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Preface
Business needs workers skilled enough to produce efficiently, and customers literate enough and self-sufficient
enough to consume responsibly. This is the "bottom line" reason for business to invest in education, it is simply
good business.

This publication was developed as a response to several issues raised in our paper, Employment Policies,
Looking To The Year 2000. It is a direct response to business' questions. What can we do now? How can we get
involved? Where do we start?

The Alliance's own business leadership has urged us to develop this guide. Although there has been
continued growth in the quantity and quality of business-education partnerships, clearly, much more
involvement and investment is needed. A recent study which surveyed a sample of Forbes 500company
executives reported that 81 percent were pleased with their involvement in public schools. However, we would
ask how many of those same Forbes 500 companies are satisfied with the products of these public schools.
How many believe that it is acceptable that one of every four ninth graders will not graduate from high school,
when Japan graduates 99 percent? How many believe that our high school graduates are fully prepared to be
productive workers and responsible citizens? And, how many believe that the million teenagers who drop out
each year can participate fully in our society? We cannot afford to be satisfied with our current status. Not yet.

The Fourth R: Workforce Readiness was developed by business, for business. While we encourage
educators and job training professionals to read this, our primary audience is business, large and small.

We do not suggest that schools are the source or locus of all problems, nor that business has all the
solutions. We believe that schools today exist in a dramatically different world than they did 30-40 years ago.
The complex and interconnected problems that schools confront require a fundamental changein the way this
country supports and provides education. Increased investment and involvement by the nation's business
community is essential.

We believe that the nation needs a second wave of school reform at the state and local level, and that
new and expanded business-education collahorations are important vehicles to assist in resolving our education
and workforce readiness dilemmas.

The National Alliance of Business recognizes the importance of making the long-term investment in the
quality of public education institutions, and we have focused our corporate strategic plans accordingly. The
Fourth R: Workforce Readiness is central to our efforts to inform the broader business community of the critical
need to invest in education at the federal, state and local level, and to emphasize the power that business has
to shape its own workforce and its own future.

c 6
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President
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The. Ourth R: Workforce Reaclines

Introduction
Reading, writing and arithmetic these are the tradi-
tional "three R's" that schools are expected to teach, and
students are expected to learn. They include communi-
cation skills (reading with comprehension, writing and
speaking clearly, with a command of vocabulary,
spmling and grammar); and math and computation
skills. Business needs competent, job-ready new workers
who have acquired these basic skills, but to be produc-
tive today and tomorrow, businessneeds more. In
addition to the traditional "three R's," business seeks
young workers with the fourth "R',' wothforce readiness,
which includes thinking, reasoning, analytical, creative,
and problem-solving skills and behaviors such as
reliability, responsibility, and responsiveness to change
and to new work requirements.

The Fourth R: Workforce Readiness is a new thrust
championed by the National Alliance of Business as
part of its ongoing effort to increase business involve-
ment in and support for programs addressing structural
unemployment, reducing joblessness, and developing a
quality workforce. The focus of this unique project is to
promote business-education partnerships emphasizing
school improvement, institutional change and policy
ref-um, and to view such partnerships from a business
pet4-ctive.

Tht premise for The Fourth R is that people are our
nation's prime resource and our first responsibility.
Investment in human capital will produce the highest
yields f:Jr our young people, for our communities, and
for the nation as a whole. While individual efforts are
important, we need collaborative responses to the
challenges that lie before us, in order to improve the
quality of education, build civic literacy, and create a
workforce that can continually adapt to the changes in
the workplace.

The National Alliance of Business challenges
businesses not yet involved with education to get
involved. Businesses already involved must analyze
their level of involvement with education, and escalate
and expand their investments and partnerships favoring
those which bring about systemic educational improve-
ment and policy changes. Partnerships are essential at
all levels kindergarten through grade twelve and
with all types of education including alternative
education programs, vocational education, remediation
and literacy programs, preschool programs, etc. This
publication focuses predomina0y on partnerships with
education that bridge the gap between school and
work. These partnerships are a means for businesses to

address their own workforce needs and their commu-
nity's social policy agenda at the same time.

Clearly, there are other important ways for busi-
ness to address the changing nature of the workforce
and its growing diversity. As the demographics indicate,
businesses also face challenges of tapping new seg-
ments of the labor force, and will need to undertake
additional measures such as developing special recruit-
ing programs, train-and-hire programs, special training
for supervisors in managing a more diverse workforce,
and special support services such as child care and
transportation programs. These issues are beyond the
scope of this publication, although they are significant
employment policy issues facing business and govern-
ment.

"Our mission is to be the instigating force, an agent
for change, to enable disadvantaged individuals to
become productive workers in today's and tomor-
mw/s market. In the longer term, we seek to refocus
the nation's educational environment so that it will
consistently prepare Mum Americans to measure up
to the larger demands of tomorrow's workplace!

John L Clendenin
Chairman & Chief Executive Officer

BellSouth Corporation
11111arIlli 41111111

The Fourth R presents information concerning the
consequences for business of an ill-prepared workforce,
and examines the issues of quantity and quality of our
workers. With a dwindling entry-level labor force, and
the greater need for those available to be workforce-
ready, a growing mismatch between workplace needs
and worker skills is inevitable between now and the turn
of the century unless something is done to reverse the
trend. It is clear that many businesses are already facing
the labor shortages and skill deficiencies today.

This publication alo describes business' return on
investment the benefits which accrue to business and
to the community in return for the investment in
education. This includes a literate, trained, skilled
workforce, a better business climate in the community,
and a better national competitive edge in the global
marketplace.

It provides a case study in business-education
partnership development, from which businesses may
extract lessons for their own partnership initiatives. It
analyzes the critical developmental components and
underlying principles which appear to be important
ingredients in efforts to bring about systemic educa-
tional improvement. 1) a common vision and agreement
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on the problem, 2) a history of partnerships upon which
a community can build, 3) the presence of a viable
business intermediary, such as the Private Industry
Council, to help move the young people successfully
from school to work, 4) sustained top-level school and
business leadership involvement, and 5) measurable,
clearly-defined goals that serve as incentives as well as
for accountability.

This publication describes the types of involvement
business can undertake with education, depending
upon the level of business commitment, resources, time,
and effort. It also provides some guidance on determin-
ing the appropriate nature of involvement, given a
company's function, organization, and particular
resources and expertise. It further presents a business-
education partnership matrix for a particular business to
assess the type of partnership most appropriate to its
unique circumstances.

Finally, the Appendix of The Fourth R provides
partnership profiles that are designed to stimulate interest
and suggest ideas about what business can do through
partnerships. These profiles describe successful pro-
grams, the partners involved, level of business commit-
ment required, business benefits to be gained, and
contact persons for further information. The Appendix
also contains an index of all programs referenced in this
publication, selected bibliographies on at-risk youth
issues and on business-education partnerships, and a
listing of organizations and resources that can provide
greater detail and technical assistance on the topics
covered.

Accompanying this publication, and as part of a
comprehensive business/public information plan, the
Alliance has developed a companion videotape, The
Fourth R. Workforce Readiness, to further expand on the
benefits of business-education partnerships. The tape

features leading business, education and social policy
experts describing business' great stake in the quality of
public school education, and urging expanded involve-
ment

' e needsystemic change. We have a school system
that in many ways, was designed for a totally
different tsorkplace and set of social conditions
30 and 40 years ago. Today the tturld has changed
dramatically, but tve haven't restrudured our educa-
tion and youth support systems'

John E. Pepper
President

The Procter & Gamble Company
ANY In=

The Alliance maintains an updated and constantly
expanding computerized information bankthe NAB
databasecontaining many profiles of business-
education partnerships for school improvement. These
profiles describe a range of partnerships including those
dedicated to policy, school reform and institutional
change, management assistance, teacher training and
development, classroom enrichment, special services,
and multi-level partnerships.

Finally, Alliance staff is available to provide
individualized technical assistance to supplement the
information in this, publication and in the database. Call
the Alliance for additional information on partnerships
and more specific "how to's:'

Through this publication, the videotape, the
database, and the available technical assistance, the
Alliance hopes to supply answers to business' immedi-
ate questions. "What can we do now?" "How can we
get involved?" "Where do we start?"

8



The Business Challenge
To Do More

Business needs to look closely at the skills and abilities
of today's youth, as they prepare to join tomorrow's
workforce. Business needs to ask the following
questions:

Will there be enough young people in the
years ahead qualified to fill the jobs that will
be available?

MI Are the youth of today and tomorrow pre-
pared to take on increasingly complex work
assignments?

If these youth are not ready to meet business'
standards, can we afford the increased costs
such as greater remediation and training
expenses, lower productivity, increased
supervisory time, and poorer product quality
that will surely result?

Workforce readiness is a matter of both quantity
and quality. The dwindling numbers of workers will
require that we look among groups of individuals
previously ignored, and often considered less ready to
work ano less productive. In addition, there are certainly
problems with our educational system when a high
proportion of young people drop out before comple-
tion, and many of those who do complete their educa-
tion lack the basic skills necessary to succeed in the
workplace.

A Matter of Quantity: The
Dwindling Labor Force

During the 1970's, business could choose to fill its job
needs from a relatively large supply of young, entry-level
workers. Because supply exceeded demand, business
could afford to select the most jobready, often ignoring
dropouts, illiterates, and others less equipped to enter
and quickly succeed in the workplace.

However, as our society ages and the birth rate
drops, the number of young people available for work is
rapidly declining. In 1978, 23 percent of the U.S. popula-
tion was aged 16 to 24. By 1995, only 16 percent of the
population will be in that age bracket. This translates to
a decline of about 4 million in the number of young
people available for work. Labor shortages are already
common in various parts of the country, and "help
wanted" signs are appearing in more and more
storefronts.

4

A Matter of Quality:
Workforce Readiness

And what about the young people who are available for
work? Do they have the basic tools needed to succeed
in the workplace? We are finding an increasing mis-
match between workplace requirements and workforce
readiness:

O The National Assessment of Educational
Progress (NAEP) completed an assessment of
the literacy skills of young adults ages 21 to 25.
Sizable numbers were unable to do well on
tasks of even moderate complexity. Three out
of five 20-year-olds in our country could not
get from point A to point B on a map; three
out of five could not add up their bill after
lunch and did not know if they were given
correct change. And while three out of five
could read the lead article in a newspaper,
they could not reiterate its salient points.

N In school year 1981-82, the International
Association for the Evaluation of Educational
Achievement conducted the Second Interna-
tional Mathematics Study in twenty-four
developing and developed countries. The
groups sampled were taken from 8th grade
students or equivalent, and advanced mathe-
matics students in the 12th grade. Without
exception, on these international standardized
mathematics achievement tests, the United
States' performance levels were consistently
below the mean, and substantially below the
performance levels of Japan. (See Chart 1)

An increasing number of colleges have found
the need for coursework to remedy deficien-
cies in basic skills of college freshmen. A
national survey revealed that in 1983-1984, 82
percent of all colleges and universities offered
some form of "remedial" courses or programs
to help freshmen lacking the skills necessary
to perform college-level work. Of these
institutions, the majority reported increases
(ranging from 10 to 30 percent) in the propor-
tion of students needing remediation. Twenty-
five percent of all college freshmen were
enrolled in remedial mathematics, 21 percent
in remedial writing, and 16 percent in remedial
reading.

9



These young people are not defined as "at-risle,'
yet they are not workforce ready. For the "at-risk"
population, the mismatch between workplace needs
and workforce skills is greater.

The number of high school dropouts, already
about a million a year (including dropouts and chronic
truants), is increasing. In 1985, about one in four 18-19-

year -olds failed to complete high school. For minorities,
the statistics worsen. Among blacks, about two-fifths
failed to complete high school, and among Hispanics, it
was fewer than half.

Chart 1: Performance by 8th grade students on an
international test in mathematics: 1982

Mean of participating
United States mu developed countries IIIII Japan

or provinces

0
TOTAL ARITHMETIC ALGEBRA GEOMETRY STATISTICS

SOURCE. Livingstone, I.D. Perceptions of the Intended and
Implemented Mathematics Curriculum A report of the Second
International Mathematics Study prepared by the members of the
International Association for the Evaluation of Educational
Achievement for the U.S. Department of Education, Center for
Statistics, lune 1985.

Minority youth unemployment has increased
significantly since the 1950's and continues to rise. In
1972, the unemployment rate for black teenagers was
35 percent. In April of 1986, the rate was 43 percent.

Unemployment for dropouts is growing even more
dramatically. The Ford Foundation reported that "in the
late 1960's, a high school graduate was 30 percent more
likely to be employed the fall after graduation than a
dropout was, by the 1980's this gap had doubled to 61
percent':

In addition to excessively high rates of unemploy-
ment, large proportions of dropouts in the 16-24 age
group do not even seek work; therefore, they are not
counted among the unemployed. In October 1985, only
68 percent of all dropouts 16-24 were in the labor force.
For black dropouts, only 53 percent were in the labor
force. Among women dropouts, only about 50 percent
were in the labor force.

In 1985, of those who were in the labor force, less
than one third of black dropouts were employed, and
fewer than half of the white dropouts were employed.
(See Chart 2)

Chart 2: Employment rate of black and white dropouts age
16-24 for selected years
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SOURCE. Handbook of labor Statistics, Bulletin 2217, BLS, Table 60,
lune 1985, and tabulation from the BLS, CPS, October 1985.

A growing percentage of new entrants into the
labor market in the balance of this century are likely to
be black, immigrants, Hispanic, from single-parent
families, or poor. The proportion of 16-24 year olds who
are black will grow by nearly a quarter, of the 82 percent
of the new entrants who are not white males, almost
one third will have grown up in families with only one
parent, and nearly one in five will have grown up poor.

Disadvantaged and minority youth, who will
constitute an increasing share of the future workforce,
are more likely to be functionally illiterate, to drop out of
school, to become pregnant as teenagers, or to abuse
drugs and alcohol. These problems are intercon-
necteda teenager misusing drugs or alcohol is likely
to have problems in school and in looking for a job. A
pregnant teenager is likely to be a dropout, unem-
ployed, and poor.

Nearly half of all black females are pregnant by
age 20. White teen pregnancy rates are also soaring.
Half of all teenage mothers will never complete high
school, less than 40 percent have jobs, and over half end
up on welfare. Teenage pregnancies cost the U.S. over
$16 billion a year in welfare expenses alone.

J.0



The Workforce
Readiness Gap

Employers are increasingly demanding workers who are
able to think on their feet and learn on the job, and who
possess the basic skills needed to do so. An increasing
mismatch is developing between jobs and skills. Many
of our nation's largest school systems are populated by a
student body which is both minority and poor. As these
young people enter the labor force, they are less
prepared for the expectations of the working world in
terms of skills, attitudes, experience and understanding.
As a result they find less opportunity and more barriers
in their transition from school to work.

Without fundamental changes and major improve-
ments in the way schools prepare young people
employers will pay an increasingly high price for the
educational deficit. They already spend an estimated
$30 billion on formal job training and retraining. While
these costs include much more than entry-worker
remediation, they are likely to be compounded, as the
number of entry-level workers is declining while the
proportion of least well-prepared increases.

6

In addition to higher formal training costs, business
also pays a high price for increased remediation,
increased supervision, increases in errors, and decreases
in product quality. Costs also include the expenses of
seeking alternative sources of labor, "de-skilling" jobs,
increasing automation, or moving factories off-shore.

The costs to our communitiesincreases in
welfare dependency, crime and unrest; decreases in tax
revenues and competitiveness in world marketsare
also profound. One study reported that in 1985, the total
lifetime earnings lost for the high school dropouts of the
1981 class alone will be $228 billion, with an estimated
tax revenue loss of $68.4 billion. In 1986, dropouts cost
the economy an estimated $147 billion. And these are
just the economic costs.

The costs in human terms are incalculable. Our
country's social stability and economic growth in the
years ahead rest on our ability to bring all of our young
people, and especially those who are at the educational
margins, into the mainstream. If we fail at this chal-
lenge, we risk the creation of a permanent underclass
poor and dependent, with few prospects for changing
fcr the better their lives or the lives of their children.

! I



'The Foi.a.rth R: Workfo,rce Pecidin

The Return on Investment
Business investment in education is more than altruism,
it is a fundamental economic and social necessity.
Education is a public good, and any investment in it will
produce a return fort); ess and for the broader
community. What are t benefits? What will you get as
return on investment?

alt is dear that the nation as a whole and the busi-
ness community in particular has a tremendous stake
in the quality of public school education. Business is,
after all, the major consumer of our schools' prod-
ucts and often bears the cost of remedying the
failures of professional educators!

Theodore F Brophy
Chainnan and Chief Executive Officer

GTE Corporation

First, business will get a !iterate, trained,
skilled workforce.
Just as business invests in equipment, plants, and new
technology, so too should business see investment in
human capital as an investment, rather than an expense.
The students who graduate from the local publi- school
system are the pool of entry workers from which
business may select. The benefits and savings derived
from a better-prepared workforce include:

Reduced remediation and retraining costs.

Reduced workplace errors, decreasing supervi-
sory time.

Reduced need to seek alternative sources of
labor domestically, or move factories offshore.

III Increased productivity, product quality.

Improved understanding of business principles
and operations.

is Improved work habits, attitudes and motiva-
tion.

M Increased scientific and technical literacy in
the workplace.

Second, business will get a better business climate in
the community.
The second most often cited reason for a business
selecting a particular location is the quality of the
schools. Better schools will therefore assist business in
attracting quality employees and in attracting addi-
tional businesses, thereby aiding local economic
development. Among the community-wide benefits that

U

will accrue to business from educational improve-
ment are:

Citizens who are self-sufficient, literate and
civic-minded.

Informed, responsible consumers for business'
products and services.

NI More effective use of tax dollars and commu-
nity resources.

More informed public policy decisions by
educators and administrators that affect
business.

An inc eased and more diversified supply of
qualified workers from which to choose.

School personnel and potential employees
with improved, updated and upgraded skills,
and better information about the world of
work and the labor market.

NI Better use of educational resources for
business staff training, retraining and enrich-
ment

a Better community relationships for corporate
staff, and for the company as a wilt:As:.

Third, business will ge' better competitive edge in
the global marketplace.

American business is losing ground in the world market-
place. Products from Japan and Korea are rapidly
gaining market share. l hese products are high quality
and are rapidly replacing ours in world markets. We
cannot maintain our standard of living and our intern--
tional dominance if we are not competitive with the
caliber of our workforce, and the cost and quality of our
products and services. Among the benefits that provide
business with a greater capacity to compete internation-
ally are:

Increases in numbers of jobs, and decreases in
unemployment rates.

Greater economic growth, development and
revitalization.

Improvements in the trade balance.

I Decreased dependence on other countries to
produce essential goods and services.
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A Case Study:
Lessons in Partnership Development

Business-education partnerships that have had the
greatest impact reflect processes and relationships
developed over a substantial period of time, in a climate
of mutual respect, trust, and civility. Effective partner-
ships involve mutual need, common goals, complemen-
tary skills and resources, parity of power, and yielding on
issues of turf

It is evident that every community is unique, and
every partnership experience is different, but there are
some common elements in many of the successful part-
nerships which appear to contribute to their success.
The Boston Compact is considered by many to be a
leading example of aniffective business-education part-
nership By examining its history, its accomplishments
and the areas requiring improvement, we can extract
lessons that may be pertinent for other partnerships.
Through this "case study' and through the experiences
pined from the Alliance's Compact Project, which is a
multi-site replication based on the principles of The
Boston Compact, we can identify the developmental
components and underlying principles that strong
business-education partnerships have in common.

Background and History
of The Boston Compact

The Boston Compact as it exists in 1987 represents more
than a decade and a half of development. Although the
formal Boston Compact was officially signed in the Fall
of 1982, it developed out of a decade of court-ordued
busing and early smaller-scale business involvement
with the schools.

In the early 1970's the crisis in the Boston public
schools was nationally known; by 1974 a Federal District
Judge ordered a city-wide busing plan to accomplish
desegregation. Simultaneously, city school and business
leaders put together partnerships linking each of the 18
secondary schools and 25 of the largest firms. The
Boston Public Schools, the Greater Boston Chamber of
Commerce, and the National Alliance of Business
incorporated the Trilateral Council for Quality Educa-
tion to coordinate these partnerships. The Council
Board included deputy superintendents and head-
masters from the school system and vice presidents
from the firms. Typically, a company would provide a
staff member to work one day a week in the school and
would donate about $25,000 in cash and services.

H

Business interest in education stemmed from both
a genuine interest in civic responsibility, and the realiza-
tion that the city's image was being tarnished and their
potential workforce was seriou jeopardized. The
young people in Boston's public schools, as well as the
large numbers of those who dropped out, lacked the
basic skills needed to obtain- employment and needed
substantial remediation. Pr businesses were looking
outside of Boston for their entry-level workers.

