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ABSTRACT
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transitions for young children moving from special preschools to less
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The model's target population consisted of 40 handicapped children
(ages 3-5) enrolled in three special preschools in Douglas County,
Kansas. Emphasizing the inclusion of family members as active
participants in the child's transition, the program includes
guidelines to plan transitions for children who have different
learning needs and for families who differ in their socio-economic
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constructing interagency agreements; (2) communicating between the
school and home; (3) involving families in the decision-making
process; (4) constructing a program timeline; (5) constructing an
individualized transition timeline; (6) identifying local agencies
for referral; (7) preparing the child for a change of classrooms and
programs; and (8) evaluating the transition component. This document
consists of a project summary and three appendixes providing
checklists and evaluation instruments, planning guides, interview
protocols, teacher and parent surveys, and other representative
project materials. (Author/Vw)
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Frogect Summary

“riorities
This project responded to the priority and emphasic area
1dentified in the 1984 HCEE® Grant Anncuncements (CFON 84,0241 :

handicapped and nonhandicapped chilgren on & full or part
time bacis and which are aimed at permitting the entry of

Q}\ ¥ frovide or develop models which can succecsfully nroup
N
Q handicapped children 1nto the regular school systes.

The major goals for this demonstration project are presented
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below. They reflect an emphasis on integrating the needs of the
child, family and school when planning and i1mplementing & child’s
transitinn from a special education program to a less restrictive
educational environment.

1. Develop a transition madel. Develop & model which
promotes family and professional collaboration 1in
selecting and coordinating new educational nlacements for
handicapped children.

2. Demgnstrate the transition model. Demonctrate the

transition-planning procedures developed in the model,

using local special education nrecschools affiliated witn
the university and public school system to strve as
sending s1tes, and with community programs and public
school kindergartens to serve as receiving sitec.

3. Diszeminate the transition model. Disseminate nroject
information and products to local, regional, state, and
national educators through seminarc, presentations,

inservices, workshops, and articles for publication.
‘roject Outcomes

Developing a Transition Model. A school transaition model was
developed which is based on (a) advanced planning and
communication, (b) use of an interagency agreement and a
transition timeline, and {(c) involvement of the family in thesr
child’s =chool transition. The following 15 a summary of the
HCEEF demonstration model. Samples of the materials that were
developed are included 1n fAippendix . The model incluaes

guidelines for:

¥ selecting a Transition Coorcinator. The Transition
Coordinator oversees school transitions ot a studenc.
classroom, or school, and serves as a central location Jor
transition-related 1nvormation.

¥ developing an interagency cimeline for oroframs, as wel! ag
adanting a transition timeline for families, oreschoold,
and elementary schools. The interapency timeline ts &
formal agreement between the senoging and receiving schootl
to coordinate specified transition activitiec. The
transition timeline specifies who 15 1nvolved 1n eacn
transition activity, what, when, and where transition
activities will occur, and materials that are necessary to
complete each activity. The transition timeline ca be
individualized for a specific student or classroom, {(Sce
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fippendix A for Transition Timelines)

conducting an inservice training secsion about school
transitions. The inservice enables staffs from sending and
receiving schools to share i1deas about school transitions
and coordinate their efforts.

developing and distributing a resource booklet for
identifying potential programs. The resource booklet 13 a
listing of potential receiving programs 1n the commumty
and includes relevant ini rmation atout eacn program. i3ee
fippendix A for Resource v.rectory guidelines)

obtaining consent from families to participate in
transition-related activities, including forwarding
information to other school districts.

i1dentifying child and family trancition poals. (See
fippendix A for Transition Alasmers 1, and 2)

notifying the elementary cschool program about stucents wno
leave the sending program.

completing a progress report. The Drogrese report 15 a
sunmary of all of the assessment information aboubt tne
child, and can be used to share information witn the famaly
and the elementary school persomiel orior to the seleckion
of a new classroom. {See Appendix A for frecchool Teacher
Ffrediction of Kindergarten Readiness)

completing additional assessments. Additional acsecsments
provide cther necessary information neaded to select an
appropriate placement for the student.

conducting a workshop about school transitions for parents.
This workshop may be conducted Jointly between the sendinin
and receiving programs to provide information te narents
about their child’e cschool transition.

inelding infeormal and formal nlacement confesencecs.
f'lacement conferences verve the purpose of wcent:rying
potential and final ziacemerts tor the chilo.

exchanping classroom visits. Classroom vicite can aliow
the parents and child to see odotential classrooms and meet
potential teachers, enable the preschool teacher to
1dentify skills needed for the next classroom, and enable
the kindergarten teacher to adapt the new clascroom to meet

4
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a student’s needs. (See Nopendix N for Crassroon
Observatiun Checklist)

* transfering records to the receiving program. FRecorac from
the prescincol allow the receiving propram to slan for the
child, and enablec the program to provide continuity in the
child’s educational planninag.

*¥ following up home-school communication in the new prograt.
The new home-school arrangementcs allow both the child ana
family to adjust to a new situation. (See fAppendix /A for
Transition “lanmer 3)

* evaluating the transition program. Evaluation allows the
Transition Coordinators to get feedback from those involved
in school transitions o that improvemente can be made the
following year. (See Appendix A for Surveys of Transition
Frractices and Foct-transition Scales)

Demonstratinn the Model. The target oopulation consisced of
40 young handicapped children, who ransed in age from three to
five years old, were enrolled in three special oreschools located
in Douglas County, Kansas. The precchools were the Langpuage
“roject Mreschool, the Early Intervention Freschsol, the Preschoos
for Children with Learning aund Renavior Problems. Chilcren were
eligible 17 they were diagnosed a one or more of tae foltcwinn
catenories: developmentally delayed, autictic, emotionally
disturbed, hard-of-hearing, speecn and lanouwage 1moaired. +1310n
impalred, orthooedically or neurolocically imparred, or mrcly to
moderately retarded.

The families of the children enrcolled in the transition

‘training classrooms alzo were zerved by this orogect. Az such, a

variety of familic~- evidencing varying neede and circumctances
received services .nd support.

The effectivenss of the model project was acsecced by
examining the way: in which 1t:

x promoted tr 2 cuccecsful placement of children in
elementary level classrooms (a3 measured by follow-uo data)

¥ taught parents to participate/megotiate 3n sclectint
satisfactory school placements for btneir civild;

* was viewed, used anc¢ adapted by schuwol personnel
responsible for the young handicanped chitd’s scitool
placement.
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Data were collected with approtimately 30 cihiloren who nade a
school transition between 1984 and 1937. Evidence of
effectiveness, thus far 15 as follows:

* All children maintained their oripinal eschool placement
during their first year 1in the elementary 3Choo0s systen.

¥ The children's teachers uwere cenerally saticfiec with child
performance. Follow-up evatuations were conaucted by the
teachers auarterly alco provided early tdentification of
school related problems, thus facilitating provision of
spocial services on an as needed bacie.

¥ fri1or to the provision of transition planning, 30X of
parents interviewed expresced anxiety over their chitd’c
recent transition. More than S0X¥ of these parents
indicated that they were not comfortable with their
understanding of what would be xnvolved in bransition
planning four their child (Johnson, Chandler, lerng, and
Fowler, 13936).

¥ Al11 parents of children poing through & precchool to
elementary school transition in our demonstration sitac
agreed to participate (and did participate) in transitaion
planning. Of the parents interviewed, 80X percent
expressed saticfaction with the planning procecures.
Ninety percent of the parents said that chey wouia like o
participate 1n celecting (2f there was a choice) tnear
cnild?s nezw program and classeoom 0als curing tagtr
child's last year of precchocl. (cf., rowler, et al, 1n
aress

¥ fill parents who participated vicited therr cnild®s rew
school and classraoom Sefore the first day of class. Al
parente reported that pretrancition vicits &lco ovencf wed
their childa.

¥ 0f the parents who did not receive transition planning
services, more than 80X interviewszd i1ndicated they woulc
have preferred more opportunitiec to plan their chaild’c
transition and communicate with their child?s vrescheool and
kindergarten twachers prior to, during, and after ther
child’s school transition.

¥ All kindergarten teachers 1n the Lawrence, Kansac public
schools and all special education oreschoal teachers in tie
community agreed to participate in the Xindergarten-

ERIC
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“reschool Teacher Interview for flesessing Shll
Expectationc. As a result of tne interview, many of the
teachers volunteered to modify aspects uf their curriculum
to address ckills needed for succeseful trancition into
kindergarten by special needs children. (Two articles
resulted in part from this interveiw (Fosenkoetter &
Fowler, 1986; Hains, Fowler, Schnwartz, & Kettwit:z, in
Bress.)

¥ All kindergarten teachers 1n the Lawrence, Kancac public
schools who were recieving handicaoped chzlaren frow
preschool programs agreed to uce fart 3 of the Transition
£larner, titled "Sharing Information with the hew Teacher”
witn parentc of tne children. 80X of the teacners anc
narents indicated the i1nterview was very nelnsful and that
they would use 1t apain. (cf., fowler, et al., in
submission)

¥ A1l special education preschool teacherc in Lawrence,
Kansas are using the Planning transition: steps anc
timeline. These teacherc now have release time to vic:t
kindergarten programs (one of the steps of the timeline).

¥ Several programs from around the nation have cuccessfully
implemented parts of our transit:ion package, baszed on
information they recieved in a national workchop.

PDisseminating the PModel. Between 1984 and 1987, project
materials and other 1nfornation were disseminated localiy,
ctatewide, and nationally through presentatione to local and <tate
agencies, local, regional, and national scientific and educationdl
conferences anc conventions, articles publiched in ccientafic ano
egucational journals, aroject tours, and 1nservices. These
discemination effoits covered a wice rance of tooics, inclucine
(a) assessment and evaluation instruments, (B) teacher azses:.,
of kinderparten readiness ckills, (c) family 1nvolvemeat i
transition olannino, and (d) prosran evaldatioa. Taraeced for
these presentatione were adminictraturs, teachere, Tamilies,
special educators, reoresentatives froq cowmunity facilsties,
universities, and oovernment sponcored facilitiec. (See Nopeadax
& for a l19st of workzhoo and conference are<entations,
publications, and concultatcions)

)

-~
i

jeacher’s and administrator’c comments were collectod after
inservice presentations provided in the states of Kansas, Norti
Dakota, and Kentucky to determine the areas 1n which participante
nerceived change in attitudes or performance. fhe following 13 &
sample of these comments.

