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Zducators who promote t~e concept ¢f 2n arts-infused curriculum for the
severely and profourdl, nandicapped population certainly “ind themselves
~31king a unique path 2'ong the road of srecial education. The "back to
tasics® <ry that has accorpanied many of the recent educational reform
movementc has been heard 1n the arena 0f special education as well. The
#ord "functional®™ is now the cornerstone of all curriculum that 1s being
developed for mentally nandicapped individuals. This often materializes

#s a skill and task orfented course of study for this population. And
#hile few could argue over the adherence to the concept of “usefulness”
that has become the focus of spec’al education curriculum, the role of arts
's increasingly non-ex>stent in recently published curriculums for severely
and profoundly hardicapped students. Educators who wish to provide arts
experiences of this particular group of individuals must be prepared to
answer #hat art can possibly offer this select population.

Art advocates believe that self-expression through the arts is a basic
tuman right (Perks, 1979). The need to create is a most basic human need.
Any “back to basics” movement in education cannot ignore this most funda-
mental need. Indeed, 1t is man‘s ability to create meaningful forms of
self-expression which separate him from the animals (Perks, 1979). It 1s
this creativity that affords us all a quality of life.

It is true that art cannot help a blind person see or a person with mental
retardation clearly understand. It cannot give mobility to a physically
disabled person. But while some avenues of learning or expression may be
blocked, the arts can open other sensory roads. The blind mdy express
themselves through touch and movement. The deaf may shape a vision as
eloquent as any spoken word. And those whose legs are immobile may develop
the dexterity of their “ingers and find the natural becuty that is hidden
in the movement of their own hands (Grady, 1986). So the task of educating
an individual requires the integration of many programs; and arts are a
asic element in the total educational program. The Hational Committee,
Arts for the Handicapped {now called Very Special Arts) has defined "arts*
as music, drama, dance and visual arts. These are also areas that involve
greater non-verbal creativity than verbal creativity. Although research is
Trmted, a review of the literature that compares "normal” individuals
creativity to "retarded” persons creativity shows there are no significant
differences on non-vertal measures of creativity between these two popula-
tions (Sherrill and Cox, 1979). This latter statement provides 3 strong
rationale for an arts program thzt will support the student's potential
strengths.

Several experiences pro-pted the author to develop a program that would
begin to introduce the arts into educational programs for the severely and
profoundly handicapped student. For the most part, this specific popula-
tion 1s a non-verbal group, and the communication abilitfes are 11mted

at best. When one becomes 1qvolved working with and teaching severely and
profoundly handicapped i1ndividuals, 1t starts a continual search for a
variety of augmentative and alternative systems of communication.
Communication is the nuaber one priorit, of this author 1n her work with
tardicapped individuals. #rithout communication, relationships are
‘mpossibie, and without relationships, communication 1s not necessary.
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This idea sparked an ongoing quest to develop additional methods where a
teacher and a student could develop both a means 9f communication and a
relationship. The arts tecame a vehicle by which to achieve this.

Initially, the author 160ked at arts activities and used them primarily for
the purpose of self-expression. Self-expression is a key factor in the
development of an individual. It is particularly critical when handicapp-
ing conditions may interfere with a child's capacity for self-expression.
Using arts activities with the intent of providing a medium “or self-
expression did enable the student and teacher to participate together in a
particular experience, and did assist in the development of a relationship.
However, as the author becare more involved in the FAR Conservatory for
Performing Arts, it was appscent that art. offered another equally
important dimension in the lives of severely and profoundly handicapped
students.

FAR Conservatory provides clasies in a variety of art areas: many forms of
dance are taught, vocal and instrumental music, visual arts, drama,
creative movement in addition to gymnastics and other sport activities.
Several times throughout the year, the students in the Conservatory put on
a musical performance for the general public. These shows are usually sold
out, due in large part to enthusiastic parents, good publicity, and the
talent of the performers. An interesting phenomena occurs when one
watches these handicapped performers. It is quite apparent that talent
transcends perceived handicaps. A student who has no ability to accomplisk
academics can move with grace of an accomplished dancer. A severely
multiply impaired child, who has a hearing and visual handicap clong with
limited use of one arm, can play beautiful music on the piano. For a few
moments, the audience forgets the handicaps, the labels, the retardation,
the “abnomality”. There is simply talent, or lack of talent. And the
talent does not necessarily correlate with the severity or type of
handicap. Through performing, these students biossom. They are seen as
capable. For a short time, the words of Jean Kennedy Smith sare true:

“In the arts, there are no disabilities. There are just varying degrees of
talent.” (Smth, 1986)

The ability to perform, to "strut their stuff became another important
part of an arts program. Actually, 1t is a logical extension of self-
expression. It is imparting of the message %o someone else, and receiving
the feedback. "This 15 who I am, this 1s what I do". it too, 15
cormunication. The selection of the particular art area for this resource
manual was guided by the concepts of self-expression and performance. A
dance/movement focus #3s chosen.. It 1s important to note that "body talk”
continues to be a part of human functioning through 11fe. And every person
has an instrument to dance. Every human body, even a handicapped one, is
an instrument of expression. Every person develops an extensive, though
non-specific, movement vocabuiar,. Every emotional state expresses itself
through movement. (California Educational Agency, 1982). Movemen: 15 the
base of dance. Dance or dancing can have many meanings. In working with
severely and profourdly handicapped, dance may mean moving body parts in a
rhythmic and patterned sequence accompanied by music (Rainholdt, 1579).
Dance and move.ent may be understood as a 1iving language that can express
a persor's feelings, needs or 1deas. Most of 211, dance and movement
provide experiences that foster individual grouth and an extension of self.
An interview with dance assistant Charlotte Brosles revealed these 1ns1ghts

Q
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110 the merits of the Dance Project for the Handicapped sponsored by the
Michigan Dance Association. The physical world of a woman who uses 5
wheelchair seems very small, But when sae explores space by reaching
above, below, or tu either side of her chair--when she is able to "make
connections® by touching fingertips with another reaching person, she
discovers she can "enlarge” her worid and her place in 1t. (Michigan Dance
Association, 1984). Charlotte understands this, as she has cerebral palsy
and spends the wmajority of her time confined to a wheelchair and assisted
by a personal attendant But when Charlotte dances, her Joy and sense of
purpose can best be described by her poem:

Dance mv soul,
for you are boundless.
Dance,
Eternity 1s yours.
F111 this twseless space with the creativity
Adhich you alone possess.
Dance my soul,
Dance,
for you are free.

Bance and moverent experiences foster adaptability in the handicapped and
telp elimina“. many emotional and physical binds. Physical limitations in
movement less n as perceptudl levels broaden (Petesky, 1984). The severely
and profoundly handicapped individual who participates in these teaching
units will come to feel:

I AM WHAT I MOVE. THE MORE I MOVE, THE MORE I AM.
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"Creative arts programming for the handicapped

must be approached with the belief that the arts
have a contribution to make to 211 students and
that the handicapped have needs common to all
individuals. Every person shoula be allowed to
explore his talents and skills and learn to shape
his thoughts and feelings into a form of artistic
expression. Exposure to the arts as a spectator

is undeniably important and culturally enriching,
but the acts of participating, discovering, feeling,
sharian and shaping hic ideas are necessary in
order for the child to become an active participant
in the creative arts.”

Claudine Sherrill and Rosann Cox
from Creative Arts for the Severely

Handicaoped




DANCE /MOVEMENT FRAMEWORK

Tms framework is based on the California State Scard of Education progran
for teaching arts in inderjarten through grade twelve 1n the public school
ssstem (California Joard of Education, 1982). It follows the concept that
goals ir arts education for spe.ial needs students need not differ from
those in “general” education, as the purpose and need for performing arts
in the iives of individuals transcends disability. The goals listed in the
four component areas are not to be viewed as annual go2ls, but rather
reflect total program goals that may take years to achieve. The long-term
objectives should likewise not be considered semester geals, but could also
be worked on for several years. The "basis for short-tem cbyectives”
information is derived from the focal points of the arts education for what
California refers to as "Level I" students. These are students who nave
had nu previous educational experience in the arts :r2as. Most students
with severe impairments will fall in this category or programming,

The first two components of this dance/movement framework incorporate the
worh of Rudolph Laban concerning movement education {Bressan, "986; Browr,
1986). Laban's work structured movement experiences to ensure that skillful
movement s indeed the outcome of participation in movement and dance
experiences. This idea is critical in developing programs for severely and
profoundly handicapped students. Laban's €ramework includes four levels of
ddareness gained through movement education. These include: (1) an aware-
ness of what the BODY 1s doing; (2) an awareness of how SPACE IS BEING
USED: {3) an awareness of how EFFORT or FORCE is being generated or
received; and {4) an awareness of the RELATIONSHIP being established during
the process of moving.

All of this information has been incorporated into a proyram planning
framework for teaching dance and movement to severely and profoundly
hardicapped individuals. The goals and long-term objectives along with the
component content areas are to be used as the focal points for unit and
activity development. The information regarding short-term objectives
provides insight into what individual dance/movement programs will consist
of., The very nature of dance and creative movement prohibit one from
developing large banks of performance objectives, as this art form 1s
highly perscnal and individual. The development of a wnique and personal
movement style 1s a goal of gance and creative movement. Although the
development 0¢ skillful motor ability is highl; desired 1n dance/movement,
the focus is more toward expressive movement than functional movement
{Quinn, 1981). Evaluation of program success will be 1nd1vidually based.

A Time of Change

-4.

RIC J

Aruitoxt provided by Eic:




DANCE/MOVEMENT PROGRAM PLANNING FRAMEWCRK
COMPONENT ONE: Aesthetic Percep{lon - Multisensory integration |
Goal I: To develop the student's awareness of the body, a sensing of the |
communicative potential of body movement, and a capacity for
spontaneous movement response.
Long-term objective: The student will be able to:

-develop an awareness, 1dentification, and wmage of the sody
as an instrument of space and time.

Goal II: To increase an 1ndividual's motor efficiency and kiresthetic
sensibility.

Long-term ob,ective: The student will be able to:
-t:spond in wovement to sersory stimuli; e.g. sight, sound, touch.

-demonstrate motor efficiency and control and expand movement
vocabuiarv through dance techmique.

COMPONENT CONTEMNT BASIS FOR SHORT-TERM OBJECTIVES
Bo0dy awareness -Responc spontaneousl,; in move-

ment to varied stimuli; e.g. a
loud sound, a briliant color, a
rough texure, etc.

-Ident1fy body parts.

-Attempts to use/performs move-
ment of single body parts.

-Attempts to use/performs move-
ment of body parts in varied
combinations,

Yotor efficiency and control -Performs simple locomotor
patterns {e.g. step, walk,
Jump, run, hop, tura, Spin,
rise, sink, stretch, etc.)

-Participate in 1ndividually
designed activities that develop
gross motor coordination and
refined motor control.

Space -Gains an understanding of
personal space through body
movement.

-5

10

ERIC

Aruitoxt provided by Eic:




COMPCHENT CONTENT 3ASIS fOR SHORT-TERM OBJECTIVES

Space -Gains en understanding of con-
tained space through body
movement,

-Uses body movements to kines-
thetically explore spatiatl
concepts of direction and
extension (furwards, backwards,
and sideways)

-Performs body movements at high
and low levels.

-Attempts to use body movements
to make shapes, l1aes ane
curves.

Time/Zffort -Identrfy time concepts through
mevement experience: start/stop,
long/short, fast/slow,
accelerated, etc.

-Gain zwareness of internal
rhythms of the body through
movement: breathing, pulse,
gart, #eight shift,

Force -Oemonstrate various amounts of
force 15 movement through flow
and control of energy. (At
higher levels, this leads to an
awareness of internal force--
tensions within the physical
structure of the body).

-Participate 1n various range

of tensior and release on the
body. (At higher levels, tms
leads to an awareness of extar-
nal force-tension created by
gravitational pull on the body).

-Attempts to use qualities of
movs “ents plus rhythm.

-6-
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COMPONENT CONTENT 8ASIS FOR SHORT-TERM OBJECTIVES
Relationships -Gains an awareness that the boay

moves with EFFORT, 1n SPACE, 1n
RELATIONSHIP to its own body
parts, other peosle, props.

-Relates body movement to other
parts of the body,

-Relates body movement to props
and equipment, gaining greater
object use and control.

-Relates body movement to
rhythmic factors.

-Relates body movement to envi-
ronmental and cuitural events.

COMPOKENT TWO: Creative Expression

Goal I:

Goal II:

To develop the student's ability to express perceptions, feelings,
inages and thoughts through dance movements .

Lorg-term objectives: The student will be able to:

-communicate persona) feelings and ideas through movement
with originality, individual styie and clarity,

-use fmprovisation, problem-solving techniques, inventive thinking
and exploration to develop the creative process of dance.

To develop respect for the originality of dance.
Long-term objectives: The student will be able to:
-demonstrate through movement $hat dance is a form of communica-

tion and that the variety of movement comes from the uniqueness
of each individual's exnression.

-show original movement motifs, phrases and dance compositions to
others in class and 1n performances.




~

COMPONENT CONTENT

Improvisation

Craft of Choreogaphy

Elements of form

Performance

BASIS FOR SHCRT-TERM OBJECTIVES

-Di1scover motivation for mov -
ment improvisation from visual,
auditory, tactile, motor
stin Tt- emotional states,
te conzents, 'deas,

>: Moves in various

T. on while lhistemng to drum
beat, change in tempo of record,
aoves following visual cue of
teacher using a peop; moves upon
feeling a yarn ba.l, stretch
bag; moves in virious ways upon
verbal directive to de a "rag
acl®,

-Create a repeatatle movement
pattern.

-Create a simpl. 3nce 4ith a
beginning, a mddle .ection and
ending.

-Use elements of variety, con-

trast and repetition in movement
explorations.

-Show dance movement in classroom
and other appropriate environ-
ment .

COMPONENT THREE, Dance Heritage - Histor'¢il and Cultural

Goal 1: To develop students knowiedge and appreciation of multicultural

dance heritage.

Long-term objective:

{This w111 pe taught with Component Four,)

The student will be able to:

-recognize that dance 15 a umiversal 1anguage 1n all cultures,

past, present and future.

Q
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Goal II: To recognizc current dance forms and styles and the place of dance
TN contemporary culture,

Long-term objective: The student will be abl. o=

-communicate the desire to continue active involveme . as a
spectator or participant in dance at a nonprofessional level.

COM.'ONENT CONTENT BASIS FOR SHORT-TERM OBJECTIVES
) Historical/cultural context -Gain an awareness of the seven
of dance basic rhythmic factors that

effect all dance (beat/pulse,
accent, measure, tempo, dura-
tion, pattern, phrase).

-Build an understanding of dance
through learning steps, patterns,
and dances of different cultures.

Dance in contemporary culture -Realize that dance 1s a part of
as recreation or vocation everyday life.
. -Gain awareness of places where

one can "dance".

-Participate as a spectator of
dance.

-3how enjoyment of doing steps
and simple p. ‘~rns of dance.

COMPONENT FOUR: Aesthetic Valuing-Enjoyment, Observation, Recognition

Goal I: To develop a serse of involvement, the capacity to enjoy aesthetic
expression 1n dance, and to establiish positive attitudes toward
self, others and one‘s environment,
Long-term objectives: The student will be able to:

-d*scover the joy and freedom of creative and uninhibited movement
and a wide range of dance experiences.

-perceive and value originality 1n dance compositions, recogniz-
ing the uniqueness of oneself and others.

-a.
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COMPONENT CONTENT

profoundly handicapped.
areas.

Aesthetic perception

Creative expression

Dance Heritage

BASIS FOR SHORT-TERM 0BJECTIVES

*This last component attempts to synthesize the learnings and under-
standings gained through a corirehensive dance and movement program. Tne
information contained in the component content will probadly nst be
reflected in performance objective for students wno are severely and

It 1s provided herein to give a visual reminder to
instructors what the purpose of dance/movenent education 15 to all
indfviduals. The component contents reflect the previous three component

-Develop body awareness, motor
efficienc,, kinesthetic sensi-
tivity through movement,
exploration, growth 1n skills,
and sensor, experiences ir all
perceptual mcdes,

-Experience the creativa process
of dance through the discovery
of original movement and tha
organiz>*ion of movement 1ato
forms capabdle of communicating
individual feelings or jdeas.

-Build an understanding of dance
through learning steps, patterns
and dances of different cultures
and periods, viewing dances
(Vive and film performances).

-Shows enjoyment of doingy steps
and simple patterns of dances
of various forms and styles.

-Observation of a variety of
historical and ethnic dances.




PLANNING TEACHING JNiTS FOR DANCE/HOVEMINT EDUCAT.IN

The teaching units that follow have been deveioped to correspond to the
three basic components identified 1n the dance/mcvement framework.
Additionally, the umits are Jesigned to encourage student participatiorn ot
three different levels: awareness, imitation and self-inmitiation. These
participation levels were establisned 1n tne National Committea, Arts for
the Handicapped project on Arts for the Severely and Profoundly Handi1zapped
(1981) and have also been adopted by various similiar projects. These
levels are expressed in the activities with a particuiar aim, which
indicates an outcome. Basic aims for each level include:

AWARENESS: This level 1s designed to encourage the student to
attend to and experience the activity/environment,

IMITATION: This level 1s designec to demanstrate the process
of duplicating the instructor's action or behavior.
SELF-INITATION: This level 1s designed for the student to
generate a response to a specific situation on tae basis of
m'nimal cues from the instructor.

An example of an activity that can be designed usirg the dance/movemeut
framework and the response level approach to ,lariing follows.

PEOPLE SCULPTING
Component One: Aesthetic Perception-Multisensory Integration

Target Component '.. .tent Areas: body awareness, motor efficiency and
control, space, time, relationships.

Activity: This is a group activity that uses he materials of a record/
cassette player and a record of soft music. Tne members of the group will
move a specific body part while they are listening to the music. When the
music is stogped, the members vill create 3 statue by touching specific
body part. (Student may have to be assisted to move upper/lower
extremeties.)

Aim for IMITATION LEVEL: The student will perform wcvement of body parts
duplicating instructor's movement; will move body parts i1n various
directions and extensions; will imitate starting and stopping movement;
will relate movement to other group member's bodies.

Aim fur SELF-INITIATION LEVEL: The student perforas movement of body parts
while responding to music selection; will touch an..ner g-oup member
creating a statue when music stops; will move body parts in varied coabina-
tions; use. bodv to make shapes, lines and curves.

Modifications: (1) For tactily defensive students, encourage individual
movement without touching or interlocking with another group member. (2)
For non-ambulatory studen.s, position end assist movement with wedge or
therapeutic ball,
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Classrooms of the severely and profoundly handicapped students are a
diverse en/sironment. The developmental approach of the three levels will
provide the instructor with a general frame of reference so ALL students 1n
the group will have an appropriate level at which to begin the activity,
and so 3all the students will have som~ measure of success with dance/
movement. The framework 1i1sting the four component areas gives the lay-
person some knowledge of the developmental and progressive performing arts
area. Teachers who begin to incorporate arts programming in school
environments that are extremely task-oriented and functinal in approach
will be repeatedly asked to justify what they are doing., The information
given in the framework will allow teachers to answer "Why are you teaching
that!” and to relate the focus of arts education to the gerneral education
arts curriculum.

Students don't need to know the information in the framework, but teachers
providing programs in arts are entrusted with the responsibility of
applying that krowledge to situations and experiences that are appropriate,
practical, pleasurable and successful for Students. Another use of the
framework is perhaps an idealistic one, but there is the hope that «hen
dance/movement experiences follow tiie same components as those for any
student of dance, it may be feasible one day to include severely and
profoundly handicapped students in community education programs and studios
offering dance/movement classes.




Anyone can whistle

That's what they say

Easy

Anyone can whistle any old day
Easy

It's all so simple

Relax

Let go

Let fly

So someorn> tell me why can't 1?

What's hard 1s simple

What's natural comes hard
Maybe you could show me how to
Let go.

Lower my guard.

Learn to be  free

Maybe when you whistle you might include me
—S:ephen Sondheim




TEACHING UNIT
COMPOMENT ONE: Aesthetic Perception - Multisensory Integration
CREATIVE MOVEMENT CURRICULUR

This curriculum on creative movement 1s the result of a review of the
literature concerning dance and movement education and the author's
personal experience of providing movement activities to severely mentally
retarded individuals for several years. The catalyst to this “avenue of
learning” was an extremely talented and creative woman named Dr. Catherine
Liesman. Or. Liesman was in the process of completing a doctoral
dissertation which explored non-verbal commumication strategies (i.e. body
language, spatial relations, etc.) and the wmpact on peer relations Witn
mentally impaired adults. Much of her field work invilved creating move-
ment experiences for this population of students.

While employed as a play therapist for the {Yayne Count, Intermediate School
Oistrict, Or. Liesman became involved in a special project designed to
address the challenge of programming for severely mentally impaired
students who were also exhibiting severe behavior disorders. As the
teacher of this original classroom, the author didn't fully understand why
the staff was to do creative movement. However, who were they to questiun
the “psychologist"? Besides, there was an incredible decrease in maladap-
tive behavior during creative movement. Most important, it was FUK!

Creative movenent provided a time when students could appropriately use a
variety of motor patterns. It also taught the students that they were able
to voluntarily control their motor actions. Many of their maladaptive
behaviors fnvolved a motor act (i.e., self-stimulation, seif-injurious
behavior, other directed aggression, object directed aggression). Behavior
plans focused o. the elimination of these patterns. 1In all the plans, the
assumption was made tha* the student knew he had the ability to control the
motor act. In creative movement, the students were taught and reinforced for
the use of voluntary, controlled motor movements. In retrospect, the staff
hypothesized that some of these students never understood that they
possessed the aoility to stop their own behavior. Creative movement became
part of their intervention program.

Although this creative movement curriculum has been designed to teach the
component content of aesthetic perception of dance and movement, persons
concerned with the self-stimulating behaviors of severely and profoundly
handicapped students have shown interest in this type of “movement
intervention" (Watters and Watters, 1980; Kern, et. al., 1982). These
authors relate finding of programs that found physical exercise to have an
*overcorrecting® and therefore punishing effect on the self-stimulatory
behaviors of autistic individuals. Other researchers showed that subjects
who engaged in self-injurious behaviors decreased this behavior when
participating in sensory integrative therapy sessions (Bailey and Meyerson,
1980; Brght, et. al., 1981). There is another hypothesis that self-
injurious and self-stimulatory behavior 1s the result of a semnsory
dysfunction and a manifestation of an 1ndividual's strive to achieve 2
state of optimal arousal. If one accepts this premise, then it is
concejvable that the movement experiences provide the needed stimulation
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{particularly vestibular and proprioceptive) and thit the individual
therefore did not need to participate in the maladaptive behaviors to
achieve this comfort level. This train of thought is mentioned here to
fllustrate that even if one 1s uncertan of the value of performing arts,
and creative movement, in the lives of severely and profound 1y handicapped
individuals, the coutribution it may offer as a nonaversive technique for
working with specific maladaptive behaviors cannot be overlooked.