In 1978, under Title VII of the Comprehensive
Employment and Training Act (CETA), Boston's Private
Industry Council (PIC) was established. The founding
Chairman of the Boston PIC drew to the Board a dozen
CEOs from the top tier of Boston business leadership, a
group with substantial interest in economic issues and
social responsibility. The PIC was dli incorporated,
decisionmaking body, operating independently both
financially and politically, and requiring thc. r. rsonal
participation of corporate CEOs, as well a ,:hers of
major community-based organizations, and the school
superintendent. PIC leadership began with a narrow,
legislatively mandated focus on training disadvantaged
youth, and came tu understand that its mission could
not be accomplished without close collaboration with
the public schools. Thus the PIC board became a forum
through which the ideas that later evolved into The
Boston Compact could be discussed on a monthly basis
among the leaders of business and the schools.

In 1981, the Boston PIC was instrumental in
expanding the summe: jobs program, and the PIC statt,
through a grant from the Edna McConnell Clark
Foundation, worker' in the schools to help students get
jobs during summer breaks and at graduation, and
provided coaching, placement and follow-up. These two
efforts, the Summer Jobs Program and the Clark
Foundation seed-funded Jobs Collaborative, are now
encompassed in all of the city's high schools. As a result
of the success of these efforts, the PIC was able to
assume leadership, earn the respect of the business
community and become a trusted intermediary
between business and education.

Also in 1981, Robert Spillane became the Superin-
tendent of the Boston school systemthe fourth
superintendent in 13 months. His prompt, 'CEO-style
management actions earned him the credibility and
eventual support of the business community.

Frustrated with the lack of academic progress in
the partnership schools, the Trilateral Board agreed,

13



after lengthy debate, that a first-cut measure of school
success ought to be that 90 percent of the freshmen
graduate, and 90 percent of the graduates go on to
further education or find jobs. Neither of these out-
comes was being measured at the time. When Superin-
tendent Spillane was asked if he were willing to have the
system's performance publicly measured by such a
short list of outcome goals, he readily agreed. Since
Spillane was a member of the PIC board, the PIC
became the logical place for increasingly detailed
discussion of the required elements for what became a
Compact agreement.

With these elements in place, Boston leadership
reacheci an agreement that the purpose of the school
sy.,tem was to keep young people in school and provide
them a quality education that would enable them to go
on to work or college. Educators and business leaders
agreed that jobs were needed along with a support
network to help these youth gain access and make the
transition. They acknowledged that the labor market
does not function well for low-income and minority
young peopleneither they nor the employers have
adequate knowledge or information about the other.

Business and education realized that there were
mutual benefits in working together to improve educa-
tion and workforce readiness. The next step was to set
measurable goals for each partner. The first five-year
"compact" committed business and education to
clearly-defined, measurable results and to the sustained
efforts necessary to achieve those results.

The business communiiy committed private sector
summer jobs and promised priority hiring of qualified
Boston high school graduates in numbers that would
increase steadily each year. Specifically, they agreed to
expand the existing Jobs Collaborative program from 3
to 6 of the city's 17 high schools; recruit within a year
200 firms pledging to give Boston high school graduates
priority hiring status, hire within a year 400 Boston high
school graduates, and increase the number of available
summer jobs for high school students from 750 in 1982
to 1,000 in 1983.

The schools agreed to improve daily attendance by
5 percent per year, reduce the high school dropout rate
by 5 percent per year, improve academic performance
to produce, by 1986, graduates with competence in math
and reading improve college placement rates by 5
percent per year, and improve job placement rates by 5
percent per year. These five major yardsticks of the
Compact were simple, compelling and easily under-
stood.

The Boston Compact continued to develop.
Universities had been partners with Boston schools
since the time of desegregation, and had played a major
role in the development of the Compact. Roughly a
year after the initial Compact signing, a second agree.
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ment was signed between 25 area colleges and universi-
ties and the schools, committing to an annual increase
in student placements and scholarship aid. In Decem-
ber of 1984, a third agreement between the trade unions
and the schools was signed.

Encouraged by a renewed sense of hope for
improvement generated by the Compact, and based on
the realization that school improvement was a long-
term effort, other significant parallel activities were
taking shape. In 1984, the Bank of Boston initiated the
Boston Plan for Excellence in the Public Schools,
creating a permanent endowment which the Bank
started with a $1.5 million donation. Within three years,
the endowment had grown to roughly $13 million
through contributions by other companies. Today it
sustains several major programs:

III John Hancock Mutual Life Insurance Com-
pany initiated the Hancock Endowment for
Academic Recreation and Teachingthe
HEART Programwith a $1 million endow-
ment.

MI The Bank of New England funded a grant of
$300,000 for the Teacher Fellowship Program.

E The New England (formerly New England Life
Insurance Company) donated a $1 million
endowment in 1985 (which has since grown to
nearly $6 million through fund-raising efforts in
the Boston business community) for the
Action Center for Educational Services and
Scholarships (ACCESS). ACCESS provides
tuition counseling and ensures scholarship aid
to Boston public school students qualifying for
college.

NI Goodwin, Procter & Hoare, a Boston law firm,
donated $1 million for early childhood
education in Boston.

These grants are administered through the Boston
Foundation which has lent its support and credibility to
The Boston Compact experience.

In 1986, Boston University, the Boston public
schools, the Boston Foundation, and the Bank of Boston
created a Leadership Academy for Boston principals
and headmasters to provide systematic and effective
training for school administrators.

The Greater Boston Chamber of Commerce has
lent its energies toward enlisting the aid of its member
companies for Compact activities. School Volunteers for
Boston, a corps of some 3,000 unpaid volunteers, has
continued its work in support of school and partnership
programs and efforts. The Cultural Education Collabora-
tive, an organization that brings the arts into the
schools, provided counsel to Compact planning. The
political leadership of the city, Mayor Raymond Flynn,
and the new Boston School Superintendent, Laval
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Wilson, are providing their support and leadership to the
effort. In short, the list of involved individuals and
organizations is extensive, and involves virtually every
segment of the city.

While The Boston Compact has met many of its
targets, the main goal of the Compact, significant
academic improvement for public education in Boston,
has yet to be accomplished. With school committee
approval of Superintendent Wilson's detailed plan for
improvement in June of 1987, the pace of improvement
is expected to accelerate. A reading test for graduation
has been in effect since 1986.

On the dropout issue, the gravest weakness of the
system, no system-wide progress has been made as yet.
However, for a 1986 conference on the dropout prob-
lem, the system developed an official measure of
dropouts-43 percentfor the class of 1985 freshmen
enrollment through graduation. While deeply disturbing,
this number is about on a par with other urban school
districts.

To reduce the dropout rate, the school system and
the PIC developed a program of team teaching, with
special counseling assistance for incoming ninth graders
who were substantially behind in reading. Compact
Ventures, as this program is called, reduced the dropout
rate for freshmen at Dorchester High by 50 percent iii its
first year.

Following the May 1986 conference, the Superin-
tendent and the Mayor announced a five-year plan to
halve the 3,000 students who drop out of high school
each year, and to increase the number of dropouts
served by alternative education programs. An initial $2
million was committed to this effort.

Results of The Boston
Compact

In October 1985, a national survey by the Bureau of
Labor Statistics found a 19 percent unemployment rate
for high school graduates, a 50 percent unemployment
rate for black high school graduates, and a 36 percent
unemployment rate for white high school dropouts.

The 1985 and 1986 Boston public high school
graduates were surveyed by the PIC and the School
Department to learn what happened to them six
months after graduation. With nearly 80 percent
responding, the findings are as follows :
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This means that 91 percent of the 1985 graduates and
93% of the 1986 graduates have gone on to higher
education, a job, or to the military. Given Boston's 74
percent minority student population, these are impres-
sive results.

In Boston (an inner-city school system with
predominantly low income students), the employment/
population ratio for white graduates in the 1985 graduat-
ing class was 62 percent, compared to 52 percent for all
U.S. graduates. For black graduates in Boston, the
employment'population ratio was 60 percent, almost
the same as for white Boston graduates, and 32 percent-
age points higher than that for all black U.S. graduates.
These positive results are due in part to the strength of
the Massachusetts economy, but even in that context,
the results are impressive.

The private sector has increased and exceeded
each of its pledges under the Compact. The number of
summer jobs has grown from 125 in 1981, to 852 jobs in
1982, to almost 2,600 in 1986, to 3,000 in 1987. The
number of full-time jobs has grown from 400 for the first
group of graduates, to almost 1,000 in 1986. The average
hourly wage for these placements in 1986 was $5.43.
The number of companies involved in the Compact has
grown from the original goal of 200 to 614 in 1986.

Because of its success, The Boston Compact has
become a national model for business-education
partnerships that seek to bring about systemic change
and institutional improvement. What are the lessons
that can be drawn from Boston's experience? And what
were the ingredients and necessary pie- existing condi-
tions that formed the climate for such an agreement?
Following are the lessons and principles that appear to
be important for other communities seeking to replicate
The Boston Compact model, or to learn from it.
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Lessons from The Boston
Compact

It is not possible to provide a magic formula for success,
or to prepare a simple "how-to" manual to recreate The
Boston Compact in another city. However, the founders
of The Boston Compact (as well as the researchers and
education, training and employment experts who have
studied Boston's experience), draw similar lessons from
their experience in partnerships and school-to-work
transition. Several of these founders serve on a Steering
Committee to share their expertise and the lessons
learned to assist the National Alliance of Business in
selecting avid working with several other communities
that are developing their own Compacts, based on the
principles of The Boston Compact.

While there are no rules about how many of these
factors are "required,' experience to date indicates that
the more these conditions are present, the better
prepared a community is to develop a Compact-type,
community-wide partnership.

First, Boston had a generally-recognized crisis
situation, a common agreement about the critical nature
of the problems, and a common vision for the future. An
agreement that there is a problem and an agreement
about the priority areas that require attention are
important since the Compact is built around specific,
measurable goals. What are the most pressing short-
comings business is finding in its entry-level workforce?
Who are the young people "at-risk" of not successfully
completing their education. those two or more grades
behind? Teenage parents? Present or potential dropouts?
These are questions that require local consideration and
agreement.

Second, Boston had a history of businecs-eclucation
collaboration. Other partnership efforts were already
underway, and the business community and the schools
had already developed some mutual trust. They could
build on these existing partnerships and networks to
solve problems that no one sector could solve alone.
This history of partnership experience enabled the
partners to move to the next level of systemic change.
We believe that this is a critical step for all communities
to take in building a Compact-type agreement.

Third, in Boston's case, there was the presence of a
viable business intermediary, in this case the Private
Industry Council. Just as the school system has in place
a governance structure and an organizing mechanism
to deal with system-wide issues, it appears that a similar
mechanism is needed to galvanize and organize the
business community In some communities, it may be

the Chamber of Commerce, or whatever local predomi-
nant business organization exists. In many communities,
the Private Industry Council can be the brokering
organization because it represents a diversity of inter-
ests, it has a mandate under the Job Training Partnership
Act, and it has the staffing and financial resources to
commit to such an effort.

Fourth, Boston could boast a top leadership of the
business community and the schools committed to school
improvement. This included a financial commitment, as
well as the promise of time and human resources to
work on the problems. This executive-level commitment
is essential to motivate and stimulate others to partici-
pate, to expand the scale of the efforts, and to commu-
nicate the importance of the effort to the broader
public.

Fifth, this commitment was sustained and main-
tained over time. The Compact was not merely an
agreement or a bargain. It was also a strategy and a plan
or framework for all of the partnership efforts, encom-
passing both a short-term and a long-term agenda. The
parties to the compact recognized that there was no
"quick-fix" to problems that had developed over
decades. The long-term approach means that the
partnership must be sufficiently flexible to adapt as
needs and circumstances change, and must expand
slowly and carefully. The short-term agenda must
include actions that can begin to show some results,
and that can develop the potential for sustained finan-
cial support Over the five years of initial development
in Boston, various mechanisms and endowments were
put in place to continue the efforts. The business
community, the foundations, and the other community
organizations with resources to contribute approached
the Compact as an investment, rather than an expense.

Sixth, the measurable, dearly defined goals served
as a reward and an incentive, a quid pro quo agreement,
and a method of public accountability. Each side can
measure the other's contribution, as well as its own. The
goals must be sufficiently high to be a challenge to each
of the parties, but not so high as to be unrealistic. In
addition, while the natural tendency is to tackle every-
thing at once, it is important to set a limited number of
goals that everybody can understandthe schools, the
business community, elected officials, the students, and
the media. The five goals of The Boston Compact
(improve attendance, raise test scores, reduce dropouts,
and increase job and college placements), committed
each party in writing, measured their progress arid held
them publicly accountable.

Notwithstanding all the changes in the develop-
mental process, the Compact maintained its focus on
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the related goals of improving the public schools and
young people's workforce readiness. The strength of this
focus alone has permitted it to withstand changes in
leadership, internal and external criticism and some
failures along the way. Any initiative of this magnitude
must be prepared to take some risks and can expect
some failures along with the successes.

The Compact enabled separate new initiatives to
develop, and ..hen connected them under a common
umbrella. This ability to move initiatives from the margins
to the mainstream, from individual pieces to an institu-
tionalized process, is the difference between the lower
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and the higher levels of partnership. The Compact
fostered many more partnerships, building on each
previous success, expanding steadily so that the ultimate
goal is not to run good programs but to solve structural
problems. The Compact brought institutions into
different relationships, and changed these institutions in
the process. The schools and the business community
developed a new civic behavior, a new way of doing
business. Business leaders expect to take an active civic
role, and have learned that their efforts to organize jobs
for young people will give them the credibility needed
to push for reform in the schools.
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The .Fourth.. kforce Reacl ness

Types of Partnerships
Every publication on the subject of business-education
partnerships has a different way of categorizing or
describing the types of partnerships that can be devel-
oped. The Doable Dozen, by Cynthia Shelton, separates
partnerships into twelve categories. The Regional
Laboratory's book, Business-Education Partnerships:
Strategies for School Improvement, distinguishes types of
partnerships by stages of partnership development
support, cooperation, and collaboration. Some break it
down by settingurban, suburban, and rural. There is
no "one right way.'

"No single entity can do it all not business, not
the voluntary sector, not government. But if we all
pool our resources, build on our different strengths
and expertise, and work together in creative partner-
ships we can resolve the workforce problems that
threaten our prosperity' Louis V. Gerstner, Jr.

President
American Express Company

The difficulty of applying any categorizing system
is clearmany partnerships defy categorization, or ale
hybrids. Partnerships generally start small, and many
develop over time, and through sustained hard work,
into more complex, comprehensive initiatives. Often,
the more sophisticated partnership efforts begin quite
modestly, and do not aim initially at more than limited,
project-specific activity. Many then build on a progres-
sion of successes, increasing their credibility, investment
and trust among the partners. Over time, they broaden
their agendas and the numbers of partners involved,
taking on increasingly difficult problems on many levels
at once, becoming multi-dimensional

For purposes of clarification, the following exam-
ples of partnerships have been divided into six broad
levels. The multi-dimensional partnerships can be found
at any and all of these levels. Each level on the continu-
um, from bottom to top, represents an increasing
amount of business involvement and investment, and
an increasing impact on total system improvement:

Level 1. Partners in Policy.

Level 2 Partners in Systemic Educational Improve-
ment.

Level 3. Partners in Management.

Level 4. Partners in Teacher Training and Develop-
ment.

Level 5. Partners in the Classroom.

Level 6. Partners in Special Services.

LEVELS OF IMPACT ON EDUCATIONAL SYSTEM

POLICY

SYSTEMIC
IMPROVEMENT

MANAGEMENT

PROFESSIONAL
DEVELOPMENT

CLASSROOM
ENRICULMENT

SPECIAL
SERVICES

The higher the level of involvement and investment in
education, the greater the opportunity to bring about lasting
improvements in education, and the greater the likelihood of
significantly improving the workforce readiness of our
nation's youth.

While there are varying levels of involvement, and
all are important, the large-scale, more intensive levels
are what are needed. They create the potential for
sustained commitment to addressing and solving the
problems, and the potential for systemic changes that
will move partnerships from the margins into the
mainstream.

We challenge businesses not yet involved to get
imolved Businesses already involved with education must
analyze their level of involvement and escalate and expand
their investments toward those which bring about systemic
educational improvement and policy changes.
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Following are descriptions and examples of
partnerships at each of these levels. Further information
on each program or partnership referenced in the text is
provided in an index in the Appendix, and is available
through NAB's Clearinghouse.

Leve11. Partners in Policy. Policy partnerships are
collaborative efforts at the national, state, or local level,
among businesses, schools, and public officials that
shape the public and political debate, bring about substan-
tive changes in state or federal legislation or local school
governance and affect the overall direction of the educa-
tional system. Often businesses and Governors can have
as much, or more, impact than educators at this level
because the locus of activity is generally broader than
the schools alone, and an external catalyst can often
provide the needed politica! constituency and influ-
ence. Policy partnerships are most effective when linked
to specific follow-through efforts aimed at systemic or
institutional change.

The Committee for Economic Development's
national policy statement, Children in Need Investment
Strategies for the Educationally Disadvantaged, urges
policy leaders to move beyond the traditional bounda-
ries of schooling to improve the way the disadvantaged
are educated. The California Business Roundtable and
Wisconsin's Parker Project each produced new legislation
to improve education in their states; ABC/PBS Project
Literacy, U.S., and the National Collaboration for Youth's
program, Making the Grade, are two examples of a broad
national campaign or program which involves business,
foundations, and public or non-profit organizations
working toward policy change, the William T. Grant
Foundation's Commission on Youth and America's Future
is developing and disseminating a series of studies to
influence policymakers. Portland, Oregon created a
community-wide investment plan; Cindnnati's CASE
(Cincinnatians Active to Support Education) is a group
organized to support a tax levy for the schools for
needed improvements, such as making teachers' salaries
competitive with surrounding school districts. These
partnerships generally require a strategic alliance among
the highest levels of leadership to create a vision,
support bold innovation and convince others that they
have a financial and human resources stake in public
education.

Level 2. Partners in Systemic Educational Improve-

ment. Systemic educational improvement partnerships
are those initiatives in which businesses, education
officials, and other community leaders identify the need
for reform or improvement in the educational system, and
then work over the long term to make those major changes

happen in the system. These partnerships generally affect
a large number of youth, combine and channel
resources in a different way, and bring about lasting
institutional change.

Businesses generally work with other community
leaders through Private Industry Councils, education
and employment councils, community or regional
consortia and city compacts or alliances. These coali-
tions assess the community's and the students' needs,
and the local or regional economic development and
labor market needs, in order to plan strategically and
implement needed school improvement efforts. In
some instances, education improvement is synonymous
with school reform, in other cases, a total overhaul of
the system may not be what is required.

The Boston Compact, and similar efforts in New
York City, California, Minneapolis, Atlanta, and Bridgeport,
Cr, are examples of this level of partnership. The
Alliance's Compact Replication Project, begun in 1986
in Cincinnati, San Diego, Louisville, Albuquerque, Indian-
apolis, Memphis and Seattle, seeks to foster community-
wide partnerships to achieve systemic changes. The
Greater Hartford Chamber of Commerce has promoted
multiple school-business-community collaborative
projects for educational improvement, as has Wiscon-
sin's Education for Employment program.

While each initiative is different, they all have
several features in common they focus on system-
wide performance, they work on a significant scale, and
over the long term They all establish measurable goals
and bottom-line objectives, and they each focus on the
relationship between improving education and prepar-
ing young people for productive and self-sufficient lives.

Level 3. Partners in Management. Management
assistance partnerships provide school officials with
management support and business expertise in a broad
range of areas. Some management partnerships address
administration and organizational reform in matters
such as increased principal or teacher autonomy, labor
management relations, flexible personnel and incentive
systems, purchasing efficiencies and plant and equip-
ment issues. Others address such areas as management
information systems, strategic planning and goal setting,
legal, insurance, finance, accounting and tax assistance,
organization development, performance standards and
productivity, public relations and school building
management.

The South Carolina Administrators' Leadership
Academy identifies businesses which are willing to
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permit school administrators to participate in their
management training programs. Banks, utilities, manu-
facturers, and other businesses provide free technical
assistance and training programs in time management,
communication skills, problem analysis and decision
making, effective writing and meeting skills, and other
areas of management. New Ibric City's High School
Principals' Center, funded by the New York State Educa-
tion Department, the New York City Board of Education
and the consortium of five universities within The New
York Alliance for the Public Schools, provides leadership
and management skills through retreats, site visits and
conferences. Burger King Corporation's In Honor of
Excellence Program recognizes outstanding teachers and
principals and sponsors their participation in a five-day
symposium.

Level 4: Partners in Teacher Training and Develop-

ment. Businesses involved in teacher and counselor
training and professional development provide opportu-
nities for school personnel to update, upgrade, or maintain
their skills (for example, to learn the latest developments
in science or mathematics), or learn more about the labor
market, industries and businesses in the community,
workplace needs and career opportunities.

