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. The Fourth R: Workforce Readinéss.

Preface

Business needs workers skilled enough to produce efficiently, and customers literate enough and selfsufficient
enough to consume responsibly. This is the “bottom line” reason for business to invest in education, it is simply
good business.

This publication was developed as a response to several issues raised in our paper, Employment Policies,
Looking To The Year 2000. It is a direct response to business’ questions. What can we do now? How can we get
involved? Where do we start?

The Alliance’s own business leadership has urged us to develop this guide. Although there has been
continued growth in the quantity and quality of businesseducation partnerships, clearly, much more
involvement and investment is needed. A recent study which surveyed a sample of Forbes 500 company
executives reported that 81 percent were pleased with their involvement in public schools. Howaver, we would
ask how many of those same Forbes 500 companies are satisfied with the products of these public schools.
How many believe that it is acceptable that one of every four ninth graders will not graduate from high school,
when Japan graduates 99 percent? How many believe that our high school graduates are fully prepared to be
productive workers and responsible citizens? And, how many believe that the million teenagers who drop out
each year can participate fully in our society? We cannot afford to be satisfied with our current status. Not yet.

The Fourth R: Workforce Readiness was developed by business, for business. While we encourage
educators and job training professionals to read this, our primary audience is business, large and small.

We do not suggest that schools are the source or locus of all problems, nor that business has all the
solutions. We believe that schools today exist in a dramatically different world than they did 3040 years ago.
The complex and interconnected problems that schools confront require a fundamental change in the way this
country supports and provides education. Increased investment and involvement by the nation’s business
community is essential.

We believe that the nation needs a second wave of school reform at the state and local level, and that
new and expanded business-education collahorations are important vehicles to assist in resolving our education
and workforce readiness dilemmas.

The National Alliance of Business recognizes the importance of making the longterm investment in the
quality of public education institutions, and we have focused our corporate strategic plans accordingly. The

Fourth R: Workforce Readiness is central to our efforts to inform the broader business community of the cntical
need to invest in education at the federal, state and local level, and to emphasize the power that business has

to shape its own workforce and its own future.

William H. Kolberg
President
National Alliance of Business

November 1987




The Fourth R Workforce Readiness:,:

Introduct

Reading, writing and arithmetic — these are the tradi-
tional “three R's” that schools are expected to teach, and
students are expected to learn. They include communi-
cation skills (reading with comprehension, writing and
speaking clearly, with a command of vocabulary,
spelling and grammar), and math and computation
skills. Business needs competent, job-ready new workers
who have acquired these basic skills, but to be produc-
tive today and tomorrow, business needs more. In
addition to the traditional “three R’s;” business seeks
young workers with the fourth “R;" workforce readiness,
which includes thinking, reasoning, analytical, creative,
and problem-solving skills and behaviors such as
reliability, responsibility, and respensiveness to change
and to new work requirements.

The Fourth R: Workforce Readiness is a new thrust
championed by the National Alliance of Business as
part of its ongoing effort to increase business involve-
ment in and support for programs addressing structural
unemployment, reducing joblessness, and developing a
quality workforce. The focus of this unique project is to
promote business-education partnerships emphasizing
school improvement, institutional change and policy
refarm, and to view such partnerships from a business
pets-octive.

The premise for The Fourth R is that people are our
nation’s prime resource and our first responsibility.
Investmerit in human capital will produce the highest
vields fur our young people, for our communities, and
for the nation as a whole. While individual efforts are
important, we need collaborative responses to the
challenges that lie before us, in order to improve the
quality of education, build civic literacy, and create a
workforce that can continually adapt to the changes in
the workplace.

The National Alliance of Business challenges
businesses not yet involved with education to get
involved. Businesses already involved must analyze
their level of involvement with education, and escalate
and expand their investments and partnerships favoring
those which bring about systemic educational improve-
ment and policy changes. Partnerships are essential at
all levels — kindergarten through grade twelve — and
with all types of education — including alternative
education programs, vocational education, remediation
and literacy programs, pre-school programs, etc. This
publication focuses predominar:tly on partnerships with
education that bridge the gap between school and
work. These partnerships are a means for businesses to
address their own workforce needs and their commu-
nity’s social policy agenda at the same time.

O

Clearly, there are other important ways for busi-
ness to address the changing nature of the workforce
and its growing diversity. As the demographics indicate,
businesses also face challenges of tapping new seg-
ments of the labor force, and will need to undertake
additional measures such as developing special recruit-
ing programs, train-and-hire programs, special training
for supervisors in managing a more diverse workforce,
and special support services such as child care and
transportation programs. These issues are beyond the
scope of this publication, although they are significant
employment policy issues facing business and govern-
ment.

L . ]
“Our mission is to be the instigating force, an agent

for change, to enable disadvantaged individuals to
become productive workers in today’s and tomor-
row’s market. In the longer term, we seek to refocus
the nation’s educational environment so that it will
consistently prepare future Americans to measure up
to the larger demands of tomorrow’s workplace”

John L. Clendenin

Chairman & Chief Executive Officer

BellSouth Corporation

- ® e - . - . - - Ty

The fourth R presents information concerning the
consequences for business of an ill-prepared workforce,
and examines the issues of quantity and quality of our
workers. With a dwindling entry-level labor force, and'
the greater need for those available to be workforce-
ready, a growing mismatch between workplace needs
and worker skills is inevitable betwween now and the turn
of the century unless something is done to reverse the
trend. It is clear that many businesses are already facing
the labor shortages and skill deficiencies today.

This publication al< > describes business’ return on
investment— the benefits which accrue to business and
to the community in return for the investment in
education. This includes a literate, trained, skilled
workforce, a better business climate in the community,
and a better national competitive edge in the global
marketplace.

It provides a case study in businesseducation
partnership development, from which businesses may
extract lessons for their own partnership initiatives. It
analyzes the critical developmental comiponents and
underlying principles which appear to be impoitant
ingredients in efforts to bring about systemic educa-
tional improvement. 1) a common vision and agreement
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on the problem, 2) a history of partnerships upon which
a community can build, 3) the presence of a viable
business intermediary, such as the Private Industry
Council, to help move the young people successfully
from school to work, 4) sustained top-level school and
business leadership involvement, and 5) measurable,
clearly-defined goals that serve as incentives as well as
for accountability.

This publication describes the types of imvolvement
business can undertake with education, depending
upon the level of business commitment, resources, time,
and effort. It also provides some guidance on determin-
ing the appropriate nature of involvement, given a
company’s function, organization, and particular
resources and expertise. It further presents a business-
education partnership matrix for a particular business to
assess the type of partnership most appropriate to its
unique circumstances.

Finally, the Appendix of The fourth R provides
partnership profiles that are designed to stimulate interest
and suggest ideas about what business can do through
partnerships. These profiles describe successful pro-
grams, the partners involved, level of business commit-
ment required, business benefits to be gained, and
contact persons for further information. The Appendix
also contains an index of all programs referenced in this
publication, selected bibliographies on at-risk youth
issues and on business-education partnerships, and a
listing of organizations and resources that can provide
greater detail and technical assistance on the topics
covered.

Accompanying this publication, and as part of a
comprehensive business/public information plan, the
Alliance has developed a companion videotape, The
Fourth R. Workforce Readiness, to further expand on the
benefits of business-education partnerships. The tape

features leading business, education and social policy
experts describing business’ great stake in the quality of
public school education, and urging expanded :nvolve-
ment.

“We need systemic change. We have a school system
that, in many ways, was designed for a totally
different workplace and set of social conditions —
30 and 40 years ago. Today the world has changed
dramatically, but we haven't restructured our educa-

tion and youth support systems”
John E. Pepper
President
The Procter & Gamble Company

The Alliance maintains an updated and constantly
expanding computerized information bank—the NAB
database— containing many profiles of business-
education partnerships for school improvement. These
profiles describe a range of partnerships including those
dedicated to policy, school reform and institutional
change, management assistance, teacher training and
development, classroom enrichment, special services,
and multi-level partnerships.

Finally, Alliance staff is available to provide
individualized technical assistance to supplement the
information in thiz publication and in the database. Call
the Alliance for additional information on partnerships
and more specific “how to’s”

Through this publication, the videotape, the
database, and the available technical assistance, the
Alliance hopes to supply answers to business” immeds-
ate questions. “What can we do now?” “How can we
get involved?” “Where do we start?”




The Fourth R: Workforce Readiness -

The Business Challenge
To Do More

Business needs to look closely at the skills and abilities
of today’s youth, as they prepare to join tomorrow’s
workforce. Business needs to ask the following
questions;

B Will there be enough young people in the
years ahead qualified to fill the jobs that will
be available?

M Are the youth of today and tomorrow pre-
pared to take on increasingly complex work
assignments?

B If these youth are not ready to meet business’
standards, can we afford the increased costs
such as greater remediation and training
expenses, lower productivity, increased
supervisory time, and poorer product quality
that will surely result?

Workforce readiness is a matter of both quantity
and quality. The dwindling numbers of workers will
require that we look among groups of individuals
previously ignored, and often considered less ready to
work anu less productive. In addition, there are certainly
problems with our educational system when a high
proportion of young people drop out before comple-
tion, and many of those who do complete their educa-
tion lack the basic skills necessary to succeed in the
workplace.

A Matter of Quantity: The
Dwindling Labor Force

A Matter of Quality:
Workforce Readiness

During the 1970’s, business could choose to fill its job
needs from a relatively large supply of young, entry-level
workers. Because supply exceeded demand, business
could afford to select the most job-ready, often ignoning
dropouts, illiterates, and others less equipped to enter
and quickly succeed in the workplace.

However, as our society ages and the birth rate
drops, the number of young people available for work is
rapidly declining. In 1978, 23 percent of the U.S. popula-
tion was aged 16 to 24. By 1995, only 16 percent of the
population will be in that age bracket. This translates to
a decline of about 4 million in the number of young
people available for work. Labor shortages are already
common in various parts of the country, and "help
wanted” signs are appearing in more and more
storefronts.

And what about the young people who are available for
work? Do they have the basic tools needed to succeed
in the workplace? We are finding an increasing mis-
match between workplace requirements and workforce
readiness:

B The National Assessment of Educational
Progress (NAEP) completed an assessment of
the literacy skills of young adults ages 21 to 25.
Sizable numbers were unable to do well on
tasks of even moderate complexity. Three out
of five 20-year-olds in our country could not
get from point A to point B on a map; three
out of five could not add up their bill after
lunch and did not know if they were given
correct change. And while three out of five
could read the lead article in a newspaper,
they could not reiterate its salient points.

B In school year 198182, the International
Association for the Evaluation of Educational
Achievement conducted the Second Interna-
tional Mathematics Study in twerty-four
developing and developed countries. The
groups sampled were taken from 8th grade
students or equivalent, and advanced mathe-
matics students in the 12th grade. Without
exception, on these international standardized
mathematics achievement tests, the United
States’ perfermance levels were consistently
below the mean, and substantially below the
performance levels of Japan. (See Chart 1)

B An increasing number of colleges have found
the need for coursework to remedy deficien-
cies in basic skills of college freshmen. A
national survey revealed that in 1983-1984, 82
percent of all colleges and universities offered
some form of “remedial” courses or programs
to help freshmen lacking the skills necessary
to perform collegelevel work. Of these
institutions, the majority reported increases
(ranging from 10 to 30 percent) in the propor-
tion of students needing remediation. Twenty-
five percent of ail college freshmen were

enrolled in remedial mathematics, 21 percent

in remedial writing, and 16 percent in remedial
reading.

3




These young people are not defined as “at-risk.”
yet they are not workforce ready. For the “at-risk”
population, the mismatch between workplace needs
and workforce skills is greater.

The number of high school dropouts, already
about a million a year (including dropouts and chronic
truants), is increasing. In 1985, about one in four 1819-
year-olds failed to complete high school. For minorities,

TOTAL  ARITHMETIC ALGEBRA GEOMETRY STATISTICS

SOURCE. Livingstone, 1.D. Perceptions of the Intended and
Implemented Matheruatics Curriculum ” A report of the Secund
International Mathematics Study prepared by the members of the
international Association for the Evaluation of Educational
Achievement for the U.S. Department of Education, Center for
Statistics, June 1985.

Minority youth unemployment has increased
significantly since the 1950’s and continues to rise. In
1972, the unemployment rate for black teenagers was
35 percent. In April of 1986, the rate was 43 percent.

Unemployment for dropouts is growing even more
dramatically. The Ford Foundation reported that “in the
late 19607, a high school graduate was 30 percent more
likely to be employed the fall after graduation than a
dropout was, by the 1980’ this gap had doubled to 61
percent”

In addition to excessively high rates of unemploy-
ment, large proportions of dropouts in the 16-24 age
group do not even seek work; therefore, they are not
counted among the unemploy=d. In October 1985, only
68 percent of all dropouts 16~24 were in the labor force.
For black dropouts, only 53 percent were in the labor
force. Among women dropouts, only about 50 percent

I 1985, of those who were in the labor force, less
than one third of black dropouts were employed, and
fewer than half of the white dropouts were employed.
(See Chart 2)

Chart 2: Employment rate of black and white dropouts age
16-24 for selected years
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failed to complete high school, and among Hispanics, it oA
was fewer than half. 70 — - R

60 — 546
Chart 1: Performance by 8th grade students on an §
infernational test in mathematics: 1982 o 50 —
z
80 — Mean of participating 240 — 330
=] uniedStates IR developed countries Bl o000 2 .
or provinces o 30 —
] z
20 —
60 —
10 —
5
b — 0 N !
o0
g 1967 W0 oo 1977
; 40 — A
g SOURCE. Handbook of Labor Statistics, Bulletin 2217, BLS, Table 60,
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A growing percentage of new entrants into the
] . labor market in the balance of this century are likely to
0 i i be black, immigrants, Hispanic, from single-parent

families, or poor. The proportion of 16-24 year olds who
are black will grow by nearly a quarter; of the 82 percent
of the new entrants who are not white males, almost
one third will have grown up in families with only one
parent, and nearly one in five will have grown up poor.

Disadvantaged and minority youth, who will
constitute an increasing share of the future workforce,
are more likely to be functionally illiterate, to drop out of
school, to become pregnant as teenagers, or to abuse
drugs and alcohol. These problems are intercon-
nected— a teenager misusing drugs or alcoho! 1s likely
to have problems in school and in looking for a job. A
pregnant teenager is likely to be a dropout, unem-
ployed, and poor.

Nearly half of all black females are pregnant by
age 20. White teen pregnancy rates are also soaring.
Half of all teenage mothers will never complete high
school, {ess than 40 percent have jobs, and over half end
upn on welfare, Teenage pregnancies cost the U.S. over
$16 villion a year in welfare expenses alone.

o were in the labor force.

ERIC
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The Workforce
Readiness Gap

Employers are increasingly demanding workers who are
able to think on their feet and leam on the job, and who
possess the basic skills needed to do so. An increasing
mismatch is developing between jobs and skills. Many
of our nation’s largest school systems are populated by a
student body which is both minority and poor. As these
young people enter the labor force, they are less
prepared for the expectations of the working world in
terms of skills, attitudes, experience and understanding.
As a result they find less opportunity and more barmiers
in their transition from school to work.

Without fundamental changes and major improve-
ments in the way schools prepare young people
employers will pay an increasingly high price for the
educational deficit. They already spend an estimated
$30 billion on formal job training and retraining. While
these costs include much more than entry-worker
remediation, they are likely to be compounded, as the
number of entry-level workers is declining while the
proportion of least well-prepared increases.

In addition to higher formal training costs, business
also pays a high price forincreased remediation,
increased supervision, increases in errors, and decreases
in product quality. Costs also include the expenses of
seeking alternative sources of labor, “de-skilling” jobs,
increasing automation, or moving factories off-shore.

The costs to our communities—increases in
welfare dependency, crime and unrest; decreases in tax
revenues and competitiveness in world markets—are
also profound. One study reported that in 1985, the total
lifetime earnings lost for the high school dropouts of the
1981 class alone will be $228 billion, with an estimated
tax revenue loss of $68.4 billion. In 1986, dropouts cost
the economy an estimated $147 billion. And these are
just the economic costs.

The costs in human terms are incalculable. Qur
country’s social stability and economic growth in the
years ahead rest on our ability to bring all of our young
people, and especially those who are zt the educational
margins, into the mainstream. If we fail at this chal-
lenge, we risk the creation of a permanent underclass
poor and dependent, with few prospects for changing
fcr the better their lives or the lives of their children.
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The Return on Investment

Business investment in education is more than aitruism,
itis a fundamental economic and social necessity.
Education is a public good, and any investment in it wil!
produce a retum for b: *- ess and for the broader
community. What are t + benefits? What will you get as
retum on investment?

L e ———————— e Wy TR
“It is clear that the nation as a whole and the busi-
ness community in particular has a tremendous stake
in the quality of public school education. Business is,
after all, the major consumer of our schools’ prod-
ucts and often bears the cost of remedying the
failures of professional educators”

Theodore F Brophy
Chairman and Chief Exccutive Officer
GTE Corporation

First, business will get a literate, trained,

skilled workforce.

Just as business invests in equipment, plants, and new
technology, so too should business see investment in
human capital as an investment, rather than an expersse.
The students who graduate from the local publi~ school
system are the pool of entry workers from which
business may select. The benefits and savings derived
from a better-prepared workforce include:

Reduced remediation and retraining costs.

Reduced workplace errors, decreasing supervi-
sory time.

Reduced need to seek altemative sources of
labor domestically, or move factories offshore.
Increased productivity, product quabty.
Improved understanding of business principles
and operations.

Improved work habits, attitudes and motiva-
tion.

Increased scientific and technical iteracy n
the workplace.

Second, busiress will get a better business climate in
the community.

The second most often cited reason for a business
selecting a particular location is the quality of the
schools. Better schools will therefore assist business in
attracting quality employees and in attracting addi-
tional businesses, thereby aiding local economic
development. Among the community-wide benefits that

[
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will accrue to business from educational improve-
ment are:

B Citizens who are self-sufficient, literate and

civic-minded.

M Informed, responsible consumers for business’

products and se:vices.

More effective use of tax dollars and commu-
nity resources.

More informed public policy decisions by
educators and administrators that affect
business.

An increased and more diversified supply of
qualified workers from which to choose.

Schiool personnel and potential employees
with improved, updated and upgraded skills,
and better information about the world of
work and the iabor market.

Better use of educational resources for
business staff training, retraining and enrich-
ment.

Better community relationships for corporate
staff, and for the company as a whoig,

Third, business will ge” 2 better competitive edge in
the global marketplace.

American business is losing ground in the world market-
place. Products from Japan and Korea are rapidly
gaining market share. These products are high quality
and are rapidly replacing ours in world markets. e
cannot maintain our standard of living and our interr~
tional dominance if we are not competitive with the
caliber of our workforce, and the cost and quality of our
products and services. Among the benefits that provide
business with a greater capacity to compete intemation-
ally are:

B Increases in numbers of jobs, and decreases in
unemployment rates.

W Creater economic growth, development and
revitalization,

B Improvements in the trade balance.

B Decreased dependence on other countries (o
produce essential goods and services.
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A Case Study:
Lessons in Partnership Development

Business-education partnerships that have had the
greatest impact reflect processes and relationships
developed over a substantial period of time, in a climate
of mutual respect, trust, and civility. Effective partner
ships involve mutual need, common goals, complemen-
tary skills and resources, parity of power, and yielding on
issues of turf

Itis evident that every community is unique, and
avery partnership experience is different, but there are
some common elements in many of the successful part-
nerships which appear to contribute to their success.
The Boston Compact is considered by many to be a
leading example of an gffective business-education part-
nership By examining its history, its accomplishments
and the areas requiring improvement, we can extract
lessons that may be pertinent for other partnerships.
Through this “case study” and through the experiences
#1ined from the Alliance’s Compact Project, which is a
multi-site replication based on the principles of The
Boston Compact, we can identify the developmental
components and underlying principles that strong
business-education partnerships have in common.

Background and History
of The Boston Compact

The Boston Compact as it exists in 1987 represents more
than a decade and a half of development. Although the
formal Boston Compact was officially signed in the Fall
of 1982, it developed out of a decade of court-ordzred
busing and early smaller-scale business involvement
with the schools.

In the early 1970's the crisis in the Boston public
schools was nationally knewn; by 1974 a Federal District
Judge ordered a city-wide busing plan to accomplish
desegregation. Simultaneously, city school and business
leaders put together partnerships linking each of the 18
secondary schools and 25 of the largest firms. The
Boston Public Schools, the Greater Boston Chamber of
Commierce, and the National Alliance of Business
incorporated the Tri-Lateral Council for Quality Educa-
tion to coordinate these partnerships. The Council
Board included deputy superintendents and head-
masters from the school system and vice presidents
from the firms. Typically, a company would provide a
staff member to work one day a week in the school and
would donate about $25,000 in cash and services.

Business interest in education stemmed from both
a genuine interest in civic responsibility, and the realiza-
tion that the city’s image was being tarnished and therr
potential workforce was seriou ly jeopardized. The
young people in Boston's public schools, as well as the
large numbers of those who dropped out, lacked the
basic skills needed to obtair employment and needed
substantial remediation. Pr = businesses were looking
outside of Boston for their entry-level workers.

