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Center for Language Education and Research

The Center for Language Education and Research (CLEAR) is funded by
the Oifice of Educational Research and Improvement (OERI) to carry out a
set of research and professional development activities relevant to the
education of limited English proficient students and foreign language
students. ILocated at the University of California, Ios Angeles, CLEAR
also has branches at the Center for Applied Linguistics in Washington,
D.C., Yale University, Harvard University, and the University of
California, Santa Barbara.

CLEAR believes that working toward a language-competent society
should be among our nation's highest ¢ icational priorities. Thus, CLEAR
is committed to assisting both non-na..ve and native speakers of English
to develop a high degree of academic proficiency in understanding,
speaking, reading, and writing in English and a second or native language.
To work toward this goal, CLEAR has united researchers from education,
linguistics, psychology, anthropology, and sociology with practitioners,
parents, and community agencies.

A coordinated set of research, instructional improvement, commnity
involvemen:, and dissemination activities are oriented around three major
themes: (a) improving the English proficiency and academic content
knowledge of language minority students; (b) strenqihening second language
capacities through improved teaching and learning of foraign languages;
and (c) improving research and practice in educational programs that
jointly meet the needs of language minority and majority students.

The CLEAR Educational Report Series is designed for practitioners and
laypersons interested in issues in second language education and foreign
language teaching and research.

OERI Contract #400-85-1010

For further information contact:

Amado M. Padilla, Director

Center for Language Education and Research
1100 Glendon Avenue, Suite #1740

Los Angeles, CA 90024
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ABSTRACT

This Directory provides a listing of information on all
preschool through high school bilingual immersion programs in the
United states which have been identified by CLEAR as being in
operation in 1987. The first section of the Directory discusses
the definition of and rationale for bilingual immersion
education. The second section provides a profile of each program
identified in the survey, with information on its context,
contact paerson, program objectives, recruitment, staff and staff
training, instructional design, instructional characteristics,
curriculum and materials, and evaluation efforts and outcomes.
Finally, the third section highlights important bilingual
immersion issues, as evidenced in the programs surveyed, such as
recruitment efforts, instructicnal practices, curriculum and

materials adaptation and development, professional development,

and evaluation outcores.




FOREWORD

A considerable variety of means were utilized to identify
the bilingual immersion programs 1listed in this directory:
columns published in newsletters soliciting information about
bilingual immersion programs; discussions with state department
of education staff; word of mouth; conferen:ze presentations and
So on. Nevertheless, programs may have been omitted because we
were unaware of them. If you know of or are working in a
bilingual immersion program not included here, please write me at
the address below.

Kathryn J. Lindholm, Ph.D.

Center for Language Education
and Research

1100 Glendon Avenue, Suite 1740

Los Angeles, CA 90024

(213) 206-1486
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INTRODUCTION

This Directory was developed to provide a reference scurce and
description of bilingual immersion programs in the United States from
preschool througn secondary school. One important goal of the Directory is to
identify bilingual immersion proegrams so that informal networks can “be
established among such programs and with planners of prospective programs to
share information about program implementation. Ancther aim is to determine
the variation in definitions of, and implementation models for, bilingual
imrersion educa*ion.

Bilingual immersion education is a model which integrates language
minority and language majority students for academic and largjuage arts
irstruction in the non-English language and English, wher=s the languages are
systematically separated for instruction and both languages are highly valued
and enriched. The language minority and language majority students are always
integrated for content instruction, although they may be integrated or
separated for language arts instruction.

Only those programs which were considered to fit within the definition of
bilinqual inmersionadoptedhereandwhichwereneworcontinuingasomee,
1987 are included in this Directory. Some programs are excluded, although
they are also innovative and educaticnally sound, because they do not appear
on the basis of information available to fit within the definition. The
rationale for excluding some variations which refer to themselves as two-way
bilingual programs is that for the category of bilingual immersion to be
useful in program camparison and planning, we must ke precise in how we frame
the definition, and strict in how we apply the major criterial features for
program identification.

As noted previously, bilingual immersion programs were located through
word-of-mouth, responses to announcements in varicus newsletters, information
from state departments of educaticn, and from publications and conference
presentations. All programs that offered a language education program for
language minority and language majority students that might be a bilingual
immersion program wer: contacted. While most programs had a contact person
who was quite willing to provide information about the program, there were
some programs which appeared to fit within the definition of bilingual
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immersion, bat are not ixrludedherebecausetherewasmr&sponsetoanyof
thesixphommllsmadetothepersonwhowas identified by the school or
school districtasmecontactpersonfc;rtheprogram.

Information about programs was obtained initially through phone
conversations with the individual listed as the contact person or with another
individual very familiar with the program. A program description was written
based on the information collected through the initial contact, and then the
program description was sent to the contact person with a letter requesting
corrections or additions to be made, if rnecessary. A follow-up letter was
senttoanypr*gramswhichdidmtreﬂmxitotlminitialletteragain
mquestixgi:ﬂividualstomakecorred:ionsontheenclcsedpmgram
descsription, if any were needed. The letter stated that if a corrected
program description was not received, then the assumption would be made that
the prooram description was accurate.

The Directory is divided into three sections. In Section I, the
definition of and rationale for bilingqual immersion education is presented.
Section IT provides a description of each program identified in our survey,
categorized by the grade 1level of the program, from preschool through
secondary school. In Section III, several major issues found in the survey in
implementing bilingual immersion programs are discussed: recruitment,
instructional practices, curricullm amd materials, professicnal development,
and evaluation.
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DEFINITION OF BILINGUAL IMMERSION EDUCATION

Definition

Biiingual immersion educ:~ion cambines the most significant features of
bilingual education for languuge minority students and immersion education for
langquage majority students. -~ Academic and language arts instruction is
provided to native speakers of two languages using both languages; cne of the
languages is a secand language for each gro» of students. Thus, for language
minority (i.e., non-English-speaking) students, academic inst iction is
presented through their first lamguage arxd they receive English language arts
and, depending on the particular program, portions of their academic
instruction in English. For language majority (i.e., Erglish-speaking)
students, academic instruction is through their second language and they
receive English language arts, and dependiig on the program design, some
portion of their academic irctruction in English. The definition encompasses
four criterial features: (1) The program essentially irnvolves same form of
dual language immersion, where the non-English lanquage is used for at least
50% of the students' instructional day; (2) the program irvolves periris of
instruction during which only cne language is used; (3) both English speakers
and non-English speakers (preferably in balanced mmbers) are participvants;
and (4) the students are integrated for all conte 1t instruction. While
program designs may vary, most have as their goal the development of true
bilingual academic campetence in English and ancther language on the part of
both groups of participating students. Thus, only programs that met these
four major criterial features of the definition of bilingual immersion
programs were included in the Directory.
Critical Features of Successful Ianquage Education Programs

Over the last several years, a mmber of comprehensive reviews have been
conducted of research and evaluation studies concerning bilingual and
immersion education (Baker & de Kanter, 1981; Curmins, 1979, 1983; Diaz,
1983; Dolscn, in press; Fisher & Guthrie, 1983; Swain & Lapkin, 1985; Troike,
1978, 1986; Willig, 1985). An examination of <hese educational
investigations points to certain sociolinguistic and instructional factors
which tend to contribute to successful dual language programs. The importance
of these factors is evident fram the frequency and consistency with which they
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are found in programs which promote high levels of first and second language
competencies, academic achievement in both languages, and high self-esteem and
positive cross-cultural attitudes. Thus, these factors form the core criteria
for successful bilingual immersion education.

mefirsttencriteriaareessentialformwcessﬁn;mgeducation
pmgransmneﬂlelésttrneecriteriaapplytoedumtimalprogramsin
general. 'ﬁz&elastcriteriaaremrrtimedhembemusetheyamimportant
elements in an educational program and the presence of these criteria cannot
beassmed,butrathermstbecarefullymideredind&signinga:ﬁ
implementing a successful bilingual immersion program.

1. Dwation of instructional treatment. The instructional treatment is
provided to the participating students for a period of at_least four to six
years. This is the amount of time required, on average, to reach second
language or bilingual proficiency, but not necessarily native-like
proficiency, as confirmed by a mmber of evaluation studies on immersion and
bilingual programs (Cummins, 1981; Swain, 1984; Troike, 1978). 1In its review
of foreign language programs, the National Coammission on Excellence in
Education (1983) has concluded that achieving proficiency ordinarily demands
fram foor to six years of study.

2. Exposure to optimal dual lanquage imput. Optimal imput has four
characteristics: (1) it is adjusted to the comprehension level of the
learner, (2) it is interesting and relevant, (3) there is sufficient quantity,
and (4) it is challenging. This is accomplished through communicatively-
sensitive language instruction and subject matter presentation. In the early
stages of second language acquisition, input is made more camprehensible
through the use of slower, more expanded, simplified, and repetitive speech
oriented to the "here and now" (Krashen, 1981; 1Ilong, 1980); highly
contextualized language and gestures (long, 1980; Saville~Troike, 1987);
camprehension and confirmation checks (Long, 1980); and, camunication is
structured so that it provides scaffolding for the negotiation of meaning by
I2 students by constraining possible interpretations of sequerce, role, and
intent (Saville~Troike, 1987). Balanced with the need to make the second
language more comprehensible is the necessity focr providing stimilating
language input (Swain, 1987), particularly for the native speakers of each
language. There are two reasons why students need stimulating language
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input. First, it will facilitate contimued development of language structures
and skills. Second, when students are instructed in their first language, the
cantent of their lessons becomes more comprehensible wien they are then
presented with similar content in the second language.

3. [Focus on academic curriculum. The programs are designed to focus on
subject matter as well as language development. Students are exposed to the
same academic core cwrriculum as students in regular programs. For native
English speakers, academic achievement is attained primarily through 12
content instruction and interactions in I2 at home and in the commmity.
Academic achievement is further bolstered by content taught through English.
For language minority students, instruction in and through the native language
forms the basis for initial academic advancement. Academic achievement and
English language proficiency are further developed through English language
arts and content instruc:imn through English.

4. Inteqration of lancuage arts with cwrriculum. Related to criteria 2
and 3 is the need to provide language arts instruction in both the English and
non-English languages and to design the instruction so that it is integrated

‘with the academic curriculum. There has been controversy in the area of

secand language education about the importance of second language instruction
in secornd language learning (e.g., Krashen, 1981; Iong, 1983; Swain, 1987).
Many immersion programs, in fact, neglect language arts in the immersion
language assuming that the students will learn the language throuch the
subject matter instruction and will achieve more native-like proficiency if
they receive the kind of language exposure that is similar to first language
learning (see Swain, 1987). As some immersion researchers have discovered
(e.g., Harley, 1984; Swain, 1985; Swain & lapkin, 1985), though, the fluency
and grammar ability of most immersion students is not native like and there is
a need for formal instruction in the second language. However, formalized
language instruction should not follow the route of traditional translation
and memorization of grammar and phrases. It is impo.tant to utilize a
language arts curriculum that specifies which linguistic structures shouid be
mastered (e.g., conditional verb forms) and how these linguistic structures
should be incorporated into the academic content (e.g., including the preterit
and imperfect verb forms of the verb ser "to be" in history subject matter and
the conditional, future, and subjunctive tenses of the verb ser "to be" in

7
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mathematics and science comtent). The language ar*s class can then focus on
the specific linguistic skills, utilizing the content that was used to
introduce the linguistic skill. This integrative and content-based approach
reinforces both the content taught during subject matter presentation and the
linguistic skill.

5. Separation of lamquages for instruction. Monolingual lesson
delivery (i.e., different periods of time devoted to instruction in and
through each of the two languages respectively) seems to be superior to
designs which rely on language mixing during a single lesson or time frame
(Baker & de Kanter, 1981; Dulay & Burt, 1978; lecaretta, 1972, 1981; Swain,
1983). This is not to say that language mixing itself is harmful; rather, it
appears that sustained periods of momolingual instruction in each language
help to pramote adequate language development.

6. Additive bilinqual enviromment. All students are provided the
opporumitytoacqcﬁreasecmﬂlanguageatmcosttotheirhanelarguagearxi
culture. This enrichment bilingualism results in high levels of proficiency
in the two languages (Hermadndez—-Chavez, 1984; Skuttnski~K , 1981),
adequate self-estzzm, improved cross-cultural attitudes. Conversely,
subtractive bilingual contexts in which the native language is replaced by a
second language seem to have negative effects on the school performance of
many minority language students. Native language loss is often associated
with lower levels of second language attairment, scholastic underachievement,
and psychosocial disorders (Lambert, 1984). Successful language development
programs seem not cnly to prevent the negative consequences of subtractive
bilingualism, but also to effectively promote the beneficial aspects of
additive bilingualism.

7. Classroom camposition. Little research has been conducted to
determine the best classruom composition for bilingual education programs,
although the fediral goverrment has mandated a ratio of at least 1/3 English
sperkers to 2/3 non~ or limited-English speakers. To maintain an enviromment
of educational and linguistic equity in the classroom and to pramote
interactions among native and non-native English speakers, the most desirable
ratio is 50% English speakers to 50% non-native English speakers. However,
the ratio of English speakers to non-native English speakers should never
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axceed 33:67 or 67:33 to insure that there are enough language models of each
language to promote interactions among the two groups of students.

8. Ratio of English to the non-English lanquage. Immersion education
was designed to promote high levels of second language proficiency while
maintaining first language proficiency. Although there are several program
variations, many immersion programs utilize the non-English language for 100%
of the instructional day and English is not used at all for at least the
initial stages of the progrem. Other partial immersion programs involve equal
amunts of Ewglish and the non-English lunguage. No research has yet
determined the best ratio of English to noa-English instruction for both
language minority and majority students. However, research on programs
utilizing different amounts of instruction in the non-English language shows
that students with greater exposure to the second language have higher levels
of second language proficiency (Campbell et al., 1985) and that these students
also maintain their Emylish and perform at or above grade level in tests of
English achievement (Campbell, 1984; Genessee. 1985). Furthermore, research
in bilingual education shows that students with greater amounts of native
language instruction achieve at higher levels than students with lesser
amounts of native language instruction at least in the early years of
schooling (Willig, 1985). From studies of bilingual students and immersion
students, then, it appears that a minimm of 50% non-English language
instruction is necessary to pramcte high levels of the non-English language
proficiency among language majcrity students and to promote academic
achievement among language mincrity students. Furthermore, althoush studies
have not addressed the minimal level of English necessary, a minimum of 10%
English instructica initially is important to promote English language
development for the non-native speakers of English. Also, to Gevelop a high
level of academic English language skills among the language minority
students, the amount of content instruction in English should be about 50% for
the late elementary school years (grades 4-6).

9. Promotion of and opportunities for lanquage output. As noted
earlier, immersion students, and foreign language students in general, have
difficulty in producing native-like speech in the second language. Part of
this difficulty stems from an absence of the opportunity to talk with fluent
speakers in the language they are learning. According to Swain (1985, 1987) ;
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imemimsmdentsgetfewoppommitiatopmdmeextendeddiscmme, where
they are forced to make their language coherent, accurate, and socio-
lingquistically apprepriate.  Thus, pramoting highly proficient oral language
skills necessitates providing both structured tasks amd unstructured
opportunities involving oral production skills for students to engage in.

10. A positive school envirorment. Research has shown that the success
of bilingual edtmtimpmgramsisdepa-dentonthelevelofsupporttm
program receives from the school administration (Cortés, 1986; Troike, 1978).
Drawing on this research, then, a successful bilingual immersion program must
haveﬂxea:pportofﬂmprﬁacipal,oﬂxeradministratorsmdmn-bﬂimual
immersion staff. This support is baszd on a knowledge of the program, ad is
demonstrated through a desire for the program to succeed by an expenditure of
mﬂatiscmpambletocﬂieredxmticmlpmgraminmesdmol, by
devctjngatterr.imtoprawtingacceptameoftheprogramamg’che commmity
and other school staff, and by closely integrating the structure and firction
of the bilingual immersion program with the total school program.

1i. pPositive and reciprocal instructional climate. Pramction of
positive mtmcticmsbetwemteadxersmﬂsmdemsarﬂbetwemlanguage
minority and majority student peers is an important instructional dbjective.
Mwnteadxersusepositimsocialammstructimlinteractimsineqml
amounts with both minority and majority students, both groups perforr better
academically (Califormia State Department of Education, 1982; Kerman et al.,
1980). In addition, teachers should adopt a reciprocal interaction model
instead of adheriny to the traditional transmission model of teaching
(Cunmins, 1986). The basic premise of the transmission model is that the
teacher's task is to impart knowledge or skille to students who do not yet
have these abilities. In the reciprocal interaction approach, teachers
participate in genuine dialogue with pupils ard facilitate rather than control
student learning. This model encourages the development of higher-level
cognitive skills rather than just factual recall (Cummins, 1986) .

The achievement of language minority pupils is affected not only by the
status perceptions of teachers, but also by the status perceptions of majority
peers. Allowing only umplanned or incidental cortact between majority and
minority students may only reinforce negative expectations. Kagan (1986) and
others have proposed ways in which contacts between minority and majority
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studerrtscanbaorganizedsothattheachievaterrtofbothgrmmcanbe
maximized. These studies suggest that when minority and majority students
work interdependently on school +asks with common cbjectives, students'
expectations and attitudes toward each other become more positive and their
academic achievement improves. A mumber of strategies under the rubric of
cooperative learning have been developed which utilize these principles.
Also, language development is facilitated by extensive interactions among
native and non-native speakers (Long & Forter, 1985).

