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%ate Board’s
Message

The State Board of Education is pleased to present the History-
~Social Science Framework for California Public Schools, Kindergarten
Through Grade Twelve to educators. This framework represents a con-
sensus on history-social science education among those who prepared
the document: teachers, curriculum specialists, administrators, and
faculty from institutions of higher education.

We believe taat this framework will be useful to those responsible
for curriculum planning at the local level for schools and districts. The
State Board of Education is required by the Constitution of the Stat~ of
California to adopt textbooks for students in kindergarten through
grade eight, and our intent is that this framework influence the devel-
opment of instructional materials at all levels, kindergarten through
grade twelve.

Our appreciation is extended to each member of the History-Social
Science Curriculum Framework and Criteria Committee. The direction
provided by this committee has produced a framework that will help
students in this state understand the significance of the past and its
meaning for their lives today. We express our thanks to the Curriculum
Development and Supplemental Materials Commission, especially the
History-Social Science Subject Matter Subcommittee and the State
Department of Education staff for their roles in developing this frame-
work. We also take this opportunity to express our appreciation to the
writers of this framework who carefully and thoughtfully recorded the
recommendations and addressed issues of « oncern to all of us.

We must communicate to students, teachers, parents, and the

_community that the study of history is not only important but reward-
ing, too. The State Board of Education wants all students to benefit
from a history-social science program that will encourage good citizen-
ship and a commitment to democratic values.

PERRY DYKE, President ANGIE PAPADAKIS
FRANCIS LAUFENBERG, Vice-President KENNETH L. PETERS
JOSEPH D. CARRABINO JIM C.ROBINSON
AGNES CHAN DAVID T. ROMERO
GLORIA HOM ARMEN SARAFIAN

SUSAN OWENS
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I .am very proud of this framework for the history-social science
curricelum. It is a direct and powerful answer to widespread public
demand for a revival of the teaching of history and geography. This
framework places history at the center of the social sciences and human-
ities, where it belongs; history is the glue that makes the past meaning-
ful, the lens through which children and adults can come to understand
the world that they live in and understand how it was shaped.

This new framework aims to establish a sequential curriculum, so
that all of our children will develop understanding and knowledge about
their own nation and about the other major civilizations in the world.
"The framework contains a :xamber of commendable features: it inte-
grates history and geography with the humanities and the social sci-
ences; it enriches the content of the early grades; it teaches democratic
values and holds them up as a measure against which we may judge our-
selves as well as others; it treats ethical ideas seriously and examines
their consequences; it acknowledges the importance of both religious
and secular ideas as influences on history; it accords three years to the
study of world history, more than does any other state curriculum in the
nation: it recognizes the multicultural character of American society,
now and in the past; it teaches the responsibilities and rights of citizens
and encourages student participation in civic and political agencies; and
it incorporates the teaching of critical thinking into the content of each
course.

Although the framework defines the sequential content for the
grades, it encourages teachers to unleash their pedagogical energies in a
variety of ways. Where appropriate, teachers will use new technologies,
original source documents, debates, simulations, role playing, or what-
ever means that will bring the students into close encounters with pow-
eiful ideas, great events, major issues, significant trends, and the contri-
butions of important men and women.

The framework was distributed not only to teachers, curriculum
supervisors, administrators, and college and university faculty through-
out California but also to leading educators throughout the nation. The
response has been positive. Those who have read the California frame-
work have recognized that it has achieved a remarkable synthesis of
American history, interweaving the stories of the many different groups
who comprise the American people; that its three-year, chronological
treatment of world history far surpasses anything available elsewhere in
terms of richness and depth; and that it has successfully incorporated
democratic values throughout the curriculum, in every course and every
grade.

Unlike many curriculum documents this framework is exciting to
read. Many reviewers have written to express their enthusiasm for the
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vigorous presentation of the course content. Even more encouraging is
that many teachers have written to say that they cannot wait to teach it.

This curricular framework will strengthen and enrich what students
learn in history and the social sciences not only in California but
throughcut the nation as well.

Superintendent of Public Instructior
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The planning for this document, which was shaped over a two-year
period, began with a meeting of the Blue Ribbon Advisory Committee
for History Scope and Sequence. This group discussed current research
in history-sociai science; student interest and achieverment in the sub-
ject; and the current state of curriculum and instruction, textbooks,
testing, and teacher training. A series of recommendations for this cur-
ricular area resulted from that committee meeting. These recommenda-
tions were shared with the History-Social Science Curriculum Frame-
work and Criteria Committee, whose task was to develop a new
framework. This committee met monthly for a year.

The Framework Committee determined the basic nature of this
framework when it made fundamental decisions about the following
issues: the central importance of history; the curricular goals and learn-
ing strands; the enriched courses of the early grades; the required
number of years for instruction in world and United States history; the
thoughtful sequencing of chronological periods of emphasis; the inclu-
sion of different cultural traditions in each year’s course; the integration
of history and geography and the humanities and social sciences; and
the correlation of history-social science with other disciplines. The
Framework Committee’s draft was submitted to the state’s Curricufum
Development and Supplemental Materials Commission in J anuary,
1987.

After the Curriculum Commission received the draft document, it
was revised on the basis of recommendations from Commission mem-
bers and the Framework Committee. The draft was then circulated to
the field in March, 1987. Approximately 550 copies were sent to selected
teachers, administrators, school districts, and offices of county superin-
tendents of schools that represented California’s diverse geography and
population; to college and university scholars nationwide; and to other
cducators from many states. The field review produced over 1,700
responses; some were submitted individually and some as group compo-
site reports. Each response was carefully analyzed by the staff of the
History-Social Science and Visual and Performing Arts Unit of the
California State Department of Education. members of the Curriculum
Commission, and the principal writers. As a result of the field reviews,
numerous changes and some additions were made to the document.

In June, 1987, the revised draft was unanimously approved by the
Curriculum Commission. Further revisions were made in response to
requests by the State Board of Education, and in July the framework
was adopted unanimously by the State Board of Education.

Appreciation is extended to the many educators and scholars who
have contributed to this new History-Sccial Science Framework during
the development and field review processes. Particular thanks are given
to the writers of this framework, the Framework Committee, the Cur-
riculum Commission, and staff in the History-Social Science Unit for
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their dedicated efforts in developing a document that describes an excit-
ing curriculum for students.

District and school administrators and teachers now are responsi-
ble for carefully studying the guidelines in this document and assessing:
(1) the status of the current curriculum and instruction; and (2) the
capacity of existing textbooks and instructional materlals to address this
new framework. Assessment is followed by planning, curriculum devel-
opment, and staff training. Since this framework focuses on curriculum
integration and correlation and on thoughtful chronological sequencmg
of course content, the assessment and planning stages should be articu-
lated throughout the grades and across disciplines. Planning is followed
by curriculum implementation, which includes selection of textbooks,
supporting literature and primary sources, and other instructional mate-
rials, and continuing staff development and ongoing evaluation.

Implementation of this framework is central to The Blessmgs of
Liberty: A Constitutional Literacy Initiative. This five-year project is
aimed at improving curriculum and instruction, textbooks, nther
instructional materials, testing, and teacher and admmlstrator training
in history-social science. Activities supporting this Initiative have
included: a meeting with publishers in July, 1987; a constitutional
teachers’ institute at UCLA in August, 1987; four regional framework
implementation conferences in February, 1988; and a national textbook
forum in February, 1988. Additional activities include the development
of a model curriculum guide for kindergarten through grade eight, with
an accompanying literature list; an update of the Model Curriculum
Standards for Grades Nine Through Twelve; and the alignment of the
statewide testing program for history-social science with the new
framework.

Through a well-articulated and planned program, we hope for cur-
riculum and instruction in history-social science that allows for more
instructional time and provides opportunity for depth of studies. We
hope that, as ambassadors to the next generation, educators are able to
use this framework to develop students who have a passion for the sub-
ject area and its democratic traditions, who understand the interdepen-
dence of the world, and who are effectlve citizens in a democracy.

JAMES R. SMITH TOMAS LOPEZ
Deputy Superintendent Director
Curriculum and Instructional Office of Humanities
Leadership Branch Curriculum Services
FRANCIE ALEXANDER DIANE BROOKS
Associate Superintendent Manager
Curriculum, Instruction, History-Social Science and
and Assessment Division Visual and Performing Arts Unit
X
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By studying history-social science,
students will appreciate how ideas,
events, and individuals have produced
change over time and will recognize
the conditions and forces that main-
tain continuity within human
societies.

We want our students to understand
the value, the importance, and the
Jragility of democratic institu-

tions . . . to develop a keen sense of
ethics and citizenship, and to care
deeply about the quality of life in their
communiry, their nation, and their
world.

Introduction
to the Framework

HE children of California will spend

their adult lives in the twenty-first
century. As educators we have the respon-
sibility of preparing these children for the
challenges of living in a fast-changing
society. Their lives, like ours, will be affected
by domestic and international politics, economic flux, technological
developments, demographic shifts, and the stress of social change. The
only prediction that can be made with certainty is that the world of the
future will be characterized by continuity and change. The study of con-
tinuity and change is, as it happens, the main focus of the history-social
science curriculum. The knowledge provided by these disciplines enables
students to appreciate how ideas, events, and individuals have inter-
sected to produce change over time as well as to recognize the conditions
and forces that maintain continuity within human societies.

As educators in the field of history-social science, we want our stu-
dents to perceive the complexity of social, economic, and political prob-
lems. We want them to have the ability to differentiate between what is
important and what is unimportant. We want them to know their rights
and responsibilities as American citizens. We want them to understand
the meaning of the Constitution as a social contract that defines our
democratic government and guarantees our individual rights. We want
them to respect the right of others to differ with them. We want them to
take an active role as citizens and to know how to work for change in a
democratic society. We want them to understand the value, the impor-
tance, and the fragility of democratic insti-ations. We want them to
realize that only a small traction of the world’s population (now or in
the past) has been fortunate enough to live under a democratic form of
government, and we want them to understand the conditions that
encourage democracy to prosper. We want them to develop a keen sense
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of ethics and citizenship. And we want them to care deeply about the
quality of life in their community, their nation, and their world.

The object of the present revision of the history-social science cur-
riculum is to set forth, in an organized way, the knowled ge and under-
standing that our students need to function intelligently now and in the
future. Those who prepared this framework believe that knowledge of
the history-sccial science disciplines (history, geography, economics,
political science, anthropology, psychology, sociology, and the humani-
ties) is essential in developing individual and social intelligence; prepar-

ing students for responsible citizenship; comprehending global interrela-

tionships; and understanding the vital connections among past, present,
and future. Without the knowledge that these disciplines convey, our
students will be buffeted by changes that are beyond their comprehen-
sion. But with a firm grounding in history and the related disciplines,
they should have the capacity to make wise choices in their own lives
and to understand the swift-moving changes in state, national, and
world affairs.

In addition to the knowledge that our students will acquire by study-
ing the human past, they should gain a deep understanding of individual

and social ethics. This new framework emphasizes concern for our stu-
dents’ ethical understanding in every grade. We want students to see the
connection between ideas and behavior, between the values and ideals
that people hold and the ethical consequences of those beliefs. Students
should realize that tragedies and triumphs have resulted from choices
made by individuals. They should recognize that ideas and actions have
real consequences—that history, in other words, is not simply the ebb
and flow of impersonal forces but is shaped and changed by the ideas
and actions of individuals and governments. We study history not to
register high scores in trivia contests but to learn from the sometimes
painful, sometimes exhilarating, often humdrum experiences of those
who preceded us. We want our students to understand how people in
other times and places have grappled with fundamental questions of
truth, justice, and personal responsibility and to ponder how we deal
with the same issues today. By studying the humanities and examining
the ideas of great thinkers, major religions, and principal philosophical
traditions, oar students will reflect on the various ways that people have
struggleZ throughout time with ethical issues and will consider what the
consequences are fcr us today.

The 13 years of study in which our children are engaged from kin-
dergarten thrcugh grade twelve are barely time enough for the educa-
tional tasks to be accomplished. Our highly complex society needs well-
educated minds and understanding hearts; it needs men and women who
understand our political institutions and are prepared to assume the
responsibilities of active citizenship. The younger generation needs to
understand our history, our institutions, our ideals, our values, our
economy, and our relations with other nations in the world. It is com-
monplace to acknowledge that we live in an interdependent world and
function in a global economy. Specifically, we want our students to
learn about the cultures, societies, and economic systems that prevail in

G

-,

We want students to see the connec-
tion between ideas and behavior,
between the values and ideals that
people hold and the ethical conse-
quences of those beliefs.

We want our students to learn about
the cultures, so, Jeties, and ecoromic
systems that prevail in other parts of
the world and to recognize the politi-
cal and cultural barriers that divide
people as well as the common human
qualities that unite them.




History, placed in its geographic set-
ting, establishes human activities in
time and place.

Studies of history are enriched with
the literature of the period and about
the period.

other parts of the world and to recognize the political and cultural bar-
riers that divide people as well as the common human qualities that
unite them.

This framework represents an effort to strengthen education in the
history-social science curriculum while building on the best practices
contained in previous frameworks. The distinguishing characteristics of
this framework are as follows:

71 This framework is centered in the chronological study of his-
-4 tory. History, placed in its geographic setting, establishes
human activities in time and place. History and geography are
d the two great integrative studies of the field. In examining the
past and present, students should recognize that events and changes
occur in a specific time and place; that historical change has both causes
and effects; and that life is bounded by the constraints of place. Through-
out this curriculum, the importance of the variables of time and place,
when and where, history and geography, is stressed repeaiedly.

>3 This framework proposes both an integrated and correlated
**3 approach to the teaching of history-social science. The
~ teacher is expected to integrate the teaching of history with
‘%4 the other humanities and the social science disciplines. The
teacher is also expected to work with teachers from other fields, such as
the language arts, science, and the visual and performing arts, in order
to achieve correlation across subjects. Within the context of this frame-
work, history is broadly interpreted to include not only the political,
economic, and social arrangements of a given society but also its beliefs,
religions, culture, arts, architecture, law, literature, sciences, and
technology.

~3 This framework emphasizes the importance of history as a
i+ story well told. Whenever appropriate, history should be pre-
<"1 sented as an exciting and dramatic series of events in the past
d | that helped to shape the present. The teacher should endeavor
to brmg the past to life, to make vivid the struggles and triumphs of men
and women who lived in other times and places. The story of the past
should be lively and accurate as well as rich with controversies and
forceful personalities. While assessing the social, economic, political,
and cultural context of events, teachers must never neglect the value of
good storytelling as a source of motivation for the study of history.

=3 This framework emphasizes the importance of enriching the

% study of history with the use of literature, both literature of

"~ 21 the period and literature about the period. Teachers of history
and teachers of language arts must collaborate to select repre-
sentative works. Poetry, novels, plays, essays, documents, inaugural
addresses, myths, legends, tall tales, biographies, and religious literature
help to shed light on the life and times of the people. Such literatuse
helps to reveal the way people saw themselves, their ideas and values,
their fears and dreams, and the way they interpreted their own times.
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} *; This framework introduces a new curricular approach for the
. % early grades (kindergarten through grade three). In recog-
/.. nition of the shrinkage of time allotted to history-social
Ll science instruction in these grades in the recent past, and the
need for deeper content to hold the interest of children, this framework
proposes enrichment of the curriculum for these grades. While the
neighborhood and the region provide the field for exploratory activities
related to geography, economics, and local history, the students will
read, hear, and discuss biographies, myths, fairy tales, and historical
tales to fire their imagination and to whet their appetite for under-
standing how the world came to be as it is.

This framework emphasizes the importance of studying major
+ historical events and periods in depth as opposed to super-

4 ficial skimming of enormous amounts of material. The inte-

% grated and correlated a;proach proposed here requires time;

students should not be made to feel that they are on a forced march
across many centuries and continents. The courses in this framework
identify specific eras and events that are to be studied in depth so that
students will have time to use a variety of nontextbook materials, to
think about what they are studying, and to see it in rich detail and broad
scope.