ERIC
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Ine need for Transition Zrogramming. Comments such asz,
"This workshop has given me insight as to what nust take
place and what my responsibilities are in transition
glanning,” and, "I see now that it’s a jood idea to
carryout (transition planning) throughout the year and to
include transition in the IFM" were tyoical of worhsheo

evaluations.

Interanency Cgordination. figency personnel typically left
workchops with a plan for the developument of 1nteranency
agreements concerning transition. Comments from
administrative and interacency teams have included, "Ue
realized we had no written asreementes andg olan to =tart
one" and "It helped to have agernciec together at the same
meeting to vent come frustrations and +o imdrove
communications. #frocedures were started to burld an
agreemenc, "

Family Collaboration in trangition propramylag. Workehoo
participants often develope: a list of procesgurec they

could implement witn fawilies co 1nvolve them in rTransifion
planning such ac, "Have parents visit receaving drocrames,
and "review oarents? needs and concerns 13 midwinter anc then
have someone from the public school tallk to our marents,”

and "allow our parewts to particisate.”

Frogram communication and follow-ug procecures. Teachers
indicated they planned to use ecach other ac a recource 314
curriculum and goal develooment, to visit each other’:
programs, and to communicate prior to and after trancition.
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Trancition Timelines

Rescurce Director, Guidelines
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Trancaition flanners 2, 7, o

“recschool Teacher "redicticn cf
Kindergarten Readinecs

Classroom Cbservation Checklist

Surveys of Transition fractices
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PRESCHOOL

A Guide for Planning Preschool
Transition Activities

Child Parents
Teacher School
Date Staff Step
1. Remind the family about their child's eventual charnge of
schools. Describe the interagency planning process for
school transitions.
2. Obtain the family’'s written and informed consent to take part

in the school’s transition events.

(/éf/ldentify the child's and family’s transition goals., Construct

4,

a timeline for completing these goals.

Provide information to the elementary school Transition
Coordinator about the child and family.

<§;>Comp1ete a progress report summarizing the child’s assessment
" data, 1EP, and school progress.

6.

7.

8.

9.

10.

11,

Review the Transition Planner, the child's home progress,
assessment records, and progress report with the family.

Share the assessment data and progress report with the
elementary school Transition Coordinator. If additional
assessments are necessary, determine which are needed, when
they will b2 done, and who will conduct them.

Complete all additional assess=ents for the child.

Conduct a workshop aimed at preparing families for their
child’s transition.

Discuss the child's and family's transition needs at an
informal conferenca. Identify potential placements, special
services, and transportation needs. Give the family
information about the classrooms their child might attend.

Exchange classroom visits. The preschool teacher may visit

potential elementary classrooms and the elementary te:chers
may observe the child in preschool. The parents may visit

10




12.

13.

14.

15.

16.

their child’s potential classrooms.

Attend a formal placement conference to identify the
classroom(s) that the child will attend the next school year.

Encourage the family to visit the elementary classroom and
meet the new teacher.

Transfer all appropriate preschool records to the child’s new
elementary school.

Recommend that the family meet with the elementary school
teacher to discuss home-school communication.

Evaluate the success of the child's and family's school
transition. Discuss with the elementary school Transition
Coordinator how school transitions can be improved during the
coming school y®ar.
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ELEMENTARY SCHOOL

A Guide for Planning Elementary
Schoo! Transition Activities

Child Parents
Teacher School
Date Staff Step

1. Contact preschool to determine if children will be entering
ealementary school in the coming school year. Send release of
information and consent form to the preschool. Request that
they have parents sign the form and contact the elementary
school program.

2. Obtain information from the preschool Transition Coordinator
abtout each child and family who will be entering the
elementary school. .

3. Share the current assessment data and progress report from
the preschool Transition Coordinator. If additional
assessments are necessary, jointly determine which are
needed, when they will be done, and who will conduct them.

4. Complete all additional assessments for the child.

S. Conduct a workshop aimed at preparing families for their
child's transition.

6. Discuss the child's and family's transition needs at an
informal conference. Identify potential placements, special
services, and transportation needs. Give the family
information about the classrooms their child might attend.

7. Exchange classroom visits. The preschool teacher may visit
potential elementary classrooms and the elementary teachers
may observe the child in preschool. Encourage parents to
visit their child's potential classrooms.

8. Attend a formal placement conference to identify the
classroom(s) that the child will attend the next school year.

9., Obtain all appropriate records from the child's preschool.

10. Meet with the child's parents to discuss child needs and
communication forr the voming school year.

11, Evaluate the success of the child's and family's school
transition. Discuss with the preschool Transition
Coordinator how school transitions can be improved during the

ERIC coming school year.
ERI 12
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A Guide for Planniwg Fainily
Tiransition Activities

Child Parents
Praschool Teacher
Date Step

i.

2.

3.

6.

7.

8.

Learn what transition activities your child's school has planned
for the coming schoo)! year. Ask for information about ysur
child's school transition and how you can prepare yourself for
your child's change of «chools,

Bive written consent for your child to take part in the school's
transition events. Learn what records will be sent to the new
school,

Identify your child's and family's transition goals. Construct
4 timeline for completing transition goals.

Review yYour rhild's school progress with the preschool teacher.
Share your v..ws about what your child will need from a new
program,

Find out what assessments and tests are necessary for a school
placement decision. Give written consent to have these done by
the preschool or elementary school.

Attend a workshop aimed at preparing families for schoo!
transitions.

Discues your child's and family's transition needs at an
informal conference. Identify potential placements, special
services, and transportation needs. Get information about
classrooms your child might attend.

Visit your child’s potential classrooms.

Attend a formal placement conference to identify the
classroom(s) your child will attend the next school year.

Visit the elamentary classroom and meet the new teacher.
Discuss your child's needs and how you will communicate with the
elementary school teacher.

Evaluate your child's school transition.

13



RESCOURCE DIRECTORY

The following sections should be included in a booklet which describes in

general the school programs within your community and individual kindergarten
classrooms within each sch .

1.

2.

3.

4.

e

6.

8.

3.

1Q.

11,

Direntory of Schools: schooi: 3ame, address, rame of contact person, and
telephone number.

Map of Schools: show the location of school in the district.

Hours of Operations for each school program and the kindergarten
classrooms within each program.

Location and Physical Description of School: describe * e size of school,
where it is located (rural or urban), what significant landmarks it is

near, number of classrcoms in school, other types of buildings or rooms,
and note if the school is accessible to person's with handicaps.

Physical Description of Kindergarten Classrocms: describe the location of

restrooms, type of seating (tables, desks, floor, etc.), individual
cubbies or space, play areas, and note if the class is accessible to
person's with handicaps.

Services Available:s describe services that might be of interest to
children or families such as clubs, resource rooms, transportation, day
care, meals-snacks, courselling, foriegn language aide, etc. Also
describe special services such as availability of speech, occupational,
physical therapy, hearing impaired aide, classroom aides, 1EPs, et

ucation mphasis: describe what skills or academic areas are
emphasized such as social, language, math, reading, writing, self care,
independerce, etc. Include time estimates for areas that are emphasized.

Classroon Organization: describe (a) how children with s¢ tial needs fit
into classroom ie., mainstreamed, segregated, or mixed; (b) how students
are groupad ie., by same or different skill level, large, small groups, or
individual instructionj (c) how learning pace is determined ie., self
paced, teacher paced; (d) teacher/child ratio in classroom and in specific
groupings; (e) seating arrangements ie., students travel to learning
centers or remain in one area for academic learningj and (f) homework ie.,
how mdch is typically given, how often is it given, etc.

Grading and Promotion: describe which educational areas are most
important, whether teacher Judgement, testing, unit mastery, etc. are
used, and how often students are evaluated.

Parant Involvement: desribe parent responsibilities and options such as
PTO/PTA meetings, parent/tmacher meetings, help in class or school, help
with homework, volunteer, ability to observe, etc.

Parent/Teacher Communication: the describe ganeral frequency of contact
(monthly, daily, as needed, weekly, etc.); the type of contact {notes,

phone calls, meetings, etc.)} and who should initiate contact {teacher,
p .rent, both).

14
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Phase Ones Planning the Transition
Directions for Family Members

Your child will te leaving preschool and moving on to a new classroom and school
r ogram raxt fall. The proceass of moving from one program to ancther is called
transition and transitions involve many changes for your child ard your family.
Planning for transition during your child's last year in preschool will help make the
transition smoother for your child, your family, and school personnel. There 2re many
decisions to make when Planning for transitions. For example, ,ou and the preschool
may want to develop some goals to work on this year that will help prepare your child
for transition to a new program. There will also be decisions to make about the new
program your child may attend.

This assessment will help you and your family decide how much you want to be
invelved in planning for your child's transition and working on transition related
goals. It will help you think about the types of informatijon you znd your family would
like about transitions and transition planning. It will alsoc help you and your child's
preschool teacher identify some goals *hat will prepare your child and family for
transition. These goals may be worked on at home and/or in the preschool classroom.

The questions on this assessment ask you to decide how important different items
are for your child and for you and your family. Some questions will ask you to choose
the three items that are most important to you and your family. Others questions will
leave space for you tu comment or talk about important items. There is a space at the
end of the planner for you tc make additional comments or notes. Do you have any

questions before we start?

15




Phase 1: Planning the Transition

M)

1. Who in your Tamily will be involvad in transition planuing for your child?

2. Is there someconas else who will be involved in transition planning besidas yourself

and your family such as friends, neighbors, etc.?