12. High quality instructional persomnel.  Students receive their
instruction from certified teachers. Over the course of the program, students
are exposed to a mmber of teachers who have native or native-like ability in
either or both of the language(s) in which they are instructing. Teachers,
althouch bilingual, may assume monolingual roles when interacting -with
students. It is important that the teacher be able to understand the chiid's
mother tongue in the initial stages of language learning. If the teacher does
not understand the native lanquage, then she camnot respord appropriately in
the second language to the children's utterances in their native lanmiage,
In this case, camrehensible input may be severely impaired (Swain, 1985).
Further, teachers should be knowledgeable with regard to the curriculum level
and how to teach it.

13. Home/school collaboration. Ancther important feature is parental
involvement and collaboration with the school. When this occurs, parents
often develop a sense of efficacy that commmicates itself to children, with
positive academic consequences, especially in the case of language minority
children (Met, 1987; Tizard, Schofield, & Hewison, 1982). In fact, most
parents of minority students have hich aspirations for their children and want
to be involied in promoting their academic success (Lindholm, 1987a; Wong
Fillmore, 1983).

Dramatic changes occur in children's academic progress when parents
interactwiththeirchildrenathcmeincertainways. Activities such as
readirgardlistenﬁagtochﬂdmnreadarebcmfeasibleanipxacticaland
contribute to improved scholastic achievement (Cumnins, 1986). Effective
programs tend to incorporate a variety of home/school collaboration
activities. The general outcome on the part of students is an increased
interest in schoolworh and improved achievement and behavior.
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In summary, the instructional features and sociolimguistic structures
which seem to be strongly associated with the success of immersion prograns
correspand to the same psycholinguistic and sociopedagogical principles
uderlying successful bilingual education and reqular education programs in
the United States. These elements are: (1) duration of instructiocnal treat-
ment be minimally from four to six years; (2) exposure to optimal language
input; (3) focus on academic curriculum; (4) integration of language artc
with academic curriculum; (5) separation of languages for instruction; (6)
additive bilingual enviromment; (7) classroom composition, (8) ratio of
Erglish to the non-Erglish language; (S) promotion of and oppertunities for
larguage outpat:; (10) = positive scheol enviromment; (11) positive and
reciprocal instructional climate; (12) hich quality instiuctional personnel;
ard (13) parental involvement in the educational process.

There are mmerous terms used for the programs described in Section 2, as
will be seen there. These terms include:

Bilingual Immersion

Two~Way Rilinmal Twmereice

Two-Way Bilinqual Education

Two-Way Immersion Education

Lanquage Immersion

Spanish Immersion

Iinteriocking

bual Language Ecucation

While all of these programs meet the criteria adopted here for bilingual
immersion, and most of these terms may, therefore, be taken as equivalent, the
term "language immersion® alone does not necessarily imply a bilingual nodel,
ard indeed, is often used simply for immersing speakers of one language in
ancther for instruction.




RATIONALE

The dynamics of population change indicate that the United States is
becoming an increasingly malti-ethnic and miltilingual society, rather than an
ethnically and linguistically more homogenecus one. The major factors
contributing to this change include sizable immigration and the fact that the
average age of ethnic minorities ie about five years less than the national
average. This means that a larger percentage of ethnic minorities are in or
entering the most active child-bearing years (Cortss, 1986). According to
datafrantheCensn.:sBzreau,bebleOarxil%o, the United States
population increased by 11.6%. However, the Black population grew by 17.8%,
Hispanics by 61%, Native Americans by 71%, and isian Americans by 233%, and
remaining Americans by only 7 to 8%. Schools have, and will have, therefore,
a major challenge in dealing with the large mmber of limited English
proficient students who are in need of special services. It has been
estimated that currently at least 3.4 million children are linited in the
Ehglishlaguageskillsreededtosumeedinsdmlpmgramsdsignedfor
native English speakers.

Nationally, the academic performasce of mirc ity students  is
considerably below majority norms, and the gap grows wider with each school
year (Kagan & Zahn, 1975). Readiny is critical to student achievement in all
subjects, yet the achievement gap is greatest in reading. By the eichth grade
39.9% of Mexican American children are two or more years behind in reading
campared to 12.8% of Anglos (Carter & Segura, 1979). As society moves further
into the technological age of camputers with jobs requiring literacy- and
camriter-based skills, low educational attairment will be even more
detrimental. These findings show that "the United States public school system
is failing with regard to the achievement _f minority children" (Kagan, 1986,
p. 223).

Hmzever,themblicedu@ationsystaningeneralisnotnsetingthe
educational needs of many majority students either: about 20% of all American
17-vear-olds are functionally illiterate, unable to comprehend simple written
instructions (Lerner, 1981); nearly half of our graduating high school
stidents do not know the basics of how our government works (Johnsor, Jaohnson
& Tiffany, 1984); and, "Americans' incampetence in foreign languages is
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nothing short of scandalous and is becoming worse" (President's Cammission on
Foreign Ianguage and International Studies, 1979). At the same time, the

great natiocnal language resource represented by immigrant and native non- -

Engiish background groups is being rapidly eroded, as second and third
generations are not learning their natal languages.

Special educational programs for language minority students have caused
tremendous controversy ameng educators, lawmakers and the general public.
Bﬂimualedtmtimpmgransgrewuxtofthecivﬂrigﬁtsmvemertofthe
BGOSvdwremerewasa@llforasystanofeducatimwhereinmelarguage
minority student would receive a better and more relevant education.
Bilingual education was to provide a situation in which the student's native
 language and culture would be valued, students would be able to develop a
positive self image; opportunities for academic success would be enhanced, and
solidarity with the commmity would be strengthened (Herndndez-Chavez, 1984).
After a decade and a half of bilingual education, the controversy has grown
instead of diminished. Research studies have been inadequately designed to
provide educators and policymakers with information abcut the effectiveness of
bilinglnledlnatimaxdﬂnsﬂleyhavefueledmtherthancooledthefim of
controversy. A carefully conducted analysis of the bilingual education
research (Willig, 1985) demonstrated that bilingual education programs can be
successful in improving the academic perforance of limited English proficient
students. Unfortunately, bilingual education has not been as effective in its
implementation as it could have been if there had been policies defining the
implementation of bilingual education, teacher training, and qualified
bilingual teachers which were designad to pramote educational achievement
rather than merely the learning of English. The tragedy of many American
Irxiiangrwpswhohavelosttheirnativelanguagewithwtgajnirgany
educational advantage is stark evidence that learning English is neither a
necessary nor sufficient condition for enhanced educational achievement.

For a variety of sociopolitical, econamic, as well as pedagogical
Treasans, many educators have supported short-term "quick fix" solutions which
move limited English proficient students into mainstream English-only classes
as quickly as possible. Monolingual English immersion education is being
increasingly cited as a possible cption to bilingual education. Immersion
programs use the non-English language as the medium of instruction for subject
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matter classes. However, the term immersion is often used incorrectly with
reference to language minority studaits. While the model seems successful for
language majority children, its appropriateness for langquage minority
children has been stramgly called into question by most knowledgeable
researchers. A submersjon program applies to a curriculum designed for and
populated by native English speakers, but inappropriately used with non-
Eglish-speaking students. A considerable amount of research evidence exists
which documents the failure of submersion approaches to meet the educational
needs of minority language students (California State Department >f Education,
1982; Naticnai Assessment for Educational Progress, 1982). Many educators who
are aware of this research, readily reject sutmersion as an appropriate
educational treatment for language minority students. Most educators agree
that an educational program designed for limited English proficient students
needs to promote adequate lamuage development, academic achievement, and
psychosocial adjustment for students fram non-English language back,rounds.

¥hen it is applied appropriately, immersion education can have very
successful results. Evaluation studies of Spanish immersion programs in the
United States. and French immersion programs in Canada (Campbell, 1984;
Genessee, 1985; Swain, 1984). show that immersion education can be highly
effective for English-speaking students, both majority and ethnic/racial
minority students. These students demonstrate high proficiency in the secord
language (i.e., Fremch. German, Spanish) in addition to high academic
achievement without any loss to their English skills.

Carrently, evaluation and research studies indicate that education
programs can be desigred to similtanecusly meet the needs of language minority
and majority students by combining the best features of immersion programs
with the best features of bilinqual education. Bilingual immersion programs
sexrve the needs of both native English speakers and native speakers of other
languages, and result in language proficiency in both the other language and
English, academic achievement at or above grade level as measured in both
languages, and enhanced psychosocial development and cross-cultural attitudes.
In doing so, these programs help to develop citizens who will be better
preparedtosu'ax;thmmm)albondsofmnatimlmﬁtyinatimofgmirg
ethnic and linguistic diversity, and who will at the same time be better able
to meet the mounting pressures of international campetition in a multilingual
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world where the kr-wledge of other languages than English may be essential to
our national survival.
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SECTION II

PROGRAM DESCRYPTIONS




PROGRAM DESCRIPTIONS

In this section, all educational programs that are consistent with the
definition of bilingual immersion educatiu discussed previously are
described. Each program is listed separately in alphabetical order according
to the school district's name and in the appropriate grade level — preschool,
elementary, mid¥le/junior high school, high/secondary school. Each program
was contacted for provision and verification of the information that is
presented. Program descriptions include the following data, grouped into nine
categories:

J.  Background Information - historical, commmity, and funding contexts
in which the bilingual jmmersion program is being implemented.
2. Contact Person - name, position, address ard phone mumber or an
individual who is knowledgeable about the program and who has agreed
toanswerqustionsfranoﬂaersintemtedintheprogram.
Program Objectives - goals and, in same cases, the rationale for the
bilingual immersion program.
M‘tmmrt-m*‘ndsusedbymagnetschoolstorecruitstudents
into *he bilingual immersion program.
Staffamstaffm-ﬂuencylevelsofteachers, and whether
teachers have had specialized training for bilingual immersion
instruction. In addition, information is provided on classroom
aides and bilingual immersion specialists available to the
teachers.
Iustructional Design - design of the program: ratio of the non-
English language to English, class size, ratio of langquage minority
to language majoritr students.
Instructional Chavacteristics - how instruction is carried out.
iculum and Materials - description of the cwriculum and whether
curriculum or materials have been developed.
Evaluation - evaluator, the variables being studied, and the
evaluation outcomes, if available.
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Same categories of d ta were not included for same of the program
descripticns. In these cases, either the information was not available or it
was not applicable (e.g., evaluation informa*‘sn for programs which did not
include an evaluation component).
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BACRGROUND INFORMATION

Name of Program: Ia Escuelita Agleybana, In:. Daycare Center
Non-English language(s): Spanish

Number of years in existence: 3 (Began in 1978)

Grade level(s) of program: Preschool

Number of schools involved: 2

Language backgrounds of largest groups of LEPs: Spanish
Student transiency: Iow

Socic-econcmic status of area around school: ILow
Articulation at elementary: Yes, there are elementary-level programs
Funding: Ilocal

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Agnes Cormier

Position: Director

Address: 1 Ieland Street
Dorchester, MA 02125

Phone: (617)442-9160

PROGRAM RATIONALE AND OBJECTIVES
Pregram Objectives:
1.  Provide curriculum covering all areas of Jevelopment: physical,
intellectual, social.
2. All children will be orally bilingual in Spanish and English, and
bilingual in pre-reading and pre-writing activities.
3. All children will respect other cultures and have pride in their
cultural heritage.
4. Children will be exposed to positive role models in the community.
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STAFF AND STAFF TRATNING
Teachers: All certified bilingual teachers; many native Spanish speakers.

Aides: Part-time aides; bilingual; many native Spanisn speakers.

INSTRUCTTONAL, DESIGN

Ratio of Non-English language to English: 67% Spanish, 33% English

Approximate class size: 20, but with aides the ratio of adults to children
is 1 adult per 6~7 children

Ratio of language minority to majority: 85:15

INSTRUCTTONAL CHARACTERISTICS

How languages scparated for instruction: Each teacher provides separate
language role model.

Language arts instruction in Nen-English language: Yes, emphasis is on oral
language skills.

CURRICULUM AND MATERIALS

Curriculum: A wide variety of skills and concepts are employed to develop
physical, intellectual and social aspects of child. Large cultural
campenentc to foster positive self pride and cross-—cultural attitides.
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BUFFALO CITY SCHOOLS
Buffalo, New York

BACKGROUND INFORMATION

Name of Program: Two-Way Bilingual Program

lion-English language(s): Spanish

Number of years in existence: 3

Grade level(s) of program: Preschecol

Number of schools involved: 1

Language backgrounds of largest groups of LEPs: Spanish

Student transiency: Low

Articulation at elementary: VYes, there are elementary-level programs -
Funding: State

CONTACT PERSON FOR PROGRAM
Contact Person: Dr. Vocolo or Ms. Olga Rico-Armesto
Position: Dr. Vocolo is Director of Bilingual Ed-cation; Ms. Rico-Armesto is
Assistant to Director of Bilingual Education
Address: Buffalo City Schools
731 City Hall
Office of Bilingual Education
Buffalo, NY 14202
Phona: (716) 842-4685

PROGRAM RATIONAIE AND OBJECTIVES
Program Objectives:
1. All children will have strong native language skills
2. 2ll children will have a strong foundation for concept development.

STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; many native Spanish speakers.

Aides: Full-time aides; bilingual; many native Spanish speakers.

Staff training specific to program: Second language acquisition, using the
MITI (Multidisciplinary Teachers as Trainers Institute); Talents Unlimited
(creative thinking program).
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INSTRUCTIONAL DESTGN

Patioc of Non-English languags to English: 50% Spanish, 50% English

Approxtimate class size: 20

Ratio of language minority to majority: Students are not classified in
this way.

INSTROCTTONAL, CHARACTERISTICS

How languages separated for instruction: Each teacher provides separate
language role model.

Lanquage arts instruction in Non-English language: Yes.

CURRICULUM AND MATERTALS
Curriculum: Wide variety of skills and concepts to develop thinking skills
of child.
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CHICAGD PUBLIC SCHOOLS
Chicago, Illinois

BACKEROUND INFORMATION

Name of Program: Inter-American Magnet School, Escuela Interamericana

Nen-English language(s): Spanish

Nunber of years in existence: 13 (Began in 1975)

Grade level(s) of program: Preschool (through eighth grade)

Number of schools involved: 1

Approximate ethnic breakdown of school(s): 60% Hispanic, 37% Non-Hispanic
wWhite, 10% Other

Language backgrounds of largest groups of LEPs: Spanish

Student transiency: ILow

Socic-econcmic status of area around school: Mixed

Articulation at elementary schosi: Yes, continues at same school.

Funding: Major funding from Chicago Public Schools; some State bilingual &
Federal desegregation funds.

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Eva Helwing
Position: Principal
Address: Inter-American Magnet School
919 West Barry
Chicago, IL 60657
Phone: (312) 880-8190

PROGRAM RATTONALE AND OBJECTIVES

Rationale for Program Implementation: Children became bilingual when
there is sufficient need, contimuous exposure and there are suitable
models in two languages. The children of Inter-American are daily
immersed in the English language outside the school. If they are to
became fluent and literate in Spanish, or to develop the skills in
Spanish that they bring from home, specific policies mist be develoved
and implemented at the Inter-American Magmet to pramote the use of
Spanish. The three major policies incorporate concepts of unity,
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constancy, and faith in the use of Spanish and the capability of each
student..
Program Objectives:

1. To pramote the concept of bilingual-bicultural education (for both
the non-English and non-Spanish speakers to he able to speak, read
and write in both English and Spanish).

2. 'Ibimprcvemlatimshipsawxgetlmicgrwpsofthecammmity,
emphasizing recognition, respect, and appreciation of similarities
and differences in cultural backgrounds.

3. To involve parents in the educational process of their children to
ensure their continued support throughout the years of schooling.

RECRUTTMENT

Recruitment strategies: Use of brochures, presentations at parent networks,
open house, coverage of events in newspapers and on television and radio.
After preschool, children contimue through eighth grade. When there are
openings, siblings of participating students have preference in
enrcllment.

STAFF AND STAFF TRAINING

Teachers: 25 out of 32 teachers are bilingual; 23 of 29 bilinguals are native
speakers

Aides: 4 full-time bilingual; native speakers

Staff vraining specific to program: Presence to new teachers, weekly staff
training programs, frequently aimed at second language leaiming or Inter-
American cultural studies.

Recamendations for staff and staff training: For close coordination,
teachers work in teams by cycle: Early childhood, Primary, Intermediate,
and Upper.

INSTRUCTTONAL DESIGN
Ratio of Non~-English language to English: 50:50

Approximate class size: 20 students
Ratio of language minority to majority: 50:50
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INSTRUCTIONAL, CHARACTERISTICS

Bow lanquages ssparated for instructionm: For Spanish and English larnguage
arts, children are divided into A, B & C groups (A is lowest group).

Language arts instruction in Non-English language: Yes; emphasis begins with
oral, continues to reading, writing, arnd formal speech.

Content courses taught in each language: All classes except camputer
literacyarﬂAmeri@anHistoryaretaughtinSpanisha:ﬂEnglish:
Camputers and American History are instructed in English only.

CURRICULIM AND MATERIALS
Curriculum: Intecrated curriculum organized arcund themes of the study of
the Americas.

