DOCUMENT RESUME

ED 292 577 PS 017 260G
AUTHOR Beard, Brenda; And Others

TITLE The TEA-AEL Parent Education Notebook.
INSTITUTION Appalackia Educational Lab., Charleston, W. Va.;

SPONS AGENCY

Tennessee Education Association, Nashville.
Office of Educational Research and Improvement (ED),
Washington, DC.

PUB DATE Oct 86
CONTRACT 400-86-0001
NOTE 99p.; Some rescurce materials contain marginally

‘egible print.
.., palachia Educational Laboratory, Inc., P.O. Box
1348, Charleston, WV 25325 ($11.00).

AVAILABLE FROM

PUB TYPE Guides - Non-Classroom Use (055)

EDRS PRICE MF01/PC04 Plus Postage.

DESCRIPTORS *Auditory Perception; *Cognitive Development;
Kindergarten Children; Language Acquisition; Learning
Activities; Mathematics Skills; *Motor Development;
Parent Education; *Preschool Children; Preschool
Education; Primary Education; Resource Materials;
*Social Development; *Visual Perception

IDENTIFIERS *Parents as Teachers

ABSTRACT

The six major sections of this notebook focus on
developing the abilities of preschool and kindergarten children in
the areas of large and fine motor, social, auditory, visual,
language, and mathematics skills. Each section contains several
activities parents can do at home in brief and enjoyable practice
periods to assist children's development. The notebook is designed so
that teachers may select one or more activities relating to a
particular child's development, copy the appropriate pages, and send
them home with a letter to the parents explaining their use.
Activities should take no more than 15 to 30 minutes. The notebook
also contains definitions of the six developmental skill areas, a
chart of behaviors expected from preschool and kindergarten children
in the skill areas and several curricular areas, and the agenda for a
teacher awareness session for explaining the notebook's use to
teachers. Selected resource materials for parents conceraing at-home
learning activities cover the topics of: (1) writing a finger play;
(2) ways in which preschool children learn through play; (3)
storytelling; (4) visual per~eption activities; (5) language
erperiences; (6) cognitive development; (7) relationships between
story reading and learning to read; (8) reading readiness; (9)
arithmetic; (10) opportunities to learn which are offered in the home
environment; (11) tips for parents; (12) parent-teacher cooperation;
and (13) suggestions for over-the-summer learning. (RH)

RRRRRRRRRRRRARRRARRRR AR RRRRRARRRRRR R R RRRRRRRRRRRRRRRARRRRRRRRRRRR A ARRRARRAR

* Reproductions supplied by EDRS are the best that can be made *
*

from the original document. *
RERBRRERRRRRRRRRARRRARLIRRRRRRARRRRRRRRRRRARARARARRRRRRAARRARRRLAARRRARRRARRRARRES




The TEA--AEL
o —Parent
Education
Notebook

Developed by-- Bienda Beard,
Betsy Hunter,
Betty Lambert, and
_. Belinda Winters
In collaboration with--
n Tennessee Education Association

and
Appalachia Educational Laboratory

spdfsored by CIEEFRI

Office of Educational Research and Improvement




The TEA-AEL Parent Education Notebook

For further information on parent involvement in home learning, early childhood
education, or other educational research and development resources, contact:
Appalachia Educational Laboratory
P.O. Box 1348, Charleston, WV 25325

Telephone: 800/624-8120 (outside WV)
800/344-6646 (in WV)
or 347-0400 (local)

Contact TEA or AEL for additional copiea of The TEA--AEL Parent Education Notebook.
Tennessee Education Association
598 James Robertson Parkway
Nashville, TN 37219

October 1986

This publication is based on work sponsored wholly or in part by the Office of Educationsl
Research and Improvement, U.S. Department of Education, under contract number 400-86-
0001. Its contents do not necessarily reflect the views of AEL, OERI, the Department, or any

other agency of the U.S. Government.

The Appalachia Educational Laboratory, Inc. is an Affirmative Action/Equal Opoortunity
Employer.




The TEA-AEL Parent Education Notebook

Infroduction

The Tennessee Education Association and the Appalachia Educational Laboratory,
the regional R & D lab serving Tennessee, cosponsored a study group of kindergarten
teachers during 1986. Themissionofthegro:tpwastoexamine research-based
articles and programs and to produce a product of use to teachers in Tennessee and
AEL's service Region.

During the group's firs{ meeting, the members identified the need for activities
parents of early childhood students could use with their children at home to foster
their development in six skill areas. Members agreed that a wide range of develop-
ment exists among kindergarten and transition-first grade students in the following
skills: ahvxlhsﬁ auditory, social, large and fine motor, and cognitive math and lan-
guage .

The development of a collection of activities in these skills keyed to the level of the
child (developmentally delayed, kindergarten appropriate, or advanced/accelerated)
was the “roduct identified by the group. The TEA-AEL Parent Education Notebook is
the result of much development and selection of activities on the part of the four
group members. AEL provided research/resource materials, supplementary
materials development, evaluation assistance, and editing, layout, and copying
services. TEA provided the site of the group's first meeting and printed multiple
copies of the Notebook for use by Tennessee teachers.

Major sections of the TEA-AEL Parent Education Notebook focus on the six
developmental skill areas. Each contains several activities with which parents may
assist children's development in brief and enjoyable practice periods at home. The
Notebook is designed so that teachers may select one or a few appropriate activities
relating to a particular child's development, copy the activities, and mail or send
themhomewiththechﬂdwithalettertothefmntsexplainingtheiruse. As
explainelgtein the parent letter, the activities should take no more than 15-30 minutes
to complete.

The Notebook also contains definitions of the six developmental skill areas; a
chart of behaviors expected in these skill areas and in several curricular areas for
prescnool and kindemrten children; the agenda for a Teacher Awareness Session
to aid in explaining Notebook's use to teachers; a letter to parents to accompany
selected activities; a Parent Orientation Session agenda to aid Notebook users in
introducing the activities to parents; and Selected Resources to Share with Parents--
brief articles on the skill areas.

The study group members, TEA, and AEL appreciate your field testing the Note-
book, completing the enclosed evaluation form, and returning the form to AEL or the
study group member in your district. Your evaluation statements will be used to -
revise future editions of the Notebook. We hope you find the instructions clear, the
Parent Orientation Session helpful, and the activities useful in involving parents in
their children's development. i

)
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Developmental Skill Definitions

We do not know exactly how a child learns to read, but we do know that certain
skills make the process of learning to read, write, and perform mathematics tasks
— : to‘iz:elop thes:abe skil‘l'sbutﬂt;he mch‘:l‘:i have(l) tor
use in presenting some ways ills with your child are motor
lkih(buhhrgeandﬁmm).(z)locidlkmgw)audiwrylmh.u)vimﬂskms
and (5) cognitive skills (both math and language).

Although these have been identified separately, there is much overlapFing. This
is appropriate because geuhool children develop skills simultaneously as they
experience learning with the total mind and body.

Motor skills refers to the alility of the child to coordinate the body to perform
specific tasks. Large motor skills refers to the ability of the child to use large muscle
coordination in performing such tasks as ing, running, jumping, skipping, and
riding a big wheel, tricycle, and/or bicycle. Fine motor skills to the ability to
use smaller muscles in the hands and fingers for painting with large brushes;
puiting together small toys such as Legos, Locblocks, and Unifix Cubes: drawing;
coloeing; and eventually writing.

Children with good social skills can play and work within a group cooperatively
en.mgll h: latlvx.dd major confrontations but independently enough for their own good
men: )

Auditory skills first includes the ability to locate the source of a sound, to identify
familiar sounas, to identify L nesses and differences in sounds, to identify rhyming
words and finally to hear beginning, ending, and medial sounds in words.

Visual ekills involves seeing the likenesses and .lifferences first in concrete (real)
things, then pictured things, and finally in letters and words.

Comitivelkﬂlnn‘ferstothewayachildisabletopmceuandin ret infor-
mwd?ﬁhfymm Involvedind”thuemskilhat?efourandﬁveyearol levelars
matching, i ifying, counting, ifying and categorizing, sequencing, an
comparing and contrasting. Some of these children will also be able to engage in
some yzing and synthesizing activities when presented on their level.

Most children will ire these skills as they participate in ordinary, everyday,
chi_l%viﬁu, ially when they are accompanied by verbal interaction with

Kyour child doesn't develop at the same rate as your neighbor's child or a brother
or sister, do not become alarmed. All children develop at different rates, learn different

5
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skills at different times, and mature at different rates. Your child is an individual.*

The activities presented here are suggested as supplements to already good
parent-child relationships and as introductions to the wonderful world of learning
for par-ents who wish to know some ways to initiate further learning activities with
their children. The most important thing to remember is to keep it fun! The best gift

.you can give your child is a love of learning for a whole lifetime.

References
Durkin, Delores. Getting Reading Started. Boston: Allyn and Bacon, 1982.

Guiner, William L., Senior Editor. Observation Guide for the Santa Clara Inventory of
Developmental Tasks. SantaClara, CA: Santa Clara United School District,1974.

Kitano, Margie. "Young Gifted Children: Strategies for Preschool Teachers.” Young
Children, Vol. 14, No. 4, pp. 14-24, May 1982, as cited in Parker, Carol P. "Teaching
Yoang Gifted Children,” Dimensions, Vol. 14, No. 4, pp. 4-6, July 1986

Tinker, Miles A., and McCullough, Constance M. Teaching Elementary Reading. New
York: Appleton-Century-Crofts, 1968.

Todd, Vivian Edmiston, and Heffernan, Helen. The Years Before School. London:
MacMillan Co.,1970.

*"Your Home Is Your Child's First School,” brochure adapted from How Can I Help My Child
Get Ready to Read? by Norma Rogers, published by the International Reading Association
and ERIC/CRIER.

6




The TEA-AEL Parent Education Notebook

Behavior Expected in Preschool Children

Reprinted with permission of Macmillan Company from The Years Before School by Vivian Edmisto
Mmd%ﬂcﬁmmww ©1968 by Macmillan Publishing Company. "
Curiiculum
Area Expec'ed Behavior
At Three Years At Four Years AtFive Years
Health and Judguhowfartochmb andreturn Handles blunt scissors safely Handles saw and hammer safel
Safety Knows that blood fornis a scab to Futs away toys and closes ci*pboard
: Unnmsmﬂ:out help unless protact new skin doors
clothing is complex Unzips, unsnaps, and unbuckles Goes tc bathroom by himself
Physical Walks a board holding adult'shand Walks along a walking board Walks a narrow curb
development Stops or goes on the alide Explores variations on the slide Swings by himself
Likes to swing Learns to pump in swinging Cuts on the line
Climbs aladder Goes down firemr n's .ole Learns to skip
Learns to jump Learns tohop
Social Enjoys his own birthday Takes turns Waits for his turn
understanding  Enjoys simple house play and Enjoys birthdays and Christmas Enjoys birthdays and other holidays
dreesing up Extends dramatic play-doctor, Extends dramatic play further
Learns to move with the group storey ', deliveryman Exﬂargus‘nsfeehngofbelongmgto
activities Exploresle .ror follower role in the group
group acuvities
SRcience Knows where he came from K~ows death is part of life Knows how he was conceived
Knows where his food goes Knows sounds, nests, and other Knows what foods different
Narmzs several animals things about animals animals eat
Observes wha.! is pointed cut Makes his own cbeervations Reports what he observes
Geography Knows relation of rooms indoors Useslandmarks Draws and uses a simple map
Recognizes his own home Can go around the black ‘Walks several blocks to school
Recognizes his own neighborhood
Matheratics Names a few numbers Counts a few numbers Counts to ten
Lives in the present Deals with the past and the future  Thinks of uses of numbers
Uses a wider span of time in
planning
Language Learns sounds used in words Increases his command of oral Has mastered most word sounds
development Uses simple sentences sounds Prints own name
Learns new words Uses compound sentences Uses adverbial clauses
Increases his vocabulary Increases his vocabulary
Stories Likes short picture stories Likes realistic picture stories (¢.g.,  Likes realistic and imsaginative
Does short pantomimes with adult about home) stories with little drama and a
Pantomimes a simple story told by happy ending
adult Cramatizes simple stories
Art Likes easel painting Likes to use a brush or other tool Mukes designs and realistic
Scribbles with crayons Paints and draws with some design portrayals
Enjoys several art media Enjoys a variety of media and
several art tools
Music Likes music Creates dance movements tomusic  Follows simple da.ice suggestions
Distinguishes "indoors” from Enjoys action stories to music Tells high from low, soft from ‘aud,
"outdoors” voice Learns short songs by rote fast music from slow
Learns songs by rote
Creates song phrases
Plays paralle! to others Flays with others or by himself Increases his cooperative play
to others Does dramatic play with others Is more sensitive to the needs of
Expresses p-t.{y others

sym
Finds his own emotional outlet

11
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Teacher Awareness Session
Agenda

L Objectives of Session

Upon completion of the Awareness Session, participants will be able to:

A lain the purposes of the Parent Education Notebook.

B. ect appropriate activities for parent use in skill areas.

C. Use the parent letter or develop a memo to mail/send with any activity to
parents.

D. Conduct the Parent Orientation Session acquainting parents with the

activities and the dos and don'ts of their use.

II. Background

A. Rationale--need for parent assistance with child development
B. Formation of study group and notebook development process

III. Notebook Overview (pass out materials)

{ Dt o v
. ill List--em is on range of age-appropria opmental leve
. Sample Aci.ivilt,ies- describe childmn'spgehaviors (delayed and acce'erated
examples included) and ask participants to select activities; emphasis on
many choices for repeat assistance and matching to parent's skill level
D. Parent Letter
. Research Articles on Skills
F. Reference List
IV. Parent Orientation Session
A. Emphasis on importance to increase parent's motivation to assist and
comfort in using activities
B. Discussion of sample parent questions
C. Explanation of opportunity to enlist additional parent support or volunteers

V. Evaluation

A. Importance to TEA and AEL for notebook improvement and wider
B. Notebook evaluation
C. Parent Orientation evaluation

V1. Assistance
A. State, regional, and district resource personnel contact information

B. Yourname and school phone number
C. AEL's toll-free number (800/624-9120)

VIL. Teacher Input

A. Importance of each user's evaluation of present activities and addition of
new activities or articles

B. Future use in state and Region (KY, VA, WV)

VIIL Questions

N
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Dear Parent,

.Children in kindergarten often develop at different rates in
different areas of learning. For instance, a kindergartener
may have math skills that are common for six-year-olds and at
the same time have motor skills that are at the four-year-old
level. Another child may have very advanced language skills
and have the sccial skills of a younger child. This is not
unusual and does not necessarily mean the child is behincd or
ahead of other kindergarten students.

Parents often ask me how they can help their children do well
in school. There are many things parents can do with their
children at home that will build on skills being developed
during school hours. The enclosed activity sheet(s) may give
you some new ideas about how to spend enjoyable time with your
child each day, and at the same time help your child develop
some new skills in important areas of learning. I suggest that
you select a regular time you and your child can devote to the
activities such as after school, after dinner, or before
bedtime. The activities take 15-30 minutes to complete.

Remember that learning should be fun, that your child reflects

your attitude toward school, and that each small step is
important. Praise your child's progress and show your support.

If you have questions about the activities or your child's
skill development, please contact me.

Sincerely,

15
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Parent Orientation Session
Agenda

L Overview of Kindergarten Program

A. Define six skill areas

B. Discuss range of developmental levels of kindergarten students
C. Discuss early warning signs of developmental delays

D. Pruvide resource personnel contact information

IIL. Parent Education Notebook

A. Describe development of notebook

B. Discuss of actitities

C. Explain to use activities to work with the child (use example activity)

D. Outline cautions in working with children

E. lain how parents can contact you for more explanation/assistance or
additional activities

IV. Questions

17
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Skili Level:

Prekindergarten
Kindergarten

“If you were a........"

Tell your child you are going to play a pretending game. Pretend to be an
elephant. Talk about how an elephant looks, how it moves, and maybe how it sounds
when it moves. Encourage your child to be creative in figurinz out how to be each
animal or thing.

Examples:

mouse

lion

kangaroo
gwing flower

duck
crab
seal

frog

tin s:éﬁ:er
rag

robot
monkey

Betsy Hunter
Kindergarten Teacher
Sumner County, TN
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Large and Fine Motor Skills

Skiil Level:
Prekindergarten

Safe and Free Play

1. See that your child has many opportunities for running, climbing, swinging,

seesawing, and otherwise using and developing large body muscles. See that a
safe area is available and that safety rules are established.

For running, a grassy area is best, but a dirt area that is free of hazards is also
satisfactory.

A tree with low branches or the jungle gym at a nearby schoolground or park is
excellent for climbing.

An old tire and a sturdy rope combine to make a good swing.

Encourage the child to jump over safe objects. A ball, box. or toy work nicely. For
motivation, you might chant the little poem:

Chuck (use your child's name) be nimble,
Chuck be tall,
Chuck jump over the yellow ball!

. Place a "blob" of shaving cream on a tray or flat baking pan. Show your child how
to finger paint in the shaving cream. Allow free play the first few times, then
show the child how to make circles and lines in the lather.

. Provide play dough for squeezing, pounding, and shaping with the hands and

Homemade Play Dough

Mix: 1 cup flour
1/2 cup salt
2 tsp. cream of tartar
1 tbep. cooking oil
1 cup cool water
(food coloring, if desired)

Mix well, and cook over low heat until the mixture is like thick mashed potatoes.
Turn out on waxed paper and knead until smooth and cool.

ﬁ?ruchphyseuion,shminatwmpplasﬁcmargaﬁnehxbwithﬁghtﬁtthg

Betty Lambert
Kindergarten T2acher
Montgomery County, TN
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Skill Level:
Kindergarten

Coordination and Creativity

1. Demonstrate walking heel-toe (tight-rope style) first on a line on the sidewalk, on
a brick wall, on a tire placed on the ground, and finally on a 2" by 4" board.
Encourage your child to join in the fun.

2. Provide a set of small building blocks that fit together to make streets, buildings,
cars, ete.
and/or
Provide sandbox play including building structures with small sticks and stones.

The same muscles used to manipulate these small items are getting little fingers
ready for writing.

3. Provide large easel brushes or felt-tipped markers for your child to draw pictures.
Allow much experimentation using large opened up grocery bags or old
newspapers to paint or draw on. Show the child how to hold writing implements
gtmctly-thumb and index finger on top of writing implement, middle finger on

tom.

When your child begins to ask how to draw things, rather than demonstrating,
encourage thinking about the shapes of objects. For instance, if the child wants
todrg'wacat,ask, "What shape is the cat's head? What shape is its body? tail?
ears’

Always find something nice to say about your child’s picture--about the colors, the
designs, etc. Don't be concerned if the finished product is not outstanding. A
child is interested in the process more than the product.

Bet?elambert
Kindergarten Teacher
Montgomery County, TN

23
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“It's More Fun When You Help!"

The follov/ing is a list of activities you van do at home with your child to develop
large muscle coordinatiorn. Help your child to:

1.
2.

3.

8.
9.

Ride a tricycle or big wheel.

Develop balance by walking a concrete wall, curb, or 2" x 4" board.

Jump over objects—Start with a small object such as a shoe and use larger
objects as skill improves. Also, jumping distances will help develop muscles.
Start with a short distance and increase distance as needed.

Jump rope.

Play ball--catching, throwing, rolling, and bouncing. Start with a large
ball at first.

Hop--one foot (make sure to use each foot), both feet.

Go through an obstacle course—This can be fun! Set up chairs to crawl under,
blocks to jump over, tables to roll under, boxes to climb over, etc.

Skate.
Play with hula hoops.

10. Play Simon Says.

Large and Fine Motor Skills

Skill Level:
Prekindergarten
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Skill Level:
Prekindergnirten
Blocks
Materials: blocks (if ycv: have them), cans, bottles, salt boxes, various sizes of boxes,

anything your child can stack

Provide your child with a variety of stacking materials. This is a great motor skill
activity. If your child is having trouble, take the time to help. Give ideas for things to
build, and encourage the child’s own ideas.

%et:yHunter
dergarten Teacher
Sumner County, TN

Skill Level:
Kindergarten

Paper Chains

This activity develops fine motor skills. You will need colored paper cut into
1/2" x 4" strips. Demonstrate how to glue the pieces together and at the same time
interlock them to make a chain. You are making circles of paper.

Makeasequencemttantofollow: a red circle, a blue circle, a yellow circle, a red
circle, a blue circle--what comes next? d

Make a chain to use as a countdown for an important event: birthday,
Christmas, Dad coming home, etc. Each day the child would use scissors to cut one
more circle off and then count to find how many more days to go......

i age
indergarten r
Robertson County, TN
Skili Level:
Kindergarten

Peeling Carrots

Use large carrots and a flat vegetable peeler. Demonstrate how you always ﬁel
away from the body. Let your child peel with the peeler. When finished, serve
carrots for lunch or dinner. Tell everyone who peeled the carrots.
You may later use the peeler for other vegetables, such as potatoes.
Brenda Beard
Kindergarten Teacher
Robertson County, TN

25
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Skil Level:

Kindergarien
Advanced

Writing

If your child shows an interest in writing, demonstrate how to write her first
name, using a capital letter followed by lowercase letters. Write other simple words
as requested by your child. Use the alphabet below as a model.

Teach the child to hold the pencil or crayo.. correctly--between the index finger
and tkumb while resting on the middle finger. Remember, wrong habits in writing
are very difficult to correct.

Betty Lambert
Kindergarten Teacher
Montgomery County, TN
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Skill Level:
Kindergarien

Getting Along With Others

1. Invite  compatible friend near the same age as your child over to your house to

play. Give the children as much time as possible without adult intervention to
work out their own problems, but be close by to help them think through problems
and come up with good solutions on their own.

