Students Policy on Truancy, Truant students are those who 6150 Elenentery/
are abcent without an éxcuse or are ‘tardy more than Secondary

30 minutes on any one occasion. Any student recorded
as truant more than thcee times is an habitual truant.
District policy is to contact parent or guardian of
any student absent without valid excuse. On fourch

and fifch truancy, principal informs parent or guardian
that a record of truancy is kept and 4 referral to the
nurse and/or district counselor may be made. 1If
district counselor Teceives a referral the case is
studied and date collected; student and parent or guar-
dian are visited and consulted to remedy problem. Upca
sixth truancy, principal refers student to district
counselor for legal declaration of habicual truancy and
referral is made to an appropriate youth-serving agency,
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Progrems/Services for Potential Dropouts

Student

Circumstance

Truant Students
(continued)

Support Program/Service

Truancy, tardiness and sbsence frox assigned school
activities is not cause for suspencion; alternatives
to suspension are considered. .

School Attendance Review Board (SARB). This board
provides a coordinated community effort to meet speclal
needs of students sged 6§ to 16 wvho have persigtent
school attendance and/or behavioral problems. SARB is
composed of representatives of the following organi-
zations:

© San Diego City Schools

© San Diego County Probation Department

0 San Diego Police Department, Juvenile Diviasion
© San Diego Department of Public Welfare

© San Diego County Mental Health: Services

o Parent Representation

o Parent=Teacher Association (PTA)

o Comaunity-based organizations

Principals and other administrators dring potential
referrals to the attention of district counselors who
investigate the circumstances and, when appropriate,
coordinate referrala to SARS. Cenerally, SARB attempts
to resolve s _tendance vroblems by making contracts vith
parents and students for student's transfer to ancther
school, testing of bdasic skille, counseling and/or
medical consultation. When circunstances warrant, the
case is referred to the juvenile court or the cicy
attorney,

43

Focus
Adminis- (Elemen-
trative - tary or
Procedures Secondary)
6273 Elementary/
Secondary
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Programs/Services for Potential Dropouts

Student

Circumstance Support Prograw/Service

Students with Students who have adjustmcat or echool placement
Adjustzent or problems have various appropciate alternative
School Plgcement placements available to them, These incliude:

Problems
Placement in Adjustment or.Opportunity Schoots.
A student with ad justment problenms may be nlaced in
an adjustment or opportunity school. Such placements
meet the educational and personal adjustment needs of
students. Junig- high schools and their guidance

services representatives are responsible for these
placenents. .

School~Initiated Placement., Schocl~initiated place=
ments sre made to produce.a beneficial change of the
school environment of indlvldual.ltudentc. There are

tvo alternative methods for making these changes,
These are;

© Placeaent of student in a school echer than
the student's school of residence when it
is agreeable to school of reridence,
receiving school and parent or guardian; and

0 Placement when conceriied parties cannot reach
agreement on & proposed placement. The
School-Initiates Placement Council makes the
placement decision in such cases,

AS . . Parent-Initiated Transfers. Parents ®3y requeat
i student attendance at a school other than at the

Student’s school of residence. These requests way
oe made for various teasons, including:.

Adwinis~
trative

Procedures

4430
4765

4605

6127

Focus
(Elemen-
tary or

Secondary)

Secondsry

-
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Programu/Services for Potential Dropouts

Student
Cizecumstance

Students with

Ad justment or
School ?lacement
Prodblems
(continued)

Al

Support Program/Service

Personal and Social Adjustwment. Appropriate
alternative placement may be made taking into
consideration the best interests of the student

and school district, and the racial/ethnic balence
of the schools involved. Adjustment cases aust be
verified and documented. Special attendance permit
required.

Specialized Courses or Training. The availabilicy

of & specialized course or training in school of
desired attendance, which is not available in

school of residence, may be sufficient for a change
in student's school placement. The primary criterion
for such transfecs is improvement of racial’ethnic
balance at both schoots involved.

Participation in Interscholastiec S £t not Offered
at_School of Residence. Students way be granted a
cpecial atterdance permit to attend closest achool
vhere & sport is offered if the same sport is not
offered within the allied school pattern, and stu-
dent's attendance will improve the racial/ethnic
balance of both schools.

Enrollxent in Muir Alternative 3chool. The program
at Muir provides students a choice of learning
opportunities compatible with their interests,

goals, and learning styles which are not otherwise
available in the district's educational progranm,
Previous classroom performance is not a criterion for
enrollment. Program is sn integral part of public

school system; course of study, promotion and graduatioa

requirements of the conventional program alco apply at
Huit.

Focus
Adminis~ (Etlemen=~
trative tary or
Procedures Secondary)
6127
Secondary
Secondary
4261 , Blementsry/
Secondary

a8
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Programs/Services for Potential Dropouts

Student
Circumstance Support Program/Service
Students with Independent Learnin Center Propram. A cont inu-
Adjustwent or ation school program in which plzcement is based
School Placement on educational and personal adjustment needs of
Prodlems students, and is usually made through a school-
(continued) initiated Placement. The program is centered gt

Carfield and Twain, with Twain having four satel~ .
lite locations.

Enrollment of Minors in Comunity Coliege Contlnulng
Education Center Classes, A program which allows
Students up to age 19 years 11 months who are not
high school graduates to enroll in Community college
Classes if the district does not offer a suitable
Zourse at a time and location convenient to the .
students. Every effort is made to enroll students
in the district's High School Diplowa Program rather
than in community college classes, Eligidilicy

for district students' attendance in summer classes
offered by the community college is the same as that
for summer school classes offered by the district.

Contract Independent Study. A program offering an
additional option for students to earn credits during
the regular school year. Independent study offers:

0 Alternatives and individual guidance to students
vho experience difficulty in adapting to the
. regular curriculum;

o Opportunities to pass qualifying tests or earn
licenses for employment; or

a9

0 Alternatives vhich allow students having special
wedical and other handicapping problems to meet
normal education requirements,

Focus
Adminin- .+ (Elemen~
trative . "tary or

Procedures Secondary)

4260 Seéondarj
443G )

4405 Secondary
&315 8acondary




Progreme/Services for Potentisl Dropouts

. Focus
Adminie~ (Zlemen~
Student tratfve tary or
Circumstance Support Program/Service Procedures Secondary)
Students with California High School Proficienc Examination (CHSPE), 4790 Secondary
Adjustment or A State Department of Educaiton program under vhich
School Placement persons who are 16 years of age or older, or who have
Problens been enrolled in 10th grade for one academic year or
(continued) longer, or who will complete grade 10 at end of the

semester during which the next regular examination will

be given, may have their proficiency in bssic subject

matter verified by examination. If proficient on this

exanination they will be avarded a Certificate of

Proficiency by the State Board of Education. This cer-

tificate is legally equivalent to a high school diploma

and permits 2urollment in California community colleges

the same as persons wuv receive a high schoo} dipioma.

. Pergons 16 or 7 years of age gwarded this certificate

may be exempt from compulsory education with parental

approval,
Students in Need District Counselor Program. A district counselor acts 4620 Elementary/
of'Counseling as liaison between school, home, central offices, and Secondary
Services coemunity agencies; provides individual and/or group

counseling services for students who have probl:xs which
interfere with their maximum use of school programs.
Common categories of need are attendance, growing up,
learning, personality and behavior problems, and prob-
lems arising from unsatisfactory home conditions.
District counselors review records, study educationsl
problems and recommend action which may include:

0 Acceleration;

o Assessmant for special education placement;
o Classroom reassignment;

0 Retention in grade;
]
o

51

School transfer; and/or . KO

School support services {e.g., tutorial asaistance,
labs)
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Programs/Services for Potential Dropouts

Student
Circumstance

Students in Need

of Counseling

Services
(continued)

Students
Seeking
Employment/ ,
Carecer Develop-
ment Experience.