Materials: Developed materials for the study of the Americas at the local
leval,
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DADE QOUNTY PUBLIC SCHOOLS
Miami, Florida

BACKGROUND INFORMATION

Name of Program: Bilingual Schools

Non-English language(s): Spanish

Number of years in existence: 25 (Began in 1963)

Grade level(s) of program: Preschool

Number of schools involved: 4

Language backgrounds of laryest groups of LEPs: Spanish

Student transiency: Medium

Socio~econcmic status of area around school: Varies by school

Articulation at elementary: VYes, there are elementary-level programs

Funding: Different levels of support: Private Fourndations, Federal ESEA,
State, and Iocal.

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Margarita CAceres
Position: Project Coordinator
Address: Southside Elementary School
45 S.%. 13th Street
Miami, FL. 33130
Phone: (305)371~3311

PROGRAM RATIONALE AND OBJECTIVES
Program Objectives:
1. Each participating student will achieve all of the skills, abilities
and wnderstanding s/he would normally achieve ir a monolingual
school .
2. Each student will be able to function in either culture easily and
camfortably.
3. Each student will have pride in his/her own heritage and a respect
for and appreciation of different people and cultures.




4. Each student's proficiency in listening, speaking, reading, ard
writing in his/her second language will approximate that of his/her
first language.

STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; many native Spanish speakers.

Ajdes: Part-time aides; bilingual; many native Spanish speakers.

staff training specific to program: A sumner workshop was required of all
teachers during the first three years to train them in the latest methods
and techniques for the teaching of a second language. Also, voluntary
workshops and inservice training sessions have been made available to all
teachers, with a focus on team teaching.

INSTRUCTIONAL, DESIGN

Ratio of Non-English language to English: 50% Spanish, 50% English
Approximate class size: 18

Ratio of language minority to majority: 60:40

INSTRUCTTIONAL, CHARACTERISTICS

How languages separated for instruction: Each teacher provides separate
language role model. Spanish-speaking teacher team teaches with English-
speaking teacher.

Language arts instruction in Non-English language: Yes; emphasis is on oral
larguage skills.

Content courses taught in each language: All content is taught in both
languages. Each content area is divided into two sections. One team
teadlerprcvid%halfofthecorrtentfirstinonelanguageamthenthe
other team teacher teaches the content in the other lanquage; sametimes
Spanish is first and sometimes Enjlish is first.

CURRICUIXM AND MATERIALS
Curriculum: Based on district-wide curriculum.
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WASHINGTON D.C. PUBLIC SCHOOLS
washington, D.C.

BACKGROUND {NFORMATION

Name of Program: Two-Way Bilingual Immersion

Non-English language(s): Spanish

Number of years in existence: 17 (Began in 1971)

Grade level(s) of program: Preschool (Pre-Kindergarten)

Number of schools involved: 1

Approximate ethnic breakdown of schcol(s): 60% Hispanic, 25% White-non
Hispanic, 15% Black, 1% Other

Language backgrounds of largest groups of LEPs: Spanish

Student transiency: Iow

Socio-econcmic status of area around school: Wide range

Articulation at elementary: Yes

Amding: Iocal funding

CONTACT PERSON FOR PROGRAM

Contact Person: Mrs. Paquita B. Holland

Position: Principal

Address: Oyster Bilingual Elementary School
29th & Calvert st, N.W.

Washington, D.C. 20008
Phone: (202) 673-7277

PROGRAM RATIONALE AND GBIECTIVES

Program Objectives:
Native Spanish-speaking and native English-speaking children will become
bilingual and will achieve academically in both languages.

STAFF AND STAFF TIAINING

Teachers: The Spanish-speaking teachers are certified in bilingual education
ard the English-speaking teachers are certified in elementary education.
Same of the teachers are native Spanish speakers. Teachers are carefully
selected for the program.
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Ajdes: Part-time aides; but aides not really necessary since there are two
teachers ~ar class,

INSTRUCTIONAL DESTGN

Ratio of Non-English language to English: 50% Spanish, 50% English
Approximate class size: 15

Ratio of language minority to majority: Students are not categorized in this
fashion

How languages separated for instruction: The children receive English
instruction from one teacher and Spanish instruction from ancother
teacher. Teachers team teach and teach in groups.

Content courses taught in each languags: All content is taught in hoth
languages.

CURRICULUM AND MATERIALS

Curriculum: Instructional content for project students is equivalent to that
forstudem:satttwsamegradainregulardistrictprograms. It is the
campetency-based curriculum of the Washington, D.C. Schools.

EVALUATION
No formal evaluation has been conducted.
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ETEMENTARY-LEVEL PROGRAMS
ARLINGTGN UNIFIED S0R00L DISTRICT
Arlington, Virginia

BACKGROUND INFORMATION

Name of Program: Key Partial Immersion Program

Non-English language(s): Spanish

Number of years in existeice: 2 (Began in 1986)

Grade level(s) of program: X-2

Number of schools involved: 1

Approximate ethnic breakdown of school(s): 52% Hispanic, 26% White-non
Hispanic, 5% Black, 15% Asian

Language backgrounds of largest groups of LEPs: Spanish

Student transiency: Medium

Socio~econcmic status of area around school: Wide range

Articulation at middle school: Plamninj for Spanish for Native Speakers at
middle school.

Funding: Iocal funding.

QONTACT PERSON FOR PROGRAM

Contact Person: Dr. Paul Wireman

Position: Principal

Address: Key Elementary S-hool
2300 Key Blwd.
Arlington, VA 22201

Phone: (703) 558~2917

PROGRAM RATTIONALE AND OBJECTIVES

Program Objectives:
Native Spanish-speaking and native English-speaking children will become
bilingual and will achieve academically in both languages.

STAFF AND STAFF TRAINING
Teachers: There is no bilingual certification procedure in Virginia.
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Teachers in the program are considered on the basis of previous teaching
experience in similar settings. Certification in TESOL was held by two
teachers for the 1987-88 school year.

Aides: This year there is a bilingual part-time aide.

Resource Teachers: One Reso .2 Specialist holding a bilingual/bicultural
certificate from California.

INSTRUCTIONAL LESIGN

Ratio of Nom-English language to English: 50% Spanish, 50% English
Approximate class size: 22

Ratio of language minority to majority: 50:50

INSTRUCTIONAL CHARACTERISTICS

B~y lanjuages separated for instruction: The children receive English
hntructimfrmoneteadmrinthemomirgarxiSpanishinstructionfm
another teacher in the afternoon.

Content courses taught in each language:

Spanish English

Spanish Ianquage Arts English lLanguage Arts
Social studies English Reading
Science/Health Math

CURRICULUM AND MATERIALS
Curriculun: Instructional content for project students is equivalent to that
forsb.xientsatthesamegmd&inregularcotmtydistrictprogms.

EVALUATION

Evaluator: Dr. Nancy Rhodes and Dr. Domna Christian, CAL/CLEAR
Variables under Assessment: Instruments

English oral language proficiency 1AS

Spanish oral language proficiency 1AS, SOLCM

English academic achievement Boehm

Spanish academic achievement Boehm

Instructional treatment Classroom cbservation




Comparison Group: Students not enrolled in the bilingual
immersion class.

Evaluation Outoomes: Results are available for the data collected
during the first year of implementation of the bilingual immersion
program.
The Spanish speakers improved in both Spanish and English language
proficiency and the English speakers made gains in Spanish language
proficiency. There were no differences between the English speakers in
the bilingual immersion versus non-bilingual immersion programs on
English language proficiency at the end of the academic year. With
respect to academic achievement, all students made gains from the fall to
the spring, with the Spanish speakers making the most progress in Spanish
and English. Overall, there were no differences in English achievement
between the English speaking bilingual immersion students and the non-
bilingual immersion students.
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BUFFAIO CITY SCHOOLS
Buffalc, New York

BACKGROUND INFORMATION

Name of Program: Two-Way Bilingual Program

Non-English language(s): Spanish

Number of years in existence: 4 (Began in 1984)

Grade leval(s) of program: K-2

Number of schools involved: 1

Language backgrounds of largest groups of LEPs: Spanish

Student transiency: Iow

Articulation at middle school: VYes, there is a grade 3~8 two-way
bilingual program

Funding: Partial State funding

CONTACT PERSON FOR PROGRAM
Contact Person: Dr. Vocolo or Ms. Olga Rico-Armesto
Position: Dr. Vocolo is Director of Bilingual Education; Ms. Rico-Armesto is
Assistant to Director of Bilingual Education
Address: Buffalo City schools
731 City Hall
Office of Bilingual Education
Buffalo, NY 14202
Phone: (716) 842~46.5

PROGRAM RATIONALE AND OBJECTIVES
Program Objectives:
1. By the end of grade 2, all children will be reading at jrade level
in their native language and in English.
2. By the end of grade 2, all children will be orally bilingual in
Spanish and English.

STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; many native Spanish
speakers.




Aldes: Full-time aides; bilingual; many native Spanish speakers.
staff training specific to program: Second language acquisition, using the
MITI (Maltidisciplinary Teachers as Trainers Institute).

INSTRUCTTONAL, DESTGN

Ratio of Non-English language to English: 50% Spanish, 50% English

Approximate class size: K is 30; grades 2-3 is 33

Ratio of language minority to majority: Students are not classified in this
manner.

INSTRUCTTONAL CHARACTERISTICS

How languages separated for instruction: =Zach teacher provides separate
language role model.

Language arts instruction in Non-English language: Yes; Spanish language
arts for native English cpeakers.

Content courses taught in each language: Instruction centers around building
strong native language skills in reading. Secoard language content
instruction is phased in to subiect matter areas such as social studies

~and math,
CURRICULUM AND MATERIALS
curriculum: Using 1c aiculun o , which follow state of New
York requirements. the proc. 3 of develiping a Spanish language arts

curriculum and an ESL curriculum.
Materials: Teachers have developed their own materials to enhance teaching.

EVALUATTION
Evaluator: Eddy Bayardelle
Variables under Assessment Instrumants
Spanish language prcficiency BINL, IAS
English language proficiency BINL, IAS
Spanish r~cademic achievement SESAT (Kindergarten)
CIBS Espanol (graces 1-2)
English academic achievement SESAT (Kindergarten)

CTBS (grades 1-2)
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Evaluation outcomes: The students leave grade 2 with excellent native
language skills; at or above grade level in native language veading. In
addition, at least 50% of the children are reading in a second larguage
at grade level.
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CAMBRIDGE PUBLIC SCHOOLS
Cambridge, Massachusetts

BACKGROUND INFORMATION

Name of Program: Amigos, Two-Way Language Immersion

Non-English language(s): Spanish

Nunber of years in ristence: 2 (Began in 1986)

Grade )evel(s) of program: K-2

Number of schools involved: 1

Approximate ethmic breakdown of school(s): 50% Hispanic, 50% Other

Language backgrounds of largest groups of LEPs: Spanish

Student transiency: Medium

Socio-economic status of area around school: Mostly low

Articulation at middle school: OQurrently, plans are being made for a middle
school program

Funding: Mostly Local funding with Federal funding for 2 instructional
aides

CONTACT PERSON FOR PROGRAM

Contact Person: Ns. Mary T. Cazabon

Position: Elementary Teacher-in-Charge

Address: 159 Thorndike Street
Bilinqual Department
Camoridge, MA 02141

Phone: (617)498-9226

PROGRAM RATIONATE AND OBJECTIVES

Rationale for Program Implementation: To promote greater understanding and
respect between the two cultures.

Program Objectives:

1. To provide two full-day integrated classrooms with an academic,
two-way language immersion program accenting a curriculum which is
taught half day in Spanish and half day in English.

2. To provide students with an enviromment to deveiop cross-culturel
awareness and acceptance.
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3. To pramcte positive feelings in the parents of AMIGOS program
stidents toward cother racizl and ethnic groups.

RECRUTTMENT

Recruitment strategies: advertisement in local newspapers (English and
Spanish), word of mouth, open houses for parents/students to chserve
program, and Parent Information Center.

STAFF AND STAFF TRAINING

Teachers: Native Spanish speakers and Native English speakers; certification
is required from the teachers.

Aides: 3 Spanish/English aides.

Resource Teachers: Early Childhood Specialist and Teacher-in-Charge for
bilingual immersion program.

staff training specific to program: Immrsion techniques; whole language;
ard shared reading strategies. Training occurs in weekly meetings amd in
sumer workshops.

INSTRUCTYONAL DESIGN

Ratio of Non-English language to English: 50% Spanish, 50% English for
kindergarten; 75% Spanish, 25% English for grade one.

Approximate class size: 20

Ratio of language minority to majority: 50:50

INSTROCTIONAL CHARACTERTISTICS

How languages separated for instruction: Each teacher provides separate
language role model.

Languagi. (rts instruction in .on-English language: Ves

Content courses taught in each language: Content taught in both languages.

KINDERGARTEN GRALE 1

Spanish English Spanish English

Reading Reading All content Shared reading

Language Arts Social studies subjects Whole language

Science Math Role playing

Math Music
Social studies




CURRICULUM AND MATERTALS
Curriculum: Based on district cuwrricuium. Curricuium handbook available
for kindergarten.

EVALUATTON

Consultant: Dr. Wallace Lambert
Evaluator: William Iamb
Varjables under Assessment:
Spanish oral language proficiency
English aral language proficiency
Spanish academic achievement
English academic achievement

Canparison group: three comparison groups
Evaluation Outcomes: Not yet available.

BIBLIOGRAPHY

Ferguson, L., & Bigelow, B. (1987). Integration and Two-Way Bilingual
BEducation. Equity And Choice, 3, 22-29.

Boston Globe, Nov. 9, 1986 (article).
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CHICAGO PUBLIC SCHOOLS
Chicago, Illinois

EACKGROUND INFORMATTON |

Name of Program: Inter-American Magnet School, Escuela Interamericana

Non-English language(s): Spanish

Nuber of years in existence: 13 (Began in 1975)

Gralde level(s) of program: Preschool through eighth grade

Number of schools ijiuvolved: 1

Approximate ethnic breakdown of school(s): 60% Hispanic, 30% Non-Hispanic
White, 10% Other

Languags backgrounds of largest groups of LEPs: Spanish

Student transiency: Iow

Socio-econcmic status of area around school: Mixed

Articulation at elementary school: Yes, continues at same school.

Funding: Major funding fram Chicago Public Schools; some State bilingual &
Federal desegregation funds.

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Eva Helwing
Pogition: Principal
Address: Inter-American Magnet School
919 West Barry
Chicago, IL 60657
Phone: (312) 880-8190

PROGRAM RATTONALE AND OBJECTIVES

Rationale for Program Implementation: Children became bilingual when there is
sufficient need, continuous exposure and there are suitable models in two
languages. The children of Inter-American are daily immersed in the
Emglish language ocutside the school. If they are to become fluent and
literate in Spanish, or to develop the skills in Spanish that they bring
from hame, specific policies must be developed and implemented at the
Inter-American Magnet to promote the use of Spanish. The three major
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policies incorporate concepts of unity, constancy, and faith in the use
of Spanish and the capability of each student.
Program Cbjectives:

1. To pramote the concept of bilingual-bicultural education (for both
the non-English and non-Spanish speakers to be able to speak, read
and write in both English and Spanish).

2. 'Ibiuprwerelatimshipsammgettmicgrwpsofthecwmmity,
emphasizing recognition, respect, and appreciation of similarities
and differences in cultural backgrounds.

3. To involve parents in the educational process of their children to
ensure their contimied support thrmughout the years of schooling.

RECRUITMENT

Recruitment strategies: Use of brochures, presentations at parent networks,
open house, coverage of events in newspapers and on television and radio.
After preschiool, chiidren continue through eighth grade. When there are
openings, siblings of participating students have preference in
enroliment.

STAFF AND STAFF TRAINTIG

Teachers: 29 out of 32 teachers are bilingual; 23 of 29 bilinquals are native
speakers

Aides: 4 full-time bilingual, native speakers

Staff training specific to program: Presence to new teachers, weekly staff

training programs, frequently aimed at second language learning or Inter-
American cultural studies.

Recommendations for staff and staff training: For close coordination,
teachers work in teams by cycle: Early childhood, Primary, Intermediate,
and Upper.

INSTRUCTIONAL DESIGN

Ratic of Non-English language to English: 50:50
Approximate class size: 20 students

Ratio of language minority to majority: 50:50
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INSTRUCTIONAL CHARACTERISTICS

How lanquages separated for instructiom: For Spanich ard English language
arts, children are divided into A, B & C groups (A is lowest).

Language arts instruction in Non-English language: VYes; emphasis begins with
cral, continues to reading, writing, and formal speech.

Ccatent courses taught in each language: All classes except camputer literacy
and American History are taught in Spanish and English; Computers and
American History are instructed in English only.

CURRICULUM AND MATERIALS

Curriculum: Integrated curriculum organized around themes of the study of
the Americas.

Materials: Developed materials for the study of the Americas at local level.
Iku;hthifﬂinisusedinSpanishaJﬂEnglishformadimingradasl-
7, Silver Burdett is employed in Spanish and English for science and
social studies in grades 1-5.