3. INFORMATION NEEDS

R. What typss of information would you like about transition?

1

would lik® to lsarn about:
not

Please circle the
number next to each item to show how important it is for your child and/cr family.

somewhat

very

applicable jmportant jmportant important

1. What skills my child will need
to know in school necst year. . . « MR

2. Some of the differences between
prescheool and public school
mgr.m [ ] L) [ ] [ ] [ ] [ ] [ ] t ] [ ] [ ] [ ] [ ] [ ] m

3o Assessmant and Testing for
tr.n’it ion L) L) [ ] L) L) [ ] L) [ ] [ ] L) L) L] m

4. Legal rights about testing,
records, and my childs educational
mgr“. [ ] [ ] [ ] [ ] [ ) [ ] L) L) [ ) L) L) L) [ ] NA

S. How preschool and public school
pergonnel will be involved in
tr.n.it ion L) [ ] [ ] L) L) [ ] [ ] [ ] [ ] [ ] [ ] L) m

6. Talking to my child's new teacher
and other profmssionals. . . . . « NA

7. Other

NA

2

3

B. Now please choose the three most important items by marking the blank spaces

IToxt Provided by ERI

ERIC

raxt to the numbers as first (1), second (2), and third (3).
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4. HOW DO YOU WANT TO LEARN DR RECEIVE INFORMATION?

fR. Flease circie the number next to wach item to show how important it is for your
child and your family.

I would like to get information by:
not nct somewhat very
jcable important | rtant ijmportant
ceeee 1= Talking to my child's teacher . . NA i 2 3
2. Talking to other parents. . . . . NAR 1 2 3
e—eew 3= Talking to my child's therspist . NA 1 2 3
cemee & Attending workshops or meetings . NA 1 2 3
—— 5. Reading written matevials. . . . . NA 1 2 3

cemee 6o Observirg in the classroom. .. . NA 1 2 3

e Other

NA 1 2 3

B. Now please choose the three most important items by marking the blank spaces
rext to the numbars as first (1), second (2), and third (3).




S. FAMILY INVOLVEMENT

fA. Therae are many ways that families can be involved in transition, but it's
important to remsmber that families are very busy. This liat shows some of the
vays families might be involved in the transition process. Pleas? circle the
number next to the items that you and your family want to be involved in and have
the time for.

I would like tos
not not somewhat very

dpplicable important important important

1. Take responsibility for the
transition process . . . . . . . . NA 1 2 3

2. Share responsibility for the
transition process with
profesgionals. . . . . . « » « « . WA b 2 3

3. Have professionals handle all
aspects of the transition process

- ——— -

and keep m@ informed . . . . . . « NA i 2 3
_ 4. Help select goals that will help
prepare my child for transition. . NA 1 2 3
- Hork with my child at home to help
prepare him/har for transition . . NA i 2 3
————_ 6. Halp keep track of my child's
progress at home . . « « » « « « « NA b 2 3
7. Attend meetings to plan for my
child's trasnsition. . . . . . « « NR i 4 3
e 8. Dther
NA 1 e 3

B. Now please choose the three most important items by markiny the blank spaces
naxt to the numbers as first (1), second (2), and third (3).

18




6. TRANSITION RELATED GOALS

R. Fany of the goals your child is working on in preschool wiil help make the
transition betwesn programs easier. However, it may be helpful to specify a few
goals that you or your child's preschool might work on to specifically plan for
your child's ¢transition. Please circle the number next to sach item tc show how
important you feel each item is.

I would like my family or the preschool toi

not not somewhat very
imporcan. im t mportan

Family Preschool
————  —eweo 1. Talk to my child about

leaving preschool and

starting a new program . . . NA b 2 3
e e 2. Bhow my child the new school

and introduce my child to

the new teacher. . . . . . . NA 3 2 2

3. Invite reighboorhood children
children to play with my
child (so my child learns to
make rew friends . . . . . . NA i 2 3

4. Teach my child to use
restrooms independently. . . NA b 2 3

5. Teach my child to ask for
information or assistance
m.ﬂ w.dl [ ] [ ] [ ] [ ] [ ] [ ] [ ] ] m 1 a 3

6. Teach my child to take care
of possessions such as coat,
papers, and schocl supplies. NA b 2 3

7. Teach my child to
independently entertain
or occupy him/nerself. . . . NA b 2 3

8. Discuss classroom rules and
procedures with my child . . NA i 2 3

9. Teach my child to follow
dimt ions L[] L[] L[] L[] L[] L[] L[] L[] L[] m 1 a 3

10. Teach my child to respond to
warning words such as stop,

m. don’t’ .tcl [ ] [ ] [ ] [ ] [ ] [ ] [ ] m 1 a 3
—— 1i. Teach my child to share toys
and materials with peers . . NA 1 2 3
12. Other

\‘l P SR e




7.

6

B. Now please look at the items you've identified as important and choose (with
vour child's presschool teacher) thrae goals that the nreachool will work on this
year by marking the blank spaces next to the numbers as first (1), second (2), and
third (3).

There may be sowe things that you and your family can do to help prepare your child
for transition. However, it is important to remewber that families are busy. Many
families wat aside 30 minutes to an hour per day to work with their childres on
howe and school goals. Some families have more and some have less time to work
with their children. If you plan to work with your child at home, how much time
sich week do you have?

Now please look at the items you've identified as important from question six and
choose the three most important items that your family can work on at home by
marking the blank spaces next to the numbers as first (1), second (2), and third
(3).




Q
IERJf: questions before we start?

IText Provided by ERIC

12/86
Phase Twoc: Finding the Right Program
Directions tp Family Members

One part of transition planning involves making decisions about the new program or
classoom that your child will attend. In some schoal districts there may be two or
more program gptions or there may ba a choice of time of day your child will attend the
new program: for instance, morning, aftarnoon, or full day. There alsc may be
decisions to make about the {ypgs of specja] services your child might need and about
issues that are important to your child and family.

This assessment will help you decide how much you want to be involved in making
decisiong avout your child’s new program. It will also help you think about what is
important to you, your child, and family when making decisions about a new schogl and
classroom such as the availability of gpeciil cervices or iransgortation. It's
important to remember that not all of the items you might list az important can be
changed: for example, the number of children in your child’s class wmay be set by the
school district.

At the end of the assesament you can begin a checklist that lists what you want
to know about the new school program. You can use this checklist to:

1. Observe different classrooms when more than one program option exists,

2. Identify items that you and school personnel should consider whern making
decisions about the new program, such as special services, time of program,
transportation, etc.,

3. Observe your child’s new classroom after it has been selected, and

4, List questions you would like to ask the new teacher or information you would
like about the new program.

The quections on this assessment will ask you to decide how important differsnt
items are for your child and for you and your family. Gome questions will ask you to
choose the three items that are most important to you and your family. Other questions

leave space for you to comment or talk about important items. Do you have any
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Finding the Right Program

1. INFORMATION NEEDS

A. What types of information would you like to learn that might help in choosing a
new program or making decisions about the new school and classroom? Please circle
the number rext to sach item to show how important it is.

I

- —— —

would like learn about:

not not somevhat very
important jimportant impor

1. The options for pizcement
available in my schocl district . . NA 1 2 3

2. The types of classrooms my
child may attend. . . . . . . . . . NA 1 2 3

3. The different schocls my
child may attend. . . . . . . . . « NA 1 2 3

4. Special services in the
TeW Drograms. . . . . . . s s o o « NA 1 2 3

5. The skills and behaviors needed
for success in each program . . . . NP 1 2 3

6. Procedures for determining grade
school placement and parent
involvement those decisions . . . . NA 1 2 3

7. The differences between preschool
and public school programs. . . . . NA 1 2 3

8. Other

NA 1 2 3

B. Now please choose the three most impc tant items by marking the blank spaces
next to the numbers as first (1), second (2), or third (3).
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FAMILY INVOLVEMENT

busy.
program for your child.
time for and want to be involved in.

1.

2.

3.

6.

7.

8.

9.

I would like tos

Take responsibility for
transition-related decisions . . .

Share responsibility for
transition-related decisions
with professionals . . . . . « .«

Have professionals handle all
aspects of the transition process
and koep we informed . . &« . . . .

Participate in decigion planning
meetings. . ¢ . e ¢ s e e o o o o

Visit the schools and classes
"y Child “y ittlﬂd e o o o o o LI ]

Contact the school to make
appointments for my child to

visit the new school and class
he/she will be in next fall . . . .

Help identify my child's nesds
for anew program . - . « « « « o+ &

Help identify special services
my child may need in a new program

Other

not

NA

NR

NA

NA

not
mpor

somewhat
rtant

A. There are many ways that families can be involved in making decisions about the
new school and ciassroom; but it's important to remember that families are very
This list shows some of the ways you might be involved ir finding tne right
Please circle the number next to the items that you have

very
rtant

B. Now please choose the three most important items by marking the blank spaces
rext to the numbers as first (1), second (2), and third (3).




1.

2.

3.

4,

S.

6.

7.

8.

9.

10.

11,

12,

13.

14,

A. This list contains some things that might be important to you when looking at |
new school programs. Plesase circle
important it is.

3. WHAT IS IMPORTANT ABOUT THE SCHOOL PROGRAM?

the number next to the item to show how

I would like to find out if the school program:

not not somewhat veary
r i ant

Is within walking distance or
provides transportation . . . . . . NA 1 2 3
Has a2 philosophy on education
and discipline similar to mine. . . NA 1 2 3
Provides parent programs such as
PTO/PTA meatings. . . o . . . . . « NA i 2 3
Provides chances for parents
help with classroom activities. . . NP 1 2 3
Provides special education
s"‘v ic.'l [ ] [ ] [ ] [ ] e [ ] e [ ] e [ ] [ ] [ ] L[] m 1 a 3

Will allow ni to talk with teachers

and principals when necessary

Will have opportunities for children
with handicaps to play with children

without handicaps . . . . . .

Will sencourage and h2ip me work

with my child at home . . . .

Will review my child's progress
and class placement when needed . . NA b 2 3

Encourages participation at lEP

or parant/teacher meetings. .
Has a pood reputation . . . .

Provides child care before or
.ft .r mhml [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ]

« s« o« NA b 2 3

« « o NA 1 2 3
o L[] L[] m 1 2 3
s « o NA 1 2 3
« « o NA 1 2 3
« s« o« NA 1 2 3

Requires costs for books, materials,
and exrra curricular activities . . NA 1 2 3
Other

NA ] e 3

B. Now please choose the three most important items by marking the blank spaces
Q next to the numbers as first (1), secornd (2), and third (3).
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4, WHAT I8 IMPORTANT ABOUT YOUR CHILD'S NEW TEACHER?

