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SURVEYS IN THIS SERIES

The present report 1s part of aseries of survey s, representing
asustaned program of rescarch that will bring teachers opintons to the attention
of the Amertcan public and pohicy makers

First in the series s e Mcoopolitan Life Surt ey of the
A Tewho. released i 198 ¢ Te measures and analy zes teachers attitudes
about educanional retorm e reveals just how much teachers themselves are open
to change and willing to be an tegral pars of the process of retorm teseld

The sccond in the series s The Mctiopolitan Lafe Suriey of the
Nz Teaha: 1985 Stiongthowog the Profoamn 1e exanmines teachers own agenda
o cducattonal reform Tt reports what dlassroom teachers across the nation think
15 necessany (o strengehen the teaching protession and to ateract and recarn good
teachers

Also conducted in 1985 was The Mvopaditan Life Surec of
Povows Tenhay mr Amer i released in 1986 That report s based on a survey of
termer teachers — the first such survey nattonwide — whose content parallels the
1985 survey of current teachers Te measures and compares the views of those who
have feft the teaching protession to work tin some other occupation.

Next in che series s 1he Metropolitan Life surtey of the
Amcrran Teacher. 1986 Rotvucti g, the Tawhing Profovir. That sunvey explores the
structure of the teaching professton and ways to restrue ture the profession in the
future The 1986 project surveys virtually every level of educational leadership
across the country Tt repores the views of individual dassroom teachers, of school
principals and district superintendents, of state legislators, commissioners of ¢du-
catton, and governors” aides who deal wich education, and of teacher union ofticers
and college deans of education The sunvey ofters a comprehensive perspeca —
trom the ground up — of the ssues facing the teaching profession today, and of
speaitic reforms that generate consensus or disagreement.,

The series also includes several reports on individual states
— two suneys of Calitornia teachers and one of New York teachers — whoese ques-
tions parallel the 198 1 and 1985 natonwide studies

The latest in the series, The Metropolitn Life Surtey of the
Ao Tewhor, 1987 Strougthog Lodky Betiewnr Hunee cnd Sl has been con-
ducted using the same general metnodology as in previous vears so as to taclitate
the charting of trends over time Te expands the scope of the series ty include the

1ews of parents of Americas schoo'-aged children
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FOREWORD FROM METROPOLITAN LIFE

AMERICAN

TEACHER

Education in America has witnessed a great deal of upheaval
and change 1 a few short years. This continues. And often teachers have been at
the center of the debate on how t 1rprove our valued institution of public
education.

As this exaiting new study shows, two groups have stood
united 1n thar commitment to educating Amernica’s youth — purents and teachers.

The role of the parent in the educacion of our youth, like
that of the teacher, 1s often taken for granted. And like the teachers, the parent’s
contribution to the educational process s critical to successful learning

This study, the only one of its kind, probes the relationships
between teachers and parents. The results are noteworthy Parents sobering assess-
ment of thair own performance and teachers’ concerns about students lefe on their
own are warnings that should not go unheeded.

Yet, teachers' and parents understanding and respect for one
another 1s demonstrated clearly in this year’s survey. The survey results will un-
doubtedly spark pos:tive discussion among all parties active in education.

We are pleased to be associated with Lours Harnis and his
distinguished organization. As expected, they have produced a valuable and much
needed look at the essential link between home and school.
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TRENDS ALERT: A PROMISING UPSWING IN THE
MORALE OF THE NATION’S TEACHING FORCE

Key trend questions, which have been repeated several cimes
over the years in this series of surveys, offer a sensitive barometer o the mood of
Amcricas teachers

1. The morale of the nation’s teaching force has under-
gone a promising upturn during the past year. The proportion of teachers saying
they are satisfied with their job has risen by a significant four percentage points,
from 81% to 85% . And the proportior. of teachers saying they are likely to leave
the profession during the next five years has dropped by almost five percentage
points, from 27% to 22% .

2. The improvements in morale appear 1o be broad-
gauged and not confined to particular groups of teachers. Almost ¢very cate-
gory of teacher studied showed an improvement in morale. This suggests that the
causes are of the type that would affect all teachers. Such causes could include the
sheer amount of attention given in the past couple years to the state of education
and to the situation of teachers 1n this country, the mementum toward ¢ducational
reform occuring i many states across the country, and objective improvernents in
salaries 1n some arcas.

3. But one group of teachers stands out as showing the
largest improvement in morale — newer teachers who have less than five years
experience. They shifted by 19 points and are now considerably less likely than
formerly to think they will leave the profession within the next five years. This
holds promise that teaching may now be coming to be viewed as a more attractive
career to enter and to remain 1n than it was 1n the recent past.

But there 1s no guarantee that the upturn in moraie will
be sustained in the future. Certanly, 1t 15 not automatic. If rnomentum s lost, if
the prionities of policymakers shift to other areas, it the reforms and improvements
ackieved to date are not carried through, then we should not be surprised tosee a
future dip in teacher morale, perhaps even a large one On the other hand, the rise
in morale to date should be justifiably gratifying to all those who have labored in
recent years for a strengchened educational system in this country. It isalso a
promising foundation for all of us to build upon for the furure of our children




Trends Table - 1 Rise in Teacher Morale

QUESTION: Allinall, how satisfied would you say you are with your job as a teacher in the
public schools — very satisfied, somewhat satisfied, somewhat dissatisfied, or very
dissatisfied?

QU ESTION: Haveyou ever seriously considered learing teaching to go into some other
occupation?

CUESTIO" : Within the next 5 years how likely is i« that you will leave the teaching profession to
go into some different occupation — very likely. fairly likely, not too likely, not at all
likely?

Job Satisfaction’

Not asked in 1985

Leaving the Profession®

$Not asked in 1984




Trends Table - 2 Which leachers Hare Changed Their Likelilood of Teaving
the Profession

27

24 25 21 —4
32 31 25 -7
29 30 24 -6
28 24 25 -3
22 24 18 -6
Z 29 26 -3
29 32 21 —11
30 34 25 —11
36 28 27 -9
25 26 25 -1
25 26 21 -5
22 26 18 -8
29 28 23 -6
26 25 21 -5
27 30 23 -7
33 30 29 —4
23 25 19 -6
19 39 20 —19
29 28 20 -9
25 24 24 -1
30 28 22 -8
30 28 19 —11
24 29 18 —11
25 22 28 +6
29 30 25 -5
31 —_ 25 -6
23 —_ 21 -2
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INTRODUCTION

This 1s the latest in aseries of Metropolitan Life surveys ot
teachers in the United States Tt represents asustancd program of rescarch de-
signed to bring teachers opintons to the attention ot the American public and
cducational policy makers

The Metropolitan Life Survey of the American Teacher, 1987,
Strengthening Links Between Home and School

This vears survey once again expands our scope to el de
the views of a key group who were not intervie aed i any of our previous surveys
— the parents of current Amenican schoolchildren W seek the views of parents,
as well au tee views of teachers, because relations berweca home and school are
cructal to educating ous children eftectively Therefore, the survey 1s designed to
undesaand and to clonfy those views, to learn how parents and teachers percerve
one anothers role and performance 1 the education of children, and to measure
the extent to which they are 1n agreement or disagreement about ways to
strengthen home-school links.

Wi believe that this survey 1s unique 1 intervie ying large,
nattonwide samples of both teachers and parents of publy schoolchildren, using
peritlel quecaonnaires in order to compare and contrast the.r views, We also be-
lieve that this is the tirst survey of actual parents — not just of the general adule
public — that 1s of sutticient size (2,011 parents) to permie careful examination
ot how key sub-groups of paients feei — how black parents and Hispanic parents
compare with white parents, for example, how inner-city parents compare wich
suburban parents, and how poor or disadvantaged parents compare wich atfluent
parents.

1n this report:
® Parents and reachers rate the quality of education today and 1dentify spectfic
aspects of the school they feel are more successtul vs - less successtul

Teachers and parents offer the specitic criticisms they have of parents and 1n-
ficate the ways in which they feel many parents are rot perfoiming the role
they should play in the education of children

® Parents and teacher ™ describe the present state of contact berween home and
school — the types of contact they have with one another, how otten they have
1t, and how sausfied or dissatisfied chey are with 1e

® Parents and teachers tell how much contact with one another they actually
want, what forms of involvement they prefer, and what they sec as some of
the major barriers that stand 1n the way

® Parents and teachers evaluate new steps that mighe be taken to strengchen the
ties between home and school, dentifying which links they cach think
would be valuable and which steps provoke disagreement



» ® Parents and reachers evaluate a proposal for one form of ultimate parent power
AMERICAN —a system 1n which parents could choose between ditferent public schools
for their child — and describe the consequences they foresee

TEACHERS

® Teachers indicate the top priority they give to not leaving children alone on
their own after school hours, while parents discuss how often this happens
now and the kind of programs they would support to reduce 1t

® Parents and teachers view the problem of students dropping out of school,
and indicate the type of joint steps they think home and school can take to
deal vith the problem

® Teachers demonstrate the strong connection between the state of home-~ hool
links and their own j0b satistaction as teachers, revealing crucial implicacions
for tiie morale of the nation’s teaching force

Survey Method

The survey 1s based on interviews with 1,002 teachers and
2,011 parents of children 1n the nation’s public schools. All interviewing was done
in May and June, 1987. Every public school teacher from kindergarten through
grade 12 had an equal chance of being drawn 1nto the sample of teachers. Parents
werc identified through the screening of approximately 9,000 households across
the nation via random Jigit dialing (RDD) techniques. Every telephone house-
hold containing a child under age 21 who currently is or recently was a public
school student had an equal chance of being drawn into the sample of parents. The
detailed survey methodology, including information on response rates and statis-
tical reliability of the samples, is provided in Appendix A. Appendix B includes
the two survey questionnaires showing the marginal frequencies for all questions.

Notes on Reading the Tables

An astenisk (*) on a table signifies a value of less than one-
half percent (0.5%). A dash (—) represents a valuc of zero. Percentages may not
always add to 1009 because of computer rounding, multiple answers from respon-
dents, or the elimination of “no answers” from particular tables.

Pubtic Release of the Survey Findings

All Lows Harris and Associates surveys are designed to ad-
here to the code of standards of the Council of American Survey Research Or,ani-
zations (CASRO) and the code of the National Council of Public Polls (NCPP).
Because data from this survey will be released to the public, any release must stip-
ulate that the complete report 1s also available, rather than simply an excerpt from
the survey findings.

Project Responsibib

The director of this project at Louss Harris and Associates
was Michael R. Kagay, Ph.D., Vice President. He worked under the overall su-
pervision of Humphrey Taylor, President. Janc Ross, Ph.D., Rescarch Associate,
contributed to all aspects of the project.

Louis Harris and Associates gratefully acknowledges the
contributions of many individuals to this project. Our colleagues at Metrenolitan
Life and Program Planners, Inc., 1n particular, did a great deal to point us in
worthwhile directions. However, responsibility for the survey questions, the find-
ings, and their interpretation rests solely with Louss Harris and Associates

14
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HIGHLIGHTS

This summary provides an overview of the results .. the sur-
vey Many findings described in the body of the report do not appear 1n this
sumimary.

A Major Cause of Problems 1n the Schools. Children on Their Ow n

Historically, many of the problems confronting the schools
have been linked to poverty and underprivilege. In tlus survey teachers single out
children being left alone after school as a mayc cause of scudents having difticuley
1n school. More teachers sce this as a critscd factor ¢i an stress poverty or single
parent families, although of course the issues are related.

1. Texchers put top_priority on not leaving children on their
own after school hours. When asked to rank seven possible causes of students hay-
ing difficulty 1n school, teachers single out as the number one factor “children
who are left on their own after school”” And, when asked to evaluate seven possible
criicisms of parents, teachers single out as their top criticism chat parents “leave
their children alone too much on their own after school”

2. Forty-one percent of parents say_their child is often on
his or her own between the end of school and 5:30 p.m. Twenty-four of the 415
say almost every day, while seventeen of the 419 say one or two days per week.
Junior high and high school children are the most likely to be on their own.

3. The problem exists at all economic levels of society and
in 1l parts of the country_ While Frack children are somewhat more likely to be
on their own, and while children of parents who work full-time are more likely to
be on their own, the problem is not confined just to cercain groups. Figures are
substantial within every demographic category studied in this survey. The prob-
lem of children left on their own exists in all social strata.

Parents and Teachers Rate the Schools

The roajority_of parents and teachers see overall progress in
American public education, but they agree on the need for several changes or
reforms,

I Parents and teachers rate some specific aspects of the
schools much more highly than they_rate others. Both parents and teachers give
their highest marks to the personal or human aspeces of education — the teaching
staff. The qualifications and competence of the teachers and the degree to which
teachers care about students are singled out for the highest praise out of 14 aspects
rated.

15
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2. Parents as well as teachers reserve their lowest ratngs for
sume of rhe products or outputs from the school system — the success of the scheol
wn preparing students for jobs and college in the future. They seem to blame both
the school and the home for thus failing, as parents give relatively low ratings to
the amount of homework assigned by the school, and both parents and teachess
give low ratings to the degree to which most students seem motivated to learn.,

3. On balance, the majority of parents as well as teachers
believe that the education that children receive 1n school today is beteer than it
was in the past, Between six out of ten and seven out of ten of both parents and
teachers perceive such progress.

4. ,dowever, an important minority of up_to three in ten
parents — and a wimular proportion of teachers — disagree. They believe that the
education children receive today 1s worse than it was years ago. Thus critical mi-
nority represents a substantial constituency for reform and change in American
public education.

Parents Acknow ledge Criticisms of Their Performance

Parents receive widespread criticism for being lax in oversee-
ing the educational progress of their cluldren, not only from teachers but from
-hemselves. Parents are self-critical and agree with many of the failings cited by
teachets.

1. Over six in ten teachers (62%) think that “many” or
“most” parents leave their children alone too much on their own after school. Sur-
prisingly, nearly six in ten parents (59%) agree with this criticism.

2. Over half of America’ teachers (51%) believe that many
or most parents fail to discipline their children. An even greater percentage of par-
ents (58% ) agree with this indictment of the job being done by the home.

3. A majority of teachers (53%) say_that many or most par-
ents fail to motivate their children so that they want to learn in school. Nearly the
same percentage of parents (52%) say they think so too.

4. However, most teachers do not feel that parents show
any lack of respect for teachers. Although past surveys in this series have shown
that teachers feel a profound lack of respect from society — as evidenced by what
they see as low salaries and low professional prestige — teachers do not percerve
any lack of respect from their own students’ parents. Rather, the parcnts ofa
teacher’s own students can better be seen as potental partners in the process of
education.

Greater Parental Involvement Wanted

While parents are self-critical, they are surprisingly eager,
not only .0 be kept informed of what 1s happening at school, but also to be ac-
tsvely consulted about many school policies. And teachers are strikingly open to
parental involvement in the process of education. Teachers and parents are 1n
agreement that parents should participate even inside the school 1tself.
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1. Majorities or large pluralicies of both teachers and par-
ents endorse active consultation concerning a variety of important school practices
and policies. These include changes in the discipline policy, and changes in extra-
curnicular activities, and changes 1n what subjects are taught.

areas for themselves, due to their sense of professionalism in this area. These 1n-
clude decisions about grading standards and decisions about homework policy.
Yet even in these pedagogical areas, four in ten teachers want to consult with
parents.

3. Especally inceresting findings reflect pieas on the part of
certain groups of parents who currently frel they do not receive sufficient attention
from the school. For instance, central city parents are more likely than either sub-
urban or r. »n-metropolitan-area parents to want active consultation. And single
parents who work full-time are also especially likely to want consultation. Among
teachers, those working in iner-city schools and other urban schools are particu-
larly likely to endorse active consultation. This parallels the expressed desire of
central city parents themselves.

4. Parents and teachers agree on the need for involvement
at home and in the school. A majority of parents say that it is important for par-
ents to be involved, not only from home (57%), but at the school itself (74%%).
And teachers are just as enthusiastic as parents about having parents involved in-
side the school (75%).

5. Contact between parents and teachers declines as chil-
dren progress from lower grade ievels to higher grade levels. Hand in hand with
this decline goes nising dissatisfaction over the frequency of contact.

6. Parents who report the most contact with their child’s
school iniclude parents of elementary school children, parents who have college
training, and parents with higher income. Considerably less contact with the
school is reported by parents who have children of high school age and by parents
who have fewer economic advantages in terms of income and education.

7. Extra-curricular events are an important draw :n agtract-
ing parents to the school. Fifty percent of parents say they actend a play, sports
event, or concert at school more than three tirnes a year. But such events do not of-
fer much opportunity to discuss either problems of individual children or more
general issues of school policy, which 1s the kind of involvement many parents say
they want. Those kinds of encounters occur less often.

