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PREFACE

Improving the occupation of teaching has been at the
forefront of public policy discussions in the Commonwealth
for the past several years. Commissions, legislators,
teacher assocliations, and teacher educators all have
participated in the debate. Emerging from the discussion
has been a collective call for strategies that will
"professionalize' teaching. To this end, Pennsylvania has
implemented a program that calls for support services being
provided to newly employed elementary and secondary teachers
under the guidance of the practicing profession (}i.e.
experienced teachers). The program of support is called
Induction and it has considerable potential for
professionalizing teaching since it provides all teachers
with the opportunity to work coliegially.

The purpose of this project was to design a collegial
process that would enable school-based induction programs to
be interfaced with field-centered inservice vocatlonal
teacher preparation/certification programs. The unique
structure of fleld-centered inservice vocational teacher
certification makes it much more difficult for the
practicing profession to influence the ongoing professional
development needs of vocational teachers. For the
vocational teacher who |s prepared/certified througn the
inservice process, induction will not occur after the
instructional certificate has been issued, but rather, at
the same time the certificate is being pursued.

Grateful acknowledgement [s expressed for the financial
support and assistance of the Pennsylvania Department of
Education. Bureau of Vocatlional Education, Dr. Jerry Olson.
former Director, Ms. Carolyn Kratz, Chief, Professional
Development Services and Mr. James Bishop, Coordinator.
Professional Development Services.

Appreciation |s extended to Mr. Charles Rushefski,
Director, Susquehanna County AVTS, Mr. Joseph Rothdeutsch,
Director, Dr. Karl Dutt, Principal, Mr. Stephen Brosky,
Supervisor, Lehigh County AVTS, and Dr. Marion Holmes,
Director, Mr. Benjamin Dickerson, Principal, Bok AVTS for
thelr cooperation and assistance in providing meetling space
for pllot tzsting the collegial model. Apprecliation also is
extended to Mr. James Malllet, Master Teacher, Susquehanna
County AVTS, Mr. Joseph Genits and Mr. Dale Kemmerer, Master
Teachers, Lehigh County AVTS, and Mr. Ray Braccla and Mr.
Ralph Bagnatto, Master Teachers, Bok AVTS, for their
constructive reaction to the model and thelr participation
In the pllot testing stage. Acknowledgement also Is
extended to the Temple field staff and VITAL Program interns
for their cooperatlion and assistance with fleld-testing, and
to the vocational teacher educators who reviewed/critlqued
the materials developed for the project.




Special apprecliation iIs expressed to Dr. Robert lLees,
Assistant Director, North Montecc AVTS, who served as project
consultant and co-author for the modules and reports
associated with the project. Finally, special thanks is
extended to Ms. Patricia A. Smith for word processing
services and Ms. Rachelina D’Angelo for editorial and
graphics asslistance.

Thomas J. Wa.ker
Project Director




INTRODUCTORY SECTION

ABSTRACT

86-7021: Meeting the Challenge of Education Reform in
Pennsylvania: Formative Assessment in Vocational
Teacher Inservice Preparation

Dr. Thomas J. Walker $20,270.00 Federal
Col lege of Education - CITE 7/1/86 to 6/30/87
Ritter Hall 335

Temple University

Philadelphlia, PA 19122

The purpose of this project was to design a colleglal
process and the necessary instructional materials to enable
the practicing vocatlional education profession to engage in
professional development with a committment to a formative
approach. More specifically, this project has brought
inservice vocatlioral teacher certification programs in close
approximation with school-based "lnduction" and "continulng
professional development”. The process engages the
practicing profess on In clarifying ongolng professional
development needs of the inservice teacher as he or she
progresses from provisional to permanent vocational
certification.

Obiectives

1. Bulld into the existing certification program a
structure/mechanism that will facilitate a formatlve
approach and serve as a segue between level I and level
II certification.

2. Develop/revise instructional materials for use In
Temple’s existing vocational teacher certification
program (i.e., VITAL/MASTERY) and vocational teacher
educator staff development program.

3. Conduct training for selected members of Temple’s
differentiated teacher education staff (i.e., senior
teacher educators, fleld resource persons, and resident
resource persons).

4. Pllot test the process at selected field sites in
Pennsylvania’s Eastern Reglon.




Qutcomes

1. A vocatlional teacher education program that fully
embraces the commonwealth’s formative approach to
professional development; and a certificatlion process
which iIs In concert with the intent of “induction" and
"continuing professional development".

2. Instructional materlals (i.e., modules) for use in
vocatlional teacher education/certification programs and
vocational teacher educator staff development programs.

3. A selected group of practicing vocational education
professionals (l.e., teacher educators and local
vocational educators) with an understanding and
committment to Pennsylvania’s approach to professional
development.

Audience

The materials and results of this project will be
beneficlal to Individuals interested in or directly involved
with the professional development of teachers.

Published Matecjals
- Final Report
- Module entitled, Devejop a Lesson Plan to Gujde
Croup Instruction
- Module entitled, Facilitate a Council of
Educators’ Review




BACKGROUND
In 1983, a white paper by Governor Dick Thornburg

called for substantive educational reform In Pennsylvania.

The report entitled Turning the Tide: An Agenda for
Excellence in Pennsvivanlia Public Schools issued a challenge

to the Department of Education to engage in concerted state
leadership activities in the area of teacher preparation and
certification. The Governor’s Agenda for Excellence
recognized the importance of a systematic, continuous and
extended approach to quallity assurance |n the preparation
and continuing education of education prcfessionals. The
Implication was that professional preparation is a process
not an event; that programs for preparing education
professionals extend from preservice preparation through the
time one declides to leave the profession. The Governor’s
challenge has led to a redesign of teacher certlificatlon and
more stringent standards for becoming an education
professional in the Commonwealth. Beginning in 1967, all
new teachers will be expected to pass competency tests,
complete a structured induction period and participate in
continuous professional development as part of the
professional contract. Thus, education Initiatlves in
Pennsylvania have demonstrated a reaffirmation and
commi{ttment to strong teacher education programs.

To respond to the challenge and spirit of the redesign,
substantive changes were required in the inservice

vocational education teacher preparation dellvery system.




Consider, for example, the concept of induction. Generally,
it is seen as a mechanism to support the orderly passage of
the beginning teacher through his or her Initlal teaching
period. The Pennsylvania Department of Education has
defined It as a "process by which a variety of professional
support services are provided to newly employed teachers
under the gulidance of professional personnel to facillitate
entry into the teaching profession" <(Certification of
Professional Personnel, Public School Code, Subsection
49.16).

For most teachers inductlion follows provisional/
Instructional I certification and results in the practicing
protession becoming part of a formative process to help each
new teacher clarify ongoing professional development needs
requisite to earning permanent/Instructional II
certification. Fulfllling the intent of Induction in an
Inservice vocatlional teacher educatlion program presents a
special problem since most people hired to teach vocational
subjects are recruited directly from business and industry.
Most have had no previous exposure to professional education
courses so, in reallty, they are trained as teachers
on-the-job. For these Indlviduals provisional/vVocational
Instructional I certification and permanent Vocational
Instructional II certification are earned through a
University dellvered, and Pennsylvania Department of
Education approved, 60 credit "inservice" vocational teacher

preparation program. For the Inservice vocational teacher,



Induction does not occur after the Instructlional I has been
Issued, but rather, at the same time the certificate is
being pursued. The unique structure of inservice vocational
teacher certification makes It much more difficult for the
practicine profession to iInfluence the ongoing professional
development needs of vocational teachers.

The actlivitlies carried out in this project were set
forth to fulfill the formative intent of Induction and
continuing professiolial development in an inservice
vocatlonal.teacher certification program. The project
addressed prliority number 2c for Personnel Development funds
and State Goal VI, subgoal 6.1 for vocational education in
Pennsylvania. It also contributed to staff development
activities in the local AVTS setting by preparing master
teachers and school administrators to facilitate teacher

improvement.

Objectives

The purpose of this project was to design a colleglal
process and the necessary instructional materials to enable
the practicing vocatlional education profession to encage in
professional development with a committment to a fo-mative
approach. More specifically, this project sought to bring
Inservice vocational teacher certification programs In close

approximation with school-based "induction" and "continuing
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professional development". The intent was to engage the
practicing profession In clarlifying the ongoing professional
development needs of an inservice teacher as that teacher
progressed from provisional to permanent vocationat

certiflication.
The enabling objectives to be accomplished were:

1. Bulld into the existing certification program a
gstructure/mechanism that will facilitate a formative
approach and serve as a segue betweer level I and level

II certification.

2. Develop/revise instructional materials for use in
Temple’s existing vocational teacher certificatlion
program (i.e., VITAL/MASTERY) and vocational teacher

educator staff development program.

3. Conduct training for selected members of Temple’s
differentiated teacher educatlion staff (il.e., senior
teacher educators, field resource persons, and residen%

resource persons).

4. Pllot test the process at selected field sites in

Pennsylvania’s Eastern Region.

Procedures

The procedures will present the steps followed to

accomplish the previously stated objectives. The format

-s- 11




used will be to restate each objectlive and describe the

activities that were used to meet it.

i. Bulld into the existina cectification proaram a
structure/ mechanism that will facllitate a formative
approach and serve as a seque between level I and level
1l certification.

The conceptual design and structural components of
Temple’s field-centered vocatlional teacher preparation and
certification program were examined in light of the
Governor’s Agenda for Excellence and subsequent commlttment
to continuing professional development. Specifically,
Temple’s method for making certification decisions on
Inservice vocatlonal teachers was examlined.

A determination was made that certain modifications
would need to be made In the program to accommodate varlous
aspects of the Commonwealth’s new iniatives. 1In so dolng,
vocatlional teacher preparation and certification would more
fully embrace the commonwealth’s concept of pro‘esslonal
deveiopment and be viewed as a process, rather than an
event.

The first modification centered around the deslian of a

comprehensive teachling exerclse that embraced the critical

elements of lesson design set forth by May (1972),
Hefferman-Cabrera (1974), Adamsky (1980), and Hunter (1984).
Individuals seeking provisional certification as a
vocatlional teacher would be responsiblie for completing the

exercise and presenting It to the practicing profession as




an example of thelr teaching ability. The exercise is seen
as a vehicle for providing base line information and
promoting discussion around a beginning teacher’s continuing
professional development needs. The exercise s detalled in
the module, Develop a Lesson Plan to Guide Group Instruction
(see Appendix A)>. A second modiflication focused on a new
structure for engaging the pnracticing profession in
clarifying ongoing professional development needs of the
inservice teacher as he or she progressed from provisional
to permanent vocational certification. This aspect of the
redesign interfaced the expectations and intent of

school -based induction with the Temple program.

2. Develop/revise jnstructiopal materjals for use in

Two perZormance-based professional preparation modules
were developed: 1) Develop a Lesson Plan to Guide Group
Instruction: and 2) Facilitate a Counci] ¢ FEducators’
Review. These modules form Appendix A and Appendix B
respectively. Both performance-based modules built upon
previously published materials. Consequently, the modules
Integrated long standing educational practice (i.e., the
best of what has come before) with new planning theory and
professional development concepts. As part of the
development process each module was subject to review by

selected content speclialists. A copy of the "Module Quallilty
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Review Checklist" used to guide the review and the content

reviewers are provided in Appendix C.

3. Conduct training for selected members of Temple‘’s
differentiated teacher educatlion staff.

Temple fleld staff were prepared for thelr respective
roles In the certification/decision making process by the
project director. Three separate teams consisting of a
Fleld Resource Associate (FRA) and a Senior Teacher Educator
(STE) were ldentifiea for each of three AVTS sites in
Pennsylvania’s eastern region. The FRAs and STEs met with
the project director throughout the spring semester to learn
the formative assessment protocol to be used for
certification decisions. Additlionally, the teams explored
strategles for Integrating the new approach/protocol into
the existing Temple 60 credit teacher certificatlion
assessment process. The teams actually applied the model
during the pllot testing at each field site.

4. Pllot test the process at selected fleld sites {n
v ’ s

The formatlive assessment protocol was integrated into
Temple’s exlsting assessment/certirication review process
(l.e., Council of Educatcr’s Review) and readled for pllot
testing during the spring semester and first summer session

of 1987. Three AVTSs that were known to have teachers who

" were at trat point in their preparatlion program where a

certification decision would normally be made, were selected

-11-1 4




as pilot test sites: Susquehanna County AVTS, Lehigh County
AVTS, and Bok AVTS (Philadelphia).

Personnel at each AVTS who are normally convened for
Temple’s Counci] of Educators Review process were instructed
In the new protocol at training sessions conducted at each
site. Also, because the new assessment process was designed
to tie to new teacher induction programs at the local level,
colleague/ mentors from each AVTS were invited to
participate in the training (see Appendix D). Subsequent to
the training sessions the model was pllo:t tested at Counci|
of Educator Reviews on May 11, 1987 (Susquehanna County
AVTS), May 19, 1987 (Lehigh County AVTS) and June 11, 1987
(Bok AVTS, Phlladelphlia).