In1978, under Title V11 of the Comprehensive
Employment and Training Act (CETA), Boston's Private
Industry Council (PIC) was established. The founding
Chairman of the Boston PIC drew to the Board a dozen
CEOs from the top tier of Boston business leadership, a
group with substantial interest in economic issues and
social responsibiiity. The PIC was an incorporated,
cecisionrmaking body, operating independently both
financially and politically, and requiring the. ,.« isonal
participation of corporate CEOs, aswell ar  .ders of
major community-based organizations, and the school
superintendent. PIC leadership began with a narrow,
le gislatively mandated focus on training disadvantaged
youth, and came to understand that its mission could
not be accomplished without close collaboration with
the public schools. Thus the PIC board became a forum
through which the ideas that later evolved into The
Boston Compact could be discussed on a monthly basis
among the leaders of business and the schools.

In 1981, the Boston PIC was instrumental n
expanding the summer jobs program, and the PIC statt,
through a grant from the Edna McConnell Clark
Foundation, worker in the schools to help students get
jobs during suminer breaks and at graduation, and
provided coaching, placement and follow-up. These two
efforts, the Summer Jobs Program and the Clark
roundation seed-funded Jobs Collaborative, are now
encompassed in all of the city’s high schools. As a result
of the success of these efforts, the PIC was able to
assume leadership, earn the respect of the business
community and become a trusted intermediary
between business and education.

Also in 1981, Robert Spillane became the Supenin-
tendent of the Boston school system—the fourth
superintendent in 13 months. His prompt, ‘CEO-style
management actions earned hum the credibility and
eventual support of the business communuty.

Frustrated with the lack of academic progress in
the partnership schools, the Tri-Lateral Board agreed,

13




—_—

after lengthy debeate, that a first-cut measure of school
success ought to be that 90 percent of the freshmen
graduate, and 90 percent of the graduates go on to
further education or find jobs. Neither of these out-
comes was being measured at the time. When Superin-
tendent Spillane was asked if he were willing to have the
system’s performance publicly measured by such a
short list of outcome goals, he readily agreed. Since
Spillane was a member of the PIC board, the PIC
became the logical place for increasingly detailed
discussion of the required elements for what became a
Compact agreement.

With these elements in place, Boston leadership
reackad an agreement that the purpose of the school
sv.tems was to keep young people in school and provide
them a quality education that would enable them to go
on to work or college. Educators and business leaders
agreed that jobs were needed along with a support
network to help these youth gain access and make the
transition. They acknowledged that the labor market
does not function well for low-income and minority
young people—neither they nor the employers have
adequate knowledge or information about the other.

Business and education realized that there were
mutual benefits in working together to improve educa-
tion and workforce readiness. The next step was to set
measurable goals for each partner. The first five-year
“compact” committed business and education to
clearly-defined, measurable results and to the sustainad
efforts necessary to achicve those results.

The business community committed private sector
summer jobs and promised priority hiring of qualified
Boston high school graduates in numbers that would
increase steadily each vear. Specifically, they agreed to
expand the existing Jows Collaborative program from 3
to 6 of the city’s 17 high schools; recruit within a year
200 firms pledging to give Boston high school graduates
priority hiring status, hire within a year 400 Boston high
school graduates, and increase the number of available
summer jobs for high school students from 75U in 1982
to 1,000 in 1983,

The schools agreed to improve daily attendance by
5 percent per year; reduce the high school dropout rate
by 5 percent per year; improve academic performance
to produce, by 1986, graduates with competence in math
and reading; improve coilege placement rates by 5
percent per year; and improve job placement rates by 5
percent per year. These five major yardsticks of the
Compact were simple, compelling and easily under-
stood.

The Boston Compact continued to develop.
Universities had been partners with Boston schools
since the time of desegregation, and had played a major
role in the development of the Compact. Roughly a
year after the initial Compact signing a second agree-

ment was signed between 25 area colleges and universi-
ties and the schools, committing to an annual increase
in student placemeats and scholarship aid. In Decem-
ber cf 1984, a third agreement between the trade unions
and the schools was signed.

Encouraged by a renewed sense of hope for
improvement generated by the Compact, and based on
the realization that school improvement was a long-
term effort, other significant parallel activities were
taking shape. In 1984, the Bank of Boston initiated the
Boston Plan for Excellence in the Public Schools,
creating a permanent endowment which the Bank
started with a $1.5 millicn donation. Within three years,
the endowment had grown to roughly $13 million
through contributions by other companies. Today it
sustains several major programs:

B John Hancock Mutual Life Insurance Com-
pany initiated the Hancock Endowment for
Academic Recreation and Teaching—the
HEART Program—with a $1 million endow-
ment.

B The Bank of New England funded a grant of
$300,000 for the Teacher Fellowship Program.

B The New England (formerly New England Life
Insurance Company) donated a $1 million
endowment in 1985 (which has since grown to
nearly $6 million through fund-raising efforts in
the Boston business community) for the
Action Center for Educaticnal Services and
Scholarships {ACCESS). ACCESS provides
tuition counseling and ensures scholarship aid
to Boston public school students qualifying for
college.

Goodwin, Procter & Hoare, a Boston law firm,
donated $1 million for early childhood
education in Boston.

These grants are administered through the Boston
Foundation which has lent its support and credibility to
The Boston Compact experience.

In 1986, Boston University, the Boston public
schools, the Boston Foundation, and the Bank of Boston
created a Leadership Academy for Boston principals
and headmasteis to provide systematic and effective
training for school administrators.

The Greater Boston Chamber of Commerce has
lent its energies toward enlisting the aid of its member
companies for Compact activities. School Volunteers for
Boston, a corps of some 3,000 unpaid volunteers, has
continued its work in support of school and partnership
programs and efforts. The Cultural Education Collabora-
tive, an organization that brings the arts into the
schools, provided counsel to Compact planning. The
political leadership of the city, Mayor Raymond Flynn,
and the new Boston School Superintendent, Laval
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Wilson, are providing their support and leadership to the
effort. In short, the list of involved individuals and
organizations is extensive, and involves virtually every
segment of the city.

While The Boston Compact has met many of its
targets, the main goal of the Compact, significant
academic improvement for public education in Boston,
has yet to be accomplished. With school committee
approval of Superintendent Wilson’s detailed plan for
improvement in June of 1987, the pace of improvement
is expected to accelerate. A reading test for graduation
has been in effect since 1986.

On the dropout issue, the gravest weakness of the
system, rio system-wide progress has been made as yet.
However, for a 1986 conference on the dropout prob-
lem, the system developed an official measure of
dropouts—43 percent—for the class of 1985 freshmen
enrollment through graduation. While deeply disturbing,
this number is about on a par with other urban school
districts.

To reduce the dropout rate, the school system and
the PIC developed a program of team teaching, with
special counseling assistance for incoming ninth graders
who were substantially behind in reading. Compact
Ventures, as this program is called, reduced the dropout
rate for freshmen at Dorchester High by 50 percent in its
first year.

Following the May 1986 conference, the Superin-
tendent and the Mayor announced a five-year plan to
halve the 3,000 students who drop out of high school
each year, and to increase the number of dropouts
served by alternative education programs. An initial $2
million was committed to this effort.

Results of The Boston
Compact

In October 1985, a national survey by the Bureau of
Labor Statistics found a 19 percent unemployment rate
for high school graduates, a 50 percent unemployment
rate for black high school graduates, and a 36 percent
unemployment rate for white high school dropouts.

The 1985 and 1986 Boston public high school
graduates were surveyed by the PIC and the School
Department to learn what happened to them six
months after graduation. With nearly 80 percent
responding, the findings are as follows:

This means that 91 percent of the 1985 graduates and
93% of the 1986 graduates have gone on to higher
education, a job, or to the military. Given Boston's 74
percent minority student population, these are impres-
sive results.

In Boston (an inner-city school system with
predominantly low income students), the employmert/
population ratio for white graduates in the 1985 graduat-
ing class was 62 percent, compared to 52 percent for all
U.S. graduates. For black graduates in Boston, the
employment/population ratio was 60 percent, almost
the same as for white Boston graduates, and 32 percent-
age points higher than that for all black U.S. graduates.
These positive results are due in part to the strength of
the Massachusetts economy, but even in that context,
the results are impressive.

The private sector has increased and exceeded
each of its pledges under the Compact. The number of
summer jobs has grown from 125 in 1981, to 852 jobs in
1982, to almost 2,600 in 1986, to 3,000 in 1987. The
number of full-time jobs has grown from 400 for the first
group of graduates, to almost 1,000 in 1986. The average
hourly wage for these placements in 1984 was $5.43.
The number of companies involved in the Compact has
grown from the original goal of 200 to 614 in 1986.

Because of its success, The Boston Compact has
become a national model for business-education
partnerships that seek to bring about systemic change
and institutional improvement. What are the lessons
that can be drawn from Boston’s experience? And what
were the ingredients and necessary pre-existing condi-
tions that formed the climate for such an agreement?
Following are the lessons and principles that appear to
be important for other communities seeking to replicate
The Boston Compact model, or to learn from it.
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Lessons from The Boston
Compact

It is not possible to provide a magic formula for success,
orto prepare a simple “how-to” manual to recreate The
Boston Compact in another city. However, the founders
of The Boston Compact (as well as the researchers and
education, training and employment experts who have
studied Boston’s experience), draw similar lessons from
their expericnce in partnerships and school-to-work
transition. Several of these founders serve on a Steering
Committee to share their expertise and the lessons
learned to assist the National Alliance of Business in
selecting aiid working with several other communities
that are developing their own Compacts, based on the
principles of The Boston Compact.

While there are no rules about how many of these
factors are “required,’ experience to date indicates that
the more these conditions are present, the better
prepared a community is to develop a Compact-type,
community-wide partnership.

First, Boston had a generally-recognized crisis
situation, a common agreement about the aitical nature
of the problems, and a common vision for the future. An
ugreement that there is a problem and an agreement
about the priority areas that require attention are
important since the Compact is built around specific,
measurable goals. What are the most pressing short-
comings business is finding in its entry-level workforce?
Who are the young people “at-nisk” of not successfully
completing their education. those two or more grades
behind? Teenage parents? Present or potential dropouts?
These are questions that require local consideration and
agreement.

Second, Boston had a history of businesseducation
collaboration. Other partnership efforts were already
underway, and the business community and the schools
had already developed some mutual trust. They could
buiid on these existing partnerships and networks to
solve problems that no one sector could solve alone.
This history of partnership experience enabled the
partners to move to the next level of systermic change.
We believe that this is a critical step for all communities
to take in building a Compact-type agreement.

Third, in Boston’s case, there was the presence of a
viable business intermediary, in this case the Private
Industry Council. Just as the school system has in place
a governance structure and an organizing mechanism
to deal with system-wide issues, it appears that a similar
mechanism is needed to galvanize and organize the
business community In some communities, it may be

the Chamber of Commerce, or whatever local predomi-
nant business organization exists. In many communities,
the Private Industry Council can be the brokering
organization because it represents a diversity of inter-
ests, it has a mandate under the Job Training Partnership
Act, and it has the staffing and financial resources to
commit to such an effort.

Fourth, Boston could boast a top leadership of the
business community and the schools committed to school
improvement. This included a financial commitment, as
well as the promise of time and human resources to
work on the problems. This executive-level commitment
is essential to motivate and stimulate others to particr-
pate, to expand the scale of ihe efforts, and to commu-
nicate the importance of the erfort to the broader
public.

Fifth, this commitment was sustained and main-
tained over time. The Compact was not merely an
agreement or a bargain. It was also a strategy and a plan
or framework for all of the partnership efforts, encom-
passing both a short-term and a long-term agenda. The
parties to the compact recognized that there was no
“quick-fix” to problems that had developed over
decades. The long-term approach means that the
partnership must be sufficiently flexible to aclapt as
needs and circumstances change, and must expand
slowly and carefully. The short-term agenda must
include actions that can begin to show some results,
and that can develop the potential for sustained finan-
cial support Over the five years of initial development
in Boston, various mechanisms and endowments were
put in place to continue the efforts. The business
community, the foundations, and the other community
organizations with resources t contribute approached
the Compact as an investment, rather than an expense.

Sixth, the measurable, clearly defined goals served
as a reward and an incentive, a quid pro quo agreement,
and a method of public accountability. Each side can
measure the other’s contribution, as well as its own. The
goals must be sufficiently high to be a challenge to each
of the parties, but not so high as to be unrealistic. In
addition, while the natural tendency is to tackle every-
thing at once, it is important to set a limited number of
goals that everybody can understand —the schools, the
business community, elected officials, the students, and
the media. The five goals of The Boston Compact
(improve attendance, raise test scores, reduce dropouts,
and increase job and college placements), committed
each party in writing, measured their progress and held
them publicly accountable.

Notwithstanding all the changes in the develop-
mental process, the Compact maintained its focus on
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the related goals of improving the public schools and
young people’s workforce readiness. The strength of this
focus alone has permitted it to withstand changes in
leadership, internal and external criticism and some
failures along the way. Any initiative of this magnitude
must be prepared to take some risks and can expect
some failures along with the successes.

The Compact enabled separate new initiatives to
develop, and .hen connected them under a common
umbrella. This ability to move initiatives from the margins
to the mainstream, from individual pieces to an institu-
tionalized process, is the difference between the lower

and the higher levels of partnership. The Compact
fostered many more partnerships, buillding on each
previous success, expanding steadily so that the ultimate
gaal is not to run good programs but to solve structural
problems. The Compact brought institutions into
different reladonships, and changed these institutions in
the process. The schools and the business community
developed a new civic behavior, a new way of doing
business. Business leaders expect to take an active civic
role, and have learned that their efforts to organize jobs
for young people will give them the credibility needed
to push for reform in the schools.




. The Fourth R: Workforce Readiness. .

Types of Partnerships

Every publication on the subject of business-education
partnerships has a different way of categorizing or
describing the types of partnerships that can be devel-
oped. The Doable Dozen, by Cynthia Shelton, separates
partnerships into twelve categories. The Regional
Laboratory’s book, Business-Education Partnerships:
Strategies for School Improvement, distinguishes types of
partnerships by stages of partnership development—
support, cooperation, and collaboration. Some break it
down by setting— urban, suburban, and rural. There is
no “one right way”’

L. . e
“No single entity can do it all ~ not business, not

the voluntary sector; not government. But if we all
pool our resources, build on our different strengths
and expertise, and work together in creative partner-
ships we can resolve the workforce problems that
threaten our prosperity!” Louis V. Gerstner, I«

President
American Express Company

The difficulty of applying any categorizing system
is clear—many partnerships defy categorization, or aie
hybrids. Partnerships generally start small, and many
develop over time, and through sustained hard work,
into more complex, comprehensive initiatives. Often,
the more sophisticated partnership efforts begin quite
modestly, and do not aim initially at more than limi‘ed,
project-specific activity. Many then build on a progres-
sion of successes, increasing their credibility, investment
and trust among the partners. Over time, they broaden
their ageridas and the numbers of partners involved,
taking on increasingly difficult problems on many levels
atonce, becoming multi-dimensional.

For purposes of clarification, the following exam-
ples of partnerships have been divided into six broad
levels. The multi-dimensional partnerships can be found
atany and all of these levels. Each level on the continu-
um, from bottom to top, represents an increasing
amount of business involvement and investment, and
an increasing impact on total system improvement:

Level 1.  Partners in Policy.

Level 2 Partners in Systemic Educational Improve-
ment.

Level 3. Partners in Management.

Level 4. Partners in Teacher Training and Develop-
ment.

Level 5.  Partners in the Classroom.

Level 6. Partners in Special Services.

LEVELS OF IMPACT ON EDUCATIONAL SYSTEM

rd

- PROFESSIONAL - ‘
DEVELOPMENT

CLASSROOM
ENRICHMENT

The higher the level of involvement and investment in
education, the greater the opportunity to bring about lasting
improvements in education, and the greater the likelihood of
significantly improving the workforce readiness of our
nation’s youth.

While there are varying levels of involvement, and
all are important, the large-scale, more intensive levels
are what are needed. They create the potential for
sustained commitment to addressing and solving the
problems, and the potential for systemic changes that
will move partnerships from the margins into the
mainstream.

We challenge businesses not yet involved to get
involved. Businesses already involved with education must
analyze their level of involvement and escalate and expand
their investments toward those which bring about systemic
educational improvement and policy changes.
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Following are descriptions and examples of
partnerships at each of these levels. Further information
on each program or partnership referenced in the text is
provided in an index in the Appendix, and is available
through NAB’s Clearinghouse.

Level 1. Partners in Policy. Policy partnershups are
collaborative efforts at the national, state, or local level,
among businesses, schools, and public officials that
shape the public and political debate, bring about substan-
tive changes in state or federal legislation or lccal school
governance and affect the overall direction of the educa-
tional system. Often businesses and Governors can have
as much, or more, impact than educators at this level
because the locus of activity is generally broader than
the schools alone, and an external catalyst can often
provide the needed politica! constituency and influ-
ence. Policy partnerships are most effective when linked
to specific iollow-through efforts aimed at systemic or
instituticnal change.

The Commiittee for Economic Development's
national policy statement, Children in Need. Investment
Strategies for the Fducationally Disadvantaged, urges
policy leaders to move beyond the traditional bounda-
ries of schooling toimprove the way the disadvantaged
are educated. The Califomnia Business Roundtable and
Wisconsin's Parker Project each produced new legislation
to improve education in their states; ABC/PBS Project
Literacy, U.S, and the National Collaboration for Youth's
program, Making the Grade, are two examples of a broad
national campaign or program which involves business,
foundations, and public or non-profit organizations
working toward policy change, the William T. Grant
Foundation’'s Commission on Youth and Amenca’s Future
is developing and disseminatirig a series of studies to
influence policymakers. Portland, Oregon created a
community-wide investment plan; Cincinnati’s CASE
(Cincinnatians Active to Support Education) is a group
organized to support a tax levy for the schools for
needed improvements, such as making teachers’ salaries
competitive with surrounding school districts. These
partnerships generally require a strategic alliance among
the highest levels of leadership to create a vision,
support bold innovation and convince others that they
have a financial and human resources stake in public
education.

Levei 2. Partners in Systemic Educational Improve-
ment. Systemic educational improvement partnerships
are those initiatives in which businesses, education
officials, and other community leaders identify the need
for reform or improvement in the educational system, and
then work over the long term to make those major changes

happen in the system. These partnerships generally affect
a large number of youth, combine and channel
resources in a different way, and bring about lasting
institutional change.

Businesses generally work with other community
leaders through Private Industry Councils, education
and employment councils, community or regional
consortia and city compacts or alliances. These coali-
tions assess the community’s and the students’ needs,
and the local or regional economic development and
labor market needs, in order to plan strategically and
implement needed school improvement efforts. In
some instances, education improvement is synonymous
with school reform, in other cases, a total overhaul of
the system may not be what is required.

The Boston Compact, and similar efforts in New
York City, Califomia, Minneapolis, Atlanta, and Bridgeport,
C7, are examples of this level of partnership. The
Alliance’s Compact Replication Project, begun in 1986
in Cincinnati, San Diego, Louisville, Albuquerque, Indian-
apolis, Memphis and Seattle, seeks to foster community-
wide partnerships to achieve systemic changes. The
Greater Hartford Chamber of Commerce has promoted
multiple schoolbusiness-community coiiaborative
projects for educational improvement, as has Wiscon-
sin's Education for Employment program.

While each initiative is different, they all have
several features in common— they focus on system-
wide performance, they work on a significant scale, and
over the long term They all establish measurable goals
and bottom-line objectives, and they each focus on the
relationship between improving education and prepar-
ing young people for productive and self-sufficient lives.

Level 3. Partners in Management. Management
assistance partnerships provide school officials with
management support and business expertise in a broad
range of areas. Some management partnerships address
administration and organizational reform in matters
such as increased principal or teacher autonomy, labor
management relations, flexible personnel and incentive
systems, purchasing efficiencies and plant and equip-
ment issues. Others address such areas as management
information systems, strategic planning and goal setting,
legal, insurance, finance, accounting and tax assistance,
organization development, performance standards and
productivity, public relations and school building
management.

The South Carolina Administrators’ Leadership
Academy identifies businesses which are willing to
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permit school administrators to participate in their
management training programs. Banks, utilities, manu-
facturers, and other businesses provide free technical
assistance and training programs in time management,
communication skills, problem analysis and decision
making, effective writing and meeting skills, and other
areas of management. New York City’s High School
Principals’ Center, funcled by the New York State Educa-
tion Department, the New York City Board of Education
and the consortium of five universities within The New
York Alliance for the Public Schools, provides leadership
and management skills through retreats, site visits and
conferences. Burger King Corporation’s In Honor of
Excellence Program recognizes outstanding teachers and
principals and sponsors their participation in a fiveday
symposium.

Levei 4: Partrers in Teacher Training and Develop-
ment. Businesses involved in teacher and counselor
training and professional development provide opportu-
nities for school personnel to update, upgrade, or maintain
their skills (for example, to learn the latest developments
in science or mathematics), or learn more about the labor
market, industries and businesses in the community,
workplace needs and career opportunities.

Teachers and guidance counselors will be better
able to understand the expectations of business, develop
curricula and methods of instruction that are based on
these workpiace rieeds, and guide and counsel students
about their potential career options and opportunities.
Professional development for school personnel can be
in the form of classes, conferences, seminars or work-
shops, internships or faculty-executive exchange pro-
grams, insservice training, or financial support for
opportunities for outside training and development.