For instance, if they both want to play with the same toy, make the statement,
"You have a problem, don't you? &nyoutellmewhatitis? How many ways can
you think of to solve this problem? Which one is the best way?"

. Make a game of teaching your child some old-fashioned manners such as

saying "Please,” "Thank you,” "Excuse me,?:‘t;:. Hopefully you have been
modefm‘ g good manners for the first five years of your child's life. If good habits
have not yet developed, this is the time to begin working on them. You might call
them "Magic Words" because people are happier when they use them. DO NOT
PEMANofthelr D that the child use these words but instead use gentle guidance into the
joy use.

. As a reward when good manners have begun to take hold, take the child on a
special outing to a museum or to the fire station. Help him write a thank-you note
to the person in charge and illustrate it with a drawing of his own.

Betty Lambert
Kindergarten Teacher
Montgomery County, TN
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Skill Level:

Prekindergarten
Kindergarten

| Can Do It Myself

Your child develops trust and understanding of others by first feeling secure.
Encourage your child to develop self-confidence by doing some of these tasks:
1. Putonacoat.
2. Get the mail.
3. Put away toys.
4. Brush teeth.

Day Care and Home Learning Activities
Plans, Appalachia Educational Laboratory,
Alice M. Spriggs, General Editor, Vol. 2,
No. 21-9, Miami, FL: Educational
Communications, Inc.,1978

26
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Skill Level:

Prekindergarten
Kindergarten

Feelings and Behavior

Take some everyday experiences and discuss with your child how to react to the
situation. Make sure your child expresses appropriate behavior for the
circumstances.

Examples:

men child is playing with the blocks and another child knocks down his
g

A girl on the playground falls and skins her knee.

Your child can't find any crayons, but Sherry has a brand new box.
Sam has a box of candy in his coat pocket.

The teacher spills a box of felt-tipped markers all over the floor.

In the cafeteria, John starts throwing his peas.

Betsy Hunter
Kindergarten Teacher
Sumner County, TN
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Skiil Level:
Prekindergarten

Responsibility and Sharing

1. Encourage your child to take care of personal items. See that there is an
appropriate place to keep clothes, toys, and books. Praise the child each time
things are put away properly. You will need to help at first, making a game of the
chore. For instance, "You put away all the trucks and I'll get all the cars.” Stand
back and look at the finished task together talking about how good it makes one
feel to do a job well.

2. Emphasize the importance of sharing and taking turns. The youag child is
naturally self-centered, but by four or five should be able to begin to think about
treating friends as he would like to be treated.

3. Talk about feelings with your child:

"How do you feel when a friend has an apple and you have none?"

"How do you feel when your friend shares with you?"

"How do you feel if Jay is riding his big wheel but yours is broken?"
"How do you feel when Jay gives you a turn riding on his?"
Forcing a child to share and take turns is not recommended. Your goal is to use
friendly persuasion to show the good feeling that comes with sharing and taking
turns.

Betty Lambert
Kindergarten Teacher
Montgomery County, TN
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Skiit Level:

Prekindergarten
Kindergarten

Rules

Set rules at home for behavior and responsibilities. Make sure you follow through
consistently. Also, praise your child for success in meeting responsibilities or
following your rules.

Examples:
Make up your bed every morning. (Remember, it won't be perfect.)
Brush your teeth after meals.
Keep your toys put away in the proper place.
Put your clothes away.
Betsy Hunter
Kindergarten Teacher
Sumner County, TN
Skili Level:
Prekindergarten
Kindergarten

Following Rules

Materials: cards, games such as Candy Land, Shutes and Ladders, or Sorry

Play games with your child. Before beginning, make sure your child
understands the rules. Do not allow making up rules in the middle of the game.
Always encourage the child to finish the game whether she is ‘winning or losing. Let
your child make up her own games, but help her understand thai once she makes a
rule, it must stand until the game is completed. This can be a creative experience
while learning fairness and self-control.

Betsy Hunter
Kindergarten Teacher
Sumner Ce+ty, TN
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Skili Level:
Kindergarten
Comparing Sounds
1. Listen for and talk about loud sounds, soft sounds. Some examples are:
Loud Soft
combine sewing machine
radio lunt:tydﬁ
siren wa pping
baby arying baby cooing
dog’s bark kitten's purr

2. Talk about sounds that are alike and different:

Alike Different
radio/tape player duck’s quack/dog's bark

truck brakes/bus brakes chicken's cluck/rooster's crow

Advanced

3. Using the beginning sound of your child's first name, see how many things he
can find that begin with that sound (i.e., Sam-soap, sandwich, salt, soda, etc.).
Reneat on another day with names of brothers, sisters, parents.

Write the words with a pen or felt-ti marker. Write them in a list as follows
so that your child can see thst they all Icok alike at the beginning. He raay even
notice that his name is spelled with a "big letter” and the other words begir with a

small cne.

Sam

soap

sandwich

salt

soda
Betty Lambert
Kindergarten Teachcr

Montgomery County, TN
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Skill Level:
Prekindergarten
Kindergarten
Advanced

Repeating

Say, "We are going to play a game called ‘copy cat.' I will say a sentence, and you
are to be the copy cat and repeat exactly what I say.” Then you should say the
following sentences one at a time and let your child repeat each sentence. The
sentence should be repeated exactly as you say it, allowing for speech problems. If
your child has problems with a certain sentence lenyth, stop and practice more
sentences of that length. When you feel the child is ready, move on to more difficult
sentences.

You can also use the number sequences following the same pattern.

4 words
Sally likes to swing.

8 words
Can you see the dog?

6 words
Robert went to the grocery store.

7 words
Go get the red and blue cup.

8 words
Debbie has a green bicycle with yellow handles.

9 words
Please put the flower pot on the red box.

10 words
At the circus we saw monkeys, clowns, and big e'ephants.

Number sequences

Betsy Hunter
Kindergarten Teacher
Sumner County, TN
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Skill Level:
Kindergarten

Identification of Familiar Sounds

Home materials: Collect a few simple items that can be used to make noises, such as
sheets of paper, scissors, keys, pencils, ball, pitcher, and water.

Stand behind a piece of furniture so that the child cannot see you make the noise.
Make these sounds, and ask your child to tell you what they are:

(1) knocking on a door (just knock on the wall) or floor
(2) rattling keys

(3) clapping hands

(4) tapping a pencil on the wall

(5) stamping feet

(6) cutting or tearing paper

(7) bouncing a ball

(8) snapping fingers

(9) jingling two spoons together

(10) shaking connected measuring spoons
(11) pouring water

It is also important for the child to be able to tell whether a sound is ioud or soft.
Ask your child to make sounds. Some examples to use are:

(1) the sound of a big bell, then the sound of a small bell
(2) the sound of a big dog, then the sound of a puppy
(3) the sound of a big duck, then the sound of a baby duck

Children love to make animal sounds. You can play this game using other
animals if your child enjoys the activity.

Day Care and Home Learning Activities
Plans, Appalachia Educational
Laboratory, Alice M. Spriggs. General

Editor, Vol. 1, No. 6-5, Miami, FL:
Educational Communications, Inc., 1978.
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Skill Level:

Prekindergarien
Kindergarien

Memory

This activity needs to be done on an everyday basis. Give your child a task to do,
stating clearly what you expect in two steps it first. Use directions such as: "Take
thebashcanintheldtchenandputlheh‘ashinthemshcanoutside,"or"Gotothe
bathroom and brush your teeth,” or "Go to your bedroom and bring me the dirty
clothes.” Always make sure you watch closely to see if directions are followed in
order and that the task is finished. Adding steps once your child has mastered two
steps will extend this activity.

Betsy Hunter
Kindergarten Teacher
Sumner Connty, TN
Skil Leve:
Prekindergarten
Kindergarien
Advanced

Repeats Stories

Reading to your child is an activity that should be done daily! Encourage your
child to ask questions as you read and make speculations abeut what will happen
next. When you are finished with a story, have your child retell the story. If your
child has trouble retelling the story in proper order, look at the pictures for clues. Do
this daily, using a variety of stories until your child can retell them without clues.
Once your child can retell the stories, continue reading and encouraging your child'’s
interest in books and words.

Betsy Hunter
Skill Level:
Kindergarien
. Advanced
The Misiake Game

Explain this game to your child. Say, "I'm going to do something wrong. You
are to watch me and tell me what I am doing wrong."

You can do a number of things, putting in a wrong action or step. For example:
Read a familiar story such as Little Red Hen. Each time you come to the word Aen,
make a "mistake” and say rooster. Your child will love to correct you.

Day Care and Home Learning Activities Plans, chia Educational
Laboratory, Alice M. Spriggs, General Editor, Vohume II, No. 34-4, Miami,
FL: Educational Communication:b Inc., 1978.
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Skili Level:
Kindergarten

Secret Noises

Home materials: transistor radio, tape player, kitchen timer, or ticking alarm clock

Have your child leave the room. Turn on the transistor radio and hideit-in a
drawer, under a box, behind a curtain, in a kitchen cabinet, in a closet, under the
couch.When your child comes in, ask, "Where is the noise?" You can participate
by letting your child hide the radio while you hunt for it.

Day Care and Home Learning Activities Plans, A ia Educational
Laboratory, Alice M. Spriggs, General Editor, Vol. I, No. 6-14, Miami,
FL: Educational Communications, Inc., 1978.

Skill Level:
Kindergarten

Echo Game

Position yourself across a room from your child. Tap, snap, or clap, etc. four or
five times. Now ask your child to echo back the same sequence of taps or sounds.

As your child develops, the ences can be lengthened, thus increasing the
level of difficulty. ser &

Brenda Beard
Kindergarten Teacher
Robertson County, TN

Skill Level:
Kindergarten

Thumbs Up!

Say two words to your child. Example: mar, mud. If the words begin with the
same sound, your child gives you a "Thumbs Up" sign. If the two words do not begin
with the same sound, the child gives you a "Thumbs Down" sign.

This can be played almost anytime, anywhere. To make it more challenging, use
three or more words.

Adapted from Teacher's Edition of Animal Crackers of the Ginn Reading
Program by Theodore Clymer and others, © Copyright, 1982, Silver,
Burdett & Ginn, Inc. Used witk permission.
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Skili Level:
Prekindergarten

*Same” and "Different”

1. Using canned goods from the cupboard, encourage your child to put all the ones
together that are the same color. Repeat with spools of thread, rocks, shells, or
other appropriate items.

2. Take your child when you go grocery shopping. Talk about all the red things on
thepmduceshelﬂant{ementhings,:ﬁtheyeﬂowthim,bmwnthings,etc.

3. Place two rocks and a shell on the table. Show the child how the rocks are the
same but the shell is different. Repeat with two ears of corn that have been
shucked, and one that has the shucks still on it. Show how t e first two are the
same and the third is different.

4. Place two nails and a screw on the table. Ask the child to tell you which are the
same and which one is different.

Betty Lambert
Kindergarten Teacher
Montgomery County, TN
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Skill Level:
Prekindergarten
Kindergarten

Outline Matching

Collect a variety of small objects such as scissors, paper clip, key, clothes pin, etc.
Trace around each object on paper. Ask your child to match the object to the correct

outline,
1%':323 Teache
indergarten r
Robertson County, TN

Skill Level:
Prekindergarten

Real Objects with Outlines

Materials:  drawing paper, pencils or crayons, small objects to trace such as
spoons, a fork, keys, scissors, popsicle stick, paper clips, a penny, etc.

Beginbydrawingorh‘acingtheouﬁineofeacbobjectonpaper. Let your child
help you do this. While youaredoing':his.talkabout what you are doing. Say, "Help
me draw a picture of the penny. Il w around the edge while you hold the penny.
There, I'm all finished. What do you think is under the penny? Let's look and see.”
Talk about each object as you trace it. Discuss how each object is different, and help
your child think of as many descriptive wors as possible for each object.

When you finish alltheobjects,makeagameoutofmatchinztheobject
with its outline.

Adapted from: Day Care and Home
Learning Activities Plans, Appalachia
Educational Laboratory, Alice M. Spriggs,
General Editor, Vol. 3, No. 51-1, Miami, FL:
Educational Communications, Inc., 1978.
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Skill Level:
Kindergorten
Matching Lefters and
Name Recognition of Letters
Materials:  sheets of paper, crayons, magazines, newspapers, glue, scissors,
magnet for refrigerator

StarﬁngwiththeletterAa,gﬁntalargeeapitalAandasmallaononeofthe
sheets of paper. Have your child cut out both capital A's and small a's from
magazines and newspapers.* Then glue all the A's on the Aa paper. This may take
more than one day to finish. Aboutl5minutesatmeﬁmeisallyoushoulds£endon
this project. Your child can always work on it again the next day. When the letter
sheet is finished, attach it to the refrigerator. Talk about the new letter for several
days, then continue to letter Bb, etc. Save all the letter sheets to use as flash cards or
to practice putting in alphabetical order when the whole alphabet is completed.

*Alternate suggestions: Have your child write the letter all over the sheet, cut out
pictures of objects that start with the letter (consonants only), or use sandpaper
letters so your child can practice feeling the shape of the letter.

Betsy Hunter
Kmd);rgarten Teacher
Sumner County, TN
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Skill Level:
Prekindergarten
Kindergaiten
Advanced

Visual Memory

Materials:  up to 10 familiar objects (clothespins, pencil, penny, crayon, fork,
barrette, toy figures, bar of soap. ::bberband, etc.)

Begin with two objects. Let your child view the objects for 5-10 seconds, then cover
and ask her to name the objects. After doing this 2-3 times using different objects
each time, place two objects on table. Let your clild view these objects, and then have
her cover her eyes while you remove one object. Show the object that you did not
remove, and ask your child to tell you what is missing.

Play this game until you feel your child is ready to go to three objects. Follow the
above instructions. Some children may be able to continue to four or five objects.

Betsy Hunter

Kindergarten Teacher
Sumner County, TN

Skill Level
Kindergarten
Advanced

Visual Memory

Materials:  up to 10 familiar objects

Begin by laying thiree objects on the table in a specific ordes. Let your child view
for 5-10 seconds (longer if necessary). Cover the objects and have child name the
objects in order. Do this several times using different objects.  Once your child bas
mastered three objects, then add one more. Continue this procedure by adding one
more object each time the task becomes easy.

You can extend this activity by removing one of the objects while your child has
his back to the table. Have him turn around and name the missing object.

Betsy Hunter
Kindergarten Teacher
Sumner County, TN
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Skill Level:
Prekindergarten
Kindergar ~n
Advanced

"Look, What Comes Next?"

Assemble a large variety of small objects (bottle caps, pennies, buttons, acorns,
small klocks, rings, etc.). Lay out a sequence pattern such as:

button, button, acorn, block, button, button, acorn,

Ask your child. "What ccmes next?” Continue with various patterns of different
degrees of sequence difficulty.

You mzy also use beads of various colors and shapes.

Brenda Beard
Kindergarten Teacher
Robertson County, TN
Skill Level:
Prekindergarten
Kindergarten
Advanced

Hl spyll

Find or plant an object or objects in your child's room and then r 1y "We are going
to play a mame, a game with our eyes. Iwill give you a clue (hint) and you guess
what Iam alking about. Ispy with my little eye something red.”

If child does not guess correctly, give another clue. "I spy :/ith my little eye
:ﬁ:n:ﬁﬂhi&)g red and round.” Continue until your child names the object. Now, give
ild a turn.

Brenda Beard
Kindergarten Teacher
Robertson County, TN
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Skill Level:

Prekindergarten
Kindergarten

First, Last and Middle

Materials: 5 pieces of food such as pieces of cereal, marshmallows, carrot sticks; 5
buttons, pebbles, or sticks; 5 different colored squares of contruction paper: red, blue,
yellow, orange, and green

Form a row of the 5 buttons, pebbles, or sticks. Say to your child, "Hand me the
first l;utton, the last button, and the one in the middle.” (Put the button back each
time.

Now, place 1 red, 1 blue, 1 yellow, 1 orange, and 1 green square in a horizcntal
(side by side) row and tell your child, "Give me the fi.st red square. Give me the last
green square. Give me the yellow square in the middle.” (Let your child put bacx the
square after each time.)

Now place the same 5 squares vertically (up and down) and ask your child the
same questions.

Place the squares in agile. Ask your child to find the red square and place it first.
Then get a blue square and put it next, then the yellow square next to the blue, place
the arange one next, and the green square last.

Place the five pieces of food in a row. Ask your child to eat the piece in the middle,
then the first piece, and then the last piece.

Discuss other examples of thi. concept that happen around the home. Ask:
"Who ggfs up first every day?" "Who comes home last?” "Who sits in the middle of
our car’

Day Care and Home Learning Activities
Plans, Appalachia Educational Laboratory,
Alice M. Spriggs, General Editor, Vol. 1,
No. 8-7, Miami, FL: Educational
Communications, Inc., 1978.
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Skili Level:
Prekindergarten
Kindergarten
Advanced

Thinking Activities

Observing:
1. Show a picture of something occurring. Ask your chil¢ to tell what is
happening. e :
2. Give your child opportunities to touch various textures, taste and smell
different fcods, and smiell different odors. Have your child describe each
experience.

Comparing:
1. Have your child compare two animals or two people ir: a story read by you.
2. Have your child compare different types of work.

[ ) [ g
1. Have your child classify an assortment of blocks, buttons, etc.
2. You group a number of items and then ask your child to determine how those
items were grouped. (By color? shape? size? etc.)

Summarizing:
1. Askyour child to summmarize the funniest, saddest, most exciting part of a
story.
2. Ask your child to suggest captions, titles, endings for pictures or stories.

1g for £ asumptions:

Show your child two differently-shaped containers each holding a quantity of
water. Ask which contains more water. (Help the child to understand that
the only accurate way to determine which container holds more water is to
measure it.)

2. Ask your child to look at the sky and to predict the weather. Help the child to
understand .uat these are yuesses. Perhaps a discussion about qualifying
words would help to clarify Lere. There's a difference between saying, "It's
going to rain,” and "It looks as if it might rain!"

Criticizing:
1. Ask, "What did you like best in school today? Why?"
2. After reading a story, ask, "How did you like that story?"

Decisionmaking:
1. Ask your child, "What people in stories, movies, TV, etc. would you like to
invite toa cglaltty?”
2. Ask your child, "What would you do if you were the teacher?"
Imagining:

1. Ask your child, "What would you do if you had 100 blocks?"
2. Ask your child, "What would you do if you were lost in the woods?"

Adapted, by permission of the publisher, from Raths et al. Teaching for
Thinking--Theory, Stratga and Activities for the Classroom, new edition (New

York: Teachers College Press © 1986 by Teachers College, Columbia University. All
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Skill Level:
Prekindergarten
Kindergarten
Advanced

Make Use of Everyday Activities!

1. When walking or riding down the street, point to words, letters, and numbers
on traffic signs.

2. When shopping at the grocery store, ask your child to find things for you.
3. When you get home from the store, have your child help you put things away.

4. Talk with your child while doing things together: folding laundry, drivingin
the car, cooking, working in the yard.

5. Ask your child to sequence the events of the day at dinner or bedtime.

6. Discuss what you have seen on TV or read together. Ask questions: "Who
was your favorite character? Why? What would you have done? What do you
think will happen next?"

7. Sing songs.

8. Repeat favorite nursery rhymes and stories.

9. Encourage questions from your child and try to answer them.

10. Point out interesting things that are happening: a house being
constructed, a road being paved.

11. Discuss and explain different ways to group objects: colo~, shape, size,
weight, texture.

12. Give your child responsibilities at home.

13. Encourage your child to make predictions about events and about conse-
quences of those events.

14. Show your child that you enjoy reading!
15. Read to your child--every day!

Adapted from "A Briefing for Parents:

Reading at School and at Home" by
Madelyn Stover, copyright 1981 (Stock No.
0871-5-00). Reprinted with permission from
the NEA, Washington, D.C.
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Skill Level:
Prekindergarten
Kindergarten
Body Parts
1. Play this touch game with your child. Can you touch your:
1. nose to knee? 5. elbow toleg? 9. ankle to knee?
2. chin tochest? 6. chin to wrist? 10. wrist to waist?
3. elbows to hipe? 7. elbow to waist? 11. knee to chest?
4. toes tonose? 8. wrist to ankle? 12. wrist to hip?
2. Ask your child to make these movements:
1. close your eyes 5. stamp your fee. 9. bend your ankle
2. clap your hands 6. t:lg your chest 10. grab your waist
3. wiggle your nose 7. your chin 11. slap your hips
4. bend your knees 8. touch your 12. twist your wrist
elbows together

3. Teach your child this fingerplay:
Eye Winker

Eye Winker (point to eye), Ear Hearer (point to ear),

Nose Smeller(point to nose), Mouth Eater (point to mouth),
Chin Chopper (tap chin),Chin Chopper,

Chin Chopper, Chin Chopper, Chin.

4. Materials: Cardboard, scissors, glue, 13 paper fasteners, movable fzure

With your child's help, make a cardboard person. Put it together with paper

fasteners so that the head, neck, shoulders, elbows, wrists, hips, knees, and

En:lesaremovable. Have your child move a part of the person and name the part
t is moved.

5. Play "Simon Says." Ask your child to touch the parts of the body named above.
You should touch the parts on yourself as a model, if necessary. Perhaps your
child would like to be "Simon" and name parts for you to touch.

Day Care and Home Learning Activities
Plans, Appalachia Educational Laboratory,
Alice M. Spriggs, General Editor, Vol. I1I,
No. 50-1, Miami, FL: Educational
Communications, Inc., 1978.
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Skill Level:
Prekindergartn
Kindergarten

Sequencing
Materials:  peanut butter, crackers, knife

Tell your child that you are going to make peanut butter and crackers, and she
must tell you how to do it. Explain that you are going to do exactly what she says to
do. Sometime~s children do not clearly see the steps that events must take. Follow
your child’s instructions to the letter, giving clues when things don't go properly
(such s putting tkl:‘peanut butter on the cracker with your fingers because no one
told you to use a knite). This can be a fun learning experience for you and your child.
Laugh and have a time and help your child better understand that most events
take place in an ordered sequence.

