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EXECUTIVE SUMMARY

Background

During the 1985 Regular Session of the Louisiana Legislature, House
Concurrent Resolution No. 110 (HCR 110) was passed requesting that the State
Board of Elenientary and Secondary Education (BESE) study the need for and
potential effects of a multiple curriculum system in lLouisiana's oublic
schools. The results of this study were to be reported to the Joint
Committee on Education prior to the 1986 Regular Session.

In response to this request, a 19-member Multiple Curriculum Study
Committee was appointed and began its work in July 1985. In March 1986 an
interim report detailing the activities and suggestions of the Study
Committee was presented to the Elementary/Secondary Education Committee of
BESE, and later, to the Joint Committee on Ecucation of the Louisiana
Legislature. In that report, the Committee found that Louisiana currently
has a type of multiple curriculum system in that a wide variety of courses
are available to meet a broad range of student needs. The Commiitee
proposed that a core curriculum encompassing the basic graduation
requirements be prescribed for ali students, and that two additional
curricula inclusive of the core, a general! studies and an honors curriculum,
be provided.

At the request of the Multiple Curriculum Committee, the Legislature
extended the Committee's work for a second year s¢ that additional
information —elative to the issues raised in the interim report could be
collected. The Evaluation Section within the Department of Education Qffice
of Research and Development was asked to assist the Committee in the
collection and reporting of this information.

Scope of the Study

fs specified by the Multiple Curriculum Committee, the study conducted
by the [valuation Section focus~ad primarily on the collection of data from
all states and the District of Columbia concerning high school graduation
requirements and relatced curriculum issues. Specific survey questions
addressed graduation exit *esting, core and multiple curricula content, hiah
school diploma options, and general college admission criterfia. Consider-
abTe information was also gathered through extensive reviews of current
educational literature. Based on these deta, a decision table was developed
outiining steps suggested for use in the identification and/or development
of viable curriculum models for Louisiané. Recommendations were then
offered concerning the nature and content of those models.

Basic Pefinitions and Assumptions

In order to ensure consistency in the interpretation of data presented
in this study, it was critical that several key councepts be defined early in
the report. As used in this study, a "core curriculum" was defined as a
group of common courses and/or defined course content required of all
students as a prerequisite to high school c¢raduation. Typically, core
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curricula censist of the minimum graduation requirements in terms of the
specific courses and course content prescribed.

"Multiple curricula," as applied to this study, were taken to rean
different courses of study, often connected by some common courses, all
leading to completion of high school. Though many of the prescribed
multiple curricula within a given curriculum framework encompass a comron
core, others are totally unique with no cowmon courses or content among the
complement offered. Exampies of typical multiple curricula available across
the United States include yeneral studies, college preparatory, vocational,
and honors curricula.

In addition to these specified definitions, one overriding assumption
was made that s critical *o the interpretation of the results and
subsequent recommendations presented in the study: that of the real intent
of HCR 110. Careful examination of the wording of the resolution, combined
with correspondence received from a member of the Legislature, imply that
the purpose inherent in the passage of HCR 110 was to call attention to the
fact that the needs of all high school students in Louisiana were not being
met (particularly those of the noncollege-bound), and that avenues for
better meeting these needs should be explored. In specifically requesting
that BCSE study the need for and potential effects of & rultiple curriculum
system in Louisiana. the Legislature appears to be saying that such a system
does not currently exist, but that it should be carefully examined as a
potentially vieble wvehicle for better meeting the nreeds of the
noncollege-bound, in particular. It is based on this interpretation of the
intent of HCR 110 that the conclusions and recommendations that appear ir
this report are offered.

Natioral Survey Rosults

During the six weeks period fron late December 1986 thrcugh early
February 1987, {elephone irterviews were conducted with state Tdevel
educatien personnel in all 50 states. Local personnel ir a number of states
weve also contacted, including those in the District of Columbia. In terns
of the level(s) from which high school graduation requirements are set, 88
percent of the states exercise beth state ana Tocal authority in setting
these standards. In most of these states, the Tlocally prescribed
requirements encompass, and extend beyond those set at the state level.
Eight percent of the states set all graduation requirements solely from the
local Tevel; four percent prescribe such requirements from the state level
only. In general, State Roards of Education set state requirements; all
lTocally prescribed requirements are set by local boards.

ttigh school graduation exit tests are adminis*ered in 18 states, with
Cnglish and mathematics being the arees most frequently tested. These tests
are most  often {first aiven at the 10th grade Tlevel, with retake
opportunities always available. Remediation is providea in most states.

A1l states have o minimum nurhber of totel credits required for high
school graduation: the observed range is from 13 (plus local requirements)
to 24 credits. Twenty credits are mwost often prescribed. with 19.4 being
the average number.  The gverage content area credit requivements across the




nation are 3.8 units in English, 2.1 in mathematics, 1.8 in science, 2.6 in
social studies, and 1.4 in health and physical education.

Core curricula consisting of specific courses, content, and/or
competencies required of all students are specified in 44 states. Multiple
c- , often inclusive of common core offerings, are offered in 36.
£c ricula components are most often delineated in the form of specific
courses and/or required content. (A requirement that all students complete
a course in American history would be an example of a prescribed course
requirement, whereas a content requirement might specify that certain
aspects of American history be taught within the context of a broad social
studies course.) Types of multiple currici’a most frequently offered across
the United States include general studies curricula (by 31 states), college
preparitory curricula (by 32 states), and vocational curricula (by 20
states).

The type of high school diploma most frequently offered (by 24 states)
is the standard or general diploma with no differentiation (in terms of
coursework completed or performance level attained), and no supplements.
Multiple diplomas generally reflcctive of the completion ¢f various types of
delineated curricula, and standard diplomas with optional certificates
generally indicative of special attainment, are each offered by six states.

In two-thirds of the states, tpe public colleges and universities have
specific admission requirements beyond a high school diploma and transcript.
Such requirements most often include ACT/SAT scores and/or completion of a
prescrihed core of high school courses. Developmental/remedial programs are
offered by the public colleges and universities in 44 states. In 33 of
these states such programs are offcered by all or almost all of the state's
institutions. The availability of developmental/remcdial progrems appears
to be approximately the same across states with and without college
admission requirements. Generally such programs address English gr-mmar and
composition, reading and study skills, and mathematics.

Development of Viable Curriculum Models for louisiana

Based on the data gu hered through this study, a step-by-step process
was suqqgested as a guide to assist the Multiple Curriculum Cummittee in the
identification and/or development of viable curriculum mode® for Louisiana.
A "decision table" was developed outlining the pertinent issues inherent in
that determination and the alternatives to be considered in each step. The
content of that table is presented below:

-~

Step 1: Identif s goals for secondary ecducation in Louisiana. (The basic
issue to be considered in this step is whether Louisiana should
strive to provide a general education for all, or whether the
emphasis <should be on individualization and the provisior of
narrowly focused, specific educational procrens for identified
segments of the high school population.)

i

Step 2:  Determine the overall curriculun framework. (The decisicn to
be made here is whether Louisiana should provide a cormon set of
experiences for all high school students, or whether the emphasis
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should be on individualization, through the provision of
differentiated experiences.)

Step 3: Determine the number of curricula to be offered. (The question tc
be addressed 1in this step is whether the provision of one
curriculum, as opposed to that of multiple curricula, wculd be
more appropriate in facilitating the attainment of the secondary
education goals identified for Louisiana.)

Step 4:  Delineate the nature and specific types of curricula to be
designated. (Multiple curricula are generally designated in one
of two ways, with some overlapping inherent in those categoriza-
tions: by student interests/aspirations, or by student abilities/
competencies. Selr.tion of the nost appropriate approach for
Louisiana is again dependent upon the suitability of that approach
toward the attainment of the state's previously identified goals.)

Step 5:  Determine suitable curricula content. (The tocus of the final
step is on the identification of the specific courses, course
content, and/or competencies to be prescribed within each of the
curricula selected for implementation in Louisiana. In
delineating those specifications, care must be taken to ensure
that all students are afforded an equal opportunity to attain the
goals identified for secondary education in Louisiana.)

In order to provide information to the Multiple Curriculum Committee to
facilitate the identification and delineation of suitable curricule content,
the study focused on comparing the proposed content of Louisiana's core,
general studies, and honors/college preparatory curricula with similar
curricula offered in other states. Since Louisiana's proposed curricula are
delineated in the form of specific courses and cour options, comparisons
were limited to those states with similar methods of designating their
curricula content. The results of those comparisons formed the bases for
the conclusions that follow.

Conclusions

The following conclusions were rcached as a result of this study:

. Louisiana's current high school graduation requirements are more
comprehensive and more stringent than those in place in most other
states across the country, particularly in the area of mathematics.

0 The types of curricula being considered for Louisiana (core, general
studies, and honors/college preparatory) appear to be appropriate for
meeting the needs of the maijority of the state’'s high school students;
however, in terms of their presently proposed content, these curricuvla,
taken alone, do not appear to address the full intent inherent in the
passage of HCR 110.

0 The courses delineated within these curricula are essentially the
same ones that had beern available to studerts prior to HCP 110;
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thus, no new alternatives are being suggested for meeting the
needs of the noncollege-bound (as specified in HCR 110).

] When compared to multiple curricula offered in other states,
Louisiana's core curriculum more closely resembles other states'
college preparatory curricula, than their core curricule. Thus,
it would appear that Louisiana's basic high school graduation
requirements are actually designed for college-bound, rather than
for all secondary students.

Recommendations

The following recommendations are offered on the basis of this study:

Louisiana's current high school graduation requirements should be
reviewed in terms of the stringency c¢f the courses prescribed,
particularly in mathematics, where little similarity was r(ound with the
requirements specified in this area in other states.

If the graduation requirements review results 1in adjustmcnts in the
mathematics area such that the vresulting requirements c&re more
consistent with those prescribed in other states, then the following
recomnendations are offered subsequent to those adjustments:

0 The proposed general studies and honors/college preparatory
curricula, both inclusive of the core requirements, should be
redefined on the basis of the adjustments nmade in the overall
graduation requirements; as such, these curricula should then be
offered to all high schocl students in the state on a selection
basis in accordance with both student interests/aspirations and
abilities/competencies.

0 Development of a third curriculum model, alsc inclusive of the
core requirements, should be considered tc provide additional
opportunities fir meeting individualized needs of both college and
noncollege-bound “tudents. This model could be defined as an
applied studies curriculum with multiple strands that would enable
students to pursue interests in such diverse areas as business,
marketing, health occupations, communications, personal services,
music/dramatic arts, computer science, and engineering.

If no adjustments are made in the graduation requirements as a result
of the suggested review, tl.en the following aiternative recommendations
are proposed:

0 The general studies and honors/college preparatory curricula, as
currently proposed, and both inclusive of the present core
requirements, should be offered to all high scheool students in the
state on a selection basis in accordance with both student
interests/aspirations and abilities/competencies.

0 A third curricutum model. perhaps in the form of an applied
studics  curriculum, should be developed. This model would still
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encompass the basic core requirements, but would dc so in the form of
applied courses, especially in the area of mathematics. Such a
curriculum would allow for greater individualization in meetirg the
needs of all students, but particularly those of the noncollege-bound.
Multiple strands incorporated into this curriculum could enahle
students tn pursue interests in such diverse areas as business,
marketing, health occupations, communications, personal services,
music/dramalic arts, computer science, and engineering.

A second phase of this study should be ccmmissioned to gather any
additional information needed by the Multiple Curriculum Committee 1in
response to the results of this study and the action subsequently taken
by the Committee as it completes its work in response to HCR 110.

1ans should be developed for initiating a Tongitudinal study to assess
the impact and effectiveness of the curriculum system implemented
subsequent to the completion of the work of the Multiple Curriculum
Conmittee.




1

INTRODUCT ION

Background

During the 1985 Regular Session of the louisiana Legislature, House
Concurrent Resolution MNo. 110 (HCR 110) was passed requesting that the State
Roard of Elementary and Secondary Education (BESE) study the need for and
potential effects of a multiple curriculum system in Louisiana's elementary
and secondary public schools.* The Board was directed to report the results
of this study to the Joint Committee on Education prior to the 1986 PRegular
Session. Included in the report were to be recommendations of how such a
curriculum plan could best be implemented.

In response to this request, a 19-member Multiple Curriculum Study
Comnittee was appointed by BESE with the Board President as its chairperson.
Seven meetings were held between July 10, 1985, and March 3, 1986. An
interim ceport detailing the activities and suggestions of the Study
Committee was presented to the Elementary/Secondary Education Committee of
BFSE at its March 25, 1986 meeting. In that report, the Multiple Curriculum
Committee stated that Louisiana currently has a type of nultiple curriculum
system in that a wide variety of courses are available to meet the varied
needs of students. Additionally, the Committee proposed that a core
curriculum encompassing the basic g.-aduation requirements be preccribed for
all students, and that two additional curricula, a aencral studies and an
honors curriculum, both inclusive of the core, be provided.

* Erfective for incoming freshmen in 1983-84, BESE established a single,
undifferentiated curriculum that required 22.5 credits for high school

graduation. An additional one-half credit requirerment was added the
following year so that the total currently prescribed is 23 credits.

17




The Elementary/Secondary Committee received the report, but ro action
was taken except to reject the recommendation of the Multiple Curriculum
Committece to hold public hearings. In place of the hearings, the
Elementary/Secondary Committee recommernded that BrSC direct the State
Department of Education to conduct a survey to solicit additional input or
issues identified in the interim report of the Multiple Curriculum
Conmittee. Responsibility for developing this survey was subsequently given
to the Evaluation Section within the Department's Office of Research and
Development.,

The results of the interim report were aisc presented to the Joint
Conmittee on Education o the Louisiana Llegislature prior to the 1986
Regular Session. At the request of the chairperson representing the
Multiple Curriculum Committee, the work of that Committee was extended for a
second year by HCR 112 of the 1986 Regular Session in order for the
additionally requested survey information to bé collected. The vinal repert
of the Committee is thus scheduled for presentation prior to the 1987

Regular Session of the Legislature.

scope of the Study

The wording of the initiel resolution (HCR 110), combined with
correspondence sent to the Multiple Curriculum Committee by a member of the
Louisiana House ¢f Representatives, indicate that the intent of HCP 110 was
to advise BESE of curriculum inequities in the elementary and seccndary
schools in Louisiana, and to call for a study that would both examine these
inequities, and propose alternatives for their resclution. The primary
focus of HCR 110 appears to be on the academic preparation of

noncollege-bound high school students and on the necessity for exploring

o
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avenues for better meeting the needs of these, as well as all other
students. In the Legis S request that DFSC study the need for and
potential effects of multiple curricula, the implication is that such 3
system does not currently exist in Louisiana, but that its potential merits
for Louisiana's public schools should be carefully scrutinized. The
resolution uses the farase "multiple curriculum" in general terms, and does
not prescribe any one curriculum or set of high school standards. Instead,
it calls for the exploration of all viable alternatives f{or addressing the
needs of the broad range of students in the elementary and secondary schools
of the state.

In reaction to the language of HCR 110 and to discuss ons with members
of the Multiple Curriculum Committee, this study was designed to focus
primarily on data reporting the currert status of multiple curricula and
associated issues at the national, state, and Tlocal levels. Extensive
literature reviews, combined with indepth telephone <interviews with
Department of Education personnel in each state and the District of Columbia

were conducted to provide baseline date to assist the Multiple Curriculum

Conmittee in its work.

Purpose of the Study

The purpose of this study is to provide information to the Multiple
Curriculum Committee to facilitate the subsequent identification and/or
development of viable high school curriculum models for Louisiana's public
schools. It is recognized that the final model selected could be that which
is currently in place. In order to accomplish this purpcse, the study first
seeks to provide an overview of the high school graduation requirements

currently in place across the country. Hext, the effort is directed toward




the identification and description of the various comperents  of  the
curriculum models in place, both past and present, in ihe nation‘s schoois.
The data that result from these steps are then aggregated to previde a
national perspective on high school graduation requirements in the United
States. Finally, the study draws on all available information to develop @
dccision table explicating the issues surrounding each curriculum model, and
detailing the steps to be taken in the selection of those curriculum choices

most suited to meeting the needs of Louisiana's secondary school students.

Basic Definitions

In order to ensure consistency in the interpretation of data presented
in this report, specific definitions must be given for the major concepts
discussed. "Core curriculum," as used in the collection and interpretation
of data gathered in this study, is defined as a group of common courszs
and/or course content required cf all students as a prerequisite to high
school graduation. [In general this core alcne does not encompass the total
credit requirement for graduation. "Multiple curriculum" was specified by
the Multiple Curriculum Committee to mean “different courses of study,
connected by some common courses, all leading co completion of high school.”
As used in this report, however, a broader definitior was invcked in which
the "common course connection" was not an essential requirement. This less
restrictive meaning was needed because it was consistent with the variety of

interpretations of the multiple curriculum concept encountered in the

national survey.




Evaluation Guestions

The major evaluation questions addressed in the <onduct of this study
include the following:

1. What is the nature and extent of the high school graduation require-
ments currently in place across the United States?

2. What are the characteristics of the various curricula currently teing
offered in the nation's schools?

3. What are the general admission requirements for the public colleges and
universities across the United States?

4. What secondary education curriculum models emerge for consideration by
educational policy mzkers in Louisiana?

Audiences

This study was conducted by the Evaluation Section of the Office of
Research and Development at the request of State Board of Elementarv and
Secondary Education Multiple Curriculum Committee. Funding for the study
was secured through Federal ECIA Chapter 2 sources. The purpose of the
study is to provide information to the Committee tc¢ assist BESE in
responding to the HCR 110 request that the issue of multiple curricule be
examined, and its viability carefully considered, for Louisiana's public
schools. In response to this request, the primary auaiences targeted for
this report have becn identified as:

() The Multiple Curriculum Study Cormittee

0 The State Board of Elementary and Secondary Education

0 The State Superintendent of Educaticn and kis Cabinet

) The Pepartment of Education Office of Academic Programs

) The Joint Legislative Committec on Educatior

) The State ECIA Chapter 2 staff

) The Federal ECIA Chapter 2 staff




Introduction

The concept of multiple curricula is one that has received widespread
attention in recent years. Potentially a major vehicle for the realization
of many of the efforts embodied in the educational reform movement, it is arn
issue that cannot be viewed in isolation from the much broader context
within which high schools exist and operate. However, any indepth study of
the concepts inherent in the multiple curriculum issue cannot be conducted
without first developing a clear consensus relative to the overriding goals
of public education. Without the specific directior provided by such goals,
any attempt at evaluating the relative merits of a given curriculum model
would be a meaningless exercise. Thus, a historical review of the evolution
of today's educational system is presented as background information prelim-

inary to the study.

Literature Review

Secondary schools in the United States initially arose to prcpare the
academically elite for college, many specifically for the ministry. The
curriculum was demanding and highly specialized; and, as a resuli, few
attended. Students gencrally moved on only after demonstratinrg mastery of
the required werk.

In the early 1900's, mandatory attendance laws and the emerging belief
that schools should serve all students, began to swell public school

enrollments. In an effort to impose organization on an expanding
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educational system, students were grouped by age and moved through in
lock-step fashion, one result of which was social promotion,

Prevailing social and political trends since that time have given birth
to  numerous reform movements in education. During educa..onally
conservative times the emphasis has been on academic achievement,
curriculum, and discipline. The focus during more liberal times was on
equity for the disadvantaged and the need to expand the role of the school
(Toch, 1984).