83

Support Program/Service

District Counselor Program (continued)

© Work closely with famil
home and/or social adju
interfere with student
Referrals may be made t
agencies (families whos
from severe economic or
recreational and group
needing special social
help); child protection

‘ appropriate agencies (
or abuse),

© Study and plan far stud
attendance problenms.

Nondistrict Instzuctional

les to remediate severe

stwent problems which

educational progress.

O appropriate social

e children suffer
emotional problems):

agencies (students

experiencies and
services and other

cases of child neglect

ants with serfous

.

Progrems/Services., Prograns

and services of community agencies can be valuable

assistance to the insztruc
can be instructional prog
seling and guidance servi
integration (e.g., human

tional programs.

tional progrem. Such prograxs
rams, tutoring service, coun-
ces, sctivities related to
relations) and other educa-

Work _Permits. Students from 12 to 18 years of age who

have secured a specific o
vork permit from career ¢
Unit. Permits are subject
and type of *mployment .,

ffer ot ployment can obtgin a
ounselor or Career Development
to certain limitation" of age

Work Experience Education, Eligible secoi.dary school

students who are sezkin
experience education, gh
experience educatios are:

work msy be enrolled fn work
e three types of work

Pocun
Adminig- (Elemen~
tcative tary or
Procedures Secondsry)
2
)
o]
4053 Elenentary/
6278 Secondsry
6436 Secondary
4126 Secondary
K4 D




Progrems/Servicee for Potential Dropouts

Student
Circumstance

Students Seeking
Employment /Career
Development
(contirued)

Support Program/Service

© Work Experience Education (continued)

0 General. Supervised part-time paid eaployment which
assists students. in acquiring desirable work habits
and attitudes in real joba; employment need not be
related to occupational goals.

] Exgloratorz. Career guidance which includes oppor-
tunity for a student to observe and systematically
sample a variety of work conditione to ascertain
their suitability for occupation being explored.
There' is no inteat to teach production. skills and
there is no pay.

0 Vocational. An extension of vocational learning
opportunities through part-time paid employment in
the occupation for which a student is preparing.

Career and Vocational Education Program. A progras
based on the California State Plan for Vocational
Education. Areas of instruction include agricultural,
distributive, office, consumer/family etudies, health
occupations, technical, and trade and induatrial
education.

San Diego County Regzional Occupationai Program (ROP),

A prograa offering vocational training courses which
prepare ctudenus for entry-level employment or offer the
opportunity to upgrade occupational skills. ROP courscs
may serve enrolled high school students, out-of-school
youth and adults.

Focus
Adainie~ (Elemen~
trative tary or
Procedures Secondary)
T
m
4125 Secondary
4128 Secondary

K




Programs/Services for Potential Dropouts

Student
‘Circusstance

Students Seeking
Employment/Career
Development
Experience
(continued)

Sugggrt’?rogran/Service

Enrollment of Wigh School Students in Community
College Vocational Classes. Ejigible 11th and

12th grade students vho wish to seek enploymen?
fmediately after graduation may enroll in specific
vocational classes in the San Diego Comaunity
College District before graduation and reczive
high school or college credit for such coucses,

Summer Training and Education Propram (STEP).
STEP is a apecial program for economically disad~
vantaged 14 and 15 year olds who are one to four
grade levels beélow average in reading and/or math.
Students are offered individualized remedial edu~
cation in reading and wath, computer-assisted
instruction, and life skills and opportunities
instruction, ' Approximately 250 studenis will
attend classes in the worning at summer school
sites closest to their homes and work at jobs in
the afternoon. An additional 250 students will
fiot be sttending classea but will be working. The
school-work group is called the treatment group,
and the work-only group is calied the control
group. It is estimated that 100 etudents who vere
participating in the STEP treatment group during
summer, 1985, vill return for 4 second summer in
1986. An additional 150 fourteen and fifteen year
olds will be recruited for the treatment group for
summer 1986, along with an additional 150 for the

control group. Classes will run June 23 through
August 8, 1986,

Funding is provided through the Regional
Employment and Training Consortium (RETC) made
possible by a Ford Foundation grant administered
through Public/Private Ventures in Philadelphia.,

Focus
Adminis~ (Elemec~
trative tary or
Procedures Secondary)
4328 Secondary
N/A: Secondary
Special
Program

=8
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Programs/Secvices for Porential Dropouts

. Focus
Adminis~- (Zlemen-
Student tratitve tary or
Circumstance Support Program/Service Proced?:ea Secondar!)
Students in Need Standards of Proficienc [Competeny. Students must 4785 Elementary/
of Basic Skilie achieve certain Competencies before being awarded [ Secondary
Improvement high school diplomas These are demonstrated profi-
ciency in reading comprehension, vriting, and computa-
tional nkilll.3‘1hdividﬁitm§ibgreni is assessed at least
twice a year in grades 5-@.:qnd. for students who fail to
meet mini#um competencies- in-those grades, in grades 8-12,
Achievement of proficiency in bisic skills indicates only
that & student has attained minimum prescribed skills
Neceseary for survival in our society.
A conference is ‘held for students who do not meet minimum
competenciec both at the elementary and secondary levels.
The student, pareat/guardian and a certificated employee
familiar with the student's progress are included in the
conference. The degree of deficiency(ies) should be re~
vieved and a recorded plan for student improvement should
be developed. School personnel are responsible for contj~
tuing communication with parent/gusrdian and student unti}
Competencies are achieved,
Promotion/Retention Policy.. School disteic: policy is to 4755, 4760 Elementary/
promote students on the basis of academic achievement 4765 a3 Secondary
and maturity level. The overriding concern in the modified by
decision Yo promote or to retain a student is what is board's
: wost beneliciasl to the individual student. The policy adoption of
. . is designed to 1elp students achieve academic skills promotion/
through early identification of students at risk of retention
retention, early notification of parents and then devel- poliry,
Rg opnent of & systematic plan for timely and effective May 21, 198%
a intervention. The policy is bused on districtwide cri~
teria and defines "at risk" Students as those being onc 0
or move years below grade level in 6

ot b b < ot s v A
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Programs/Services for Potential Dropouts

Student
Circumstance

Students :in Need

of Basic Skills

Inprovement
(continued)

Focus
Adsinie~ (Elewen~
trative tary or
Support Program/Service Procedures Secondary)
Promotion/Retention Policy (continued)
reading readiness and progress for grades K-l,
one or more years below grade level in reading
for grades 2-3, two years below grade level in
reading for grades 4-6, having failing grades in ¢
designated number of courses for grades 7-8, aad
having fewer thaa specified nunbers of credits ar -
Senester reporting periods for senior high school
feports. Intervention plans are developed for stu~-
dents at visk to remediate skills and improve academic
achievement. Teacher juéguent, student waturity, and
achievement age will be talen into consideration for
promotion or retention, with the principal as the finsl
authority, : a
Conpet satory Education Prograns. These district- 4243 Elementary
federal~ and stato-rfunded programs to provide comprec~
hensive instructional and supportive services to raise
the achievement of educationally disadvantaged students,
particularly in reading, language, and math.
Programs include:
o ECIA Chapter I
o FCIA Chapter 1I .
o EIA~State Compensatory Education
o EIA-Limited English Proficient
o Follow Through
o School Improvement Program
o Miller-Unruh Reading Program 62

B-14




Prograns/Services for Potenmtial Dropouts

. Focus
Aduinis- (Elemen~
Student trative " tsry or
Circuastance ' Support Program/Service Procedures Secondary)

Students in Need Achievement Coals Program (ACP). This instructicnal HA:
of Basic Skills program is designed to improve basic skills in reading, Court
Improvement mathematics, and English language at identified mincrity mandate
(continued) tified minority schools and other predominantly minority

schools. AGP is an integral part of the regular progras,

including bilingual education and special education.