8. Most parents say_they are satisfied with the frequency of
contact they currently have with their childs school. Eighty-five percent of parents
say they are very or somewhat satsfied, with the “verys” outnumbering the
“somewhats”” Parents of elementary school children stand out as being the most
satisfied.
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9. But some categories of parents are much less satistied.
These include secondary school parents, parents living in the nation’s central cie-
1es, and single parents who work full-time Teachers on the whole report them-
selves to be somewhat less satisfied than do parents. Teachers with the highest
rates of dissatisfaction are: high school teachers, inner city and other urban teach-
ers, teachers working 1n districes that have below-average wealth, and new
tcachers with less than five years experience.

Ie's Not Easy for Parents and Teachers to Talk to Each Other

Three important bartiers studied in chus survey include the
degree to which parents and teachers see one another as unavailable or unrespon-
stve, the amount of reluctance each feels about approaching the other, and the
potential mismar ' of schedules due to the demands of work.

1. Parents and teachers have quite different percep-
tions of one another’s availability and responsiveness when they need to
contact each other. In the ¢yes of parents, the availability and responsiveness of
teachers 1s the topmost rated of 14 aspects concerning the school. In the eyes of
teachers, however, the availability and responsivencss of parents gains barely.
positive marks (34% positive). Teachers working 1n 1nner city schools and in
districts with below-average wealth are particularly likely to see parents in their
local area as less available or responsive when contact 1s needed.

2. A majority of teachers have felt reluctant to ap-
proach parents of their students to talk with them about their children.
Fifty-five percent of teachers say they have felt “uneasy or reluctant” Fernale teach-
ers, elementary teachers, and whate teachers are more likely to report such
feclings

-

3 One-fifth of parents say that they, t0o, have felt
awkward or reluctant about approaching a teacher to talk with them re-
garding their child. Such parental feelings scem to be connected wtk. differences
1n socal background

4. Many parents and teachers experience a mismatch
in schedules, causing them to prefer incompatible times for meetings.
Almost 90% of teachers say that the traditional times for one-on-one meetings —
during the school day or after school in the afternoon —are the most convenient
times for them But only 679 of parents say that those traditional times of day
would be convenient for them. One-third of parents say they would prefer to meet
in the evening, but only 97 of teachers say that would be convenient for them.

5. The demographic realities of the contemporary
American family, therefore, have profound implications for home-school
contacts. Forty-four percent of households with schoolchildren now contain ei-
ther a single parent working full-time (15%) or else two parents who both work
full-time (29% ). Only 27% of households with schoolchildren contain the “tradi-
tional” situation of two parents, one working and onc staying at home who
would, presumably, be available for mectings at school during the day or after-
noon. Today’s full-time working parents are the ones most likely to prefer cvening
meetings. Seven out of ten parents who work full-ume say that in the past they
have had to take time oft from work to visit the school.
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Support tor New Steps to Link Home and School

Parents and teachers agree on many specific steps that
would be valuable in linking hoime and school, but they disagree over oth-
ers. Their patterns of agreement and disagreement offer more insight intq the pre-
ferred types of greater involvement that each party has in mind.

1. Teachers can take the first step to increase the in-
volvernent of parents with the school; they need not wait for parents to act
first. A large majority of reachers endorse this position, as do a plurality of
parents.

2. Parents and teachers both endorse a role for parents
that includes volunteer work, supportive activities, and promotional
efforts. The topmost step 1s “providing parents with information and materials to
support or reinforce what 1s being raught at schoul; seven in ten of both groups en-
dorse this. Almost as popular is the idea of “having parents do volunteer work to
help out the school.” And a majority of both tearhers and parents back the 1dea of
“involving parents as promoters and fund raisers for the school”

3. But teachers and parents part company over pro-
posals cthat might give parents power over curriculum or pedagogy. Small
majorities or near majorities of parents endorse the 1dea of involving parents on a
“management team to determine school policies” and “placing parents on com-
muteees that decide the curriculum of the school” But at most only a quarter of
teackzrs go along with these proposals.

4. Parents and teachers both put high priority on mea-
sures that would result in parents better performing their roje in nurturing
and supervising the educational progress of their chilG. Overwhelming ma-
jorities of both parents and teachers endorse “having parents limit television until
all homework 1s finished” and “having parents spend much more time with their
children in support of school and teachers.” The latter 1s the topranked step in the
eyes of teachers, 847% of whom say 1t would help a lot to improve education.

5. But parents also see a need for more outreach from
the school, whereas teachers see less urgency about the need for or the
value of such outreach. At least six out of ten parents strongly favor “distri-
buting a newsletter to keep parents informed about what's happening in school.”
and “establishing a homework hotline which students can call for advice on how
to deal with a homework assignment” Low income parents and minority parents
ar¢ even more 1n favor But only between 407% and 509 of teachers chink such de-
vices would help a lot. The same pattern of parenczl enthusiasm and teacher hesi-
tation occurs when 1t comes to “having the school give more guidance to teachers
about how to involve parents better 1n the future” Teachers need to realize how
much many parents would value such outreach training as wel! as specific outreach
programs like newsletters and hotlines.

6. Parents and teachers both support additional uses

of school facilities that could better integrate the school into the commu-
nity, thus further linking home and school. These include using school facihi-

ties to offer might classes for adults, to organize special actvities for the elderly,
and to sponsor extra-curricular activities for students after school
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7. They feel less priority, however, when it comes to
using public school facilities to organize daycare for pre-school children.
This proposal gains less than majority support from both parents and teachers
Still, parents are somewhat more supportive of pre-sctool daycare than are teach-
ers, and black parents are very supportive.

Possible Solurions to the Problem of Children Being Left Alone

1. A majority of parents express willingness to utilize
an after-school program organized by the school. Non-educational programs
of extra-curricular activities are even more popular with parents than educational
programs after school.

2. Interest in after-schocl programs goes beyond par-
ents who work or who currently have childien on their own. A majority of
all parents say they would be willing to pay for such programs in the event that
the school budget could not afford it.

What if Parents Could Choose Between Schools?

One powerful form of home involvement witli school would
occur 1f parents could choose between several different public schools for their
child. An ultimate form of parent power would be the ability to walk zway from a
school percerved as unresponsive, taking the child elsewhere.

1. One-quarter of parents say that, if they had a
choice, they would thir’ .eriously about choosing a different school.
Three-quarters say they are satisfied with rheir present school. Those most likely
to want a change are parents living 1n ce*itral cities and single parents who work.

2. But the constituency for choice and change is not
confined just to certain groups. It is present in all parts of the country and
at all levels of society. This 1s because the minority who would opt for changing
schoois constitutes from 20% to 309 of every demographic grouping in the
survey.

3. Parents and teachers see both beneficial results and
some undesirable effects as likely to flow from a system of choice between
schools. Parents who are actually interested in changing schools are particularly
likely to perceive benefits.

Reducing Drop-Outs: New Vocational Educaticn and Job Training

1. Approximately one-fifth of both high school teach-
ers and of parents with high schoo] children across the country say that
Jdrop-outs are a major problem in their school. Teachers working 1n districes

of below-average wealth and parents who themselves did not graduate from high
school are especially likely to see drop-outs as a problem in their area.
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2. The favored responses to the problem are providing
more vocational education and job training for students, and informing
parents immediately about any absences or truancy. Parents and teachers
choose these as the top solutions our of six possible measures. Teachers, however,
are somewhat more cautious about just how much cach measure could be expected
to help.

Improved Links Between Home and School Would Rarse Morale

Home-school links strongly affect teachers job sausfaction,
and job satssfaction strongly tmpacts on the likelihood of staying in or leaving the
teaching profession. Therefore, anyone concerned about the recruitment, reten-
tion, and morale of Americas teaching force must also be concerned with the cur-
rent state of home-school links in chis country, with the barriers that need to be
overcome, and with the steps that must be taken to make parents and teachers
more effective partners in the education of our children.
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AMEEICAN CHAPTER 1: A PROFILE OF AMERICAN PARENTS WITH
TEACHER CHILDREN IN THE PUBLIC SCHOOLS

The Metropoltten Lafe Survey of the Amerrcan Teacher. 1987 -
Strengthening Links Between Home cand Scho! explores the relacions Between home
and schocl, besween parent and teacher, Past surveys in this serics have presented a
detated profile of the American teacher. This 1s our firse opportunity to profile
parents of American pubhic schoolchildren (Table 1-1).

At the current time just slighely more than one-quarter of
all U.S houscholds have a child in the nation’s public schools. Todays parents are
different, And they are not a homogeneous group Table 1-1shows the profile sep-
arately for white parents, black parents, and Hispanic parents because of what are
in some cases sharp differences that suggest differing situations and differing
needs.

F imly Status and Work Status

Perhaps the most striking aspect of the profile ¢ 1sists of
famuly stacus and work status. Only 27% of households with school aged children
today consist of the “traditional” settiny of two parents with one parent working
and the other parent staying at home (Table 1-1).

Onc-quarter of the houscholds consist of a single parent. Of
these, eight out of ten work full- or part-time Black familics are particularly
likely to consist of a single parent.

Three-quarters of the houscholds do have two parents. Bue
two out of three of them have both parenes working at least part-time

Other Patterns That Stand Out

Parents of current schoolchildren tend to be in therr middle
years as compared toall U S aduks Three-quarters of parents arc in therr chirtics
and forties as compared to only 3557 of the whole adule population. This 1s quite
understandable since chese are the prime childrearing years.

Today’s parents of culdren in the public schools include
somewhat more blacks and Hispanics than the adul prrulation at large Thas re-
flects the higher birth rates and relanive growth 1n minority populations in recent
decades. But chree-quarters of all parents are white, One-fifch of Hispanic parents
say that English is not the marn language spoken at home.

As compared to all U.S adults, parents are slightly less
likely to be in central cities and slighely more likely to be in the suburbs, small
towns, and rural arcas. Many parenes clearly continue today, as did parents in the
past. to make residential decisions with schools 1n mind Bue a quarter of all
parents wich current schoolchildren remain in central cities. induding 4707 of
black parents.

1
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In terms of income, parents as a group tend to be shighrh
better off than all U.S. adules Thus is because the entire adule populagion includes
many elderly Americans living on modest fixed incomes, plus the youngest adults
just starting their carcers at the lower end of therr respective wage scales and not
yet married or with children of school age. Black parents and Hispanic parents arc
less well off finanaally than parents as a whole.

In terms of education, today’s parents look very similar to
all U.S. adults. Between 30% and 40% have had at least some college training,
while over six 1n ten have a high school education or less. Hispanic parents have
the lowest level of educational attainment.

AMERICAN
TEACHER

OBSERVY ATION : These demographic realities
of the contemporary American famuly
have profound implications for relations
between home ard school. The
substanual proportion of single parents
and the large proportion of working
parents can affect the ume available for
parents to be with their children and to
work with the school. They can render
some of the traditional forms of home-
school contact difficult or impossible to
schedule. They can create the need for
mutual adjustments by teachers and
parents, and the necessity for new
programs or measures to strengthen

home-school links.
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Table 1-1 Profile of American Parents With
Children in Public Schools

%

73 -
14 50
6 21
8 29

25 24
25 29
31 32
19 15

31 2?
44 49

24 31

81
11
6

29
22
13
35

25
39
18
10

7




Table 1-1 (contmuca: Profile of American Pareits With
Children in Public Schools

2011 1,573 211 150
% % % %

| **Does not add to 100% becausz from 5% to 10% typically refuse to reveal their income category
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CHAPTER 2: PARENTS AND TEACHERS VIEW KEY
ASPECTS OF HOME AND SCHOOL

Teachers and parents are agreed on many of the spectfic
things they like best vs. least about todays schools. Majorities of parents and
teachers see overall progress 1n education today, but many are unimpressed with
particular aspects of the schools and critical minorities perceive an overall decline
in education,

What Parenes Like Best and Least About the Schoo! System

Parents as a whole give positive marks to most specific as-
pects of their childs publ. school. In regard to 13 out of the 14 aspects rated,
more than 509 of parents give “excellent” or “good™ marks to their childs school
(Table 2-1). But this overall favorable balance encompasses a revealing range of
variation. Some aspects of public education are rated much higher than others.

Parents reserve their highest ratings for the most personal or
human aspect of education — the teaching staff. Over seven out of ten parents give
positive marks to the availability and responsiveness of teachers, the degree to
which teachers seem to care about their students, and the qualifications and com-
petence of teachers in their school.

Parents give some of their lowest ratings to the products or
outputs of the school system, 1.e. the success of the school 1n preparing students
for the future — for jobs after high school, w.nd for education beyond high school.
They seem to blame both the school and the home for this, as relatively low rat-
ings are also given by parents both to the amount of homework assigned by the
school, and the degree to which most students seem motivated to learn.

OBSERVYATIO N : This finding confirms the conclusions
of a survey by Harris 1n 1986 for the
Carnegie Forum on Educauon and the
Economy. That survey revealed that the
U.S. public as a whole is very concerned
over the state of American economic
competitiven=ss and over the difficulty
that the nation’s education system
seems to have in training a labor force
that can preserve and advance that
competitiveness in the future.

What Teachers Like Best and Least About the Schoo! System
Despite all the problems with education which we have
measured 1n past surveys, teachers evaluate various aspects of their own schools
positively. On every one of the 14 aspects judged, 50% or more of American
teachers offer ratings of “excellent” or “good” (Table 2-2). But, as is the case with
parents, teachers rate some aspects much more highly than others.
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American teachers singlc out for highest praise the same
type of personal or human aspects that parents 1dentificd Over 90% of teachers
give positive marks to the qualifications and competence of their teaching col-
leagues, and to the degree to which teachers care about students.

Teachers reserve their most regative ratings for some of ¢he
same aspects that parents also single out: the success of the school in preparing
students for jobs after high school, and the degree to which most students seem
motivated to learn. Like parents, teachers &’ » rate the school board relatively low.

O BSERVYATI O .»: Lastyearssurvey in this series — which
interviewed teachers, principals,
superintendents, state legislators, and
cther state education officials, but not
parents — also identified a pattern of the
teaching staff topping the list whenever
ratngs are handed out. Of ten types of
participants in public education at all
levels, classroom teachers received the
highest ratings in terms of their job
performance. That survey, The
Metropolitan Life Survey of the American
Teacher, 1986 Restructuring the Teaching
Prufession, concluded that the highest
ratings tend to go to those particinants in
public education who are the closest to
individual students, and chat lower
ratings terd to be given to officials who
are more re .ote or removed from the
classroom | .vel. The new 1987 survey
confirms that pattern: parents as well as
teachers give top marks to the teaching
staff and much lower marks to the school
board. This may reflect the decision-
making role of school buards.

A Major Difterence Botween Teachers and Parents

v major difference between teachers and parents concerns
cach others availability and responsiveness when they need to contact one another.
In the cyes of parents, the availability and responsiveness of teachers s the topmost
rated of the 14 aspects, garnering 76% positive marks In the eyes of teachers,
however, the aveilability and responsiveness of parents gains a barely positive
rating (54% “excellent™ or “good™ vs. 169 “fair” or “poor™).

‘The issues of how much contact and 1nvolvement currently
do exist between parents and teachers, how much ideally chould exist, what bar-
riers now exist, and what solutions are preferred are all critical 1ssues which will be
examined 1n detail in later chapters o this report. But 1t 1s clear immediacely chat
teachers anc. parents begin with quite different views on this subject, perhaps
because of varying expectatrc < or experiences

2’7
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Further Crincisms About Home and Parents

Lack of avar'ability and responsiveness is not the only criti-
cism about parents. Last year’s survey, The Metropolitan Life Surtey of the Amerscan
Teacher. 1986: Restructuring the Teahing Profesvion, concluded that parents are seen as
not performing the role they should play in the education of their children. Thae
was registered 1n last year’s sur :y when parents of school-aged children recerved
some of the lowest job perfoimance ratings given by teachers and by several other
groups of education leaders surveyed. However, that indicement was a broad one,
and 1ts specifics were not measured in any detail at that time.

Therefore, teachers 1n this year’s survey were asked to react
te a number of specitic criticisms that might be made of parents. Parents were
asked the same questions 1n order to compare their own reactions. Their patterns
of agreement now permit us to document the particular ways in which parents are
scen as falling short in their duties. The surprising thing is that majorities of par-
ents themselves are self-critical; they also agree with some of the key citicisms

leveled by teachers (Table 2-3).

® Over six 1n ten teachers (62% ) think that "many” or
“most” parents leave their children alone too mucn on
their own after school. Surprisingly, nearly six 1n ten par-
ents concur (39%).

® Over half of America’s teachers (519%) believe that many
or most parents fail to discipline their children. An even
greater percentage of parents (58% ) agree.

® A majority of teachers (53%) say that many or most par-
ents fail to motivate their children so that they want to
learn in school. Nearly the same percent of parenrs (52%)
say they think so too.

Smaller majorities or near-majorities of both teachers and
parents also support two other zriticisms. that parents take too little interest 1n
their children’s education in general, and that they neglect to see that their chil-
drens homework gets done 1n particular.

The overall pic that emerges from these findings 1s one
of widespread criticism of parents for laxness 1n overseeing the educational pro-
gress of their children. But this 1s not simply external criticism, parents them-
selves selt-critically joinin.