During the late 1950's, and throughout most of the 1960's, the theme of
educational reform was one of rising to meet the challenge posed by Soviet
technology. Our best and brightest were urged to direct their efforts
toward mathematics, science, and foreign languages, and incentiverc
specifically designed to lure teachers into those areas were in abundance.
The late 1960's and most of the 1970's were more liberal times; *ne result
was a shift in the focus of educational reform to addressing the plight of
the disadvantaged. In response, a multitude of federal programs emerged to
provide services to the economically deprived (Title I, Head Start, etc.)
and the handicapped (through special education bprograms). Additional
efforts were directed toward the enhancement of vocational proarams, In
general, earlier and broader-focused schooling, along with an increased
emphasis on relevance, were the pervasive themes of this turbulent period.

The educational reform movement of today represents a shift back to
that observed during the more conservative post-Sputnik era. Again the
demand is that schools hold all students to higher standards, and that
social promotion, initially implemented for reasons of expediency, come to
an end. According to Michael Kirst of Stanford University, during the

1980's the Japanese Toyota replaced Sputnik as the symbol of America's




inability to compete. However, unlike the narrow focus of the 1950's and
1960's, today's reformers are urging that all be held to higher standards of
performance. The primary reason given for this extensive accountability is
that such standards are needed to ensure that all students are adequateiy
prepared to meet the demands of an increasingly complex world.

This current reform movement has become synonymous with excellence--or
at least the expertation of excellence--for all. While there is much
evidence that dincreased expectations can lead to improved student
performance, there are also considerable data indicating that raising
standards can result in further academic stratification and cause more
school failures (McDil11, Natriello, and Pallas, 1985). °

This potentially negative impact of increased standards is reiterated
in a recent report by the Association for Supervision and Curriculum

Development, entitled With Consequences for A1l (1985), which states that

the nationwide push toward raising high school standards could make a “bad
situation worse" for students at the bottom of ‘the class. The report
questions wiether real improvement can result from the "flood of mandates"
handed down from state legislatures. Electives are heing squeezed out by
the academic subjects, with the result being that few students will have the
opportunity to experience specialized courses outside of the core subjects.
Tne report goes on to say that teachers facing more Tow-achicving students
in academic classes will either have to simplify such courses, or (if they
elect to maintain standards) hand out discouraging grades to increasing
numbers of students. If the courses are diluted, the top achievers will go
unchailenged. On the other hand, if standards are maintained, the low

achievers will be overwhelmed and frustrated. According to the report, the
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result may be a "shriveling up" of the chances for success among significant

numbers of minority, foreign-born, disadvantaged, and handicapped studeits.
While most educators agree that increased expectations can result in

improved performance, they are also quick to point out that such performance

can'~t be realized unless ali are assured of having an equal opporturity to

e % T2 new standards. However, as of late, little attention has been
focused on hc.w to provide such a guarantee: that all students will have a
fair chance to attain the higher standards expected of them. Simply
imposing higher standards does not ensure that such performance levels will
be reached. According to John Goodlad (1985), assuming this is comparable
to "moving the high jump bar up from four to six feet without giving any
additional coaching to the youth who were not clearing the bar when it was
set at four feet," (p. 270). 1In the absence of such equal opportunity
guarantees, increased expectations will lead to increased frustration, and
the gap between the educational "haves" and the "have-nots" will widen.
Dropout rates will increase, with the result being a growing segment of the
citizenry lacking in the necessary training to function in an 'ncreasingly
complex world.

According to an article in Phi Delta Kappan (Toch, 1984), one reason

for the lack of attention to guaranteeing equal opportunity may be that most
of the current reformers are lawmakers, not educators. The focus has thus
been on rewriting regulations such as those governing the Tength of the
school day, the length of the school year, the cutoff scores on competency
tests, and high school graduation requirements. According to the article
the real emphas®s during this period should have been on add~essing the much
more complex issues of determining the actual content of courses in the

newly prescribed core curriculum, and, perhaps even more importantly,




specifying how that content should be taught. In a recent NASSP Bulletin

{(March 1986), Harkins concurs with this point of view and calls upon schouis
to do more than just implement new course requirements. He feels that the
emphasis should actually be on the translation of the new requirements into
new and different ways to challenge ail students, to interest them, to truly
tap their potential, end, as a result, io prevent them from dropping ocut.
According to Harkins, higher standards should not only mean more courses,
but, perhaps more importantly, better courses that concurrently challenge
students and offer them a reasonable chance of success.

In an effort to meet the challenge posed by this "equal opportunity"
issue, many states have taken steps to replace such liberal practices as
social promotion with promotion based on academic progress. Statewide
testing programs tied to promotion/retention decisions have been implemented
in increasing numbers in recent years. When conducted in tandem with
remedial programs for tnose who need additional time and assistance to
master the prescribed higher standards, such efforts have yielded promising
results.

We, as Americans, have repeatedly said, through the annual Gallup
polls, that we want our secondary schools tc be comprehensive in function,
and to focus on the production of (1) enlightened citizens, (?) productive
workers, and (3) lifelong learners. If our goal is to remain one cof
universai secondary education, then, according to John Goodlad (1985), the
high school should be viewed as a terminal iretitution, and as such it
should be regarded as the final chance to give cveryone the general
education that our goals imply we want them to have. In order to maximize
the potential impact of that finel chance, we must strive to guarantee that

all of our studerts will be afforded an equal opportunity to master the
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higher standards we expect of them. Simply increasing requirements without
providing the adequate preparatory and support mechanisms will, in most
cases, have the reverse effect, and could seriously jeopardize the
.ttainment of the veiry goals toward which such efforts are directed.

Th> question now facing educational reformers in Louisiana, as well as
in many other States, is how to guarantee that all ctudents will be afforded
an equal opportunity to attain the higher standards we expect them to meet.
Some steps have already been taken, but were they the right steps, have they
had their intended effect? The very passage of Louisiana's HCR 110 implies
that such equal opportunity guarantees are not presently available to all of
the state's high school studenis. Whether the implementation of multiple
curricula in the state's schools will satisfactorily address this problem is
a question that educational policy makers must now carefully consider. It
is hoped that the information presented in this report will facilitate the

resolution of that most important dilemma.
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METHODOLOGY

Data Sources

Data used in the conduct of this study were gathered from two primary
sources. Background material was collected concurrently through periodic
reviews of current educational literature and reviews of the working papers
of the Multiple Curriculum Committee. Additionally, discussions were held
with members of the conmittee to supplement and verify this information.
The second data source was Department of Ediucation personnel in each of the
50 states and the District of Columbia. Detasiled, state-specific
information relative to high school graduation reauirements and related
multiple curricula issues was provided through indepth irterviews with these
individuals.

Description of Data Collection Instruments

The primary instruments developed specifically for this study were
detailed interview forms wused 1in soliciting information concerning
graduation requirenents and other multiple curriculum issues from Department
of Education personnel across the country. Three versions of the instrument
were developed (Forms A, B, and C) to coincide with the level{s) from which
high school graduation requirements could be prescribed. Form A was
designed for collecting data from states in which all such regui. .ments were
prescribed from i - state level. rorm B was applicable when graduation
requirements were strictly locally determined. For states ir which &
combination of state and locally determined requirenents prevailed, Form C
was used. Copies of the<e instruments are included as Appendices A, B, and

C of this report.




A1l versions of the instrument solicited comparable information about
the nature and extent of the graduation requirements in each state. The
prevalence and content of tests administered as a prerequisite to high
school graduation were probed. Detailed information was requested
concerning the curriculum structure in each state. The extent to which
multiple curricula were in place across the country was examined, as were
the specific components of the more prevalent types of curricula.
Additional information was collected concerning diploma variations, college
admission requirements, and the incidence and content of college remedial or

developmental programs.

Procedures

The official startur date for this study was December 1, 1986. At that
time two independent Titerature reviews were conducted to gather background
information relative to high school graduation requirements, multiple
curricula, diploma options, and other related issues. Based on this
information, as well as information gleaned from the working papers and
discussions with members of the Multiple Curriculum Committee, a study
design was drafted and presented to the committee. Drafts of the proposed
data collection instruments were also shared, and input was solicited in
terms oi the information needs of the committee. A working subcommittee was
formed to further explore those specific nceds with the evaluation team.

Recommendations received fr both the full Multiple Curriculum
Committee and the subcommittee resulted in the development of the three
versions of the state level interview form described carlier. It was

determined that, to facilitate the actual collection of the interview deta,

a preliminary telephone call would be placed to each State Department of




Education to first, identify the individual with primary respensibility in
the avee of high «chool graduation requirements, and then, to determine
whether such requirements were set at the state level, local level, or both.
Upon receipt of this information, the identified irdividual was asked to
participate in the study. Agreement to participate was immediately followed
by a confirmation letter from the Evaluation Section with the specific date
and time designated by the participant for the interview, as well as a copy
of the form appropriate for that state or district. These scheduling
activities were conducted during the month of Decemter.

Prior to full-scale 1mplementation of the nationwide survey, the
proposed data collection instruments were piloted with a few states, and
revisions were made. The telephone interviews with personnel from all 50
states and the District of Columbia were conducted from December 22, 1986
through February 3, 1987. Three members of the professional staff of the
Evaoluation Section and two from the Bureau of Research conducted the
interviews, which ranged in durativn from approximately 20 minutes to miore
than an hour, dependina ori the detai'! associatecd with the graduation
requiremerts and other pertinent issues. In numerous instances, printed
material was forwarded to the [valuation Section by the contact person
interviewed in order to supplement the interview information.

Categorization, and the subsequent aqggregation, of the collected data
was begun immediately upon completion of the first few intervicws. It was
critical that limits be defined as soon as possibie to ensure that the
information being c:1lected was both anpropriate and adequate to address the
issues in question. Additionally, in order to ensure the accuracy of the
data that would eventually appear in the report, drafts of the summary

information presented in  Appendices D and E, along with dctailed
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explanations as to how these data were categorized were forwarded during
mid-February to each statc and locel contact person interviewed for
verification. The interviewees were asked to call the Evaluation Section
within one week aiter receipt of the information in the event tha»
discrepancies were noted. This verification step was critical in the
overall study because the nature of the data, along with the sheer volume
collected, was such that numerous "judgment calls" had to be made in order
to provide a quantifisble overview of graduation requirements and multiple
curricula trends across the country. Copies of all correspondence with

survey participants are included as Appendix F.

Data Analysis Procedures

The data collected through the national interviews were compiled on the
basis of the themes that emerged. By design, no preconceived structure was
used to aggregate the data because it was important that the results ot the
study be reflective of the "real world" in terms of current multiple
curricula offerings in the nation's schools. As a result, some variations
in the depth of information provided by each state will be apparent, partic-
ularly for those with considerable local autonomy in setting high school
graduation requirements. In some cases, follow-up telephone calls were
placed to local education officials in an attempt to gain further insights
into the requirements most prevalent in those states. In all instances,
sincere appreciation is expressed for the graciousness and professionalism
with which the state and local education personnel provided the reguested
information. These interview data, along with the cunsiderable research
uncovered through the literature reviews, are presented in Chapter 4 of this

report.
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PRESENTATION OF THE DATA AMD DISCUSSION OF THE RESULTS

Introduction

The data presented 1:. this chapter were gathered primarily through
telephone interviews with Department of Education personnel 1in each of the

50 states and the District of Columbia. This information is supplemented by

additional printed material forwarded by those individuals, along with

relevant findings from current educational literature. The results are
organized with respect to the four major evaluaticn questions addressed in

the study.

Evaluation Question 1: Vhat is the nature and extent of the high school
graduation requirements currently in piace across the United States?

Level From Which Requirements Are Set

Information gathered through the nationwide telephone surveys relative
to whether high school graduation requirements are prescribed from the state

As illustrated, ir the 190

level, local level, or both, is shown in Table-1.
states and the District of Coiumbia, two states (4%) prescribe all high

school graduation requirements solely from the state level, whereas four

(8%) set all such requirements solcly from the local level. The District of

Columbia is included in the "local onlv" designation although its single

education unit actually serves as both the state and local standard-setting

authority. In the majority of states (45, or 88 percent) both state and

Tocal responsibility is assumed for this standard-setting ectivity. In
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Table 1. Statewide High School Graduation Requirements:
Level at Whgch Set
X

1i_r"

N=2

Number Percentage

Level of of
States States

I. State level only 2 4%
IT. Local level on]yh 4 8%
ITI. Both state and local levels 45 88%
Total 51 100%

gIncludes the District of Columbia.
In the District of Columbia, a single education agency actually serves
as both the state and local education department.




these 45 states, the locally prescribed requirements generally encompass and

extend beyond these specified at the state level.
Characteristics of Graduation Requirements

The specific characteristics of high school graauation requirements in
states with both state and local standard-setting responsibility are -hown
in Table 2. Among the 45 states with such combined authority, the State
Board of Educatiorn 1is the agency most often respoasible for setting
standards prescribed from the state level (in 27 states or 60 pecrcent),
Both the State Legislature and the State Board are respensible for settirc
state level graduation requirements in seven states (169}, while scie
responsibility rests with State Legislatures in six states (137%).

Not illustrated in Table 2 are the graduation requirenent characte:
istics of the two states with exclusive state authority and the four _tates
with complete local autonomy. In the former category, the State Peard o
fducation is responsible for setting those state standards in both statec.
The issuc does not apply in the four states with total local autonomy.

In the second section of Table 2 is an approximaticn of the cxtert !
which the local scheol systems in these 45 <tates with shared state er
local authority prescribe their own graduation standards. As illustrated,
not all Tocal systems in such states choose to exercise that authority. ir
almost half of these states (22, or 4G percent) such local graduation
requirenents are prescribed by all or almost ali of the local systems. 'n
seven (167) of the 45 states, approximately half of the Tocal systems set
standards. In 13 percent (six states), fewer than haif of the systems set

local requirements, while very few cystems do so in five states (11%).
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Table 2. Characteristics of High School Graduation Requirements

Set From Both State and Local Levels

=40

Mumber

I. State agency that sets statewide graduation
requirements:

State Legislature

State Board of Education

State Department of Education

State Legislature .nd State Board

State Legisiature and State Department

State Board and State [epartment

State lLegislature, Board, and Department

OMMOUOE>>
PP

IT. Approximate number of Tocal systems within these
states with their own prescribed high school
graduation requirements:

Very few

Less than half

Approximately half

More than half

A1l or almost all

Don't know

MMOoOO @™

ITI. Nature of local graduation requirements:
A. Set by Tocal school board
B. Generally extend beyond state prescribed
requirements

19 30

of

States

NN = ~JO D
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45
45

Percentage
of
States

13%
607%
0%
16%
27
4%
4%

11%
13%
16%
9%
49%
2%

1007%
100%




Among the four states with complete local autonomy (not illustrated), all or
almost all of the systems in all 4 states have iocaiiy prescribed
requirements.

In all 45 states with both state and Tocal standard-setting authority,
Tocal graduation requirements (when prescribed) are always set by local
school boards. This is also the case in the four states with complete local

autonomy.
Graduation Testing

Infermation concerning the extent and nature of exit testing as a
requirement for high school graduation 1is presented in Table 3. As
illustrated, among the 45 states with both state and local standara-setting
responsibility, 16 (36%) do have, or soon will have, such tests in place.
Of the 16 states with required graduation tests, 14 (88%) prescribe such
tests from the state level; the other two (12%) mandate these tests locally.

The centent areas most often addressed by these tests are
English/reading (by 94 percent of the states administering such tests),
mathematics (by 88 percent), social studies (by 38 percent), writing (by 21
percent), and science (by 25 percent). The exit tests are most frequently
first administered in the 10th grade (in six, or 38 percent of the states
with exit tests). 1In 25 percent !four states), the test is first given in
the ninth grade; the 11th grade is the choice in 19 percent (three states).
In one state, New York, various test components are given at different grade
levels. Remediation 1is available in 15 of the 16 states (94%) with
graduation { - ~ts; retake opportunities are provided 1r all 16.

The two states with complete state level resporsibility for setting

graduation requirements  both administer  exit  tests  addressing
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ITI.

Iv.

Table 3. High School Graduation Testing Among States With Both State
and Locally Prescrited Graduation Requirements

N=45

. Relative frequency of occurrance (N=45):
A.  Prescribed from state level
B. Prescribed from local level
C.  No graduation test requirement

Content areas generally addressed (N=16):
English/reading

Mathematics

Science

Social studies

Writing

Computer Titeracy

Vocational education

MO MMOoOO B>

Grade level at which exit test first given (N=16):
9th grade
10th grade
11th grade
12th grade
Components given at different grade levels
Undetermined; still being developed

MMO O XX

Availability of remediation opportunities (N=16):
A.  Provided
B. Not provided

. Availability cof retake opportunities(N=16):
A.  Provided
B. Not provided

21 .
37

Number
of
States

14
2
29

15
14

— — o

— =W O D

15
1

Percentage
of
States

32%
4%
64%

94%
88%
25%
38%
31%

6%

6%

25%

19%
6%

o
o

6%

94%
6%

100%
0%




English/reading, mathematics, science, and social studies. One stace
includes material in the areas ¢f health and problem solving. The test is
first given in the ninth grade in one state, and at the 10th grade ievel in
the other. Remediation and retake opportunities are provided in both
states. Among the four states with Tocal autonomy, exit tests are generally

given at the discretion of local districts.

Component Graduation Requirements

Specific aspects of the high school graduation requirements nandated in
states with mixed state and local responsibility fer setting such standards
are shown in Tables 4-6. Table 4 presents the overall mandates, while
Tables 5 and 6 explicate the total and content area credit requirements,
respectively.

As illustrated in Table 4, all 45 states prescribe the total number of
credits required for high school graduatien; 43 of the 45 (96%) alse specify
the number of credits required in each content area such as four credics in
English, three in mathematics, etc. In 60 percent (27 states), course
options (from among a specified list of courses) and/or content (such as ore
credit in a ph,sical science or one in a life science) from which credics in
one or more areas must be selected are prescribed. Specific courses like
English 1 or American history that must be taker by all students are
deTineated in 32 states (71%).

In the two states with complete state level standard-setting auihority,
as well as in the four states with lccal autonomy, both the total credits
required for graduation and number required in each content area are

mancated. However, whereas the course options and specific courses are




Table 4. Mandated Components of High Schcol Graduation Requirements
Among States With Both State and Locally

Prescribed Standards
N=45

I. Total number of credits required for graduation
IT. Credits required by content area

ITI. Course options from which required credits must
be selected (in one or more content areas)

IV. Specivic core courses that must be taken by all
students (in one or more content areas)

Number
of
States

45
43

27

32

Percentage
of
States

100%
967%

60%

71%




prescribed in both states with state level authority, such is the case n

only one of the four local autonomy states (25 percent for each).

Overall Credit Requirements

The range of total credits required for high school graduation 1n
states with shared state/local respc sibility is illustrated ir Table 5.
The range of credits required for graduation i35 from 13 (with Jocal
additions) to 24 credits. The most frequently mandated minimum is 20
credits (by 29 percent of the 45 states). Second in relative frequency is
21 credits required by 16 percent. It should be ncted that in many
instances the number of required credits reflects only the basic credit
minimum; many local systems add their own requirements to this minimum.
This 1is particularly true of the lower ranage of reqrired credi® totals.
With the wide variations in such local requirements that are generally added
to this minimum, it would appear that the reported mean of 19.4 credits
acrcss these 45 states is prohably lower than what would be observed if data
concerning the supplemental Tocal credit totals could be obtained.

In the two states with complete state responsibility for graduation
standard-setting, the minimum overall credit requirement is 20 units. Among
the four states with local control, one reperted an average of 20 required
unite<, one requires 20.5, and the third indicated a 21.1 credit average. In

the fourth state, no statewide average wae available.