Following each Council, the assessment teams discussed/
evaluated the effectiveness of the model and offered
recommendations for improvement. The suggestions were
Incorporated into the training materials developed as part

of this project (Appendix A and B).

ANALYSIS

All of the objectives originally proposed in this
project were accomplished resulting in the following
outcomes:

1. The fleld-centered vocational teacher education program

(i.e., VITAL/MASTERY) is more fully articulated with

the school-based Initiatives of induction and

continuing professional development. The program

-12f15




changes were pllot tested at three field sites in
Pennsylvania’s Eastern Region.

Performance-based professional preparation modules were
developed and reviewed for quality by content

special ilsts. The modules, the Module Quality Review
Checklist with 1ist of reviewers can be found In
Appendices A, B, and C respectively.

Through the training provided to selected members of
the differentiated staff of Program VITAL/MASTERY
(l.e., teacher educators and cooperating local
teachers), there now exists a sufficient number of
practicing vocational educatlion professionals who are
qualiflied to facilitate a formative process of

"professional development" for vocational educators.

CONCLUSIONS AND RECOMMENDATIONS

Bared on the aforementlioned progress achieved for each

objective and the resulting outcomes, it can generally be

concluded that the vocatlonal teacher preparation and

certification program in the Eastern Reglon of Pennsylvania:

1.

can be viewed as an ongoing professional development
process with teacher improvement as its primary aim:
will engage a variety of members of the practicing
profession in clarifying continuing professional
development needs of the Inservice teacher:

has the instructional materials (i.e., professional

preparation modules) to sustain a continuing training



effort for new and remaining members of the

differentlated staff.

This project has Impacted on educatlional reform in
Pennsylvania by bringing formative assessment to the
forefront of vocational teacher preparation and
certification.

The results of thls project bring the following
recommendat ions:

1. Continue integrating the formative approach into the
certification process by providing training to all
members of the differentiated staff at Temple.
Integrate the use of the module, Develop a Lesson Plan
to Guide Croup Instruction Into the vocatlional teacher

preparation program.

&S]

3. Continue the review process of the two modules
developed and make further refinements based on
feedback recelived.

4. Conduct further research and follow-up studlies to
determine the impact of thls process on teacher
improvement.

S. Contlnue to examine the induction process and
vocational teacher preparation/certification to enhance
further articulation.

DISSEMINATION
The outcomes of this project are being disseminated in

several ways.




Modules developed through thlis project will be sent to
other centers for Vocational Professional Personnel
Development in Pennsylvania. This Is being done at the
request of personnel who served as reviewers of these
materials.

This technical report will be available for
dissemination through ERIC at the Ohio State
Unlversity.

The modules of thls project will become part of the
vocational teacher preparation and certificatlion
program and consequently will be disseminated

throughout Pennsylvanlia’s Eastern Region.

i8
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INTRODUCTION

Planning Instruction for groups of students is a
time-honored practice of American education. The scene
Is as famlllar as a Norman Rockwell painting. One
teacher and a class of 20 to 30 students, often of
different grade levels, all being taught as if they
possessed the same aptitude and abliity for learning.
The notlon seemed to be “to fit the learner to the

program" .

Over the past two decades, ho&éver, researchers
have been able to document the benefits of
Individualized orientations to teaching (i.e., adapt
the program and methodology to the learner).
Consequently, practices such as mastery learning,
competency-based education (CBE), and self-paced,
individualized learning packages have contributed to
recasting the image of the teacher. Replacing the old
Image where teachers were seen merely as classroom
lecturers and purveyors of information, is a much more
dynamic role definition where teachers are viewed as

Instructional leaders having to make hundreds of




Independent decisions during the course of a typical

day as they facilitate the learning process.

Because of the attention belng given to this new
orlentation and the apparent incentive to Individuallze
and ‘personalize Instruction, some educators belleve the
long standing tradition of group instruction is being
challenged. Others, namely proponents of CBE and
Mastery Learning, argue that group Instructlion and
Individualized orientations are a contradiction in
terms. Nelther interpretation Is accurate. Although
the terms. appear incongruent, it Is a misconception
that group instruction Is not consistent with the
tenets underlying CBE or Mastery Learning. In’fact,
Just the opposite is true. Group Instructlional
strategies could be among the most purposeful methods a
teacher uses within the framework of an Individualized
orientation. The key here is not what method or
technique Is used, but when, how. and for what purpose

It is used.

Consider, for example, a teacher who plans and
conducts a demonstration for a group of students,
videotapes it, and then includes it as a learning

experience In a module or learning packet designed for




Individualized Instruction. 1In this Instance, the
teacher has used a group lnstructhnal strategy (i.e.,
a demonstration) and integrated it into an
Individualized approach. Other occasslions that might
warrant a teacher’s declsion to use group instructlonal
strategles as part of a CBE or Mastery Learning
delivery system are when (a) students In the class have
simllar needs and would benefit from being brought
together as a small group, (b) the lesson objectlves
require group processes or group Interaction, or (c¢)
resources and lnstructional materials necessary for

directed, Individualized iInstruction are not avallable.

Effective group Instruction will not happen by
chance. We know from research that teachers who are
effective In the classroom are those who engage
regularly in some form of educational planning.
Additionally, research on how people learn has provided
educators with significant insights on the reiationship

between purposeful planning and effective instruction.

This module is designed to integrate long standing
educational practice with new planning theory. Upon
complietion of its learning experiences you will be

competent in planning instruction for groups.

o
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ABOUT THIS MODULE

Terminal Performance Obljective:

In an actual school setting, plan instruction for
groups. Your performance will be assessed by your
resource person using the Teacher Performance

Assessment Form, on pages 58 - 59.

Enabling Performance Obijective:

1. After completing ine required learning activities,
demonstrate knowledge of the learning process
(Learning Experience I).

2. After completing the required learning activities,
demonstrate knowledge of instructional planning
(Learning Experience II).

3. Given a sample lesson plan developed to gulide
group instruction, evaluate the plan (Learning
Experience III).

4, Utilizing your present knowledge of how to teach,

write a preliminary lesson plan to guide group
instruction (Learning Experience IV).

Preceguisites:

Instructional planning is a foundation for good
teaching and requires teachers to draw on an extenslive
knowledge of pedagogy. Therefore, to effectively plan
for group instruction, your knowledge base mus: be
grounded in curriculum development, instructional
planning, Instiuctional execution, lnstructional

evaluation, and instructional management. If not, you




may want to complete the following modules, as needed,
before attempting to meet the terminal objectlive of
this module:
Professional Preparation Module Series (Temple
University)
Curriculum X1 - Validate an Occupational Analysis
Curriculum X2 - Prepare Valid Performance
Objectives
Professional Teacher Education Module Series (Ohio
State University/AAVIM)

Instructiona! Planning: B1, B2, BS, B6

Instructional Executlion: C1 thru C30

Instructional Evaluation: D1 thru D4

Instructional Management: EIl, ES
Resources:

A list of resources which supplement those
contained within this moduie follows. Check with your
Resource Person (1) to determine the availabllity and
location of these resources, (2) to locate additlional
references if needed, and (3) to get assistance in
setting up activitlies with peers or observations of
skilled teachers. Your Resource Person may also be
contacted if you have difficulty with directions, or In

assessing your progress at any tlime.




LEARNING
Optional

LEARNING

Optional

LEARNING

Optional

LEARNING

Required

LEARNING

Required

EXPERIENCE I

- Selected outside references related to the
learning process.

EXPERIENCE 11

~ A master teacher or supervisor of instruc-
tion to discuvss instructional planning.

EXPERIENCE II1I

- Instructional plans of master teachers at
your school which you can review.

EXPERIENCE IV

- A resource person to evaluate your pre-
liminary instructional plan and to determine
what additional (prerequisite) modules must
be completed befcre attempting to meet the
terminal performance objective.

EXPERIENCE V (FINAL)
- An actual school setting in which you can
develop an instructional plan for groups. A

resource person to assess your competency in
developing a lesson plan.

28




Enabling

Activity:

Optional
Actlivity:

Practice
Activity:

Feedback:

ObJective:

LEARNING EXPERIENCE I
OVERVIEW

After completing the required learning

activities, demonstrate knowledge of the

learning process.

You will be reading the information sheet,

The Learning Process, pp. 8-11.

You may wish to refer to several selected
references for further reading. See pp.12

for a listing of these references.

You will complete an exercise consisting of one
matching item and one short answer item on

pp. 12 - 13.

You will be assessing your performance by
comparing your responses to the model answers

on pp. 14 - 15,




Actlivity: For information regarding the learning
process, read the following information

sheet:

THE LEARNING PROCESS

The goal of Instruction is to help students learn. To
effectively plan for Instruction (group or individualized), you
must have some understanding of the learning process. That is,
you will have to know how people learn before you can plan
Iinstruction that actually leads to quick and efficient learning.
Instructors must use learning principles at all stages of
planning and throughout the delivery of instruction. Therefore,
learning theory cannot be avoided, for it provides a basis for
establishing the structure of a plan.

Because learning takes place inside the learner and is not
directly observable, there are many theories on how people learn.
The purpose of this section is not to enumerate the many theories
of learning. Rather, it is to acquaint you with one simple but
widely accepted model of the learning process that you can draw
on when planning instruction for groups. The model described in
the following paragraphs was developed by Robert Gagne and Leslie

Briggs.

-8=n
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In the Gagne-Briggs model, learning Is viewed as a step by.
step method of processing Information. The model, as presented
here, must be recognized as an over-simplification of a very
complex process. Its value Is not as a true and complete
representation of the process, but as a model useful for planning
and delivering instruction.

The Gagne-Briggs model proposes that the learner possesses
certain internal structures through which information |s
sequencially processed. This processing sequence constitutes the
act of learning. These internal structures include: 1)
motivation; 2) attention; 3) encoding; 4) storage; 5)
recall; 6) transfer; 7) performance; and 8) feedback.

To begin the process of learning, learners internally
establish a state of expectancy, that is, they become motivated
to learn. What information Is actually processed depends on the
learner’s selective perception or attention. Information not
attended to wil]l disappear immediately (l.e., In one ear and out
the other). Since what your students choose to listen to varies,
you will want to consider a variety of techniques to help them
focus thelr attention selectively on what is important.
Information that [s attended to and processed at this step,
enters a learner’s short term memory but tends to be forgotten in
a short period of time unless encoding and practice takes place.

In order for encoding to occur, information must be organized




Into meaningful patterns and concepts, or other Images that can

be connected to information already existing in a learner’s long
term memory. Only by experiencing instruction in this way will a
learner find meaning and relevance in new material.

After information is encoded (placed iIn short term memory),
It must be practiced before It Is likely to be stored or retalned
In long term memory. Information that has been transferred to a
learner’s long term memory enables the material to be recalled
effortlessly and automatically. Recall is the ability of a
learner to retrieve iInformatlon from storage when appropriate
cues are given. In a sense, these cues scan the memory and
retrieve information. A learner’s abllity to recall information
Is related, to a large extent, to the effectiveness of the
practice activities planned for the learner. Since learning
Involves remembering, considering appropriate cues is also an
essential planning skill. The encoding of new information
usually accompanies the retrlieval of stored information since new
Information becomes meaningful only through Its Integration Iinto
existing information. A more complex type of retrieval requires
that information in storage be generalized to other situatlions.
This process of generalization is called transfer of learning.
The next step In the flow of information Involves performance of
the learner. Glven appropriate cues, information Is retrieved

and a verbal or motor response is generated. The performance of




an occupational skill may be the motor response planned as the

final outcome of a lesson. Feedback then reinforces this

response or performance. Figure (1.1) depicts the seguence of

processes in Gagne-Briggs learning model.

A simple model of the learning process has been presented in
this information sheet. The mode! is comprised of eight steps:
motivation, attention, encoding, storage, recall, transfer,
performance, and feedback. It is from this learning model that
Instructional decisions must be made when planning and delivering

lessonq.

Motivation: establishing expectancy

Attention; selective perception

Encoding; storage entry

Storage; retention in memory

Recall: retrieval

[ : :
Transfer; generalization

Performance: response generation

Feedback: reinforcement

Figure 1.1 GAGNE-BRIGGS MODEL OF THE LEARNING PROCESS
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Optional

For further information about the learning
Activity:

process, you may wish to read the following

references:

Gagne, Robert M. Essentials of Learning for Instruction
New York: Holt, Rinehart and Winston, Inc., 197S.

Gagne, Robert M. and Leslie J. Briggs, Principles of
Instructional Design, 2nd ed., New York: Holt,
Rinehart and Winston, Inc., 1975.

Hunter, Madeline.
Motivation Theory for Teachers:
Reinforcement Theorvy for Teachers:;
]:gggb ﬂg[g - E:gg;el‘;
Teach for Transfer:;

El Segundo, Callfornia: TIP Publications, 1986.

Practice The following written exercise will re-

Activity:
Inforce and check your comprehension of the
material from the preceding information
sheet. Please complete the following [tems
in the space provided.