You can do other activities in this same way, such as making pudding, making
your bed, brushing your teeth, etc.

Betsy Hunter

Kindergarten Teacher
Sumner County, TN

Skill Level:
Prekindergarten
Kindergarten

What Happened Nexi?

1. Have your child retell a favorite story.
2. Tell the first part of a familiar story and let your child finish it.

3. Make picture cards of scenes from a story or a familiar activity. Sometimes comic
strips can be cut up. Have your child arrange them in proper sequence.

Brenda Beard
Kindergarten Teacher
Robertson County, TN
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Skill Level:
Prekindergarten

Counting

Counting is an activity you can do every day with your ¢t 1d. Count out loud the
steps on the stairs, count ice cubes as you put them into a glass, count apples you put
into the at the store, and any other activity where you have to count. You can use
numbers when speaking to your child: "Bring me four forks,"” "Put on two shoes,”
"We need three eggs for the recipe,” "Put these two letters in the mailbox,” etc. Help
your child use numbers by making counting an everyday activity.

Betsy Hunter
Kindergarten Teacher
Sumner County, TN

Skili Level:
Prekindergarten

Memorizing

Memorizing the numbers 1-10 gives your child the language skills to further
explore numbers.

1. Read beginning counting books to your child.

2. Make up a tune or verse to count the first ten numbers.

3. Watch "Sesame Street” on TV-they always have fun with numbers.
4

. tBh:y a set of wooden or plastic numbers at the store and make up games with
m.

5. Play the card game "War” and have your child say which wins, the 5 card or
the 7 card.

6. Practice using ordinals—first, second, third, etc. Put this shirt in your third
dravser, turn to the second page, etc.

Memorizing and Sorting Activities, p. 161
in What Did You Learn in School Today? by
Bruce Baron, Christine Baron, and Bonnie
MacDonald. Reprinted with permission.
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Skill Level:
Prekindergarien
Kindergarten
Advanced

Numerals 1-10

the ?&ﬁ%.n%ﬁmxi :?nme%mm cul:ﬂh(:{;n relf:fmomtg :llxiatf
Knh&uﬂmwi%m with yorr child as you write the numerals. NOTE:
1. Astraight line one is fun.
Up, around, slant down and back on tie track, two, two.
Around the tree and around the tree, that'’ a three.
Down and across and down once more, that's a four.
Fat old five goes down and around, put a flag on top and what have you found?
A line and a loop, six rolls a hoop.
Across the sky and down from heaven, that's a seven.
Make an S and then don't wait, o right back up and you will have an eight.
A loop and a line, that's a nine.
10. A one and a zero, we have ten fingers you know.
Brenda Beard

Kindergarten Teacher
Robertson County, TN
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Skill Level:
Prekindergarten
Kindergarten

Match Numerals 1 {o 10

1. Materials: 10 cards (3" x 5" or bigger) with the numerals 1 to 10 printed one to a

caéd, small objects such as pennies, rocks, marbles, nails, bottle tops,
e

Place all 10 numeral cards on the table face vp. Place a number of objects in front
of your child. Have your child find the numeral card that tells how many objects
you have placed in front of her. Do this activity until your child is able to do it
easily. This is an activity that can be done anytime. Do not spend more than 15
minutes on this activity unless your child is really enjoying it. If she needs more
practice, continue the game another day.

To extend this activity, have your child choose a card and count out objects that
match the ptimeral.

2. Materials: two sets of numeral cards with 1 to 10 printed on them.

Lay both sets of cards face down on the table in mixed-up order, one set on the left
and one set on the right. Have your child pick a card from each set. If they match
and your child can name the numeral, he may keep the cards. If not, turn the
cards back over and you take a turn. Continue until all matches have been found.
Once your child easily knows 1 t010, add numerals up to 25.

Betsy Hunter
Kindergarten Teacher
Sumner County, TN
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Skill Level:
Prekindergarten
Kindergarten

"Touchable Counting Poster"

Collect some interesting small objects that are alike. Some suggested objects are:
buttons, small bandages, cotton balls, stamps, paper clips, dried beans, sm
pebbles, colored paper shapes, etc. You will need ten of ane object, such as buttons,
nine of another object such as paper clips, and 80 on. On a large sheet of poster board
or cardboard, draw ten evenly hnes about two inches apart across the page.
Neatly draw the numeral 1 on the first line and glue one object on that line to go with
it. Continae writing numerals and gluing objects until you reach the numeral 10,
Your child could help you make the poster. Touching the objects will aid in
counﬁ?&i.n%epoeterwﬂlalsohelpyourchildseeataglaneethefactthateightis
more two.

From Power Pak, IPD #259, p. 170, by Claudette Gronski and Judith Meeker.
Copyright © 1984 by Incentive Publications, Inc., Nashville, TN 37215. Used by
permission.
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Skill Level:
Prekindergarten
Kindergarten

One fo One Correspondence

Materials:  small objects such as buttons, bottle tops, poker chips, nails, pennies,
screws, rocks, clothespins, etc.

Tell your child you are going to play a matching game. Place one object on the
table. Askyourchildtomakeaset?l;iththesamenumber of members** as your
set. The child does not have to use the sume kind of object you used, but must have
the same number of objects (in this case, one object) Continue this game using
different numbers of members in your set each tim¢  t your child make the set and
you make an identical set. Make a mistake and see 1 ,our child can find the
mistake. Always be positive with your child even during times of difficulty.

*Set--a group of objects that go together in some manner.
**Member-one object of the set.

Betsy Hunter
Kindergarten Teacher
Sumner County, TN
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Motor Skills

How to write
a finger play

By Carol Ann Piggins

Finger plays are a great help in
teaching concepts to preschool-
ers but sometimes it's impossible
fo find the exact piay that ge
across a concept you want to
teach. You search the library,
comb the magazines and solicit all
your colieagues unlil you're ready
to give up Don’t You can write
your own finger plays more easily
than you think

Begin by identifying your con-
cept and then follow these simple
guidelines

® Keep 11 smple A complicated
finger play 1s confusing 1o children
and difficult for you to remember

e Keep *he ines shorl, about
three 10 six words each, keep the
number of lines to a minimum,
say, four, six. or eight

Tne author s Executive Director of Creative
Educanon Associates Racine Wi

® Use rhyme when possible-—it
makes the finger piay easier 10
remember and provides practice
in rhyming for the children.

* Use repetition when possible
Repeating words, phrases, pat-
terns or effects can serve as a
memory aid for you and the chil-
dren

* Relate the content of the
finger play 1o something with
which the children are famihar. A
finger play about a mouse will
have much more impact than one
about a microprocessor.

® Keeg ‘he movements simple
if the m ..~ns are too complex, the
childr.:  will worry more abcut the
“doing”’ than the meaning of the
words

® TeaCh only one or two con-
cepts 8’ a time Don't try to teach
colors, numbers, directions and
beginning sounds all in the same
finger play

® Make sure 10 have a natural
closure, don‘t let you: finger play
just “‘dribble” off Tne listener
should know the play has ended
Use the completion of a pattern, a

tinal action, action of departure or
final-sounding words such as
done, none, of away 10 achieve
closure

Now fet's put all these guide-
lines to the test Imagine you
wanted 10 write a finger play deal-
ing with the concepts of over and
under. Following the guidelnes,
you might come up with a finger
play like this

Line 1: Here is a bed To make
the “bed." hold your left arm, bent
at a 45 degree angle at the etbow,
parailel to the ground, paim facing
down.

Line 2. Here com.'s 8 mouse
Show the mouse creeping with
two of the fingers of your opposite
hand.

Line 3 Over he goes "Jump'
two of your fingers over the Sed

Line 4 And under he goes
Move two of your fingers in a
crawling motion under the bed

Line 5 Then he runs home to
his house “‘Run two of your
fingers back 1 the house

You're going 1o be a finger
playwnight 1n no time L

Reprinted with permission of the Publisher, Early Years, Inc.,
From the March 1981 issue of Early Years.

Westport, CT 06830.




Social Skills

Reprinted with permission of the Publisher,
Early Years, Inc., Westport, CT 06880.
the August-September 1983 issue of Eariy Years.

Behavioral Indicators
Of Self-Esteem

By Dr. Susan Rae Miller

FOR LEVELS PRE-K THROUGH 4

w hat could be as important 1o chi-
dren as having a healthy self-con-
cept? Not 100 many other things Just as
teachers test for developmental skills.
i's also possibie to learn more about
how chiidren view themselves With these
insights a teacher and parent can take
the vital steps necessary 10 .mprcve a
faltering self-mage which, if unchecked.
could profoundly affect a child’s develop-
ment

Self-Awareness Somewhere between
the ages of three and five. Children’s sense
of self begins to affect virtually every ac-
tion They try out new skills, attempt 10
master their environment and, in general,
start 10 estabiish thewr autonomy Through
therr successes and positive feedback
from people who are important to them,
they adop! a good selfimage Further-
more, they begin to differentiate their self-
feeings into separate developmental
areas or domains—physical, cognitive,
social, and emotionial setf In other words,
they begin to develop seli-esteem regard-
ing ther performance in physical skill
areas. their abilty to soive problems. tneir
success 8t interacting with peers. and
therr confidence in expressing emotions
fo others.

it's st this stage of deveiopment that
aduits can observe the emergence of var-

From

G>PASS ON
TO PARENTS

Enn Searie and Karly Backer .0 a quiet place 10 res!
These four-year-0lgs are 1n the preschool program at the
University of §' Thomas Schoo! tor Young Chigren in
Houston Texas

ous forms of child behavior. and beginto
notice patierns in young children which
may indicate how they fee! about their dif-
ferent "“ceives ' This expression of sei-
esteem often appears in common, every-
day behaviors such as eagerness Of re-
luctance to engage in new activities

A Checklist Through the use of a simple.
observational checklist. preschool teach-
ers and garents can collect meaningfut
data concerning a child’s self-esteem Al-
though standardized and more dwect
measures of self-esteem are availabie,
mos! of these assessment instruments in-
volve openended verbal or written re-
sponses which are not appropriate for the
preschooler The instrument which follows
was desigried 10 be used as an mitial
screening device for preschool teachers,
daycare personnel, and parents who wish
to gather informal data regarding how
self-esteem is mandested n chidren’s
behaviors

In addition, the checkiist correlates be-
haviors with one or more developmental
domains Teachers can then have more
specific information on which aspects of
8 chiki's self-esieem are especilly pos:-
tive, and which areas seem to need im-
provement. If the behavioral instrument
seems to indicate that a child has ex-
cessively negative or low seif-asteem n
one Or more areas, further oservation
and testing of a more specilic nature

ob

could be conducted by a child psycholo-
gist or schoo! counselor

Building Self-Esteem With some chil-
dren, teachers may feel further testing 1s
not necessary. but that it would be ap-
propriate 1o begin some form of immed:-
ate remediation 10 enhance the child's
self-esteem in one or more areas For ex-
ample. children’s hooks or films. open-
ended art projects. role-playing andlarge
Jgroup discusstons during circle time all
encourage self-expression and positive
altitudes n young chiidren Suggestions
for specific actwvities 10 improve self-
esieem in each developmental area can
be found in a variety of sources Two es-
pecially helpfu! books for teachers are’
Enhancing Self Concept in Early Chilg-
hood. by Shiley C Samuels (Human
Science Press, Inc, 72 Fifth Ave . New
York, NY 10011, 1977), and 100 Ways fo
Enhance Self-Concept in the Classroom’
A Handbook for Teachers and Parents
by Jack Caniield and Harold C Wells
(Przntice-riall, inc., Englewood Ciiffs, NJ
07632, 1976)

When preschool teachers have admin-
istered the checkiist, deveioped class-
room actvities for remediation, and
referred selected students for further
testing, they van be confident the first
steps have been taken to heip their stu-
dents deveiop that al! important feeling o!
positive self-estuemn.

EAALY YEARS/AUGUST-SEPTEMBER 1903
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indicates:

Behavioral Indicators
Of Self-Esteem
In Young Children

Correlation with

Developmental

Domains*®

ative |

_Sellesteem _
sell-esteem

[ High or positive
Ow or

BEHAVIORS

Physicat
Cognitive
Sociat

Emotionat

I

Often says. I can do that

Rarely speaks in Jarge group or circle time

L

1

Volunteers to answer teacher's questions dur-
ing circle time

Maintains direct eye contact when speaking
with others

1

— e ol —

Avoids looking at others; looks down towards
fioor when speaking

|

Takes care of school property; returns matenals
to proper place

Destroys classrocm materials

v

Enjoys playing different roles in the housekeep-
ing or dramatic play center

o e— e e cuy

Often asks other chiidren to join in play
&Clivities

1

Prefers to play alone

Has good posture; stands and walks upright

L-‘.b-L-qL

Sucks thumb

!

Bites nails or fingers

Cries excessively for no apparent reason

'
e e e

Clearly and eagerly expresses feelings when
excited or upset

Whines rather than expresses needs or feelings
in words

1
|

Always “tells leacher” about another child's
misbehavior

Works out peer problems with peers. rather
than always telling the teacher

Has poor posture; siumps when standing and
walking

is wiling to share materiais with others

Tears up papers and “starts over” if one error
is made

1

Often verbalizes negative feelings about others
(e.9.. "He's dumb"":g o y "

Makes positive verbal comments about friends,
family, and teachers

1

Heips other children when they need assistance

.-
H

| .
—dm e b

Suggests atternative, innovative methods and
new ideas for completing projects

]

is reluctant about trying new activities

Offers suggestions for solving problems

Participates eagerly in outdoor play activities

Will not engage in gross motor play or outdoor
roup games

Upon an'val i chool, always wails 1o be fold
whet10do i obetd

Seldom faughs or smiles

|- R C eamy veansisuaust sertemeen 1963

Aruitoxt provided by Eic:

Using the Chant

1. Instructions: Read the following hst of
behaviors. If the behavior 18 part of the
child's pattern, make a check mark in the
box to the left of the description. (To help
identify behavioral patterns within the de-
velopmental domains, each behavior has
been coded(") to one or more areas of de-
velopment.)

2. After completing the checkiist, add the
number of checks in the two columns If
there I8 a considerable difference between
the two numbers and the largest total 1s in
the column of positive behavioral indicators,
the child is probably feeling good about
himseif/herself and hence has high self-
csteem. If the totals are equal or the
largest number is in the column of nega-
tive behavioral indicators, the child may be
having self-doubts and therefore low self-
esteem Additionally, if the negative be-
havioral indicators appear to be clustered
in one or two developmental domains., it 15
possible that the child is experiencing low
selfesteem concerning those areas only
and may not have poor seif-esteem in all
respects (for example, negative behaviora!
indicators might appear in the social and
emotional areas whiie the child hed high
self-esteem about physical skills) 1

Susan Rae Mitier 15 Assistant Professor ana Orector
ol Earty Criighood Programs Umiversity of St
Thomas Houston TX
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Motor and Auditory Skills

Robert L. Carl

From Living with Preschoolers, April-June 1980,
(© 1980 The Sunday School Board of the Southern

Baptist Convention. All rights reserved.
by permission.

Lreschoolers
Learn Through Play

arry, can’t you play with your toys? Mother has to

prepare dinner now.” Throughout the country, many
mothers experience at least once each day the familiar
problem of directing their children’s interests.

Perhaps Larry doesn’t enjoy his toys. Many preschool-
ers do not find pleasure in cheir toys. Often parents do not
understand the importance of play and toys. They may
wish expert advice in the supervision of play or guidance
in choosing the right plaything.

When you ar: toy shopping, ask yourself whether the
toy you are considering for your preschooler will afford
him opportunity to develop manual or bodily skills. Wil}
it stimulate artistic and emotional expression? J« it suitable
for a child his age? Is it so complicated that your young-
ster will easily become discouraged in trying to use it? Is
it sturdy enough to last as long as the child is interested
init?

A vital factor related to choosing a toy is the amount
of time a child is expected to play alone. And there is also
the question of how to train him to be willing to play by
himself. However, forcing a child to play alone for long
periods of time may hamper him in developing emo*ional-
ly and socially. Also, you will want to keep in minu that
the attention of preschoolers is limited.

The right kind of toy helps a child learn how to use his
mind and body. It teaches him to share and to get along
with others. Choose a toy in relation to the physical abili-
ties of a child, whatever his age may be. Before his school
years begin, he must learn to use his large muscles. He is
not ready to handle materials requiring the coordination
of fine muscles. Those skills are developed during child-
hood and improved throughout adolescence.

During the child's toddler stage, the family's fumiture
will probably be in for a beating. Why not provide the
child with a small, but sturdy, chair that he can push
around? This activity will aid him in developing the mus-
cles he needs for walking and running. A small wheelbar-
row will provide him enjoyment and will allow him to
exercise also.

Picture books, especially the ones which contain famil-
iar objects, fill a real need for the preschooler. Young
preschoolers par.icularly prefer trains, sutomobiles, ana
animals to the fanciful and the faraway, which have no
immediate meaning in their lives.

‘Cf‘ May, june 1980

By using the captions and simple texts in picture books,
you can begin early to read aloud to the preschooler. Read
slowly, allowing plenty of time for comments.

An important factor often overlouked is the cultivation

lUsed

of the preschooler’s sense of touch. Sand and water »:- -

exciting. Even the feel of grain under tiny bare feet is
enjoyable. Soap bubbles, soft dolls and animals, clay,
finger paints, and mud pies allow the preschooler to devel-
op his sense of touch. Mention to the child how soft the
woolly bear is or how firm the modeling clay is. This will
help him to associate words with the sense of touch.

Recordings fascinate children at an early age. But your
two-year-old will be interested only in simple music. As he
grows older, you will want tc provide more elaborate
compositions. If music is a normal sound around the
horae, the child may derive pleasure from it without your
being aware of his interest. But as he develops enough to
move around urnder his own power, note his reaction to
music at this stage!

Choose music with clear, incisive thythms, smart paces,
and simple melodies. Happy folk songs and marches are
ideal. A joyous movement from a Mozart serenade anc che
sturdy, foursquare momentum of s Bach composition will
sppeal to a youngster. Vary spirited music with calm,
soothing melodies that will be restful to the child's ner-
vous system.

If a child’s life is full of opportunities for getting about
and exploring his home and if he has materials and toys
in his room for creative experiences, he may to a large
extent be left free to express himself as he wishes. How-
ever, toys may be meaningless unless they are supplement-
ed by life's experiences. Toys should be viewed as
materials by which the child will learn about the world he
lives in.

You will want to remain alert to opportunities to piay
spontaneously with your child. Plan activities that will
help him develop in body, mind, and spirit. Help him to
learn unselfishness and thoughtfulness and consideration
toward others. Teach him to become self-reliant, coura-
geous, and honest. And, remember, toys can be used effec-
tively in your child's development, but only if balanced
with meaningful interaction with persons. O

Robert L. Carl is g free-lance writer Jrom Santa Ana, California.

"
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Auditory Skills

Parents,

yo'1 foo are dreamweavers

By Carol Hurst

FOR LEVELS PRE-K THROUGH 12

Storytelling
Tell me a story
Take me there!
To Camelot and Arthur's knights
And lovely Guinevere
Teit me about Olympus
And the gods that ruled the air

Tell me a story

Set me free!

in the land of thorn-walled casties

And the magic number three—

Three bears, three pigs, three billy goats
And wishes—aiways threy

Tell me your story

Make me know'

What you dui and what you hiked

And where you used 10 go

What made you cry : 2d laug 1 and love
So many years ago

Tell me my story

Let me see!

The laughing tiny baby that

| used to be

Te" me why I'm special and of
The love you have for me

And when you've told those stories

Tell me more!

The world is full of stories once we

Open up the door. Carol Otis Hurst

Mvworuasacnuowasfuuofstor.
1©s. Sometimes my father would
tell stories before we went to bed. After
closing up the gas station, he'd clean up,
then pick up the youngest child and rock
while we all kstened to the stories of pir-
ates and knights. Sometimes he'd sing
story-songs of Clementine and Sweet
Betsy from Pike in a voice that was won-
derful, though aiways off-key.

My oider sisters toid stories from the
thick fairy tale books of Grimm, Ander-
sen and Lang that they brought home

Q EARLY YEARS /DECEMBER 1961

ERIC

IToxt Provided by ERI

Storytelling’s not a lost art (we all hold stories inside us, some
old, some new) it’s just your technique needs a little brushing
up—master storyteller Carol Hurst tells how

from the library. Sometimes two of them
would have a "tel:ng bee'—just one
tale after another, each trying 10 best the
other—while | reaped all the benefits. -

Granoma Clark had her stones 10 tell
as well We'd all sit on the cushioned
rockers on her frort porch and she'd tell
tales of a young boy and giri from feuding
families who fell n love, of murder in &
Scottish castie. of an old man cruelly
turned out by selfish daughters. Occa-
sionally, she’d include a kind of poetry in
her stones Often.| couidn’t quite under-
stand the poems, but | ioved their music.
Those stories pad extra dividends—not
only did they keep me wide-eyed on the
front porch, but high schoot Shakespeare
never threw me. for | recognized the
characters and their soliloquies. | often
wonder if Gram planned 1t that way

Grandpa Otis was also a storytelier
His were stories of growing up m the hills
of Western Massachusetts, of the antics
of hired men and town characters and of
the tricks played on city siickers Scme of
s family had gone wes! to homestead in
Montana, while others searched for goki
n Cahfornia. Therr stones came to us
through Gramp and, without ever having
met most of them, we knew all about
themn and their adventures.