Content Arca Credit Requirements

The conteni arce credit requirements among the 45 states with shared
state and local standard-setting authority are illustrated in Table 6. In
English, four units are most frequently prescribed {(by 73 percent of the

states), followed by three units required by 20 percant.  Twe vnits are most
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Table 5. Overall Credit Requirements Among States With Both
State and Locally Prescribed Graduation Requirement«

N=45
Number Percentage
of of
States States
I. Total credits required far graduation
A. 13 credits (plus additional local
requirements) 2 49,
B. 14.5 credits 1 e
C. 16 credits 5 11%
D. 17 credits 1 2%
E. 18 credits 4 9¢
F. 18.5 credits 1 z7
G. 19 credits 2 49
H. 19.75 credits 1 2%
I. 20 credits 13 29%
Joo 21 credits 7 16%
K. ¢2 credits 4 9%
I. 23 credits 2 47
M. 24 credits 2 4%
Mean
i, Hean overall graduation credit requirement -  19.4 credits
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Table 6. Content Area Credit Requirements Among States With Both State and Locally Prescribed Graduation Standards
N=45
Nurter & Percentage of States Requiring the Indicated Nurber of Credits in Each Content Area
Content Area 5 4 3 yA : 1.5 1.25 1 1/¢° 5 Exposure Not local  Mean Mo,
credits credits credits credits credits credits credits credits credit credits credits (0 credit)  recuired option of
N % N % N % % % N % N ¢ N « N ~ N N N % N 2 N % Credits*
I. English 1 28 3 7132 9 2 - - - - - - - - - - - - - - - - - - Z & 3.8
II. Mth - - - - 8 & az S - -z 4 2
ITI.  Science - - - - 3 6 4% - Il 6 1 - - 4 7 - - - - - - - - 2 4 .8
glv Social Studies - - 1 2 21 am - 5 11 14 3% 1 et - - 1 2 - - - - - - - - 2 & 2.6
V. Health§ PE - - 1 2 - - - - 1 22 9 2= 7 16% 1 ol 17 33 - - 2 & - - 3 7% 4 9. 1.4
VI. Cawputer
Literacy [ S T P SRS ol - S T Y
VII.  Fine/Aplied
Arts - - - - - - - - - - 2 4 1 2% - - 6 13 3 7 4 @ - - % 5 3 7 1.0
VIII. Foreign
Lanquage - - - - - - - - - - - - - - - - - - 4 * - - - - B &~ 3 0~ 1.0

N

qIndicates that a choice is oftered in terms of credits required among tvo or nore content areas (For example, 5 total credits ™y be required in math and scrence crbined,
psuch that 2 credits are specified in either one, with 3 in the other.,)
States in which local option was specified were excluded fram this mean camputation,
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often specified in mathematics (by 69 percent), while 18 percent require
three wunits. In science, 31 states (69%) prescribe two credits; nine
percent require one credil. Three credits are most often required in social
studies (by 47 percent of the 45 states), with 31 percent specifying twe
credits. One credit is mecst often specified in health and physical
education (by 38 percent); nine states (20%) reguire two credits in this
area. Computer literacy is prescribed infreouerntly, as evidenced by the 36
states (80%) that have no credit requirement in this area. However, 10 of
these states (22 percent of the 45), do require exposure to computers within
the context of various other content arcas. One credit in fine/applied arts
is required by six states (137), but 58 percent have no credit requirement
in this area. Foreign language is prescribed as a course option for one
possible credit in four states (6/), but 84 percent have nc specified
foreign language requirement,

The % number of credits prescribed in each content area is shown in
the 1la. Tumn ¢v Table 6. As illustrated, the greatest number of
prescribed credits is in English (3.8). Social studies is next with an
average of 2.v credits prescribed. Mathematics, with a 2.1 credit average
follows, with science nixt at 1.8 credits. An average of 1.4 credits is
require¢ ir health and physical education. Awong the states that have
credit requiremencts in fine/applied arts or foreign language, an average of
1.0 credit is proscribed. In computer literacy, a mean of 0.6 uniis are
specified among the states that have credi: requirements in this area.

A state-by-state breakdown of the prescribed hidh school groduation
requirements in each content arca is prescented in Appendix D. Included are
those states in which such requirements are specified strictly at the state

level (2 states), as well as those with complete lecal autoreny (4 states).
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Summary

In the majority of states (88%), high school graduation reouirements
are prescrived from both the state and local levels. Two states exercise
total state authority, and four have complete local responsibility. The
State Board of Education is generally the agency responsible for cetting
state standards. In 22 of those 45 states, all or almost all of the local
systems prescribe their own supplementary grzduation requirements. in all
45 states the local standards are set by the local school board and
generally extend beyond the state prescribed requirements,

Graduation exit tests are mandated by 16 of the 45 states (36%; with
state anrd loca! standard-setting responsibility. Fourteen prescribe these
tests from the state level; the other two do so from the local level. Such
tests are also mandated by the two states with complete state level
standard-setting avthority; such tests are not widely prescribec in the four
states with total Tocal respensibility.

The content areas most frequently addres<sed in the exit tests are
English/reading, mathematics, social studies, writing, and science, in that
order. Such tests are most often first administered in the 10tk crade.
Retake opportunities are always provided, while remediation is generally
agvailable.

Cverall greduation credit requircments are prescribed in all 45 states
with combined standard-setting authority, with 43 of those specifying such
requirements by content arca as well. The total credits required for
graduation ranged from 13 to 24, with 20 credits the number most frequently
prescribed.  The credit meon emong thewe 45 statec was 19.4, but, in 2

number of instances, no figures were available concernina additional Tocally
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prescribed requirements. By content area the mean credits srecified were
3.8 in English, 2.6 in social studies, 2.1 in mathematics, 1.8 in science,
and 1.4 in health and physical education. Very few states reauire credits

in fine/applied arts, computer literacy, and/or foreign language.

Evaluation Question 2: What are the characteristics of the various
curricula currently being offered in the nation's schools?

Core Curricula

As part of the natienwide survey, representatives from each state and
the [listrict of Columbia were asked to provide information rclative to the
extent to which core curricula in the form of specific courses, course
options, and/or content were required of all high school students in their
respective states/districts. Responses to these inquiries arc shown in
Sectior 1 of Table 7. As illustrated, among the 45 statec with combined
sfate and local standard-setting asuthority. 41 (91 ) prescribe specific core
curricula within the total framework of high school graduation requirements.
Twelve of theose 41 states require specific courses/options/content in four
or more areas; the other 29 have such regquirewents in fewer than four areas.
In the remaining four states ccnsiderable variaticn exists such that
statcwide generalizations are not possible. Both states with state leveil
standard-setting authority offer core curricula, but no generaiizations are
possible in the three states with totel locs) control. in the Gistrict of

Columbia, however, a ccre 1s prescribed,
Multiple Curricula

Information concerning the relative frequency with which multiple

curricula are offered in addition to, or n place of, & <pecific core 1s
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Table 7. Core and Multiple Curricula Availability Among States
With High School Gracduation Reguirements Prescribed
From Both the State and Local levels

N=45
Numbe Percentage
of of
States Suares

Extent to which core curricular are offered (N=45):
A. In four or more areas (comprehensive) 12 27%
B. In fewer than four areas (minimal) 29 645
C. Lncal option; cannot generalize across state 4 7
Extent to which multiple curricula are offered (N=32):
A. Defined multiple curricula 15 47’
B. Unofficial multiple curricula 17 53¢
Placement into multiple curricula upon entry into
high school (N=15):
A. Required 10 67¢
B. Not re.uired 1 7%
C. Not specified 4 26%
Level from which placement into multiple curricula
is required (N=10):
A. State level 3 30%
B. Local level 7 70%
Students have relative freedom to move among required
curricula (H=10): 10 100
Extent of movement among required curricula (N=10):
A. Seldom 1 106
L. Fairwy often 4 40°.
(. Very often i ic”
D. Don't know 3 30%
E. Seldom upward; fairly often downward 1 16
Criteria used to determine student placement into
required multiple curricula (N=10):
A. Elementary/middle school GPA 4 40"
B. Standardized test results 3 307%
C. Proficiency/competency test results ¢ 207,
D. Completion of prescribed elementary/riddle

school courses e <G
E. Student interest/aspiraticns 10 1009
F. Teacher recommendations 4 40%
G. 1ocally set criteria ¢ 200
H. Parental approval e A

Counselor consultetion 1




shown in Section Il of Table 7. Among the 45 states with both <tate ard
tocal authority relative to high school graduation requirements, 32 (71))
offer multiple curricula. Of those 32, 15 (47%) gercrally delincate such
curricula in specific terms, often within publications lTisting the high
school graduation requirements. The other 17 (53%) have uncfficial defini-
tions of these curricula in that such curricula are generally not printed
for distribution. 1In iG of those 15 states {€7%) with defined or delineated
curricula, lents are required to select one of the specified curricula
upon entry into high school. In one state (7%) no such selection is man-
dated; no data were available for the other four states with defined
multiple curricula.

In the 10 states where curricula placement is mandated, the requirement
is specified from the state level in three states (30%), and from the tocal
level <n the other seven (707.). 1In all 17 of these states students are
relatively frce to move from one curriculum to arother as is shown in
Sectinn V of Table 7. Such movemeni orcurs fairly cften in four of the 10
states. It was pointed out by a rumber of the interviewees, however, that
as students progressed through high school it becomes increesingly difficult
to move into more stringent curricula, whereas movement to less stringent
curricula remains relatively easy.

The ¢ iteria most often used as bases For placing students into speci-
fied curricule arc listed in Section VII of Table 7. A1l of the 10 states
that mandate such placement consider <tudent interests and aspirations as a
major ‘factor. Grade poini averages and teacher recommendations are the next
most frequently considered factors (by 40 pereent in each case).

Multiple curricula are orffered in both states with strictly state level

authority for setting high school graduation requirements.  Tn ore state,
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students are required to select a curriculum upon entering high <chool, tut
the criteria for curricula placement are locally cetermined. In the other
state, such curricula are wunofficially defined and typically only
recommended to students in accordance with expressed career irterests.

In the three states (and the District of Columbia) where iocal autonomy
is exercised in the standard-setting process, neneralizations about multiple
curricula are difficult to reach because of the wide variations observed
acros< the myriad local schoel systems. However, in three of these states
some types of multiple curricula are offered, but they are generally
unofficially defined, and student placement intu orie or another is usually

recommended rather than mandated.
Core Curricula Offerings

The nature of the core curricula offerings amcng all stetes that have
core requirements is presented in Tables 8 and 9. Among the 50 states and
the District of Columbia, 44 (86%) specify a core of courses or content as a
requirement for high school graduation. A breakdown of the specifics of
those core requirements is presented in Table 8. The tahle is ¢ivided by
arbitrarily defined categorics indicating the extent of the specified core:
a comprehensive core is defined as one that delircates specificatiors in
terms of required courses, course options, and/or content in four or rore
subject matter areas, wherees a minimal core i< one that prescribes
requirements in three or fewer arcas. As illustrated in Table &, 11 states
have comprehensive cores, whercas the other 33 have winimal core
requirements,

fwong the 13 states with comprehensive core curricula, six (48 )

specifv the core requirements through a combination of three apprcaches:
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Table €. tLature of Core Curricule Offerings Among A1l States With Specified Core Curricula

(N=44)
Extent of Core
Comprehensive Minimal Total
(N=13) (ti=31) (N=44)
Nurber Percentage Number Percentage Number Percente je
of of of of of of
States States States States States States
Core Curricula Specifications
I. Contenrt 1 g 5 16¢ 6 14%
IT. Specific courses 0 0" 8 26°. 8 184
III. Content and specific courses 3 23% 10 32% 13 30%
IV. Specific courses and course opticrs 2 15% 3 10¢. 5 11%
V. Content, specific courses, and
course options 6 46 3 iCe 9 205
VI. Competencies/starcards 1 8. 1 3¢ 2 5
VII. Other 0 0% 1 35 1 2%
S

ol




conten*, specific courses, and course options. The most freauent method of

cores is through a combination of content and specific courses (by 32
percent.).

A content area breakdown of the core curricule specifications among the
44 states with such curricula is presented in Table 9. As illustrated, the
pirevalent trend in most areas (except for social studies and health/physical
education) is to specify within the core only the number of credits that
must be taken in each content area. However, in both social studies (by 77
percent of the states) and health/physical education (by 59 percent),

specific courses/course options are most frequently defined.

Core by Multiple Curricula Availability

The extent to which both core and additional multiple curricula are
offered in the 50 states and the District of Colunbia is shown in Table 10.
The extent of the core curricula specifications are again divided into the
previously defined categories of minimal (specific rcquirements in fewer
thai: four content areas), comprehensive (prescribed requiremerts in four or
more areas), and the combined category of no specified core/local option.
The multiple curricula offerings are categorized in terms of the degree of
definition (defined versus unofficial) and specified mandate (required
versus recommended) associated with each. The third designation (none
specified/Tocal option) encompasses those states in which no multiple
curricula are specified, as well as those 1n which the delineation cf
multipte curricula aid/or the determination as to whether students should be
required to select such curricuia is left to the discretion of lecal schooi

sysiems.
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Tabie . Core Curricule Specifications by Content Area Among A11 States With Core Curricula
(N=44)
Number of States with Indicatec Core Specifications
Ceurses/ Content/ Nothing
Course Courses/ Competencies/ Exposure Specified/
Content Area Centert Cotions Cptions Standards (nc credit) No Info
N % N <, A % N % N % N %
R English 10 3% 13 30% 0 0% 2 5% 0 0% 19 43%
I, Math 3 % 8 18% 0 0% 1 2% 0 0% 32 73%
i, Science i5 34% 7 16% 1 % 1 2% 0 0% 20 45%
N
' v, soc:al Studies 8 18% 34 7% 1 2% 0 0% 0 0% 1 2%
V. Hea'th & PE 3 7% 26 59% 0 0% 1 2% 0 0% 14 32%
Vi, Computer Literecy C 0% 4 9% 0 0% 0 0% 10 23% 30 68%
Vi, Fine/Applied Arts 1 2% 9 20% 0 0% 0 0% ¢ 0% Sb 77%
Viltl. Foreign Larguages 0 0% ? 5% 0 0% 0 0% 0 0% 42 95%
IX. Other 3 7% 14 32% 0 0% 0 0% 0 0% 27 61%
|
\
i
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Table 106. Cross Tabuletion of Core by Multiple Curricula Availability
h=51

Structure of Multiple Curricula

Defined/ Unofficial/ Nore Specified/

Required Recommended Local Opticn Totals

Extent of Core (N=16) (1=20) (N=15) (N=51)
N % M ¥ N ° N A

I. Minimai (in fewer than
4 areas: N=31) 12 39¢ 9 29% 10 32% 31 61%
II. Comprehensive { in 4 or more areas:

li=13) 3 23% 8 62° 2 152 13 25%
ITI. He core or local option (N=7) 1 1es 3 43 3¢ 43 7 13%
Tetels 16 31% 20 360 15 30% 51 100%

9€

-
A
<




As illustirated in Table 10, among the 50 states and the District of
Columbia, 31 (61%) have minimal core curricula, 13 (25%) have a
comprehensive core, and seven (137) have no core/local nption in the
designation of a core. Of the 31 states with minimal core curricula, i2
(39%) have specifically defined, required multiple curricula; nine (29%)
have unofficial, recommended multiple curricula; and the >ther 10 (32%)
either have no specified multiple curricula or allow local option in the
designation of such curricula. Among the 13 states with comprehensive core
curricula, three (23%) offer multiple curricula that are defined and
required, eight (62%) have unofficial recommended multiple curricula that
are recommended, and the remaining two (15%) are in the none specified/local
option category. Of the seven states with no state-delineated core or where
local option exists in the designation of the content of that core, one
(14%) has multiple curricula that are defined or required, three (43%) have
unofficial/recommended curricula, and three (43".) are in the none specifieca/

Tocal option group.
Multiple Curricula Offerings

An indepth examination of the specific types of multiple curricula
offered by the 36 respondent states and the District of Columbia in
accordance with the definition and mandate associated with each is presented
in Table 11. As illustrated, 31 states (867) offer genzral studies,
standard, or regular curricula. Fourteen such curricula are specifically
delineated and are offered in states where curricula placement is mendated
upon entry into high school; 17 are unofficially described, and offered in
states where curricula placement is only recommended rather than required.

Usually such curricula encompass the core offerings, and, in some states,
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Table 11,

Type of Curriculum

General Studies/Stardard/Regular
College rep/Academic
Vocational/Technical/Busiress
Honors/Advanced

Remedial/Basic Proqram

Local Option/Varied

Multiple Curricu.a Offerings Among A1l States iith Such Curricula
N=36

Number & Percentage of States With Various Curricula

States With Defined/ States With Unofficial/
Pequired Curricula Reccemmrended Curricula Totel
(L=16) (N=20) (h=36)

i % N 2 1
14 88% 17 85% 31 86
14 e8°. 18 80 32 897
9 56° i1 55 20 56%
4 25" 2 10% 6 175
¢ 0« 2 10% 2 6%
2 12¢ 3 15% 5 14%




prescribe limited requirements beyond that core. College preparatory/
academic curricula are offered by 32 ov the 26 states (89%), with 14 such
curricula being defined and required, and 18, unofficial and recominended .
While these curricula frequently encompass the core, they often also
prescribe a number of more stringent academic course requircments in place
of, and/or in addition to, that core. Twenty of the 36 states (56%) offer
vocational, technical, or business curricula; nine such curricula are
defined and scauired, ond 11 are unofficial and recommended. In a number of
states the vocaticonal curriculum is offered as a variation of the general
curriculum 1in which vocationel courses are substituted for the free
electives in the general curriculum.

Seventeen percent, or six states, offer honors or advanced curriculag
in feur of these states the content of these curricula is defined and
required, in the other two they are unofficiel and recommerded. Honcrs
curricula usually extend beyord college preparatory curricula in terms of
the stringency and specificity of the content prescribed. Remedial or basic
curricula proarans are offered in two states (six percent); in both cases
the curricula are unofficial and recoumended. These curricula gererally
focus cn meeting the needs of students perforning below grade level.
Fina'ly, five stetes (147) offer such a brecad range of curricule at the
option of 1ocal systems, that these arc too varied tc be aggrecaled to
provide a <tatewide view. 1In two of those states the curricula are defined
and requir-d; in the other three, they are unofficial and recommended.

Among the 16 states with defined and required multiple curricule, the
curricula most frequently offcred inclvde general studies, stardard, or
regular and college preparatory/academic progrars (both arc present in €8
percent of the 16 states). These same two types of curricule ore also most
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often found amony *he 20 states with unofficial and recoumended rwultiy .-
curricula (in 85 and 90 percent, respectivelyl . Overall) *hooe 600 tihn o -

prevalent iypes of curricula offered among all states with rultip.

curricula of any type.
High School Diploma Options

One aspect or the naticnal survey addressed the types of h.;h schoo
diplemas currently offered across the country. As illustrated in Table 1:,
24 (477) of the 50 states and the District of Columbia offer cnly  the
standard high school diploma with no differentistion as to courses completea
or performance exhibited, and nc supplement. iultiple diplomas (cererall,
indicative of the completion of a specitfic curriculum), diplonas wick
opticral certificates, and various combinations of diploma types are offercd
by substantially fewer of the states {(six ctates, or Iz percent in €ach
case). The optional certificatc reported to be availeble in some v* thece
states generdaily indicates some type of additional achievemert such as the
completion of er honors proarani of  study. Standarc diplemas  with
transcripts, or with differentiated endorsements ¢r seals are cffered by

four states each (8 ).
Sclected Middie/dunior titgh School Recuirements

Une question addressed the extent to which wnddle or iunicr P cn schods
curricuia  are  preparing stugents ‘cr high scheol-level reading ar.
mathematics courses.  Lespondents wvere asked which, if any, of the thr¢-
courses/content areas  (reading, consumer mathematics, and introduction to
algebra) were gercvally required of 7tk and 6th grade students ir the.r

respective states. As shown in Table 13, reading as o <cparate course, or

40




IT.
[T

Iv.