10

Column A contains a list of the steps in the learning

process. Coluhn B contalins words or statements which

briefly describe each step. In the space provided,

sequence the steps (Column A) and match each step with

the appropriate descriptor (Column B).
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Colump A
1. Encoding
Recall
Motivation
Feedback
Transfer
Attention

Performance

W N O A WOWN

Storage

Sequencial Steps

Column B

1. response generation
selective perception
retrieval

reinforcement
establishing expectancy
generalization

retention in memory

@ N O O s W N

storage entry

Description

1. 1.
2. 2.
3. 3.
4. 4.
S. S.
6. 6.
7. 7.
8. 8.
2. In your own words, describe why knowledge of the learning

process is important when planning instruction?

-13-
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Feedback:

Compare your answers to items #1 and #2 of

the practice activity to the Model Answers

given below. Your responses should be simi-

lar to the model responses.

Model Answers

1.

Sequencial Steps

1.
2.
3.
4.
5.
6.
7.
8.

Motivation
Attention
Encoding
Storage
Recall
Transfer
Performance

Feedback

1.
2.

3.

8.

Descriptions

Establishing expectancy
Selective perception
Storage entry

Retention in memory
Retrieval
Generalization

Response generation

Reinforcement

The goal of instruction is to help students learn. If we

are going to plan instruction that will affect student

learning, we must know how learning takes place.

Once a teacher understands the learning process he/she will

be more likely to design instruction that facilitates the

learning process.

It follows that the components of in-

structional planning will reflect the steps in the learning

process.




LEVEL OF PERFORMANCE: Your responses to item #1 and #2 should be
similar to the model answers. If they are not, you will want to
review the information sheet again, complete the optional
activity, or check with your resource person for further

clarification.
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Enabl ing
ObJective:

Activity:

Optional
Activity:

Practice
Actlivity:

Feedback:

LEARNING EXPERIENCE II
OVERVIEW

After completing the required learning
activities, demonstrate knowledge of the
important considerations for developing a

plan to gulde group instruction.

You will be reading the information sheet,

Instructional Planning, pp. 17 - 33.

You may wish to discuss instructional
planning for groups with a master teacher
or supervisor of instruction at your local

gschool. See pp. 34 for details.

You will complete the written exercise on

pp. 34 - 35.

You will be assessing your performance by
comparing your responses to the model re-

sponses on pp. 36 ~ 38.
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Activity: For information regarding the purpose of

instructional planning and the essential
components of an instructional plan, read the

foliowing information sheet:

INSTRUCTIONAL PLANNING

The Why’s of Instructional Planning

In all of the literature, no two educators agree completely
on the content and form of an instructional plan; however, the
one point they all agree on is that all teachers need to do some
form of instructional planning.

Why is dally instructional planning so vitai to the teaching
process? The overworked analogy of the cook in the kitchen shows
why. Novices attempting to create an edible meal need to know
when the meal is to be served and how much time each item needs
to cook before they can know when to start each item. They need
recipes to show them how to prepare each item. These recipes
indicate time, quantities, order. They need to know what foods
go best with other foods to make a well-balanced meal. In other
words, they need to plan in advance. As these cooks become more
and more proficient, their planning stages may tecome less

visible to an onlooker, but they are still there; they just come




more easily since they have developed the habit of thinking In
planning patterns.

Likewise, beginninyg teachers need to prepare thorough plans
to guide thelr instructional efforts. In order to make a plan,
you have to think through (1) where you’‘re golng, (2> how
you‘re golng to get there, and (3) how you’ll know when you’ve
arrived (l.e., have the sStudents learned?). You are visuallizing
Just whét you will do when you walk into the classroom. In
addition, through good planning you can anticlipate problems and
plan, in advance, to eliminate or overcome them. You have
probably had the experience of studying for an exam and feeling
you really knew the materlal-that Is, until you were asked to use
it on the test. At this point, you reallze that you were Jjust
avare of the material. When you have to explain material to
someone else, an In-depth comprehension of the materlal Is
needed; this takes careful planning, and through the planning
process one really masters the material. Planning also allows
you to anticlpate what your needs will be for supplies, toois,
equipment, and other support materials. All of these
organizational efforts are ultimately a time saver. As you plan
on paper, you will weed out the extraneous and save the
essentlal.

In the classroom, the plan serves as &« gulde for dellivering

instruction. The fact that your lesson is well planned should
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give you confidence and give your lesson a sense of purpose and
directicn. Figure 2.1 illustrates the concept of planning as it

relates to instruction.

What Is an Instructional Plan?

Webster’s dictionary defines a lesson as a division of a
course of instruction, but does not specify how the divisions are
made. A common method of dividing a vocational course is to
ldentify the duties and tasks/competencies performed by incumbent
workers; a method currently mandated in the state of Pennsylvania
and many other states across the nation. From task/competency
statements, terminal performance objectives (TPO’s) are developed
forming the outcomes (i.e., curriculum) of the course. It is
t~ward these specific outcomes (TPO’s) that enabling performance
objectives (EPO‘s) are developed and instruction is planned. 1
From this curricular framework, a teacher can decide on either an
individualized or group paced approach to instructional planning.
If the decision is to use group paced instruction (the focus of
this mordule - see module X-3 for Individualized instructional
planning) a teacher may decide to plan a lesson for each specific
EPO, or for varlious combinations of EPOs, leading to the terminal
performance objective (TPO). It is the teacher who must accept
responsibility for deciding on the appropriateness, timing, and
sequence for conducting group paced instruction. Figure 2.2

illustrates the concept of enroute learnings and depicts the
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QUESTIONS
TOASKYOURSELF

— Where are you going ?

— llow are you going 2 A
to get there? (=T \
sy 4.

3 ; FINISII by

measuring
achievement
ol objectives

— llow will you know when
you've arrived ?

siy

:,2,!

1To Aims,
Goals,

'\ Objectives

s 2R \
higried N

. SELECT method(s)
and technique(s) &
“h\ consider too, the
"¥$, learning process

1. START with the learning process (e.g., Gagne,
* Briggs) and consider students' needs, interests,
abilities

FIGURE 2.1 Road to Planning 43




i
Ard

relationship of the EPO to the TPO and the alternative decisions
a teacher must make when planning lessons.

oriefly stated, an instructional plan is a clearly written,
flexible and personalized set of guidelines layed out by the
teacher for the intent of enhancing the probability of a student
learning a desired outcome. It is personalized in two senses: 1)
it is based on the individual needs, interests and abilities of
the students; and 2> it is formated according to the goals,
needs, and style of the teacher.2 Although the format for
writing lesson plans vary, every lesson plan should have a
well-defined structure or core of common elements. The purpose
for structure is to address and enhance the learning process
discussed previously in learning experience #1.

Basically, there are three commonly recognized major
sections to v instructional plan: 1) lesson approach; 2)
lesson deve .nt; and 3) lesson conclusion. 1In addition, to
these major scvctions, lesson plans typically include other
miscel laneous information. The following discussion of lesson
structure details the three major sections, their components, and
the type of miscellaneous information that could be part of any
good instructional plan. A sample format detailing lesson plan

structure is provided on page 33.
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Figure 2.2

Prerequisite
Learning
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Planning Lesson Outcomes

l
I
I
l , Lesson 3
|
l
|

{
Lesson 2 . '
Lesson 1 l
Il2sson 2
Lesson 1
Lesson 1
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Miscellaneous Information

The type and amount of miscellaneous Information will depend
on your particular teaching situation and needs. You may want to
include the name of the course (e.g., Welding); the duty, tasks,
and/or title of the lesson (l.e., Pour a lead babbit); the grade
level of the students; the time required to deliver the lesson;
the period or hour the class meets; and the teacher’s name.
Announcements should be written into your lesson plan and given
at an appropriate time so as not to interfere with instruction
(e.g., at the beginning or end of the lesson). You may want to
include such items as 1) an upcoming vocational student
organization meeting, 2) the deadline for turning in homework,
or 3) an upcoming student assembly or fleld trip. This type of
information typlically appears somewhere at the beginning of your
instructional plan. '

In addition to the above information, it is important to
list all resources necessary for carrying out the lesson. This
list might be designated “Required Resources® and appear either
at the beginning or at the end of the lesson depending on your
preference. This list should include such things as machinery,
equipment, tools, materials, parts, supplles, media or
audiovisual alds, reading material, bulletin boards, etc.
Consicder again the recipe analogy: It’s easy to bake a casserole

from memory and then real ize halfway through that you neglected

.23~
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to buy one of the necessary ingredients. With the required

resources ]isted, you are less likely to forget something.

Lesson Approach

The lesson approach section of a plan includes two critical
components: 1) the lesson objective(s); and 2> the lesson
Introduction. ObJjectives glve direction to Instruction. 1If
Instruction is planned around an enabling performance objective,
the focus will be on learner performance. Since EP0O’s have
little relevance in Isolation, it Is logical that the TPO from
which the EPO was drawn be included in the plan, or at least
shared with the learner. However, instructlion planned around a
terminal performance obJjective wlll include several EP0O’s and
will have an occupational task as its focus (l.e., worker .
performance).

Whatever type of objective is chosen, it must contain three
essential parts. The heart of the objective is the statement of
performance. Thls performance may be an occupational skill
(l.e., a task), a cognition (i.e., body of knowledge or
Information), or a desired attitude. In any case, the
performance must be an observable student behavior. Secondly, an
objective needs to contaln information concerning the conditions
under which the above performance will occur. The third part of
an objective is the criterion on which satisfactory performance

will be Jjudged (}.e., standards of performance). These three
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components when combined must form a statement which Is easily
understood by both teachers and students. The objective(s)
should be written clearly and will be shared with Etudents in
advance of instruction. This brings us to the second critical
component of the lesson approach: the lesson introduction.

The major purpose of the lesson Introduction section is to
plan strategies that will enhance students motivation and their
readiness for learning. The introduction section of the lesson
plan |s prepared to address the first two steps In the learning
process (refer to Figure 1.1 In Learning Experlience #1). The
Introduction should attract the students attention, create a
state of expectancy in the students (i.e., motivate them) and
provide a meaningful context for learning new material. The
Introduction component of the instructional plan will include
written cues for the instructor to follow so students are
oriented to: 1) the objectives of the lesson, 2) the
relationship of the lesson to previous experiences, 3) what is
expected of them, and 4) the Importance of mastering the
objective. To gain and hold the attention of students from the
start, several types of "lead-ins' should be considered: telling
an interesting story or anecdote, giving a brief demonstration,
asking provocative questions, or presenting historical
Information. Preferably, students should be involved in some

way, by suggesting answers to the provocative questions,




assisting in the demonstration, sharing their related

experiences, etc. 3

Lesson Developmepnt

Once you have determined where you are headed (i.e., content
to be taught), and have determined how you will get your students
ready for the journey (l.e., motivation, etc.), you then need to
plan how to get your students there. This is the maln section of
your instructional plan and is normally devoted to presentation
and practice. First, you need to select the most appropriate
methods and techniques with which to communicate the material to
students. Secondly, you must determine the most appropriate
practice activities that help students remember the information
and recall [t on cue. These activities should be planned as
exercises to review, rehearse, summarize or enhance material.
Practice activities also should progress from gulded
opportunities (i.e., teacher directly involved) to independent
application and performance simulation (i.e., without any teacher
assistance) so information will be transferred from your students
short term memory to their long term memory. What ls appropriate
In each instance depends on a multltude of varlables: your
objectives of instruction; the individual needs, interests, and
abllities of the students; whether the learning ls a knowledge,
skill, or attlitude; and available time and resources. When you

have considered all the variables, you can then decide the
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techniques and activities that fit your situation. The following
list is a sampling of techniques and activities that could be
used to convey information and/or provide students with

opportunities for practicing and applying Information:

Brainstorming Problem-solving
Chalkboard Projects

Community study Question and answer
Demonstration Resource persons
Discussion Review

Displays Role-playing

Drill Supervised study
Practice Transparencies
Exhibits Verbal {llustrations
Fleld trips/research Videotape

Films Visual [llustrations
Flip chart Homework assignment
Illustrated talk Independent study
Laboratory work Large-group/smal 1l group 4

fnstruction

The format of the lesson development section of your
Instructional plan will vary depending on lesson objectives and
activities. Some teachers will plan a lecture/presentation using
an outline form while others will simply list key points. 1If you
were planning a demonstration, you might need to 1ist, In detall,
the steps of the demonstration in the exact sequence they are to
be performed. You would probably need to include any speclal
safety rules involved in the activity also. If you were planning
a group discussion, you would prepare a list of key questions to
gulde the discussion and keep It moving. If the actlivity you
were planning lnvolved role playing, you would probably need to

describe the activity In paragraph form. Whatever format you
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choose, the information you include must be sufficliently detailed
and organized in a manner that [t has utllity for another teacher
(e.g., substitute teacher).

Eliciting student performance through applicatlion/practice
activities and providing immediate and substantual feedback
should be done on a regular basis and planned throughout the
lesson. This is especlially true If the material Is new and/or
fairly complex. Ellcliting performance and responding to students
Increases the efficiency of learning. With each learning
experience, the level of student activity should increase and
move the learner closer toward the attainment of the enablling or
performance obJjective. Providing students with regular practice
activities (1) transfers iInformation into long term memory, (2>
enhances retention, and (3) allows you to monitor student
learning and make necessary teaching adjusiments along the way.