EVALUATION

Variables under Assessmuent Instruments
Reading in English Iowa Test of Rasic Skills
Reading in Spanish Comprehensive Test of Basic

Skills/Espariol
Comparison group: National norms for Iowa
Evaluation outcomes: For 1986, the 8th grade graduates scored above the
national average in English reading.
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DADE COUNTY PUBLIC SCHOOLS

Miami, Florida

EACKGROUND INFORMATION

Name of Program: Bilingual Schools

Non-English lanquage(s): Spanish

Nunber of years in existence:

Grade level(s) of program: K-6
Number of schools involved: 4

Language backgrounds of largest groups of LEPs: Spanish

student transiency: Medium

Socio~econamic status of area around school: Varies by school
Funding: Different levels of support: Private Foundations, Federal ESEA,

State, and Local.

CONTACT PERSON FOR PROGRAM
Contact Perscn: Ms. Margarita Ciceres
Position: Project Coordinator

Address: Southside Elementary School

Phone:

45 S.W. 13th Street
Miami, FL 33130
(305) 371-3311

PROGRAM RATIONALE AND OBJECTIVES

Program Objectives:

1.

Each participating student will achieve all of the skills,
abilities and understanding s/he would normally achieve in a

monolingual school.

Each student will be able to function in either culture easily and

camfortably.

Zarh student will have pride in his/her own heritage and a respect
and appreciation of different people and cultures.

Each student's proficiency in listening, speaking, reading, and
writing in his/her second language will approximate that of his/her

first language.

44

25 (Began in 1963)

s




STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; many native Spanish speakers.

Aides: Part-time aides; bilingual; many native Spanish speakers.

staff training specific to program:
A sumer workshop was required of all teachers during the first three
years to train them in the latest methods and technicues for the teaching
of a second language. Also, voluntary workshops and inservice training
sessions have been made available for all teachers, where stress has been
ca team teaching.

T v,

INSTRUCTIONAL DESIGN

Ratio of Non-English language to English: 50% Spanish, 50% English
Approximate class size: 18

Ratio of language minority to majority: 60:40

INSTRUCTIONATL, CHARACTERISTICS
l How languages geparated for instruction: Each teacher provides separate
language role model. Spanish-speaking teacher team teaches with English-
. speaking teacher. .
Laaguage arts instruction in Non-English language: Yes, emphasis is on oral
language skills.

Content courses taught in each language: All content is taught in both
languages. Each content area is divided into two sections. One team
teaduerpmvid&sthefirstsectionofthecontentinonelanguagearxi
then the other team teacher teaches the second section of the content in
ﬂmeotherlanguage;smetimcontentistaughtfirstinSpanishand
scmetimes it is taught first in English.

ol e

CURRICULUM AND MATERIALS
Curriculum: Based on district-wide curriculum.

R TN .-
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HAMTRAMCK UNIFIED SCHOOL DISTRICT
Hamtramck, Michigan

BACRKGROUND INFORMATION

Name of Program: Arabic Immersion Program
Non-English language(s): Arabic

Number of years in existence: 4 (Began in 1984)
Grade level(s) of program: 1-3

Number of schools involved: 1

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Marsha Nowakowski
Position: Assistant Director of Special Programs
Address: Folbrook School
2361 Alice
Hamtramck, MI 48212
Phone: (313) 872-3203

PROGRAM RATIONALE AND OBJECTIVES _

Rationale for Program Implementation: To prepare IET students to function
successfully in an all-English school enviromment while maintaining
native Arabic language. To provide for IEP students an immersicn
enviromment that promotes the natural acquisition of Arabic.

Program Objectives:

Native Arabic-speaking and native English-speaking children will became
bilingual and will achieve academically in both languages.

STAFF AND STAFF TRAINING
Teachers: Three half-time native Arabic-speaking teachers.

INSTRUCTIONAL DESIGN

Ratio of Non-English language to English: 50% Arabic, 50% English

Approximate class size: 30

Ratio of language minority to majority: Mostly native Arabic speakers,
same native English speakers
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INSTRUCTIONAT, CHARACTERLS1ITCS

How languages separated for instruction: The children receive Arabic
ins‘tzuctimfrananativeArabic—speakjngteaclwrinthemomirgand
English instruction from a native English-speaking teacher in the

afternocon.

Content courses taught in each lanquage:
Arabic English
Arabic Language Arts English languace Arts

English Reading

Math
Science/Health
Social studies

CURRICULIM AND MATERTALS

Curriculum Instructional centent for project students is equivalent to that
for students at the same gredes in regul: district programs.

Materials: Materials in Arabic have been acapted and developed by the
teachers in the program, especially computer math materials.

EVALUATION

Evaluator: Dr. Wallace Lanbert

Variables under Assessment: Instruments

Intelligence Raven's Progressive
Matrices

English language proficiency Peabody Picture Vocabulary

Arabic language proficiency Peabody Picture Vocabulary

Academic ch. ment Metropolitan

Eraluation Outcames: Arabic students begin the program with lower scores,
but by the end of the year, they are performing above average.
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HEALDSBURG UNION SCHOOL DISTRICT
Healdsburg, California

BACKGROUND INFORMATION

Name of Program: Spanish Immersion Program

Non~English language(s): Spanish

Number of years in existence: 2 (Began in 1986)

Grade level(s) of program: X-1

°  “ar of schools involved: 1

Approximate ethnic breakdown of school(s): 33% Hispanic, 67% White-non
Hispanic

Lanuage backgrounds of largest groups of LEPs: Spanish

Student transisncy: Iow

Socio~econcmic status of area around school: Varied

Articulation at middle school: Is currently a K-2 school; working on a
program at the 4-6 grade level

Funding: Iocal

CONVACT PERSON FOR PROGRAM
Contact Perscn: Ms. Elisa Snedden
Position: Bilinqual Resource Teacher
Address: Fitch Mountain School

565 Samns Lane

Healdskurg, CA 95448
Phone: (707) 431-3435

PROGRAM RATIONALE AND ORJECTIVES

Rationale for Program Implementation: To prepare language minority students
to function successfully in an all-English school envirorment while
maintaining native Spanish language. To provide for language majority
students an immersion erwirorment that promctes the natural acquisition
of Spanish.

Program Objectives:
1. Students will develop bilingual and biliterate skills in two
languages.
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2. Students will perform academically at or above grade level in
achievement tests in both Spanish and English.

3. Students will develop an appreciation of and urderstanding for
cultures different from their own.

RECRUTTMENT

Recruitment strategies: Highly involved parent group (Healdsburg Advocates
for language Learning--HALL) is responsible for recruitment. The
parents talk with other parents at parent meetings and preschools.

STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; some native Spanish speakers.

Aides: Full-time bilingual aides; some native Spanish speakers and many
parent volunteers.

Resource Teachers: One resource teacher in bilingual education.

staff craining specific to program:
Teachers attend all bilingual education workshops provided by the
district in addition to attendance at conferences.

INSTRUCTIONAL DESIGN

Ratio of Nen-English ianguage to English: In Kindergarten and First grade —
90% Spanish, 10% English

Approximate class size: 28

Ratio of language minority to majority: 33:67

INSTRUCTIONAL CHARACTERISTICS

How languages separated for instruction: One teacher provides Spanish
instruction and uses only Spanish; English instruction is provided by a
bilingual teacher who uses only English. For the English instraction,
the two classes exchange teachers. Instructional content i1 both
classroams is coordinated by the two teachers.
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Content courses taught in each lunguage:

Spanish English
Spanish Ianguage Arts English Ianguage Arts
Spanish Reading (First)
Math
Science/Health
Social studies
Fine Arts

Physical Education

CURRICULIM AND MATERIALS

Curriculum: Instructional content for project students is equivalent to that
for students at the same grades in regular district programs, as
cutlined in the district's Course of Study for Elementary Schools.
However, the schedules are carefully structured for teaching ajl
requirad academic subjects using methods appropriate not only for
project students' grade levels, but appropriate also for enabling both
native-Spanish-speaking and native~English-speaking students to acquire
language skills in both English and Spanish.

EVALUATION
Currently designing an evaluation study.
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LAWRENCE PUBLIC SCHOOLS
Lawrence, Massachusetts

BACRKGROUND INFORMATION

Name of Program: Creiiendo Juntos-Growing Together

Non-English language(s): Spanish

Number of years in existence: 2 (Began in 1936)

Grade level(s) of program: K-1

Number of schools involved: 2

Approximate ethnic breakdown of school(sj: 60% Hispanic, 40% non-Hispanic

Language backgrounds of largest groups or I¥Ps: Spanish

Student transiency: Medium

Socio~economic status of area around school: Iow

Articulation at middle school: Not oxrently, but they are designing plans
for extending the program through middle school.

Funding: Local; and State funding for Linguistic Minority Education Resource
Center

CONTACT PEKSON FOR PROGRAM
Contact Person: Dr. Ellen Rintell; Ms. Eileen Skovholt
Position: Dr. Rintell is Director; Ms. Skovholt is Educational Specialist
Address: Linguistic Minerity Education Rescurce Center
Robert L. Frost School
33 Hamlet Street
Iawrence, MA 01843
Phone: (617) 682-0286

PROGRAM RATIONALE AND OBJECTIVES

Rationale for Program Implementation: It is hoped that the two-way program
will prove to bk~ a more effective model than the traditional
transitional bilingual class for linguistic minority stvdents. In the
two-way program, students are not segregated by language. The
transitional bilingual model tends to separate the children and promote
the perception of bilingual education as remedial. The two-way program
is expected to counter these negative perceptions.
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Program Objectives:

1, Each language group will leamn in both languages with the
expectation that each child will develop to her or his full
academic potential.

2. Help students develop friendships and cultural appreciation.

3. Each student will develop oral and literate caompetence in a second
language.

RECRUTTMENT
Recruitment strategies: Participation is at the request of parents, who are
recruited through literature and informational meetings.

e N Am A W e

STAFF AND STAFF TRAINING
Teachers: All certified bilingual teachers. Non-bilingual immersion
teachers provide instruction in the English component.
l Aides: Part-time bilingual aides; some native Spanish speakers.
Resource Teachers: Available in Art, Music and Science
Staff training specific to program: Summer pre-service training for 4 weeks
including an institute on Whole Ianguage at Lesley College; bi-weekly
meeting during academic year with specialists from the Linguistic
Minority Education Resource Center to discuss pedagogical issues and
coordinate curriculum among teachers.

INSTRUCTIONAL, DESIGN

Ratio of Non-English language to English: 50% Spanish, 50% English
Approximate class size: 20

Ratio of language minority to majority: 50:50

INSTRUCTIONAL CHAR _IERISTICS

How languages separated for instruction: Students are immersed in each
language for half the day, with one teacher providing the Spanish
content instruction and ancther teacher providing the English content
instruction.
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Language arts instruction in Non-English lanquage: Yes
Content courses taught in each langquage:

Spanish English
Spanish Ianquage Arts English Ianguage Arts
Reading Reading
Math Math
Science/Health Science/Hez1th
Social studies Social studies
Humanities Humanities

CURRICULUM AND MATERIALS

Curriculum: The general curriculum includes content that is the same as that
taught in standard kindergarten and first grade classes.

Materials: cChildren's literature in both languagec; "Big Books"; mznipula-
tives for math and 12 development; Addison Wesley Spanish reading series
by Alma Flor Ada.

EVALUATTON

Evaluator: Not assigned yet.
Variables under Assessment
Spanish 12 development
English 12 development
Qross-cultural attitudes
Literacy skills

BIBLICGRAPHY
Skovholt, E., & Rintell, E. (1987). Five in Massachusetts: Profile of
diversity. Equity & Choice, 3, ,0-34.
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NEW YORK CITY SCHOOLS
Brooklyn, New Vork

BACRKGROYUND TNFORMATION

Name of Program: Two-Way Bilingual Program

Non-English language(s): Spanish

Nuber of years in existence: 3 (Began in 1985)

Grade level(s) of program: K-1, will extend to grade 2 next year
Number of schools involved: 1

Approximate ethnic breakdown of school(s): 99% Hispanic, 1% White-Non
Hispanic

Language backgrounds of largest groups of LEPs: Spanish

Student transiency: Iow to Medium

Socio-aconomic status of area around school: Mostly low

Funding: State funded

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Edith Feliciano
Address: C.S.D. #15

360 Smith Street

Brocklyn, NY 11231
Phona: (718) 330-9349

PROGRAM RATIONAIY, AND OBJECTIVES

Program Objectives:
Develcp the second language so that all students are fully bilingually
campetent in two languages.

STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; many native Spanish speakers.

Aides: Part-time aides; bilingual; many native Spanish speakers.

staff training specific to program: Second language acquisition, intensive
bilingual education training; extra three inservices each year.
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INSTRUCTIONAL, DESIGN

Ratio of Non-English language 1o English: 50% Spanish, 50% English.
Approximate class size: 25

Ratio of language minority to majority: 60:40

INSTRUCTIONAL CHARACTERISTICS

How languagus separated for instruction: By suject matter area.

Language arts instruction in Non-English lanquage: Yes; Spanish language arts
for native English speakers.

Content courses taught in each ianguage: Instruction centers around buildirg
strong native language skills in reading; with second language content
instruction phased in gradually in subject matter such as social studies
ard math.

CURRTICULUM AND MATERIALS
Curriculum: Using local crrriculum requirements, which follows state of New

York requirements.
Materials: Teac‘:xershavedevelopedtheirownmaterialstoerhameteaching.

EVATLUATION
Evaluator: Stanley J. Schneidex
Varjables under Assessment Instruments
Spanish language proficiency BINL, 1AB
English language proficiency BINL, IAB
Spanish academic achievement SESAT (Kindergarten)
CTBS Espafiol (grades 1-2)
English academic achieveme.c SESAT (Kindergarten)

CIBS (grades 1-2)
Evaluation Outcomes: Not yet avail:ble.
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NEW YORK UNIFIED SCHOOL DISTRICT
long Island City, New York

BACKGRYUND INFORMATION

Name of Program: Two-Way Bilingual Program

Nos-English language(s): Spanish

Number of ysars in existence: 3 (Began in 1985)

Grade level(s) of program: K-2

Number of schools involved: 1

Approximate ethnic breakdown of school(s): 20% Hispanic, 80% very mixed
Other

Language backgrounds of largest groups of LEPs: Spanish, but 40 different
language groups

Student transiency: Iow to medium

Socio~econcmic status of area around school: Low middle to middle

Articulation at middle school: Not currently

FPunding: State funding

CONTACT PERSON FOR PROGRAM
Contact Pers~v: Mr. James Dounis
Position: Bilingual Supervisor
Address: C.S.D. #30

36-25 Crescent Street

Iong Island City, NY 11108
Phone: (718) 729-7226

PROGRAM RATIONALE AND OBJECTIVES
Program Gbjectives:
Native Spanish-speaking and native English-speaking children will became

bilingual and biliterate and will achieve academically in both lanquages.

STAFF AND STAFF TRAINING
Teachers: Certified in bilingual education; some native Spanish speakers.
Ai les: Part-time aides; some are bilingual.
Staff training specific to program: Bilingual education.
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INSTRUCTIONAL DESIGN

Ratio of Non-English language to English: 50% Spanish, 50% English.
Approximata class size: 25 students

Ratio of language minority to majority: 70:30

INSTRUCTIONAT. CHARACTERISTICS

How lanquages separated for instruction: By time of day; English is used in
the morning and Spanish in the afterncon.

Language arts instruction in Non-English language: Yes, Spanish lanquage
arts for native English speakers.

Content courses taught in each language: All subject matter is taught in
both languages.

CURRICULUM AND MATERIALS

Curriculum: Instructional comtent for project students is equivalent to that
for students at the same grades using the New York State and New York
City curriculim Requlations.

Materials: Teachers have developed their own materials.

EVALUATION

Evaluator: Mary Mirabito

Variables under Assessment: Instruments
English oral language proficiency BINL, 1AB

Spanish oral language proficiency BINL, IAB

English academic achievement SESAT, CIBS
Spanish academic achievement SESAT, CTBS Espanol

Evaluation Outcomes: Not yet available.

57




NEW YORK UNIFIED SCHOOL DISTRICT
Long Island City, New York

BACRGROUND INFORMATTION

Name of Program: Two-Way Bilingual Program

Non-English language(s): Greek

Number of vears in existence: 3 (Began in 1985)

Grade level(s) of program: K-2

Number of schools involved: 1

Language backgrounds of largest groups of IEPs: Spanish, followed by
Greek, but 40 different language groups

Student transiency: ILow to medium

socio~ecoacmic status of area around school: Icw middle to middle

Articulation at middle school: Not currently

Funding: State funding

CONTACT PERSON FOR PROGRAM
Contact Person: Mr. James Dounis
Position: Bilingual Supervisor
Address: C.S.D. #30

36-25 Crescent Street

ILong Island City, NY 11106
Phone: (718) 729~7226

PROGRAM RATTONALE AND OBJECTIVES

Program Objectives:
Native Greek-speaking and native Enylish-speaking children will become
bilingual and biliterate and will achieve academically in both languages.

STAFF AND STAFF TRAINING

Teachers: Certified in bilingual education; scme native Greek speakers.
Aides: Part-time aides; same are bilingual.

Staff training specific to program: Bilingua: education.
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TNSTRUCTIONAYT, DESIGN

Ratio of Non-English language to English: 50% Greek, 50% Fnglish.
Apprecrimate class size: 25 students

1 tio of language minority to majority: 70:30

INTTROCTIONAL CHARACTERISTICS

How languages ssparated for instruction: By time of day; English is used in
the morning and Greek in the afternoon.