OBSERDYATI ON : However, another potenual criticism of
parents does not gain support either from
teachers or from parents. Few think that
parents fail to show respect for teachers.
Previous surveys 1n this series
documented that teachers feel a profound
lack of respect from society. This lack of
respect is symbolized particularly acutely
by what they feel to be low salaries and
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low professional prestige. We
automaccally assumed that low respect
from parents was just one more clement
of this sicuation. However, this year's
survey, makes it clear that parents
themselves don’t percaive any lack of
respect from therr end. Moreover, the
survey reveals that teachers don't actually
feel a lack of respect from their own
students parents (as opposed to from
society at large). Thus, the parents of a
teacher’s own students may better be seen
as potential partners 1n the process of the
child’s educaton.

Orerall Progress vs. Dechine in Education

On balance, both parents and teachers believe that the over-
all education children recerve in school today s better than it was in the past. Be-
tween six out of ten parents, and a shghtly larger proporeion of teachers, percerve
such progress — regardless of whether the reference point s three years ago, ten
years ago. or when they themscelves were 1n school (Table 2-4).

However, not all parents and teachers see progress 1n todays
schools. As many as three 1n ten parents, and nearly the same proportion of teach-
ers, disagree. They believe that the education children receive today 1s worse than
1t was years ago. This critical minonty provide a strong constituency for reform
and change. And in some important respects this constituency is even larger, be-
cause — when they look at specific aspects of the school, as we have seen above —
we find that many more parents and teachers are unimpressed with particular
aspects of today’s schools.

29




Table 2-1

QUESTTON

 How Parents Kaie hey Aspects of 1heir Child s School

For each of the following aspects on which public schools can be judged. please tell
me whether you would rate your school excellent. good. fair. or poor on that aspect.

8
9
5

O o XX ~J 2 ~ O ~J

[ S
N
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Table 2-2 How leachers Rate hey Aspects of Their School

QU F s 110N  Foreachof the fcllowing aspects on which public schools can be judged, please tell
me whether you would rate your school excellent, good. fair, or poor on that aspect.

% % %
51 43 6
49 44 6
31 59 10 * *
30 61 8 1 *
27 39 23 12 *
23 49 14 3 11
22 36 31 11 *
18 52 24 5 *
16 38 34 12 1
12 60 19 2 7
12 55 24 5 6
10 45 21 5 20
11 40 35 14 1
9 43 39 9 1

e s R

*Less than 0 5%
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Table 2-3 Criticisms That Parents and Teachers Think Are Valid for
Many Parents

QUESTION: Letme ask about some criticisms that are sometimes made of parents. How many
parents do you think (READ EACH ITEM) — most, many, some, or hardly any?

PERCENT SAYING "MOST” OR “MANY"

PARENTS TEACHERS
Base: 2,011 1,002
% %

Leave their chilren alone too
much on their own after school

Fail to discipline their children

Fail to motivate their children
so that they want to learn in
school

Take too little interest in their
children's education

Neglect to see that their
children’s homework gets done

Fail to show respeci for teachers

Set too high or too strict a
standard for their children to
meet




Table 2-4 Houw Parents and Teachers Compare Education Today
With Education in the Past

QUEST1O0 N: Isthe education that children receive in school better today or worse today than the
education that was being given? (READ EACH ITEM)

SAME, NO
BETTER WORSE DIFFERENCE  NOT
Parents Base: 2,011 TODAY TODAY (VoL.) SURE

Three years ago

Ten vears ago

When vou yourself were in
school

Teachers Base: 1,002

Three vears ago

Ten years ago

When you yourself were in
school
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CHAPTER 3: BARRIERS TO GREATER CONTACT
BETWEEN HOME AND SCHOOL

The survey identifies three types of barriers to better parent-
teacher links. First is the degree of availability and responsiveness each party per-
cerves on the part of the other. Second 1s mutual awkwardness and reluctance thar
exists 1n many cases. Third s the frequent mismatch 1n schedules introduced by
job requirements.

Perceived Availability and Responsiveness

As noted briefly in the previous chapter, parents and teach-
ers have quite different perceptions of one anothers availability and responsiveness
when they need to contact each other. In this regard parents rate teachers very
highly, but teachers give parents barely positive marks. Table 3-1looks below the
surface to reveal which parents perceive the most vs. the least availability and
responsiveness from teachers.

The highest ratings are given to teachers by suburban par-
ents, parents with college degrees, and parents of elementary school children. Par-
ents of hugh school students are less impressed, as are parents who themselves did
not graduate from high school.

Table 3-2 shows which teachers report the most vs. the least
availability and responsiveness from parents. Teachers in inner city schools and
teachers 1n districts with below-average wealth see parents 1n their local area as
considerably less available or responsive when they need to be contacted.

Mutual Aw kwardness and Reluctance

A possible factor contributing to these differences in per-
cewved availability and responsiveness is a feeling of awkwardness or reluctance
about approaching one another. A majority of American teachers (5597) say that
they have felt “uneasy or reluctant” about approaching parents to talk with them
about their child (Table 3-3). Somewhat fewer parents, about one out of five, say
they have felt awkward or reluctant about approaching a teacher to talk with them
regarding their child (Table 3-4).

Female teachers are more likely than male teachers to have
fele reluctance in approaching parents. White teachers are more likely than black
teachers to say the same And elementary teachers are more likely than high
school teachers to have felt uneasy or reluctant. Reluctance is even higher outside
urban areas than 1t 1s within urban areas.

Among parents the feeling of reluctance in approaching
teachers seems to be a product of differences in social background The most reluc-
tant parents are those with income under $15,000 (24.7) and those who did not
themselves graduate from high school (249 ). They may find 1t harder to relatc to
teachers who typically have college degrees and 1n many cases graduate training.

34
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Mismatch in Schedules

Another potential barrier for some teachers and parents,
which affects their availability to mecet, 1s a misratch in their respective sched-
ules A traditional time for one-on-one meetings between teachers and parents 1s
during the school day or after school 1n the afternoon. And nine out of ten Ameri-
can teachers say that those times would be most convenient tor them (Table 3-5).
But only 67% of parents say that those traditional times of day would be conve-
nient for them (Table 3-0).

One-third of public school parents across the country say
they would prefer to meet in the evening, but only 9% of teachers say that would
be convenient for them. If meetings need to be scheduled outside the traditional
hours, teachers would prefer the morning betore the school day begins rather than
the evening. Parents opt for the reverse, preferring evening to morning.

Parents who are most likely to prefer evening mectings are
parents who work full-time. As we saw in Chapter 1, 449 of all households with
school children today contain either a single parent working full-time (15%) or
clse two parents who both work full-time (29% ). Parents of high school aged
children also prefer the evening. Teachers who are most wiiling to accommodate
parents by meeting in the evening are younger teachers with less than fve years
experience, inner city teachers, and high school teachers. But even their rate of
preference for evening meetings rises to less than half that of parents (139 vs.
32%).

The Need for Parenes to Take Time Off From Work

Unless this mismatch in schedules can be overcome, there
remains a need for working parents to occasionally take time off from work  or else
torego direct contact with teachers Over seven out of ten parents who work full-

tume report they have indeed taken time off from work to visit the school 1n the
past (Table 3-7).




Table 3-1 “Which Parents Find Teachers to Be Available
aid Responsive

R 2011 38 38 16 8
898 19 34 12 5

368 34 36 20 10

503 28 43 18 11

490 35 39 15 11

963 40 36 16 7

558 33 42 16 9

1,573 39 36 16 8

211 33 45 18 4

150 35 4] 2 12

238 30 44 7 9

813 39 37 17 7

440 39 35 16 9

309 2 41 10 8

208 47 32 15 6

8¢ 39 39 15 6

04 39 38 12 11

201 34 37 19 10

533 37 39 17 6

417 43 35 14 9

026 38 39 15 8

130 33 42 16 9

198 33 41 18 8

397 41 38 13 7

420 39 36 17 7

436 36 38 17 8

305 38 39 14 8




Table 3-2

Full Tt Provided by ERIC.

ERIC

Which Teachers Find Parents to Be Arailable

and Responsive
%
1,002 16
450 17
247 15
334 13
113 10
100 1
248 19
- 298 15
242 17
223 23
424 17
342 9
366 16
636 15
908 16
69 14
76 12
154 18
476 13
296 18
146 16
317 13
270 16
269 17
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Table 3-3

Which Teachers Have Felt Reluctant to Approach Parents

QUESTION: Haveyou ever felt uneasy or reluctant about approaching a parent to talk about

their child?
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Table 3-4 Which Parents Have Felt Reluctant to Approach Teachers

QUESTI ON: Haveyou ever felt awkward or reluctant about approaching a teacher to talk about

your child?
~o
% %
2,011 19 81
898 18 81
368 18 81
503 21 79
490 20 80
93 17 83
558 20 80

1,573 19 81
211 16 84
150 21 79

238 24 75

813 19 81
440 18 82
309 14 85
208 12 88
80 20 80
64 30 70

291 16 83

533 21 79
417 17 83
626 16 83

130 21 79
198 24 76
397 20 79
420 16 83
436 19 81
305 11 89
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Table 3-5

QUESTION:

When Different Teachers Prefer to Meet With Parents

If you needed to meet with a parent about their child, what time of day would be
most convenient for you — before the school day, during the school day, after
school, or in the evening?

% % % %

1,002 26 31 58 9
450 29 23 64 7
247 23 41 52 8
334 20 42 49 13
113 29 31 51 12
100 27 37 64 7
248 34 32 54 8
298 20 30 60 8
242 22 29 60 9
223 28 33 59 9
424 26 26 58 8
342 24 35 57 10
366 26 37 51 11
636 25 29 61 8
908 26 32 57 8
69 23 28 62 8
76 25 30 57 12
154 26 33 59 10
476 24 31 58 8
29 28 31 58 7
146 27 29 58 9
317 24 29 58 9
270 25 33 60 8
269 27 34 55 9
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Table 3-6

QUL ESNTTLON

When Different Parents Prefer to Meel witlh leachers

I vou necded to meet with a teacher about vour child, what time of day wonld he
most comvenient for vou — betore the school dav, during the school day., atier

school, or in the ¢vening?

I
I Iy — T

—
~

Iw v v [~ O

(&




Table 3-7 Parents Who Have Taken Time Off From Work to Visit
the School

QUE ST I O N: Haveyou ever taken time off from your work to visit the school?

FAMILY STATUS AND WORK
STATUS OF PARENTS
ONE-PARENT TWO-PARENT
FAMILIES FAMILIES
WORK WORK ONE BOTH BOTH
TOTAL NOT PART- FULL NOT WORK, ONE  WORK
PARENTS WORKING TIME TIME WORKING  PART-TIME  FULL-TIME
Base: 2,011 80 64 291 533 417 626

v % % %

-
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CHAPTER 4: DESIRED VS. ACTUAL CONTACT
BETWEEN HOME AND SCHOOL

How Much Contact and Involvement Do Parents and Teachers Want?

Parents in America are surprisingly cager, not only to be
kept informed of what is happening at school, but also to be actively consulted
about many school policies. And teachers in America are wide open to parental
involvement in the | ocess of education.

What Parents Want

When 1t comes to changes in what subjects are taught, and
changes in the school’s discipline policy, a majority of parents want to be actively
consulted (Table 4-1). When it comes to other matters, bare majorities are satisfied
just to be kept informed. But even on changes in extra-curricular activities, grad-
ing standards, class size policy, and homework policy, at least four out of ten
parents still say they want to be actively consulted.

The findings seem to reflect pleas on the part of certain
groups of parents who currently feel they do not receive sufficient attention from
th~ school. For instance, central city parents are more likely than either suburban
or non-metropolitan area parents to want active consultation. And single parents
who work full-time are also especially likely to want consultation (Table 4-2).

Table 4-2 tallies parents wishes in regard to all six matters
and documents which parents desire the most vs. the least consultation. Some
patterns are consistent with ones previously observed regarding different social
backgrounds; e.g., parents with college training and with higher income are more
likely to want active consultation, whereas lower income parents and parents who
are not themselves high school graduates are more likely to be satisfied by just
being kept informed. This is consistent with many studies on other topics over
the years which have shown that people with muddle class resources and skills feel
more confident in dealing with institutions and are more accustomed to having
their wishes heard.

Parental Involvement at Home vs. at School Itself

American parents and American teachers share a vircually
identical view about where involvement can best take place (Table 4-3). A plu-
rality of both parents and teachers say that it is important for parents to be in-
volved at the school icself. Only one-quarter, both of parents and of teachers, say
that parents should mainly be involved from home. The balance, approximately
three out of ten, say involvement should occur at both home and school.

OBSERVYATI ON : The survey shows the striking openness
of American teachers to parental
involvement in the process of education.
Majorities or large pluralities of teachers
endorse active consultation with parents
on policies of the school. And teachers
are just as enthusiastic as parents
themselves are about having parents
involved, not just from home, but even at
the school itself.
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What Teachers Want

Ameican teachers divide ina way that is similar to parents
— a way that shows considerablc¢ openness to parental participation. When 1t
comes to changes 1n discipline policy and changes 1n extra-curricular activities, a
majority of public school teachers think that parents should be actively consulted
(Iable 4-1). On other matters majorities say rhat pareats should just be kept
informed. But even when 1t comes to changes in what subjects are taught, class
size policy, and homework policy, more than three out of ten teachers still feel that
parents should be actively consulted.

Teachers are opposed to consultation when it comes to
changes in grading standards. Only 40% want active consultaticn 1n this area
while 57% opt for just keeping parents informed. But jusr 39 of teachers say
parents shouldn’t be involved at all 1n the area of grading standards.

AMLFICAN

TEACHER

OBSERYATI ON : The Metropolitan Life Survey of the
American Teacher 1985 documented
thar teache 's are willing to share
respousibility with other participants in
the education system. This new survey
shows that such willingness extends to
sharing with parents as well. In the past
surveys teachers were most likely to
reserve to themselves decisionmaking 1n
purely pedagogical areas where they feel
themselves to be professinals. This
pattern also reveals 1tsely 1n this year's
survey, where teachers are least
enthusiastic about consulting with
parents on grading standards. But even
in such a key area a large minority of
trachers want to consult with parents.

Tabl= 4-4 tallies teachers’ desires in regard to all six of the
matters examined and shows which teachers support greacer vs. lesser consultation
with parents. The most striking pattern is that inner city teachers and other urk
teachers are particularly likely to endorse const ltation. This parallels the expressed
desire, shown above, of central city pareats themselves for greater consultacion.

How Much Contact Actually Exists Now?
Parents repore that they now have contact with their child’s
school through a varicty of channels. The most frequently reported 1s attendance
ar a play, sports event, or concert at the school. Fifty percent of parents say they do
this more than three times a year (Table 4-5) It 1s clear that such ¢ tra-curricular
events can be an important draw in attracting parents to the school. But such en-
counters do not usually offer much chance to discuss either individual student
problems or more general issues of school policy.
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The next most trequent channel, according to parents, 1s
mecting in person with a teacher or school ofticial one-on-one  Forty-one percent
of parents say this happens more than three times a year In most cases this proba-
bly involves the traditional teacher-parent chat about the progress of the indi-
vidual child,

The third most frequent channel 1s ro “go 1n to the school to
hear about and discuss school 1ssues and sce the school environment.” Ths, pre-
sumably, gets closer to the kind of active consultation about school policy that
many parents say they wane. Thirey-five percent of parents say this happens more
than three times a year. Bat a nearly equal size group (329%) say 1t happens only
once a year or less.

The least utilized channels are talking on the telephone or
exchanging written notes with a teacher or school official, and attending meetngs
of a parents’ group such as the PTA. Since meetings of organized parents groups
could potentially involve their members 1n policy discussions, their relativeiy lim-
ited usage 1s a striking finding.

Who Is Most Involved vs. Least Involved

Some parents have more involvement with the school than
ouners. Those reporting the most contact wath their child’s school include: parents
of clementary school children, parents who have college training, and parents
with higher income (Table 4-6). Considerably less contact with the school is re-
ported by parents who have children of high school age, by parent. who have
lower income, and by parents who themselves had a limized formal education,

Four Descriptions of Involvement Wich the School

Ovwer seven in ten parents and a similar proportion of teach-
ers agree that their school does a “good job” of encouraging parental involvement.
This applies to involvement in both educational areas as well as non-subject areas
like sports and the arts (Table 4-7). But a minor ty of from one-fifth to one-quarter
disputes that a good job 15 being done. And 55% of parents, plus nearly a quarter
of teache-s, say that their school only contacts parents when there 1s a problem
with their child. Secondary school parents particularly agree with that criticism.