The concept of practice can be confusing and misleading in a
competency-based program. Practice can be planned as an activity
solely intended to reinforce essential content (e.g., where
students are asked to review, rehearse, summarize, or critique
theory or information undergirding performance). Or, It can be
designed as a performance simulation where students are expected
to Integrate previously learned materlial and physically
demonstrate thelir abllity to perform a task or competency.

Complicating matters further is that practice can be designed as
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a guided exercise (i.e., with the assistance and supervision of
an lnstructor) or as an Independent activity where students are
expected to perform without any assistance at all.

As a general rule of thumb you should plan for both levels
of practice beginning with activitles designed to reinforce
essential content and buillding toward independent performance
simulations. The important point to remember is that for the
performance of a task/competency to become effortless and
automatic, extensive practice must occur for each and every step

In the skill.

Lesson Conclusion

The lesson conclusion is comprised of two components: 1) a
summary of the lesson and 2) evaluation. The summary is a brief
review of the content of the lesson and a refocus on the
objectives. Reviewing the major concepts helps to ensure
retention of the materials. In planning the review you will want
to help students understand how the pleces of the puzzle fit
together (i.e., the relationsiip of the concepts to one another).
You will also want to help them draw conclusions and evolve
generalizations, thereby facilitating the transfer of learning.
Involving the students by asking a few well thought out questions
can help you gauge the extent to which the students are with you.

It is Important to end the summary portion of your lesson by
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relating what has been learned to the lesson objective(s), as
well as to previous and future objectives. That is, leave the
students with a clear idea of where they have been, where they
are now, and where they are headed. 1In doing so, re-establish
the link between the lesson and specific job applications (i.e.,
tasks). This serves to motivate the learner to retain the
material. Although the lesson summary appears near the end of
the instruction plan and is most often thought of as a device to
bring closure to a presentation, you will often find it necessary
to plan several spaced mini-reviews or practice activities

throughout the lesson. In this sense you are "summarizing" as

you teach in a effort to monitor student leal:'nlng.S

The evaluation component of the lesson conclusion Is the
method for determining the extent to which students have achleved
the specified objective(s). Evaluation may be formal or informal
depending on the length and objectives of the lesson and can be
reviewed as a “"special" form of practice. A formal evaluation
usual ly involves the use of an assessment instrument (e.g., test,
quiz, rating scale).

The type of assessment instrument you select should be
consistent with the type of objective the students are expected
to accomplish. A paper and pencil test would certainly not be
the most appropriate instrument for measuring the performance of

a skill. Instead, you may develop a checklist and/or rating




scale, observe students performing the skill, and rate their

level of performance.

There are many ways to Informally evaluate your students;
the most common, probably, Is questioning. Whether formal or
informal methods are used, providing student feedback is an
Important element of evaluation. All learners need specific
feedback on thelr performance. Positive feedback relnforces
current learning and motivates students to learn more.

Some of the most common methods for assessing student

performance incliude the following:

- ObJective test jtems - Essay questjons
True-fal se - Short answer questions
Muitiple-choice - Oral questions
Complietion - Performance Test
Fill-in-the-blanks Checklists
Listing Rating scales
Matching - Standardized tests6

Another important element of evaluation is self-assessment.

Self-assessment should be encouraged and practiced. Students

should be encouraged to evaluate their own performance and accept

much of the responsibility for thelir own learning. You car modei

this behavior for your students by self-evaluating your own
performance on a regular baslis. Immediately following

Instruction, you may consider writing down general comments
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relative to your instructional plan and its effectiveness in
helping you achieve your stated objectives. What did and didn’t
work? What might be changed in your plan to make it more
effective? These general comments should be written on the plan
itself in a section designated Notes.

In conclusion, there can be many ways to evaluate student
performance. The important point is that whatever method you
decide upon, it must be sufficliently planned in advance for
effective and efficient execution to occur.

Sample 1| on the rext page is an example of how the

components of a lesson plan may be structured.
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SAMPLE 1

Instructional Plan (Format)

Program Instructor

Duty Task

Terminal/Enabling Performance Obje:tives:

Introduction:

Presentation:
Content Outline
Demonstration
Practice Activity:
Guided Practice
Independent Practice
Simulation

Summary:

Evaluation:

Required Resources:

Notes: (Self-evaluation)
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Optlional For further informatlion regarding instruc-

Actlvity:
tional planning for groups, you may wish to
meet with a master teacher or supervisor of
Instruction at your local school to discuss
the following topics: 1) the purpose of in-
structional planning, 2> group instruction
in an individualized program, 3) the essen-

tial components comprising the lesson plan

structure.

Practice The following written exercise will rein-
Actlivity:
force and chuck your comprehension of the
material contained in the preceding infor-
mation sheet. Please complete the following

items in the space provided.

1. Why is instructional planning important to the teaching

process?

2. List the three major sections of an instructional plan and

their related components.
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Using the table below, indicate how each component of an

instructional plan enhances the various steps in the

learning process.

an "X

in the appropriate column and row.

RELATIONSHIP OF LESSON OCOMPONENTS TO THE LEARNING PROCESS

Indicate the relationship by placing

APPROACH

Objectives

Introduction

DEVELOPMENT

Presentation

Practice

OONCLUSION

Summary

Evaluation

Motivation

Attention

Encoding

Storage

Recall

Transfer

Performance

Feedback




Feedback: Compare your answers to items #1, #2, and

#3 of the practice activity to the Model
Answers glven below. Your responses should

be similar to the model responses.

Model Answers

1.

Teachers need to prepare thorough plans to guide their in-

structional efforts. Good planning forces teachers to think

through 1) where they are going, 2> how they will get
there, and 3> how they will know when they arrive (i.e,
achieved lesson objective).

Planning allows a teacher to anticlipate his/her resource
needs and foresee and eliminate problems. Effective
planning is the best guarantee for delivering effective and

efficlent instruction.

Major Sections & Related Components
1. Lesson Approach
a) objectives
b> introduction
2. Lesson Development
a) presentation and practice
b> application
3. Lesson Conclusion
a) summary

b)> conclusion




3.
REIATIONSHIP OF LESSON COMPONENTS TC THE LEARNING PROCESS
LEARNING APPROACH DEVELOPMENT OONCLIUSTION
PROCESS Objectives | Introduction | Presentation | Practice Summary | Evaluation
Motivation X X
Attention X X
Encoding X X X
X
X
X
X
X




LEVEL OF PERFORMANCE: Your responses to items #1, #2, and #3
should be similar to the model answers. If they are not, you
will want to review the information sheet again, complete the
optional activity, or check with your resource person for further

clarification.

1. To gain skill In developing valid task 1ists and per-
formance objectives, you may wish to refer to Modules
X1 and X2.

2. To gain skill in determining the needs and interests
of students, you may wish to refer to Module Bi1.

3. To gain skill in introducing a lesson, you may wish to
refer to Module Ci10.

4, To gain skill in using a specific method or technique,
you may wish to refer to the appropriate Module in
Category C - Instructional Execution.

S. To gain skill In summarizing a lesson, you may wish to
refer to Module Ci11.

6. To gain skill In instructional evaluation, you may wish
to refer to Modules D1, D2, D3, D4.
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Enabling

Objective:

Activity:

Feedback:

Optional
Activity:

LEARNING EXPERIENCE 111
OVERVIEW

Given a sample instructional plan for guiding
group instruction, evaluate and critique the

plan.

You will be reviewing, evaluating, and
critiquing the sample instructional plan,

Resumes’, on pp. 40-41. The checklist, pp. 42,
should be completed when evaluating the plan.

You will compare your evaluation and critigue
of the Instructional plan with the Model

Evaluation/Critique on pp. 44 - 46.

You may wish to further evaluate actual
lesson plans of master teachers at your local

school .
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Activity: Review, evaluate, and critique the following
instructional plan using the checklist on
Pp. 42. Any item on the checklist that re-
ceives a NO should be explained in the
critique section of the checklist.

LESSON PLAN

Class: Sth Period

Level: 10th Grade

Date: January 8, 1972

Teacher: Mr. Nelson

Lesson Objective: To acquaint the learner with the techniques for devel-

Technique:

oping an acceptable resume.

Lecture

Content Outline:

1. Basic Information

A.

Define 2 resume

A resume or personal data sheet is a summary or abbreviated
account of a person’s career and qualifications typically used
vhen applying for a position.

Indicate why a resume is important

Since an employer may grant personal interviews to the best-
qualified applicants, a well-written resume may be your only
opportunity to secure employment. The resume must convey to
the prospective employer that you have abilities that meet
his firm’s needs.

II. Resume Content
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A. Personal information

1. Noame

2. Address

3. Telephone number
4. Bducatlon

5. Age

6. Velght

7. Helght

8. BHealth

9. Marital status

B. Subjects studied relating to desired employment.
C. Student activities.
D. Special skills.
E. Work experience.
F. References.
Summary: Question and Answer
Key Questions: What Is a resume?
Vhy is a resume important?
What six items =ust be contained in a
resupe? Why?
Homework Assignment: Have students develop their own resumes.

Evaluation: Teacher will judge If resumes contain appropriate
information.

Resources: None
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Checklist for Evaluating Sample Instructional Plan

Name

Date

Resource Person
Directions: Place an X in the YES or NO
box to indicate whether the lesson plan
components are adequate. Place an X in
the N/A box iIf a particular component is
not applicable. Explain any NO response
In the critique section

LEVEL OF PERFORMANCE
N/A NO YES

1. Formatted correctly . . . . . .

2. Miscellaneous Information .

3. ObJective(s) stated as EPO/TPO’s . .

4. Lesson Introduction

5. Presentation (Content Outline)

6. Practice . .

7. Lesson Summary . . . . . . . .

8. Evaluation

9. Resource listing

10. Notes for sel f-evaluation .

Critique:
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Critique C(con’t)
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Feedback: Compare your evaluat'on and comments to the
Model Evaluation and comments given below.

Your responses should be similar to the model

responses.

Model Evaluation
LEVEL OF PERFORMANCE
N/A NO YES

Formatted correctly . . . . o e e X

Miscellaneous information .

Objective(s) stated as EPO/TPO’s

4. Lesson Introduction . . . . .

5. Presentation (Content Outline)

6. Practice

7. Lesson Summary .

8. Evaluation

9. Resource listing . . .

10. Notes for self-evaluation

Model Critique:

There s a stated objective, but the objective is not stated

In terms of student behavior. Furthermore, the conditions and




the criteria are missing. There is no indication whether it is

an EPO or TPO.

The introduction has been overlooked completely; thus, no

orientation or motivation is provided.

The technique selected and the content outline are passible.

However, a combination of techniques and some provision for

student involvement would be preferable. The content outline is

appropriate to the lecture method.

There are no practice activities that enhance encoding or
student recall. This important component has been completely
overlooked. Although a homework assignment has been planned, the
value of this activity is questionable. The students have only
"heard" about resumes, but have never been shown a sample. Based
on the type of lesson given, It would probably be preferable for
them to make their injtia)l attempts in class with the teacher

avallable.

The summary is included and provision iIs made for student
Involvement. However, the students have just sat passively
through a lecture. This summary could encourage them to parrot
back what they‘’ve heard since it follows the content outline so
closely. The summary falls to specif:cally relate what has

happened in the lesson to the lesson objectives.




The evaluation method is provided, but it iIs too vague to be
measurable. What criteria will this teacher use to Jjudge the

resumes? How does he/she know what is "appropriate"?

A resources category Is Included, but no resources were
used. Resources should have.been used. At the very least,
sample resumes should have been provided, or students should have
been given information regarding where they could locate samples.
The lecture could have been enhanced by tne use of a transparency
of a sample resume. Too little of the students: se.ses are
utilized; they get to exercise only their ears up until the

summary .

Finally, there is no space provided for the teacher to make

evaluative notes on the plan’s success.

LEVEL OF PERFORMANCZ: Your completed critique should have
covered the same major points as the model response. If you
missed some points or have questions about any additional peints
you made, review the material in the informatlion sheet,
Instructional Planning, pp. 17 - 33 or check with your resource

person |f necessary.




Optlonal
Activity:

For experience at evaluating and critiquing
actual lesson plans, you may wish to obtain
lesson plans from master teachers at you}
local school. You will want to use the
checklist on pp. 42 as a basis for your

evaluat!ion.
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Enabling
Objective:

Activity 1:

Feedback:

Actlivity 2:

Feedback:

LEARNING EXPERIENCE IV
OVERVIEW

Utillizing your present knowledge of

planning to gulide group Instruction, write

a preliminary lesson plan.

You will be:

»H selecting objective(s) (TPO and/or EPO)
from your curriculum that lends itself
to group Iinstruction.

2) developling an instructlonal plan which
would enable a group of students to

achieve the stated obJjectlive(s).