A. This list contains some things that you might consider important when making

decisions about a new program.

how important it is.

i would like to find out:

1.

2.

3.

4,

S.

6.

7.

8.

9.

18.

11.

18,

If the teacher has experience
working with children who have
'p.ci.lmd'annannaaaan

What skills are emphasized in the
classroom curriculum s o o8 o 8 o o

If the teacher is willing to change
schedules and classroom space to
meet the needs of childrem. . . . &

If the teacher adjusts rules and
language to meet the needs of
children in the classroom . . . . .

If the teacher is able to.
individualize work to meet the nesd
of children in the classroom. « . .

How the teacher lets children know
what is expected of them. . . . . .

How the teacher rewards good
behavior. « o« ¢ o ¢ o o o o o s & &

How the teacher discipiines . . . .

If the teacher will communicate
with my child’'s preschool teacher
about ny child's program. . . « o+

If the teacher will communicate
with aides and therapists about ay
child's Program . « « « s ¢ s s s .

How the teacher will communicate
“ith " [ ] [ ] [ ] L L L L [ ] L L [ ] [ ] L L

Other

not
ble

NA

NA

NA

NA

s
NA

NA

NR

somevhat
an

Please circie the number next to each item to show

very
important

B. Now please choose the three most important items by marking the blank spaces

next to the numbers as first (1), second (2), and third (3).
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S. WHAT CLASSROOM ACTIVITIES AND ROUTINES ARE IMPORTANT?
A. This list contains some things that might be important about the activities and
routines in a new classroom. Please circle the nusber naxt to the item to show how
important each item is to you or for your child.

I would like to find cut if the classroom allows:

not not somewhat veary
goplicable jmoortant jmportant jmportant
e 1o Time for individual instruction . . NA 1 2 3
ceeee 2 Time for small group instructions
children with similar
abilities inone group. . . . . . . NA i 2 3
- 3. Time for small group instruction:
children with different
abilitiee inone group. . . . . . . NA 1 2 3
eeee- ¥ Tine for large group instruction. . NA 1 2 3
ceee— 9« Snacks and lunch if appropriate . . NA 1 2 3
ceea-r B Access to adaptive physical
'ducation ‘ana)n e s s o o o s s « NA 1 2 3
—eeew 7« Access to activities such
as .u’ic’ lY‘t. and llb“.rYa e s« s o NR 1 2 3
———we 8¢ Access to resource room where
children receive academic help. . . NA 1 e 3
v Jo Movement by children to different
parts of the room (learning
centers) for activities . . . . . . NA i e 3
e 12, Bpecial occasion activities
.ﬂdfi.ldtrip'aanaaa.naanm b 2 3
———— 11. Other
NA 1 2 3

B. Now please choose the three most important items by marking the blank spaces
raxt to the numbers as first (1), second (2), and third (3).
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7
6. WHAT I8 IMPORTANT ABOUT THE OTHER CHILDREN IN YOUR CHILD'S NEW PROGRAM?
. This list contains some things that you might consider important about the
other children in your child’s new program. Please circle the number next to each

the item to show how important it is.

I would like to find out if there are children:

not not ‘ somewhat vary
apolicable important imoortant jmoortant
e 1o HWith special noeds. . . . . . . . . NA 1 2 3
~emee ©. Without special nesds . . . . . . . NA 1 2 3
eeeee 3. That my child knows . . . o . . . . NR 1 2 3
eeeee b Whocan helpmy child. . . . . . . NA 1 ) 3
ceeen J¢ Mychildcan help. ¢« ¢ = ¢ ¢« =« « . NA 1 ) 3
ceeee 6. My child can be friends with. . . . NA 1 2 3
——ee 7. From backgrounds that are
differant from my child’s . . . . . NA 1 2 3
_____ 8. From backgrounds that are
the same as wy chilu s. . . . . . . NA 1 2 3
ceeww G From my family in the same school
{(brothers and sisters, etc.). . . . NA 1 2 3
——— 102, Other
. « o NA 1 2 3

B. Now please choose the three most important items by marking the blank spaces
rext to the numbers as first (1), second (2), and third (3).
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7.

WHAT I8 IMPORTANT ABOUT THE CLASSROOM?
. This list contains some things ¢nat you might consider important when looking at
your child's new classroom. Please circle the number next to the itam tc show how
important it is.

1 would like to know:

not not somewhat very
impor nt _important
———ew 1. How many adults and children are
in the clossroom. « « + « ¢« « s« +» « NA b 2 3 “
2, If the classroom materials are ]
adaptable for children with |
’p“iBIMd’nnnnnnnnnnnm b 2 3
3. If boys and girls use seperate
restrooms and where they are
loc.t.d L L[] L] L] L . L L L L] L L] L L] m 1 a 3
———ee 4 How long the class sessions are . . NA 1 2 3

S. What the basic rules and procedures
Ofth.CI."m."’.n.n.nnnnm i . 2 3

6., Who gives medication when necessary NA 1 e 3

7. What self care skills children are
expected to do independently. . . . NA b 2 3

8. UWhat personal belonging my child is
expected to bring and where they
Nillb.klpt......----..m b 2 3

9. If the classroom is accasible to
physically handicapped students . . NA 1 2 3

———— 10, If there is a posted schedule that
terd to be followed each day. . . . NP 1 2 3

1. Other

- qncmes an

NA 1 2 3

B. Now please choose the three most important items by markirg the blank spaces
rext to the numbers as first (1), second (2), and third (3).




Phase Three: Sharing Information in the New Program
Dirsctions for Family Membars

Your child is now attending a new school program and classroom. Many decisions
have been made over the past year and more will be made this year and' in years 3o come.
It's important that these decisions be made thoughtfullvy and with open communication
batwean yourself aﬁa educators. This will help make transitions easier for your family
and your child. |

This assessment will help you and your child's new teacher ghare information about
child needs; family needs, and teacher needs. It will help you and your child's
teacher gset poals for your child at home and in the classroom, talk about your
involvement, and set up a communication schedule that considers both your time and the
teachers time (remember, teachers are busy too!).

The questions on this assassment ask you to decide how important different items
are for ynur child and for you and your family. Sowe questions will ask you to choose
the three items that are most important. Other questions leave space for you to
commment or talk about important items. There will be additional spoce at the end of
the planner for you to write comments or questions. Do you have any questions before

we start?
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Phase 33 Sharing Information in the New Program

1. What are some of the things you liked about your child's preschool program?

2. What are some of the things your child liked about preschool?

3. INFORMATION NEEDS

A. What types of information do you feel you need about your child's new program?
Please circle the number next to each item to show how important it is.

I would like to learn about:

not not somawhat very
applicable important jmportant imgortant
——— 1. Ffusesswent and testing. . + . « . « NR 1 2 3
meeee 24 What skills are important for my
Child to km m [ ) [ ] [ ) [ ] [ ) [ ] [ ) [ ) [ ) m 1 p 3
3. What 3kills my child will ba
1..ming this YBAYs s ¢ o o o o o o NA . 1 2 3
4, Legal rights about testing, rescords,
lndIEpmting!..........m 1 2 3
- 5. School PTD/PTA mtinn' ® o o o o o NR i 2 3
6. The new classroom: the teacher
other C“hildm, '12.’ otC .+ o s+ « NA 1 2 3
e _ 7. Other
NR 1 2 3

B. Now please choose the three most important items by marking the blank spacss
naxt to the numbers as first (1), second (2), and third (3).
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4. HOW DO YOU WANT TO LERRN OR RECEIVE THIS INFORMATION?
f. Pimase circie the number next to each item to show how imporiant it is.

I would like to get information by:

g

not somewhat very
applicable important _jimportent important

ceewe 1o Talking to my child's teacher . . . NA b 2 3
cweee &0 Talking with other parents. . . . . NA ] 2 3
—eeae 3¢ Talking with my child's therapist . NA 1 2 3
———— b  Attending workshops or meetings . . NA 1 2 3
———— 3, Reading written materials . . . . . NA 1 e 3
cecee 6« Obsarving in the classroom. . 7 . . NA 1 2 3
e 1o Other

NA ] 2 3

B. Now please chooss the three most important items by marking the blank spaces
next to the numbars as first (1), second (2), and third (3).




3. FAMILY INVOLVEMENT

fi. There are many ways that families can be involved in transition and their
child's program, but it's impcrtant to remembe- that families are very busy. This
list shows some of the ways you might be involved in the transition process.
Please circle the number naxt to the items that you have time for and want to be
involvad in.

I would like to:

1. 8hars responsibility with ' i
professionals cbout transition |

IﬂdlyehiId'lmm”ll..-.--.m b3 2 3
2. Have professiorals handle all
aspects of transition and my child's
progran and keap me informed . . . .NA i 2 3
3. nAttend parent/teacher meetings. . . NA i e 3
4. Offer supgpestions about my child's
m.d.lndlbiliti“.-.-.-a.m 1 e 3
S. Help select programgoals . . . . . NA b 2 3
6- Work “ith .y Child at home. ¢« ¢ o & NA 1 e 3
eeeee 7. Help keep track of my child's
mgm'.th“’annaaaananm 1 e 3
eeewe 8. Help in tho classrooms as nesded . . NA 1 2 3
—— 9. Observe in the class if possible. . NA 1 2 3
————e 10, Attend parent groups & meetings
!uchlsPTﬂ/PTO.--....._. NR 1 - 3
- 11. Other
NA 1 2 3

B. Now pleass choose the three most important iiems by marking the blank spaces
next to the numbers as first (1), second (2), and third (3).




6. If you plan to work with your child at home how much time per week do you have to
work with your child?

7. fAre there specific things that yocu want to work on at home with your child? List
up to three skills or skill areas.

8. Are there specific things that you do want to work on at howe with your child?
Please cosment.




.

9.

COMMUNICATION NEEDS

A. Both teachers and familier are very busy and may find it difficult to make time
to comunicate with each aother. Yet, both want to share information with esach
other. It is helpful to know how often and in what ways you can communicate with
your child's teacher. The teacher can then let you know how often he or she can
communicate and what ways are best. This list shows some of the ways you might
comunicate with vach other. Please check how ofien you want tc communicate with
your child's new teacher in sach category.