Sacisfaction and Dissatisfaction With cthe Frequency of Contact

Most parents seem generally satisfied with the frequency of
contact they currently have with their cnilds school. Eighty-five percent of parents
say they are “very satstied” or “somewhat satisfied,” wich the “verys™ outnumber-
ing the “somewhats” (Table -4-8) Onceagain, parents of clementary school chil-
dren stand out, they are the most satisfied

But some categonies of parents show much less satistaction.
Most likely to be dissatisfied are. secondary school parents, central aty parents,
and single parents who work full time,

Teachers on the whole report themselves to be somewhat
less satistied than do parents. Seventy-cight percent of teachers say they are satis-
ficd with the trequency of contact they have with their students parents, and in
this case the “verys™ are outnumbered by the “somewhats™ (Table 4-9). Elementary
school teachers are the most satistied, along with teachers in districts of above
average wealch, women, and teachers with 20 years of More experience.

45




AME‘R!(AN

TEACHER

Most likely to be dissatistied are. hugh school teachers, inner
city and other urban tcachers, men, those in districts with below average wealth,

and new teachers with the least experience.

OBSERVVATION:

It 1s not so surprising to see a pattern of
declining contact between parents and
teacher as the child progresses from
lower grade levels to higher grade levels.
However, 1t 1s surprising that hand 1n
hand with this pattern goes rising
dissatisfacuon over the frequency of
contact. This dissausfaction, while never
reaching large proportions, clearly rises
on the part of parents as well as teachers
F +weer. the elementary grades and the
high school level. A second pattern exists
that seems to distinguish better off vs.
worse off districts: Teachers who work
1n wealthier districts and parents who
themselves have college training seem to
have more contact with one another and

to report themselves as more satsfied.
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Table 4-1

QUESTION:

Changes in
the discipline policy

Changes in
what subjects are taught

Changes in
extra-curricular activities

Changes in
the grading standards

Changes in
class size policy

Changes in
homework polii

Whether Parents Should be “Actively Consulted” or Not

When it comes to (READ EACH ITEM) do you think that parents should be actively
consulted, or just be kept informed, or not be involved at all?

PAKENTS TEACHERS .
2,011 1,002
% %
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Table 4-2 Degree of Active Consultation Desired by Parents

34
38
38
36
42
40
36
38
40
38
38
39

38
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Table 4-3

QUESTION:

Whether Parents Should Be Involved at the School liself

In general, when pareirts are involved with education, do you think it is important
for parents to be involved at the school itself, or should parents mainly be involved
at home?

.
At school

}_2“' ‘ ’ - .

Both vl
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Table 4-4 Degree of Active Consultation Desired by Teachers
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Table 4-5 Houw Often Parents Report Actual
Involvement With the School

QUESTION: How often do ycu (READ EACH ITEM) — never. once a year, 2 or 3 times per Year, or
more than 3 times per year?

MORE
20R3 THAN

Base: 2,011 ONCEA TIMES 3 TIMES

NEVER  YEAR A YEAR A YEAR

1

Attend a play, sports event, or
concert at the school

Meet in person with a teacher
or school official one-on-one

Go in to the school to hear
about and discuss school
issues and see the school
environment

Talk on the telephone with a
teacher or school official

Attend mee’.ngs of a parents’
group such as the PTA

Exchange written notes with a
teacher or school official
about some problem your
child is having
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Table 4-6 Which Parents Are Most Involved and Least Involved




Table 4-7  Parents and leachers Lraluate Four Descriptions of
Perental Involvement al Their School

QU ESTI10N Tell me whether you agree or disagree with each statement about your school.

¥

LEVEL OF SCHOOL

ELEMENTARY JUNIOR HIGH HIGH
SCHOOL




Table 4-8 How Satisfied Do Parents Teel About [requency of Conlect
With leachers and School
Q UEN 110N Howsatisfied are you with the frequency of contact you have with your child's

teachers and school — very satisfied, somewhat satisfied. somewhat dissatisfied. or
very dissatisfied?




Table +-9 / l()?ﬁ’({//’.}‘/i(’(/ Do leachers tee! \bout
Freguency of Contact With Parends

Q U E>1 10N Howsatisfied are you with the frequency of contact you have with your students’
parents — very satisfied. somewhat satisfied. somewhat dissatisfied. or very

dissatisfied?
1,002 33
450 39 i3 14 ;
247 29 46 18 7
113 25 40 23 6
o0 26 47 3 5
298 30 46 21 3
242 38 44 5 ;
223 41 44 12
342 25 5 % :
366 27 44 24 6
636 36 46 15 3
69 26 9 20 |
76 25 44 % .
476 32 e ~9 i
146 37 19 11 )
317 30 46 20 4
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CHAPTER 5: FORGING STRONGER LINKS BETWEEN
HOME AND SCHOOL

Parents and teachers agree on many of the specific steps that
might be valuable in linking home and school, but they disagree on others. Their
patteras of agrcement and disagreement rev=al the preferred types of greater in-
volvement that each has in mind.

Who Can Take the First Step

While there is a consensus that teachers can take the first
step to increase parental spvolvement, parents are significantly less confident that
this 1s appropriate (Table 5-1). A quarter of parents think that only parents can
take the first step. Black parents are especially likely to think so.

Steps Toward Involvement on Which There Is Consensus

Parents and teachers alike endorse a role for parents that
includes volunteer work, supportive activities, and promotional efiorts. For in-
stance, both parents and teachers support the idea of “providing parents with in-
formation and materials to support or reinforce what is being taught at school”’
Approximately seven in ten teachers and parents at all grade levels say this would
be valuable (Table 5-2). Likewise, both parents and teachers strongly endorse the
idea of “having parents do volunteer work to help out the school”” Six in ten or
more of both teachers and parents at all grade levels say this would be a valuable
step. And a majority of both teachers and parents endorse the idea of “involving
parents as promoters and fund raisers for the school”

Steps Toward Involvement on Which There Is Disagreement

But teachers and parents part company over two other possi-
ble proposals that might also increase the potential involvement between home
and school. A majority of parents endorse the idea of involving parents on “a man-
agement team to determine school policies” However, only 26% of teachers favor
this idea. Likewise, a near majority of parents (47%) endorse the idea of placing
parents “on committees that decide the curriculum of the school” However, only
18% of teachers are willing to go along with this proposal.

OBSERVYATI O N : These findings reveal that teachers and
parents have somewhat different things
11 mind when they equally favor parental
involvement inside the school itself.
From the teachers point of view that
involvement would include volunteer
work, various supportive activities, and
promotional efforts, but would stop
short of any large parental role in
decisionmaking over cu. iculum or
school policies. *1any teachers are very
willing to consult with parents, but
hesitate to place them in control. This 1s
quite consistent with the tendency of
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teachers throughout this series of surveys*
to feel strongly about — and, indeed, to
want to increase — their professional role
in those areas which they coasider to be
mainly pedagogical in nature.

From the parents' point of view, however,
many are interested in the entire gamut of
possible involvements, including many
who would favor placing parents on
curriculum committees and management
teams with decisionmaking power.

This is a surprisingly strong expressed
preference from parents to be involved in

all facets of education.

Disagreement Over the Need for Qutreach

There are several other proposals which are endorsed by par-
ents but which receive much less support from teachers. “Distributing a newslet-
ter to keep parents informed about whats happening in school” 1s supported by
68% of all parents and by 80% of Hispanic parents, who may feel particularly out
of touch with the school. But only a bare majority of teachers (51%) think that a
newsletter would help a lot. Sixty-four percent of all parents and 75% of low in-
come parents favor “establishing a homework hotline which students can call for
advice on how to deal with a homework assignment”” But only 42% of teachers
think such a hotline would help a lot.

Sixty percent of all parents favor “having che school give
more guidance to teachers about how to involve parents better in the future; and
black parents especially agree (72%). But only 415 of teachers believe this type of
outreach training would help a lot (Table 5-3).

OBSERYATI O N: Itisapparent that teachers place

particular priority on measures that
would result in parents better performing
their role in supervising the educational
progress of their child. While parents
concur in this need, they also stress that
the school needs to do other things — like
establishing newsletters and homework

hotlines ~ to aid parents in their task.

Teachers seem to see less urgency for
such outreach activities. This could be
because they suspect that teachers would
be required to undertake additional
responsibility without any additional pay
or relief from other duties. However,
parents — particularly low income and
minority parents — feel a need for such
outreach, regardless of who might in the
end assume responsibility for actually

implementing it.

*The Mesropoistan Life Surveys of the Amerucan Teacher 1984, 1985. and 1986
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Other Steps to Improve Education by Lini.ing Home and School
Both teachers and parents endorse certain other steps chat
could join home with school 1n an attempt to improve education. The most popu-
lar with parents 1s “having rhe school notify the parents immediately about any
i oblems involving the.z child” {Table 5-3). Eighty-eight percent of pa.ents think
this would help a lot. Even paients who de not want to be actively consulted or
involved at the school nonetheless do strongly desire to be kept informed. Seventy-
seven percent of teachers agree that this step would help a lot, even though it 1s
not their top-ranked measure. These levels of support constitute a virtual mandate
for school systems to initiate some type of notification system.
Parents and teachers both strongly favor measures that
would result in parents better performing their role in nurturing their child and in
backing up the work of the school. Overwhelming majorities of both parents and
teachers endorse “having parents limit television until all homework 1s finished”
and “having parents spend much more time with their children in support of
school and teachers”” The latter is the top-ranked step in the eyes of teachers, 84%
of whom believe it would help a lot.

Home Involvement Through Parental Choice Between Schools

An ultimate form of parent power 1n education would be the
ability to walk away from a school perceived as unresponsive, taking the child else-
where. Now this usually requires moving one’ residence to another area _.« resort-
ing to private schiools. But it could occur even within a given public schoel system

if parents were given the chance to choose between several different public schools
for their child.

Some observers have predicted beneficial effects from such a
system, which could put the parent in the role of a consumer making buying deci-
sions and could place the school in the role of a seller of services in a competitive
market. This section examines how much enthusiasm currently exists for using
such a system and what consequences are presently perceived as likely to flow from
such a system.

Which Parents Would Consider Changing Schools

One-quarter of parents say that, if they had a choice, they
would seriously think about choosing a different school (Table 5-4). This con-
stitutes a large initial constiruency for choice and change. Approximately three-
quarters say they are satisfied with their present school.

The most satisfied parents are those living in non-metro-
politan areas and those with children 1n elementary school. The least satsfied
groups are those living in central cities and single parents who work.

But the constituency for choice and change is not confined
just to certain groups. It is present in all parts of the country and at all levels of
society. This is because the minority who would opt for change, if given a choice,
constitute from 20% to 30% of every demographic grouping in the survey.

How Teachers Perceive Parents’ Sentiment

The vast majority of teachers correctly perceive where the
preponderance of parental opinion curtently lies (Table 5-5). Eighty-one percent of
American teachers say they think that “most” parents would probably be satisfied
with their current school; just 15% think that “most” parents would think
seriously about choosing a different school.




Two groups of teachers stand out as being somewhat more
likely than others to think that most parents would want to switch schoois. They
are urban teachers and black teachers. They may be correctly describing opinion in
their particular local areas.
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Perceived Consequences of Parental Choice

Parents as well as teachers see botn beneficial resales and
some undesirable effects as likely to flow from a system of choice between schools
(Table 5-6). The likely benefits :nclude:

® A child could go to the school best suited for i . or her
needs

® Competition to attract students would {orce schools to
improve

® Having a choice of schools would raise the involvement
of parents

The negative consequences perceived by both teachers and
parents include:

® Richer children would end up at better schools and poorer
children would end up at others

® Some schools would be unpopular and children going
there would lose out

Parents and teachers are closely split over whether in such a
system a school would lose its identity with its local neighporhood. A slight ma-
jority of teachers believes this would happen, but less than a majority of parents
thinks so. Elementary school parents see this neighborhood identity 1ssue no
differently from high school parents.

Parents who sa " that, if given a choice, they would seriously
thin < about choosing a new school wre particularly likely to sec benefits coming
from such a system.

ObSERVYATION : ltis hard to get reactions to hypothetical
future situations. Advance impressions
may or may not c-'rrespond to judgments
formed on the basis of actual experience.
In this case, teachers it..pressions are
probably more reliable.

Pre-School Daycare and Other Additional Uses of School Facilities

Parents and teachers both support additional uses of school
facilities that could better integrate the school into the community, thus further
linking home and school (Table 5-7). Over seven 1n ten of both parents and teach-
ers strongly approve of “using school facilities to offer night classes for adults
in many different subjects.” And approximately six 1n r=n parents and teachers
strongly approve of “using school facilities to organize special activities for the
elderly” and of “using school facilities 1c organize extra-curricular activities for
students after school”’
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But use of school facilities for pre-<cho et daycare programs
takes much lower priority among both teachers and parents. Only about four in
ten strongly support “using some ot the schools facilities to organize daycare cen-
ters ‘or pre-school children’” Black parents, however, are much more supportive of
the 1dea (55%) than are parents in general.

The relatively lessei priority placed by parents and teachers
on pre-school programs connected with public school 1s underlined by Table 5-8.
The table shows the support that exists for making special educational efforts on
behalf of several populations of children in need. It reveals that three types of chil-
dren are placed ahead of pre-schoolers.

Less than a majority of parents, and considerably less than
a majority of teachers, think that education would be improved a lot through
“beginning the educational process earlier by enrolling students in pre-school edu-
cation programs” or through providing “daycare programs with an educational
component after the regular school hours”’

But parents are somewhat mose sympathetic than teachers
to daycare. And black parents particularly support pre-school and daycare pro-
grams. Seventy-three percent of black parents support pre-school educational pro-
grams, and 64% of black parents support daycare programs after school hours.

OBSERVYATI O N : Parents as well as teachers affirm that
the school is a major resoucce for the
neighborhood and an integral part of
community. They therefore endorse a
wider usage of school facilities that go
beyond the traditional uses in many
locales. They seem to feel less so,
however, when it comes to daycare for
pre-school children. Perhaps they see
daycare as less of a public, as opposed to
private, responsibility. Perhaps they think
that schools should do a better job of
dealing with their current charges before
expanding their scope to pre-schoolers.
Perhaps they see the school as being best
equipped and suited for dealing with
children of school age rather than pre-
schoolers, who may benefit irom being
taken care of separately from older
children. Or perhaps they are simply
thinking about distance and travel time
between home or work and a convenient
daycare center.
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Educational Programs for Several Other Types of Children in Need

Enthusiasm is high for making greater educational efforts
for several “ypes of children in need. These efforts could further serve to link home
and school in these special cases.

Parents and teachers overwhelmingly support the provision
of special counseling and services for “children with emotional, mental, social, or
family problems.” There is also very strong sunport for school programs to involve
parents, as well as members of the community, with “students who have special
needs.” A majority of parents and a near majority of teachers think that developing
educational programs for “students who are frequently absent from school” would
also help a lot.

In previous surveys in this series, teachers have shown great
enthusiasm for addir‘onal support services within the school system* It is now
clear that parents also lend to this their voice and backing.

*The Metropolttan Life Surveys of the American Teacher 1984 and 1986
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Table 5-1 Whether Teachers Can Take the First Step
fo Involve Parents

QUESTI ON: Intryingto increase the involvement of parents with the school, do you think that
the teacher can take the first step, or can only parents take the first step?

Teacher can

55

yoth tvol) -

.%‘,"(\

TEACHERS

Base: 1,002
%

Only parents can
6%

Both vl

i

Not sure
1%
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Table 5-2 Links With School That Parents and Teachers Think
Would Be “Very Valuable”

QUESTION: Herearesome possible ways that parents might be involved with the school.
For each tell me how valuable you think it would be — very valuable, somewhat
valuable, not too valuable, or not valuable at all.

54
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Table 5-3

QUESTION :

Steps That Parents and Teachers Think Would “Help a Lot”
to Improve Education

He~e are some things that might possibly improve education. For each tell me
whether you think it would help a lot, help some, not help much, or not help at all
to improve education.




Table 5-4 Which Parents Would Consider Changing Schools

Supy.ose you could choose between several different public schools for your child.
Would you probably be satisfied with your present school, or would you think
seriously about choosing a different school?

QUESTION:




Table 5-5

Q

S o

Which fecehers Believe Parents Would Change Schools

Suppose that parents could choose between sereral different public schools for
their child. Do you think that most parents would probably be satisfied with their
present school, or would most parents thinl. seriously about choosing a different
school?

}s»:fiég L84

% % %

1,002 81 15 4
450 83 13 4
247 76 19 5
334 80 16 3
113 70 17 7
100 71 29 -
248 80 16 5
298 85 12 3
242 85 11 5
223 86 11 2
424 82 14 4
342 77 19 3
360 82 16 2
636 81 15 4
908 82 14 4
09 68 25 7
76 81 16 4
154 79 16 5
476 81 17 3
296 83 12 5
146 81 18 1
317 81 15 5
270 82 14 4
269 2 14 4




Table 5-6 Consequences That Parents and Teachers Think “Probably
Would Happen” if Parenits Had Choice of Schools

QUESTI ON: Herearesome things that might happen if parents were given a choice between
several different public schools for their child. For each tel} me if you think it
probably would happen, or probuably would not happen.