Its goal is to improve student test scores in reading,

mathematics, and English language to result in 50X of

the students achieving at or gbove the national norms

on standardized tests by 1986,

Clerentsry/
Secondary .

Early Childhood Rducation.. An educatioral program 4266 Elementary
designed to restructure primary education for studenty '
in kindergarten thcough grade 3 with emphases on

language development; reading, mathematics, multi=

cultural education, bilingual=bicultural education and

health and auxiliary services.

Summer_School/Intersession/Extended Year Programs
Elementary school scudents with the greatest identified WA: Elesentary/
N achievement need who are attending schools on either the Board Secondary
traditional or year-round calendar have the opportunity adopted
for six weeks of additional instruction in the basic progrim
skill areas of reading, language, and wath, as well ar, Feb. 11786
fine artas Secondary schcol students who need & courge
to earn a high school diploma or to fulfill a competency
requirement or take a summer course to make room in
their programs for an elective course have an oppor=
F;B tunity to do so. Students vho asre or will be enrolled
<, in magnet prograns and who have need of bridging curri-~
-culum and/or are ready for acceleratior in progress TR A
tovard curriculum requirements are eligible to enroll in ' AR
Magnet Training Camp. Handicapped students have the
opportunity to continue the school year for six or nine
veeks. Also, the ROP program provides additional oppor=~
Q tunities for junior and senior high school students to
take vocational classes.




Prograns/Services for Potential Dropouts

Student
Circumstance

Students in Need
of Motivation for
Academic Achieve~
ment

Support Progtam/Service

Advancement Via Individual Determination (AVID). A
college pteparatory program for minority and low
income student~ in grades 9-12 who have academic

and/or motivational veaknesses vhich often lead to
dropout or at least preclude entry into postaecondary
education. This program is operated by Clairemont
High School {n cooperation with local colleges and
universities. Students and their parents elect to
participate in this program. Upon entering the pro=
R7an, students are assessed in a1l academic areas and
placed in individual prograuns of reading, writing,
mathematics, and science. At the same time, they
enroll in advanced level college preparatory classes

to fulfill the raquirements for entry to the Univer=ity
of Californias Trained college students and exemplary
high school peer tutors work with students individ-
vally and in small groups. College instructors teach
mini-lessons to provide a realistic introduction to
college work. Seminars are offered in note taking,
study skills, test taking, time management, SAT and
coilege entrance exam preparation, textbook reading and
marking skills, and library research skills, Home cone-
tact is maintained through quarterly letters, regular
telephone contact and an annual neccing of all parents
and students in the program. AVID graduated 158
students between 1980 and 1985, 156 of whom entered
college.

Adminis~
trative

Procedures

N/A:
School afte
developed
progran,

RG

"tary or

Focue
(Elemen-~

Secandarz’

Secondary
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Frograms/Services for Potentisl Dropouts

Student

Nandicapped
ftudents

Limited-English
Proficient
Studeats

Circusstance
m

SUgggrt Pro;ran[Service

Special Education Pro ram. Individuals who are any age
through 21 years and have exceptional needs are actively
and Systematicaliy sought out for services., Students
are referred for special educational instruction and
services only after resources of the regular educa-~
tional progras have been considered and, when appro-
priate, used. Individuals are aseessed as to aptitude,
achievement and educational needs, as well a8, areas
relating to suspected disability. An Individualized
Educational Plan (1EP) i, developed for every person
with exceptional needs. The IEP includes goals and
objectives for student performance, a specificstion

of educational services, instructional setting and an
evalustion of the achievement of objectives, among
other requirements. .

Second Language Program. A progcam of instruction in
twvo languages for limited-Znglish proficient students
whose home language iz other than English. The pro-
gram is designed o0 assist these students in becoming
fluent~Englieh speakers. Principale are responsible
for implesentation and monitoring of site bilingual
education programs. -

R

" Focus
Adsinis~ (Llemen=
trative tery or
Procedures Secondary)
4230 Pre~Cle~
wmentary/
Elementary/
Secondary
™~
L
o
6250 Elementary/
Secondary



. EDUCATIONAL CLINIC

A New DIRECTION Feor Schoo! Dropouts

Q. What is the Educational Clinic?

The Educational Clinic is designed to motivate school dropouts by providing the help they need to
succeed, The Educational Clinic gives young adults another chance of finishing high school, another
chance at employment training, and another chance to give their lives direction.

Q. Whois eligible?

A. Students 13-19 years old who have dropped out of school are eligible for the Clinic program.

Q. What happens while a student is at the Clinic?

A. The Clinic staff will evaluate each participant to determine what the student needs to succeed. The
ftudent might receive basic skills futoring in order to re-enter a regular junior or senior high school
diploma program, learn how te apply for a job, or be given the extra help needed to qualify for job
training.

Q. Where will the Educational Clinic be located?

A. Scn Diego City Schools will open two clinics on March 3, one in the downtown San Diego area, the

other in Southeast San Diego. Mors specific information will be available from the Adult Education
" Office at 293.8109. - '

¥
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Q.  Are classes held every day at the Clinic:
The clinics are open each weekday from 9 a.nu. to 8 p-m. Programs at the clinics are designie? to give
individual help to each student, so program hours are flexible. Certificated employees will assess each
student’s needs and design & program to help that student identify goals-and meet them.
| Q. How long is the Educational Clinic program?
: A. Students may be in the program for 3 or 6 hours a day for 2 maximum of 75 days.
Q. What can the Educational Clinic do for dropouts?
A. Students have choices. They can receive the help they need to:
®  enter a program preparing them to complete their high schoo! diploma or
equivalency certificate requirements;
3, ® enter a vocational or ca:ee;' ‘raining program;
; e re-enroll in a regular public school program; er
l . e enter the military or other service program.
} Educational Clinjc Locations:
f Bandini Center Centre City.Center
i 3550 Logan Ave., B-2 ° 1400 Park Blvd., Room 101
i Weckdays 1-4 p.m. Weekdays 9-noon, 1-4 p.m., 5-8 p.m.
| 233-5843 232.1923
% I Sﬂ l School Operations Division, San Diego City Schools 2/86:3
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SAN DIEGO CITY SCHOOLS
EDUCATIC"AL CLINIC

A. Descrite the type of progran proposed, bow it d1ffers from existirg programs
availadle to target population, and ressons for belfeving the prograns will
daprove student pegforihnce. ‘ } - .o

-
.