I prefer to communicate through:

BEST TIMES
PARENT  TEACHER

1. Telephonm calls

waekly ______ monthly as reeded

2. Informal mestings

waekly monthly . a8 needed

3. Notes

weekly monthly as nesded

4. Parent/teacher conferences and Report Cards

weekly monthly as naeded
——— Quarterly
S, Newsletters
waekly monthly as needed

B. Now please sumsarize how you will communicate

1.

a.
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18,

11.

12.

13.

+1

What types of things does your child enjoy learning?

What things seam the easiost for you child to learn?

What things seem the most difficult for your child to learn?

Children may learn ihings in different ways. How does your child learn best?

— In a large group In a small group

—eeew. Iwiividual instruction

By watching By listening

-eneseves ey - anavosas

- By doing




14. WHAT I8 IMPORTANT FOR YOUR CHILD TO LEARN IN THE CLASBROOM?

R. This list contains some things that might be important to you about your child's
curriculum or learning goals this year. Please circle the number rext to each ites
to show how important it is for your child.

I would like my child to learn:

not not somewhat very
apolicable imoortant imgoriant important
—emee ¢ Basic conceptss colors, shapes
nUMDEYS, BC &+ ¢+ ¢ ¢ ¢ o« 2 2 o o o NA b 2 3
cemae 8¢ Prersading and reading skills . . . NA 1 2 3
ceeee 3¢ To use a pancil ard scissors. . . « NA 1 -4 3
cmeee b To listen anvi follow directions . . NA 1 2 3
wmene 3¢ To share and play with others . . . NA 1 2 3
ceome O+ More communication skills . . . « « NA 1 2 3
—eeew 7e Confidence and indepandence . . . . NA b 2 3
weeee 8¢ To work on tasks independently. . . NA b -4 3
———— 3 To climb, run, and Jump, etc. . . . NA b 2 3
ceewo 18. Self care: toileting, faeding,
dressing, #C + ¢ ¢« ¢ ¢ ¢ ¢ ¢ ¢« ¢« « NA b -4 3
cmeee 1le TO follow class routines ¢ rules. . NA 1 2 3
—eewe 2. Creative skills such as music
and arts and crafts « ¢« ¢ ¢ ¢ o o o W 1 2 3
ceeae 13 Other
NR 1 2 3

B. Now please choose the three most important items by marking the blank spaces
next to the numbers as first (1), second (2), and third (3).




13.

1¢€.

17.

18.

CEREEE s T B T e — e e T —— - -

9

Sometimes children who receive special services, receive them during class time and
say miss class activities. This list contains class activities. Please check any
activities that you do not want your child to miss if your child receives special
services

Music Reading Self Help ______ Fres Time
Library Writing Art _ Math
P. E. Concepts: colors, shapes, numbers, stc.

List three skills that your child was working on in preschool that you wint to see
him/her continue to work on in the new program.

Has it been sasy or hard for your child or your family to make the change to a now
program?

Can you think of anything you or the new teacher can do to halp your child or your
family in thas naw program?

Please list commants or notes
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PRESCHOOL TEACHER PREDICTION OF KINDERGARTEN READINESS
Child Teacher

Classroom Date

FOW WELL DO YOU EXPECT THIS CHILD TO PERFORM NEXT YEAR IN THE POLLOWING AREAS:

CHILD PERFORMANCE AREA

l.mmc,&im..“«......................
{Carprehension, mem-cy, visual and auditory discrimination reasoning,
learning, concept. knowledge: e.g., letters, numbers, colors, shapes)

2.IW&;}EM&‘II'..O..OO......oooooooooo
(workiiv «i-n minimal teacher assistance, attending to task,
completes task nesatly, correctly, and on time)

3. mllwim Dimtiw e o o o o o ® o o o o o o o o o o o e o o o o L]
(Follows instructions to group, complies with indjvidual directions,
responds to directions within a reasonable perio( -f time)

4e TYANSitiOonNSe o o ¢ ¢ ¢ ¢ 6 ¢ 06+ 0606 06 0606 66060606060 0000200
(Stays engaged in transition activity, e.g., clean-up, locates and
returns materials when finished, stays in line when moving to next area)

5. Wniatim............................
(Cammunicates needs and preferences, understands language, speaks
intelligibly with few errors, expresses ideas, has adequate vocabulary)

6. mi‘lmnlmnt................... ® & 2 o o o
{Interacts with children and adults, shares, plays appropriately,
expresses affection, emotions, and feelings appropriately)

7. ’im mm&mg;u&l mtot. o o L] o o o o o [ ] [ ] o o o o o o [ ] o o o
(Copying, cutting, drawing, writing, pasting)

a.Gmmm.............................
(Walking, running, hopping, balancing)

9 L] Clmm m‘ct. ® o & o ~ o o & 0o o o0 o o o e o o o o o o o e o o
{Behaves appropriately)

looalfat'..............................
(Toileting, washing, grooming, dressing, eating)

11. mtmt o o o o o o o ® & o o o & o o o o 0 0o 0 0o 0 0 o o o o o o L]
{Child displays appropriate maturity)

Poor Fair Average Well Outstanding
o1 2 3 4
ol 2 3 4
o 1 2 3 4
o1 2 3 4
o1 2 3 4
.1 2 3 4
o1 2 3 4
ol 2 3 4
ol 2 3 4
o 1 2 3 4
.1 2 3 4

NOT READY SOMBWHAT READY

12, Dgpecudﬂeadimssforﬂext\?mde.o...............o.....l

(Based on current School performance)




CLASSROON OBSERVATION CHECKLIST

Parent Child

School Teacher

Principal Date

Follow-up Date Follow-up Time
INSTRUCTIONS

THIS CHECKLIST 1S PROVIDED to help you learn about your child’s elementary
school program. After you have completed the information above, use the left
column on the other side of this form to list vwhat you are interested in
observing vhen you visit a potential program for your child to attend next fall.
Remember to look at the Transition Planner to list the things you considered
most important in a new classroom for your child. You may use the space in the
right column to make notes (such as differences between your child’s preschool
and elementary school) on your observations.

CONSIDER THE FOLLOWING tips before and during your classroom visit:

1. Telephone the schooi to learn the best time you can visit the classroom.
Some times are better than others for the classroom teacher. When
making an appéintment, tell the teacher your name and why you want to
visit the classroom.

2. Be prompt to your appointment.

3. When you arrive at the school, go to the main office so that school
officials will knov you are in the building.

4, Find out from the teacher what is expected of visitors in the classroom.
That is, wvhere to sit, who you can talk to, how long you can stay, and
vhether you can interact with the students.

S. Show this checklist to the teacher and tell him or her you will use it
so that you can remember what you saw during your visit.

6. Use the right column of the Observation Checklist to note questions you
vant to ask the teacher. Be sure to note some of the differences
between your child’s preschool and this classroom. Also think about how
these differences might affect your child.

7. When you are finished observing the classroom, set a time with the
teacher so that you may discuss any questions you have. The teacher
might not be able to talk to you while class is in session. However, if
you have questions or concerns, it is important to talk about them.
Consider a telephone call or a later meeting.

8. If you observe a classroom late in the schoolyear, remember that the

students vill be able to do many things not expected of students at the
beginning of the schoolyear.
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SLEMENTARY SCHOOL SURVEY OF TRANSITION PRACTICES
by
Johnson, Chandler, Kerns, Fovler

Teacher School Date
1. Do you teach a: (Please check one)

(a) ____ Regular classroom?
(b) Mainstreamed classroom?
(c) _____ Special classrcom?
(d) Special classroom wvith nonhandicapped students?

2. Do you have formal list of transition steps that you use each year
incoming students?
(a) Yes.
(b) No.

3. ¥hen do you begin transition planning for incoming studenta?

4. Vhen do you begin talking to parents aﬁout school transitions?

S. ¥ho in your schoel is regponsible for transition planning?

(a) Teacher.
{b) Administrator.
(c) Other (aide, parent, therapist, social ~~rker, volunteer).

6. How do you céllunicato to parents about school transitions?
(a) Informsl contact at school.
(b) Formal parent-teacher conferences or IEP meeting.
(c) Other (Nevsletter, notes to and from home, parent group).

7. Do you typically:

(a) Encouraging parents to visit your classroom?

(b) Involve parents in your classroom activities?

(c) Give information about your classroom to parents?
(d) Suggest transition-velated activities to parenta?
(@) Involve parents in setting transiti-n-related goals?

for
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PRESCHOOL SURVEY OF TRANSITION PRACTICES

Teacher School Date

1.

3.

4,

6.

7.

Is ycur classroom a:

{(a) Regular preschool?
(b) Mainstreamed preschool?
(e) Special preschool?

Do you have a formal list of transition steps that you use each year for
your graduating students?

{a) Yes.
{(b) Ne.

Who in your school is responsible for transition planning?
(a) Teacher.

(b) Administrator.
() Other faide, parent, therapist, social worker, volunteer).

How do you communicate to parents about school transitions?

va) Informal contact at school.

{(b) Formal parent-teacher conferences or IEFP meeting.

(e) uther (Newsletter, notes to and from home, parent group).

Do you c¢ypically:

(a) ____ Encourage parents to visit their child's new classroom?
(b) Involve parents in your “1issroom activities?

(e) Give information abo. . ° programs to parents?

(d) ___ Suggest transition-related activities to parents?

(e) ___ Involve parents in setting transition-related goals?

Do you use any of the following methods to oriant your graduating students
to a new classroom?

(a) Special homework.

(b) . Orient the child towards a indergarten curriculum.
(c) Special or individualized ir.truction.
(d) Giroup activities.

{e) Special attention from an aide or volunteer.

When do you begin transition planning for graduating students?
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Parent Child Date

1.

a.

3.

4,

S.

&,

7.

8.

FAMILY SURVEY OF TRANSITION PRACTICES

In the past year, did your child attend: (Check all that apply)

{(a) Regular preschool?
{b) Mainstreamed oreschool?
{c) Special preschoocl?

Is your child attending: (Check all that apply)

{a) Regular elementary school classroom?
{b) Mainstreamed elementary school classroom?
{c) Special elementary schocl classroom?