Language arts instruction in Non-English language: Yes, Greek language arts
for native English speakers.

Content courses taught in each language: All subject matter is taught in
both languages.

CURRICULUM AND MATERIALS

Curriculum: Instructional content for project students is eguivalent to that
for students at the same grades using the New York State and New York
City Cxrriculum Regulations.

Materials: Teachers have developed their own materials.

EVALUATION

Evaluator: Mary Mirabito

Variables umder Assessment: Instruments
English oral language proficiency BINL, 1AB

Greek cral language proficiency Teacher developed
English academic achievement SESAT, CTBS
Greek «cademic achievement Teacher-developed

criterion referenced test
Evaluation Outcames: Not yet available.
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NEW YORK UNIFIED SCHOOI, DISTRICT
New York, New York

BACKGROT™D INFORMATION

Name of Program: Dual language Program

Non-English language(s): Spanish

Number of years in existence: 4 (Began in 1984)

Grade level(s) of program: X-6

Number of schools involved: 1

Approximate ethnic breakdown of school(s): 49% Hispanic, 14% White-non
Hispanic, 37% Other

Langusge backgrounds of largest groups of LEPs: Spanish

Student transiency: Low

Articulation at middle school: No

Funding: State funding

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Ruth Swinney
Position: Project Coordinator
Address: P.S. 84

32 W. 92rd st.

New York, NY 10025
Phone: (212) 678-2824

PROGRAM RATIONALE AND OBJECTIVES

Program Objectives:
Native Spanish-speaking and native English-speaking children will become
bilingual and will achieve academically in both languages.

STAFF AND STAFF TRAINING

Teachers: All the teachers are certified in bilingual education and are
carefully selected for tlie program.

Aides: Part-time aides; some are bilingual.

Resource Teachers: Two teachers are language specialists who assist
classroam teachers in developing language skills.
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Staff training specific to program: Staff training began the year prior to
program implementation, with staff inservices throughout the year of
implementation. Staff training is on-going, with extensive work in
secord language acquisition theories and practice. staff works very
closely with Professor Ricardo Othegay from C.C.N.Y.

INSTRUCTIONAL DESIGN

Ratio of Non-English language to English: 50% English, 50% Spanish
Apprusimate class size: 26-28

Ratio of language mirority to majority: 40:60

INSTRUCTIONAL CHARACTERISTICS

How lanquages separated for instruction: From K t. Jinie 2, the same teacher
insmzctsinSpanishonedayeminmglish‘menext. Fraom Grades 3 to
6, tiie children receive English instruction from one teacher on one day
ardSpanishinstnzctionfrananotherteacheronﬂmnextdayamthe
teachers team teach. Thus, the children receive instruction in Spanish
and English on alternating days.

Content courses taught in each lanquage: Curriculum is taught in koth
languages.

CURRICULUM AND ;. TERIALS

Curriculum: Instructional content for project students is equivalent to that
for students at the s.me grades using the New York State and New York
City curriculum Regulations.

Matorials: The teachers have developed a lot of manipulatives and worksheets

in Spanish. The program has an extensive collection of Spanish bocks and

literature.
EVALUATION
Evaluator: Mr. Victor Toledo
Variables under Assessment: Instrument.
English oral ianguage proficiency BINL
Spanish oral language proficiency BINL
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English academic achievement Metropolitan Achievement

m.st, VRP, PEP

Spanish academic achievement CTBS Espariol, SDRT

Evaluation Outcomes: Program students perfon: well in state-wide
standarc’ized testing. They make tremendous gains in achievement and
language proficiency.
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NEW YORK UNIFIED SCHOOL DISTRICT
New York, Hew York

BACKGROUND INFORMATION

Na2 of Program: Iola Rodriguez De Tio Two-Way Program
Non-English language(s): Spanish

Number of years in existence: 4 (Begau in 1984)

Grade level(s) of program: K-3

Number of schools involved: 1

Approximate ethnic breakdown of school(s): 92% Hispanic, 8% Black
Language backgrounds of largust groups of LEPS: Spanish
Student transiency: High

Socio-econcmic status of area around school: Very low
Funding: State funding

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. lavinia Mancuso
Position: Principal
Address: P.S. 155
319 East 117 Street
New York, NY 10035
Phone: (212) 860-5885

PROGRAM RATIONALE AND OBJECTIVES

Program Objjectives:
Native Spanish-speaking and native English-speaking children will become
bilingual and biliterate and will achieve academically in both languages.

STAFF AND STAFF TRAINING
Teachers: Certified in bilingual education; some native Spanish Speakers,
Aides: Full-time aides in Spanish dominant classes; same are bilingual,
Staff training specific to program: Second language acquisition,
linguistics, math manipulatives, process writing, word processing.




INSTROCTIONAL LESIGN

Ratio of Non-English lancuage to English: 50% Spanish, 50% Englich

Approximats class size: K-2 is 25 students

Ratio of language minority to majority: Students are not categorized in this
marmer.

INSTRUCTTONAL CHARACTERISTICS

How languages separated for instruction: By subject area.

Language arts instruction in Non-Engiish language: Yes, Spanish language arts
for native English speakers.

Content courses taught in each language: Instruction centers around building
strong native larguage skills in reading. Second language content
insti~ictior is phased in to subject matter aceas such as socizl studies
and math.

CURRICULUM AND MATERTALS

Curriculum: Instructional ccmtent for project students is equivalent to that
for students at the same grades using the New York State and New York
City curriculum Regulations.

Materials: Nc materials have been developed.

EVALUATION

Evaluator: Eddy Rayardelle

Variables under Assessment: Instruments
English oral language proficiency BINL, IAB

Spanish oral language proficiency BINL, IAB

English academic achievement SESAT, CTBS
Spanish academic achievement SESAT, CTBS Esparfiol

Evaluation Outccmes: Not yet available
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NEW YORK UNIFIED SCHOOL DISTRICT
New York, New York

BACKGROUND INFORMATION

Name of Program: EPIC (Early Partial Immersion for Children)

Nen-English lancuage(s): Spanish

Nunmber of years in existence: 3 (Began in 1985)

Grade level(s) of program: K-3

Approximate ethnic breakdown of school{s): 65% Hispanic, 20% White-non
Hispanic, 15% Otner

Language backgrounds of largest groups of LEPs: Spanish, but there are 25
different language groups

Student transiency: High

Socio-economic status ¢f area around schocl: Iow

Articulation at middle school: N

Funding: State funding

CONTACT PERSON FOR PROGR2M
Contact Person: Mr. Ray Rosembery
Position: Supervisor of Bilingual Programs
Address: C.S.D. #1

87 Montgomery Strest

New York, NY 10002
Phone: (212) 577-0213

PROGRAM RATTIONALE AND OBJECTIVES
Rationale for Program Iy lementation:

1. To create a positive attitude toward school and learning, which
will increase th2 student's potential for academic success in all
curriculum areas and which will encourage appropriate choices
regarding future education and work-related activities.

2. To provide an integrated setting whereby children of different
language and cultural backgrounds respect each cther, cooperate
wi‘h each other and learn from each other.
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3. To enable children participating in the program to appreciate and
value a milti-cultural society.
Program Gbjectives:
Native Spanish-speaking and native English-speaking chi.dren will become
bilingual and will achieve academically in both languages, at no expense
to their native language.

RECRUITMENT

Recruitment strategies: Use of brochures, flyers, presentations at PTA
meetings and preschools, presentations at neighborhood private and
public cammmity agencies with parent education camponents, attendance at
fairs with a booth advertising the school's program.

STAFF AND STAFF TRAINING

Teachers: The Spanish-speaking teachers are certified in bilingual education
and the English-speaking teachers have training in ESL methodology. The
bilingual teachers are native Spanish speakers.

Aides: Full-time bilingqual paraprofessicnals.

Rescurce Teachers: Shared with the bilingual program.

staff training specific to program: Staff training has been done in the use
of camputers and in software Gevelopment. Reading and ESL staff
development conferences have been presented by consultants,
representatives from publishing campanies, and teacher trainers.

INSTRUCTIONAL DESIGN

Ratio of Non-English language to English: 50% English, 50% Spanish
Approximate class size: 20

Ratic of language minority to majority: 50:50

INSTRUCTIONAL, CHARACTERISTICS

How languages separated for instruction: The -hildren receive English
instructicn from one teacher for half of each day and Spanish
instruction from ancther teacher for the other half day. The te chers
work together to integrate the curriculum.
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Language arts instruction in Non-English language: Yes, language arts
instruction is enriched with a series of interpretative workshops which
focus on augmenting the students' language experience through art, music,
dance, puppetry, etc.

Content courses taught in each language: All content is taught in both
languages.

CURRICUIUM AND MATERTAL3

Curriculum: Instructional content for project students is equivalent to that
for students at the same grades using the New York State and New York
City curriculum Guidelines.

Materials: The teachers have developed a lot of manipulatives, Career
Education Worksheets in Spanish, and a bilingual "Qultural Heritage Guide
of Puerto Rico".

Campruter: 'ﬁxestxdentsarebeingtaughtbasiccatpzterpmgramnings]dllsas
vehicles to practice, review and master early learning software.

EVALUATION

Evaluator: Berle Driscoll, Metis Associates

Variables under Assessment: Instruments
English oral language proficiency BINL, IAB
Spanish oral language proficiency BINL, IAB
English academic achievement SESAT', CTBS
Spanish academic achievement SESAT, TOBE

Evaluation Outcomes: Program students perform well in state-wide
standardized testing. They have shown increased campetency in both
languages and have demonstrated gains in achievement in ail curriculum
areas,
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NEW YORK UNIFIED SCHOOL DISTRICT
Qu2ens, New Yo~k

JACKGROUND INFORMATION

Rame of Program: Two-Way Bilingual Program - Project Best

Mon-English language(s): Spanish

farber of years in existence: 4 (Began in 1984)

Grade level (s) of program: K-3; there is also an upper elrmentary program
that includes grades 4-5.

Approximate ethnic breakdown of school(sj: Very mixed

Language tackgrounds of largest groups of LEPs: Spanish

Studant transiency: Moderate

Socio~econamic status of area around school: Iow to middle

2rticulation at middle school: ot yet

Funding: State furding

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Maritza Meyers

Position: Director Bilingual/E.S.L./Foreign Tanguage
AMress: Commmity School District #29

221-10 Jamaica Averue

Queens Village, NY 11428
Phone: (718) 740-05900

PROGRAM RATIONALE AND OBJECTIVES
Rationale for Program Implementation:

1. To rromote English/Spanish bilingualism and cross cultural under-
stardirx;inSpanishdaninantardEn;lishdcxninarrtyoungsters at the
elementary school level.

2. To extend the cognitive performance and enhance the educational
achievement of these youngsters through the implementation of an
enrichment program.

3. To increase parental participation.
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Program Objectives:

1. The prawtion of bilingualism as a goal for all students through the
establishment of bilingual education programs for IEP and EP
students.

2. The proamotion of the concept of bilingual education .3 an
grmidmexztprogmmforallsttxie;rtsxamerthanasaconpensatory
education model fur LEP students.

3. The creation of greater understanding between two linquistic
cammunities in a given district as they work toward a comon goal.

4. The promotion of equal educatinnal access for all students.

5. The pramotion of educational excellence for all students.

STAFF AND STAFF TRAINING

Teachers: The Spanish-speaking teachers are certified in bilingual education
and the English-speaking teachers have training in ESL methodology. All
of the IEP teachers are native Spanish speakers.

Aides: Part-time paraprofessionals; all are bilingual.

Resource Teachers: There is a Two-Way (bilingual immersicn) Resource

Staff training specific to program: Considerable staff training has focused
on monthly workshops and particularly on-site demonstrations. All
participating teachers attend college and universities and take courses
in bilingual methodelogy, curriculum development and secord language
acquisition.

INSTRUCTIONAL DESIGN
Ratio of Non-English lanjuage to English:

Spanish English
Kindergarten 90 10
First-Second 80 20
Third 70 30
Fourth 60 40
Fifth-Sixth 50 50

Approximate class size: grades K-3 = 25; grades 4-6 = 30.
Ratio of language minority to majority: 50:50
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INSTROCTIONAL CHARACTERISTICS

How languagzs separatsd for instruction: The bilingual teacher and the
Spanish as a Second ILanguage cluster teacher provide Spanish
instruction; the English monolingual teacher and the English as a S=cond
Ianguage teacher provide English instructien.

Content courses taught in each language: Instruction centers around building

‘ strang native language skills in reading. Secord language content
instruction is phased in to subject matter areas such as sccial studies,
math, science, misic, and art.

CURRICULUM AND MATERTALS

Qurriculum: Instructional content for project students is equivalent to that
for students at the same grades using the New York State and New York
City Curriculum Regulations. The teachers will be working on carriculum
Gevelopment begiming academic year 1987.

Materials: The teachers as well as Project Directcr have developed several
Spanish as a Secand Language units in the areas of Science, Social
Studies, Art and Music for grades K-3.

Computer: The students are being taught to program computers.

EVALUATION

Evaluator: Mr. Antonio Nadal

Variables under Assessment: Instruments

English oral ianguage proficiency BINL, IAB

Spanish oral language proficiency BINL, 1AB

English academic achievement SESAT, S.D.R.T., D.R.P.
(Reading and Mathematics)

Spanish academic achievement SESAT (Puerto Rican
(Reading and Mathematics) Edition), CTBS Espariol

Evaluation Cutcomes: Not yet available.
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OAKLAND UNIFIED SCHOOL DISTRICT
Oakland, california

BACKGROUND INFORMATION

Name of Program: Spanish ILanguage Inmersion Program

Non-English lanquage(s): Spanish

Number of years in existence: 2 (Began in 1986)

Grade level(s) of program: K-2, will begin third qrade next year.

Number of schools involved: 1

Approxtimate ethnic breakdown of school(s): 80% Hispanic, 6% White-non
Hispanic, 10% Black, 4% Asian

Language backgrounds of largest groups of LEPS: Spanish

Student transiency: Moderate

Socio~economic status of area around school: Iow

Articulation at middle school: Currently, no

Funding: Federal - ESEA Title VII Grant for academic vears 1987-1989

CONTACT PERSON FOR PROGRAM
Contact ™erson: Ms. Clementina Durdn
Position: Principal
Address: Iazear Elementary School
824 25th Avermue
Oakland, CA 94601
Phona: (415) 532-3521

PROGRAM RATIONALE AND OBJECTIVES

Rationale for Program Niplementation: To prepare language minority students
to function successfully in an all-English school envirorment while
maintaining native fpanish lanquage. To provide for language majority
students an immersion envirorment that promotes the acquisition of
Spanish.

Program Objectives:
1. Students will develop high levels of proficiency in Spanish and
English.
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2. Students will perform academically at or above grade level in tests
in koth Spanish and English.

3. Students will develop positive attitudes toward the two languages
and the cammmnities they represent.

4. Students will develop positive perceptions of themselves
academically amd socially.

RECRUTTMENT
Recruitment strategies: Use of brochures, flyers, presentations at PTA
meetings and preschools.

STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; all are native Spanish speakers.,

Aides: Part-time aides; bilingual; some native Spanish speakers.

Resource Teachers: None.

Staff training specific to program:
One preservice was given to the Spanish immersion program teachers to
present the program's philosophy and to discuss instructional and
classroom management techniques, cooperative learning, sheltered
language, and evaluation. Teachers have participated in cooperative
learning and Teacher Expectation for Student Achievement (TESA)
inservice training. Teachers also attended a Seminar on Teaching in
Bilingual Immersion Programs that focussed on ir.structional strategies,
materials, curriculum, and recruitment strategies.

INSTRUCTIONAL DESIGN
Ratio of Nen-English language to English:

Spanish English
Kindergarten/First 90% 10%
Second/Third 80% 20%

Approximate class size: 30
Ratio of language minority to majority: 90:10, but working toward 67:33




INSTRUCTTIONAY, CHARACTERISTICS
How languages separated for instruction: One teacher provides Spanish
instruction and uses only Spanish; English instruction is provided by
another Spanish immersion teacher. For the English instruction, the two
Spanish immersion teacher: exchange classrooms. Instructional content in
both classroams is coordinated by the two teachers.
Target language arts instruction: Yes, emphasis begins with oral lar.guage
skills, thn moves to reading and writing skills.
Content courses \wght in each language:
Spanish English
Kindergarten-First Spanish Language Arts English lLanguage Arts
Spanish Reading (First)
Math
Science/Health
Social Studies
Fine Arts
Fhysical Education
Secand~Third Spamsh ILanguage Arts English Ianguage Arts
ggatglsh Reading English Reading
Science/Health
Social studies
Fine Arts
Physical Education

CURRICULUM AND MATERTALS

Curriculum: Instructional content for project students is equivalent to that
forsttxierrt:satthesamegradesinregulardistrictprograms, as
outlined in the district's Course of Study for Elementary Schools.
However, the schedules are carefully structured for teaching all
required academic subjects using methods aporopriate not only for
project students' grade levels, but appropriate also for enabling both
native-Spanish-speaking and native-English-speaking students to acquire
language skills in both English and Spanish.

