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Geography 1n the Social! Studies
How much emphasic shoutd geography receive i1n the
schest  curriculum? Geography may be taught as a
separate subyect. It could receive equal emphacis as a
curriculum area as compared to Englicsh, mathematics,
and science.

Geography may slso be fused 1nto the <cocial
cstudies. Thue, geocgraphy, as well as other social
science dicsciplines such ac history, political science,
economics, anthropology, and sociololy can be %taught as
being retated. The integrated curriculum may also be
stressed in that geography 1s the core of the cocial
studies. The above named scciz) science disciplines
may be emphacized therein, plus science and mathematics
as 1t assiste in making learmings meaningful to
students. Relating the social science disciplines with
mathematice and sZi1ence integrates the curriculum.

Current events in its diverse dimensions
emphazcsizes the importance of a cstudy of geography 1n
ongoing leszsone and wunits for students. Place
geograp~y, as one example, 15 highly important when

retating happenings to where the specific event took
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place. News items on radio, televisions, newspapers,
and newsmagaz'nes i1ndicate that place geography is wery
salient for learners in the school setting. Cultural,
economic, physical, and human geography emphasize
addi tional understandings, skills, and attitudin3sl
objectives for student attainment.
The balance of this paper will discuss the teacing
of geography in the school curriculum.
Principles of Learning 1n the Geography Curriculum
Geooraphy teachercs need to emphasize desirable
principles of learning when choosing objectives,
learning opportunities, and appraisal procedures.

First of 311, students need to experience
interesting experiences 1n geography. With interecte
of students to achieve goals, effort is put forth In
learning. Interest and effort become integrated
entities and not separate from each other,. In}erest i<
3 powerful factor 1n learning on the part of students,
Thus, teachers need to observe students carefully to
notice if interest is inherent in learning. Learning
opportunities need to be selected which assist students

to achieve cet establishment. Attention of learners
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have then been secured to achieve, grow, and develop n
the geography curricutum,

Secondly, students need to understand subject
matter being taught. Meaning itg then attached to
ongoing ltessons and units in geography. The teacher
neede to adapt instruction to present achievement
levels of students. Learning activities shouid not be

excessively difficult. Students tend to give up (n

achieving when content in geography is excessively

difficult. Boredom may set in i1¥ subject matter 15 too
easy ftor students. New content needs to be acquired by
students and yet the subject matter 13 challenging and
stimutating.

Thirdly, studentse should perceive purpose In
learning. With purpose, students perceive reazons +for
learning and achrieving. With deductive methods, the
teacher may clearly and concisely explain to students
reasons for learning <subjec! matter 1n an ongoing
lesson or wunit. With 1nduction, questions may be
raised by the teacher to guide students to ecstablish
reasons for participating 1n an ongoing learning

activity.
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Fourthly, individual ditfferences need ample
provision. Slow, average, 3nd fast learners need to
achieve optimally. Each should attain as much 3as
possible in the geography curriculum. No one should be
deprived in <cecuring the best education possible In
geography.

Fifthly, balance needs to be emphasized in
geography learnings for students, Thus each category
of obJectives receives adequate emphasis.
Understandings (acquiring facts, concepts, and
generalizations), skills (problem solving, as well as
creative and critical thinking), and attitudinal
(feelings, wvalues, and beliefs that are positive)
objectives must be emphasized 1n ongoing lessons and
unt ts., Understandings, skills, and attitudes are
classified &3 general objectives. They are more
open-ended snd have less structure, as compared to
measurably stated obyectives. The latter to achieve
balance 1n the geography curriculum needs to <ctress
cognitive (developing well intellectually), affective
Cachieving positive attitudes), and psychomotor

Cachieving quality motor skills) objectives.
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Each category of objectives 15 related to the
other categories. Thus, achieving well attitudinally
shou:d assist in growing effectively 1n attaining
understandings and skills general objectives, or,
attaining well in the affective domain should guide
students to achieve more effectively 1n the cognitive
and psychomotor domains.