PARENT

THOSE PARENTS WHO
WOULD SERIQUSLY THINK
ABOUT CHOOSING
A NEW SCHOOL

478
%

Base:

Having a choice of schools would
mean that a child could go to the
school best suited for his or her
individual needs

Richer children would end up at
better schools and poorer
children would end up at others

Sorme schools would be
unpopular and children going
there would lose out

Competition between schools to
attract students would force
schools to improve

Having a choice between scheels
would raise the involvement of
parents in their child’s education

Having a choice between schools
would mean that a school would
losc its identity with the local
community
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Table 5-7

QUESTION:

Additional Uses of Public School Facilities
That are “Strongly Approved”

Here are some additional ways to utilize the public schools that might possibly
benefit the community. For each tell me if you approve strongly, approve somewhat,
disapnrove somewhat, or disapprove sirongly.

Using school facilities to
organize special activities
for the elderly

Using school fcilities to
organize extra- .arricular
activities for students
after school

Using some of the school's
facilities to organize
| daycare centers for pre-
i school children
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Base: 2,011 1,573 211 150 1,002
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Using school facilities to
offer night classes for
adults in many different
subjects




Table 5-8 Steps Tat Might Improve Education By Aiding
Children in Need

QUESTI ON: Herear: some more things that might possibly improve education. For each tell me
whether you think it would help = lot, help some, not help much, or not help at all
to improve education.

Full Tt Provided by ERIC.
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TEACHER

CHAPTER 6: ATTACKING TWO PROBLEMS THAT NEED
COOPERATION FROM HOME AND SCHOOL

Teachers View Major Causes of Students Difficulties

Teachers were asked to rank seven possible cavies of stu-
dents’ having difficulty in school. The types of causes covered a wide range of eco-
nomic factors, demographic factors, home-based factors, and school-based factors.
American teachers single out as the number one cause “children who are left on
their own after school” (Table 6-1).

in the 2yes of teachers “children who are left on their own
after school” comes out ahead of even such important contributing conditions as
“poverty in the students home; which was ranked second out of seven, and “single
parent families;” which was ranked fifth. High school teachers are somewhat more
likely than other teachers to cite poverty, plus “automatic promotion; which
ranked third overall.

It is clear that teachers give priority and urgency to not leav-
ing students on th. T own. In an earlier table 1n Chapter 2 (Table 2-3) teachers
listed as their topmost criticism of parents that many “leave their children
alone too much on their own after school”” The connotations of youngsters being
alone no doubt include the specters of the streer  ~ad company, alcohol, drugs,
pr-gnancy, and other possible consequences that can seriously affect both school
~nd family.

W..ich Children Are Most Likely to Be Left on Their Own

Forty-one percent of parents say that their child is some-
times on his or her own between the end of school and 5:30 p.m. (Table 6-2).
Twenty-four of the 41% say almost every day, while 17 of the 419% say one or two
days per week.

Junior high and high scivol age children are the most likely
to be on their own. Other . pes who are likely include more black childres han
white, and more children of parents who work full-time than of those who do not.
But this problem 1s 70t confined to certain groups of families; it exists at @/ economic
tevels of society and in a// geographical locations throughout the country.

Willingness to Utilize After-School Programs

A majority of parents express willingness to utilize an after-
school progra.n organized for students by the school. This includes 629% who
say they would use an educational type program, and 75% who say they would
use a non-educational type program of recreation or extra-curricular activities
(Table 6-3).

Interest 1s not confined just to parents who work or who cur-
rently have children on their own, although it 1s understandably higher amorg
them. A majority of all parents say they would be willing to pay for such a pro-
gram in the event that the school budget could not affored ic. Families with greater
abulity to pay are particularly willing, but even among low income famulies a
majority say they are willing to pay for an educational program after school.
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TeACHER

Who Sees Drop-Outs as a Problem in Tkei. School

A different problem also requiring cooperation of home and
school is the problem of students dropping out of school. Sixty-two percent of par-
ents and 499% of teachers say drop-outs are at leas » minor problem at their school
(Table 6-4).

But the problem is most scvere at the hugh school level.
One-fifth of high school teachers and parents of high schoolers call drop-outs a
“major problem” intt  tschool.

Parenes most likely to see arop-outs as a .najor problem
include those whe themselves did not graduate from high school. Teachers most
likely to see drop-outs as a major problem include those working in districts of
below average wealth.

Support for Steps to Prevent Drop-Outs

When parents evaluate six steps that might help to prevent
drop-outs, they place at the top of the list “providing mor. vocational education
and job traning” (78% sav it would help a lot) and “having the school inform -ar-
ents immediately about any absence or truancy” (78% say this would also help a
lot). When teachers evaluate the same six steps, they choose as the top two exactly
the same ones that parents choose. Teachers, however, are somewhat more cautious
about just how much each measure could be expected to help, and high school
teachers are most cautious of all. (Figures are shown in Table 6-5 and Table 6-6.)

OBSERVYATI O N : While the problem of children alone on
their own after school affects all grade
levels, 4l locales and all levels of society,
the problem ¢f drop-ous is more
confined. Accordingly, the solutions are
also more focused and more narrowly
aimed. The solution for drop-outs,
according to both parent: and teachers,
are more job training, better job
opportunities, additional college
scholarships, and other increased
incentives for studer*s to finish schocl.
Some of these measures can potentially be
influenced by home and »chool, but some
of them will also require outside help
f om other institutions and from the
wider society beyond home and school.
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Table 6-1 Teachers View “Major Causes” of Students’ Difficulties

QUESTI 0N : Do you thinkthat (READ EACH IN'EM) are a major cause, a minor cause, or not a

cause of students’ having difficulty in school?

WEALTH OF DISTRICT

TOTAL AVERAGE BELOW
TEACsJRS FOR STATE AVERAGE

Children who are left on their own
after school

.

Poverty in the student’s home

Automatic pror ~ion

Teachers not adapting to individual
student needs

Single parent families

Borisig curriculum

Families where both parents work
full-time
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Table 6-2 Which Children Are Most Likely to Be
Lef? on Their Own After School

QUESTION: Howoften is your child on bis/ber own between the end of school and 5:30 p.m. —
never, 1 or 2 days a week, or almost every day?




Table 6-3

QUESTI!IO

QUESTIO

QUESTIO

QUESTIO

Wiilingness of Parents to Utilize After-School Programs
Jor Children

v :If his her school provided an educational program for him/her from after school

until 5:30 p.m., would he/she never use it, use it 1 or 2 days a week, or use it almost
every day?

: And if his/her school provided a non-educational program of recreation or extra-

curricular activities after school until 5:30 p.in., would he/she never use it, use it 1
or 2 days a week, or use it almost every day?

N : Suppose that the school budget could not afford to pay for these kind of after-

school programs. Would you be willing to pay for an educational program after
school, or not?

i : Would you be willin3 to pay for a r.on-educational after-school program of

recreation or extra-curricular activities, or not?




Table 6-4

QUESTION:

Which Parents and Teachers See Drop-Outs
as a Problem in Their School

At your school is the problem of students dropping out a major problem, minor

problem, or not a problem?




Table 6-5 Steps That Parents Think Would “Help a Lot”
fo Prevent Drop-Outs

QUESTLEON: Hereare some things that might possibly help to prevent teenagers from dropping
out of school. For each tell me if you think it would help a lot, help some, not help
much, or not help at all in preventing drop-outs.
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Table 6-6 Steps That Teachers Think Would “Help a Lot”
to Prevent Drop-Outs

Q UESTI ON : Herearesome things :hat might possibly help to prevent teenagers from dropping
out of school. For each tell me if you think it would help a !ot, help some, not help
much, or not help at all in preventing drop-outs.

O8




AMESICAN CHAPTER 7: TEACHERS’ JOB SATISFACTION

TEACHER CONNECTED TO RELATIONS BETWEEN
HOME AND SCHOOL

Previous surveys in this scries have explored many of the
causes of job satisfaction and dissatisfaction among the nation’s teaching force It 1s
clear from this years new data that we must add relatiors between home and school
to the short list of major driving factors.

Job Satisfaction

Teachers who report excellent parent-teacher relations take
much greater satisfaction 1n their jobs (Table 7-1). Morcover, satisfaction with the
frequency of contact between home and school 1s strongly related to a teacher’s
overall job satsfaction.

Conversely, teachers who sec many or most parents as unin-
terested 1n their childs education are much less satisfied wich their job as a teacher.
] And teachers who have been reluctant 1o approach parents are also much less
satisfied.

Likelihood of Leaving the Profession
A sinular pattern holds for consideration of leaving the

teaching profession (Table 7-2). Teachers who enjoy excellent relations with par-

ents are much less likely to have considered leaving teaching, and much less likely
- to think they will leave 1n the next five years. Setisfaction over the frequency of

contact with parents goes hand in hand with a desire to stay in thé teaching pro-

fession. Conversely, teachers who think that many or most parencs are unin-

terested 1n their child’s education are much more likely to conremplate leaving.

OBSERVYATI ON : Theevidence 1s compelling to connect
relations between home and school with
the morale of the nation’s teaching force.
The quality of home-school links strongly
affects job satisfaction, and job
sausfaction strongly impacts on the
likelihood of staying in or leaving the
teaching profession. Those who are
concerned about the recruitment,
retention, and morale of America’s
classroom teachers must be concerned
with the current state of home-school
links in this country, with the barriers
wat need to be overcome, and with the
steps that must be taken to make parents
and teachers more effective partners in

the education of our children.

B A v 17 Provided by R




Table 7-1 Job Satisfaction of Teachers Connected to Relations
With Parents

Q LES 10N, Allinall, how satisfied would you say you arc with your job as a teacher in the
public schools — very satisfied. somewhat satisfied. somewhat dissatisfied. or very

dissatisfied?
" »
1,002 40
178 67 28 5 -
527 40 40 i 1
294 24 53 18 6
314 57 34 8 1
456 37 49 12 2
231 24 53 19 4
122 26 52 17 6
374 33 49 16 3
504 49 41 9 1
534 35 48 i5 2
467 47 42 10 2




Table 7-2 Teachers Consider Leaving the Profession Connected to
Relations With Parents

QUESTI1 0N : Haveyou ever seriously considered leaving teaching to go int> some other
occupation?

QUESTI ON: Withinthe next 5 years how likely is it that you will leave the teaching rrofession to
go into some different occupation — very likely, fairly likely, not too likely, not at all
likely?

> v
% %
1,002 52 22
178 36 13
527 54 23
294 60 28
314 41 16
456 53 24
231 - 68 30
122 67 34
374 58 27
504 45 17
403 32 10
454 60 23
144 85 53
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FART I: TEACHERS' SECTION

Nature of the Teachers Sample

In 1987 Metropolitan Life Survey of the American Teacher
was conducted by Louis Hatris and Associates for Metropolitan Life Insurance
Company durit g May and June, 1987. A totzl of 1,002 telepho... interviews were
conducted with current public school teachers in kindergarten through grade 12
throughout all states of the U.S. and the District of Columbia.

Sample Selection of Teachers

Louis Harris and Associates drew a random sample of cur-
rent teachers from a list of 1.2 million teachers compiled by Market Data Retrieval
of Westport, Connecticut. Sample sizes for completed interviews were set for each
state, based on the proportion of elementary and secondary public school class-
room teachers 1n each state. The state sample sizes were set in lin2 wich statistics
published by the U.S. National Center for Education Statistics.

Interviewing Procedures for Teachers

Each selected teacher was contacted at his or her school e1-
ther by letter or telephone or by both, and requested to participate in the survey.
The message included a toll-free number to allow a return call.

Before being asked to complete the actual interview, each
teacher was screened to ensure that he or she currently teaches in an *lementary or
secondary level public school and teaches at least part-time in the classrcom. Once
the respondent passed the screen, an appointment was made to telephone at a con-
venient time and place to complete the interview.

Questionnaire Develcoment

First drafts of the questionnaire were pretested among a
sample of 20 teachers and an equal number of parents. The lessons learned during
this testing process provided important reficements to the survey questionnaire.

Many individuals contributed their comments to the survey
questionnaire, and Lows Harris and Associates is extremely grateful for those con-
tr:butions. However, final responsibility for the questionnaire rests with Louss
Harris and Associates.

Processing of the Data

All completed questionnaires were edited, coded, key-
punched, and verified. The data were tabulated, checked for internal consistency,
and processed by computer. The output of this process is a series of computer ta-
bles for each of the two surveys, showing the results fo. each survey question, both
by the total number of respondents interviewed and by important subgroups.

Sanmiple Disposition and Completion Rates for Teachers

The sample disposition for this survey is shown in Table
A-1. A toral of 4,220 contacts at school were made to yield 1,002 completed
interviews with ceachers.

Of all the teachers who were contacted at their schools or
v .ch whom a message was left, 319 were willing to talk to a Louis Harris and As-
socates interviewer. Although there are a number of different methods by which
response rates can be calculated, we arrived at this figure by comparing the
number of teachers that we were able to reach with the complete list of currcnt
teachers at their school. We call this the “contact success rate”
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The “contact success rate” this year 1s lowe  than the typical
50% level expenienced in past years. Thus registers the effect of a controlled meth-
odolo_ical test conducted this year in which some of the teachers were initially
contacted by leteer, and some by the traditional telephone message lefe at their
school, and some b, both letter and welephone message In the end chr letees-only
approach yielded relatively few phore calls back from teachers, confirming the
efficacy of tne telephone message left-at-school a; proach used exclustvely in al?
previous surveys in this series. We feel that rhe two riethods wre equaily twlid,
they do have quite different rases of recurn, which atfect the “contact success rate
reported in this years survey.

Of the teachers whe were contacted by Louss Harns and
Associates and who passed the screen, 84% completed ¢n interview W calculate
this "y ccrview completion rate” by dividing the number of completed interviews
by the sum of: (1) the number of completed interviews, (2) the number of inter-
view refusals, (3) the number of interviews terminated within the course of the in-
terview, (4) the number of respondents ~ho were left to call back at the t.ne the
survey vas completed, and (5) the number who were unavailable for the duration
of the field period. This “intervicw completion rate” 1s just as high as or higher
than 1t has buen in previous years.

With reterence to Table A-1, the “contact success rate” and
the “interview completion rate” have been calculated according to the following
formulas:

. _ A+E+F+H+I+]+K+L 1264
Contact Luccess = = = = 31%
Rate at 3chool A+E+F+G+H+I1+J4 K+L 40:77
7
Inic,view = __A o= 22 84%
Completion Rate A+E+H+]J+K 1194

The disposition of all contacts is provided 1n Table A-1 so
that interested indtviduals may make their own calculztions of response rate,
according to this or other formulas.

Weighting of the Teachers Sample

The achieved sw.nple of teachers was we.ghted to the latest,
best available parameters for grade level, sex, and geographic region. Ths adjusts
these key variables  where necessary, to then actual proportions in the population.
Oniy mild weighting 1s necessary to corcect for varations 1n responsce rates
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Table A-1
DISPOSITION OF THE TEACHER SAMPLE

)

Completed interviews

Nonworking number, wrong number, no new number
No longer there, retired, deceased, on leave

No answer or busy (after three callbacks)

Refused imciview

Nonehgible respondent (screened out)

Never returned call after message left at school

To call back (study completed before callback was neede d)
Language barrier

Termunated within interview

Not avauable during durauon of fie'd period

Retu. 1ed call but not needed by close of field period

Total Number of Contacts

28135

134




PART I11: PARENTS' SECTION

Nature of the Parents Sample

The 1987 survey data on parents in this report are based on
interviews with 2,011 randomly selected parents across the country, conducted by
telephone between May and Ju e, 1987. The overall completion rate for this sur-
vey was 75% of eligible households reached. A full disposition of every telephone
number called is shown in Table A-2. Approximately ¢,000 households needed
to be . reened in order to locate and interview 2,011 parents of public school
chuldren.

Introduction to Surveys of the Public

Louis Harns and Associates’ telephone surveys of the public
are based on a national sample of the civil: 2 population (18 years of age *nd older)
of the United States. Those living in A'aska and Hawan ave nor represented, nor
are those in prisons, hospitals, or religious and educaticna! ins* wutions, unless
such individuals have their own outside phone line. Samples are based on the Cen-
sus Bureau’ adult population figures for ez<b state in the ¢ .untry. These figures
are updated by ntercensal estimates produced wnnually by the Census Bureau, and
sample 10cations are selected bien .ially to reflect changes in the countrys demo-
graphic ¢nd geographic profile.

National samples are stratified on two dimensions — geo-
graphic region and metropolitan versus nonmetropolitan residence. Stratification
ensures that the sample will reflect, within 19, those living in different regions of
the country and those living in SMSA% and non-SMSAs. Within each stratum,
the selection of the primary sampling unit (PSU) is achieved through multistage,
unclustered sampling. First states, then counties, and then minor civil divisions
are selected, with probability of selection proportionate to Census Bureau
estimates of their respective populations.

Random Digit Dialing

Louis Harns and Associates employs a random-digit-dialing
procedure to select households wichin primery sampling units. Random-digit-di-
aing 1s a significant improvement over previously used techniques, extending the
potential coverage rate to almost 95% of the U.S. population.