When did you begin to plan your child's school transition?
When should other families begin planning their child’'s school transition?

Who was responsible for your child's transition planning at preschool?

{a) Teacher.
{b) Administrator. .
{c) Other {(aide, parent, therapist, soc.ial worker, volunteer).

How did you get information about your child's transition at preschool?

{a) Informal contact at school.
{b) Formal parent-teacher conferences or IEP meeting.
{c) Other {(Newslettew, notes to and from hcme, parent group).

Did your child's preschool teacher:

{a) Encourage you to visit your child's new classroom?

{(b) ____ Involve you in preschool classroom activities?

(c) Give you information about classrooms your child might attend?
{e) Suggest activities to prepare your child for the transition?
(f) Involve you in setting transition goals?

How often did you talk to your child's preschool teache - about school
transitions?

{a) None.

{b) 1 time.

{c) 2 times.

(d) 3 or more time.
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POST-TRANSITION CHILD ADJUSTMENT SCALE

Parent Child Date

Listed below are some aspects of your child’s elementary school that might have
changed since preschool, This questionnaire asks you to show how easy or
difficult it was for your child to adjust in the elementary school.

Please circle the number that best describes how easy or difficult it was for
your child to adjust to each item on the following list. Circle NA (Not
Applicable) if there was no difference between preschool and elementary school.

MY CHILD'S ADJUSTMENT TO THE: Was Difficult ( > Was Easy

1. Adults in the elementary

classroomn. NA 1 2 3 4 =]
2. NUMBER of adults in the

elementary classroomn. NA i 2 3 4 S
3. Students in the elementary

classroon. NA 1 2 3 4 =}
4, NUMBER of students in the

elementary :lassroom. NA 1 2 3 4 S
5. Elementary teacher's

expectations for my child. NA 1 2 3 4 S
6. Classroom routines. NA i 2 3 4 =}
7. Classroom learning materials., NA 1 2 3 4 S
8. New classroom rules, NA 1 2 3 4 S
9. Special services; such as

therapy. NA 1 2 3 4 =]
10. New transportation arrangemen.s

to and from school, NA 1 2 3 4 S

Bureau of Child Research
University of Kansas
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POST-TRANSITION FAMILY ADJUSTMENT SCALE

Parent Child ' Date

Listed below are some aspects of your child’s elementary school that might have
changed since preschool. This Qquestionnaire asks you to show how easy or
difficult it was for your family to adjust to the elementary school.

Please circle the number that best describes how easy or difficult it was for
your family to adjust to each item on the following list. Circle NA (Not
Applicable) if there was no difference between preschocl and elementary school.

MYy FAMILY?'S ADJUSTMENT TO THE: Was Difficult (—~————r——ee } Was Easy
1. Elementary school staff. NA 1 2 3 4 5
2. Elementary school teacher's

expectations for my child. NA 1 2 3 4 5
3. Eiementary school teacher's

expectations fo- my fanily. Nf 1 2 3 4 5
4, New communication - with

my child?’s element: acher. NA 1 2 3 4 5
5. Elementary school's policies

and procedures. NA 1 2 3 4 S
6. Elementary school’§ schedule. NA 1 & 3 4 5
7. Special services for my child

at elementary schoucl. NA 1 2 3 4 ]

8. Transportation arrangemenis
for my child to and from schoos. NA 1

o
|79
&
w

9. Absence of my child's preschool
teacher at school. NA 1

n
(7]
>
4]

10. Reactions of my child to the
progr~m change. NA 1

n
(]
>
w

Bureau of Child Research
University of Kansas
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POST-TRANSITION INFORMATION SCALE

Parent Child Date

Listed beiow are some types of information you might have had during your
child's transition from preschool to elementary school. This questionnaire asxs
you to show how helpful each type of information was to you during this periocd.

Please circle the number that best describes how helpful or unhelpful each item
was in your decision-making. Circle NA (Not Applicable) if the information was
not available to you during your child's school transition.

INFORMATION I RECEIVED ABOUT: Was Urhelpful (--——--—---) Was Helpful

i. The programs available for my

child to attend. NA 1 2 3 5
2. How my child's classroom would

be selected. NA 1 2 3 4 5
3. My child's elementary school

teacher, NA 1 2 3 4 5
4. The other children in my child's

new classroom, NA 1 2 3 4 5
5. Skills my child would need in

the new classroon. NA 1 2 3 4 5
6. The differences between my child’s

preschool and elementary school

programs., NA 1 2 3 4 5
7. The elementary school's policies

and procedures. NA 1 2 3 4 S
8. My child's special services at

the elementary school. NA i 2 3 4 S
9. Parent and family involvement

in my child's schocl transition. NA 1 2 3 4 5
10. Parent groups at the elementary

school, NA 1 2 3 4 5




POST-TRANSITION FAMILY RESOURCE SCALE
by
Johngon, Chandler, Kerns, Fowler
Parent Child Date
Listed belov are some resources you may have used during your child’s school
transition from preschool to elementary schcol. This questionneire asks you to
shov hov helpful each resource was to you during your child’s transition.
Pleage circle the number tha’ best describes how helpful or unhelpful each item
vas in your decision-making. Circle HA (Not Applicable) if the information WAS
NOT available to you during your child’s school transition.
THIS RESOURCE WAS:
Unhelpful <--=-==--====- > Helpful
1. Information from tests and
assessments. NA 1 2 3 4 S
2. The Transition Planner. NA 1 2 3 4 S
3. Materials that gave information
about the new school district (such
as newsletters or handouts). NA 1 2 3 4 S
4. Meetings or conferences vhere
ve talked about my child’s
school transition. NA 1 2 '3 4 5
5. Vigits to the elementary school
{such as open house or kindergarten
roundup). NA 1 2 3 4 5
6. YWorkshops or parent group meetings. NA 1 2 3 4 S
7. Parent-te.cher conferences. NA 1 2 3 4 5
8. Classroom observations. NA 1 2 3 4 5
3. My child’s preschool teacher. NA 1 2 3 4 5
10. My child’s elementary school
teacher. NA 1 2 3 4 3
11. Family members. NA 1 2 3 4 3
12. Neighbors and friends. NA 1 2 3 4 S
13. Parents of other children. NA 1 2 3 4 5
14, Other professionals (therapist,
physician, social service
wvorker). NA 1 2 3 4 5

Bureau of Child Research
niversity of Kansas
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POST-TRANSITION FAMILY SQATISFACTION SCALE

Parent Child Date

Please circle the number that best describes your level of satisfaction with the
following items during your child's transition from preschocl to elementary
school. Circle NA (Not applicabla) if the item does not apply.

ARE YOU SATISFIED OR UNSATISFIED WITH:

Unsatisfied ( ) Gatisfied

1. When you began planning your

child’s school transition? NA 1 2 3 4 5
2. Your child's classroom options

at elementary school? NA 1 2 3 4 5
3. Vigits you and your child made

to the elementary school before

school started? NA 1 2 3 4 5
4, Your child's readiness to make

a school transition? NA 1 2 3 4 5
8. Your child's adjustment to

elementary school? NA 1 2 3 4 5
6. Your family's adjustment to

your child's new program? NA 1 2 3 4 5
7- The way your child's preschool

and elementary teachers shared

information about your child? NA 1 2 3 4 5
8. The support you received from

during your child's transition? NA 1 2 3 4 5
39, Decisions YOU made regarding

your child's transition? NA i 2 3 4 5
10. Decisions OTHERS made regarding

your child’s transition? NA 1 2 3 4 S5
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Workshop and Conference Presentations
during HCEEF funding period:

1384--1387
fowler, S. A., & Hains, A. H. (1984, October). A transition
olannang model: FErom preschool to kindergarten. Workshop

presented at the Kansas Division for Early Childhood
Conference, Wichita KS. {(fudience of 50).

Fowler, S. A., Johnson, T. E., & Rosenkoetter, S. &. (1383,
March). Strategsies for planning transationg from
ingtitutional proorams to community vased educazignal
programs. Workehop precented at the Kancas CHR, Toneka, 16,
{(fudience of 40).

r
]

1
d ac¢ The Midwest Azsociation
en, Des Moines, IA.
{ludierice of 35).

Chandler, L. K., & Kerne, G. M. (1985, fApra1l).
Workshop presented at The Midwest Association for the
Education of Young Children, Des Mouines, 1A. {(Audience of 3).

Rosenkoetter, S. E. (1983, April). How to s
changes. Workshop presented at The Midwest
the Education of Younp Children, Dec HMoines,
of 33).

tructure activicy
530 n

ciation f

3 "
. {Audience

T
3
T
>

fouwler, S. N., & Hains, N. H. (1984, May). Uateh that first
sten! Pfroblems of transition from zzecial to renutar

clazsrooms. Maper sresented at the 109th annual weezing of

the American Association on Mental Deficiency, thiladelohra,
. {(Audience of 30).

fowler, S. A., Johnson, Y. E., Chandler, t. K., & Keras, G.
M. €1985, May). Decisionzmaking grogesses 3n famifizz faciap

transibionz. Symoosium paper aresented at tne 107vn anauat

meeting of the American Association on Montal Pefrciency,
fniladelphia, PA. {Audirence of 33).

Fowler, S. A. (1383, May). A transition planning model” hron
preschool to kindergarten. Symposium chair at The

fiscociation for Hehavior Analysis Conference, ‘.clumbus, OH.
(Audience of 23).
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Chandler, L. K. (1985, mMay). The family cemponent 1
Sympesium paper presented at Tne
fiscociation for Behavior Analycis Conference, Columbus, OH.

{Audience of 23).

Symnposium
paper presented at The Association for Hehavior Analysis
Conference, Columbus, OH. <{Audience of 25).

& Raer, 0. M.
farning two
rk through

ter precented at
The fissociation for Kehavior fAnalysis Conference, Columbug,

OH.

Summers, J. A., & Kernz, G. M. (1385, Aupuct). 1} whole-
family apgroach to early childhood educatign. Tuc day
worhkshop presented teams of early childhood nerzonnel for the
Morth Dakota Department of f'ublic Inctruction, Mangan, HD.
{Audience cf €0).