School heid stories, 100, for in sixth
grade | found Miss Groul. She'd been to
every national park in her "36 Packard
Through her | saw and felt every wonder
in Yeliowstone | even touched the very
tp of my finger, for an nstant, n the botl-
ing water of Moming Giory Pool and
wound up with a blister. | haven't been to
Yellowstone since then. I'm afraid they
might have changed it since Miss Grout
and | were there. )
Ducting Off A Lost Art. I'm sure the
storyteiiers in my youth were not urwque
and you probably had your gwn, but how
many storytetiers are in your chiidren's

-

03

ves? Are TV and mowves their only
sources of stories? If they are. your chil-
dren have no chance 10 visug'ize. All
ther: stories are fantasized, acted out
and recorded for them These siones are
only absorbed pa.sively while your chi!-
dren stare at the screen; kids' imagina-
tions don't get a chance to exercise
themseives that way

These days, many chucien probably
have ittie chance to hear farmily stones.
Grandparents and other extended family
members used 10 fell stones, but now
they seidom live in the same house and
hohday vists are usually too frantic to
promote much storyteling

And, it's sad but true, most schools
don't offer many Story-hearing exper:-
ences either, although the best teachers
are usually crackerjack storytellers
Somehow, we've let audio-visual mater-
ials take over that role n most class-
rooms

But be of stout heart! Al s not lost!
You can come to the rescue for your
head rs full of stonies First of all, if any-
one ever toid you a story, you haven't
really forgotten it It lingers somewhere
in the attic of your mind. Dust it oft Oh,
sure;, some of its edges are a kitie worn
and it's crachad n 8 few places, but a It
tie /magination and nventiveness can fix
11 Up in NO time.

Continued on page 50




DREAMWEAVERS
Contnyed from page 27

Al a siory needs 10 succesd is a be-
ginning, middie and end. You've got 10
know what it's about and what the prob-
lem or confiict is and then you've g¢* 10
remember how the characlers soived
the probiem or were delested by it. Then
you've got 10 wrap R up with a “happily
over afier” or iis equivalent. Any details
you remember wi¥ also heip in meking
the siory more vivid, the cheracters
more fully drawn.

You know other stories, 100. from the
- books you've resd and movies you've
seoen. Do your children know Tom Saw-
yer and Huckleberry Finr.: Have they
met Long John Siiver? Long before
they are old enough 10 sit through a
reading of many of the classics, your
children can be fascinated by hearing
some of their episodes. H you know
some plots, try them out on your kids;
you may whet their appetites for more.

Then of course, there are your family
stories These stories help your chidrén
gain some sense of who they are. They
8is0 heip them gain some perspective on
you 85 well. Tell them sbout you when
you were growing up. Don't gild the lily
100 much—it's good 10 tell them about
some stupid or naughty things you did as
weil as about the times you acted bravely
and aliruisticaily.

Teil them stories of your ancestors.
100. if you know them Why dic your fan,
ily come to this part of the world? What
was lfe like in the country they left? You
say you don't know? Find out together

and then fell these siories 10 each other.
¥ a special relstive is about 10 cole-

grandparents, you can heip a child give a
wonderful and unforgettabie gift. Heve
the child, a group of chikiren, or even the
whols family lsem the e siory of the
porson © be honored. This recitsation is
Querantesd 10 bring down the house and
it won't cost a cent. Furthermore, it just
might bring about a mutual respect that
was not sways in evidence before. The
material for the siory ien't herd 1o come
by. It's there for the asking.

OF course it's hard 10 start teliing stor-
ies M 50ur children are used 10 Only here-
anc-now conversstions with you, they
cartainly will be taken abeck when you
suddenly tumn off their favorite TV pro-
gram and lsunch into your own sendition
of The Prince and the Pauper. So, give
yoursel! a chance for success. Don't
choose such a tme for your debut. Wan
until you're on a long car trip and have
exhausied 2! o! ine word games—whe:
oven arguing has (08! its venom. if long
trips aren’t in the offing, there’s aways a
chance of a blackout when you're al
starng &t a candie. Mealtimes make
good launching times, 100, except the
storyteller always ends up with a cold
dinner

intimats Communicstion. Whatever
tme you choose to tell a story, don't
make a big dea! out of 1. Just tell your
story simply (there are seidomn talent
SCOUts i the aucienc) and your kids will
love 1. They've probably r ever seen that

side of you before. You don't need many
stories 10 be in great demand as a story-
tolier, olther. | started with Br'er Rabbit
otories 10r My own kids and I'm still get-
ting milssge rut of them. Your kids will
ask for the same ones Over snd over,
you'll gee.

After all this are you still thinking *“Why
bother?”” Siorytelling wil help ynur kids
901 10 inow you befter. They'li see what
makes you lsugh or cry or cringe with
hor-or. Your very choice of story wil tell
othen. 8 whois iot about you. There's an
intimacy about sharing a story that's
herd 10 dupiicate, it's a way of commun;-
mmnbcturng.lcom\gormg

ging.

You'll get 10 know your chiidren better,
100. Look straght at them as you teli a
slory. Ave don't ook af one another
onough.) Thet way, you can watch a
smile begin tentatively and then eng * in-
10 a guffaw. You'll aiso spy a tear as 1t
glides down a cheek or watch mouths it-
orally drop open as a siory takes hoid

You'l probably uncover other story-
folien. a8 well. Don't be surprised if an-
other family member takes courage from
YOUr SUCCess and fries 10 get into the aci
Soon you'l have a host of stores and
storylefiers. You may even stant 10 give
the TV set a run for its money Stones
have a way of taking over and a family
with a fund of stones m common just has
10 be cioser than a famity without one
Come on now and try ! Once Upor A
Time .. .. &
Carot Hurst & Lidranan a1 the Junpe’ Park Lador

810ty Schooi. Westfieid Stste Colege Westheio
Ma ana 8 conriduting eddor 1o EY

Reprinted with permission
06880. From the December

of the Publisher, Early Years, Inc., Westprort, CT
1981 issue of Early Years.




Visual Skills

Reprinted with permission of the Publisher, Early Years,

Inc., Westport, CT 06880.

of Earlz Years.

From the December 1981 issue

Visual perception activities
for parents

By Dr. Peggy Glazzard

FOR LEVELS PRE-K THROUGH 1

Manyotmlcmmldrenwork
on in the primary grades require
them 10 gain mastery of skills such as
coloring, cutting, discrimination and
matching. Students with poor perceptuai
directions requiring these skills. Writing
letters and numbers requires even more
eye-hand coordination, a skill that can be
practiced at home, under the supervision
of parents. As a matier of fact, parents
can be very effective in this area and the
practice very heipful for their youngsters.

Shape discrimination is a precursor {0
discriminating between letters and num-
bers. Matching ikenesses and differ-
onces leads 10 later fine discrimination
between similar words such as readand
road or can and cat. Many educators be-
Sieve that children can't be trainod in per-
ception skiltls. However, | believe ‘hat
eye-hand coordination practice is bene-
ficia! for young children; mastery of cut:
ting and coloring gives kids more confr
dence 10 try new readiness activities at
school. That's a big plus.

Drawing attention 10 details such as
word endings or medial sounds heips in

EY Contributing Editor Peggy Glazzard provides parents with
the ways and means to help children develop in visual

perception

focusing the perception skilis children
akready have. Doing exira practice at
home with activities that are fun can be
very beneficial for chiidren. And parents
are excelient tutors when given a pro-
gram of skilis that are in concert with
those used by the feacher in the class-
room. Just remember, if one is concern-
od about reading skills or speliing, one
shouid work on those skilis. if one is con-
cemed about writing skills, work on writ-
ing skilis with letters and not with isolated
mazes or randomly selected dot-to-dot
activities that may not build on skills a
child aiready has. As a general rule
though, parent-chid practice 3essons
should be non-threatening and shouid be
kept brief.

Teachers—fee! free t0 duplicate and
send home the following activiies with
your students.

* On paper, draw straight, curved and
spiral lines with a uroad-tipped feit pen

MERE

Ask your child to cut along the lines with
SCisS0rs.

¢ Find several large, relatively simple
pictures in old magazines or newspapers
and outline them with a brosd-tipped feit
pen. invite your chiid to cut them out.
Later on, progress to smaller, more de-

* Give your child plenty of chances t0
manipuiate objects with his hands-—en-

. courage your child to describe the lke-

nesees and differences between all kinds
of objects. Afler you've gone grocery
shopping, for instance, have your child
stack the canned goods in the cupboard
according 10 contents—al the beans -
gether, all the com fogether, all the pears
fogether, e:c. Younger chiidren can sort
the siverware into the silverware tray—
knives fogether, forks fogether, ea-

€1

spoons together, tablespoons together
o Copy simple #ustrations such as
these on paper and invite your child to
supply the missing elements a tree with.
out a portion of the trunk; an elephant
without a trunk; a car without a wheel. a
face without a nose, eye, mouth, etc

B W

o Children love connect-the-dot pic-
tures and they're easy 1o make at home
Start out with drawings of stmple objects
expressed with large dots, then go on 1o
more comphcated drawings using
smaller dots Here are two examples—

3* ‘.’. !"o
L4

2 7% Ly
390 %

* Copy simple geometric shapes on
peper (rectangles, squares, triangles. cir-
cles) including several of each kind
Show your child the paper and ask him to
teil you which shapes are the same and
which are different. Then, if you Ike. ask
your chiid to copy a 3hape you point 1o
on the sheet or to cut out a shape you
point 10.

¢ Fold a sheet of paper several times
Ask your child to firsi tiace over the foids
with his finger and then to draw along the
foids with a cra*on.

* Have your child trace (follow the
lines with his finger) comic strip charac-
ters from the newspaper. While he
traces, Or afterwards, have him describe
what he traced—what body part or arti
cle of clothing for example.

Theee wdeas were developed by the Spece! Edu-
caton interdisciphnary Team of the Unwversity of
Kansas Mecical Center, Kengas City. Ks Dr Giez-
2ard & Specwt Education Coordnaior with the

Chwigren's Rehabiltstion Unit ‘AF. Unnersay of
Konses Medical Conter.
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Visual, Cognitive Language, Motor Skills

PARENTS
& KIDS

By Drs. Gary and MaryAnn Manning

Parems are powerful allies in
the reading curriculum for
they can provide s multitude of
language experiences for their
children. There are just 30 many
communication activities to be

of suggestions that they can share
with parents—either through a
parent newsietier, during parent
j Or perhaps even in an

i
;
5

i

i
)

i

ties. The home is where the child
learns to talk and so parents should
be encouraged to incremse their
vertmi interaction with their chil-
dran.
Parents cawr.

© Talk abouteverydsy sights anc
axperiences with their child and
IEowage him to talk with them.

‘® Memind their child ofenjoyabdle
occasions such ar trips, visits 10
relatives, birthday perties, excur-
sions to the 200, etc. They should
talk frequently with their cnild

© Use verbel and visual experi-
snoss—oral reading, the child's
o1, & televised chiidren’s story, a
recorded siory—as & basis for con-
versstion. They can ask their child
Questions about the experience 10
stimuiate discussion.

Visual Expressisa. Painting,
drawing, scuipting and other art
activities are imporiant ways in
which children communicate their
foslings.
Parents can;

© Provide different art meterials
for the child; peints, crayons, chalk

.and cigy are inexpensive media.
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How parents can
grovide a wide
range of lan-

guage experience
activities for their
children

© Sel up an art space et home—~
any small space will do. In good
wsather they might bring the art
outdoors on the lawn or sidewalk.

© Have play Jough available for
their child. They can either buy this
scuipting material or make it (mix
©oNe part sait, one part fiour and one
part water then stir over low
heet until thickened). (Teachers:
Almogi any object can be made
from sait/flour dough, but for some
starter ideas, see the article ‘'The
Tweive Gifts of Chrisimas” in the
December ‘80 issue of Early
Years.)

¢ Create a dispiay ares for their
child’s artwork. The refrigerator
door, or any door, a shelf or wal
are possibiiities. They can print the
child's name in large letters on
paper or carghoard and post it in
the diepiay ares.

Crestive Dramatics. Children
grow through opportunities 10 ect
out their fantasies. Heip perents
reslize what a grest source they
are for stimulating their chiid's
imagination,
Parents can:

© Set up = dress-up aree in thelr




by actir.3 out different characters,
re-enacting scenes from television
programs, guessing the actions of
animals, etc.

® Encourage a8/l creative en-
deavors.

Singing. Children (and parents)
usually enjoy singing—an outlet for
seli-expression that should be en-
couraged.

Parents can:

o Sing familiar songs to their
child. Children enjoy lstening to
their parents sing and it encour-
agec them to explore their own
voices.

® Look in their library's coliec-
tion of records or in a music store
for coliections of children’s songs
for the home. Bookstores t0o, often
have collections of appropriate
songs. One suggestion is the re-
cording Mockingbird Flight, avail-

able fromThe Economy Company,
1801 North Walnut, P.0O. Box

25308, Okishoma City, Ok. 73125.

© Encourage their child 1o create

new melodies, sdding original

lyrics or nonsense syliables 1o the

invented tunes. They might even try

some spontaneous composition

| with their chiid and create melodies
| for familiar nursery rhymes.

Movement and Rhythmic Activi-
es. Let parents know that formal

T UP

dance instruction is not the only
way to sncourage self-expression
through dance. Cnildren can learn
10 expiore their life spaces by mov-
ing in new ways in the informality of
their ovn homes,
Parents can:

® Heip their child im:iate animals
by asking them 1o walk like an ele-

¢ Help

parents
become
aware of
the value
of every-
day ex-
periences
in the
home
ond com-
munity.? 9

phant, kangaroo or bear or move
Wike a caterpillar, snake, fish, etc,
Parents can move with their child
as he or she acts out trees moving
in the wind, a kite flying in the
breeze. a bee searching for honey,
olc

® Move to a rhythm with their
chiid. They can make rhythm in-
struments from cardboard boxes,
broomsticks, plastic or metal food

containers. They can just tum on
the radio and move to ditferent
kinds of music.

® Heip their child create dances
fo music. Chiidren can begin by
imitating dancers on felevision or
by creating original dances. Using
long scarves or lengths of soft,
floaty materiais for props aiso heips
motivate creative dance.

Reading. Many parents read aloud
to their children and the impor-
tance of this practice cannot be
over-emphasized. The home is the
major source of motivation for
reading.
Parents can; ]
® Have as many books in the
home as they can afford. Books
need not be costly 10 be useful.
They can glean a wide seilection of

“titles from discount stores or

garage sales.

® Read aloud for as many. min-
utes each day as their schedule
permits and read some of the
books over and over again in re-
sponse to their child’s requests.

® Read their own books, papers,
or magazines in front of their child
lor chiidren need to see that adults
enjoy reading.

® Retell gtories they've heard or
have toid to their child. Parents can
tel these stories over and over
agsin fo their child if interest Is
shown. They might even ask other
family members suc“ as grand-
pearents or uncies and aunts to tel!
their child stories they know.

Writing. Children can learn much
about our written language through
seeing adults write. Many common
writing activities that occur daily in
the home help chiidren understand
that writing is actually talk written
down,

Parents can:

o Let their child see them write
and draw attention to the way they
make shopping lists, write letters,
make out checks, etic.

® Print family members’ first

Contnued on page 84 27
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TALK, TALK
Contnued from page 27

names on paoer for their child to
see and attach the names 10 the
retngerator door or in some other
prominent pisce.

© Record what their child says.
For example, after a trip to the
supermarket or department store
or other activity such as atrip to the
Circus or 0o, parents can ask their
child 10 tell apout the activity and
then write what he says. Parents
can then display their stones.

“Experience” Words. Having ali
kinds of experiences helps in-
crease a child's vocabulary. Help
parents bacome aware of the vaiue
of these everyday experiences in
the home and community.

Parents can:

® Take their child to the places
they usually frequent in therr com-
munity. They can t2': sbout the
things and occurrences commonly
seen at the hardware store, super-
market, City hati, etc.

® Go on as many farmly outings
s possibie 1o places like the park,
200, hbrary, museum, circus, etc.,
and then talk about these experi-
ences and discuss them for as long
as the child shows interest.

‘The activities we've listed are
only a few of the ways parents can
promote communication growth—
you might aiso want to look into a
grest book on this topic written by
Ciaryce and Rosch Van Alien titled,
Language Experience Activities
(Houghton Miffiin, 2 Park Street,
Boston, Ma. 02107).

Parents will be sure to weicome
these suggestions and everyone—
parent, teacher and child--will
share in the positive results.

Reprinted with permission of the Publisher, Early Years, Inc., Westport, -
CT 06880. From the January 1981 issue of Early Years.
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From Preschool Leadership. October 1978.

Cognitive
Develo
What Is

Sybil Waldrop

(11 b,c,d, e f,g....” sings five-year-old Eric, as

¢ he waits his turn to go down the slide. And this
is not all he can do. He can count to one hundred, identify
colors, and point to a pink spot on tke globe and say: “This
is Texas. My grandmother lives bere.”

To the unknowing observer, it appears that Eric is
maturing early in the area of cognitive development. What
Eric demonstrates through his repertoire of verbal skills
is not his superior cogniti' : level. Rather, he demonstrates
the fact that his language ability far exceeds his cognitive
ability.

Cognitive development is often confused with learning
specific skills and isolated pieces of information which
Eric’s behavior exemplifies. Cogritive development is not
reduced, on the one hand, to leaning the th~ee R’'s; nor
is it equated with the growth that occurs during a child’s
spontaneous play.

© 1978 The Sunday School Board of the
Southern Baptist Convention. All rights reserved. Used by permission.

Cognitive

ment:
9

Cognitive development, much more broad and compre-
hensive than either o: these views, refers to intellectual
capacity. It can be defined as growth in the ability to
manipulate and process the information which one ac-
quires.

Significantly more important than the ability to quote
facts is the ability to think and solve problems. An old
saying expresses this with great po‘ency: “Give me a fish,
and I eat fur a day. Teach me to fish, and I eat for a
lifetime.”

Dr. Benjamin Bloom of the University of Chicago, after

_ summarizing voluminous research, has amazed us with

the fact that the child develops approximately half of his
intellectuality [cognitive - ~wth] by the age of four. By the
time the child is six, he has ueveloped about two-thirds of
the intelligence which he will have as an adult. Bloom’s
evidence supports the conclusion that the environment

Living with Preschoolers
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has maximum impact on a characteristic during the pe-
riod of its most rapid growth.?

In view of this startling information, what do marents
and teachers need to know about how thinking develops?

The work of the Swiss psychologist, Piaget, provides the
best source for the answer to this question. After years of
reputable research, Piaget nas discovered that there are
four stages of cognitive development: sensorimotor (birth
until about eighteen months), preoperational thinking
(eighteen months through seven years), concrete opera-
tional (seven through eleven years), and formal operations
(eleven years on). The ages are merely suggestive. Each
person progresses through the stages in the order given,
" each at his own rate. A stage cannot be skipped.

The sensorimotor period is foundational to later devel-
opment. The major tasks of this period are as the name
implies—to gain control over the physical body (motor
development) and to enrich the menta! structures with
numerous and meaningful sights, sounds, textures, fla-
vors, and fragrances (sensory development). Through
many experiences with real objects and people, the child
learns that objects exist even when they are removed from
sight. The child who cries when his mother leaves him
illustrates this milestone in development. This means that
the child has a mental representation of an object. The
onset of object permanence and the increased use of lan-
guage signal the transition to the preoperational stage

During this second stage in which most kindergartners
are classified, thinking is limited and illogical and unlike
sdult thinking.

Remember five-year-old Eric who was singing the al-
phabet? Let's take a look as he performs # typical thinking
task.

Mr. Wall makes two rows of five pennies each, one right
under the other. Eric understands that each of, the two
. rows has five pennies.

As Eric watches, Mr. Wall spreads the pennies in the
bottom row. Then he inquires, “Now, do the two rows
have the same number of pennies or does one row have
more than the other?”

Eric readily responds as he points to the bottom row.
“This row has more because it is longer.”

This reply classifies his thinking as preoperational. He
can count the five pennies in each row. He can match a
penny in one row with a peany ir. the other—s skill which
we label as one-to-one correspondence. But Eric does not
have the concept of numbers. When the row looks longer,
Eric thinks that there are more pennies in it.

Correcting his incorrect answer will only confuse him.
He is bound by what he sees. Seeing is believing. He
centers his thinking on what at the time is the most out-
standing variable—the length of the rows.

A teacher might force him to verbalize a right answer
to this particular task, but cannot change his thinking.
Thunking grows with many experiences and through trial
and error, not through logic. Thinking cannot be rvzhed.

The child in this stage is egocentric; that is, his behavior

April, May, june 1980

and his thinking are from his own point of view. This
means that the child is self-centered, not selfish. He simply
cannot at this level of thinking put himself in the place of
another.

Rhouda knows her right hand and her left hand Stand
her in front of ancther child face-to-face and ask, ““Show
me Carla’s right hand.” Rhonda will reach with her right
hand and touch the hand immediately in front of it (the
left hand of the other person). She cannot mentally put
herself in the other person’s position. In her own thinking,
she has given the right response. To correct her would
merely cause her to distrust her thinking.

During group time when Korey stands up in front of
others so that he can see better, he is totally unaware that
he is pr venting others from seeing. Korey will gradually
learn to put himself in <omeone’s place as he experiences
what happens when someone stands in front of him and
as his teacher patiently and persistently says such things
as: “Korey, you can sit here and see. Chris can't see when
you stand in front of him.”

Such behavior on the part of the child, sometimes mis-
taken for moral badness, is simply a reflection of his imma-
ture thinking.