This framework proposes a sequential curriculum, one in
which knowledge and understanding are built up in a care-

- j fully planned and systematic fashion from kindergarten
(Xns® through grade twelve. The sequential development of instruc-
tion that proceeds chronologically through the grades will minimize
gaps in students’ knowledge and avoid unnecessary repetition of mate-
rial among grades. Teachers in each grade will know what history and
social science content and which skills their students have studied in
previous years. At each grade level some time will be designated for
review of previously studied chronological periods, with attention to dif-
fering themes, concepts, or levels of difficulty of understanding.

e 1 This framework incorporates a multicultural perspective
. throughout the history-social science curriculum. It calls on
teachers to recognize that the history of community, state,
Z.ind region, nation, and werld must reflect the experiences of men
and women and of different racial, religious, and ethnic groups. Cali-
fornia has always been a state of many different cultural groups, just as
the United States has always been a nation of many different cultural
groups. The experiences of all these groups are to be integrated at every
grade level in the history-social science curriculum. The framework
embodies the wnderstanding that the national identity, the national her-
itage, and the national creed are pluralistic and that our national history
is the complex story of many peoples and one nation, of e pluribus
unum, and of an unfinished struggle to realize the ideals of the Declara-
tion of Independence and the Constitution.

This framework introduces a new cur-
ricular approach for the early grades
(kindergarten through grade three).

This framework emphasizes the study
of major historical events and periods
in depth.

The history of community, state,
region, nation, and world must reflect
the experiences of men and women
and of different racial, religious, and
ethnic groups.
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". This framework increases the place of world history in the
"% curriculum to three years (at grades six, seven, and ten),

v d -1 organized chronologically. While emphasizing the centrality
L2l of Western civilizations as the source of American political
institutions, laws, and ideology, the world history sequence stresses the
concept of global interdependence. Special attention is to be paid to the
study of non-Western societies in recognition of the need for under-
standing the history and cultures of Asian, African, and other non-
Western peoples. At each grade level the world history course should
integrate the study of history with the other humanities.

o vmengy pars =
. “

f" Mol nsed ;.

. This framework emphasizes the lmportance of the application
i of ethical understanding and civic virtue to public affairs. At

. each grade level the teacher of history and the social sciences
RS :\m;" will encourage students to reflect on the individual respon-
sibility and behavior that create a good society, to consider the indi-
vidual’s role in how a society governs itself, and to examine the role of
law in society. The curriculum provides numerous opportunities to dis-
cuss the ethical implications of how societies are organized and gov-
erned, what the state owes to its citizens, and what citizens owe to the
state. Major historical coniroversies and events offer an appropriate
forum for discussing the ethics of politica! decisions and for reflecting
on individual and social responsibility for civic welfare in the world !
today.

‘

~ This framework encourages the development of civic and
/4.7 democratic values as an integral element of good citizenship.
Y ) From the earliest grades students should learn the kind of
behavior that is necessary for the functioning of a democratic
society. They should learn sportsmanship, fair play, sharing, and taking
turns. They should be given opportunities to lead and to follow. They
should learn how to select leaders and how to resolve disputes
rationally. They should learn about the value of due process in dealing
with infractions, and they should learn to respect the rights of the minor-
Opportunities should be availabie for ity even if this minority is only a single, dissenting voice. These demo-
participation and for reflection onthe  cratic values should be taught in the classroom, in the curriculum, and
responsibilities of citizens in a free in the daily life of the school. Whenever possible, opportunities shovld
society. be available for participation and for reflection on the responsibilities of
citizens in a free scciety.

", _~ This framework supports the frequent study and discussion of
A /7. the fundamental principles embodied in the United States
4 &, Constitution and the Bill of Rights. In addition to the cus-
™~ .. tomary three years of United States history in grades five,
elght and eleven and the course in “Prmc1ples of American Democracy
in grade twelve, the history-social science curriculum places a con-
(inuing concern jor democratic values tinuing emphasis on democrqtic values in the relations between citizens
in the relatéions between citizens and and the state. Whether studying United States history or world history,
the state. students should be aware of the presence or absence of the rights of the
individual, the rights of minorities, the right of the citizer tc participate

We must develop in students a con-




in government, the right to speak or pubiish freely without zovernmen-
tal coercion, the right to freedom of religion, the right io trial by jury,
the right to form trade unions, and other basic democratic rights.
. 4wz, This framework encourages teachers to present controversial
4. issues honestly and accurateiy within their historical or con-
g i temporary context. History without controversy is not good
1222 .1 history, nor is such history as interesting to students as an
account that captures the debates of the times. Students should under-
stand that the events in history provoked controversy as do the events
reported in today’s headlines. Students should try to see historical con-
troversies through the different perspectives of participants. These con-
troversies can best be portrayed by using original documents such 23
newspapers, court decisions, and speeches that represent different views.
Students should also recognize that historians often disagree about the
interpretation of historical events and that today’s textbooks may be
altered by future research. Through the study of controversial issues,
both in history and in current affairs, students should learn that people
in a democratic society have the right to disagree, that different perspec-
tives have to be taken into account, and that judgments should be based
on reasonable evidence and not on bias and emotion.

RN

.4 o Thisframework acknowledges the importance of religion in
/] A - human history. When studying world history, students must
N &= & . become familiar with the basic ideas of the major religions
- and the ethical traditions of each time and place. Students are

expected to learn about the role of religion in the founding of this coun-
try because many of our political institutions have their antecedents in
religious beliefs. Students should understand the intense religious pe.s-
sions that have produced fanaticism and war as well as the political
arrangements developed (such as separation of church and state) that
allow different religious groups to live amicably in a pluralistic society.
asr . This framework proposes that critical thinking skills be

\ included at every grade level. Students should learn to detect
- bias in print and visual media; to recognize illogical thinking;
. to guard against propaganda; to avoid stereotyping of group
members; to reach conclusions based on solid evidence; and to think
critically, creatively, and rationally. These skills are to be taught within
the context of a curriculum that offers numerous opportunities to
explore examples of sound reasoning and examples of the opposite.

» . This framework supports a variety of content-appropriate

. teaching methods that engage students actively in the learning
. process. Local and oral history projects, writing projects,

. " debates, simulations, role playing, dramatizations, and coop-

erative learning are encouraged, as is the use of technology to supple-

ment reading and classroom activities and to enrich the teaching of his-

tory and social science. Video resources such as video programs and

laser discs, computer software, and newly emerging forms of educa-

Through the study of controversial
issues, students should learn that
judgments should be based on reason-
able evidence and not on bias and
emotion.

Students must become familiar with
the basic ideas of the major religious
and ethical traditions of each time and
place . . . ard the role of religion in
the founding of this country. . . .




Activities in the school and the com-
munity enlarge the classroom learning
environment and help students
develop a commitment to public
service.

tional technology can provide inva'uable resources for the teaching of
history, geography, economics, and the other disciplines.

T g amy. This framework provides opportunities for students’ partici-

-4 . pationin school and community service programs and activi-
ff 4. i ties. Teachers are encouraged to have students use the com-
. .Y...C. munity to gather information regarding public issues and
become familiar with individuals and organizations involved in public
affairs. Campus and community beautification activities and volunteer
service in community facilities such as hospitals and senior citizen or
day care centers can provide students with opportunities to develop a
commitment to public service and help link students in a positive way to
their schools and communities.
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The three major goals are interrelated;

none is developed wholly independent
of the rest.

The curriculum strands are a constant
in every grade, and each year these
basic learnings are deepened,
enriched, and extended.

Goals
and Curriculum

Strands

HE goals of this History-Social
Science Framework fall into three

broad categories: Knowledge and Cultural
Understanding, incorporating learnings from
history and the other humanities, geography,
and the social sciences; Democratic Under-
standing and Civic Values, incorporating an understanding of our
national identity, constitutional heritage, civic values, and rights and
responsibilities; and Skills Attainment and Social Participation, includ-
ing basic study skills, critical thinking skills, and participation skills that
are essential for effective citizenship.

None of these goals is developed wholly independent of the rest. All
interact within this curriculum. Study skills and critical thinking skills,
for example, are developed through challenging studies in history and
the other humanities, geography, and the social sciences. Democratic
understandings and civic values are enriched through an understandmg
of the history of the nation’s institutions and ideals. Civic participation
requires political knowledge and in-urs ethical choice.

The learnings contained in this curriculum can be enriched in
countless ways. However, teachers and curriculum developers should be
aware that for each of the three major goals, some essential learnings are
integral to the development of this history-social science curriculum.
These basic learnings serve as curriculum strands, unifying this curricu-
lum across all grades, kindergarten througk grade twelve. These basic
learnings are first introduced in the primary grades, in simple terms that
young children understand, and then regularly reappear in succeeding
years, each time deepened, enriched, and extended.

These curriculum strands are a constant in every grade, not options
to be added or dropped from one year to the next. In every grade

O
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History-Social Science
K—12 Goals and Curriculum Strands

Goal of
KNO\:’:&EDGE Gozl of
CULTURAL UNDERSTANDING
UNDERSTANDING and

CIVIC VALUES

‘CIVIC VALUES,
RIGHTS, AND
RESPONSIBILmES

CRITICAL
THINKING SKILLS _

Goal of
SKILLS ATTAINMENT
and
SOCIAL PARTICIPATION




Developing literacy in history, the
other humanities, and the social
sciences is essential to this curriculum.
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teachers will be expected to integrate and correlate these strands as part
of their teaching of the history-social science curriculum.

In the sections that follow, each of the three goals is presented,
together with its basic learnings serving as curriculum strands.

Gcaal of Knowledge
and Cultural Understandmg

Goat of
KNOWLEDGE
and

CULTURAL
UNDERSTANDING

The goal of knowledge a..d cultural understanding is pursued by
developing students’literacy in history and the other humanities (includ-
ing ethics), geography, economics, sociology, and political science. Cer-
tain essential learnings are integral to the development of each of these
literacy strands.

@ Historical
Literacy

To develop historical literacy, students must:

Develop a keen sense of historical empathy. The study of history
involves the imaginative reconstruction of the past. Ideally, the student
should have a sense of what it was like to be there, to realize that events
hung in the balance, that people living then did not know how things
ultimately would turn out. Historical empathy is much like entering into
the world of a drama, suspending one’s knowledge of “the ending” in
order to gain a sense of another era and living with the hopes and fears
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of the people of the time. In every age knowledge of the humanities
helps to develop a keen sense of historical empathy by allowing students
to see through the eyes of people who were there.

Understand the meaning of time and chronology. History inescapably
deals with the dimension of time. Children must learn the meaning of
terms such as decade, generation, century, and so on. As they grow
more mature, students should learn not only when events occurred but
also what else was happening at the same time in that society and else-
where. To define a moment in time (and place) for study is to select a
particular set of possibilities and constraints. Chronology defines rela-
tionships in time, and students should learn how major events relate to
each other in time so that the past is comprehensible rather than a cha-
otic jumble of disconnected occurrences.

Analyze cause and effect. Integral to the study of history are efforts to
understand why things happened and with what consequences; that is,

to interpret causes and effects. Historical events usually have multiple Students should learn that historical
causes and multiple effects, some of which are not recognized until long events usually have multiple causes
after the event occurs. Students should learn to tell the difference and effects and that historical inter-
between a cause and a correlation. They also need to understand that pretation of these cqusal relationships
the study of causes and effects does not yield cut-and-dried answers is open to change.

because historical interpretation is speculative and subject to change.

Understand the reasons for continuity and change. Most of the major
events studied in history are examples of change, but it is no less impor-
tant to recognize why things do not change; in other words, students
should understand the sources of continuity. In retrospect certain
changes appear to have been inevitable, but students will miss the drama
of history if they do not realize that things might have turned out other-
wise. What ideas, traditions, and values explain the absence of change?
What combination of ideas and events explains the emergence of new
patterns?

Recognize history as common memory, with political implications.
Throughout recorded time, societies have used their history as a vehicle
for maintaining their identity as a people and a nation. The study of his-
tory allows people to explain and transmit their ideals and traditions to
the younger generation. In tightly controlled societies the historical
record may be altered to redefine public consciousness of the past and to
regulate the public’s loyalties; in democratic societies the historical
record is open to debate, revision, conflicting interpretations, and
acknowledgment of past mistakes.

Understand the importance of religion, philosophy, and other major
belief systems in history. To understand why individuals and groups
acted as they did, we must see what values and assumptions they held,
what they honored, what they sought, and what they feared. By studying By studying a people’s religion, philos-

a people’s religion and philosophy as well as their folkways and tradi- ophy, fo{kways, and trad{tions, stu-
tions, we gain an understanding of their ethical and moral commit- dent;s' gain an understanding of a cul-
ments. By reading the texts that people revere, we gain important ture’s ethical and moral commitments.

insights into their thinking. The study of religious beliefs and other ideo-
logical commitments helps explain both cultural continuity and cultural
conflict.
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At the core of ethical teaching is
respect for each person as a unique
individual.

Concern for ethics and human rights
is universal.

M Ethical
Literacy

& To develop ethical literacy, students must:

Recognize the sanctity of life and the dignity of the individual. At the
core of ethical teaching is respect for each persen as a unique individual.
Governmental policies that disregard the value of human life or that
condone inhuman practices are unethical. The curriculum offers many
opportunities to explore human rights as an ethical issue.

Understand the ways in whick different societies have tried to resolve
ethical issues. Students should examine the major religious and phailo-
sophical traditions in Western and non-Western societies, particularly in
their efforts to establish standards of behavior and values for achieving
the good life and the good society.

Understand that the ideas people profess affect their behavior. Stu-
dents should understand the connection between ideas and actions,
between ideology and policy, between policy and practice. Whether they
are studying the Holocaust or slavery or some other instance of inhu-
manity, students should recognize the ethical implications of ideology.

Realize that concern for ethics and human rights is universal and
represents the aspirations of m~z and women in every time and place.
Students should be aware of slave revolts in ancient times; of individuals
such as Mohandas K. Gandhi who led popular movements for freedom;
of Bishop Desmond Tutu, Nobel laureate and outspoken opponent of
apartheid; of Christians who risked their lives to save Jews during the
Holocaust; of dissidents who risk their lives to reveal the gulags in the
U.S.S.R.; and of historic documents such as the United Nations’ Uni-
versal Declaration of Human Rights.

il Cuitural
Literacy

To develop cultural literacy, .tudents must:

Understand the rich, complex nature of a given culture: its history,
geography, politics, literature, art, drama, music, dance, law, religion,
philosophy, architecture, technology, science, education, sports, social
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structure, and economy. Cultural literacy includes but is not limited to
knowledge of the humanities. True cultural literacy takes many years to
develop, whether one is a student of a foreign country or a student of
one’s own society. Students should not be under the illusion that they
truly know another society as a result of studying it for a few weeks or
even for a year. At the very least they should learn how difficult it is to
master a culture and should be encouraged to recognize that education
is a lifelong process.

Recognize the relationships among the various parts of a nation’ cul-
tural life. Mature students should come to appreciate the ways that a
nation’s literature and arts react to and comment on events in its politi-
cal and social development. They also should study and appreciate the
interactions among a nation’s governmental system, economic structure,
technology, arts, and press. None of the elements of a culture exists in a
vacuum, and students will come to understand the connections as they
develop a deeper knowledge of the constituent parts.

Learn about the mythology, legends, values, and beliefs of a people.
Ideas are important; to understand a society, students must perceive
what ifs members believe about themselves, what stories and tales
explain their origins and common bonds, what religious tenets embody
their ethical standards of justice and duty, what heroes capture their
imagination, what ideals inspire their sense of purpose, and what visual
images portray their idea of themselves as a people.