Many such partnerships exist throughout the
country. New Hampshire’s Corporate Coundil for Critical
Skills prepares teachers to teach critical skills to their
students. The General Electric Foundation’s Educatorsin
Industry Workshops provide educators with summer
programs to raise their business awareness. The Pinellas
Sun Coast Chamber of Commerce’s Educational Excel
lence program prepares classroom teachers to incorpo-
rate economics into their curriculum. IMPACT I, a
teacher networking program, enables schools and
teachers to package and disseminate effective class-
room programs in 22 sites across the country. Funding
comes from school systems, corporations, and local
foundations, including the Exxon Education Foundation
and the Metropolitan Life Foundation. “Where Have All
The Teachers Gone?,” a 30-minute documentary film
addressing the teacher shortage crisis, and the “Teachers
Catalog of Creative Program Ideas” are two IMPACT 1|

projects that have been funded by the Metropolitan Life
Foundation.

Level 5: Partners in the Classroom. Classroom
partners are business volunteers who improve the learning
environment by bringing their business or occupational
expertise diractly into the classroom for students and
teachers, or bringing the classroom to the business. The
activities are planned and coordinated with the school
staff, generally are tied to the school year or semester
and can focus on the needs of the school or of the
individual students.

Classroom partnerships involve business people
serving as role models, tutoring or mentoring students,
teaching courses or lessons, or serving as guest speakers,
sponsoring field trips or extracurricular clubs, providing
career-specific materials for the curriculum, sponsoring
special remedial or computer-assisted instruction, etc.
These partnerships are often the kind provided through
the basic Adopt-A-Schoo! or Join-A-Schoo! programs that
are springing up throughout the country in almost every
major city. Nashville and Memphis have adopt-a-school
programs in every public school, as do many other
communities.

The Security Pacific National Bank in Los Angeles
uses bank employees as teachers for classes to train
high school students and some adults for entry-level
banking jobs. Through the Primenica Foundation and
major industrial security firms, students in New York,
Cleveland, Baltimore and St. Louis get classroom training
and jobs as security officers. In New Jersey, RCA spon-
sors a special program for minority high school students
who have strong math skills and an intercst in engineer-
ing. The “ Have A Dreamy” Foundation, started by Eugene
Lang in New York City and now operating in two dozen
cities nationwide, provides guaranteed college tuition
and academic and moral support to poor black,
Hispanic and other disadvantaged youth.

In Houston, businesses adopt schools and aid them
through tutoring, teaching assistance, and special
projects. The activities of Tenneco, Inc. are designed to
reduce absenteeism and the number of dropouts,
increase student achievement and provide a positive
view of the work world and business. Shell Production
Research employees teach computer languages to gifted
students, lecture in scientific areas and update science
teachers.
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Level 6: Partners in Spedial Services. Special service
partnerships provide shortterm, project- or student-specific
activities or resources to help with a specific problem or
need, such as awards, recognition programs, scholar-
ships, and other incentives, professional memberships,
fundraising, donating or sharing equipment or educa-
tional material, sponsoring career fairs or book fairs,
hosting receptions, sponsoring student teams, etc. These
partnerships can include both financial and staff
support, but are generally shorter term, are confined to
one school, one teacher, or one class, and they involve
less business time and money,

Metropolitan Life Insurance Company produced
“Working a music video to teach young people how to
get and keep jobs. A companion teachers’ manual was
written by the New York City Board of Education. Over
3,000 copies of these video kits have been given to
public high schools in the 50 largest cities in the country,
as well as major ner-profit job training organizations.

Multi-Leve! Partnerships. These partnerships are the
hybrids that cannot be characterized by any one level of
involvement. They are generally multi-purpose, multi-
partner, and multissite, and encompass one or more
levels of involvement. Many large companies are
involved at several levels in one or many cities, for
example, IBM's adopt-a-school program in Houston,
Texas, school computer literacy program in Lexington,
Kentucky, Partners in Education effort in Burlington,
Vermont and Summer Jobs Program in New York City.
They may be efforts sponsored by one or more major
civic and business organizations, involving significant
numbers of businesses in the community, as in Balti-
more’s multiple partnerships including Blue Chip-in, The
Partnership and others.

The Jobs For America’s Graduates program work: to
create and operate statewide school-to-work transition
systems based in the nation’s public schools, and
supervised and supported by leaders from business,
government, labor, and major community organiza-
tions.

Determining the Nature of
Business Involvement

One way to determine how a business might best
become involved with education is to consider the
company’s predominant function, overall organization,
and general comparative advantage or niche in the

marketplace. This way, a business may start in the area it
knows best, where it has the greatest degree of comfort.

The four major functions which a business
performs —production, finance, marketing, and adminis-
tration—may be a useful framework for considering the
nature of partnership invoivement. If a business is
concerned primarily with the production of matenials
andjor services, its greatest contribution may be in
providing full-time or summer jobs, cooperative educa-
tion, work-study or internship opportunities. This will
provide a benefit to the business of a ready workforce at
the same time that business is providing a valuable
contribution to the quality of education.

%

“Small business can and must play a powerful role in
improving education in their communities, The
products of the local school system are the future
employees of small busir.esses, as well as being
future consumers. And, more importantly, they are
the future citizens and community leaders, shaping
the environments in which we live?

John E, Sloan, Jr.
President
National Federation of Independent Business

If a business is predominantly concerned with
finance— generating assets through income on sales,
debt, or stock, it may be best equipped to assist by
providing matching funds, establishing endowments,
providing seed capital, or securing corporate donations
of equipment, instructors, or space.

If a business is primarily involved in marketing—
making the consumer aware of products andbr services
(advertising), selling and distribution, and meeting
consumers’ needs, it may consider its first area of
involvement in helping to provide needs assessments,
public relations assistance, preparation and publishing
of reports, dissemination services, or recognition and
incentive programs.

If a company’s primary function is administra-
tion— personnel management and development,
management information systems, accounting, legal, or
inventory services, it may be well suited to provide
assistance in contracting, monitoring, budgeting, fiscal
contrcs, annual planning, management training and
development, the use of technology, including com-
puters, and other administrative functions.

The nature of business involvement might also be
based on what the business can trade witn other
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partners (for example, jobs, resources, information,
recognition, incentives, services), and what it would like
toreceive in return What wou''d be of greatest value to
the business —additional business allies, enhanced
visibility in the community, greater political influence, a
skilled workforce?

Certainly, the nature of business involvement with
education is not limited by these factors. However, in
considering the best use of a particular company’s
resources, these factors may provide a starting point.

The Business-Education
Partnership Matrix

A matrix of business-edtication partnerships best
illustrates the various levels of involvernent and invest-
ment that businesses can make in partnership activities.
The top of the matrix is the highest level of involvement
and investment, and each subsequent option requires
incrementally less investment. The higher the level of
involvement and investment, the greater the opportu-
nity to bring about lasting improvements in education,
and the greater the likelihood of significantly improving
the workforce readiness of our nation’s youth.

Bu:inesses that are new at developing partnerships
«an determine the level and scope of activity desired.
Cusinesses experienced at business-education partner-
ships can assess their current level of involvement, and
examine the next higher levels that can be reasonably
&chieved within time, staff, and other resource limita-
tiorss. The size of the business does not necessarily
determine the most appropriate type of partnership.

The matrix describes, for each level of partnership,
the _tisities that are typical for that level, the amount
and type of staff and financial resources required, the
commitment and leadership required of top manage-
ment, the locus of activity, the general scope of involve-
ment and investment, and expected results overall.

Partnerships can function at many levels, and all
are important, but far-reaching change requires special
comprehensive activities, and long-term commitment.
Business people must work with educators to develop
long-range agendas for the schools, establish objectives
and develo; plans that achieve needed levels of
workforce readiness. These plans must build in the
contributions that business will need to make to help
the schools reach their objectives.




LEVELS OF PARTNERSHIP

Business-Education

TYPES OF ACTIVITIES

AMOUNT AND TYPE OF RESOURCES

LEVELT:
POLICY

National or State Legislative Task Force or Lobbying,

Political Action Committees,

Serving on State Legsslatures, State Job Traming
Coordinating Committees, Private Industry
Councils, School Boards, City Councils,

Provichng Testimony, Speeches, Leadership Meetings,

Publishing Policy Statements, Reports,

Conducting Broad Public Information Campaigns

Substantial, sustamed, long-term tinancral and
axccutive feaderstip commitment and support (to
ensure follow-through), n amounts usually afforded
by the nation’s largest corporations and foundations.
But commutted smaller employers are also essential.
Resources must be matched by educational and
community resources Ultimately, « iplementation of
policy changes will require more res wrces from
federal, state and local government gnd the private
sector, or a radically different way of combining and
channeling resources

LEVEL 2
SYSTEMIC
EDUCATIONAL
IMPROVEMENT

Community Compacts, Contracts, Investment Plans,
Alhances, Consortia,

Activities Implemented by Chambers of Commerce
or Other Major Business Orgamizations or
Associations,

Development and Dissenunation of Pubhications,
Research, Demonstrations, Evaluations,

Technical Assistance, Brokering, Networking,
faciltating Roles

Substantial, sustained, long-tem investments of
financial and executive level resources and support,
usually matched equally by the education and
community partners. Small bustnesses can have
greatest impact by joining other businesses in working
coahtions Businesses can provide full-tume or
summer jobs, internships, work-study, or cooperative
education opportunities, as leverage to bring about
ceducational improvements

LEVEL 3:
MANAGEMENT

Provichng managenient support and business
expertise through Adopt-A-School or others n

Strategic Planning and Goal Setting,

Management Information Systems,

Personne! Management and Development,

Legal, Insurance, Finance, Accounting and Tax
Assistance,

Organization Developrent;

Performance Standarks and Productivity,

Schoo! Building Management, Physical Plant
improvement;

Computer or Eguipment Purchasing

Investmentinvolvement can melude a wide range of
fiancial, managenal, and physical equipment and
seevices Usually, business employees are actually
mvolved i the development, delivery, and followsup.

LEVEL 4:
PROFESSIONAL
DEVEIOPMENT

Classes, Conferences, Seminars, Workshops,
Institutes, Retreats, Inservice Training,

Internships or Faculty-Executive Exchanges,

Outside Traming and Development,

Visits to Other Schools, Corporations,

Orientations to the Labor Market, World of Work,
New Technological Advances,

Onssite Consultations,

Grants for Supplemental Training or Sabbaticals,

Temporary Employment of Schoo! Professionals in
Business;

Activities often provided through Adopt-ASchool
Programs

Resources that are required may vary within a iited
range of human, financial, and physical resources,
depending on the size and scops ot the activity,

LEVEL 5:
CLASSROOM

Role Models, Mentonng, Tutonng of Students,

Serving as Teachers, Guest Lecturers,

Sponsoring Field Trips, Extracurricular Activities,

Providing Career-Specific Materials, Curricula,

Providing Remediation or Computer Assisted
Instruction;

Participating in Adopt-A-Schoo! Programs.

Vanied amounts of staff and resources are required,
but the overall investiment is generally- modest. Large
and small businesses are equally hkely sources ot
support in this arca

LEVEL 6:
SPECIAL SERVICES

Awards, Recognition Programs, Scholarships, or
Other Incentives;
Fund-raising. Hosting Receptions;
Donating or Sharing Equipment or Educational
Material;
Sponsoring Career or Book Fairs;
Sponsoring Student Teams, Clubs, Tips or Activities;
Providing Financial Support for Specific Projects;
Participating in Adopt-A-Schoo! Programs.
:
3
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Generally mimma! corporate time and financral
support are required.




artnership Matrix

COMMITMENY AND LEADERSHIP OF
TOP MANAGEMENT

LOCUS OF ACTIVITY

SCOPE OF INVOLVEMENT AND
INVESTMENT

Requires CEO, highest levels of comporate manage
meat, and staff support and ivolvernent, including
substantial time investments 1o serve on policy task
forces, governance bodies, provide leadership,
speeches, reports, public mformation

United Stares Congress, State Eegislatures, State Job
Trammng Coorchnating Comnuttees; Prvate Inchustry
Councih, City Councils, Schos! Boards; Professional
Business Assaciations; Business Roundtables,
Chambers of Commierce, ete , Comporate Legslative
Offices; Comporate Public Relations Offices

Broadest scope of nvolvement and investment to
push 1or education as a prionty, legistative changes,
coorchination of organizations and resources
Requires leadershup to take action and to iiluencey
catalyze others. Longest term agenda, $ years and
beyond for follow-through actvities Highest return
on nvestment

Requires CEO and top management commstment
and leadership, as well as follow through on a long
term basis by executives and employecs, to work
through the process of establishing relationships,
building trust, and developing and implementing
longstenn plans for institutional change Commitment
required to provide full-time or summer jobs,
internships, work-study cooperative education, or
vocational exploration

State Legnlatures, State Job Traming Coordinating
Comnuttees, Prvate Induntry Counads, Industry
Lduation Counaals, Business ] dacation Allane s,
Commumty Consortia or Compucts, Advisory
Committees, Caty or County councls, Cay or Caunty
governments, Public School Systenms, Scbos! Boards

Broad scope mvolvementimvestment i planning,
mplementing and evakuatng school improvement
eftorts Requires longtenn agenda, 3 to 5 years and
beyond Large scale projec (s requising broad
coalitons, maximum coordination affecting large
numbers of youth, combrmng and channeling
resources differently to solve the community’s
problems,

Topr management sapport required May or may not
involve their own personal time and effort Broad
comporate initiative and strong nvolvement of
employees at all fevels to share management ancd
business expertise, labor market infonnation, and
exposure to the work world,

Local Boards of £ dun ation; Public Schoot Systems,
Corporate Headquartens o Plant, Quiside Traming
tacshties; Colleges and Universities, Propnetary
Schools; Indwadual Schools

Rexpuires 1-to Zryear commitment, Activitics may be
large, medium or small in scale Partners sharein
planning coordmating, implementing and evatuating
activities

Senior management sapport required May or may
not involve thair own personal time and effort Line
managers, supervisors and staff can partiapate
actively. There is a role for farge and small businesses

Teacher Training Institations, Culleges and Unvers
ties, Teadhers” Umons; Profesional Assaciations,
Comoarate Physical Plants, Indivichaal School
Classrooms

Requires 1-month to Tyear conmutment. Activities
are generally shorer term, usually small or medim in
scale May be implemented by am individual
company with the schools or may be part of a tormal
program for prof esstonal development

Senior management concurrence may or may not be
needed. Employees may undertake these activities
individually or collectively. Businesses of all sizes
may participate

Busmess Offices or Plants,
Individual Schools,
indwidual Classrooms,
Indwidual Students

Gererally requires numimal mvestment o involves
ment, generally short term i nature, covenng one or
more semesters, or one of move classes

Senior management concurrence may of may not be
roquired, Employees may participate individually or
collectively,

ERIC

Aruitoxt provided by Eic:

Business Offices or Plants,
Indwidual Schools,
Indwidual Classrooms,
Indwidual Students

Generally onetime, shortterm, project-specitic
actvties affecting one school, one class, or one
stucent




The Fourth R: Wor

The Role for Business in
Developing The Fourth R

The lessons leamed by studying the different types of
partnerships nationwide can be condensed into a few
general principles, which can be transferred to your
town and your business:

1. All businesses, large or small, have a stake in the quality
of public education. Employers must see education
and training as essential to their productivity and
competitiveness, This not Anly applies to businesses
which hire high: school graduates—business involve-
ment in the schools is equally important for those
companies that hire college graduates, The same
factors contributing to the decline in guality of high
school education are affecting the quantity and
quality of college graduates.

L - NP
“What can business do? The answer to that question
can be summed up in two words — become
involved”

Theodore F Brophy
Charman and Chief Executive Officer
GTE Comoration

2. Business has leverage to bring about change. Business
has a critical role to play, beyond tts itthouse training
responsibilities, as a partner in assuring the quality of
public education. With its ability to bring additional
leadership, financial and human resources, and jobs,
business can be a catalyst to bring diverse interests
together collaboratively, and leverage its resources to
effect educational reform.

3. The more difficult side of the partnership is probably
education’s. It is much more difficult to reform the
schools and bring about lasting institutional change
than it is to set hiring goals. Business should acknowl-
edge this, and recognize those educators who are
doing an excellent job.

4. Smaller individual efforts can become part of a broader
scheme that can build to greater results. Individual
businesses find they can have a more meaningfui
role by joining with others experiencing similar
problems who wish to overcome them. Small
businesses can join with groups of other small
businesses, or in coalitions of businesses in a commu-
nity, to work more comprehensively with the educa-
tional system. Private Industry Coundils are a powerful
vehicle for uniting many businesses to achieve broad-

“
“To make these partnerships work, we as CEOs must
insist that our senior managess get imolved —
encourage them to serve on school boards and
Private Industry Coundils — offer staff resources,
equipment, logistical support — and certainly we
should ask our own management to provide jobs.

We must give hope to our youth that they do have a
future”

James € Burke
Chaiman, Cheef Executive Officer
Johnson & Johnson

m

gauged objectives. Schools are generally receptive
when business offers jobs, financial or staff support,
but they are particularly receptive when the business
community rallies in a unified, coordinated fashion,
rather than undertaking individual, piecemeal efforts.

5. Communities must determine their own priorities and
needs. For example, some communities may deter-
mine that pre-school and early childhood interven-
tion are their primary priorities. Others may wish to
strengthen their efforts in the middle school or junior
high schools where it is often possibi2 to identify
youths who need specialized attention in order to
keep them in school.

6 Genenlly, the locus of the partnership should be the
school, the only institution that all young people are
required by law to attend and therefore st has the
potential to reach and influence young people over
1012 years of their lives.

7 Business can be the initiator in developing the partner-
ships, and in mobilizing others to join in the efforts, if
educators have not already asked business to
commit to workiig v.ith them, Businesses have a
botton-line interest in the employability of these
young people and in their “workforce readiness”
Businesses are able to apply their own human and
financial resources and leverage additional quantities
to help schools improve their responsiveness to
rapidly-changing labor market demands.

8 Issues of “turf” or ownership will jeopardize the partner-
ship. Business leaders and communities may ressst
entering into partnerships they didn't onginate.
Partnerships intended to bring about institutional
change cannot be created if businesses insist on

’-



individual “ownership” of an 1dea or project. Buziness £ sstions 1 fomig . - |
c=nnot afford to fall into the usuai "N.LH. Syn- N BusnesErucatioc Pariesthios: |
drome” —Not Invented Here. If bissiness is unwilling
or unable to give up its vested interest and work
toward the collective goal, the partnership is likely to
fail.

9. Partnerships will only work if the relationships are
interdependent, and if both sides can see the beswefits
they will gain. It is important that the business
community is not seen as “solving * the problem, nor
owning it. Business cannot do everything, but it can
accomplish some very important things. '.ach side
may need to overcome its own prejt- ices and
barriers toward the other partners, 2ad the process of
building trust will take considerable time.

Certainly, business cannot afford to make education its
fulltime business. However, busiress can play a role by
identifying the skills and behaviors needed for workforce
readiness, identifying their problems with the readiness of
students in the community, and providing .ncentives and
resources to assist the schools to produce jobready young
people.

m
“We are not just partners in this venfure — we are a
powerful partner. If businessschool partnerships
achieve substantial results over the long haul, we may
deserve half the credit. If they fzil, we may deserve
more than half the blame”

William Woodside
Lhaieman of the Executive Committee
Pamenca Comporation

Assessing the
Community’s Needs

The partnership process requires a significant amount of
planning, both long-term strategic planning and short-
term operational planning. It is important to know who
the piayers are, and tc gather the data and information

needed to make decisions and take actions. The school s SUE Himoter ra
superintendent and the involved CEOs must participate - : a < : i -
and be involved frcin the outset in assessing needs. Itis not recessary for business to have the answers
Following are some questions to guide business in to all of these questions before taking any action, nor 1s
assessing needs, assessing resources, and becoming it necessary for business to attempt to gather this

initially involved, or further involved, in partnerships information alone. Many resow::ices already exist that
with education. possess the kinds of information that would help

business learn the answers needed. These include the
Private Industry Council, the schoo! system itself, the

:l.lln
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local Job Service or Employment Service office, 1980
Census data, the U.S. Department of Labor, Bureau of
Labor Statistics, community-based organizations, the
Chamber of Commerce, the local Board of Trade, and
your own company’s personnel records.

Building a Partnership

Once there has been an assessment of your communi-
ty’s needs and the needs of your school system, business
can begin working on an action agenda in partnership
with the schools, or can expand its current level of
involvement. The process of building a partnership is
much like the planning process for any large project:

B Determine who else you will need as partners,
and meet with the leaders of those organiza-
tions to determine mutual interest.

B Preliminarily agree on broad goals, purposes,
and developmental processes.

B Organ e a planning team. This team will
develup the operational plans, define roles
and responsibilities, and schedule and assign
the work.

B Gather baseline data upon which to measure
progress and results.

M Identify other community organizations and
resources with whom coordination and linkage
is desired.

B Develop a written, signed statement of purpose,
goals, and objectives, and commitments of
each of the partners.

@ Implement the plan by working over a sus-
tained period of time to achieve the goals and
objectives.

B Monitor progress periodically to determine
whether the work is proceeding according to
plan and to troubleshoot as problems arise.

B Assess or evaluate the results against the plan,
and document results to share with others.

M Communicate/network with other partnerships
doing similar types of activities to share
knowledge gained about what works best,
under what circumstances.