Schuartz,
with behav
to the Kan

achers to manage chijcren
toom. Workshop presented
Education Department.

te
ase
al

I.
101
ca

Hains, A. H., & Kottwitz, J. E.
and behaviors:

presented at The Association for HBehavior Anal/sis,
Columbus, OH.

Johnson, 7. E., Chandler, L. K., & Kerng, 6. M.

October). Individualizang family invelvement in ichoo.
transitions from specialized arescnonls tao less =gectalized
programs. Workshop presented at The Council for
Exceptional Chaldren and the Division for tarly Chiluhood
National Conference on Chaldrun with Soecial tteeas, Oeaver,

co. {Audience of 40).

Hains, A. H., Rosenkoetter, 5. k., Kottwrtz, J.
3. 1. (1985, October). “reparina teachers and ¢
o

!
el ol = -

dren f

transitions from special preschool prosrams to puslic schogt
Workshoo presented at The Councal for

Exceptional Children and the Division for Early Chilahood

Mational Conference on Children with Special Needs, Denver,

o0




17.

18.

19.

20.

fa
ret

24.
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C0. <{(Nudience of &3).

Chandler, L. K., & Johngon, 7. E. (1984, Octower). Tare time
;;e;;;t;a—a% ?he_iZﬁsSE"nssaéiaEIEH faFNthg_Ega;atton of
Young Children Annual Conference, Topeka, KS. <{(Audience of
30).

Hains, A. H., Rosenkoetter, S. E., & Kottwitz, J. E. (19485,
October). HKindergarten readiness: Some aractical tips for
teachers. Symposium presented at The Kansas Azsociavien for
the Education of Young Children, Topeka, KS. (Budiencc of

63).

Rosenkoetter, S. E., Kottwitz, J. E., Fowler, S. A., & Hains,
A. H. (1985, October). Erom special education to the
mainstream: Tlanning school transition for youns charldron.
Faper presented at the Kansas Federation CEC State

Convention, Kancas City.
Fowler, S. A-, & Hains, A. H. (1385, Uctober & Novemaer).

next school placement. Two 1/2 day workehoss conducted for

developmental Kindernarten teachers, ¥ichata fublic Schools,
Wichita, K8. (Audience of 10 ser day).

Rosenkoetter, S. E., raing, A. H., Johnson, T. E., Kottwitz,
J. E., & Schwartz, I. 5. (1936, larca). Transition xg

kinderg ~*~n: Building essential zxills. Workshoo oresented

at The McPaerson County Early Childhood Associaticn,
Mleffherson, KS.  {(Audience of 39).

Fowler, 3. A. (1386, March). Flanning school Eransiiions.
Workshop conducted for the ammual Kansas Davision for
Exceptional Children Conference, Salina, KS. (Audience of

30).

Chandler, L. K., & Lubeck, R. C. (1986, April). TMlaximizang
and indivadualizing family involvement: Mtalizing

Workshop presentea ag ?he Midwégé-nssoczatton for the
Ecacation of “ounp Children, FMeoria, JL. {(Audience of

26).

Fowler, S. f. (i986, July). FParente and professionals
working cooperatively. HKeynote addrece for the third amual
Alabama Davision for Early Childhood Conference, rNovigouwery,

AL. {(NBudience of 200).

o1
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26.

27.

28.

2.

31.

32.

33.

HCEEF final FRewvort

Fouwler, 5. ., & Chandler, L. K. (1986, August). Tranzrztions
in early childhood services for handicapped childrea. Tao
day workshop presented to teams of =arly childhood-
kinderparten personnel for the Morth Dalota berartment of

Ffublzc Instruction, Mmnot, MD. (fludience of 40).

Fowler, S. A., & Chandler, L. K. (1786, Aupuct). Transrtiong
in early chaldhood seryices for aandicanged children. fuwo
day workshop presented to teams of early chilchooo-
kindergarten personnel for the horth Daliota Department of
Pfuniizc Instruction, Fargo, ND. (Audience of 59).

Schwartz, I. 8. (1986, October). Controlling anmress]

esei
self-injurious behavior in the lower functioning child
Workshop presented at the Second Annual Conference on

Behavior Dicorders presented by the Miscourt Institute of

fsychiatry, l.ake of the Ozarks, MO. {Audience of 100).

v
"

ve ang

“ottwitz, J. E., Jotmeon, T. E., Chandler, L. K., & Haainc, A.
H. (1386, October). Planning school transitions: famaly and
professional collaboration. Workchop presented at Tie

Mational Early Childhood Conference on Children with Special
Meeds, Louisville, KY. (Autience of 50).

Fowler, S. A., Rowbury, T. G., & Schwartz, 1. (1986,
October). Help! How should I manage dizrupbive chaldren 1n
my classroom?. Freconvention one-day workshon aresented ab
The Mational Early Chailchood Conference on Children with
Special Heeds, Louisville, KY. (fludrence of 13).

fowler, S. A., & Chancdler, L. K. (1287, January). {lansznn
for Transitions, Interaszency Ceoperation. Tnviieo sewinar to

ne presented at Soubhern [1)inois Universaty, Carsoncale, li.

Fowler, S. A. (1987, Apral). A tigel-ng for plamwmaing
transitions. Faper to be presentze at the Councui for

Exceptional Children’s Mational Conference, Chicayo, L.

Heans, A. H. (1387, April).

SRR
entering school. Faper to be presented at the Councal
Exceptional Chilidren’s National Conference, Chicago, I

Chandlei, L. K. {1987, Acr2l). Involvi

O 1 i

Children’s Mational Conference, Chicano, IL.
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Fublications duraing HCEER funding period:
1384--1387

Chandler, L. K., Fowler, S. A., & Lubeck, K. €. (1386).
fssessing family needs: The first ctep in providing family-
focused interventions. Diagnostique, 233-245.

Fewler, 5. A. (1386). Feer-nomtorrne anad self-menitorinn:
Alternative to traditional teacher management. E£xceptional

ancition plans for early
tionat Lhildren.

Fowler, S. A. f{in press). T
intervention. Teaching Exce

T
1eac -€n
fFowler, 5. ., Chandler, L. K., Johmson, T. k., & Stella, i.
€. {(in presc). Indivadualizing famaly anvolvement n echool
transitions. Journal of the favision of karly Chilchood.

Fowler, 3. A. (1386). MHorkth Dakota manual for planning

Hains, A. H., Fowler, 8. A., Schwartz, I. 8., Kottwitz, £., &

Rosenkoetter, 5. E. (in press). A comparizon of grezchool and
kindergarten teacher expectations for school readiness. Sariy
Childhood Research Quarterly.

Hains, A. Y., Fowler, S. A., & Chandler, t.. K. in press).
flanning school transitions: Ffamily and profeccional
collaboration. Journal of the Division of Early Chitdhoogd.

Jonnson, T. E., Chandler, L. K., Kerns, G. Ma, & Folere 5. 0
(1986). What are parents caying avout famaly 1wivolvewent 2a
school transzitions? A retresnective transition inteewidu.
Journal of the Division of Early Chaldhowd, 11, 10-17.
Rosenkoetter, S. E., & Fowler, S. A. (1986). Teachinc
children to manage daily activity chaages 1a the CLaS3r00%.
leachang Exceptiognal Chaldren, 19, 20-23.

Consultations during HCEEF funding period:
1384--1587

HCEER Project Staff. (1984-present). All staff have served
as volunteers for the Lawrence Early Education frogram,
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conducting screeming for at risk or developmentally detayed
nreschool children and participatinuy in interdisciplanary
planming and c2cision-making about those children.

fowler, 5. A. (1383-present). Executive Roard Member,
Lawrence Early Education ™rogram.

Fowler, 5. . (1384-1385). Served on Kansas Early Childhooc
Services flaming Committee for Integration of Services.

Fowler, 5. . (1384-present). Univercity of [attsburgn
Early Childhood fesearch Institute. flember of Advisory
Eoard and consultant on current research addressing
independent skills training and social integration of
handicapped preschool children.

Fowler, 5. RA. (1784). TADS consultaut. PFrovided en-siio
consultation to an integrated preschool/day care project
affiliated with the Umiversity of Missouri an fansas City.

Fowler, 5. A. (1385-precent). rlember of Cirtizen®s Ncvicory
Committee for the Kanzas State *lan for Early Chalochood
Services.

Fowler, §5. A. (1985-present). MNAdvicory Koard member,
Lawrence Kansas School 0Oistrict, Special Education
Servicec.

Fowler, 8. A. (1986). TADS consultant. frovided on-cite
consultation to an HCEEF project at Utah State Umiversity,
Logan, UT.

Fowler, S. . (1386). START consultant. Served ac a
coasultant to the Alahama State Advizory Fanel on Early
Childhood Special Education.

Fowler, S. N. (1286). Developed a manual on #1-mang School
Transations for the Morth Daliota Dept. of fublac Instructaon.

Cr ndler, L. ¥. (138%). Consultant te UGrookecreer Xrdeare
Center concerning physical therapy and orocc motor pronrans
in the tafant classroom, Lawrence, KG.

handler, L. K. (1386). Conesuliant to the Servicee Tor
farent, [nfant, and Child Education orogram concerniag the
development and implementation of transition procedures for
transaition from the infant program to the public school
system, Hloomington, IL.
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13, Kottwatz, J. E. {1786). Peuber of tne Governina %oard for
Brookecreet: Kidcare Center, Lawrence Housing Nuthoracy,
Lawrence, KS.

14. Schwartz, I. S. (1986). Consultant to Erochkecreer Kideare
Center concerning specch therapy and language training in the
classroom. Lawrence, KS.
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ARCENDIX C

Samples of Other HCEER {roject Materiaic:

School Transition dezeds
Nececament Checiclact

Schaol Transibion Satisfacktion Scale

Sample flaces from the Kuinderparten
Teacher Interviey

Yandervarten Follow-up Questionnaire

ERIC 56

Aruitoxt provided by Eic:




SCHOOL TRANSITION NEEDS RSSESSMENT CHECKLIST

Circle T, for "True,” if the statement applies to a child going into or
coming out of your praogram; circle F, for “False,* if the item dces not
represent ygur program.