Sixthly, tearners need to zcquire sequence in
learning. In mastery learning, the geographr teacher
arranges objectives in ascending order of complexity.
From the simple to the complex is a quality guideline
to follow when arranging objectives in a simple to
complex sequence. A logical geography curricutlum is
then 1n evidence,

Toward the other end of the curriculum, 3
psr¥chological lesson or unit in geography ma3y be
developed. A psychological curriculum strescses that
sequence in learning resides within the student, and
not within the teacher or materials used 1n teaching.
Teacher-student planning of objectives, learning
opporturitiee, and apprarcal procedures emph sizec 3

psrchological geography curriculum. A ltearning centers




bGeography 1n the Social Studies

7

method of tnstruction may also emphacsize 3

psychotogical curriczuium. Thus, students sequentially

select which tasks to pursue and which *2 omit In

geography. Time on task is highiy important, The

student does the sequencing of learning opportunities
in a psychological curriculum,

Quality <cequence 15 important in order that

students may be successful in learning and achieve in a

more optimal manner.

To summarize diverse principltes of learning whicn
are important for teachers to emphasize, the geograpny
curriculum must strese
1. interesting experiences for students.

2. meaningful learning oppor tunities.

3. purposeful lessons and units.

4. provision being made for 1ndividual differences 1n
the classroom.

5. batance among diverse Vinds

objyectives,

£, approp. iate sequence of activities for students In

tne school! and classroom setting.
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Phitosophy of Education in the Geography Curriculum

A careful study of the philtoscphy of education may

well assist teachers to do a better job of teaching.
Experimentatism, as one phitosophy, states that
one can only Know experiences. Individuals tive in and
experience society. The geography curriculum then
should not be separated from the societal arens.
School and <ociety are one and not separate entities.
Changes occur rather continucusty 1n society. Society
is definitely mot stable but subject to the reaim of
change. With changz2, problems arise. Students with
teacher guidance need to identify lifelike probleme 1n
society emphasizing geography. Data from a variety of
reference sources needs to be secured. The data
sources can be basal textbooks, library Dbooks,
sudio-visual ai1ds, direct observation, maps, qglobes,
and software content. A hypothesis may then be
developed. The hypothecsis 1 tentative and subyect to

testing.

Additional tearning activities may be utilized to
test the hypothesis. After testing, the hypothesiz 1¢

accepted, refuted, or modified. The stzpse of\problem
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solving are flexible and 1nformal, not rigid 3nd
inflexibte,

lIdeatism, as a second philosophy of education,
stresses an idea centered curriculum. To an ideatist,
one can only kKnow ideas pertaining to the natural and
social environment. The teucher as an idealist in
phitosophicai orientation needs to guide =students to
acquire much subject matter. Concepts and
generaltizations that are vital need to be obtaired by
learners. The abestract is prized much more highly as
compared to the concrete. Suwugyect matter content may,
of course, be secured by learners outside the framework
of problem solving, according to idealists,

The teacher needs to possess mdch subyect matter
in the teaching of geography and be academically
ta.ented and inclined. He/she must be able tno
stimutate and motivate studentse to achieve optimszily
academically in the geography curricuium. Concepts and
generazlizations taught must be chosen with careful
attention by the teacher.

With idealism as a philosophy of educatisn, mental

development of students 1s of pr.me importance.
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Cultivation of the Inteltect is the magor goal In
teaching geography. Mind 15 real and needs to be

developed with the use of reputable tex tbooks,
workbooks, workeheets, maps and globes, excursions, as
well as audio-visual aids which emphasize academic
learning. Ideas 1n terms of wuniversal geographical
concepts and generalizations need acqui;Ftion b.-
learners.

The student :n beqginning his/her years of formal
schooling is a finite being. The finite individual s
limited in i1ntellectual growth, but moves toward the
Infinite with a quality curriculum taught by well
trained, dedicated teachers <stressing intellectual
achievement of <tudents.

Realtism, as a third philosophy of education,
emphasizes that one can Know the real! world in whole or
in part s 1t truly 1. The student then can receive 2
duplticate of that which exists I1n the environment. The

qQeographical phenomena are ¥nown as they are and ericst

in and of themselves.
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With Knowing the rea’ world as it truly issexiste,

measurably stated objectives become important, These

specitic ends represent the real world in its totality.

One cannot Krnow what exists beyond the use of the five
senses, namely seeing, feeling, tasting, touching, and
smelling Nothing exists which is not in the senses,
according to realists.