VI.

VII.

Table 12. ypes of High School Piplomas (urrently (ffered

5]

One standard diploma; no differentiation;
no supplements

One standard diploma; accompanying transcript

One standard diploma; differentiated endorsements/
seals

Multiple diplumas in accordance with multiple
curricula

Diploma with optional certificate available
Combinations of the above

Don't know, strictly local option

Mumber
of
States

24

>

Percentace
of
States
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Table 13. HMiddle/Junior High School Requirements in Selected Areas

=51
Mature of Recuirement
Course Requirement Content Requiremen:
Extent to which the following Number Percertaae Number Percentage
are required @t the 7th/8th of of of of
grade level: States States States State:
I. Reading 24 47 A 8-
IT. Consumer math 0 ¢ 2 4
ITI. Introduction to algebra 0 0 1 c’




a5 a course within the language arts bLlock, is required in 24 (47%) of the
<tates surveyed. Reading is prescribes as a content requirement withir a
language arts or similar block in two states. Heither consuier mathomatics.
nor antroduction to algebra, are course requirements in any state, but
consumer mathematics is a content rcquirement 1n  two, and introduction o

algebra is a content requirement in ore.

Summary

fmong the 50 states and the District of Columbia, 44 (867) prescribe
some fype of core curriculum as part of their high school graduatiorn
requirements. Hultiple curricula arc offered in 32 of the 45 states (71%)
with both s.ate and local authority for setting graduation requirements. Cf
the six states with total state o total local standard-setting authority,
five (83.) offer such curricula.

Fefined multiple curricula are found in 15 (47%) of the 32 states with
combined standard-setting responsibility thet offer mu'tiple curricula. In
the other 17 states (53), such curricula are unofficiaily defined, and thus
tess structured in terms of prescribed content. In 10 of the 15 states
(67%) with difined muliiple curvicula, students are gererally recuired to
select one curriculum upen entry into hich school, but considerahble movement
among curricula is allowed in all cases. The priwary factor in student
placement into specified curricula 1. student irterest or aspiration.

Awong the 44 states (ircluding the District of Columbic) that offer
core curricula, 13 (30”) have comprehensive core specifications, while tre
other 31 (70%) have less extenwive core requirements. In both cesec the
“ore requirements are generally defined in terms of specific courses, course

options, and basic content. A breakdown of core specifications by content
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area indicates 1hat, in most areas. only the minimel rumber of rredit
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iiowever, in  bothh  social  studies  and
health/physical education, core specifications gererally dinciude specific
courses or course options,

A cross-tabulation of core by multiple curricula cfferings irdicates
that, among the 31 states with minimal core curricula, 39 percent heve
detired, required multiple curricula; 29 percent thave unofficial,
recomiended multiple curricula; and the cther 32 percent either have no
specified multiple curricula, or allow local option ir the designation and
offering of such curricula. Of the 13 state: with comprehensive core
curricula, 23 percent offer defined, vequired multiple curricula; 67 percent
have unofficial, recommendecd rultiple curricula; end the remairing 15
percent tall into the none specified/local option category.

The specific types of multiple curricula most frequently offered acrese
the United States include general <tudies curricula {also reterred to as
standerd or reguler curricule), and college preparatory curricule (ofter
termed academic curricula) by 86 and $9 percent, respectively, of the states
arad the  District of  Columb i that  offcr mdtiple curricule.
Vocational/technicel, and in some 1nstances, business curricula are next in
relative frequency of availebility (in 56 percent of the <tates offering
multiple curricula), followed by honors or advenced curricula by 17
percent), and remediel or basic curricula (by <ix percent).

fmong the various types of high school diplomas awarded across tne
country, the standard diploma with no differentration and nc supplements, 1.
the type offered most frequently {by 4/ percent of the states). Multiple

diplomas, diplomas with optional certificates, and various combinations of

diptoma types issued at local option are next in relative frequency (grai ted
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by 12 percent each). The remaining statec issue standard diplomas with
vither transcripis or differenliaied endorsements or seals (erght percent in
each instance).

At the middle and junior high school level, 47 percent of the states
require separate reading courses, or reading courses within lancuage arts
blocks, at the 7th or &th grade levels; four percent have reading
requivements at this level in terms of content specifications instead of

specific courses within such blocks. None of the states recuire consumer

wmathematics or introduction to algebra as <eparate courses, but these are
specified as contcnt requirements in four and two perrcent of the states,
respectively.

Individual state summaries of core and multiple curricula specifica-
tions, as well as key graduation recuirements . by Evaluation
Questrons 1 and 2, are presented in Appendices I and E. The categery
designations indicated in those appendices are consistent with the ones

detined in the preceding text.

Evaluation Question 3: What are the gercral admission requiremerts vor the

pub1ic colleges and universities across the Unifed Stfates?
pue g | 5

College Admission

The relationship between high  <cron?  graduation requirements arc
coilece entry criteria was cexamined 'hrough a serie< of questions on the
naticnal survey. Also included were que<tions relative to the availability
and content of developmental or vemedial proqgrams in the nation's public

colleges and universities. The results are presented in Table 14.

fwong the 50 states and the District of columbic, 34 (677) reported

thet specific admission criteria beyend  the high schenl diploma  and
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i Table 14. College Admission Requirements and Remediation Opportunities
N=51
i
Kumber Pe-ce: tage
l cf ot
States Stetes
l I. Aduission reauirements among four-year public
colleges and universities (N=51):
A. No specific requirements beyond high school
i diploma and possible transcript 17 3%
B. Specific requirements beyond diploma ard
transcript 34 &7
IT. Nature of admission requirements (N=34):
A. National college entrance exam scores such as
on ACT or SAT (some require specific -utoft
l scores) 27 79¢
B. Scores on other regional or local college
entrance exams (some have cutoff scores) 5 15 .
' C. High school GPA information (some have
designated allowable GPA range) 1/ £0
D. Rank in class 4 12¢
F. Transcript evaluation 3 9%
I F.  Recommendation of high school principa’ 1 37
G. Completion of a prescribed core of high <chool
courses (N=27): 27 79¢
I 1) Core more stringent than minimal high school
graduation requirements 17 63°
2) Core same as minimal graduation requirements 6 225
' ) Stringency relative to graduation requirement <
is relative to selected major area 2 7%
4)  No information provided 2 7%
I H. Other 1 3
[T1.  Extent to which developmental/remedial programs offered
by four-year public colleges and universities (N=51)-
l A. States in which such programs are offered by:
1) None or very few of the colleges/universities 5 10°.
2) Less than half of the colleges/universitios 4 %
3) Approximately half of the colleges/universities 2 49
l 4) More than hali of the colleges/universities 5 10%
5) A1 or almost all of the colleges/universities 33 65%
I 6) Don't know 2 4
C.  Content areas gencrally addressed by such programs:
1) English/composition 41 o0°
I 2) Reading/study skills 42 824
3) Mathematics 43 845,
43 Science 2 ¢
l 5) Don't know/not applicable 5 10°
[ ]




transcript are generally required for entry into most c¢f their statec-
public colleges and universities. The other 33 percert (17 steics) nave i
such requirements beyond the minimal di loma and pessible transcript.  Wher
asked to specify the general nature of those admission requireinents, the twc
criteria most frequently cited were scores on national college entrance
examinations such as the ACT or SAT (some respondents stipulated cutcoff
scores), and th¢ completion of a prescribed core of high school courses.
Both of these criteria were cited by 79 percent of the 34 states. MNext in
relative frequency was information concerning high school grade point
averayc (required by 50 percent). Some states reported that grade point
average ranges were cesignated by some of their colleges and universities.
Other criteria less often cited were scores on regional or locel college
entrance examinations (157), rank in class (12%), ard transcrip*® evaluation
(97).

fimong the 27 states that require the completion of a presciibed core of
high school ccurses as a prerequisite to college admission, 62 percent (i}
states) irdicated that the specified core is generally r«re stringent than
their state's minimal high school graduation requiremnents, while 22 percernt
(six states) reporied that the two sets of requirements are basicelly
equivalent in difficulty. Two states (77) repcried that the relative
stringency is contingent upon the student's selected college major. Mo

infortiaiion was available for the other two states.
Developmental o Pemedial Programs

The extent to which developnental or remedial programs are offered in
the public coileges and universities across the courtry is presented in

Section 11T of Table 14. As ilTustrated, 33 of the 41 states (€5°),
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indicated that such programs are offered in all or o'most all ¢ ‘heis

P -, : -+-
public colleges and universitics.

Y

)oreporred such proyri,

Five states (104
offerings in more tkar half of those nstitutions, while arother five (10
reported that very few, if any, of tneir public colleges and universitse.
provided such programs. In four states (87), less than half oi the nublic
institutions of higher Tearning offered such programs.

Where offered, these developmental or remedial programs generaily
atdress the content areas of mathematics., reading and study skills, or
£ a’1sh grammar and composition, as repc. ted by 84 percernt, 82 percent, and
86 percent of the respondents, vespectively. Science is  addressed in two
states within such programs.

Developmer.  i/Remedial Program Availabilily by
Admi  yon Requirenent Specification

In an attempt to determine whether there is a relatior<hip between the
stringency of admissions criteria ard the Tlikelihood of remediation
opporturities being available ir the institutions of higher educetion, @
cross-tabulation of the reported trequency £ the availability of each was
performed.  The resulis cre presented in Table 15. Ag illustrated, among
the 17 s. tc¢s with no specific entrance recuirements, 12 (71°) provide
developrmental, reniedic 1 programs  in all or almos al’ of their public
colleges and universities. Of the 34 states with specific admissiorn
requirements, 21 (62 ) reported thet such progrars are avaii sle in all or
almost a1l of their public irstitutions of higher learning. Overall, 33 of
the 5° states (including the District of Columbia) repor e the aveilability
of developmental/remedial programs in all or aimost all o ‘he public
celleges and universities in their respective states. Only five states

(10%) indicatcd that the availsbility of such programns is limited to very
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few, 11 any, of their public higher cducatior. institutions. These rcsults
indicate that no definitive trends can be observed hetween the specificetior
or noaspecification of college admission criteria versus the availatility or
ronavailability of developmental programs in those 1nstitutions. The
results indicate that states with admission criteria (677) are onrly slightly
less  likely to provide remedial programs (657) than states without such

criteria.

Sunmmary

Across  the United States specific public college and university
admission requirements are generally in place in 34 states [67“). Such
requirements focus primarily on national college entrance examination ..ores
and the completion of a prescribed core of high school courses generaliy
more stringent thar the minimum required for graduatior. In 33 of the 51
states, including the Discrict of Columbia (65.), developmental/remedial
programs arc provided in all or almest ell of the public colieges and
universities.  Such programs geneially address the content areas of
matheratics. reading/stucy <vills, and Lnglish/compositicn.

Mo distinctions can be made between states with and without college
adnissian requivenents and the availebility ot aevelopmenta® programs.
Sixty-two percent of the statec with specific colleye admissior criteria
reported that a'l or alwost &1 of the public institutions of higher
learning in their respective states offer developmental/remedia) prograns.
fmcng the 17 states with ne spceafiec odnission reauirements, 71 percert
reported such programs to be avaiiable in all or almost o11 of their public
colleqges and universities.  Qveral™, these data indicate that, while 67

percent of the siaetes specify admissior criteria, €5 percent alec provide
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developmental/remedial progrems. Thus. states with specific college adrmis-
sien criteria are only slightly less likely to offer developmental programs

than states with no such admission requircuents.

Evaluation Question 4: What sccondary education curriculum nodels emerge

for consideration by educational policy mekers in Louisiana?

Intreduction

Identification and/or development of the curriculum rmodel or model s
most suited to meeting the needs of Louisiania's sccondary school students is
an extremely difficult task, heavily dependent on the resolution of several
kev issues that 1ie at the very heart of the state's ecucational system. In
order to provide s*ructure to the search for the best model(s), & systematic
approach based on a "decision table" concept is proposed. It is hoped that
the use of such ar approach will raise the mest relevant questicns, and
subsequently lead tc the identification of the most vieble alternatives to
be explored.  Furthernore, the sesuertial ordering of the critical issues
addressed should facilitate the iterative use of the information prcauced s¢
as Lo enhance the efficiency and etfoectiveress of the overall process.

The centent ot the proposcd deci~ion table is illustrated in Figure 1.
The questions and potertic] alternatives listed are by no nieans exhaustive;
they are suggested n order to provide general c<tructure to the curriculum
model  review.  Though they literaily represent only the "tip of the

iceberg,” the questions raised in the table whould be sufficient to initiate

nd sustain the broader review preocess.

Step One: Identification of Goals for Secondary Fducation ir Louisiare

Perfiaps  the most fundamental discue that wus® bhe addressed in the

g
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DECISION TABLE: CURRICULUM iSSUES

[LEVEL ONE: GOALS FOR SECONDARY EDUCA;ION )

: |

i
[ Gereral education for ail | T Specific education for 2 few |

[ LEVEL TwO: COMMON EXPERIENCES VERSUS DIFFERENTIATED EXPERIENCES |

Universal: core Differentiated: no core i
o Common erperiences among all 0 Unigue experiences throughout
0 Unique experiences available 0 No inherent common experiences
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T
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[

!

, i
One Curricuium ' Multiple Curricule ! Cre Curricu¥ur ! f Multiple Curricule
o §Gre requirements ¢ Core requirererts 10 Same course titles | o Diff. course titlec

| ¢ Free electives ! 6 Addrtional clusters of l o Same/d14¥, content | o Drff. contert
reguirements !o Diff. expectaticrs ! 0 Diff. expectatiors ¢

)
TLEVEL 70U®. WETUPE AND SPECIFIC TYPES OF CURRICULE
f
!
| |
(Studert vnterests/aspirations | _Lombrration of the two “Trudent ab:hﬁ'es’cn"_xvi‘;- L
i —_—
| ’ !
| | | —
o Genera o College Prep! , o Vocationa o Honors ! o Lcwer [ o HiddTe o Higher ’ | o Advanced
o Standard o Academic o Yocational/ o Advanced 0 Remegial i 0 Minimur o College |_o Honors
o Regular 0 Regents ! technical o Scholar's _0 Basic Lo Standari Prep
o Business Program

{_LEVEL FIVE: SUTTABLE CURRICULA CONTENT ]

Figure 1: Decision Table: Issues to be Addressed in the Identification and/or Development of Yigble Secondary Fducation curricelum Modele for Louiciana
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process that will eventually lead to the identification and/er dev loprer .
of curriculum models viable for implementation in Louisiana is that of the
deline tion of goals for secondary education in the state. These gecals mus-
be clearly defined because it is ornly in relation to purpose that the
relative appropriateness of the various curriculum rodels examined can truly
be assessed.

The earlier literature review noted that secondary <chools instially
arose to prepare the academically elite for college. The shift to educeting
the masses in the early 1900's has been followed ir more recent times, by
numercus more subtle shifts. As prevailing social trends oscillated back
and forth between conservative and liberal views, so did our educaticnal
empheses: from a fecus on the gifted and tlalented in the late 1950's and
early 1960's, to a swing toward the disadvantaged in the late 1960's and
167G's.  The question now becomes, "Where do we stand today? What do we
want our schools to accomplish, and, at what price?"

A recent analysis of the goals of scheoling oy John Goodlad in A Place

Lalled School: Prospects for the Future (1983), indiceted that 92 percent

of the respondent population felt that it was very important for their
children to Tearn what is taught in the academic subjects in high school.
Eighty-two percent and 78 percent, respectively, felt that it was important
that  personal and social arowth be fostered in secondary schools.
Job-reiated skills were ed @s very impertant by 48 percent, while 47
percent viewed the develupwent of daily living skills as impartant.

Theodore Sizer, in A Peview and Comment on the Mational Reports (cited

in the 1985 AMSA Critical Issues Report), found that the multitude of recent

naticnal reports urging educational reform endorsc the idea that the primary

function of a high school is to Felp students use their minds. Sizer feels
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that since this is arn intellectual anm, acceptance of this aim as decirable

leads fe g definition of an excellont e in wiioh stucenls
show they can use their minds well by excelling in traditional ways ir
acadenic subjecte.,

Recent Galiup polis hove repeatedly shown that Americars want thei:
secordary scheols to be comprehensive in functior, and, as such, to focus cr
the development of enlightened citizens, productive workers, anc Tifelong

learners.  According to John Goodlad (Phj Delia Kappan, Decerher 1985), "“if

our ygoal 1is universal secondary ecducetion, then the high scheol s a
terminal institution and shoula be regarded as the final chance tc give
everyone che general education that our geals imply we want them te have"
(p. 2707,

The Aecision now facing educational pelicy makers in lovisiena is that
of reaching consen<us concerning the goals for secondary cducatior in *he
otate. Should our high schools function as terninsl dinstitutions where
teachers are afforded their tingl opportenity tc give all students +the
gt eral education deemed so critical, or should cur forus, irstead, be or
provicing individualized, narrowly focused educaticral programs thet mee*
the needs of selected groups within that everal’ high school population”
The decision s o crucial one, but it is one that must be mace prior to

contimuation of the ~earch for the 1deel cirriculur moael (s).

SLep Two:  Petermination of the Over 11 Curriculum Framevork
The next siep, once consensus i< reached relative to goal “cdertifice-
tien, is to determine how best to recch these specitied goals. Uhile many

diverse paths are aveilable, the reel challepge 1 to isolite those that

best wect the varied needs of the <tudent population in {ruisiana.
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N review of current educational literature reveals many conflicting
opinions as o the 1dentity of ‘these “"best" paths. Fducation Secretary

“illiam Bennett, in a Washington Post article (May 12, 198%), endorsed the

concep’. of two-track high schools as the best approach for addressing the
range cf student needs encountered in today's secondary schools. Pennett
proposed one course of study for college-bound students, and one for the
noncollege-bound. As opposed to the Furopean system, Benncti advocated
stucdent. selection, rather than assignment, to specific tracks.

In an orticle that appeared in College Board Review (Mirter 84-85),

erlitled "Guuranteed Graduates," Oconald A. Blaes offered this observation of
the state of cur secondary schools: "American high schools are seen as
giant cafeterias in waich students wander aimlessly, selecting a less than
nouri<hing education, nibbling on unsubstantial course offerings, choosing
an urbalanced and vapid diet of courses; exiting poorly fed" (p.25). As o
remedy for this situction, Blaes proposes the use of competency sealc on
~tudent diplomas to reflect the successful passage of specific coursework in
suck designated areas as academics, business, fine arts, and technical
skills.  He stresses thet this i< not tracking because it is rot placing
students at an caeriy age irto a rigid program based on test scores or
parental background. [nstead, according tc Blaees, studerts, with heip from
their parents, teachers, and counselors, choose their own proposed path for
rmeeting their unique needs.

The view expressed by Joehn Coodlad ir “The Great American Schooling
Lxpermient™ (Phi De1a Kappan, Deceriber 1985), appears to take the opposite
starce with respect to tracking. In thet article Geedlad states that i+ cur

Joals dare te provide uriversal scoondary educetion, a core of commor

learning, and equal access to knowledee, then such nractices as sorting




stucen®s into high, middie, and low tracks become su<pect because factors
such @s course content, teacher enthusiasm, and other opportunities are
clearly in favor of the upper tracks.