Your preliminary lesson plan will be evalu-
ated by your resource person, using the

Assessment Instrument on pp. 53 - 54,

Prior to starting the final learning
experlience, vyou will determine with the
assistance of your resource person what
additional experliences (l,e.,, modules) you
must complete to enable you to achlieve the

TPO of this module,

Your progress toward completing the experi-

ences outlined Iin the above needs assessment




actlvity will be monitored by your resource

perscen.

-49-
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Activity 1:

Every instructional plan is developed around
a terminal performance objective and/or one
or more enabling performance objectives. At
this point, you need to select objective(s)
that are appropriate for group instruction.
After you select your objective(s), you are
ready to plan instruction. Your
instructional plan shouid incliude aill the
essential components as presented in the
subsequent learning experiences. You may use
the space provided to develop your

preliminary plan.

Preliminary Plan

-50-
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Preliminary Plan (con’t)
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Feedback:

Using the asseasment instrument on the

next page: 1) self-evaluate your pre-
liminary instructional plan, and 2) arrange
to have your resource person review your

sel f-evaluation with you.

=52~
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ASSESSMENT IISTRUMENT
DEVELOP A LFESSON PIAN TO GUIDE GROUP INSTRUCTION
NAME

DATE

RESOURCE
PERSON

Directions: Indicate the level of the teacher's accamplishment by placing an X in the
appropriate box under the lLevel of Perfommance heading. If, because of special
circumstances, a performance camponent was not applicable, or impossible to execute,

place an X in the N/A box. LEVEL OF PERFORMANCE

/A
[NONE
POOR
FAIR
GOOD

The Overall Plan:

1. Is clearly written, formatted and sequenced . . . . . .

2. Is practical; canbeusedbyothers . . . . . .. ...
3. Is flexible; allows for teacher adjustments . . . . . .
4. Can be presented to a group of students with similar
NEEAS . . . . . .t .t e e s e s e e s e e e e
S. Is developed around an EPO(s) and derived from a valid
TPO &+ &+ & 4 & o o o s & s o o s s s & & s s o s s s o« =

6. Uses verbal/visual illustrations to motivate students .

7. Lists required resources . . . . . ¢ ¢ . &« 4 s s s s

The Obijective(s):

8. Contain the essential 3 camponents . . . . . . . . ..

9. Are based on learning outcames and focus on student
behavior . . ¢ v vt ittt e e e e e e e e e e e e

10. Is derived fraom a valid task statement and focuses on
worker behavior (TPO) . . . & v & ¢ ¢ o 4o o s o s o & &

The lesson Introduction:

11. Describes what students will leartmn . . . . . . . « . .

12, Outlines why students need to master the objective

13. Presents how students will achieve the objective

14. Anchors the lesson to previous and future experiences .

The Presentation/Demonstration:

15. 1Includes only essential knowledge needed to achieve

theobjective . . . . &« « v ¢ ¢ i i i it e e e e e e
16. 1Is sequenced, organized, and sufficiently detailed
QO toenhance encodingof content . . . .. .. .. ...
ERIC S e




LEVEL OF FERFURMANCE

N/A

NONE
POCR
FAIR
GoaD

The Application/Practice Activities:

17. Are planned to reinforce essential learnings or content

18. Build on previously learned material and are provided
for each and every step in the skill acquisition
process . . . . . et e e e e e e e e e e e .

19. Provide for levels of practice beginning with activities|

designed to reinforce essential content and build
toward quided and independent performance simulations .

20. Incorporate opportunities for providing feedback to
s m&nw . . L] L] L] L] L] *® e e & e o ¢ o 5 o o 0 L] - . .

The Lesson Summary:

21. Includes reviews spaced throughout the lesson to enhance

retention . . . . .« . . . « + o e o o ot o e s 8 e s o =
22. Provides for content to be set in different contexts
toenhance transfer . . « « ¢ ¢ ¢ ¢ ¢ ¢ o o o . . e e

23. Refocuses on the lesson objective(s) in order to
relate to past and future lessons . . . + . . . . . .

The Evaluation:

24. Methods reflect the type of performance spec;fled in
the<inectnm5 e e e e s e e e e e e e e e e

25. Standards are consistent with industry requirements . .

26. Includes self-evaluation as an integral part of
assessment . . . . 0 . o« . oo o« v e e .

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD or EXCELLENT responses
If any item receives a NONE, POOR, or FAIR response, the teacher and Resource
Person should meet to determine what additional activities the teacher needs
to complete in order to reach competency in the weak area(s).

N/A . . .. .. The criterion was not met because it was not applicable to
the situation.

NONE . . . . . No attempt was made to meet the criterion, although it was
relevant.

POOR . . . . . The teacher is unable to perform this skill or has only very
limited ability to perform it.

FAIR . . . . . The teacher is unable to perform this skill in an acceptable
manner, but has some ability to perform it.

GOOD . . . . . The teacher is able to perform this skill in an effective
manner.

EXCELLENT . . . The teacher is able to perform this skill in a very effective
manner.
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Actlivity 2:

Feedback:

At this point you have learned how to write

a preliminary lesson plan. Instructional
planning is a foundation for good teaching
and a rather complex skill. It requires a
broad understanding of curriculum, in-
gtruction, and learning theory. Depending
on your level of competency in these areas,
you may need to complete add'tional experi-
ences before attempting to achieve the TPO of
this module. Therefore, meet with your re-
source person to determine what additional
experiences (if any) are needed to enable you
to complete the final experience of this

module.

There is no formal feedback device for this
activity. 1f you must complete additional
modules, your progress will be monitored by

your resource person.
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Terminal
Objective:

Activity:

Feedback:

LEARNING EXPERIENCE V
FINAL EXPERIENCE

In an actual school setting, develop a

plan to guide group instruction.

Develop a written plan of instruction for a
group of students you are respsonsible for
teaching. This will include:

- selecting an objective(s) that would be
appropriate for group instructional
methods

- developing a lesson intrcduction

- planning your presentation, practice and
application activities

- developing a lesson summary

- determining :valuation methods

- determining necessary resources

- producing a written plan which includes

all essential components

Arrange in advance to have your resource
person review your completed plan. Your total
competency will be assessed using the Teacher

Performance Assessment Form, pp. 58 - 59.

-56~
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Optional
Activity:

Based on the criteria specified in this
assessment instrument, your Resource Person
Wwill determine your level of competence in

planning instruction for groups.

Since this is a planning module, only your
planning ability is being evaluated. However,
even when effective planning is done, the
real test of a plan’s effectiveness ulti-
mately comes when you try to teach from it.
Therefore, you may wish to further evaluate
your plan by using it to teach an ,actual

lesson.
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ASSESSMENT INSTRUMENT

DEVELOP A LESSON PLAN TO GUIDE GROUP INSTRUCTION
NAME

DATE

RESOURCE
PERSON

Directions: Indicate the level of the teacher's accomplishment by placing an X in the
appropriate box under the lLevel of Performance heading. If, because of special
circumstances, a performance camponent was not applicable, or impossible to execute,

place an X in the N/A box. LEVEL OF PERFORMANCE

N/A

POCOR
FAIR
GOOD

The Overall Plan:

. Is clearly written, formatted and sequenced . . . . . .

Is practical; canbe used byothers . . . . . . . . ..

1

2

3. Is flexible; allows for teacher adjustments . . . . . .
4. Can be presented to a group of students with similar

7. Lists required resources . . . . « + ¢ 4 e . e o . . .

The Cbijective(s):

8. Contain the essential 3 camponents . . . . . . . . ..
9. Are based on learning outcames and focus on student
bahavior . . & ¢ . .t e e e e e e e e e e e s e e e
10. Is derived from a valid task statement and focuses on
worker behavior (TPO) . . . . &+ v & 4 ¢ ¢ o o & o o o .

The lesson Introduction:
11. Describes what students will learn . . . . . . « . . .

12. Outlines why students need to master the objective

13. Presents how students will achieve the objective . . .

14. Anchors the lesson to previous and future experiences .

The Presentation/Demonstraticn:

15. 1Includes only essential knowledge needed to achieve
theobjective . . . . . . . . ¢ . ¢ i it i e e e

16. Is sequenced, organized, and sufficiently detailed
@ "o enhance encoding of content

ERIC




@ LEVEL OF PERFORMANCE

N/A

NONE
POCR
FAIR
GOOD

The Application/Practice Activities:

17. Are planned to reinforce essential learnings or content

18. Build on previously learned material and are provided
for each and every step in the skill acqulsltlon
Process . . « « o « o c e e e e v e s

19. Provide for levels of practice beginning with activities|
designed to reinforce essential content and build
toward quided and independent performance simulations .

20. Incorporate opportunltles for prov1d1ng feedback to
students . . . . . . e e e e

The lLesson Summary:

21. 1Includes reviews spaced throughout the lesson to enhance

reuauion e s s s s e o s e o s s . e e e e e e e
22. Provides for content to be set in different contexts
toenhance transfer . . . . ¢ ¢ ¢ ¢ e 4 e 4 e ..
23. Refocuses on the lesson objective(s) in order to
relate to past and future lessons . . . . . . . . . . .

The Evaluation:

24. Methods refiect the type of performance spec1f1ed in
the abj objectives . . . ..

25. Standards are consistent with industry requirements . .

26. Includes self-evaluation as an integral part of
ASSESSMENE « ¢ « ¢ o &+ o ¢ ¢ o o o o 2 e e o s . e e e 4

LEVEL OF PERFORMANCE: All items must receive N/A, GOUD or EXCELLENT responses
If any item receives a NONE, POOR, or FAIR response, the teacher and Resource
Person should meet to determine what additional activities the teacher needs
to complete in order to reach competency in the weak area(s).

N/A ... .. . The criterion was not met because it was not applicable to
the situation.

NONE . . . . . No attempt was made to meet the criverion, although it was
relevant.

POOR . . . . . The teacher is unable to perform this skill or has only very
limited ability to periform it.

FAIR . . . . . The teacher is unable to perform this skill in an acceptabie
manner, but has some ability to perform it.

GOOD . . . . . The teacher is able to perform this skill in an effective
manner.

EXCELLENT . . . The teacher is able to perform this skill in a very effectiv:
manner.

-59=-

82




ABOUT THIS MODULE

Organization

This module is designed to help you galn competency in a
particular skill area considered important to teaching success.
A module is made up of a series of learning experliences, some
providing background information, some providing practice
experiences, and others combining these two functions.
Completing these experiences should enable you to achieve the
terminal obJective in the final learning experience. The final
experience in each module always requires you to demonstrate the
skill in an actual school situation when you are an intern, a
student teacher, or an in-service teacher.

Procedures

Modules are designed to allow you . individualize your
teacher education program. You need to take only those modules
covering skills which you do not already possess. Similarly, you
need not complete any learning experience within a module if you
already have the skill needed to complete it. Therefore, before

taking any module, you should carefully review (1) the
Introduction (2) the ObJjectives listed on p. 4, (3) the
Overviews preceding each learning experience, and (4) the Final
Experience. After comparing your present needs and competencies
with the information you have read in these sections, you should
be ready to make one of the following decisions:

- that you do not have the competencies indicated, and shouid
complete the entire module

that you are competent in one or more of the enabling
objectives leading to the final learning experlience, and
tl..s can omit experience(s)

that you are already competent in this area, and ready to
complete the final learning experience in order to "test
out"

that the module is inappropriate to your needs at thir time

When you are ready to take the final learning experience and
have access to an actual school situation, make the necessary
arrangements with your resource person and arrange (1) to repeat
the experience, or (2) complete (or review) previous sections of




the module or other related activities suggested by your resource
person before attempting to repeat the final experience.

Options for recycling are also available in each of the
learning experiences preceding the final experlience. Any time
you do not meet the minimum level of performance required to meet
an objective, you and your resource person may meet to select
activities to help you reach competency. This could involve (1)
completing parts of the module previously skilled; (2) repeating
activities; (3) reading supplementary resources or completing
addlitlonal activities suggested by the resource person; (4)
designing your own learning experience; or (5) completing some
other activity suggested by you or your resource person.




Appendix B

Module: .
Facilitate a Council of Educators’ Review
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MODULE

FACILITATE A COUNCIL OF EDUCATORS’ REVIEW

1987

The Center for Vocatlonal Personnel Preparation
Temple Unliversity
Philladelphia, PA 19122

ProJect Staff:
Thomas J. Walker, Project Director

Robert E. Lees, ProJect Consultant

NOTE: This. module Is a revision of the originally developed module
4

e _a Council of Edu~ by Richard A.

tdamsky, et al., Temple Unliversity, Phlladelphla,
Pennsylvania, 1980.




INTRODUCTION

Professional development for vocatlional teachers in
Pennsylvania can be viewed as a continuum. A contlnuum that
begins on one end with the decision to become a teacher, and
extends throughout one’s teaching lifetime to a point when a
decision is made to leave the profession. As vocational teache-s
progress along the professional development continuum, they will
participate in many experlences, each designed primarily with
Improvement in mind. Some of these professional experiences
Include certification and teacher education at the university,
and induction and continuing protessional development at the
local school. Figure 1.1 dep'cts this continuum.

As a fleld resource person, your responsibility Is to assist
teachers in their professional g(owth. primarily as it relates to
teacher education and certification. Consequently, you will be
helping teachers to assess their needs and develop pedagogical
competence as they progress along the professiocnal development
contlnuum.