The real world of geography then needs to be
divided into measurable components so that students may
attain optimally on an individual basis. Each learner
needs to achieve as much as possible in attaining the
measurably stated objyectives. The end:s are precise zo
that it can be ascertained 1¥ a student has or has not
achieved s specific obyective, '

The qeoqgraphy teacher needs to select learning
opportun’ “ies which assist ctudents in attaining the
precise ends. Frequent tecsting is necessary to
determine it objectives have been achieved by students.
Pretests are gqood to use to determine where each
student is achieving at the beqginninmg of the unit of

study in geography. Post tests also should be qgiven at

the end ot the unit 1n geography. Thus, a teacher may
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gauge his/her effectiveness | teaching by noticing
gains of each 1learner from the pretest to the post
test. Within the pretest to the posi test, each
learmer should achieve 25 much as possible,
Existentialism, as a fourth philosnohy of
education, advocates the subjectivity of truth. Truth
resides within the student. Learners individually need
to have freedom to select objectives, learning
opportunities, and appraisal procedures. Choicez made
are based on personal needs, interests, and
convictions.

Student-teacher planning of ongoing lessons and
units in geography could emphasize tenets of
existentialism. With a learning centers philosophy,
students individually could sequentially choose which
tasks to pursue and which to omit. Time on task is
important, A psychological curriculum is emphasized
wnen students ndividually <cequerce their very own
learning activities.

As students ﬁrogress increasingiy \ S© wi th
existentialist philosophy, additional tenet; may be

emphasized such as values clarification emphasizing
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geog~aphy in the curriculum. Values need to be clear.
Learners ultimately shouid act and make choices bacsed
on clarity of values expressed orally and in writing.

Existentialists believe that persons are condemned
to be free. Each person, from among alternatives,
engages I1n decision-making. Decisions made, as a true
existentialist, can be awe-inspiring in life. They
affect the self and others. To let others choose for
the self dehumanizes the latter. To be human means to
make choices and decisions.

Teachers of geography need to possess clarity of
ideas pertaining to each philosrahical school of
thought. Ways ot implementing each rnto
teaching-learning situations to assist students to
attaim optimally is a must. Philosophies need tco be
gelected by the teacher which assizts each ctudent to
achievye as much as possible n the qeography
curriculum,

Computer Assisted Instruction in Geography

Computer assisted instruction (CAl)» needs adequate
emphasis. Quality software needs development which is

clear, meaningful, interesting, and purposeful to

14
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students. Debugging is impor tant in s0f tware
development., This eliminates spelling, punctuation,

and other types of errors <+“ealing with the mechanics of
content contained 1n software. \'
Secondly, CAl should provide ample opportunities
for students to respond to questions and multiple
choice items based on previously read content on the
moni tor. Stucdents need to receive feedback as to the

correctness/incorrectness of each response made. 1+

stuc nte are not permitted to make an ample number of

responses within a software package, the program
becomecs like a lecture or a page from a textbook which
pres s subject matter tn a one way street

communication.

Thirdly, a software program must contain quality
sequence. With appropriate sequential learnings, the
student can experience a high rate of success. Each
new response is based on previoucsly acquired learnings.
In a step by step procedure, students learn new subject
matter which is retated cdirectly to what was learned
previously. A high rate of success needs to be in the

offing for each student when CAl is in the offinaq.
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Fourthlty, ampte software in geography needs to be

available which f1ts i1nto the title of the geography

unit presentliy being emphasized. The software program

needs to relate directliy to the unit title presently
being stressed in the geography currticulum.

Fifthly, software content must be on the
understanding tevel of students. Content too difficult
makes for frustration on the part of students. A lack
of success 1n learning will be in evidence. Subject
matter which is too easy lacks challenge and boredom
may well set 1n for cstudents. New content ﬁust be 1n
the ofting and yet the subject matter is attainable by
learners.

Sixthiy, conteat presented on the mornitor i3
accurate. Incorrect ideas need to be el iminated from
sof tware packages. Students need good models to
emulate. The good models on the monitor present
accurate subject matter to students.