Creative wmovement becomes a time to teach an integrated lesson of
cognitive, affective and psychomotor objectives. This is frequently
described as cluster skill teaching (Brown, et. al., 1979). Groups of
skills which are clustered together constitute activities. T,pically
clusters of behaviors which constitute activities are composed of skills
from more than one traditional curricular domain such as motor,
communication, socialization. The cognitive area typically will stress
comaunication, problem solving, imitation and conceptual skills.
Affectively, tie program focuses on increasing self-awareness, peer
awareness and peer interaction. Additionally, an emphasis is placed on
"independent responding”. During the pilot groups, the mastery cf lessons
and the reinforcement given by staff boosted the self-confidence and self-
esteem of the severely and profoundly handicapped students. The sta‘f
began to 1ook at the students differently during creative movement. The
students were viewed as partner; in a fun activity. The focus was on their
ability, what they were ABLE to do. Everyone laughed a lot. The staff
ENJOYED the students.

Fundamental movements of reaching, grasping and release are enhanced and
stressed with the most severely impaired students. Gross motor movements,
basic to many adaptive physical education programs, are also stressed.
Activities are planned not only to get the stucents moving, but also to get
them to relax. it is relatively easy to incorporate a variet; of psycho-
motor objectives into the creative movement program.

The value of using creative movement in a curriculum cannot be cverempha-
sized. It is an opportunity to create a situation to test your students’
ability to generalize skills. Mrst important, it 1s an opportunity for Jou
to have an enormous amount of fun with severely and profoundly fandicapped
individuals. A1l you need 1 a place, some space, the music, the props and
YOUu!

DESIGN QF THE CREATIVE MOYEMENT CURRICULUM

Each lesson is designed to last approxwmately thirty to forty-five minutes.
The staff should conduct a movement lesson every day, and yse the same
lesson for approximately two weebs. When beginning a creative govement
program, it is desirable to hcve one staff member for every four to five
students. This might be a time when you went to include nontandicapped
peers or trainable mentally impaired students as a "tutor" for the severely
handicapped. It 1s possible to conduct the lessons without that high of &
student/staff ratio, but your frustrations will be a bit greater.

A1l the lessons follow the same format which is described below.

-14-

20

ERIC "

Aruitoxt provided by Eic:




0SJECTIVES/AIM FOR PERFORMANCE LEVEL

Each lesson ,tates the performance outcomes for the activities that are
included. These objectives/aims should be adaptec to meet the indivicuel
needs of your students. The performance objectives stated do not include
measurable criteria for success due to the individual abilities of the
students that will use this resource cuide. It will be your responslalllt,
to determine this criteria for ycur specnflc group and the various levels
they are functioning at.

INTRODYC TIOH/ WARM-UPS

The beginning of the groud 1s critical to a successful movement experience
with severely and profoundly handicapped students. The lesson plan offers
specific suggestions for the set-up of the group, as well as a name recogni-
tion activity to start every sess>on. The warm-up starts with the Group
leader modeling a variety of motor actions and patterns for the students to
imitate. Staff members can physically assist the studcnts through these
patterns.

“IMPROVISATIONAL DANCE"

This term is used to describe what mll be krown as “"free expleration of
movement”. Gilbert and petroff (1981) describe improvisationa’ dance as a
"discovery art form in which the dancer creates a dance »hile in rotion,
rather than planning in advance as in a choreograped dance. Each
improvisational movement experience has a basi¢ structure or outline, but
the emphasis is on the spontaneity each individual brings to the dance. It
is a form that encourages the indiv.dual to explore movement without
Judgements of right or wrong being passed.” The emphasis with the severely
handicapped is to encourage ANY independent movement. The concepts of
personal space, direction and extensicn, and levels are stressed during

this activity,

RELAXATION R
A1l relaxation activities are taken from yoga exercises designed for very
young children, It is important to allos for relaxation following a very
energetic activity. Relaxation activities also allow for an opportunit, to
teach time concepts and to assist students in gaimin; awareness of internal

rhythss of their body.

USING AN ISOLATED MOVEMENT TC MUSIC

This activity is not only to get stucents to use one movement pattern at a
time, Lut also to develop an awareness of their total body. This activit,
will always focus on one body part, while refining motor efficiency and
control.

-15.
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0BJECT CONT20L

Many adastive ph,sical education programs as well as creative de”ce
programs require the student to exhibit some control over an object. The
lessons will focus on the students ability to grasp, to reach, to release
various objects. Some of the lessons may request that the student follow a
simple, one-step co~~ar¢ with the object. .~

RELAXATION/ENDING

The lessons alaays end #1th a relaxation exercise, usually a repeat of tue
first relaxation exercise. [t 15 important to prepare tne stucents fur a
transition to another jroup activity JIr center in the classroom. A name
activity with the group w11l signal the close of the session.
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LESSGie 0%
OBJECTIVES/AIM FOR PERFORMANCE LEVEL

Aim for AWARENESS level: The student #11 attend to props used in the
movement activities; will move a bod, part when presented with music
stimulus; will allow staff memcer to guide self through movenment; w11l
touch props during activities, indicate he 1s aware that music and/or
movement activity has stopped.

Aim for IMITATION level: The student wiil imitate passing a ball to the

astructor upon the command "give the ball to ", w11l attempt to
imitate bndy movements with arms at high and tow Jevels; w111 imitate
grasping a parachute, respond to visual cues to start and stop movemen.
activaty.

Aim for SELF -INITIATION level: The student will point to peer and pass a
ball to identified person; will perforn various movements of body parts
while respcnding to music selection; will move bod; parts in different
directions; will perform various arm movements at different levels; will
respond to verbal directives to "breathe . , breathe out®; will follow
directions to move parachute, respond to commands of start and stop; will
identify arms.

INTRODUCTION/WARM-UPS

The movement activities should be conducted in an area that 1s free from
furniture and other obstacles. Mark off a circular area by using large x's
of colored masking tape. There should e an “x" for each student partici-
pating in the movement activities. When you beain the movement lessons,
have the students seated in chairs that are placed over the large x's.
(This will assist you in gradually fading the chairs as boundaries and
guiding the students to using the x's as their spot markers.) If the group
has 3 good understanding of <patial boundaries, chairs may not be
necessary. The group leader will stand i1n the center of the circle.

Staff assistants will be situated behind the students. The group leader
will start the session out by calling names and passing a beach bail to
each student as they recognize their names. Students at the self-
initiation level can identify/name a peer and pass the ball to the
specified person.

Following the rame game, the leader of the group will model and verbally
describe a variety o° simple actions for the group to imitate. These can
include clapping, shaking parts of the body, twistiny, rubbing various body
parts with rands, jumping, bouncing, sliding and tapping various body
parts. During tris time, the group leader can also model directions of
movement (forward, baclavards) and levels of movement (up high, down low).
Staff can phusically guide students to complete motor actions.




IMPROVISATIONAL DANLE

Use the song “Joy" by Hap Palmer from the album The Feel of Music. The
leader w 11 model acticns for the students to mitate, The staff member;
will (1) reiaforce students for staying 1n their designate space (assisting
when necessary), and (2) reinforce students who exh1b1t a voluntary mctor
action during the song.

Week One: The “dance® :¢ done seated n chairs,

Week Two: The "dance" s done with the students standinj 1n front of their
chair,

When you begin o movement group and use improvisational dance, it is
necessary to init1ally use boundaries such as chairs to maintain control of
the group. The students mady not know the limitations of the space they can
move 1n unless they first have these Thmits imposed upon them.

Songs can include:
"Sir Duke" by Stevie Wonder
"Can You Feel It" by The Jacksons

Use a green paddle to indicate when the activity is to start and a red
paddle to indicate when the movement 1s to stop. Use verbal and signed
directives as well,

RELAKATION

This exercise is a variation of the "Sponge" from the book Yoga for
Children, Students are to stand back against a wall with their arms and
legs outstretched. The palms of their hands should be facing the wail.

The process of breathing in and out is stressed through verbalization from
the staff, press on the diaphragm gently and say "Breathe in", Release
pressure and say "Sreathe out®™. This activity will nelp students gain an
awareness of internal body rhythms. This particular relaxation exercise 1s
done with the body at a high jevel.

USING AN ISOLATED MOVEMENT TO MuSIC

The focus of movement is on the arms. The group leader /111 model actions
and movements performed with the arms: raising arms, shaking arms, lower-
ing arms, pushing arms outward from body (extension), circiing arms,
placing arms around body (hugsing self), raising one arm at a time, using
both arns to do the "wave", etc. Staff should assist students to complete
the actions. After all the actions have been modeled, repeat the activity
with music, Staff will reinforce any swudent using arm movement in
isolation of other movements.

Songs include: "Eye of the Tiger" by Survivor (theme from Rocky 111)
"Gonna Fly Now" bty 8111 Conts (theme from Rocky)

-18-
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PARACHUTE ACTIVITY (0BJECT CONTROL)

Although a small parachute is considered ideal for this activaty, a fuii-
sized bedsheet works just as well. Staff members should place themselves
next to students who have 1jittle or no grasp ability. Different actions
may be attempted (such as moving up, high level; or moving down, low
level), but the objective of this activity is to get the students to grasp
the ends of the parachute through the entire song.

Sengs include: "Hang On" by the Four Seasons
“Hang On, Sloopy" by the McCoys

RELAXATION/ERDING

The group repeats the previous “Sponge“ exercise. There 1s mure emphasis
placed on breathing to relax. This 15 the final activity and staff should
prepare students to make a transition to another activity. Have the
students return to the chair. The instructor touches the hand of each
student and says/signs “Finished, ",

LESSON TWO
OBJECTIVES/AIM FOR PERFORMANCE LEVEL

Aim for AWARENESS level: The student will »ttend to props used 1n the
movement activities; will move a body part when presented with a music
stimulus; will allow staff member to guide him through movement; will allow
staff to place him on the floor; will touch props during activities;
indicate he is aware that music and/or movement activity has stopped.

Aim for IMITATION level: The student will imitate passing a ball upon the
command "Give the ball to ", will attempt to wmitate body movements
modeled by the fastructor; will imitate movements performed at high and low
levels; will 1ie on floor following a demonstration and a prompt; will
respond to visual cues to start and stop movement activity.

Aim for ZELF-INITIATION level: The student will point to peer and pass a
ball to the identified person; will perform various movements of body parts
' while responding to music selection; will move body parts in different
' directions; wiil perform movements at high and low l2vels; will perform
given directives with temporal concepts; will 1ie on floor given directive,
will respond to directives to start and stop movements.
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INTRODUC TION/ WARM-UPS

Begin the movement session using the same physical settin; as described in
Lesson One. The students should be seated in chairs, with staff
assistants standing vuside the circle. The session leader 1s places 1n iie
center of the group. The group leader will start the session witk the Same
name activity described in Lesson One, bui should use different textured
balls during the first week, and use brightly colored velveteen pi110as
during the second week. Have tne student stand up when his/her name 1s
called, and either toucn the pillow, grab the pillow and pass it back to
the instructor, or pass it to a friend that they ident1fy.

Following the name game, the leader will model and verbally describe a
variety of simple actrons for the group to imitate. These should focus on
moving body parts up and down (high and low levels of space). These can
include: standing up and sitting down, raise arm up and bring 1t down;
jump up and come down; heac ug . . . head down; leg up and leg 4dowr, nands
up 1n air, hands down on knees, etc.

TMPROYVISATIONAL DANCE

Use any of the following dance 1deas. The leader will model actions for
the students to imitate. The staff members will reinforce students for
staying in their designated space and for exhibiting any voluntar, motor
action during the song. Again, these dances are all done standing 1n front
of the chair within the confines of the circle.

Week One: Use the 1g "Celebrate” by Kool and the Gang or the
"Funky Penguin® by Hap Palmer (from the album MOVIN'). You can
tie crepe paper to the wrists and/or ankles of the students.
When they move these body parts up and down, the trailing paper
will be a visual reminder where the limb has traveled. If you
feel your students are NOT ready to participate in the dance
without being seated in chairs, the crepe paper activity may be
done while seated. This mz; also be done with nonambulatory who
are placed in wheelchairs,

Week Two: Try activities to the song "Footloose" (Kenny Loggins).
This song also ties into the theme of focusing of “feet" during
the 1solated movement activity. Tosard the end of the week, see
if the students can do any parts of the song "Put Your Hands Up

in the Air" by Hap Palmer (Learning Basic Skills Through Music).
Although this song violates the concept of "creative movement",

it is a good assessment activity to determine what kind of cues
the students are picking up during music/movement activities.

RELAXATION
A variation of the "Sponge” exercise learned in Lesson One will be con-
ducted. The group will lie down on the floor on their backs. Arms and

legs are outstretched with the palms of the hands facing up toward the
ceiling. Students are encouraged to lie still for ten seconds. The
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process of breathing in and breathing out 1s again stressed by the leader
and staff members. This i, an exercise that 15 done at a low level of
space.

USING AN ISOLATED MOVEMENT TO MUSIC

Lesson Two's Tocus of moverent is on the feet, and specifically using the
feet to walk. This again reinforces .he concept of un and down. The
leader will need a large rope (about 25 to 30 feet). The rope shoulc be
knotted every 18 - 24 inches. The leader is at the beginming of the rope
and the other staff members should situate themselves in the middle of the
rope and at the end. Each student will hold onto a knot on tha rope. Use
the song "Walking Hotes" by Hap Palmer (from the album The Feel of Music)
This song introduces the temporai.effort conzepts of fast and slow. Com-
bine these concepts with the directives of “up and down”. When the tempo
siows down, the staff person at the end of the rope will pull back and the
staff will state "SLOW DOWN!". When the tempo speeds up, the leader at the
beginning of the rope will pull forward and say "SPEED UP. . . MOVE FAGT!".
If your students catch onto *hmis rapidly, try the activity without the
rope.

PARACHUTE ACTIVITY/OBJEZT CONTROL

This activity is done standing up, the parachute provides the boundaries.
The objective now is not only to grasp the parachute, but to move 1t up and
down, again working at high and low levels of space. The leader may want
to put several balloons or a beach ball in the center so the students have
3 visual reinforcer of something moving up and down. Try t# get the
students to move the parachute up and down through an entire song.

Songs can include: “Uptown Girl" by Billy Joel
“Boogie Down" by Al Jarreau

Some groups may respond better to songs with specific directives concerning
the parachute. A good musical selection to u-2 is "Mountain High" by Jil1
Gallina from the album Playtime Parachute Fun).

RELAXAT ION/ENDING

The group repeats the "Sponge* exercise described in the first relaxation
activity. Again, be aware of breathing rates and the transition to anuther
classroom center or activity. Wuen the students are lying on the floor,
end the activity by calling each person by name and giving them a directive
to return to the chair. Stress the concepts learned in the lesson by
asking them to "Walk slowly" or "Walk fast".
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LESSON THREE
OBJECTIVES/AIM FOR PERFORMANCE LEVEL

This is a review of Lessons QOne and Two. The group lea 'er should use tms
opportunity to focus on the otjectives/aims 1th which the student has had
the greatest difficulty. This will be the focus of performance for indivie
dual students during the next two weeks.

The staff should review the objectives/aims for performance level from
these past two lessons.

INTRODUCTION/WARM-UPS

The group should be set up as described in the past lessons, with the
students sitting in chairs in a circle. The staff assistants will stand
behind the students and the group leader will be situated in the center of
the circle. Begin the session with the name game activities, using either
a ball or pillow, as described in previous lessons. Followin; this
activity, the leader of the group will model and verbally describe
variety of simple 2ctions for the group to imitate. These should focus on
moving arms and feet, anrd moving various body parts up and down at high ana
lTow levels. As described in previous lessons, these movements can include:

FEET: stamp feet, slide feet, shake feet, touch feet with a friend,
Jump up and down, move arms up and down (alternate,; move
legs up and down {alternate); put head up, put heas down,
hands down on knees, etc.

IMPROVISATIONAL DANCE

The student should be ready to do the "dance” in front of their chairs,
using the boundaries created by the chairs to determmine their spatial
constraints. The leader will model actions for the students tc imitate,
stressing movements done at high and low lavels. Use any of the songs from
Lessons One and Two, which included "Sir ODuke", "Joy", "Celebration",
"Funky Penguin", and "Footloose”. Do not introduce unfamiliar SONgs
during the review session.

RELAXATION

Repeat either "Sponge” exercise described in past lessons. If the students
are st11l experiencing difficulty requlating breathing or understanding

"breathe in, breathe out", try scme of these suggestions from the manual
Relaxation by Joseph Caut2la and June Groden.

Lelp facilitate breathing, Cautela and Groden (1978) have ranked these
toys in order of difficulty, amount of breath needed and tne size of the
mouth opening.

|

! Have the students seated in chairs. Use the following children's toys to
(1) 1arge whistle (4) elastic bubble

| (2) flute-11ke plastic toy (5) harmonica

(3) party horn (6) party blower




USING AN ISOLATED MOVEMENT T Mi1Si¢

Alternate the activities described 1n Lessons One and Two every days. You
may begin with the arm activities/exercise, and then do tie w lhing
activity the following day.**

PARACHUTE ACTIVITY/OBIECT CONTROL

Repeat the activity described in Lesson Two. You can also use the song
“Bumping & Jumping™ by 3111 Gallina from the album Playtwme Parachute

Fun.

RELAXATION/ENDING

) The group repeats the exercises described 1n Lesson Two. If students are
having aifficulty with this floor activity, do tne "Sponge" exercise frum
Lesson One where they are placed against the wall. Introduce a pinwheel
and see 1f the students can make 1t move by breathing. This will help with
the idea of breathing in and out.

End the activity with the name calling described in the Relaxation/Ending
section 1n Lesson Two, so the students return to their seats and have a
"cool-down" before moving on to another center or activity,

**Note**When you are doing the arm activities described in "Using an
Isolated Movement to Music*, you might want to have the students do any arm
movements that could enable them to use sign language more efficiently, 1 f
they are using that mode of alternative communication. For jnstance, the
ams and hands brought together at midlise to sign "shoe” would fit nicely
into a rhythm pattern.

Staff can consult the publicaton by Dunn (1382) titled Pre-Sign Language
Motor Skills.

LESSON FOUR

OBJECTIVES/AIM FOR PERFORMANCE LEVEL

Afm for AWARENESS level: The student will focus on hand movements; will
move a body part when presented with a music stimulus; will sit on floor;
will allow staff member to place tube around his body, will allow staff
member to guide him through movement activities,

- Aim for IMITATION level: The student will attempt to imitate body move-
ments modeled by the instructor; will imitate movements done with hands at
high and Tow levels; will imitate breathing patterns; will hold hands with
peer during music activity.

Afm for SELF-INITIATION level: The student will select and perform move-
ments with a peer; will perform movements at high and low levels; will

engage in brezthing rhythms upon directive; will perform relaxation
exercise given directives.

'
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INTRODUCTION/ xA=Y4- PS

The students will be seated on the floor (on the mar.ed x's) in a circle.
If some studerts have difficulty sitting on the floor, use wedses, beanba,
chairs or other suitable equipment to facilitate comfertable sitting. Staff
members should be situated behind the students. The group leader will stauc
in the center o“ the circle. The name activity for this session will use
the record "Toucr a Hand", Make a Friend" by the Oak Ridge Boys. Tne group
will clap hands, hopefully keeping an even beat, and the group leader will
call out specific names of the group members to “touch a hand of a friand".
With awareness level students, the leader sill simply rub the persons hand
while stating his/lher name.

Following the nawe activity, the leader of the group wiil model and
verbally descibe a variety of simple actions for the group to 1mitate.
These should ficus on moving body parts up and down, at high and low
levels. Again, corbine the concepts of "up/high" and "dcwn/low". These
can include standing up and sitting down, raise arr up and bring 1t down,
Jump up and come down, head up and head down, leg up and 1eg down, hards up
in air, hands dcwn on knees ("Hands up high, hands Gown low").

IMPROVISATIONAL DANCE

This lesson will begin to include partners during the dance section. The
group leader will select one student in the group to model peer awareness
and interaction activities. The group leader and the selected students
w111 model acticns for the students to imitate. The staff members will
reinforce studernts for touching or 1ooking at their partner during the
dance. Again, the ¢ 1ces are done within the designated area of the semi-
circle.

Week Ore: Use the song "Jump For My Love” by the Pointer
Sisters. 4hen the chorus states "jump for my love",
encourage the students to hold hands and jump tozether.

Week Two: Try activities to the socng “Let’s Get Physical
by Olivia Newton-John. See if the studeats can hold both
hands and rock back and forth for a portion of the song.

Again, reinforce any voluntary, purposeful movement/motor pattern during
the song. If students are resistant to touch, and are uncooperative in
touching another peer, you may want to have two such students use stretih
tubes for this activity. Stretch tubes are made from Spandex or heavy
stretch knit and are about 12" 1n width and six feet 1n diameter. The, are
teacher-made props, and the students are placed i1nside the stretch tube and
asked to hold onto t* s‘des. It will provide a closer spatial area for
two students but wi. avoid physical contact. It may be a good transition
activity until the students reach the point where they can interact
physically with each other.
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RELAXATION

The exercise for relaxation is called the "Mountain™ and s from the book
Relaxation for Children by Betty Fink, Have the students sit crosslegged
on the floor, spacea 50 they are not touching. Teil them to close their
eyes and relax. (Most of them won’t, but ask anyway.) Breathe in and
raise arms straight up over the head with hands (palms) touching. Sit
straight and tall like a mountain while breathing deeply. Hold. Try to
keep the position for twenty seconds. Breathe out and lTower arms. Repeat
three times.

The group leader should model this fir:t while the entire group 1s
watching.

USING AN ISOLATED MOVEMENT TC MUSIC

The focus of movement will be on the hands. The group leader may wear
gloves to draw attention to the nands. The leader mudels action and move-
ments performed with hands; raising hands, shaking hands, wriggling
fingers, rubbing hands, clapping, nolding hands together, holding hands
with a friend, waving, "slap hands”, etc. Ask students to do the movements
at different levels: "up high” and “down low". Staff can assist the
students to complete the actions. After the actions have been modeled,
repeat the activity with music. Staff will reinforce any student using a
hand movement in isolation of Gther movement.

Songs can include: "Born to Hand Jive" from Grease NMotion Picture
“Let's Give the Boy a Hand" by Demise Williams
from the movie Footloose
"Beat It" by Michael Jackson from the album )
Thriller (Give each student one glove to wear)

PARACHUTE ACTIVITY/CBJECT CONTROL

The group will continue .. practice the skills learned 1n the first three
lessons. These are grasping the parachute and moving the arms up and down,
moving at two different levels of space. Use the terms "up high® and

“down low" when giving directions. Use a nerf ball or beach ball in the
center of the parachute and see if it is possiple to keep the ball in the
parachute during the song This will create a feeling of object control.