It Is during the early stages of the continuum that
vocational teachers must complete initial preparation and
certification experiences necessary for teaching in the
Commonwealth. As part of these experiences, teacher preparation
Institutions perform candidate appraisals and make declsions on
whether individuals possess the skills, knowledge and attitude
requisite to the teaching prot.ssion. The vocational teacher

education program at Temple uses a Council of Educators Review

(COE) process to facilitate teacher appraisal for certification
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purposes. Basically, the COE Is a learning experlence occurring
near the end of 2 certification program. It’s primary purpose |s
two-fold: 1) to determine the extent to which beginning teachers
have developed basic teaching skills and are able to Integrate
them into an effective lesson; and 2) to help establish
priorities for further pedagogical development. The total
profession, which Includes teachers, administrators, and teacher
educators will conduct the appralsal and make recommendations
regarding certification.

This module Is designed to provide you with experiences
which will help ynu develop skill In facllltating this Councl] of

Educators’ Review.

FIGURE 1.1

PROFESSIONAL DEVELOPMENT CONTINUUM

University/College Teacher Education

. Provisional Permanent Advanced
W Certification . . . Certification . . . Coursamork—N 9
Decision Decision
to Became (Variable Time) to Leave
1 1 4 i .
% 1 ! 1 L 1
a Vocational the Teaching
Teacher Local Education Agency Staff Development Profession
A\~ Induction . . . Continuing Professional .__Jq,_ﬁ
Development
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ABOUT THIS MODULE

Oblectives:

Terminal ObJective: In an actual program situation, facllitate a
Councll of Educators’ Review. Your performance will be assessed
by your Resource Person, using the Resource Person Performance

Assesament Form, pp. 34-36 (Learning Experlence 1I1I).

Enabling Obliectives:

1. After completing the required reading, demonstrate knowledge
of the ratlionale and procedures for conducting a Councll of
Educators’ (CCE) Review {(Learning Experlence I).

2. Glven a case study of a Resource Person planning a Councll
of Educators’ Review, critique the performance of the

Resource Person (Learning Experlence II).

Preregquisjtes:
To complete this module, you must have demonstrated competency In
each of the following areas:
- Present Vocatlional Intern Certificatlion requirements.
- Present Vocatlonal I Certiflcation requirements.
- Present Vocatlional II Certlflcation requirements.
- Present learners with the operating procedures of CBTE
programs.
- Instruct others to operate a video system.
- Evaluate teaching skills to the stated criterla.
~ Conduct a classroom/laboratory observation.

- Conduct a Helplng Conference.

30




- Assist learners to select approprlate modules.
If you do not already have these competencles, meet with your
Resource Person to determine what method you will use to gain

these skills,

Resources:

A list of the outside resources which supplement those
contained within the module follows. Check with your Resource
Person (1) to determine the avallabllity and the locatlion of

these resources, and (2) to locate additional references.

LEARNING EXPERIENCE I
(Optional)>
A Resource Person whom you may interview regarding

facilitating a Council of Educators’ Revliew.

LEARNING EXPERIENCE 11

(None)>

LEARNING EXPERIENCE 111
(Required)
1. An actual program situation In which you can facillitate
a Council of Educators’ Review
2. A Resource Person to assess your competency in

facilitating a Council of Educators’ Review.
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Enabling
Objective

Actlivity

Optional

Actlvity

Activity

Feedback

LEARNING EXPERIENCE 1

After completing the required reading,
demonstrate knowledge of the rationale
and procedures for conducting a Council

of Educators’ (COE) Review.

You will be reading the information
sheet, The Counci! of Educators’ Review,

PP. 6-15.

You may wish to interview a Resource
Person experienced in faciljitating a

COE Review.

You will be demonstrating knowledge of the
rationale and procedures for conducting a
COE Review by completing the Self-Check.
PP. 16-17.

You will be evaluating your competency by
comparing your completed Sel f-Check with
the Model Answer, pp. 18-21.
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Actlvity For Information regarding the rationale
and procedures for conducting a COE
Review, read the followling Informatlion

sheet.

THE COUNCIL OF EDUCATORS’ REVIEW

Decislons regarding certification (l.e., who should
enter or be excluded from the teaching profession) should be
made by representatives from every area of the profession.
Adminlstrators and teachers, as well as teacher educators,
hold strong and sometimes divergent views regarding
professional standards and professional! preparation.
Therefore, no one group should have sole responsibliity or
power to accept or reJect an indlvidual to or from the
profession. If the profession Is to stand united, each
group must be actively Involved In the decision-making
process. The vocatlional teacher certiflcation program at
Temple Unlversity (l.e., Program VITAL/Mastery) makes use of
a Councll of Educators’ (COE) Review for thls purpose.

The functlon of the COE Review Is to assess a learner’s
pedagogical competence. Thls assessment or appralsal
usually takes place at a time when a declsion regarding the
learner’s professional preparation or certlfication Is to be
made. On the baslis of the evidence presented to the COE by
the learner, the COE can: 1) recommend that the learner
contlnue ;nd/or be provisionally accepted Into the

profession; or 2) defer provisional status and recommend
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further skll] development. The process Is an affirmatlion
that sklll acqulsition Is or Is not progressing as It
should.

Three individuals comprise a COE; a "master*® vocatlonal
teacher, a local administrator, and a representative of the
teacher education Instlitute, usually a senlor teacher
educator (STE). The Mascer Teacher should be a
fuliy-competent, local teacher who ls elected by his/her
peers to serve on the COE. Thils Individual should not be
the same teacher who served as Temple’s Resldent Resource
Person during the learner’s preparation program. Nor should
It be the beginning teacher’s school assligned teacher
mentor. The Adminlistrator should be a selected
representative of the school’s administration. The teacher
and the administrator should both be employed In the school
In which the learner has practiced the professional skills
In hls or her program. The STE must be a quallfled,
experienced, full-time faculty member of the teacher
educatlon Institutlon; usually the STE Is assigned by the
teacher education Institutlon based on a pre-determined
plan. Each member of the COE has one vote.

A Fleld Resource Person (FRP) !s not a member of the
COE, and as such has no voting rights. Rather, the FRP
serves as a helper to the ]Jearner and a resource for
clarlfying learning experlences leading to the COE.
Simllarly, those who serve as a learner’s Resident Resource

Person (assigned by Temple) or as a schooi assligned Teacher
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Mentor can not be a voting member of a Councll. Each is
encouraged to attend the COE review process, however, since
each plays an integral role In the ongoing professional
development process. Indeed, each has a contribution to
make at the COE that can range from support for the learner
to Interpreting and designing future professional growth
opportunities for the beginning teacher specifically

recommended by the Council.

FACILITATING THE COE REVIEW

The Fleld Resource Person has three major areas of
responsibllity In tacllitating a COE Review; planning,
actlve participation, and follow-up. No responsiblljty
should be assumed by the Field Resource Person for
conducting the COE Review. This responsibliity Is borne
solely by the STE. Only if, and when, the STE assigns the
responsibllity to the Fleld Resource Person should he or she
conduct the COE Review.

Prlor to convening a COE Review, the Fleld Resource
Person must be certain that the learner has demonstrated
competency ln each teaching skill area comprising the
education program. Up to this time, assessment of the
learner has focused primarlily on single teaching skli!
acquisition (e.g., write a lesson plan, Introduce a lesson,
use an overhead projector, etc.). Members of the COE will
assess in a formative manner, not only Indlvidual skills,
but the abllity of the learner to 1ink together tl.e.,
Integrate) individual skills Into a smooth, effective and




complete lesson. Therefore, It |s necessary for the learner
to develop a videotape which represents his or her best
teaching efforts. This videotaped lesson, complete with all
supporting materlals (l.e., the lesson plan, audlio-visual
materlals, student assessment Instrument, etc.) will be
reviewed by COE members. In additlion, the Fleld Resource
Person should Instruct the learner to develop a portfolio of
the products that have been developed to date as part of the
teacher educationr program. Thls portfollo must be avallable
for review by the COE members.

Since the routlne development, implementation, and
monitoring of the teacher educatlon program Is the
responsibllity of the teacher educatlon Instltution, a COE
Review should not be planned until the STE agrees that basic
teaching skllls have been deviuloped and the learner has
progressed to a polnt where a decislion on provisional status
Is warranted. Since the STE has been actlvely Involved with
the learner throughout the program, thls declslon should not
be difficult.

After recelving the authorizatlion of the STE, the Fleld
Resource Person should have the )earner develop a lesson
plan for the videotaped lesson to be presented to the COE.
The Fleld Resource Person should determine that the lesson
Plan meets acceptable standards, and then, share¢ the lesson
P an and the learner’s portfollo with the STE. Only after
the STE approves the lesson plan should the lzarner teach

and videotape the lesson. To galn STE approval of the
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videotaped lesson, the same steps need to bé fol lowed. When

the Fleld Resource Person 1s satisfled that the videotaped

lesson meets acceptable standards, he or she should meet
with the STE, review with the STE the learner’s COE
materlals (e.g., lesson plan, videotaped lesson, portfollo)
and assist the STE In making & decision. In the event the
STE feeis further skill development |s necessary, he or she
should !dentlfy the area(s) needing Improvement. The Fleld
Resource Person should assist the learner in developing the
necessary skllls, and then, schedule another meeting with
the STE. A COE Review should not be scheduled until the, STE
is prepared to vote for provisional acceptance of the
learner.

It Is aiso the responsiblllity of the FRP to arrange for
the local school representatives (l.e., teacher and
administrator)> to serve on the COE. In additlon, the FRP

"should advise all particlpants (l.e., voting members,
Teacher Mentors, und Resident Resource Persons) of the
purpose of the COE Review and thelr role In It prlor to the
actual COE. Additionally, the FRP must select an
appropriate room to conduct the COE Review (l.e., one that
ls private and free from distractions) and schedule It on a
day and at a time convenlent for all involved. Since the
COE Review is usually conducted In the school where the
teacher and/or the administrator are employed, the FRP musc

be sure to secure proper administration clearance.




As the date of the COE Review approaches, the FRP

should remind each member of the COE of the meeting time and
place. In addition, the FRP should work with the learner to
be sure he or she is adequately prepared for the review. On
the day of the COE Review the FRP should personally set-up
and test the video playback system. A listing of the
competencies and criteria for performance in the learner’s
program should also be available for each COE member.

On the day the COE Review Is to be conducted, the FRP’s
dutlies continue. Having carefully planned for this event,
everything and everyone is assembled. The FRP should assist
the STE by performing the following tasks: 1) Introduce
all participants and set the learner 2t ease; 2) distribute
a sampling of the learner’s written products at the
appropriate time; 3) playback the learner’s videotaped
lesson, or if required, specific segments of the tape which
highlight the use of effective teaching skills; and 4)
provide clarification regarding any question in reference to
learning activities in the teacher preparation program.

Only if the STE purposely assigns other responsiblilities to
the FRP should he or she assume a greater role in conducting
the review.

As with all professional development experiences, the
COE Review must be carried out in a formative manner.
Consequently, activities should be executed by all

participants to establish a non-threatening environment,

11




setting the learner at ease, and encouraging a free exchange
of ldeas and orderly Interaction.

Consistent with the phillosophy of Program VITAL/MASTERY
at Temple, where the learner Is ultimately responsible for
progress through a program, the learner will play a major
role In the COE review by actlvely particlpating. When
called upon, the learner should be ready to dlscuss In
detai] any of the wrlitten products thus far developed during
hils or her program. And, as a "lead-In*' to the viewling of
the videotaped lesson, the learner should orlent the members
of the COE to the lesson. Thi= wili consist of a br'ef
discussion of the lesson objectives, planned actlivities, and
speclfic teaching skllls being used. At the conclusion of
the videotaped l¢sson, the learner should be ready to
self-evaluate his or her performance by identlfylng teaching
strengths as well as skills that might be Improved.

After the videotaped lesson and the product materlals
have been reviewed and the discussion terminated, the
learner should be excused from the room to provide the COE
with an opportunity for private dellberation. It Is durlng
thls time that the COE will declde to recommend that the
learner 1) be allowed to contlnue and/or provisionally
accepted Into the teaching profession, or 2) be recycled for
further skil] development.

In the event the COE chooses the latter alternative,
the members must identlfy the speclflc skll! areas In which

the learner Is defliclent. A two-thirds majority |s
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necessary for any COE recommendation and a written statement

regarding the COE’s disposition of the review should be
developed. If augmentation of skills |s recommended,
directlons should be explicitly detalled In the written
statement. Provisions also should be made for each member of
the COE to acknowledge the statement; a sample COE Review
Report Is included, p. 15. The learner should be Invited
back Into the room and cdvised of the declsion of the COE by
the STE. At thils point, the COE has completed Its dutles
and the COE members may be dlsmlssed.