A 19¢4 report by the California Department of Education (California

High School Curriculum Study: [aths through High School), indicated that,

while the course differentiation inherent in ability trackirg does allow for
greater instructional individualization, it also produces & divided
curriculum in which students in lower tracks rarely enroll in more advanced
coursework. The study showed that, while students may ettend the <ame
schocl, under such a system they often come away with very different
educational experiences. According to the report, a high school diploma in
California does not represent a core curriculum of common knowledge studied
o Tlearned; 1nstead, the report goes on to say, the education students
receive is, in large part, determined by the track to which they are
assigned.  Those most aravely affccted are studerts in the general or lower
fracks: they study the minimums, gt Tittle attention, and are subjected to
lower expectations from school steff.

Torsten Husén in "Are Stenderds in U.S. Schools keally Lagging Behind

Thosc in Other Countries?" (Phi Delta Kappan, tarch 1983), feels that an

elite population can be cultivated within a comprehensive educational
system, but whether the result 1. worth ite price, is another question.
of the elite ic gererally bought at the price of more limited oppertunities
for the mejority of students.

'n an article in The Practitiorer (Newsictter for NASSP, May 198t

advocating the use of differentiated diplomas as o means of both ¢voiding

rigid tracking, end certifyirg student cowpetencics, the call was for
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increased perscnalization of the student learning enviromment. The orticle
emphasized that, it the competency movement i to he a vialle and
ronpunitive process, it must be accompanied by a redesigned instructicnal
system based on a "diagnostic-prescriptive-evaluative curriculum model" that

provides remedigtion where needed, enrichment where desired. Finally, 1n

the ASCD report, With Consequences for Al1, comes the recommendation that we

recognize the legitimacy of different paths to thc same goal. Thus, our
search should not nccessarily be limited to seeking out that one bes* route,
but instead, it should explore all acceptable routes that could ultinately
tead to the realization of our agreed-upon goals.

in view of the information available in current educational literature,
the question becomes one of whether common experiences should be provided
for ali students, or whether the focus should be on differentiation of
instruction and the provision of uriquce experiencec for identified grougs.
ihe provision of wuniversal experiences generally translates into the
specification of a ~ormon core of material to he taken by all. Such an
epproack is usually accompanied by offering additional, diverse course
uptions through mu!tiple curricula and/or free electives so that students
are afforded the opportunity to pursue their unique reeds and interests.
The concept of complete differertiation, on the other hand, has nc such
commonr requirements.  Inherent in such an appreach is the opportunity for
students graduating frow the same school to come eway with totally aitferent
educaticnal expericinces.,

Which is best «uited to Louisiana's sccondary educaticn systeri; which
will cisure attainwent of our prescribed opals? Comparison of the two
overall models reveals obvious strenqgths and weeknecses a<sociated with

rach.  The common core or uraversal ophion ensurcs that all greduates will
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exit with the basic skills and coupetencies decmed most iriportant ac
indicated by their specification within ihat required core, On the othey
hana, the differentiation model allows for more individualization of
offerings and instruction, and could result in greater opportunities for
meeling unique needs. The weakness inherent in each is the strength of the
other: the common core reduces opportunities for individualization, while
the differentiated curriculum provides nu assurance that all will exit with
similar learnings. Determination of the mnost appropriate curriculum
framework for louisiana can only be made or the basis of the previously
identified goals for secondary education in the state. 't is the selected

framework that will provide structure for the reslization of those

prescribed qoals.

Step Three: Determinatin of the Numper of Curricula to be Offered

Once the overall curriculum framework has been determined, the question
becomes one of how many curricule to offer +r order to adequately ricet the
needs of all students within thi< framework. In essence ihe issue here i
whether to prescribe one curriculum for all, or to offer nultiple curricula.

Within the realm of the common core {ramework, if the decision is to
offer one curriculum, then that curriculum essentially translates into the
prescribed core.  Unless that corve encompesses the total number of credits
reguired for graduation, electives (cither free or <tructured) are used to
P11 the total complement. [he alliwance of such ¢lectives generally
trkances student opportunities to acquire the uriaue experiences dicteted by
their varicus intercsts, aspirations, or abilities. and *rus allows for a
greater deqree of individualizatior.

If it is dctermined ‘hat multiple curricule, rather than o single

curriculum, are to be offercd within the common core option, then the
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prescribed commonalities could literally serve as the core of sach of the

)

specified curricula with additiona! clusters of courses, content, or
competencies specified ir addition to the zommon offerings. the potential
bases for these supplementary clusters of requirements will be deliberated
at the next level,

Within the context «f the differentiated curriculum opticn, if one
curriculum is to oe orescribed for all, the differentiation unust occur ir
the content t 5 . or in the expectations held for various students or
student groups. If, however, muitiple curricula are *¢ be provided within
this frawework, then the differentiation may be specified in terms of course
titles, coursc content, or expectations, depending on the degree of
di*ference desired.

How many curricula shouid be otfered in Louisiana? Again the answer is
based on the educational goals and curriculum framework cefined in the
preceding steps.

step Four: Delineation of the Nature end Types of Curricula tc  be
besignated

I it is determined that aultiple curricula ars to be offered. whether
withir the  common core or differcntiated curriculum fremework, the
defimitional bacoas upon which the different curi-cula are gererally
specified arc essentiaily the samc. In eitber cose the iscue is whether o
deiine the various available curricula on the ben.s of studert intereste and
aspivations, studert abilities and competencies, or some combinatior of the
twe, since total separation may not be possible. Or the sur face, it may
appear that delineating multiple curricula e the bésic of student interests
and aspirations is more consistent with the common core concept then with

the differentiated crricuium concept, «while the student abilities or

8o
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competencies definition may appear o be more readily adaptable to the
differentiated curriculum framewo ¥, Regardless of such perceptions, it is
possible to tailor the offerings within each definiticnal basis to fi* the
overriding thene c¢f either curriculum framework.

Based on the results of the national survey, curricula defined in terms
of student interests and aspirations are generally of four types: general,
college preparatory, vocational, and honors. As illustrated in Figure 1,
general curricula are trequently termed standard or requiar. College
preparatory <« ‘rricula are often referied to as academic or Regents
curricula. Vocational curricula are sometimes more specifically termed
vocational/technical or business curricula. In some states the advanced, or
schotar's program designation is used to identify honcrs curricula.

In derining multiple curricula in terms of student interests and
aspirations, the basic premise is that the courses, content, or competencies
offered within ecach of the differentiated curricuta are within the capebili-
ties of all students with those intercsts and aspirations arourd which the
designated curricula are structured. Whereas this is the case in many
instances, it may not be possible 1n others. For example, while a student
may express interest in pursuing an honors curriculum, such a pursuit may
have to be abandoned in favor of a curriculum more atuned to his or her
ebilities

The definition of multiple curricula in terms of student chilities or
competencies 1so generally leads to the designation of four bacic types of
curricula. These are usually delineated by level, from lower or basic to
advarced ov honors. Hore specifically, the lowest level may be termed
Tower, remedial, or basic; the roxt called niddle, minimum, or standard

curricula; followed by higher or college preparatory curricula; ard, capped
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the basic premise is  that, within each abijity levei
designation, appropriate courses can be offered that will allew students to
pursue their individual interests and aspirations. However, a< was observed
earlier, ability is aenerally the primary determinant of success in rany
types of courses.

The issue to be resolved at this point is whether *he student
interests/aspirations wodel is more appropriate for attaining the goals
specified for secondary education in Louisiana, or whetner the mcdel based
on student cbilities/competencics is more consistent with the e goals,

Subsequent to the resolution of that issue, a determination must then be

made concerning the most suitable types of curricula to offer.

step Five: Determination of the Most Suitable Curricula Content

The final curriculum decision to be made is perhaps the most difficult:
that of spccifying the content of the designated core and additional
multiple curricula. The seleciion of the prescribed courses, contert, and
competencies is crucial in that ample opportunitic: must be provided so
that  the needs of all students can be met, both in terms of interests/

aspirations, and abilities/competencies.

Core Curricula Comparisor

In ~rder o provide hickground for making thic critical decision,
informat: concerning current patterns observed among the 44 ctates that
have core curricule i< presented in Table 16. The methcd{s) rost freauently
observed in the specification of core curricula and the percentcge of states

using each are presented 1n accordance with content area.
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Table 16. Summarcy of Current Methods of J sigrating Core Curricula
Content by Subject frea

Content Area

Engiish

Mathematics

Science

Social Studies

Health & Physical
Education

Computer Literacy

bire/Applied Arts

Foreign Language

[ab] " = D e= p—

D -

[u—y

N=AA
e

Dominant Method

Nothing specified
Specific courses/course
options

Nothing specified
Specific courses/course
options

NHothing specified
Content

Specific courses/ course
options
Content,

Specific courses/course
eptions
Mothing specified

Nothing spacified
Exposure (no crodit)

fiothing specified
Specific courses/course
options

Nething specificd

Specific courses/course
options

63 5

Percentage of
States Reporting

454
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As illustrated 3in the table., the trend 1n Cngtish, mathematics,

science, computer literacy, fine/applied arts, and oreign tanguage is o
prescribe no specific courses, content, or competencies within the ccre. In
English, for example, it was most frequently observed that any o° the
English courses offered could be scheduled in order to meet the prescribed
number of credits required. However, in sccial studies and health/physical
education, specific courses and/or course options are generaily prescribea
within the overall core in order to meet all, or et ieast part, of the tctel
credit requirements in those areas.

£ Tisting of the components of the core curriculum currently being
considered hy the Multiple Curriculum Committee for impiementation in
Louisiana ated in Table 1/. The proposed core consists of nine and
one-half prescribed credits in the form of specific courses to be taken by
all students. In lLouisiana, a tota) of 23 credits is required for high
school graduation. The number of <states, other than Louiciana, that
prescribe these, or markedly similer ceurses within their core curricula, is
shown v the column to the right. Caution should be exercised ir inter-
preting these data oy they refleci oply those states for which gencrai core
curricula descrirtions could be provided by the state/local educetion
per<canel  dinterviewed; in  pumerous inslances, decisions concerning the
availcbility and designaiion of core curriculs were made at the local level.
In as<essing the celative meaniry of theoe data, it should be v - =mbered
from Teble 16 that the majority of Lhe states with .ore curricula heve no
specitic mandates in six of the cight contert areas erplored;  thus.
comparisons in those areas will appear more inconsicient than they really

are.
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Table 17.

ae a1 Q
N=41

Core Curriculum Being Corsider 4

ITI.

V.

v.

VI,

H - - -

“Incluoce only those states for which corc curricula vere desceriboc
Hurvey.
benotes overal credits required for graduation 1n cack aotent areas.

in

for Louisiana
Content Arec

English (4)P

o English I (1 credit)

o English II (1 credit)

0 English I11 (1 credit)

Mathematics (3)b

o Algebra I {1 credit)
(Algebra I content)

Science (3)b
o Biology (1 credit)

Social Studies (3)h

0 American History (1 credit)
0 Civics (1/2 credit)

o Free Enterprise (1/2 credit)

Health/Physical [ducation (2)b
¢ Health & Physical Education 1 (1 (redit)
¢ Fealth & Physical Educetion 11 (1 credit)

Computer Literacy (l/?)b

States With Core © rricula Specifications Similar
to Those Being Considered for Louisiana

States Frescribing Similar
Courses in Their Core

1!

11
11
11

36
a2

1t

3¢
17

[v4
v

"‘70/
277,

277

88’
5 .

Q7
2a

Py

e
41
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As shown in Table 17, emong the 41 states providing information about

cere curricula offerings, 11 (27)) prescribe Lnglish courses similar to
those in louisiana's yproposed core (English I, II, and II7). In

mathematics, none of the 41 states require Algebra ! as a course for all
students; however, two states, did indicate that some of the componients of
algebra are incorporated in other, more general, math ccurses that are
required. In science, nine other states (22%) prescribe biology or some
variatior of life < ierce within their defined core curricula.

The greatest degree of similarity between Louisiana's proposed core ard
the cere offerings of other states occurs in the social studies component.
Thirty-six states (887) require Americen History within their core, 23 (565)
specify that civics or government be offered, and 1z (29%) indicate that
frec enterprise or ccenomics are required.  One unit in health and physical
education s a core requirement in 32 of the 4] states (78%), while 17 (£1°)
preseribe two unite in this area. Computer literacy is prescribed in the
core curricela of three states (77).

fackground data for decisions involving other curricula beyond the
proposed core offerings are presented in T-bles 18-20. A summary of the
‘ype. of multiple curricula currenily being offercd across the United States
is presented in Tehie 8. Tnis s followed ty a Tisting of the cortents of
the twe curricula leing considered for iplementat or ir Louisiana; the
acneral studies curriculum (rable 1¢) and the herors curriculun (Table 20).
The contents o those two proposed curricuia ere then conparea to those of
th>1r counterparty in other states.

The infermation in Table 16 is a summary of qata presenied in an
earlie~ table. [t is repeated heic to rerterate the types of multiple

curricula most freovently offered across the country. hAs shown, émeng the
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Table 18. Summary of Current Multiple Cerricula Otferings Across

the Unired States

Tvpe of Curriculum
General/Standard/Regular
Cullege Prep/Academic
Vocational/Technical/Business
Honors/Advanced

Remedial/Basic

Local Option/Varied

136

N
31
32

20

N

States Offering
K

86
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16 states offering nultiple curricula. 31 (86%) offer general curricula, ard
30 {897) offer coliege preparatory curricuia. Siightly more then half (20
of the 36 states) offer vocational curricula, while 17 percent (six states)
have honors programs. Remedial or basic programs are offered in two states
(67). The other five states (147} offering multiple curricula indicated
that  such offerings are prescribed at the local Tlevel, and thus vary so

widely that no general picture could be provided for the <tate as a whole.

General Studiec Curricula Comparison

As illustrated in Table 19, the gereral studics curriculum being
considered tor implementation in Louisiana consists of nine and one-half
credits of specified courses, six credits of specified opticns (where
choices are available from among a limited 1ict of courses), end seven ard
ere-half credits in the form of free electives, fer a total of 23 credits.
The relative frequency with whick similar  curricula comporents are
prescribed ccross the councry is also shown.

Among the 27 states yor which information was provided, nine (327)
requive Erglish I, 11, and 1Ii as proposed for Louisiana. Twe states (79)
requirce Erali.h IV or Business Fnglish. In mathemetics, very little
agreement was found.  Only one other state requires Algekra 1 as a specific
course within their qgenerdal curricula, whie one specifies that certain
compenants of Algebra [ be presented within the framework of a broader,
curvey-type mathematics Course. Kene of the other 25 states specifically
requires Algebra 1i or geemetry within its gencral studies curricila.  Re
comparison was possible concerning the mathenatics options being considered
for Louisi ne cince the vange of optiocns offered across the states surveyed

varied con<iderably.
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Tebie 19. States With General Studies Curricula Specifications Similar
to Those Being Considgred for Louisiana

H=27

General Studies Curriculum Being

States Prescribing Similer
Considered for Louisi-na

Courses in Their General

Curricula
Content Ares N e
I. English ()P

o English I (1) 9 33%

0 English II (1) 9 33%
v o Englist 111 (1) _ ¢ 337
' 0 English IV/Business English (1) 2 77

i
I1. HMathematics (3)°

! o Algebra T (1) ] 7
_ (Algebra I content) (1) (47)

o Algebra 1] (1) e 0%
' 0 Geometry (1) 0 0

o Algebra II/Geometry (1) c C 0

¢ One from specified options~ (1) - -
II 1. Science (3)P

ol ’ogy (1) J 6 227

o Two from pecified options” {2) - -
' IV. Social Studies (3)°

o fmerican History (1) 5 ¢3e

0 (ivics/Government (1/2) 16 597

o Free Enterprise /Economics (1/2) 10 377

0 One from specified options~ (1) 5 19%
' V. Health & Physical Education (2)b

o ileclth & PE [/Adaptive PE/RCTC ( 2% esy

o Health & PE O [1/Adeptive PL/RGTC (1) 14 52°
VI. Covputer Literacy (I/Z)b 3 1Y

ncludes erly those ste'ns for which general curricuta weve descrived in
the survey.
Denotes overall credit requiremerts 1n each content area.
The math options include advanced math, calculus, consumer/businecs math,
ddnd irtinduction to algebra.
The <crence options incluce general/physical science, earth science,
chemistiy, physics, aerospace science, and environmertal science.
The social studies options include world nictory, world geography,
and western civilization,
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In scinnce, six states (22%) have a biology o similar life science
requirement within their general curricula. Again the comparison with the
options specified for Louisiana could not be madc.

Considerably more cgreement was found in scocial studies. Twenty-five
states  (93%) prescribe American history, 16 (597%) require civics or
government, 10 (377) specify free enterprise or economics, and five (19%)
require at least one of the three courses delineated within Louisiana's
social studies options.

n heaith aqd physical education, 23 of the 27 states (85%) prescribe
at least one course, although tney vary in assigned credits. Fifry-two
percent (14 slates) require a second nealth and physical education course.
Computer Titeracy (for cne-half to one credit) is specified within the

aeneral studies curricula of three states (117).

Honors Cerricula Cowparison

The component< of the honors curriculum being censidered for |ouisiana
are shewn an Table 20, as is a comperison of these comporents to those
prescribed an the college preparatory curricula oifered in other states
atrcss the ceuntry.  The comparisor was nade to college preparatory rather
thar to nonors curricula in other <tatec .ecause more agreement was fourd
betweer Louisiana's proposed henors curriculum ond other statec' college
preforatory curricula than between ihe wo sets of Ponors curricula. As
Mlustrated in Toble 200 leuisiana's proposed horors curriculum prescribes
fiftecn and one-haif credits in the forn of specific courses, three credits
as specificd options, and four and one-half credits in the form of free
electives, for a total of 03 credits.

Khen compared to the specific courses pr.scribec by the 26 stotes from

uhich college preparatory curricula information was obtained, louisiara's
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Table ¢0. States With College Pyep Curricule Specifications Sinilar to
Those Being Considorsd for Louisiana
M= D¢

Honers /College Prep Curriculum States Prescribing Siralar
Being Considered for Louisidana Courses in Their College
. Prep Curricula
{
18 Content Area N ¢

I. English (4)?

0 English T (1) 10 8%
‘ o English 11 (1) 10 38%
= ¢ English 111 (1) 10 38¢
\ 0o English Tv (1) 9 35¢
IT. MNathematics (3)b
. o Algebra 1 (1) 15 5§
‘ o Algebra I1 (1) h 237
0 Gevmetry/Advenced Math (1) Q 35¢
| 1. science (3)P
0 Biology (1) 10 38%
o Chemistry (1) 5 197
i o Physics/Environmental Science (1) 4 15%
IV. Social Studies (3)P
o American History (1) Z3 88%
o Civics/Government (1/2) 4 547,
o Free Enterprise/Economics (1/2) 10 38%
o World iistory/VWorld Geography/Western
Civiiizetion (1) 10 38%
V. Health & Physical Eaucation (2)P
0 Health & PC I/Adaptiv> PE/ROTL (1) 18 697
o Health & PC [I/Adaptive PE/ROTZ (1) 11 427
VI. Computer Litercacy (1/?)b 7 277
1 VII. Fine Arts SurveyC (1)b 9 352
VIIT. Foreign lanquaur(Jl (?)b i6 62%

elnc]udcs only thece qtates for which college  ~ep curricula were
described in the survey.

Denotes overail credit requiremcnts in each content aree.

‘Could substitute with 2 units in band, orchestra, choir, nance, art,
or aratia.