Recognize that literature and art reflect the inner life of a people.
Artists and writers tend to have sensitive antennae. In their work artists
and writers record the hopes, fears, aspirations, and anxieties of their
society. A culture cannot be fully undersiood withcut knowledge of the
poems, plays, dance, visual art, and other works that express its spirit.

Develop a multicultural perspective that respects the dignity and
worth of all people. Students should learn from their earliest school
years that our nation is composed of people whose backgrounds are
rooted in cultures around the world. They should develop respect for the
human dignity of all people and understanding of different cultures and
ways of life.

@ Geographic
Literacy

To develop geographic literacy, students must:

Develop an awareness of place. Geography is fundamentally con-
cerned with the study of place. Historical and contemporary events have
occurred in particular places, and generally there are reasons why those

Students should develop respect for
the human digniiy of all people and
understanding of different cultures
and ways of life.




To understand human events, stu-
dents must first understand the char-
acteristics of the places in which those

events occurred.

Students should develop understand-
ing of major environmental issues and
the consequences of human decisions

that affect the environment.

events unfolded where they did. To understand human events, students
must first understand the characteristics of the places in which those
events occurred. Physical characteristics of a place include its land-
forms, water bodies, climate, soils, natural vegetation, and animal life.
Human characteristics include the population; the full array of human
activities and settlement patterns on the land; the ideological, religious,
and philosophical beliefs of its people; and their political and social
institutions. In describing a place, students should be able to identify its
physical and human characteristics and to explain how these features
are interrelated to form the unique character of that place. Through this
curriculum students should learn about the earth’s continents, the signif-

icant countries and cities, the dominant landscape features of the earth, ™\

and the physical and cultural contexts in which these places exist.

Develop locational skills and understanding. To study geography,
students must be able to use map and globe skills to determine absolute
locations in terms of the map grid; determine directions on the earth’s
surface; measure distances between places; and interpret information
available through the map’s legend, scale of miles, and symbolic
representations.

Students also should be able to judge the significance of the relative
location of a place. They should, for example, learn to judge the impor-
tance to a settlement of location on a natural harbor or in a fertile river
valley, close to a major economic resource, along a major trade route, or
in proximity to major markets. As students mature in their geographic
thinking, they should learn to analyze how the relative location of a
place confers important advantages or disadvantages, consider how
these relative advantages or disadvantages can change over time, and
determine how such changes have influenced the course of human his-
tory in that place.

Understand human and environmental interaction. One of the most
dynamic aspects of geographic education is the study of the ways people
and environments interact in the huinan modification of the landscape.
From the earliest grades students can examine how people in their
neighborhood and locality are “changing the land” by tearing down old
structures and building new ones, converting agricultural lands to urban
use, or turning desert lands into agricuitural oases. Later, students learn
that this process of environmental modification in the development of
cities, resort areas, and farmlands has been a dominant theme through-
out human history. Geographic systems are in constant flux because of
both physical and human influences. Natural resources gain value only
through human need, and human need changes over time. Students
should develop understanding of the major environmental issues con-
fronting modern societies and of the consequences, intentional and
unintentional, of human decisions that affect the environment.

Understand human movement. Humans have been on the move since
the beginning of history. Students can observe how early humans
migrated from place to place in quest of food, water, and security. They
can analyze how, later in history, great migrations carried people from
one continent to another in the search for places of greater opportunity.
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They should understand major patterns of domestic and international
migration, changing environmental preferences and settlement patterns,
and the frictions that develop between population groups from broadly
distinct cultural regions. Students should also analyze how much of the
landscape of cities and countryside is today marked by transportation
networks providing for the continual movement of goods, people, ideas,
and information throughout a globally interdependent world. For geog-
raphers, this theme is vital because movement promotes the diffusion of

ideas, technological innovations, and goods and thereby sets change in
motion.

Understand world regions and their historical, cultural, economnic,
and political characteristics. Geographers cannot deal with all the earth
at once. For that reason, the concept of region has developed. In this
curriculum a local neighborhood may be studied as a region largely
composed of Asian or Hispanic immigrants. A Puritan New England
colony may be studied as a region largely defined by religious affiliation.
Renaissance England or post-World War II America are examples of
politically defined regions. The Pacific Basin nations and nations of the
North Atlantic Alliance are regions of economic, political, and cultural
interaction.

An understanding of the major regions of the Western and non-
Western worlds is of major importance if students are to appreciate the
growing interdependence and global complexity of their world.

B Economic
Literacy

To develop economic literacy, students must:

Understand the basic economic problems confronting all societies.
Basic to all economic decision making is the problem of scarcity. Scar-
city requires that all individuals and societies make choices about how
to use their productive resources. Students need to understand this basic
problem confronting all societies and to examine the ways in which eco-
nomic systems seek te resolve the three basic economic problems of

choice (determining what, how, and for whom to producc) created by
scarcity.

Understand comparative economic systems. Beginning in the elemen-
tary school, students should be introduced to the basic processes
through which market economies function and to the growing network
of markets and prices that reflect shifting supply and demand conditions
in amarket economy. In later years students should be able to compare
the origins and differentiating characteristics of traditional, command,
market, and “mixed” economic systems. Students should understand
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tance if students are to appreciate the
growing interdependence and global
complexity of their world.

Students must understand the Hasic
economic problems confronting all
societies.




the mechanisms through which each system functions in regulating the
distribution of scarce resources in the production of desired goods and
services, and they should analyze their relationships to the social and
political systems of the societies in which they function.

Understand the basic economic goals, performance, and problems of
our society. Students need to be able to analyze the basic economic
goals of their society; that is, freedom of choice, efficiency, equity, full
employment, price stability, growth, and security. Students should also
recognize the existence of trade-offs among these goals. They need to
develop analytical skills to assess economic issues and proposed
governmental policies in light of these goals. They also need to know
how to explain or describe the performance of the nation’s economy.
Finally, students need opportunities to examine some of the local,
national, and global problems of the nation’s mixed economy, including
(1) inflationary and deflationary pressures and their effects on workers’
real earnings; (2) underemployment and labor; (3) the persistence of
poverty in a generally productive economy; (4) the rate of growth and
worker production and hence material output; and (5) the successes and
failures of governmental programs.

Understand the international economic system. Students need to
understand (1) the organization and importance of the international
economic system; (2) the distribution of wealth and resources on a
global scale; (3) the struggle of the “developing nations™ to attain eco-
nomic independence and a better standard of living for their citizens;
(4) the role of the transnational corporation in changing rules of
exchange; and (5) the influence of political events on the international
economic order.

B Sociopolitical
Literacy

To develop sociopolitical literacy, students

Understand the close relationship between social and political sys-
tems. To understand the political system of a society, students must also
understand the social system. The two systems are interrelated, with the
social values of a society reflected in its political institutions. By the time
they reach grade ten, students normally are ready to examine social and
political relationships; to analyze how social status, social mobility,
political power, and prestige are distributed within a society; and to ana-
lyze how these factors affect the opportunities that are available to men
and women of all walks of life and of all ethnic and racial backgrounds.

Understand the close relationship between society and the law. To
understand a society, one must understand the relationship between that




society and its laws. In studying the United States, for example, students
should come to understand that important public issues and controver-
sies that are not resolved within the social institutions of the society reg-
ularly make their way into the political system and the courts for their
ultimate resofuiion. Students should observe that in recent years every
major social issue, whether civil rights, equal educational opportunity,
abortion, or criminal justice, has reached the courts. They should come
to understand that the interpretations of the Constitution reached by the
courts are the result of human decisions, which are influenced by chang-
ing perceptions of the fit between constitutional principles and social
realities. They also should come to understand how judicial decisions, in
turn, influence society’s goals and values, its institutions, and the atti-
tudes of individual citizens.

Understand comparative political systems. Students should learn
about the differences between democratic and nondemocratic political
systems, and they should be able to describe the critical characteristics
of each system. In analyzing contemporary and historical societies, stu-
dents should critically examine such questions as how governments gain
power over people and land; to what extent power is allocated among
citizens and between citizens and government; how governmental power
is limited, maintained, and transferred; what protections exist against
the abuse of that power; and what provisions exist for the protection of
individual and minority rights and freedoms, an independent judiciary
and press, and the processes of constitutional choice and the consent of
the governed. Finally, students should consider the significance of all
the foregoing on the lives of individual citizens.

AN 7 o

Goal of
DEMOCRATIC
UNDERSTANDING

and
CIVIC VALUES

Students must understand political
and social systems, the relationship
between a society and its laws, and the
differences between democratic and
nondemocratic political systems.
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Understanding our nation’s identity,
its constitutional heritage, and its
civic values prepares our students for
their rights and responsibilities in a
pluralistic society.

Students must understand the plural-
istic, multicultural nature of Ameri-
can society and the historic struggle to
extend constitutional guarantees of
equality and freedom to all.

The curricular goal of democratic understanding and civic values
is centered on an essential understanding of the nation’s identity and
constitutional heritage; the civic values that undergird the nation’s con-
stitutional order and promote cohesion across all groups in a pluralistic
society; and the rights and respensibilities of all citizens.

National
Identity

To understand this nation’s identity, students
must:

Recognize that American society is now and always has been pluralis-
tic and multicultural. From the first encounter between indigenous peo-
ples and exploring Europeans, the inhabitants of the North American
continent have represented a variety of races, religions, languages, and
ethnic and cultural groups. With the passage of time, the United States
has grown increasingly diverse in its social and cultural composition.
Yet, even as our people have become increasingly diverse, there is broad
recognition that we are one people. Whatever our origins, we are all
Americans.

Understand the American creed as an ideology extolling equality and
freedom. The American cre~ is derived from the language and values
found in the Declaration of Independence, the Constitution, and the Bill
of Rights. Its themes are echoed in patriotic songs such as “America the
Beautiful” (“. . . and crown thy good with brotherhood, from sea to
shining sea”) and “America” (“. . . from every mountainside, let free-
dom ring”). The creed provides the unifying theme of Martin Luther
King, Jr.’s oration, “I Have a Dream” “I have a dream that one day this
nation will rise up and live out the true meaning of its creed: We hold
these truths to be self-evident, that all men are created equal. . . . This
will be the day when all of God’s children will be able to sing with new
meaning, ‘My Country, "Tis of Thee, Sweet Land of Liberty. . . . ’”
Students should learn the radical implications of such phrases as “all
men are created equal” and study the historic struggle to extend to all
Americans the constitutional guarantees of equality and freedom.

Recognize the status of minorities and women in different times in
American history. Students should be aware of the history of prejudice
and discrimination against minorities and women as well as efforts to
establish equality and freedom. Students should understand how differ-
ent minorities were treated historically and should see historical events
through a variety of perspectives.

Understand the unique experiences of immigrants from Asia, the
Pacific islands, and Latin America. Students should examine the cul-




tural, political, and economic sources of contemporary immigration
from these areas to understand the changing demography of California
and the United States. Attention should be paid to the contributions of
immigrants from Asia, the Pacific islands, and Latin America to life and
culture in the United States.

Understand the special role of the United States in world history as a
nation of immigrants. The multicultural, multiracial, multiethnic, multi-
religious character of the United States makes it unusual among the
nations of the world. Few, if any, nations can match the United States
when compared on a scale of social heterogeneity; few, if any, have
opened their doors so wide to immigration and provided such relatively
easy access to full citizenship. At the same time students should analyze
periodic waves of hostility toward newcomers and recognize that the
nation has in different eras restricted immigration on the basis of racial,
ethnic, or cultural grounds.

Realize that true patriotism celebrates the moral force of the Ameri-
can idea as a nation that unites as one people the descendants of many
cultures, races, religions, and ethnic groups. The American story is
unfinished, for it is a story of ideals and aspirations that have not yet
been realized. It is a story that is in the making; its main characters are
today’s students, their parents, and their friends. Unlike other historical
events that are wholly in the past, this is a story whose beginning can be

traced to the nation’s founding and whose outcome rests in the students’
hands.

@ Constitutional
Heritage

Q‘%ﬁ“e“,é’f,"“;@,@w%,gw-; To }lnderstand the nation’s constitutional
Gelitniibnbiidanéfiteda| heritage, students must:

Understand the basic principles of democracy. Students need to
understand the central dilemma that confronts all societies and the basic
principles that guide the democratic resolution of that dilemma: how to
endow civil government with enough power to govern efficiently and yet
to limit that power to protect against the tyranny of government and its
infringement on the property and liberty of individual citizens. Students
need to understand how the Founding Fathers of this nation struggled
with these issues and, writing in the context of the American Enlighten-
ment and their religious traditions, framed a Constitution of principles
that created a democratic form of government; instituted the rule of law
over rulers and the ruled alike; and conferred the basic guarantees of a
free society through such fundamental mechanisms as representative
government, separation of powers, a system of checks and balances, and
limitations on terms of office.

America, as a nation, unites as one
people the descendants of many cul-
tures, races, religions, and ethnic
groups. The American story is unfin-
ished, and the outcome rests in the
students’ hands.

Students must understand the
nation’s constitutional heritage and
the principles of the Constitution that
created our democratic form of
government.
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Students need to understand the prin-
ciple that democratic government
exists for the people and that the peo-
ple rule through the processes of con-
stitutional choice and consent of the
governed.

Students must understand the quali-
ties and individual responsibilities
required of citizens in a democracy
the full realization of this govern-
ment’s highest ideals.

Students also need to understand the principle that democratic
government exists for the people and that the people rule through the
processes of constitutional choice and consent of the governed. At the
same time students must understand the importance of protecting the
rights of minorities against the tyranny of majority rule. They need to
develop appreciaiion for the guarantees provided in the Bill of Rights
and for the importance of a democratic system’s procedural rules that
ensure, for example, due process, a free press, periodic elections, and the
peaceable change of government through procedural rules that guaran-
tee that the majority decides. Students also should understand how the
Constitution has been amended and improved over time.

Understand the historical origins of basic constitutional cuncepts
such as representative government, separation of powers, and trial by
jury. Students need to develop an understanding of the concepts of con-
stitutional government in their historical context. They should examine
key documents, including the Magna Carta, the English Bill of Rights,
the Mayflower Compact, and the Fundamental Crders of Connecticut,
as milestones in the development of democratic government. They need
also to study those ideas of the Enlightenment that influenced the
authors of the Constitution, especially the ideas of John Locke on natu-
ral rights and on the social and government contract; of Charles-Louis
Montesquieu on the character of British liberty and the institutional
requirements for its attainment; and of Oliver Cromwell’s Common-
wealth Tradition. Students should understand that the ideas 2nd writ-
ings of the leading thinkers of the European Enlightenment were widely
quoted in the colonies and that these ideas and writings were discussed
by Whigs and Tories alike. This historical context is important for stu-
dents to understand because it explains the importance o1 the Constitu-
tion as the most enduring monument of the American Enlightenment.

B Civic Values, Rights,
and Responsibilities

To understand civic values, rights, and
responsibilities, studeats must:

Understand what is required of citizens in a democracy. Students
must develop understanding of the qualities required of citizens in a
democracy. They need to understand, for example, that a democratic
society depends on citizens who will take individual responsibility for
their own ethical behavior, control inclinations to aggression, and attain
a certain level of civility on their own by choosing to live by certain
higher rules of ethical conduct. Students need to understand why a
democracy needs citizens who value give-and-take on issues, who do not
feel it necessary to go to war over every idea, and who seek the middle




ground on which consensus and cooperation can flourish.

Students need also to understand that the democratic process
ensures its citizens a field of fair play so one can gracefully accept the
loss of a debate or an election on the certain knowledge that there is
always the chance to compete again. These are essential insights for stu-
dents to acquire, for they are the basis for peaceful elections in a democ-
racy, for the orderly transfer of power, and for the readiness of winners
and losers alike to join ranks behind the candidate elected in a fair con-
test. Finally, students need to develop a deep and abiding commitment
to democratic values in their individual and social behavior.