Teachers and guidance counselors will be better
able to understand the expectations of business, develop
curricula and methods of instruction that are based on
these workplace needs, and guide and counsel students
about their potential career options and opportunities.
Professional development for school personnel can be
in the form of classes, conferences, seminars or work-
shops, internships or faculty-executive exchange pro-
grams, in-service training, or financial support for
opportunities for outside training and development.

Many such partnerships exist throughout the
country. New Hampshire's Corporate Council for Critical
Skills prepares teachers to teach critical skills to their
students. The General Electric Foundation's Educators in
Industry Workshops provide educators with summer
programs to raise their business awareness. The Pinellas
Sun Coast Chamber of Commerce's Educational Excel-
lence program prepares classroom teachers to incorpo-
rate economics into their curriculum. IMPACT II, a
teacher networking program, enables schools and
teachers to package and disseminate effective class-
room programs in 22 sites across the country. Funding
comes from school systems, corporations, and local
foundations, including the Exxon Education Foundation
and the Metropolitan Life Foundation. "Where Have All
The Teachers Goner,' a 30-minute documentary film
addressing the teacher shortage crisis, and the "leachers
Catalog of Creative Program Ideas" are two IMPACT II
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projects that have been funded by the Metropolitan Life
Foundation.

Level 5: Partners in the Classroom. Classroom
partners are business volunteers who improve the learning
environment by bringing their business or occupational
expertise dir...ctly into the classroom for students and
teachers, or bringing the classroom to the business. The
activities are planned and coordinated with the school
staff, generally are tied to the school year or semester
and can focus on the needs of the school or of the
individual students.

Classroom partnerships involve business people
serving as role models, tutoring or mentoring students,
teaching courses or lessons, or serving as guest speakers,
sponsoring field trips or extracurricular clubs, providing
career-specific materials for the curriculum, sponsoring
special remedial or computer-assisted instruction, etc.
These partnerships are often the kind provided through
the basic Adopt-A-School or Join-A-School programs that
are springing up throughout the country in almost every
major city. Nashville and Memphis have adopt-a-school
programs in every public school, as do many other
communities.

The Security Pacific National Bank in Los Angeles
uses bank employees as teachers for classes to train
high school students and some adults for entry-level
banking jobs. Through the Primerica Foundation and
major industrial security firms, students in New Rork,
Cleveland, Baltimore and St Louis get classroom training
and jobs as security officers. In New Jersey, y, RCA spon-
sors a special program for minority high school students
who have strong math skills and an interest in engineer-
ing. The "I Have A Dream" Foundation, started by Eugene
Lang in New York City and now operating in two dozen
cities nationwide, provides guaranteed college tuition
and academic and moral support to poor black,
Hispanic and other disadvantaged youth.

In Houston, businesses adopt schools and aid them
through tutoring, teaching assistance, and special
projects. The activities of Tenneco, Inc. are designed to
reduce absenteeism and the number of dropouts,
increase student achievement and provide a positive
view of the work world and business. Shell Production
Research employees teach computer languages to gifted
students, lecture in scientific areas and update science
teachers.
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Level 6: Partners in Special Services. Special service
partnerships provide short-term, project- or student-specific
activities or resources to help with a specific problem or
need, such as awards, recognition programs, scholar-
ships, and other incentives, professional memberships,
fundraising, donating or sharing equipment or educa-
tional material, sponsoring career fairs or book fairs,
hosting receptions, sponsoring student teams, etc. These
partnerships can include both financial and staff
support, but are generally shorter term, are confined to
one school, one teacher, or one class, and they involve
less business time and money.

Metropolitan Life Insurance Company produced
"Working' a music video to teach young people how to
get and keep jobs. A companion teachers' manual was
written by the New York City Board of Education. Over
3,000 copies of these video kits have been given to
public high schools in the 50 largest cities in the country,
as well as major non-profit job training organizations.

Multilevel Partnerships. These partnerships are the
hybrids that cannot be characterized by any one level of
involvement They are generally multi-purpose, multi-
partner, and multi-site, and encompass one or more
levels of involvement. Many large companies are
involved at several levels in one or many cities, for
example, IBM's adopt-a-school program in Houston,
Texas, school computer literacy program in Lexington,
Kentucky, Partners in Education effort in Burlington,
Vermont and Summer Jobs Program in New York City.
They may be efforts sponsored by one or more major
civic and business organizations, involving significant
numbers of businesses in the community, as in Balti-
more's multiple partnerships including Blue Chipin, The
Partnership and others.

The Jobs For America's Graduates program works to
create and operate statewide school-to-work transition
systems based in the nation's public schools, and
supervised and supported by leaders from business,
government, labor, and major community organiza-
tions.

Determining the Nature of
Business Involvement

One way to determine how a business might best
become involved with education is to consider the
company's predominant function, overall organization,
and general comparative advantage or niche in the
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marketplace. This way, a business may start in the area it
knows best, where it has the greatest degree of comfort.

The four major functions which a business
performsproduction, finance, marketing, and adminis-
trationmay be a useful framework for considering the
nature of partnership involvement. If a business is
concerned primarily with the production of materials
andlor services, its greatest contribution may be in
providing full-time or summer jobs, cooperative educa-
tion, work-study or internship opportunities. This will
provide a benefit to the business of a ready workforce at
the same time that business is providing a valuable
contribution to the quality of education.

"Small business can and must play a powerful role in
improving education in their communities. The
products of the local school system are the future
employees of small busitesses, as well as being
future consumers. And, more importantly, theyare
the future citizens and community leaders, shaping
the environments in which we live."

John E. Sloan, Jr.

President
National Federation of Independent Business

If a business is predominantly concerned with
financegenerating assets through income on sales,
debt, or stock, it may be best equipped to assist by
providing matching funds, establishing endowments,
providing seed capital, or securing corporate donations
of equipment, instructors, or space.

If a business is primarily involved in marketing
making the consumer aware of products anclibrservices
(advertising), selling and distribution, and meeting
consumers' needs, it may consider its first area of
involvement in helping to provide needs assessments,
public relations assistance, preparation and publishing
of reports, dissemination services, or recognition and
incentive programs.

If a company's primary function is administra-
tionpersonnel management and development,
management information systems, accounting, legal, or
inventory services, it may be well suited to provide
assistance in contracting, monitoring, budgeting, fiscal
contrc :s, annual planning, management training and
development, the use of technology, includingcom-
puters, and other administrative functions.

The nature of business involvement might also be
based on what the business can trade witn other
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partners (for example, jobs, resources, information,
recognition, incentives, services), and what A woult: like
to receive in return What would be of greatest value to
the businessadditional business allies, enhanced
visibility in the community, greater political influence, a
skilled workforce?

Certainly, the nature of business involvement with
education is not limited by these factors. However, in
considering the best use of a particular company's
resources, these factors may provide a starting point.

The Business-Education
Partnership Matrix

A matrix of business-echication partnerships best
illustrates the various levels of involvement and invest-
ment that businesses can make in partnership activities.
The top of the matrix is the highest level of involvement
and investment, and each subsequent option requires
incrementally less investment. The higher the level of
involvement and investment, the greater the opportu-
nity to bring about lasting improvements in education,
and the greater the likelihood of significantly improving
the workforce readiness of our nation's youth.

INIINIwommmsoirmEsit

Bt finesses that are new at developing partnerships
ran determine the. level and scope of activity desired.
Cusinesses experienced at business-education partner-
ship., can assess their current level of involvement, and
examine the next higher levels that can be reasonably
a:hieved within time, staff, and other resource limita-
tions. The size of the business does not necessarily
determine the most appropriate type of partnership.

The matrix describes, for each level of partnership,
the z:tivities that are typical for that level, the amount
and type of staff and financial resources required, the
commitment and leadership required of top manage-
ment, the locus of activity, the general scope of involve-
ment and investment, and expected results overall.

Partnerships can function at many levels, and all
are important, but far-reaching change requires special
comprehensive activities, and long-term commitment.
Business people must work with educators to develop
long-range agendas for the schools, establish objectives
and develor. plans that achieve needed levels of
workforce readiness. These plans must build in the
contributions that business will need to make to help
the schools reach their objectives.
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LEVELS OF PARTNERSHIP TYPES OF ACTIVITIES

Business-Education

AMOUNT AND TYPE OF RESOURCES

LEVEL 1:

POLICY

National or State Legislative Task force or I obbying,
Political Action Committees,
Serving on State Legislatures. State lob Training

Coordinating Committees, Private Industry
Councils. School Boards, City Councils,

Providing Testimony, Speeches, Leadership Meetings,
Publishing Policy Statements, Reports.
Conducting Broad Public Information Campaigns

Substantial, sustained. long-term financial and
executive leadership commitment and upport (to
ensure followthrough). in amounts usually afforded
by the nation's largest corporations and foundations.
But committed smaller employers are also essential.
Resources must be matched by educational and
community resources Ultimately, tplementation of
policy changes will require more rtes itirces from
federal, state and local government end the private
sector, or a radically different way of comb;ning and
channeling resources

LEVEL 2:

SYSTEMIC

EDUCATIONAL
IMPROVEMENT

Community Compacts, Contracts, Investment Plans,
Alliances, Consortia,

Activities Implemented by Chambers of Commerce
or Other Major Business Organizations or
Associations,

Development and Dissemination of Publications,
Research. Demonstrations, Evaluations.

Technical Assistance, Brokering Networking,
I acilitating Roles

Substantial, sustained. long-term investments of
financial and executive level resources and support,
usually matched equally by the education and
community partners. Small businesses can have
greatest impact by looming other businesses in working
coalitions Businesses can provide fulkune or
summer lobs, internships, work-study, or cooperative
education opportunities, as leverage to bring about
educational improvements

LEVEL 3:

MANAGEMENT

Providing management support and business
expertise through AdoptA-School or others in

Strategic Planning and Coal Setting,
Management Information Systems,
Personnel Management and Development,
Legal, Insurance, Finance, Accounting and Tax

Assistance.

Organization Development;
Performance Standards and Productivity,
School Building Management, Physical Plant

Improvement;
Computer or Equipment Purchasing

Investment/involvement can include a wide range of
financial, managerial, and physical equipment and
services Usually, business employees are actually
involved in the development, delivery., and follow-up.

LEVEL 4:

PROFESSIONAL

DEVELOPMENT

Classes, Conferences. Seminars, Workshops,
Institutes, Retreats, Inservice Training,

Internships or Facuity-E xecutive Exchanges.
Outside Training and Development,
Visits to Other Schools. Corporations,
Orientations to the Labor Market, World of Work,

New Technological Advances,
Onsite Consultations.
Grants for Supplemental Training or Sabbaticals,
Temporary Employment of School Professionals in

Business;

Activities often provided through AdoptASchool
Programs

Resources that are required may vary within a limited
range of human, financial, and physical resources,
depending on the size and scow:. of the activity.

LEVEL 5:

CLASSROOM

Role Models. Mentonng, Tutoring of Students,
Serving as Teachers, Guest Lecturers,
Sponsoring Field Trips, Extracurricular Activities,
Providing Career-Specific Materials, Curricula,
Providing Remediation or Computer Assisted

Instruction;
Participating in AdoptASchool Programs.

Varied amounts of staff and resources are required,
but the overall investment is generally modest. Large
and small businesses are equally likely sources of
support in this area

LEVEL 6:

SPECIAL SERVICES

Awards, Recognition Programs, Scholarships, or
Other Incentives;

Fund-raising, Hosting Receptions;
Donating or Sharing Equipment or Educational

Material;
Sponsoring Career or Book Fairs;
Sponsoring Student Teams, Clubs, Trips or Activities;
Providing Financial Support for Specific Protects;
Participating in AdoptASchool Programs.
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Generally minimal corporate time and financial
support are required.



artnership Matrix
COMMITMENT AND LEADERSHIP OF
TOP MANAGEMENT LOCUS OF ACTIVITY

SCOPE OF INVOLVEMENT AND
INVESTMENT

Requires CIO. highest levels of corporate manage
meet, and staff support and involvement. including
substantial time investments to serve on pokey task
forces. governance 1xxlies, provide leadership,
speeches. reports, public information

United Stress (';,egress, State legislatures. State lob
Training Coordinating Committees: Prn ate Industry
Councils, City Councils. Sr boo! Boards; Professional
Business Associations. Business Roundtable
Chamber, of Commerce. etc , Corporate legislative
Oft ices: Corporate Public Relations Off ices

Broadest scope of involvement and investment to
push tor education as a priority, legislative change%
coordination of organizations and resources
Requires leadership to take action and to influence;
catalyze others, Longest temp agenda. 5 years and
beyond for followahrough activities 1 1 ighest return
on investment

Requires Cl 0 and top management c minimum
and leadership, as well as follow through on a long
temp basis by executives and employees, to work
through the process of establishing relationships,
building trust, and developing and implementing
long.tenn plans for institutional change Commitment
required to provide fullhme or summer lobs.
internships. work-study cooperative educatrort or
vocational exploration

State Legislatures. Statr lob limning Coordinating
Coninuttees. Private Industry Councils. industry,
Idin Main Count Business-film Aron Alliances,
Community Consortia or Compac Advisory
COMMille0. City or C00114 t ()Until% City 01 County
governments. Publii Se haul Systems. Se hoof Boards

Broad Kum involve:mem nivestment in planning,
implementing and evaluating school improvement
efforts Requires longienn agenda, s to 5 years and
beyond large scale prom is requiring broad
coalitions, maximum coordination affecting large
numbers of youth. combining and c hannehng
resources differently to solve the community's
problous

Top management support required May or may not
involve their own personal time and off art Broad
corporate initiative and strong involvement of
employees at all levels to share management and
business expertise, labor market inf onnation, and
exposure to the work world.

local Boards of I dm dhoti; Publq, Sc hod Sy skins,
Corporate I leadquarters or Plant, Outside liaining
lac dales; Colleges and Universities. Proprietary
Schools; Individual School,

Rewires 1- to 2-year communient. Activities may be
large, medium or small in scale Partners share in
planning, coordinating, unplemenung and evaluating
activities

Senior management support required May or may
not involve their own personal time and effort Line
managers, supervisors and staff can participate
actively There is a role for large and small businesses

Teacher Training Institutions. Colleges and U111Vtlm
ties. Teat hers' Unions; Professional Assoc la WM',
Corporate Physical Plants. Individual School
Classrooms

Requsitti 1111011th to 1-year muninment At ovules
are generally shorter tern usually small or mediuni iii
suit. May be implemented by an individual
company with the schools or may be part of a formal
program for professional development

Senior management concurrence may or may not be
needed. Employees may undertake these activities
individually or collectively, Businesses of all sizes
may participate

Business Offices Of Plants,
Individual Schools.
Individual Classrooms.
Individual Students

Gererally requires minimal investment or involve.
mend, generally short team in nature, cowering one or
more semesters, or one or more classes

Senior management concurrence may or may not be
required. Employees may participate individually or
collectively.

Business Off ices or Plants,
Individual Schools.
Individual Classrooms.
Individual Students
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activities affecting one school, one class, or one
stuc.ent



force Readiness

The Role for Business in
Developing The Fourth R

The lessons learned by studying the different types of
partnerships nationwide can be condensed into a few
general principles, which can be transferred to your
town and your business:

1. All businesses, large or small, have a stake in the quality
of public education. Employers must see education
and training as essential to their productivity and
comp:Ititiveness. This not r,nly applies to businesses
which hire high school graduates business involve-
ment in the schools is equally important for those
companies that hire college graduates. The same
factors contributing to the decline in quality of high
school education are affecting the quantity and
quality of college graduates.

'What can business do? The answer to that question
can be summed up in two words become
inwlvedf

Theodore F Bropby
Chairman and Chef Executive Officer

GTE Comoration
1111MMElloWNSMIENIMI111511E=NIZWA, MOE

2. Business has leverage to bring about change. Business
has a critical role to play, beyond its in- house training
responsibilities, as a partner in assuring the quality of
public education. With its ability to bring additional
leadership, financial and human resources, and jobs,
business can be a catalyst to bring diverse interests
together collaboratively, and leverage its resources to
effect educational reform.

3. The more difficult side of the partnership is probably
education's. It is much more difficult to reform the
schools and bring about lasting institutional change
than it is to set hiring goals. Business should acknowl-
edge this, and recognize those educators who are
doing an excellent job.

4. Smaller individ.ual efforts can become part of a broader
scheme that can build to greater results. Individual

businesses find they can have a more meaningfui
role by joining with others experiencing similar
problems who wish to overcome them. Small
businesses can join with groups of other small
businesses, or in coalitions of businesses in a commu-
nity, to work more comprehensively with the educa-
tional system. Private Industry Councils are a powerful
vehicle for uniting many businesses to achieve broad-

I,
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'To make these partnerships work, we as CEOs must
insist that our senior managers get involved
encourage them to sene on school boards and
Private Industry Councils offer staff resources,
equipment logistical support and certainly we
should ask our own management to provide jobs.
We must give hope to our youth that they do hate a
future!'

James E Burke
Chairman. Chef Executive Officer

Johnson& Johnson

gauged objectives. Schools are generally receptive
when business offers jobs, financial or staff support,
but they are particularly receptive when the business
community rallies in a unified, coordinated fashion,
rather than undertaking individual, piecemeal efforts.

S. Communities must determine their own priorities and
needs. For example, some communities may deter-
mine that preschool and early childhood interven-
tion are their primary priorities. Others may wish to
ctrcngthen their efforts in the middle school or junior
high schools where it is often possible to identify
youths who need specialized attention in order to
keep them in school.

6 Generally, the locus of the partnership should be the

school, the only institution that all young people are
required by law to attend and therefore it has the
potential to reach and influence young people over
10.12 years of their lives.

7 Business can be the initiator in developing the partner-
ships, and in mobilizing others to join in the efforts, if
educators have not already asked business to
commit to working v,ith them. Businesses have a
bottom-line interest in the employability of these
young people and in their "workforce readiness'.'
Businesses are able to apply their own human and
financial resources and leverage additional quantities
to help schools improve their responsiveness to
rapidly-changing labor market demands.

8 Issues of "turf" or ownership will jeopardize the partner-
ship. Business leaders and communities may resist
entering into partnerships they didn't originate.
Partnerships intended to bring about institutional
change cannot be created if businesses insist on

2-
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P
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local Job ServicP or Employment Service office, 1980
Census data, the U.S. Department of Labor, Bureau of
Labor Statistics, community-based organizations, the
Chamber of Commerce, the local Board of Trade, and
your own company's personnel records.

Building a Partnership
Once there has been an assessment of your communi-
ty's needs and the needs of your school system, business
can begin working on an action agenda in partnership
with the schools, or can expand its current level of
involvement. The process of building a partnership is
much like the planning process for any large project

Determine who else you will need as partners,
and meet with the leaders of those organiza-
tions to determine mutual interest.

IN Preliminarily agree on broad goals, purposes,
and developmental processes.

II Organ, e a planning team. This team will
develop the operational plans, define roles
and responsibilities, and schedule and assign
the work.

Gather baseline data upon which to measure
progress and results.

Identify other community organizations and
resources with whom coordination and linkage
is desired.

111 Develop a written, signed statement of purpose,
goals, and objectives, and commitments of
each of the partners.

111 Implement the plan by working over a sus-
tained period of time to achieve the goals and
objectives.

Monitor progress periodically to determine
whether the work is proceeding according to
plan and to troubleshoot as problems arise.

11/11 Assess or evaluate the results against the plan,

and document results to share with others.

Communicatelnetworfc with other partnerships
doing similar types of activities to share
knowledge gained about what works best,
under what circumstances.

Stimulate others to join in, or where appropriate,
undertake similar activities to broaden public
awareness about the needs and to encourage
involvement in the solutions.

Expand your partnership efforts beyond your
original goals to address some policy and insti-
tutional improvement efforts at the national,
state, or local level.

In order to assist business in making or expanding
its investment in education, we have assembled some
references and resources to guide the way. The Appen-
dix contains a variety of partnership profiles, an index of
all programs referenced in this publication, selected
bibliographies on at-risk youth issues and on bust, less-
education partnerships, and a listing of organizations
and resources that can provide greater detail on the
topics covered in this publication and can provide
technical assistance.

In addition, the national office and the seven
Regional Service Offices of the National Alliance of
Business are available to assist businesses in planning,
implementing and/or evaluating their partnership
activities. Call or write the NAB Clearinghouse, 101515th
Street, N.W., Washington, DC 20005, 202/289-2910, or the
NAB Regional Service Office nearest you.
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The our h R: Workforce ReacIrness

Appendix
This appendix contains examples, of model programs,
,references and resources to assist-businesses in begin-
ing, COntinuirig,OreXPancling their investments in
education. In our research, wefound:many fine exam-
ples of classroom teacher-oriented partnership
programs,; butler-*er that, exemplify. he more
,toMplexpartrierships, i.e., Systerhic institutional change,
school, reform; or pOlicy development While the
profiles that follow are more-pertinent to the latter
categorieS,The subsequent index and reference materi-
als include many exampleSolthe fUll.range of

s-education-buSiness-Partneiships.