W Stimulate others to join in, or where appropriate,
undertake similar activities to broaden public
awareness about the needs and to encourage
involvement in the solutions.

@ Expand your partnership efforts beyond your
original goals to address some policy and insti-
tutional improvement efforts at the national,
state, or local level.

In order to assist business in making or expanding
its investment in education, we have assembled some
references and resources to guide the way. The Appen-
dix contains a variety of partnership profiles, an index of
all programs referenced in this publication, selected
pibliographies on at-risk youth issues and on bust.iess-
education partnerships, and a listing of organizations
and resources that can provide greater detail on the
topics covered in this publication and can provide
technical assistance.

In addition, the national office and the seven
Regional Service Offices of the National Alliance of
Business are available to assist businesses in planning,
implementing andor evaluating their partnership
activities. Call or write the NAB Clearinghouse, 1015 15th
Street, N.W, Washington, DC 20005, 202/289-2910, or the
NAB Regional Service Office nearest you.
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Appendrx

T Thrs appendlx contains examples ofmodel programs
"references dnd resources to assist businesses in begin-
ning, contrnumg, orexpanding their investments in -

education. In our research, we'found'many fine exam-
ples of classroom F teacheronented partnership

_programs;but‘far. fewer that exemplify the more
< ‘complex: partnershrps i.e., systeric institutional change,

school reform; or policy development While the
profiles that follow are more ‘pertinent to the latter
categories, the subsequent index and reférence materi-
als include miany examples of the full range of

' \“educatlon-busrness partnersh_lps

Followrng are: |

- M- Profiles of partnershrps nationwide that have-
" been successful in accomplrshrng a wide range
of activities from adopt-a-school programs to
the |mplementatron of state legxslatron,

‘B Anindex of alI of the programs referenced
throughout The. Fotirth R: Workforce Readiness,
including the program-name, the operator/
partners the;location; arid-a brief descrrptlon

W Alist of selected publrcabons which provide
background material ofi at-risk youth, and
examples of how policy. makers have worked.
together to create innovative business-educa-
tion.partnership programs; and

| Aselectedlrstofassoaabomandorgamzabom
that includesiissues regarding at-isk youth and
busrnes_s-edu,catron partnerships in their focus.

Complete program descriptions of all the partner-

ships méntioned throughiout The Fourth R, as well as
- .. many other éxamples of successful working partner-

ships, are available from the. National Alliance of
Business' Cleannghouse The Clearrnghouse has exten-
sive information.on partrierships and model job trarnrng
programs |nvolvrng employers, schools, focal organiza-
tions,-and lccal and state governments.Backed by the
latest in research and reference materials, this compre-
hensive Collection of resqurces can help you adapt
proven-approgches to your communm/s needs

For mformatron on your area of .interest, contact
the NAB Clearinghouse, 1015 15th Street, NW, Wash-
" ington, DC 20005, 202/289-2910.

Selected Partnership
Profiles

| Alleg‘her.yxC’onference Education
Fund/Partnerships.In Education

Abstract: The Allegheny Conference Education Fund
raises money-from Iocal busmesses foundations, and
community organrzatrons tobroker and coordinate a-
diversity of programs in support of the public schools.
These activities range from individual schoolfbusiness

partnershrps to grant.s for teackier. and prrncrpal designed

projects.
Type: Multi-Level Parthérship
Partners: Public schools in Pittsburgh and

_-Allegheny Courity

Various Pittsburgh companies, founda-
_ tions,and non-profit organizations
Target Audience: Students, faculty, and-administrators in
the publrc schools in-Pittsburgh and

Allegheny.County.(Kindergarten
through Grade 12)

" Program Description: An outgrowth of the Allegheny

Conference on Community Development, the Alle-
gheny Conference Education Fund was developed in
the late 1970's when education bécame recognized as a
key component of community welfare and develop-
ment. The Education Fund was créated to promote
partnerships. bétween. the private business community
and the public schools. The Furid actively raises monies
from local businesses, corporate and private founda-
tions, and community organizations. It then serves as a
broker and convener to support a wide range of
programs intended to serve students, faculty and
administrators.

Some of the programs sponsored by the Education
Fund include:

B Educator-InResidence program — Provides
speakers on various education-related topics
to audiences:of school; business, foundation,
and community representatives;

', ‘B School,Neighoorhood Consortium — Brings
neighborhoods together to ease issues of
transition in support of the public schools;

>




‘B Partnerships In Education — Establishes
partnerships between private businesses and
individual schools for tutoring, mentoring, and
sponsoring workshops;

B Principals: Academy — Builds networks
among 30 principals and representatives from.
private industry who meet monthly for
seminars to discuiss issues of leadership;

B Small grants for teachers — Provides grants for
teachers'to effect specific projects (the
average grant is $400); .

‘B Building grants — Provides.funds for orinci-
pals in the same manner as the small grants
for teachers. A new facet targets increased
parental involvement with special grants
averaging $500.

The Partnerships In Education program is one of
the first progranis to result from the interest in education
by the Conference on Community Development. It now
has the joint sponsorship of the Chamber of Commerce
and the school district, overseeing a multituda of
projects based on the schools’ needs and the agree-
ments among the schools and their partners.

Some examples of the Partnerships In Education
program are;

® The Pittsburgh Post Gazette sponsors in-class
wrriting workshops fqr stuclents;

B ALCOA presents leadership workshops for
high school students; and

B AT&T operators call students at home in the
évening to check on them and their progress
on their homework. - .

Although the Conference Education:Fund and the
Partnerships In Education Program operate separate
programs and exist-in separate funding systems, both
work together in helping area businesses become.more
involved in the public schools.

Student/Schiol Benefits: In addition to tutoring, men-
toririg, and-other skill development activities, the
 students, faculty members, and-administrators all
benefit from the personal relationships and trust

building that have developed. Partners target efforts
designed to assist at-risk youth with employment related
and other special problems. Teachers-benefit by receiv-
ing grants used to support creative instruction efforts.

Business Benefits: “Local. businesses must see their schools
as developing assets not liabilities for the cémmunity. When
‘two wellmatched community institutions build.a relation-
- ship to target the deeper needs'of schools, education in that
. “community will show significant gains: The education and

employability of our young people are at the heart of
economic development in the region” Robert Pease,
Executive Director, Allegheny Conference.

Business Commitment: The contributions of each school
and business vary depending on the nature of the
partnership. They can be financial, employee time, and/
or materials. In addition to inkind services to school
partners, corporations contribute from $2,000 to $3,000
each year to provide administrative support for the
Partnerships In Education Program. The Conference
Fund raises money from business on a program-by-
program basis.

Awailable Materials: Contact Naricy Bunt for a five-year
report of the Allegheny Conference Fund and a grant
summary report. Contact Jeanne Berdik for a Partner-
ships In Education Packet which includes annual reports
and newsletters.

Contacts:

Program

Nancy Bunt

Project Director, Allegheny Conference Education Fund
600 Grant Street, Suite 4444

Pittsburgh, PA 15219

4122811890

Jeanne Berdik

Director, Partnerships In Education
Greater Pittsburgh Chamber of Commerce
3 Gateway Center

Pittsburgh, PA 15222

412/392-4518




Baltimore City: Multiple
Partnerships That Benefit Youth
Abstract: Baltimore City, an urban area of great diversity,
benefits from three differerit public/private partnershiip
programs designied to improve thé educational experi-
. ence of atrisk youth as well as other economlcally
dlsadvantaged populations. The three partnershlps

.function indépendently, but view thelr programs as
complementary.

Type:
Partnership k:
Partners:

Multi-Lével Partq‘ership

The Partnership

Baltimare City Public Schools
Greater Baltimore Cominiitee, Inc.

Target Audience: EIementary, Middle and Senior High
School Students, including those in
_ Spekcial Education

Program Description: | n 1976, the Baltimore: City Public
Schools initiated an adopt- a-school program in response
_to the perception that the private sector and the school
system would greatly benefit from working together. By
1983, the program was experiencing difficulty in effec-
tively recruiting-and retaining business participation: At
that time, the Greater Baltimore Committee, Inc. (GBCQ)
became involved. (GBC,a membership organization
composed of 1,000 businesses, is Baltimore City’s
primary economic development organization and also
. serves as its Chamber of Commerce.) The result was a
joint effort between the Baltlmore City Public Schools
and the Greater Baltimore Committee, renamed “The
Parine(shlp

. The Partnership’s primary function is to enhance
‘the quality of education and increase the number of
graduates ready and able to perform well in the market-
place. All ievels of the educational system are involved
— elementary;- mldd!e and senior high schools, includ-
ing special education. There are also a number of
“horizontal partnerships;” where an organization such as
the Army Corps of Engineers provides curriculum

* enharicement to all Baltimore City Schools. The Army
Corps has 50 different curricular options available to

.meet the needs and requirements of various schools
and age groups.

In The Partnership program, business professionals
work cIoser with teachers and administrators to bring
their resources and expertise into the classroom. Stu-
dents receive p‘r‘actlcal training. and advice, exposure to
the real world of work, an understanding of the require-
ments necessary.to begm a career, and an idea of the

. types of career oppottumtles open to'them. By working

together, business volunteers and teachers also give
students a perspective.on the importance of education
in both theit.personal and professional lives.

Because the needs of each school are unique, The
Partnership at each school is different. Partners work
with school officials to address the specific needs of
their students,

Business. volunteers who participate offer their
time in a variety of ways:
M supplementing classroomrinstruction;
B oneon-one tutoring;
B conducting workplace tours and field trips in

which students can witness firsthand tive
various types.of jobs in a given business;

giving students a-chance to participate in
company training programs; and

supervising on-site work experience.

.Beginning with the endorsement of the company
manager, involvement in The Partnership is a commit-
ment from the entire company. Volunteers provide a few
hours each week to inschool activities. Employees
invest time and energy.teaching students practical skills
that are critical for successful job performance.

To date, 76 partnerships exist katween businesses
and their partner schools. A partnership currently exists
in every senior high school in.Baltimore City. For the
1987-88 school year, a new Partnershlp Advisory Com-
mittee has been formed by the GBC with the goal of
recruiting 50 new businesses. This would create partner-
ships with all Baitimore City middle schools, as well as
many elementary schools. The program is so popular
that there is now a waiting list of 60 schools.

All types of businesses participate — banks,
development firms, architectural firms, investment
firms, hospitals, the telephone company, the gas and
electric company, etc. Area universities have joined the
program also. For example, Johns Hopkins University
sponsors a preentrance program for ninth graders
entering its pariner high school and has hired a full-time
staff person for three years to oversee the development
of a medical career curriculum in that high school.

Student/School Benefits: In instances where money s
required to ensure that a project is carried out, small
amounts are allocated by individual companies, Other
benefits include setting up model businesses within
classrooms, an example being the operation of a retail
shoe store. Some provide a “leg up” in the way of a
summer job to reward excellent attendance and good
grades, an introduction to new career possibilities such
as architecture and engineering, tutorial assistance,
college scholarships, etc. Much is shared,-however, that
¢annot be measured in monetary terms — intangibles
such as role modeling, demonstrating business ethics,
and a sense of caring.

. .
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Busmess Benefits::“Commitmént to this endeavor ber'wefits ‘

not only the students and the-indlividual volunteers, but also
the company as a whole- Participating employees have a

" chance to hone their own skills and knowledge as they

téach and talk with. young people. The Paitnership

©nhances the companys-image as efiployeés Tedch out’ to
-City youths and help irmprove the quality of education:

Becoming a Partner is an' investment in the future of

 Baltimoré and eatch company involved” David Julian,

Greater Baltimore Committee,

. Contacts ,
Pogam Business
" Judy Werely ~ - Rian Yaffe
- Partnership Coordinator  Presides, Yaffe and Co,,
- -Baltimore, City Public Inc.
" Schools - n 800 North Charles Street
3East25thStreet - . Baltimore, MD 21201
"Room 300 301/332-1166
Baltimore, MD 21218
301/3966955

David Julian.

Director, Education Programs, Greater Baltimore

Committee - o
2 Hopkins Plaza, Suite 900, Baltimore, MD 21201
3017272820 ~ 3 ‘

Partnership I Blue Chiprin

Partners: Baltimore City Public Schools
Baltimore Metropolitan Manpower

Consortium PIC

Baltimore Businesses .
Neighborhood Progress Administra-

tion/Office of Manpower R&spurces
Target Audiences: Baltimore City High School Students

Program Desaription: In 1980, when federal funding for
job training-and employment programs was drastically
reduced, it was determined that the private sectorwould
need to share résponsibility forlocal community needs,
particularly for programs that encourage youth to stay
in school and maintain good grades. A local effort was
mounted to encourage local business leaders to “invest
in their community” through a public/private partner-
ship known as Blue Chipsin and incorporated as the

Baltimore City Fourdatior, Inc.
Blue Chip-in includes a summerjobs program that
uses summer employmént as leverage'to motivate
'young peopleé to stay in school. To.be eligible for the
program, students neéd-an 85 percent attendance
record and'an 85 percent grade paint average. Accord-
ing to Patrick Cassidy, mariager of the program, the
réason for emphasizing thése tworcriteria is that
Yemployers expect depeidable and motivated employ-
ees. Good grades-arid'good attéridance are fair barome:

ters of these qualities”

Planning starts early to ensure the success of the
program. A letter describing the program is sent to each
young person in the school systém. Applications are
distributed in January; students apply from February
throuigh April, submitting their applications, accompa-
nied by report cards'and income.verification informa-
tion. Each person is screened.to assess job interest and
job readiness before placertient. All students are
provided feedback on their jnterview skills. Recruiting of,
employers'is organized by the Blue Chip-in/Summer Job
Business Compiittee, a‘PIC subcommittee composed of

representatives of businesses, Charities and govemment

who develop job resources in their.séctors. The Business
Committee also identifies loaned staff from the private
sector to do the 'te1§nﬁérke:'ting and applicant screening.
1985, the city. combined the privately and
federally finariced sumrher jobis programs with year-
round; schookbased job.placement activities, forming

-+ theYouth Employment Services unit. This-unit taps -

L T
o

private resources availablé for sumnier jobs and JTPA
fuiids t6 provide.an array of émploymént services to an
inschool population, - - ‘ :

Jobs in the Blue Chiprin progrdm are provided by-
non:profit and for-profit businesses. In 1982, 1,700 jobs
were created: [n 1987; job pledges totaled 5,608, in-

addition to available federal jobs.

‘Blue Chip-in has become more than a summer
jobs program. it has over 19 yeartound projects which
include such activities as the Attendance Monitoring
program, providing monitors who oversee and counsel
potential dropouts-living in publichousing. Other

-services are weatherization projects, deaf liaison,

handicapped enrichment, and peer-home tutoring.

Another partnership program, called “Summer
Instructional Support,” provides summer jobs for youths
with failing gradss if they. go to summer school. This
effort combines remediation and work experience by
giving participants summer school classes in-the ;
morming and work in the afternoon. in order to be paid
for their work, the students must maintain their class-
room attendance record. If they do not-attend the class,
theydre not entitled to work. Funds to pay teachers and
peer tutors (honors senior high school students), as-well

as the program participants, come from the Job Training

Partnership Act,

"Sty&mtlslchool Benefits: By tying jobs to remedial

education orsteady academic.progress, the Baltimore

program gives young people expetience'cn the job and

encourages them to develop.the skills they will need for
fulktime, permanént.jobs in the future. Young people
are also provided with the opportunity to interact with
sectors of the business community usually inaccessible
to them. By participating in the summer job program,

 the business community has.found a viable supply of

candidates for their year-+ound entry-level jobs.
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Business Bénefif: “Employérs who want to stay ahead of the

shortage of entryJe\eI employees have taken stock-in Blue

" Chip-n, and it has already, paid handsome dividends. They

are cultivating theirworkioice, not only today, but also for

- the longterm benefrts that it has for-Baltimore and their
" compianies” Michael C. Middleton, Maryland Natronal

Corporation.
Contact™

- ‘Program

Patrick Cassidy :
Manager, Youth Employment Services Unit

;  Neighborhood Progress Adminiistration]

Office of Manpower Resources
T10TW 24th Street: )
. Baltimore,MD ) 21218
301/396-7522 . .
Partnership [i%: The Commonwealth Agreement
-Partners: . Baltimore City. Public.Schools
Creater Baltrmore Commrthee Inc.
1(GBO)
BUlLD (Baltimorians Unrted in
. Leadership Development)

42 metropolitan area colleges- .
Taiget Audienoe. Baltimere City. High Schiool Students
Program Descnphon: Thé Commonwealth Agreement is

a partnership.desigried to give high school students who

perfon’n with 295 percentaftendance record and an 80
percent gradé point: average pneferentral ‘treatment-for

* entryevel jobs-and admiission to- college Eachof the -

four major partners has. a different well-defined task

" GBC pledged to rdentrfy 100 firms that would
give students preferential treatment in hiring.
_This is not a.job guarantee =~ only a right of
first consrderatron if they qualify. To date, 120
area businésses have agreed to participate.

@ BUILDhas pledged to fom-a Commonwealth‘

*Comimittee'in each comprehensive high
schéol to promote greater parental involve-

menit and to assist students in becomrng aware-

. of avarlable options.

1] The 1 2 colleges have promised approximately
$10 million in scholarship aid arid will give
preferential treatmentto Commonwealth

_students, While still Using, frnancral aid guide-
linesin' general .Comimonwealth students are

, -.promrsed a higher lével of scholarshrp assist-
anee vs. woikstudy aidiin constriicting their
frnancral aid packages. Some colleges are also
waiving or defemng application fees, In

. -addrtlon~colleges are beginning to offer SAT
preparatron for these students

B The Baltimore City School system has estab-
lished a central Commonwealth Placement
Office.serving all high schools. It has agreed to
alter curricularaccording to the needs-and
requirements of busrnesses and colleges.

Student/School Benefits: The schools are better able to
target their training to insure a higher level of success for
graduates. Students understand that the community is

- interested in them and.the contribution that each of
«them'can make. Personnel representatives from the
.participating companies conduct job readiness work-

shops in each high school for Commonwealth students.
In one year of operation the interest in the Common-
wealth program has grown 23 percent—from 489

students who qualrfred in 1986 to over. 600 who quali-
- fiedin. 1987 .o

Businéss Beneﬁts: “In the short term, companres consider
the Commonwealth Agreemeént a prescreening effort.
Pirticipating companies iave Stated thét they always
consult the pool of applrcants available through the -
Commonwealth placement offices before they hire for

" entrylevel] jobs. Commonwealth students are well prepared

to entér.the workplace and have proven to'be: very capable
and dependable ori  the job. Busiriesses are interested in
having a quality vorkforce, 5o in the long term, they view
the Commonvvealth Agreement as one step in that direc-.
tion'in'which they can play an active role” judy R. Gach,
Vice President, Maryland National Bank.

Contacts:. ‘
Program. ~ Business
Judy Werely Judy Gach
Partnership Coordinator  Vice President
Baltimore City Public ‘Maryland National Bank
Schools ' 225 North Calvert Street
3-East 25th Street, Baltimore, MD 21202
Room 300 301/244-5929
_ Baltimore, MD 21218
301/3966955
.-David julian

Director, Education Programs
Greater Baltrmore Committee
2 Hopkins Plaza, Suite 900
Baltimore, MD 21201
301/727-2820




New \brk City: Mulﬁple’Pa,rtngrship
- Programs Emphasize Youth

Abstract: New York City’s commitment to providing
educational opportunity to its young people reflects the
great diversity which has become synonymous with its
lifé style. Two of the city’s many operative'business/
education partnerships demonstrate outstanding results
ininiproving educational'performance. Each.of these

partnerships is.aware of the other’s activities; both view

all such programs as being complerentary rather than
competitive. The problems of inner city. at-risk youth are
so great that.the more option’s available, the greter the

- chance of individual success.

Tpe:  ©  ‘MultiLevel Partnership

Partnership I: - - The New York City-Partrership, Inc/
. Education Committee

Partners: New York City,Bl'o‘ard of-Education

New York City universities
United Federation of Teachers
Local Business and Civic Leaders
New York Urban Coalition

Target Audience: 16 to 21 year old youth

Program Descriptior: The New York City Partnership, Inc.
was formed in 1979 as an organization planning for a

-changing city. Today, the Partnership conducts active

programs in education, youth employment, public
safety, affordable housing, and economic development.
Hundreds of millions of dollars, both pubiic and private,

have been leveraged in support of these endeavors.

The Partnership’s Education Committee was
created in 1982 to promote support of the public
schools and to strengthen school system-operations. The
Committee is composed of corporate chief executive
officers, business professionals from small and medium
sized companies, university presidents, the Chancellor .
of the New York City schools, the President of the
United Federation of Teachers, and the President of the

‘New York Urbari Coalition. Their goal s to foster
positive change by focusing energies in three key areas

— public policy, management assistance; and Join-A-
School partnerships.

Public Policy: The Education Committee actively
pursues opportunities to demonstrate the public school
system’s needs for additional public and private sector
support. To assist in accomplishing this goal, the.com-
mittee has established a Public Policy Task Force. Its

activities include;

B Frequent commuhic_ation with legislators and
+ other government officials;

B Authoritative testimony in public forums; and

B Advocacy of increased financial and participa-
tory support of public education by busi-
nesses, corporations and corporate
foundations.