EVALUATION
Evaluator: Dr. Kathryn J. Lindholm, CLEAR/UCIA
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Variables under Assessment: Instruments

Spanish oral language proficiency BSM, SOLM

English oral language proficiency ESM, SOLOM
Academic Achievement Spanish 1a Prueba Riverside
Academic Achievement English CTBS-U

Comparison group: Students in other bilirgual immersion programs.
Evaluation Outcomes: Not yet available.
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SAN DIEGO CITY SCHOOLS
San Diego, California

RACKGROUND INFORMATION

Namy of Program: Spanish Bilingual/Immersion Program; was originally named
Spanish-English Ianguage Immersion Program

Nor-English language(s): Spanish

Number of years in existence: 13 (Began irn 1975)

Grade level(s} o” program: 6

Numbzr of schools involved: 3

Approximate ethnic breakdown of school(s): 35% Hispanic, 65% non-Hispanic

Language backgrounds of largest groups of LEPs: Spanisn

Student transiemcy: Iow

Socio~econcmic status of area around school: Varies by school

Articulation at middl: -<hool: No

Funding: Three consecutive ESEA Title VII Grants (1975-80, 1980-82,
1982-85) , currently district-funded

OCONTACT PERSON FOR PROGRAM
Contact Person: Mr. Tim Allen
Position: Director of Second Ianguage Education
Address: 4100 Normal Street, Room 2025
San Diego, CA 92103
Phone: (619) 293-8096

PRG._#Y_RATIONALE AND OBJECTIVES
Kationale for Frogram Implesientation: To prepare language minorit; students
to function successfvlly in an all-tnglish school envirorment while
maintaining native Spanish language. To provide for lar: age majority
students an immersion envirorment that promotes the natural acquisition
of Spanish.
Program Objectives:
1. larjuage minority students will exceed the levels of achievement of
non-program language minority students in Engl:sh reading ard
mathematics.
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Language majority students will acquire functional use of Spanish
while maintaining achievement in English reading and mathematics
camparake to that of non-program larguage majority students.

STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; many native Spanish speakers.

Aides: Part-time aides; bilingual; many native Spanish speakers.

Resource Teachers: Onemwrceteadxeratonesite:theochertwo
sites have assist.: = fram central rescurce teachers.

staff training specific to program:
Preservice training is given to each new bilingusl/immersion program
teacher and aide to present the program's philosophy and mest effective
instructional and clas. room manac~ment techniques. Teachers also attend
inservices on natural language acquisition, use of materials, testing and
eva.uation, group management in miiti-grade classrooms, teaching tech-
niiques in content areas, and curriculum writing.

Racamendations for staff and staff training:
Include monolingual English-speaking teachers ard aides in training
related to the philosophy and instructional methodology of the program.

THSTRUCTIONAL DESIGN
Ratio of Non-English language to English:

Spanish English
Kindergarten/First 90% 10%
Second/Third 80% 20%
Fourth/Fifth/sixth 50% 50%

Approximate class size: 30
Ratio of language minori:y to majority: 60:40

TNSTRUC” TONAL CHARMCT) RISTICS

How languages separated for instruction: In the primary grades (K=3), one
teadierprcvid%SpanishinstmctionardusesonlySpanish. For the
English instruction, each project class is assigned to a monolingual
English-speaking teacher from the school's regular program, Or is teamed
with ancther bilingual teacher from the bilingual/immersion program.
During this period, the clc3s moves to the other teachers' reqular

76




classroam, ard the English-speaking teachers' regular students move to
the bilingual immersion teacher's classrocr for instruction. In same
cases, two bilingual immersion teachers (usually a primary with an upper)
exchange classes for English instruction. Instructional content in both
classroams is coordinated by the two teachers. By fourth grade and
cantimuing into sixth grade, the day is divided into two equal periods ot
Spanish instruction and English instruction. The same teacher usually
provides both Spanish and Enjlish instruction in the same classroom.

Language arts instruction in .. m-English lraguage: Yes, emphasis begins with
oral language skills, then moves to reading ard writing skills.

Content courses taught in each larguage:

Spanish English
Kindergarten-First Spanish lLanguage Arts Erglish larquage 2rts
Spanish Reading (First)
Math
Science/ Tealtt
Social studies
Fine Arts
Physical Educat_on
Second~Third Spanish language Arts English Language Arts
Spanish Reading English Reading
Math
Science/Health
Social studies
Fine Arts
Physical Education
Fourth-Sixth Spanish Language Arts English Ianguage Arts
Spanish Reading English Reading
Math Math
Science/Health Fine Arts
Social studies Physical Education

CURRICUL/M AND MATERTALS

Curriculum: Instructional content for project students is equivalent to that
forstudentsatthesanegrad&sinregulardistrictprograms, as
cutlined in the district's Course of Study or Elementary Schools.
However, the schedules are carefully structured for teaching all
required acedemic subjects using methods appropriate not only for
projuct students' grade levels, but appropriate also for enabling both
native Spanish-speaking and native Eng..sh-speaking students to acquire
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ianguage skills in both English and Spanish in the following linguistic
sequence: listening comprehension before speaking, speaking before
reading, and reading before writing.

Materials: Project staff have developed materials for K-6 music and art
instruction, vackaged in a volume entitled El Mundo de Misica y Arte for
each K-6 pruject grade block (K-1, 2-3, 4-6). The project has also
developed materials for supplementary activities for the English
language porticn of the program, in particular, materials to be used in
English oral larquage instruction. Also, project staff have
participated in the developmwant o three language programs: Spanish
language arts for native-Spanish speakers, Spanish for mative speakers cf
English, and English for native speakers of non-English languages.
Schools use cammercial texts for Spanish reading (Houghtor-Mifflin),
Science (Silver Burdett) and Sccial Studies (Silver Burdett). The ESL
curiculun is the district developed, acquisition-based program English
for Limited English Proficient Students (ELEPS) .

EVALUATION

Evaluator: Dr. Frank Ciriza, District Second language Evaluator

Variables under Assessment: Instruments

Spanish oral language proficiency ICEA Proficiency Teut
(IPT) - Spanish

English oral larguage proficiency IDEA Proficiency Test
(IFT) - English

Academic Achievement Spanish La Prueha Riverside

Academic Achievement Engiish CTBS-U

Comparison group: Students in transitional bilingual program classes.

Evaluation Outcoames: Overall, the Limited English Proficient (LEP) and
English Only (EO} students in bilingual/immersion programs outperform
their non-program peers in math aid reading. LEP students gain higher
levels of English language proficiency and achievement than their non-
Frogram peers while maintaining their Spanish language proficiency and
achievement. PO students #1lso outperform their non-progrem peers while
maintaining their English language proficiency ard gaining Spanish
language proficiency.
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2.

4.

6.

Spanish oral language proficiency: IEP students ocutperform their
camparison group in all but grade 1. EO students gain functicnal
Spanish proficiency at grade 4, exceeding the national norm, while
their camparison group displayed no significant acquisition of
Spanish.

English oral language proficiency: IEP students outperform their
camparison group in all grades except grade 1 after which the
bilingual/immersion IEP students achieve higher rankings and attain
naticnal norms one year prior to the comparison group. B0 students
outperform their comparison group at all levels, achieving higher
mﬂcirgsinallgradeﬁarﬂmkjnggreatergainsingradsaamm
Spanish reading achievement: The bilingual/immersion students
perform significantly better, on the average, than comparison
students in Spanish reading.

Englisb reading achievement: Program LEP students outperform non-
program conparison students at all levels. IEP stidents achieve
reclassification status one year earlier than comparison students.
EO students outperform camparison EOs achieving higher rankings at
all levels.

Spanish mathematics: Program students perform significantly
better, on the average, than camparison students in Spanish math.
IEP students perform well in mathematics from the begimming. EO
students also achieve above-average scores.

English mathematics: IEP students outperform their LEP peers in
non-program classes. EO students also outperform their non-program
0 cahorts.

These program findings were replicated in a second group of program 4.h,
5thi, and 6th grade bilingual/i.mersion students.

BIBLTOGRAPHY

An exemplary pproach to bilingual education: A comprehensive handiook for
implementing an elementary-level Spanish-English language immersion
program. ESEA Title VII Bilingual Demonstration Project, Sen Diego
Unified School District, San Diego, CA, Publication #I-B-82-58.
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SAN FRANCISCOO UNIFIED SCHOOL DISTRICT
San Francisco, California

BACKGROUNC THFORMATION

Name of Program: Bilingual Education

Non~-English language(s): Spanish

Number of years in existence: 7 (Began in 1981)

Grade level(s) of program: 5

Number of schocls involved: 1

Approximate ethnic breakdown of school(s): 39% Hispanic, 25% White-non
Hispanic, 23% Black, 13% Asian

Language backgreunds of largest groups of LEPs: Spanish

Student transiency: Iow

Socio~econcmic status of area around school: Iow

Articulation at middle school: CQurrently, no

Funding: Federal ESEA Title VII Grant

CONTACT PERSON FOR PROGRAM
Contact Person: .is. Marylou Mendoza

Position: Principal
Address: Buena Vista Elementary School
1670 Noe Strie:.
San Francisco, CA 94131
Phone: (415) 821-1852

PROGRAM RATIONALE AND OBJECTIVES
Rationale for Program Implementation: To prepare language minority students
to function successfully in an all-English school enviromment while
maintaining native Spanish language. To provide for ianguage majority
students an immersion enviromment that promotes the acquisition of
Spanish.
Program Objectives:
1. Ianguage minority students will exceed the levels of achisvement of
non-program language minority students in English reading and
mathematics.
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2. language majority students will acquire functional use of Spanish
while maintaining achievement in English reading and mathematics
camparable to that of non-program i.xguage majority students.

STAFF AND STAFF TRAINING
Teachers: All certified bilingual teachers; many native Spanish speakers.
Aides: Part-time bilingual aides; many native Spanish speakers.

FNSTRUCTIONAYL: DESIGN
Ratio of Non-English language to English:

Spanish English
Kindergarten/First 90% . 10%
Second/Third 80% 20%
Fourth/Fifth 50% 50%

Approximate class size: 30
Ratio of ianguage minority to majority: 60:40

INSTRUCTIONAT, CHARACTERISTICS
How languages separated for instruction: In the primary grades (¥=3), one
teacher provides Spanich instruction and uses only Spanish. For the
English instruction, each project class is assigned to a monolinqual-~
English-speaking teacher from the school's regular program. During this
period, thz class moves to the English-speaking teachers' regular
classrocm, and the English-speaking teachers' reqular students move to
the bilingual teacher's classroom for instruction. Instructional content
in both classroams is coordinated by the two teachers. By fourth grace
“od continuirg into fifth grade, the day is divided into two ecual
periods of Spanish instruction and English instructimn. The same teacher
provides both Spanish and English instruction in the same classrocm.
Language arts instruction in Non-Frglish language: Yes, emphasis begins with
oral language skills, t:en moves to reading and writing skilis.
Content courses taugit in each language:
Spanish English
Kindergarten-First Spanish language Arts Emqlish language Arts
Spanish Reading (First)
Math
Science/Health
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Spanish English
Social studies
Fine Arts

Physical Education

Second-Third Spanish language Arts English Ianguage Arts
MaSpal'l:i..th ¢ “eading English Reading
Science/Health
Social Studies
Fine Arts
Physical Education

Fourth-Fifth Spanish lanquage Arts English Language Arts
MaSpam.shth° Reading English Reading
Science/Health Fine Arts
Sccial studies Physical Education

CURRICULIM AND MATERTALS

Curiculum: Instructional content for project students is equivalent to that
for students at the same grades in regular district programs, as
ocutlined in the district's Course nf Study for Slementary Schools.
However, the schedules are carefully structured for teaching all
required academic subjects using methods appropriate not only for
project students' grade levels, but appropriate also for enabling both
native Spanish-speaking and native English-speaking students to acquire
language skills in both English and Spanish.

ETALUATION

Evaluator: Dr. Kathryn J. Lindholm, CLEAR/UCIA

Variables under Assessment Instruments
Spanish oral language proficiency BSM, SOLCM

English oral language proficiency BSM, SOLOM
Academic Achievement Spanish Ia Prueba Rive. side
Academic Achievement English CTBS-U

Self esteem/cumpetence
Attitudes

Camparison group: Students in otlier bilingual immersion programs
Evaluation outcomes: Not yet available.

Perr :ived Competence Scale
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SAN JOSE UNIFIED SCHOOL DISTRICT
8San Jose, California

BACRGROUND INFORMATION
Name of Program: Bilingual Immersion = Dual Language Enrichment Program
Nem-English language(s): Spanish
Number of years in existence: 2 (Began ir 1986)
Grade level(s) of program: K-2
Number of schools involved: 1
Approximate ethnic breakdcwn of school(s): 91% Hispanic, 6% White-non
Hispanic, 2% Asian, 1% Other
Language backgremds of largest groups of LEPs: Spanish
Student transiency: Moderate
Socio~econcmic status of area around school: Iow
Articulation at middle school: Not currently, but plans are being made for
articulation at the middle school.
Funding: Federal - ESEA Title VII Grant and Desegregation Grant.
CONTACT PERSUN FOR. PROGRAM
Contact Person: Ms. Iinda Iuporini-Hakmi
Pogition: Bilingual Immersion Resource Teacher
Address: Washington Elemertary Schocl
100 OCak Street
San Jose, C2 95110
Phone: (408) 998-6261

PROGR?M RATIONALE AND OBJECTIVES

Rationale for Program Implementation: To prepare language minority students
to function successfully in an all~English school envirorment while
maintaining tl.eir native Spanish language. o provide for language
majority students an immersion envirorment that promotes the acquisition
of Spanish. To desegregate the school.

Program Objectives:
1. Stuwdents will develop high levels of proficiency in Spanish and

Znglish,
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2. Students will perform academically at or above grade level in tests
in both Spanish and English.

“. Students will develop positive attitudes toward the two languacss
ard the camumities they represent.

4. Students will develop pocitive perceptions of themselves
academically and socially.

RECRUTTMENT

Recruitment strategies: Use of brochures, flyers, party invitations to open
house where invitations actually lock like party inwvitations,
presentations at PTA meetings and preschools, language irmersion
classroom visitations, parent meetings, media reports (TV news, local
newspaper articles).

ETAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; two of three are native Spanish
speakers.

Aides: Full-time program assistants; bilingual; native Spanish speakers.

Resource Teachers: Full-time Bilingual Immersion Resource Teacher funded by
Desegregation grant.

Staff training specific to prooram: One preservice was given to the Spanish
im:ersimpmgramtead:ezsaxﬂtopmmtthepmgram'smﬂosomyarxito
discuss instrictional and classroom management techniques, cooperative
learning, sheltered language, and evaluation. Teachers have also
participated in cocperative learning. second language development,
Teacher Expectations Student Achievement: (TESA) inservice training, and
Spanish Ianguage Arts. In addition, teachers attended a Seminar on
Teaching in Bilingual Immersion Programs that focussed on instructional
strategies, materials, curriculum, and recruitment strategies.

INSTRUCTIONAL DESIGN
Ratio of Non-English language to English:

Spanish English
Kindergarten/First 90% 10%
Secand/Third 80% 20%




Ratio of language minority to majority: 67:33
TNSTRUCTIONAL CHARACTERISTICS
How languages separated for instruction: One teacher provides Spanish
instruction and uses only Spanish; English instruction is provided by a
non-bilingual jzmersion classroam teacner. For the English instruction,
the bilingual immersion class mcves to the English teacher's classrocm
ard the English teacher's class moves to the bilingual immersion
classroam. Instructional content in all classroams is ccordinated by the
teacher teams at regular monthly meetings.
Language arts instruction in non-English language: VYes, emphasis begins witch
-aral language skills, then moves to reading and writing skills.
Content ocourses taught in each language:
Spanish English
Kindercari:en-First Spanish language Arts English Ianguage Arts
Spanish Reading (First)
Math
Science/Health
Social studies
Fine Arts
Physical Education
Secand-Third Spanish language Arts Frnglish Ianguage Arts
Spanish Reading English Reading
Math
Science/Health
Social Studies
Fine Arts
Physical Education

Approximate class gize: 30

CURRICUIUM AND MATERTALS

Curriculum: Instructional content for project students is equivalent to that
for students at the same grades in regular district programs, as
outlined in the district's Course of Study for Elementary Schools.
However, the schedules are carefully structured for teaching all
required academic subjects using methods appropriate not cnly for
project students' grade levels, but appropriate also for enabling both
native Spanish-speaking and native English-speaking students to acquire
language skills in both English and Spanish.
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Teachers have worked on an integrated content curriculum that
utilizes themes and c~ruinates content in the different areas. For
example, a theme of "animals" "weather," or "colors" would run through
Language Arts, Mathematics, Social Studies, and Science/Health. The
themes and specific content are based an the district core curriculum.

Materials: cChildren's literature, poetrv, rhymes, etc. have been integrated
into teacher-developed thematic units to pramote vocabulary acquisition.
Also, grade-level use of manipulatives, visuals, etc., have been
developed. Magnetic Way for language development cbjectives has been

used.
EVALUATION
Evaluator: Dr. Katl.cyn J. Lindholm, CIEAR/UCIA
Variables under Assessmert: Instruments
Spanish oral language proficiency 1AS, soLoM
English oral language proficiency 1aAS, SOIM
acaremic Achievement Spanish Iz Ekrueba Riverside
Academic Achievement English CTBS-U
Self esteem/campetence Perceived Competence Scale
Attitudes

Cancept development

Camparison group: Students in other bilingual immersicn programs.