The SDUSD eurreatly Bas sowe dropout prevestion programs which are desizoed ss alternatives to the Tegu~
Sar school progres snd only ose rscovery progras. Eovever, sone of these progrira privides for the meeds
of dropoute who sre {. the 13-15 sge group snd bave poor besic ekills. The proposed elinice will sdéress
the seeds of dropouts in Ssv Diego Dby providieg a unigue spproach to educstios st ar sccaonible, non~
school soo-stressful mature savirosment. Zorollment tequirements will allow 3auy 13-19 year old dropout,
regordless of resding level, to teceive personsl fostruction snd counseling. Thorough sssesements by
poychologists and counselors will {mcluds sescarching the student's acadenic record-~standerdised testing
results, bosic skills cospetencies and proficiencies completed, Career Planning Inventory——snd s persoss!
"fsterviev to sveluste the client 88 & total perseu. Student records, made svailsdle by $DUSD, will be
woed is conjunction with otber sssessment outcomes to design sn fndividusl study plas for ssch studsnt
sccording to his/ber scodesic, vocstions] snd'counseling seeds. TbIs client-cestered progras will be
desigoed to rure suncessful completion of fastructional tasks by esch youngeter. Eapbaszis will be
placed on caring and sttention through s strosg student-cemtered support systes {s both isstructiocn of
besic akille and iz guidance and counseling. The low student/steff rstio, slong with tke wsc of com-
puters {s {mstruction, will facilitete perscoslized plane to meet individus] needs anéd gosle. The Basic
Educotion Deportment, Specisl Education Depsrtment and Computer Bducstion Usit of SDUSD have offarad
their district~developed materials dezigned for wousus] wducstional meeds. Teachers is the elisic will
be provided time to {pdividuslise these materials to meet th: particulsr elient meeds. Additionsl soft~
wore will be purchosed, sfter selections sre previewed a: fhe kegion 15 Teocher Zducation sné Computer
(TEC) Center. Xo other programs o the San Diegc region bave the resources to provide the dackground sf
tecords and materisle, coupled with flexibility {s perocos! Znstruction, high level of experisnced,
quality stoff with with eoncern sod I{svolvesent, community contscts to build an Advisory Board aaéd
Meatorebip Program, and the sccessidility of locetion with provided traseportation. These ovnigue progras
elements sre crucisl to 8 successful dropout elinic progras.

B. Descridbe qualifications of proposed staff as qualifications relate o the
education of the target population.

-~

n;inni:‘-otivntcl otaff meubors who are well-quolified {v tesching busic educational ckille will %
selected.

To provide Zaglied language fnstruction for 2he 1imited Baglied proficient studeot, Bilingusl atsff will
8100 Be chozes. .

& tess composed of 8 Quolified certificoted tescher 8nd four sides will provide {nstructioo to eeck of
the cight closses. The tescher aseiotents, mepiring educetors currently sttendsog & local volversicy,
wi1l be eboveu to be the apecioliot {o his/ber particulor subject ares {2 order to meet the scodenmic

seeds of tbe clfents. One member of each tess will be cross-trafced 88 8 guidance afde 8nd will ba
.supervised by a part-time counsslor.

Two port-tine adminictrstors, one por clioie, will provide sdafofetzative secvices, g6 required.
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+ PROGRAM DETAILS

A. Describe in detail s typical school week in terms of time of day, bours,
eize of class, sudbjects to be taught, sotivational techniques, expected
outcomes, etc. .

Both of the clinics will offer the sone progran snd schedule of fastructions] sessfons. 4 esch site
there will be three seasions of taree hours mach, five dsys & week: ope morsing session, 9 5.9.012 p.0.;
tvo aftersoon sessions, 1 p.w.~4 p.u.; sré oae evesiag session 6 p.n.~9 p.u. (the schedule of sessiens
®sy be adjusted sccordisg to seeds of cliests), Cliests will be earolled for at lesst ose three~hour

‘ sessios dsily. Borsllmeat will S¢ 1isitsd te tvesty cliests per fsstructions] teas, asd ¢sch site ai)}
be limited te aighty esrollees. 3t {s exprcted thst clisics vill be operstiosns] by sid-Yebrusry, earell~
£8g cliests on & first-cose, first-served Dasis. Isdividusl educations! ;lsns (1ZP) will be prescrived
through so sesensmest end disguosis of esch client’s lesrsing aceds. 1EPs will Ssclude cliest goals,
timelises, and lesraing ebjectives with scceptadle performscce standards specified. 1Isstruction will e
fsdividuslly prescrided grd fndividuslly psced. JZadividusl lesrsing contrsces will be designed weekly
for each cliest, specifying objectives of work to de sccoaplisbed snd scceptsdle stendsrds for perfor-
sance. Clieats will be divided {ato groups sccording 2o ag~ and fastructioss! level. The schedule for
esch Ssstructions! dsy will be orgsnized by the tess lesder, ssisg sbort periods of {adividusl or small
group fsstruction followed by directed practice, and will vary eccording to the lecraisg seeds of ghe
¢lisnts. Subdjects tsught will be £s sccordscce with the 1EZP of the client and will facivde basic aca-
denic 9kills (matbenstics, 3sngusge, resdiog snd composition, science, bistory, literature, sod politicsl
scirsce or civics) and ctudy skills. It is anticipsted that clients ages 13-35 will Rave as fastrue-
tioas] progras designed to wotivste and prepore thes for re-entry isto s conventiossl school-bssed
progras, whils older clients will more 1ikely bave gosls for ebtsining o Righ school equivslescy cer-
tificate and/or esployment or entry {ato the militsry. Oldes clients will also be gives fastruction 42
the subsission of fiod spplicstions, 3xterview techoiques, Job expectations of sttendence asd producties,
ond other employment oriested requirements, Client progrese with daily sssigonents will be closely
sonitored. 4Appropriste sssistsnce (naisly from sides who arc subject ares spe-islists) will be gvail~
able, ensurio: successful sccosplisbaeat. Completion of sssiguments will be evolusted immedistely with
positice reioforcesent. Motivstion, by sod lsrge, will develop from the success with fostructional tusks
8ol completion of cootracts, with eacoursgesent tbrough 8 strong client-support systes provided by mea-
bers of the tess snd by clients belping 2sch otber. Other motivotions} tecboiques snd strategios will
faclude tongidle revards, verdsl praise, ard certificates for completion of tasts. Computers will be
sted zo sotivate g¢liente teo couplete lesrning teeks es well as to fndividuslize {ostruction. Cootisuing
guidence and cousseling efforte will de directzd towsrd sotivating clients snd providing sssistsnce for
any ¢f their fndividusl socisl, rersonsl, or scedeaic prodlems. At the end of their clinic fovolvement,
seveota-five percent of Lhose who complete the progrss will either obrsin s bigh school equivsliency cer~
tificace, anter 8 vocstions] or post-secondsry program, re-sater the public school systes, or eater o
service/allitery progrem. The clisic will offer & stroogly coordinsted sssocistion with the appropriste
public scbools, comunity colleges, businesses, snd miiitary agencies and suthorities to achieve clieat
?lacenents under tb. terms of the client’s Izp.

4 brief exit asesesssent will be conducted to deternine oversll development of tie student spd for local
evelustion of the clinfc progrss. The elinic progris will meet the seeds of {ts clients by providiag the
fostrection snd the personyl concers sod sttention rsquired by ssck otudest,
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S$AN DIEGO CITY $CHOOLS
Research Departament

§B65 SCHOOL BASE
PUPIL MOTIVATION AND MAINTENANCE PROGRAM
AND
ALTERNATIVE EDUCATION AND WORK CENTZRE
’ SUMMARY POINTS

Purpose

Motivation and Maintenance Program
© To improve ability of schools to keep pupils in school

o To reduce pupil absenteeiss, truancy, tardiness, and school
dropout rates

Alternative Education and Work Centers

o 7o teach basic acadexic skills

© To improve student motivation for achievoment

© To aid pupils in obtaining employnent or return to the regular
Righ school

Description
Motivation und Maintenance Progrums

¢ Operates in four school complex = 1 hign school, 1 feeder junior
high, 2 feeder tlementary gchools

o Ecch school (in cluster) has ar outreach congultant
= resource facilitator
alteroative education programs and school options
community agencies
employmént
interpersonal skill development
supervising, instructing) advising pupils

complex may request waivers on use of state categorical
funds
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Page 2

Alternative Education and Work Center

© Available only to district with a school-based motivation and
maintenance program

o For iéhool dropouts
° Operaées on & clinic, clinnt~centered basis
.o At a continuation high school or adult school
o Combines classroom instruction with on-the-job training
Eligibility

Threshold Criteria

o High school

= attrition rate of 382 or higher

= 1983-84 CAP scores at 70th percentile rank or lover

= minimum of two categorical programs of at least §50,000
in 1984-85

o Junior High or Middle School
= feed into high school with at least 38% attrition rate
= 83-84 CAP gcores 65th percentile oy lower

= ainioum of the categorical programs of at least $75,000
in 1984-85

o

Elementary School

= feed into junior high or middle school that in turs feeds
into high schocl with 382 attrition rate

= CAP scores for 83-84 at 50th percentile or lower
= Hininum of two categorical programs of at least $100,000
¢ Points

= MHinimue of 100 points of possible 135 for complex

0

School site council established at each participating school.