Must be 2 years in the same toreign lanquage.

ap vl S & P - =
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English requiremenis are similar to those defined in 10 stotes (38 ) in
Freiach 1, 71, and Ti1, and couparabie to nine states (35%) in the mandate
for Fnglish IV. In mathematic<, considerably more similerity was found
between Louisiana's henors curriculum and the college preparatory curricula
ir other states than in the general studies and core curricula comparisons
previously described. As proposed in Louisiana, 58 percent of tie states
{15, from whom information corceriting college preparatory curricula was
obtained require Algepra I, 23 percent (six states) prescribe Algebra IT,
ond 35 percent (nine states) require either geomretry or advanced mathematics
within such curriculs.

snoscience, biclogy is specified by 10 <tates (387.), chemistry bv five
(197). and physics or environmental science by four (159}, The g.eatest
degree of agreement among the curricula is again found in the area of social
studies.  Twenty-three states (887) require American History in their
college preparatory program, 14 (54" require civics or government, 10 (38%)
mandate free enterprise or econemics, and 1G (38%) require at least one
cour<e frem anong world hictory, world ceography, and western civilizaticn.

One unit of health and phy.ical education i< prescribed within the

c61lege preparatory curricula of 16 states (69°); 11 (82<) require at jeact
A secend unit. bwenty-sever porcent (seven states) prescribe cne-half to
one unit in computer literacy, 35 percens (nine stales) require some type of
Fine arts course, and 6z jercent (16 <tates) require et Teast *wo years of

the same foreian Tanquage.
Discuccicn

Feving worked  through the ctep-by-sten sequence  of  pertinert 1ssues

cutlined in the decisien table, ena compared the contents of the curricula

-y "= aE aE e

gl

) -
1C 79,

Aruitoxt provided by Eic:




T Gk W B =k = .

TR TSR WA .o WSR U Ty N .’ e

-

Aruitoxt provia

proposed for Louisiana with similar curricula offerings in other states, the

fingl ic<ue that must be addressed is whether the

(o3 V10 fh ot I L w0

=

proposed core, general
studies, and honors curricula, as currently proposed, are truly the most
viable models for Louisiana. Furthermore, would the implementation of these
curricula, as preseatly del.neated, meet the full intent implied by the
passage of HCR 110 and 11?2, particularly with respect to meeting the needs
of noncollege-bound students?

As these questions are contemplated, attention should perhaps be
focused on the sequence of events that preceded, and, to some degree,
prompted the passage of HCR 110 in 1985. The 1984-85 school year preceding
the 1985 Regular Legislative Session had been the first during which the
increased BESE-prescribed high school graduation requirements had gone into
effect. Even before the implementaiion of the new requirements, consider-
able opposition had been raised concerning the specific courses prescribed
within those requirements, particularly in mathematics, where both Algebra
I, and a choice of either Algebra Il or geometry were mandated for all.
Critics claimed that such courses were designed for only the college-bound,
while proponents weicomed the ushering-in of higher standards for all
scudents. At the end of that initial year, when approximately one-fourth of
the incoming freshmen were reported to have fai’»d Algebra I, pressure
mounted to have the new graduation requirements rescindcd. In response to
this pressure, the Legislature, during the 1985 Session, gave consideration
to such action, but eventually opted instead to request that BESE appoint a
committee to study the need for erd potential effects of a multiple
curriculum system in Loursiana's public schools. In its wording of HCR 110,
the Legislature ewphasized thet the focus of this study was to he on

explorina better ways to mect *he neede ¢! 11 studentis, particular’y those
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nf the noncoliege-bound. The implication inherent in the resolution wee
that the current high school graduation requircuents were designed for
college-bound students, and that the recas of the noncollege-bound could
perhaps be more adequately met through the ofiering of multiple curricula of
various types. Thus the newly created Multiple Curriculum Committee wes
charged with determining whether there was a need for a multiple curviculur
system in Louisiana, and then with investigating the pctential effects of
implementing such a system.

In responding to this charge, the Multiple Curriculum Committee, in its
198¢ interim report, indicated that a type of multiple currictiuni system
already exists in Louisiana. However, the Committee ifurther proposed the
impiementation of general studies and honors curricula, both inclusive of a
common core of prescribed courses, as a means of better neeting the needs of
all students.

Ir proposing the implementation of these curricula, the Coumittee
seemed Lo indicate that, not only was there ¢ need for a multiple curriculum
system in louisiana, but that this need could be most appropriately met
through the offering of general studies and horors curriculs (inclusive of
the common ccre) to a1l <tudents. Having stopped short of giving fingl
approval to the content of those proposed curricu’a, the Committee, in its
1986 report, was not yet in a pnsition to assess the potential effects of a
multiple curriculum system in tovisiana. Only after the delineation of the
content of the proposed curricula, cen the true 1mpact of their implementa-
tior actually be assessed.

In weighing thc viability of the proposed core, general studies, and
honors curricula reTative to mecting the needs of ail Louisiana stucden.s, it

weuld appear that such curricula types are appropriate for meeting most

"9y




as i

" e e em =

-

student needs since they are the kinds of curricule most freauently offerco
across the country. However, as observed in the cowmparisors of the content
proposed withir cach of these with similar curriculas offered ir cther
states, it would appear that the core being considered for louisiana is
considerably more comprehensive and more stringent than that offered in
most. It was observed, for example, that no other state requirecs that ail
poteritial graduatcs complete an Algebra I course, nor do any others
prescribe the completion of either Algebra II or georetry.

In terms of the actual courses proposed for inclusion under the three
curricula headings, it can be observed that these same courses hac¢ been
offered to students for a considerable period of time preceding the 1985
passege of HCR 110. Though not designated within th¢ categories of core,
general studies, and honor curricula in previous years, the question must be
raised as to whether the mere grouping of courscs under new headings will
really provide new alternatives for meeting thc needs of all students,
particularly those of the noncollege-bound.

It would appear that, in order to conplete its work in addressing the
curricula inequities cited in HCR 110, the full attention ot the Multiple
Curriculum Cemriittee should be directed toward the high scheol graduation
requirements themselves, rather than the delineation of curricula based on
thece requircnents., The observed strinyency of Louisiana's proposed cove
and general studies curricula, when compsared with their counterparts in
other states, in contrast te  the vrelative similarity seen in  the
horors/college preparatory curricuia compariscns, seems to support the
contention that Louisiana's hic»  chool g¢reduation requirements indeed are
designed for college-bound students. Thus, before atiempline to reach final

consensus on the contents of o cere curviculum based on the hich school
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graduation rcquirements, it is those requirements themselves that shculd be
reexamined 1n 1ight of the information gathered through this study. Orly

after such o reassessment can the content of the core curriculum be

A

specified. The delineation of the generel studics and honors curricuia can
then follow.

In addition to the provision of these three curricula, cersideration
should also be giver to the development of an edditional curriculum, perhaps
in the form of an applied studies program, that could address & broad range
of individual needs among both the ccllege and roncollege-bound. Such a
curriculum could contain various strands that would allow students to pursue
such diverse interests as business, marketing, health occupations,
communications, personal services, music/dramatic arts, computer science,
and engineering, to name a few.

The core of this curriculum could be application-criented, with such
courses as applied algebra and applied geometry being prescribed for all.
The <tandards addressed within such courses, however, would be identical to
those addressed in the proposed general studies and honors curricula. Ir
terms of the intenv irherent in the passage of HCR 110, it would appear that
this total curriculum system {consisting of the core, general studies,

honors, and applied studies curricula), represents a truly viable approach

for meeting the needs of ~11 high school students in Louisiana.
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FINDINGS, CONCLUSIG:iS, ANG RECOMHLNDATIONS

Introduction

The findings, conclusions, and recommendaiions reached throcugh the
conduct ot this study are presented in this final chapter ir reference to
the four major ecvaluation questicns addressed. It is hoped that the
informatior summerized here will assist the Multiple Curriculum Comyitiee in
its deliberation of the 1ssues surrounding high school graduation require-

ments and nultiple curricula.

Findings

The findings presented in this section are summerized with respect to
the major evaluatior questions addressed in the study:

Fvaluation Question 1: What is the nature and extent of the high schoo’
graduation reqguirements currently ir place across the United States?

la. High schco’ graduation requirercnts are set from the state level only
in four percent of the states, from the local level only in eight
percent, and from a combination of the two levels in 88 percent.

ib. State Boards of Education most frequently prescribe state Jevel
graduation requirements; local boards always prescribe theose at the
local lev 1.

Ic. High school graduation exit tests are given in 18 states (357); ir 16,
these are prescribed from the state level; Fnglish/reading and
mathematics are most frequently tested; the first administration of
these tests occurs most frequently at the 10th grade level; reteke
opportunitics are always viovided, remediation i< generally avaiiable.

ld. Total credit requirements for ¢raduatior are specifizd in all states
and vary from 13 (plus local reauirements) to 24 units; 20 credits are
most often prescribed, with 19.4 being the average.

le. The average content area credil requirements across the country ere 3.8
credits in English, 2.1 ir mathematics, 1.8 in science, 2.6 in social
studies, and 1.4 in hcalth/physical education.

fvaluation (uestion 2: What are the characteristics of the various
curricula currently being offered in the naetion's schocls?

T 101y
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2c.

2d.

2f.
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’h.

Core curricula are specified in 44 «tates (86%); multiple curricula are
offered in 36 (71%).

Placement invo specific curricula is most ofter based on student
interests and aspirations, with opportunities to switch curricuia
generally being available.

In states with core curricuia, those curricula are most oten
designated in the form of specific courses and required content.

In most content areas only the number of credit requirements are
specified in the core; the exceptions are social studies and health and
physical education where specific courses and course options are most
often delineated.

Among the 31 states with minimal cere curricula 39 percent  have
defined/required multiple curricula; 29 percent have unofficial/
reconmended multiple curricula; and 32 percent either have no specified
multiple curricula, or allow considerable local flexibility in *he
designation and provision of such curricula. However, among the 15
states with comprehensive core curricula, 23 percent have defined,
required multiple curricula, 62 percent have unofficial/recommended
multiple curricula, and the remaining 15 percent fall irto the locai
option category.

Among the 36 states with multiple curricula, the types most frequently
offered are general studies curricula (by 86 percent), college
preparatory curricule (by 89 percent), vocational curricula (by 56
percent), honors curricula (by 17 percent), and remedial or bhesic
curricula (by 6 percent).

The type of high school diploma most frequently offered across the
country is the single, standard diploma with no differentiation and no
supplements (by 4/ percent of the states); both multiple diplomas and
standard diplomes with optional certificates indicative of specified
perfoermance are offered by 12 nercent cach.

Almost ralf of the states (?4) reported that reading is generally
required at the middle ur junior high school Tevel, bul none of the
states require consumer mathematics or introduction to ¢lgebra at this
Tevel.

Evaluation Question 3: What are the general admission requirements for the
public colleges and universities across the United States?

3a.

3b.

Two-thirds of the statcs (34) reported that their public celleges and
universities generally had admission requirements beyond the standard
diploma and high school transcript generally required.

Among the 34 states with college admission requirements, those
requirenients most often focused on national college entrance exam
results (usually ACT or SAT) and the completion of a prescribed core of
high school courses (usually more stringent than the minimal graduation
requirements).
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3c.

Developmertal or remedial programs are offered by public colieges ard
universities in 44 states; such proarams are offered by all or alnc,t
all of these public institutions in 33 states; these progrvams most
often focus on mathematics, readirg and study skills, and English
grammar and composition.

Evaluction Quection 4: What secondary education curriculum models erierge
for consideration by educational policy makers in Louisiana?

4a.

ab.

4c,

4.

de,

af.

4q,

4h.

In order to provide structurc and direction for the identificaticn
and/or devclopment of viable curriculum models for Louisiana, the
following steps were proposed in the form of a “decision table":

Identify the goals for secondary education in Louisiana.
Determine the overall curriculum framework.

Determine the number of curricula to be offered.

Delineate the nature and types of curricula to be designated.
Detcermine the most suitable curricula content.

5w N —
L

The types of multiple curricula currently being considered for
implementation 1n Louisiana are core, general studies, and honors
curricula.

The proposed core curriculum corsists of the nine and cne-balf crediis
of specific courses that are required of all students as delineated
within the state's high school graduation requirements.

The proposed gent 41 studies curriculum is composed of the nine erd
one-half credit core requirement, pius six credits selected from among
a list of specified options, and seven and one-half credits of free
clectives.

The proposed henors curriculum is rmade up of the nine and one-half
credit core, plus three credits of specified cpiions, and four and
ore-half credits of free electives.

Tn comparison to the core curricula prescribed in other states,
lLouisiana‘'s proposed core is considerably more detailed and more
comprehensive than most. Ir <o far as prescribed ceurses, the yreatest
degree of similarity was observed in the arcas of social studies, and
health and physical ecducation; the 1least cimilarity was found ir
mathematics.

The other “wo curricule being considered for louisiana, the general
studies and honors curricula, are consistent with the tynes most
frequently offered across the country. (Louisiana's honors curriculum
parallels most college preparatory curricula currently heing offered,
and it is on that basis that comparisons were made. )

In comparison to the content of general studies curricula prescribed in
other states, louisiana's proposed general studies cur*iculum appears
to be more stringent than most. The greatest degree of similarity was
observed in the areas of social studies, and health and physical
cducation; the Jeast was observed in mathematics.
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In comperison to the content of college preparatory curricule offered
in other states, Louisiana's honors curriculum ig generally consistent
with such comparable curricuia. Overall, the degres of cimilarity
observed in this comparison was greater than that observed in either
the core or general studies curricula comparisons previously cited.

Conclusions
The following conclusions were reached as a result of this study:

Louisiani'c current high school graduation requirements are more
comprehersive and more stringent than those in place in most othe:
states across the country, particularly in the area of mathematics.

The types of curricula being considered for Louisiana (core, genera!
studies, and honors/college preparatory) appear to be appropriate for
meeting *the needs of the majority of the state's high schocl students;
however, in terms of their presently preposed content, these curricula,
taken alcne, do not appear to address the full intent inherent in the
passage of HCR 110.

0 The courses delineated within these curricula are essentielly the
same ones that nad beer available to students prior to HCR 110;
thus, no new alternatives are being suggested for meeting the
needs of thi noncollege-beund (as specified in HCR 110).

0 When compared to multiple curricula offered ir  other statcs,
Louisiane's core curricvlum more closely resembles ocher states’
college preparatory curricula, ihan their core curriculeé. Thus,
it would appear that louisiana's basic high school graduation
requirements are actually designed for college-beund, rather than
tor all secondery students.

Recommendations

The following recommendations are offered on the basis of this study:

fouistana‘s current hign school graduation requirements should be
reviewed in  terms of the stringency of <the courses prescribed,
particularly in mathematics, where 1iltle similerity was found with the
reauirements specified in this area in other states.

If the graduation requirements review rceuits in adjustments in the
mathematice area such that the resulting requirements are more
consistent with those prescribed in otker states, then the following
recommerdations are of fered subsequent to thuse adjustments:

v The proposed general studies and henors/college preparatory
curricule, both inclusive of the core requirements, should be
redefined on the basis of the adjustments made in the overall
graduation requirements; as such, these curricula shouid then be
offered to all high school students in the state on & sclection
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basis in accordance with tcth student interests/aspirations and
abitities/competencies,

0 Levelopment of a third curriculum model, alsc inclusive of ...
core requirements, should be considered te provide edditionai
opportunities for weeting the individualized needs of both coilece
and noncollege-bound students. This model could be defined as in
applied studies curriculum with multiple strands that would enable
students to pursue interests in suck diverse areas as business,
marketing, health occupations, communications, personal services,
music/dramatic arts, computer science, and engineering.

If no adjustments are mede in the graduation recuirements as a result
of the suggested review, then the folloving alternative recommendatiors
are proposed:

0 The general studies and honors/college preparatorv curricula, as
currently proposed. and both inclusive of the present core
requirements, should be offered to all high school students in the
state or a selection basis in accordance with both studeni
interests/aspirations and abilities/competencies.

0 A third curriculum model, perhaps in the form of an applied
studies curriculum, should be developed. This model would still
encompass the basic core requirements, but would do so in the form
of applied courses, especially in the area of mathematics. Such a
curriculum would allow for greater individualization in mee*ing
the needs of all students, but particularly those of the
roncol Tege-bound. Multiple strends incorporated into this
curriculum could enable students to pursue interests in such
diverse  areas @as  business, marketing, health occupations,
communications, personal services, music/dramatic erts, computer
science, and enqgineering.

A second phase of this siudy c<hould be commissioned to gather any
additional irformatior nrecded by the Multiple Curriculum Comnittee in
response 1o the results of this study and the action subsequently taken
by the Conmittee as i* completes its work in response to HCR 110.

Plans should be developed for initiating a Tongitudinal study to assecs
the impact and effectivercws, of the curriculum system implemented
subsequent to the completion ¢t the work of the Multiple Curricuium
Committee.
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APPENDIX A

FOR OFFICE USE Onpy

Interviewer: _ Date: Time:

MULTIPLE CURRICULUM STUDY: SURVEY OF STATES
FORM A: STATE REOUIREMENTS ONLY

1. Who scts your statewide high school graduation requirements? (Check one.)

____State Legislature
_ State Board of Education
State Department of Education
State Legislature and State Board
__ State Legislature and State Department
State Board and State Department
State legislature, State Board, and State
Department
___ Other (Who? )

2. Does your state mandate that stucents pass an exit test as & requirement
for high school graduation? (Check one.)

A, Yes. If "yes," continue with parts 1-4 below:
1) What cortent areas are addressed on the test? (Check
all tuhat apply.)

English/Reading

Mathematics

Science

Social studics

Other (Khat? )

2) Ac what grade Tevel is this exit test first given?
(Check ore.)

9th grade
10th grade
11th grade
12th gracde

3) Are renediation opporturities provided? (Check one.)

Yes
No

4) Are retake opportunities provided? (Check one.)

Yeo
No

Mo

=]




Within your statewide high school graduation requirements, which of the
following are specifically mandated? (Check all that apply.)

A. The total number of credits for high school graduation (including
the number of electives)

Al. Total credits

B. The total number of credits required in each content area (e.g.,
4 credits in English, 3 in math, etc.). How many are required

in:

Bl. English B7. Fine/Applied Arts
B2. Math B8. Foreign Languages
B3. Science B9. Other (

B4. Social Studies B10. Other ( )
B5. Health & P.E. Bll. Electives

B6. Computer Literacy Total

C. The course options from which all or part of the required number
of credits in a specific content area must be taken (e.g., re-
quiring 3 math credits and specifying that they must be selected
from Business Math, Consumer Math, Algebra I, Algebra II, Geome-
try, Advanced Math, etc.)

D. The specific courses that must be taken by all students to
satisfy all or part of the total credits required in one or move
content areas; in other words, a core curriculum consisting of

specific courses mandated for all students

IF "C" or "D" WAS CHECKED please specify the number of credits, specific or
general courses, and/or course options mandated for inclusion in that core
curriculum on the next pages. Please make any notes that would be helpful
in preparation for the telephone interview that will be forthcoming:
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No. of Credits

Content Area in Core Courses/Course Options
I. English
II. Math

1II. Science




No. of Credits
Content Area in Core

IV. Social Studies

V. Health % P.E.

VI. Computer Literacy

Courses/Course Optione




No. of Credits
Content, Area in Core Courses/Course Options

VII. Fine/Applied Arts

VIII. Foreign Languages

[X. Other

Total credits specified within core
Additioral electives required for graduation

Total credits for graduation




At the state level do you have differentiated programs of study offered in
the form of multiple curricula; in other words, do you have one set of
courses offered as a college prep curriculum, ore as a general studies
curriculum, etc.? (Check one.)

A. No

B. Yes. If "yes," what are these nultiple curricula: (Names of
each.)

Al. Are these multiple curricula: (Check one.)

1. Mandated at the state level such that students
must select one curriculum upon entry into high
school or soon thereafter?

Yes
No

a) If "mandated," what criteria are used to
determine the curriculum into which a
student will be placed? (Check all that

apply.)