Kinds of Available Software

Software to be used in teaching students depends

upon the purpose involved.
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Dri1l and practice software hacs as 1ts purpose
review of significant facts by students. Retention of

facts, concepts, and generalizations is important.
With review in the form of drill and practice, better
retention of subject matter 1s possible, Trivia must
not be inherent in drill and practice software.
Rather, satient content i3 presented as drill and
practice on the monitor,

Tutorial, as 3 second type of software, emphasizes
new sudbject matter being presented to learners on the
moni tor. The new content must be sequentially
presented. Each new idea presented relates directly to
that presented previously. With quality tutorials,
learners may experience success in learniag. Each
sequentiral fact, concept, or generalization presented
is related 1n a speciftic order. With the programmer
arranging the sequential items, a logical curriculum is
in evidence. )

Simylation, a third kind of software, stresses
problem solving experiences Several learners may be

involved in a single simultation software package.

Cooperative decision-makKing is then in evidence when
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solving problems. Each probtem must be reat and

life-like, Artificial situations have no place in

simutations. Simulations are based on that which

represents reatity in terms of problems faced and

choices made. Low ri1skK, hcwever, is i1nvolved 1n the

making of decisions, since the decision-maker does not
experience traumatic effects of choices made.

Games, a fourth kind of software, emphasizes
incdividual or smatl committee enceavors. In gaming
procedures, the inrdividual or tane group attempte to be
the winner of the game. Quesztions selected to respond
to in the game may be easier and receive less points
for correct responses. Or, learners may choose .ore
complex questions to respond to and receiwe more points
when responding correctlty. Questione 1n the games
should assizt students to attain objectives In the
geography curriculum.

In Summary

Teachers of geography need to utilize definite

principtes of learning to improve the curriculum. The

principles of learning come from research studies 1an

the area of educational psychology. With the
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utilization of principles of learning in ongoing
lessons and units, students are guided by th teacher
to achieve more optimally, ‘

Diverse philosophies of education, selected
carefully by the geography teacher, may well provide a
basis for rational decision makKing in terms of
objectives, learning activities, and appraisal
procedures,.

Software and microcomputer use adds another
dimension in terms of learning activities to provide
for individusl differences among students. Regardless

of ability levels, each student must achieve 3s much ac

possible 1n the curriculum area of geography.

19




Geography in the Social Studies
19

Selected References

Bitter, 6.G6., and Camuse, R.A. Using a M.crocomputer
ith the Classroom. Reston, Virginia: Reston Publishing
Company, 1984.

Bozeman, {J.,C. Computers and Computing i1n Education.
Scottsdale, Arizona: Gorsuch Scarisbrick, 1985.

Davis, Gary A., Educationsal Psychology. New Yor¥k:
Newberry Award Records, Inc., 19873,

Dick, Walter, and Lou Carey. Systematic Desian
of Instruction. Second edition. Glenview, Illinois:
Scott, Foresman and Company, 1985. '

Flake, J.L., et.al. Fundamentals of Computer
Education. Belmont, California: Wadsworth, 19£5.

George, W. Maxim. Social Studies and the Elementary
School Child. Third edition. Columbus, Ohio: Merrill
Publishing Company, 1987.

Hofmeister, A, Microcomputer Applications in the
Classroom. New York: Holt, Rinehart and Winston,
1924.

Kal tsounis, Theodore. Teaching Social Studies in
the Elementary School. Second editicn. Englewood
Cliffs, New Jersey: Prentice-Hall, Inc., 1987.

Lockysrd, James, et.al. Microcomputers for
Education. Boston: Little, Brown and Company, 1987.

Medley, Donald M., and Homer Coker. Measurement-Based

Evaluation of Teacher Performance. New York: Longman
1984,

20




Geography in the Social Studies
20

Reidesel, C.A., and Clements, D.H. Coping with
Computers 1n the E'ementary and Middle Schools.
Englewood Cliffs, New Jersey: Prentice-Hall, Inc.,
1985.

Savage, Tom V., and David G. Armstrong. Effective
Teaching in Elementary Social Studies. New York: The
Macmillan Company, 1987.

Schug, Mark C., and R. Beery. Teaching Social
Studies in the Elementary School. Glenview, Illinois:

Scott, Foresman and Company, 1987.

Siegel, M.A., and Davis, D.M. Understanding
Computer-Based Education. Nsw York: Random House,
1986.

Worell, Judith, and William E. Stilwell. Psycholoqyr
for Teachers and Students. New York: McGraw Hill Book
Company, 198!.

Wright, E.B., and Forcier, R.C. The Computer:
A Tool fir the Teacher. Belmont, California:
Wadswor th, 1985.

21