Following are:

Profiles of partnerships nationwide that haVe-,

been successfulin accomplishing a wide range
of activities from adopt-a-school Programsto
the implementation of state legislation;

'111 An index of al l'of the prograrns referenced
throughout -*the FOOrth R: WOrkforce Readiness,
including theprOgramnarne, the operator/
partners, thelocation; arid a brief description;

A 10,0 selected publications which provide
background Material on at-risk youth, and
'examples of hOwpolicy.makers haveworked.
together to create innovative business-educa-
tion,partnership programs; and

A selected list of asSodatiprns and organizations
that includes,issues regarding at -risk, youth and
business-education partnerships in their focus.

Completeprogram descriptions of all the partner-
ships mentioned throughout The Fourth R, as well as
many other examples of successful working partner-
ships, are available from the.National Alliance of
BusinesS'Clearinghotise: The Clearinghouse has exterk.
sive information,on partnerships -and miklel job training
programs involyingemPloyers,-sdhools, Local orgatiiza-
tions,and lodaland state governments:Backed by the
latest in research and reference materials, this coinpre-
hensive Collection of resources, can help you adapt
provenapproglies to your communitys needs.

'Forinforrriation on Our area of.interest, contact
the NAB Clearinghouse, 1015 15th Street, ,N.W., Wash-
ingtori, pc20005,,202/20-2910,

Selected Partnership
Profiles

Allegheny Conference Education
,Fund1Partnerships. In Education

Abstract:The Allegheny.conferende Education Fund
raises money from local businesses,foundations, and
community organizations,tO-broker and coordinate a
diversity-Of programs in support of the public schools,
These activities range from individual school/business
partnerships to grants ia.teacheand principal designed
projects.

Type Multi-LeVel Partnership

Partners Public schoolS in Pittsburgh and
,AlleghenyCourity

Various Pittsburgh companies, founda-
tions, and non-profit-organizations

Target Audience: Students, faculty, andadministrators in
the public schools in-Pittsburgh and
Allegheny. County. (Kindergarten
through Grade12)

Program DesaiPtiort An outgrowth of the Allegheny
Conference on Community Development, the Alle-
gheny Conference Education Fund was developed in
the late1970's when education became recognized as a
key component of'comMunity welfare and develop-
ment The Education Fund was created to promote
partnershipsbetweenthe private business community
and the public schools. The Fund actively raises monies
from local busineSses, corporate and private founda-
tions, and community organizations. It then serves as a
broker and convener to support a wide range of
programs intended to serve studentsjaculty and
administrators.

Some of the programs sponsored by the Education
Fund include:

Educator-IrAesidence program Provides
speakers on various education-related topics
to audiences:of schocil; business, foundation,
and community representatives;

M School.Neighborhood Consortium Brings
neighborhoods together to ease issues of
transition in support of the public schools;



E Partnerships In Education Establishes
partnershiPs between private businesses and
individual schools for tutoring, mentoring, and
sponsoring workshops;

Principals. Academy Builds networks
among 30 principals and representatives from.
private industry who meet monthly for
seminars to discuss issues of leadership;

N Small grants for teachers Provides grants for
teachersto effect specific projects (the
average grant is $400);

III Building grants Provides funds for princi-
pals in the same manner as the small grants
for teachers. A new facet targets increased
parental involvement with special grants
averaging $500

The 'Partnerships In Education program is one of
the first prograrris to result from the interest in education
by the Conference on Community Developmentit now
has the joint sponsorship of the Chamber of Commerce
and the school district; overseeing a multitude of
projects based on the schools' needs and the agree-
ments among the schools and their partners.

Some examples of the Partnerships In Education
program are:

N The Pittsburgh Post Gazette sponsors in-class
Writing workshops for students;

ALCOkpresents leadershipwOrkshOps for
high school students; and,

111 AT&T' operators call students at home in the
evening to Chect. on them and theirprogress
on their horriework. .

Although the Conference Education:Fund and the
Partnershipsin Education Program operate separate
programs and exist in separate funding systems, both
work-together in helping area businesses become more
involved in the public schools.

Stuttent/SdicO1 Benefits: In addition.to tutoring, men -
toring, and.other skill development activities, the
students, faculty members,,andadministrators all
benefit from the personal relationships and trust
buildingthat have developed. Partners target efforts
designed to assist at-risk youth with employment related
and other special problems. Teacliers.benef it by receiv-
ing grants used to support creative instruction efforts.

BusinesS Benefits: tocatbusinessesmust see schools
as developing assets not liabilities for the cOmmunity.,When

'two well-matched corrimunity institutions builda' relation-
ship to target the deeper needs'of schools, education in that
community will show significant gaink The education and
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employability of our young people are at the heart of
economic development in the region:' Robert Pease,
Executive Director, Allegheny Conference.

Business Commitment The contributions of each school
and business vary depending on the nature of the
partnership. They can be financial, employee time, and/
or materials. In addition to in-kind services to school
partners,. corporations contribute from $2,000 to $3,000
each year to provide administrative support for the
Partnerships In Education Program. The Conference
Fund raises money from business on a program-by-
program basis.

Available Matelots: Contact Nancy Bunt for a five-year
report of the Allegheny Conference Fund and a grant
summary report. Contact Jeanne Berdik for a Partner-
ships In Education Packet which includes annual reports
and newsletters.

Contacts

Program

Nancy Bunt
Project Director, Allegheny Conference Education Fund
600 Grant Street, Suite 4444
Pittsburgh, PA 15219
412/281-1890

Jeanne Berdik
Director, Partnerships In Education
Greater Pittsburgh Chamber of Commerce
3 Gateway Center
Pittsburgh, PA 15222
412/392-4518



Baltimore City:Multiple
Partnerships:That Benefit Youth

Abstract Baltimore City,,an Urban area'of great diversity,
benefits from three different public /private partnership
.piograms designed to improve the educational experi-
ence of at- risk youth as well' S other economically
disadvantaged Populations. The three partnerships
function independently, butview their programs as
zomplementary.

Multi-Level Partnership

Partnership'1: ThePartriership

Porkies: Baltimore City Priblic Schools
Greater Baltimore Committee, Inc.

Elementary, Middle and Senior High
School Students, including those in
Special Education

Program Description: In 1976, the Baltimore City Public
Schools initiated an adopt- a-schoot program in response
to the perception that the private sector and the school
system would greatly benefit from working together. By
1983, the program wasexperiencing difficulty in effec-
tively recruitinand retaining.business participation: At
that time, the Greater Baltimore Committee, Inc. (GBC)
became involved. (GBC, a membership organization
composed of 1,000 businesses, is Baltimore City's
primary economic development organization and also
serves as its Chamber of ComMerce.) The result was a
joint effort between the Baltimore City Public Schools
and the Greater Baltimore Committee, renamed "The
Partnership'

The Partnership'sprimary function is to enhance
the quality of education and increase the number of
graduates ready and able to perform well in the market-
place. All ievels of the educational system are involved

elementary.middle and senior high schools, includ-
ing special education. There are also a number of
"horizontal partnerships," where an organization such as
the Army Corps of Engineers provides 'curriculum
enhancement to all Baltimore City Schools. The Army
Corps has 50 different curricular options available to
,meet the needs and requirements of various schools
and age groups.

In The Partnership program, business professionals
work closely, with teachers and administrators,to bring
their resources and expertise into the classroom. Stu-
dents receive practicalAraining.anci advice, exposure to
the real world of work, an understandingof the require-
ments necessary.to beginacareer, and an idea of the
types of career opportunities open ttrthem. By working
together, business volunteers and teachers also give
students aperspettive.on the importance of education
in both theit.personal and professional lives.

Target Audience:

Because the needs of each school are unique, The
Partnership at each school is different. Partners work
with school officials to address the specific needs of
their students.

Business, volunteers who participate offer their
time in a variety of ways:

supplementing classroom-instruction;

112- one-on-one tutoring;

conducting workplace tours and field trips in
which students can witness first-hand the
various types.of jobs in a given business;

giving students &chance to participate in
company training programs; and

supervising on-site work experience.

%Beginning with the endorsement of the company
manager, involvement in The Partnership is a commit-
ment from the entire company. Volunteers provide a few
hours each week to in-school activities. Employees
invest time and energyteaching students practical skills
that are critical,for successful job performance.

To date, 76 partnerships exist between businesses
and their partner schools. A partnership currently exists
in every senior high school in.Baltimore City. For the
1987-88 school year, a new Partnership Advisory Com-
mittee has been formed by the GBC with the goal of
recruiting 50 new businesses. This would create partner-
ships with all Baltimore City middle schools, as well as
many elementary schools. The program is so popular
that there is now a waiting, list of 60 schools.

All types of businesses participate banks,
development firms, architectural firms, investment
firms, hospitals, the telephone company, the gas and
electric company, etc. Area universities have joined the
program also. For example, johns Hopkins University
sponsors a pre-entrance program for ninth graders
entering its partner high school and has hired a full-time
staff person for three years to oversee the development
of a medical career curriculum in that high school.

Student/School Benefits In instances where money is
required to ensure that a project is carried out, small
amounts are allocated by individual companies, Other
benefits include setting up model businesses within
classrooms, an example being the operation of a retail
shoe store. Some provide a "leg up" in the way of a
summer job to reward excellent attendance and good
grades, an introduction to new career possibilities such
as architecture and engineering, tutorial assistance,
college scholarships, etc. Much is shared,-however, that
Cannot be measured in monetary terms intangibles
such as role modeling, demonstrating business ethics,
and a sense of caring.



Business fieneOtglitommitn?ent to this' endeavor benefits
not only the siklentsancl the,individual wluntaxs, but also
the. company .a Participating employees have a
chance to hone their own 'skills anclknowledgeas they
teach and falkwithyoUng people The PaitneOhip
:enhances.theconipai0.imbEe as ,e aiplciAts irelch our to
city yputhsar4 help improve the qualitytifeducation:
Becoming a Partner is an inveStment: in the future of
Baltilnore ancleaCh Company implied' David jUlian,
Greater Baltimore Committee.

Contacts:

Or9ge4m

Judy Werely
Partnership Coordinator
:BaltimoreCify Public

$dhools
Ettst 25th Street
ROom 300

Baltimore, MD 21218
301/396-6955

BusineSs

'Rian Yaffe
President Yaffe and Co.,

Inc.
800 North Charles Street
Baltimore; MD 21201
301/332-1166

David Julian,
Director, Education Programs, Greater Baltimore

Committee
2 Hopkins Plaza,'Suite 900, Baltimore, MD 21201
301/727-2820'

Partnership II: Blue Chip-in

Partners: Baltimore City Public Schools
Baltimore Metropolitan Manpower

Consortium PIC
Baltimore Businesses .
Neighborhood Progress Administra-

tion/Office Manpower Resources

Target Audienceg'BaltimoreCity High School Students

Program Description: In 1980, when federalfunding for
job trainingand ernploVrnent programs was drastically
reduced, it was determined that-the.priVate sector would
need to shard responsibility forlocal community needs,
particUlarly for prograrnsthat encourage youth tostay
in school and Maintain, good grades. A Focal effort was
mounted to encouragellocal business leaders to "invest
in their tornmuriity" through a public/privatepartner-
ship known as Blue Chip:in and incorporated as the
Baltimore City Foundatiori, Inc.

Blue Chip-in includes a surnmenjobsprogiam that
uses summer ernploymentas leverageta motivate
"young people to stay in school. to.be eligible for the
prograM, Students need.an 85Percent attendance
record and 85, percentgrade paint average. Accord-
ing to Patrick Cassidy, manager of the program, the
reason for emphasizingthesetWo-criteria is that
"'employers expect dependable and motivated, employ-
ees. Gpackgrade*and:good attendance arefair barome,
ters ofthese qualities"
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Planning starts early to ensure the success of the
program. A letter describing the program is sent.to each
young person in the school system. Applications are
distributed in January; students apply from February
through April, submitting their applications, accompa-
nied by report cards-andincome.verification informa-
tion. Each person is screenedto assess job interest and
job readiness before placement All students are
providedfeedbadk on theirinterview skills, Recruiting of,
employers is Organized by the -Blue Chip-in/Summer Job
Business ComMittee,, a-PIC subdornmittee composed of

. representatives of husinesses,-dharitiesand government
whodevelop job resources in their 'sectors. The Business
Committee identifies loaned staff from the private
sector to do the telemarketing and applicant screening.

,In 1985, the city combined the privately and
federally financed summer jobs programs with year-
round; schOol-based job.placement 'activities, forming
theYoUthErnplOyment Services unit Thisunit taps
private resources availablefor summer jobs and JTPA
funds to provide.an array of.eniploymeptservices to an
in- school poPulatian.

jobs in the Blue program are provided by
non:Profit and for - profit businesses. lii 1982,1,700 jobs
were created:In 1987; job pledgestotaled5,608, in
additionto available federal jabs.

Blue Chip-in has become More than a summer
jobs program; It has over 19 year-round projects which
include such activities as the Attendance Monitoring
program,providing monitors who oversee and counsel
potential dropoutsliving in public-housing. Other
services are weatherization projecti, deaf liaison,
handicapped enrichment, and peerhome tutoring

Another partnership program, called "Summer
Instructional Support' provides summer jobs for youths
with failing grades if they go to summer school. This
effort combines remediation and work experiente by
giving participants summer school classes inthe
morning and work in the afternoon. In orderto be paid
for their work, the students must maintain their class-
room attendance.re.cord. If they do not attend the class,
theyare not entitled to work. Funds to pay teachers and
peer tutors (honors senior high schodstudents),aswell
as the program Partidipants, come from the job Training
Partnership Act

Student/5*o' I Benefits By tying jobs to remedial
education orsteady acadernic progress, the Baltimore
program giVes young people experiencecn the job and
encourages them to develop.the. skills they will need for
full-tirne,pertnanentjobs in the future. Young people
are also proVided with the opportunity to interact with
t'ectors'of the business community usually, inaccessible
to them. By Participatingin the summer job program,.
thebuSinesscommunitY hasiound a viable supply of
candidates fix their year-round entry-level, jobs.

.
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Business Benefit: 'Ern& ,'yers who want to stay ahead of the

shortage of entry-le Iklemploweshave,t4keP stock-in Blue
,Chip-in, arid,it hasakeadypaid handsbrrie dividends. They
are cultivating theirybryorce, not Only today, but also for
theloreterip benefits that it has forBaltimore and their
compahiesi".Michael C. Middleton, MarylandNational
Corporation.

tOntaCt'
prograin

Patrick Cassidy
Manager,,Youth'Enployment Services Unit
-Neighborhood Progress Administration/

Office ofManpOwer Resources
01-W. 24thtreet
Baltimore,MD 21210
301/3%-7522

Partnership IR The Commonwealth Agreement

-Partners: ,Baltimore City PublicISchools
Greater Baltimore Committee, Inc.
-.7 (G BC)

BUILD (Baltimorians United-in
Leadership Development)

12 Metropolitan area colleges-

Taiget Audience: Baltimore City. High SCIlool'Studehts

Program besaiPiion: The Commonwealth Agreement is
a partnership.designed to give high school students who
pert orni with -a:95.percentattendance-reCord and an 80
Percent grade point preferential )treatment for
entry-level jobs -and admission toCollege: Eachof the
four major parthers has a different well- defined task.

G BC pledged to identify 100 firms that wouldi give-students preferential treatment in hiring.
This is not a-job guarantee == only a right of
firstconsideratioriff they qualify. To date, 120
area businesses have agreed to participate.

ill BUILDhas pledged to forma Commonwealth
"Committee-in each cornprehensiVe high
school to promote greater parental inVolve-
Merit and to assist students in becoming aware,
of available optionS:"

.11 The 12-Colleges have promised approxiinately
$10 million in schOlarshipaid aridwill give
preferentialtreatmentto Commonwealth

studerits,:WhilestillUsinifinancia(aid guide-
lines-ingenerali,Corrimonwealth students are

.promised a71-iigher,leVel,of scholarship aSsist
anee work-study aidin,constriicting their
financial aid, packagesorne colleges are also
waivingordeferringapPlitatioh.fees. In

" -aciditiciirc011eges are beginnihg to offer SAT
preparation for thesestUdents.

li The Baltimore City School systerh has estab-
lished a central Commonwealth Placement
Office.serving all high schools. It has agreed to
alter curricula-according to the neecisand
requirements of businessesnd colleges.

Student/Schoel Benefits: The schools are better able to
target their training to insure a.higher level of success for
graduates. Students understand that the community is
interested in them and.the contribution that eachof
.themcan make. Personnel repreSentativesfrom the
-partiCipating companies conduct job readiness work-
shops in each high school for Commcinwealth students.
In One year o,operation the interest in the Common-
wealth prograin has groWh 23 percentfrom ,489
students who qualified in 1986 to over -600 who -quali-
fied in.1987.,, '.

Business Benefits: -"In the short term, companies consider
the Commonwealth 'Agreement a pre-screening effort
Participating coMpanieS haie Stated that they always
consult the fic)51,of apPlitants.available through the
Commonwealth plaCement offices beforetheY hire for
entry - level; job. Commonwealth students are well prepared
to enter. the "workplace and have proven toile man/ capable
and dependable oriihe job. Busiriesses are interested in
having a quality Woridotteso in the long term, they view
the Commonwealth Agreement as one step in that direc-
tioninwhich they can play an active role"Jildy R. Gach,
VicePresident, Maryland National Bank.

Contacts:

Program

Judy Werely
Partnership Coordinator
Baltimore City Public

SChools

3,East 25th Street,
ROom 300

Baltimore, MD 21218
301/396-6985

Busines*s

Judy Gach
Vice President
Maryland National Bank
225 NorthCalvert Street
Baltimore, MD 21202
301/244-5929

..David Julian
Director, Education Programs
Greater Baltimore Committee
2 Hopkins Plaza, Suite 900
Baltimore, MD 21201
301/727-2820



New lbrii City: Multiple Partnership
Progropi Eniphagiie Ihuth

Abstract New York City's commitment to providing
educational opportunity to its young people reflects the
great diversity which has become synonymous with its
life style. Two of the city's, many operativebusiness/
education partnerships demonstrate outstanding results
inirnproVing educationalPerformance Eacof these
partnerships is,aware of the other's activities; both view
all such programs asbeing,complernentary rather than
Cornpetitive. The problems of inner city. at -risk, youth are
so greatthatthe more optiorts available,-the greater the
chance of individual success.

Type 'Multi-Level Partnership

Partnership I: The New Yoik CitPartrership, Inc./
Education:Committee

Partners: New York CitytOard of-Education
New York City universities
United federation of Teachers
LOcal Business 'and Civic Leaders
New York Urban Coalition

Target Audience: 16 to 21 year old youth

Program Desciiptioit The New York City Partnership, Inc.
was formed in 1979 as an organization planning for a
-changing city. Today,he Partnership conducts active
programs in education, youth employMent, public
safety, affordable housing, and economic development.
Hundreds of millions of dollars, both public and private,
have been leveraged in supportof these endeavors.

The Partnership's Education Committee was
created in 1982 to, promote support of the public
schools and to strengthen school systemoperations. The
Committee is composed of corporate chief executive
officers, business professionals from small and medium
sized companies, university presidents, the Chancellor .

of the New York City-schools, the President of the
United Federation of Teachers, and the President of the
New York Urban Coalition. Their goal is to foster
-positive change by focusing energies in three key areas

public policy, management assistance; and Join-A-
Schoolpartnerships.

Public Policy The Education Committee actively
pursues opportunities to demonstrate the public school
systern's needs for additional public and private sector
support. To assist in accompliShing this goal,lhecom-
rnittee has established a Public Policy Task Force. Its
activities include:

Frequent communication with legislators and
other government officials;

M Authoritative testimony in public forums; and

I Advocacy of increased financial and participa-
tory support of public education by busi-
nesses, corporations and corporate
foundations.

Management Assistance: At the request of the Chancellor
of the New York City schools, the Management Assist7
ance Task Force brings business expertise and technical
assistance to the city schools. This group's recent
activities include:

An analysis of security operations;

A plan to improve system-wide building
maintenance; and

A private sector review of the high school'
lunch program increase the number of
participating students and to improve food

-Supervisors' training.

loin-A-School:: Linking.the citYs public schools with
corporations, businesses and nonprofit organizations,
Join-A-School is one of the most successful and widely
known collaborative activities of the Partnership and the
Board of Education. The prograrn was initiated in 1982
and now involves students, teachers and principals in
almost half of the city's public high schools. Designed to
be long-term relationships, the partnerships usually start
small, and then evolve into broader reaching programs
and activities. Participating companies provide impor-
tant incentives that reinforce the link between a com-
pleted education and a career among high school
students. Part -time employment, mentoring, scholar-
ships, and industry-specific curricula are all program
priorities.