Songs can include: "Spinning Wheel” by Three Dog Night
"Up, Up and Away" by The Sth Dimension

RELAXATION/ENDING

The group repeats the "Mountain" exercise described in the first relaxation
activity. A3in, be aware of breathing rates and the transition to anotier
classroom activity. After three trials of the exercise, ask the students
to focus on the group leader. End the session with the sung "Reach Out ana
Touch Somebody's kand” by Diana Ross. As the imitation students to extend
their hands and touch yours. As the self-initiation level students to
"reach out and touch somebody's hand” in the group. The awareness level
students should be observed to see if they respond to the tactile stimula-
tion of a peer/staff touching their hand.
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LESSON FIVE
OBJECTIVES/AIM FOR PERFORMANCE LEVEL

Aim for AWARENESS level: The student will focus on ieg movements; will

move a body part when presented with a music Stimulus; will allow Staff

member to guide him through movement activities; will hold arms extendea
over head wher phy<ically prompted; will maintain contact with prop when
placed in hands.

Aim for IMITATION level: The student will attempt to imitate body move-
ments modeled by the group leader; will imitate movements that exten2
outward from body; will attempt tc balance on one leg using prop; will
follow command to raise arms over head; will mitate movements with prop;
will move hula hoop with peer at high and low levels.

Aim for SELF-INITIATION level: The student will select and perform move-
ments with a peer; will move with peer in circular movements using props;
will extend Vegs outwdrd; will beat out name rhythm on tambourine; will
balance on leg with arms extended over head.

INTRODUCT ION/HARM-YPS

The circle format is still used. By this time, the students should be able
to sit on the floor using the x's as a guideline. If you class 1s haviny
difficulty maintaining the circle shape, you may wish to mehe the fluor as
illustrated, again with a mark for each person.

O gmui‘\'anf

ass5

rouy Q
assistan

Staff members should be sftuated behind the students, with the group leader
in the center. Start the session with a name activity. The group leauer
should have a tambourine to use during this particular activity. Tie
colorful ribbons about two feet long to the tambourine. The leader w1ll
call out students names and then tap out the syllables of the names on tne
tambourine. The leader will tap out the name with the tambourine at a
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high le.el, and then again at a low level. With the awareness level
students, see 1f they recognize their rame being called znd attend to the
auditory and visual stimuli from the tambsurine. With imtation level, see
if they can hit the tambourine at "igh and low levels. The self-
initiation level students should be asked to copy the beat pattern of their
name on the tambourine.

verbally describe a variety of simple actions for the group to imitate. It
can include clapping, shaking and twisting parts of the body at high and
Tow levels, plus all of the other previous warm-up movements from the past
four lessons. Introduce the idea of extension and direction, particularly
movement outward from th body. "Move your leg out . . . kick out . . .
arms out . . . jump out, jump in." You don't have to worry too much about
the directive of moving parts in toward the body, as it is an alimost
logical movement that follows when you kick out, or move an arm out.

|
|
|
|
{
Following the name activity, the leader of the group will model and i

TMPROVISAT IONAL DANCE

The leader will select one student who will work with him during the dance
activities. Together they will model interaction and awareness movemerts
for the group to imitate. Each student should have a peer in close
proximity for the dance. The staff members will reinforce students for
touching o» looking at their partner during the dance. Again, the dances
are done within the confines of the designated area of the movement
circle.

Songs can include:

Week One: ™Heutron Dance” by the Pointer Sisters
"Rhythm of the Night" by DeBarge

Week Two: “All Night Long" by Lionel Richie
"Kharma Chameleon" by Culture Ciub

RELAXATION

This relaxation exercise is called the “Tree™ and is a variation of a yoga
exercise. Students should be standing on their spot in the circle format.
Have them spread their legs about a foot apart. Breathe in and raise amms
up above head in a big "V" with hands open wide like a big tall tree.

Hold. Bring the palms logether and gently sway body from side to side like
2 tree in the wind. Drop amms to sides, relax. Repeat.

USING Al 1SOLATED MOVEMENT TO MUSIC

The focus of movement in this activity is on the legs. Although the
activity is designed to try to get students to move this body part in
isolation of all others, it may be difficult since it could disturb the
student's balance. Let the group leader model actions and movements with
the legs: legs kicked out legs in, bending and unbending with legs, shake
leg, twist leg, jump, slide legs, stand on one leg. Staff can assist
students to complete the actions. If the school has a gymnastics bar, the




staff may wish to borros it and situate 1t in the middle of the circle.
The students can experiment with les movements while holding onto the bar,
thus elim{nating balance probless. You may also bring a chair or students
to hold on to.

After all the actions have been modelad, repeat the activity with music.
Staff will reinforce any student using a leg movement 1n 1solation of otuer
movements.

Songs can include: “ONE"™ from tne soundtrach A Chorus Line
"Puttin on the Ritz" by Taco
"Ease on Down the Road" from the soundtrack The Wiz

OBJECT CONTROL ACTTVITY

The students will be irtroduced to tne hula hoop. Activities will now
focus on peer awareness and object control. The stucdents will now be using
the cbjects in pairs. There are two activities that can be done with the
hula hoop.

(1) Have the students hold onto the hula hoop and move the hoop to high
levels and low levels. You might want to tie crepe paper or ribbons
onto the hoop so the students can see the crepe paper move as they
move the hoop. This activity is done with the students holding onto
the QUTSIDE of the hula hoop. Use the song "Gonna Take You Higher"
by Sly and the Family Stone.

(2) Have the students {two of them) get inside the hula hoop and hold
onto the hoop while moving in a circle. Have them move Slowly while
turning in circles. Use the song "Will It Go Round in Circles?” by
Billy Prestor. If you find that the students are hesitant to get
wnside the hula hoops because the space is too confinming, do this
activity with stretch tubes. Stretch tubes are made from SPANDEX
or other type material {they are described in detail in Lesson Four
in the Improvisational Dance Activity).

RELAXATION/ENDING

Repeat the exercise called the Tree.
Students may attempt to try a variation
where they 1ift {slightly) one foot and
point knee out to the side. Provide a
chair for support if necessary. Repeat
the same swaying and breathing exercise.
8e aware of breathing rates and the
transition to another classroom activity.

tnd the activity by having the student
sit down on their spots and repeat the
name activity that was conducted with

the tambourine. As you call a student's
name, give him/her a directive as to what
part of the room or activity they should
move to.
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LESSON SIX

OBJECTIVES/AIM FOR PERFORMANCE LEVEL

This lesson is a review of Lessons Four and Five.
refer to the section ia these two aforementioned lessons to review the
performance activities with which each student has had the greatest

difficulty. This will become the focus of performance for individual

students for the next two weeks.

INTRODUCTIONS /WARM-UPS

Use the same circular format described in previous lessons.
assistants will stand behind the students and the group leader will b2

The activity session should begin
with name or greeting activity. This activity titled “Hello/Goodbye" 1s

situated in the middle of the aroup.

a variation of an activity des-
cribed by Shelia Kogan ((1982).
The students sit on the floor on
their spots wit! their arms and
legs straight out in front of
them (focus on extension). In
the "hello” position, their hands
and feet are flexed (see Figure 1}
and in the “goodbye" position, the
hands and feet are pointed down
(see Figure 2). If this is too
difficult for the students, simply
have them wave arms/hands when you
say "hello" and move legs/feet when
you say "goodbye". Go around the
group and state each student’s
name and give them a demonstration
of what to do when you say "Hello,

___ ", and "Goodbye, ___".

Following the name and greeting
activity, the 12ader of the group
should model and verbally describe
a variety of simple actions for the
group to imitate. These should focus
on moving arms and legs, moving at
two different spatial levels, and
movements that extend outward.

IMPROVISATIONAL DANCE

Students are encouraged to “dance” with a peer and within the paraieters of
the circular format. The group leader will select a partner and model
actions that the students may want to imitate or use as suggestions for
their dance. Use any songs from Lessons Four and Five:

The group leader shculd

"fieutron Dance",



"Rhythm of the Night®, "Jump (for =, Love)* and “Let's Get Physical®, Do
not introduce an unfamiliar song during the review sessfon. Staff shoula
remember to reinforce students for any voluntary movements that they do 1n
response to the music stimulus,

RELAXATION >

Repeat either the "Mountain' or the “Tree* exercise from the previous
1essons.

USING AN ISOLATED MOVEMENT TO MUS:I<

Alternate the activities described in the previous lessons. Try to include
these songs and activities:

Focus on hand movements: “Beat It" by Michae! Jac’.Som

Focus on foot movements: “Footloose" by Kenny Loggins

Focus on leg movements:  "Une" from the soundtrack A Chorus Line
Focus on arm movements: "We Are the World® USA for Africa

OBJECT CONTROL ACTIVITY

Use the hula hoop and try moving it up (high level) and down {low level)
with a partner. Use the song "Geana Take You Higher” by Sly and the Famil,
Stone. You can also repeat any of the activities from Lesson Four which
wor' on moving the parachute at high and low levels, along with the songs
from that ilesson.

RELAXAT ION/ENDING

Repeat efther the "Mountain” or the "Tree" exercise. Be aware of the
student's breathing rates and the transition to another classroom center or
activity. Have all the students return to their spots in the circle.
Repeat the "Hello/Goodbye" activity and have students “wave goodbye* when
their name is called. Give a directive as to what area/activity they
should go to i1n the classroom.

LESSON SEVEN
OBJECTIVES/AIM FOR PERFORMANCE

Aim for AWARENESS level: The student will move a body part when presented
with 3 music stimulus; will allow staff to assist ham to a ball position;

will keep hands placed on knees; w1l hold or.to prop placed 1n hands; will
respond to name being called; will allow staff member to guide him through
movement activities.
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Ain for IMITATION level: The student will attempt to imitate body movements
rodeled by the instructor; will imitate movements done at high and low
levels; will hold prop while facing peer; will imitate instructor 17 bell
position.

Alm for SELF-INITIATION level: The student will select and perform
movements with a peer; will perform movements at high and low levels; wii:
perform movements extended from body; will rock body in forward direction
in ball position; will move with a peer in various directions while holding
prop.

INTRODUCT 10N/ WARM-UPS

The students will continue to do the creative movement lessons 1n a circle.
The group leader will conduct the sessions from the center of the circle.
Continue to use the marked spots as vitual cues for students who may wander
from the circle structure. If students are having difficulty making a
circle, try this activity by Fay Anderson (1978).

RING-A-CIRCLE

This activity was designed for students who have difficulty
understanding the concept of circie. If you have students
who have difficulty following su.h directions as "Stand n

the middle of the circle” or “Hold hands and make a circle”,
because they don't understand the words, this activity should
be of value to your program.

Have the students join hands for a familiar circle game such
as Riny-Around-the-Rosy, and sit on the floor at the end of
it. If the students sit in the approximate positions in
which they were standing, they should fomm a fairly good
circle. You may need to help some of them move a little.

Then, while they are sitting, pass the end of a brightly
colored length of heavy rug yarn around the circle and
encourage each student to hold the yarn 1ightly as it moves
past him. Once the end of the yarn has returned to you,
ask everyone to hold onto the yarn while you tie the ends
together, then ask e.eryone to stand up and place the yarn
on the floor at their feet,

Exclaim over the fact that they together have made a circle.
Then ask each student to perform one cosmand that has to do
with the circle. This will be the name activity for this
part of the session.

Call each student's name, and depending on what the performance level is,
ask them to do a simple moverent in the circle. "Step into the circle”,
"Place one leg in the circle®, "Come to the middle of the circle®, "Put
your ams into the circle"”
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When the name activity is over, collect the yarn and put it away. The
students should still be inm the circle format to do the warm-up movements,
They have worked on lessons that focused on movements of hands, arms, feet
and legs. The group leader should model movements 1earned with these body
parts, and stress the concepts of high levels (up); low levels (down);
extension (out); and begin to introduce direction of moving forward/
backward, (Students may have difficulty understanding backward if they
d0 not know thefr *back® body parts. However, when teaching forward, it is
often a logical next movement. Warm-up movements can include clapping,
shaking parts of the body, twisting, Jumping, bouncing, and tapping various
body parts. Staff can physically assist the students to complete the
motions.

IMPROVISATIONAL DANCE

Use songs of varying tempo. On one day, try a s'ow tempo for students to
work with. A good selection is "Summer Breeze” by Seals and Crofts. You
can give the students scarves or crepe paper for them to grasp and move
during the dance. “Ore More Night” by Phil Collins has a distinct beat
wrich makes that song another good selection. An upbeat song such as "I'm
So Excited” by the Pofnter Sisters can be used the following day. The
staff members will reinforce students for: (1) staying in the confines of
the designated dance area; and (2) exhibiting a voiuntary motor action
during the song. The group leader should f. free to use music that (s)he
partfcularly 1ikes thal meets the criteria «ur the fmprovisational dance
activity.

RELAXATION

Have the students do the exercise "Rock and Rolls". Llet each student sit
on the floor. The group leader should model the following exercises:

STEP 1: Bend your knees and put your feet flat on the floor. Wrap your
hands around the front of your knees.

STEP 2: Tuck your chin in towards your chest and rock yourself .ack gently
on your spine.

STEP 3: Keep your chin tucked in and rock back up to your sitting
position. Keep rocking gently back and forth on your spine.

Extras: This is a basic spinal warm-up which loosans, strengthens, and
increases flexibility of the back. If you think some of the students
my have difficulty, or questions about the appropriate use of this
activity, please consult the school physical therapist.

Note: It may take several times doing this before the students can keep
their balance while rocking. After this is achieved, encourage them to
keep their eyes closed during the exercise and to breathe with the move-
ments . . . breathe in as you go back . . . breathe out as you rock
forward. Don‘t stop in the positions . « « this should be a smooth,
flowing posture.




USING AN ISOLATED MOVEMENT TO MUSIC

Refer to Teaching Unit/Component Two: Creative Expression. Take the
students through the dance exercise “EYE OF THE TIGER*. It provides an
opportunity for the group to use this skill in a more "normalized and age-
appropriate expcrience. It requires that they can perform the simple
movements, but it also prepares them for the type of activities that will
be conducted in this next teaching unit.

PARTNER MOVEMENT ACTIVITY

Each student should be paired with a peer. The group leader should select
a student to model the activity with, This activity will stress the
concepts of back and forth along with the movement of rocking. One
actfvity uses the song "Rock With Me" by Michael Jackson. One student sits
spread-eagle and another student sits between his legs, back facing the
first student's face. The first student w11l place hfs hands on the
shoulders of his partner, and rock back and forth during the song. If this
fs too much for the students to handle, have the partners face each other,
hold hands, and rock back and forth.

The students <an also use the song "Together" by Hap Pclmer (from the album
Easy Does It) and rock together in a small circle.

0BJECT CONTROL

The students will continue to work with a partner and a hoop. Use a sturdy
hoop, smaller than the hula hesps. A suggestion is a small bicycle inner
tube. Do the following activity, "Takes Two to Tug" by Fay Anderson
(1978). Again, stress the concepts of rocking and the vocabulary back and
forth (which teaches directions). Let two students sit facing each other
on a3 mat with their legs bent at the knee and toes touching each other.
Give them the ring to hold with both hands, then encourage one student to
1ie back as far as he can while the other student leans forward. The
smaller the ring, the better the stretch. Next, encourage the other
student to lie back while the one who was lying bends forward at the waist.
As the students push on each other's feet they can begin a rhythm of
teeter-tottering back and forth, It is important to try to Gget the
students to keep their knees bent as they pull up so the puliing is done
with the stomach and not the back. Use mats since students will probably
let go of the ring. Staff should assist groups doing this.

IEL# XATION/ENDING
Repeat the "Rock and Roll’ exercise. End the activity with all the

students returning to their original "x*. C(all each student’s name and
direct them to the place/activity they should return to.

ERI
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LESSON EIGHT
OBJECTIVES/ATM FOR PERFORMANCE LEVEL

Afm for AWARENESS level: The student will move a body part when presented
with 3 music stimulus; will allow staff member to assist hwm in a kneeling
position; will maintain hands on knees when placed; will maintain grasp on
prop when placed.in hand; will allow staff member to guide mim through
movement activities.

Aim for IMITATION level: The student will attempt to imitate body move-

ments modeled by’the instructor; will put self in kneeling position given
prompt; will attempt movements at high and low levels given prompt; will

hold end of prop during peer activity; will imitate a simple sequence of

motor patterns given verbal direction.

Aim for SELF-INITIATION level: The student will perform a variety of
movement.s at high and Tow levels (given verbal directive); will perform
movements in outward extension; will place self in kneeling position given
demonstration; will perform relaxation activity given demonstration; will
use ribbons and perform suggested activity with a peer; will perform simple
sequente of motor patterns to verbal directive,

INTRODUCT 10H/WARM= UPS

The students will begin the session sitting on the x spots in the circle
format. The group leader will conduct the sessions from the center of the
circle, If students still Save difficulty with the circle, refer to the
activity described in Lesson Seven by Fay Anderson.

Once students are situated, the group leader will use the tambourine to do
a name activity. The leader will call the students name. When the student
acknowledges his/her name being called, the group leader will ask them to
shake both hands hello while (s)he shakes the tambourine. The leader will
instruct the student to stop shaking his hands when the tambourine stops.
Thas activity will begin to introduce the idea of "focusing", . d starting
and stopping, wnich are all important concepts in dance/movement. Repeat
this until every student has had a turn.

When the name activity is over, the students will warm-up with practice on
the many movements they have learned. These will be modeled by the group
leader. Additionally, the students will begin to work on simple movements
with the knees. Have the group bend end unbend knees, tap knees. Staff
can physically assist the students to complete wotor actions. If the
students responded well to starting/stopping movement during the name
activity, try the tambourine during some of the warm-ups. Demonstrate a
movement, then tell the students to do tk- movement as long as the
tambou~ine is shaking. When the tambourine is silent, they are to stop.

IMPROVISATIONAL DANCE

Continue to work with scarves and crepe pu..r and songs with different
tempos. Introduce songs that do not have words the students can use as
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cues or are familiar with. Try these songs for a variety of tempo: for
slow movement, Ravel's Bolero; medium tempo, Bob James’ Angela (Theme from
Taxi); faster tempo, Stevie Wonder's I Just Called to Say I Love You
(instrumental version). Call out different directions for the students to
do during these songs without vocals: ask for high level "Up high, "Down
Tow" (1ow level); "Arms ou‘/legs out" (extension); "Move forward"
(direction); "Move fast . . . Move slow" (tempo).

If you wish to stress the concept of bend*ng, and the body part "knees",
1°e Lhe song "Ain't Too Proud to Beg“ by the Temotations and have the
scudents bend (as 1f kneeling) during the phras. 't too proud to beg".

RELAXATION

This exercise 1s called the “Lion" and it is a yoga posture from the book
Yoga for Handicapped People by Barbars 8rosnan.

The LION: Sitting

Step 1. Kneel and sit back on the heels, 1f possible with the ankles
crossed so that the right foot is under the left buttock, and
the left foot is under the right buttock. If not, sit in any
comfortable position.

Step 2. Rest hands on knees, keep the spine, head and arms straight.

Step 3. Breathe in, lean forward, open mouth, let out breath with a
"roar". Let students scream if they can.

Step 4. Repeat four times. After Step 4, return to position described
1n Step 2 above.

USING AN ISOLATED MOVEMENT TO MUSIC

Continue the work on the dance exercise “Eye of the Tiger" that was started
in Lesson Seven. It provides an opportunity for the group to use the skill
of moving one body part in isolation i1n a more "normalized" and age-
appropriate activity.

PARTNER MOVEMENT ACTIVITY

Fach student should be paired with 3 peer. The group leader should select
3 student to model *he activity with, This activity will allow student to
gently touch a friesd, and to practice identifying body parts.

Have one stude 1ie on the floor. The other student should sit or kneel
next to him. Piay the song "Friend on the Floor" by Hap Palmer {from the

album Easy Does It). Repeat the activity so that both students get a
chance to be the "friend” on he floor.
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0BJECT CONTROL

The students will continue to work with a partner. They will use long
(about 4-5 feet) pieces of 2" wide ribbon or crepe paper. Each student
will grasp an znd of ribbon in each hand. While facing each other, they
will move the ribbons up (at high levels) and down (low 12vels) while
1istening to the song “It Takes Two" by Marvin Gaye and Kim Weston.
Students at the self-initiation level should see 1f they can move the arms
at alternating levels (one arm at high level while the other arm is at a
low level).

RELAXATION/ ENDING

Repeat the Lion exercise. Begin the exercise by having all the students
return to tneir spot on the circle. Following the exercise, call each
student's name and give them a directive to the activity or classroom
center they should be returning to.

LESSON NINE
OBJECTIVES/AIMS FOR PERFORMANCE LEVEL

This lesson is a review of Lessons Seven and Eight. The group leader
should ~efer to the section in these two aforementioned lessons to review
the performance activities with which each student has had the greatest
difficulty. This will become the focus of performance for individual
students for the next two weeks.

INTRODUCT ION/WARM-UPS

Use the same circular format described in previous lessons. The staff
assistants will stand behind the students and the group leader will be
situated 1n the middle of the group. Begin the sessior with the name
activity, particularly the one from Lesson Eight which stresses the idea of
"focusing™ and starting and stopping.

When the activity 15 over, the students will warm-up practicing the many

movements they have learned, These will be modeled by the group leader.

The past two lessons describe the different movements with specific body

parts as well as the ideas of moving at various levels, in direction and

extension. The group leader may wish to work on stopping/starting during
the warm-ups also.

IMPROVISATIONAL DANCE
Use any of the dance suggestions from the past two lessons which begin to

introduce the concept of tempo. Provide scarves and crepe paper. Songs
include:
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"Summer Breeze" by Seals and Crofts

"One More Night" by Ph1l Collins

"I'm So Excited"” by the Pointer Sisters

“Bolero" by Ravel |
"Angela” (Theme from Taxi1) by Bob James

"I Just Called to Say I Love You" by Stevie Wonder |
"Ain‘t Too Proud to Beg" by the Temptations

RELAXATION

Repeat either the "Lion" or “Rock and Rolls" from the previous lessons.

USING AN ISOLATED MOVEMENT TO MUSIC

Practice the dance exercise "Eye of the Tiger" described i1n past lessons.

PARTNER MOVEMENT ACTIVITY

Either activity from Lesson Seven or Eight can be done. Lesson Seven used
partner rocking to the song "Rock With Me" by Michael Jackson. Identifica-
tion of body parts was stressed in Lesson Eight using the song “Friend on
the Flfor" by Hap Palmer.

OBJECT CONTROL

Again, use the suggestions from previous lessons. The small hoops were
used in Lesson Seven to work on rocking and rolling. If the group repeats
this activity, try it to the song "We Go Together" by Olivia Newton-John
and John Travolta from Grease. The object control activity from Lesson
Eight uses ribbons and has peers face each other and move the ribbons at
various levels to the song “It Takes Two".