Elementary/middlie school grade point
average

Standardized test results
Proficiency/competency test results
Completion of prescribed courses at
elemertary/middle schocl level
Student interest/aspirations

Teacher recommendations

Other (What? )

]

b) Are students relatively free to wove from one
curriculum to another? (Check one.)

Yes
No
Do not know

c) How often does such movement generally occur?

l (Check one.)

Seldom
Fairly often
Very often
Do rot know

w
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2. Recommended at the state level &s a guide for
students pianning to piursue various career
options upon completion of high school?

3. Other (vhat?

If you have multiple curricula, please identify the speci. ic courses and/or
course options mandated or recommended within each of the various curricula.
Use additional pages as needed in preparation for the telephone interview.

Curriculum Title:

No. of Credits

Content Area Required

I. English

Courses/Course Options

[I. Math

[II. Science




Content Arca

1V. Soucial Studies

V. Health & P.E.

VI. Cemputer Literacy

Mo. of Credits

Required

Courses/Course Options




No. of Credits
Content Area Required Courses/Course Options
/
VII. Fine/Applied Arts _ _
VIII. Foreign Languages

IX. Other

Totai credits specified within curriculum

Total credits for graduation

124
96

I Additional electives required for graduation




If you have multiple curricula, please identify the Spec1f1c courses and/or

course options m
Use additional pa

Curricutum Title:

Content Area

I. English

II. Math

111, Science

andated or recommended within each of the various curricula.
ges as nceded in preparaticn for the telephone interview.

No. of Credits
Required Courses/Course Options




Mo. of Credits
Content Area Required

IV. Social Studies

V. Health & F.E.

VI. Computer Literacy

Courses/Ccurse Options

127

98




—
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VII. Fine/Applied Arts

No. of Credits
Content Area Required

Courses/Course Options

VIII. Foreign Languages

IX. Other

Total credits specified within cur~iculum

Additional electives required for graduation

Total credits for graduation

o 124




Which of the following courses are required of 7th and/or 8th grade
students in your stat'? (Check all that apply.)

_____ Reading (If part of language arts block, how many minutes per week
)

are devoted to reading?
Consumer math
Introduction to algebra
None of the above

What variations of high school diplomas are offered to regular education
students in your state? (Check one.)

A. One standard diploma for all students with no differentiation or
supplementary information

B. One standard diplora with accompanying high school transcript

C. One standard diplome with differentiated endorsements or seals
indicative of the attainment of specific competencies (may or
may not include a transcript)

D. Multiple diplomas issued in accordance with the completion of one
of the specified multiple curricula (i.e.. an Academic or
Scholastic Diploma upon completion of the college prep
curriculum)

E. Combinations of the above (Which ones?)

F. Other type of diploma (What?

Do the majority of your state's four-year public cdlleges and universities
have specific admission requirements? (Check one.)

A. No

B. Yes. If "yes," what do such requirements generally entail?

(Check all that apply.)

A cutoff score on a national collegc entrance exam 1ike
T ACT or SAT

A cutoff score on another type of entrance exam

A s=t high school GPA

Completion of a prescribed core of high schoo: courses
JIf this option is checked please indicate how this
college admission core compares with your high school
graduation requirements. (Check one.))

More stringent than graduation requirenents
Same as graduation requirements
Les~ stringent than graduation requirements
No relationship/we have no specific
requirements/etc.)
Other (What? )

Other (What? )
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Approximately how many of your four-year public colleges and universities
offer developmental or remedial programs for entering students not prepared
to address the standard college curriculum? (Check one.)

None or very few

Less than half
Approximately half
More than half
______A11 or almost all

8A. Among those four-year colleges and universities offering such pro-
grams, what content areas are generally involved? (Check all that

apply.)

_____ English/composition
Reading/study skills

Math
Other (What? )

Thank you so much for your time; the information you have provided will be
extremely useful in the conduct of our study. If you would Tike a copy of our
final report please indicate your interest at the conclusion of this interview.
Thank you again, and please don't hesitate to call if we can be of assistance to

Please send copy to:
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APPENDIX B
FOR OFFICE USF OMLY

MULTIPLE CURRICULUM STUDY: SURVEY OF STATES
FORM B: LOCAL REQUIREMENTS ONLY

Approximately what percentage of your school systems have locally
prescribed high school graduation requirements? (Check one.)

Very few

Less than half
Approximately half
More than half

A1l or almost all

Who generally sets these requirements” (Check one.)

Local school board
Other (Who?

Do most of your local systems mandate that studerts pass an exit test as
requirement for high school graduation? (Check one.}

A. Yes. If "yes," continue with parts 1-4 below:
1) What content areas are generally addressed on the test?
(Check all that apply.)

English

Me thematics

Science

Social studies

Other (What? )

At what grade level is this exit test generally first given?
(Check one.)

9th grade
10th grade
11th grade
12th grade

Are remediation opportunities generally provided? (Check
one.)

Yes
No




B.

In general
graduation
(Check all

A.

IF "C" or

4) Are retake opportunities generally provided? (Check one.)

Yes

No
No
, across al!l of the systems wit. locally prescribed high school
requirements which of the following are wusually mandated?
that apply.)

The total number of credits for high school graduation (including
the number of electives)

Al. Total credits or credit range
The total number of credits (or range ot credits) required in

each content area (e.g., 4 credits in English, 3 in math, etc.).
How many are required in:

Bl1. English B7. Fine/Applied Arts
B2. Math B3. Foreign Languages
B3. Science B9. Other (

B4. Social Studies B10. Other ( )
B5. Health & P.E. Bl11l. tlectives

B6. Computer Literacy Total

.The course options from which all or part of the required number

of credits in a specific content area must be taken (e.g., re-
quiring 3 math credits and specifying that they must be selected
from Business Math, Consumer Math, Algebrs I, Algebra II, Geome-
try, Advanced Math, etc.)

The specific courses that must be taken by all students to
satisfy all or part of the total credits required in one or more
content areas; in other words, a core curriculum consisting of
specific courses mandated for all students

“D" WAS CHECKED please specify the number of credits, speci ic or

general courses, and/or course options frequently mandated or specified by
local systems for inclusion in their core curriculum on the next pages.
Please make any notes that would be .,elpful in preparation for the tele-

phone inte

rview that will be forthcoming.
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No. of Credits

Content Ares in Core
v. English L
II. Math

111. Science

Courses/Course Options

104

14,
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No. of Credits
fontent Area in Core Courses/Course Optionc

V. Social Studies

V. Health & P.E.

VI. Computer literacy

13y
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No. of Credits
Content Avea in Core

VIT. Fine/Applied Arts

VIII. Foreign Languages

h IX. Other
Total credits specified within core
Additional clectives required for graduation
' Total credits for graduation

Courses/Course Options

106
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5. In general, do most of these local systems have dif{erentiated programs of
study offered in the form of multiple curricula; in other words, do most
have one set of courses offered as a college prep curriculum, one as a
general studies curriculum, etc.? (Check one.)

A. No

B. Yes. )If "yes," what are these multiple curricula: (Names of
each.

Al. Are these multiple curricula: {Check one.)

1. Mandated at the local level! such that students
must select one curriculum upon entry into high
school or soon thereafter?

Yes
No

a) If "mandated," what criteria are used to
determine the curriculum intc which a
student will be placed? (Check all that

apply.)

Elementary/middle school grade point
average

Standardized test results
Proficiency/competency test results
Completion of prescribed courses at
elementary/middie school level

Student interest./aspirations

Teacher recommendations

Other (What? )

T

b) Are students relativel: free to move from one
curriculum to another? (Check one.)

Yes
No
Do not know

|

c) How often does such movement generally occur?
(Check one.)

Seldom
Fairly often
Very often
Do not know

|1
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2. Recommended at the local level as a guide for
students planning to pursue various career options
upon completion of high school?

3. Other (What? )

IF you have multiple curricula, please identify the specific courses and/or
course options generally mandated or recommended within each of the various
curricula. Usc additional pages as needad in preparation for the telephone
interview.

Curricuium Title:

No. of Credits
Content Area Required Courses/Course Options

I. English

II. Math

III. Science

108



vah WEI N

No. of Credits
Required

Content Aree

IV. Social Studies

V. Health & P.E.

VI. Computer Literacy

Courses/Course Options

109

134




VIi. Fine/Applied Arts

VIII. Foreign Languages

"R o

IX. Other

Total credits specified within curriculum
Additional electives required for graduation

Totol credits for graduation

135

110




IF you have multiple curricula, please identify the specific courses and/or
course options generally mandated or recommended within cach of the various
curricula. Use additional pages as needed in preparation for the telephone
interview.

Curriculum Title:

No. of Credits
Content Area Required Courses/Course Options

I. English

II. Math

III. Science




No. of Credits
Content Area Required Courses/Course Option<

IV. Social Studies

V. Health & P.E.

VI. Computer Literacy
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No. of Credits
Cortent Area Required

VII. Fine/Appiied Arts

VIII. Foreign Languages

IX. Other

13y

113




Which of the following courses are generally required of 7th and/or 8th
grade students in your state? (Check all that apply.)

Reading (If part of language arts block, how many minutes per week
are devoted to reading? )

Consumer math
Introduction to algebra
None of the above

Do not know

What variations of Tocal high school dipiomas are generally offered to
regular education students in your state? (Check one.)

A. One standard diploma for all students with no differentiation or

supplementary information

B. Jne standard diploma with accompanying hign school transcript

C. One standard diploma with differentiatad endorsements or seals

indicative of the attainment of specific competencies (may or
may not include a transcript)

D. Multiple diplomas jssued in accordance with the completion of one
of the specified multiple curricula (i.e., an Academic or
Scholastic Diploma upon completion of the college prep
curriculum)

. Combinations ui the above (Which ones? )

. Other type of diploma (What?

mm

Do the majority of your state's four-year public colleges and universities
have specific admission requirements? (Check one.)

A. No
B. Yes. If "yes," what do such requirements generally entail?
(Check all that apply.)
A cutoff score on a national college entrance exam like
ACT or SAT
A cutoff score on another type of entrance exam
A set high school GPA
Completion of a prescribed core of high school courses
(Tf this option is checked please indicate how this
college admission core compares with your high school
graduation requirements. (Check one.))

17y
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More stringent than graduation requirements
Same as graduation requirements
Less stringent than graduation requirements
No relationship/we have no specific
requirements/etc.)
Other {What? )

Other (What? )

9. Approximately how many of your four-year public colleges and universities
offer developmental or remedial programs for entering students not prepared
to address the standard college curriculum? (Check one.)

_None or very few
Less than half
Approximately half
~___ More than half
A11 or almost all

9A. Among those four-year colleges and universities offering such pro-
grams, what content areas are generally involved? (Check all that

apply.)

______ English/composition
Reading/s~ucy sxilis

_Math
T Other (What? )
Thank you 'ch for your time; the informatior you have provided will be
extremely in the conduct of our study. If you would Tike a copy of our
final repor. 2ase inaizate your interest at the conclusion of this interview.

Thank vou again, and please don't hesitate tc call if we can be of assistance to
you.

Please send copy to:
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MULTIPLE CURRICULUM STUDY: SURVEY OF STATES
FORM C: ROTH STATE AND LOCAL REQUIREMINTS

1. Who sets your statewide graduation requirements? (Check one.)

State Legislature

State Board of Education

State Department of Education

State Legislature and State Board

State Legislature and State Department

State Board and State Department

State Legislature, State Board, and State
Department

Other (Who? )

T

2. Approximately how many of your local systems have their own prescribed
high school graduation requirements? (Check one.)

Very few

Less than half
Approximately half
More than half

A1l or almost all

{11

3. Who generally sets the local requirements? (Check one.)

l.ocal school board
Local school
Other (Who? )

4, in generai do the local graduation requirements go beyond those prescribed
at the state level? (Check one.)

Yes

No. If "ne," what is generally the relationship between the
two sets of requirements?

5. Is an exit test required for high school graduation?

A. Yes. If "yes," continue with parts 1-5;

14




From what level is this test required? (Check one.)

State level
Local level
Both

2) MWhat content areas are generally addressed on the test?
(Check all that apply.)

English/Reading

Mathematics

Science

Social studies

Other (What? )

|11

3) At what grade level is this exi test generally first given?

9th grade
10th grade
11th grade
12th grade

|

4) Are remediation opportunities generally provided? (Check
one. )

Yes
No

5) Are retake opportunities generally provided? (Check one.)

Yes
No

B. No

6. Based on the state and local graduation requirements in place across your
state, which of the following are generally mandated? (Check all that

apply.)

A. The total number of credits for high school graduation (including
the number of electives)

Al. Total credits or credit range

B. The total number of credits (or range of credits) required in
each content area (e.g., 4 credits in English, 3 in math, etc.).
How many are required in:

Bl1. English B7. Fine/Applied Arts
BZ2. Math B8. Foreign Languages

B3. Science B9. Other ( )
B4. Social Studies B10. Other ( )
B5. Health & P.E. Bl11l. Electives

B6. Computer Literacy Total

117

14y




C. The course options from which all or part of the required number
of credits in a specif® content area must be taken le.g., ro-
quiring 3 math credits and specifying that they must be selected
from Business Math, Consumer Math, Algebra I, Algebra II, Geome-
try, Advanced Math, etc.)

D. The specific courses that must be taken by all students to
satisfy all or part of the total :credits required in one or more
content areas; in other words, a core curriculum consisting of
specific courses mandated for ail students

IF "C" or "D"™ WAS CHECKED please sperify the number of credits, specific or
ganeral courses, and/or course options frequently mandated or specified in most
systems for inclusion in their core curriculum or the following page.. Please
make any notes that would be helpful in preparation for the telephone interview
that will be forthcoming.

No. of Credits

Content Area ir Core Courses/Course Options
I. English
II. Math

144
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Content Area

III. Science

IV. Social Studies

V. Health & P.E.

No. of Credits
in Core

Courses/Course Options




No. of Credits
Content Area in Core Courses/Course Options

VI. Computer Literacy

VII. Fine/Applied Arts

VIII. Foreign Languages

IX. Other

Total credits specified within core

Additional electives required for graduation

Total credits for graduation




If "yes,

programs of study offered

7. In general, among most school systems across yor'. state, are differentiated
in the form of multiple curricula; in other
words, is one set of courses offered as a coiiege prep curricuium, orne as a
genceral studies curriculum, etc.? (Check one.)

what are these multiple curricula? (Names of

3
. BB

“

A. Mo

B. Yes.
each.)
Al.

Are these multiple curricula: {Check one.)

1.

Mandated at the state level and/or local level
such that students must select one curriculum upon
entry into high school or soon thereafter?

Yes

No

From what level are these curricula mandated?
(Check one.)

State level
Local level

Both

If "mandated," what criteria are used to
determine the curriculum into which a student
will be placed? (Check all that apply.)

Elementary/middle school grade point
average

Standardized test results
Proficiency/competency test results
Completion of prescribed courses at
elementary/middie school level

Student interest/aspirations

Teacher recommendations

Other (What? )

I

Are students relatively free to move from one
curriculum to another? (Check one.)

Yes

No
Do not know
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d) How often does such movement generally occur?
(Check one.)

Seldom
Fairly often
Very often
Do not know

i

2. Recommended at the state and/or local level as a
guide for students planning to pursue various
career options upon completion of high scnool?

3. Other (What?

~

If you have multiple curricula, please identify the specific courses and/or
course options generally mandated or recommended within each of the various
curricula.

Curriculum Title:

No. of Credits
Content Area Required Courses/Course Options

I. English

ITI. Math




No. of Credits )
Content Area Required Courses/Course Options

III. Science

IV. Social Studies

V. Health & P.E.

i4:
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No. of Credits
(ontent Area Required Courses/Course Options

VI. Computer Literacy

VII. Fine/Applied Arts

VIIT. Foreign Languages

IX. Other

Total credits specified within curriculum
Additional electives required for graduation

Total credits for graduation

124

150




Curriculum Title:

No. of Credits
Content Area Required Courses/Course Options

I. English

Math

Science

Sccial Studies
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No. of Credits
Content Area Required Courses/Course Options

V. Health & P.E.

VI. Computer Literacy

VI1. Fine/Applied Arts

VIIT. Foreign
Languag>2s




No. of Credits
Content Area Required Courses/Course Options

IX. Vocational

Education
X. Other
X1. Other

Total credits specified within curriculum

Additional electives required for graduatior

Total credits for graduation




10.

Which of the following courses are required of 7th ani/or 8th grade stu-
dents in your state? (Check ¢11 that ¢ ply.)

______ Reading (If part of language arts block, hew many minutes per week
)

are devoted to reading?
Consumer math
Introduction to algebra
None of the above

Do not know

What variations of high school diplomas are generally offered to regular
education students in your state? (Check one.)

A. One standard diploma for all students with no differentiation or
supplementary information

B. One standard diploma with accompanying high school transcript

C. One standard diploma with differentiated endorsements or seals
indicative of the attainment of specific competencies (may or
may not include a transcript)

D. Multiple diplomas issued in accordance with the completion of one
of the specified multiple curricula (i.e., an Acaaemwic or
Scholastic Diploma upon completion of the college prep
curriculum)

E. Combinations of the above (Which ones? )

F. Other type of diploma (What?

Do the majority of your state's four-year public colleges and universities
have specific admission requirements? (Check one.)

A. No

B. Yes. If "yes," what do such requirenents generally entail?
(Check a1l that apply.)

A cutoff score on a naticnal coilege entrance exam like ACT
or SAT
A cutoff score on another type of entrance exam
A set high school GFA
_____ Completion of a prescribed core of high school courses

(If this option is checked please indicate how this college
admission core compares with your high school graduation
requirements. (Check one.))

More stringent than graduation requirements

Same as graduation requirements
_Less stringent than graduation requirements
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No relationship/we have no specitic
requirements/etc.)
Other (What? )

______ Other (What?

11. Approximately how many of your four-year public colleges and universities
offer developmental or remedial programs for entering students not prepared
to address the standard college curriculum? (Check one.)

None or very few
Less than half
Approximately half
More than half

A1l or almost all

|

11A. Among those four-year colleges and universities offeriug such pro-
grams,)what content areas are generally involved? (Check all that
apply.

English/composition

Reading/study skills

Math

Other (What? )

Thank you so much for your time; the information you have provided will be
extremely useful in the conduct of our study. If vou would like a copy of our
final report please indicate your interest at the conclusion -7 this interview.
Thank you again, and please don't hesitate to call if we can be of assistance to
vou.