By early 1987, 54 partnerships were in place, with
others in the planning stages:Each partnership jointly
sets goals and then works toward improving student
attendance and attitudes about school, raising student
achievement levels, and keeping students in school until
graduation.

The partnership between British Petroleum of
Northern America, Inc. (BP) and the Lower
East Side Preparatory School illustrates a
diversified approach to a Join-A-School
relationship. The partnership began in 1985;
the company donated the first mobile wireless
language' laboratory in the city's school system
as well as musical instruments, accessorief,
equipment and furniture. In response to the
state's Arts in Education Initiative, BP worked
collaboratively with the Battery Dance
Company to provide students with dance
classes for schoolCredit BP also supports the
school through magazine subscriptions for its
library-student scholarship underwriting,
teacher recognition awards, and participation
in the school's CareerAwareness Day.
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In order to attract more corporate partners,
Ogilvy &-Mather,eloitte Haskins & Sells,
RCA,Corporation-and &oft Printing donated
services to produce a new Join-A-School
brochure withthe Partnership and the Board
of Education.
'Deloitte Haskins & Sells agreed to conduct a
pro Bono evaluation of the JoinA-School
program.- t will take into consideration current
strengths of.theprogram and areas for
Improvement and will include recommenda-
tions for future directions.

thePartnership also addrdsses the ongoing need.
for an educated and 'skilled work forte through its Youth
EMployment Committee: Formed in 1981; its goal is to
provide more loY`-inCorrie.young.people with summer
einplOyment and to expand netWorkslocreate year-,
round part-time jobs for those still in school. Since its
inception, the Summer Jobsprogram has provided
almost 140,000,16 to 21 year olds with jobs, many of
which have been extended to part-time year,round
employinent. In 1986;iheSurnmer Jobs' public part-
ners the New York City Department of.EinplOyment,
the New York`City Board of Education, the NeW-York
State Labor Department's jobServiceS Division, the City
University of New York, andthe Private Industry Council

screened thousands of young applicants and
matchedthem to jobs that had been pledged. Efforts
were launched to increase,the employment base, and
jobs were developed' in:several new,industry groups,
including foreign banking and securities:

Summer jobs '87 was initiated in January with IBM
executives and executives on loan from Partnership
member companies and public agencies. IBM donated
a computer system to enhancjob development and
distribution for this and future campaigns.

Stuclentlklicral Benefits: Given the diversityand compet-
ing constituencies in New York City, the active and
powerful parent lobbies often found in suburban and
small town communities do not exist. The corporate
community supplements that kind of parental effort
Hence; students and education professionals gain by
having strong.advocates in the private sector. Not only
do they'receive assistance in the way of supplies,
materials; and curricula, their schools are becoming
healthier and safer plates to attend every day. Addition-
ally, interests are awakened and their under-
standing of the world of work gains depth.

Business. Benefits "!four companies are to grow and
flourish,..we must have qualified employees. We must,
therefore, be ailukates,for New, tirk City schools,.and
insist that they haw.the support -they need to prepare the

'human
ngou'rtes on .whieh we deliend."Wa 'ter V.° Shipley,

Chairman and Chief' ExeCutiye'Officer, Chemical Bank.

Contacts:

Program

Julie Latzer
Education Committee
The New York City.Partnership, Inc.
200 Madison Avenue
New York, NY 10016
212/561-2051

Bobye List
Youth Employment Committee
The New York City Partnership, Inc.
200 Madison Avenue
New York, NY 10016.
212/561 -2014

Partnership The New York Alliance for the
Public Schools

Partners: New York City Board of Education
New York University
Fordharn University

"Columbia University
St,Johns University
City University of New York
LocalCorporate; Civic and Business

Leaders
Council of Supervisorsand

Administrators
United Parents Association
United Federation of Teachers

Target Audience: High School Students

Program Description: The New York Alliance for the
Public Schools was founded in 1980 under the auspices
of New York University. It seeks to strengthen the public
education system in New York City by drawing upon the
resources of the city's universities and its corporate and
professional :ommunities. The Alliance is dedicated to
the principle that quality public schools are essential to
the social fabric and economic well being of New York
City. Broadly formulated, the aims of the Alliance are:

To increase the role of the universities in the
enhancement of public education;

To strengthen the commitment of the business
and professional communities to the public
schools; and

To close the gap between public perception of
the city schools and their actual performance.

One of the major undertakings of the Alliance
over the, past six years has'been an effort to acquaint
students with and prepare'them for wider career options
through a program called MENTOR. The MENTOR
programs of the New York Alliance for the Public
Schools expandstudents' knowledge of the business
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and professional world and underscore the connection
`between sthoo)tudies and the work they may do in
'the future.

.

The first MENTOR' P,rogram Law *an in 1982
when five law firmS were paireciwith five high schools.
Today thaPaiiing 41'16V/has 'goyim to.28.` In addition,
there are now MENTGR:p,rograms in several.other
profesSional areas includingengineering, advertising and
education. In the coming year a new MENTOR pro:
tarn' retaifing:Ineach instance,:a promi-
bentfihri insapartittilar profession is pairedmitha high
school and in some instancesa junior high school:In
each'MENTOR prOgram,.professiorials from afirin go
into the high .sthools.and work-withstudentSIo provide
a more concrete understanding-of the particular prOfes,-
.sioh and of related vocations.

The MENTOR Programlin Lavin; cosponsored by
* the Federal Bar Counck provides a typical ekainple of

how such aprograrn functiOnS. The program is strut
turedlso that groUPS'Of students visit the offices-of

:partiCipating laWfirmssand:atterid adtualproceedings in
slate andlederal 'courts: LaWyersirdinthe firms Visit the
''matched" schools to discuss general 'characteristics of
the legaiprofession;as Well as specific aspects of the

Additicitial time is usually allotted to permit IO to
contacts Withthe laWyeit in a given, semester.

,An introduction to legal writing and research is also
presented.

The purpose of such a program is not simply to
create. an interest in becoming a lawyetbutto proVide
students With a concrete understanding of the legal
system, thetourts;ndthe role ofthe law in daily life, as
Wellas to acOuaintthein with the range of careers
law. This,is,-also an opportunityforsegments of the
population who,c1Oot Onderstand.their civil;rights to
learwhat they.are entitled to under.the law.

The Other MENTOR Programs are modeled'after
the MENTOR in Law; providing the same type Of
exposuretO other professions. The MENTOR program
has received such goOd.p'ublicity in New York City that it
has, become a model for sirnilar9rograms being started
in other places, including Aniona, Washington State
and.Washingion,.bC.

Student/School Benefits:Many of thestudents who
participate in these MENTOR.PrOgrarns do not have the

'Cultural and edutational advantages of students from
.more affluent bat4rourids.Through these programs

tre eXpoied to OptionspreviOusly unknown to
Vieth. ,

.BitiinesS BenekleaMing,in 410170R isa two-way sheet
The,lawwls:gairiedalOt of respect forthekidi and their
teachei*. (1fifprturiateN.all that most of us e*r know
abOUtthe Cit)%'s high khooliis what. We read in the paper

about crime and delinquency' Thomas W. Evans, Partner,
Mudge. Rose Guthrie Alexander & Ferdon and founder
Of MENTOR in.Law.

Contact:

Program

Barbara Probst
Executive'Director
The New York Alliance for the Public Schools
32 Washington Place, 5th Floor
New York, NY 10003
212/998-6770
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ProjecIPENCIL(Public Education
NasWille:c.:ili4lis Involved in

Abstract: Project PENCIL coOrdirfates.partnerships
among private businesSes,andall of Nashville's public
schools, as well as.other programs to,behefit 'public
education:As evidence of-the increased public aware-
-ness-and befiefitsmapedrfioni PENtles Partnerships,
public school enn011nient increased by 1,700 in the 1986-
87 s.chod year. and -a recent13'perdent tax increase
was passed.

.Type: Multi Level Pa...aership

Partners: -Nashville Public Schools
Over 150 private birsineSses
Project- RE1Nljt It:Foundation.

Target Audience: NaShVill0 public schools (Kindergar-
ten through Gracte12)

'Program D,escriptibm Public EduCation Nashville
Citiiens Involved in Leadership(PENCIL) is a non-profit
organization, funded primarily by.t6ipOrate,and
individual contributions'to adrninister the Nashville
adopt-a-school program and,other preg(ams which
benefit public edutation. The program emphasizes the
contribution of human rather thanfihancial 'resources.

The Nashville adopt-4-schbol progi-arn was started
.in April 1982' by representatives frpril business,
tion and Civic organizations.Ifras initiated asa result
of theincommitMentto a.Stning pUblic school system.
The PENCIL prograin has eyOlved.to become a model;
the Tennessee Department of Education SeleCted it to
assist other schoOl diStritts in the state in establishing
their own school/business partnership programs.

Presently, the:program consists of over 150 busi-
nesses and 119-schools, some of whidh have Multiple
business partners. Contracts between 'schools and their
partners are fOr.one year they may be renewed or
terminated each summer. Examples of participating
programs:,

.Vanderbilt Pniveisity adopted a!;:ity-wide
academic magneschOol. in addition to
tutoring and includingthe student's in guest
ledtures;theiniversity-sPOrisors peer counsel-
ing groups thathelp students with social and
emotional problems;

N . In their adopted Winer city elementary school,
South Central Bell SpOpsors fielcltrips for
students who might notptherriSe leave their
neighborhoods.n addition:the company
coordinates scholastic and!attendanta
-incentive prograhis which jiicludesavings
;bonds awards. South cerittar Bell also adopted

a suburban high school and has coordinated
activities in whichtheir older "adoptees" work
withand tutor the younger ones. The older,
suburban students help the city youngsters
with conversational skills and work with them
on reading writing and-art projects.

I Federal Reserve Bank adopted an elementary
school. The Bank sponsored field trips to their
facility and a presented information regarding
'the banking industry Non-academic services
are also provided. Bank personnel have helped
the school to build a stage for school progranis
and guards-have directed traffic during school
Program's.

It is anticipated that 12 additional pai4nerships will
be.in effect in school year 1987-88.

In, addition tothe'adopt4school program, PENCIL
administers other programs' including:

0 fobs for tenriessee GradualeS (JIG), a full-year,
_ -non-credit, education to work transition

program for economically disadvantaged
students, in .conjunction with the job Training
Partnership Act

A poSt-highschool, on-the-job training prograrh
for economically-disadvantaged 18 to.26 year
olds thatemphasizes basic-skills in a five-

, month, 32- hour/week'course of study, and

O A competitive teacher award in which teachers
apply to be selected to win up to $5,000 to
pursue an innovative and imaginative plan for
pr&es;!onal development during the summer
months. Support for these teacher awards
comes from the Hospital Corporation&
America Foundation. Up to 14 teachers have'
been selected each summer for such activities
as travel and special workshops.

Student/Scheol Benefits: The schools and students both
benefit from improved scores,hettgr.school per-
formance,:increasedattendande, improved career
directions, and the increased community commitment.
in 19,86-87, the city's school enrollment increased by
1,700-students. This increase and a.recent 13 percent tax
increase are attributed to increased public aware-
ness that has been forged by these public/private
partnerships

Business Benefits: Tygivihg the corporation fulfills its
commitment and obligation to be socially responsible This
pays 'dividends in employee relations; Our employees feel
good about what 1-1,CA is doing as a,company. It's good for
morale In a sense, if we can make Nashville a better place
to Ihe,,theri,that should help us attract andretain better
employees'. " Peter Bird,,Senior Program Officer, Health
CorpOrationoiAmehca's Foundation.
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Business ComMitment The involvement in the schools is
a commitment of employee time rather than dollars. All
employees are encouraged to participate.

Available Materials: Contact Pat Wallace, Director of
PENCIL'S Adopt-A-School Program, for the following
information regarding the program: PENCIL'S Proce-
dures Manual for Adapt-A-School Programs; PENCIL'S
Partnership Activities and ldeas.Book; Adopt-a-School
Business Coordinator's Guide and newsletters, recruiting

.materials, press releases and, partnership lists.

Contacts:

Program

Bob Johnston
Executive Director, Project

PENCIL
237 French Landing Drive ,

Nashville, TN 37228

Business

Ed Nelson

President, Nelson Capital
Corporation

3401 West End, Suite 300
Nashville,TN 37203

615/242-3167 615/292-8787

Pat Wallace
Director, Project PENCILS Adopt-A-School Program
237 French Landing Drive
Nashville, TN 37228
615/242-3167

School

Charles 0. Frazier
Director of Metropolitan Nashville Public Schools
2601 Bransford Avenue
Nashville, TN 37204
615/259.8419

American Express Philanthropic
Program

Academy of Finance
Abstract: The Academy of Finance programs combine
classroom instruction and on-the-job experience for
urban high school juniors and seniors to prepare them
for careers in the financial services industry. The pro-
gram now operates in eleven cities nationwide.

Type

Partners

Multi-Level Partnership

Public Schools
American Express Company
Community Colleges
Other BUSinesses

Target Audience: Students in urban public high schools

Program Description: Inaugurated in 1983 in one New
York City high school, the Academy of Finance program
has grown to an enrollment of 1,300 students in 30
schools in eleven cities New York City, Phoenix, Ft.
Lauderdale, Minneapolis, Buffalo, Chicago, San Fran-
disco, Wilmington, Baltimore, Omaha, and Seattle. The
program will expand to 20 cities in 1988. Its flexible
format is adaptable to the needs of the local school
districts.

The Academy combines academic courses in
economics, finance and banking with business courses,
such as accounting and computer skills, to create a two-
year course of study. Innovative curriculum material
and methods are developed jointly by educators and
financial services industry professionals. The local
boards of education select the participants based on
their interest and willingness to commit to the goals
of the program. Thus, students at all ability levels
participate.

Teachers become involved in the learning process
in addition to their involvement in developing the
teaching materials. The following is provided to teachers
who participate:

I Work experience in the industry,

IN Courses in finance at local universities;

11 Seminars organized by business groups like
Shearson Lehman Brothers (an American
Express subsidiary) and the American Stock
Exchange;

la Annual Summer Conference for all teachers
and district directors.

Local American Express executives help create
community support and develop local business partners
for implementing the program within their respective



cities. Over 100 business partners participate by provid-
ing intemships, funding, and in-kind support, and by
speaking at seminars, etc.

Student/School Benefits Since the program's inception,
494 student have graduated. Ninety percent of them
have gone on to college; although upon entry into the
prograirr few expected to do so. Their college costs are
supported by scholarships, part-time work and
employersuppoited tuition payments. Dropout rates for
the Academies are less than 1 percent, significantly low
when one considers the inner city location of most of
the Academy programs.

Additionally, there has been a perceivable change
in educational philosophy in many of the partner school
districts as a result of their participation in the program.
There is now more recognition of the value of business
partnerships and the need for developing educational
materials relevant to the workplate.

Business Benefits The participating businessesberefit by
highly motivated and well educated interns who are
eager to perform their assigned tasks. In addition, many
of the businesses have commented that their images of
minorities and public high schoolsraduates have
changed as a result of working with the Academyof
Finance young people.

Business Commitment: To date, American Express 1987
grants have totaled $465,000, in addition to support
from over 100 business partners and over $1,350,000 in
public funds from school districts.

Contacts

Program

Phyllis R. Frankfort
National Director
Academy of Finance
131 Livingston Street
Room 601
Brooklyn, NY 11201
718/935-3776

Business

Dee Topol
Vice President
American Express Founda-

tion
American Express Tower
World Financial Center
New York, NY 102f55-4710

212/640-5659

California Business Roundtable/
Education Task Force

Abstract A California statewide task force on business
credibility, initiated in 1976, included a study on the
education of the state's entry-level workforce. An
education task force was appointed to develop a
strategy for determining why students in California,
especi-Ay minorities, lacked many of the basic skills
necessary for entry-level employment. Their findings
have had a profound influence on the quality of
education throughout the state.

Type: Policy Partnership

Partners California Department of Education
California Business Roundtable

Target Aucrience State legislators and state-level admin-
istrators in education

Program Desaiptiorr Beginning in 1976, the California
Business°Roundtable was formed by a statewide task
force on business credibility. The Roundtable brought
together state CEOs to discuss public policy and issues.
The'Roundtable has since built a constructive coalition
between the private and public sectors a working
relationship founded on mutual respect and a shared
concern about California's future prosperity. The
education of the state's entry-level workforce became a
key issue for the group. A specially appointed education
task force developed a strategy for determining why
Califomia students, especially minorities, had difficulty
reading and lacked many of the basic skills necessary
for entry -level employment. The Task Force met with the
Govemor, the State School Superintendent, the State
Chamber of Commerce, unions, trade grroc rs, educa-
tors, and state legislators.

The Task Force's work concluded with:

A report on K-12 school reform. "Improving
Student Performance in California" published
in 1982. This report was the springboard for
subsequent legislation.

State legislation. Recommendations for school
improvement were incorporated into major
school reform legislation it 1983. These
recommendations included a longer school
day, improved text books, and increased high
school graduation requirements, i.e., four years
of English, more math and science, and a
higher number of credits.

N A state school study "Analysis of K-12 Legisla-
tion" was conducted of student performance
in California public schools. It analyzed what
the 1983 school reform legislation did and did
not do for the academic performance of
California students.
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A catalogue. "Catalogue of Business and
Community Programs in Support of Local
Education"' listing over 600 programs of school
and business partnerships,was completed in
1983 and is continually updated by the
California Department'of Education.

A brochure "Him can we help students
prepare for tomorrow?" was developed and
distributed to employers to assist with heir
involvement At the local level.

Since the inception of the California Business
Roundtable, policy and reform initiatives have been
followed by.activities focusing on how to get business
involved with local schools. The Califomia Department
of Education has worked with the California Chamber
of Commerce in this effort As a result, The Califomia
Educational Partnership Consortium has been devel-
oped to promote the creation of local business/educa-
tion partnerships.

Student/School Benefits State legislation and state efforts
to promote partnerships between education and
business have created a better environment for students
to make the transition from school to work. Students
benefit from more in-class instruction, improved
curriculum and higher expectations of performance.

Business Benefit "Technology has been the basis of much
of California's economy. In order to compete nationally and
internationally California needed a better prepared and
informed wod<force. Vte needed to ensure that new
employees had knowledge of math and science and
adequate use of the English language. V* needed youth
with good work attitudes By working with the schools,
business can help ensure that students have the qualities
that are essential for our economy and the competitheness
of our state- Richard L Spees, Vice President, Westem
Region Public Affairs, Kaiser Aluminum and Chemical
Corporation.

Business Commitment The Roundtable provided
approximately $400,000 for the,study and work of the
Task Force and an additional $225,000 for the produc-
tion,of the partnership catalogue. Thirty CEOs from
Roundtable companies gave over 200 speechesabout
the proposed legislation in 1982 and 1983.,

Available Materials The aforementioned report, study,
and brochure are available from Mary Anderson.
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Contacts

Program

Mary Anderson
Executive Director
Califomia Business

Roundtable
P.O. Box 7643
575 Market Street,

Room 1948
San Francisco, CA

94119-7643
415/9745721
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Business

Richard L. Spees
Vice President
Westem Region Public

Affairs
Kaiser Aluminum and

Chemical Corporation
300 Lakeside Drive
Oakland, CA 94643
415/271-5569



The Parker Project
Abstract As a result of The Parker Pen Company's
concern for and commitment to young people in
Wisconsin, major policy reforms, funding and program
implementation regarding work readiness and educa-
tion to employment were effected statewide.

Type: Policy Partnership

Partners The ParkerPen Company
The State of-Wisconsin Department of

Public Instruction

Target Aucience: Wisconsin public elementaryand
secondary schools

Program Description: In t981, the Chairthan of the Board
of The Parker Pen Company met with the newly elected
State Superintendent of Public instructiCn to discuss the
company's concerns about the quality of young workers
and youth employability throughout Wisconsin. As a
result of that meeting, the Department of Public
Instruction presented The Parker Pen Company with a
proposal to initiate a research and policy project to
ascertain Wisconsin youth's work readiness skills. So
began the first state-level policy partnership with a grant
from the Parker Fund of theariesville Foundation. It
was matched equally by state dollars and governed by a
joint education and business board. This Project Board,
consisting of four state leaders in business and four
educational leaders, determined all project goals and
directed` ll project activities.

The resulting Parker Project was funded in four
stages; each grant was matched by state revenues. The
initial grant funded research to determine school to
work preparation programs within the public schools, as
well as a statewide survey of over 800 businesses to
deter -nine workforce needs and the experiences compa-
nies had with high school graduates and dropouts.
Subsequent grants funded state and regional planning
conferences. Through this process more than 600 state
and regional leaders became involved in determining
policy direction and in specifically identifying what
should be taught in Wisconsin schools with regard to
work readiness.