Unless some me aod of random-digit-dialing is used, tele-
phci. samples must be drawn directly from published liscs. However, since che
population of unlisted phone number subscribers 1s large and demographically
dissimilar to subscribers with listed phone numbers, reliance on telephone d:rec-
tories alone yields seriously biased samples. For this reason, using published
phone listings as the universe 1s inadequate for telcphone surveys and inferior to
using random-digic-dialing.

The use of a random-digit-dialing method otices other
important advantages:

- - The sample 1s highly representative.

— Unlisted telephone numbers have the same probability of
inclusion 1n the sample as listed numbers. Ths is particu-
larly important in reaching both htgh income and m.aority
populations.

— Respundents are geographically dispersed, rather than
clustered.
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Sample Development tor S<reenming che Public
Virtually all v. the hundreds of naticnal telephone surveys of
the public conducted by the Harris organization cach year are based on a modi-
fied, stratified, random-digit-dialing method. In addition, Harris telephone sar-
veys usc a stratifiec. area-probability approach rather than a sing!e stage sample.
There are three important advantages to usir g an area-
probability approach:

— It allows greater stratification of the ulation (tarris sam-
p
ples have twelve strata).

— It allows comparisons with Census Bureau data and other
published demographic information that have a geographic
base.

— It is compatible with sampling for in-person interviewing,
thus providing greater versatility 1n study design.

The sample is d=veloped 10 the following multistage pro-
cess. First, a listing is constructed of the latest estimates of the adult population
of every state within each region in rank order, then a running cumulative total
of gross sums is produced. Next, a skip factor is calculated as t/n, where ¢ is the
adult population of the stratum and n is the number of sample points needed.
Then a random number, Y, smaller than the skip fac.or, 1s selected. Beginning
with the random number, {, the sample points are then assigned according to
where the numbers ¥, (@ + t/n), @ + 2t/n), @ + 3¢/n)...(y + (n—1¢/n)
fall on the running cumulative toral of the adult population wichin rhat stracum.
This same procedure 1s applied to each state within each region to form PSUs.

At the next stage of selection, one telephone nimber for
each PSU is randomly selected from the updated Harris library of ¢ & niione direc-
tories. The selected numbers are then altered by dropping the last tw.  gits (or
uccasionally just the last digit in rural areas) and replacing them with randomly
selected two-digit numbers. As many randonily selected two-digit numbe.s as
needed are successively appended until a working residentiai r umber 1s reached or
untila screen is completed in each PSU. Technically, this method of sampling pro-
duces an epsem sample of all publishea banks of telephone number, i.e. asample
with an equal probability of selection method.

Straufication w1 [elephone Samples of the Public

The core telephone exchanges are stratified by two variables
— geograpli.. region and place of residence. The United Srates 1s divided into four
regions, as follows:

1. East: Maine, New Hampshire, Vermont, Massachusetts,
Rhode Island, Connecticut, New York, New Jorsey,
Pennsylvania, Delaware, Maryland, District of Colum-
bia, and West Virginia.

2. South: Virginia, North Carolina, South Carolina, Florida,
Georgia, Kentucky, Tennessce, ¢..abama, Mississippi,
Arkansas, Louisiana, Texas and Oklahoma.




3. Miduest: Ohio, Michigan, Indiaca, Hllinois, Wisconsin,
Minnesota, fowa, Missours, Kansas, Nebraska, South
Dakota, and North Dakota.

e

West: Montana, Wyoming, Colorado, New Mexico, Ani-
zona, Utah, Idaho, Nevada, California, Oregon, and
Washington.

We also use three categories for place of residence:

1. Central Caty: Every place defined by the Census Bureau as
a central city of a Standard Metropolitan Statistical Area.

t

. Rest of Metropolitan Area: Every place that is not a central
city but is within SMSA boundaries.

3. Outside Metropolstan Area: Every place that 1s 1.ot included
11 any of the other twc categories.

We then define each place of residence category within each
region as a stratum.

Control of the Sample

In order to maintain reliability and integrity in the sample,
the telephone field staff follows these procedures when a respond nt contact is
attempted.

— A nonanswering telephone 1s dialed two more times over a
three-day period. At the end of this time, if no contact is
made, a new telephone number is generated for that PSU.

— It 'a business telepl .ae 1s reached or if contact is made with
a household 1 . which a potenual respondent presents a 1an-
guage barrier, a new telephone number is generated for
that PSU.

—Once a residential contace i established, the interviewer
uses a script to screen the household for eligibility.

Eligibility Screening for Parents

Potenuial respondents were asked how many childien there
were 1n the family under age 21 who have attended public school. If the answer
was zero, the household was screened out. If there were two or more, the child
who had celebrated the most recent birthd * was designated as the one whom the
questions would be about. Then the interviewer administered the questionnaire to
the parent or legal guardian who knew about that child’s education and school.

Callback Strategy

In order to attain the highest possitile response rates within
reasonable cost constraints, callbacks are made according to the follow ing
guidelir _s:

No Answer/Not-at-Homes: An initial call and then two call-
backs to reach an adult member of the household. Cailbacks are made on different
days and at different times of tiwe day. After the third call, the houseohld is re-
placed by another number in that PSU.
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Refusals: One callback to try to convert any designated
respondent vho has refused or terminated an interview. If after the conversion
atternpt the uusignated respondent still dechines the interview, ¢ nother household
is selected in that PSU.

Unatailable Respondents: An initial call and two callbacks to
reach the designated member of the household. If after the third cail the respon-
dent 15 still not available for the interview, another household 1s selected in that
PSU.

Busy Signals. An iniual call, a followup fifteen minutes later,
and rwo callbacks to re. :h a member of the household. Callbacks are made on dif-
ferent days and at dilferent times o +* = day. If the telephone is sull busy after che
fourth call, a new number is selecred in that PSU and .he household is replaced.

Weighting of the Parents’ Sample

The national cross-section of parents is weighted to the Cen-
sus Bureaus latest population parameters for race, parent’s education, and single
parent vs. two-paren. status. This adjusts these key variables, where necessary, to
their actual proportions in the population. Only slight weighting is necessary in
Harris samples to correct for sub-group variations in telephone penetration and
NOLIESpoNse rates.

All surveys tend to underrepresent to scime extent the most
disadvantaged stratum of scciety due to the inherent difficulty of reaching them.
We.ghting of data by such factors as race and education serves to correct any such
underrepresentation and to assure that final results are fully projectable.




Table A-2

DISPOSITION OF AL TELEPHU.AE NUMBERS CALLED FOR THE 1987 SURVEY
OF PARENTS

completed Interviews 2,011
Screen Outs
No child under 21 who attended public school 6,989
Reached but Not Completed
Respondent refused even to screen 1,528
Respondent terminated interview once begun 16
Calibacks Incomplete
Callback needed to screen or interview, but respondent could not complete it

by the end of field period 1,363
No Reachable Respondent
Never any answer 3910
Always busy 678
riione number not in sexvice 6578
Phone number is a business 1,177
Unavailable dre to language' no English-speaker in househcid 312
Evervone reported to be unavailable due to health 77
.veryone reported to be unavailabie during duration . the field pericd 82
Miscellaneous
Duplicate numbers. etc. 84
TOTAL OF TELEPHONE NUMBERS CALLED 24,835

STANDARD FORMULA FOR CALCILATION OF COMPLFTION RATE

Screen Outs + Completions 9.000 = 75%

Screen Outs + Completions + Refusa:- 11937
+ Terminations + Callbacks

Completion rate = 75% of eligible nouseholds reached

Noncompletion rate = 25% of eligible houstholds reached

Table A-2, containing the disposition of all celephone
numbers called. allow: the interested reader to calcuiate response rates according
to the above formula or other ava‘lable formulas.

Rehability of Survey Percentages

It is important to bear in mind that the results from any
sample survey are subject to sampling variation. The magnitude of this variation
1s measurable and 1s affected both by the number of interviews involved and by
the level of the percentages eapresscc 1n the results.




Table A-3 shows the possible sample variation that applies
to percentage results fr.c this survey. The chances are 95 1n 100 that a survey result
does not vary, plus or minus, by more than the indicated number of percentage
points from the result that would have been obtained if inierviews had been
conducted with all persons in the universe represented by the sample.

For example, if the response for a sample size of 1,500 1s
30%, then 1n 95 cases out of 100 the response 1n the total population would be
between 28% and 32%. Note that survey results based on subgroups of small siz¢
can be subject to large sarnpling error.

Sampling tolerances are also involved in the comparison of
restles from different surveys or from different parts of a sample (sub ap
analysiz) T-ble A-4 shows the percent~ge difference that must be obtained before
a difference can be considered statistically signiricant. liese figures, too,
represent the 95% confidence level.

For example, suppose one group of 1,000 has a response of
349 “yes” to a question, and an independent group of 500 has a response of 28
“yes” to the same question, for an observed difference of 6 percentage points.
According to che table, this difference is subjec” to a potential zampling error of 5
percentage points. Since the observed difference 1s greater than the sampling error,
the observed difference is sigr ificant.

Th. se errors account for sampling error only. Survey research
is also susceptible to othe: eriors, such as in data handling and in interviewer
recording. The proceduzes followed by Lours Harris and Associates, however, keep
errors of these kinds t0 a minimum.

Table A-3
Approximate Sampling Tolerances (at 95% Confidence) t¢ *'se in Evaluating
Percentage Results Appezring in This Report

SURVEY SURVEY SURVEY SURVEY SURVEY
NUMBER OF PEOPLE PERCENTAGE PERCENTAGE PERCENTAGE PERCENTAGE PERCENTAGE
ASKED QUESTION RESCLT RESULT RESULT RESLLT RESVLT
ON WHICH SURVEY T AT AT AT AT
RESULT IS BASED 10% OR 90;%_ 20% OR 80% 30% OR70% 40% OR 60°% 50%
2,000 1 2 2 2 2
1,500 2 2 2 3 3
1,00 2 2 3 3 3
900 2 3 3 3 3
800 2 3 3 3 3
700 2 3 3 4 4
600 2 3 4 4 4
500 3 4 4 4 4
400 3 4 4 5 5
300 3 5 5 6 6
200 4 6 h 7 7
100 6 8 9 10 1
50 8 11 13 14 14
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Table A-4

Approximate Sampling Tolerances (at 95% Confidence) to Use m Evatuating ifferences
Between Two Percentage Results Appearing in This Report

APFROXIMATE SURVEY SLRVEY SULRVEY SLRVEY SURVEY
A\MPLE SIZE PERCENTAGE PERCENTAGE PERCENTAGE PERCENTAGE PERCENTAGE
OF TWO GROUPS ASKED RESULT RESULT RESLLT RESULT RESLLT

QUESTION ON WHICH AT AT AT AT AT
SURVEY RESLLT IS BASED 10% OR 90% 20° OR 80% 35 OR 70% 40% OR 60% 50°
2,000 vs. 1,000 2 3 4 4 4
800 3 3 4 4 4

500 3 4 4 5 5

300 4 5 6 6 6

200 4 6 7 7 7

100 6 8 9 10 10

50 9 11 13 14 14

1.000 vs. 1,000 3 4 4 4 4

800 3 4 4 > 5

500 3 4 5 5 5

300 4 5 6 6 6

200 5 6 7 7 8

100 6 8 9 10 10

50 9 11 13 14 14

300 vs. 800 3 + 4 5 5

500 3 + 5 5 6

300 + 5 6 7 7

200 5 6 7 8 8

100 6 8 10 i0 10

50 9 11 13 14 14

500 vs. 500 + + 6 € 6

300 4 6 7 7 7

200 6 8 8 8

100 7 9 10 11 11

50 9 12 13 14 15

300 vs. 300 5 ( 7 8 8

200 5 7 8 9 9

100 7 9 10 11 11

50 9 12 14 15 15

200 vs. 200 6 8 9 10 10

100 7 10 12 12 12

50 9 12 14 15 15

100 vs. 100 8 il 13 14 14

50 10 14 16 17 17

50vs. 50 12 16 18 19 20
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LO'"'S HARRIS AND ASSOCIATES, INC. LOROITIE TN o] |
CE;(7AFW772’14LM?721163 Questtoniutre No
New York, New York 10111 @ L

No= 1002

Study No. 87400 (Teachers)

May 12, 1987 Sample Point No.: S N S T N A S I
10 - 11 - 12 - 13 - 14 - 15 - 16 - 17

Interviewer: L.D. No.: Date:
AreaCode: ____ Telephone No.: (18-27)
Hello, I'm from Louis Harris and Associates,

the national opinion polling and research firm in New York. We are co."ductirg a natinnal
survey among teachers to learn some of their attitudes about the Americen educational
systers, and we would like to ask you a few questions.

From Observation: Respondent sex:

Male................ (28(30-1
Female . ................ 70-2

100%

Region

st ... 21
Midwest . ............... .. 29
South ................... 32
West ......... ... ....... 18

100%

WEIGHTED BY REGION.
SEX. AND GRADE LEVEL




CARD 1 874006-T

(1984) (1986)

All in all, how satisfied would you say you are with your job as a teactier in the
public schools — very satisfied, somewhat satisfied, somewhat dissatisfied, or very
dissatisfied?

Very satisfied (29( 40 -1

Somew hat satisfied 45 -2
Somewhat dissatisfied 12 -3

Very dissausfied 2 4

Not sure * -5

11985) (1986)

Do y¢ u teach in an elementary school, a junior high school, or a high < hool?
Elementary school (Grades K-6) 30( 56 -1 55
Juior high school (Grades 7-9) . 20 -2

High school (Grades 9-12 or 10-12) 26 -3 #
Notsure . * 4

102% 100%
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2 CARD 1 874006-T

3 I am going to read several aspects on which public scnools can be judged. For each,
nlease tell me whether you would rate your school excellent. good, fair, or poor on

that aspect. (READ EACH ITEM)
B Not Sure
or Not

ROTATE — START AT “X" Excellent Good Fair Poor Applicable
() a, The school’s physieal facihities (31( 27 -1 39 -2 23 -3 12 4 * .5
() b The quabfications and competence of teachers in vour ,

school (32( 51 -1 43 -2 6 -3 * 4 * .5
() c The effectneness of the school board i dealing with , L

school matters (33( 10 -1 40 -2 25 3 14 4 1-5
() d The amount of homework assigned by the school (54( 12 -1 55 -2 24 -3 5 -4 6 -5
() e The amount of support for the school shown v the ,

parents . (55( 22 -1 5() -2 51 -3 11 4 * -5
() f The quality of the homework as<igned by the schonl (5()( 12 -1 60 -2 19 -3 2 4 7 -5
() g The degree to which most teachers seem to care about , , ,

therr students . (37( 49 -1 44 -2 ) -3 * -4 * -5
() h The degree to which mosi students seem notnated to

learn . . (58( 9 -1 -’15 -2 59 -3 9 -4 1-5
()t The availability and responsneness of parents when ) .

vou need to contact them (39( 16 -1 38 -2 34 -3 12 + 1-5
()} Thesuccess of the scheol in preparing students for ,

jobs after high school (40( 10 -1 45 -2 21 -3 5 -4 20 -5
() k The success of the school in preparing students for , , , .

education bevond high school (41( 23 -1 19 -2 14 -3 3 11 -5
()1 The relations between parents and teachers 10 vour ,

school (20181 522 243 5 -4 *5
() m The extent to which the schocl enables students to , . " "

achieve some success 1n their work each day (45( 31 -1 )9 -2 10 -3 -4 -5
DO NOT ROTATE
() n The overall quality of the education that <tudents L )

recene atvour school (44( 30 -1 01 -2 8 -3 1 4 *5

O « . 95




3 CARD1 874006-T
Is the education that children receive in school better today or worse today than the
education that was being given? (READ EACH ITEM)

Same, No l
Better Wors¢ Difference Not
Today Today (vl.) Sure
()~ Three vears ago 5 71 -1 11 -2 16 -3 2 4
() b Ten vears ago (46( 71 -1 21 -2 5-3 4 4
( ) ¢ Whenyou vourself were i school +47( 05 -1 28 -2 4 -3 3+
5 Have you ever felt uneasy or reluct 't about anproaching a parent to talk v/ith them
*  about their child?

Yes (48(55 -1

No 45 -2

Not sure * -3

6 If you needed tc meet with a parent about their child. what time of day would be

most convenient for you — before the school day, during the school day. after

school, or in the evening? (MULTIPLE RECORD)

Before the school day (49(2() -1

During the school day 31 -2

Alfter school 58 -3

In the evening 9 4

\ot sure 1-5
92
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7 In trying to increase the involvement of parents with the school, do you think that
the teacher can .ake the first step, or can only parents take the first step?

teacher can (503 -1
Onh pareits can o -2
Both (vl ) 20 -3
\ot sure 1 -+

Tell me whether you agree or disagree with each statement about your school.