T F 1.
T F 2
T F 3
T F 4,
T F =
T F - 6.
T F 7.
T F &
T F 9
T F 10
T Foo1t,
T F 12,
T F 13,
T F 14,

There is an established written transition process.

There are effzctive transition procedures which are applied
to children and their families.

Typically, a child's transition involves active participation
by parents, sending staffs, and receiving staffs.

Transition planning occurs well encugh in advance sc¢ that
transition-related events happen in a tinely fashion.

Transition=-related e-ents are commusicated in such a way that
everycne involved knows what to expect.

Planni- includes preparing the child to go toc a new program.

Generally, everyone involved in a child's transition
understards when relevant meetings will occur.

Generally, everyone involved in a child's transition
urderstands who is responsible for any tasks to be completed.

Sending and recziving staffs excharige relevant information
before the child begins attending a new program.

Families help assess child and family transition necds.

Families communicate to staffs their desired level and type
of involvement in planning their child's transition.

There is continuity in services for the child and family
before, during, and after the transition phase.

Families and program personnel have an opportunity to
evaluate the transition procrnss each year to improve its
effectiveness.

Overall, the transition process has little or no need for
improvement.




SCHOOL TRANSITION SATISFACTION SCALE

Directiora: Mark thea nuaber which indicates your lrvel of satis
or dissatisfaction with your child’s school tr

Does Not Apply
Extremely Dissatisfied
Slightly Dissatisfied
Slightly Satisfied
Extremely Satisfied

AWN-O
ne 8 nn

Are you sstisfied or dissatisfied with?

1. When you started planning your

chiid’s school transition?

2. Your child’s program options?

3, Pretransition visits you or your

child made to the new program?

4. Your child’s readiness to enter

kindergarten when he/she did?

5. Your child’s adjustaent to
kindergarten?

6. Your family’s adjustment to
kindergerten?

7. The way your child’s teachers
coanunicated about your child?

8. Discussions you had with others

about your child’s transition?

8. Decisions you made regarding

ycur child’s transition?

10. Decisions cthers made regarding

your child’s transition?

11. The transition process £fros

preschool to the new program?

Using the same satisfestion scale, how would you

12. The time you spent helping prepare

your child at hone?

13. The decisions you nmade selecting

a kindergartan for your child?

o8

anaition.
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is,

1S,

Are you satisfied that your child’s pr

i6.

i7.

i8.

i9.

20.

Are you satisfied that your child’s kindergarten

21.

22.

23.

24.

The decisions otlars made selecting
a kindergarten for your child?

Your opportunities to participate in
neetings atout your child’s transition?

Comaunicated vith you about your
child’s transition?

Add-essed the topic of school
transitions at IEP and other meetings?

Helped prepare your child for a
nev progras in the classrooa?

Helped you prepare your child for
a new program? .

Began planning for your child’s
transiticn at the right tise?

Communicated with you about your
child’s transition?

Helped your child adjust to the
desands of kindergarten?

Helped you adjust to the demands
of a new program?

Began planning for your child’s
transition at th2a right time?

Was preper.d vhen your child began
attending kindergarten?

0 1

~hool teacher:

0 1
0 1
0 1
0 1
0 |
teacher:
0 i
0 1
0 1
0 b3
0 1

N

[\ )

[A)

(A

1

Johnson, Chandler, Kerns, Landry, Hase, Fowler

Bureau of Child Research
.University of Kansas
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KINDERGARTEN TEACHER INTERVIEW: SAMPLE PAGE

YIKDERGARTEN TEACH™R INTERVIEW

Teacher Date
Classroon Interviever
School

Preliminary Questions

1.

2.

3.

4.

5.

6.

6.
7.

How many ¢.
What percentage of
(not home babysitting or daycare) before kindergarten?

How many special needs students do you have ia a.m.?

Have you adapted your program,
the last two years?

What types of
and how many of your students are currently receiving these

services?

Services
Available

How many adults are typically in room?

0f those adults
teachers
student teachers

instructional aides/paraprofessionals
parents

community volunteers

others (describe)

1]

Does your classrooam have any special
(e.g., open classroom, trailer,

How long have you been teaching?

Hov long have you taught prcschool/kindetzartcn?

adents are in your morning class?
afterncon class?

your students have had preschool or group day care

pele?

materials, or schedule for any child in

services are available for special needs children

# of
Students
1. Speech/Language
2. Physical Therapy
3. Occupational Therapy
4. Music
5. Ad‘pti" ?o!o
6. Resource Room
7. Counselor/Mental Health Therapist
8. Tutor
9. Other, describe:

iil

“wow many:

envirommental characteristics?
bathroom/ no bathroom)
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KINDERGARTEN TEACHER INTERVIEW: SAMPLE PAGE

4. TRANSITIONS

—

Bow important is it that the child: Beginning Mid- Eod
of Year Yeaxr of Year
A. Locates personal possessions and 123 123 123
returns thea to apnropriate location
(e.g., puts coat iu closet)
B. Locates materials and replaces thea 123 123 123
oc puts them in order wben finished
(2.g., gets crayons and returns
thea)
C. Goes to vatious areas in the zzom 123 123 123
when requested and/or directed
D. Prepares for transition before 123 123 123
teacher instruction (i.e. puts things
avay before activity ends)
E. Makes transitions from onme activity 123 123 123
to the next with one group instruction
F. Stays "on-task”™ during transitions 123 1 23 123
~ G. Makes transtiouns from one activity 123 123 123
to the next using contextual cues .
(such as £lipping the lights, piano
chords)
H. Is able to line-up and stay in line 123 123 123
en Toute to activity outside
classroom
1) Are transitions between activities:
tescher—directed
child-directed
externally cued (by bell)
2) Usually does one activity end before another begins? Y/N
3) Do children move in a l1ine from your classroom to any activity (e.g.,
recess, library, music room, OT gya? /N
4) What other classroom transition skills are important in your classroom?
S) By vhat time in the year should a child be able to follov classroom routine
vith nininal assistance fzom teachers and peers:
Within first veek
By the end of the 1st 3 weeks
3y the end of the lst 6 weeks
By the end of the lst 9 wesks
o By mid-year
IERJ!:‘ By the end of the year
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KINDERGARTEN TEACHER INTERVIEW: SAMPLE PAGE

-
S. COMMUNICATION SKILLS
Begianiang Nid- End
A. Receptive language of Year Year of Year
1. Comer to adults when called 123 123 123

by name

2. ldentifies soft and loud sounds 123 123 123

3. Discriminates betveen sounds 1ia 123 123 123
vords ’
4. Recoénizcs thyning words 123 123 123
S. Respounds to "No,* *Stop, " 123 123 123
"don’t,” and other waraing vords
6. Recognizes vhen a wvord is said 123 123 123
{incorrectly or correctly
7. Matches beginning and ending 123 123 123
sounds in wvords
. 8. Astociatcs sound and written 123 123 123
syabol for entire alphabet
9. ldentifies opposite coucepts 123 123 123
10. Responds to position vords 123 123 123
(over, under, next)
11. Understands past, present, aand 123 123 123
future tense
12. Understands singular/plural 123 123 123
contrast for nouas
13. Understands negative coutrast 123 123 123
has/docsn't have; is/isa't
14. BResponds to appropriate coamon 123 123 123
nouns and verbs
B. Expressive language
1. Speaks intelligidly vith fev 123 123 T .3
errors
2. Communicates neads and 123 123 123
preferences (food, drink, bathroom)
3. Uses pronouuns correctly (e.g-, 123 123 123
1, me, yourself, hinself, her,
she, us)
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KINDERGARTEN FOLLOW-UP QUESTIQWNAIRE

Rot a

Severe Mild Problem Strength Definite
CHILD PERFORMANCE AREA Problan Problem or a Strength
Strength

1. mdm‘c sk‘ll‘. L] L] * L] * * * * * * . * L] L ] *® * . . * * o * . * L] * L] 1 2 3 ‘ 5
(Carprehensicn, memory, visual and auditory discrimination reasoning,
learning, concept know.idge: e.g., letters, numbers, colors, shapes)

20Imemmtmzk&illtoooooooooo)oooo.ooooocool 2 3 4 5
(Working with minimal teacher assistance, attending to task,
conpletes task neatly, correctly, and on time)

30mllw‘mbimtim...ooo.o.oocooooz.oooooool
(Follows instructions to group, complies with individual directions,
respords to directions within a reascnable period of time)

‘. “.mitims. L ] * L] * * L] L ] * L ] * L ] * * L ] * L] * * L ] L ] * L ] * * . . . * L] 1 2
{Stays engaged in transition activity, €.g., clean-up, locates and
returns mzterisls when finished, stays in line when moving to next area)

5. mniutim. * L ] * * * * L ] L ] L ] L ] * L ] * * L ] L ] * L ] L ] * * L ] * L ] L ] * . * 1 2 3 ‘ 5
(Cammanicates needs and preferences, understands language, 5)0aks

intelligibly with few errors, expresses ideas, has adequate vocabulary)
6.Socialm\lelcpmnto.o....................)..1 2 3 4 5

(Inteéracts with children and adults, shares, plays appropriately,
expresses affection, emotions, and feelings appropriately)

7-Pimlbwr/?erceptualibwr...................-..1 2 3
(Copying, cutting, drawing, writing, pasting) :

3-Gmsslbtnr....o.......-.................l
(walking, running, hopping, balancing)

9' Classm cwuct. . L] < * * * L d * * * * * L] * . - * * . * L] * * * . * J
{Behaves appropriately)

IO.Self-Care.o...o......................-..1 2 3 4 5
(Toileting, washing, grooming, dre- sing, eating)

11' mturit L] * o . * . L] * . * * * * * . L ] L] . * . . . . . * * * L ] L ] . L ]
(Child displays appropriate maturity)

NOT READY SOMBWHAT READY
READY

*"0

12. DtpECtzdReadimss_f_QEchtGrade..-.l............-......l
{Based on current school performance)

L L]

Owerall, how satisfied are you with this child's progress and adjustment in
your classroom? Please make specific camments on this form.

DISSATISFIED S EPHAT NETTHER DISSATISFIED  SOMBWHAT SATISFIED
D1SSATISFIED CR SATISFIED SATISFIED

1 2 3 4 5