The Parker Project ended in 1985, having made
significant contributions to the state of Wisconsin:

A policy concept Education for Employ-
ment which recognizes the link between
the state's economic development and job
creation efforts and the public elementary and
secondary.eclucation system;

II State legislation requiringall public school
districts in the state to provide youth access to
Education for Employment programs'and to
have a district or regional Education for

Council developing regional
strategic school improvement plans;

State revenues for demonstration grants to
develop model programs, demonstrating
Education for Employment implementation in
various size school districts and various labor
market areas; and

A Governor's Council on Business and Educa-
tion Partnerships which helps foster and create
partnerships throughout the state andsupports
and makes recommendations for Education
for. EmployMent programs and legislation.

Student/School t.enefits State legislation now assures
that all Wisconsin students will have the opportunity for
adequate work preparation for tomorrow's jobs.

Business Benefits: in Wisconsin, over 60 percent of our
young people enter fulkime employment at or before
graduation. Our company became increasingly concerned
about the quality of this entry .let woddorce. The Parker
Project grew out of that concern and through the four years
of its existence attempted to create in Wisconsin the finest,
best educated, most skilled work force in America. I believe
we hate come a long way in achieving that goarAlfred P.
Diotte, retired Senior Vice President Administration, The
Parker Pen Company.

Business Commitment The Parker Pen Company contrib-
uted $140,000 over a four-year period to the project
Each grant ,.-ras matched by the state. The Parker Pen
Company and the Wisconsin Association of Manufac-
turers and Commerce also donated management and
executive-level time to board activities, public relations,
and legislative support.

Available Materials Reports on the research and a
notebook describing the Education for Employment
program, legislation, teacher certification, and other
aspects of this state effort are available by contacting
Dr. B. Dean Bowles at the University of Wisconsin-
Madison.

Contacts

Program

Dr. B. Dean Bowles
Past Chair, The Parker

Project Board
Professor, Educational

Administration
University of Wisconsin-

Madison
Educational Science

Building.
1025 W. Johnson Street
Madison, WI 5. '4,

608/263-78W

Business

Alfred R Diotte
Retired Sr. Vice President,

Administration
The Parker Pen Company and
Chair, Governor's Council

on Business and
Education Partnerships

20 E. Milwaukee Street,
Suite 304

Janesville, WI 53545
608/757-2225
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The Portia 'Oct LeadersAouncltablei
The fOrtland -Investment

Abstract:A ten year plan initiated in 1986 addresses
issues relating to youth employment in Portland,
Oregon. The plan, "The.Portland investment A
Regidnal Plan to Cornbatyouth Unemployment:'
establishes goals fOr systerhic change in services for
children- andyouth, prenatal through age 21:

Type: Polity:Partnership.

Partners:The key institutional partnersare:

Portland School District
Portland Private. Industry Council
Portland Charriber of Commerce's Business

. Youth Exchange
City of Portland
Multriomah'County

Other local leaders with policy-making influence in
business, education, labor,.local government and
community organizations are invited to join them in
addressing issues relating to youth employment.

Target Audience: 'Portland youth at risk of chronic
unemployment as adults due to a range of barriers
including lack of basic academic skills, little or no
personal work experience, and limited access to the
primary job market.

Program Description: The Portland Leaders Roundtable
first met in October 1984 to attempt to reduce or
eliminate the barriers to employment faced by more
than 6,000 Portland youth. In 1986; the Leaders Round-
table adopted a ten-year plan, "The Portland Invest-
ment A Regional Plan:to Combat Youth
Unemployment" This plan focuses on the needs of
families and children and establishes goals for systemic
change in services for children and youth, prenatal
through age 21, The long range outcome is to provide a
continuum of services, meeting the developmental
needs of children and youth. This will be accomplished
by linking education, personal support services, and
employment training into a comprehensive system.

First-yeargoalS include specific activities to:

Initiate pilot projects to develop the continu-
um of services, -prenatal through age 21;

1111 Gain the commitment. and agreements
necessary, to implement the Portland Invest-
ment, including expanding business participa-
tion in the design and operation of programs;

II Increase job opportunities for youth as an
economic 'development strategy;

II Tackle issues of multicultural staffing and
"teacher training in the needs of at-risk youth,

IN Develop program evaluation procedures, and

1111 Increase public awareness of the needs or at-
riSk youth and The Portland Investment as a
Solution.

Programs already underway provide transitions
from 8th to 9th grade and from high school to postsec-
ondary educatiOn, targeted school year and summer
training and education to help 14 and 15 year olds do
better in,school, applied basic skills and private sector
work experience, competency -based pre-employment
training, school-to-work transition including an industry-
specific "academy" program, a teen parent program,
and a student service center at two middle schools,
which links health and human services more directly to
the schools.

An essential ingredient in the plan is the compre-
hensive Summer Youth.Employrnent Program, operated
by the Private Industry Council on behalf of the partners
on the Roundtable: This program is part of the year-
round, multi-year continuum, with funding from various
sources. School programs make use of the Summer
Youth Employment Program as an extension of their
services. The scheduling of work assignments in the
Summer Program is coordinated with the School
District's summer schoolclasses to accomodate those
youths who need to improve their basic skills.

The Roundtable influences policies at several
levels. For example, the Mayor has consolidated differ-
ent sources of funds to enable the Private Industry
Council to develop the comprehensive Summer Youth
Employment Program. Also, the Portland School Board
has expanded the number of basic skills classes offered
in the summer and waived summer school tuition for
low-income youth.

Student/School Benefits: For students, Portland Invest-
ment programs are producing increased attendance,
significant gains in academic achievement, increased
work experience and job readiness, attitudinal changes,
and increased job opportunities. Benefits to the schools
include increased community support for the school
system and the creation of a forum in which school
officials can join with government and business leaders
to resolve problems and develop actiorrplans.

Business Benefits:Portland business leaders value the
outcomes of a better prepared entry-level workforce,
improved coordination of employer involvement in
education and employment programs, more effective
targeting of business resources, use of jobs to leverage
school attendance, more effective use of public funds,
opportunities to affect public policy, volunteer opportu-
nities for employees, and the creation of a forum for
exchanging ideas with other community institutions.



"gu§iness has a responsibility to participate actively in
preparing themoddoite of tomorrow. It is up to business to
provide information on the requirements of the workplace
and real jobs in which youngpeople can learn about work"
Roger L. Breezley, Chairman, Business Youth Exchange
of the Chamber of COmmerce, Vice Chairman and

-,,Chief Operating Offieer; U.S.Bancorp.

Business Comniitment Commitments from the business
community have included funding of the Business
Youth Exchange; loaned executives,,jobs, speakers,
mentors, loaned/donated equipment, scholarships,-

. training sites, practice interviews, awards and recogni-
tion programS for -yduth; business lobbying for outside
.funds; CEO level paiticipation On the Roundtable; and
incentives for academic achievement.

Available Materials: Brochure; 24-page booklet on the
'Poet land Investinent; an Employment Barriers chart;
descriptions of individual prOgrams; additional materials
describing the continuum, prenatal through age 21; and
videotape of The Portland Investment

Contacts'

School

Kathy Hostager
Youth Employment

Specialist
Portland Public Schools
Child Services Center
531, S.E. 14th Avenue,

Room 230
Portland, OR 97214
503/280-5858

Private Industry Council

Dennis Cole-
President
Portland Private Industry

Council
520 S.W. Sixth Avenue,

Suite 400
Portland, OR 97204
503/241-4600

Business

Tom Nelson
Executive Director
Business Youth Exchange
Portland Chamber of

Commerce
221 N.W. Second Avenue
Portland, OR 97209
503/228-8617

Government

Marcia Douglas
City-School Liaison
City of Portland
1120 S.W. Fifth, Room 1018
Portland, OR 97204
503/796-5290

The Boston Compact
Abstract The Boston Compact is a city-wide collabora-
tive effort for measurable improvements in public
school education-that developed as a result of crises in
the public schools. Boston business leaders met with
educators to address the issues that were having such
deleterious effects on the business' potential workforce.
The Compact now requires participating,businesses to
provide employment opportunities to qualified high
school graduates in exchange for educational improve-
ments within the public school system.

Type:

Partners:

Systemic Education Improvement
Partnership

Boston Public Schools
Private Industry Council
Business Community
Higher Education Community (Col-

leges and Universities)
City Government
Trade Unions

Target Audience: Boston Public High School Students

Program Description: The Boston Compact was devel-
oped in response to crises throughout the public school
system, including academic performance and adminis-
tration. A decade spent on various collaborative
activities among businesses and universities and joint
city/school programs had resulted in all participants
feeling frustrated by, the lack of academic progress in
the partnership schools. In the early 1980's, the business
community came to understand that changes in
demographics and in the requirements for jobs that
would pay decent wages, i.e., Os necessitating a

mastery Of reading and math and an ability to reason,
caused the need for imprOvements in Boston education
to be even more critical than it had been in the past. A
new Superintendent, perceived by Boston businesses as
a school CEO with whom they could work, started his
job in the summer of 1981, and plans for the large-scale
effort that became The Boston Compact got underway.

The heart of the Compact is a city-wide collabora-
tive effort for measurable improvements in public
school.education. Each of the participating groups
agreed to develop baseline data, set Specific goals, and
be publicly accountable for progress. The business-
school agreement was the first to be signed in the fall of
1982. University and building,trade unions agreements
followed. In the first agreement, the schools committed
themselves to improved attendance, reduced dropouts,
and demonstrated competencies in reading and math
for all graduates'by 1986. The businesses agreed to work
with the schools to increase the number of summer and
part-tifne jobs for students and jobs for graduates.



Realizing that youth frorklow.income homes lack
access to the rietworkS which enable middle class
patents'tO help their Children find decent jobs, the .

-PrivatelnduStryCokincil pays for aCareerSpecialist to
be located ineach'high school: Thus, The Boston
Compact has been able to'build abridge for low

, .

income.studerits frOm school to work...Carper Specialists
develop, jobs for their young people and then coach
thern in interview techniques and on-theirib behavior.
*BecauSe theywOrk. with the same youngsters over a
sustained period that may eXtendOver two summer jobs
with a yea,r.of ,partfirne emplOymentinbetWeen,Careel
Specialists are abletO help them.cleyelop the kinds of
onthe-jobwOrk habits that can deyelop only through:
experience: The t orrimitinentof BoStOn's leading CEOs
makes it possible for the Career Spetiafists.tO gain
access to entry leveljobs !Or inner city, young people in
the city's largest firths,.

The priricipl,, organization, andmplernentation
of The Boston Compact have served as models for
partnership Prograins in other cities. nationwide. Addi-
tionally, a Oepartrnentoi Labor/Department f.4 Health
arid Human'Seryices funded replication project (The.
Compact Project), administeredly the National Alli-
ance of Business, is now-underway in seven cities
Albuquerque,-C,incinnati,,InclianapOK Louisville,
Memphis, San DiegO; and Seattle. ,'

Student/School/Cominunity Benefits:As evidence of the
level of commitment and effort expended byeveryone
involved in the,Cornpacttherebas been asignificant
increase in the number of students hired in summer
jobs from-125.in 1981to 3,000 in 1987. Also;,%7 high
school graduates were hired for full-time,empfoyment in
1986 by 364 companies. The total riumbetOf Companies
inyolvectinthe ComPaChas,grown from the original
goal of203 to 614. School attendanceratesincreased
overall by 6:5 percent during thisperiOd, and reading
and math scores have risen systemwide.

Another major benefit of The Boston Compact is
its significance aS,a model of callaboration_Where
business, education andcomrnunity leader's have.joined
togethertoaddresS t1-*iteducationalimprovement and
-at-risk youth nee is, Since the Compact's initiation, other
collaboratives have een encouraged tobroaden their
agendas and visions foryoung people. These includea
scholarship *gram for thosernost in need, the Higher
Education information Center; the Boston Plan.for
Excellence.in the Public Schools for innovative instruc-
tionand'imProVement in the-clas*iptp,,and agree-.
rnents withlocalrade unions tOincieas.eaccess for
students to enterpPrenticeShiP programs. The Corn -
pact haS.alsO contributed 'signif14ntly(to-bvilldirig a'
bro4der business anci.pubil&political CoristituenCy,
necessary to support coniinired improvement by-the

school system, especially in its efforts to serve at-risk
students.

Reducing the dropout rate is still a major concern
in Boston andis currently being addressed through a
major dropoutprevention effort. The continuing
dropout problem points out that the promise of jobs
and.edUcational opportunities is not enough of an
incentive to stay.in school for many at-risk students who
have serious needs for remediation and other support.

Business Benefits: The Compact has given the private
sector credibility with school leadership. Because the
private sector delivers jobs in substantial. numbers, no

..One can, questiOn the sincerity of their commitment to
schoOls.

NThe beriefits to the Boston business communitycan
be seen on several levels. -Our ability, to use. the schoolsas a

sprimary recruiting ground for entry-levelemployees reduces

recryitingaridPersorinel costs; our involvement in the
schools through the career Service helps assure that students
better undestand the expectations and responsibilities of
the workplace; and ourability to wank witkeducatkin and
city leaders to address both the policy issues and practical ,

needs of at-risk youth reiniorCes a community commitment
to economic LaWrence, Associate Director,
Boston Private Industry Council.

Business Commitment Business commitment has-been
seen in manyforrits including a willingness to work as a
partner With education and-community leaders in
-addressing educational; improvement and economic
opportunities forat-risk Youth; a commitment to the
priority hiring of qualified students; funds to support
specific school-to-work transition activities or scholar-
ship programs; and Volunteer staff and other resources
which-businesses can commit directly or provide
assistance in acquiring.

Available Materials. A packet of information on The
Boston Compact is available from Bill Lawrence.

, Contacts:

SchoOl.

Ted Dooley
ExeCutive Director
The Boston Compact
Boston Public Schools
26 Court Street, 7th Floor
Boston, MA 02108
617/7266200, ext. 5300
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Business

Bill Lawrence
Associate Director
Boston Private industry

Council
185 Devonshire Street
Boston, MA 02110
617/423:3755
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southern Wict4isirrEducaticm for
-EorilQymefit PrOgeam (SWEEP)

AhstractOne ofifive suthsitesn Wisconsin; the
Southern WiscOnsiA EduCatiOn for EMplOymentPro-
-"grain (SWEEP) seekstOaddress the practical application
'of baSic,Skills school Surien/isecl work experience, and

. other issues related to employability skills anclattitUdeS.

Type:. Systernic-Education Improvement Partnership.

-Partners iThe partners aremernbersof-the_Education'for
`,Employment COunCilrepieSenting the follow-.
ing organizations:and groups: .

SchOol-teachers.and administrators
-LocalChanibeis of Commerce
"Legislators '.
tlackhaWk and Gateway Vocational 'Technical

andAduffEducationSystem
Labor. Unions
.Private industry, Council
Manufacturing, retail, service, Agri-business,. and

media representing the business community
'Boardsof-Education

Target Audience: All Kindergarten through:12th-grad
students in theSchoOl districts ofjanesville,;Beloit,
Turner, Parkview, and Whitewater, Wisconsin; with
support from the Blackhawk Technical

Program-Desaiptionfln1985, during the governor's
SPecial Legislative Session on Economic Development,
thelegiSlature Passed WiscOnsin Act75authorizing the
State Superintendent pf PUblicInStruCtionto make five
grantstoschool bOard:s (or to consortia ofschool
boards) to fund education for employrnent projects.1 he
grants provide Models for statewide dissemination of the
methods used by.school districts to plan for, deliver; and
evaluate education for ernploymentprograms.

. ,

.SWEEP, one of the five grant sites, Was awarded
3108,006 for the first year Of:a three-year tYclet....!
develop a plan of programimplementation. This
strategic plan considers pupilneeds,:labOr market
information, irnPaCt on economic development and job.
creation,.employmentpeeds;penoclicf011ow-up studies
of graduates, andan evaluation of current program-and
-.staff development needs

SWEEP is, also. ocCsing efforts on an EdUcation
for Eniployment diplorna endorsement project The
diplornaendorsementwiliceitify specific competen-
cies,:ernplOyability-Skjilsandwork attitudes. The
'Education for EmPlOymentCouritil's plan directs
SWEEP to address certain issues and coriCems over the

next several years. The program will address the follow-
ing components in all grade levels in the public schools:

NI The practical application of basic skills;

all School-supervised work experience;

Career exploration and planning

Instruction in employability skills,and atti-
tudes;

1 Study of the practical application of eco-
nomics, American economic institutions, and
entrepreneurship; and

Vocational education prograrris based on labor
market information and student peed:

The program is_in various stagesof development in
each of these topic areas. TheEduCation for Employ-
ment council approximately 50 community mem-
bers,.a bbUt.hallof.whorn are from local, businesses. The

'Council Meets 3r 4 times a yeaiand monitors, assists
and.redefinesprograrri goals and objectives, based On
student and business. needs. Each of the five sites helps
guide the development of the program and will assist
other .statedistriCts in their efforts to meet the new state.
requirements for similar programs,.plans'and district or
regiOrialouneils. -

Student/School Benefits: Students have the opportunity
for an instructional prOgram that directly links learning
to earning in all. subjects and academic areas. For the.
first time in many communities, schools are beginning
to link programs with economic development
needs,,and teachers in vocational and academic areas
are beginning to work together to bring practical
applicationS to the basic skills.

Business Benefits: "We are trying to prepare students for the
workplace so when they graduate from high school they are
suited to take on a fulttirne job and understand what is
necessary to be a good employe?, the ultimate business
behefeSteven Moksnes,J3resident,-,Accu-Rate.

Business Commitment: Areabusiness people are commit-
ted to helping schools meet the needs of the commu-
nity. ThiS involves council membership and time given
to the schoOls'bY employees as well as management to
help advise, direct, and carryout the process oIchange
within the program goals.

. .

Available Materials: Materials pertaining to Education for
Employment program.goAls and curriculum guidelines,
teacher certification, and the.compdsition of other grant
sites and their strategieplans are availablefrom Vicki
'Poole. COntact*Vieginia-Krohn for specific materials
regarding the SWEEP program.



Contacts

Program ,

Vicki Poole
,ConSultant, Education for

Employment
'Wisconsin Department of

PUblic Instruction
P.O. Box.7841

Madison,.W153707
608/266:7112

Business

Steven Moksnes
President, Accu-Rate
746 E..Milwaukee St.
Whitewater, WI 53190
414/473-2441

Stool
Virginia Krohn

Southern Wisconsin Education for Employment Pro-
gram

. School District of-Janesville
527 South Franklin Street
Janesville, W153545
608/756-8325
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Committee to Support the
Philadelphia Public Schools (CSPPS)

Abstract:Major local corporations and universities
formed the Committee to Support the Philadelphia
Public SChools,.working with the school district to effect
systemit change. Three major efforts have shown
positive results Philadelphia Alliance for Teaching
Humanities in the Schools (PATHS), Philadelphia
Renaissance in Science and Mathematics (PRISM), and
Education for Employment.

Types: Systemic Educational IMprovement
Partnership

Partners:, School District olPhiladelphia
Major corporationsin Philadelphia
Major universities in Philadelphia

Target Audience: Public Schools in Philadelphia (Kinder-
garten through Grade 12)

Program Description: The Committee to Support the
Philadelphia Public Schools (CSPPS) was formed in
1984. Its purpose is to help the Board of-Education
revitalize public education by enlisting a wide variety of
.private sector resources. Thiseffort has provided over $6
million in program support to partnerships with schools.
Over 40 companies, 20 colleges and universities, and.
100 cultural, government and corrimunity,organizations
have provided funds, personnel or other resources for
Partnership activities. The CSPPS functions like a
holding company, setting directions and monitoring
results. Its actual work is carried out by task forces led
by CSPPS members and widespread involvement from
many individuals and institutions.

, Three major CSPOS.efforts to effect systemic
change are described below: Philadelphia Alliance for
Teaching Humanities in the Schools (PATHS); Philadel-
phia Renaissance in Science and Mathematics (PRISM;
and Education for Employment. lnddition to these
programs, CSPPS conducts other activities including
managementassistance to the School District, a
Financial Resources Task Force, and a Celebration of
Excellence professional and citizen awards program.