To expect a child to abide by the Golden Rule which
requires thinking from another’s point of view and re-
sponding accordingly would be uareasonable at tiis stage
of cogniti*- *  ‘~pment.

The .nild can deal with abstractions only as
they a.- .. u: physical terms. Consider all the abstrac-
tions which teachers unjustly impose on young children.
Note the abstract words in the Pledge of Allegiance. One
of the abstractions does have a physical symbol, but try
explaining flag to a preschooler. The child puts the only
meaning he knows into unknown words. Listen as chil-
dren say the Pledge of Allegiance. Instead of the child
scying, “liberty and justice for all,” you might hear him
say, “liver and juice for all.”

Tle preschooler is literal minded. Just think of the
mental pictures he has when he hears: “You are going to
catch a cold.” “Follow the Golden Rule.” “Get on the
ball.”

Through many and varied encounters with people,
things, and events, the child adds to his thinking power.
A child can only take in information which is similar to
what he already knows and understands. As he adapts
what he knows to make room for the new information, he
increases his cognitive ability. Respect these facts of learn-
ing. “Teach him to fish. .. . "

m Joseph Brags. Learning and Growing (Prentice-Hall inc . Engicaood Ciifts.

New Jersey. 1976). p 12
"Mays Pines. Revolution in Learming (Harper & Row. Publshers, New York. 1967). p 32

This srticle was reprinted from Preschoo! Leadership. Ociober 1978 € Copynght 1978,
The Sunday School Board of the Southern Bapust Convention All nghts reserved

Mrs. Waldrop is supervisor of the Preschool Curriculum Section,
Sunday School Department, The Sunday Schoo' *oard. Nash-
ville, Tennessee.
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Children as Active Learness

Cognitive Language Skills

Developing the Writing
of Preschoolers

YETTA M. GOODMAN
In Educational Horszons

LAS teachers and rescarchers of
the very young, we have assumed
that learning to read and write are
activities that take place in school
and have to be directly taught. The
beginnings of the human infant’s
discovery of the writing system
have been destroyed, belittled, or
ignored. Those who believe that
children actively control their own
learning, that preschool play is sig-
nificant to the conceptual and hn-
guistic development of children,
and that children wonder about and
solve the puzzles that are pazt of
their daily lives should have real-
ized that children are also actively
involved in learning to read and
write.

I place the principles of the writ-
ing system that children discover,
develop, and learn to control into
three categories:

1. Functional principles develop
as children solve the problem of
how writing is used and the pur-
poses and significance that writing
serves for themselves and others.
The development of the functional
principles will be influenced by the
values connected to writing in their
everyday lives as well as the child's
needs for written language.

2. Linguistic principles develop

APRIL 1986

as children solve the problem of
how written language is organized
in order to have shared meanings in
the culture. This.includes the ex-
plorationof the orthugraphic, graph-
ophonic, syntactic, and pragmatic
rules of written language

3. Relational principles develop
as children solve the problem of
what written language coines to
mean. Children come to understand
how written language represents
the ideas and concepts people have,
the objects in the real world, and
oral languages in the culture

These principles develop in con-
cert with each other. Children learn
these principles as they actively
participate in daily literacy events.
As they make these discoveries,
children test out many hypotheses
and discard earlier conclusions. Itis
their active participation in the
complex interrelationships between
context and language that makes
learning to read and write easy.

Yetta M. Goodman is Professor of
Edwcation and Co-Director, Pro-
gram in Language and Literacy,
University of Arizona, Tucson.
Condensed from Educational Hori-
zons, LXi1V (Fall 1985), 17-21.
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These interrelationships provide
supportive and rich cues from
which learners select the most
meaningful.

Aschildren are immersed in writ-
ing and reading experience, they
explote functional principles of
writing development by asking
themselves why people write and
what purposes writing serves.

Jill, age four, knows that by put-
ting a sign—MNSRS DNJROS
KEPE AWT ("Monsters—Danger-
ous—Keep Out”")—on her bedroom
door, she is able to get back at her
older sisters who never let her play
with them when they have friends
over. Five-year-old Geoff drew a
picture of a truck including the let-
ters AP on its side: "That tells you
don’t go near that truck ‘cause
there’'s 2 monster in there. He's
guing 1o eat you.”

Both children, aware that writ-
ten lunguage serves to contrul the
behavior of others, found ways to
represent such functions by pusting
signs to tell people what to do. At
the same time, they displayed the
linguistic principles they are explor-
ing. Jill, knowing the alphabetic
principles of English and which
consonants represent whichso. s,
has developed knowledge about the
use uf sume vowels and understands
the concept of word boundaries
through conventional spacing be-
tween words. Geoff knew that he
could assign meaning to a particu-
lar form in his picture. Children
I=arn, also, that written language is
used when face-to-face communica-
tion is not possible.

. As children develop independ-
ence in their reading and writing,
their productions often look less
conventional than they were when
teachers or parents helped them
(by dictating letters with correct
spelling for the children to write
down, for example). However,
these productions reflect important
moments in writing development.
Development does not always result
in a better product. It is related to
the ability to generate a message
that shows that the writer is in con-
trol and is exploring ways of ex-
pressing meaning.

Writing and Drawing

Some two-year-olds develop ways
to identify their pictures and their
poussessions (four vertical strokes
may represent a child's name, for
example). By age four, some chil-
dren learn that they can write their
own true or imagined narratives, or
those they have had told or read to
them. Often, these stories will be
accompanied by drawings. Early in
the development of this function,
the writing may not be visible but
may be buried under pictures. The
child may write something and
then move to drawing, incorporat-
ing the writing into the picture.

Children often write captions to
explain their drawings. Holly has
written the word z0o under her pic-
ture of a lion in a cage. On the next
line, she writes the letter L. She
then says out loud to no one in par-
ticular, "How do you write 1’7"
(making the sound of | as in /ion).
Andrea replies, “Apple . . . A”

APRIL 1986

Reprinted by permission of Yetta M. Goodman

and Educational Horizons.
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(naming the letter), and Holly re-
sponds, “Andrea . .. A" (also nam-
ing the letter), and writes N next to
the L, to represent lion. This talk
about language is evidence of both
girls” linguistic knowledge. Al-
though some researchers are recom-
mending that such linguistic knowl-
edge be explicitly taught, careful
observation reveals that all chil-
dren discuss their reading and writ-
ing in the context in which it
occurs, especially when they have
reason to explore issues, as these
kindergartners were doing. Chil-
dren also learn that written lan-
guage can be used so that some-
thing won't be forgotten: They
leave their parents a note when
they gooutside or write themselves
a note to remember important
things.

Exploring Conventions

As children learn sbout che func-
tions of writing, they also begin !
wonder sbout how written languay
is organized in order to commun
cate. They learn thet written laa-
guage takes certain forms, goes in a
particular direction, has spelling
and punctuation conventions, and
has syntactic, semantic, and prag-
matic rules that in some contexts
may be similar to the rules of oral
language but in others are different.
Children’s early atccempts at writing
resemble adult cursive forms
(though their letters closely resem-
ble capitals), and their control over
the horizen-al direction is almost
universa!. L.i.'dren who grow up
with other forms of writing pro-

THE EDUCATION DIGeST

duce letterlike forms that resemble
the orthographic system in their
culture, and they write in the direc-
tion most conventional for their cul-
ture.

The more that children use writ-
ten language that makes use of
punctuation for purposes that make
sense to them, the grea*-r their
control over punctuation ,.ecomes.
Provided with a supportive envi-
ronment, children will explore and
invent punctuation. Evidence sug-
gests that children develop ortho-
graphic principles as much through
reading as through writing.

The syntactic and semantic prin-
ciples children lear~ also dependon
their participatior. :n functions of
writing. Many syntactic features of
written English do not occur inoral
languge. Early in their writing, chil-
dren begin to show control over the
principle that some morphemic
endings (such as -ed on verbs) a-e
kept the same regardless of the
phonological composition. As chil-
dren develop their principles about
written language, they also develop
the notion that in particular set-
tines some principles are more sig-
nificant than others. Use of phono-
logical cues in English spelling has
to move toward an awareness of
spelling patterns much more com-
plex than simple sound-letter cor-
respondence.

It has been suggested that chil-
dren move from viewing larguage
as logographic, where printed sym-
bols are idea units, to thinkinp
about language as if it were syllabic,
before they consider the alphabetic

prinaiple 1believe that the influen-
ces from the visual aspects of the
orchog.aphic system may develop
pricr to the emergence of the rela-
tionship between oral and written
language. | have studied children
who look at the box of raisin bran
and say, “That says ‘cereal.” When
asked, "Can you show me where it
says ‘cereal,” they point to each line
of prominent print on the box and
hold onto the word cereal orally
until they have finished pointing.
As children explore the syllabic
nature of writien language, they
beginto show awareness of English
as an alphabetic system. This is
reflected in their invented spellings.

Applicstions

For teachers, curriculum, and
schools, this information means
that:

@ lcis important £~ all concerned
with literacy de ient to be-
come observan aa: hildren
know about written language.

¢ It is necessary to respect chi!-
dren’s capacity to learn written lan-
guage and to chserve developmen-
tal signposts, which often include
nonconventional forms, as evidence
of continuous development.

¢ Intuitions about the develop-
ment of programs such as language
experience, individualized reading,
literature-based programs, integrat-
cd curriculum, shared book expe-
riences, and whole-language pro-
grams have been based on theories
that are now supported by research.

¢ Children develop language as
they use it, in at least three ways:

PRESCHOOLERS  WRITING 47

1. Langnage learning. Whenever
children use reading and writing,
their opportunities for continuous
growth and flexibility in reading
and writing are expanded. Reading
provides interesting aid new ways
to express different ideas. Writing
provides opjortunities to discover
its impact and power—ways to use
writing to influence others.

2. Learning throsgh langmage.
Language is notanend initself. It is
used to read about important issues
in the worid and to respond tothem
by writing and exploring personal
opinions. Reading and writing
about math, science, art, and music
allow scudents to wonder about the
mysteries of the world and explore
the principles of different subject
areas. Reading provides opportuni-
ties to travel to far slaces and 10
distant times. Wri.ing provides
ways todiagram problems, to record
events, to suggest ways todo things,
to label and categorize objects and
events important to the learner.

3. Learning about langsage. As
children read and write, they begin
to ask questions and think about
language itself. They inquire into
language as an object of study.

Organizing classrooms, schools,
and curriculum so that students
have many opportunities to read
and write for real and personal
purposes, to solve personal and
social problems, to ask questions
and find ways to seek the answers,
to enjoy and explore the world of
literature allows them :0 use lan-
guage to allow the three kinds of
learning to take place. 8]

APRIL 1988
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Cognitive Language Skills

Judith A. Schickedanz

“Please Read That Story Again!”
Exploring Relationships Between Story Reading

and Learning to Read

If a child has ever asked you to reread a favorite story, then you .nay find
Yourself rereading this article—it’s just for you!

In searching for explanations for why
some children learn to read without appar-
ent difficulty early in elementary school
while others do not, reading researchers
have looked at children’s expenences at
home, prior to school entrance. A common
finding in this research has been that chil-
dren who learn to read easily in school are
the same children whose parents have read
to them at home (Durkin 1966; Sakamoto
1977; Sheldon and Carrillo 1952; Sutton
1964). Because the evidence from this re-
search is correlational, we cannot be certain
whether it is the story reading itself or some
vtner associai« J factor that helps these chil-
dren learn to read. Mevertheless, reading
to young children is otien recommended
as a critical experience, and parents and
teachers alike are encouraged to read to
children as often as they can (Department
of Education and Science 1975; Durkin
1970).

Surprisuigty though, parents and teach-

ers rarely ask why they should read to chil-
dren. Perhaps the question never arises
because it makes such good sense that
reading to children should be related to
later reading ability. It is important, how-
ever, to know why reading to children
makes a difference because unless we can
answer this question, we have little to
guide us in determining ..ow best to read

to young children, or in d. ciding what ad-
ditional experiences we might provide to
help children learn to read.

In this article, some of the common ex-
planations for the effects of story reading
will be discussed, and an alternative exp!a-
nation, along wi. mplications for class-
100m practices, will be presented.

Common Theoretical Explanations

Several theoretical explanations for the
cbserved relationship between extensive
story reading at home and later reading
achievement can be found, including:

® ldentification and social-learning
modeling: Children are thought to adopt
behaviors of the parent because they wish
to become like the parent. If parents read
in th.e presence of their children, their chil-
dren are likely to try to read, too (Elkind
1974; Gordon 1976).

® Direct reinforcement: Children are
thought to-receive many reinforcements in

Judith A. Schickedanz, Ph.D., is Assistant
Professor, Early Childhood Education, De-
partme.it of Childhood and Curriculum,
Boston University, Bostor:, Massachusetts.
She is a former teacher of preschool chil-
dren.

YOUNG CHILDREN
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the reading situation (e.g ., attention, phys-
ical contact, verbal praise). Because of this
positive reinforcement children are
thought to approach reading situations ‘as
a way to maintain reinforcement obtained
there. In time, the reading situation itself
would become reinforcing. Helping chil-
dren learn to “love” books or to develop
an “enjoyment” of books as preparation
for later reading instruction seems to be
based in part on this explanation (Durkin
1970; Flood 1977).

¢ Emotional security and confidence:
The wasrmth of the story reading situation,
as well as the generally positive affective
climate created by parents when they read
to their children, is thought to support the
child’s emotional well-being, an. ‘o build
his or her confidence. Tnerefore, children
approach the reading situation berause
they have developed good feclings about
reading and are not afraid of it (Department
of Education and Science 1975).

® Language development: The reading
process is viewed here as basically a lan-
guage-prediction process. The language
learned from the storics themselves, as well
as from discussions of the stories with par-
ents, is assumed to make it easier for chil-
dren to learn to read (Durkin 1970; Flood
1977; Smith 1977; Olson 1977).

® Book knowledge and knowledge of
reading: Children are thought to gain basic
understandings such as “books have be-
ginnings and endings,” “'print is read from
left to right,” ““when one reads, one says
what is printed in the book,” etc. (Durkin
1970).

Inadequacy of Common Explanations

Most of the common explanations for
why reading to children should be benefi-
cial are based on, or are at least consistent
with, a learning theory mndel of leaming.
Specifically, the first three explanations
stress the importance of motivation and re-
inforcement derived externally from the
learning act itself. In addition, they assume
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that story reading serves as preparation for
instruction in reading that is to occur at
some later time, not that it is itself a situa-
tion in which actual instruction can and
does occur.

This “readiness” view of story reading is
ronsistert with a learning theory model:
Learning is viewed as linear or additive,
accruing slowly, bit by bit through the es-
tablishment of “associations” or “bonds.”
In a learning theory model, the story read-
ing situation would probably not even be
suspected as a possidle source of actual
reading skills, because it would be viewed
as too complex, disorganized, and unstruc-
tured for such learning to occur. It is not
surprising, therefore, that benefits from the
experience have been assumed by many to
be ones that render the child r <eptive to
and motivated for actual reading instruc-
tion that wiil take place later in school.

The language explanatior assumes that
reading is primarily a language process.
While there 3 wide support for t.is view,
even its most ardent advocates do not say
language is all there is to reading. Good-
man and Goodman (1977), for example,
suggest that readers use three systems:
grammatical, semantic, and graphophonic.
While tie language explanation does as-
sume that children learn something about
the reading process itself from being read
to, it siresses only the contributions to the
grammatical and semantic systems. Be-
cause there is evidence that children can
also learn letter-sound associatinns primar-
ilv from story reading experiences (Forester
1977), the language explanation is incom-

. piete.

The book knowledge and knowiedge of
reading explanation, like the language ex-
planation, is different from the others in
that it suggests that children learn some-
thing about reading from the story reading
situation itself. This explanation, however,
is rarely extensively developed. Authors
only mention it, and then stress the affec-
tive e!fects of story reading through com-
ments, such as, “Reading to children is
¢ imarily for enjoyment, and anything that
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detracts from that goal should be by-
passed” (Durkin 1970, p. 84). Yet, itis pre-
cisely this last, less well-developed expla-
nation that may be particularly interesting
and fruitful to explore, because it is consis-
tent with cognitive theory.

A Cognitive Explanation for the
Effects of Story Reading

A cognitive explanation focuses on the
story reading situation itself as a source of
data from which children construct *:nowl-
edge about rules that govern the reading
process. In a cognitive theory of learning,
the learner is viewed as active, both in
terms of motivation and construction of
knowledge. Learning is conceived struc-
turally as schemes or representations of ex-
periences that become reorganized and
more highly differentiated ac learning
progresses (Piaget 1963). Access to complex
raw data, or what teachers call “’real expe-
riences,” is necessary for a learner to de-
velop schemes.

Reinforcement in the cognitive model is
thought to be ““inherent in the act of infor-
metion-processing itself* (Hunt 1965). The
chil¢ engages in activities not for the pur-
pose <f gaining external reinforcement
(e.g., prais> attention, affeziion) but be-
cause he or she finds tne activities interest-
ing.

What data about reading are made avail-
able in t-- story reading situation? What
schemes might children construct? How
might early schemes become reorganized
into more complex schemes?

With respect to the development of
knowledge about letter-sound associa-
tions, for example, schemes might develop
as follows:

Scheme I: Memorized Story Line

In the story reading situation, the reader
makes the story line accessible to the child.
When the same story is repeated many
times (which usually happens), children

50

learn it “’by heart.” Learning stories ‘‘by
heart” when they are read can be viewed as
a r.ognitive scheme. The scheme is not the
story line of an individual story but the
general idea that story lines can be
remembered, and general strategies for
doing this. Children would then apply this
scheme to several, or even many, books that
they could learn by heart.”

Scheme I!I: Locating Print in Books

The story reading situation also helps

children locate print in books. Sometimes

- parents point out words to their children as
they read them stories. Even if they do not,
children can probably learn which words
appear on particular pages through
observing when the parent says certain
words. In addition, children’s ‘by heart”
versions of the story line include not only
the words b it the phrasing of the story,
which thev may be able to associate with the

. turning of pages. These associations would
help them “line up™ their “by heart”
rendition of the stcry with the words
printed in the bock. Children probably also
associate picturcs with certain words that
have been read. They know that when the
parents say a certain line, a certain picture
appears on the page. The picture can then
be used to locate the page where a sart of
the story line that the child knows is
printed.

In all of these ways, children probably can
determine what the printed words in a book
say, and they can then become familiar with
how the words look. “Reading’’ at this point
might be “’by sight,” while earlier it would
have been “by heart.”

Scheme 111: Matching Letters and Sounds

Once the child know's the story “by
heart.” and also know's the same printad
words by sight,”” he or she can observe
letter-sound correspondence. A third
scheme. consisting of the general idea that
there is a rattern or some regularity in the
correspondence between letters and sounds
might possibly develop as a uence.
When a certain degree of learning of this
kind has taken place, “reading” using
phonics rules can occur.

1t should be noted that Scheme 111
involves a unique interaction between the
child and a book, and does not involve a
story reader. Scheme 111, however, isa
product of two earlier schomes that are
dependent on the story reader.
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Each of the above schemes could be ex-
pected to take considerable time and ex-
perience to develop. The reader need only
consider the fact that it takes an infant
about two years to develop a complete con-
cept of the object (Piaget 1963) and about
six years to develop cor:cepts of conserva-
tion, classification, and seriation (Inhelder
and Piaget 1964; Piaget 1965) to appreciate
how long it might take a child to develop
an understanding of letter-sound associa-
tions.

Implications of the Cognitive Model for
Classroom Practice

If knowledge of letter-sound ascociations
can be constructed by children in a fashion
similar to that proposed above, then some
ways of reading to children should be more
effective than others. Suggestions for pos-
sible effective techniques follow.

® Story reading, to b. most effective,
should take place in a situation that allows
the child to see the print in the book. Read-
ing stories to large groups of children, or
even to relatively small groups (six to eight
children), may not give the access to print
needed to learn words by sight.”

® Tuming the pages of the book may
help children learn the phrasing of the
story, which may, in turn, help them match
their “by heart” story line with the printed
words in the book. This may be one strat-
egy children use to learn words ’by sight.”
Again, individual or very small group story
reading situations would be necessary.

® The same story should be read to chil-
dren many times because repetition is re-
quired for construction of the story line.
The amount of repetition aecessary for in-
dividual children to construct the story
lines of a particular book would be expected
to vary. The “match” betweon the linguis-
tic abilities of a child and the language in
the book may determine in part how much
repetition is required. The experiences a
child brings to the Yook would surely also
influence the child’s comprehension of
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what it says, and this, too, would probably
play a part in determining the amount of
repetition necessary for a child to construct
the story line by heart.”

It would be important, then, to pay par-
ticularly close attention to children’s pleas
to hear a particular story and to read it
again. It is impossible to exhibit this kind
of responsiveness when reading to a group
of children, because children are different;
the book one child wants and needs to hear
may nct be at all suitable for the others.
Ag: hen, reading to individual and
sm ‘ups of children would seem to be
Ir wic wiore effective.

® Adults should point out, at least oc-
casionally, where in the book words that
“say” what they are reading appear.
Aduits should probably also pose ques-
tions to the child, such as, “Where do you
think it says, ‘'MEEOW!’ on this page?” or
“Where do you think it says, ‘Will you
please come to my birthday party, Peter?’
on this page?” Obviously, children would
need to be very close to the book to become
involved in answering such questions.

® Listening posts may e used most ef-
fectively when children iave individual
books of the stories they hear to follow
along in.

® Children would need free access to
books that are read to them at times in
addition to the story reading time itself.
Such access would’ be critical for children
to practice matching their “‘by heart” story
lines with printed words, and for integrat-
ing their “by heart” and “by sight” ver-
sions to abstract rules about letter-sound
associations. Mere access to books that
have not been read may not be particularly
useful, and no access to books that have
been read would limit learning terribly.