RELAYAT ION/2h0ING

Repeat either the "Lion" or the "Rock and Rolls" exercise. Have the
students do this exercise from their spot on the circle. Following the
relaxation activity, call each students name and give him/her a directive
as to what activity/center they should return to in the classroom,

CULMINATING ACTIVITY: CREATIVE MOVEMENT UNIT

Teachers that have used this teaching unit as directed will have had their
severely and profoundly students participating in movement activities daily
for a minimum of eighteen weeks. Teachers who have conducted movement
lessons three times per week will have spent twenty-seven weeks providing
movement experiences for ‘reir studens. This will have provided a stong
basis for students at an imitation or self-initiation performance level to
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move on to more expressive dance and movement activities, Students who
remained at an awareness level throughout the unit should repeat the
activities and work at an imjtation level,

R quick review of the component contents of this first component J>f the
dance/movement framework will show how the creative movement curriculum

The overall purpose of this aesthetic perception component s to develop
body awareness, motor efficiency, kinesthetic sensitivity through movement
exploration, growth in skills and sensory experiences in all perceptual
modes (1982).  Body awareness activities provided opportunities to ident1 fy
body parts, to use movements in single body parts, and respond
spontaneously tb varied stimulf with movements, The object control
activities and experiences in using isolated movements to music assisted
students in gaining greater motor efficiency and control, Circular
boundaries and props; helping students gain an understanding about how they
can move through space, and sessions that worked on movements performed at
levels, directions and extensions further enhanced the abstract concept of
how one moves through space. Time and effort was introduced through
gaining an awareness of internal body rhythms during tne relaxation
exercises, with an emphasis on breathing rates and shifting of weight., The
1atter lessons began to focus on learning about time through movement with
emphasis on starting and stopping, and moving fast and slow, Al
activities in all 1essons provided an opportunity for the student to gain
an awareness that his body moves with effort, in space, in relationship to
other body parts, props and other people. The peer activities introduced
the idea of movement and dance as a process of socializatiion, communica-
tion and relations with another human being,

The classroom staff may wish to conduct a short performance for parents,
staff and other students in the school consisting of a few selections of
the creative movement unit. No more than three activities should be
attempted, Of course, the staff should select the particular activities
that were the most successful with his/her group of students. One
suggestion might be to have a short program around a "circus" theme. The
group could perform the routine “EYE QF TyE TIGER", followed by the object
control activity from Lesson Five which has students working on moving 1n
circles. You can use hula hoops, or use threa giant stretch tubes and have
four students in each tube (the “three ring circus® fdea). Have students
move to the song "Will It Go Round In Circles?" by B1:1v Preston. End the
performance by having the students do the relaxation aciivity titled the
"Lion". The group leader can be dressed like the rinmester, and any other
appropriate costumes can be used for the performancz. Oiring "Eye of the
Tiger®, students could wear headbands with "tiger ea: ", have whiskers
painted on cheeks, and have brafged yarn tavls. Fu~ <he "Lion" masks could
be made with paper lion curls.

Performing is an important part of dance and movemen. -, " .~as, and
having other staff and pz-'nts see st.dents in 3 S1tuctiy  that y7at17ghts
their ability helps achieve a posi e Tocus on the “entr  utions seve-ly
and profoundly handicapped studer = make. The ve - pf performing sr.s
it the lives of these individua’ romore evider  *han 1n showing
others what they can “"do".
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Dream child moving through a world of wonder wild and new...

Lewis Carroll
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TEACHING UNIT
COMPONENT TWO: CREATIVE EXPRESSION

The most information that has been published regarding dance/movement
‘and the handicapped has been in this area of creative expression. However,
the majority of work relates to mildly handicapped individuals or to those
people who have a physical disability but remain of “"normal or above
average" intelligence. Although the instructor may find a seemingly wealth
of information for teaching creative dance to cognitively young or handi-
capped students, little is relevant to the severely and profoundly
handicapped student. Additionally, this is the area of dance/movement that
severely impaired students have the j-eatest difficulty with, as it
requires them to use imagination -nd creativity. Creativity 1s a cognmitive
exercise that most severely and rrofoundly handicapped students have had
little experience or instructior using. Little research has been cond.cted
to determine the handicapped pe-son's potential for creativity, However, a
review of the existing research 1id support these two findings:

|
|
|
\
|
(1) children of normal intelligence score significantly higher

than retarded children on verbal measures of creativity, and

(2) there are no significant Cifferences between retarded and
non-retarded on non-verbal measures of creativity (Sher]
and Cox, 1979).

This latter statement provides a strong rationale for including a creative
expression component in the dance/movement framework for severely and pro-
fov 11y handicapped individuals. The challenge for the teacher is to stick
with the group for an extended period of time, to look for published
activities (either through ERIC or commercially available) that can be
adapted to the specific group, and to plan lessons according to the format
provided in this teaching unit. The teacher will find that several
examples of activities that correspond to the contents of Component Two are
included in this resource guice. These activities have been adapted from
various sources, and include activity "aims" for the three performance
levels: awareness, imitation, and self-initiation.

Aruitoxt provided by Eic:
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COMPONENT TWO COKTENT AREA: IMPROVISATION '

This content area is included in a dance/movement framework to assist the
student in developing his/her ability to express perceptions, feelings,
mages and thoughts through dance movement. Through repeated experiences
with "improvisation”, the .tudent may develop stronger problem-solving
skills and exhibit the beginning of “pretend” play and dramatics. The
basics of improvisation deal with presenting some kind of a stimulus and
exacting a movement response to it. For the severely and profoundly
handicapped students, these "stimuli® will include, but are not limited to,
musfcal selections, sounds from instruments, simple poetry or stories,
miterial props, pictures or slides, pantomined movements, and verbal
directives. The activities that follow have been included to build a
repetoire of 2xperiences with improvisation.

TOSS A RAINBOW

Activity: This activity involves the use of colored bean bags and hoops as
props (use primary colors for the props). The teacher should use heavy
string to suspend the hoops from the ceiling. The students will be asked
to perform various movements with the props, according to thefr selected
performance level.

Aim for AWARENESS LEVEL: The student will touch and manipulate the bean
bags and hula hoops. {Have the student touch the different props to
compare shapes and textures; assist the student through a movement of
tossing the bean bag.)

Aim for IMITATION LEVEL: The student will perform movement duplicating the
instructors movements; will select a specific color bean bag and hoop given
verbal/visual cue. (Assist student in selecting one of the bean bags and
giving an underhand or overhand toss through the suspended hoop. Repeat
with all the primary colors.)

Aim for SELF-INITIATION LEVEL: The student will create a different body
position for each bean bag toss; will duplicate a peers movement. (Give
the student three bean bags to toss. With each toss, encourage the student
to create a new body movement or position while matching bean bag and hula
hoop colors.)

Expansions and modifications: For visually impaired students, shake a beil
or tambourine near the appropriately colored hoop when tossing the bean
bag, or put bells inside the bean bags so the students can hear the bean
bag travel the distance they have thrown it. For students who have upper
extremity limitations, position them near the equipment. Play music that
is associated with rainbow while doing the activities (suggestions: “The
Rainbow Connection“ from the Muppet Movie or “Somewhere Over the Rairbow"
by Judy Garland).

(Activity adapted from NCAH, Arts and the Severeiy and Profoundly
Handicapped.)




BEACHCOMBER

Activity: This activity is to provide a tactile stimulus that wi1ll 1mpact
the way that the students use locomotor movements. The teacher will use
sand and water in tubs and have the students walk through them. Plastic
tubs are ideal for the water, and smaller tin containers can be used for
the sand (or dirt). Have all the students take their shoes and socks off.
Tell them they are going to pretend that they are walking on th beach.
(How about some appropriate music for beachwalking, 1ike the Shangri-ra's
1960's hit "Walking in the Sand" or any Beach Boys music). Arrange the
containers in a path, with a terry cloth towel at the end of the path.
Have the students walk the path like the sand is very, very hot. (The
teacher should demonstrate.) Have them wlk the path as 1f the ocean has
cooled off the hot sand. (Again, the teacher should demonstrate.) Then
have the students walk along the lake or ocean by placing containers of
water in specific pattern.

Aim for AWARENESS LEVEL: The student will display some movement with a
body part; will indicate an awareness of the tactile stimulus by a change
in facial/body expression. (This student will probably have to be assisted
in placing limbs in water or sand.)

Aim for IMITATION LEVEL: The student will perform movement through the
water/sand duplicating teacher's movements; will indicate that (s?he would
like to repeat the movement experience.

Aim for SELF-INITIATION LEVEL: The student will follow the sand and water
paths while creating a variety of stepping movements.

Expansions and modifications: The students may wish to make their own
paths by situating the pans of sand or water in specirtic patterns. After
the students have walked through the sand, let them retrace their steps by
following their own footsteps that were left in the sand. For non-
ambulatory and wheelchair bound students, the staff may wish to place _he
pans along a table and have students move hands through the path. As a
follow-up activity to this, the students may wish to make plaster foot-
prints or handprints and take home. Another variation of this actwvity 1s
to make large footprints out of coarse sandpaper, position them in a path
from one place to another, and have the students move along the path.

(Adapted from NCAH, Arts and the Severely and Profoundly Handicapped.)

STREAMERS

Activity: This is a simple activity that simply encourages movement when
given a tactile, visual and auditory stimulus. Several pieces of colorful
material (either ribbon or crepe paper) should be cut into long streamers,
Each student should be given two. A musical selection is played and the
students are encouraged to move the streamers in any way they like. The
teacher can use some of the language and concepts learned in the creative
movedent teaching unit (levels, directionality, effort, temporal) in
offering suggestions and modeling movements. Make sure that the music
selected has varying tempos and rhythms.
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Afm for AWARENESS LEVEL: The student will displzy some movement with a
body part; will indicate an awa~coness of the stimulus by a change in facial
expression and/or bady position. (Staff may have to wave streamers in
front of student, move streamers over various body parts, use the streamers
to work on tracking goals, and manipulate movement of students holding
streamers.)

Afm for IMITATION LEVEL: The student will reproduce the teacher's move-
ments with the streamers; will move at different tempos in response to
varying music selections.

Afm for SELF-INITIATION LEVEL: The student will create movements with the
screamers.

Expansions and modifications: Some of the movements that the teacher can
model include flapping, crosscrossing and windmill circles, along with
movements at high and low levels, and extending away from the body. Blind
students, or students performing at the awareness level, can play "puppet”
while another Student manipulates their movement. Ribbons could be tied to
arms and 1egs and they could be a "marionette”. For students in wheel-
chafrs, attach streamers to long poles to facilitate movement. Visually
impaired students should use a variety of textured streamers with bells
attached. Peers could work in teams by having streamers tied to each of
their arms or 1egs and having them move togetner to create interesting
movement patterns.

Another variation of this activity is called the “Ribbon Dance™ from the
book ARTSPLAY py Burton and Kuroda (1981). In their activity, they use
ribbon props made by using a piece of ribbon six feet long and one inch
wide which is connected to a dowel stick (9" long and a half inch in
diameter) with masking tape. Music s played and the students are to use
the props to create movements at different levels, sizes, and directions.
The activity is extended by having some of the students (without the ribbon
props) create a dance by moving in and out of the ribbon lines created by
those who have the props. A game of follow-the-leader can also be played:
the leader (without a prop) creates a movement that the others imitate. A
new leader is selected every time the tempo changes in the musical
selection.

(Adapted from NCAH, Arts and the Severely and Profoundly Handicapped.)

TOUCH AND TELL

(This activity can also be used to work on the Component QOne content areas
of relationships.)

Activity: This is a simple group activity that uses a ten foot loop of
elastic (or an ace bandage will do, although not as colorful). Have the
group seated on the floor in a circle. Basically, the objective of the
activity is to have the students engage in simple body movements which will
reinforce understanding of their bodies. The teacher will assist the group
in grasping the stretch l1oop {n front of themselves with both hands.
Together, they will practice a series of movements with the loop. The
teacher w111 then model and verbally cue students through a series of
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movements which draw attention to body parts and the different manners 1n
which the student can move.

Aim for AWARENESS LEVEL: The student will maintain contact with the stretch
loop; will display some movement with a body part; w11l allow self to be
manipulated through movement.

Aim for IMITATION LEVEL: The student will perform movements of body parts
and prop duplicating teacher's movements; will move body parts in various
directions and extensions.

Aim for SELF-INITIATION LEVEL: The student will perform movements with

props and body parts; will assume leader role and model movements for group
to mmitate.

(Adapted from NCAH Arts for Living Program.)

BALLOON FERSONS

(This activity can also be used to work on the content area of craft of
choreography.)

Activity: Start the activity by having the group of students sitting in a
circle. The teacher and assistants should each have balloons. The
students should watch as the teachers slowly blow up the balloon, then
release it and let it sputter around the room. Repeat the activity, Then
blow up the balloen again, and tie a knot at the opening, Show the group
how 1ight the balloon is by tossing it up in the air, Pass 1t around the
group to feel and hit back and forth.

After this part of the activity, the group leader should select one of the
students functioning at the self-initiation level to come to the center and
assist in demonstrating the activity. Tell the group that you are going to
pretend to be a balloon and that (student’s name) is going to help *blow
you v:p*. The student should make a blowing sound, and the teacher models
making the body as small as can be and then slowly expanding outward. Have
the student and teacher switch parts, Then have the group of students move
to places in the room and become a "human balloon®. Encourage tnem to
stretch, bend, twist and move various body parts at high and low levels.
They can alsc be the balloon that gets the air let out and *collapse” to
the floor.

Aim for AWARTNESS LEVEL: The student will display some movemeri with a
body part; wii! attempt to hit balloon; will hold balloon in hand; will
show a change in facfal expression when _ir s let oul of oalloon (s)he is
holding or popped.

Aim for IMITATION LEVEL: The student will duplicate teacher's movements at
high and l1ow levels; will duplicate movements that involve estension and
directionality; will imitate blowing sounds,
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Afm for SELF-INITIATION LEVEL: The student will perform movements of body
parts while listening to teacher's suggestions; will repeat the series of
movements when asked to "pretend you are a balloon"; will imitate blowing
sounds for a partner who is performing ac a "balloon".

(Adapted from ARTSPLAY by Burton and Kuroda.)

SHADOW CREATURES

(This activity can also be used to work on the content area of craft of
choreography.)

Activity: The teacher will need to set up the area using the following
materials: A large white or pastel colored sheet should be hung from a
line or wooden frame with space in front for an audience and space in back
for a projector and a sma31l group of students. Use weignts at the bottom
of the sheets to keep it stationary (large rocks or bricks will do fine).
Obtain a projector or other 1ight source to place behind the sheet. One of
the group instructors should be behind the screen to assist the
“performers®, and the other instructors should be in front of the screen
with the remaining students encouraging them to attend to the shadow shapes
and perhaps imitate what shapes they see displayed. The group lesder can
conduct this activity in a variety of ways depending on the performance
level of the Student. For students who are at an IMITATION or SELF-
INITIATION level, tell them that you will tap a drum softly for nine
counts, and that the student behind the screan will move until (s)he hears
that LOUD BEAT of ten, and then freezes so the audience can enjoy looking
or imftating the Shadow creature (s)he has invented. (The student must
freeze close to the sheet so the position is visible.) After each student
has kad a turn, have them work in pairs to create interesting shapes
together.

Aim for AWARENESS LEVEL: The student will incicate an awareness of the
shift in drum beat by a change in facial expression and/or body position;
will allow staff member to manipulate body movements; will attend to
figures on screen.

Aim for IMITATION LEVEL: The student will perform movements of the persc~
on the screen, given visual and verbal cues; will stop movement on auditory
cue of "stop” and loud drumbeat; will imitate movements with instructor
behind screen.

Aim for SELF-IRITIATION LEVEL: The student will perform a series of move-

ments to drum beats; will "freeze" movements on auditory cue; will perform

series of movements with a partner; will imitate body position displayed on
a screen.

(Adapted from ARTSPLAY by Burton and Kuroda.)

POP, GOES THE BUBBLE

Activity: The basic idea of this activity is to get the students to use
their body parts and bodies in creative ways to pop bubbles. Use hula hoops

-44.-

ERIC 51

s

i




IE

Aruitoxt provided by Eic:

3
[

or mark circles for the students to stand in. Using a large bubblemaker,
blow bubbles and scatte: t!23 so they will float by the student's circles.
As the bubbles float witnin their range, the students stay within their
circles and “pop® the bubbles with different body parts (elbows, head,
shoulder, butt, knee, foot, nose, finger, etc.). The group leaders can
call out a body part for the group to use. The teachers may also want to
include levels (high and low) of movement. Reinforce any student that does
"creative® kinds of movements (twisting, spinning, Jumping, shake, slow
motion, body extension) before popping the bubbles. One way to do this
activity is to limit the circles to six, thus having six students who will
be the facus of the movement activity, The remaining six students can
watch the first group, then reciprocate.

Aim for AWARENESS LEVEL: The student w111 stand within the designated
space; will visually track bubbles, will respond with a change 1n facial
expression and/or body position when the bubble pops on his skin.

Aim for IMITATION LEVEL: The student will visually track bubbles; will
imitate movements demonstrated by teacher; will imitate movements demon-
strated by peer.

Aim for SELF-INITIATION LEVEL: The student will perform movements of body
parts upon verbal directive; will attend to peers performing movements
within the circle.

Expansions/modifications: You may wish to play a musical selecticn such s
"POP, Goes the Weasel™ (use Folk Dance Fun by Georgianna Stewart, Kimbo
Records) and see if the students can pick up an auditory cue from the music
to pop the bubbles. This is an activity for the SELF-INITIATION level
students. The ARTSPLAY book has a record with it that includes “Bubble
Popping Music™. This could be used with IMITATION and SELF-INITIATION
LEVEL students. The music has loud accents on the first of each four
beats, and the students can pop the bubble on the 1oud accent.

(Adapted from ARTSPLAY by Burton and Kuroda.)

COCOON

(This activity can also be used to work on the content areas of craft of
choreography and elements of form, as well as the Component One ccntent
areas of space and relationships.)

Activity: One of the most effective props for use with severely and pro-
foundly handicapped students is the stretch bag. These are sacks made of
tubular knits or Spandex material that are approximately three yards long.
They have a variety of uses in a dance/movement program, The folloing
suggestions are from Oelaney (1979) and Pretusky (1984).

-The stretch bags make excellent hammocks for providing vestibular
stimulation and a variety of swinging and swaying movement
activities.

-Teachers can use the bags to provide an experience for students
to feel the sensation of directional change. The bags are held
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by two staff members and the student can run and charge into the
material. He will then bounce back, and can feel the change in
direction.

-The students can enter into the stretch bags and create a variety
of different shapes and forms by bending and extencding various
body parts. The group leader can offer suggestions on how to
move by using many of the experiences learned from creative
movement.

Aim for AWARENESS LEVEL: The student will allow self to be placed in
stretch sack with a peer; will allow self to be placed 1n stretch sack
alone; will move a body part.

Aim for IMITATION LEVEL: The student will place self in a stretch sacks;
will imitate movements performed by group leader or peer.

Aim for SELF-INITIATION LEVEL: The student will perform movements of body
parts in response to the tactile/material stimulus; will use body to make
shapes, lines and curves.

Expansions/modifications: Use instruments or music to accompany this
ectivity. The group leader may wish to use a drum beat or a tambourine to
establish a rhythm to move to. When the rhythm stips, the students should

freeze the position they are in within the stretch sack. This starting and

stopping movement is an important part of the craft of choreography, ar it
begins to teach that there is a beginning and an end to movement patterns
and dance. Provide a variety of music selections so students can begin to
use elements of variety, contrast and repetition in their movements, which
is a beginning part of studying the elements of form within dance.

WRAP-105

(This activity can also be used to work on the Component One content areas
that stress space and relationships.)

Activity: This is similiar in nature to the Cocogn activity, but the prop
materials used are a variety of large sheets. The staff should have a
selection of sheets that are of various types of materials: regular bed
sheets, large pieces of nylon or chiffon material, large pieces of poly-
ester. Again, there are a variety of uses for these props, and a few
suggestions follow:

-Several of these sheets can provide an opportumity for
containment of movement, of restriction. The staff can
use the sheets to wrap or “swaddle" the student. This
is a good activity to do if the individual appears to
be very tense or in an agitated state, as this has a
quieting effect.

4.
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-The materials can be used for "spin-arounds". One partner
can be wrapped up and the other partner spins him out.

This provides a moments closeness, but allows for a quick
escape. Another version of the spin-around is to have each
partner hold an opposite end of the fabric and move in a
circle. This is a good activity to do if students are
resistant to being in close proximity of each other.
Holding onto the ends keeps distance yet provides the
feeling of being together.

-Using the nylon or chiffon gives the feeling of floating
and openness.

-How props are used also effects movements. When the
materials are used as cloaks, oftentimes movements
will become sweeping gestures, large extensions and
dignified. It provides an opportunity for the
students to begin to dramatize.

-Individual students or small groups of students can yse
the sheets to create body and sheet sculptures. Use the
commands of stopping and starting to assist the students
in making sculptures. Have them perform for the group
they are working with.

Aim for AWARENESS LEVEL: The student will respond to the various textured
materials being placed on his body; will display some movement with a body
part; will grasp a part of the sheet; will allow self to be wrapped in
sheet.

Aim for IMITATION LEVEL: The studert will grasp sheet and imitate
instructors movement; will participate in spin-around activities; will
imitate starting and stopping movements; wili move with Sheet draped over
shoulders; will place body under sheet.

Aim for SELF-I"ITIATION LEVEL: The student will perform a variety of move-
ments with sheets; will initiate spin-around activities; will wrap self in
sheet; will move body parts when situated under the sheet.

YARN BALLS

Activity: This is a prop activ'ty that can be done with yarn balls or bean
bags. The difference between the two is merely one of texture and weight.
For reasons unknown t1i this author, the severely and profoundly handicapped
students seem to interact with more frequency with the yarn balls, so 1t 1s
recommended t'at staff start the activities with that particulsar prop.
Yarn balls can be made by wrapping colorful yarn around a half moon card-
board pattern that is three to four inches in dfameter, the half moon
should have a small notch at the base,

Once all the yarn is wrapped to about an inch or two thickness, weave a

heavy piece of twine through the base and tie very securely. Cut the yarn
along the top of the cardboard pattern. You have )ust made a wonderfully
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safe prop. Yarn balls and bean bags can be used to isolate different body
parts to increase awareness of body '‘mage, to use \n warm-up stretches and
peer interaction activities {throwing and passing), and 1n fantasy and
dramatic play. Staff should consult perceptual motor programs and adapted
physical education curriculums for a wealth of ideas on using bean bags and
ydrn balls. A good source is MOVE TO LEARN (1981) by Margaret Seagraves.

Aim for AWARENESS LEVEL: The student will visually track yarn ball; will
100k at body part which yarn ball is placed on; will display body movement
when presenteé with yarn ball (i.e., hitting at, batting, grasping/
releasing, hitting it against other body part).