Philadelphia Alliance for Teaching Humanities in the
Schools (PA7 HS)- PATHS was the first program founded
by CSPPS in 1984 to strengthen the teaching of humani-
ties:PATHS attempts to create a community of teacher
scholars throughout the public schools, colleges,
corporations and culturalrganizations. These teacher
scholars ate dedicated to teaching humanities in a way
whichchallehges andengages young people from
kindergarten through 12th grade.
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May PATHS activities have been institutionalized
by the School District For example, the School District
is now providingall funding for a writing project, freeing
private dollars to-seed a new history,project

The RockefellerFoundation is attempting to
replicate PATHS in eight cities around the country and
has selected PATHS to be the center of its national
program for improving humanities education in the
schools:

Philadelphia Renaissance Science and Mathptnat-
,. ics (PRISM.): PRISM, the.CSPPS's second initiative, began

in the spring of 1985: it has three major focuses:

1. Toincrease the number -of all students taking
advanced high school,mathematics or science
courses, with a speciaFeffortto increase the
enrollment of minority Students in these subject
areas;.

2. To.increase the availability ofscience materials
and improve the science background of
teacherS in grades one through six, crucial years
in developing student interest in science; and.

3. To increase the numbers of,available and
qualified science teachers and provide opportu-
nities for teachers to stay abreast of new
developments in their disciplines. PRISM draws
extensively on the scientific resources of the
Delaware Valley. Thirteen colleges, seven
cultural institutions and 40 corporations are
partners in various PRISM activities.

Some of PRISM's accomplishments include:

11 A five-year, $5 million program to design,
produce, refurbish and distribute science
materials for all elementary classes. Test scores
of students who have used these materials
have risen markedly;

MI Doubling the size of PRIME, -a nationally,
recognized partnership of colleges, industry
and the School District which identifies and
supports minority students with talent in
mathematics and science. Thirty-eight compa-
nies and six colleges are PRIME sponsors. In
1986, 638 PRIME graduates enrolled in four-
year-colleges with plans to major in science or
engineering

Over2,000 teachers'have participated in
diversified professional develOpment activities.
Six industries, 11 colleges and 7 cultural
institutions have provided staff for these
activities;,

® Twelve corripanies,havehired teachers as
summer fellows,-giving science and math

teachers a chance to practice their disciplines.
Companies report high satisfaction with this
program, and 25 percent plan to double the
number of fellowships they will offer in 1987;

1 116 teachers have received PRISM mini-grants;
and

PRISM helped establish three professional
organizations for mathematics and science
teachers in the Philadelphia area. With over
400 active members, these organizations play
a lead role in PRISM and other professional

- development activities.

Education kr Einployment: Recently, CSPPS formed
a Task Force whose mutters- included senior business,
community, city government, college and School
District officials. The final report released by the Task
Force recommended that the Board Of-Education
articulate -a baSic polity "clarifying the centrality of
education for employment tote the mission of the
public schools, and Snaking employment the priMary
measure of successful policy implementation!' The
major goals of the Education for Employment Initiative
are to improve significantly the employment potential
of Philadelphia's high school graduates-and to ease their
'transition from school to work. Other king-term objec-
tives, include greatly expanding the availability of part-
time job opportunities for in- school youth, assuring that
Philadelphia's public high school graduates possess the
necessary basic academic skills to function successfully
on the job, and achieving an overall reduction in the
dropout rate.

The task force's recommendations were imple-
mented on a pilot basis in four high schools and two
junior high schools in 1986-87. This initiative is a joint
venture of the School District of PhilacHphia in partner-
ship with the Private Industry Council (NC), the Pennsyl-
vania Office of Employment Security (OES), and the
CSPPS.

The task force is working with the Schoo! District
to overhaul the vocational education curriculum. An
Employment Center has been established in each of
four pilot high schoolsto provide career planning, job
readiness training and job placement assistance. A
drdpout prevention program has also been established
in each employment center as well as in two junior high
schools.,Rerneclial education and extensive support
services are, provided to a defined group of students
selected by virtue of poor grades and poor attendance

primeinclicators of dropping out. The,PIC guarantees
a summer job to students promoted to the next grade.

After only eight months of operation; the four pilot
Employment Centers had:

Prepared individual employment plans for
1,400 youth;

4.6



.

.Proyrded jobleadiness training for 370.youth;
and.

11 Plated over 700 youth in part-time, after
schcicil jobs.

The Pilot DiPpOut Prevention Program has pro-
duce,d the following results:

111' A50 percent incteasein the number of
subjects passed,

p Daily.aftepdarice rates of at-risk youth higher
in every school than the average for all youths
Of The sanie grade; and:

It °A 50.pertent reduCtion:indropout rates and 'a

dOubling.of Prbrnotion rates achieVed by
students inthedlopoUtPreventiob program at
a highscliool.where.the program is in
second year.,

Stu.dentiSchnollienefAs: Th is, COM prehensive approach
to improving the quality of. publjc schOol education
demonstrates to,students that the" community -Cares
abouttiherliand their future rcileS in the adult world. For

teachers and administrators, the time, effort and
tangible rewards made available through these multiple
partnership efforts create improved self esteem and a
new respect for the professiOn of educator in our
Contemporary society.

Business Benefit: The Committee to Support Philadel-
phia Public Schools has!: . forged new bonds between
talented professionals in the schocil system and their
counterparts` irr industry and higher education, bringing the
best-and brightest of this .community. together to better
serve Philadelphia's children and to better prepare the
waforce of torironove Ralph S. Saul,,Former Chairman,
CIGNA:

Contacts:

Program

'Richard H. deLone
Senior Consultant, CSPPS
deLone and Kahn Associ-

ates

1518Walnut Street, 11807
Philadelphia;:PA:19102
215/73k940

Business

Ralph S. Saul

Former Chairman, CIGNA
1600 Arch Street
Philadelphia, PA 19102
215/241-5051
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Program Name:

Operator/Partners:
Location::
Description:

Program

Operator/Partners:

." Location:

s

Description:

Program Name:

Operator/Partners:

Location:
Description:

'Program Name:

Operator/Partners:

Location:
Description:
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ID ra m s Referenced in
orkforce Readiness

-ABC/PBS Projectyteraty US (PLUS)

*ABC-TV and PBS
NationWicle'. S

Ftaises-awarehess about adult
-illiteracy.throi.igh a major national
Media'Cainpaigh.-Mobilizes
commu h itieS to.Use present
resources to,firid.sblutions. 325
literaCy,.taSkforces have been
agonized as-a result of PLUS''

4;deniy. olFinance

American Express Philanthropic
Program-
30 schoblsin11,-cities (NeW,York
City, Phoenix, Ftitauderdale,
,ivlinneapolis,,'Buffajo, Chicago; Sin
FrancisCa;Wilmington;Baltimore,
Ornaha,:and Seattle).,-
COM,bipes-Clossrobril instruction
and on-thelob experiente for
urban-high school juniOrs and
SenioesjO prepare them for careers
in finanCial, serviCes: -Includes
internship' experiences.

Adopt-Mchool Program
Houston Public Schools, various
Houston'busineSses
Houston, Texas
'EncouragesbusinesseS to adopt a
speciiic sChool.and'assist it through
tutoririg,-teaching aSsistanceand
other special projects. -

AdOpi-ASCI;Cool Program

Shell PrOdiktion.Research, Hous-
'ton.lndependent. School District

:Houston,-Texas-,
Offers'teachers,insight to help
them preparetheiritudents forsthe
working warld:Works'witii gifted
students: in.advoriced Computer
stUdieS andinath'also:,.

'Program Name:- Adopt4SO*1 Program ,

Operator/Partners:- Terti*o,TIfic:, Hot:4-torl Indepen-
dent:schcitOistrid- -

'

Location:
Description: -.

Program Name:

Operator/Partners:

Location:
Description:

Program Name:

Operator/Parthers:

Location:
'Description:

Program Name:

Operator/Partners:

Location':
Description:

Houston, Texas
Reduces absenteeism and the
numberof dropout& boosts
student achievement, and provides
a positive vieW-of-work in general
and business in particular.

Adopt-A-School program

,Mernphrs public schocils,,lotal
busipesses,,tivic,groups, religious
organizations and militaiyinstalla-

, tiops. .

Memphis, -TennesseeenneSMemphis, ee

'Offers, a wide range of adopt-a-
schocil'activities in 15.4 Men1Phis-
public schools.

AlleghenY Conference Education
Fund/partnerships In Education

Public schools in Pittsburgh and
Allegheny.County,.various Pitts-
burgh companies, foundations,
and non-profit Organizations
.Pittsburgh; Pennsylvania .

Raises moneY,frorn local busi-
nesse& foundations, and cornmu-

-nity Organizations to broker and
cooreinate.a diVersity of:programs
in support of thepublic schools,
including-school/busines4artner-
ships,and grants for project,
designed by-teachers and
principals.

Atlanta Employers Voluntary Merit
Employthent AsSbdation(MEA)

Educators and.businesSes in
Atlanta
Atlanta, Georgia
Sponsors a youth motivation
program through-the school-system,
which encourages at-risk youth to
stay in.schbol. Identifies job
opportunities and the standards
graduates must Meet to qualify for
employmerjt;Assists employers in
their effort to advance job
opportunities for the disadvan-
taged.



Program Name: Atlanta 'Partnership of BusineSs and
Education,. Inc.

Operator /Partners:. Atlanta Public.Schools, private
businesses, churches and syna=
gogues,`PTA groups, and collegeS
and universities
Atianta;,(ieorgia-
Coordinates partnership activities
including: an-extensive adopt-a-
school program;, an affirmative
action job PlaCement program for.
low-ranking high school seniors; 11
magnet schools offering Special:
ized prograrris in communications,
financialservides, science and
Mathematics, international studies,

- performing arts; and information
proc" essing and decision making. A
Nationall-furnanities FaCulty
'Program fotthes on critical
thinking.

Blue Chip-in

Operator/Partners: BaltimoreCity Public Schools,
Baltirbore MetrOpolitatiManpower
Consortium PIC, Baltimore busi-
nesses, Neighb,§rhOod Progress
'Administration/Office of'Man-
power Resources

Location: Baltimore, Maryland
Qescription: Ties: jobs'to remedial education or

steadyacademic: progress by -

providing summer and year-round
_employment for at-risk high school
students.

Program Name: The Boston Compact

Operator/Partners: Boston Public Schools, Private
Industry Council, business commu-
nity, higher education community,
city government,tradeunions

Location: Boston,'Massachusetts
Description: :Requires businesses to provide

employment opportunities for
qualified high school gracluatesin
e;cchangelar educationalimprove-
ments within the public school
system, based on quantifiable
improvements iri.attendance,
achievement, and reduced dropout
rates.

Program Name: Bridgeport Contract

'Operator/Partriers: Birdgeort'Public SChools, Bridge-
port uSiness.Council

Lotation:
Description:

Program Name:

Location: Bridgeport, Connecticut
Description: Has established contracts between

68 local companies and public
high schools, pledging entry-level
employment to highschool seniors
who graduate having met Specified
and predetermined grade point
averages and attendance require-
ments. Participating companies will
eventually become involved in the
design of a curriculum that
includes world of work and job
preparedness.components.

Program Name: The California Business Roundtable
Education Task Force

California Business Roundtable,
CaliforniaState Department of
Edudation

Location: The State of-California
Description: Recommended legislative changes,

published areport on school
reform, and initiated business
education partnerships throughout
the state:

Program Name: The Chicago Educatior: Summit

Operator/Partners: Chicago Public Schools, busi-
nesses, universities, civic and
community organizations, unions,
and city government.

Location: Chicago, Illinois
Description: Brings together concerned public

and 'private Sector' leaders to assess-
and enhance educational
resources available'tothe city's
young people.

Program Name: Committee to Support the Philadel-
phia Public Schools (CSPPS)

Operator/Partners: School District of Philadelphia,
leaders of 20 major Philadelphia
corporations, Philadelphia major
universities

Location: Philadelphia, Pennsylvania
DeScription: Supports the public schools

through 3 major initiatives
Philadelphia Alliance for Teaching
Humanities in the Schools (PATHS),
Philadelphia Renaissance in
Science and Mathematics (PRISM),
and Education for Employment.

Operator/Partners:



Program Name:

Operator/Partners:

Location:
Description:

Program Name:

'Operator/Partners:
Location:
Description:

Program Name:

Operator/Partners:

'Location:
'Description:

Program Name:

Operator/Partners':

Location:
Description:

Program Name:

Operator/Partners:

The' Commonwealth; Agreement

Baltirnore City Public Schools,
Greater BaltimoreCommittee,
.BUILD (Baltimorians United in
Leadership'Development), 12
metropolitan colleges
Baltimore, Maryland
Giveshth school students who
,perform with a 95 percent attend-
ance record and*an 80 percent
grade point average preferential
treatment for entry-level jobs and
admisSionto college.

Critical Skills Seminar

Corporate Council for Critical Skills
NeW Hampshire
'Prepares teachers to teach critical
skills to,their students, including
problem solving, independent
learning, teamwork, management,
and leadership. .

Educational Excellence: A Shared
Commitment

Pinellas'Sun Coast Chamber Of.
Commerce

Clearwater,-Florida
Prepares classroom teachers to
incorporate economics in their
curriculum :a7a graduate course
where bus'ness executives teach
the teaches the principles of
economics and the free enterprise
system,. AlsO places a resource
person in the school system to
developcurriculum materials and
teaching aids for all grade levels.

EducatOrs in Industry Workshop

General Electric Foundation
.(Milwaukee, Wisconsin), other
corporations nationwide
Nationwide
Provides educators Withsummer
programs to raise their business
awareness: Includes presentations
by executives, company tours,
career information, and discussions
of econornictrends.

Edu- Business Partnerships

Rochester;City SChool District,
Rochester Chamber of ComMerce,
InduStrial Management Council

Location: Rochester, New-York
Description: Provides resources, advisement

counseling, job placement, and
inservice planning for school
improvement.

Program Name: High School Principals' Center

Operator/Partners: New York State Education Depart-
ment, New York City Board of
Education, the consortium of five
universities within The New.Voric
Alliance for the Public Schools

Location: New York,.New York
Description: 'Provides principals with opportuni-

ties to participate in a,series of
retreats, visit exemplary schools,
and attend conferences to improve
their leaderShip and management
skills. Principals in the city's 111
public high schools attend; princi-
pals from the city's private and
parochial high schools may also
participate.

Program Name: "I Have a Dream" (IHAD) Program

Operator/Partners: IHAD Foundation, location
sponsors, community youth
centers, families, schools, volun-
teers, and students (Dreamers)

Location: New York, New York and replica-
tion sites in 15 cities

Description: Provides motivation for at-risk
youth to remain in school and
continue on to higher education or
prcductive jobs. Emphasizes caring
personal relationships, motivation
amciated with the identification
and encouragement of individual
goals, a growing self-esteem
nourished by peer support, and a
group sense of "being specie.'

Program Name: Impact II

Gperator/Partners: Local school systems, corporations,
and local foundations, including
the Exxon Education Foundation
and the Metropolitan Life Founda-
tion

Location. 22 cities-nationwide
Description: Alleviates teacher isolation by

encouraging networking among
teachers. Provides grants to enable
schools'and teachers to package
and'disserninate effective class-
room programs.-Published a
catalogue of productive teacher



Program Name: ,

Operator/Partners:,

Location:
Description:

Program Name:

Operator/Partners:

Location:

Description:

Prograin Name.

Operator /Partners:
Location:
Description:

Program Name:

Operator/Partners:
- 'Location:

.Destription:

'ideas. Produced a documentary
film addressing the teacher
shortage

in,Honor of Excellerice

Burger King CorporatiOn, National'
;Association Of Secondary School
Principali,touncil of State'School
'Administrators

7 ,.

National
RecOgnizesone outstanding
teacher and principal ftOm each of
the.% states; the District of
Columbia, Puerto Rico and
American ',Sainda. Sponsors a 5-day

. symposium Where thehonorees
attend workshops and seminars to
increase their understanding of
current issues related to schools.

Jobs,FoiAmeides Graduates,Inc.
J obs, For America's Graduates, Inc.

Various States" Departments of
Education; Corporations and
Foundations .

Arizona, Delaware,"Geargia,
MassachuSetts,ichigan, Missouri,
New"Hampshire, Ohio, Tennessee, Operator/Partners:
Vermont,'Virginia, Washington.
Works with states to create and
operate statewide school -to -work
transition systems. Also experi-
merits with a-Dropout Prevention Location:
Model. InvolVes Over 10,000 Description:
studentS in some to high schools
in 30 communities.

Making the Grade

National Collaboration for Youth
Washington, pc
Works to heighten public aware-

ness of youth issues and encourage
cornmunitiesto develop location
action ,plans to improve the status
of youth via a consortium of 12
organizations, AddreS-ses the
followingyoUth-related, issues:
-teenage pregnancy, youth unern-
ployment, juvenile delinquehcy,
drug abute,-illiteracy and dropouts.

Miriorities in kngirieeii ng,:rogram

RCA
;Morristown, Neimiersey
-Provides special programming
Minority high school students with
strorig,Math skillsand'an interest in

.

engineering. Provides tutoring for
thestudents and, yearly, grants an
engineerii ig scholarship to one
graduating-senior.

Program Name: The New York Alliance for the Public
Schools

Operator/Partners: New York City Board of Education,
5 universities, local corporate, civic
and business leaders, Council of
Supervisors and Administrators,
United Parents Association, United
Federation of Teachers

Location: New York, New York
Destription; Seeksto strengthen the public

edUcation system by drawing Upon
the resources Of the city's universi-,
ties and its corporate and profes-
sional communities and to close
the gap between the city schools'
actual and perceived 'performance.
Sponsors. ENTOR prograMs in
law, engineering, advertising and
education.

Program Name:

Program Name:

Operator/Partners:

Location:

Description:

Program Name:

Operator/Partners:

The New York City Partnership, 'Act
Education Committee

New York City Board of Education,
New York City universities, United
Federation of Teachers, local
business and civic leaders,.New
York Urban Coalition
New York, New York
Promotes support of the public
schools and strengthens school
system operations through public
policy,- management assistance,
and Join-A-School partnerships.

The Parker Project

The State or Wisconsin Depart-
ment of Public lnstruction, The
Parker Pen Company
All Wisconsin public school
districts
Developed policy, implemented
state legislation and funded
research for work readiness and
education to employment pro-
grams statewide.

The Partnership

Baltimore City Public Schools,
Greater Baltimore Committee, Inc.



Location:
Description:

Program Name:

Operator/Partners:

Location:
Description:

Program Name:

Operator/Partners:

.Location:

Description:

Program Name:

Operator/Partners:

'Location:

Description:

Program Name:

Operator/Partners:

Baltimore, Maryland
Improves the educational experi-
endes of at youth to increase
the number of graduates ready and
ablefo perform well in market-

. place.

Partners in Education

Greater Cincinnati Chamber of
.Commeree
Cincinnati, Ohio
includes approximately 75 adopt-a-
schoorprograms throughout the
city which range frohospital.
scientists assisting elementary
school teachersin curriculum
design to a local hotel providing
incentives for perfect attendance.

Peninsirla Academies Progiain

Lockheed Missiles and Space
Company; Hewlett-Packard
Company, Watkins - Johnson,
Ampex Corporation, Apple Corm
puterIBM, Syntax, Varian, Sequoia
Union High School District, Menlo-
Atherton High School
Redwood City, California, with 15
replication sites throughout
California
Links the worlds of school and
work, thus providing atrisk stu-
dents with the the motivation tc
graduate from high school with
skills relevant to immediate and
future employment.

The Portland Leaders Roundtable/
The Portland investment

Portland School District, Portland
Privatelridustry Council, Portland
Chamber of Commerce's Business
Youth Exchange, City of Portland,
Multnomah COunty
Portland, Oregon

focuseson the needs of families
and childrennd establishes goals
for systemic change in services for
children and youth, prenatal
through age21.

Project PENCIL (Public Education
4slashville Citizens Imohed in
Leadership)

Na:shyille;p4blics_chools, Project
PENCIL Foundation, over150

privatebusinesses'

,

Location:
Description:

Program Name:

Operator/Partners:
Location:
Description:

Program Name:

Operator/Partners:

Location:
Description:

Program Name:

Operator/Partners:

Location:
Description:

Program Name:

Operator/Partners:

Location:
Description:

52

Nashville, Tennessee
Administers the Nashville adopt-a-
school program and other pro-
grams which benefit all of the cites
public schools, from kindergarten
through senior high school.

Project STEP

'Security Pacific Bank
Los Angeles, California
Provides training for high school
Students for entry level bank
positions. Also operates other
educational programs for at-risk
youth, minority and handicapped
youth.

School-Business Collaborative

Greater Hartford Chamber of
Commerce, Hartford Public
Schools
Hartford, Connecticut
Operates two major programs
focusing on at-risk students in the
Hartford pubiic schoolsThe
School-to-Work Program and The
Bridge Program.

The School Support Program

Minneapolis Public School District,
local businesses and corporations
Minneapolis, Minnesota
Enables apprcodniately 200 local
companies to donate excess
equipnient supplies, and materials
to the Minneapolis Public.School
District. The donations are stored
in one of the district's major
warehouses, where more than
1,500 school personnel can pick up
needed goods.