Evaluation Outcomes: Results are available for the first year of program
implementation. Analyses of the language proficiency data show thac both
native Spanish- and native English-speaking students made significant
gains in their first and second languages cvor the academic yexr. The
kindergarten students made larger first-language gains than did the
first-grade students. In terms of tiie students' academic achievement in
English, results indicated that the Spanish-speaking students scored low
in reading but average in mathematics. The English-speaking students
scored slightly below average in reading but slightly above average in
mathematics. Students performed abo. . average in both reading and
mathematics on the Spanish achievement test.
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SANTA MONIC2-MALIBU UNIFIED SCHOOL DISTRICT
Santa Monica, California

BACKGROUND INFORMATION

Name of Program: Spanish language Immersion Program

Non-English language(s): Spanish

Nunber of years in existence: 2 (Began in 1986)

Grade level(s) of program: K-2

Number c¢f schools involved: 1

Approximate ethnic breakdovn of school(s): 77% Hispanic, 11% White-
non-Hispanic, 8% Black, 4% Asian

Language backgrcunds of largest groups of IEPs: Spanish

student transiency: ILow

Socio-econamic status of area around school: Low

Articulation at middle school: Currently, no

CONTACT PERSON FOR PROGRAM
Contact Person: Miss Ruth Odell
Position: Principal
Address: Edison Elementary School
2425 Kansas
Santa Monica, CA 90401
Phone: (213) 828-0335

PROGRAM RATTONALE AND OBJECTIVES

Rationale for Program DImplementation: To prepare language minority students
to function successfully in an all-English school envirorment while main-
taining native Spanish language. To provide for larquage majority
students an immersion environment that promctes the acquisition of
Spanish. To desegregate the school.

Program Cbhjectives:
1. Students will develop high levels of proficiency in Spanish and
English,

2. students will perform academically at or ahove grade level in tests
in both Spanish and English.
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3. Students will develop positive attitudes toward the two languages
and the cammulities they represent.

4. Students will develop positive perceptions of themselves
academically and socially.

RECRUITMENT

Recruitment strategies: Use of brochures, flyers, T-shirts advertising the
program, presentations at PTA meetings and preschools, Spanish immersion
classroan visitations.

STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; some are native Spanish speakers.

Aides: Part-time aides; biiingual; some native Spanish speakers.

Staff training specific to program:
One preservice was given to the Spanish immersica program teachers and
scme monolingual teachers to present the program's philosophy and to
discuss instructional and classroom management techniques, cocperative
learning, sheltered language, and evaluation. Teachers also attended a
Seminar on Teaching in Bilingual Immersion Programs that focussed on
instructional strategies, materials, curriculum, and recruitment
strategies. Same teachers have had training in cocperat.ive learning,
second laiguage development, and TESA (Teacher Expectations, Student
Achievement).

INSTRUCTIONAL, DESTIGN

Ratio of target lanquage to English:

Spanish English
Kirdergarten/First 20% 10%
Secand/Third 3C% 20%

Approximate class size: 30
Ratio of language minority to majority: 75:25; working toward 67:33
Include language minority non-target language speakers: Yes
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INSTRUCTIONAL CHARACTERISTICS
Hew languages separatsd for instruction: One teacher provides Spanish
instruction and uses only Spanish. For the English instruction, the two
Spanish immersion classes exchange classrooms and teachers. Instructional
content in both classrooms is coordinated by the two teachers.
Language arts instruction in non-English language: Yes, emphasis begins with
cral language skills, then moves to reading ard writing skills.
Content courses taught in each language:
Spanish English
Kindergarten-First Spanish lLanguage Arts English Ianguage Arts
lsﬂgat;:iSh Reading (First)

Science/Health
Social Studies
Fine Arts

Physical Education

Secand~Third Spanish ILanguage Arts English Ianguage Arts
Spanish Reading English Reading

Scieme/Heal‘l‘h
Social studies
Fine Arts

Physical Education

CURRICULIM AND MATERIALS

curriculum: Instructional content for project students is equivalent to that
for students at the same grades in regular district programs, as
outlined in the district's Course of Study for Elementary Schools.
However, the scheclules are carefully structured for teaching all
required academic subjects using methods appropriate not only for
project students' grade levels, but appropriate also for enabling both
native-Spanish-speaking and native-English-speaking students to acquire
language skills in both English and Spanish.

Materials: The teachers have prepared a lot of books that they can read to
the children and that the children can use for storytelling and copying
words. Materials have also been developed for teaching: the weather and
seasons; dress custams, eating habits, €amily customs; sound games and
rhythm exercises; sangs and counting activities; science experiments;
language arts and readi.g through the use of charts.
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EVALUATTON

Evaluator: Dr. Kathryn J. Lindholm, CIEAR/UCIA

Varjables under Assessment: - Instruments

Spanish language proficiency BSM, IPT, SOLM

English language proficiency BSM, IPT, SOLM

Academic Achievement Spanish 1a Prueba Riverside

Academic Achievement English CTBS-U

Self esteem/campetence Perceived Campetence Scale

Attitudes

Concept development Woodcock~Johnson Psycho-
Educational Battery

Parent/Home Background Information Parent Questicnnaire

Question development Spanish/English Question
Elicitation Task

Instructional treatment Classroam cbservation

Comparison group: Students in non-Spanish immersion program classes, and
students in other bilingual immersion programs.

Evaluation Outcomes: Results are available from the data collected during the
first year of implementation of the bilingual immersion program. A total
of 112 students were tested, of which 73 (65%) were native Spanish
speakers, 25 (22%) were native English speakers, ard 14 (13%) were
Spanish/English bilinguals. Also, 20 kindergartners and 19 first graders
not enrolled in the bilingual immersion program were tested on the
English achievement tests to compare how the bilingual immersion students
were doing in relation to the students in the regular kindergarten and
first grade classroams.

Analyses of the lanquage Proficiency Test in Spanish and English
show that overall, all of the students made gains in both languages. In
terms of native language proficiency, about 2/3 of the students scored as
Fluent Proficient, and 1/3 of the students scored as Limited Proficier*.
Second language proficiency varied considerably, with 45% of the students
rated at the Non-Proficient level, 39% at the Limited Proficient level.
and 16% at the Fluent Proficient level.
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Analyses of the Spanish achievement tests show that:

1.

2.

On the La Prueba achievement test, the English~ and Spanish-speaking
students scored average or above average on each of the subtests. Also,
there were no significant differences between English and Spanish
speakers at either the kindergarten or first grade level.

Similarly, on the CTBS-Espaiiol test, both Spanish- and Erglish-speaking
first graders performed well on the posttest and made highly significant
strides from the pretest to the posttest, with many students doubling or
tripling their scores. The English speakers scored significantly higher
than the Spanish speakers on one reading subtest and one math subtest at
the posttest.

Analyses of the English achievement tests showed that the English
speakers performed slightly below average to average and the Spanish
speakers scored in the below average range. When the bilingual immersion
students were campared to the students not enrclled in the bilingual
immersion program, the following findings emerged: 1) At the
kindergarten level, the non-bilingual immersion students scored
significantly higher than the Spanish-speaking bilingual immersion
students on two of the subtests. However, the non-bilingual imersion
students did not score higher than (statistically speaking) the English-
speaking bilingual immersion students. 2) At the first grade level,
there were either no statistically significant differences between the
bilingual immersion and non-bilingual immersion students, or the
English-speaking bilingual immersion students cutperformed the non-
bilingual immersion students. :

Attitudes toward the bilingual immersion program were quite positive
from the teachers, parents, and students.

BIBLIOGRAPHY
Campbell, R.N., & Lindholm, K.J. (1987). Conserving language resources.

Paper presented at the Second lLanguage Acquisition/Foreign Language
Learning conference, University of Illinois at Urbana/Champaign.

Lindholm, K. J. (1987). Edison Elementary School Bilingual Immersion

Program: Student Progress After One Year of Implementation. Unpublished
manuscript, University of California, Los Angeles, Center for Ianguage
Education and Research.

91




WASHINGTON D.C. PUBLIC SCHOOLS
Washington, D.C.

BACRGROUND INFORMATTON

Nama of Program: Two-¥Way Bilingual Immersion

Non-Inglish lanquage(s): Spanish

Nuxber of years in existence: 16 (Began in 1972)

Grade level(s) of program: K-6€

Number of ﬁchools involved: 1

Approxinate ethnic breakdown of school(s): 60% Hispanic, 25% White-non
Hispanic, 15% Black, 1% Other

Language backgrounds of largest groups of ..Ps: Spanish

student transiency: Iow

Socio~econ:mic status of arsa around school: Wide range

Articulation at middle school: No

Funding: Iocal funding

CONTACT PERSON FOR PROGRAM

Contact Person: Mrs. Paquita B. Holland

Position: Principal

Address: Oyster Bilingual Elementary School
29th & Calvert St, N.W.

Washington, D.C. 20008
Phone: (202) 673-7277

PROGRAM RATIONALE AND OBJECTIVES

Program Obrjectives:
Native Spanish-speaking and native English-speaking children will become
bilingual and will achieve academically in both languages.

STAFF AND STAFF TRAINING

Teachers: The Spanish-speaking teachers are certified in bilinqual education
and the English-speaking teachers are certified in elementary education.
Same of the teachers are native Spanish speakers. Teachers are carefully
selected for the program.
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Aides: Part-time aides; but aides not really necessary since there are two
teachers per class.

INSTRUCTTONAL DESIGN

Ratio of Nom-English language to English: 50% Spanish, 50% English,

Approximate class size: grades K-1 is 22-24, grades 2-6 is 24-30

Ratio of language minority to majority: Students are not categorized in this
fashion

INSTRUCTICNAL CHARACTERISTICS

How languages separated for instruction: The children receive Engljish
instructicn from cne teacher and Spanish instruction from ancther
teacher. Teachers team teach and teach in groups.

Content courses taught in each language: All content is taught in both
languages.

CURRICULUM AND MATERTALS

Carriculum: Instructional content for project students is equivalent to that
forsmdentsatthesamegradainregulardistrictprograms. It is the
campetency-based curriculum of the Washington, D.C. Schools.

EVAIUATION
No formal evaluation has been conducted, but the students perfona two to

three standard deviations above the district norms on the achievement
tests.
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WINDSOR UNION SCHOOL DISTRICT
%! 1dsor, California
BACKGROUND INFORMATION
Name of Program: Bilingual Immersion Program
Non-English language(s): Spanish
Number of years in existemce: 2 (Began in 1986)
Grade level(s) of program: K-1
Number of schools involved: 1
Approximate etinic breakdown of school(s): 37% Hispanic, 63% White-ron
Hispanic

Language backgrounds of lacgest groups of LEPS: Spanish
Student transiency: Iow
Socio~econcmic status of area around school: Moderate
Articulation at middle school: Are working on a middle school program
Funding: Iocal

CONTACT PERSON FOR PROGRAM
Contact Person: Mr. Nomm Ginsburg
Position: Superintendent
Add-ess: Windsor Union School District
7650 Bell Road
Windsor, CA 95492
Phone: (707) 838-9444

PROGRAM RATIONALE AND OBYECTIVES

Raticnale for Program Implementation: To prepare language minority students

to function successfully in an all-English school envirorment while

maintaining native Spanish language. To provide for language majority

students an immersion envirorment that promotes the acquisition of
Spanish.
Program Objectives:

1.  Students will develop high levels of proficiency in Spanish and

English.
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2. Students will perform academically at or above grade level in tests
in both Spanish and English.

3. Students will develop positive attitudes toward the two languages
and the cammmnities they represent.

4. Students will develop positive perceptions of themselves
academicaily and socially.

RECRUTTMENT
Recruitment strategies: Use of brochures, flyers, presentations at PTA
meetings and preschocls.

STAFF AND STAFF TRAINING

Teachers: All certified bilingual teachers; no native Spanish speakers.
Aides: Part-~time aides; bilingual; some native Spanish speakers.
Resource Teachurs: None.

Staff training specific to program:
Teachers attended a Seminar cn Teaching in Bilingual Immersion Programs
that focussed on instructional strategies, materials, carriculum, and
reccuitment strategies.

INSTRUCTIONAY, DESTGN
Ratio of Non-English language to English:

Spanish English
Kindergarten/First 90% 10%

Approximate class size: 30
Ratio of lznguage minority to majority: 67:33

INSTRUCTIONAL CHARACTERISTICS

How languages separated for .instruction: One teacher provides Spanish
instruction and uses only Spanish; English instruction is provided by a
bilingual teacher who uses only English. For the English instruction,
the two classes exchange classrooms and teachers. Instructional content
in both classrooms is coordinated by the two teachers.
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Language arts instruction in Non-English language: Yes, emphasis begins with

Contentc ocourses taught in each language:

Spanish English
Kindergarten-First Spanish Ianguage arts English Ianguage Arts

Spanish Reading (First)

Math

Science/Health

Social studies

Fine Arts

Physical Education

CURRICULUM AND MATERIALS

Curriculum: Irstructional content for project saudents is equivalent to that
for students at the same grades in regqular district programs, as
outlined in the district's Caurse of Study for Elementary Schools.

Teachers have worked on an integrated content curriculum that

utilizes themes and coordinates content in the different areas. For
example, a theme of "animals," or “countries" would be developed through
Language Arts, Mathematics, Social Studies, and Science/Health. The
themes axd specific content are based on the district core curriculunm.

EVALUATTON

Evaluator: Dr. Kathryn'J. Lindholm, CLEAR/UCIA

Variables under Assessment: Instruments

Spanish language proficiency IDEA Proficiency Test (IPT)
Spanish oral language proficiency SOLOM

English language proficiency IDEA Proficienty Test (IPT)
English oral language proficiency SoLM

Academic Achievement Spanish 1a Prueba Riverside
Academic Achisvement English CTBS-U

Parent and Home Background Information Parent Questiomaire
Perceived campetence Perceived Campetence Scale

Comparisen group: Students in other bilingual immersion programs.
Evaluation Outcomes: Not yet available.
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MIDDIE SCHOOL/JUNICR HIGH-LEVEL PROGRAMS
BOSTON PUBLIC SCHOOLS
Boston, Massachusetts

BACRKGROUND INFORMATION

Name of Program: Two-Way Bilingual Education

Nen-English language(s): Spanish

Number of years in existence: 2 (Began in 1986)

Grade level(s) of program: 6-7

Number of schools involved: 1

Approximate ethnic breakdown of school(s): 37% Hispanic, 16% White-non
Hispanic, 45% Black, 2% Asian, 1% Other

Language backgrounds of largest groups of LEPs: Spanish

Student transiency: Moderate

Socio~econcmic status of area around school: Ilow

Articulation at secondary school: Currently, io

Funding: Iocal

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Pamel=z Houlares
Pogition: Principal
Address: Mackey Mosaic Middle School
90 Warren Avenue
Boston, MA 02116
Phone: (617) 266-2085

PROGRAM RATTONALE AND OBJECTIVES

Program Objectives:
Continue to facilitate language development and achievement in both
languages.

STAFF AND STAFF TRAINING

Teachers: 50% certified bilingual teachers
Aides: None

Resource Teachers: 3
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Staff training specific to program: 7th Grede Staff Training Workshop

INSTRUCTIONAL NESIGN

Ratio of Nor~English language to English: 50% Spanish, 50% English
Approximate class size: 23

Ratio of language minority to majority: 50:50

INSTRUOCTIONAL CHARACTERISTICS

How languages separatsd for instruction: Two teachers team for instruction.

Language arts instruction in Mon-English language: Yes

Content courses taught irn each language: All content taught in both
lanquages.

CURRICULIM AND MATERIALS

Curriculum: Instructional content for project students is equivalent to that
for students at the same grades in regular district programs. Camplex
scheduling had to be juggled with regular Boston public school daily
curriculum requirements. An important emphasis in curriculum is a
thematic approach.
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CHICAGO .UBLIC SCHOOIS
Chicago, Illinois

BACRGROUND TNFORMATTON

Name of Program: Inter-Auerican Magnet School, Escuela lnteramericana

Non-English language(s): Spanish

Number of years in existence: 13 (Began in 1975)

Grade level(s) of program: Preschool through eighth grade

Number of schools involved: 1

Approximate ethnic breikdown of school(s): 60% Hispanic, 30% Non-Hispanic
White, 10% Cther

Language backgrounds of largest groups of LEPs: Spanish

Student transiency: ILow

Socio-economic status ¢€ area around school: Mixed

Funding: Major funding from chicago Public Schools; same State bilingual &
Federal desegregation funds.

CONTACT PERSON FOR PROGRAM
Contact Person: Ms. Eva Helwing

Position: Principal .
Address: Inter-American Magnet School
919 West Barry
Chicago, IL 60657
Fhone: (312) 880-8190

PROGRAM RATIONALE AND OBJECTIVES

Rationale for Program Implementation: Children become bilingual when there
is sufficient need, continmuous exposure and there are suitable models in
two languages. The children of Inter-American are daily immersed in the
English language outside the school. If they are to became fluent and
literate in Spanish, or to develop the skills in Spanish that they bring
from hame, specific policies must be developed and implemented at the
Inter-American Magnet to pramote the use of Spanish. The three major
policies incorporate concepts of unity, constancy, and faith in the use

of Spanish and the capability of each student.
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Program Objectives:

1. To promote the concept of bilingual-bicultural education (for both
the non-English ard non-Spanish speakers to be able to speak, read
and write in both English and Spanish).