Aim for IMITATION LEVEL: The student will imitate instructors movements
demonstrated using yarn ball; will pass yarn bali to a peer; will place
yarn ball on various named body parts,

Aim for SELF-INITIATION LEVEL: The student will perform a variety of
locomotor movements using the yarn ball; will use yarn ball in a dramatic
play activity (as ¢ snowball, 3s a leaf, 25 an ice cream cone, as a base-
ball, etc.); will use the yarn ball in a movement activity with a peer.

Expansions/modifications: With students who have varying degrees of visual
impairments, tie bells in the middle of the yarn ball or sew bells inside
the bean bag to give an ciditory as well as tactile stimulus,

PILLOW TALK

Activity: Velveteen pillows (abost 12° x 12") of different hues provide
additional ways of working with gross body coordination. The teacher can
place the pillor 1in a path around the floor and the students can find
different ways o moving from pillow to pillow demonstrating the use of
force, tempo, and direction. The teacher can place pillows on the stuc ats
head and they can experience the impac. that balancing has on walking.
Pillows can be tossed from peer to r.er, and in dramatic play, can %e: o
the purpose of making one a fat person, beds to sleep .n, roads to woik on,
s2ats, moon rocks, steering wheels , . . the possibilities are endless. At
times, the staff may simply use the pillows far cuddling and holding.
Pillows go the range from being the most ‘~- <oral materials used in a
creative dance session to the most comf¢ +hing you cian find (Delaney,
1979). Foam shapes, wmade from inexpensive vam that can often be donated
from upholstery or fabric stores, serve similar purposes. These shapes car
be cut in geometric shapes of square, circle, triangle, rectangle and
octogon. Students can hold the shapes and then iry to COpy the shape with
their hands or other body parts. This is a good activity to use with
visually impaired severely and profoundly handicapped students.

Aim for AWARENESS LEVEL: The student will grasp soft sculpture form placed
in arms or hands; will allow form to be placed on various body parts; will
walk from one shape to another when guided; will place bottom on shape.

Aim for IMITATION LEVEL: The student will imitate instructors movement
walking from form to form; will toss and/or catch form; will attempt to

walk with pillow on head, will imitate geometric shapes presented with hand
and amm movements.
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Aim for SELF-INITIATION LEVEL: The student will use a variety of locomotor
patterns moving from form to form; will begin to use a pillow in dramatic
play; will toss and catch pillow; will move body parts to imitate geometric
shape presented.

ME . . . EVERYDAY

Activity: This activity is sometimes a good one to do with students who
really dor‘t know how to imitate an action without the real object being
there, and to learn the basics of improvisation and "creative dance”, one
needs to know how to move with the power of suggestion. The teacher cn
start the activity by having the students in a circle and discussing wnat
everybody did when they woke up in the morning. Describe things that can
be acted out, and then use "oversized" props to act out brushing ones
teeth, washing face, washing hands, drinking milk, putting shoes on, etc.
The next step 1s to remove the props and use a picture of the afore-
mentioned activity. Have all the students act out the scene in the
picture 1nally, see if you can get the students to act out the

exper) “ile you sing a song about it. A good one to use is Jackie
Weissma. I Brush My Teeth". (This basic song can be adapted to every
single experience you can think of.) Extend this basic idea to other
activities. ™I work in school", "I 50 to the doctor”, or "I stay home on
weekends" can provide a starting point.

Aim for AWARENESS LEVEL: The student will visually attend to group leader
during the acting; will allow staff to manipulate him through actions; will
hold prop in hand.

Aim for IMITATION LEVEL: The student will perform the actions using the
prop; will imitate instructors movements when not using props.

Aim for SELF-INITIATION LEVEL: The student will perform simple actions
upon request of instructor or given a visual cue.

YOU QUG’TA BE IN PICTURES

Activity: The teacher will need to establish a bank of pictures of objects
that have a specific rhythm or movement to them. These pictures should be
mounted and laminated, with two holes junched in the top of them so a
diaper pin r>n be placed through them. Some suggestions for pictures
include 2 frog, a clock, 2 car, a washing machine, a windshield wiper, a
boat, a tree blowing in the wind, an elephant, a chicken, a snake, a
rabbit, etc. Have encugh pictures so every student in the group will get
cwe. Let the students select their own picture, called a rhythm badge.
Once selected, pin it on the student. Each student will have a chance to
come to the center of the group and act out the picture on the rhythm
badge.

Aim for AWARENESS LEVEL: The student will attend to the movements of
peers; will allow staff to manmipulate him {hrough a specific movement.
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Aim for IMITATION LEVEL: The student will imitate teacher's movements that
relate to the rhythm badge.

Aim for SELF-INITATION LEVEL: The student will per form movements of his
own selection to describe his rhythm badge.

REYTHM OF THE RAIN

Activaty: This §s a creative dramatics game that fnvolves body movement.
It is very effective in creating a mood. Have the student sitting in a
darkened room, “n a circle, Use some of the white sheets of material that
you have and wave them at a high level to simulate clouds drifting, Tel
the group a stom is coming, Move the sheet very vigorously. Play sound
effect music of a rainstorm (usually available on any environmental mood
tape). Then speak the words: ™Rain, rain, g0 away. Come again ancther
day. Everyone here wants to play.”

Tell the group the rain is coming anyway. Do the following actions and
have the group follow you.

Make soft raindrops (tap fingers softly)

Make loud raindrops {clap hands fast and loudly)
Make very Youd raindrops (slap hands on thighs)
Make thunder (stamp feet)

Make lightening {clap hands)

Now reverse the procedure until you have come back to the soft raindrops.
End the activity by repeating the speaking words very softly.

Ask students if they want to try and be a raincloud. Assist them with
movements, rhythms and props as needed.

Aim for AWARENESS LEVEL: The student indicates an awareness of stimulus by
a change in facial expression and/or body position; will allow staff member
to manipulate him through motor actions.

Awm for IMITATION LEVEL: The student will duplicate movements that are
demons 1ted by the instructor.

Aim for SELF-INITIATION LEVEL: The student will perform a sequence of
movements when asked to preten] to be a raincloud.

{(Adapted from The Great B1g Book of Phythm by J. Weissman)

ALL THE FISH (and OTHERS . . .)

Activity: Tms particular activity has been an absclute favorite among the
preschool set and 1s 1included here because 1t is fun . . . and because 1t
provides a structyre for acting out a variety of movement given verbal
cues. The teacher needs to learn the basic song "All the Fish” by Jackie
Weissman.

Aruitoxt provided by Eic:




Adapted
Miss Jackie Weissman

1 1 .} j — - J —3
. A 1 :5 H;jig

All the fish are swim-ming in  the wa + ter,

swim-mingin the wa - ter, swim-mingin thewa -ter, All the fish are

swimr.ningin the wa - ter, bub-ble bub-blebub-ble bub-ble splash.

The students are to sit in a circie facing one another, putting their hands
together (palms flat, touching each other) and move them around 11ke fish
swimmirg in the watir while the teacher (and the students, if possible)
sing the song. On the "bubble, bubble® they should move faster, and on
"SPLASH", their hands should separate and they should pretend to splash
each other. Make up a variety of verse to this song. For example, "All
the ducks are quacking in the water" (have the students wear big cardboard
webbed feet and duck walv). Instead of "bubble, bubble", sing "quack,
quack . . _SPLASH" as they fali to the ground or imitate Jumping in a pond.
Another idea is to do birds. Sing “"All the birds are flying 1n the air".
The students can fly around the room. At the end, use "Cheep, cheep. . .
CRASH" as they fly into each other. The possibilities are numerous.

Aim for AWARENESS LEVEL: The student will passively respond to co-active
movement during the song; will indicate an awareness of the change n tempo
by responding with a change in facial expression and/or body position.

Aim for IMITATION LEVEL: The student will duplicate the movements modeled
by the instructor; will imitate movements of partner.

Aim for SELF-INITIATION LEVEL: The student w111 perform the various move-

ments suggested by the musical selection, will Yead peer 1 partner
movement activities,

(Adapted from The Great Big Bock o¢ Rhythm by J. Weissman)
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At the end of this teaching unit for creative expression, the ,c2der will
find a l1st of resources that are co mmercially available that will provide
great assistance in selecting activ ties to teach the concepts in this
particular component of the dar.ce/muvement framework. One of the best
resources is the many records and activities that have been developed by
Hap Palmer. Mr. Palmer's most recent recordings have been in the areas of
creative expression and rhythm. A teaching guide accompanies the majority
of his records. The author chose not to reiterate all the many activities
developed by Hup Palmer, but to list the records in the resource guide.
Teachers who are hesitate to try the activities for improvisation
previously mentioned may be wise to start out with a record and a
programmed learning session. Two of the best are The Feel of Music (the
authors personal choice), and Pretend.

COMPONENT TWO CONTENT AREA: CRAFT OF CHOREOGRAPHY

The art of choreography 1s a complex and detailed science. For the
purposes of a dance/movement program for the severely and profoundly
handicapped student, choreograpily will be limited to teaching the student
how to creite 3 repeatable movement pattern, and using a movement pattern
in a sequence that has a beginning, a middle, and an end. Many of the
activities in the teaching framework have focused Gn vuc wuuecpi 2f
"starting and stopping” movement, ard this is done in large part be ot
1s the very base of beginning to choreograph a dance. These two cC .S,
the use of a repeatable movement pattern and a start and stop sequence of
movement, are probably the extent of what choreography will be to severely
and profoundly handicapped individuals 1n a dance curriculum.

ICE CREATURES

Activity: This is basice'ly the old schoolyard game of "Statue®. With
this particular variation, the students will move creatively in response to
soft drum beats, then freeze in an interesting snape when they hear a joud
beat. The group leader should model the manner in which the students are
expected to move, thereby providing examples of a variety of movements
(i.e., shide, walk, sway, movements at different levels, extensions,
directions, etc.). When the group leader 15 beating the drum, (s)he should
accompany the 1¢.J be2t with the command to "stop™. When the students are
moving, the assistants to the group leader should side coach the students
to encourage originality as they create frozen shapes.

Rim for AWARENESS LEVEL: The student will 1indicate an awareness that the
music Fas stopped by a change in facial expression and/or body position;
7111 allow peer or staff member to physically manipulate him through
movements.

Mm for IMITATIION LEVEL: The student will stop and start movements given
physical and verbal prompts, w V1 duplicate movements and positions of the
qroup leader.
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Aim for SELF-INITIATION LEVEL: The student will perform a repe>table |
movement pattern; will stop music upon auditory cye. 1

Expansions/modifications: Greg Scellesca and Steve Millang have a
children's song on their album "We A1l Live Together™ called the "Freeze®
that operates on this same principle. The song has an upbeat rock and roll
tempo and has built in stop and start sessions. If the majority of the
students are functioning at the fmitatfon and sel“-initiation level, then
the staff may want to do a variation of this actisity where groups of three
students do this activity with each student “freezing® at a different
level. As the group leader plays fast beats on the drum, a student begins
moving, then freezes at a low level on the loud beat. This student holds
his position, and the second begins moving as the fast drum beats start
again; on the loud drum beat the second conmects to the frozen first
student at a medium level. Repeat this one more time until the third
student freezes, connecting to the other two, at a high level. The group
applauds the statue of three, and then another group of three are selected
to perform.

(Adapted from ARTSPLAY by Burten and Kuroda)

- I'M WALKING

Activity: Tais activity is similiar to the previous one titled Ice
Creatures. Ajihough on the surface it may seem rather simplistic, it
allows the students to create a repeatable movement pattern, and to focus
on stopping and starting movement. Again, these are the two main concepts
for the content area of choreography, Staff may wish to use the song "I'm
Halking™ by Jackie Weismann (included in The breat Big Book of Rhythm).
Have the students 1ine up in single file or in pairs. As the teacher sings
the song, the students move in the manner suggested by the song. The clap
is the signal to stop. The words to the song are:

“I'm a walkin', walkin', walkin'
I'm a walkin', walkin', walkin'
I'ma walkin', walkin', walkin'
(Clap) Now I stop.®

Other movements can include: skipping, hopping, Jumping, skating,
swimming, running . . . any movements that the students have been observed
doing.

Aim for AWARENESS LEVEL: The student w#il1 indicate an awareness that the
song has stopped by a change in facial expression and/or body position,
will allow peer or staff member to physically manipulate him through
movements,

Afm for IMITATION LEVEL: The student will start and stop movements given
verbal and physical prompts, will duplicate movements modeled by the group
leader and/or partner.

Aim for SELF-INITIATIGN LEVEL: The student will perform a repeatable move-
ment pattern; will stop movemert spon auditory cue.
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Expansions/modifications: El11a Jenkins has recorded a musical selection
that stresses the same objectives as this activity. The son3 1s “Stop and
Go" and is on the album Play Your Instruments and Make a Pretty Soun/.
Staff could supplement the above activity with this song.

FALLING LEAVES

Activity: Studen®s wiil begin to create an entire sequence of movements to
express a perception, or an idea. Basic movements will probah’y be swing-
ing, swaying, moving arms and hands and turaing their boaies to create a
falling leaves rolc. A variety of props may be used The teacher may wish
to recite the following poem while playing some classical music. The
students can "01d colored pieces of crepe paper or ribbon as leaves while
they move to the words and music.

Make a large poster displaying the
follomng poem: "Gently Failing Leaves”

Lattle leaves fall gently dovn

Red and yellow, orange and brown,
Whirling, whirling round and round,
suetly without a scund.

*Fall
Leoves *

/‘;
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ﬂev

- X
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/‘{-’me leoves
{all geuil
doo oy
Red ond Yellow
Ofonje ond Brows,
Whrl, 'M,,L,\j

und “ond fouind,
Qu‘t”y without o sound
Fallin 50;4[ 4o "\e
=

] Sfou.n

N
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dd -

The teacher may want to use Vivaldi's Four Seasons as the musical
selection. To demonstrate the idea of swinging, use colored yarn balls
with long strings attached to them. Have the students use the dalls and
make circles or arc-shapes/ Assist them in swinging their bodies or arms
in similar shapes.

Have the students perform their own variations of this basic routine.
Start with just music playing and have them stand tall and sway their
bodies from side to side. When the teacher starts to say "Little leaves
come falling down™ they are to make swinging, Swaying and turning
movements and gradually fall to the ground. When the “leaves™ 1and on the
giround, they are to freeze in interesting shapes.
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Aim for AWARENESS LEVEL: The student will stand in designated spot; will
allow staff to tie ribbons to arms, will display some movement with arms or
hands.

Rim for IMITATION LEVEL: The student will duplicate simple movements
demonstrated by instructor; will move at high and low levels; will stop
movement when on ground.

Aim for SELF-INITATION LEVEL: The student will perform an original series
of movements to music and verbal stimulus; will start and stop movement on
cue.

Expansions/modifications: This is a difficult activity for students
performing at an awareness level to take full part in. Teachers with
several students at this level may wish to use the stretch bags for some of
the activity. The students may be placed in the stretch bag and use it for
a tree trunk, making small movements.

This same activity can be done with various nature themes. One of the
easiest to adapt is with snowflakes. Students can start movements at a
high Tevel and end at a low level. The teacher can again use Vivaldi's
Four Seasons (use Winter) and white ribbons and crepe paper for props. The
following poem can be acted out :

Snowflakes, snowfla‘es

Whirling, twirling

Snowflakes, snowflakes all around.

Snowflakes, snowflakes,

Whirling, twirling

Falling softly to he ground.

CARNIVAL OF THE ANIMALS

Activity : This is an activity that would need to be repeated many times
before students would actually reap the full benefits. It is a good
activity that bridges many of the ski1ls learned in the improvisation
activities and begins to introduce some of the basic concepts that will be
stressed in Elements of Form.

Carnival of the Animals is a suite composed by Saint-Saens. It has a variety
of different tempos, surprises in music and variety, and it has long enough
musical pieces that students could create a speci fic movement pattern to it.
Many childrens' dance studios use this piece of music for dance performances .
The group of students may wish to perform the movement routines that they
choreograph for another classroocm. Patterns for simple costumes foliow the
activity.

These particular sugggestions for movements for Carnivzl of the Animals are
from the book Target on Music by Adler {1982). This rublication was funded
through the National Committee, Arts for the Handicapped and the activities
are based on Ms, Adler's experience with a variety of handicapped
populations,
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Start all the sessions by showing pictures of the different animals that
you are going to imitate and talk about.

(1) "Royal March of the Lion® As the students strut or walk, they can
move and mimic the lion’s mouths opening and closing by raising and
lowering their arms and/or hands when they hear the "roaring sounds®,

(2)  “"Hens and Chickens® Students make pecking movements using their
hands and arms, walk with hands behind their backs, extend necks, move
heads up and down in jerky manner.

(3)  "Wild Donkeys™ Students mimic the fast piano playing and move
randomly about the room, as a horse might move.

(4) “Tortoise® Students are on knees, in small balls and moving very
slowy. They may wish to stuff the back of their shirts with pillows to
create a "shell™. The turtles occassionally stick their heads out of their
shells.

(5) “Elephant” Students move very delibrately and slowly, stepping hard
on accents. Trey clasp hands as a "trunk".

(6) "kangaroo™ Student would use quick, hopping movements.

(7) »Aquarium® The students "swim" on the floor or at low levels in any
direction, when the music changes, they open their mouth for food which is
floating on top of the ‘water.

{8) “"Aviary" This is one of the longest peices and was designed to
imitate all! kinds of birds fluting, fluttering and chirping at once.
Movements should be quick and random, with arms extended out at sides.

(9) "Fossils® This part was left out in Target on Music, but one of the
cleverest uses of this piece the author has seen is having students carry
pi.ces of foam shaped 1ike large bones at d.fferent levels so that visually
it creates a dinasoar. The students walk very slowly.

Aim for AWARENESS LEVEL: The student will tolerate a .imple mask or
headpiece placed on head; will allow staff member to manipulate him thrcugh
simple movement. **It is difficult to include this level of performance 1n
this aspect of choreography.

Aim for IMITATION LEVEL: The student will duplicate a series of movements
demonstrated t staff; will start and stop movement given verbal and
physical promp .

Aim for SELF-INITIATION LEVEL: The student will use suggested movements
and perform an original sequence to music; will start and stop movement on
musical cue.

Expansions/modifications: There are similar pieces of classical music that
tend themselves to this type of activity. The teacher will want to look
for pieces that encourage listening and that cue students to change
movements as the themes change in the musical selection. An excellent
selection to try during the Christmas season is the Nutcracker Suite by
Tchaitkovsky. Durinrg the March section, have the stude~ts move arms up and
down during the first theme (or move around the room !th unbent limbs).
I€ the students have difficulty moving armms without bending them, put
cylinders over their elbows and ask them to move arms up and down. Then,
have the students change to wriggling fingers within the second melody for
the mice is heard. There are many ways this musical piece can be used,
with the "dance of the Sugar Pl'm fairy” and the section with the various
dances from around the world. staff can consult Target on Music for
further suggestions.
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ngsts:gstume suggestions are from Act It Qut! by Molyneux and Gardner

The Lion could be either tha paper bag or folding mask costume.

Lisa

1. Cut the bottom of the bag as
shown.

2. Draw a llon’s face on a large sheet

* of gold tagboard or construction
paper. Cut out.

3. Cut out strips of construction paper
in different shades of goid and
yellow. They can be different
lengths.

4. Paste all around the lion's face.
Curl some 2nd overlap!

S. Cut and paste paper eyebrows,

, eyes, snout and mouth.

6. Paste the face to the top of the bag
as shown.

7. Tape a bunch of long yellow paper
steips or yeilow yarn together. Tape
to the back of the bag for a tail.

8. Color the bag yellow or paste
lengths of gold yam or paper strips
all over It. Curll

1

make the mane as
thick $ curly as vou like !
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A variation for the lion or horse would be to pin a braided yara tail on
the student and make a mane out of rug yarn glued to a heac band.

Suggestions for the hens and birds follow, stong with general instructions
and patterns for folded peper masks. The paper masks could be used to make

costumes for the various fish parts., A dinosaur costume is included
staff may wish to use for the fossil part, that

Hen

1. Draw and cut out a shape simliar to
the one shown. (Ise white tagboard.

2. Cut and peste psper eyes and
eyebrows.

3. At the top of the head, glue curled
strips of white paper. Or, glue tuffs
of white yarn (unbrald it).

4. Fold s piece of red construction
peper (9"x12"). Draw and cut a
triangle.

5. Cut and glue two paper nostrils to
the top flap.

6. Glue the bottom of the triangle to
the hen's face for a

7. Glue the face to the top of the tag.

8. Cut and paste small folded triangles
for feathers. Glue the bottom sides
of the triangles, Or, you can glue

real feathers If available!

Rooster

1. Follow the directions for the hen
but add a comb and wattle! Fold
two pleces of red construction
paper (9"'x12"). Draw each shape
and cut out.

2. Glue the comb halves together for
strength. Fold the end In about 2°,
Glue this end to the top of the bag.

3. Fold the wattle end I about 2".

Glue to bag.
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construction paper (18"'x5/2""}

scissors

an exacto knife

a pencil

materials for eyes, whiskers, eyebrows,
teeth and hair such as feathers, straw,
cotton, crayons, glitter, etc.

string

pattems

1. Cut out the pattern.

2. Fold the paper or tagboard In half.

3. Set the pr**ern (center line) on the
fold. Trace. Extend the Iines from
the end to make side straps.

4. Cut out,

5. Open the mask and decorate:

BUG: Staple pipe clieaners to the
top of the mask above the eye
holes. Make up your own design:
black spots on a red paper mask for
a lady bug, black spots on a yellow
paper mask for a bee, etc.

CAT: Glue on paper strip or straw
whiskers. Glue on a pink felt nose.

FAIRY: Decorate with glitter and
colored metallic cording.

ANIMAL: Glue feathers. Color
white circles around eyes. Glue
paper strip or straw whiskers. Glue
paper eyelashes. Cover with furry
material.

. Punch a hole in each side of the
mask and tie strings.
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Dinosaur Body

1. Draw pointed lines on sheets of
green construction paper.

2. Cut out.

3. Glue . vag. Start at the bottom
and overlap rows.

4. Make » tall and attach it to the
back of the bag before giving the
paper splkes.

*Use this idea for & suit of armorl!

Owl

1. Draw &n ow! shape <n 8 large sheet
of brown tagboard or construction
paper.

2. Cut and glue paper eyes and mouth
(incluae fringed eyebrows).

3. Fold a 9°x12’ sheet of light brown
construction paper In halt. Draw @
triangle. Cut out. Glue to the face
Jor 8 three-dimensional nose by glu-
ing the bottom flap as sho" n.

4. Glue the face to the bag.

5. Collect chocolate wrappers or cups.
Glue the flat side to the bag. Cover
the bag with these ‘‘feathers!”

Cove.- bar

with 3h¢.>¢'
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COMPONENT TWO CONTENT AREA: ELEMENTS OF FORM

The use of variety, contrast and repetition of movement are impor tant
elements of crextive expression. These elements, when choreographed

in a sequence of movements that have a beginning, mdile and end, result
in an original uance. The activities designed to stress elements of form
are of the most benefit to those students who are performing at the IMI-
TATION and SELF-INITIATION level.