ROTATE — START AT "\" Agree Disagree

() a Our school does a good job of encouraging parental . "
mohement in educational areas (51( 80 -1 20 -2 -3 |

Our school does a good job of encouraging parental =y o=
imohement n sports, arts. and other non-subject areas ().2( AN | 20 -2 % -5

€ ) ¢ Ourschool does not give parents the opportunity for am _ *
meaningful roles (53( 8 -1 91 -2 -3

() d Our schoot onlv contacts parents when there 1s a problem . _— "
with their child (54( 23 -1 7.2 -3

(¢ Here are some possible ways that parents might be involved with the school. For
each tell me how valuable you think it would be — very valuable, somewhat
valuable, not tco valuable. or not valuable at all.

Mot

‘ery Somewhat Not Too Valuable ot

ROTATE — START AT “X" Valuable Valuable valuable atAll Sure
() a Involung parents as promoters and fund rasers for o . -
vour school ()5( ()% -1 51 -2 4 -3 1 4 -9

() b Imoking parents on a management team to deternune _ _ . _
school polic:es (56( 26 -1 )3 -2 15 -5 0 -4 - -5

() ¢ Providing parents with information ind materials to - , I
support or remforce what 1s being taught at school (5/( 09 -1 26 -2 4 -3 | -9

pp § laug

() d Plaang parents on commuttees that decide the . . o
currrculum of the school (58( 18 -1 49 -2 23 -3 9 -4 -5

{ ) ¢ Havung parents do volunteer work 1o help out at the . N . -
school (59( 68 -1 28 -2 R 1 4 D)

95
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5 CARD 1 874006-T

10 How satisfied are vou with the frequency of contact you have with your students’
parents — very satisfied, somew hat satisfied. somewhat dissatisfied. or very

dissatisfied?

very satisfied (67( 3
Somewhat satisfied 4
somewhat dissatisfied 1

3 -1
5 -2
8 -3
Very dissatisfied 4+ 4
1 -5

ot sure

1 1. When it comes to (READ EACH ITEM) do you think that parents should be actively
consulted. or just be kept informed. or not be involved at all?

Actively Just Kept I::::hseed ‘ot
ROTATE — START AT “X~ Consulted Informed AcAll Sure
() a Changes i what subjects are taught (68( 44 -1 54 -2 2 -3 * 4
() b Changes m extra-currnicular actiiues (()9( 55 -1 44 -2 1 -ﬁ 2
() ¢ Changes n class sive polias (7O 45 -1 50 -2 5 -3 1 4
() d Changes m homework policy (71( 43 -1 54 -2 2 -3 1 4
() e Changes in the discinline policy (72059 -1 40 -2 1 -3 * 4
( )} f Changes in the grading standards (73( 40 -1 57 -2 3 -3 —
INTERVIEWER: BE SURE TO REPEAT THE STEM OF THE QU ESTION }
SEVERAL TIMES. |

In general, when parents are involved with education. do you think it is important
for parents to be involved af the school itself. or should parents mainly be involved
at home?

At school (74( 41 -1
Mainly at home 24 -2
Both (vol ) 34 -3
\etther (vol ) * g
Not sure 1 -5

o8




6 CARD ¢ 874006-T

Let me ask about some criticisms that are sometimes made of parents. How many
parents do you think (READ EACH ITEM) — most. many, some, or hardly any?

Hardl
Most Many Some An) Not

ROTATe. — START AT "\~ Parents Parents Parents Parents Sure
() a Take too httle mterest n their children’s education 2* (10¢ 12 -1 ")() -2 44 -3 8 4+ * -5
()b Leave their children alone wo much on their own after school (11¢ 16 -1 46 -2 33 -3 54 1-5
() ¢ Fail to motnate thesr chldren o that they want te learn m R _ % -

school (12¢ 14 -1 9 -2 43 -3 5 =Y
( ) d Failto disciphne therr children (I3C 13 -1 38 -2 44 -3 4+ -4 1-5
() ¢ Settoo high or o stnct a standard tor their children to meet (14( 2 -1 10 -2 54 -,") ")5 -4 -5
() [ Falto show respect for teacher: (15 6-1 17-2 55 0234 7S
() g Neglect to see that therr cluldren s homeworh gets done (16¢ 14 -1 36 -2 43 -3 6+ 15

1 4 Do you think that (READ EACH ITEM) are a major cause, a minor cause, or not a
cause of students’ having difficulty in school.

Major Minor Not A ot
ROTATE —~ START AT "\” Cause Cause Cause Sure
(s a Simgle parent famihies (17¢ 42 -1 50 -2 T -3 1 4
()b Families where both parents work tull-time (18( 25 -1 60 -2 14 -5 1 4
() ¢ Children wha are left on their own after school (1()( 51 -1 44 -2 5 -5 1 4
( ) d Automatic promot:on (20( 44 -1 4] -2 12 -3 4 -4
( ) e Bormg curnculum (21( 3+ -1 51 -2 i4 -3 2 4
() [ Teachers not sdapting to indmidual student needs (22( 43 -1 49 -2 8 -3 1 -4
() g Poverty i the students home (.25( 47 -1 45 -2 8 -3 1 -4 E

33
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15 Here are some things that might possibly improve education. For each tell me
whether you think it would lielp a lot, help some. not helo much. or not belp at all
to improve education.

ROTATE — START AT "\~

(

) a

) b

> Having the school notifv the parents immediatel abouat

ot
Help
Much

ot
Help
At All

ot

Having parents spend much more tane with their ¢hildren
in support of school and teachers

1 -3 EE

Getting teachers and parents to meet together and tath
about school pohcies
any problem mohumg their child

Having parents himit television untl all homework 1
fimshed Z 2

Establishing a homeworh hothne which students can ¢all

for advice on how to deal with a homework assignhment (28( 42 -1 45 -2 10 -3 2+ * 5
Distributing a newsletter to heep parents mfermed about _ & -
what’s happening n school (29( 51 -1 39 -2 8 -3 1 -4 -
Having the school give more guidanee to teachers about _
how to unolve parents beiter m the futere (300 41 -1 48 -2 10 -3 -+ -+ -

Here are some additional ways to utilize the public schools that might possibly
benefit the community. For each tell me if you approve strongly, approve somewhat,
disapprove somewhas, or disapprove strongly.

Approve Approve Disapprove  Disapprove ot

ROTATE — START AT X" Strongh Somewaat Semewhat Strongh Sure
() a Using some of the schools facthties 1 organize daveare

centers for pre-school children (31( 34 -1 39 -2 16 -3 0 4
()b Usmgschool facthtes to organize extra-curricular

actvities for students after school (32( 606 -1 A0 -2 3 -3 |
() ¢ Usmg school facihiies to offer night classes for adulis m - , N

many different subjects (35 78 -1 20 -2 2 -3 T4
() d Using school facilities to orgamye special actities for the _ ,

elderh (34( 58 -1 38 -2 3 -3 1 -+
96
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8 CARD 2 874006-T
1 Here are some more things that might possibly improve education. For each tell me
whether you think it would help alot. help some. not help much. or not help at all
to improve education.
ot ot T
Help Help Help Help ot
ROTATE — START AT “X” A Lot Some Much LAl Sure
() a Begnning the educational process earlier hy enrolling . _ % -
students in preschool education programs (35( 31 -1 42 -2 15 -3 11 4 -
()b Prouding optional dav-care programs with an ed.icavonal . ., - _
component 2{ter the regular school hours (36( 24 -1 53 -2 15 -3 S | 1-5
() ¢ Developing educat. »nal programs designe ~ ior students - _
who are frequently ahsent from school (% (44 -1 A8 -2 14 -3 4 4 1 -5
() d Developmg school programs to imolse parents with e * % -
students who have special needs (56( 67 -1 30 -2 2 -3 -4 -9
( ) e Developing school programs to imolve memhers of the . ) % -
community with students who have special needs (39( 53 -1 12 -2 4 -3 1 4 )
( ) f Developing different approaches o education outside the , -
traditional school (400 41 -1 49 -2 -3 14+ 15
() g Prouding counseling and support services to children - " % -
with emovonal. mental. socral or faruly prohlems (41(¢ 81 -1 1" -2 2 -3 -4 -

1[ INTERVIEWER: BE SURE TO REPEAT THE STEM OF THE
{ QUESTION SEVERAL TIMES.

101



9 CARD 1 874006-T

18 Suppose that parents could choose between sereral different public schools for
their child. Do you think that most parents would probably be satisfied with their
present school. or would most parents think seriously about choosing a different

school?

Satisfied with present school (42( 81-1
Seriously thnik about other 15 -2
Depends (vol ) 23
\ot sure 2 4

19 Here are some things that might happen if parents were given a choice between
* several different public schools for their child. For each tell me if you think it
probably would happen, or probably would not happen.

Probably Probably
Would Would \ot Depends ot

ROTATE — START AT "\~ Happen Happen (vol) Sure
() a Competton betaeen schools to attract students would ,

force schoals to improve (43( 69 -1 28 -2 1 -3 1 -+
()b Richer children would end up at beier schools and . ,

poorer children would end up at others ‘(75 -1 22 2 ] -3 | 4
{ ) ¢ Having a choice between schools would raise the _ ,

unoliement of parents 1n their chuld s education (45( 63 -1 36 -2 1 -3 ] 4
( ) d Havng a choice between schools would mean that 4 _

school would lose 1ts identity with the local community (46( 52 -1 40 -2 1 -5 | 4
{ ) e Having a choice of schools would mean that a child could

20 to the school best suited for his or her indimidual - ,

needs (47 66 -1 32 -2 1 -3 1 -+
¢} Some schools would be unpopular and children gomng . , , ‘

there would lose out (48( 75 -1 23 -2 1 -3 | 4 i

IR
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20 Here are some things that might possibly help to prevent teenagers from dropping
out of school. For each tell me if you think it would help a lot, help some. not help
much, or not help at all in preventing drop-outs.

Not ot
Help Help Help Help ot
ROTATE — START AT “X}" Alot Some Much Al Sure
() a Havmg the school mform parents immediatelh about amy w -
absence or truancy (49( 63 -1 29 -2 0 -3 1 4 -5
( )b Havng the school sponsor more ex=a-curnular _ - "
actvities after~ ool (7()( 20 -1 4 -2 -Z)’ '5 () -1 ' 'S
() ¢ Increasmg the opportuniies available 1o those who finsh _ _ % -
school — such as jobs and college scholarships (51( 61 -1 33 -2 5 -3 1 4 -
{ ) d Providing more vocatonal education and job traming (52( 70 -1 20 -2 3-3 | 4 .5
() e Having schools provide special help 1o students who are . _ _ o
faling (53( 59 -1 35 -2 5 -3 1 -4 5
{ ) f Creating programs 1n which students can go 1o school _ — _ % -
part of the dav and work at a job part of the day (54( 57 -1 36 -2 5 -3 2+ )
INTERVIEWER: BE SURE TQ REPEAT THE STEM OF THE
QUESTION SEVERAL TIMES. ‘
21 At your school is the problem of students dropping out a major problem. minor
probleiu, or not a problem?
A magor problem (55C 9-1
A nunor problem 40 -2
\ot i problem 50 -3
\ot sure 1 4
99
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ERIC

Aruitoxt provided by Eic:

22.

23.

Have you ever seriously considered learing teaching to go into some other
occupation?

Yes, consdered (56¢ 52 -1
Mo, not considered 4 -2
\ot sure * ‘5

Within the next five years how likely is it that you will leave the teaching profession
to go into some differcnt occupation — very likely, fairly likely. not too likely. or not
at all likely?

very likely (57( 11-1
Fairhy Likely 12 -2
Not too likely Al -3
Mot at all likely 40 -4
\ot sure 1 -5




12 CARD 2 874006-T

F1 Is the area where your school is located considered inner city, urbar, suburba-,
small town, or rural?

Tnner uiy (58( 12 -1
Urban 10 -2
Suburban 24 -3
Small tows 30 4
Rural . 24 5
Not sure * -6

F2 For purposes of receiving state school aid, is your school district considered to be
of above average wealth, average wealth, or below average wealth?

Above average wealth (59( 21 -1
Average wealth 43 2
Below average wealth 35 -3
Not sure 1 -4

Fs Regardless of the number of schools you've taught in, for about how many years, in
total have you worked as a teacher?
Mean = 152 vears
L‘J___] vears Median = 15 vears

60 62

F4 What was the /as? grade or level of schoul that you yourself completed?
| READ LIST IF NECESSARY |

Less than high school (grades 1-11) (6%( — -1
High school graduate (grade 12) * 2
Some college * -3
4
5

Two-year college graduate * .

Four-year college graduate 14 -

Some graduate credits 32 -0
Master’s completed 20 -7
Credits beyond master’s 26 -8
PhD completed 19
Not sure — -0
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13 CARD Z 874006-T

[ ASK EVERYONE

FS How old are you?

READ LIST

1810 20 (4 — -1
Nio24 2 -2
251029 7 -3
3010 34 14 4
B3y 22 -5
4010 44 21 -6
451049 15 -7
5010 64 20 -8
65 or over 1-9

F6 Do you live in the same school district in which you teach, or do you live in some
other school district?
Live 1n same district (()5( 5() -1
Live 1n other distrnict a4 -2
Mot sure -5

F7 Do you have any children who are vnder age 21?
Yes (()()( 59 -1
AU 4] -2
Mot sure * ‘5

F8 Have you ever served in a position, ur have you ever been asked to serve in a

*  position, of supervising other teachers?

Yes, served or was asked to serve (()7( 44 -1
No 55 -2
Mot sure * -5

F9 Have you ever received any award, citation. or special recognition for your teaching?
Yes. recenved (()8( 44 -1
o, did not 56 -2
Mot sure * -3

F10 Do you consider yourself white, black, Asian, or what?
White (()9( XN -1
Black 7 -2
Astan 1 %
Other 1 4
Not sure . - 5
Refused 1 -6
That completes the interview. Thank you very much for your cooperationr!
102
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LOUIS HARRIS AND ASSOCIATES, INC, FOR OIICE 13 0M)
630 F ?ftb Alfeﬂue Questionnaire \o
PARENTY . .
New York, New York 10111 = N
V= 2ol
Study No. 874006 (Parents)
May 12, 1987 Sample Point No.: L | l | l [ ] l |
10 - 11 - 12 - 13 - 14 - 15 - 16 - 17
Interviewer: LD. No.: Date:
Area Code Telephone No.:
Hello, I'm _from Louis Harris and Associates.

tne national opinion polling and research firm in New York. We are conducting a national
survey among parents of public school children to learn some of their attitudes about the
American educational system, and we would like to speak with someone in your household.

S2.

S3.

$4.

How many children are there in the family under age 21 who have attended
public school?

\one (28( 0 -0 (SCREEN OUT, ASh QUESTIONS
ON BACK)

Ore 41 -1 (ASK Q 82)

More than one 59 -2 (SAY THESE QUESTIONS WILL ALL
BE ABOUT THE CHILD WHO HAS

GELEBRATED THE MOST RECENT
BIRTHDAY. WHAT IS THAT CHILD'S
FIRST NAME?)

And that child is a boy. or girl?

Bov . (29( S‘i -1
Girl 46 -2

Would you be the parent or legal guardian who knows about that child's education
and school. (IF NO, ASK TO SPEAK WITH THAT PERSON)

And is that child now in elementary school, junivs high school, high school, or out
of school?