® Observation lists us. d to keep records
of children’s progress should include items
such as the following:
—Child chooses frequently to look at
storybooks during a free-choice activity
period.
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~Child asks adult to reread stories often.

—Child pretends to read familiar stories to
him- or herself, to other children, or to
stuffed animals and dolls.

~—Child corrects the adult when he or she
alters the story line of a familiar story.

—Child turns pages for adult reader on the
basis of phrasing clues only.

—Child asks what the words in a favorite

storybook say.

® Teachers should encourage children
to compose stories that the teacher can
write down. These experience stories
would be easy for childrer to read “by
heart” because they composed them.
Stories of individual children, rather than
total-group experience charts, are likely to
be more effective in promoting the devel-
opment of schemes described above.

Summary and Conclusions

If the view presented describes with
reasonable acc racy what indeed does oc-
cur, then it is clear that the how of story
reading is critically important. Even pro-
grams in which story reading occurs on a
daily basis may not be very effective if the
stories are alvsays read to the entire group
or if the sam< books are not frequently re-
peated or if children do not have access to
books that are read.

The éffects of story reading at home may
be quite strong, while the effects of even
frequent story reading at school may not
be. At home, the child is usually on the
reader’s lap where he or she can see the
print and turn the pages of the book: in the
classroom children often are seated far
from the book in grcups of twenty or more,
a situation that limits both physical and
visual contact with the book. . * “.ome, the
child usually chooses the books to be read,
thus ensuring repeated access to tne same
books; in the classroom children often do
not select the books that are read to them.
At home, a child has easy access to his or

“ her storybooks at other times than when
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the parent is reading; unfortunately, at
school there is often only a short time when
children have access to books. In far too
marv classrooms, books are kept high on
shelves or on the teacher’s desk, out of the
children’s reach.

The issue of whether or not young chil-
dren should be taught “reading skills” also
emerges out of this discussion. The real
issue is not whether children do or do not
need to learn reading skills, but rather, how
children come to know the skills that in-
deed are necessary if they are to learn how
to read. In a learning theory model, the
teacher teaches the skills directly, in one
way or another. In a cognitive approach,
teachers provide experiences that make
knowledge about the reading process ac-
cessible to children who are thought liter-
ally to construct the skills for themselves.
While skills are not directly taught, teach-
ers must pay close attention to the kinds
of experiences that are provided.

The cognitive model also suggests pos-
s.ble reiredial procedures for children who
eacounte, difficulty in the elementary
school. A direct skill-teaching situation
may be successful with children who have
had all the necessary experiential back-
ground, such as h-ving been read to at
home by their parents, before they are
taught to read in the school situation. They
probably already know, at least on an in-
tuitive level, the very skills that thev are
being “taught,” and have learned to use
others as well. Thus, they master the pho-
nics training quickly. Because these chil-
dren are often the best readers, teachers
believe erroneously tnat it is the phonics
training that is responsible.

Children without this background, how-
ever, may become terribly lost, not xnow-
ing the source of these rules. For these
children, the cognitive model wouid pre-
dict that no amount cf phonics drill or train-
ing wouid be effective, not because it is too
“hard” or “advanced,” but because the in-
formation is too simple, i.e., data-starved.
It is isolated from the data-rich context of
real reading materials.

YOUNG CHILDREN
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Children experiencing this difficulty mav
profit from the procedure found to be ef-
fective by Chomsky (1975). She was able
to help four third graders who were having
great difficulty learning to read, despite
hours of phonics drill, by having them
memorize storybooks! Although she attrib-
uted her success to the confidence gained
by the children in their ability to read, it

might also have been due to the knowledge

of the reading process itself obtained in the
story reading situation described above.

Some possible directions for research are
also suggested. We need answers to the
question: “What does reading look like be-
fore we recognize it as ‘real’ reading?”’ We
know what behavio ; are typical of young
children on tasks of conservation and clas-
sification, for exaraple, and we know how
these behaviors change qualitatively over
time. But we do not have comparable de-
scriptions of behavior for early reading.

Instead, we have knowledge about chil-
dren’s ability to recognize or manipulate
isolated elvments thought to be related to the
reading process (e.g., alphabet recogni-
tion, recognition of rhyming words, etc.).
This is very different from krowing how
they understand the process of reading as
a whole. To use mathematics as an exam-
ple, it is the difference between knowing
that a child can recognize the numerals one
through nine and knowing the child still
. confuses sp2ce with number (says there are
more cubes in a row when they are spread
out than when they are close together).
These two pieces of information are likely
to lead us to different conclusions if we are
trying to determine if such a child is
“ready” for instruction in operations on
number, e.g., addition, subtraction, etc.
They become critical in determining how
we might attempt to help such a child come
to understand addition.

The few researchers who have suggested
that cognitive skills are involvedin learning
to read (Dimitrovsky and Almy 1975; El-
kind 1974) have assumed that these consist
of the logico-mathematical concepts of co 1
servation and classification. What I am sug-
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gesting is that structures unique to reading
might also develop. The schemes outlined
above might possibly be examples of chil-
dren’s early understandings of the reading
process. Of course, any theoretically-based
hypotheses such as those suggested above

" need rigorous empirical confirmation.

Finally, the discussion presented here
provides an interesting basis for specula-
tion about the relationship between affect
and cognition. If the story reading experi-
ence is to result in the cognitive leamnings
outlined above, a closeniess between the
adult reader and the child is required. In
other words, a story reading situation that
is loaded with positive affect (e.g., individ-
ual attention, physical contact, verbal
praise, etc.) is the same situation that is
loaded with information for the child. Part
of the “loading”” no doubt results because
the adult is in a situation where he or she
can be résponsive to an individual child’s
behavior. The aduli can be directed by the
child to back up or to go forward, to repeat,
to answer questions, and so on,

It may be that a child’s affective tie to an
adult is influenced by the adult’s respon-
siveness to the child’s cognitive needs. It
has been well-documented in relation to
infants, for example, that they like best
those adults who are most responsive, i.e.,
who play with them, etc. (Rheingold 1956;
Schaffer and Emerson 1964). It has been
suggested by others that infants may like
these adults best because they know that
with them around they can get interesting
things to happen (Schickedanz and Gold-
stein 1977).

Affect and cognition, then, may truly in-
teract with each other. If this conception is
at all accurate, ideas such as “we should
limit goals of the preschool to emotional
development and leave cognitive devel-
opment to the elementary school” need t

0
be reconsidered v

Preparation of this article was supported in part
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Cognitive Language Skills

Reading Readiness

Aspeets Overlooked In Structured Readiness
Programs and Workbooks

Nancy K. Carver

During the 1960s a concern for the causes of
schoul fail .» promptec an emphasis on the for-
mal ceack.nz of leceers, phonus. numbcrs and
ocher skills and knowledee choughe to be im-
porednt to success in rcading (Rudolph and
Cohen, 198 ). With this curn toward academ-
ics. many kindergarten teachers began to rely
on structured commercial workbooks as the
mainseay of thor reading readiness prowrams.

Lass (1953, ~p. 511-15) ppropristely soints
out that.

Wha- 5 reamzec M ranness proerams ma be
IRUTC CINCEIE Tl Wabdl .+ IvEssdfy 0 pecIn read-
e Phomeme scementaton. ravme Lientincatwon.,
4nd shane compieton are thres sialls sound n mose
Feadiniess proceams whsch mav be aatheune tor some
Preschoorts Shorcover. these saills ane unnecessary
IWF JAUBEING 5 FATNET jafits SICNE Vi abulam and se
W0 ORI TR UNPORLAnt e ifferent.ate as
SaLatin e 079 does. detween skl e csaan " rCai-
INg 4nd those rEQuIrY 107 Sucess 1n 10rmu reading
proveams It such differences are sseninane. o
aminatson of current school mcth.xis s warraneed.

Endless workbook pages and drills on gra-
pheme-phoneme correspondence. rhyming
words. sequencing. tracing, copving and
matching do not provide prereaders wich a foun-
datwn for understanding and enyiving the read-
ing process. When seructured programs and
workbooks are used at any level. it often means
thar reading becomes 4 serics of segmented
skills lessons rather chan 4 thinking acuvicy
iavolving meaningful language and associa-
tions. It is imperacive chat ceachers provide spe-
cific experiences, knowledge and envizonmeneal
factors that will ensure success in reading. Al-
though the main focus here is directed toward

6

prereading, che following compilacion 15 often
overlooked not only ar the readiness hevel but a
all acher kvels of many seruceured commercaal
reading progtams.

l. Surround chikiren with many forms of
print and a variety of devices for creating it.
The kindergareen classronm must < ontain many
Lusks t be changed on 4 regular basis. Obyecrs
in the rom an e ladeked and children's . -
tated and illustrated storses «an be hune 1n spx-
cual places. Provide good children’s maiazines
to ponder over and old macazines and «agaioo
o all sorts ro cut apart Mamipulatines suen .,
magnetic keeeers of rubber punch-out leteers.
small chalkboards. eascls. and 4 varicey of pa.
pers and wnnng instruments should be avaii-
able to childeen ar ail umes. Lercer stencils ana
WpEwrIter: are also advantageous to the - .ol
dren and otfer zrcar opportunicy tor expenimen-
tagon.

2. Use goud literature.

When children are eead 0 consistenth. tne
begin to realice enae prine has o communkative
purpusc. The class should by fead o as a whole
and in small groups Chuldren should be able
to hold the book and make note f che nrint and
illustrations us ir is read. Questions shouid e
asked chat encourage chinking such as. ~“What
would you have dones” "Why do you think
. - 2" "What do you think will happen aexe-”
Encoura children to demonstrate therr under-
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“seanding of storses. characeers and feclings
TOC N Sl . Provkic inashs that nay.
Leen e so chideen wan inar storics more
trequenelv. Teachers .an prepare taped bouks
with background music and sounds or usc some
of the any sees avatlable commercially An -
cetlent <1 of taped books s riw 2ueram Rosders
by Bill Martin (publishal in Hols, Rinchare
and Winston).

3 Provide real experiences o enhance chil-
dren s cxperiences with prine.

Whenever pussible wonnee actuad CxXpursences
1o the bouks thar are read. Offer children 3 wige
range of dircee experiences that may provide o
link to story copus. characters. setungs. fecl-
‘ag< or scovities Backeround expersernes and
knowkdge ars ehe o 2i bes of listening compre-
hension 1n kindergarten or reading comprehen-
sion Laeer,

4. Dewelop oral language ability.

Children must be competent users of oral lan-
guage in order to learn to read (Gillet and Tem.-
ple. 1982). “A child's language is the raw ma-
cerial tor reading. It coneains che meaning che
child knows and forms the base for che necessary

MARCH-APRIL 0906

Mabore. 20 ihicctr-tr-print commecton: . ildnen’s Rawwes 498 u ews brcinnrny,

panaes 4 ciicld makes deeween oral ad erapns
VAWens e Lt Ty acat cRooinses o L
77 Rescarin e conumocy sc: [SYNTS: O
positive ruationsing between languace devei
opmicnt and reading achicvemente (Scaurier,
9RO, Lban. 993, A reacher s roic must in
0 expairi - iulde 0y Lasuace oy e ourseng
them to wiscuss dwar experienes. describe b-
wees and situstions. and answer auestions Ap-
propraate models of laneuage should b svariaile
Juning experiences—in tecordings, hlms i
SOrIes. Opportunities must 1 srovidec sor
childeen to experiment and play witn lunguaoe.

5. Zscablish che relationship becween spo-
ken and wricten language.

Children nust understand tha: wrar ;, ddie cali
be written down. The ability t march specch
and print unies is a basic prereading skill chae
must not be overlooked (Smien. 1979 Giliee
and Temple. 1982). The relarwnship can b
learned when stories are repeated ¢o the child

stories. as with the language expersence ap-
proach to reading, che speech-to-print macch

g9
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soun becomes evident. The bask premise of this
approach is thar what can be thought can be
spoken, what can be spoken can be written and
what can be written can be resd. Dictated sto-
ries may be initiaced through experiences and
written individually or as a group. Children
follow cheir own language as the teacher rereads
and points out the , enabling the speech-
t0-print connection.

6. Foscer an understanding of the cunven-
tions of print anu books.

Before children can learn to read, it is necessary
thac they ynderstand:

D che concepr of word as a meaningful com-
bination of letters bound by white spaces (Mor-
ns. 1980; for a specific procedure to assess a
child's concepr of word, see Morris and Hen-
derson, 1981).

D one reads from left to right

D the idea of top and boteom of a page and
when to turn it

O a book has a beginning and an end

D print is meaningful and relates to things in
the world.

Besides exhibiting an underscanding of the
conventions mentioned above, ¢hildren often in-
dicate their initial interest in prine with ques.
tions like “What dues this say?” or "“Where
does it say . , 7"

7. Stimulate thinking.

Furth (1970)”in support of Piaget, recom-
mends that when working with children of kin-
dJergarten age, time is best spent on activigies
thae directly promote cognitive development

Scnsory expericmues, many concrete manipula-
tives and discovery karning are all emphasized
(Cannella, 1982). Froebel, the originator of
kindergarten education, claimed chat play is che
work of children (Rudolf and Cohen, 1984),
Play is the most natural way to stimulate think-
ing that will promote cogmitive growth. “Re-
cent expansion of rescarch 1n the area of play
and its effeces on Larning firmly supports che
notion that concrete objects and experiences
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manipulated by children ar play are the prereq-
uisites to successful acquisition of more sbstract
skills as learning to read” (Gentile and Hoot,
1983, p. 436).

8. Provide opportunities to gain a sense of
story structures.

Children use their knowledge of story structures
o understand and remember’ narratives as lis-
teners and later as readers. Awarencss of cle-
ments such as sctung, characters, theme and
plot can be Jeveloped by hearing stories read
many times, aCtng out stones, dictaung per-
sonal storics and ocher activitws. (For more spe-
cific activitwes that focus on these clements, see
McGee et al., 1982).

9. Encourage use of prediction,
All efficient seaders predice what the wexe s
likely to say 1n the nexe few words or sentences
by using grammatcal and meaming cues and
the structure of the texe (Giller and Temple,
1982). Smith (1979) savs that comprehension
depends on -udiction. After predscuing, the
reader then reads on w0 confirm hypotheses
This ability can be initiated tw using preduce-
able books—those having repetinive languauy
pateerns or repeated or cumulatise story events
Kindergarten children can practie predictine
and connrming as thev listen to rhese stonies
being read aioud (For more specitic sennvaties
with preaictable books. sce Tompkins ang Wi
beler. 1983, For biblueraphies of predicrable
books. see Rhodes, 1981: Bridee, Winograa
and Halev. 1985 Allen and Alkn, 1976, 3
10. Provide essential support and feed-
back.

As children make and test their predictions
about print and readine, adult support anu
feedback are essential. The reacher must be a
patent and tolerant resource person. ready o
answer endhos quostions and nurture positive

v

feelings about reading and books.

It is vital to remember that reading is a com-
plex and enjoyable thinking process. Many
strucrured readiness programs, workbook pages
and drills do not provide an adequate basis for
beginning reading instruction, The experi-
ences, knowiedge and environmencal factors dis-
cussed above will provide prereaders with a
foundation for an understanding of the process
and for later suceess in reading.
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Cognitive Math Skills
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From the March 1981 issue of Early Years.

On the way
to arithmetic

70

By Dr. John Wick and Dr. Richard Lesh

Vnrlouc pre-arithmetic con-
sites 10 an understanding of arith-
metic concepts. Pre-arithmetic
concepts are an understanding of
the numbers zero through 12 and
some pre-addition and pre-sub-
traction concepts. Here's a simple
assessment based on pre-arithme-
tic which is actually a continuation
of Anne Marie Fitzmaurice's 15-

pies. The chiid needs to under-
stand and transiate all these com-
ponents of the concept sevon. But
how does the teacher measure ‘or
masiery or 1o determine if a prob-
lom exists?

The six questions that foliow the
illustration below will heip you
33083 mastery of number con-
cepts; the illustration shows in what
ways the questions or tasks are

-

words
(oral

) 3

Sets

‘Seven’
<4
O—

{tem aseessment for developmenta!
levels (see her article eisewhere in
this section). The following Kist of
procedures can help you disgnose
and remediate serious delays.

Sets, Symbois and Words
Aduits are 30 thoroughly familiar
with eerly number concepts that
1's often - cult for them 10 imag-
ine what it is like for chiidren when

soven, i.e., 8 picture of seven pup-

Or. John Wick is & Protessor of Educetion in
The Sche of Faucation, Northwestern Uni-
vorsity. Evanston, 9 Dv. Richerd Lesh ia Ag-
sociste Dean for Pr \gram Development, ateo
n Northwestern's $¢ 0ol of Education.
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related to sets, symbois and words.

(This is really a two-part assess-
ment. First, ask the questions using
only the numbers one 0 five, then,
sfter mastery of these number
concepts is shown, move cn 10 the
numbers one to 12. Many pre-
schoolers can recognize a set of
one (o five objects without count-
ing, however, when more than five
objects are involved, immediate
re.Jgnition is more difficult.)

1) Spread out a number of pen-
nies or counters and ask, '‘How
many are there?'' if the child -
counts, see i he organizes the ma-
ferial in some way or if some oh-
jects are ~~unted more than once
or are skipped altogether.

2) Give the child 12 psnnies and




say, “'Give me eight,” or “Give me

3) Write the numbers one
through 12 on index cards. Put the
Carcs in a row, out of order and ask
the chiid 1o *“‘Point 10 the eight.”

4) Use the cr~3s from the task
shove. Yrav i ~d at random,
present it tc *he Luild and say,
‘“What m' w7 Coes this stand
for?’

5) Give the child 12 pennies.
Then write a number from one 10 12

. n index card end say, "‘Give
ne this many pennies.”’

S)layoutassestof . ~ 0 12
pennies. Ma!.> an array with the
numeral index ards. Point 10 8 row
of numbers and say, “Point 10 the

Ordering
Mastering the number words, sets
and numerais that go with numbers
is one thing for a child; the child
must aiso understand that 2/two/:
belongs, conceptusity, right before
37thres/:: . First the child must be
able 10 order within each aspect
(words, numerals, sets) and then
among all tree. This sssessment
can show you where most chiidren
stand on these skills.

starting in the middie (“Star %o
count with four.),you can feel a
certain masiery has been stiained.

2, Orgdering sets. Give a stucent
dot cardc (rst card has one dot,
second hay two, 0ic.) end ask the
child 0 put thes ) in order. As be-
fore, start with the sets one 10 five
and move on 10 the ssin one 10 12.

3) Ordering numersis. Use the

task in (2) substituting the cards
showing numerals.

4) Words 10 sets. Have the child
weich 88 you lay the dot cards face
down, in order, from one t0 12.
Aak, "'Which ons shows three?"* up
10 ““¥hich one shows ssven?”* untit
YOU 800 mastery.

§) Wartls 10 numerals. This s the

aame s task (4) but substituting
numeral cards.

6) Numerals (0 sets. Lay out the
set cards face down and in order.
Pull s numeral card st random and
ask, “Which card has this meany
dots?'’ The child chooses the
proper card from the face down
cards.

T) Numernsis 1o words. Lay out
the numeral cards face down and
in order. Point 10 one card and ask,
*Which number is on this card?"’

8) Sefs to numerals. Reverse the
task in (6).

9) Sefs fo words. Same as (7)
using dot cards.

10) Using order. For ¢ Jering
words, say 8 number from one ¥
12 and ask, “‘Which comes next?”
For symbols, show a card with 8
numeral on it. For sets, show 8
rendomiy selected dot cerd.

11) Using order. Use the process
in (10) and say instead, ‘“‘Which
card comes right before?'

12) Using order. Choose two
words (five, um).tyrrbou(sn.

a3k the child, *““Which clrd(s)
comes between?"*

Matching Sets With
Other Sets
initial understanding of addition
and subltraction conospts wilt de-
pend a iot on the child's perfor-
mhu_-mm.mm

8

children, these set relationships
come naturally. Try these three
brief tasks/asesessments 10 deter-
mine the leval of matching skills.

1) Draw any number of penny-
size circles (nine, for instance) on
one side of a plece of paper. Ask
the child 10 chooess that many pen-
niss (out of the twelve Or 30 you've
given him) and arrange them on the
other side of the piece of paper. A
child who gets the wrong is proba-
bly having some difficulty concen-
trating on smai details.

2) Draw eight circles (or some
o3¢ number) on one side of a
piece of paper and an equal
number on the other. Do no! use
the same design on both sides. Ask
the child i the same number is
shown on each sids of the paper.
Here, you're trying 1o find - ut if the
child ie focusing on numb..- at all,
or just overall pattern.

3) Repeat task (2) this time using
different colored pencils or
crayons on the two sides 10 make
the two sides even less alike.

A chid who experiences diffi-
culty with inese three tasks may
just need some drill on concentrat-
g on details. if this doesn’t heip, a
faore intense diagnosis may be
caled for.

Addition By Comtardng Sets

A Non-mathematical Error
The simpiest task in addition is
when the child is given two sets
and asked, '‘How many aito-
gether?”’ But #f the child has (iffi-
Culty with this toesk t maynvt b a
lack of addition sxilis at all. He-v's 8
list of tasks and what they repre-
sont-

Task A: Two cocker spaniels are
shown on the left, three more
cocker spaniels are shown on the
right. The question is, “How meny

ahtogether?’
Task B: Now onw cocker speniel 71

3




anc one Daimation are on the left
and on the right are three dogs, all
of different sizes and breeds. The
Question ic the same as in Task A.

Task C: Now one cocker spaniel
and a rabbit are shown on the left; a
lion, bear and tiger are shown on
the right. The question is, *‘How
many animals sltogether?"