73 1
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Funding Guidelines

- State divided into regions

o SDUSD in Region VI, sub-region D (Orange and San Diego
ecvaties) 24 schools which is 6 complexes.

"= $40,000 per school for outreach consultant.

= Planning grants
o $6,000 for each high school and junior high
o $4,000 for each elemeatary school

= Points

© Attrition rate 1-5 points (high achool only)

© CAP scores - possible 90 points

= in mathematics, -eading, langusge in
grades 3,6,8, and 12

‘ = 1-5 points for school percentile rank im
. each grade and each of the 3 subjects.

: © Categorical and apportionment programs

- porsible total c¢f S points per schoel

= points for number of programs up to §

i

!

g o Categorical and discretionary funds
]

! = possible 5 points per school

i

{

- maximﬁm 5 points for $200,000 or more of funding
per school.

JBR:jd

vy
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CALIFORNIA
STATE DEPARTMENT OF EDUCATION

- Dropout Prevention

MODEL PROGRAMS

. 28385-85
INTRODUCTION ~ s

The High Risk Youth Liaison ana Field Services Unit of the California State
Department of Education has developed the following list of pPrograms wvhich
address the ability of schools to hold youth in, or return youth to, educa~
tional and/or employment settings. Recent studies reinforce Previously
.accepted but uften inadequately emphasized conditions for student success

in schools: & "caring" attitude toward students among those adults involved
with youth, an¢ the realization of Students as to their own self worth and
potential. Consequently, many of the programs listed below emphzsize those
conditions in addition to basic skille, employability skills, school/business
partnership, at‘endance, etc. Recognizing that employment Preparation is a
relevant, effertive tool to be used in holding students in schools, many of
the vrograms are related to Preparing for, and securing jobs. The target
Population includes preschool youth to youth age 19, either of minority her-
itage and/or economically, physically or edcationally disadvantaged who have
dropped out of school or Present a high risk of dropping out of school.

The Department has developed the list from such Primary sources as 1985 Model
"School to wWork" Programs for High Risk Youth, State Department of Education;
Directory of Exemplary Vocational Education Programs and Materials for Special
Population Students, Chancellor's Office, California Community Colleges; Title
IV-C Exemplary Projects; National DPiffusion Network and the Dz‘,:;semina_g:@g_n_ Net-~
work for Adult Educators. A final screening Process involved the State
Department of Education Holding Power Group comprised of elementary and
secondary school teachers, counselors and administrators frcm throughout the State.

" FUNDS AND SERVICES AVAILABLE

Dissemination funds to cover visitations, consultant services, materials, etc.
for programs which serve verified Job Training Partnership Act eligible youth are
available through the California State Department of Education Vocational and
Occupational Information Center for Educators. "JTpA eligible” refers to youth
ages 14 to 21 with barriers to employment and/cr are economically disadvantaged.
VOICE links local agencies with the desired model programs ang arranges for use
of dissemination funds. It also provides a comprehensive sburce of free ref-
eérence materials to programs which serve youth who have not been designated

JTPA eligible, 1In addition to the services of VOICE, the State Department of
Education provides the technical assistance of High Risk Youth Liaison and Field
Sezvice consultants in the selection of programs and strategies to decrease the
dropout rate and increase the holding power cf schoels.

HIGH RISK YOUTH LIAISON AND VOICE

FIELD SEKVICES UNIT State Department of Education
State Department. of Education 721 Capitol Mall

721 Capitol Mali, 4th rloor Sacramento, CA 95814

Sacramento, CA 95814 (919, 445-0404
{916) 324-3637 .

Other sour.cs of dissemination funds and/or services include the National
Dissemination Network (NDN) and the Dissemination Network for Adult Educators
(DNAE). Programs which are associated with NDN and DNAE will be so indicated.
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The grid shown below identifies the programs in relation to their areas of
focus. Additional information concerning each program follows the grid.
\Programs are listed in wlphabetical order).

Population u
Served

Areas of Focus

‘ Alternative Academic
i 1 skill Building xX1*ix il
I Alternative and
2. Continuing Education x| xp* x x x x
. Alternative to
' 3. . x x x x
' Suspension
: 4. APL Corp x x x x x x
i
? 5. Apollo Program x x x
g
| q -
H Basic Skills .
i 2t st
i 6. Modules.. .. x x x
: 7. Be ABLEarly * x| x x x x x
3 .. x.
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i 9. Career Assessment/ x x |x x x x
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i . . x x
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21. INTERCLCPT
Nativz American
22.
Program
23. OASIS
24. Operation Success
25 Parenting and
"_Infant Development
26. Peninsula Academies
27 Positive Alternative
°_Student Suspensions
28, Project FREE
2y. Project Intervention
30. Project TIED
31 School Retention
° Joint Ventures
32 School to Open
" Possibilities
33 Senior/Youth
*_Partnership
34. Slice of Life
35. TESA
16 Total Caré:r
" _Assessment Program
37 Tr*-Selpas
" Job Program
18 Vocational Education
""" Approach to ESL
19 Watts Adult Basic
1" Education Outreac:
40. Work Ability
Q
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A. CALIFORNIA HIGH RISK YOUTH MODEI PROGRAMS

Grades X-12

Alternative Academic Skill-Building Program

In existence since 1973, the Oakland Street Academy is an alternative
storefront school for students who have left the public school system
for various reasons without earning a high school diploma. It incor-
porates personalized guidance ang teaching, using community-oriented
teachers. The hours are from 9 a.m. to noon, and 130 students attend
Emphasis is on Job Skills and Attitudes and/or college preparation.
Students can attend staff meetings and share in the decision making.
Entering students' competencies are evaluated, and progress is rated
on that basis with students moving at their own speed., The program was
designated a Noteworthy Practice by the state Department of Education.

CONTACT: Pat Williams, Principal
Oakland Street Academy
1449 Miller ttreet
Oakland, CA 94601
(415) 532-7556

Alternative and Continuing Education Program

The Alternative and Continuing Education Program offers various Programs
for students to complete their high school giploma at their own individ-
ual pace in a manner which is consistent with their life roles. Students
who are employed can comple‘e their high school diploma through indepen-
dent study contracts. Students who are 16-18 years old who are unable to
adjust to the comprehensive high school setting may enroll in the Contin-
uvation High School. For 14-16 Year old youths, Opportunity Classes are
available to prevent high risk youth from dropping out >f school.