Only two activities are described for this content area. Many of the
activities described in the Creative Movement Teaching Unit and in the
Creative Expression- Improvisation section can be used to highlight the
concepts of elements of form. Teachers should review these sections and
chose activities that provide experiences in these areac<:

Variety and contrast: Movements at various spatial leve.s {high
and low); movements in different directions
and extensions (forwards, backwards, side-
ways, out from body, in toward body); time
ard effort (fast/slow, start/stop); movements
with various body parts.

Repeatable movement Combining movements that reflect variety aud
patterns~ contrast in a repeated movement sequence

THE LOUD ANv SOFT GAME

Activity: The teacher will need to find a recording of Haydn's "Surprisa
Sywphony. This activity will acquaint the students with the concept of
loud and soft 1n a musical selection, and introduces the idea of “contrast"
in a musical/movement activity. The teacher should use the second movement
of the "Surprise Symphony”. Have the students listen to it first. Tnen
have them move around quietly to the music, and change their movements to
“loud” ones when the surprise comes.

Aim for AWARENESS level: The student will indicate an awareness of the
change n music by a change in facial expression and/or body position.

Am for IMITATION level: The student will duplicate the movements demonctrated
by the group leader; will wmitate dramatic play movements during poem.

Aim for SELF-INITIATION level: The student will perform movements indicating
the 1dea of "quiet"; will perform an orginal movement in response to the cue
of “Joud"; will perform dramatic play movements during poem.

Expansions/modifications: The teacher may wish to use the following poem with
younger students while they ar> listening to the music:

Papa Haydn's gone to sleep (students pretend to sleep)
Told the kids "Don't make a peep" (Students pretend to scold children
by point. their fingers at peer)
But they were such naughty boys (shake iead, make naughty facial expression)
Came and made a LOT OF NOISE (VERY LOUD NOISE).
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The teacher should recite the puem 1n a whispery voice unt1] (s)he comes
to the "lot of roise” part and then use a GREAT BIG VDICE.

(adapted from The Great Bic Book of Rhythm by J. Waissman)

SOUNDS OF THE STICKS

Activity: This is an activity that uses rhythm sticks or Jumm1 sticks and
teaches the basic concept of Joud and soft. The students nave probahly beer
making Joud and soft noises all of their lives, but do rot yet understand the
concept. The group should sit in a circle with the teacher in the center of
the group. Each of the students should have a stick. Demonstrate the activity
this way: hit the stick loudly three times on the floor saying "LOUD, LOUD,
LOUD"as you hit the stick. next, hit the stick softly on the floor saying,
"soft, soft, soft” as you do so. Repeat this as many times as necessary to
demonstrate the concept. Then have the group tap out the patterns as tpe
teacher models the sound patterns. Alternate the patterns after a while (three
louds, then three louds...three softs, three softs again). Students at the
SELF-INTIATION Jevel can come to the center of the group and lead the students
in patterns. Although this isn't exactly a movement exercise, it is a good

activity to demonstra*e contrast and to assist the students in creating repeatable
patterrs.

"im for AWARENESS LEVEL: The student will indicate an awaruness of a change
tn rhythm by a change in facial expression and/or body position; will allow
a staff member to physically guide him through tapping activity.

Aim for IHITATION LEVEL: The student will ¢uplicate the patterns tapped by
the group leader. '

Aim for SELF-INITATION C©VEL: The scudent will duplicate the patterns tapped
by the group leader, wiil Jead group in tapping activity using elements of
lToud and soft; will create a repeatable rhythm pattern.

Expansions/modifications: The staff can vary this game by changing the object
producing the sounds {use tone blocks, wooden spoons, a drum and drumsticks, etc)
and by changing the surface that 1s being hit-chairs, blackboard, tin pot, etc.

(Adapted from The Great Big Book of Rhythm by J. Weissman)
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COMPONENT THO CONTENT AREA: PERFORMANCE

This content area is somewhat inherent in all the components of the
dance/movement framework. Component One has, as an optional culmnating
activity, a short performance highlighting some of the activities from

the Creative Movement Curricilum. The Dance: Cultural and Heritage
Component has been written in a format of an all school performance. In
this particular component area, the focus of performance 15 to provide

a culminating activity where the students would create an original dance
using the experiences gained from participating in the previous component
activities. The use of various stimuli in the improvisation content

will have cued students to move creatively in response to the presentation
of these props. The basic steps of choreography presented (creating a
repeatable movement pattern, learning to start and stop movement) will
have given students experience in moving througn a “dance routine". The
concepts of elements of form stress using movements that contrast in levels,
extensions, force and direction. The use of these concepts 1n unigue
movement routines make up the assence of dance.

Trainable mentally impaired students who have been 1nvolved in the Michigan

Dance Association's Pilot Program for the Handicapped (Torrant Center,

Jackson Intermediate School District) have been able to create their own

dances and perform them to classrooms within the school. This has been

very difficult to achieve with students functioning in the severely and

profoundly handicapped range. The performance activities in this resource

mar.ual are therefore "pre-arranged" by the staff. It is desirable that
instructional staff encourage students to attempt to sequence their own

dance routines, but the 1imitations and frustrations of this must te acknowledged.

The basis for the content objective found 1n the dance/mcvemeit framework
is that the students would show dance movements in some classroom or other
appropriate environment. The activities that follow have been designed to
capitalize on the current "dance-exercise" movement. .hese activities use
a sequence of movements to a popular song and are tnen worked into a dance
routine for performance. It is not the intention of these activities to
teach new movements, but to provide the opportunity for students to use
what they already know 1n a normalizing, performance experience.

Staff who iniend to choreograph simliar routines should follows thcse
simple steps.

(1) Select a current popular song.

(2) Observe the students closely during the dance/movement sessions
and during adaptive physical education. List all the gross motor
movements that they can do 1ndependently.

(3) Listen to the song selection, and put these movements into a
sequence.

The three selections included here are presented 1n an order that has a
degree of difficult,. "Eye of the Tiger" is the easiest, and "America"
the most difficult. wunce the students learn the sequence, the teacher
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can make a video tape of herself doing the exercise routine. The
students can then watch "T.V" and do the exercise to music. It may
be desirable to videotape the students performing as well.

DANCE EXERCISES

Aim for AWARENESS LEVEL: This performance activity is not appropriate
for students performing at t:is level. The teacher who has students

at the AWARENESS level should consult the teaching guide that corresponds
to component three.

Aim for IMITATION LEVEL: The student will duplicate the movements that
are demonstrated by the teacher.

Aim for SELF-INITIATION LEVEL: The student will perform sequenced movement
routine; will perform movements upon verbal directive of teacher; will
model appropriate movements for peers.

M. sic Exercise: “IHE EYE (P THE TIGER" (Surviver)

Moverents and Skills Stressed: “Punching” arm cut in fromt of body with hand 1in
fisted position (alternating); clapping hands; walking forward and backward;
point to eyes; junping in place; tap thighs; raise arm up and down (altematang).

Set-Up: All students are lined up side by side.

Secuence of Movements:

ra

1. During first musical bars - make "punches", alternating arms, on the dnum
accents.

2. Tap thighs during the next bar,

3. Jump on drum beat.

4. Repeat #2 and #3 for next bar.

S. Using the "singing” as a cue - walk forward and backward {rhythmically)
during the next two bars.

6. Stand in place - point to "eyes” on cue "eye of the tiger”.

7. Raise arms up and lower, alternating.

8. Repeat #6 on "eye of the tiger".

9. Clap hands 3 tames.

10. t #5.

", RepeaRepeat 46, #7, 48, and #9.

12. Repeat #5.

13. Repeat #6, 47, and #8.

14. Repeat #1.

If you are going - perform this for a group, let the students wear T-sharts,
shorts, tenms shas and boxing gloves as a costume. The boxing gloves can
most likely be borvowed from an area high. Ths is a gocd actavaty to teach
students before a big "boxang” event - such as the Hearns vs. Hagler fight.
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Music Exercise: “FLASHDANCE . . . WHAT A FFELDGHI®

Movements and Skills Stressed: Identification cf major and munor body parts,
tapping, clapping with hands, walking forward and backward, noving arms up and
down, jumping an place.

Set-Up: All students are 1ined up side by side.

Sequence-of Moverents:

1. Begin in a standing position.

2. Bend down and touch toes. Move hands up legs and rest on knees.

3. Hold ams in front of body. Move up and touch head.

4. Tap ears, then tap eyes.

5. Hug body wath arms.

6. Place hands on haps. Move right arm up four times, as if punching air.
Repeat with other amm. Do th:is movement twice.

7. Hold hands with person next to you. Walk forward and then return to
spot walking backward. Repeat.

8. Bend down, tap thd following body parts that are called out: toes,
knees, thaghs, shoulders.

9. Tap ears, then tap eyes.

10. Hug body wath amms.

11. Repeat Step 6.

12. Repeat Step 7.

13. Juw; in place and clap on the beat.

14. Repeat Step 6.

15. Repeat Step 7.

Thas can be adapted to wheelchair students by sinply elimnating Step 7 and
the jump 1n Step 13. Students in wheelchairs may be pushed in a forward and
backward manner instead of doing a walking step.

Misic Exercise: *NMERICA®  {(Neil Diamond)

Movements and Skills Stressed: Clapping hands, holdirng partner's hard, grasping
an object, walking back and fortl, jumping in place, raise and lower one arm
(alternating), raise and lower both arms together.

Set-Up: This dance exercise 1S done in a circle format. The teacher may wish
to mark the student's place wath a red, white or blue star, covered with clear
. contact paper. A tether ball pole or simlar
* b3 appa. atus 15 placed in the middle. Attach
- X streaners of crepe paper (red, white and
blue) to the pole. There should be two
x streamers per studert, and the color should
* X correspond to the color on the student's
A% star spot. The students start the exercise
7‘ on the star, with the streamcrs lying at the
X base of the pole.
K

* « ¥
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Sequence of Movements:

hands during the first three musical bars.

cue "for", walk forward to the muddle of the circle.

cue “without a home", walk backward to original spot.

cue "ot without . . .", walk forvard to mddle of circle.
ise arm up high on star.

free”, raise up other amm.

arms”up and down, as if “flyirg".

", grab next person’s hards.

side.
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arms, palms outward, in front of chest (cue "grace).
arms, slightly above head (cue "freedom®).
head {cue "freedom”).

L
. E5E
sEol
§§§§5§§
il

¢ Students should raise streamers high and shake them.
repeat an each cue word.

ing “pledge of allegiance®, students, still holding streamers, cross hands
to sign "Love".

“today®, hold arms up high, shake streamers.

“teday”, jump in place holding streamers till end of sorg.
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ideal’v, the teaching staff should present activities from the Creative
Expression teaching unit following student participation in the Creative
Movement Teaching Unit (Component One). This will have provided students
with many opportunities to learn "how to learn* in a group teaching
structure and to understand the routine of the type of instruction that
they receive during movement experiences. The basic movement pattersns and
concepts learned in creative movement are the base of knowledge of what 1s
to be creatively applied in this component teaching unit.

A quick review of the component contents of this second cumponent area of
the dance/movement tramework will show how the creative expression teaching
unit covered many o, the key concepts taken from the California curriculum.
The overali purpose of this component area is to attempt to develop the
student's ability to express perceptions, feelings, images and thoughts
through dance movements. This requires that the individual understand what
types of movements and concepts comprise the very essence of dance. Teach-
ing these rather abstract concepts to the severely and profoundly
handicapped student necessitated the translation of the abstract into
concrete activities. The idea of improvisation was taught through the use
of props with sensory qualities (visual, tactile, auditory) and with enough
flexibility so dramatic play could be introduced. The basic teaching
method was still demonstration, but the activities were structured 1n such
a wWay as to encourage spontaneous and creative expressions of movement.

The art of choreography provided students with the structure to 1j0k at
movement as a pattern that can be "started and stopped". This basic under-
standing helps the severely and profoundly handicapped individual to
understand that dance is « series of movements that has a beginning, a
middie, and an end. Introducing elements of form to movement in the use of
variety, contrast and repetition gives the stydents the tools to create an
interesting sequence of mcvements that can be shown to 2 group of peers.
The inclusion of “Carnival of the Animals” provides a aay to perform simple
choreographed movement natterns within the context of a “performance™.

This experience will assist the student in having greater success during
the final component teaching umit, #hich 15 presented aithin the framework
of an ali-schoo! show.
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ERI

RESOURCES FOR TEACHING CREATIVE EXPRESSION

There are several resources available in various media to assist teachers
who wish to implement Creative Expression Teaching Umits within their
classrooms, Some of the most appropriate to the severely and profoundly
handicapped follow:

800KS
ARTSPLAY (Burton & Kuroda)
This has some good activities for creative movement experiences

dealing with fmprovisation, One of the best aspects of this book is it
comes with a record of music to correspond with the activities.

DANCE WITHIN: A Teaching Curriculum for the Handicapped.
lPesetsEy. S and Burack, S.)

This curriculum has afne jessons of dance based on the authors
experience in a pflot project teaching dance to THI students, Activities
are divided into 2 formats: dfscovering & exploring.

THE GREAT B1G BOOK OF RHYTHM (Jackie Weismann)

Ms. Weismann's book has a weaith of activities that can be adapted to
teach rhythm and expressive concepts to handicapped students.

CREATIVE MOVEMENT FOR SPECIAL EDUCATORS (S. Xahaska)

The author has arranged movement activities to fit a seasotal, unit
teaching plan. The activities are geared to EMI/THI.

TEACHING MOVEMENT AND DANCE (derkort, P.)

This curriculum out of the HIGH-SCOPE foundation uses a sequential
approach to rhythmic movement. It also has a fabulous collection of the
folk dance instructions that can be adapted.

RECOROS :
Hap Palmer Pretend
The feel of Music
Movin®
Creative Movement & Rhythmi~ Exploration
Georgeana Stewart Music for Creative Movement
Aerobics USA
A Thrailer for Xids
Aalk Like the Aminals
£11a Jenkins Play Your Instruments and Make a pretty Sound

o7
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FILM MEDIA

AND SO THEY MOVE
{16mm, color, sound, 17 min.)

Content: Excellent film on movement education with physically handicapped
elementary school children. Many practical and meaningful activities on
fundamental movement experiences are presented with accompanying theoreti-
cal narration on the value of the activities.

Suggested Use: Helpful to physical education teachers and special
educators.

Available from: Michigan State Umiversity, fast tansing, Michigan 48823,

CREATIVE ART CREATIVE MOVEMENT - AN INTEGRATED APPROACH
(1/2 inch or 3/4 \nch videotape, 30 min.)

Content: A group of six trainable mentally retarded children led by
Crystal Kinda, demonstrate a variety of creative movement activities. The
classroom teacher will find many practical suggestions; some teachers may
find the studio setting too “"i1deal™. Excellent tape.

Suggested Use: Teacher training.

Available from: Crystasl Kinda, Creative Arts Department, Cantalician
Center for Learning, 3233 Main Street, Buffalo, New York 14214.

CREATIVE MOVEMENT WITH BLIND/DEAF
{videotape)

Available from: New England Regfonal lenter for Services for Deaf Blind,
175 North Beacon Street, Watertown, Massachusetts 02172.

CRYSTAL AND KEVIN

{172 nch or 378 inch videotape cassette, 30 min.)

Content: Crystal Kinda conducts a dance/movement session with a profoundly
retarded 9-year-01d boy. For brief moments, they enter each Other's world
by establishing eye contact and sharing sight, sounds and feelings.

Suggested Use: Teacher training, general audience.

Availadle from: Crystal Kinda, Creative Arts Department, Cantalician
Center for Learning, 3233 Main Street, Buffalo, Hew York 14214.

ECHOES OF CHILDHOOD
16 m color, sound, 20 min.)

Content: A documentary film of the perceptual motor gevelopmental
curriculum developed at the Bethune School :n Minneapolis. Handicapped,

retarded children learn through an integrated program of dance, movemen
art, music, drama, poetry.
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Suggested Use: Teacher training.

Available from: Chris Robson, 680 Beach Street, Suite 360, San Francisco,
California 94109.

IN TOUCH
{16 mm, black/white, sound, 25 min.)

Content: A two-part film on the use of movement in rehabilitation of
severely retarded chidren. Section I shows the training of teachers of
exceptional children in a movement class, based on the Laban principles of
dance. Section Il shows teachers applying their lesson in their work with
7 to 10-year-oids,

Suggested Use: Teacher training and general audience presentation.

Availadble From: Hew York University f1lm Library, 26 Washington Place, New
York, NY 10003.

SHOW ME
(16 mm, black/white, <0 min.)

Content: This film is designed to promote the teaching of movement and
rhythms to the mentally retarded and provides a channel through which
physical educators may introduce a program adapted to the specific npeeds of
the mentally retarded.

Suggested Use: Teacher training, special educators,

Available From: United World Films, Inc., 221 Park Avenue, South, New
York, NY 10003.

A YERY SPECIAL DANCE
15 min,

Content: A demonstration of the work of Ann Riordan, a professional dance
artist and educator, revealing the adilities of hancicapped 1ndividuals to
be creative and to cormunicate with others through dance.

Suggested Use: General and professional audiences.

Avarlable from: American Alifance for Health, Physical fducation and
Recreation, 4Yashington, 0.C.
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"I used to think that only
special people had talent

and only special people had

the need to express their
creative feelings. 1 didn't
know that anyone could dance,
that people of great differences
could communicate through move-
ment, sharing their joys and
pleasures, their anger and
frustrations. Nor did I know
that a large group of people
could dance together and fee]
as one, or that you could dance
alone and still be part of a
group.”

(from...A Time to Dance by
durma Canner
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TEACHING UNIT

COMPONENT THREE: DANCE HERITAGE: HISTORICAL AND CULTURAL

This final teaching unit in the dance/movement curriculum provides an
opportunity for teachers to present structured "dance® lessons in three
areas: (1) folk dance, (2) square dance, and (3) contemporary dance.
Students who had a great deal of difficulty during the creative expression
unit may find this unit more successful, as the activities and dances are
very structured and more conducive to prograsmed 'earning and task
analysis. The lessons are presented in the format of an 211-school
performance. Each lesson focuses on one particular dance, and offers
suggestions for students at the three performance levels (awareness,
imitation, and self-initiation). A brief history of the dance is provided
for the teaching staff, along with ideas for costumes. Kast of the dances
have been modified so the severely and profoundly handicapped can perform
them with limited assistance. The modifications are based on the author's
experience assisting F.A.R. Conservatory for Therapeutic and Performing
Arts in the dance program under the direction of teacher Kathy Boycc. The
classroom teacher may use the unit to teach a vear's proqram of dance
lessons to a particular group of students or (s)he may have each class in
the school select a dance to learn and perform in an all-school program.

An all-school performance allows students to participate as a spectator of
dance as well as show their mastery of simple dance patterns and the
enjoyment of simple steps. The experience of being part of this type of
program will teach valuable social skills to students. It 1s a “normal"
part of the school experience for most students. What 1s particularly
gratifying for severely and profoundly handicapped individuals is that
dance performance is often an area vhere their handicap is not a great
disability. This can be an incredible boost to the student's self-esteem.
The author has also found that parents and staff are pleasantiy surprised
at how capable the students are, and that the students gain a bit more
respect as “able” individuals. Additionally, many severely and profoundly
handicapped students are taught skills in a one-to-one teaching situation
and have not had a lot of experience in large group situations. All the
dance activities in all the teaching units have provided experiences for
the students to learn how to be a member of a group. For each of us, part
of our 1dentity as a human being comes from our involvement in a group,
whether in families, in the classroom, in the community, in a group living
situation. A sense of belonging and connectedness to others 1s ar integral
part of our feelings of security and 1dentity (Samuelson,1980). The school
performance is an opportunity to showcase this sense of being part of
something important.

The dances selected in this teaching unit support the component contents
1dentyfied 1n the Califorma dance/movement framework. There are a variety
of tempos, beats, patterns and other factors of rhythm. The students

have an opportunit to learn steps and dress in costumes from several
cultures. Additionally, American and contemporary dances are included. An
attempt was made to include some dances that sheel-chair b .nd students
could participate 1n.
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The 1ndyvidual Zance activitias presented in a program format are followed
by examples of how portions of a uance curriculum have been integrateg
Into a center-dased program for severs’y and profoundiy hanu1capped
students, and a group home, Organize by a teacher for the speech and
language 1mpaired, the members of the Moses Field Dance Company used dance
activities to work on language, cognitive, affective and gross motor
objectives. The "Hoedowners" have used square dancing as a large part of
their social-leisure program.
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WE ARE THE WORLD: HISTORY AND CULTURE It CANCE

Dance/Activity: Introduction of progi.m, "We Are The World"

DANCE SELECTION BACKGROUND: “We Are The Wor1d” 15 a song composed by
Lionel Richie and Michael Jackson to use in a fundraiser for famine victims
in Ethiopia. A group of musicians formed a group titled USA for Africa and
recorded the song, with the proceca. going to famine relief funds.

MATERIALS NEEDED: Recording of “We Are The World", students in costumes
for other dance program selections.

PERFORMANCE LEVELS:

AHARENESS: The student will remain with group in his designated
spot; move body to rhythm of the music; will tolerate peer holding
hand,

IMITATION: The student wiil perform - —~le muvements modeled by
group leader (arm movements); will he ~4= qith reers, will
swdy self from left to right.

SELF-INITIATION: The student will demonstrate motor patterrs
learned given verbal cue from group leader.

PROCEDURE: This first selection 1s not a dance but rather a large group
activity. A1l the students who are performing the dances in the show
“*-uld be assembled in semi-circles or lines. If the students will be
~2aring costumes or using props in their dances, h~ve them use them in this
opening act. The group will be performing three b..ic movements: !)
extending arms outward from body in a circular fashion on the cue "we are
the wor1d", (2) extending arms outward, hands up toward sx, on "lets keep
giving", and (3) holding hands with peer, moving body side to side wiring
the chorus.

ADAPTATIONS: You mav vish to have student (or staff member) sign many of
the key concepts < the song while 1t 1s playing and the students are
serforming. Have an audience sing/sign along and provide words to the
song. Program computer assisted voice output aids with one or two of the
key phrases so students in the audience may also be a real part of the
program, have 3 picture card hHoard with "give", "children", "world" that

students can point to during the zong.