Understand individual responsibility for the democratic system. Stu-
dents need to understand the inherent strengths of the democratic sys-
tem. But they also need to ponder its fragile nature and the processes
through which democracies perish: through erosion of democratic pro-
tections; through lack of effective leadership or governance; through
indifference of citizens to their rights and responsibilities under the Con-
stitution and the Bill of Rights; through lack of will or courage; through
selfishness and alienation; and through usurpation of power by tyrants
or antidemocratic extremist groups. Students need to develop apprecia-
tion for the informed commitment a democracy requires of its citizens to
maintain its basic freedoms. They need to understand that critical think-
ing and independence of mind are essential characteristics of citizens in
a free society and that education develops the critical intelligence neces-
sary for good citizenship. Students need to understand the importance
to a democracy of citizens who are willing to participate actively in
government, think critically and creatively about issues, confront the
unresolved problems of the society, and work through democratic pro-
cesses toward the fuller realization of its highest ideals in the lives and
opportunities of all its citizens.

Goal of Skills Attainment
and Social Participation

S

Goal of
SKILLS ATTAINMENT
and
SOCIAL PARTICIPATION

Students need to understand the
inherent strengths of tie democratic
system and to recognize the processes
through which democracies perish.
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Skills are attained through practice
while students learn the content of the
history-social science curriculum.

The history-social science curriculum
must promote the learning of skills
that lead to civic compelence.

The curricular goal of skills attainment and social participation is
pursued by developing students’ participation skills, critical thinking
skills, and basic study skills.

W Participation
Skills

While the ability to work with others is an
asset in any society, it is a requirement for citi-
zenship in a democracy. Democratic govern-
ment depends on citizens who are actively involved as well as informed.
Civic competence requires the skills that make joint effort and effective
cooperation possible. It also requires a willingness to work for the
common good. As a major conduit by which the democratic heritage is
passed to each new generation, the history-social science curriculum
must promote the learning of skills that lead to civic competence.

To participate effectively in society, students need to:

Develop personal skills. Among the personal skills that students
should develop are sensitivity to the needs, problems, and asplratlons of
others; the ability to express personal convictions; recognition of per-
sonal blases and prejudices; an understanding of people as individuals
rather than as stereotypical members of a particular group; and the abil-
ity to adjust one’s behavior to work effectively with others.

Develop group interaction skills. Among the group interaction skills
that students should develop are willingness to listen to the differing
views of others; ability to participate in making decisions, setting goals,
and planning and taking action in a group setting; leadership skills and
the willingness to follow; skills of persuading, compromising, debating,
negotiating, and resolving conflicts; and ability to confront controver-
sial issues in ways that work toward reasoned solutions free of aggres-
sions that destroy group relations.

Develop social and political participation skills. Among the social
and political participation skills that students should develop are ability
to identify issues that require social action; commitment to accept social
responsibilities associated with citizenship; willingness to work to influ-
ence those in political power to preserve and extend justice, freedom,
equity, and human rights; willingness to assume leadership roles in clari-
fying goals and mobilizing groups for political action; and willingness to
accept the consequences of one’s own actions.




B Critical Thinking
Skills

The skills involved in critical thinking
enable students to question the validity and

‘ meaning of what they read, hear, think, and
believe. Critical thinking requires a questioning mind and a skeptical
withholding of assent about the truth of a statement until it can be criti-
cally evaluated. While suck skills are developed through everyday living
as well as by schooling, the history-social science classroom is an espe-
cially appropriate setting for developing such skills. The ability to think

The ability to think critically about

critically about public issues, candidates for office, and decisions of public issues, candidates for o,,. e,
government officials is an esscntial attribute of good citizenship in a and governmental decisions is an
democratic society. Students learn critical thinking skills by confronting essential attribute of good citizenship

issues and writing analytical commentaries. In reading documents and
other original materials, students have an opportunity to interpret the
writer’s language and to extract meaning. When original texts such as
the Declaration of Independence, the Constitution, or the Seneca Falls
Declaration are read to supplement or replace the textbook, critical dis-
cussion and thinking are promoted. Writing about the subject matter of
history and social science gives students valuable experience in thinking
through their ideas and articulating them.

The following critical thinking skills are to be developed in the con-
text of the history-social science curriculum:

Defizie and clarify problems. Included in these skills are the ability to
identify central issues or problems, to determine which information is
relevant, to make distinctions between verifiable and unverif;able
information or between essential and incidental information, and to
formulate appropriate questions leading to a deeper and clearer under-
standing of an issue.

Judge information related to a problem. This skill requires ability to
distinguish among fact, opinion, and reasoned judgment; to determine
whether statements are consistent with one another and with the context
from which they are taken; to identify unstated assumptions; and to rec-
ognize stercotypes, clichés, bias, propaganda, and semantic slanting.

Solve problems and draw conclusions. Included in these skills are the
ability to decide whether the information provided is sufficient in qual-
ity and quantity to justify a conclusion; to identify reasonable alterna-
tives for the solution to a problem,; to test conclusions or hypotheses;
and to predict probable consequences of an event, a series of events, or a
policy proposal.

in a democratic society.
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The most basic skills of the history-
social science fields involve obtaining
information and judging its value,
reaching reasoned conclusions based
on evidence, and developing sound
judgment.

Basic Study
Skills

Basic study skills are the skilis that students
must have in order to acquire knowledge; they

are skills that make formal education possible.

Most basic skills are not learned primarily through the history-social
science curriculum, but some are special to this area of study. The most
basic skills of the history-social science fields involve obtaining infor-
mation and judging its value, reaching reasoned conclusions based on
evidence, and developing sound judgment. The skills also include the
ability to discuss and debate and the ability to write a well-reasoned and
well-organized essay. These skills are outcomes of a well-constructed
program, and they take time and practice to develop. Examples of prac-
tice include sustained reading and sustained writing.

The basic skills of history-social science include the ability to:

L.

Acquire information by listening, observing, using community
resources, and reading various forms of literature and primary
and secondary source materials.

Locate, select, and organize information from written sources,
such as books, periodicals, government documents, encyclope-
dias, and bibliographies.

. Retrieve and analyze information by using computers, micro-

film, and other electronic media.

. Read and interpret maps, globes, models, diagrams, graphs,

charts, tables, pictures, and political cartoons.

. Understand the specialized language used in historical research

and social science disciplines.

. Organize and express ideas clearly in writing and in speaking.
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This curriculum requires an inte-
grated and sequential development of
its goals throughout the courses as
well as cooperative planning among
teachers.

Course
Descriptions

HE course descriptions that follow
provide an integrated and sequential
development of the goals of this curriculum.
Specific learning activities are included in
these course descriptions, but they are
intended to be illustrative. Imaginative
teachers will create their own curricular activities to engage student
participation. Specific works of literature are included in these course
description' but these too are meant to be illustrative. Annotated bibli-
ographies in forthcoming editions of the History-Social Science Model
Curriculum Guide, Kindergarten Through Grade Eight and the Model
Curriculum Standards, Grades Nine Through Twelve will provide a
broad range of readings to enrich these studies, including selections for
limited-English-proficient students.

Implementation of this integrated and correlated curriculum
requires ceoperative planning among teachers from different subject
areas, as well as school librarians, and should promote team teaching
and other collaborative strategies. Teachers should draw on community
resources, a wide variety of books, computer software, films, and other
visual materials. In addition to presenting subjects for class discussion,
teachers should provide for students’ active learning through experi-
ences such as civic participation, community service, debates, role play-
ing, simulations, mock trials, collaborative and individual projects,
preparation of local and oral histories, mapping activities, and coopera-
tive learning.

This curriculum attempts to bridge the barriers between the related
disciplines and to enable students *. see the relationships and connec-
tions the.t exist in real life. The measure cf its success will lie not only in
test scores but also in the extent to which students develop empathetic
insight into the life of other times and places, as well as enlightened

-
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understanding of their own time and place. The titles of courses for Xin-
dergarten through grade twelve are as follows:

Kindergarten—Learning and Working Now and Long Ago

Grade One—A Child’s Place in Time and Space

Grade Two—People Who Make a Difference

Grade Three—Continuity and Change

Grade Four—California: A Changing State

Grade Five—United States History and Geography: Making a New
Nation

Grade Six—World History and Geography: Ancient Civilizations

Grade Seven—World History and Geography: Medieval and Early
Modern Times

Grade Eight—United States History and Geography: Growth and
Conflict

Grade Nine—Elective Courses in History-Social Science

Grade Ten—World History, Culture, and Geography: The Modern
World

Grade Eleven—United States History and Geography: Continuity
and Change in the Twentieth Century

Grade Twelve—Principles of American Democracy (One Semester)
and Economics (One Semester)
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The United States
History Courses

The curriculum departs from current practice by significantly
increasing the time allocated to chronological history. The three courses
in United States history (grades five, eight, and eleven) and the three
courses in world history (grades six, seven, and ten) have the following
characteristics:

1. Beginning with grade six, each course in this series contributes
to students’ learning of historical chronology. The course in
grade six emphasizes the ancient world to A.D. 500. The grade
seven course continues world history through medieval and
early modern times, A.D. 500—1789. The grade eight course
establishes the new American nation in the context of the Euro-
pean Enlightenment, with which the grade seven course just
concluded, and emphasizes the vears 1783—1914. The grade ten
course emphasizes the modern world, 1789 to the present day.
The grade eleven course empiasizes United States history in the
twentieth century. This interplay between world and United
States history helps students recognize the global context in
which their nation’s histery developed and allows teachers to
illustrate events that were developing concurrently throughout
the world.

2. Each course give- major emphasis to a selected historical period
that students will study in denth. The accompanying chart illus-
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The curriculum significantly increases
the time cllocated to chronological
history, provides opportunities for
study in depth, and emphasizes the
importance of connecting with past
learnings.
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Chronological Emphases for Courses in World
and United States History and Geography

«

Ancient Werld . Medieval and Early Modern World - S Modern World

(to A.D.500) . - (500—1450) (1450—1789) (1789 to present)

Grade Five:
U.S. History:
Making a New Nation

Linking to the Present

Grade Six: [
Ancient World ————
to A.D.500

Grade Seven
Medieval and Early
Modern World to 1789 ... toPresent
3 i
K’ :"j EQ.i
5 - i
e Grade Eight:
3 L U.S. Growth and Conflict
o . 1783—1914 ... toPresent
P "
E‘;j v Grade Ten:
The Modern World
Linking Pastto . . . 1789 to Present

Grade Eleven:

U.S. Continuity and Change
Linking Pastto . . . 1900 to Present
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trates the periods to be emphasized in these courses. By limiting
the years to be studied in each course, this plan provides the
time needed to develop these studies in depth and makes it more
likely students will retain what they have learned. These out-
comes cannot be achieved through the supérficial treatment that
results from rushing across the whole of United States or world
history in one survey course.

3. Beginning witk grade seven, each course provides for a review of
learnings from earlier grades. Each of these courses begins with
one or more review units titled, “Connecting with Past Learn-
ings.” The purpose of these units is not to cover everything that
was studied in earlier years but to review selectively some essen-
tial historical antecedents of the period under study. In all of
these reviews, the purpose is not to retread old ground but to
develop some deeper understandings that were not possible
when students were younger. T hese review units ensure that
learnings of the ancient world will be reinforced in grades seven
and ten and that learnings of the medieval and early modern
worlds will be reinforced in grades eight, ten, and eleven. Learn-
ings of our nation’s seventeenth and eighteenth century begin-
nings are reinforced in grades eight and eleven.

4. Kach course provides opportunities to link the past with the
Dpresent. In the United States history sequence, the courses in
grades five and eight both conclude with major units titled,
“Linking Past to Present.” Each of these units brings the study up
to the present day by expanding on the major themes empha-
sized in the course. In the world history sequence, the courses in
grades six and seven give recurrent attention to the contribu-
tions of the past to the modern world. In grades ten and eleven,
students are brought to the present day through studies of the
great changes of the twentieth century that have shaped the
world in which students live.
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The Primary Curriculum, Kinder
Through Grade Three
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Developmental Considerations

Beginning with kindergarten, the primary curriculum builds on the
important learnings young children have already developed during
infancy and their early preschool years. By the time they enter kinder-
garten, most children have developed important space, time, and causal
understandings. These understandings connect and orient each child
within his or her world. For most children, the world is not a buzzing,
booming confusion, but is orderly, rule-governed, and predictive.

To extend these important spatial, temporal, and causal under-
standings, teachers must recognize the critical role the “home base”
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The primary curriculum builds on the
important learnings young children
have already developed during
infancy and their 2arly preschool
years and then meves outward
through geography and back in time
through history to link the child with
people from the past.
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plays for the young child. Geographic and historical forays in space and
back through time must always be connected with the young child’s
immediate world and with the fund of meanings the child already has
acquired. These primary studies, therefore, begin each year by centering
first on the child’s immediate present. Studies each year then move spa-
tially outward to develop important linkages with the larger geographic
and economic world. Studies each year also reach back in time to link
the child with people, ordinary and extraordinary, who came before and
whose stories build sensitivity and appreciation for times past and for
the long continuity of human experience.

A summary of the course titles for kindergarten and grades one
through three, with major subtitles, is as follows:

Kindergarten Learning and Working Now and Long Ago
e Learning to Work Together
e Working Together: Exploring, Creating, and Communicating
e Reaching Out to Times Past v

Grade One A Child’s Place in Time and Space
¢ Developing Social Skills and Responsibilities
¢ Expanding Children’s Geographic and Economic Worlds
¢ Developing Awareness of Cultural Diversity, Now and Long
Ago
Grade Two—People Who Make a Difference
e People Who Supply Our Needs
e Our Parents, Grandparents, and Ancestors from Long Ago
® People from Many Cultures, Now and Long Ago

Grade Three—Continuity and Change
¢ Our Local History: Discovering Our Past and Our Traditions
e Cur Nation’s History: Meeting People, Ordinary and Extraor-
dinary, Through Biography, Story, Folktale, and Legend

M Kindergarten
Learning and Working
Now and Long Ago

In kindergarten children learn what is
necessary for good civic behavior in
the classroom and in the larger
societ.

In kindergarten children first begin to under-
stand that school is a place for learning and
working. Most children arrive for their first
school experience eager to work and learn. Most will be woiing in
groups for the first time. They must learn to share, to take turns, te
respect the rights of others, and to take care of themselves and their own
possessions. These are learnings that are necessary for good civic behav-
ior in the classroom and in the larger society. Children can also dis.over
how other people have learned and worked together by hearing storie-
of times past.

4'7




Learning to Work Together

To help children learn their way as learners, workers, and class-
room participants is the purpose of this first study. In the daily life of the
kindergarten, children are invited to work centers and activities,
encouraged to participate, and given guidance in acquiring the complex
skills involved in working with others. They must learn to share the
attention of the teacher with others and learn to consider the rights of
others in the use and care of classroom materials.

Such learnings will be deepened and enriched if teachers use class-
room problems that inevitably arise as opporiunitics for critical think-
ing and problem solving; for example, problems in sharing scarce
resources or space with others or in planning ahead and bringing one’s
activity to a conclusion to be on time for the next. Children need help in
analyzing problems such as these; considering why the problem arose;
considering other alternatives they might have tried in coping with the
problem; developing awareness of how alternative behaviors might
bring different results in the ways that others i the group respond to
them; and learning to appreciate behaviors and values that are consis-
tent with the democratic ethic. Children must have opportunities to dis-
cuss these more desirable behaviors, try them out, and examine how
they lead to more harmonious and socially satisfying relationships with
others.