Please send copy to:




APPENDIX D

STATE AND LOCAL HIGH SCHOOL GRADUATION REQUIREMENTS
BY CONTENT AREA




RPPENDIX ©
State and Local Minimum High School Graduation Requirerents by Content Area

Social Computer Fine/App Foreign Tota! Total
State Engliish Math Science Studies H&PE Literacy frts Lang. Other Specified Electives Requirec

1. Alabama 4 2 Z 3 1.5 0 0 0 .5 13 g 22
2. Aiaske 4 2 2 3 1 ¢ 0 0 C 12 9 21
3. Arizona 4 2 2 2 0 0 0 0 .5 10.5 9.5 20
4, Arkansas 4 3/2 2/3 3 1 0 .5 0 0 13.5 6.5 20

5. California 3 2 2 3 2 0 1/0 N1 ¢ 13+ - 13+
6. Coloradoe 4 2 2 2 2 /1 0 0 0 13 7 20
— 7. Connecticut 4 3 2 3 1 0 0 0 1 14 [ 20

3

8. Delaware 4 2 2 3 1.5 0 0 0 .5 13 6 18

9. District of 4 2 2 2 1.5 0 0 1 1 13.5 7 20.5

Columbia

10, Florida 4 3 2 3 .5 0 .5 0 1 15 S 24
11. Georgia 4 2 2 3 1 1 0 0 0 13 8 2
12. Hawaii 4 2 2 4 1.5 0 0 0 .5 14 6 20
13. ldaho S 2 2 2 1.5 0 0 0 2.5 15 6 21
14, Hllinois 3 2 1 2 LOb 0 1/0 01 1/0 9+ 7 16
15. tndiana 4 2 z 2 1 0 0 0 0 1 8 18
16. lowa 3 1 1 ? 1 .5 0 0 0 8.5 7.8 16
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Social Computer Fine/App Foreign Total Total
State English Math Science Studies H&PE Literacy Arts Leng. Other Specified Electives Required

17. Kansas 4 2 2 3 1 0 C 0 0 12 9 21
18. Kentucky 4 3 2 2 1 0 0 0 0 12 8 20
19. Louisiana 4 3 3 3 2 .5 0 0 0 15.5 7.5 23
20, Maine 4 2 2 2.5 1.5 0 1 0 0 13 3 16
21, Maryland G 3 2 3 1 0 1 0 1 15
22. Massachusetts® 4 2 1.7 2.4 Lo Lo Lo Lo T
23. Michigan® 3.5 1.9 1.8 2.8 1.2 .2 A 0 0 -
24, Minresota 4 1 1 3 1.5 0 0 0 0 10.5

-

& 25. Mississippi 4 2 2 2 LO Lo LO LO LO 10
26, Missouri 3 2 2 2 1 G 1 0 1 12
27. Montana 4 2 2 2 1 0 1 0 2 14
28. Nebraska Lo Lo Lo Lo Lo Lo Lo Lo Lo Lo
29. Nevada 3 2 1 2 2.5 0 0 0 0 10.5
30. New Hampshire & 2 2 2.5 1.25 =) .S 0 3 15.75
31. New Jersey 4 3 2 3 4 0 1 0 Lo 17
32. New Mexico 4 3 2 3 1 V] 0 0 1 14
33, New York 4 ? 2 4 .5 0 1 0 Lo 13.5
34. North Carolina 4 2 2 2 1 0 0 ¢ 0 1

El{lC 15 Y
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Social Computera Fine/App  Foreign Total Total
State Englisk Math Science Studies H&PE Literacy Arts Larg. Other Specified Electives Required

35. North Dakote &4 2 2 3 1 0 0 0 0 12 5 17
36. Ohio 2 2 1 2 1 0 0 0 0 9 9 18
37. Oklahoma 4 2 2 2 0 0 0 0 0 10 10 20 |
38. Oregon 3 2 2 2.5 2 0 1/0 0/1 1.5 14 8 22
39. Pennsylvania &4 3 3 3 1 0 2 0 0 16 5 21 i
4C. Rhode lIsland &4 2 1 1 0 0 0 0 0 8 8 16
41, South Carolina 3 2 3 1 0 0 0 0 13 7 20
42. South Dakota &4 2 2 3 0 .5 .5 0 0 12 8 20

-

K ., Tennessee 4 2 2 1.5 1.5 0 0 0 0 11 9 20
44, Texas 4 3 2 z.5 2 0 0 0 5 14 7 21
45, Utah 3 2 2 3 2 .5 1.5 0 1 15 9 24
46. Vermont 4 2/3 3/2 3 1.5 0 1 0 0 14,5+ Lo 14,5+
47. Virginia 4 2 2 3 2 0 0 0 0 13 7 20
48. hashington 3 2 Z 2.5 2 0 0 0 1 12.5 5.5 18
49, West Virg'iria & 2 2 3 2 0 1/0 0/1 0 14 7 2
50. Wisconsin 4 2 2 3 2 0 0 0 0 13+ Lo 13+
51. wyoming Lo Lo Lo Lo Lo Lo Lo Lo Lo Lo Lo 18
i = A number of states require exposure to computer/computer literacy within various content areas.
“L0 = Local optior in the designation of credit requirements in these content areas.
¢ . “ean credit requirements are reported for these states in which local systems prescribe graduation standards.

&) .
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INDIVIDUAL STATE SUMMARIES
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B TR I N EE O B BE B B B B B Y I e BE e
APPENLIX E
Individual State Summaries
Level of Graduation Minimum Core Multiple Type(s) of
Graduation Test/Level Graduation Curriculum; Curricula Regular Education
tate Requirements First Given Credits Extent Gf12red Diplomas
b
1. Alabama State & local State; 11th 22 Yes; Minimal Recommended: Multiple dipiomas
o Standard
o Advanced
o Vocational
2. AMas 2 State & local None 21 Local option Local option Standard
3. Arizons State & local None 20 Yes; Minimal Cenerally required: Standard; lranscript
o Ceneral
College Prep
cHo vocational
w
4. Arkansas State & loca? None 20 Yes; Minimal None specified Standard; Transcript
as such
5. C(California State & local Local; 10th 13 Yes; Minimal Recommended: Standard: Differ-
{plus local Mode! curriculum entiated erdorsements
requirements) standards determine
curriculum (1984
report specified:
o Lower
o Middle
o Higher
o Advanced)
6. Colorado Local None (only 20 Local option Local option Standard
3 districts (average)
have)
7. Connecticut Stote & loca) None 20 Yes; Minimal i.ocal option Standard
Q
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Level of Graduation M m Core Multiple Type(s) of
Graduation Test/Level Graduation Cerriculum; Curricule Recular Education
State Requirements First Given Creditsa Extent Of fered Ciplomas
8. Delaware State & loca! None 19 Yes; Minimal Cenerally required: Standard
o CGCeneral
o College Prep
o Vocational
9. District of State/local None 20.5 Yes; Recommended: Standerd;
Columbia Comprehensive o Ceneral Optional
o College Prep certificates
o Public/Private
Partnership Career
Preparation Program
o Career Development
Center Programs
— o Ballou Math/Science
X Program
0 School Without Walls
Program
o Banneker Academic
Program
o Duke Ellinoton Scheol
of the Arts Program
10. Florida State & local State; 10th 24 Yes; Recommended* Standard
Comprehensive o General
o College Prep
11. Georgia State & local State; 10th 21 Yes: Minimal Cenerally required: Standard;
o General Differentiatec
o College Prep erdorsements
o Vocational
12, Hawaii State Stat~; 9th 20 Yes; Minimal Recommended: Multiple dipicras
o General
Q E (;{3 0 Colle?e Prep .
EMC o Vocational/Technical .
16,




Leve, 3¢ Craduatior inimun Core Multiple Type(s) of
Gracuation Test/Level Graduation Curriculum; Curricula Regular Educatioer
State Requirements First Given Creditsa Extent Offered Diplomas
13. Idaho State & lccel None 21 Yes; Minimal Recommended: Standard
o Regular
o Honor's
0 Advanced Placement
o Remedial/Basic
14, 11linois State & local State; 12th 16 Yes; Minima) L~cal option Standard
15. Indiana State & local None 19 Yes; Minimal None specified Standard
as such
16.  lowa State & local None 16 Yes; Minimal Local option Standard;
Some locals award
— multiple diplomas
o
17. Kansas State & local Local; 10th 21 Local option Cenerally required: verious types;
Local option as to Local option
types
13. Kentucky State & local None 20 Yes; Minimal Generally reguired: Multiple d'p'omas
o General
o College Prep
o Commonwealth
Diploma Program
19. Lou’siana State & loca) None; i1th 23 Yes; None specified as Standard:
planned Comprehensive such Differentiated
endcrsements
20. Maine State & loca)l None 16 Yes; Minima) Gererally requirec: Various types;
Ceneral Local option
0 Academic: classical
0 Academic: scientific
o Vecational . -
o o Business 1 (;;)

ERIC
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Level of Graduatior ‘o nimum Core Muitipie Type(s) of
Graduation Test/Level Graduatgon Curriculum; Curricula Regular Cducation
State Requirements First Given Credits Extent Offered Diplomas
21. Maryland State & local State; 9th 20 Yes; Minimal Generally reauirec. Standard; Optional
Local optior as <3 certificate
types
22, Messachusetts Locatl lone iocal Local option Recommenced: Standard
option o General
o College Prer
23. Michigan Local None 21.1 Local option Local option Local option
(average)
24, Minnesota State % local None 20 Yes; Minimal None specifiec Standard
as such
— LT U S '}
ég 25. Mississippi State & local State; 11th 18 Yes; Minimal R2commendec: Standard
o General
o College Prep
o Vocationea!l
26. Missouri State & iocal None 22 Local option Recommencec: Stanagard; Optional
o Genera’ certificate
o College Prep
27. Montana State & local None 16 Yes; Minimal Recommenced: Standard
Local option as =0
types
28. Nebraska State & local None 20 Yes; Minimal Loca, option; 'Tcst Standarcd; Some locals
do not) ewerd multiple
Jiplomas
29. Nevada State & local State; 9th 20 Yes; Recommencer: Stancdars
Comprehensive o Ceneral
o College P-ep .
ot b log B
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Leve) of Cracuezion Ninimum Core Muitiple Type(s; of
Graduation Test/Level Graduation Curriculum; Curricula Regular Ecucation
State Reyuirements First Given Credits Extent Cffered Dipiomas
30. New Hampshire State & local Hone 19.75 Yes; Minimatl commended: Standard; Some locals |
|
o General have differentiated |
o College Prep endorsements
o Vocational |
31. New Jersey State & local State; 9th 22 Yes; Minimal Local option Standard
32. New Mexico State & local State; Not yet 23 Yes; Pecommended: Standard
selected Comorehensi ve o General
o College Prep
o Vocational/
Te_hnical
. 33. New York State & local State; Varying 18.5 Yes; Recommended: Multiple diplomas
23 grades Comprehensive o Local Diploma
Program
o Regents Diploma
Program
34. HNorth Carolina State & local State; 10th 20 Yes; Minimal Cenerally required: Standard; Differ-
o General entiated endorse-
o College Prep ments
o Vocational
o Scholars Prograr
35. North Dakota State & local Hore 17 Yes; Minimal Local option Standard
36. Ohio State & local None 18 Yes; Minimal Recommended: Standard
v General
o College Prep
o Vocational
37. Oklahoma State & local None 20 Yes; Recommende Standard
Comprehensive o State um

ERIC
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o College Prep

o Vocational
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Level of Craduation i1nimum Core Huitipie Type(s) of
Graduation Test/Level Craduat;on Curriculum; Curricula Recular Education
State Requirements First Given Credits Extent Of fered Diplomas
38. Oregon State & local None 22 Yes; Cenerally required: Standard; Optional
Comprehensive o GCeneral certificate
o College Prep
« Vocational
39. Pennsylvania State & local None 21 Yes; Minimal Generally required: Standarg
o General
o College Prep
o Business
o Vocational/
Technical
40. Rhode Island State & local None 16 Yes; Minimal Generally required: Standard
o Career/General
o Coliege Prep
o Vocational
41. South Carolina State State; 10th 20 Yes; Minima!} Generally required: Standard; Optional
o General certificate
o College Prep
o Vocational
42. South Dokete State & local None L Yes; Minimal None specified Standard; Transcript
as such available
43. Tennessee State & locel State; 9th 20 Yes; Minimal Cenerally required: ¥uitiple diplomas
o General
o Honors: General
o Honors: Vocational
L4, Texas State & local State; 11tb 21 Yes; Minimal Generally required: Sta-gard; Differ-
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o Regular
o Advanced
o Advanced Honors

ertiated tronscripts
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Leval of Graduation Minimum Core tiultiple Type(s) of
Graduation Test/Level Graduat;on Curriculum; Curricula Recular Education
State Requirements First Given Credits Extent Of fered Diplomas
45, Utah State & local None 24 Yes; Recomnmended: Standard
Comprehensive ¢ General
o College Prep
46. Vermont State & local None 14.5 Yes; None specified Standard
Comprehensive as such
47, Virginia State & local State; 10th 20 Yes; Generally required: Multiple diplomas
Comprehensive o General
o Advanced
48. wWashington State & local None 18 Yes; Minimal Recommended: Standard; Transcript
o General
o College Prep
0 Vocational
49, West Virginia State & local Wone 21 Yes; Recommended: Standard; Optional
Comprehensive o General certificate
o College Prep
0 Vocational
50. Wisconsin State & local Nor.e 13 (plus Yes; Recommended: Standard; Some locals
local re- Comprehensive Local option have differentiated
quirements) as to types endorsements
51, Wyoming State & local None 18 Local option Recommended : Standard
Local option
as to types
a
Reflects new requirements for states in transition.
Generally includes standard diplome.
{7,
{ s
O
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APPENDIX F

CORRESPONDENCE WITH SURVEY PARTICIPANTS




P.0.BOX 94064
Baton Rouge. LA 70804-9064

THOMAS G. CLAUSEN .
APPENDIX F 1-800-272-9872

Superintendent of Education

Dear :

Thank you for agreeing to participate in our national telephone survey of
high school graduation requirements and related curricula issues. [ have
enclosed the appropriate interview outline for your examination prior to our

sc'.2duled telephone call on at . At that time we
would Tike to solicit your responses to the questions jdentified on that

instrument.

We would be happy to forward a copy of our final report when it is
compieted. Please express your interest in receiving this report when w2
make our follow-up telephone call. Thank you again for your help; we will
be looking forwird to talking with you.

Sincerelv,

Janelia Rachal, Ph.D.

JR/1m
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?2.0.BOX 94064

THOMAS G. CLAUSEN Baton Rouge. LA 70804-9064
Supernntendent of Education February 17, 1987 1-800-272-9872
Dear :

Thank you for participating in our national telephone survey soliciting informa-
tion concerning high school graduation requirements and related curricula
issues.

Ir an effort to ensure the accuracy of our interpretation of the information you
provided, I am enclosing draft copies of two state summary tables that will
eventually appear in Gur report. Please verify the infermatien relat:ve to your
state/district. Explanations of the various categories employed in ihe compila-
tion of this information are provided below. If any correctionc are required
please contact me by phone as soon as you receive this communicatior (or no
later than Thursday, February 26th, due to our reporting timelines.) Please
call person-to-person, collect for Janella Rachal at (504) 342-3837.

Appendix D: State and Local High School Graduation Requirements by Content Area

This summary table lists the credit requirements by content area as per the
infcrmation collected through the interview and any supplementary materials
forwarded. For states in transition, we tried to reflect the new requirements,
as opposed to the previous/current ones, so that the data would be useful beyond
the present school year. Please check the accuracy of the inf rmation
presented.

Appendix £ Categor.es: Individual State Summaries

1) Level of Graduation Requirements - This category reflects whether your
state's/district's high school graduation requirements are designated from
the state level, local level, or both.

2) Graduation Test/Level First Given - This is indicative of whether a high
school graduation test is, or soon will be, required in your state/dis-
trict. If so, this is foliowed by the level from which that test is
prescri d, and by then the grade level at which that test is first
administ -ed.

1:\{}
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February 17, 1937
Page 2

Minimum Graduation Credits - This category gives the minir  number of
total credits required for graduation ?may not includz s .mentary local
requirements, if you indicated this total as such).

Core Curriculum; Extent - This category reflects the prevaience of a core
curriculum in your state/district in accordance with the number of content
areas in which specific courses/content are required of a'l students.

o Minimal - specific course/content requirements in fewer than 4
content areas

o Comprehensive - specific course/content requirements in 4 o1 more
rontent areas

The “"local option" category is used to designate states where no general
statewide trend could be reported in terms of the existence/nature of
multiple curricula.

Multiple Curvricula Offered - This category reflects (as accurately as
possible), first, whether multiple curricula are generally required, as
opposed, to simply recommended 1in each state; ard, secondly (as
comprehensively as possible), the identity of those curricula most
frequently offered in each state. The "generally required" designation is
not intended to reflect an absolute mandate, but, instead, to be indicative
of those states in which such curviceia are more Strongly encouraged than
in otiers.

Type(s) of Diplomas - The firal column presents the type(s) of diploma(s)
offered in each state in accordance with the categories defined on the
survey instrument.

In reviewing these two summary tables please he cognizant cf our need to acyre-
gate, as much as pos ible, tne information collected frem all 50 states and the
Cistrict of Columbia, but, at the same time, please contact me if you feel that
any errors or misrepresentations concernring your state/distiict are indicated.
Any such inaccuracies are certainly urintentional.

Thank you again for your help, and please do not delay in reporting any error
you may detect. A final copy of the full report will be forthcoming.

Sincerely,

Janella Rachal, Ph.D.
Evaluation Section

JR:ac
Enclosure
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Superintendent of Education

P.0.BOX 94064
THOMAS G CLAUSEN Februa ry 17 R 1987 Baton Rouge. LA 70804-9064

Dear :

Thank you for participating in our national telephone survey soliciting informa-
tion concerning high school graduation requirements and related curricula
issues. We particularly appreciated the supplementary information you forwarded
concerning vour state.

In an effort to ensure the accuracy of our interpretation of the informaticn you
provided, I am enclosing draft copies of two state summary tables that will
eventualiy appear in our report. Please verify the information relative to ,uur
state/distri nlanations of the various categories employed in the compila-
tion of thi tion are provided below. If any corrections are required
please contact me vy phone as soon as you receive this communication {(or n¢
later than Thursday, February 26th, due to our reporting timelines.) Please
call person-to-person, collect for Janella Rachal at (504) 342-38£37.

Appendix D: State and Local High School Graduation Requirements by Content Area

This summary table lists the credit requirements by content area as per the
information collected through the interview and any supplementary material
forwarded. For states i» transition, we tried to reflect the new requirements,
as opposed to the provicus/current ones, so that the data would be useful beyond
the present school year. Please check the accuracy of the information
prescnted.

Appendix E Categories: Individual State Summaries

1) Llevel of Graduation Requirements - This category reflects whether your
state's/district's high school graduation requirements are designated from
the state level, iocal level, or both.

2) Graduation Test/Level First Given - This is indicative of whether a high
school graduation test is, or soon will be, required in your state/dis-
trict. If so, this is followed by the level from which that test is
prescribed, and by then the grade level at whizh that test is first
administered.
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February 17, 1987

Page
3)
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Minimum Graduation Credits - This category gives the minimum number of
total credits required for graduation (may not include supplementary local
requirements, if you indi-ated this total as such).

Core Curriculum; Extent - This category reflects the prevalence of a core
curriculum in your state/district in accordance with the number of content
areas in which specific courses/content are reguired of all students.

o Minimal - specific course/content requirements in fewer than 4
content areas

o Comprehensive - specific course/content requirements in 4 or more
content areas

The "local option" category is used to designate sta.es where no general
statewide trend could be reported in terms of the existence/nature of
multiple curricula.

Multiple Curricula Offered - This category reflects (as accurateiy as
possible), first, whether multiple curricula are generally required, as
opposed, to simply recommended in each s*ate; and, secondly (as
comprehensively as possible}, the identity of those <curricula most
frequently offered in each state. The "generally required" designation is
not intended to reflect an absolute mandate, but, instead, to be irdicative
of those states in which such curricula are more strongly encouraged than
in others.

Type(s) of Diplomas - The final column presents the type(s) of diploma(s)
offered in each state in accordance with tae categories defined on the
survey instrument.

In reviewing these two summary tables please be cognizant of our need to aggre-

gate,

as much as possible, the information collected from all 50 states and the

District of Columbia, but, at the same time, please contact me if you feel that
any errors or misrepresentations concerning your state/district are indicated.
Any such inaccuracies are certainly unintentional.

Thank you again for your help, and please do rot deiay in reporiing any error
you may detect. A final copy of the full report will be fcrtheo.ing.

Sincerely,

Janell» Rachal, Ph.o,

tvaluatio~ Section

JR:ac
Enzlo
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