The program also addresses young adults who have a need to learn English,
and improve basic literacy skills. These young people are potential
dropouts. Each program has its own counseling component to help direct
students in an educational mode that best fits their needs. Classes are
strategically located throughout the communities served by the district,
and class schedules run from early morning to late evening to accommodate
special needs, Close cooperation with ROP and JTpPA strengthens program
offerings and student opportunities to combine classroom work with
valuable vocational training.

CONTACT: Jean Klinghoffer, Coordinator
Alternative and Continuing Education
Fullerton Union High School District
780 Beechwood Avenue
Fullerton, CA 92635
(714) 879-5930

"8
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3.

Alternative to Suspension

Students who are faced with suspension from school are given the
alternative to work at maintenance jobs at the school on Saturday
morning, washing windows, sweeping, and cleaning. The group varies
frem one to gix students, and informal counseling during the iorning
gives students a break from work. while in the Program students are
Placed in a separate classrocm and are exposed to independent study
techniques to improve their education. This bProgram has been in

- operation since 1978 when it was designated a Noteworthy Practice by

the State Departmert of Education.

CONTACT: Shereene D. Wilkerson
Willis Jepson Junior High
580 Elder Street
Vacaville, ca 95688
(707) 446-6829

APL CORPS
Program utilizes commercial materials developed by the University of Texas
for functionally illiterate adults ang adapted for high school-aged youth.
Individualized and independent study techniques are utilized to improve
academic and Pre-employment skills. a significant number of students earn
diplomas and/or sSob Placements, admission to other schools, and Armed
Services, etec. The pProgram emphasizes immediate award for accomplishments
as an important step in improving student self-esteem.
CONTACT: Mrs. Ginie Mains

Somerset High School

9242 E. Laurel street

‘Bellflower, CA 90706

(213) 92¢ 9748 ,
Apollo Program c

The Apollo Program is designed as a school-within-a-school for unmotivated
and problem students who might otherwise not receive an education. It is
characterized by a relaxed environment, a minimum of teacher authority, and
individual attention. Students follow the reqular class periods with
lecture, discussion, and group study and projects. Students decide how
many units they will complete. The program was designated a Noteworthy
Practice by the state Department of Education.

CONTACT: Stan O'Hara
North High School
300 Galaxy Avenue
Bakersfield, CA 93308
(805) 399-3351

F}B
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Basic Skills Modules

To assist vocational students in :sising their reading, writing, and study
gkills to levels required by college programs, instructors at Los Angeles
Trade-Technical College have developed 39 gelf-paced basic slills modules.
The modules address six specific skill areas: study skills, test taking,
reading, writing, spelling, and vocabulary. 1In the VEA basic skills pro-
gram basic skills program at Los Angeles Trade-Technical College these
materials are used by instructors and instructional assistants tc tutor
individual students in the Learning Resources Center. Specific modules
are prescribed for each student based on diagnostic tests. Materials are
adaptable to high school aged youth who read at approximzcely the 5th grade
reading level.

CONTACT: Dorothy Smith
VEA Instrucror
Los Angeles Trade-Technical College
400 West Washington Boulevard
Ios Angeles, CA 90015
(213) 746-0800 Ext. 563

Be ABLEarly (ESL Plus Parenting)

Program decreases attrition and builds a bond with the community for tune
newcomer adult and his/her family. It is a breakthrough for holding the
students at those difficult "plateau" points when students tend to dropout.
The program was selected as one of the Exemplary Programs fcr Adults by

the Dissemination Network for Adult Educators, Fall 1984, and is easily
adapted for younger students.

CONTACT: Jane Zinner, Director
Dissemination Network for Adult Ediicators
1575 014 Bayshore Highway
Burlingame, CA 94010
(415) 692-2956 or (800) 672-3494

80
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©. C.A.X. (Computer Assisted Instruction) SMIEC

The Sacramento Metropclitan Industry Education Couneil Program provides
instruction (CAI), individual development , pre-employment/job preparation
and career guidance and counseling for school-dropouts, and high risk
yYouth who have difficulty functioning in the traditional classroom envi-
ronment. CAI is provided by Control pata Corporation's "PLATO"™ main frame
system which allows individuals to operate at their own pace with immediate
sapportive feed-back. Curriculum is provided in Basic Skills, GED prepa-

‘* ration, Learning Disabled Curriculum, Career Exploration, Job Search and

specific CAl training for many rareer fields.

Workshops include the "Keys to Excellence for Youth", video tapes, covering
attitude, habits, self-esteen, communications, goal setting and decision-
making skills. Pre-employment/5ob pPreparation training, individual ang

group career and job counseling is accomplished with active interactions
of youth, employers, and staff.

CONTACT: pat Dietler
Sacramento Metropolitan
Industry Education Council
2115 J Street, Suite 162
Sacramento, CA 95816
1916) 441-1100

Career Assessment ang Placement Center

Although the target population of the Project involves handicapped youth,
its concepts are applicable to other categories of the disadvantaged. It
offers information conce:'ning processes and materials used in coordinating
special education, vocational education and rehabilitation services. Work
experience and job placement are major emphases of the bProgram. Individ-

ualized plans for each student are developed after detailed assessments
have been made.

CONTACT: Mr. Dan Hulbert ¢

Whittier Union High School District
9401 south Painter Avenue

Whittier, cn 90605

{213) 698-8121

81
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10. Career Deveiopment for Indepenlent Study

11.

Career Development for Independent Study is a complete semester course
consisting of eleven gelf-contained student packets, with Instructor
Notes, dealing with assessment, values, i{nterest, and aptitudes. The
curriculum explores a number of careers based on students' assessment
data and assists the students in learning job seeking skills, in devel-
oping decision making skills, and in planning and implementing their
next steps.

This curriculum was developed to help £ill the gap in career education
materials for use in independent study. Its purpose is to improve the
opportunity for youth, expecially disadvantaged youth, to have access
to quality curriculum in independer.t study.

CONTACT: Roberta Bender
Santa Clara County Office of Education
C/VEG Publications
100 Skyport Drive, MC 236
San Jose, TA 95115
(408) 947-6756

Career Links for High Risk Youth

Career Links provides to students who ° ve a significant barrier to making
a positive transition from education te work, the opportunlty for employ-
ability skills and a uniquely tailored placement in a career field in the
community. Students are placed in non-paid "hands-on" internships with
corporations, small businesses, government services, professional practices,
and social service agencies. Aan academic curriculum provides for career
assessment and guidarnce, as ‘well as effective employability, job-seeking,
and jbb maintenance gkills. Studants receive academic credit, leiteys of
recommendation, and an experience upon which decisions for educational

and career planning, and personal development. can be based. The indi-
vidualized and flexible nature_of the program's services and internships
allows for the successful partxcxpatxon of a full range of high risk youth
including special education, school age mothers, continuation school
students, and other hard-to-employ youth.

CONTACT: Marilyn Moyers
Amador Joint Union High School District
8151 Village Parkway
Dublin, CA 24568
(415) B829-4958
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12.

13.

CHOICE

Project involved the adaptation and implementation of Project C.H.O0.Y.C.E.
{as used in the San DZego USD) for use at the Lagura 3alada Union School
District in grades K-8. Four objectives were stated: provide vocational/
career education winservice to all participating teachers; increase student
career awareness; increase student awareness of career sexism; increase
the disadvantaged, handicapped, or bilingual studentc! awareness of their
career opportunities. Comments on the success at meeting these objectives
is included as a sample lesson plan.