Task D: Three dolis are shown on
the left and four basebell bats are
shown on the right. The question is,
“How meny toys?"’

N you assume thet the chil’ links
the picture of a cocker spuhiel 10
the spoken word *‘doy, ..’ .hen
Task A is an arithmetic tesk. Task B
requires the understznding that
there are ma 1y shapes associated
with the concept *‘dags;* this is »
concept most sma’. children have.
Task C is far mor difficult for two
reasons: the chi'd must know that
ali tive pictures stand for ’‘ani-
mais;*’ the child m st ov=rcome the
realization that, if tne animals were
really placed ‘““altogether,’’ the
ones on the right would eat the
ones on the left. The problem with
the last tark is obvious—some chil-
dren simply may not consider
baseball bats 10 bs “toys.”

The child simply may not have
had any experience with these
kinds of “‘combining sets” ques-
tions. What you're trying io identify
in the child when you snply these
tasks is the concept of “‘iwo and
ihree togethe: make five.”" Re-
member that mastering this ar.th-
metic concept depends on those
non-arithmetic understandings
mentioned earlier. Children ready
for addition and subtraction have
littie trouble treating uniike objects
a8 equivaient units which can be
added together They have no
problem with the ambiguities in our
language as in the case of “‘hew
much” and “how many.” Young
children are not ofien m.siead by
size differences or dissimiiarities
among the objects. But thess fac-

when oider children try, and can-
nct, master beginning arithmetic.

3Some Pre-/.ddition Skilis
There are three common types of
situations or questions that can be
used o develop pre-addition skills.

1) Counting all (both s given).
Place five round cr.ckers or
counters on one plate on a table.
Then put four square crackers or
counters on a second piate. Place
this second piate &t fvest three feet
away from the first one 80 all the
crackers Or counfers cannot be
counted in one uninterrupted
counting sequence. Ask the child,

2) Counting on (with only the
second set given). Put six cbjects
in a bag as the child watches. Put
three more of the same object next
1o the beg. Say, 'There are six in
here; how many altogether?:

3) Counting on with keeping
track (only the first set is given).
Place five marshmaliows on the
table. Write the number four on a
slip of paper and ask the child (as
you show the paper), “How many
will there be i | put out this many
more?” (This last problem is much
ha-der for many children %0 soive.
The child may correctly star
counting after fve but must uss
some second system such as
“turning down'’ four fingers 10
keep track of ‘h four additionsl
numbers used.)

Some Pre-Subtraction Siiils
“tive children walkk into 8 house
and two wak out, how many are
st in the house?’ Thees '‘take
awsy” problems are common in
arithmetic. Time is invoived here,
that is, one set is given and then a
subset is taken away.

Acting out such *‘take swey’’ sit-
ustions is easy, but they are Oiffi-
cult 10 portray in a text. Represent-
ing different times or ime passing
in g picture is cumbersome as is
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representing actions. Similarty, it's
difficult to picture a set and its sub-
set in one picture. Confused chil-
dren might have little trouble with
your questions when they invoive
real abjects, but may have trouble
undersianding the illustrations in a
math fext.

Thesu three questions peraliel

the addition questions given ear-
Neor.

1) Say, *''m going 10 put aome of
thess (any smalt object)in this bag.
Then I'm going 10 take some of
them out. You tell me how many are
loft.” Put the objects in one at a
Ume 20 the child can count. Re-
move a subset in the same manner.

2) Put nine objects in a bag with-
out the child watching and write a
big numerel nine on the side of the
bag. After showing the bag and the
numaral nine on the side, ask the
child “How many marshmaliows
are insids?"* Assuming this is an-
swered correctly, remove three
from the bag, one st a time, as the
child waiches. Now ask, "'How

many are still in the bag?"’

3) Place seven pennies on a
table. Write the number three on a
pisce of paper and ask the child,
“How meny pennies will be here if |
take away this many (show the s¥p
of paper)?”

This article has presented a




Cognitive Language, Math, Auditory Skills

WAILIL TO® WAL

here are really few things
more satisfying than helping
a child learn and expand his hori-
Zons. As parents, you can more
than share this thrill with your
chiid's teacher, the thrill of seeing
a child progress in knowledge
and competency And, as mn a
classroom, the teaching aids are
nght there st your fingertips if
you're reading this at home, just
look about you—iearning oppor-
funitrles are springing up every-
where—upslairs, downstairs, all
around the house. What's more,
with these activities you'll be
helping you. child praclice skills
and learn concepts while you
both have fun together. Try out a
few of these activities, they're
smpie to do and you're sure 10
enjoy you, ew and widening role
as your child's primary teacher.
The kitchen, for instance, is
full of educctional activities.

PRE-AEADING AND READING

Among the most important
pre- ding skills 10 be devel-
ope. se concept formation and
lang. je skilis.

1 rave your child help you
with your routine cooking and
cleaning lasks. As you work to-
pether, name and discuss sach

Dr Sucher is P:olessor of Edxcation ot
Bngtam Young Unwersity in Provo, Utah
Mr Sneth 8 8 dociorsl student 8l Srgham

P14 Young

LIEEARNING [FUN

As your child’s first and
foremost teacher, you can
make every room: in your
house a learning lab with
this colleciion of parent-
child at-home activities

By Dr. Floyd Sucher and Steven Smith

item you use. Your child shoulc
experience each item with as
many senses as pcss.uie For ex-
ample, have your chid see,
smell, feel, and taste cmnamon
and hear its name as it is taken
fresh from the contaner in pre-
paring rolls or a pie. Show your
chid how it 1s used in cooking.
Let your child smell, taste, and
see the product again when the
cooking's done. Takk about the
cinnamon. Did cooking change
it?

2. Frori: titme to time, go
t*irough a kitchen cupboard nam-
ing each product, discussing its
use and where it comes from

3. Your child can practice
gorting and classifying in the
kitchen. With a quanity of cans,
have him name each iem and
then sont tta cans into groups.
He can sort by food type (vege-
table or fruit), by can size or
color, or for beginning readers,
by company name.

4. Heip your child discover all
of the different forms of a com-
mon product. Show your child all
the ciifferent forms corn takes:
free'. on the cob, frozen, canned
whole corn, creamed-style, as
hominy snd cornmeal, in dried
and popped forms, as corn
fiskes. in com gyrup, comstarch,
com oil and COofn Ol Mairgarine, in
commeal muffing, tacos and com
~hips. Tak about each iorm of

85

corn and let your ctid experi-
ment by tasting, touching and
smeling Can he descnbe for you
the differences armong the forms
by saying for example, “Tr one
is crunchy and this one is
sweet"?

5. Many nursery rhymes /elate
fo food items and eating (hot
cross buns, curds 'n whey, plum
pie). Your child will memorize
some rhymes if you read them
frequently Try acting out nursery
rhymes without talking~~can your
child nuess the rhymes? Have
him act out one for you. Why not
invoive the whole family in nurs-
ery rhyme charades after dinner?
Mom or Dad can start it off with
Humpty Dumpty for example.
whoev ir guesses correctly goes
next. Ask the chiidren who they
think should produce and direct
the show.

A second essential pre-reading
skill area s listening and auditory
perception. You can even teach
these skills through exampie by
making eye contact with your
child when he sp ks to you and
aiways ‘esponding to Ins inquines
and requests. The kiichen is a
good place to deveiop listening
skills

1. Have your child listen to
how sounc's are sometanes alke,
somatimes different. Put small
sTouas of different Gry foods

Eartv W '80-81




such as rice, salt. beans, etc , In
opaque plastic containers Have
your chid shake each container,
listen for diferences or sim-
ilanties, talk about the sounds,
and guess what's inside the con-
tainers

2 Have your chid listen t-
simple one-step, two-step and
three-step directions and follow
them Can he clean up after eat-
ing? Tell m to “Put the dish In
the sink * {Pause) “Throw away
vour napkin ~* (Pause) “Siide mn
your char * (Pause ) By the way,
you should always praise ysur
chid when he s successful at any
task

With your child. make cup-
cakes or Jell-O or other foods in
which steps m.st be followed.
Read the directions step by step
anc have hmm carry them out
This 's goud practice in hstening
and following oral drrect.ons

3 There are all kinds of
sound-producers in the kitchen
(spoons. pots, whisting tea ket-
tles) Fill a senes of soda bottics
with water—with a lttle practice,
and by varying water levels you
can produce a senes of notes by
tiowing gently onto the hips of the
bottles or Dy stnking them

4 Leaning 1¢ 1dentily the be-
gnning sc_nds i words 1S es-
sential to 1ihiat success 11
reaq:ng

® Spend a week on just one
sound. find all the tems in the
kilchen that begin with that
sound

® Make a senes of "sound
boxes” (empty ice cream con-
tainers or plastic bowls work
well) Attach two or three different
pictures representing the same
sound, to the contaners Have
yur child colioct small objects
from all parts of the house, or
even magazine pictures, that be-
gn with the same sound as the
pctures on the contamers You
cen ado a few “fooler” objects
that don't begin with the same
sound. Place all the objects and

Early YoarsParent ‘80-81

the foolers on the table and have
the child retum to the container
the tems that begin with the ap-
propniate sound. After several
sounds have been learned, mix a
senes of objects on the table and
have the child sort them by
sound Into the correct sound
boxes

® Make letter-sour.d playing
cards Coll .c1 four pictures of
food and other items whose
names represent beginring con-
sonant sounds Giue these to
separate nae« cards (0 make a
deck of playing cards (four cards
for each of 10 sounds makes a
good deck) Do not_put letters or
words or the cards since were
still working on pre-reading skilis
Piay the games Concentration,
Old Mag. Fish or Rummy with
your cards—all games .nvoive
your child in mak:~7; matches
with sounds Make cards for long
and short vowel sounds. 100

Help ycur Lid 1dentify letiers—
these kichen activities ask your
child to 102ntify the letiers in cao-
1al and lovercase forms

1 Letters on food packages
Select one letter, dentfy t, and
show your child the ways in
which it appears on vanous fcod
packages !f possible, have your
child name the letter and circle il
with a3 crayon each time 1 ap-
pears on a package

2 Large supermarket ads are
good for use in letter «Jentifica-
tion From time to time. go
through newspaper supermarket
ads with your child mwviting him to
circle, for example, all the A's or
Bs he sees there Afler your
child is famihiar with a few letters,
record these at top of a new su-
permarket ad, each m a different
color crayon or feit-ip marker
Now have your child circle these
letters with a maiching color
crayon each time they appear.

3 Prepare a deck of mdex
cards showing the capital and
‘owercase ietters and play match-

) games Prepare two cards ‘or
e2ch capual letter and two for
each lowercase letter Draw a
lme under each letter This will
prevent your child s confusing the
fetters b, d. p. q. and w ff turned
upside-down Mix together these
cards with the letter-sourid cards
you already have for phon.:cs
practice Now ask your child to
match letters and beginning
sounds of piclures A deck with
10 matching letters and sounds
can aiso be used n games of
Concentration, Rummy. etc

4. Invite your child to heip you
form refrigerated cookie dough
nto letters, or cut letters from
Jell-O or toast

BEGINNING READING
ANO FUNCT'ONAL READING
Labeling

1 i your child has started to
read. heip him along by labeting
objects around the house You
can use single words or sen-
tences This is a refngeraior. This
s a stove. This 1s a L.ile ooor.
Thus door 15 big

2 Have your child read the
brand names and contents from
different packages He can bring
specific products you ask for 1o
the work area whiie you prepare
foods together—this i1s oractical
and good reading practic ? If you
ask your child tn "Please get the
vatilla extract from the corner
cupboard” youre asking him 1o
follov; directions and read the la-
bel to get the nght product

3 Make dinner place cards
for family membeis and give
them to your child—at mealtimes
he can place them on the table
where he'd ike each person to
sn. These place cards can then
become special gifts your chid
presents to a family member
when he succeeds n conssstently
recognizing that family members
name

4 Make cards contaning the
names of famiar housenold ob-

jects and use them (o label these P15
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objects. Remove them and have
your child reattach them to the
proper objects.

5. Reading and following reci-
pes shows your chwid that read-
ing can help him do things
(functional reading), and these
actvities usually have a nice re-
sult The statement .. pour the
batter into a 9"x9” pan~ takes on
real meaning wher L._king
brownies

For wa.'s 10 keep leaming going
in the kitchen (and in other
places) see A Parents Guide to
Early Ch.dhood Education in the
Supermarket by Sucher, Manning
& Manning (Learnng Develop-
ment Systems, Provo, Utah
84601)

MATH
Ranonal counting and one-to-one
correspondence

1 Invte your child to set the
table Can he make sure there is
a glass, plate and the nght
amount of cutlery at each place”

2 Your child can count the
cans on a shelf, apples n a bag,
potlattes in a pan. While mn the
kdchen, have twm fetch a specific
amount of a cenain food Help
him check his counting
Comparative terrmunology

1. Ask your child to bring you
the largest apple, the smalest
owon, the longest carrot, the
shoriest cucumber With groups
of food tems, have the child
point out the largest, smaliest,
nearest, farthest Ask hwm to put
the nems m a row from largest (o
smallest

2. Can your child locate an
fem in a cupboard i you tell him
n's rext to, in front of, over or
behwnd another tem?

3. Ask your chilc to shw you
fhow (0 put an em under, over,
in, on and besice a small pot.
Geometry

1. Look for cwcles, sQuares,
tnangles anc’ ovals v the .ichen

P16 (cake pan:, cookie sheets, eic ).

2. Compare shapes of differ-
ent sizes Which pan s largest?
smallest? Your chid can use a
ruler 10 deiermis . that the sides
of a square are equal in length
and tihat two sides of a rectangie
are longer.

3 Lay differemn shaped
crackers in a row 10 Create a pat-
tem and have your chid try to
reproduce the pattern Do the
same with boxes or frus.

4. Your child can help you
with the dishes, stacking iter:s
from largest to smallest as he
drnes them.

Measurement

1 Using a scaie, your child
can compare the weights of sev-
eral foods or objects Have him
estimate weights first and then
check his estmate with the scale.
Children can also leamn to read
the weights on various packages
and venfy them. Have your child
help you weigh out ingredients
for a recipe

2 Lei your child measure out
a teaspoon, tablespoon, cup.
quan arz gallon of water, he can
compare quantilies by pounng
from one measurng device into
another How many teaspoons
make a tablespoon? How many
cups m a quar:? (Place two pans
on a counter with lots of news-
papers under them and around
tne chair on which the chid is
slanding or sitting to prevent a
clean-up mess ) Have oider chil-
dren estimate the amount of a
product in a container then
measure to verify. For example,
can they estimate how much
waler is in 2 partially-filed quart
jar?

3. Introduce your child to
inches, feet, yards, mete’s and
centimelers by measuring pans,
fioor tiles, room sizes, etc Older
chiidren can estimate lengths
and then measure (o verify their
estimates Record your chilS's
hexght on a iong pece of paper
taped (o the mnside of a closet
door Every three months, have
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the child stand next to the paper,
mark his height and record the
inches and date.

4 Have your child help keep
track of the rrumber of minutes n
takes to hard-boil an egg. bake
cupcakes or set some pudding

® Make a clock face using a
paper plate and two hands cut
from cardboard Have your child
show the times you name or, po-

. siton the hands yourself and

have the child tell the ume

® Together, make or use a
calendar on which vou list things
to be done or /mportant events
that have occurred or will occur
The refrigerator door 15 a handy
place to display it. The calendar
will be fun 1o review at the end of
the year and helps familianze
your child with the days of the
week and the months of the year
You may aiso want to record the
weather for each day

Computation

1 Using fruit, nuts, cookies,
etc . make up word problems for
which the child needs to sub-
ract, acld, multiply, and dwide
For example, "I have ght eggs

- and we use two eggs to make a

cake How many will be left?”
“How much of the pre will you get
il we divide 1t equally among the
whole family?

wTING
There are many ways childrer—
even begmning readers and w-il-
ers—can practice wnting and
reading in the kitchen.

1 Prepare a shrooing hist and
post & in a visible ,lace

2. Obtain 3 small bulleti
board and designate a section of
it for each family member Leave
special messages for your child
often (write some messages thal
requife wantten answers). Some
fanmulies even mark off the re-
fngersior door in sections and
use 8 grease pencil 10 wrile mes-
sgges—this makes a built-in
message center

3. Your chiig can start a per-
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sonal recipe box by copying reci-
pes he enjoys.

4. After an enjoyable cooking
experience, have your child write
about the experience and iltus-
trale it. Post this etory and picture
where others can read and see
them.
5. Have your child make la-
beis for kiichen objects.

6. The book Any Child Can
Write by Harvey S. Wiener
(McGraw-Hill Book Co., 1221
Avenue of the Americas, New
York, N.Y. 10020) containg hun-
dreds of ideas for home writing
experiences with chidren

ACTMVITEES N OTHER ROOMS
Many of the kitchen activities
we've aireaoy given you can be
easily aliered for use in the living
foom, bedroom, garage. laundry
fOOM Of Sewing 8rea.

1. In the garage, shop or sew-
ing area, have your child sort
buttons, nails, screws or washers
in an empty eg. carton. This de-
velops classifymng and organiza-
tion skils Your child can sort by
size. shape, ~dlor, eic. In this
way the thii g and sorting
process can be repeated severa!
times. The egg carton can be
used in adding. subtraction and
division activihes as well
Organizing bureau drawers is an-
other exercise in classification.

2. Can youi child measure the
length and width of a piece of
cloth or lace? The length of a
screw. bolt or board?

3 Owe: ~hildren enjoy read-
ing about how 11 construct things
using "‘how 1o enc Dattern
books—-encourage this .asiine

4. The s'mosphere i @ hving
oM or Ledroom coni-utes 10
ar. enjpysbie reading experience.

® Frovide for book storsgs in
the kving ‘oom and each bed-
room (near the Gec's). Show your
child how to care for books and
ize books on the shelves by

® Books and magazine sub-
scriptions make excelient, lasting
oirthday and holiday gifte.

® Be a good mocel, iet your
child see you enjoying reacing
often. Read 10 your child reg-
ularly st alit ages and have him sit
near you—this warm, physical
contact is impoitant.

© When reading storybooks to
your child, he wil memorize ce:-
tan ones. Read a familiar story
and have your child Gill in the
words you leave out. Fuint 10 the
printed word as he says it. He'll
200N recognize the word out of
context

® Set aside a quiet time each
day to enjoy colorful picture
books with your child, but don't
just turn the pages in silence—
tak about the pictuwres and the
story. Lots of verbal interaction
should take place between par-
ent and chid. Older children
should be encouraged 1o 7eao to
themselives

® Check books out of the §-
brary. Most libranes have sched-
uled story hours so take auvan
tage of your library's facilities

The library opens up a worid of -

pleasure and adventure for chil-
dren of all ages.

LISTENMNG AN SxiLL
OEVELOPMENT ACTVITIES

1. Oral scavenger hunts are
fun and require that your chilc
ugien Carefutly Ask him, for in-
stance. 10 find the cbjects in the
kiichen that begin with a spec:tc
sound—F-fork, figh, fan, food Or,
ask your child to find thngs from
8l over the house that are made
o wood. These games help de-
vg.0p your child's skills at
organizing and classifying. If your
chic names an nem that does
not reide to the classihication
you've giver, discuss why the
kem doesn’t qualify. Heln your

2. Have your child listen 10 &
commercial on TV, then have him
Qive his om. interpr- ation of

what the commercial said Tug
record s interpretation.

3. Te#l your child short stones
and have hvm dJescribe for you
the main characters and the
theme of the story. if he's ksiened
carefulty he should be able to tell
the story in fus own words

4. Read simple comic strips 10
your child and repeat the story
several times. Cut comic sirps
iMo sections and have the chiki
put them in the proper sequence
Have him repeat the story as he
does this.

5. Play memory games Show
your child 8 tray contaming sev-
eral toys. Tell hvn you are gong
10 take one away without tus I00k-
ing At first, remove something
that would be easy for your child
to remember. Then have him
guess what is missing Try o
again, but this time have your
child remove the item $0 you can
guess what's missing

6. Once the child is ac-
quainted with the letter names
and some of their sounds. play
games of association Place cut-
outs of two letters next 10 an ob-
joct in the house. For instance.
place the letters “T~ and “B" on a
bed and see if your chvid ca
decide which letter represents
the beginning sound for the word
“bed " Do the same with other
objects in the house

Your child is a beginniny
lean-er and has tar 10 go Make
this journey with hiry, hand in
hand; & will make it an easer and
happeer trip and the rewards for
bothwill be beyond measure

R4
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Parent Tips

A Parents'Alphabet

By Carol Hurst

is for Books, which shouid

abound in e\ ary home; and
for Boredom, which can't stay
fong it books are there.

is for the Children, and the
Caring and the Crying
which sometimes come together
sl at once.
Dis for Doors, which you

sometimes have to help
them open and through which

Gis for Grandparents, who
can add tradition and

wisdom to chiidren's lives: and
for Gromth, which parents and
kids can experience 10gether.

'islorlonorm.Michdm
ne vworld and is sometimes
mistaken for Innocence.

Jis for Jeslousy, which creeps
nto 80 many relationghips;

LiﬂovLovo.ofcwm.

15 for the Memory alf par-
ents have X what child-
hood was kke for them; and for
Money, which can never sub-
ttitute for love no matter how lav-
ishly given; and for Manners,

is for Nurturing, the giving of
iove and care which only
sometimes comes naturally.

is for Occupation, which

takes 90 much of your time;
and for the Openness which ex-
ists when kids and parents feally
work &t i

Pis for Presents. which ere
easy 10 give; and for P. -
once, which is harder; and for
Parenthood, which is only partly a
biologicel function; and for the
Patience i. takes 10 see® you
thvough i

is for questions, which are

%0 ogsy 10 tum off and s0
herd 0 turn back on.