Dance Activity: Greek Zorba Dance (Misiriou)

DANCE SELECTION BACKGROUND: Greek folk dances may bLe divided into two main
categories: (1) local dances which are danced by people who live in
certain districts of Greece, and (2) the Panhellenic dances, those which
are dancd by all Greeks. The dance selected 1s one of the most popular.
Most GSreek dances are performed in lines or circles, without partners.
Another popular Greek dance 1s the Sirtaki-Theodorakis. The variation of
the "Zorba Dance" was taken from Folk Dancing by Jensen and Jensen.
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MATERIALS NEEDED: Record titled "Folk Dance Fur" Band 8: Greek Zorba
Cance, additional selection of Greek music; for costumes, boys can wear
dark pants, white shirts with a bright sash at the waist, girls can wear a
bright colored skirt, white blouse and black sash at the waist.

PERFORMANCE LEVELS:

AWARENESS:* The student w11l hold hand with peer at a high level;
will move body 1n direction of the group mo.ement,

IMITATION: The student will hold hands with peer at a high jevel;
will step to the right or left given physical prompt; will step
forward and backward; will maintain personal space within the
group format,

SELF-INITIATION: The student wil? hold hands with peers at high
level; will move feet in left and -ght direction upon verbal
cue; will step forward and backwaro, will move teet in front/
back of other parts.

*Staff should be aware that students functioning at an awareness level
of performance will not perform many movemer.ts during a dance
selection. Staff should try to limit the number of these
students fn performance dance groups to two or %hree.

PR0CEDURE: This dance 1s done to music with four counts. There are two
formations that staff teaching the dance can use. Cne 1s done 1n a circle
formation and the other 1n a line formation. Again, as with the creative
movement activities, the teaching staff may wish to make a masking tape
circle or 1ine to use as a boundary for the dancers. Ths adapted variation
of the dance involves moving to the right and left and stepping forward and
backward while holding hands at high levels. Dancers may wish to wear
colorful ribbons on their ankles and wrist to indicate right and left.

{For exampie, red couid be right and green left, and staff could cail out
colors to indicate directions i1nstead of directions. Sometimes this is
helpful, sometimes 1t makes no difference, L Just depends on the group.}
The dance is performed as follows:

Measure Count Steps
1-2 8 No movement, just joir hands at high

tevel and bend knees, tryi~g to keep
beat with music.

3 1 Step to right with right foot.
2 Point left foot (*oe) forward.
3 Step left foot behind right foot,
moving to the right,
4 Step to right with right foot.
4 4 Same as first measure
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Step to the left with left foot.
Point right foot (toe) forward.
Step right foot behind left foot,
stepping to the left.

4 Step to the left with left foot.

[

6 L) Same as first measure.

Step forward w.th rignt foot.
Bring left foot t. right foot.
Step forward with left foot.
Bring right foot to left foot *

£ WA e

o]
o

Same as first mea yre.

Step backward with right foot.
8ring left foot back t7 right foot.
Step backward with left foot.

Bring right foot to left foot.*

R VRS Y

10-11

(o]

Seme as 1-2 and then repeat the
sequence.

*It 1sn‘t impera 1ve that the dancers move their feel in the specific
right/left pattern, as long as they alternate their feet in the two steps
backward and forward.

Dance Activity: The Maxican Hat Dance {Jarabe Tapatio)

OANCE SELECTION BACKGROUND: The Mexican Hat Dance 15 a nationai dance and
has a specific costume that yoes with 1t. Details of the national costume
can be found in Folk Dancing by Jensen and Jensen. The costume suggestions
that follow have been taken from that source. This wance can be done 1n a
large group, or with a partrer, and two variations 4111 follow.

MATERIALS NEEDED: The girls must be in any bright color {pink, blue,
orange, yellow, black or white) with ribbons that contrast to the material.
Ski-ts can be made of cctton or taffeta, and should be at least a circle
and a ha'f. Usually a white slip {s worn underneath. Hair 15 done in
brards, with colorful bows at the beginning and ending of the braid. Heavy
Jewelry 15 an important part of the costume: braclets, earrings and
necklaces. The boys costume can be made by hand stitching white or silver
braid down the s+des of dark pants, and stitching some gold ornamental
braiv on a white shirt. Of course, the Mexican hats are worn. These can
usually be purchased inexpensively at Toys R Us, or students could make
their own out 0¢ paper maiche. The grcup wiil need to make a very large
and colorful paper maiche hat to place in the center of the circle to dance
around. The teacner will al1so need the record "Fclk D.ace Fun": Band 2
(either the vocal and i1nstrumental or the instrumental version) of the
“Mexican Hat Dance'.
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PERFORYMANCE LEVE S~

AWARENESS: The student will stand 1n designzted spot, will move in
circular direction while holding hands with peer.

IM.7ATION: The student #11) clap hands given verbal and physical
prompt, will hold hands wi1th peers upon verbal directive, wil) move
10 3 circular fashion; wili start and stop movement upon direction.

(Students performing at these two levels shouid do the first variatior of
the dance.)

IMITATION: The student w11 clap hands 5iven verbal and visual
cves, will 1iny arms with partner, will move with gartner 1n
circular direction.

SELF-INITIATION: The student will iick feet outward from body
given vicual cue, will o137 hands upon auditory cue, will Yink
arms with partrer, will move with parlaer 1n a circular direction;
will start and stop movement or auditory cue.

(Students per€orming at these two ievels should do the second variation of
the darce.)

PROCIDUYRE:

Yariation One:

This dance 15 dont v1th all students in a large circle Surrounding the
large paper maiche hat. You ma3s wish to have colorful x's to indicate
where tne students should stand. The students will stand with their hands
on their hips and clep their hands when they hear the world "end clep with
their hands, one, two* along with the claps in the record. When the
vocalist sings "and we'll all dance the Mexican Hat dance" the g:_.up should
join hands and circle left, moving around tne hat unti) they return to
their spots. The group repeats the first part of clapping, and then moves
to the right when the second opportunity to circle around the hat cimes up.

Yariation Two:

This dance is also done i1n a circle formation, but the students will be
paired with a partner and will do the dance in their same spot. The
teacher may still wish to use “he x's to mark the home spot for the
dancers. The students shosld be on their home sput. facing their partners.
hands on hips, when the music begins. Ideally, {his dance 1s done i1n 3/4
beats, and the students shouid tap each heel alternately forward on each
measure, and then clap hands twice. As ar :«ample, with the first measure
of the song, the steps should be:

Beat Step

Right foot/heel outward

Right foot back to home pos'tion {next to left)
Left foot/heel outward

Left foot back to home pos*tion; clap hands twice.

ot B

(After several months practicing, the severely and ;rofoundly handicapped
students at the FAR Conservatoery DID learn how to do this.)
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If tiis appears to be much too difficult for the group, sinply have them
stand in home position, facing their partner, hands on hips, and clap or
cue. When the vocalists sings, "and we'il all do the Mexican Hat dance”,
the furtners will 1ink arms and move 1n a circuler direction until the
temno of the music changes. They then face each atner, anu repeat the
clapping steps, then repeating the circle.

For both variations, the staff may wish tc record three selections of thhs
same song as to allow tne students ample time to dance. This can be
recorded on a cassette tape and played during th performance.

Dance Activaty: German Clapping Dance

DANCE SELECTION BACKGROUND: Many of the German folk dances 1nvolved some
kind of clapping or coordinated arm movements. One popular folk dance, the
D'Fammerchiedsh’sellin, was once a dance for men oniy, and 1t's name means
the "blacksmith’s apprentice”. It consists mainly of intricate clapgny arm
movements. The German Clapping Dance, of which this activity 1s a
variation, was designed Yy Georgina Stewart to capiure the essence of
German dances in a simple dance for children.

MATERIALS NEEDED: Record titled "Folk Dance fun”, R2nd Four: i1nstrumental
and vocal selection; costumes for dancers: girl, can wear 3 colorful print
skirt with a white apron, a white Slouse with 2 black vest {the dress 1s
cormonly called a dirndl) and white knee socks. The b0,s5 can wear white
shirts, shorts with suspenders, and knee socks. 7The boys ma, also wear zn
Alpine hat with a large feather.

PERFORMANCE LEVEL™:

AWARENESS: The student will walk forward given a physical prompt;
will attempt to clap hands; will move n a circular direction given
physical prompt; will stand 1n designated space.

IMITATI™N:  The student will walk forward given verbal and visual
cue; wili hold hands with peer; will move in a circular directicr
given verbal and visual cue; will slap thighs and clap hands given
visual cue; will imitate arm movements medeled by group leader
(shake hands, wave, extend arms outward).

(Students performing at these two levels should perfors the first
variation of the dance.)

IMITATIOR: Seme objectiv . as stated above and including student
will link arms with partner and move with partner 1n a circular
direction,

SELF-INITIATION: The student will slap thighs and clap hands
given cue; will link arms with partner and move with partner 1n
circular dirction; w11l use auditory cues from music to direct

movem2nts; will use group jeader as -.2e} for performing specific
movements,

.80,

88
ERIC

Aruitoxt provided by Eic:




PROCEDURE

Variation One:

Have the students in two egual lines, facing each other for the start of
the dance. Tre lines should be about, six feet apart. As the so - begins
ard when you hear “Find a partner . . .”, have the students take ree
steps forward and stop. Shake the pcrson's hand facing you as you hear
"will you dance with me today"™. Stand in the lines and get ready tc do the
clapping. You may wish to try to have the students slap their thighs twice
and then clap. Ideally, the pattern for the slapping/clapping 1s: Slap
thighs twice, clap six; slip thighs twice, clap four, slap thighs twice,
clap six; slap thighs twice, clap four. Encourage any c'apping wi.h this
first variation of the dance. Move three steps backward, grab harJds, and
move in a circule- direction. Continue movirng in a circle during the two
musi1cal stanzas. At the end of the second musical stanza, the group ieader
should break the circle and move the group 1nto one long line facing the
audience. When the vocalist sings "Thank you for the dance . . .”, have
the students wave hands goodbye. As the singer ends the song, have the
dancers extend tneir arms outsard toward the audience ("Won't you do it

one last time with m2?"). Repeat the clappin;, sequence.

Yariation Two:

This da. e 1s done with the students 211 1n a lise. There should be an
even number of students so they can all ark with 2 partner. As the Sung
sings "find a partner™, the Z-~cers should turn to their cesignated partner
and shake their hands when the words state "w1ll you dance along with me
today?"

After they shake hands, have them place their hands on their hips and got
ready for the clapping sequence. Th2 slapping/clapping sequence 15 the
same as outlined 1n variation one. ~:ter the Clapping, the partners shake
hands. When the instrumental "Alpine™ music starts, the partaers link arms
and move in a circle, stayinG on the‘r home spot. (The group leader should
be stating "turn™ during thic part.) The leader w11l indicate when the
dancers need to stop, and have them face their partner and repeat the
clapping sequence (the group leader should be statinj, “"slap, slap”, “clap,
ciap, clap, cla-, clap, clap . . . etc. while also modeling the pattern).
When the pattern 1s dore. the dancers sha'e their partners hand and turan in
a line an? should be facing the audience when the vocalist starts singing
again, Tne students wil® have their hands on their hips and > 3y side to
side. Ouring the line "Thank you for the dance . . .", they should wave
goodbye to the audience. Their arms should be extended toward the auc:.ence
when the song states "won't you do it one last time with me™. The group
then repeats the clapping/slapping sequence.
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Dance Activity: Jtalian Tarantella

DANCE SELECTION BACKGROUND: Little information appeared to be available
regarding the origin of this dance. Like most italian folk dances, it 15 a
very old dance and goes bi-* to the time when, in the [talian countryside,
the opportunities for meeting and celebrating with people were rare. The
dance reflects the joy of 1ife with other people, and an invitation to
happy festivals (ICHPER, 1967).

MATERIALS NEEDED: There are several Prop: ... are used in this adapted
version of the Tarantella. First, the staff peeds (o acquire a tether-ball
pole that can serve as a kind of “Maypole®. Attach crepe paper {ribbons
ten feet long, three inches in diameter are more durable, but costly)
streamers to the pole, one for each dancer. Use the colors of the Jtalian
flag: red, green and white. Each dancer should also have a :ambourine with
ribbons {red, white, green) strung through the holes. If you do not have
enough tambourines, yse sturdy paper plates with crepe paper streamers for
the students to shake. Dancers can be dressed 1n white shirts and dark
pants and have a brightly colored sash (red/green) tied at their waist,
Girls can also wear hair ribbons. The staff will 2150 need the record
“Folk Dance Fun* Band 6: vocal and instrumentai.

PERFORMANCE LEVELS:

AWARENESS: The stucent will grasy streamer; wil, shake tambourine;
will move in a circe; will stop movement when given & prompt.

IMITATION:  The student will move streamers up and down given
visual/verbal cue; w11 tap knees on cue; will shake tambourine
at a high Jevel; will walk fastly in circular movements: will
stop and start movements given verbal cue.

SELF-INITIATION: The student will move streamers up and dnwn;
will cxtend 7ight foot/heel forwerd and bacx; will tap knees
with tambourine; «ill shake tambourine at a high level; will
attempt to skip in a circular direction; will start and step
movements upon avditory cue.

PROCEDURE :

Have the “me2y-pole” in the middle 0f the circle and the fancers placed
around the pole, with a streamer for each dancer. The staff may wish to
mark home spots with a large x. The students should Se standing so their
left side faces the streamer and their right hand 1s holding tne
tambourine. The dance is as follows.

Measure Steps
- Stand at horme spot, move ribbon/streamers up and down,

3-4 "With 2 heel ana then a toe.” Move right foot out to side,
bring 1t bacx to left fo-t at the home spot.

P
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“Tep your «nee, shake your tambourine”. The darcers wili
tap the'r knees twileé ni1th the tambourine and then shake 1t
it at ¢ migh level,

8-¢ stand 3t home spot, move ribbon/streamers up and down.

When the instrumental music starts, the group should move very fast in a
circle direction. Wh2n the vccal starts, the group should be on a home
spot, and then repeats this entire sequence. Quring the fin2l two 1yr1cal
measures, the group wails on their home spol, and then e>ds by shaving
their tambourine three times.

Jdance Activity: Hawadiian Hukilau Darce

DANCE SELECTION BACKGPOUND: Many =awarian Dances (such as hulas) cre
indicative of the tribal dances that are a part of Pdlynesian cultures.
The dances are utuaily done in a line, and the purpose of t.e dance 15 to
perform and entertair by telling a story that is a part of the 11% ang
culture of the group. Most of the emphasis 1s placed on hend aid amm
woverents. This particular dance [-ukilau) describes a fisning part, n
the islands.

MATERIALS NTEIDED: Record titled “Folk Dance Fun™; Band 5, the vocal and
instrumental version; costumes for dancers. The dancers can wear “grass
skirts® tnat are aade by stapling streaners of crepe paper onto a sash of
01d material that can then oe tied around the dancers waist. Inexpensive
1eis should be purchased 2nd worn 2round the neck. The dancers srould wear
2 type of floral headpiece: gi.en ieaf wreath fu~ boys (construction paper
leaves); tissue paper “tropical™ flowers for the girls. It 1s impor.ant to
note that this dance can be done by severely and profoundly hand,capped
Studerts who are also i1n wheelchairs, as it 1s not necessary to perform any
leg mcvements in the dance.

PERFORMANCE LEVELS:
AWARENESS: The student will move arms in direction awdy from body.
IMITATION: The student will move arms outward from body, will move
arms toward body will imitate "casting® movements; will place hands
together when arm¢ are extended.

SELF-INITIATIUN: The student will perform the movements that have
been modeled by the group leader; will use fishing prop.

PROCEOUAE :

All the dancers should be in ¢ line facing tne audience.

Lyris Movements
We're going *o the Move .he right*, pretend to pull 1n the
Hukilau « ~ . fish..g aets.
Everybody loves o Open arms very wide.
Hukilau . . .
-82.
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We throw our nets . . . Bri.g both arms overhead, cast out towards
audience.

All the ama . . Arzs extended 1n front of body, hands
swimming to me together, imitate fish moving,

Going to the Hukilau Arms apart, imitat> pulling 1n the fisming

nets.

What 2 wonderful day Cast nets out . . . arms mOVING out away
from bedy *+

Hukilau nets . . . Move ams side to side. *

Repeat all the actions listed above shen the 'yrics are repeatd.

* For nonambulatory students, omit the step to the richt.

** For self-imtiation level students, . .e them pick n, dowel prop with a
large paper fish attached to it and "cast cut® dur-rg the four lines.

When the first stanza is repeated, they can simply drop the poies and
fish and comple.z the actions.

Dance Activity: Selections from America . . . "Born in the USA"

DANCE SELECTION BACKGROUND: The folk and pop culture in the United States
has resulted 1n some long-lasting and many “fad" dances. The dances that
have been selected here include one “folk dance® and sev-ral simple dances
from the '60°s. The '60's dances were cnosen because of their very swmple
moverents, and their adaptability to wheelchair students. Staff with a
dance background, who have a talent for adaptiny some of the more popular
current dances, should by ali means do so for teaching dance in a social/
recreational context.

Each dance will be described separately and the materials will be listed
for individual routines. If teaching staff wishes to include al® the
dances in a performance, or do a separate performance highlighting the
USA, it may be desirable to have an intrcduction activity to inc'ude less
able students or all of the awareness level students. Hav? these students
place themselves on a home spct on a line facing the audieice. Their
costumes should oe red, white and blue. You could tzve tal, paper hats out
of red, white and blue construction paper for the bo s, and headbands with
silver stars (aiuminum fo11 covering cargboard cutouts) for the girls.
Play the song *Born in the USA" and have the students *old {and hopefull,
wave) flags or shake wrist bells (tied with streamers al.o}. If students
are capable, some of them could shave tambourines with rec, white and blue
streamers. This is a nice activity and provides an »~swer and a way to
involve students whose teacher always states "My kids ere too low
functioning to take part in anything".

_p4.

ERIC =

Aruitoxt provided by Eic:




Dance Activicy: "The Hoedowners" (S, ~ Dancing)

MATERIALS NEEDED: Use any square dance music that does not have calls. !n
many instances, public libraries will have records that can be loaned out,
so teaching staff can select apprenriate music without having to purchase a
lot of 1t. Also, the record album “Folk Dance Fun” kas an instrumental
version of "Pop Goes the Weasel™ that dancers can do this version of the
Virginia Reel to. Costumes for the dancers can be any country western
lo0%, with the girls wearing large, circle cotton skirts. More information
on square dancing and the severely and profoundly handicapped 1s provided
at end of this performance unit in the section titled "Dance .lubs:

How € can work 1n Schools”.

PERFORMANCE LEVELS:

AWARENESS: It will be difficult for many students at tn:s level to
participate in cnuare dancing There should probably be nc more tnan
three {out of twelve) students at this performing level 1n the square
dance g-oup, and these students shryld be paired with o more able
performing dancer. The objective for the student will de that (s)he
will allow the partner to guy”> him/her through movemerts 1ndicated
by the callers verbal directive.

IMITATION: The student w111 imitate performing the following move-
ments when given visual and verbel cue: walking forward, walking
back :ard, ¢lapping hands, linking arms with partners, walking 1n a
circle direction, holding hands with partner and rmoving to a side
direction {slide); holding hands with partner with arms exterded

at a high level,

SELF-IMITATION: The student w11l perform all the movements listed
in the imitation level upon a verhai cue.

PROCEDXRE:

This is a very basic version of the Virginia Reel, It will be very helpful
to have three teaching staff members to assist students learning this
dance. One w'll act as a caller, stating and signing the directions. The
other two will assist in the movements, especially the slide of the head
couple and the movement of the line under the bridge. It 1s best to try to
1imit this dav e to § couples (12 <tudants). The dance starts off by
having the dancers form two lines, facing each other. These are the basi-
movement steps:

Step One: Dancers stand face to face, on their home spot.

Step Two: Clap hands while standing ir place, waiting for first call.
Step Three: Three steps fcrward, clap yCur hands.

Step Four: Three steps back (to home spot), clap hands.

Step Five: Threc steps forward, clap your hands.

Step Six: Three steps back (to home spot), clap hands.

Step Seven: Walk forward to partner, link right arms.

Step Eight: Circle arm in arm, walk back to home spot.

Step Nine: Couple at the head line, join both hands, facing each other,
and "slide™ (side steps, foot to foot) down to end of .1ne
and back. Ither dancers - 4ld be on home spot clapping.
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S*ep Ten: Head coupie releases hands, leacs line tu end {fuilowir,
leader around} awa, from other liuc.

Step Eleven: Head couple meets, holds both hands, arms at a high level,
makin; an arch for dancers to go trrough.

Step Twelve: Each pair of dancers joins hands & . ,.es through the arce,
moving until they are at the home spot. The first dancers
through the arch are the new heaa couple, and the dance 1s
repeated when every dancer 15 On 3 home Spot.

These twelve steps are repeated until every couple has had a turn.

Haturally, you will need a LCNG version of music chat you can use for tue
Virginia Peel.

Dance Activity: The Monkey

MATERIALS MEEDED: Ko particular ccstumes are needed, Jnless ycu want to
give the students a particular '€0's lool. Staff may wish to use the
record "Fun Dances for Childran* by Paul Congdon for Kirbo Records. This
has instructions plus ar instrumental version of the sony “"Th2 Monke," tiwct
children can perform to. Teaching staff may prefer ta choose one of their
personal favorites from Lhe '60's to perform the dance to.

OERFORMANCE LEVELS:
AWARENESS: The student will attempt to move arms up and down.

IMITATION: The student will move arms up and down, 1in alternation,
given visual and verbdal cue.

SELF-INITIATION: The studeit will assume sta-ting hand position;
will move arms up and cown 1n alternmation, keeping beat with music,
w111 start and stop movement on cue.

PROCEBURE =

This dancc can be done by both ambulatory and wheelchair bound severel, ana
profoundly handicapped students. The steps listed belos are designed for
ambulatory students. Simply owmit standing position for the wheelchair
students.

The dance is done tc two counts.

Starting position: feet spread side by side and flat on the floor. Have
the dancers slightly bend their knees. Tre arms should be extenced furwars
at waist level, with the elbows slightly bent.

Count £1: Keeping the fect flat on the floor, bounce by flexinj both kiees

slightly. At the sane time, 11ft the left hand and erm upwdrd while
lowering the rignt.

-26-
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Count #2: Bounce ag2in, raising tne right hand and lower'ng the left as 1f
c¢lmbing a rope. Repeat and continue . . . now you're doing the Funky
Monkeys.

The wheelchair students would swmply do the arm rovements, omitting the
knee flexing. For the performance in a show, the students may want to make
a backdrop of signs/slogans from the '60's using day-glo paint, including
peace signs, daisies, other graffitta.

Dance Activity: The runky Broadway

MATERIALS NEEDED: Same costumes and props as listed under "The Monkey".
The staff may wish to use the song "Boogaloo Dowr Broadway' with this, or
use the instrumental selection provided on the record "Fun Dances for
Chiidren" by Paul Congdon.

OERFORMANCE LEVE!IS:
AXARENESS:» The student will attempt to move arms up and down.

IMITATION: The student wiil move both arms up, then down, keeping
arms at shoulder height; will move body forward and backward.