Following the review, the Fleld Resource Person |s
required to execute follow-up actlivities. Coples of the COE
Review Report should be provided for the learner, the
learner’s uﬁlverslty/college advisor, the program director,
and school district authorities. I¢ the COE decided that
the learner should be allowed to contlinue, provisionally
accepted Into the teaching profession, the FRP should Inform
the learner of the steps to be taken for hls or her future
professional growth (e.g., certlflcatlon‘procedures. other
program entrance requirements, additlonal skills to be
developed). If the COE declided that further pedagoglical
skll] development Is necessary before a "status' declislion
could be madc, the FRP should clarlfy the defl<lent
competency areas with the learner, design additlional
learning experiences to assist the learner in overcoming the
deficlencles, and advise the learner how to prepare for a

future COE Review.
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Regardless of the decision, the scope of ongoling
experiences should be shared with all lead persons (e.q.,
university and school district) responsible for the

teacher’s continued professional development.




Council of Educators’ Review
PERFORMANCE-BASED FROGRAMS

We, the undersigned membersof A Local Council of Educators have re-
viewed evidence concerning the above named intern’s teaching ability and,
after taking a vote, recom:nend to the faculty of Temple University that this
internBe(] N :Be*[ (checkone) considered for Provisional Vocational
Teacher Certification.

Administration Representative

Teachers’ Representative

University Representative

The areas of teaching ability that must be improved before we could recom-
mend that this intern be considered are as follows:

Aruitoxt provided by Eic:




Optlonal
Actlvity

Actlvity

Once you have completed the reading, you
may wish to Interview a Resource Person
experlienced In facllitating a CUE Review.
Your Resource Person will be able to help

you In makling arrangements for such an

Interv]ew.

The following Items check your
comprehension of the materlal In the
Information sheet, The Councl] of
Educators’ Review, pp. 6-15. Each Item
requires a short, ;;say-type response,

Please respond fully, but brlefly.

SELPF-CHECK

1. Discuss the purpose of a COE Revlew.

Who comprlses the COE?

Discuss the ratlonale for Including a representatlive

from every area of the teaching professlion on the COE.
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4.

Discuss the Field Resource Person’s réspdnslbllltles In

reference to planning a COE Review.

Discuss the Field Resource Person’s follow-up

activities following a COE Review.
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Feedback Compare your written responses on the

Self--Check with the Model Answer response
given below. Your response need not
exactly duplicate the mcdel response;
however, you should have covered the same

major points.

MODEL ANSWER

1.

You should have stated that the COE Review

- Is designated to assess a learner’s total
pedagogical competence via a formative approach
with Instructional improvement as the ultimate
outcome.

- Is designated to Involve all segments of the
profession in decisions regarding professional
certification (l.e., entrance into the teaching
profession).

Three individuals comprise the actual COE; a master

teacher, an administrator, and a representative of the

teacher education institution. Each Individual is
expected to be the chosen representgtlve of the
specific group. These three individuals are the only
voting members comprising the COE. However, several
other persons are encouraged to attend and participate
in the COE Review. These non-voting members might

Include, but are not limited to, the learner’s Field

Resource Person, Resident Resource Person, and school

assigned Teacher Mentor. -In this sense there are two

18
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levels of Individuals comprising the COE Review: 1)
voting members: and 2) supporting members.

No one group of vocational educators should be
responsible for determining standards for the
profession: this responsibliity must be shared equally
by every member of the profession. However, it is not
feasible to gather input from every vocational educator
each time a decision is to be made regarding a
vocatlional teacher certification. Teacher educatlion
Institutions have been preparing, and sometimes
professionally certifying, teachers without consulting
other areas of the profession. Likewise, local school
administrators have been hiring teachers with little
consideration of other professional input. This
practice has often caused contradiction and confusion
within the profession. Often a prospective vocational
teacher would do well 1u the college/university based
teacher education program and become professionally
certifled, and later not be able to perform
satisfactorily In the classroom or laboratory. The
reverse condition Is equally as disconcerting; an
Indlvidual could do an excellent teaching job in the
classroom or laboratory only to fall behind and fail in
the teacher education program. 1If the profession Is to
be united, this condition must be corrected. In areas

where the COE Review Is used, glant strides have been
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made toward greater mutual satisfaction withr the

certification process.

The COE Review process requires the investment of great

amounts of time and energy by numerous individuals. In

addition, a COE decision not to recommend a learner for

provisional acceptance -into the profession could create

A potentially embarrassing situation. Therefore, the

Resource Person should make every effort to Insure that

the learner is adequztely prepared for the COE Revliew.

When planning for a COE Review, the Resource Person

should:

- determine that the learner has successfully
completed program requirements.

- review the progress and current status of the
learner with the STE.

- determine that the STE is ready to vote in favor
of the learner’s recommendation.

- ldentify other members of the COE as to their
role.

- orient each member of the COE.

- establish a mutually agreeable time and place for

the COE Review.

- assemble all needed resources.
- organize the necessary resources and test all
equipment.

The Resource Person should provide a copy of the COE

Review Report for each of the appropriate individuals.
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Further follow-up activities will differ, dependent on
the decision of the COE. If the COE recommended the
provisional acceptance of the learner into the
profession, the Resource Person should advise the
learner of the steps to take regarding the learner’s
future professional growth. In the event the COE
decided that the learner needed to develop additional
competencies before they could recommend that her or
him to be provisionally accepted into the profession,
the Resource Person should clarify with the learner the
skil] areas needing further development. The Resource
Person should continue to work with the learner and

help him or her prepare for a future COE Review.

LEVEL OF PERFORMANCE: Your completed Self-Check should have
covered the same major points as the model response. If you
missed some points or have questions about any additional
points you made, review the material In the lﬁformatlon
sheet, The Council of Educaturs’ Review, pp. 6-15, or check

with your Resource Person.
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" Enabling
ObJjectlive

Actlivity

Feedback

LEARNING EXPERIENCE I1I

Glven a case study of a Resource Person
planning a Counci! of Educators’ Review,
critique the performance of the Resource

Person.

You will be read.:g the Case Study, pp. 23-25,
and writing a critique of the performance of

the Resource Person described, pp. 25-28.

You will be evaluating your competency in
critiquing the Resc:rce Person’s performance in
planning a Councli! of Educators’ Review by
comparing your completed critique with the
Model Critique, pp. 29-33.

22

109




Actlivity The following Case Study describes how a

Resource Person planned a COE Review. The Case
Study Is followed by a Resource Person
Assessment Form. Read the Case Study, and
critique It In writing, using the Resource

Person Assessment Form as a gulde.

CASE STUDY

Mr. Fred Jones, a Fleld Resource Person at a local teacher
education Institution, determined that Ms. Edith Willl]lams, an
Intern teacher, had successfully completed the requirements of
her teacher education program. According to records maintalned
by Fred, Edith held an Intern teaching certlflcate, compieted the
assignments prescribed by the teacher educatlon program, and had
earned 16 col lege credits.

Since Fred regularly conferred with a representative of the
teacher educatlion Institutlon regarding Edith’s progress In the
teacher education program, the university representative (STE)
was aware of Edith’s present status. Fréd and the STE reviewed a
videotaped lesson and several lnstructional materlals prepared by
Edith for her COE. They decided there was sufficlent evidence to
suggest she had developed a varlety of basic teaching skills.

Fred continued to plan for the COE Review. He telephoned
Edith, theylocal administrator, the teacher representative, and
the university representative and made an appolintment to meet

with each Individual. While meeting with each of these

Individuails, Fred explalned the purpose of the Review, stressing




its formative nature and secured a few possible dates and times
to conduct the COE Review.
The following represents Fred’s notes.

Explain Purpose Dates/Times
COE Member of COE Available

Learner Feb.2,3,4 - 9AM-12Noon
Adninistrator Feb. 2-6 - 9AM - 4 PM
Local Teacher Feb. 3, 4 - 10AM-11AM
University Representative Feb.1,2,4 - 9AM-12Noon
Considering his notes, Fred identified the date and time to
conduct the COE Review (February 4, between 10AM and 11AM), and
contacted each participant. On February 3, Fred contacted each
member of the COE to confirm the scheduled time and date.

The next day (February 4th) Fred arrived at the assigned
school at 9AM, allowing time to get organized prior to the
scheduled starting time of the COE Review. Upon arriving at the
achool, Fred realized that he had not reserved a room in which to
conduct the COE Review, so he proceeded to schedule a room. The
only room avallable was a very small, poorly equipped conference
room; but, it would have to do.

While setting-up and testing the video playback equipment,
Fred realized that a cable was malfunctioning. Fortunately, the
audliovisual department within the school repaired the
malfunctioning cable and returned it before 10 o‘clock.

At 10:00 AM, Edith and the local Master Teacher
representative arrived for the COE Review. Edith handed Fred the
materials that he previously instructed her to bring to the COE

Review (i.e., the videotaped lesson, the lesson plan including

the criteria for student evaluation, a list of the competencies
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and assessment criteria included in her teacher education
program, and a portfolio of all products developed).

The administrative representative and the STE arrived. Fred
took a copy of the COE Review Report from his brieicase, and the

COE Review was ready to begin.

How effective was Fred’s performance? You may use the
Resource Person Assessment Form on the next page as a guide for
your critique, however, you must explain your responses in

writing.
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RESOURCE PERSON ASSESSMENT FORM

In preparation for the Council of Educators’ Review (COE)

the Resource Person: ;EL_JLB '

1. Verified that the learner had success-
fully completed program requirements:

N/A

NONE

POOR

FAIR

GOOD
N

A. Appropriate assignments/modules were
cm'.t‘d ° Y . . . Y Y Y . Y Y .

B. Appropriate credits had been earned -

—_— —_—

C. Appropriate certificate was held by
the c‘ndl“t. o o e o . . . e o .

2. ldentified each voting member of the local
° m [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ]

3. Invited other support personnel to attend
the mg R.vl“ . . . . e o . . . e o . | |

4. Instructed all individuals participating in
the COE as to their role at the COE Review:

A. Local School District Administration :
Representative . . . . . . . . . .

B. Local School District Master Teacher
(Teacher Representative). . . . . .

C. College/University Representative . .

D. Support Personne! (Learner’s RRP,
Teacher Mentor) . . . . . .« . . .
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LEVEL OF PERFORMANCE _ |

N/A

NONE
POCR
FAIR
GOOD

S. Established a mutually agreeable time and
place for the COE Review . . . . . . . . .

6. Assembled resoutces needed at the COE
Review:

A. All products resulting from successful
completion of the proyram . . . . .

B. A complete lesson on videotape . . .

(1) The lesson plan aud Instructional
materlals . . . . . ¢ . . . . . .

(2) Performance assessment Instrument
(means of evaluation) . . . . . . .

C. A llsting of the competencles In the
learner’s program and the criterla for
assessment . . . . . . . . . . .

D. A video playback system . . . . . .

E. ACOEReviewReport . . . . . . . .

7. Reserved an approprlate room for the COE
R'vlw L] [ ] L] [ ] [ ] L] [ ] L] L] [ ] [ ] [ ] L] [ ] L]

8. Organlzed resources and tested equipment
needed for the COE Review prior to the
arrival of Councl]) Members . . . . . . .
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Briefly explalin your responses.

1.




Feedback Compare your completed written critique of the
Case Study with the Model Crlitlque glven below.
Your responses need not exactly dupllcate the
mode! responses; however, you should have

covered the same major polnts.

MODEL CRITIQUE

RESOURCE PERSON ASSESSMENT FORM

In preparation for the Councl!]l of Educators’ Review (COE)

LEVEL OF PERFURMANCE |

é

the Resource Person:

Verlfled that the learrer had success-
fully completed program requirements:

A. Approprlate assignments/modules were
completed - - « ¢ ¢ ¢ 4 4 4 e o .

B. Approprlate cred'ts had been earned -

C. Approprlate certiflcate was held by
the cmdid‘te e o o o o o o o .

Identlfled each voting member of t-e local
m L] [ ] L] L] L] L] L] L] L] L] [ ] L] L] L] L] L]

Invited other support personnel to attend
the COE Review « + « « ¢ o ¢ ¢ o o o &

Instructed all Indlviduals particlpating In
the COE as to thelr role at the COE Revlew:

A. Local School District Adminlstratlion
Representative . . . . . . . . . .

Local School District Master Teacher
(Teacher Representative). . . . . .

College/University Representative . .

Support Personnel (Learner’s RRP,
Teacher Mentor) . . . . . . .




|___LEVEL OF PERFORMANCE

N/A

NONE
POOR
FAIR
GOOD

S. Establlshed a mutually agreeable time and
place for the COE Review . . . . . . . . X

6. Aasembled resources needed at the COE
Review:

A. All products resulting from successful
completion of the program . . . . . X

B. A complete lesson on videotape . . . X

(1) The lesson plan and Instructional
mtcrl.l' L] *® *® L] *® *® *® *® *® *® *® *® x

(2) Performance assessment Instrument
(means of evaluation) . . . . . . . X

C. A listing of the competencies In the
learner’s program and the criterlia for

assessment . . . . . . . . . . . X
D. A video playback system . . . . . . X
E. ACOEReviewReport . . . . . . . . X

7. Reserved an appropriate room for the COE w
RQVIw L] L] L] L] L] *® L] L] L] *® L] L] L] L] *® “

8. Organlized resources and tested equipment
needed for the COE Review prior to the
arrival of Council Members . . . . . . . X
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Briefly explaln your responses.