Management Assistance: At the request of the Chancellor
of the New York City schools, the Management Assist-
ance Task Force brings business expertise and technical
assistance to the city schools. This group’s recent
activities include:

B An analysis of security operations;

B Anplan to improve systemwide building

maintenance; and

M A private sector review of the high school

lunch program to increase the number of

participating students and to improve food

- -Supervisors'training. o

JoinASchiool: Linking the city’s public schools with
corporations, businesses and nonprofit organizations,
Join-A-School is one of the most successful and widely
known collaborative activities of the Parthership and the
Board of Education. The program was initiated in 1982
and now involves students, téachers and principals in
almost half of. the city’s public high schools. Designed to
be long-term relationships, the partnerships usually start
small, and then evolve into broader réaching programs
and activities. Participating companies provide impor-
tant incentives that reinforce the link between a com-
pleted éducation and a career among high school
students. Part-time employment, mentoring, scholar-
ships, and industry-specific curricula are all program
priorities. '

By early 1987, 54 partnerships were in place, with
others in the planning stages. Each partnership jointly
sets goals and then works toward improving student
attendance and attitudes about school, raising student
achievement levels, and keeping students in school until
graduation.,

B The partnership between British Petroleum of
Northern America, Inc. (BP) and the Lower
East Side Preparatory School illustrates a
diversified approach to a Join-A-School
relationship. The partnership began in 1985;
the company, donated the first: mobile wireless
language laboratory in the city’s school system
as well as musical instruments, accessories,
equipment and furniture. In response to the
state’s Arts in Education [nitiative, BP worked
collaboratively with the Battery Dance
Company to provide students with dance
classes for school-credit. BP also supports the
school through magazine subscriptions for its
library; student scholarship underwriting,
teacher recognition awards, and participation
in the school’s Caréer'Awareness Day.




B In order to attract more corporafe partners,
Ogilvy & Mather, Deloitte Haskins & Sells,
RCA Corporation-and Sort Printing donated
services to produce a new Join-A-School
brochure with:the Partnership and the Board
of Education.

* M Deloitte Haskins & Sells agreed to conduct a
pro bono evaluation of the JoirA: School
program. ‘Tt will take into consideration current
strengths of the program and areas for -
.improvement and will include recommenda-
tions for future directions.

The, Partnershlp also addnssses the ongoing need.
for an educated and skilled work force through its Youth
Employment Cornmittee: Formed'in 1981, its goal is to
provide more Iowmcome young. people wuth summer
employment and to expand networks to.create year-
round parttime 'jobs for those still in school. Since its
inception, the Summer Jobs program has provided

~almost 140,000.16 to 21 year olds with jobs, many of

which have been extended to part-time year-round
employimérit. In 1986, the Suymmer Jobs’ public part-
ners — thie New York City Departmént of Employment,
the New York City Board of Education, the New-York
State Labor Department’s job Services Division, the City
University of New York, and the Private Industry Council
— screened thousands of young appllcants and
matched thiem to jobs that had been pledged. Efforts
were launched to increase the emplovment base, and
jobs were developed in:several new. mdustry groups,
including foreign banking and securities:

SummerJobs ‘87 was initiated in January with IBM

.-executives and executives on loan from Partnership

member companies and public agenciés. IBM donated
a computer system to enhance-job development and
distribution for this and future campaigns.

Smdeml Ba:eﬁthiVen the diversity.and compet-

{ing constituencies in New York City, the active and

powerful parent lobbies often found in suburban and
small town communities do not exist. The corporate
community supplements-that kind of parental effort,
Hence, students and education professionals gain by
having strong.advocates in the private sectof. Not only
do they receive assistance in the way of supplies,
materials; and curricula, their schools are becoming
healthler and safer places to attend every day. Addition-

.ally, students” intérests are awakened and their under-
standing of the world 'of work gains depth.

Business Benefits: “/f.our companies are to grow and
flourish, we must have qualified employees. We must,
therefore, be advocates.for New. York City schools,.and
insist that they hae. the support they need to prepare the

,human resouréeson wh:ch we depend.” WalterV: Shipley,

Chalrman and Chlef Executn/e Offlcer Chémical Bank

Contacts:

Program

Julie Latzer

Education Committee

The New York City-Partnership, Inc.

200 Madison Avenue
New York,-NY 10016
212/561-2051
Bobye List
Youth Employment Committee
The New York City Partnership, Inc.
200 Madison Avenue
New York, NY 10016.
212/561:2014
Partnershipll: ~ The New York Alliance for the
Public Schools
Partriers: New York City. Board of-Education
New York University
Fordham University
,Columbia University
St..Johns University
City University of New York
LocalCorporate, Civic and Business
Leaders

Council of Supervisors-and
Administrators

United Parents Association

United Federation of Teachers

Target Audience: High School Students

Program Desaiption: The New York Alliance for the
Public Schools was founded in 1980 under the auspices
of New York University. It seeks to strengthen the public
education system in New York City by drawing upon the
resources of the city’s universities and its corporate and
professional communities. The Alliance is dedicated to
the principie that quality public schools are essential to
the social fabric and economic well being of New York
City. Broadly formulated, the aims of the Alliance are;

@ Toincrease the role of the universities in the
enhancement of public education;

B To strengthen the commitment of the business
and professional communities to the public
schools; and

To close the gap between public perception of
the city schools and their actual performance.

One of the major undertakings of the Alliance
over the past six years has:been an effort to acquaint
students with and prepare them for wider career options
through a program called MENTOR. The MENTOR
programs of the New York ‘Alliance for the Public

Schools expand students’ knowledge of the business.
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and_professionil world and underscore thie connection

Between sthoo! studies and the work they.may do in
the future, , - . .- o .

 The fifst MENTOR' Program.in Eaw began in 1982

* when five law firms were paired with five high schools.
.. Today that'pairing in'law has grown to 28."In addition,
. .. theré are iow MENTOR programs in several other

professional areas iricluding engireering advertising and
education. In the coming year, a new MENTOR pro-

_ -gram will. bégin-in retailing: In ‘each instance, a promi-

nent fifm in aparticular profession is paired.witha high
school and in some instanices-a-junior. high school. In -

. vea(;h'MENTOR program, professionals froni a firm go
. into the high's¢hools.and work-with'studentsto provide -
amore concrete understanding of the particular profes-

.. sion and of related vocations. .

The MENTO,li I";b'g'_r'am:in I:avi‘/,f_cosponsored‘ by

" the Federal Bar Council; provides a typical example of
" how sucha-prograri functions. The program is struc:

tured-so that grouips of stiidents visit the officesof

_ participating law firms and attend actual-proceedings in

state and-federal couirts. Lawyers from the firms visit the
“matched” schools to discuss general characteristics of
the legal proféssion;as well as specific aspects of the
law. Additional time is ugually allotted to permit10 to
112 contacts with the lawyers in 2. given sSemester, .

AAn introduction to legal writing and research is also

_ presented. o

. The purpose of such a prograni,is not simply to
create'an interest in becoming a lawyet, but te provide
students with a concrete undérstanding of the legal

. system, the-courts;-and thé rolé of the law.in daily life, as
well-as to acquaint-them with the range of ‘careers in.the

law; This is-also an opportunity.forsegments of the

. population who.donot understand.their civilirights to

léarn-what they aré entitled to under.the law.

The other M'ENTOR Programs are modeled after
the MENTOR in Law, providing the same type of.
exposure to other professions. The MENTOR program

has received such good.publicity in New York City that it

has becomie a model for similar.programs being started
in other places, including Arizona, Washinigton State
and Washington, DC. ". oo, e :

. Student/Schoof Benefits: Many of the students who

participate inthese MENTOR prograrhs do not have the

~cultural and educational advantages of students from
-more affluent backgrourids. T hrough these programs.

they are exposed to options previously unknown to
Bissiness Benefit: “Leirming in MENTOR is a two-way street.

 ~ Thelawyers gaired a Jot of respect for the kick and their
-~ teachers.. Unifortunately.all that most of us eyer know

 aboltthe City’s high'schools s what we réad in the paper

about crime and delinquency” Thomas W. Evans, Partner,
Mudgeé Rose Guthrie Alexander & Ferdon and founder
of MENTOR in.Law.

Contact:

" Program
" Baibara Probst

Executive Director-

The New York Alliance for the Public Schools
32 Washington Place, 5th Floor

New York, NY 10003

212/9986770
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Project PENCIL Public Edication
Nashville Citizenis In\ol\,ed in
I.eadershlp)

Abstract: Project f PENCIL coordmates partnershr

among private businesses: a'rd all of Nasthlles public

. schools, as well as.other prcgrams to benéfit public

educatlon As evidence of the increased public aware-

" -ness -and be'refltsreaped fom’ PENCILs partnershlps

public school enrolimerit increased by 1,700 in the 1986-
87 schocl year and a recent13 percent fax |ncrease )
was passecl ; : :

Type " MultiLével Pa. ership
Partners: Nashville Public Schools

Over 150 pnvate businesses
'Pro;ect PENCIL :Foundation.

Target Audience. Nashvrlles public schools (Krndergar—
ten through Grade* 12)

) ‘ngram Desaiption: Public Education Nashvrlle ’

Citizens Invojved in Leadershlp (PENCIL) is a nonproflt'

-organization, fundéd prlmanly by. ¢orporate and

individual contributions to administer the Nashville .
adopt-a-school programand other programs which
benefit public educatlon The program emphiasizes the

. - contribution of human rather than- ftnancral resQurc

The Nashville adopt-aschool program was started

‘.m ‘April 1982 by representatlves from business, educa-
tion and civic organrzatrons It was 1n|trated as a result

of their.commitment to a.strong publlc school system.
The PENCIL program has evélved to become amodel;
the Tennessee Department of Educatmn selected it to
assist other school districts in the state it establishing

. their own school/busmess partnershlp programs.

Presently, the;program consists of over150 bust
nesses and 119-schools, some of which have multiple
Business partners. Contracts between schoals and thejr
partriers are for.one year; they may be reriewed or
terminated each summer. Examples of participating
programs;,

M Vanderbilt Uanersrty adopted a city-wide
academrc magnebschool i addition to
tutorlng and including the students,in guest
lectures; the. Unrversrty sponsors peer counsel-
ing groups that.help students wrth socral and
emotlonal problems ' C

M in thelr adopted inner city elementary school
South Central Bell sponsofs field trips for
students who might not otherwrse leave their
nerghborhoods In addition, the company
coordlnates scholastic andfattendance ‘
incentive programs whlcb mclude savings

‘~ 3y
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1bonds'awards South Central Bell also adopted

a suburban high school and has coordinated
activities in which-their older “adoptees” work
with.and tutor the younger ones. The older,
suburban students help the city youngsters
with conversational skills and work with them
on reading,- writing and-art projects.

B Federal Reserve Bank- adopted an.elementary
school. The Bank sponsored field trips to their
facility and presented information regatding
the banking industry, Non-academic services

“are also"provided. Bank personnel have helped

the:school to build a stage for school programs
_ and guards-have directed trafflc during school
programs. -

It is anticipated that 12 additional p:r*aerships will
be.ineffectin school year 1987-88.

In addition \to the adopt-a-school program, PENCIL
administers other programs including:
‘W Jobs for Tenniessee Graduates (J TG), a full-year,
. -non-credit, education to work transition
program for economically disadvantaged
students, in.conjunction wrth the Job Training
Partnershrp Act

B A posthigh school; on-thejjob training program
* for economically-disadvantaged 18 to.26 year
olds that.emphasizes basic.skills in a five-
month, 32-hourfweek course of study; and

R A corrrpetitive teacher award in which teachers
-apply to be selected to win up to $5,000 to
pursue an innovative and imaginative plan for
professional development during the summer
months. Support for these teacher awards
comes from the Hospital Corpsration of
America Foundation. Up to 14 teachers have:
been selected ea¢h summer for such activities

* as travel and special workshops.

Studeént/Scheol Benefits: The schools and students both
benefit from improved test scores, better.school per-
formance, iricreased-attendance, improved career
directions, and the increased community commitment.

_In 198687, the city’s school enrollment increased by

1 ,700'studénts. This increase and a. recent 13 percent tax
increase are attributed to increased public aware-

ness that has been forged by these public/private
partnershlps

Business Benéfits “By.giving the corporation fulfills its

commitment and obligation to be socially fesponsible. This .

pays dividends in employee relations: Our employees feel
good about what HCA is doing as a.company: Its good for

. morale. In a sense, if we can make Nashville a better place
to live,then that should help us attract and-retain better

employees” Peter Bird, Senior Program Officer, Health
CorpOratlon of America’s Foundatlon
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Business Commitment; The involvement in the schools is
a commitment of employee time rather than dollars. All
employees are encouraged to participate.

Available Materials: Contact Pat Wallace, Director of
PENCILs Adopt-A-School Program, for the following
information regarding the program: PENCIL'S Proce-
dures Manual for Adopt-A-School Programs; PENCIL'S
‘Partnership Activities and Ideas.Book; Adopt-a-School
Business Coordinator’s Guide and newsletters, recruiting
-materials, press releases and partnership lists.

. Contacts:
Program Business
Bob Johnston Ed Nelson
Executive Director, Project President, Nelson Capital
PENCIL. Corporation

237 French Landing Drive . 3401. West End, Suite 300
Nashville, TN 37228 Nashville, TN 37203
615/242-3167 615/292-8787

Pat Wallace

Director, Project PENCILs Adopt-A-School Program
237 French Landing Drive

Nashville, TN 37228

615/242-3167

Schoo!

Charles O. Frazier :

Director of Metropolitan Nashville Public Schools
2601 Bransford Avenue

Nashville, TN 37204

615/259-8419

American Express Philanthropic
Program
Academy of Finance

Abstract: The Academy of Finance programs combine
classroom instruction and on-the-job experience for
urban high school juniors and seniors to prepare them
for careers in the financial services industry. The pro-
gram now operates in eleven cities nationwide.

Type: Multi-Level Partnership

Partners: Public Schools
American Express Company
Community Colleges
Other Businesses

Target Audience: Students in urban public high schools

Program Desaription: Inaugurated in 1983 in one New
York City. high school, the Academy of Finance program
has grown to an enrollment of 1,300 students in 30
schools in eleven cities — New York City, Phoenix, Ft.
Lauderdale, Minneapolis, Buffalo, Chicago, San Fran-
cisco, Wilmington, Baltimore, Omaha, and Seattle. The
program will expand to 20 cities in 1988. Its flexible
format is adaptable to the needs of the local school
districts.

The Academy combines academic courses in
economics, finance and banking with business courses,
such as accounting and computer skills, to create a two-
year course of study. Innovative curriculum material
and methods are develozed jointly by educators and
financial services industry professionals. The local
boards of education select the participants based on
their interest and willingness to commit to the goals
of the program. Thus, students at all ability levels
participate.

Teachers become involved in the learning process
in addition to their involvement in developing the
teaching materials. The following is provided to teachers
who participate:

B Work experience in the industry;
B Courses in finance at local universities;

B Seminars organized by business groups like
Shearson Lehman Brothers (an American
Express subsidiary) and the American Stock
Exchange;

B Annual Summer Conference for all teachers
and district directors.

Local American Express executives help create
community support and develop local business partners
for implementing the program within their respective
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cities. Over 100 business partners participate by provid-
ing intemships, funding, and inkind support, and by
speaking at seminars, etc.

Student/School Benefits: Since the program’s inception,
494 students have graduated. Ninety percent of them
have gone on to college; although upon entry into the
program, few expected to do so. Their college costs are
supportec' by scholarships, parttime work and
employersupported tuition payments. Dropout rates for
the Academies are less than 1 percent, significantly low
when one considers the inner city location of most of
the Academy programs.

Additionally, thére has been a perceivable change
-in educational philosophy in many of the partner school
districts as a result of their participation in the program.
There is now more recognition of the value of business
partnerships and the need for developing educational
‘materials relevant to the workplace.

Business Benefits: The participating businesses-benefit by
highly motivated and well educated interris who are
eager to perform their assigned tasks. Ir addition, many
of the businesses have commented that their images of
minorities and public high school graduates have
changed as a result of working with the Academyof

Finance young people.

Business Commitment: To date, American Express 1987
grants have totaled $465,000, in addition to support
from over 100 business partners and over $1,350,000 in
public funds from school districts.

Contacts:

Program Business
Phyllis R; Frankfort Dee Topol
National Director Vice President

Academy of Finance American Express Founda-
131 Livingston Street tion
Room 601 American Express Tower

Brooklyn, NY 11201 World Financial Center
718/935-3776 New York, NY 102854710
212/640-5659
Q ”

California Business Roundtabie/
Education Task Force

Abstract: A California statewide task force on business
credibility, initiated in 1976, included a study on the
education of the state’s entry-level workforce. An
education task force was appcinted to develop a
strategy for determining why students in Califomia,
especiatly minorities, lacked many of the basic skills
necessary for entry-level employment. Their findings
have had a profound influence on the quality of
education throughout the state.

Type: Policy Partnership

Partners: California Department of Education
California Business Roundtable

Target Audience: State legislators and state-level admin-
istrators in education

Program Descaription: Beginning in 1976, the Califoria
Business’Roundtable was formed by a statewide task
force on business credibility. The Roundtable brought
together state CEOs to discuss public policy and issues.
TheRoundtable has since built a constructive coalition
between the private and public sectors — a working
relationship founded on mutual respect and a shared
concem about Califomia’s future prosperity. The
education of the state’s entry-level workforce became a
key issue for the group. A specially appointed education
task force developed a strategy for-determining why
Califomia students, especially minorities, had difficulty
reading and lacked many of the basic skills necessary
for entry-level employment. The Task Force met with the
Govemor, the State School Superintendent, the State
Chamber of Commerce, unions, trade grox. .5, educa-
tors, and state legislators.

The Task Force’s work concluded with:

W A report on K<12 school reform. “Improving
Student Performance in California” published
in 1982. This report was the springboard for
subsequent legislation.

W State legislation. Recommendations for school
improvement were incorporated into major
school reform legislation ir 1983. These
recommendaticns included a longer school
day, improved text books, and increased high
school graduation requirements, i.e., four years
of English, more math and science, and a
higher number of credits.

B A state school study. “Analysis of K-12 Legisla-
tion” was conducted of student performance
in California public schools. It analyzed what
the 1983 school reform legislation did and did
not do for the academic performance of
Califomia students.
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W A catalogue. “Catalogue of Business and Contacts:
Community Programs in Support of Local

Program Business
Education;’ listing over 600 programs of school .
and business partnerships, was completed in Mary /}nder:son Richard L. Spees
1983 and is continually updated by the Executive Director Vice President .
California Department of Education. Califomia Business Westem Region Public
; Roundtable Affairs

M A brochure. “How can we help students PO. Bax 7643 Kaiser Aluminum and
prepare for tomomow?” was developed and 575 Market Street, Chemigal Corporation
distributed to employers to assist with their ‘Room 1948 300 Lakeside Drive
involvement at the local level. - San Francisco, CA Oakland, CA 94643

941197643 415/271-5569
Since the inception of the Califomia Business 415/974-5721

Roundtable, policy and reform initiatives have been
followed by.activitiés focusing on how to get business
involved with local schools. The Califomia Department
of Education has woiked with the Califoria Chamber
of Commierce in this effort. As a result, The Califomia
Educational Partnership Consortium has been devel-
oped to promote the creation of local businessfeduca-
tion partnerships.

Student/School Benefits: State legislation and state efforts
to promote partnerships between education and
business have created a better environment for students
to make the transition from school to work. Students
benefit from more in-class instruction, improved
curiculum and higher expectations of pérformance.

Business Benefits: “Technology has been the basis of much
of Califomnia’s economy. In order to compete nationally and
intemationally, California needed a better prepared and
informed workforce. We needed to ensure that new
employees had knowledige of math and science and
adequate use of the English language. We needed youth
with good work attitudes. By werking with the schools,
business can help ensure that students have the qualities
that are essential for our economy and the competitiveness
of our state” Richard L. Spees, Vice President, Westem
Region Pubiic Affairs, Kaiser Aluminum and Chemical
Corporation.

Business Commitment; The Roundtable provided
approximately $400,000 for the study and work of the
Task Force and an addjtional $225,000 for the produc-
tion of the partnership catalogue. Thirty CEOs from
Roundtable companies gave over 200 speeches-about
the proposed legislation in 1982 and 1983,

Available Materials: The aforementioned report, study,
and brochure are available from Mary Anderson,




The Parker Project

Abstract: As a resylt of The Parker Pen Company's
concem for and commitment to young people in
Wisconsin, major policy reforms, funding and program
implementation regarding wotk readinéss and educa-
tion to employment were effected statewide.

Type: Policy Partnership
" Partners: The Parker-Pen Company
The State of Wisconsin Department of
Public Instruction
Target Audience: Wisconsin public elementary.and
secondary schools

Program Description: In 981, the Chaiman of the Board
of The Parker Pen Company met with the newly elected
State Superintendent of Public Instructién to discuss the
company’s concems about the quality of young workers
and youth employability throughout Wisconsin. As a
result of that meeting, the Department of Public
Instruction presented The Parker Pen Company with a
proposal to initiate a research and policy project to
ascertain Wisconsin youth’s work readiness skills. So
began the first state-level policy partnership with a grant
from the Parker Fund of the Janiesville Foundation. It
was matched equally by state dollars and governed by a
joint education and business board. This Project Board,
consisting of four state leaders in business and four
educational leaders, derermined all project goals and
directed all project activities.