To further support these learnings, teachers should introduce
stories, fairy tales, and nursery rhymes that incorporate conflict and
raise value issues that are both interesting and understandable for young
children. A few examples of such stories are “Jack and the Beanstalk,”
“Goldilocks and the Three Bears,” selections from Aesop’s Fables, and
Virginia Hamilton’s The People Could Fly. In discussing these stories,
children <hould identify the behavior of characters in the story, observe
the effect of this behavior on others, examine why characters behaved as
they did, and consider whether other choices could have changed the
results. These discussions are intended to help children think through
the consequences of behavior and to help them acquire those values of
deliberation and individual responsibility that are consistent with the
democratic ethic.

Working Together: Exploring, Creating, and Communicating

A second major goal of this kindergarten curriculum is to help chil-
dren build their sense of self and self-worth through extending their
understanding of the immediate world and deepening their appreciation
of their own ability to explore, create, solve problems, communicate, and
assume individual and group responsibilities in classroom activities.

Children should have opportunities, under the teacher’s guidance,
to explore the school and its environs, a new world for these children, as
well as the landscape in the neighborhood, including its topography,
streets, transportation systems, structures, and human activities.

Children should have opportunities to use large building blocks,
wood, tools, and miniature vehicles as well as a variety of materials from
a classroom box filled with imaginative and improvisational objects,
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Teachers should introduce stories,
Jfairy tales, and nursery rhymes that
incorporate conflict, raise value
issues, and help students to reach out
to times past.

Children build their sense of self and
self-worth and assume individual and
group responsibilities in classroom
activities.
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Children take their first vicarious
steps into times past. Well-selected
stories can help children develop a

beginning sense of historical empathy.

Children will learn more about their
responsibilities to other people, will
explore theiy geographic and eco-
nomic world, and will develop an
awareness of cultural diversity
through literature-enricied
experiences.

clothing, workers’ hats, and the like in order to construct real and
imagined neighborhood structures. Activities in these centers carried on
through group play become important beginnings of map work for
young children. Children should be encouraged to build neighborhoods
and landscapes and to incorporate such structures as fire stations, air-
ports, houses, banks, hospitals, supermarkets, harbors, and transporta-
tion lines. Picture files, stories, and books should be used to deepen
children’s information about the places they are creating and the work
that is carried on in them. In all of these activities, children should
understand the importance of literacy as a means of acquiring valuable
information and knowledge.

Reaching Out to Times Past

A third goal of this kindergarten curriculum is to help children take
their first vicarious steps into times past. Well-selected stories can help
children develop a beginning sense of historical empathy. They should
consider how it might have been to live in other times and places and
how their lives would have been different. They should observe different
ways people lived in earlier days; for example, getting water from a weli,
growing their food, making their clothing, and having fun in ways that
are different from those of today. They can compare themselves with
children in such stories as Daniel’s Duck by Clyde R. Bulla, Thy Friend,
Obadiah and The Adventures of Obadiah by Brinton Turkle, Becky and
the Bear by Dorothy Van Woerkom, and selected chapters from Little
House in the Big Woods by Laura 1. Wilder.

B Grade One— i
A Child’s Place |
in Time and Space

Children in the first grade are ready to learn
more about the world they live in and about
their responsibilities to other people. They
begin to learn how necessary it is for people and groups to work
together and how to resolve problems that get in the way of cooper-
ation. Children’s expanding sense of place and spatial relationships pro-
vides readiness for many new geographicai learnings. Children also are
ready to develop a degper understanding of cultural dlversny and to
appreciate the many different people and ways of life that exist in the
larger world that they are now beginning to explore.

Developing Social Skills and Responsibilities

Most children in the first grade willingly accept responsibility for
classroom chores. With guidance they should be building the values of
responsible classroom part1c1patlon throughout the school day. Their
early learnings of basic civic values can be extended now by emphasizing
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the values of fair play and good sportsmanship, respect for the righ's
and opinions of others, and respect for rules by which we a)! must live.
Again, as in kindergarten, emphasis should be placed on having the
children solve the social problems and decision-making diiemmas that
naturally arise in the life of the classroom; for example, provlems in
sharing scarce supplies or in deciding how best to proceed on a group
project (such as map making) when a dilemma arises. In using this prob-
lems approach, children will learn that problems are a normal and
recurring feature of social life and that the children themselves have the
capacity to examine problems, judge their possible causes, and develop
more effective ways of dealing with the problems.
Beyond the problems that normally occur in classrooms, corridors,
d playgrounds, teachers can also introduce value-laden problems for
aiscussion through reading stories and fairy tales that pose dilemmas
appropriate for young children. Through listening to these stories and
through the discussions and role-playing activities that can follow,
children will gain deeper understandings of individual responsibility and
social behavior. Throughout these lessons the teacher’s purpose should Children develop civic values that are
be to help children develop those civic values that are important ina important in a democratic society.
democratic society.

Expanding Children’s Geographic and Economic Worlds

The children’s growing sense of place and spatial relationships
makes yossible important 2w geographic learnings in grade one. Unless
children are new to the area, tiicy probably already have developed a
good sense of their neighoorhood and the places they regularly go to
shop, play, and visit with family and friends. They are now ready to
develop a deeper understanding of these places and the interrelation-
ships between these places and wne other places, both near and far, that
supply their needs.

Regions that are changing provide u>pecially rich opportunities for
the geographic and economic education ¢ young children. In these
places children can observe Jirsthand the changes that are occurring in
the landscape, such as new skopping malls and freeways, and land-use
changes that turn residential neighborhoods into commercial areas and
rural areas into urban communities. Children can also analyze why
these changes are happening and how these changes are affecting their
families and others who live here.

To develop these geographic learnings, children need to build a
three-dimensional floor or table map of their immediate geographic
region. Such an activity helps develop children’s observational skills;
teaches the concepts of geographic scale, distance, and relative location;
and clarifies for children the spatial relationships among the region’s
features. Small building blocke or milk cartons can be used to simulate
neighhorhood structures, Instant photos taken by children on teacher-
conducted wa’ks “in the field” can be taped to the front of each “build-
ing” as a quick and temporary way of establishing its identity. Street
signs, signals, crosswalks, mailboxes, and model vehicles, such as deliv-
ery trucks, dumpsters, cars, and buses, can be added to represent the
variety of human activities going on in this region. Throughout all these

Children’s growing sense of place and
spatial relationships makes possible
important new geographic learnings.
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Children enjoy literature that builds
sensitivity toward others.

activities children should consult their textbooks, picture files, and a
wide variety of books for information about these workplaces and the
work people do in them.

Comparing such a floor or table map to a picture map of this same
region will help children make the connections between geographic fea-
tures in the field, three-dimensional models of this region, and two-
dimensional pictures or symbolic maps. Children should observe that
the picture-symbol map “tells the same story” as the floor model but
does so at a smaller scale. They should also observe that the picture-
symbol map can be hung upright without changing the spatial arrange-
ment of these features and without altering their relationships to one
another; for example, the supermarket is still north of the post office.
Children rust have these critical understandings if they are to read and
interpret the data that maps represent. These understandings are basic
to all subsequent map reading and interpretation skills.

Once children have developed an educated understanding of their
neighborhood, they are ready to examine its many geographic and eco-
nomic connections with the larger world. This study, therefore, moves

next to the central post office through which the letters they mail o fami-

lies and friends are routed for delivery here and abroad; to the trucks
and railroad lines that bring products to this neighborhood for eventual
sale in its stores; to an industrial region, near or far away, producing one
or more needed products, such as bricks and building materials for new
home construction or clothing for the stores; and to the airport or
regional harbor that links this place with producers, suppliers, and fami-
lies throughout the world. Children at this age level should understand
that the place where they live is interconnected with the wider world.

In these studies the children should be acquiring some basic under-
standing of economics; for example, of the goods and services that peo-
ple need and want and of the specialized work that people do to manu-
facture, transport, and market such goods and services.

At the same time children should be enjoying literature that brings
these activities alive and that builds sensitivity toward the many people
who work together to get their jobs done. Classic stories such as Mike
Mulligan and His Steam Shovel, Little Toot, and The Little Red Light-
house and the Great Gray Bridge illustrate working together, teaci
values, and develop empathy.

Developing Awareness of Cultural Diversity, Now and Long Ago

This unit of study focuses on many people: people from the chil-
dren’s own families and those of their classmates, people from other cul-
tures, people living today, and people from long ago. Through stories of
toCay as well as fairy tales, folktales, and legends that open the richness
of the past to young children, this curriculum helps children to discover
the many ways in which people, families, and cultural groups are alike
as well as those ways in which they differ.

In developing this literature-enriched unit of study, teachers should
draw first from the rich fund of literature from those cultures repre-
sented among the families in the classroom and school. Then, as time
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allows, teachers can introduce literature from other cultures for
comparison.

Throughout this unit opportunities should be provided for children
to discuss and dramatize these stories, discover their moral teachings,
annd analyze what these stories tell about the culture: its beliefs, customs,
ceremonies, traditions, social practices, and the like. In addition, chil-
dren should read stories about men and women who are heroes.

Among the literary treasures young children can enjoy are fairy
tales by the Brothers Grimm; Aesop’s Fables; Ethel J. Phelps’s Tatter-
hood and Other Tales, a multicultural collection of traditional folktales
in which girls are the heroes; African folkiales, including Camille
Yarbrough’s Cornrows; Japanese folklore, including Yoshiko Uchida’s
Magic Listening Cap and Taro Yashima’s Umbrella; Frances Carpen-
ter’s Tales of a Korean Grandmother; American folktales and hero
stories, such as John Henry: An American Legend by Ezra J. Keats;
selected American Indian iales of California, the Great Plains, and the
Southwest; and Leo Politi’s stories of Hispanic Los Angeles. By the end
of grade one, the children should appreciate the power and pleasure of
reading.

B Grade Two—
People Who
Make a Difference

Children in the sccond grade are ready to
learn about people who make a difference in
their own lives and who made a difference in
the past. People who make a difference in the child’s world are, first,
those who care for him or her; second, those who supply the goods and
services that are necessary for daily life; and third, those ex craordinary
men and women who have made a difference in our natioal life and in
the larger world community.

People Who Supply Our Needs

This first study develops children’s appreciation of the many people
who work to supply their daily needs. Emphasis in this unit is given to
those who supply food: people wiiG grow and harvest food crops on
wheat and vegetable farms, fruit orchards, or the banana plantations of
Central America; dairy workers who supply dairy praducts; and proces-
sors and distzibutors who move the food from ~arm to market. In addi-
tion, students should consicer the interdependence of all these people,
consumers and producers, processors and distributors, in bringing these
foods to market.

In visits to their local market and to a regional central market, if
available, children should observe and identify the great variety of foods
that workers in these markets make available to buyers on a daily basis.

Among the literary treasures young
children can enjoy are fairy tales, folk-
tales, American Indian tales, and
stories of the Southwest.

By the end of grade one, the children
should appreciate the power and plea-
sure of reading.

Children develop an appreciation of
the many people who make a differ-
ence in their lives, those who supply
their daily needs, and those who have
helped make their world a better
Place.




In the course of geographic learnings,
children differentiate between maps
and the globe, understand and use
cardinal directions, identify and dis-
tinguish between physical geographic
features in the natural landscape and
on maps, and read and interpret map
symbols with the use of a legend.

Children develop basic economic
understandings of human wants and
needs, scarcity and choice; and the
importance of specialization in work
today, economic interdependence,
and international trade.

Questions of where these foods come from, who produces them, and
how they reach these markets give focus to this unit.

To engage children’s interest and to help them develop an under-
standing of the complex interdependence among many workers in the
food industry, teachers should guide children in creating large three-
dimensional floor or table maps. Children can begin these maps with
small models of the school, nearby homes, and the local market as well
as the major streets, roads, freeways, or highways in the immediate
neighborhood of the school. These models can be constructed of wood,
small building blocks, or even milk cartons, and they can be painted
with poster paints to simulate the buildings they represent. Then, by
adding model structures, highways, and railroad lines as the study pro-
ceeds, children can observe the many linkages between their homes, the
markets that supply their food, the places where people work to produce
their food, and the transportation systems that move these products
from farm to processor to market.

Picture maps and flowcharts should be introduced to help children
analyze the sequences and interrelationships in all these activities. Air
photos and regional maps of the immediate and the extended geo-
graphic region can be introduced to help children locate the places
where these activities occur and observe how farmlands, railroads,
highways, and urban markets are distributed in the geographic land-
scape. In the course of these geographic learnings, children should dif-
ferentiate between these maps and the globe, understand and use cardi-
nal directions, identify and distinguish between physical geographic
features in the natural landscape and on maps, and read and interpret
map symbols with the use of a legend.

As part of these studies, children should explore such geographic
questions as the following: How does climate affect the crops a farmer
can grow? Why are some areas more fertile than others? How do
farmers protect their crops against untimely frosts or drought? Why is
water such an important resource for farmers? How do irrigation sys-
tems work? What can happen to our food supply when any part of the
total system breaks down because of a flood or natural disaster or a
strike of transportation workers? What can happen to our food supply if
farmlands are overused or rich farmlands are changed or rezoned for
urban development?

Throughout this study children should be developing basic eco-
nomic understanding: of iuman wants and needs, scarcity and choice,
the importance of specialization in work today and the economic inter-
dependence that results; the need for exchange in the market system,;
and the importance of international trade as they learn about bananas
from Central America or cocoa products from Ghana.

Comparative studies can be based on episodes drawn from the
past—episodes, for example, that introduce young children, through
stories, to the domestication of wild grasses by the early peoples of
Mesopotamia; the tools and technology people invented long ago to
grind their grain and bake their bread; and the important invention of
the mill for grinding grain, and, much later, of refrigeration for preserv-
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ing food. Specific historic dates are meaningless to children of this age,
but young children can grasp the drama of humankind’s great achieve-
ment in taming the wild grasses for a steady food supply and the long
history of the use of bread products, along with the inventions that have
made the task of producing food easier and more reliable. To place these
events in historical sequence, children can differentiate between those
that happened long long ago, long ago, and yesterday. Chiidren should
explore the benefits of technology in food production.

Other comparative studies can center on the foods indigenous to
one or more of the cultures represented in the classroom group; the pro-
duction of these fouds; their use in daily diets, ceremonies, and festivals;
and their enjoyment by many families in California today.

Literature should be richly used throughout these studies to bring
alive the people who produce and who enjoy the fruits of all these

labors. Among the literary selections to be read to children and to be Literary selections from many cul-
dramatized by them, when «,:oropriate, are the stories of the first tures are read to children and are
Thanksgiving, The Adventures of Johnny Appleseed, and a wide selec- dramatized.

tion of folktales, myths, legends, and stories from many cultures, West-
ern and non-Western.

Our Parents, Grandparents, and Azcsstors from Long Ago

To understand and appreciate the many ways that parents, grand-
parents, and ancestors have made a difference is the central purpose of
this unit of the second grade curriculum. Another purpose is to help
children develop a beginning sense of history through an approach that
is understandable and interesting to children.

One way to help children understand how parents and grand par-
ents made a difference is to have them construct a family histor;. A Children construct a family histery.
child may choose to develop a history of his or her own family, a rela-
tive’s or neighbor’s family, or a family from books or personal expe-
rience. In developing these activities, 1_achers should be sensitive to fam-
ily privacy and protect the wishes of children and parents who prefer not
to include their families in these activities. Where did the family come
from? What was it like to live there? Who was in the family then? Do
photos or letters from that time still exist? When did the family come
here? How did they make the trip? Were there any adventures? Ave there
any family legends about the journey?

Through children’s dictation, later recorded by the teacher in indi-
vidual storybooks, children might tell the story of the family’s transit
and its adventures getting here. The children might be invited to illus-
trate the family history, either painting or coloring pictures themselves
or using photos (if the family agrees) to show how the family has
changed over one or more generations.

Class discussions can center on the many places, groups, and
nations represented among classmates. A globe and world map can be
used to locate places of family origin and to study possible routes fol-
lowed in getting here. Transportation methods of earlier days should be
compared with those a family traveling today might use.