SELF-INITIATION: The student will perform dance movements 3jiven
verbal and visual cue by teacher,

PPOCEDURE:

This dance 1s done with students standing 1n a line, 1n two lines facing
each other, or randomly placed on home spots throughout the dince floor.
it 1s done to two counts.

Starting position: Spread feet apart, shoulder width. Students should try
to keep knees straight., Zibows should be bent at right anjles and raised
sideward at shoulder height. Hands are hanging down. Zend siightly
formard.

Starting Position Count #1 Count #2
87
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Count #i: Maintain starting position for th: first count.
Count #2: Xeeping the elbows at shoulder teight, raise both hands forward

and upward while leaning t>ck and bending both knees. Return to starting
position (Count #1) and cc  nue.

Dance Activity: The Swim

MATERIALS NEEDED: You may want to do costumes with girls 1n bathing suits,
or have students in tee-shirts and jeans, or colorful print shirts and
shorts. They could also wear the leis from the Hawaiian dances. Songs
could be selected from any Beach Boys album, or use the original “Do the
Swim" by Bobby Freeman. This §s another dance that can be adapted to
wheelchair ysers. Just omit the standing part and the knee bends when
using the dance with these severely and profoundly handicapped students.

PERFORMANCE LEVELS:

AJARENESS: The student 11 attempt to move arms forward and
back from body.

IMITATION: The student will imitate moving arms 1n forwarC extension
from body, and back in alternation).

SELF-INITIATION: The student will move arms forward and backward in
alternation; will bend x.ee when same side arm 15 extended.

PROCEDURE:

This dance is done in he same format as described in the Funky Broadway,
and the dance 1s done in four cou .s per measure.

Starting position: Stand with feet together, with the left knee slightly
bent and the left heel sligntly raised (self-initiation level students
only). Extend left arm forward and the right arms back at shoulder level.
3end slightly at waist.

Count #i: Xeep left amm forward, bring right

arm to side in a "swimming motion". Lower il -
left heel to ground.

Zount #2: Lower left amm to si1de, bend

right knee.

Count #3: Extend right arm forward, bring

left arm back in “swimming motion*. Lower

right heel to jround.
Count, 44: Assume starting position

Qepeat the sequence and continue dancing
throught the song. .

Count 22

Starting posien Count 19
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Dance Activity: The Twist

MATERIALS NEEDED: Stuoents could wear costumes refiecting a '50's look,
although the twist was actually a dance of the early '60’s. There are many
twist records, most notably by Chubby Checker, although a good one 1s
"Twistin’ the Night Away” by Sam Cooke. Backdroos for this dance

per formance could be large circles of cardboard cut from appliance boxes
and painted to look like 45 RPM records. It is an easy prop for the
students to make themselves and place on the wall for their performance.
This 15 ancther dance that can be adapted to wheelchair users.

PERFORMANCE LEVELS:

AWARENESS: The student will attempt to move arms from side
to side.

IMITATION: The student w11l imitate moving arms from one side
of the body to the other; will bend knees slightly, will point
right foot forward.

SELF-INITIATION: The student will perform arm movements modeled
by teacher; will bend knees slightly; will point right foot
forward; will move foot in opposite direction of arm movements.

PROCEDURE :

This dance is described .for ambulatory students, and 1s described with the
footwork that should accompany the arm movements. Many severely and pro-
foundly handicapped students find 1t very difficult to do the footwork in
conjunction with the armm mcvements, so this will probably have to be

modified fo fit the needs of the particular group. Students using wheel-
chairs would do the arm movements only. This dance is done to two counts.

Starting position: The right foot is slightly forward, with the heel
resting on the floor, toe up. The left knee 1s slightly bent. Arms are at
the sides, bent at right angles (by the dancers waist) with hands (fisted)
in front of the body.

Starting Position

Count #2
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Count #1: Point the foot to the left, at the same time moving the arms and
hands to the right, keeping elbows at the sides.

Count #2: Point the foot to the right (keeping heel on the ground) while
moving the arms and hands to the left, keeping the elbows at the sides.

Repeat . . . allow the body to twist naturally. That's how you twist the
night away.

Other "old twme" dances that are relatively easy to adapt include the
"Freddie™ (do it to “I'm Telling You Now" by Gerry & The Pacemakers) and
the "Pony". Instructions for these dances can also be found on the afore-
mentioned record album “Fun Dances for Children™, availabie through Kimbo
records.

Dance Activity: South African Carriage Dance (Tant' Hessie)

DANCE SELECTION BACKGROUND: There are two types of "carriage" dances that
are included in this activity. Tant' Hessie is the easier of the two, and
the name means "Aunt Esther's White Horse". The second dance 1s titled
"Daar Kom Die Wa" (meaning "There Comes The Carriage"). Both dances are
done in a double circle, with boys and girls standing side by side, girls
on the inside of the circle. Vhe dance 1s from the nineteenth century, and
strongly reflects the British/English heritage that for so long has been a
part of South Africa {Jensen and Jensen, 1973; ICHPER, 1967). Most
collections of folk dances have published thse dances of South Africa that
are probably more a part of the white minority culture than the emerging
African independent nations. Person., desiring dances that reflect newly
formed African nations should consult more recently printed documents of
African heritage.

MATERIALS NEEDED: The costumes for the dance should reflect colors and
clothing that are native to Africa, even though this could vary from
country to country within the African nation. The teacher should select a
song from a South African music collection (Folkraft Records), somethiny
that has a 2/4 meter.

PERFORMANCE LEVELS:

AMARENESS: The student will move forward and backward when peer
1s holding hand.

IMITATION: The student will walk forward; will walk backward;
will circle around peer; will step forward with one foot; will
extend arms; will hold hands with peer.

SELF- INITIATION: The student will perform all movements listed
in mitation level given auditory cue.

PROCEDURE:  Tant' Hessie

The teaching staff may wish to outline the double circle formation and
provide students with x's to indicate their home spot. The girls will
be on the inside circle, the boys on the outside, facing each other.
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Measure Steps
1-4 Have the students standing on their home spot, holding
hands, waiting with no movement.
Part I
1-2 Walk forward four steps, while holding hands. Move

close to the circle, stepping between the dancers 1in
the opposite circle, with right shoulders adjacent. It
should look 11ke one big single circle.

3-4 Walk back, taking four steps, to the home spot.
5-3 Repeat the patterns for measures 1-4.

Part Il
1-4 Walk forward four steps, perform a do-sa-do with

partner (circle around the partner, passing right
shoulders, then left shoulders) and walk four steps
back to home spot.

5-7 Walk forward four steps, perform a see-Saw with
partner (circie around the partner passing ieft
shoulders, then right shoulders) and walk back to
home spot.*

8 Step toward partner, extend arms toward partner, and
shout "hey* (or fascimile).

1-4 Girls move four steps to the right (side steps) and
stop on new home spot, and should b: facing a new
partner.

Repeat Parts [ and II.

*If the students don’t learn the see-saw, just have them perform two
do-sa-do's.
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PROCEDURE: Daar Kom Dio wa

The teaching staff will mark out a formation of the decuble circle. This

dance has the girls and boys standing side by siue, with the qirls on the
inside of the circle. nands are held, crossed, with the 50y holding the

9irls right, ana the left hand holding the left hand.

Pl

Measure Steps

1 Take four steps forward, starting s1th the right foot.

2 Take four "springy" steps forward, 1i1ke a runn* step,
1- fting knees while stepping.

3 Repeat Measure 1.

4 Repeat Measure 2.

5-6 Boys swing their partners around clockwise.

7-8 Boys swing partners counterclockwise.

Boys step forward to new home spot and a new partner, and then repeat the
entire ance. Keep repeating until everyone has had a turn with each
partner,

Dance Activaty: “It‘s A Small, Small Worid"

DANCE SELECTION BACKGROUND: This activity was selected Lo be included in
the all school performance not because it 1s a "dance", but because 1t
provides an opportunity for a classroom of young, severely and profoundly
handicapped children to take part in all-school program. This activity 1s
done to the song selection from Disneyland in the exhibit "It's a Small,
Small Wor1d", which shows 1ittle children 1n ccstumes from all over the
world. Teaching staff have often found that the younger children have
difficulty maintaining a long enough attention span to learn a “part” or
"role", and this type of activity 1s short enough to accommodate their
special needs, yet still give them a part.
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MATERIALS NEEDED: Basically, the children are in costumes reflecting the
different countries. Staff could consult a souvenier book on the
Disneyland/disneyworld exhibits to get ideas for costuming., The children
will probably need home spots marked in a line so they have an i1dea of
vhere to walk to when they parade on stage. The staff will also need a
recording of "It's A Small, Small World" by walt Disney Records, If there
s a student in the school that has good sign language ability, (s)he may
wish to sign the phrase while the children are walking on the stage.

PERFORMANCE OBJECTIVES: The student will walk on stage to mis designated
spot; will join hands with peer during the musical selection.

PROCEDURE :

Have the 1ine marked out with an *x" for each ckild that will be walking
out in costume. While the sonj 1s playing, each child will walk to his/
her spot on the line when given a physical prompt. A staff member should
be starding on the spot the child is to walk tc in order to assist him in
stopping, holding a peers hand, and facing the audience. At the end of the
cong, the children can walk hand-in-hand off the stage.

Dance Activity: So Long, Farewell (from the Sound of Music)

DANCE SELECTION BACKGROUND: This song is meant to be a closing activaty.
The music selection is Austrian, and is from the soundtrack The Sound of
Music. The activity is not a dance.

MATERIALS NEEDED: Recording of "So Long, Farewell™. This can either be
from the original soundtrack from the Sound of Music, or the staff can use
the selection from "Folk Dance Fun": Band 9, vocal and instrumental. The
group of students that can be the focus of this activity can be wheelchair
bound students. The costumes should be Austrian, or similar to those
described in the German Clapping Dance. After the wheelchair students
perform during the first lyrics, the dancers in the school show can all
walk on stage and say goodbye 10 the audience.

PERFORMANCE LEVELS:

AWARENESS: The student will allow peers to shake his hand; will
attempt to move hands in a wave; will tolerate hat being placed
on head.

IMITATION: The student will wave amms in ;mitation of teacher,
will shake peers hand, will walk on stage given physical/verbal
prompt.

SELF-INITIATION: The student will use augmentative communication
device to say "goodbye”; will wave hands goodbye; will walk on
and off stage given cue.
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PROCEDURE 2

The first group of students, 1n wheelchai-s, are on tne stage 1n a lire.
If rossidble, have a VOZA prograrmed so the students can “say" goodbye.

Step One: During the first stanza, have the students wave goodbye
during the singing.

Step Two: During the inStrumental, have the students press the
comunicaticn device to say “goodbye®.

Step Three: Ouring the ending 1yrics, the students 3931n wave goodbye.

Record enough instrumental music ¢~ a cassette so that each group of
dancers in the show has an opportunity to walk out on stage and wave
goodbye to the audivnce. This 15 the ciosing activaty of the all-schocl
performance!
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DANCE CLYBS: HOW IT CAN WORK I% SCHOOLS AND GROUP HOMEZS

One of the component contents of the Dance Heritage section within the
"Dance/Movement Framework™ 15 that the students would gain an uynderstand-
ing that darce has a place in our culture as recreation and as a vocatwn,
and they wourd realize that dance is a part of everyday life. A prodlem
can arise when the students respond well to a dance unmit, tit have no otner
place to use these skills outside of classroom instruction.

Developing a “darce troupe® or dance club is one creative way of solving
the issue of where students can dance. Staff at the Moses Field Center for
the severely wmpaired (Detroit) have recently formed a “dance troupe”
titled the MOSES FIELD DANCE COMPANY. 7This venture was undertaken by two
support staff in the bu:lding, a teacher of the speech and language
wmpaired and an occupational therapist., Both professionals saw 1t as a
unique way to teach some needed skills: :mitation, following one-step
commands, motor control and sequencing. Once they decided to really get
the dance company off the ground, tryouts were held. Requirements for
admission were tough! _ach student had to have the ability to imtate a
gross motor movment anc follow a ore-step command, but most importantly
they needed the desire ti DANCE! Twelve severely mentally impaired
{ambulatory) students were selected for the dance troupe. Once the members
were selected, the staff at Moses Field were asked to "sponsor™ a dancer,
The sponsor donated $4.00 so the dance company could purchase silk-
screened teeshirts with the Dance Company emblem (a pair of beaten up
tennis shoes).

With costumes on the way, the dance company got to work to prepare for
their first performance, A1l the dancers were accustomed to being "solo"
performers and had little use for being part of a group. The dance company
practiced three times per week, from 2:00 - 2:30. Aithough no help was
asked for from the two “directors™, several instructional aides got caught
up in the spirit of the dance company and asked if they could come to the
practice sessions and work with the students. This resulted 1n the
practice sessions having three instructors for twelve students.

The troupe leaders selected “Eye of tne Tiger” (see Creative Expression
teaching unit) as the first dance. Arrangement: were made to have the
dance company perform at half-time of the staff basketball game which 1s
performed yearly for the students at the center. “Eye of the Tiger" had
limited movements and much repetition, but provided the necessary training
in sequencing the movements. The morning of the basketball game, dress
rehersal was scheduled. Chaos was tne order of the day. Troupe directors
Karen Agresta and Chris Kosal-Smither were apprehensive at best. Could
this crew get it together?
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H2lf-time at the basketball game, the ntroductery cue 1S g.ven to the
Moses Field Dance Company. The group straightens up, marches 1nio the Gy,
and performs a flawless routine. The applause from the staff and students
1s thunderous. One teacher, who had several students in the dance company,
delivers a2 dozen red roses to the dancers. Several ,nteresting outcomes
resulted from this first endeavor. The first was tLow "normal* the
students behaved during the dance troupe sessions. They fooled around,
singled out troupe members who weren’t “"behaving", and acted like irres-
ponsible kids during dress rehersal. Staff work ng with the dance troupe
couldn't help but notice how similar this behavior was to normal k1d5 who
work on a group performance. When the time came to go onstage, they knew
exactly what to do and how to perform. The attitude of several staff
members changed toward the performers. There were several comaents
expressing how they didn't really believe the students were capable of
performing a simple routine, and how impressed they were at their
performance. The dance troupe is still in existence at Moses Field, with
routines to "Flashdance® and "Be True To Your School™ added to the
repetoire. The Dance Company 1s a shining example of introducing a
"normalized” extra-curricular activity to the school environments of
severely and prnfoundly handicapped students.

A similiar experience happened at one group home in Oakland County.
This particular group home had six severely mentally retarded male
residents. They enrolled as a group in a dance class at the F.A.R.
Conservatory for Performing and Therapeutic Arts in Birmingham, Hicmigan.
The dance teacher, Kathleen Boyce, decided that these six men would be the
new square dance club, "The Hoedowners”, and that they could uyse the dance
skills they would acquir. by performing and hosting "Saturday Night
Socia1s” at their group home. The author was a volunteer at FAR during
this time, and was extremely skeptical of the ability of this group for
learning the seemingly complex motor patterns required of square dancing.
After a year of dance class (held for ore hour every Saturday), these youn3
men had learned how to perform the Virginia Reel, a variation cf Cotten-
Eyed Joe and were learning how to do th right hand star. The men enjoyed
this "cludb”, and had purchased western shirts, je2ans anG bandanas that ttey
wore to class. Whenever they were told they could dance “anyway you want®,
in other words, "free choice”, they always lined up in the starting
position to do the Virginia Reel. Kathy Boyce is an extremely gifted
teacher. Her approach to teaching dance to severely and profoundly
handicapped individuals §s to model the classes after the dance classes she
teaches in adult educatfon and local dance studios, but to adapt and modif,
the dance steps and movements to accom.date the abilities of whatever group
she may be working with. She taught the Hoedowners using two basic
methods. One was to adapt versions of established square dances (The
Virginia Reel, outlined in the dance activity section, 15 an example of the
adapted dances). Secondly, she taught modifications of some of the basic
fifty movements (Jensen and Jensen, 1973). Specifically, these movements
were:

Circle left or right: Join hands and circle as directed by the caller.

Walk (shuffle): Men place hands on back of hips, wusen hold ski ts
slightly outward.
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Forward an¢ cace: Forward three steps, back three steps.
Honor: Bow = courtsey to your partner.

Do-sa-do: Twe partners face each other and move forward until tney
pass right sncilders. Then each one moves to the right as they
pass back tc sack, continuing passing left shoulders as they mcve
backward int: their starting position.

Promenade: “wo dancers walk side by side i1n the promenade position
and move co.-*erclockwise unless directed otherwise. They continue
around the set unt1l they reach their home position. The promenade
has dancers »0lding right hands and left hands.

Grand right and left: In a square ¢r circle formation facing each
other join r-ght hands and move forward, passing right shoulders
{men counte~:lockwise and ladies clockwise}. £ach person then gives
a left han¢ %o the next, a right to the next and so on until each
dancer meets n1s partner and 15 then ready to follow the next call.
(Yes, skeptics, the group DiD learn to do this after a year of
lessons and MuCH prompting from the teacher and two volunteers.)

Allemande et Two dancers facing each other join left hands (right
hands for allemande right), walk around each other and move back to
starting position. This mOvement s usually performed with the
corner pe:sor, and is commonly followed by the grand right and left.

Star and Star promenade positions: The star formation may be assumed
by any *wo or more dancers, however it usually involves four, such as
the fou- ladies, the four men, the head couples or the side cou;les.
When a right-hand-<tar 1s formed, all of the dancers in the star face
clockwise, extend the right arm to the center, and form a hub by
grasping the wrist of the person in front or by reaching hand to the
center. The star rotates in the direction the dancers are facing
unless the caller directs otherwise. To form a left-hand star, the
dancers face counterclockwise and extend left hands to the center.

Brown (1979) mentions that square dancing §s a good activity to use to
teach several of the comprnent areas mentioned 1n the Dance/Movement frame-
work, but specifically in component one (multisenory integration) 1t
stresses directionality, relationships, motcr efficiency and temporal
concepts, Withir the dance heritage component, square dancing allows
students to gain an understanding of dance through learning steps and
patterns and to experience the joy of dancing as a part of a group and
forming relationships with peers through dance. Brown offers these
suggestions based on his experience of teaching square dance to severely
and profoundly handicappe? ingividuals in Texas.

(1) Choreograph or select a simple dance. ({Teachers who want to
incorporate the “Hoedowner® club into their school can use
the basic movements mentioned above as the steps within the
square dance.)
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(2) Select a singie/doudle visitation figure t pe as the, offer
continuous repitition. (Teachers may wish to obtair & book
through the public librar, on square dancing wnich nas
dragrams of many cf the figures.)

(3) Demonstrate. Over and over.
(4) Dance with each student.

{5) Select any hoe-down record, but try to select one witnout
calls, so you can use your own. A sample of what a simple
dance would be like follows:

"Gentlemen to the center; gentlemen back again,

Ladies to the mddle, go back to your friend.

Everyone turn around, now turn the other way,

Take a walk around the block and come back home to $ta,."

Other suggestions for square dancing (or any kind of folk dancing), 1s
to mark the floor with masking tape %o indicate the "home positions". Each
couple can have their own color as their home color. Also, you may wish to
have wrist Lands for each of the dancers and use colors associated with
direction words, such as red for right and green for left. There have also
been organizations that have worked out square dancing routines for persons
'n wheelchairs. One such organization is the Colorado Wheelers, and they
hive also put together a thirty-minute cassette tape that teaches staff how
to conduct a wheecChair square dance. The organization can be reached at
525 Meadowlark Drive, Lakewood, Colorado 80226.

It is just as easy for teaching staff to start a Folk Dance Clud as 1t
is to deselop a "Dance Company” or "Hoedowners". The development process
can model that of the dance company at the Moses Field Center, with
ancillary staff acting as coaches and selecting certain students to work
with. It is hoped that with this particular component of the dance/
movement framework, it will not have a "culminating” activity, as one of
the long-term objectives was that the student will somehow communicate the
desire to continue active involvement 1n dance as a spectator or as a
participant. Severely and profoundly handicapped individuals who have
taken part in the dance activities in this component section will have
built an understanding of dance through learning the dance patterns, steps
and movements of different culture and time periods. Their participation
in these activities will have allowed them to experience the rhythmic
factors in all dance, and they hopefully will have shown much enjoyment at
learning steps and doing simple patterns of dance. Participating as a
performer in an all schorl show, as perfermers 1n a dance club, or
performing in a group for another class will help them enjoy being a
spectator of dance, whether watching a live performance or film of dance.
Dance is a universal language, a universal art that has the human body as
its only tool. It is an equal experience that we can share with every
fndividual.
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"1 just want tc find someone and fall in love, and get married. |
want to have a kid and see hir be a tooth in the school play."

(Tom Hanks, from the movie SPLASH)

Perhaps Tom Hanks was expressing a universal yearning when he was
lamenting over tha things he needed in his life to make him happy.
If there is one thing that educators tend to discount in specitl
education, 1t 1s the value of the all-schoo” show. Surely we can
all remember when we were raindrops, or townspeople. Most of us

can recall what 1t meant to be a member of the chorus line. A
chosen few can even remember the opeming night jitters, when they
had the lead role as Mary or Joseph, Santa Claus, Annie Oakley,
Fanny Brice or El1za Doolittle. The opportunity to showcase what
we've learned in 2 group experience, in performance for the people
that mean the most in our lives (our fr-ends and family) is usually
never affordez to the severely and profoundly handicapped student.
Host of the time, 1t is because educators and other well-meaning
individuals do not see these individuals as being able to do "much".
If there is one idea gained from reading this resource manual, please
let it be that there is a role for everycne in performing. Many of
the activities have included ideas for including students who are at
an "awareness” level of performance.

The role of performing arts in the lives of severely and profoundly
handicapped students and their families can best be illustrated Ly an
experience at Moses Field Center in Detroit. This is a segregated
program for students through age twenty-six that is located in the
inner city. The parent involvement in the school is minimal. There
is a core group of parents who will attend meetings, but even for the
1EPC, the turn-out rate for parents is well below 40%.

One year a rather enterprising teacher, Kathy Linn, masterminded an
all-schooi program for Christmas. She gase each classroom directions

to come up with 3 five to ten minute performance to be included in the
show. All the students and staff worked harc during December to come

up with a routine, costumes and props. The creativity of the staff

with some of the performances was surprising. Ms. Linn sent notes home
to the parents inviting them to come, during the schooi day, to the
performance. On the day of the performance, the custodian set up the
usual twenty chairs. As the performance time arrived, it was obvious
that the turn-out was well beyond what was expected, There was a hustle
to get more chairs, and more chairs . . . to accommodate the two hundred
parents that showed up to see their “tooth" in the school play.

Perhaps, as educators of the severely and profoundly handicapped indivi-
dual, we have an obligation to provide those experiences to students,

to families, to communities. One child, who is lassified trainable
mentally impaired, told the staff at the Torrant Center what participating
in the Dance for the Handicapped Project meant to him. "I love to dance
because I learn who I am." it may be time to share that knowledge with
peers, with family, and with the comaunity.
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