The resulting Parker Project was funded in four
stages; each grant was matched by state revenues. The
initial grant funded research to determine school to
work preparation programs within the public schools, as
well as a statewide survey of over 800 businesses to
determine workforce needs and the experiences compa-
nies had with high school graduates and dropouts.
Subsequent grants funded state and regional planning
canferences. Through this process more than 600 state
and reglonal leaders became involved in determining
policy directicn and in specifically identifying what
should be taught in Wisconsin schools with regard to
work readiness. -

The Parker Project ended in 1985, having made
significant contributions to the state of Wisconsin:

M A policy concept — Education for Employ-
ment ~ which recognizes the link between
the state’s economic development and job
creation efforts and the public elementary and
secondary education system;

M State legislation requiring all public school
districts in the state to provide youth access to
Education for Employment programs'and to
have a district or regional Education for. -

"

Employment Council developing regional
strategic school improvement plans;

@ State revenues for demonstration grants to
develop model programs, demonstrating
Education for Employment implementation in
various size school districts and various labor
market areas; and

B A Govemor’s Council on Business and Educa-
tion Partnerships which helps foster and create
partnerships throughout the state and supports
and makes recommendations for Education
for Employrnent programs and legislaticn.

Student{School L 2nefits: Suate legislation now assures
that all Wisconsin students will have the opporturiity for
adequate work preparation for tomorrow’s jobs.

Business Benefits: “In Wisconsin, over 60 percent of our
young people enter fultime ernployment at or before
graduation. Qur.company became increasingly concemed
about the quality of this entry-level workforce. The Parker

Project grew out of that concemn and through the four years

of its existence attempted to create in Wisconsin the finest,
best educated, most skilled workforce in America. | believe
we have come a long way in achieving that goal” Alfred P.
Diotte, retired Senior Vice President, Administration, The
Parker Pen Company.

Business Commitment: The Parker Pen Company contrib-
uted $140,000 over a four-year period to the project.
Each grant .vas matched by the state. The Parker Pen
Company and the Wisconsin Association of Manufac-
turers and Commerce also donated management and
executive-level time to board activities, public relations,
and legislative support.

Awailable Materials: Reports on the research and a
notebook describing the Education for Employment
rrogram, legislation, teacher certification, and other
aspects of this state effort are available by contacting
Dr. B. Dean Bowles at the University of Wisconsin-
Madison.

Contacts

Program Business

Dr. B. Dean Bowles Alfred P. Diotte

Past Chair, The Parker Retired Sr. Vice President,
Project Board Administration

Professor, Educational The Parker Pen Company and
Administration Chair, Governor’s Council

University of Wisconsin- on Business and
Madison Education Partnerships

Educational Science 20 E. Milwaukee Street,
Building. Suite 304

1025 W, Johnson Street Janesville, Wl 53545

Madison, WI5. 608/757-2225

6082637882
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The Portlind Leaders Roundiable/
- The: Portland lnvestment

Abstract: A ten year plan initiated in 1986 addresses
issuies relating to youth employment in Portland,
Oregon. The plan, “The.Portland investment: A
Regional Plan to. Combat:Youth Unemployment”
establishes goals for systernic change insetvices for
children and youith, prenatal through age 21.

- Type: - Policy.Partnership.

Partners: The key institutional partners are;

Portland School District -

Portland anate Industry Council

Portland Chamber of Commerce’s Business
. Youth Exchange .

Clty of-Portland

Multn‘omah'C'ounty

Other local leaders with policy-making influence in
business, education, labor, local government and
community organlzat!qns are invited to join them in
addressing issues relating to youth employment.

Target Audience: Portland youth at risk of chronic
unemployment as adults due to a range of barriers

including lack of basic academic skils, little or no

personal work experience, and limited access to the
primary job market. -

Program Description: The Portland Leaders Roundtable
first met in October 1984 to attempt to reduce or
eliminate the barriers to employment faced by more
than 6,000 Portland youth. In 1986; the Leaders Round-

table adopted a ten-year plan, “The Portland Invest-

ment: -A‘Regional Plan:to Combat Youth
Unemployment” This plan focuses on the needs of
families and children and establishes goals for systemic
change in services for children and youth, prenatal
through age 21, The long range outcome is to provide a
continuum of services, meeting the developmental
needs of children and youth. This will be accomplished
by linking eéducation, personial support services, and
employment training into a comprehensnve system.

First-year-goals include specific activities to:

B Initiate pilot projects to develop the continu-
um of services, prenatal through age 21;

B Gain the commitments-and agreements
necessary to implement the Portland Invest-
ment, including expanding business participa-
tion in the design and operation of programs;

Increase job opportunities for youth as an
economic development stratégy;

B Tackle issues of multicultural staffing and
“teacher.training in the needs of at-risk youth,

& Develop program evaluation procedures, and

B Increase public awareness of the needs or at-
risk youth and The Portland Investment as a
solution,

Programs already underway provide transitions
from 8th to 9th grade and from high school to postsec-
ondary education, targeted school year and summer
training and education to help 14 and 15 year olds do
better in'school, applied basic skills and private sector
work experience, competency-based pre-employment
training, school-to-work transition including an industry-
specific “academy” program, a teén parent program,
and a student service center at two middle schools,
which links health and human services more d|rectly to
the schools.

An essential mgredlent in the plan is the compre-
hensive Summer Youth. Employment Program, operated
by the Private Industry Council on behalf of the partners
on the Rounidtable: This program is part of the year-
round, mult;-year continuum, with funding from various
sources. School prograrns make use of the Summer
Youth Employment Program as an extension of their
services. The scheduling of work assignments in the
Summer Program is coordinated with the School
District’s summer school classes to accomodate those
youths who need to improve their basic skills.

The Roundtable influences policies at several
levels. For example, the Mayor has consolidated differ-
ent sources of funds to enable the Private Industry
Council to develop the comprehensive Summer Youth
Employment Program. Also, the Portland School Board
has expanded the number of basic skills classes offered
in the summer and waived summer school tuition for
low-income youth. -

Student/School Benefits: For students, Portland Invest-

" ment programs are producing increased attendance,

significant gains in academic achievement, increased
work experience and job readiness, attitudinal changes,
and increased job opportunities. Benefits to the schools
include increased community support for the school
system and the creation of a-forum in which school
officials can join with government and business leaders
to resolve problems and develop action'plans.

‘Business Benefits: Portland business leaders value the

outcomes of a better prepared entry-level workforce,
improved coordination of employer involvement in
education and employment programs, more effective
targeting of business resources, use of jobs to leverage
school attendance, more effective use of public funds,
opportunities to affect public policy, volunteer opportu-
nities for employees, and the creation of a forum for
exchanging ideas with other community institutions.




“Business has a responSIb/IIty to participate actively in
preparing the.workfoice of tomomow. It is up to business to
provide information on the requirements of the werkplace
" ard real jobs in which.young people can learn about work”
Roger L. Breezley, Chairman, Business Youth Exchange
of the Chamber of Commerce, Vice Chairman and

531 S.E. 14th Avenue,

» Chief Operatmg Offlcer U.S.Bancom.

" Business Comniitment: Commntments__from the business

+-community have included funding of the Business

. Youth Exchange; loaned executives, jobs, speakers,

. . mentors, loaned/donated equipment, scholarships,

T trammg sites, practice interviews,-awards and recogni-

tion programs for youth; business lobbying for outside

funds; CEO level paiticipation on the Roundtable; and
incentives for 2cademic achievemerit.

", Available Materials: Brochure; 24-page booklet on the
i~ ’Poitland Investment; an Emp!oyment Barriers chart;

. descriptions of individual programs; additional materials
describing the continuum, prenatal through age 21; and
videotape of The Portland Investment.

’ Contacts:
| School Business
Kathy Hostager Tom Nelson
o Youth Employment Executive Director
fe Spedialist Business Youth Exchange
Portland Public Schools  Portland Chamber of
: . Child Services Center Commerce

221 N.W. Second Avenue

Room 230 Portland, OR.97209
Portland, OR 97214 50312288617
503/280-5858
Private Industry Coundl ~ Govemment
° Dennis Cole Marcia Douglas
X President City-School Liaison
‘ Portland Private Industry  City of Portland
G Council 1120 S.W. Fifth, Room 1018
: 520 S.W.Sixth Avenue, Portland, OR 97204
‘ Suite 400 503/796-5240
Portland, OR 97204
503/241-4600

The Boston Compact

Abstract: The Boston Compact is a city-wide collabora-
tive effort for measurable improvements in public
school educationthat developed as a result of crises in
the public schools. Boston business leaders met with
educators to address the issues that were having such
deleterious effects on the business’ potential workforce.
The Compact now requires participating businesses to
provide emmiployment opportunities to qualified high
school graduates in exchange for educational improve-
ments within the public school system.

Type: Systemic Education Improvement
Partnership
Partners: Boston Public Schools

Private Industry Council

Business Community

Higher Education Community (Col-
leges and Universities)

City Government

Trade Unions

Target Audience: Boston Public High School Students

Program Description: The Boston Compact was devel-
oped in response to crises throughout the public school
system, including academic performance and adminis-
tration. A decade sperit on various collaborative
activities among businesses and universities and joint
city/school programs had resulted in all participants
feeling frustrated by, the lack of academic progress in
the partnership schools. In the early 19807, the business
community came to understand that changes in
demographics and in the requirements for jobs that
would pay decent wages, i.e., jobs necessitating a
mastery of reading and math and an ability to reason,
caused the need for improvements in Boston education
to be even more critical than it had been in the past. A
new Superintendent, perceived by Boston businesses as
a school CEQ with whom they could work, started his
job in the summer of 1981, and plans for the large-scale
effort that became The Boston Compact got ur.derway.

The heart of the Compact is a city-wide collabora-
tive effort for measurable improvements in public
school.education. Each of the participating groups
agreed to develop baseline data, set $pecific goals, and
be publicly accountable for progress. The business-
school agreement was the first to be signed in the fall of
1982. University and building trade unions agreements
followed. In the first agreement, the schools committed
themselves to improved attendance, reduced dropouts,
and demonstrated competencies in reading and math
for all graduates'by 1986. The businesses agreed to work
with the schools to increase the number of summer and
part-time jobs for students and jobs for graduates.
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Realrzrng that youth from low income homeés lack

" . access to the rietworks which enable mrddle class

parents to help their children find decent jobs, the
Private. lndustry Council pays for a‘Career Specialist to
be located in each'high schiool. Thus, The Boston
Compact has been able to build abridge for low

~ income studenits from school to work. Career Specialists

develop jobs for their young péople and then coach
theni in interview technigues and ofrthejob behavior.
‘Becduse they-work with the same youngsters over a
sustained period that may extend .over two summer jobs

with a yearof part:time employmentrn between, Career -

Specialists are able to help them develop the kinds of
orrthe-job work habits that can develop only through-

. ‘experience. The commitirient of Boston’s leadrng CEOs

makes it possible for the Career Specralrsts togain
access to entry level jobs for inner city young people in
the crt\/s Iargest frrms.

The prrncrples organization, and: rmplementatron
of The Boston Compact have served as models for
partnershrp Pprograms in other cities. nationwide. Addi-
tionally, a Department of Labor/Depa tment cf Health
arid Human’ Services funded replrcatron project (The:
Compact Project), administered by the National Alli-
ance of Business, is now- underway in seven cities— .
Albuquerque Cincinnatj, Indranapolls Loursvrlle ’
Memphis, San Drego and Seattle.

StudentlSdrool!Commumty Beneﬁts: As gvidence of the
level of commitment and effort expended by-everyone
involved in the Compact, there.has been a significant
increase in the number of students hired i in summer
jobs—from-125.in 1981to 3,000 in 1987, Also; 967 high .
school graduates were hired for fufl-time. employment in
1986 by 364 companies. The total Aumber. of companies.
involved in'the Compact. has. grown from the original
goal of 200 to 614, School attendance ratés’ increased
overall by 65 percent durrng this period, and reading
and math scores have risen systemwrde

Anéther ma]or beriefit of The Boston Compactis -

its significance a$.a model of collaboration where
- business, education and community leaders have.joined
together.to-addréss their. -educational improvement and
‘atisk youth nees, Since the Compact’s initiation, other
collaboratives have i-een encouraged to* broaden their
"agendas and vrsrors forj young pedple. These rncludea
scholarship program for those most in need, the Higher
Education Information Center the Boston Plan for -
Excellence.in the Publrc Schools for innovative instruc-
tion.and improvement i in the’ classroom .and agree-
ments with local trade unions to’ increase access for
students to enter- apprentrceshrp programis. The Com- -
pact has also contrrbuted significantlyto burldrng a
. broader business and publrcpolrtrcal constituency,

o necessary to support contmued |mprovement by the

school system, especially in its efforts to serve at-risk
students.

Reducrng the dropout rate is still a major concern

in Boston and-is currently being addressed through a

major drapout’ prevention effort. The contrnurng
dropout problem points out that the promise of iobs
and.educational opportunities is not enough of an
incentive to stay.in school for many at-risk students who
have serious needs for remediation and other support.

Business Beneﬁlx The Compact has given the private
sector credibility with schodl leadership. Because the
private sector.delivers jobs in'substantial numbers, no

.6ne can question the sincerity of therr commrtment to

- schools

“The benefits to the Boston busrness community can
be seen on several levels.-Our ability to use.the schools as a

Jprimary recruiting ground for entry-le»el employees reduces

recruiting and personnel costs; our involvement in the

"~ schools through the career service helps assure that students

better understand the expectations and responsibilities of

the workplace; and our ability to work with  education and. ‘

city leaders to adidress both the policy. issuss and practical
needs of atvisk youth reinforces a community commitment
to'economic health” Bill Lawrence, Associate Director,

‘Boston Private Industry Councrl

Business Commrtment: Business commitment has been
seen in many-forms including a willingness to work as a
partrier with-education and:community leaders in

_addressing educational i improvement and economic

opportunities for.at+isk youth; a commitment to the
priority hiring of qualified students; funds to support
specific school-towork transition activities or scholar-
ship programs; and volunteer staff and other resources
which businesses can commit directly or. provide
assistance in acquiring.

Available Mafterials. A packet of information on The
Boston Compact is available from Bill Lawrence

Contacts:

‘School' Business

Ted Dooley Bill Lawrence
Executive Director Associate Director

The Boston Compact Boston Private Industry
Boston Public Schools Council

26 Court.Street, 7th Floor 185 Devonshire Street
Boston, MA 02108 Boston, MA 02110
617/726-6200, ext. 5300 617/423-3755




Southem Wlsconsm Educatlm for
Employment Program W EEP)

T Abstract' One ofcfnve such srtes in Wrsconsrn ‘the

* Southem Wrsconsrn Education for EmploymentPro-

. .gram (SWEEP) seeks. to address the practrcalapplrcatlon
‘of basrcskllls school supervised work experience, and

other issués related to employablllty skills and attitudes.

Typ‘e: Systemrc Educatron Improvement Partnershrp

Partners: The] partners are:mernbers of- the Education for

‘Employment Council representing the follow-
ing ofganizations: and groups:

Schogl-teachers-and admlnrstrators
‘Local Chambers of Commerce
Leglslators -
‘Blackhawk and Gateway Vocational Technical
.and Adult Education- System ‘
: Labor Unions -
Private | ndustry Councrl
Manufacturmg, retail, service, agri-business, and
media, representrng the business community
‘Boards of: Educatlon

Target Audienceé: All Klndergarten through 12th—grade -

students intheschool districts of. Janesvrlle :Beloit,
Turner, Parkview, and Whitewater, Wisconsin; with
support from the Blackhawk Technrcal Inst|tute

Program’ Descnptron: In 1985, dunng the Govenor’s
Special Legislative Session on Economic Development,
the-legislature passéd Wisconsin Act 75, authorizing the
State Superintendent of Public'Instruction to make five
grants-to school boards (or to consortia of.school

‘boards) to fund educatlon for employment projects. The
-grants provide models for statewrde dissemination of the

methods used by.school districts to plan for, deliver, and

evaluate educatron for employment programs.

SWEEP one of the five grant sites, was awarded
$108,000 for the first year of.a three-year cycle to
develop a plan of program.implementation. This
strategic plan considers pupil needs labor market

N information, impact on economic development and job-

creation,employment needs, -periodic follow-up studies
of graduates, and.an evaluatron of current program and

staff development needs.:

SWEEPi is. also. focusrng efforts on an Educatron
for Employment diplafa endorsement project. The

* diploma endorsement:will certify specific competen-

cies; employabrlrty‘skrlls .andwork aftitudes. The

'Educatlon for Employment Couricil’s plan directs
SWEEP to address certam jssues and concerns over the

next several yea,rs The program will address the follow-
ing components in all grade levels in the public schools:

B The practical application of basic skills;

’ School-s_upervised wark experience;
Career exploration and planning;

Instruction in employabrlrty skills.and attr-
tudes; .

Study of the practical application of eco-
- nomics, American economlc |nst|tut|ons and
entrepreneu rshrp and

n

*

B Vocational education programs based on labor

marl<etinforrnation and student need:

The program is.in various stages-of development in
each of these topic areas. TheEducation for Employ-
ment Council has approximately 50 commiunity mem-

bers, about half of whiom are from local businesses. The ’
‘Councrl méets 3- or 4 tlmes ayear and monrtors assists

and redefines prograni goals and objectives based on
student and business.needs. Each of the five sites helps
guide the development of the program and will assist
other state districts in their efforts to meet the new state.
requiremnents for similar programs, plansand d|str|ct or
regional’ coungils.

Student/School Beneﬁts: Students have the opportunity
foran mstructronal program that directly links learning
to eaming in all subjects ard academic areas. For the .
first time in many communities, schools are beginning
to link school programs with economic development
needs,.and teachers in vocaticnal and academic areas
are beginning to work together to bring practical
appiications to'the basic skills.

Business Benefits: “We are trying to prepare students for the
workplace so when they graduate from high school they are
suited to take on a fulktime job and understand what is
necessary to be a good employes, the ultimate business
benefit” Steven Moksnes President, Accu-Rate.

Business Commitment: Area.business people are commit:
tedto heIprng schools meet the needs of the commu-
nity. This involves council membership and time given
to the schools by employees as well as management to
help advise, direct, and carry’out the process of change

,w1th|n the program goals.

‘ -Avallable Matenak Materials pertarnrng to Education for
‘Employment program.goals and curriculum guidelines,

teacher certification, and the composition of other grant
sites and their strategic-plans are available from Vicki
Poole. Contact Vitginia Krohn for specific matenals.
regardmg the SWEEP program.
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Contacts:
" Program . . Business
Vicki Poole ~ Steven Moksnes
_Coniiiltant, Education for President, Accu-Rate
_Employment 746 E. Milwaukee St.
‘Wisconsin Department of Whitewater, W1 53190
Public.Instruction 414/473-2441
"PO. Box 7841 :
Madison, W1 53707
608/2667112
School
Virginia Krohn ‘
Sauthern Wisconisin Education for Employment Pro-
gram _ )
. School District of-Janesville
"~ 527 South Franklin Street
Janesville, WI'53545
_608/756-8325

‘Commmittee t‘o.Sup'port the
Philadelphia Public Schools (CSPPS)

Abstract: Major local corporations and universities
formed the Committee to Support the Philadelphia
Public Schools, working with the school district to effeet
systemic change. Three major efforts have shown
positive results — Philadelphia Alliance for Teaching

“Humanities in the Schools (PATHS), Philadelphia

Renaissance in Science and Mathematics (PRISM), and
Education for Employment.

Types Systemic Educational Irnprovement

Partnership
Partners; School District of Philadelphia

Major corporationsin Philadelphia
Major universities in Philadelphia

Target Audience: Pul?lfcf Schools in Philadelphia (Kinder-
garten through Grade 12)

Program Description: The Committee to Support the
Philadelphia Public Schools (CSPPS) was formed in
1984. Its purpose is to help the Board of -Educaticn
revitalize public education by enlisting a wide variety of

‘private sector resources. This-effort has provided over $6

" million in program support to partnerships with schools.

Over 40 companies, 20 colleges and universities, and-
100 cultural, government and community.organizations
have provided funds, personnel or other resources for
rartnership activities. The CSPPS functions like a-
holding company, settirig directions and monitoring
results. Its actual work is carried out by task forces led
by €SPPS members and widespread involvement from
many individuals and institutions.

. Three major CSPPS.efforts to effect systemic
change are described below: Philadelphia Alliance for
Teaching Humanities in the Schools (PATHS); Philadel-
phia Renaissance in Science and Mathematics (PRISM®;
and Education for Employment. In-addition to these
programs, CSPPS conducts other activities including
management-assistance to the School District, a
Financiai Resources Task Force, and a Celebration of
Excellence professional and citizen awards program.

Philadelphia Alliance for Teaching Humanities in the
Schools (PATHS} PATHS was the first program founded

~ by CSPPS in 1984 to strengthen the teaching of humani-

¥ ".’.m B
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ties. PATHS attempts to create a community of teacher
scholars throughout the public schools, colleges,
corporations and cultural-organizations. These teacher -
schiolars are-dedicated to teaching humanities in a way
which.challenges and'engages young people from
kindergarten through 12th grade.
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Many PATHS actzvxtles have been institutionalized
by the School District. For example the School District
s now prov:dmg all funding for a writing project, freeing
private dollars to- seed a new history project.