Members of children’s families can be invited to tell about the expe-
riences of their families. Readings from literature can be shared to help
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Through reading and listening to
biographies, children can learn about
the lives of those from many cultures
who have :nade a difference.

Pecple matter: those we know, those
who lived long ago, and those who
help us even though we do not know
their names.

Children begin to think about conti-
nuiiy and change in their local com-
munities and the nation by drawing
on the extraordinary people in our
itation’s history found in biography,
story, folktale, and legend.
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children acquire deeper insights into the cultures from which the fami-
lies came; the stories, games, and festivals parents or grandparents
might have enjoyed as children; the work that children as well as their
families would have been expected to do; their religious practices; and
the dress, manners, and morals expected of family members at that time.
Comparisons can be drawn with children’s lives today to discover how
many of these family traditions, practices, and values have carried for-
ward to the present and what kinds of changes have occurred.

People from Many Cuitures, Now and Long Ago

In this unit of study, the children will be introduced to the many
people, ordinary and extraordinary, who have contributed to their lives
and “made a difference.” Among the people children should meet are
those men and women whose contributions can be appreciated by seven-
year-olds and whose achievements have directly or indirectly touched
their lives or the lives of others like themselves. Included, for example,
are scientists who have found a cure for childhood diseases; scientists
and inventors, such as George Washington Carver, Marie Curie, Louis
Pasteur, Charles Drew, and Thomas Edison; authors, musicians, and
artists whose works are great favorites of children and who have
brought beauty into their lives; athletes such as Jackie Robinson who
have brought pleasure to sports fans and who have become role models
for young people to follow; leaders from all walks of life who have
helped to solve community problems, worked for better schools, or
improved living conditions and lifelong opportunities for workers, fami-
lies, women, and children; and children, as well as adults, who have been
honored locally for the special courage, responsibility, and concern they
have displayed in contributing to the safety, welfare, and happiness of
others.

Through reading and listening to biographies, children can learn
about the lives of those from many cultures who have made a difference.
They should conclude from their studies of this year that people maiter:
those we know, those who lived long ago, and those who help us even
though we do not know their names.

wm Grade Three—
Continuity and Change

Although third graders are not ready for a
formal study of history, they can begin to

— think about continuity and change in their own
locality and nation. By exploring their locality and locating some of the
features that were built by people who lived long ago, children can make
contact with times past and with the people whose activities have left
their mark on the land.
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Through studies of continuity and change in their locality, children
car. begin to think about chronological relationships and to analyze how
some things change and others remain the same. To understand changes
occurring today, children should explore the ways in which their locality
continues to evolve. Finally, teachers should introduce children to the
great legacy of local, regional, and national traditions that provide
common memories and a shared sense of peoplehood for all of us.

Our Local History: Discovering Our Past and Our Traditions

Children who have constructed a family history in grade two are
now ready to think about constructing a history of the place where they
live today. Children might recall how the decision of their parents or
grandparents to move to this place made an important difference in
their lives. They might wonder whether the people who came to this
place long ago made a difference, too. Discovering who these people
were, when they lived here, and how they used the land gives children a
focus for this first unit.

Because throughout California the geographic setting has had
important effects on where and how localities developed, children
should begin their third-grade studies with the natural landscape. A field
trip into the immediate environment will establish familiarity with the
major natural features and landforms of this region. Field trips are espe-
cially important if children have not had an opportunity before this to
explore, observe, and study firsthand their local environment. Field
trips may be augmented by use of videotapes, slides, and photographs of
the landscape. Teachers must. evaiuate carefully whether the children
have a clear understanding of the mountains, valleys, hills, coastal areas,
oceans, lakes, desert lancscapes, and other natural features of the
region. One cannot assume that the children have a knowledge of these
features simply because they live near them. Experience has shown that
many children have never visited these places, even when these places
are not far from their homes.

An important activity for children in grade three is to build a ter-
rain model of the topography of the local region. In doing the research
for this activity, children will develop an understanding of the physical
setting in which their region’s history has unfolded. They will learn to
differentiate between major landforms in the landscape. Once the model
is completed, children can consider who the first people were who lived
here, how they used the resources of this region, and in what ways they
modified the natural environment.

American Indians who lived in the region should be authentically
presented, including their tribal identity; their social organization and
customs; the location of their villages and why they were located here;
the structures they built and the relationship of these structures to the
climate in this place; the methods they used to get their food, ciothing,
tools, and utensils and whether they traded with others for any of these
things; and thzir art and folklore. Museums that specialize in California
Indian cultures are a rich source of publications, pictures, and artifacts
that can help children appreciate the daily lives and the adaptation of
these cultures to the znvironment of the geographic region.

.,-
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American Indians who lived in the
region should be authentically pre-
sented by their tribal identity.
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Time lines and illustrations help stu-
dents organize the sequence of events
in local history.

Community resaources bring earlier
times alive for students.

Children are now ready to consider those who came into this region
and the impact each new group had on those who came before. To
organize this sequence of events, children should develop a classrocin
time line by illustrating events and placing those illustrations in
sequence with a caption under each. Depending on the local history, this
sequence will include the explorers who visited here; the newcomers who
settled here; the economy they established; their impact on the Ameri-
can Indians of this region; and their lasting marks on the landscape,
including the buildings, streets, political boundaries, names, customs,
and traditions that continue today; the people who have continued to
come to this region; and the rich legacy of cultural traditions that new-
comers brought with them.

Children should observe how their community has changed over
time and also why certain features have remained the same. They should
compare the kinds of transportation people used long ago, the ways in
which people provided water for their growing community and farm-
lands, the sources of power long ago, and the kinds of work people
engaged in years ago. They should discover that the changing history of
their locality was, at all stages, closely related to the physical geography
of this region: its topography, soil, water, mineral resources, and relative
location. Children should analyze how successive groups of settlers
made different uses of the land, depending on their skills, technology,
and values. Children should observe how each period of settlement in
their locality left its mark on the lard, and they should analyze how
decisions being made today also will leave their effects, good or bad, for
those who will come after.

To bring earlier times alive for children, teachers should provide
opportunities for them to study historical photos and to observe the
changes in the ways families lived, worked, played, dressed, and trav-
eled. Children should have opportunities to role-play being an immi-
grant ts3ay and long ago; discover how newcomers, including children,
have earned their living, now and lo-g ago; and analyze why such occu-
pations have changed over time. They should observe how a given place,
such as Main Street, looked long ago and how it looks today. Children
can compare changes in their community with slides or picture displays
provided by the teacher.

The local community newspaper, the historical society, or other
community organizations often can provide photos and articles on ear-
lier events in e region—stories and pictures that capture for children a
sense of what it was really like the day the town celebrated its new
school, turned out for the grand opening of its new railroad station,
expanded its harbor, or celebrated a town hero. Children should have
opportunities to interview “old-timers” in their community or to invite
them to speak to the class to build appreciation of events seen through
the eyes of those who were there. When available, old maps can be a
source of wonderful discoveries: where the early rancho that once occu-
pied this land was located; how streets were laid out in an earlier day
and how many of them and their names survive today; how boundaries
have changed over the years and how settlements have grown; how
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once-open fields have changed to dense urban development; hew a river
or coastline has changed in location or size because of a dam con-
structed upstream, a great sarthquake in the past, or breakwaters that
have been built to change the action of the sea.

Throughout these studies children should have continuing oppor-
tunities to enjoy the literature that brings to life the people of an earlier
time. The literary selections, though not specifically written about their
community, should illustrate how people lived in the past and convey
the way of life of those earlier times.

Finally, in each of these studies, children should be helped to com-
pare the past to changes under way today. Are new developments chan_
ing their community? How do people today earn their living or seek
recreation? How are people working to protect their region’s natural
resources? How do people in this community work to influence public
policy, elect their city government, and participate in resolving local
issues that are important to children and their families, such as the fate
of alocal park earmarked for commercial use? Although children are
too young to act on issues such as these, they can identify some issues
that are important in their immediate community. Informeg volunteers
in community service or elected officials can be invited to explain why
people volunteer and to describe some of the arguments on different
sides of an important issue facing the community.

Our Nation’s History: Meeting People, Ordinary and Extraor-
dinary, Through Biography, Story, Folktale, and Legend

To understand the common memories that create a sense of com-
munity and continuity among people, children should learn about the
classic legends, folktales, tall tales, and hero stories of their community
and nation. Stories such as Ingri and Edgar D’Aulaire’s Christopher
Columbus, Joan Sandin’s The Long Road to a New Land, Thomas P.
Lewis’s Clipper Ship, Barbara Brenner’s Wagon Wheels, Elizabeth
Shub’s The White Stallion, F. N. Monjo* The Drinking Gourd, and
Barbara Cohen’s Molly’s Pilgrim help students to appreciate those who
dared to move into unknown regions. Children should listen to biogra-
phies of the nation’s heroes and of those who took the risk of new and
controversial ideas and opened new opportunities for many. Such
stories convey to the children valuable insights into the history of their
nation and its people; they also help children to understand today’s
great movement of immigrants into California as a part of the continu-
ing history of their nation.

Through stories and the celebration of national holidays, children
should learn the meaning of the nation’s holidays and the symbals that
provide continuity and a sense of community across time; for example,
theflag, the eagle, Uncle Sam, and the Statue of Liberty. They should
learn the Pledge of Allegiance to the flag and the national songs that
express American ideals, such as “America the Beautiful,” the “Star
Spangled Banner,” and “America.”

.
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Children should be helped to compare
the past to changes under way today
and to identify some issues that are
important in their immediate
communily.

To understand the common memories
that create a sense of community and
continuity among people, children
should learn about the classic legends,
Jolktales, tall tales, and hero stories of
their community and nation.
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Students siudy, through history, the
origin and development of wnajor
Western anu non-tzsiern
civilizations.

Historical analyses must be grounded
in the lives of people and events, and
speciyic periods of history must be
studied fully and in depth.

B v )

The Middle Grades Curriculum,
Grades Four Through Eight

Developmental Considerations

The intellectual development of a student undergoes important
qualitative changes as he or she enters the years of later childhood and
early adolescence. Later childhood is a time marked by relative har-
mony in the inner life of the child. Intellectually, most students enter this
period at the level of Piaget’s “concrete operations,” and they negotiate
during these years their transition into the early stages of logical propo-
sitional thinking.

Students’ thinking during these years becomes increasingly abstract
and multidimensicnal. They are now able to engage in comparative anal-
yses across multiple sets of data, reason on the basis of differences
among the data, and develop and test hypotheses through deductive
analysis and the “test of the new case.” These are powerful analytical
processes that challenge students’ interest and attention, but they are
skills that must be supported by a wide variety of concrete instructional
aids, maps, two- and three-dimensional charts for organizing data, and
time lines. With such aids students will be able to make these critical
comparisons and draw valid inferences.

Because of these developing capabilities, students throughout
grades four through eight can consider a far wider sweep of human
affairs. They can reach back in time to study specific people and events
that contributed to the evolution of their own society, its values, and its
institutions. They can follow with interest the origin and development of
major Western and ncn-Western civilizations. In all these studies, how-
ever, teachers must recognize the limitations on what students in grades
four through eight can understand. Historical analyses must continue to
be grounded in the lives of people and events. Specific periods of history
must be given the time required to study each fully and in depth and to
learn about the people and events, ordinary and extraordinary, that
make these studies exciting. This emphasis on people is especially appio-
priate in grades four through eight, because these are the years when
students are especially open and receptive to the study of people who are
different from themselves.

The course titles and major subtitlcs for grades four through eight
are as follows:

Grade Four—California: A Cnanging State
e The Physical Setting: California and Beyond
¢ Pre-Columbian Settlements and People
e Exploration and Colonial History
e Missions, Ranchos, and the Mexican War for Independence
e Gold Rush, Statehood, and the Westward Movement
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® The Period of Rapid Population Growth, Large-Scale Agri-
culture, and Linkage to the Rest of the United States
® Modern California: Immigration, Technology, and Cities

Grade Five—Uniied States History and Geography: Making a New
Nation
® The Land and Peaple Before Columbus
® Age of Exploration:
o Settling the Colonies
The Virginia Settlement
Life in New England
The Middle Colonies

e Settling the Trans-Appalachian West

¢ The War for Independence

¢ Life in the Young Republic

¢ The Mew Nation’s Westward Expansion

o Linking Past to Present: The American People, Then and Now

Grade Six—World History and Geography: Ancient Civilizations

¢ Early Humankind and the Development of Human Societies

® The Beginnings of Civilization in the Near East and Africa:
Mesopotamia, Egypt, and Cush

© The Foundation of Western Ideas: The Ancient Hebrews and
Greeks

® West Meets East: The Early Civilizations of India and China

e East Meets West: Rome

Grade Seven—World History and Geography: Medieval and Early
Modern Times
© Connecting with Past Learnings: Uncovering the Remote Past
¢ Connecting with Past Learnings: The Fall of Rome
® Growth of Islam
® African States in the Middle Ages and Early Modern Times
e Civilizations of the Americas
¢ China
® Japan
¢ Medieval Societies: Europe and Japan
¢ Europe During the Renaissance, the Reformation, and the
Scientific Revolution
® Early Modern Europe: The Age of Exploration to the
Enlightenment
¢ Linking Past to Present
Grade Eight—United States History and Geography: Growth and
Conflict
e Connecting with Past Learnings: Our Colonial Heritage
¢ Connecting with Past Learnings: A New Nation
® The Constitution of the United States
¢ Launching the Ship of State
® The Divergent Paths of the American People: 1800—1850
The West
The Northeast
The South

60

The emphasis on people is especially
appropriate in grades four through
eight, because these are the years
when students are especially open and
receptive to the study of people who
are different from themselves.
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e Toward a More Perfect Union: 1850—1879
® The Rise of Industrial America: 1877—1914
o Linking Past to Present

B Grade Four—
California: A Changing
State

The story of Czlifornia is an important one
s for fourth-grade students to learn. Not only is
California their home; it is a fascinating study

The ethnic diversity, the economic in its own right. The ethnic diversity, the richness of its culture and multi-
energy of its people, and the variely of  ethnic heritage, the economic energy of its people, and the variety of its
its geographical settings make Cali- geographical settings make this state a creative focus of education for
fornia a creative focus of education. students in the tourth grade.

The story of California begins in pre-Columbian times, in the cul-
ture of the American Indians who lived here before the first Europeans
arrived.

The history of California then becomes the story of successive
waves of immigrants from the sixteenth century through modern times
and the enduring marks each left on the character of the state. These
immigrants include (1) the Spanish explorers and the Spanish-Mexican
settlers of the Mission and Rancho period who introduced European
plants, agriculture, «nd a herding economy to the region; (2) the Ameri-
cans who settled here, established California as a state, and developed
its mining, industrial, and agricultural economy; (3) the Asian immi-
grants of the second half of the nineteenth century, who provided a new
supply of labor for California’s railroads, agriculture, and industry and
contributed as entrepreneurs and innovators, especially in agriculture;
(4) the immigrants of the first half of the twentieth century, including
new arrivals from Latin America and Europe; and (5) the many immi-
grants arriving today from Latin America, the nations of the Pacific
Basin and Europe, and the continued migration of people from other
parts of the United States. Because of their early arrival in the New
World, blacks have been present throughout much of California’s his-
tory, contributing to the Spanish exploration of California, the Spanish-
Mexican settlement of the region, and California’s subsequent develop-
ment throughout the nineteenth and twentieth centuries.

To bring California history and geography to life for students,
teachers should emphasize its people in all their ethnic, racial. and cul-
tural diversity. Fourth-grade students should learn about the daily lives,
adventures, and accomplishments of these people and the cultural tradi-
tions and dynamic energy that have formed the state and shaped its var-
ied landscape.