N

18 for Rest, which it seems

never comes while the kids
are young: and for Reward,
which you get when you look in
their faces or heid their hands.

Sis for Summer, which seems
endless; and for School,
vhere you ought to feel weicore.
for the Stories you know but sei-
dom tell; and for Shoulders,
which scmetimes are drenched
with tears.

Tis for Time, whi~h there
never seems 10 be enough
of: end for Teachers who try o0
understand.

1s for the Upper hand,

which you try so hard to
keep; and for the Undersianding
that you try so hard to have.

Vmiortho\ﬁnuodovcrwn-
ing af those roadblocks iife
seoms 10 throw just when every-
thing's going wel.
Wisbrmowr'ys.whichcan

drive you up the wall. and
the Wisgom it takes 10 answer
them.

is for the X ray of the broken

bone you both cried over;
and for the Xtra love it takes to
be a parent.

is fo: Yelling, v hich heips

only temporan'y; and for
being Young which is only partly
a matter of yeass.

Reprinted with permission of the Publisher, Farl;
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Teacher Tips

D
fallc

Let Parents Know
They're VIP’s

By Dr. Anthony D. Fredericks

We sl know how important recognition is
10 & child's deveiopment—both a3 a stu-
dert and as sn individual. The afiective
snhancement of youngsiters cansnd should
pe a natural part of our daily interactions
with pupils. This regard for the emotions
can reap vold benefits academically by
heipng children feel good about them-
seives and what they are doing

But what sbout parents? How much
time (or effort) do we devole fo the affec-
tive concems of parents? Being a parent
funclions—it involves a wide range of tal-
onts, skills, ideais and perceptions all
learned tivough apprenticeship. Unfortu-
nately, the dey-in, dey-out demands of
parenting receive littie recognition. Mom
and Dad don‘t get an “*A” il son Johnny
feams how 10 hold his fork the correct
way, nor do they get a “Setisfactory”
when dsughter Susie masters the art of
tying her shoe iaces.

Chences are thet the sccomplishments
of perenthood seidom, ¥ ever, get no-
ticed—purticulerly by those outside of
the immediate tamily. As teachers we
continuously interact with parers and
other members of the family on a regulsr
besis. i therefore seems reasonsbie 1o
sssume inat we can enhance the dynem-
ics of ow claseroom by makinr parents
full-fliedpad members of the inswuctionsl
toam, 37 just s importantly, by giving
them recognition and praise throughout
the school yest. By lefting parents inow
their efforts are an important part of the
growth and development of their children,
you can hei) sssure a very positive direc
on for your class throughout the yeer.
N's ARl In The Family Make every effort

EARLY YEARS /FEC™ MRY 1553

10 promose, indvidusl famikes and parents
in general Demongtrate ‘hat the eritire
family, though not always present in your
clagsroom, is a significant part of the class-
O0M ——

oSet up a “Family of the Week" bulletin
boerd for the children 10 “adverlise”
their individus! femilies. Tell your Cless
thet families are organized differently
these days and some families will heve
both a mother and a father af home; others,
a mother or 4 father. perhaps a grant
parent or uncie is the surrogate parent
oEstabligh a series of parent/iamily work-
shops where the enlire tamily can pertici-
paie in creating and desigring learning
elnvite parents in 10 share their hobbies,
occupstions, or favorite children’s story.
oEstablish 8 “telephone tree” 90 that
every parent in your Classroom can keep
in touch with every other parent.

eEncou’age parents 10 visit your class,
volunieer a ceriain number of hours a
waek or just ocbeerve thew child “in ac-

oeummwhmw
range projects—plays, musical produc-
materials cuirelated 10 your seading of
math series, Or even as tutors for various
students in the class.

Promoting the family as an essential in-
gredient in your class aleris parents fo
the fact that their involvement and parici-
pation can be rewarding as well as im-
poriant

Follow-up As a teacher, il is
important that you let parents know that
dey are valuable members of Le in-
structional effort. Help them resize that
by reading siorie:  eviewing flash cards,
skills, they are cuntributing %0 the polen-
fial success their children experience in
school.

Recognizing parents as sn eseential
ingredient of your day-10-day instruction
means acknowledging them as VIP's. Par-
ents do influence both the cognitve and af-
fective growth of your puplis—and .. “uld
be recognized for thheir past efiorts, as well
as fulure conirbutions. To paraphrase the
populer telephone compeny commercisl
~—"Reach out, rach out and fouch some
parents.” They will appreciate your ef-
forts 10 recognize thewr efforts. They wil
200, in action, the results of true coop-
erstion between horne and scheol.

Dv. Aswnony D. Fredencks & 8 Resding Speceis:
ur:kmmmo-mcum
[ 8
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...And a big
of applause for

Ywo types of projecis Mrs
vonSten's students made
over the summer as 8 result
of her senc-home bookiet
“Recipes for s Happy
Summer.** Neer right: Kim
Dachelet’s calendar/diary
with Klustrations—just the

round
the parents

They're the ones who've made it all
possible! Here’s how to organize a
very special thank you for them and

By Jan vonStein

Well, another wonderful
year's gone by. During that
time many of your chiidren’s
parents have given freely and so
kindly of their time: assisting during
cooking activities and on field trips;
typing language experience
stories. volunteering every “ing
from empty mitk cartons and th, aad
$poois to their expertise and sup-
port.

How car you thank them for all
they've given? How can you give
their chiidren 8 memorabk: send
off? How can you make this sum-
mer a really fruitful one for all of
them?

One way is to plan a simple
lunch, or cotfee and dessert gath-
erng at which you share with
parents some simple, written sug-
gestions for over-the-summer-
lsarning (! usuatly send home the
invitations along with the children s
Mther's Day presents).

The following idoas are drawn

The authcr teaches kindergarien end first
9ra0e 81 the Ping Creet School in Fort Lauder
Onle Fi . where she 18 8180 Acting Direcir
Aomesons

a nice send off for the kids

f-om my bookiet Some Recipes for
& Happy Summer.
Number Fun

® Keep a chart of your child's
growth over the summer.

® Make a large calendar page
for aach summer month. Your child
can fill in the numbers us you go
along and note important days,
holidays, trips. weather, etc. (Also
see the day by day summer activi-
ties eisewhere in this articie.)

o Make or buy simpie connect-
the-dot books.

e Let your child practice his
numbers in shaving cream or finger
paints.

o Purchase 3 fianne! board set
including numbers. Encourage
your child 10 teil you stories with it

e Obtain a megnetic board set
that includes numbers. Your child
can practice simple addition and
subtraction 10 10.

Language

® Your child has been dictating
and reading language experience
siories all year. Piease continue
with this over the summer; just print
the stories in manuscript letters.

J1
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Form the stories into a book for
your child to illusirate with draw-
ings, post cards, magazine Cutouts
or actual photographs

® Your child could tell you about
8 trip. an unusual incident, an
imaginary character, anything of
interest to him. Have your chid
read his book of experience stories
1o other family members or friends.
Include the book or books in your
home library.

® You can make a fiannel board
for your child to tell his favorite
stories on. Cover a large piece of
stiff cardboard with fiannel. From
felt of various colors, cut out char-
acters for your Child's favorite story
of poem. Make the necessary sce-
nery, too. Tell the story together by
moving the characters.

Save each story or poemn and the
accompanying feit characters in
separate fie foiders. b.ake a whole
3eries of stories 80 your Child will
have a library of stories 1o tell visi-
fors or entertain himself with. ¥
crawing is difficult for you, simply
trace figures, cut from a coloring
book, onto felt or pelion.




e Cooking together over the
summer is not only fun, it has so
many educational benefits. The
math, measurement and “equenc-
ing experiences that gc hand in
hand with cooking are very worth-
while. And knowing simple cooking
skills is an excelient asset for any
boy or girl. Why not let your child
heip you plan a dinner menu? Shop
fogether, talk about the different
areas of the store and about food
groups.

Poetry

© From time 1o 'ime, learn a sim-
ple poem fogether with your cniid.
Books of postry and finger plays
are available at your ook store or
tibrary. Bs sure that your choices
are geared to the interests and ma-
turity of your child. You and your
child can always make up your own
hand actions 10 a favorite poem.

© When your child learns a new
poem, you might record it and keep
i in your tape library or give it 0 @
specisl relative or friervs as a gift.
This is an excelient reuding readi-
ness activity.

"‘m:\ "
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Games

Games that require counting or in-
clude easy reading are good
choices for your child. Different
versions of the “‘memory"’ game
(child is shown a tray of objects;
tums his back while you removs
one or more objects; child tries to
guess which object(s) are now
ryissinn) are especislly good for
this age group.

o Visit a toy or deperiment store
end check for commercial games
that have special benefits for your
chiid. in many arevs, there are

<
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school supply stores that carry in-
feresting games. Games can be
Qe and productive activities for
you, of a grandparent, or other
relative 10 share with your child.

Puppets

One of the easiest and most dura-
bie types of puppets to construct is
the hand-arm puppet. One yard of
72-inch wide felt fabric can be
made info eight 9'x36" puppets.
Cut a puppr . pattern from newspa-
per making sure It fits the szan o!
your chiid's hand.

Contnved
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Add a face and other clothing de-
tails with buttons or material
scraps. Oid socks and empty ce-

had needed, in their formative
years, frequent and direct commu-
nication with intelligent adults.

real boxes can also form interest-  Parents who served as tutors were
ing and creative puppets. An oid  appreciated. Not a singie one of the
box from the grocery store . . .lov-  eminent who was tutored by cne of
ingly covered . . . maybe with littie  his parents falled to indicate grati-
fold
AR ) L ) } A ) A )} A
T 1 \ ' ) \ \ \
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1 H A ,72- p—
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p-m
curtains and simple scenc/y will fu.2 for the experiencs. These re-
certainly add a lot to your puppet searchfindings sre published in the
book A Values Approach to Educa-

shows.
Special Days

o Try, atlea.tonce each week to
pian 8 ‘‘special’’ day with your
child. All the anticipation and plan-
ning only add to the fun and there
are so many interesting and edu-
cational places to visit: the fire de-
partment, museum, zoo, the
beach, movies, shopping, a farm.
Make a list with your child of favo- -
ite piaces ard set up a timetable so
the precious days of summer don’t
shp away!

o Be sure to include a weekly
trip to the public library in your
plans. Let your child select books
for your daily story time. There are
excellent children's programs at
most ail libraries 80 check in your
locality to see what they have
planned for your child’s age group.
Let your child see and know that
you ¢ sjoy books, t0o; this typs of
parent interest is of utmost impor-
tance to your child’s future reading
abildy.

Some Things 1o Think About
A pair of noted researchers found,
in their studies of the home lives of
eminent peopie, that there was
present an aimos: universal love of
lsarning as a Nfetime pursuit, a life-
fime pursuit that was not Necessar-
ily related to a desire for acquisition
of worldly goods.

These same researchers aiso

78 found that most prominent peopie

tional Agministration by Raymond
Ostiander and Ray C. Dethy
The Moset Precious
Gift ls Your Time
1'd like to share this poem with you
that | think is important from the
standgoint of parenting.

My hands were busy through the day,

| dudn’t have much tme 10 play

The littie game.3 you asked me to

+ Ghdn’t have much tme for you.

1'd wash your clothes, I'o sey and
cook,

But when you'd bring your picture
book

And ask me please 10 share your fun

I'dsay, “» dttie later, son."

'd tuck you i ail safe at mght

And hear your prayers, turn out the
fight,

Then tiptoe sofity 10 the door . .
lm!dﬂm.mm

For lde is shorl, the years rush past . . .
A letle boy grows up 90 fast

His precious secrets 10 confice

Thete are no ionger games o pisy
Noooodtmm NO prayers 10

Mdmer

My hands, once busy, now are stil.
The days are long and herd fo fil.
| wish | could go back and do

The ittle things you asied me 10.

| hope you' make each and every
summer duy count for you and your
child—-not only educationally, but
in fun ways, t00. Thanks for all your
heip. | enjoyed spending this year
with your child. Have a wondetful
SUMNe:r.

3

June
13/The last day of school (fill in the
proper date for your school).

14/Count all the legs on the furni-
ture in your living room and dining
foom

18/Listen 10 801 music and then
draw a picture of what it makes you
think of,

16/Make three puppets out of old
socks and then pian a puppet show
for your fa: nily.
17/Collect some leaves from your
yard; cover them with tracing paper
and rub over the paper with a pen-
cil or crayon to make a design.
18/Write the letters of the aipha-
bet, upper- and lowercase.
19/Do each of these motions 10
times: hop, skip, jump, gailop.
20/Wité an experience story
sbout your favorite day so far this
summer.

21/Take 8 nature walk with your
parents. How many coics did you
see? Draw your favorite thing you
saw o7 found.

22/Make your owr: flannel board
and then have someone help you
make characters for a story
23/Make a construction peper col-

lege.

24/Draw pictures of 88 many crea-
tures you know of that lay eggs
28/Write i the voweis on paper.
Draw pictures for words that have
the short vowel sounds.

26/Make a terrarium. Ask your
parents o heip you learn about
how to care for this mini-environ-
ment.

27/Wirite five interesting words
from your social studies books and
then ilustrate them.

20/Name everything shaped like
this in your backyars: (]
20/Write and illustrate a story
sbout v:hat you and a good friend
like to do for fun.

30/Find five words in & newspaper
or magazine that you can read.
Siustrate them.

July

1,/Begin a daily diary for July. At
a3 end of thk month, lemchday
was the most fun.

2/See how many sets of two you
can find in yur house.

3/Maxe a cJly calendar and rec-
orJ3 the weather for sach day.

4/See how many fours you CAn




find today (set of four, the numeral
four). Use red, white and blue
C ayons o make fours.

$/Make an animal collage from
cut out pictures.

§/Look in the newspaper for ac-
tior: words or verbs. Cut out some
of the words and #flustrate them.

7/P1an a trip to the baach to look
for shells. Group your coliection of
shells by size, color and shape.

$/Make a tambourine fror, two
paper plates (slip pebbles. beans
or rice between the plate:; and sew
fogether around edges). Tie belis
ony ur tambounne with ribbons or
streamers and practice some

thythms. -
9/So0ap up a cookie sheet or tray
and practice writing the aiphabet in
the suds.
10/Make up a story about a talking
animal an itlust-ate o.
11/Add some food coloring to a
squeeze bottie of white glue. Make
8 design on paper with the glue.
12/Act out five feelings, and let
your fnends guess what they are.
Take turns acting out feelings.
13/Name five animals whose
names begin with the letter "B"".
Draw them
14/Plan a trip to your local Nature
Center and write a story about it
18/Make paper bag masks wih
two fnends Act out 3 play.
18/List the seven food groups. Cut
out pictures that illustrate each.
17/Draw a hopscotch grd on the
ground or sidewalk. Instead of
numbers, use letters of the aipha-
bet and say the letters as ynu hop
18/0raw a picture you know will
make someone isugh.
19/Make fiash cards from old
playing cards Using your fiash
cards, play “teac.er’’ with afrignd
20/Cut out geometric or irreguiar
shapes from colored construction
paper. Make a picture with your

shapes.

21/Make a beanbag b, filing &
oid pot holder with rice and s'itch-
ing it closed. Practice tossing your

beanbeag.

22/8ury or hide a treasure; make 8
map 80 a friend can find it.
23/Make a doii from a clothespin.
Drass the dol! in the native clothing
of cne of the countries you stuc.ed
in school.

24 /Draw a big suitcase on paper.

Cut out pictures of clothing you'd
need for a trip. Paste the pictures
inside the suitcase.

25/Make a ''Me Mobile'’ using
several pictures of you and your
family.

26/Tell about a dream you've had.
Biustrate the dream ‘‘cartoon

style.

27 /Make a Word Tree from an old
branch. Write words you know on
congiruction paper rectangles with
crayon. Using thr sad. hang the
words all over the bran~h.
28/Draw a desigr: u.  _ the lefter
*8$"". Find pictures of objects
whose names end with the letter
"8,

28/Count all the sounds you can
hear in five minutes. Listen for
some different sounds today.
30/List how many things cne of
your hands can hold. beans, shelis,
straws, marbies, efc.

31/Make a crossword puzzie with
the names of animais. Ask your
parents 10 help.

August

1/Find three apples that are dit-
ferent colors Compare the color,
shape, size and texiure of ail three

apples.

2/Take a walk and find several
different objects siong the way
Compare and discuss the found

3/Act out some of the chores you
do every day.

4/Start the day off by iuling a
poem r+ singing 8 song Act out
yOour poem or Song.

$/See how many things you can
draw using these shapes

AOCOIOO0

§/Talk about one news item you
hear on 1V ¢ read in tive new=pa-

per.

T/Try to resu some words or a
sentence in the newspaper.

87Cut out pictures of things
you'vz: dreamad about. Paste the
pictures on colored paper.

9/Cut up a picture post card in
puzzie pieces. Now put it back to-
gether again.
10/Make a lis. of the sounds vou
hear today. Hiustrate some of ‘nese
sounds.

a4

11/Label objects in your room, the
kitchen, living room, etc.

12/Make a second set of yester-
day’s Icbels. Match these words
with the labels.

13/Act out these action words:
jump, roll, skip, hop, slide, tiptoe.
Act out other action words.
14/Place several objects in a gro-
cery bag or old pitiow case. Make
up a riddie about one of the objects
in the beg. Have a friend feel in the
bag for the object you describe.
Take turns.

18/Bounce a bell four times, Six
times, 10 times, efc.

16/Have someone read a story 1o
you. Now act it out.

17/Ask one of your parents to help
you write a letter to a fnend or
relative.

18/Cook something together with
your parents. Taste test your prod-
uct

19/Listen to some music. As you
listen to the music, draw a picture
with paint or crayons.
20/Try a littie exercise: Stand on
your left foot and rase your nght
knee; lean forward, iean backwar<,
efc.
21/Be a clock-watcher today
Record the time you get up, eat
lunch, start to play, begin to work,
elc.
22/Make & toy from discarded
items around the house.
23/Make up your own poem, song,
o both.
24.Make finger puppets from
scrap material or other “junk."”
25/Talk about jobs people do—
plumber, mail carrier, garbage coi-
lector, doctor, are some examples
26/Collect interesting ''litter"’ from
your yard, park, beach, etc. Make a
display with it.
27/Prepare a simple meal or snack
:'o‘gmher with your Mother or Fa-
’ -

28/Drscuss one of your favorde
people and tell why he/she 15 a
favorite.

20/List all the toys in your room
then put the words in aiphabetical
order.

30/Do one thing you've been put-
ting off.

31/Are you all ready for schoc!?
Find out your new teacher’s name
What new things would you like to
learn i schoot this year?

¢
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Teacher Awareness Session
Evaluation Form

Name (optional)

Date
(Please include your name if you would like to District
give or receive further assistance or materials.) Schoo.

A. Pr"esgional Roie (check 0:1e)

—_Teacher (specify grade/subject)
—— Administrator (specify)
—— Other (specify)

B. Session Objectives: Upon completion of the Awareness Session, participants
should be able to:

1. lain purposes of the Parent Education Notebook.

2. appropriaie activities for parent use in skill areas.

3. Use the parent letter or develop a memo to accompany activities.
4. Conduct the Parent Orientation Session.

Rate the degree to which each objective above was met:
3 =fully; 2=somewhat; 1=notmet

Ob;. 1 Ob;. 2 Ob;. 3 Obj, 4 i

Commer.ts:

——

C. Sessicn Implementation
1. How was the session helpful to you?

mm
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2. What should be changed to improve the session?

Additional Comments:

D. Workshop Outcomes

Circle one of the ratings (4 = absolutely, yes, 3 = mostly, yes; 2 = mostly, no;
and 1 = absolutely, no) which best reflects your assessment of the outcumes/

benefits of the workshop.
1. Iwould use notebook activities with students

at all Jevels in my class. 4 3 2 1
2. 1 would use notebooxk activities with students

with below grade-appropriate skills. 4 3 2 1
3. Iwould distribute materials and share what I

have learned with colleagues. 4 3 2 1
4. Iwould conduct the Parent Orientation Session. 4 3 2 1
5. Iwould like follow-up assistance from the

session presenter. 4 3 2 1
6. Ihave additional uctivities or articles that

might be used in future notebook editions. 4 3 2 :
7. Iwould cortact AEL for more information or

assistance on the topic. 4 3 2 1
8. Iwould like information on additional AEL

services. 4 3 2 1

Comments:
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TEA-AEL Parent Education Notebook

Evaluation
Name (optional)
Date
(Please include your rame if you are requesting District,
or offering assistance or materials.) School
1. How many different Notebook activities have you sent home for parents/
guardians to use?

2. Have you used Notebook activities during the school day? How many?

3. Have you used activities from one section more than from others?
If s0, which?

4. Have the activities been useful? How could they be improved?

5. Are there additional skill areas for which activities should be developed?
If s0, what are they?

6. What have parents told you about the utility of the activities?

7. Describe any gains you have observed in student development which may be
related to use of Notebook activities.

13

18
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8. Have the reference list, research articles, and skill descriptions been useful to
you? Please explain.

'9. Was the Parent Orientation Session agenda useful? How might it be improved?

10. Describe any additional sections which should be included in the Notebook.

11. Do you know of the use of the Notebook by other than kindergarten teachers
(specify grade)? Were the activities helpful? Please explain.

12. How could the Parent Education Notebook be improved?

Thank you for using the Parent Education Notebook and for suggesting improve-
ments. If you have additional activities or articles (with sources cited) which might
be included in the Notebool:,tﬁlease mail these to AEL, P. O. Box 1348, Charleston,
WV 25325. If you know of others who would use the revised Parent Education
ﬁgﬁbook, please suggest that they contact the Tennessee Education Association or

114
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