The Rockefeller Foundation is attempting to
réplicate PATHS i in eight cities around the country and
has selected PATHS to be the center of its national
program for improving humanities education in the
schools:

Philadelphia Renaissance }'n Science and Mathemat-
ics (PRISM} PRISM, the. CSPPS’s second initiative, began
in the spring of 1985. It has threeé major focuses:

1. To.increase the humberof all students taklng
dvanced high school.mathematics or science
courses, with a special-effort ta increase the
enrollment of minority students in these subject
- areas;

2. To.increase the availability of science materials

and improve the science background of.
teacher$ in grades one through six, crucial years
in developlng student’ mterest in science; and.

3. To increase the numbers of. available and
qualified science teachers and provide opportu-
nities for teachers to stay abreast of new
developments in their disciplines. PRISM draws
extensively on the scientific resources of the
Delaware Valley. Thirteen colleges, seven
cultural institutions and 40 corporations are
partners in various PRISM activities.

Some of PRISM’ accornplishments include:

B A five-year, $5 million program to design,
produce, refurbish and distribute suicnce
materials for all elementary classes. Test scores
of students who have used these materials
have risen markedly;

Doubling the size of PRIME, a nationally.
recognized partnership of colleges, industry-
and the School District which idéntifies and
supports minority students with talent in
mathematics and science. Thirty-eight compa-
nies and six colleges are PRIME sponsors. In
1986, 638 PRIME graduates enrolled in four-
year-colleges with plans to major in science or
engineering;

| Over2,00(_) t_eachers'have participated in
diversified professional development activities.
Six industries, 11 colleges and 7 cultural
xnstltutlons have. provnded staff for these
. activities;.

! Twelve companies have hired teachers as
. . summer fellows gnvmg scnence and main

.46

teachers a chance to practice their disciplines.
Companies report high satisfaction with this
program, and 25 percent plan to double the
number of fellevvships they will offer in1987;

B 116 teachers have received PRISM mini-grants;
and

PRISM helped establish three professnonal
organizations for mathematics and science
teachers in the Philadelphia area. With over
400 active members, these organizations play
a lead role in PRISM and othear professional

- development activities.

Education for Employment: Recently, CSPPS formed

a Task Force whose memibers included senior business,

community, city government, college and School
District officials. The final report released by the Task
Force recommended that the Board of Education
articulate-a basic policy “clarifying the centrality of
education for employment to.be the mission of the
pubhc schools, and making employment the primary
measure of successful policy implementation” The
major goals of the Education for Employment Initiative
are to improve significantly the employment potential
of Philadelphia’s high school graduates-and to ease their”

‘transition from school to work. Other long-term objec-

tives include greatly expanding the availability of part-

time job opportunities for in-school youth, assuring that

Philadelphia’s public high school graduates possess the
necessary basic academic skills to function successfully
on the job, and achieving an overall reducuon in the
dropout rate. .

The task force’s recommendations were imple-
mented on a pilot basis in four high schools and two
junior high schools in 1986-87. This initiative is a joint
venture of the School District of Philad>lphia in partner-
ship with the Private Industry Council (?IC), the Pennsyl-
vania Office of Employment Security (OES), and the
CSPPS.

The task force is working with the Schoo! District
to overhaul the vocational education curriculum. An
Employment Center has been established in each of
four pilot high schools.to provide career planning, job
readiness training and job placement assistance. A
dropout prevention program has also been established
in each employment center as well as in two junior high
schools. Remedial education and extensive support
services are provided to a defined group of students
selected by virtue of poor grades and poor attendance
— prime.indicators of dropping out. The.PIC guarantees
a summer-job to students promoted to the next grade.

After only eight months of operation; the four pilot '
Employment Centers had:

& Prepared individual employment plans for
1,400 youth;
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» Provrded job-readinéss trainirig for 370. youth ~ teachers and admlnlstrators the time, effort and .
~and . ‘ tangible rewards made available through these multiple e
partnership efforts create improved self esteem and a !
. Placed over 700 youth in part -time, after - new respect for the profession of educator in our
SChOO| ]ObS ’ R AR contemporary society. .
The Pilot Dropout Preventron Program has pro- Business Benefit: The Committee to Support Philadel- 3
duced thé followmg results: . - ‘ phia Public Schools has . . forged new bonds between S
’ talented professronals in the school system and their Vo
A 50 percent increase in the number of counterparts in-industry and higher education, bringing the iy
. .. subjects passed: - " bestand brightest of this community.together to better L
W Daily.aftendance rates of at-rlsk youthhigher . serve Philadelphias childien and to better prepare the o
_.inevery schoo} than theé average for all y(g)uths workforce of tormorrow! Ralph S. Saul, Former Chaiman, .
of thesame grade and: _ . CIGNA: ..
B A5 percent reductron m dropout rates and a . Contacts . .
" doubling of promotion fates achieved by © . Progam - . Business’
. students in the dropouit prevention progidm at Richard H. deLone RalphS. Saul -
: a high: SChOO' where.the progr amisin its, Senior Consultant, CSPPS  Formér Chairman, CIGNA
" secondyear, -, . deLone and Kahn Associ- 1600 Arch Street
StudentlSdrool Beneﬁts: This. comprehensWe approach oL ates Philadelohia, PA 19102
to improving the quality of public school education 1518 Walnut Street, #807  215/241-5051
. demodnstrates to,students that the communitycares . Philadelphia, PA:19102 :

aboutthem and Lherr future roles in the adult world For’ '21 5/735:2940

-»
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EX T N

' Index of Programs Refeiénced in

'The Ibun:h R Workforce Readlness

-Program Name
AOperatorIPartrers

L.ocation:
Description:

Program Name::
OperatorIPartners

- Location:

- Description:

" Program Namie:

Operator/Partners

Locatlon:'

- Description:

“Program Name:

Operator/Partners:

-
.

.Location:

Description:

ABCIPBS Pro;ect theracy -US (PLUS) .
'ABC-TV and PBS .
Nationwide: . .

Raises awareness about adult

- illiteracy thrOUgh a major national ’

media- campargh Mobllrzes
communltles {0 use présent
reséurces to, fmd solutions. 325
literacy, task- forces have been
organlzed asa result of PLUS‘
actlvntres .

Amdemy of Fmance

American Express Phrlanthroprc
Program

30 schoolsiin11-cities (New York
City, Phoeriix, Ft.it-auderdale,
aneapohs ‘Buffalo, Chlcago Sah
Francisco; ermmgton Baltimore,
~ Ormahia,-and Seattle) ]
Comblnes classrogm instruction
and on-ihesjob exoerience for
urbanhigh schoo} juiiors and

_Seniors to preparé them for careers

in financial services. Includes

internship expériences.

Adopt-ASchool Program

Houston Public Schools various

- Houston businesses - -

" Houston, Texas )
‘Encouragesbusinesses to, adopta
specific school and-assist it through
tutormg, teachlng assistance,.and

. other specral prolects

~

Adopt A-School Progmm
Shell Production Research, Hous-

'ton Independent School District

Houston “Texas-. .

" Offers'teachers, insight fo help
them prepare thelrstudents for the .
~ working world“Works with gifted
students:in. advanced computér

“ studres and math also

.. "Program Name:’
‘ Operator/Partners

Adopt-A-School Program C e i
Tenneco Inc, Hodstonlndepen—
dent School Drstnct

Location:
Description: .

Program Name:

‘ Operator/Partners:

Location:

Description:

Program Name:’

Qperator/Partners:

Location:

‘Description:

Program‘N'ame:

Operator/Partners:

Location:
Descripticn:

Houston,,Texas

'Reduces absenteeism and the
_number.of dropouts, boosts

student achrevement, and provides
a positive view of work in general
and business in particular:

Adopt-ASchool Program

-Mémphis public schools, local

businésses, civic groups, religious -
organizations and military.installa-

. thDS

Memphrs Tennessee

‘Offefs a wide fange of adopt-a-
. schodtactivities in 154 Memphis.

public schools. .

:Allegheny Conferenoe Education

Fund/Partnerships I Education
Public schoo!s in Pittsburgh and

Allsghény County, various Pitts-- .
_ burgh companies, foundatiors, -

and nonprofit organizations

_.Pittsburgh;, Pennsylvania

Raises money from local busi-
nésses, foundations, and commu-

“nity organizations to broker and
-coorc'inate-a diversity of:programs

in support of the public schools,
including schoolfbusiness partner-
ships-and grants for projects

.designed by teachers and

principals.

Atlanita Employers Voluntary Merit
Emp!oyment Association (MEA)
Educators and.businesses in

* Atlanta

Atlanta, Georgia

Sponsors a youth motivation
program throtigh-the school system.
which encourages at-risk youth to
stay in.school. Identifies job
cpportunities and the standards
graduates must meet to qualify for -
employment..Assists employers in
their efforts to advance job

'opportunities for. the disadvan-

taged.




O Program Name:

Location:
Description: -

o Program Name:

Location;
Bescription:

Program Name:

] Location:
v, Description:

Program Name:

‘Operator/Partners: .

- ized programis in communications,

Operator/Partners:

- providing summer and year-round
employment for at-risk high school

Operator/Partners:

nity, higher educatlon community,

+ -exchange for educational improve-

‘Operator/Partners:

Atlanta Partnersh:p of Busm& and
Education, Inc.

‘Atlanta Public Schools, private
businesses, churches and syna-
gogues, PTA groups, and colleges
and universities-

Atlanta; C seorgia-

Location:
Description:

, Coordmates partnership activities

including: an extensive adopt-a-

:school program; an afflrmatlve

action job pIacement program for.

low-ranking high school seniors; 11

magnet schools offering special-
Program Name:

financial services, science and ~

mathematlcs mtematlonal studies,

" Operator/Partners:
fperformmg arts; and mformatlon pe R !
“processing and décision rnaking. A
:Natxonal fHumamtles Facullty Location:

Program foCuses on critica Description:
’ thlnklng ) .
'Blue Chlp-m

Baltlmore City.Public Schools,
Baltirnore Metropolntan ‘Manpower
Consortium PIC, Baltimore busi-

Program Name:
nesses, Nelghborhood Progress

‘Administration/Office of Man- OperatorfPartners:
power Resources

Baltimore, Maryland

Ties:jobs to remedial education or Location:
steady-academic: progress by Des criptio n:

students,

The Boston Compact

Boston Public Schools Private

Program Name:
Industw Council, business commu-

. : . Operator/Partners:
city government, trade-unions perator]
Baston, Massachusetts
‘Requires businesses to provide
. employment opportunities for Location:
qualified hlgh school graduates‘in D escription:

ments within the public school
system, based on quantifiable
improvements in attendance,
achievement, and reduced dropout

rates.

B’ldgeport Contract
Birdge:jort Public Schools, Bridge-

_port Pusmess Councnl

Bridgeport, Connecticut

Has established contracts between
68 local companies and public
high schools, pledging entry-level
employment to high.school seniors
who graduate havirg met specified
and predetermined grade point
averages and attendance require-
ments. Participating companies will
eventually'become involved in the
design of a curriculum that.
includes world of work and job
preparediess components. '

The Califomnia Business Roundtable
Education Task Force

California Business Roundtable,
California State Department of
Education

The State of-California
Recommended legislative changes,

" published a repot on school

reform, and initiated business
education partnerships throtighout
the state:

The Chicago Educatior: Summit
Chicago Public Schools, busi-
nesses, universities, civic and
community organlzatlons unions,
and city government.

Chicago, Illinois

Brings together concemed public
and private sector leaders to assess'
and enhance educational
resources available'tothe city’s
young people.

Committee to Support the Philadel-
phia Public Schools (CSPPS)

School District of Philadelphia,
leaders of 20 major Philadelphia
corporations, Philadelphia major
universities

Philadelphia, Pennsylvania
Suppoarts the public schools
through 3 major initiatives —
Philadelphia Alliance for Teaching
Humanities in the Schools (PATHS),
Philadelphia Renaissance in
Science and Mathematics (PRISM),
and Education for Employment.

I




"Program Name: -
Operator/Partners:

Location:
Description:

Program Name: -

’Operator/Partners

Lomtlon
Descnptlon:

Program Name:

Operator/Partners:

‘Location:
‘Description:

Program Name:

OperatorfPartners:

Location:
Description:

' Progrém Name:
Operator/Partners:

The Commmaea%,’Agree:nent
Baltimore City Public Schools,
Greater Baltimore Committee,

‘BUILD (Baltimorians United in

Leadershlp Development), 12
metropolitan colleges
Baltiivzore, Maryland

Gives high school students who

perform wuth a 95 percent attend-

ance necord and- an 80 pefcent
grade point : avetage preferential

~ treatment foréntry-level jobs and

admussnon to college.

,Cntlml Skills Seminar

Corporate Council for Critical Skills
New Hampshlre

‘Prepares teachers to teach critical

skills to.their students, mcludmg
problem solving, independent
leaming, teamwork, management,
and leadership.

Educational Excelleice: A Shared
Commitment

Pinellas-Sun Coast Chamber of.

Commerce

Clearwater, Florida
Prepares classroom teachers to

_ incefporate economics in their

curriculurs  la.a graduate course
vihere business executives teach
the teachevs the principles of
economics and the free enterprise
systzm. Also places a tesource
person in thé school system to

,develop curriculum materials and

teaching atds for all grade levels.

Educators in Industry Workshop
General Electric Foundation

(Milwaukee, Wisconsin), other

corporations nationwide
Nationwide

Provides educators with'summer
programs to raise their business
awareness. Includes presentatlons
by executives, company tours,
career information, and dlscussmns
of ecopomic trends.

Edu—Busmws Partnershnps

Rochester.City Schoo! District,
Rochester Chamber of Commerce,
Industrial Management Council

Location:
Description:

Program Name:

Operator/Partners:

Location:
Description:

Jrogram Name:

Operator/Partners:

Location:

Description:

Program Name:

GperatorfPartners:

Location.
Description:

Rochester, New.York

Provides resources, advisement
counseling, job-placement, and
inservice planning for school
improvement,

. High School Principals’ Center

New York State Education Depart-
ment, New York City Board of

-Education, the consortium of five

universities within The New.York
Alliance for.the Public Schools
New York, New York

‘Provides principals with opportuni-

ties to participate in a.series of
retreats, visit exemplary schools,
and attend conferences to improve
theit leadership and management
skills. Principals in the city’s 111
public high schools attend; princi-
pals from the city’s private and

* parochial high schicols may also

participate.

“‘IHave a Dream” (IHAD) Program
IHAD Foundation, location
sponsors, comrmunity youth
centers, families, schools, volun-
tears, and students (Greamers)
New York, New York and replica-
tion sites in 15 cities

Provides motivation for at-risk
youth to remain in school and
continue on to higher education or
prceductive jobs. Emphasizes caring
personal relationships, motivation
associated with the identification
and encouragement t of individual
goals, a growing self-esteem
nourished by peer support, and a
group sense of “being speciai.’

Impact Il
Local school systems, corporations,
and local foundations, including
the Exxon Education Foundation
and the Metropolitan Life Founda-
tion

22 cities-nationwide

Alleviates teacher isolation by
encouraging networking among
teachers. Provides grants to enable
schools and teachers to package ,
and disseminate effective class-
room programs. Published a
catalogue of productive teacher

> e
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‘Program Name: ,

Operator/Partners:

Location:

- Description:

Program Name:

Operator/Partners:

. Location:

Description:

Program Name.
Operator/Partners:
Location:
Description:

* Program Name;
. Operatoi/Partners:
- Location:
‘Description:

ideas. Produced a documentary

film addnessung the teacher
shortage cfisis.

In Honor of Excellence

Burger King Corporation, National
Assocratron of Secondary School
Principals, Council of State'School
-Administrators

National

Recognizesone 0utstand|ng
tedcher and principal fiom each of

© the 50 states, the District of

Coluimbia, Puerto RICO and
American Samod. Sponsors a 5day
_symposium where the! honorees

. attend workshops and seminars to
increase thelr understandlng of
current issues related to schools.

Jobs For Amenms Ggaduatrs, Inc.
Jobs-For America’s Graduates, Inc.
Various States” Departments of
Education, ‘Corporations and
Foundatrons

Arizona, Delaware, Georgia,
Massachusetts, Michigan, Missouri,
New’Hampshire, Ohio, Tennessee,
Vermont, Virginia, Washington.
‘Works \Mth states to creaté and
operate statewide schooltowork
transition systems. Also experi-

' ments with a-Dropout Prevention
Model. Involves over 10,000
students in some 209 high schools
in 30 communities,

Making thé Grade

National Collaboratron for Youth

. Washington, DC

Works to heighten public aware-
‘ness of youth issues and encourage
communitiesto develop location

" action. plans to irnprove the status

of youth via a consortitim of 12
organizations, Addresses the
following youthreldted issues:
teenage prégnancy, youth unem-

* ployment, juvenile delinquency,
drug abuse; illiteracy and dropouts.

Miriorities in Engxneenng ‘Program
RCA :

‘Morristowh, Nex-J ersey
-Provides special* programming for

- minority high school students with -

strong math skr]ls and an mterest in

Program Name:

Operator/Partners;

Location:
Description:

. Program Name:

Operator/Partners:

Lecation:
Description:

Program Name:

Operator/Partners:

Location:

Description:

Program Name;

Operator/Partners:

engineering. Provides tutoring for
the'students and, yearly, grants an
engineering scholarship fo one
graduating-senior.

The New York Alliance for the Publrc
Schools

New York City Board of Education,
5 universities, local corporate, civic
and business leaders, Couricil of
Supervisors and Administrators,
United Parents Association, Unlted
Federation of Teachers

New. York, New Vork

Seeksto strengthen the public
education system by drawrng tipon
the resources of the city’s univers-,
ties and its corporate and profes-
sional communities and to close
the gap between the city schools’
actual and perceived performance.
Sponsors MENTOR prograims in

- law, engineering, advemslng and

education.

The New Yotk City Partnetship, *.1c/
Education Committee

New York-City Board of Education,
New Yoik City universities, United
Federation of Teachers, local
business and civic leaders.New
York Urban Coalition

New York, New York

Promotes support of the pullic
schools and strengthens schooi
system operations through public
policy, management assistance,
and Join-A-School partnerships.

The Parker Project

The State of Wisconsin Depart-
ment of Public Instruction, The
Parker Pen Company

All Wisconsin public school
districts '

Developed policy, implemented
state legislation and funded
research for work readiness and
education to employment pro-
grams statewide,

The Partnership

_Baltimore City Public Schools,
‘Greater Baltimore Committee, Inc.




Location;
Description:

Program Name:
QperatorlPdnnem:

Location:
Description:

L Program Name:
- Operator/Partners:

Location:

Description:

Program Name:

Operator/Partners:

‘Location:

Description:

Program Name:

Baltimore, Maryland

Improves the educational experi-
ences of at-isk youth to increase
the numbeér of graduiates ready and
able'fo perform well in the market-

. place.

Partners in Education
Creater Cincinnati Chamber of

.Commerce

Clncmnatl Ohio

Includes approxumately 75 adopt-a-

school’ programs throughout the
city.which range fromrhospital
scieritists assisting elementary
schodl teachers in curriculum:

- design to a local hotel providing
[incentives for perfect attendance.

Peninsula Academies Progrein
Lockheed Missiles and Space
Company, Hewlett-Packard -
Companiy,Watkins-johnson,
Ampex Corporation, Apple Com+
puter- IBM, Syntax, Varian, Sequoia
Union High School District, Menlo-
Atherton High School

" Redwood City, Cahfomla with 15

replication sites u‘mughOUt
California

‘Links the worlds of school and

work, thus providing atrisk stu-
dents with the the motivation t¢
graduate from high school with
skills relevant to immediate and
future employment.

The Portland Leaders Roundtable/
The Portland Investment =~ -
Portland School District, Portland
Private Industry Council, Portland
Chamber of Commerce’s Business
Youth Exchange, City of Portland,
Multnomah County

Portland, Oregon:

Focuses-on the needs of families
and children-and establishes goals
for systemic-change in services for
children and youth, prenatal
through age 21.

Project PENCIL (Public Education

»Nadwdle Cihzens Invohved i in,

Leadership) |
Nashville'public'schools, Project

- " PENCIL Foundation, over150 .
. «pnvate’ousunesses ‘

Location:
Description;

Program Name:

Operator/Partners:

Location:
Description:

Program Name:

Operator/Paitners:

Location: *

‘Description:

Program Name:

Operator/Partners:

Location:
Description:

Program Name:

Operator/Partners:

Location:
Description:

Nashville, Tennessee

.Administers the Nashville adopt-a-

school program and other pro-
grams which benefit all of the citys
public schools, from kindergarten
through senior high school.

Project STEP

‘Security Pacific Bank

Los Angeles, California

Provides training for high school
students for entry level bank
positions. Also operates other
educational programs for at-isk
youth, minority and handicapped
youth, -

SchoolBusiness Collaborative
Greater Hartford Chamber of-
Commerce, Hartford Publlc
Schools

Hartford, Connecticut

Operates two major programs
focusing on at-risk students in the
Hartford pubiic schools—The
SchooktoWork Program and The
Bridge Program.

The School Support Program
Minneapolis Public School District,
local businesses and corporations
Minneapolis, Minnesota

Enables approximately 200 local
companies to donate éxcess
equipmient, supplies, and materials
to the Minneapolis Public School

‘District. The donations are stored

in one of the district’s major
warehouses, where more than
1,500 school persosinel can pick up
needed goods.

School to Work Action Program
(SWAP)

Public high schools, Colorado
Alliance of Business

Denver, Colorado

Offers potential high school
dropouts an opportunity to obtain

. remedial instruction and pr

employmerit training in 3 simu-
lated business environment.
Operates 12 schools in 7 cities.