Elementary (30( 44 -1 GOTOQI)

Jumior highymiddle oo 19 -2

High school . . 25 -3

Out of school . . 12 4 (SAY THESE QUESTIONS WILL REFER
TO HIS/HER LAST YEARS INT'. sLIC
SCHOOUL)

CATION, AND SINGLE VS. TWO PARENTS

107
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1 CARD 1 874006-P

I am going to read several aspects on which public schools can be judged. For each,
please tell me whether you would rate your school excellent, good. fair. or poor on

that aspect. (READ EACH ITEM)
Not Sure
or Not
ROTATE — START AT "X” Excelleat Good Fair Poor Applicable
() a The schoos phyaical facilities (31( 26 -1 16 -2 20 -3 7 4 1-5
()b The qualificatons and competence of teachers i vour _
school 320261 48-2 2 -3 1 - 25
( ) ¢ The effectneness of the school board n dealing with _
school matters (33( 15 -1 43 -2 27 -3 i1 -+ 4 -5
( vd The amount of homewcrk assigned by the school (34( 16 -1 47 -2 24 -3 9 4 4 -5

()} e The amount of support for the school shown by the

parents (35¢ 26 -1 41 -2 23 -:
() The quahity of the homework assigned by the schoo: (5()( 17 -1 49 -2 22

{ ) g The degree to which most teachers seem to care ahout

therr students (37( 31 -1 39 -2 21 -3 0 -4 * .5
() h The degree to which most students seem motnated to )

learn (38( 15 -1 44 -2 30 -3 9 -4 2 -5
()1 The malabihty and responsneness of feachers when R

16U need to contact them (39¢ 38 -1 38 -2 16 -3 8 -+ 1-5
{ )y The success of the school in prepanng students for

jobs after hugh school (40( 12 -1 32 -2 19 -3 13 4 25 -5
() k The success of the schoot in preparing students for P

educanon beyond high school (41717 -1 40 -2 20 -3 8 -4 16 -5
{ )1 The relanons between parents and teachers myour . -

schoot (42( 25 -1 47 -2 21 -5 e 1-5
() m The extent to which the school enables siudents to , _ _

achiese scme success in their work each day (45( 20 -] 50 -2 25 -5 5 4 25
DO NOT ROTATE

() n The overall quahty of the education thatvour child - _
recenes (~H( 27 -1 50 -2 18 -5

Y
1
-
—
L]
N
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Is the education that children receive in school better today or worse today than the
education that vas being given? (READ £<ACH ITEM)

Same, No
Better Worse Difference Not
Today Today (vol.) Sure
() a Three vears ago (‘lS( 58 -1 18 -2 15 -3 9 4
{ )b Tenvears ago (46( 62 -1 20 -2 5-3 7 -4
() ¢ When you vourself were in school 47( 62 -1 32 -2 343 3 4

3 Have you ever felt awkward or reluctant about approaching a teacher to talk with
*  them about your child?

Yes +8( 19 -1
Mo 81 -2
Mot sure * ‘5

4 Ifyou needed to meet with a teacher about your child, what time of day would be
* most convenient "r You — before the school day, during the school day, after
school, or in the evening? (MULTIPLE RECORD)

Before the school day . (49( 17 -1
During the schoo: day 24 -2
After school 45 -3
In the evening 32 4
Not sure 25

5 In trying to increase the involvement of parents with the school, do ycu think that
the teache- can take the first step, or can only parents take the first step?

feacher can (50( 45 -1
Onlv parents can 24 -2
Both (vol) 30 -3
\ot s're . 2 4

6 Tel! me whether you agree or disagi e with each statement about your school.

B Not
ROTATE — START AT “X" Agree Disagree Sure
() a Our school does a good job of encouraging parental
involvement in educational areas . (51( 75 -1 20 -2 1 -5
()b Our school does a good job of encouraging parental
involvement 1n sports, arts, and other non-subsect areas (52( 77 -1 21 -2 2 -3
() ¢ Our s~hool d.es not give parents the opportumity for any _
meaningful reies . .. . ()5( 22 -1 76 -2 2 -3
() d Our school only contacts paients when there 1 a problem , ,
with their child oo (5455 -1 43 -2 1-3
105
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Here are so.te possible ways that parents might be involved with the school. For
cach tell me how valuable you think it would be — very valuable, somewhat
valuable, not too valuable, or not valuable at all.

Yery Somewhat Not Too \hlt?ble Not
ROTATE — START AT X" Valuable Valuable Valuable atAll Sure
()2 )l‘?)\llorl\;icnﬁo;()):;renls as pr‘omowrs and fund raisers for (55( 33 -1 37 -2 6 -3 3 * 5
( )h Ercl;](())l(\)llngo;[)l?::u 0n a management team lo' determme (56( 51 -1 36 -2 9 -3 3 4 15
e wbmnoghatacool G7(74-1 232 33 *a4 15
s M sg(47l 392 93 i 1S
(e zlc‘}]\(n)r;% Frarenls do volunteer work to help out the (59( 67 -1 29 -2 3.3 | - *

106 4
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CARD 1

874006-P

How often do you (READ EACH ITEM) — never. once a year. 2 or 3 times per year, or

more than 3 times per year?

(

\

2or}
Once a Times
ROTATE — START AT “X" Never Year a Year
) a Attend a play. sports event. or concert at the school 60( 11 -1 10 -2 29 -3
) b Meet in person with a teacher or school official .
one-on-one (61 ( 5--1 15 -2 38 -3
) ¢ Talk on the telephor e with a teacher or school official ((73 ( 18 -1 17 -2 -0 -3
) d Exchange written notes with a teacher or school official ,
about some problem vour child 15 having (65( 34 -1 16 -2 23 -3
) e Attend meetings of a parents’ group such as the PTA (64( 32 -1 14 -2 25 -3
) £ Go in to the school to hear about and discuss school
tssues and see the school environment (65 ( 13 -1 19 -2 32 -3

More
Than
3 Times
a Year

50 -4

41 -4
34

30 -4

35 -4

Not
Sure

107

INTERVIEWER: BE SURE TO REPEAT THE STEM OF THE
QUESTION SEVERAL TIMES.

Have you ever taken time off from your work to visit the school?

Yes 66( 65 -1
\o 27 22
\ot sure ® .5
Don'twork (vol ) 8 4

11]




CARD 1 o 874006-P

10. How satisfied are you with the frequency of contact you have with your child's
teachers and scl:00l — very satisfied, somewhat satisfied. somewhat dissatisfied. or
very dissatisfied?

Very satisfied
Somewhat satisfied
Somewhat urssatisfred
Very dissatisfied

Mot sure

When it comes to (READ EACH ITEM) do you think that parents should be actively
consulted, or just be kept informed. or not be involved at all?

\ot Be
Activity Just Kept Involved
ROTATE — START AT "X" Consulted Informed At All

) a Changes m what subjects are taught 51 -1 17 -2 2

) b Changes in extra-curricular actnities 40 -1

) Changes i class size pohcy 43 -1
) d Changes in homework pelicy ; 42 -1

) e Changes i discipline policy / 59 -1

) f Changes in grading standards 45 -1

INTERVIEWER: BE SURE TO REPEAT THE STEM OF THE
QUESTION SEVERAL TIMES.

In general, when parents are involved with education. do you think it is important
for parents to be involved at the school itself. or should parents mainly be involved
at home?

Atschool (74(

Mainhy at home

Botk {vol)

\either (vol )

Mot sure




6 CARD 1 874006-P

1 Sa- How often is your child on his her oun between the end of school and 5:30 p.m. —
never, one or iwo days a week, or almost every day?

\ever (75( 58 -1
One or two davs aweek 17 -2
Alrost every day 24 -3
\ot sure 1 4

1 Sb- If his her school provided an educational program for him her from after school
until 5:30 p.m., would he she never use it, use it one cr two days a week, or use it
almost every day?

Q.13b Q.13¢

Education Program Non-ediscation Pre jram

Would never use (7()( 33 -1 (77( 21 -1
Would use one or mo davs a week 38 -2 49 -2
Would use almost every day 24 -3 20 -3
Depends (ol ) 4 -4 4 -4
Not sure 1-5 1-5

ISC. And if his her school provided a non-educational program of recreation or extra-
curricular activities after school until 5:30 p.m., would he/she never use it, use it
one or two days a week, or use it almost every day? (RECORD ABOVE)

1 Sd- Suppose that the school budget could not afford to pay for these kind of after
school programs. Would you be willing to pay for an educational program after
school, or not?

Q.13d Q.13¢

Education Program \on-education Program

Yes. withing to pay (78( 59 -1 (79( 52 -1
\o 25 -2 34 -2
Cannot attord (vol ) 3-3 2 -3
Depends (ol ) 11 -4 11 4
Not sure 1 -5 1-5

1 Se. Would you be willing, to pay for a non-education after school program of
recreation or extra-curricular activities, or not? (RECORD ABOVE)

80Z
109
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7 CARD 2 874006-P
Let me ask about some criticisms that are sometimes made of parents. How many
Darents do you think (READ EACH ITEM) — most. many. some. or hardly any?
Hardiy
Most Man Some Any Not
ROTATE — START AT X~ Parents Parents Parents Parents Sure
() a Take too litde interest in their children’s education 2 ( 10( 20 -1 32 -2 37 -3 94 25
() b Leawe their children alone too much on their own after
school (11¢ 21 -1 38 -2 30 -3 74 3-5
() ¢ Fail to motnate their chaldren so that they want to learn in /e _
school *2( 19 -1 33 -2 38 -3 84 2-5
() d Fail to disciphne their chuldren (13( 23 -1 35 -2 34 -3 64 25
() e Settou high or too strict a standard for their children to meet (14 12 -1 18-2 48 -3 204 25
) { Failto show respect for teachers (I5¢14-1 20-2 46-3 174 3-5
) g Neglect to see that thei, children’s homework gets done (16( 19 -1 30 -2 39 -3 94 245

114




CARD 2

874006-P

Here are some things that might possibly improve education. For each tell me
1 g p p

whether you think it would help a lot, help some, not help much, or not help at all

to improve education.

( )a

()b

()¢

( )d

( Je

() f

ROTATE — START AT "X"

Having parents spend much more ime with their children
n support of school and teachers

Getting teachers and pzrents to meet and talk about
schoo: policies

Having the school notify the parents immediately about
any problem nvolving their child

Having parents amit telesision urtil all homew ork 15
finished

Establishing a homework hothine vhich students can call
for wdvice on how to deal with a homework assignment

Distributing a newsletter to keep parents informed about
what's hap pening in school

Having the school give more guidance to teachers about
how to imolve parents better in the future

\io
(17¢ 70 -1
(18( 38 -1
(19( 88 -1
20( 79 -1
21( 5 -1
(22( 68 -1
(23( 60 -1

Not
Help
Much

[ S
[
(8]

-~
L]
v

ot
Help
At All

-~
-

Not
sure

Here are some additional ways to utilize the public schools that might possibly
benefit the community. For each tell me if you approve strongly, approve somewhat,
disapprove somewhat, or disapprove strongly.

ROTATE — START AT “X"

a Lsing some of the school’s facilities to organize dav-care

centers for preschool children

L sing school facilsties to organie extra-curricular
activties for students after school

Lsing school facilities to offer might classes for adults in
many different subjects

Lsing school facilities to organize special activities for the
elderly

Strongl
(24( 41 -1
(25( 59 -1
26( 73 -1
(27¢ 61 -1

Approve

Somewhat

36 -2

Disapprove
Somewhat
14 -3
4 -3
2-3
5-3

Disapprove

Strongly
8 -4

1 -4

(S
\
[

Not
Sure

11
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9 CARD 2 874006-P
1 Here are some more things that might possibly improve education. For each tell me
whether you think it would help a lot, help some, not he!p much, or not help at all
to improve education?
[ Not ot
Help Help Help Help ot
ROTATE — START AT "X~ A Lot Some Much AcAll Sure
() a Beginmng the educational proces» earli °r by enrolling - _
students 1n preschool education programs (28( 49 -1 32 -2 11 -3 ! 1-5
() h Providing optional day-care programs with an educanonal
component after the regular school hours (29( 39 -1 43 -2 11 -3 6 4 1-5
( ) ¢ Developing educational programs designed for students _ _ _
who are frequently absent from school (30( 54 -1 30 -2 9 -3 > 4 1-5
() d Developing school programs to imvohe parents with .
students who have special needs (%1 ( 75 -1 20 -2 1 -3 * g * -9
() e Deseloping school programs to invohe members of the
commumty with students who have special needs (32( 02 -1 33 -2 4 -3 1 4 1 -5
( ) f Devetoping different approaches to education outside the , i
traditional school (“( 40 -1 49 -2 6 -5 2 4 25
() g Providing counseling and support senices to children N .
witi emotional. mental, social, or family problems (34( 80 -1 18 -2 1 -3 1 4 5
INTERVIEWER: BE SURE TO REPEAT THE STEM OF THE QUESTION
SEVERAL TIMES.
112




10 CARD 2 874006-P

18 Suppose you could choose between sereral different public schools for your child.
Would you probably be satisfied with your present school, or would you think
seriously about choosing a different school?

satsfied with present school (35( 741
Serously think about other 24 -2
Depends (vol ) 1-3
‘ot sure 1 4

19 Here are some things that might happen if parents were given a choice between
several different public schools for their child. For each tell me if you think it
probably would happen, or probably would not happen.

Probabl Probably
Would Would Not Depends Not

ROTATE — START AT X" Happen Happen (vol.) Sure
{ ) a Competiion hetween schools to attract students would ,

force schools to improve (5()( ()9 -1 28 -2 1 -5 2 4
{ )b Richer children would end up at better schools and - 4 -

poorer children would end up at others 37( 70 -1 27 -2 1 -3 1 4
() ¢ Having a choice hetw een schools would raise the _

mvolvement of parents in their child’s education (38( 62 -1 35 -2 1-3 2 -4
{ ) d Havng a choice hetween schools would mean that a s

school would lose its identity with the local community (39( 48 -1 49 -2 1 -3 2 -4
() e Havng a choice of schools would mean that a child could

80 to the school hest susted for his or her indnidual - -

needs (10( 71 -1 27 -2 1 -5 2
() f Some schools would be unpopular and children going

there would lose out (41 ( ()() -1 29 -2 1 -5 1 -4

13
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11 CARD 2 874006-P

Here are some things that migh possibly help to prevent reenagers from dropping
o1 of school. For each tell me if you think it would help a lot, help some, not help
much, or not help at all in preventing drop-outs.

ot \ot
Help Help Help Help Not

ROTATE — START AT "X” A Lot Some Much AvAll Sure
() a Haung the school mform parents immediatels about amy _ . -

absence or truancy (42( 78 -1 17 -2 3 -3 1 4 -5
{ Vb Haung the sckool sponsor more extra-curnicular . R

actnties after school 43( 37 -1 39 -z 16 -3 8 4 1 -5
{ ) ¢ Increasing the opportunties avalable to those who finsh , *

school — such as jobs and college scholarships (44( 72 -1 24 -2 2 -3 1 -4 -
{ ) d Providing more vocational education and job traming (45( 78 -1 19 -2 2 -3 I 4 * 5
{ ) e Having schools provide special help to students who ,

are failing 46( 76 -1 21 -2 23 14 15
() f Creaung programs in which students can go to school ,

part of the day and work at a job part of the day (47( 62 -1 30 -2 5 -3 2 4 1 -5

INTERVIEWER: BE SURE TO REPEAT THE STEM OF THE
QUESTION SEVERAL TIMES.

21 At your school is the problem of students dropping out amajor problem, minor
problem, or not a problem?

A major problem (48( 18 -1
A minor problem 44 -2
ot a problem 32 -3
\ot sure 6 -4
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12 CARD 2

F1. What is the last year of school that you yourself completed?
Less than high school (grades 1-11) (49( 25 -1
Higli sckool graduate (grade 12) 39 -2
Some college (grades 13-15) 18 -3
Chllege graduate (grade 10) 11 4
Post graduate (grade 17 and mver) 10 -5
Notsure : -0
Refused -7

F2. Are you presently married, divorced, separated, widowed, or never married?
Married (50( 75 -1 ASK QF3
Dnorced 12 -2
Separated 4 -3
Widoned 45 §KIPTO QF4
~ever married 4 -5
Not sure — 0
Refused - -7

IF MARRIED, ASK

FS. Is your spouse currently working at full-time job, part-time job, or not working
outside the home?
Full-ume job (51 ( 74 -1
Part-ime 10b . 9 -2
Notworking outside the home 15 -3
Work at home (vol ) — -4
Refused 25

F4. How old are you?
| IF HESITANT, READ LIST |
1810 20 52( * -1
211024 2 -2
251029 9 -3
3010 34 19 -4
35139 24 -5
4010 4+ 22 -6
4510 49 12 -7
5010 64 11 -8
0651t "4 19
75 and over *0
Not sure (53(— -1
Refused 1 -2

FS- Are you currently working at a fuil-time job, part-time job, or not working outside
the home?
Full-time ob . (54( 59 -1
Part-time job 14 -2
Not working outside the home . . 23 -3

115
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13 CARD 2 874006-pP

F6 Which of the following income categories best describes your total 1986 household
income? Was it? (READ LIST)

$7.500 or less (55( 9 -1
$7.501 to §15.000 12 -2
$15.001 to $25.000 20 -3
$25.001 10 $35.000 20 -4
$35.001 to $50.600 20 -5
$50.001 to $75.000 9 -6
$75.001 or cver 4 -7
Netsure 2 -8
Refused 59
F7 Are you of Hispanic origin or descent, or not?
Yes, of Hispanic onigin (56( 9 -1
No. not of Hispanic ongin 88 -2
Not sure 2 '5
Refused * g

FS Do you consider yourself white, black, oriental, or what?

White . (57( 81 -1
Black 15 -2
Oniental Asian or Pactfic Istander 1-3
American Indian or Alashan natse 1 4
Not sure 1-5
Refused 1-6

F9 /ind how many children, under age 18, are there in this household who have
attended public schools?

One (58( 42 -1
Two 32 -2
Three 13 -3
four 4 -4
Fne 1-5
Sy ernore 1-6
None 7 -7 (eg now mer 18)
Not sure * .8

F10 What language is spoken most of the time at home?

Enghsh (59( 97 -1

Spamish 2 -2

Other . 1 -3

Not sure * g

F11. FROM OBSERVATION: Sex of adult respondent.

Male . (60( 31 -1

Female . . ()9 -2

16 That completes the interview Thank you very much for your cooperation!

Region Swe of Place 61-80Z
East 23 Ssomh ¥ Cenralcty 25 Qumide SMSA 49 :

Midwest 25 West 16 1 20Resl of SMSA 36




Number of parents & work status of parents

Solo Parents
Aot working

Wwork part-time
Wwork full ume

Duo Parents
One not working

6%
1%
15%

27%

Both not work, at least one only part

time
Both work full time

17

19%
29%

100%
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25%
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