2. To improve relationships amonyg ethnic groups of the cammmity,
emphasizing recognition, respect, and apmreciation of similarities
ard differences in cultural backgrourds.

3. To involve parents in the educational process of their children to
ensure their continued support throughout the years of schooling.

RECRUITMENT

Recruitment strategies: Use of brochures, presentations at parent
networks, open house, coverage of events in newspapers and on television
ard radio. After preschool, children continue through eighth grade.
When there are openings, siblings of participating students have
preference in enrollment.

STAFF AND STAFF TRAINING

Teachers: 29 out of 32 teachers are bilingual; 23 of 29 bilinguals are
native speakers

Aides: 4 full-time bilingual; native speakers

Staff training specific to program: Presence to new teachers, weekly staff
training progrems, frequently aimed at second language learning or Inter-
American cultural studies.

Recoamendations for staff and staff training: For close coordination,
teachers work in teams by cycle: Early childhood, Primary, Intermediate,
and Upper.

INSTRUCTIONAL DESIGN

Ratio of Non-English lamguage to English: 50:50
Approximate class size: 20 students

Ratio of language minority to majority: 50:50

INSTRUCTTIONAL, CHARACTERISTICS
Hewr languages separated for instruction: For Spanish and Engiish
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language arts, children are devided into A, B & C groups (A is lowest
group) .

Language srts instruction in Non-English languags: Yes, amphasis begins with
oral, continues to readir - writinrg, and formal speech.

Cor’’ent courses taught in “anquaga:  All classes except computer
literacy and American History are taught in Svanish and English;
Computers ard American History are instructed in English only.

CURRICUIUM AND MATERIALS
Curriculum: Integrated curriculum organized around themes of the study of

the Americas.

Materials: Developed materials for the study of the Americas at the local
level. Houghton Mifflin in Spanish and English for reading in grades
1-7.

EVALUATION

Variables under Assessment Instruments
Reading in English Iowa Test of Basic Skills
Reading in Spanish Camprehensive Test of Basic

Skills/Espariol
Comparison growp: National norms for Iowa
Evaluation outcomes: For 1986, the 8th grade graduates scored above the
national average in English reading

101

1ng




SECONDARY/HIGH SCHCOL~LEVEL PROGRAMS
GROSSMORNT WION HIGH SCHOOL DISTRICT
Sprin. valley, California

BACKGROUND INFORMATION

Name of Program: Spanish Partial Immersion Program

Non-English langusje(s): Spanish

Number of years in existence: 6 (Began in 198Z,

Grade level(s) of program: 9-12

Number of schools involved: 1

Approximate ethmic breakdown of school(s): 59.6% White-non Hispanic; 22.3%
Hispanic; 7.6% Black; 6.4% Filipino; 3.5% Asia:/Pacific Islanders; 0.6%
American Indian

Language backorounds of largest groups of LEPs: Spanish

Student trausiency: Low

Socio~economic status of area around school: Mixed; attendance area includes
both low- and middle~-income neighborhoods. AFDC cases (welfare) account
for approximately 12.2% of students.

CONTACT PEPSON FOR PROGREM

Contact Person: Mr. James Koch

Position: Teacher

Address: Mount Miguel High School
1800 Sweetwater Road

Spring Valley, CA 92077
Phone: (619) 463-5551

PROGPAM RATIONAIE AND OBJECTIVES

Rationale for Program Implementation: Develop high levels of interpersonal
commmnication and cognitive/academic language proficiency in Spanish and
English; pramcte integration of Hispanic and non-Hispanic students in an
academic enviromment structured to equalize status through the use of
Spanish as the language of instruction.

Program Objectives:
1. students will develop high levels of Spanish proficiency.
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2. Students will develop positive attitudes toward the two languages
and the cammnities they represent.

RECRUTTMENT
Recruitment strategies:
1. Presentations to groups of incoming ninth-grade students as part of
normal orientation, registration and enrollment process.
2. Personal contact by a bilinqual counselor.

STAFF AND STAFF TRAINING

Teachers: All certified teachers; scmnnativeSpamshspeakers

staff training specific to program: Teachers have opportunity to attend and
participate in féreign language and bilingual education conferences; two
of the teachers have received training in cooperative learning methods,
and have received supplemental pay to develop lessons using this model.

INSTRUCTIONAL DESIGN

Include language minority non-target language speakers: Yes

Design: Program participants are divided into two tracks: Intensive Spanish
as a Second lLanguage (ISSL) and Spanish for Native Speakers (SNS). The
ISSL track involves more exposure to Spanish language instruction and
more opportunities to use Spanish than in traditional Spanish courses (1
hour per day, 5 days per week). Spanish is used as the medium of
instruction, enabling students to cbtain more exposure to Spanish,
particularly commmnicative input. For students in the SNS track, Spanish
is also the medium of instruction. Since SNs students enter the program
with varying degree:: of oral-aural fluency but few have had any formal
education in Spanish, SNS classes are intended to provide an opportunity
for the development of Spanish academic language and literacy skills.
ISSL and SNS students participate together in one content course taught
in spanish each semester. All of the content courses satisfy graduation
requirements. The curriculum design can be illustrated as follows:
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Year 2 Year 3 Year 4
IssL 1 iSSL 2 ISSL 3 ISSL 4
SNS 1 SNS 2 SNS 3 SNS 4

P.E. History Goverrment/

logy
The third year history crarse and the fourth year goverrment and
anthropology courses are taught in alternating units of Spanish and
English, P.E. is taught entirely in Spanish.
There are alsc traditional Spanish foreign language courses taught
at Mount Miguel, which focus on Spanish grammar and literacy largely
using English as the medium of instruction.

INSTROCTIONAL CHARACTERISTICS
Language arts instruction in Non-English lanquage: VYes.

Curriculum: Instructional content for project students is equivalent to that
for students at the same grades in regular district programs, as out-
lined in the district's Master Course Description Index and Curriculum
Masterplan. However, the schedules are carefully structured for teaching
all required academic subjects using methods appropriate not only for
project students' grade levels, but appropriate also for enabling both
native-sSpanish-speaking ard native-English-speaking students to acquire
language skills in both English and Spanish in the proper linguistic
requence (listening comprehension before speaking, speaking before
reading, and reading before writing).

Materials: Sevarate content area texts in Spanish and English are used fc.
the subject matter instruction; neither bilingual texts nor Spanish and
English translations of the same text are used.

EVALUATION

Evaluator: Dr. Kathryn J. ZLindholm, CLEAR/UCIA

Variables under Assessment: Instruments

Spanish Listening Comprehension MIA

Spanish Reading Camprehension MIA

Spanish Writing MIA

Spanish Speaking ACTFL Proficiency Guidelines
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Academic Achievement Grades

Student Background Information Student Questiommaire

Attitudes and Motivation Attitudes Instrument

Language Aptitude MIA Aptitude Test

Learning Strategies Learning and Study Skills
Inventory

Parent Background Information Parent Questiormaire

Instructional Strategies Classroon Cbservation

Evaluation Outcomes: The resuits show that at every level and with almost
every subtest, the Mouni: Miguel students performed at or above what
would be expected of them in listening, reading and writing in
camparison with the appropriate MIA norming sample. In many cases, the
ISSL and particularly the SNS groups scored much higher than the norming
sample. In camparing the SNS, ISSL, and SPANISH groups, where such
comparisons were possible, the SNS group consistently scored higher than
the ..SL group which scored higher than the SPANISH gqroup. However, in
most cases, the difference between the ISSL and SPANISH groups was not
statistically significant.

In constructing a profile of the high proficient Spanish speaker in
the Mount idiguel bilingual partial immersion program, several factors
were evident. A proficient speaker was proficient in all three skills —
listening, reading and writing -- and s/he could accurately assess
his/her proficiency. In addition, the high proficient speakers were
exposed to and used more Spanish through interactions with others,
watching Spanish TV programs, and reading a variety of Spanish literature
(e.g., newspapers, magazines, books).

BIBLIOGRAPHY

Lindholm, K. J. (3387). Mount Miguel Spanish Program: Report on 1985-86
Data Collection. Unpublished manuscript, University of California,
Los Argeles, Center for ILanguage Education and Research.

Lindholm, K. J., & Park, C. D. (1987). Spanish Proficiency in High School
Students Enrolled in Three Different Spanish Ianguage Instruction
Programs. Unpublished manuscript, University of California, Ios
Argeles, Center for Language Education and Research.
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In this section, salient issues which have emerged from the survey that
concern most programs, especially new programs, are discussed. These issues
are: recruitment, cwrriculum and matevials, instructicnal practices,
professional development, and evaluation cutcomes. All of these issues are
critical to the implementation and success of bilingual immersion programs at
every level from preschool through secondary school.

Recruitment

It is often difficult to recruit students into a new program because the
program is imnovative and parents are concerned about enrolling their child in
a new program. There are several approaches that have been used successfully
for recruiting purposes. Each approach will be discussed separately.

Program Flyers and Brochures. Many schools ha\ 2 designed flyers in both
Ehglishardthssecwﬁlanguagetoprwidethecmmityarﬁparentswith
information about the program. The most useful flyers seem to have the
following informaticn: concrete definition of bilingual immersion (or
whatever the program is called), the percentage of use of the two languages,
the instructional design, and the goals of the program. Coments hy children
or parents already in the program seem to spice up the descriptive facts.

One school (San Jose Unified School District-Elementary level) even
designed an advertisement that locks like an invitation; a brightly colored
front with an inviting message (e.g., FIESTA!) to attend a party to learmn
about the educational program at the school. Many parents are more likely to
pay attention to this type of format than the usual ("drab" as one parent
called them) school brochures on white or colored paper.

Parent meetings and parties. Many schools invite rarents to came and
visit their school to discusu the bilincual immersion program. Scome schonls
even have a party at a park or same other highly public place in the cammunity
where many parents are likely to go. It is critical that there be individuals
who can explain the program in detail and at a layperson's level in both
English and the other language.

Media blitzes. Same schools use the media tn advertise their programs
and inform the commmity about the bilingual umersion program. Newspaper
colums, television coverage and arrouncements in high traffic areas in the
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camumity are helpful. Also, some programs have developed or are developing
videostb.atshodﬁxeprogzaminactimardinterviewpmgmmparticipants,
including childran, teachers and parents.

Classroom visitation. One of the best selling features is to see the
program in acticn. Many parents, teachers, education board members, and
adninistrators have been canvinced about the program on the basis of having
seen its implementation. Same schools have set up times during the week where
interested irdividuals can sit in on the classes to ohserve the teachers and
students in a bilingual immersion program or where the principal or other
knowledgeable resource specialist provides a tour of the program.

A word of warning. New programs which are trying to draw parents into
the program should not build up expectations that can not be substantiated by
evaluation data. Since it often takes at least four to six years to show the
positive cutcomes of a program, parents and administrators should not be led
to believe that children will be performing above average at the end of a year
or two. (Indeed, research indicates there might be a temporary dip during the
first year or two, while language learning is growing followed by a rise in
third year and thersafter.) Newspaper coverage can be a help or a hindrance
depending on your expectatimns. If you set up unrealistic expectations for
the end of a year or two, a newspaper article on the slow progress of the
students can severely damage the credibility of the program.

Instructional Practices

Successful bilingual immersion programs deperd on many factors, cne of
whidxisteadxﬁgpmcticsasdiswssedinSectimI(positiveardrecipm@al
teaching practices). There are instructional practices that have been
demonstrated to be offective in the research and evaluation 1literatures
pertaining to teacher effectiveness, literacy development, math/science
achievement, second language acquisition, bilingual education and immersion
education. It is imperative that instructional practices be selected that are
consistent with what the literature shows are eff xtive practices, even if
that means changing the practices that are currently used. The importance of
requiring high quality instructional practices is demonstrated in the success
of high quality bilinqual immersion, bilingual education and immersion
education programs. The success is measured not only in high levels of
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sbzderrtadxievemrtarﬂlanguagedevelopnerm,hmasoinhighlevelsof
teacher efficacy and perceived competence.
Quriculum and Materials

One of the most common camplaints in a new program is that few materials
are readily available. In addition, while most programs indicate that the
curriammisbasedmtheanﬁcu;tmforﬂuedistrictorathernm-
bilingual immersion classes, teachers often <eel that there is still extra
work to do in filling in gaps in the awrriculum formed by the necessity of
teaching in the non-English language.

Quriculum needs vary oonsiderably depending on the state/iocal
mqtﬁranmtsardmﬂmexperienceofteadlersinwiti:gtheirown
cxriculum. However, several points are important here. First, academic

MMdkeMtedﬁmlmaﬁs. There should de.

considerable articulation between the content that is taught and the language
skillsnecessaxytobestsucceedintheconbentama(u). This is true at all
levels,hrtneglectedmstinthemiddlearﬂsecm‘darylevelsvmereﬂlereis
stilltoomxhreliamemgramar-basedteadlirginlanguagesuﬁycmm
that is divorced from any content. Second, integration across content areas

is also particularly appealirg for bilingual immersion programs. An .

integmtedmiwltmismeinvmidithemiaﬂmnneedsamdetemjnedam
a program of articl.xlationacmsscontentareasisdevelopedbased on thematic
concepts.  For example, thematic concepts such as seasons, animals, and
contries can be discussed in all subject areas; math, science, social
studies, reading, music, etc.

Most teachers in bilingual immersica programs have developed materials in
tie non-English language. If you are begiming a program, cantact a program
with a similar non~English language and ask whether any nmaterials are
available. It might be most helpful to speak to the teacher(s) at the
appropriategradelevelanifinimmatwasdevelopedardhowitwas
developed. Other resources for nan~English materials include the National
Qearinghouse for Bilingual Education, ERIC Clearinghouse, CLEAR/Center for
Hpplied Linguistics, and the EDACs. A vast amount of materials developed by
bilingual teachers is available through these resources.

Heavyreliamemapartiaﬂartextbookasﬂxe_o_nl_ysamceformadingor
grammar instruction is not recommended. A variety of reading materials

111




promotes greater language proficiency in students. Thus, the lack of
appropriate tets should be an incentive to use a variety of reading materials
in teaching students.

At all levels from preschool through secondary, students can develop
materials. Several teachers have their students make books, either a rumber
ofshorta'xesorcnebigbook_. 'Ihissmdmt-initiatednaterialsdevelopnent
lowers the cost of purchasing workbocks (which these bocks can replace), can
mﬁoftmdoesimlveparents,ism&mhﬁerestﬁgtoﬂaesuﬁents,arﬂ
most importantly, fo:cesthesb.ﬁentstousetheircmrbenthmle&}earﬂ
dzvelop their written skills. For elementary through secondary students,
writtms}dllswanalsobedmrelepedthmaghmeuseofdialcguejamaals.
Professional Development

Teacher training is critical to the success of any program. Iack of
training can severely impair the implementation of any program, regardless of
the quality of its design.

In addition to the district in-services that are provided to teachers,
thereamseveralareasofpmfssiaaldevelcpnertthatammsthelpfulto
bilingual immersion teachers. First and foremost, teachers must understand
and be supportive of the cbjectives and criteria in bil'ngual immersion
education. Secord, teachers must receive training or have experience in each
of the instructional practices invelved in bilingual immersion education.
minhginsecaﬁlmguagadevelognentisinporbambewuseitcanpmvidean
mﬂezstaxﬂirqofmmﬂdrendsvelopasecmdlarguageandwnpmvideclu&s
to stimilating second language development. Gheltered language instruction
traininy can facilitate an understanding of how to provide camprehensible
language input to second language learmers. Cocperative learning is becoming
very popular as teachers and administrators recognize the benefits of how to
use grouping in ways to stimilate student ir ‘eraction and achievement as well
as for effective classroom management. Workshops such as TESA (Teacher
Expectations for Student Achievement) are beneficial in working with language
minority and majority students because these workshops e¢mphasize how to
pmwideeqmlminfomenentstoallshﬁentsarﬂlnwtoeffectivelyzwam
students for good work. Qurriculum development workshops are helpful if
teachers need to write cwrricula for their classes.
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Evaluation Outcomes

The majority of the programs identified in this Directory are still in
their infancy. Thus, they have not had sufficient time to demonstrate
positive, neutral or negative cutcomes. However, the districts which have had
bilingual immersion programs for several vears and have evaluated their
programs show very positive results. The data consistently demonstrate that
the dbjectives of high levels of larguage proficiency in both languages and
normal to swperior academic achievement are being met. There is marked
progress from preschool thragh high school.

In addition, data fram a high school bilingual immersion program (Mt.
Miquel) shows that several factors distinguish between low and high second
lanquage proficiency (Lindholm, 1987b). These factors—-use of the non-English
language in the cammmnity, variety of reading materials, whether they watch TV
inuxerm-mglishlargmgeamiuseﬂxenm-n-glishlanguaqeathme-am
casistartwiﬂmﬂ:esecaﬂlarguageliteraumshuvirgﬂntpmtirggmater
exposure to and use of the secund language among students results in higher
levels of second larguage proficiency (Camgbell & Lindho)m, 1987). Similarly,
Cumins and Swain (1986), among otiers. have shown that greater exposure to
and use of the first language is also associated with high levels of second
language proficiency. Thus, bilingual immersion programs which are designed
to utilize both languages to teach subject m'tter do indeed yield students who
are bilingual and biliterate, perform at or above grade level on tests of
achievement in both languages, and often outscore their non-bilingqual
immersion program peers on tests of academic achievement in English.,
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