CONTACT: Dale Burkland
Santa Clar. County Office of Education
100 sSkyport Drive
San Joge, CA 95115
(408) 947-6888

Diversified Educational Experiences Pr.gram (DEEP)

environment emphasizing swuccess for every learner while decreasing learner
hostility to educational institutions. Students in the DEEP classroom
iczntify needs, formulate objectives, develop tasks based upon these ob-
jectives, receive teacher debriefing following presentation of the projects,
and participate in their own evaluations. DEEP offers learners in academic
subjects alternative ways to create, gather develop and display information.
Extenrive use is made of electronic, and non-electronic media. The role

of the teacher is that of advisor, consultant, and learning-systems
manager.

CONTACT: Jane Connett, Director ASSISTANCE: Joyce E. Lazzeri
Project DEEP National Diffusion Network
Wichita Public Schools ) ~alifornia Facilitator
640 N. Emnporia e Center
Wichita, KS 67213 2575 01d Bayshore Highway
(3126) 685~0271 Burlingame, CA 94010

(415) 692-2956
(800) 672-3494
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Early Prevention of Schcol Failure

A program available in English and Spanish designed to prevent schocl
failure early identification and remediation of developmental learning
deficiencies that would advarsely affect school performanc .. Program
materials irciude: ccreenang instruments, classroom management guides,
classroom activity guides, wund parent materials. The »rogram was
featured in the Shariang Educational Success Travelling Seminars,. 1982.

CONTACT: Lucille Werner, Project Director
Peotone School District
114 North Second Street
Peotone, IL 60646
(312) 258-3478

Early Success in 8c.ool ~ X-3

The program emphasized the prevention of early school failure rather
than just its remediation. The focus is on expanding kindergarten and
first grade curriculum to provide classroom activities that foster
children's thinking skills and allow the children to deve? 'p more
positive attitudes toward themselves ani their school work. Early
Svccess in School was featured at the Sharing Educational Success
Travelling Seminars in 1982.

CONTACT: sharon Andrade
380 East “th Street
Chico, CA 95926
(916) 891-1695%

Exploratory Work Es“erience

This project focuses on pre-employment skills, work experience and
school/business partnerships.” Both simulated and actual work experience
sites are utilized in the training process. The program was developed
for both learning and severely handicapped students in grades 9 through
12 but also is applicable to other disadvantaged students.

CONTACT: Ms. Margaret Smith
Poway Unified School District
13626 Twin Peaks Road -
Poway, CA 92064
(619) 748-0245
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7. Focus Dissemination Project

18.

This is a program for disaffected secondary students of all ability
levels, anc all secondary educators, school bhoard members, and
community members who have an interest in developing local programs

to meet the needs of the disaffected students in their settings. The
program atfects responsible institutional change and positive gtudent
attitude and performance by helping studerts learn responsibility to
self, school, and society. Focus is highly structured, offering courses
in English, social Studies, math, and work experience. Instrnstion in
Focus classes is based on ability and need. Curriculum materials are

‘modified to meet the student’s lev:al of skill development and are pre-

sented in relation to survival beyord graduation, _Students take such
classes as science, physical education, health, and ¢lectives in the
regular school program, )

All Focus students are involved in a group counseling experience called
Family. Each Family consists of eight to 10 students and one teacher
who meet together one hour daily throughout the year.

CONZ ~T: Don May FOR ASGCISTANCE CALL:

FOCUS Dissemination Project Joyce E. Lazzeri

Human Resources Associates, Inc. RNational Diffusion Network
755 Hiway 55 w Californ.ia Facilitator Center
P 0. Box 303 1575 01d Bayshore Highway

Hastings, MN 55033 Burlingame, CA 94010
(612) 437-3976 {415) 692-2956
(800) 672-3494

Fourth-Year Diploma

The purpose of this program is to keep students in school who are seriously
deficient in course work and who are in danger of drogving out of school.
Enrollment is limited, and diagnostic tests given to each student determine
what courses ar ‘~struction he or she will receive. Students must complete
4 minimum of eignt one-semester céurses in order to qualify for the special
diploma, and attendance must be at least 80 percent. Reading proficiency
must be at the 8th grade level by the time of graduation. Instruction is
concentrated on basic academic 8«£ills, and studel . pszrformance determines
progress,

CONTACT: Mr. Richard Mills or Mrs. Cheryl Hartzel
Pacific Shores High School
325 south Peck Avenue
Manhattan Beach, CA 90256
(213) 379-5421 Ext. 490

-
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HOLD: Helping Overcome Learner Droports: 9-12

A prescriptive counseling program designed to maintain enrollment of
potential drupouts by increasing attendance, self-este m, and academic
success through peer counseling, attendance monitoring, garent counseliing,
and classroom guidance. The proqram was disseminated during the Sharing
Educational Success Travelling Seminars in 1982.

CONTACT: Joan- Rost
Pajaro Valley Unified School District
550 Rodrigues Street ’
Watsonville, CA 95076
(408) 728-6330

Improving Vocational Guidance for LES/NES ‘

All information developed through the implementation of the projact is
contained in three separate vocational guidance handbocks. Titles are:
"Opening Doors by Improving Vocational Guidance Programs For: The Limited
English and Non English Speaking"; "Out of School Youth"; “the Gifted".

Also includes "Towards Better Work Attitudes”; a teacher oriented curri-
culum model for heiping vocational education students develop positive
work attitudes through a variety of suggested activities.

CONTACT: Jack Rudd
Ceres Unified Sc.uool District
P.O. Box 307
Ceres, CA 95307
(209) 538-0141

Intercept: A Positive Alternative to Pupil Suspensions, Truancy, and Dropout

This is a program for studernts in grades 9-12 who have high rates of failure
and truancy, along with a history of disruptive behavior. It provides pra-
services/inservice training to deal with adolescents who have shown chronic
disruptive, failing, and truant behavior, and to address such problems Lafore
these difficulties fully develop. A preservice/inservice training program
offers teachers training in four areas. all staff in the program are taught
effective discipline procedures, classroom management techniques, and instruc-
tional skills. A peer consulting team ig develuped for group critique and
Support.

The programs developed by Project Int rcc : are COPE, Learning Center, and
the Learning Cluster. 3In the first two programs, targeted students are
Placed in self-contained classes for two-thirds of the day, and may take
electives or attend vocational training programs during the remainder of the
day. The Learning Cluster offers a preventive treatment program to ninth
grade students where one quarter of the day is spent in English and Social

Studies. FOR I 3SISTANCE CALL:

CONTACT: Richard Maurer, Ph.D Joyce E. Lazzeri
Anne M. Dorner Middle School National Diffusion Network
Van Cortland Avenue " California Facilitator Center
Ossining, New York 10562 1575 0l1d Bayshore Highway
(940) 762-5740 Burlingame, Z.. ©401¢

(415) 492-2956 or (800) 672-3494
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22. Native American Program

The purpose of this program is to encourage Hative-American students to
stay in school and to help them get more out of thair schooling. A Native-
American aide works cooperatively with students, teachers, and parents tu
improve commnication and to provide tutoring for those who are in need.
The aide coordinates parent visits to school ang sponsors a youth club.
Students participate in the regular school program. This is a Title Iv-C.
brogram serving 53 students. It was designated a Noteworthy Practice by
the State Department of Education in 1978.

" CONTACT: Jim Cosby, Head Teacher
Shasta Union Higt ~chool District
725 Cypress Street
. Redding, CA 96001
{916) 241-3261

23. O0ASIS

Project 0.A.S.1.S. (Opportunity at Suspention in Schools) is an alternative
to suspension program for students who are removed from the classroom for
misbehavior. The project continues to pProvide supervision and instruction
for students. The entire schcol climate benefits because all students need
a safe, quiet learning environment free from threats, harrassment and non-
pProductive noise. When disturbances happen within the classroom students
may be sent to O0.A.S.I.S. in lieu cf suspension. This reduces the total
number of school suspensions and continues the edu.ational process for
students. Students need to have alternatives to suspension in an attempt
to correct disruptive behavior and return “o the school population as soon
as pessible. Although the program was developed at the junior high school
level it is applicable with both elementary gvade and high school level
students.