In grade four emphasis sheuld also be placed o the regional geog-
raphy of California. Students should analyze how the different regions
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of the state have developed through the interaction of physical charac- Emphasis should be placed on the

teristics and cultural forces and how the landscape of California has regional geography of California and
provided different resources to different people at different times, from the landscape of California as a pro-
the earliest era to the present. vider of different resources to differ-

ent people at different times, from the
earliest era to the present.

The Physical Setting: Californis and Beyond

Students should locate California on the map and examine its set-
ting on the western edge of North America, separated from the more
densely settled parts of the American heartland by wide desert regions.
They should learn to identify the mountain ranges, majer coastal bays
and natural harbors, and expansive river valleys and delta regions that
are a part of the setting that has attracted settlement for tens of thou-
sands of years.

Pre-Columbian Settlements and People

California has long been home to a significant percentage of the
American Indian population. Even in pre-Columbian times, approxi-
mately 7 to 10 percent of the American Indian population lived along
the coast, in the river valleys, and in the desert areas of California. Stu-
dents should learn about the major language groups of the American
Indians and their distribution, social organization, economic activities,
legends, and beliefs. Students should become aware of the extent to
which early people of California used natural settings without signifi-
cantly modifying the environment.

Contemporary cities and densely settled areas frequently are
located in the same areas as these early American Indian settlements,
especially on the coasts where rivers meet the sea. In analyzing how geo-
graphical facters have influenced the location of settlements, then and
now, students should have an opportunity to observe how the past and
the present may be linked by similar dynamics.

Exploration and Colonial History

In this unit students will learn about the Spanish exploration of the
New World and the colonization of Nev* Spain. Attention should be
paid to motives for colonization, especially those that brought Spanish
soldiers and missionaries northward from Mexico City to Alta Califor-
nia. The storizs of Junipero Serra, Juan Crespi, and Gaspar de Portola
should be told. The presence of black explorers and soldiers in the earli-
est Spanish expeditions by sea and land and the participation of Span-
iards, Mexicans, and blacks in the founding of the Alta California set-
tlements should be noted. In mapping these routes and settlements, stu-
dents should observe that access to California was difficult beca.se of
the physical barriers of mountains, deserts, and ocean currents.

Missions, Ranchos, and the Mexican War for Independence

One reason for settling California was to bring Christianity to the
native peoples. Students should understand the geographical factors
involved in locating the missions so that they were a day’s walk apart
and situated along native pathways near sources of water. Presidios
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were erected by the colonial governors on sites that could be defended.
Cattle ranches and agricultural villages were developed around the mis-
sions and presidios. European plants, agriculture, and a herding econ-
omy were introduced to the region.

To bring the history of this period to life, teachirs should empha-
size the daily lives of the people who occupied the s 2achos, missions,
presidios, haciendas, and pueblos. Reading Jiterature; making field trirs
to a mission or Early California home; singing snigs; and dramatizing =
rodeo, fiesta, or trading day when Yankce clipper ships arrived to trade
for California hides and tallow will bring this pericst alive. The Mexican
War for Independence should be studied and discussed. What changes
did Mexico’s independence from Spain bring to Aisa California? By
analyzing California’s geography, students will see how the natural bas-
riers and remoteness of the region influenced settlement patterns during
this period.

Gold Rush, Statehood, and the Westward Movernent
By developing a time line, students will be able to put into chrono-

;’;;g;’;%u::yz:zzgg;?;z}n g logical order four events that changed the course of California history:
sudden wealth to the state; and by the establishment of the Bear Flag Republic, the Mexican-American
affecting its population, culture, poli- War, the Gold R.sh, and California’s admission to statehood in 1850.
tics, and cities. These events should be studied, discussed, and analyzed. Students

should learn how gold was discovered and how news of the discovery
spread throughout the world. Reading about the travels of Jedediah
Smith, James Beckwourth, John C. Fremont, and the Bidwell and
Donner parties should help students appreciate the hardships of the
overland journey to California. Comparisons should be made with those
who took the Panama route and those who came around Cupe Horn by
ship. The arrivals of Asians, Latin Americans, and Europeans should be
noted. To bring this period to life, students should sing the songs and
read the literature of the day, including newspapers. They might drama-
tize a day in the goldfields and compare the life and fortunes of a gold
miner with those of traders in the gold towns and merchants in San
Francisco.

Studeits should consider how the Gold Rush changed California by
bringing sudden wealth to the state; affecting its population, culture,
and politics; and instantly transforming San Francisco from a small vil-
lage in 1847 to a bustling city in 1849. On the negative side, the Gold
Rush robbed many of California’s earlier settlers of their land grants
and property rights and caused irreparable environmental destruction
through the system of hydraulic mining that was introduced in the
1850s. Students should learn about women who helped to build Califor-
nia during these years, such as Bernarda Ruiz and Biddy Mason. Com-

Students should learn about women parisons can be made between governments during the Spanish and
who helped to build California during  \eyican periods and after California became a state. California’s state

these years. constitution and the government it created should be introduced.
The Period of Rapid Population Growth, Large-Scale
Agriculture, and Linkage to the Rest of the United States
The years following 1850 brought important changes to California.
The Pony Express, the Overland Mail Service, and the telegraph service
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linked California with the East. The compietion of the t1snscontinental
railroad in 1869 linked California with fhe rest of the nation. With the
heip of topographic maps, students can follow the “sledge and shovel
gzmy” of Irish Paddies who laid the traci:s westward across the Great
PLains and the legions of Chircse worke's who forged eastward from
Sacramento through the towering Sicri.. Nevada mountains, digging
tunnels and building bridges with daring skill. Completion of the rail-
road opened a flourishing trade vetween the Orient and eastern cities
and brought thousands of new settlers to California. Students should
analyze the growing hostilitics toward the large Chinese labor force in
California during the 1870s that led to the Chinese Exclusion Act of
1882.

The invention o. ™ = refrigerated railroad car opened eastern
markets to California it and produce Students should examine the
special significance of water in a state iz which agricultural wealth
depends on cultivating dry regions with their longer growing seasons
and warmer weather. Students should examine the reclamation of Cali-
fornia’s marshlands west of the Sierra Nevada and the great engineering
projects that bring water to the Centrai Valley and the semiarid south.
Students should also examine the continuing conflicts over water rights.

As California became home to diverse groups of people, its culture
reflected a mixture of influences from Mexico, the Far East and Pacific
regions, and various European n . ons. With cultural diversity, how-
ever, came elements of tension. Students can compare the many cultural
and economic contributions these diverse populations have brought to
California and can make the same comparisons for California today.

Modern California: Immigration, Technology, and Cities

Students in grade four should learn about the development of
present-day California with its commerce, large-scale commercial agri-
culture, communications inds.utry, aerospace technology, and important
trade links to nations of the Pacific Basin and the world. Since the
beginning of World War II, California has changed from an underdevel-
oped, resource-producing area to an industrial giant. Students might
analyze how California’s industrial development was strengthened after
the war by tae building of an extensive freeway system and water proj-
ects, including canals, dams, reservoirs, and power plants, to support
the growing population and its need for electrical power. Students
should examine the impact of these engineering projects on California’s
wild rivers and watersheds and the long-term consequences of Califor-
nia’s heavy overdraft on its ground water resources.

During this time California also developed a public education Sys-
tem, including universities and community colleges, which became a
model for the nation. Students should be helped to see how good public
education opens new opportunities for immigrant youth as well as
-native-born residents. They should analyze how California’s leadership
in science, the aerospace industry, agricultural research, economic
development, business, and industry depends on strong public educa-
tion for all.
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Students compare the many cultural
and ecornomic contributions of diverse
populations.

California has changed from an
underdeveloped resource-producing
area to an industrial giant.

California developed a public educa-
tion system, which became a model
Jor the nation.
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The creation of this nation was
inspired by the dream of building a
new society in which the promises of
the Declaration of Independence
would be realized.

Students should explore the relationship between California’s eco-
nomic and population growth in the twentieth century and its geograph-
ical location and environmental factors. They should look for the link-
ages between California’s location in the Pacific Basin and the sources
of recent immigration to the state. They should examine California’s
growing trade with nations of the Pacific Basin and analyze how Cali-
fornia’s port cties, economic development, and cultural life benefit from
this trade.

This unit will conclude with an examination of some of the unre-
solved problems facing California today and the efforts of concerned
citizens who are seeking to address these issues.

M Grade Five—
United States History
and Geography: Making
a New Nation

This course for grade five presents the story

of the development of the nation, with empha-
sis on the period up to 1850. This course focuses on one of the most
remarkable stories in history: the creation of a new nation, peopled by
immigrants from all parts of the globe and governed by institutions
founded on the Judeo-Christian heritage, the ideals of the Enlighten-
ment, and English traditions of self-government. This experiment was
inspired by the innovativc dream of building a new society, a new order
for the ages, in which the promises of the Declaration of Independence
would be realized.

Wherever possible, events should be seen through the eyes of partic-
ipants such as explorers, American Indians, colonists, free blacks and
slaves, children, or pioneers. The narrative for the year must reflect the
experiences of different racial, religious, and ethnic groups.

Th=» Land and People Before Columbus

In this unit students examine major pre-Columbian settlements: the
cliff dwellers and pueblo people of the desert Southwest; the American
Indians of the Pacific Northwest; the nomadic tribes of the Great Plains;
and the woodland peoples east of the Mississippi. Students should learn
how these people adjusted to their natural environment; developed an
economy and system of government; and expressed their culture in art,
music, and dance. Students should be introduced to the rich mythology
and literature of American Indian cultures.

Age of Exploration

In this unit students will concentrate on European explorers who
sought trade routes, economic gain, adventure, national glory, and “the
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greater glory of God.” Tracing the routes of these explorers on the globe
should encourage discussion of the technological developments that
made this age of exploration possible: the compass, the astrolabe, and
seaworthy ships. Students might imagine how these explorers and their
crews might have felt when they left charted seas to explore the
unknown. What happened when they encountered indigenous people?
How were they received when they returned home not with exotic spices
and silk, but with native people, animals, plants, and even gold?

Settling the Colonies

A brief survey should be made of Freich, Portuguese, and Spanish
colonization in the New World. Major emphasis should then be placed

on the English colonies where the political values and institutions of the
new nation were shaped.

The Virginia Settlement. In light of the failure of its predecessors,
the settlement of Jamestown was a risky venture. The struggle to survive
was led by Captain John Smith, who refused food to laggards. He
directed the digging of wells, the planting of crops, and the construction
of shelter. The economy at Jamestown was perilous until John Rolfe
introduced West Indian tobacco, which became the foundation of the
plantation economy. Students can explore the implications of this event.
Why was tobacco grown on large plantations? What type of work force

was required? What was an indentured servant? What was the social life
of the plantation?

Students will learn of the first Africans who were brought to the
colony in 1619. During the seventeenth century some Africans were
indentured, some were enslaved, and some were free. Changing eco-
" nomic conditions increasingly caused tobacco planters to turn to slavery
as amajor source of reliable though costly labor. Map study will clarify
the eighteenth century Atlantic trade that linked Africa, the West Indies
the British colonies, and Europe. Students should use their growing
sense of historical empathy to imagine how these young men and
women felt, having been stolen from their families, carried across the
ocean in a brutal voyage to a strange land, and then sold into bondage.
This is an appropriate time to reflect on the meaning of slavery both as a
legal institution and as an extreme violation of human rights. Original
documents such a; brief excerpts from slave narratives and from south-
ern statutes and laws concerning the treatment of slaves should be used.
In their study of Virginia, students should undezstand the impor-
tance of the House of Burgesses as the first representative assembly in
the colonies. Who was allowed to vote? Who was excluded? They also
should learn the meaning of the established church.

b

Life in New England. New England provided a dramatic contrast
with the southern colonies. This was a region settled by two groups of
Puritans who sought a life based on their religious beliefs: the separatist
Pilgrims who broke with the Church of England and the Puritans who
sought to reform the church from within.

Emphasis should be placed on the
English colonies where the political
values and institutions of the new
nation were shaped.

The settlement of Jamestown was a
risky venture.

New England provided a dramatic
contrast with the southern colonies.
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Students discuss what self-
government means and reflect on the
importance of the right to vote.

The middle colonies provided havens
for a wide variety of ethnic, linguistic,
and religious groups.

The story of the Pilgrims begins with their flight from England in
search of religious freedom, their temporary haven in the Netherlands,
and their voyage to the New World aboard the Mayflower. The Pil-
grims’ religious beliefs and their persecution by the Church of England
should be fully discussed. After an arduous trip they joined in signing
the Mayflower Compact, a first step toward self-government. In keeping
with the times, women were not asked to sign. Why not? This is an
opportunity to discuss what self-government means and to reflect on the
importance of the right to vote.

Life in the new land was hard, and at first the Indians aided the
settlers. In time the Pilgrim colonies became well established despite
bloody conflicts with the indigenous people. Students should learn
about the political, religious, economic, and social life of the colonies.
They should be helped to envision their simple homes and the rigors of
each day. They should analyze the work of men, women, and children
and see how buttex was churned, cloth was dyed, and soap and candles
were made; they should see the hornbooks from which children learned
their ABCs. By dramatizing a day in a colonial school, students will gain
an understanding of the children’s lives in this period, the way they
learned, and disciplinary practices of that time.

The story of the Puritans is equally important in light of their
enduring influence on American Jiterature, education, and attitudes
tuward life and work. Inspired by their religious zeal, Puritans sought t.
establish a new Zion, “a city upon a hill,” where they might live out their
religious ideals. Led by John Winthrop, they founded the city of Boston
and within ten years had opened Harvard College and the first common
school in Massachusetts. Thev valued hard work, social obligation,
simple living, and self-gove g congregations. Their religious views
shaped their way of iife, ihc.. “othing, their iaws, iheir forms of pun-
ishment, their educational practices, and their institutions of self-
government. While they came in pursuit of freedom of religion, how-
ever, the Puritans were intolerant of dissent. The stories of Anne
Hutchinson and Roger Williams are milestones in the development of
religious freedom in Connecticut and Rhode Island.

The Middle Colonies. The colonies of New Amsterdam, New
Jersey, Pennsylvania, Maryland, and Delaware provided havens for a
wide variety of ethnic, linguistic, and religious groups, including
English, Dutch, Swedish, German, Irish, Scottish, Catholic, and Jewish
settlers. Special attention should be paid to Pennsylvania, where
William Penn founded a Quaker colony that practiced religious freedom
and representative government. Industrious farmers, fur traders, skilled
craftspersons, merchants, bankers, shipbuilders, and overseas traders
made the colony prosperous.

Geographic factors enabled the middle colonies to thrive and con-
tributed to the development of New York and Philadelphia as busy sea-
ports. Excerpts from Benjamin Franklin’s Autobiography and Poor
Richard’s Almanac, his story, “The Whistle,” as well as Margaret
Cousins’s Ben Franklin of Old Philadelphia should give students a sense
of these times.
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Settling the Trans-Aopalachian West

Biographies of Daniel Boone will introduce children to English
forays into the French territory west of the Appalachian Mountains and
to the French and Indian War in which Boone served. Students should
learn about the importance of the war in shattering French power in
North America. The English attempt to reserve the lana west of the
Appalachians for the inland Indian nations failed. Students should fol-
low the exploits of pathfinders such as Daniel Boone and read about the
settlers who followed his trail over the Cumberland Gap into Kentucky.
They shouid consider the viewpoint of the American Indians who occu-
pied these same lands and read about the conflicts between the Indians
and Fentucky settlers that followed the outbreak of the Revolutionary
War. This frontier period s rich in biographies, tall tales, legends, songs,
and handicrafts, which help to make this period vivid for students.