School to Work Action Program
(SWAP)

Public high schools, Colorado
Alliance of Business
Denver, Colorado
Offers potential high school
dropouts an opportunity to obtain
remedial instruction and pr..
employment training in a simu-
lated business environment
Operates 12 schools in 7 cities.



Program Name:

Operator/Partners:

Location:

'Description:

Program Name:

OperatorRartneb-s:

Location:
Description:

Program Name:

Operator/Partners:

Security Education Employment
Program

Primerica Foundation (formerly
American Can Company Fourida-
tiod National Crime Prevention
Council
New York City, Cleveland, Balti-
more, St Louis
Places inner city youth in security
occupations. A 16 week regimen of
courses teaches students17 and
older thebasics of private security,
and community crime prevention.

South Carolina Leadership Academy

South Carolina State Department
of Education
South Carolina
Conducts management workshops
for school principals and superin-
tendents which provide skill
building, an intemship program for
perspective administrators, and an
assessment program.

Southern Wisconsin Education for
Employment Program (SWEEP)

School teachers and administra-
tors, boards of education, business
representatives, Private Industry
Council, labor unions, the voca-
tional, technical and adult educa-
tion system, legislators, local
chambers of commerce

48

Location:

Description:

Program Name:

Operator/Partners:

Location:
Description:

Program Name:

Operator/Partners:
Location:

Description:
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Janesville, Beloit, Turner, Parkview,
and Whitewater, Wisconsin
Seeks to address the practical
application of basic skills, school
supervised work experience, and
other issues related to employabij-
ity.skills and attitudes.

Working

Metropolitan Life Insurance
Company
New York, New York
Teaches job seeking and job
retention skills in a music video
format geared to youth, with an
accompanying teacher's manual
authored by the New York City
Board of Education.

buth and America's Future

William T. Grant Foundation
Washington, DC

Functions as a policy research
committee in the field of adoles-
cence, synthesizes interdisciplinary
research and practice on the
barriers and supports to the
successful participation of youth in
society. Comprised of national
leaders from the business, research
and public sector communities.



Selected References
The following bibliography is presented in two parts.
Part I briefly describes selected publications Which
pertain to barriers preventing at-risk youth from success-
fully meeting the demands of the workplace. Part II
includes brief descriptions of publications that provide
examples of the ways policymakers have worked
together to create innovative business-education
partnership programs to overcome these barriers.

I. Background Material on At-Risk

With
(A) Blueprint for Success Operation Rescue- The National
Foundation for the Improvement of Education, 1201
16th Street N.W., Washington, DC 20036, 202/822-7840
(1986).

Describes successful dropoUtr -mention programs
which resulted from collkorations in which 15 national
organizations and over 300 individual practitioners in
the field were involved. Designed as a manual for those
interested rsh working on drop-out prevention.

Dropouts in America: Enough is Known for Action - The
Institute for Educational Leadership, 1001 Connecticut
Avenue, N.W, Suite 310, Washington, DC 20036,
202/822-8405 (1987).

Presents detailed action plans in order to implement
programs-and policy that effectively address and
eliminate the drop-out problem. Funded by the Exxon
Education Foundation.

Einployment Policies Looking to the Year 2000- National
Alliance of Business, Clearinghouse, 1015 15th Street, NW,
Washington, DC 20005, 202/289-2910(1986).

Provides a framework for enhancing the understanding
of both business and govemment on the problems
facing the American workforce over the next 10 to 15
years.

Generation at Risk The Chemical People II =National
Outreach Director, WQED/Pittsburgh, 4802 Fifth
Avenue, Pittsburgh, PA 15213, 412/6221491(1987).

Contains two aspects of a project on at-risk youth. The
first is a documentary that looks at this population's
many. problems, drugsalcohol: teen suicide, teen
pregnancy and school dropouts. The second is an
accompanying manual which offers action plan

'guidelines for those interested in addressing the prob-
lemS either personally or institutionally:
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High Schools and the Changing Workplace- The Employ-
ers' View, National Academy of Sciences, National
Academy Press, 2101 Constitution Avenue, N.W.,
Washington, DC 20418, 202/334-2665 (1984).

Addresses the needs of high school graduates who do
not go on to four-year colleges from the perspective of
private businesses and public institutions which will
employ them. Describes the basic education needed by
these young people for effective, upwardly mobile, life-
long participation in the American workforce from their
prospective employers' points of view

(A) Nation At Risk -A Report of the National Commission
on Excellence in Education - Superintendent of Docu-
ments, U.S. Govemment Printing Office,
Washington, DC 20402, 202/783-3238 (1983).

Contains the most recent definitive findings from the
public sector on the problems and possible resolutions
to providing education for excellence in this century.

(the) Nation's Report Card: Leaning to be Literate in
America (Reading, Writing and Reasoning) - Arthur N.
Applebee, Judith A. Langer and Ina V.S. Mullis, National
Assessment of Educational Programs, Educational
Testing Service, Rosedale Road, Princeton, NJ 08541,
609/921-9000 (1987).

Examines the state of literacy in America, who is at risk,
the effects of instruction and recommendations for
policymakers, administrators and teachers.

(the) Next Wave A Synopsis of Recent Education Reform
Reports- Joslyn Green, Education Commission of the
States, ECS Distribution Center, 1860 Lincoln Street,
Suite 300, Denver, CO 80295, 303/830-3642 (1987).

Synopsizes nine major reports on school reform: what
they have in common and an insight into the issues
which the studies fail to resolve. Also includes a sum-
mary of major recommendations.

Reconnecting youth: The Next Stage of Reform - Educa-
tion Commission of the States, ECS Distribution Center,
1860 Lincoln Street, Suite 300, Denver, CO 80295,
303/830-3642 (1985).

Challenges business, labor and other groups to focus on
at-risk youth. Discusses the school reform movement as
the vehicle for attacking the problems of this popula-
tion.



Mouth EniiilciyrnentHin Aikerican.induSfry - Robert B.:Hill
and Regina"Nithn,,National-Urbari'League Inc,.
ReSearchDepartment,1111-14th Street, NW,
WaShitigtOivpc,poti4, ?o_gpati 611 (1984).

Focuses on priyateindUstrY,s.attituclesand,practices
toward.Yotith emplOyMent, particularly minority youth:
Asks andseekslo respond to all queStionslegarding
what factOrs contribUte.to-an employer's hiring or not
'hiring young people:

ioo(kA Call tO,Actionr National Alliance of
13UsinesS, ClearingliOute,1015 15th Syeet,'N.W., Wash-
ingtOn; DC 20095, 2i52/185,24510.0986... .
SuiiirnariZesa national leadershipMeeting that
,addressed the compl* and challenging economic,
social, and educational issues facing today's youth. The
Meeting was heldinWashingfon,,DCin june1986.

il.'g*tir,COS Partil(i'Shir,)

A tUideTo.%ticing PartneishipS,Center for Human
ResoUrCes, The Heller SchoOl,.Biandeis University

Waltham: MA 02254;800/343-4705119871

A guide fOr use by buSiness'people,:principals, School'
superintendents,and job training program operators
describing the intricacies ofbringing togetherindivicl-
uals from organizations with diverse interests and
,methods of operation into akinCtioning,coalition. It
describes the experience's of-21 work-education 'partner-
'ship around the country.:

Allies in Educaticirc Schools and BustriesSes Working
Together For At-Risk Ibuth - Public/Private Ventures,
399 Market Street, Philadelphia, pAl 9106, 2151592-9099
(September1987)..

A two-Volume report on school-bUsinesscollaboration
serving disadVantagedstudents. Volume I examines the
nature of such collaboration and the role played by
business,, and Volume II contains profilesof nine
collaborations. -

Business and Educationt,Partnets fOrthe.Future..Robert
Martin, AssociateManager,'Community Resource
Section, Chamberof Commerce of The United States,
1615 H.Street; NW, WaShington, bC.20062,
262/659-6000 09851

Summarizes ways in Which business is working with
education toimprovelOcal systems; suggests ways that
busineSSes CahelP enhance edils.atior.al achievement.

glisinessidiwatiotiPArtiie4ipstrateeles forSchool
'ImprOYeMent,,DavidA Zacthei'4rid;)itl "A..Mirman, The
Regional LaboratOryibitdutational IMPrOveMent
the Northeast andloaild;.'29b. South/Main Street,

;1AhdOver3C4A 610,.6.,17/470 0098 (1986).

Provides,clirection in establishing business:education
collaboratives fOrboth educators and business people.
Defines the characteristics of partnerships that effec-
tive!,, promotesChool improvement as well as' the stages
a partnership undergoes as it progresses to, a fully
deVeloped collabOrative effort. Also provides detailed
profiles of a range of effective partnerships with contact
information.

Children in NeeeirWeStinent 'gra' tegies for theiducation-
ally Digachrantaged- Committee for Economic Develop-
ment, 447,MadiSon Avenue, New York, NY 10022,

A2052963.0.984
Details strategies-for eliminating the problems of
educationally disadvantaged young people. Focuses on
early intervention,-restr0Cturing the schools and encour-
aging school- business partnerships.

'Conspany=Sd000l Collaboration: ioaniial for Deteloping
SucceSsfyl ProjeCts.- American Council .of Life Insurance,
1001 Pennsylvania Avenue, N.W;.Washington, DC 20004,
202/6242000 (1985).

Provides suggestions for initiating or expanding collabo-
rative programs with schools;, includes profiles of
companies already involvedin company school collab-
oration.

(The) Doable Dozen: A Cheddist of Practical Ideas for
School-Busi,ness Partnerships- Cynthia W. Shelton,
National Coilmunity Education Association, 119 North
Payne Street, Alecandria,,VA 22314,703/683-632 (1987).

Provides practical examples'of how to begin and
proceed in developing business education, partnerships
in a dozen different categories.

How:to Start a School/Business Partnership - Carol O'Con-
nell, Phi Delta KaPpa,-8th & Union, Box 789,
Bloorri ington,.1N 47402 (1985).

Outlines steps to establishing and maintaining partner-
ships'and, provides examples of partnerships in action
Clarifies the need for business involvement in the
educational proceSS fOr both corporate leaders and
educatorS.

IndustryEducation Councilk A Handbook - National,
Association for industry - Education Cooperation, 235
Hendricks Boulevard, Buffalo, NY 14226, 716/834-7047
(no date).

Contains broad guidelines to assist professionals inter-
,

ested in increasing industry-education cooperation,
through the creation of an Industry- Education Council.

Industry-Education Partnership Guidelines (1985) and
In dustryfdPcation Partnershipk Massachusetts Case
Studies 0 987j - Massachusetts Office of Education,
COmmunity:Education Office, 1385 Hancock Street
Quincy, 'MA,02169, 617/7701574.

(11
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,

*Provides a brief' introduction on strategies for establish-
ing taccesSful partnerships in the first volume, "guide-

; liOr..Des,cribes-15'inclgstry-educatiorkpartnerships
WhiCh have had pcisitiveoperational results and.dernon-
strafe. differirig aPProa*Ches to implementing effective
programs,irithe companion "CaSeStudier volume

investing in Otir children: Busineis and the Public Schools =
Committee for Etory-.Anic DeVeldpment,A47 Madison
-Avenue,- New-Vol k;.NYSI 0022,;212/688,7363 (1985):

'SurnrharliesiesUlts,:aa-riational,stirdy.that addresses
"ways iri inihiCh the business comniuniW can help public
education: Suggests *Strategies for enhanting business-

',.ecjucatibitPartrerships.,

Partnerships, iit Edtnitior; Exeriviaryffforts liaess the
Nation (1983)ind Ontrapisof Private Sector Initiatives in
reification: ,Airectori To National fincings (Current).
,Private SectorThitiatives; U.S1Departrnent'of Education,

-*2(l9 ManAand.Aienue,-S.W.,,Washington, DC 20202,.
29202-3060.:
Provides an overview of major business-education
pertnerthips across the countryirithe firit publication; _

the secondpublication'is a Continuously updated list of
:partnerships throughoutthe United States:- OfferS.
businesSes,and institutions interested nforming their
'own partnerShips.an opportunity. to contact a program
in a close geograPhic location.

(the) Private Sector in tile Public Schools: Can It Improve
Education? Marsha Levine, Ed., American Enterprise
Institute for Public,Policy Research,1:150 17th Street, N.W.,
Washington,-DC 20036, 202/862-5800 (1985).

Proceedings frOm a nationalconference that addressed
issues of public/private sector relationships, roles and
responsibilities.

SchOol ParinershiPs Handbook- Susan D. Otterbourg,
Prentice-Hall, Route 9W,- Englewood Cliffs, NJ 07632,
201/592-2000 (1986)

`Provides direction for those interested in establishing
.business-education partnerships in a handbook format.
Contains blank forms andinstructions for creatinga
program outline.to ascertain how the initial program will
look in.order to avoid coStly mistakes and possible
failure.

(A) Sore Bet'Business and Education Together and Partners
in Math and Science Education (A Supplernent to A Sure
Bet).:California Chamber of Cornmerce, Education
Department, 1027 10th Street Sacramento,, CA 95808,
916/4{116670 (1984:& 1986)

Assists Chamber of ComMerce Education Committees
to work with busineises and educators inpreparing,
students for the workplace. The supplement' outlines
successful strategies, and programs to strengthen the
math and science literacy of high school graduates.



Se It Lit Of Associations
n Organizations

The following organizatibns were selected for inclu-
sion in this listbetause they represent a cross-section
of resources available for.learbing more about at-
riskyouth and'business-edyCation partnerships. The list
includes' national business associations, public and
private-profit and non -profit organizations,-interme-
diary organizations,, and research/information organi-
zations and associations.

'AnieriCan Enteiprise Institute forPuirlic Policy Research,
115017th Street, N.W., Washington,DC 20036,
202/862-5800 .

Brandeii University, Center_fOr Human Resources, The
Heller Graduate School; South Street, Waltham, MA
02254, 800/343-4705

Business Council for EffediVe Literacy,1221 Avenue of the
'Americas, 35th Floor, New York, NY 16020, 212/512-2415

Center for Corporate Public Involyement1850 k Street,
N.W., Washington, DC29006;262/862-4047

Chamber of Commerce of the United States,Community
Resource Section, 1615 FFStreet, N.W., Washington, DC
20062, 2021659.6000

CoMmitteefor Etonomic Development, 477 Madison
Avenue, New York, NY 10022, 212/688-2063 .

(The) Conference Board,845 Third Avenue, New Ydrk, NY
10022, 212/7590900

Contact Litiracy Center, P.O. Box 81828, Lincoln, NE
69501,1- 800/228 -8813

Education Commissionof the States,1860 Lincoln Street,
Suite 300, Denver, CO 80295, 303/830-3642

ERIC Clearinghouse on Adult, Career and Vocational
Education, Ohio State University National Center for

,Research in Vocational Education, 1960 Kenny Road,
Columbt. OR 43210,1- 800/848-4815 or 614/486-3655
Institute for Educational LeadershiP,1001 Connecticut
Avenue,. N.W., Suite 310; Washington, DC 20036, 202/
822-8465 .

jobsfor America's Graduates,1250 Eye Street, N.W., Suite
303, Washington, DC 20005, 202/84274196

Literacy Volunteers of America, Inc., 404 Oak Street,
Syracuse, NY 13203, 315/474-7039.

Manpower Deinonstrationitesearch Corporation,3 Park
Avenue, New York, NY 1001'6, 212/532;3200

National Alljance of BEtsiness,1015 15th Street, N.W.,
Washington; 'Oa 20005, 202/289-2910

National Association fOr-the Exchange of Industrial

R..-ources!540 Frontage 'Road, Northfield; IL 60093, 312/
446-9111,

National Association for Industry-Education Cooperation,

235 Hendricks. Boulevard; Buffalo, NY 14226,
16/834-7047

National Association of Counties, 440 First' Street, NW,
Suite 328, Washington, DC 20001, 202/393-6226

National Assodation of Manufacturers, Policy/Program
Division, 1331 Pennsylvania Avenue, N.W., Waglington,
DC 20064, 202/637-3000

National Association of Private Industry Councils,1015
15th Street, N.W, Suite 600, Washington, DC 20005,
202/289-2950.

National Child Labor Committee,1501 'Broadway, Room_
1111,NeW York, NY 10036, 212/840-1801

National Cominission for Employment Policy!1522 K
Street, N.W., Suite 300, Washington, DC 20005,
202/724-1545

National Governors' Association, 444 North Capitol
Street, N.W., Suite 250, Washington, DC 20001,
202/624-5300

National Institute for Work and Learning,1200 18th Street,
N.W., Suite 316; Washington, DC 20036, 202/887-6800'

National job Training Partnership, Inc,1620 Eye Street,
N.W., Suite 328, Washington, DC 20006, 202/887-6120

National School Volunteer Program,701 North Fairfax
Street, Aleiandria, VA 22314, 703/836-4880

(The) National Urban Coalition,1120 G Street, N.W., Suite
900, Washington, DC 20005, 202/628-2990

National Urban League, Inc., Research Department, 1111
14th Street, N.W., Washington, DC 20004, 202/898-1611

National Youth Employment Coalition,1501 Broadway,
Room 1111, New York, NY 10036, 212/840-1801

Public/Private Ventures, 399 Market Street, Philadelphia,
PA.19106; 215/592-9099

Reading is Fundamental, 600 Maryland Avenue, S.W.,
Room 500, Washington, DC 20560, 202/287-3371.

70001, Ltd,600 Maryland Avenue, S.W., Washington, DC
20560, 202/4840103

US Conference of Mayots,1620 Eye Street, N.W., Wash-
ington, DC 20006, 202/293-7330

US Department Of Education, Private Sector Initiatives,
400 Maryland Avenue, SW, Washington, DC 20202, 202/
732-3060

US Department of Health and Human Services, Office of
Human Development Services, 200 Independence
Avenue, SW, Washington, DC 20201, 202/245-7246

US Department of Labor, Employment and Training
Administration, 200 Constitution Avenue, N.W., Wash-
ington,TX 20213, 202/523-6050 .

57



ational Alliance of Business
Regional Service Offices

ATLANTIC
(Delaware, District of 'Columbia, Maryland, New Jersey,
New York, Pennsylvan;a, Puerto Rico, Virgin Islands,
Virginia, West Virginia)

) 5244022

CENTRAL

(Arkansas, Kansas, Lousiana, Missouri, Nebraska, New
-Mexico, Oklahoma,.Texas)
(214)373-0,854

'MIDWEST
(Illinois, Indiana, Iowa, Michigan, Minnesota, North
Dakota, Ohio, South Dakota, Wisconsin)
(312)341-9766

NEW ENGLAND
(Connecticut, Maine, Massachusetts, New Hampshire,
Rhodesiard, Vermont)
(617) 235-1332

PACIFIC NORTHWEST
(AlaSkajdaho, Montana; Oregon, Washington)
(206) 622-2531

SOUTHEAST
(Alabama, Florida, Georgia, Kentucky, Mississippi,
North Carolina, South Carolina, Tennessee)
(404) 51).2-9350

WEST

(Arizona, California, Colorado, Guam, Hawaii, Nevada,
Pacific Islands, Utah, Wyoming)
(415) 391A061

5 8



Mance of Business
!rectors

Chaimi40-
jolmt deb-del-tin
BellSouth COlporation'

.

* lireif4e0t--: W:1116,c,

-6
Diredols

W.E. Purcidc -
- IBM Corporation

Dt :Gan-Obeli

'Educational Testing Service

jameB.r,arrifilieit
. MISSCO Corp

.11.0ice0s411:
GTE Corporation

'Tile uitable:

land to1,6gdo-marifeki
Cabot; Cabot & Forb.s- .

.14Ple!L buff),
CapitalCities/ABC, Inc.

-

.

: '%Saintiel L.F6ggie

ZUnitid-Natiohal.,Bank of.
Wi.shingtoh

..113;6i;r.'
t 1 Olt Pci6t de,Nemours and

company..

hV,OrterLiipfert, barn ar d ,

Phers & Hand'

141.10440kia)..,
`1,01.1-PsO,11-4 101ins00.

t'30:4ariiih Hot*:
!NMCP,

Miktarn i:f.'Hudhut,111
'City of

iltoh
=

-016 of America, Inc.

Biaitielceilev,.1rt,
The Landmarks Group

citi"t4ta Se0 King
The Mart ib Luther_ King Jr.

Center, Inc.

.5P:

John W. Klepihger
NAPIC

'Eck/6 A. Lupberger
Middle South Utilities, Int'.

Malcolm R. Lovell,jr.
George Washington UniV,

lames LYiin
Aetna Life SKCasualty

tYrou Mallott
Sealaska CorpOraiion

Je411 Ja-ckson McCabe
NeWy6rk Job:Training Partnership

cokin ci I

,John.D. Ong
Thel3FgoodriCh Company

John PePixie
The, Procter & Gamble CO.

Rithad E Schubert
American Red Cross

John jr.
NFIB