Program Name:

Operator/Partners;

Location:

‘Description:

Program Name:
Operator/7artners:

Location:
Description:

Program Narne:

Operator/Partners;

Seaurity Education Employment
Program

Primerica Foundation (formerly
Awmernican Can Company Founda-
tion), National Crime Prevention
Council

New York City, Cleveland, Balti-
more, St. Louis

Places inner city youth in security
occupations. A 16 week regimen of
courses teaches students17 and
older the basics of private security.
and community crime prevention.
South Carolina Leadership Academy
South Carolina State Department
of Education

South Carolina

Conducts management workshops
for school principals and superin-
tendents which provide skill
building an intemship program for
perspective administrators, and an
assessment program.

Southem Wisconsin Education for
Employment Program (SWEEP)
School teachers and administra-
tors, boards of education, business
representatives, Private Industry
Council, labor unions, the voca-
tional, technical and adult educa-
tion system, legislators, local
chambers of commerce

Location:

Description:

Program Name:

Operator/Partners:

Location:
Description:

Program Name:

Operator/Partners:

Location:
Description:

53

Janesville, Beloit, Tumer, Parkview,
and Whitewater, Wisconsin

Seeks to address the practical
application of basic skills, school
supervised work experience, and
other issues related to employabil-
ity-skills and attitudes.

Working

Metropolitan Life Insurance
Company

New York, New York

Teaches job seeking and job
retention skills in a music video
format geared to youth, with an
accompanying teacher'’s manual
authored by the New York City
Board of Education.

Youth and America’s Future

William T. Grant Foundation
Washington, DC

Functions as a policy research
committee in the field of adoles-
cence, synthesizes interdisciplinary
research and practice on the
barriers and supports to the
successful participation of youth in
society. Comprised of national
leaders from the business, research
and public sector communities.
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Selected References

The following bibliography is presented in two parts.
Part | briefly describes selected publications which
pertain to harriers preventing at-risk youth from success-
fully meeting the demands of the workplace. Part II
includes brief descriptions of publications that provide
examples of the ways policymakers have worked
together to create innovative business-education
partnership programs to overcome these barriers.

I. Background Material on AtRisk
Youth
(A} Blueprint for Success: Operation Rescue - The National
Foundation for the Improvement of Education, 1201

16th Street, N.W, Washington, DC 20036, 202/822-7840
(1986). .

Describes successful droput r “wention programs
‘which resulted from collabrations in which 5 national
organizations and over 300 individual practitioners in

; the fieid were involved. Designed as a manual for those
interested /n working on drop-out prevention.

Dropouts in America: Emugh is Known for Action - The
Institute for Educational Leadership, 1001 Connecticut
Avenue, N.W, Suite 310, Washington, DC 20036,
202/822-8405 (1987).

Presents detailed action plans in order to implement
programs-and policy that effectively address and
eliminate the drop-out problem. Funded by the Exxon
Education Foundation.

Employment Policies: Looking to the Year 2006 - National
Alliance of Business, Clearinghouse, 1015 15th Street, N.W,
Washington, DC 20005, 202/289-2910 (1986).

Provides a framework for enhaiicing the understanding
of both business and govemment on the problems
facing the American workforce over the next 10 to 15
years.

Generation at Risk: The Chemical People 11 - National
Outreach Director, WQED/Pittsburgh, 4802 Fifth
Avenue, Pittsburgh, PA 15213, 412/622-1491 (1987).

Contains two aspects of a project on at-risk youth. The

first is a documentary that looks at this population’s

many.problems:— drugs, alcohol; teen suicide, teen

pregnancy and school dropouts. The second is an

accompanying manual which offers action plan
"guidelines for those interested in addressing the prob-

lerlns' either personally or institutionally:

LS

digh Schools and the Changing Workplace - The Employ-
ers’ View, National Academy of Sciences, National
Academy Press, 2101 Constitution Avenue, N.W,
Washington, DC 20418, 202/334-2665 (1984).

Addresses the needs of high school graduates who do
not go on to fouryear colleges from the perspective of
private businesses and public irstitutions which wili
employ them. Describes the basic education needed by
these young people for effective, upwardly mobile, life-
long participation in the American workforce from their
prospective employers’ points of view.

(A) Nation At Risk - A Report of the Mational Commission
on Excellence in Education - Superintendent of Docu-
ments, U.S. Govemment Printing Office,

Washington, DC 20402, 202/783-3238 (1983).

Contains the most recent definitive findings from the
puklic sector on the problems and possible resolutions
to providing education for excellence in this century.

(The) Nation's Report Card: Leansing to be Literate in
Amesica (Reading, Writing and Reasoring) - Archur N,
Applebee, Judith A, Langer and Ina V.S. Mullis, National
Assessment of Educational Programs, Educational
Testing Service, Rosedale Road, Princeton, NJ 08541,
609/921-9000 (1987).

Examines the state of literacy in America, who is at risk,
the effects of instruction and recommendations for
policymakers, administrators and teachers.

(The) Next Wave: A Synopsis of Recent Education Reform
Reports - Joslyn Green, Education Commission of the
States, ECS Distribution Center, 1860 Lincoln Street,
Suite 300, Denver, CO 80295, 303/630-3042 (1987).

Synopsizes nine major reports on schoo! reform: what
they have in common and an insight into the issues
which the studies fail to resolve. Also includes a sum-
mary of major recommendations.

Reconnecting Youth: The Next Stage of Reform - Educa-
tion Commission of the States, ECS Distribution Center,
1860 Lincoln Street, Suite 300, Denver, CO 80295,
303/830-3642 (1985).

Challenges business, labor and other groups to focus on
at-risk youth. Discusses the school reform movement as
the vehicle for attacking the problems of this popula-
tion.



o VouthErn,:loymentm Amenoan Industry - RobertB Hill
and’ Reglna Nixon, Natlonal Urban League, Inc,,

* Research'Department, 1117 14th Street, NW,,

: ;'Washmgton DC20004, 202/898—1611 (1984).

Focuses on pnvate industry’s. attitudes and practices
toward.yoith employment, partlcularly minority youth:
Asks and ‘seeks.to respond to all questions, régarding

- 'what factérs contribuite to an employer’s hmng QY not

- hiring young people ‘

Youth 2(!!)' : A Calt fo Action Natlonal Alliance of
_ Business, Cleannghouse <1015 15th Street, N.W, Wash-
. g,mgton DC 20005, 202/289-2910(19861

Summarizes.a natlonal leadershrp meeting that
addressed the complex and challenging economic,

' socral and educatxonal issues facrng today’s youth. The
. meetxng was, held m Washmgton DC in June1986

B {k Resources for Parlnershrp

' In‘iiiatlva |

A Gurde To Mbdang Parmerslups Center for Human
‘Resolirces, The Hellt Schogl, Brandeis University,
) Waltham MA 02254 '800/3434705(1 9871
" . "Aguide for use'by business people,: pnncrpals $chool’
superintendents, and job training program operators
describing the intricacies of-bringing togethemnd ivid-
uals from organlzatlons with diversé interests and )
methods of operation into funétioning coalition. It

ship around the country. :

Allies in Education: Sctiools and Businiesses Wbrkmg
Together For AtRisk Youth - ‘Public/Private Ventures,

399 Market Street, Phlladelphla PA 19106, 21 5/592 9099
" (September 1987).

L8 T Atwovolumeé fepoit én school-busrness collaboratuon
w7 serving disadvantaged:students. Volume 1 examines the
nature of such collaboration and the role played by

. business, and Volume Il contains profules -of nine

L, coIIaborat:ons

s . Business and Education: Partners for the Future Robert
&0 Martin, Assocnate Manager Communlty Resource

. " Section, Chamber of Commerce of ‘the United States,
v 1615 H Street; N:W, Washlngton, DC20062

P 202/659-6000 @ 9851 - N

Summanzes way’s in which busmess is workung with
educatlon to’ |mprove jocal systems; stiggests ways that
busmesses can- help enhance edy.atioral achievement.

‘_Busmes-Edumtlon Partnetslu Shateg:es ior School
Improvement » David'A. Zacchel and-Jill'A.Mirman, The
Reégional Laboratory for Educatlonal Improvement of
‘thie' Northedst and- Islands, 280 SouthMam Street,
Andover MA 0181 O, K61 7/470- 0098 { 986}

describes the experiences of 21 work-educatlon ‘partner-

Provides direction in establishing business-education
coIIaboratives for.both educators and business people.
Defines th characteristics of partnerships that effec-
tivé'y promoté school improvement as well as the stages
a partnership undergoes as it progresses to a fully
ceveloped collaborative effort. Also provides detailed
profiles of a range of effectlve partnerships with contact

. information. "

Children in Need: Invéstment Strategres for the Education-
ally Drsadvantaged Committee for Economic Develop-
ment, 447-Madison Avenue, New York  NY 10022,
?12/688—2063 (19871 ‘

Details stratégies for ellmlnatrng the problems of
educationally d|sadvantaged young people. Focuses on
early intervention, réstruicturing the schools and encour-
aging schOol-busuness partrierships.

Company-S;hool Collaboaabon: A ‘Mandal for. Developmg

Successful Projects - American Council of Life Insurance,
1001 Pennsylvania Avenue, NW, Washlngton DC20004
202/624-2000 (19851 ‘ ,

Provides suggestions for |n|t|at|ng or expanding coIIabo-
rative programs with schools; includes profiles of
companiés already involved.in company-school collab-

" oration. "
. (The) Doab!e Dozen: A Cheddnst of Practical Ideas for

Sdtool-Busmees Partnershrps Cynthia W, Shelton,
National Community Education Association, 119 North
Payne Street, Alexandrla VA 22314, 703/683-6232 (1987).

Provides practical examples of how to begin and
proceed in developing businesseducation partnerships

" - .inadozen different categories.

How 'to $tart a School/Business Partnership - Carol O'Con-

* nell, Phi Delta Kappa,-8th & Union, Box 789,

Bloomlngton, IN47402 (1985).

Outlines steps to establlshlng and maintaining partner-
shipsand provides examples of partnerships in action
Clarifies the need for business involvement i inthe
educational process fér both comporate leaders and

~ educators.

IndustryEducation Coundils: A Handbook National.
Association for industry-Education Cooperation, 235
Hendricks Boulevard, Buffzlo, NY 14226, 716/834-7047
(no date).

Contalns broad guldellnes o assist professuonals inter-
ested in increasing industry-education cooperation,
through the creation of an Industry Education Councill.

IndustryEducation Partnershlp Guidelines(1985) and
IndisstryEditcation Partnérships: Ma.mdwseﬂs Case
Studiés (1987) - - Massachusetts Offlce of Edutation,

. Community: Education Office, 1385 Hancock Street,
‘ ‘Qumcy, MA 02169, 61 7/7707574
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“Provides a bnef mtroductlon on strategies for estabhsh-
_ing successful partnerships in the first volume, “Guide-

- lires”, Describes15° mdustryeducatlonpartnershlps
‘which have had positive operationa| results and demon-
strate d!ffenng approaches to implerhenting effective
programs in 'the companion “Case.Studies” volume

lnvesbnngurCluld:embmandﬂ)ePubthdtoo!s-‘

Comimittee for Ecorzanic Development, 447 Madison

Avenue, New Yoi & NY 10022, 212/688— 2063 (1985).

Summanzes fesultsof & natiorial. study thit addnesses
‘ways in which the busm&ss community can help public
educatlon SUggests strategies for enhancmg busmess-
educatlon partnershlps )

Pame:shps in Educat:on: Exemplary‘Efforts Acms the
Nation (1983) and Progransof Private Sector Initiatives in
Edumhon: A Dmectory To National Findings (Curent). -
anate Sector lmtnatxves* u. S"Department of Education,
400 Maryland Avenue,S W, Washmgton DC 20202

© 202/732:3060:

v Prowdes an overvxew of ma;or busmess-educatlon

R

pattnershxps across the country.i in the first publlcatlon
‘the second publlcauon isa contmuously updated list of
‘partnerships throughout the United States: Offers
"businesses and institutions interested in formlng their
own partnershlps an opportunity to contact a program
ina close geographic location.

_ . (Tke) Private Sector in the Public Schools: Can It Improve

Educat:on? Marsha Levine, Ed., American Enterprise
Institute for Public. Policy Research, 1150 17th Street, N\W,

. Washington, DC 20036, 202/862-5800 {1985).

Proceedings from a national conference that addressed

issues ofpubllc/pnvate sector relatlonshlps roles and’

responsnbllltles

Schoo! Partnelsh:ps Handbook Susan D. Otterbourg, .
Prentice Hall, Route 9:W; Englewood Cliffs, Nj 07632,

. 201 I592 2000 (1986).
‘Provides direction for those interested in establlshlng

_buslness-educatton partnershlps in a handbook format.
Contains blank forms and.instructions for creating a

_program outline.to ascertain how the initial program will

look:in.order to avoxd costly mistakes and possnble
failure.

& Sure Bet: Busmﬁssand E(hcahonTogeﬂrer and Partners
in Math and Scence Education (A Supplement to A Sure

Bef)- -California Chamber of Commerce, Education

Department, 1027 10th Street, Sacramento, CA 95808,
916/444-6670 (1984.& 1986). .

Assists Chamber-of Commerce Educatlon Committees
to work with businessés and educators in-preparing.
students for the workplace. The supplement outlines
successful strategies and programs to strengthen the
math and science literacy of high school graduates.
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Se!”*cted Lr ;t Of Assocratrons
- And Organrzatrons

" :The followmg organizations wereselected for mclu-
- sion in this list'because they represent a cross-section

of resources availablé for-learning more about at-

risk- youth and’ busmess-educatron partnerships. The list
includes nationial business associationis, public and
pnvate profrt and non—profrt organizations; interme-
diary organizations, and researcl'r/mformatron organi-

" zations and assocratlons

‘American Entefprise Instifute for. Public Policy Research
115017th Street, NW, Washrngton DC 20036,
202I862 5800 ,

Brandeis University, Center for Human Resources The
Heller Graduate School; South Street, Waltharn, MA

© 02254, 800/3434705

Buisiness Coundil for- Effectrve Literacy, 1221 Avenue of the
‘Americas, 35th Floor, New York, NY 10020, 212/512-2415
Center fof Corporate Pablic Imvolvement, 1850 K Street,
N.W, Washington, DC 20006; 202/862-4047 .
Chamber of Comsiierce of the United States, Community
Resource Section, 1615 H-Street, N.W, Washington, DC
20062 202/659-6000

Committee for Economic Development, 477 Madison
Avenue, New York, NY 10022, 212/688-2063

(l'he) Conference Board, 845 Third Avenue, New York, NY
10022, 21 2/7 590900

Contact I.rtéracy Center, PO. Box 81828, Lincoln, NE
69501, 1-800/228-8813

Education Commissicn'of the States, 1860 Lincoln Street,
Suite 300, Denver, CO 80295, 303/830-3642

ERIC Clearinghouse on Adult, Career and Vocational
Education, Ohio State University, National Center for

Research in Vocational Education, 1960 Kenny Road,

Columbt . OH. 43210 1-800/8484815 or 614/486-3655
Institute for Educational Leadeiship, 1001 Connecticut
Avenue, N.W, Suite 310; Washington, DC 20036, 202/

" 8228405

Jobs for America’s Graduates, 1250 Eye Street N.W, Suite
303, Washington, DC 20005, 202/842-419

Literacy Volunteets of America, Inc.,, 404 Oak Street,
Syracuse, NY 13203, 315/474-7039.

Manpower Demonstration Research Corporation, 3 Park
Avenue, New York, NY 10016, 212/532:3200

” National Alliance of Busm&,1015 15th Street, N.W,,
Washington; DC 20005 202/289-2910

National Assaciation farthe Exchange of Industrial
Resources, 540 Frontage Road Northfreld IL 60093, 312/

National Assodiation for lndustryiducahon Cooperation,
235 Hendricks: Boulevard, Buffalo, NY 14226,
716/834-7047
National Assodiation of Counties, 440 First Street, NW,
Suite 328, Washrngton DC 20001, 202/393-6226
National Association of Manufacturers, Policy/Program
Division, 1331 Perinsylvania Avenue, N W, Washington,
DC 20004, 202/637-3000
, Natronal Assodiation of Private Industry Councrls 1015
15th Street, N.W, Suite 600, Washlngton DC 20005,

- 202/289-2950

National Child Labor Committee, 1501 Broadway, Room.
T111,-New York, NY 10036, 212/840-1801

National Comimission for Employment Policy, 1522 K
Street, N.W, Suite 300, Washington, DC 20005,
202(724-1545 .

National Govemors’ Assodiation, 444 North Capitol
Street, N.W,, Suite 250, Washington, DC 20001,
202/624-5300

National Institute for Work and Leaming, 1200 18th Street,
N.W, Suite 316, Washington, DC 20036, 202/887-6300
Nationa! Job Training Partnership, Inc, 1620 Eye Street,
N.W, Suite 328, Washington, DC 20006, 202/887-6120
National Schoo! Volunteer Program, 701 North Fairfax
Street, Alexandria, VA 22314, 703/836-4880
(The)National Urban Coalition, 1120 G Street, N.W, Suite
900, Washington, DC 20005, 202/628-2990

National Urban League, Inc, Research Departiment, 1111
T4th Street, N.W, Washington, DC 20004, 202/898-1611
National Youth Employment Coalition, 1501 Broadway,
Room 1111, New York, NY 10036, 212/840-1801
Public/Private Ventures, 399 Market Street, Philadelphia,
PA 19106; 215/592-9099

Reading is Fundamental, 600 Maryland Avenue, SW,
Room 500, Washington, DC 20560, 202/287-3371.

70001, Ltd, 600 Maryland Avenue, SW, Washington, DC
20560, 202/484-0103

US Conference of Mayots, 1620 Eye Street, NW, Wash-
ington, DC 20006, 202/293-7330

US Department of Education, Private Sector Initiatives,
400 Maryland Avenue, SW, Washington, DC 20202, 202/
732-3069.

US Department of Health and Human Services, Office of
Human Development Services, 200 Independence
Avenue, SW, Washington, DC 20201, 202/245-7246

US Department of Labor, Employment and Training
-Administration, 200 Constitution Avenue, N.W, Wash-
mgton DC 20213, 202/5236050

87___
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The Workforce Reodmess

National All.ance of Business
Regional Service Offices

ATEANTIC ' _ NEW ENGLAND

(Delaware, DIStI’ICt ol Columbla Maryland New Jersey, (Connecticut, Maine, Massachusetts, New Hampshire,
‘New York, Pennsylvan'a Puerto Rico, Vrgln Islands, Rhode Island, Vermont):
Virginia, West Virginia) 617) 2351332
§(201)524-4022 / ,
o , . ‘PACIFIC NORTHWEST
CENTRAL ~ _ (Alaska, Idaho, Montana; Oregon, Washington)
(Arkansas, Kansas, Lousiana, Missouri, Nebraska, New (206) 622-2531
* -Mexico, Oklahoma, Texas) T ’
o (214)37}0854 . ) ) SOUTHEAST :
. ‘ (Alabama, Florida, Georgia, Kentucky, Mississippi,
M")WEST " North Carolina, South Carolina, Tennessee) -
(INlinois, Indiana, lowa, Michigan, Minnesota, North (404)522:9350 - °
Dakota, Ohio, South Dakota, Wisconsin)
(312)341-9766 WEST

(Arizona, California, Colorado, Guam, Hawaii, Nevada,
Pacific Islands, Utah, Wyoming)
(415) 3914061




Charrman

john L Clendenin -
BellSouth Corporatlon

Preadent
Wi!ham H. Kobelg
Board of Drrectors

W.E. 8ur(§d(
IBM Corporatron

Edme Campbeﬂ

Educat«onal Testing; Servrce '

]amesB Campbexi .
- MISSCO Corp

Bruoe Carsuel!
GTE Corporatlon

Iohn B. Carter
_ The Equntable

&ﬁmﬁ&hﬁﬂ@ﬂﬁ

Cabot, Cabot & Forbes. .
james E Duffy

. Capital Cltres/ABC Inc

Natronal Alhafnce of BusmesS
Ioarcl Of D Ilrectors

. John W Klepmger
NAPIC

Samuel L foggre
Umtecf National- Bank of
Washmgton

. RobertC.

E i. du Pont de- Nemours and

Company

UoydNHand . -
. ‘Verner, Lupfert, Bernhard,
MtPherson & Hand

lohn | X Heldnch .
Johnson & Johnson

Ben;anw Hools
‘NAACP i

Wi?a'amH Hudmt,lll T

Clty of: !ndranapolls
' Etton jolty- .

-OICs of America, Inc.
Blaine’ Keﬂey 13

The Landmarks Group -
Coretla Scoft Kirig -

The Martm Luther -King, Jr.
’ Center Inc.

© James T Lynn
. Aetna Life & Casualty

. ‘Byron Mallott

" NFIB

Edwm A. Lupberger
Mnddle South Utllmes In¢.-

Ma!ooim R. Lonell, ]r.
George Washington Univ,

Sealaska Corporatron

jevrell ]ackson McCbe

New York Job:Training Partnership
" Coincil

JohnD,Ong ~ -

The' BFGoodrich Company

;ohn E Pepper
The, Procter & Gamble Co.

ermd E Schubert
American Red Cross

John E:Sloan, Jr.