The War for Independence

Events leading to the Revolutionary War should be presented as a
dramatic story. Each effort by the British to impose their will on the
colonies resulted in a strong counterreaction and a growing spirit of
independence. Students should become familiar with the Stamp Act of
1765 and the outraged colonial reaction to it; the Townshend Acts that
again stirred protest and led to the Boston Massacre; and the tax on tea
that provoked the Boston Tea Party. Parliament’s efforts to repress dis-
sent led to the first Continental Congress of 1774 and the Committees of
Corresponderice that established communication among the colonies
and developed a national consciouspess.

In discussing the conflict, students should read excerpts from
speeches in the Parliament by William Pitt and Edmund Burke, whose
pleas for moderation were ignored. Students should realize that some
colonists remained loyal to King George I11. Major events in the Revo-
lution should be vividly described, including the battles of Bunker Hill,
Lexington, and Concord; the selection of George Washington to com-
mand the army; and Patrick Henry’s famous appeal to his fellow legisla-
tors to support the fight. The role of free blacks in the battles of the
American Revolution should be considered. Students should learn
about Abigail Adams, Molly Pitcher, Nathan Hale, and Benedict
Arnold; and they should understand the significance of the events at
Valley Forge, the alliance with France, and the final battle at Yorktown.

As the war began, young Thomas Jefferson drafted the Declaration
of Independence with its idealistic statements that all men are created
equal and that governments derive their just power from the consent of
the governed. Students should understand the courage required of those
who signed this document because they risked their lives and property.
Many Americans realized for the first tin ° the contradiction between
these ideals and slavery. After the war the northeastern and middle
Atlantic states abolished slavery and the Northwest Ordinance of 1787
banned slavery from the new tezrito:ies north of the Ohio River. Tie
antislavery movement did not, however, significantly #ffect the South,
where nine out of ten Ame. i¢an slaves lived.
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This frontier period is rich in biogra-
phies and tall tales, legends, songs,
and handicrafts.

Events leading to the Revolutionary
War present a dramatic story from the
Declaration of Independence to
victory.
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Te deepen their understanding of this period, students should read
Students read excerpts from speecues  biographies of leaders such as George Washington, Thomas Jefferson,
and biographies. and Benjamin Franklin; they should also read Ralph Waldo Emerson’s
“Concord Hymn,” Henry Wadsworth Longfellow’s “Paul Revere’s
Ride,” and fine historical fiction such as Esther Forbes’s Johnny Tre-
main, Patricia Clapp’s I'm Deborah Sampson: A Soldier in the War of
the Revolutic,:, and James L. Collier’s My Brother Sam Is Dead.

Life in the Young Republic

In this unit students examine the daily lives of those who built the
young republic under'the new Constitution. Between 1784 and 1850,
new waves of immigrants arrived from Europe, especially English,
Scots-Irish, Irish, and Germans. Traveling by overland wagons, canals,
flatboats, and steamboats, these newcomers advanced into the fertile
Ohio and Mississippi valleys and through the Cumberland Gap to the
South. Students should sing the songs of the boatmen and pioneers and
read the tall tales of legendary figures such as Mike Fink and Paul
Bunyan. They should read Ingri and Edgar D’Aulaire’s 4braham
Lincoln, which describes his boyhood in Illinois during this period, and
books such as Enid Meadowcroft’s By Wagon and Flatboat. They
should learn about the Louisiana Purchase and the expeditions of Lewis
and Clark and of John C. Fremont.

Students should learn about the resistance of American Indian
tribes to encroachments by settlers and about the government’s policy of
Indian removal to lands west of the Mississippi. Students can study
these events by reading the biographies of leaders such as Chief Tecum-
seh of the Shawnee, Chief Jouu. Ross of the Cherokee tribe, and Chief
Osceola of the Seminole tribe, as well as the tragic story of the Chero-
kees’“Trail of Tears.”

The New Nation’s Westward Expansion

In this 1nit students examine the advance of pioneer settlements
beyond the Mississippi. The flow of migration westward included
grizzled fur traders and mountain men, settlers heading for Texas,
Mormon families on their way to the new Zion in Utah, midwestern
farmers moving to western Oregon’s fertile valleys, and forty-niners
bound for the Mother Lode region of California. Not to be forgotten are
the whalers, New England sailors engaged in the hide and tallow trade
with California, and sea traders in furs (sea otter and seal) who plied
their clipper ships around Cape Horn and westward to the Pacific.

This is a period rich with folk songs and sea chanteys, folklore, tall
tales, and the journals and diaries that bring this period to life. Students

The stud io . ) . -
study of pioneer seltlements might dramatize the experience of moving west to Oregon by wagon

beyond the Mississippi is enriched

through jolk songs and sea chanteys, train. Excerpts from Francis Parkman’s The Oregon Trail and from
folklore, diaries, journals, and map- children’s literature will help the children understand how the expedi-
ping activities. tions were organized, how a trail was scouted, where the trail ran, and

what physical dangers the pioneers faced: hostile Indians, raging rivers,
parched deserts, sandstorms and snowstorms, and lack of water or
medicine.
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Students should compare this trail with the California overland
trail, the trail to Santa Fe, and the trail to Texas, comparing each time
the purpose of the journey; where the trail rar; the influence of geo-
graphic terrain, rivers, vegetation, and climate; and life in the territories
at the end of these trails. Students si.ouid compare these westward
migrations with the continuing northv,ard migrations of Mexican
settlers into these great Mexican ters:tories of the West and the South-
west. While learning about life on the trail, students should discuss the
reactions of the American Indians to the increasing migration and the
reasons for their growing concern.

Pioneer women played varied roles in coping with the rigors of
daily life on the frontier. Biographies, journals, and diaries disclose the
strength and resourcefulness of pioneer women who helped to farm the
land and worked as missionaries, teachers, and entrepreneurs. Many
slave women gained their freedom in the West. In recognition of the new
status that western women achieved, Wyoming in 1869 became the first
state to grant suffrage to women.

Maps should be used to explain how and when California, Texas,
and other western lands became part of the United States. Settlement
was followed by battles for independence. The war with Mexico led to
cession of these territories, which then became states. These events pro-
vide important opportunities to focus on the Hispanic people of Cali-
fornia and the Southwest, on the effects of these events on their lives,
and on their distinctive contributions to American culture. Students
should also learn how the Oregon boundary conflict was settled by
negotiation with England and how that territory became a state.

Linking Past to Present: The American People, Then and Now

In this unit students examine the contributions of the different
groups that built tke American nation and, in the process, became a new
people. Students should understand that we are a people of many races,
many religions, and many different national origins and that we live
under a comrion governmental system. While this unit does not include
a formal study of the Civil War, students should realize how and when
slavery was brought to an end in the United States. They should also
learn about the significant contributions that black men and women
made to the economic, political, and cultural development of the nation,
including its music, literature, art, science, medicine, technology, and
scholarship.

Students should learn about the successive waves of new immigration
over the years from 1850 until today. Each wave brought new people,
new skills, and new cultural contributions to the development of the
nation. Immigrants came from Ireland, Germany, Sweden, Norway,
Italy, Russia, Poland, Hungary, China, Japan, the Philippines, the West
Indies, Mexico, Greece, India, Cuba, and eventually from every corner
of the globe. Immigrants farmed the plains, introduced new arts and
crafts, built the railroads, developed the great southwestern mines,
manned the construction industry and the steel industry, fueled the

Students should compare the west-
ward migrations of U.S. pioneers with
the northward migrations of Mexican
settlers ini> the Mexican territories of
the Wes¢ and the Southwest.

The American people, then and now,
are a people of many races, many reli-
gions, and many national origins who
live under a common government.




Students understand that the Ameri-
can creed calls on therm to safeguard
their freedoms and those of their
*neighbo.s, to value the nation’s diver-
sity, to work for change within the
Jramework of law, and to do their
part as citizens in contributing to the
welfare of their community.

nation’s industrial growth, wrete great literature and music, produced
brilliant scientists, created the entertainment industry, and provided
human resources to transform the nation’s economic, cultural, and
social life. Students should identify the immigrants’ countries of origin
and locate the regions of the nation where they settled.

To understand the human side of the great drama of migration,
students should read literature such as Russell Freedman’s Immigrant
Kids, Marietta Moskin’s Waiting for Mama, Murilyn Sachs’s Call Me
Ruth, Karen Branson’s Streets of Gold, Leonard Fisher’s Across the Sea

Jfrom Galway, and Charlene Talbot’s An Orphan for Nebraska. They
should see similar dramas re-created in the lives of recent immigrants,
including Ann N. Clark’s To Stand Against the Wind, the story of Viet-
namese immigrants to America.

The newcomers often encountered discrimination because of their
race, religion, or cultural traditions. They often faced hardships as they
learned the new language and adjusted to a new way of life; but even
more often they found the opportunity to make a new life in a land
where ability and hard work enabled them to get ahead.

To understand tne continuing attraction of immigrants to the
United States, students should become familiar with the tenets of the
American creed by discussing the meaning of key pirases in the Decla-
ration of Independence, the Constitution, and the Bill of Rights. Stu-
dents should read Emma Lazarus’s poem, “The New Colossus,” which is
attached to the Statue of Liberty, and consider the meaning of symbols
such as the statue and the phrase, e pluribus unum.

After a year of studying American history, students should be able
to reflect on the ethical content of the nation’s principles and on Ameri-
ca’s promise to its citizens—the promise of a democratic government in
which the rights of the individual are protected by the government, by a
free press, and by an informed public. America’s ideals are closely
related to the nature of American society. We are strong because we are
unitea in a pluralistic society of many races, cuitures, and ethnic groups;
we have built a great nation because we have learned to live in peace
with each other, respecting each other’s right to be different and sup-
porting each other as members of a common community.

Students should understand that the American creed calls on them to
safeguard their freedoms and those of their neighbors, to value the
nation’s diversity, to work. for change within the framework v. law, and
to do their part as citizens in contributing to the welfare of their com-
munity. To gain these understandings, students might interview elected
public officials, invite volunteers from community organizations to talk
about the work they do, and develop projects that can be helpful to oth-
ers in their school and community. Such projects might include visits to
senior citizens’ centers arid working on school and community beautifi-
cation projects.

Throughout these activities, students should reflect on the importaice
of living up to the nation’s ideals and cf participating in the unfinished
struggle to make these principles and ideals a reality for all.
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B Grade Six—
World History
and Geography:
Ancient Civilizations

In the sixth-grade curriculum, students

learn about those people and events that
ushered in the dawn of major Western and ran-Western civilizations.
Included are the early societies of the Neat .and Africa, the ancient
Hebrew civilization, Greece, Rome, and the iassical civilizations of
India and of China.

Instudying the ancient world, students should come to appreciate
the special significance of geographic place in the development of the
human story. They should acquire a sense of the everyday life of the
people; their problems and accomplishments; their relationships to the
developing social, economic, and political structures of their society; the
tools and technology they developed; the art they created; the architec-
ture they lived with; the literature produced by their finest poets, narra-
tors, and writers; their explanations for natural phenomena; and the
ideas they developed that helped transform their world. In studying each
ancient society, students should examine the role of women and the
presence or absence of slavery.

Among the major figures whozn students should come to know are
those who helped to establish these early societies and their codes of
ethics, justice, and their rule of law, suck as Hammurabi, Abraham,
Moses, David, Pzricles, and Asoka; those who extended these early
empires and carried their influence into much of the ancient world,
including Alzxander the Great, Julius Caesar, and Augustus Caesar;
and those whose ideas and teachings became enduring influences in
Western and non-Western thought, especially Socrates, Jesus, Buddha,
and Confucius. For all these societies, emphasis should be placed on
those major contributions, achievements, and belief systems that have
endured across the centuries to the present day.

Early Humankind and the Development of Human Societies

This unit should develop the students’ awareness of prehistoric
people’s chronological place on the historical time line. Attention
should be given to paleontological discoveries in East Africa by Donald
Johanson, Thomas Gray, and Mary Leakey, supporting the belief that
ancestors of present-day humans lived in these regions between 2.5 and
3 million years ago. Studies of the Old Stone Age (Paleoiithic}, Middle
Stone Age (Mesolithic), and New S*2ne Age (Neolithic) should provide
students with an understanding of the interaction between the environ-
ment and the developing life-styles of prehistoric peoples as they moved
from hunter-gatherers to food producers. These studies also should
focus on early peoples’ attempts to explain the universe through cave art

A study of ancient societies of the
Near East and Africa, the ancient
Hebrew civilization, Greece, Rome,
and the classical civilizations of India
and China introduces students to the
people and events at the dawn of
major Western and non-Western
civilizations.

Students develop an awareness of
prehistoric people’s chronological
place on the historical time line.



Civilization begins in the Near East
and Africa.

The roots of Western civilization can
be found in the enduring contribu-
tions of the ancient Hebrews to West-
ern ethicar and religious thought.

and elemental forms of religion; the development of stone tools from
simple to complex to metal; and the development of language as a
medium for transmitting and accumulating knowledge.

The Beginnings of Civilization in the Near East and Africa:
Mesopotamia, Egypt, and Cush

In this unit students learn about the peoples of Mesopotamia, with
an emphasis on the Sumerians, their early settlements in the fertile cres-
cent between the Tigris and Euphrates rivers and the major events mark-
ing their sojourn: the spread of their agricultural villages by 4000 B.C. to
lower Mesopotamia; their technological and social accomplishments,
including invention of the wheel, plow, and irrigation systems; their sys-
tems of cuneiform writing, of measurement, and of law; and the devel-
oping social, economic, and political systems that these accomplish-
ments made possible.

Moving next to ancient Egypt, the teacher introduces students
briefly to the early reign of Khufu and then moves to an emphasis on the
New Kingdom in the reign of Queen Hatshepsut. The New Kingdom
was a time when Egyptian art and architecture flourished, and trade
extended Egyptian influence throughout the Middle East. Attention
should be given to the daily lives of farmers, tradespeople, architects,
artists, sciibes, women, and children; and to the great trading expedi-
tions and building activities of that time. Geographic learnings include
the importance of the Nile to Egypt’s development and of irrigation
practices that are still in use.

This unit concludes with Africa’s oldest interior empire, the King-
dom of Cush, which conquered Egypt about 750 B.C. and established
the eighth dynasty of pharaohs. Conquered in turn by the Assyrians, the
kings of Cush reestablished their capital farther south. Students should
be introduced to the culture that developed there, including the devel-
opment of iron agricultural teols and weapons; an alphabet; and a prof-
itable trade that extended to Arabia, India, sub-Saharan Africa, and
possibly China.

The Foundation of Western Ideas: The Ancient
Hebrews and Greeks

The roots of Western civilization can be found in the enduring con-
tributions of the ancient Hebrews to Western ethical and religious
thought and literature, most notably by the Old Testament. To under-
stand these traditions, students should read and discuss Biblical litera-
ture that is part of the literary heritage and ethica teachings of Western
civilization; for example, stories about the Creation, Noah, the Tower of
Babel, Abraham, the Exodus, the Ten Commandments, Ruth and
Naomi, David, and Daniel and the Lion’s Den; selections from the
Psalms and Proverbs; and the Hebrew people’s concepts of wisdom,
righteousness, law, and justice.

In studying the civilization of the ancient Greeks, students learn of
the early democratic forms of government; the dawn of rational thought
expressed in Greek philosophy, mathematics, science, and history; and




the enduring cultural contributions of Greek art, architecture, drama,
and poetry.

In this unit students will learn about the Greek polis (city-state); the
rise of Athens; the transition from tyranny and oligarchy to an early
form of democracy; the importance of the great fleet of Athens and its
location at the crossroads ( “the ancient world; the rivalry between
Athens and Sparta, culminating in the Peloponnesian War; the Mace-
donian corquests under Alexander the Great, spreading Hellenistic cul-
ture throughout the Mediterranean and Middle Eastern worlds; and the
fall of Grerce to Rome. Attention should be paid to the daily life of
women and chil