CONTACT: Shereene D. Wilkerson, Assistant Principal
Willis Jepson Junior High School
580 Elder Street
Vacaville, CA 95688 .
{(707) 446-6829

24. Operation Success (New York State Department of Educution)

Provides support services to high school students, both dropouts and those

at risk of dropping out. Services included initial diagnostic vocational
evaluation and functional assessment, educational internship experience,
outreach rervices, personal and family counseling, vocational skills training,
career development sexrvices, community resource services, part-time job
development and employment, and referral services.

This is a cooperative Program of Federal Employment and Guidance Service,
the New York City Board of Education and the United Federation of 'feachers.
February, 1984.

CONTACT: Herbert Bienstock, Director
Center feor Labor and urban Programs
Resezrch and Analysis
Queens College, House 41
Flushing, N.Y. 11367
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25. Parenting and Infant sevelopment

The Lincoln Senior High School Parenting and Infant Developrent program
is intended to keep teenage parents in school #nd to help them learn un
be better parents through the development of decision-paking skilils,
values calrification, career education, and parenting skills. A pre-
school is operated for toddlers and their teenage parents. It provides
a variety of activities for the children and instruction in child devel-
opment for the parents. A bi-monthly health clinic is held at the school
to provide health examinations and to simulate a baby clinic. Volunteer
health services are offered by a local pediatrician. The program was
selected as a Noteworthy Practice by the State Department of Education.

CONTACT: Eleanor Jenson
Lincoln Senior High School
150 South 49th Street
San Diego, CA 92113
(619) 254-3171 Ext. 128

Peninsula Academies

K}

Stucents involved in the academy concept begin in the tenth grade and
continue through the twelfth grade. They are enrolled in a core academic
"school within a school™ program consisting of English, math, science and
a laboratory class related to specific occupations. During the remainder
of the day they participate in regular school activities. The program has
an exceptionally strong school/business partnership geared to existing job
m-rkets. Ten academies have been established in California covesing
health services, computers and electronics, iotel and restaurant occupa-
tions, and business/banking skills. Results of a thoiough evaluation are
available,

CONTAC/S: Mrs. Marilyn Raby
. Peninsula Academies «
Sequoia Union High School District
480 James Street
Redwrnd City, CA 95062
(415) .69-1431
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27.

28l

Positive Alternatives to Student Suspensions {PASS)

Major activities of the PASS program include indivigdual and group
consultations that assist school faculties in developing techniques
for dealing effectively with teenage students, affective education

and personal development Programs for students ang teachers, time-out
rooms managed by a teacher or baraprofessional where students talk out
problems and complete academic assignments, individual ang group coun-
seling for students experiencing serious interpersonal confrontations,
and counseling for parents,

"Staf< ~ ,velopment for a Positive School" and "Communication Activities
in the Regular Classroom" help students snd teachers get to know and
appreciate each other. "a Studert's School Survival Course” . &nd “Home
Survival Source" help students with problems, learn how to interact morn
effectively within their school and home environments.

CONTACT: John C. Kackley FOR ASSISTANCE CALL:
Supervisor/Consultant or s
Ralph E. Bailey Joyce E. Lazzeri

National Diffusien Network
California Facilitat'r Center
1575 014 Bayshore Highway
Burlingame, CA 9401)

(415) 692-2956 or

(800) 672-3494

Director, Project Pass
Pupil Personnel SErvices
Demonstration Project

Euclid Centcr

1015 Tenth Avenuve North
St. Petersburg, FL 33705
(813) B23-6696 (Ext. 45)

Project FREE

Project FREE, the res:lt of a Department of Mental Health grant, is a
program designed to supplement the educational experience and personal
development of young scheol children. This is accomplished tbrough
early detection ang immediate intervention of behavioral, emot.onal, or
social difficulties. It requires no extra cost for parents.

. . .
Goals are; a) to help the shild get a good start in school by fostering

a healthy self-concept, deveioping his social skills, and helping hinm
bring his school work up to his potential; b) to bprevent: the need for
more speciaiized or "crisig" help at a later date; c¢) to identify t3e
child's individual needs early so that we can plan an educational program
which will be beneficial to him; and J) to guide Parentsy in understanding
their chiilg.

CONTACT: Lillian Stillwell
Project FREE
Alta Vista Elementary School
173 Oak Street
Auburn, CA 95603
(915) 885-1927
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31.

Project Intervention

Pre-employment ski. is are stressed through the use of simulated work
stations, after which job training is provided for the majority of
students. Proper student assessment and the use of caxeer oriented
materials are major emphases of the Program. The project utilizes
funds from the Community Action Agency, Regional Occupational Program
and the Vocational Education Act.

CONTACT: Ms. Marilyn Matthews
El Monte Union High School District
3537 Johnson Avenue
E1 Monte; CA 91731
{8187 575-2100

Project TIED

The project was developed to meet the needs of teenage mothers. Students
receive child care instruction along with assistance in obtaining a high
school diploma or its equivalent. Emphasis is placed on jo: search skills,
vocational training and job placement. The job placement rate has been
high. Although. the program was developed for teenage mothers, its concepts
are applicable with many categories of disadvantaged youth.

CONTACT: Mr. Ken Bryan
Tulare Joint Union High School District
700 E. Kern
Tulare, CA 93274
{209) 686-0225

School Retention Joint Ventures

This program was developed by che school district in cooperation with the
Industry Education Council and local businesses. Job breparation, job
Placement and followup take place on the site of a large shopping ma.l.
Students are exposed to all aspects of local businessesz. Placement rate
is high.

CCNTACT: Mr. Jaynes Friedman
San Mateo Union High School District
650 N. Delaware Street
San Mateo, CA 94401
(415) 348-8834, Ext. 25A
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school to Open Possibilities

This program offers a suvccessful alternative to traditional schools by
utilizing independent stwly and contract instruction met..ods to meet
the needs of students.- Scudent assessment is a vital component leading

to the development of P’ employment skills and to the securing of a
higk school diploma or its equivalent.

CONTACT:
Mr. Karl Modgling
Ceres Unified School District
P.0. Box 307
Ceres, CA 95307
(209) 537-4717
538-015C

Senior/Youth Partnership Tutoring Program

The project focuses on many aspects of employment preparation and job
Placement through the involvement of senior citizens experienced in all
types of occupations. seniors tutor students in relation ¢c occupations
and +the attainment of high school diplomas or the equivalent. The pro-

gram provides benefits for both s udents and tutors and serves youth of
ail ages.

CONTACT: Mr. 3am Taylor
Senior/Youth Partnership Tutoring Program
43 N. Green Street
Sonora, CA 95370
(209) 533-5641

SLICE OF LIFE

Project established an ongoing program to prepare secondary special
education students for optimum vogational placement upon leaving high
school, either in competitive or sheltered employment. Developed in
Humboidt County, this pProject seeks to provide students with work
awareness, aptitude assessment, vccational training, and job-~eeking
ckills. The program addresses the needs of special education students
and can be used in conjunction with mainstreaming efforts.

CONTACT: Edward Makowski
Fremont Union High School District
Blaney Continuation High School
555 E. Homestead Road
Sunnyvale, CA 94087
(4.8) 735-6153
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