1.

2.3.

The COE Review can be used as an ex!t requlirement for a
teacher education program (e.g., a provisional teacher
certification program - VITAL). It appears that this was
the case for Edith. Fred very carefully made sure that
all program requirements were satisfied.

The Identification of an iIndividual to represent each area
of vocational education Is a very Iimportant component of
the COE process. Care must be taken to be sure that each
group (l.e., teachers, administrators, and teacher
educators) s involved in Identifying the individual who
will represent the group. Field Resource Persons must not
Place themselves in a position of selecting COE members to
serve on the COE. Rather, the Resource Person should
provide the means and assist each group to select/elect
their own representative. It Is not clear how Fred
ldentified the members of this COE. Nor is It clear
whether other support personnel were encouraged to attend
the Review,

Since the COE Review process may be new to many vocatlional
educators, it is an excellent idea to thoroughly explalin
to each member of the COE its purposes and their role In
l1t. Thorough explanation and clear understanding at the
outset will reduce contradiction, confusion, and
Intimidation on the part of the learner. Once again,

however, the extent to which he oriented the support




personnel is not clear. OQerall. however, Fred was
generally on target with these points.

S. Fred contacted each member of the COE to determine an
avallable date and time in their schedule for
particlipating In the COE. Through this planning effort,
he established a mutually agreeable date and time.

6,8. Fred successfully gathered together all the necessary
materials to conduct the COE Review. He had Instructed
Edith to bring coples of her lesson plan and other
supporting materials, which she did. No matter how
carefully one plans, anything can go wrong. Planning
merely reduces the chances of something beling overlocoked.
Fred experienced this condition with the malfunctioning
video playback system, however, being there early
prevented the problem from disrupting the COE Review.

7. Providing a comfortable setting for any meeting is an
Important consideration; it is equally important for a COE
Review. Fred clearly missed this point.

LEVEL OF PERFORMANCE: Your completed Self-Check should have

covered the same major points as the Model Response. If you

missed some points or have questions about any additional points
you made, review the material in the information sheet, The

Councl] of Educators’ Review, pp. 6-15, or check wlth your

Resource Person.
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Terminal
ObJective

Activity

Feedback

LEARNING EXPERIENCE III

In an actual program situation, facilitate a
Council of Educators’ review.

As you perform your duties as a Field Resource
Person, you will be called upon to facilitate a

COE Review. This will include planning, active

participation and follow-up activitles.

As you complete each of the above activities,
document your actions (in writing, on tape,

through a log) for assessment purposes.

Your Resource Person may want you to submit
your written plans to him/her for evaluation

before you facilitate the COE Review.

Arrange In advance to have your Resource Person
review your documentation and observe you

facllitating a COE Review.

Your total competency will be assessed by your
Resource Person using the Resource Person
Performance Assessment Form, pp. 34-36.

Based upon the criteria specified in this
assessment instrument, your Resource Person
will determine whether you are competent in

facilitating a COE Review.




RESOURCE PERSON PERFORMANCE ASSESSMENT FORM

Faclllitate a Councl] of Educators’ Revlew

Directions: Indicate the level of the Resource Person’s
accomplishments by placing an X In the approprlate box under the
LEVEL OF PERFORMANCE heading. If, because of speclal
clrcumstances a performance component was not applicable, or

impossible to execute, place an X In the N/A box.

In preparation for the Councl! of Educators’ (COE) Review, the

Resource Person:
EL OF PERFORMANCE

N/A

NONE
POCR
FAIR
GOOD

1. Verlifled that the learner had success-
fully completed program requirements:

A. Approprlate assignments/modiles were
cw]eted L] L] L] [ ] L] [ ] L] [ ] L] L] [ ] L] L] L]

B. Approprlate credits had been earned . { ]

C. Appropriate certificate was held by 3
th. candl ate L] L L] L] L] L] L] L] L] L] L L]

2. ldentlfled each voting member of the local
m [ ] [ ] L] [ ] [ ] [ ] [ ] [ ] [ ] L] [ ] [ ] [ ] [ ] [ ] [ ] [ ] L] [ ] !

3. Invited other support personnel to attend
th.wBRQVINO-Ooo...oo.ooo I

[P S

4. Instructed all Indlviduals participating In ‘ |
the COE as to their role at the COE Review:

A. Local School District Administration
Representative . . . SEICICEREE R

B. Local School District Master Teacher
(Teacher Representative) . . . . ..

C. College/Unlversity Representative . .

D. Support Personnel (Learner’s RRP,
Teacher Mentor) « « « v ¢ ¢ ¢ o o o &
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10.

11.

Established a mutually agreeable time and
place for the COE Review . . . . . . . . .

Assembled resources needed at the COE
Reviey:

A. All products resulting from successful
compietion of the program . . . . . .

B. A complete lesson on videotape. . . .

(1) The lesson pian and instructional
mt.r!a's L] L] [ ] L] L] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] L]

(2) Performance assessment Instrument
(means of evaluation) . . .. .. . .

C. A listing of the competencies in the
learner’s program and the criteria for
ammnt [ ] L] [ ] [ ] [ ] [ ] [ ] L] [ ] [ ] [ ] [ ] [ ]

D. A video playback system . . . . . . .
E. ACOEReviewReport . . . .. .. ..

Procured an appropriate room for the COE
R‘vlw L] L] L] [ ] [ ] [ ] [ ] [ ] [ ] [} [ ] L] L] [ ] [ ] [ ] [ ] [ ]

Organized resources and tested equipment
needed for the COR Review prior to the
arrival of Councli] Members . . . . . . . .

Provided each member of the Councll] with a
listing of competencies in the learner’s
program and the assocliated criteria for
p‘rfomnc‘ooooooooooooooo

Provided, for review, products associated
with successful program completion . . . .

Provided each Council member with the

learner’s lesson plan for the videotaped
l.mn [ ] L] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] [ ] L] [ ] L] [ ] [ ] [ ]
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N/A

NONE
POCR
FATIR

DMCB
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LEVEL OF PERFORMANCE |

N/A

NONE
POOR
FAIR
GOOD

12. Provided the COE members with a COE Review
R.p“t to m ’lm.d ] [} - - L] [ ] L] - - - - -

13. Recorded competencies in need of remedi-
atlon - - - - - L] - L] - - - - - - . L] - - -

14. Informed the learner of the procedure to:
A. Apply for certification/programs . . .
B. Qualify for future COB . . . . . . . .

15. Provided COE Review Reports to:

A. The learner . . . . . . & ¢ ¢ ¢ ¢ o o &

B. The learner’s program advisor . . . . .

C. The Program Director. . . . . . . . . .

D. Others (e.g., Professional development
personnel; school district teacher.
mentors) .« ¢ ¢ ¢ o o o o

LEVEL OF PERPORMANCE: All jtems must rece!ve N/A, GOOD, or EXCELLENT. If any item
receives a NONE, POOR, or FAIR, response, the learner and the Resource Person should
meet to determine what additional activities the learner needs to complete in order

to reach competency in the weak area(s).

36

~ 123




ABOUT USING RESOURCE PERSON MODULES

ORGANIZATION

Bach modu!z |s designed to help you galn competency In a particular skill
area conslidered Important to success when functlioning as a Resource
Person. A module Is made up of a serles of learning experiences, some
providing background Information, some providing practice experlences,
and others combining these two functions. Completing these experliences
should enable you to achleve the terminal objective In the final learning
experience. The final experience In each module always requires you to
demonstrate the skill when functioning In the role of the Resource
Person. :

Modules are designed to allow you to Individuallze your preparation
program. You need to complete only those modules covering skills which
you do not already possess. Simllarly, you need not complete any
learning experiences within a module |f you already have the skill needed
to complete I1t. Therefore, before taking any moci'le you should careful ly
review (1) the introduction (2) the objectives |isted (3) the overview
preceeding each learning experience, and (4) the final experience. After
comparing your present needs and competencles with the Information you
have read In these sections, you should be ready to make one of the

fol lowing declslons:

That you do not have the competencles Indicated and should complete
the entire module.

That you are competent In one or more of the enabling cbjectives
leading to the final learning experience, and thus can omit that
(those) learning experlience(s).

That you are already competent In this area and ready to complete
the final learning experience In order to Test Out.

That the module is lnappropriate to your needs at this time.

When you are ready to take the final learning experlence and have the
opportunity to function In the role of Resource Person, make the
necessary arrangements with your Resource Psrson. If you do not complete
the final experience successfully, meet with your Resource Person and
arrange (1) to repeat the experience (2) complete (or review) nrevious
sections of the module or other related activitles suggested by your
Resource Person before attempting to repeat the final experlience.
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TEMPLE UNIVERSITY College of Education Ritter Hall 003-00
A Commonwealth University Philudelphia, Pennsylvania 19122

Department of Curriculum, Instruction and
Technology in Education (CITE)
Educational Media

Elementary Education

Secondary Education

Vocational, Adult and Continuing Education

Dear

Thank you for agreeing to review the module titled "Develop a
Lesson Plan to guide Group Instruction." This module represents a
reworking of module B-4, "Develop a Lesson Plan" from the AAVIM
series.

The new version is intended to assist beginning teachers to plan
for group instruction, vis-a-vis a competency-based approach. It
is also an attempt to integrate new planning theory with long
standing educational practice.

After you have reviewed the module, please complete the enclosed
Module Quality Review Checklist by circling a ‘yes' or ‘“no'
response for each item. If you feel that an item(s) is not
relevant, simply write ‘NA' in place of yes/no. Also, please feel
free to write comments directly in the module.

I hope you can complete the review and return all materials to me
by August 17, 1987. Your help is very much appreciated.

Sincerely,

Thomas J. Walker

—W:’.rector

Enclosures
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MODULE QUALITY REVIEW CHECKLIST

Module Title:

Module No.: Reviewed By:

Language

l. New terminology is jefined in the introduction
and information sheets.

2. The terminology is consistent throughout.

3. The internal directions are simply and clearly
stated, and complete.

4. The performance objectives are stated in
observable terms.

5. Tne procedures describe the options available to
the learner in completing the module.

6. The activities clarify what the performance is,
how to do it, and why it is necessary.

7. The language is lively and interesting; not
mechanical or pendantic.

8. The language is geared to the level of an
average reader in the target audience.

Learning Experiences

l. Learning experiences are sequenced logically.
2. Learning experiences do not overlap.

3. Learning experiences lead directly to competency
in the performance objectives.

4. All required readings contribute directly to
attaining the objectives.

5. All required activities contribute directly to
attaining the objectives.

6. When an activity may be difficult to implement,
. alternative ways of completing the activity are
provided.

7. Optional learning activities are provided to give
depth, variety, and flexibility to the learning
experiences.

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO




s

Learning Experiences (continued)

8. A range of activities is provided to accomodate
students of different abilities, needs, and
interests. YES NO

9. A range of activities is provided to allow for
both individual and group work. YES NO

1. Role playing activities include role descriptions
and situations to guide anyone playing a role

outside his/her own frame of reference. YES NO
ll. The learning activities are varied and -

interesting, with a minimum of repetition from

one learning session to another. YES NO

12. Feedback is provided at the end of every
learning experience. YES NO

Information Sheets (Criteria in the "Language" section applies
here.)
1. The module is self-contained, to the extent
possible. YES NO

2. Information sheets contain up-to-date and
accurate information. YES NO

3. Information sheets are concrete and tangible;
not vague generalities or lists of criteria;
they tell "how to do it." YES NO

4. Information sheets are relevant to vocational
education, with examples drawn from various
service areas of vocational education. YES NO

5. Selected pages of outside resources are used
as enrichment and/or reinforcement activities. YES NO

6. Outside resources are not more than 10 years old
(unless they are of erxceptional value). YES NO

7. Readings (information sheets and outside
resources) are complete in that they provide the
learner with ¢1 information needed to complete
the module. YES NO

8. Outside references are standard enough that
they should be readily available to the module
reader. ‘ YES NO




Self-Checks, Model Answers, Checklists

l.

2.

Self-checks
application

Self-checks
information

Self-checks

are thought provoking and require
of information; not rote responses.

are comprehensive and reflect the
provided in the learning experience.

are not obvious; they require an

understanding of the knowledge important to
achieving the competency.

Model answers are provided to reinforce learning

and clarify

concepts.

Checklists and assessment forms are stated in

observable,

Checklists include all the criteria necessary for

per formance terms.

successful performance.

Checklists actually assess the learner's progress

toward the objective.

Checklists are of reasonable length and

complexity,

with no more than 25-38 items.

Alternatives to peer evaluation are provided
for those learners who cannot arrange to work

with peers.

Each feedback device includes a stated level of

provide for reprocessing if the level

of performance is not met.

The media is applicable to all vocational service

The media illustrates, clarifies, reirn.forces, or

concepts introduced in the module;

it doesn't simply repeat them.

The media is realistic; i.e. the teacher,

students, and real school setting are believable.

19.
performance.
11. Evaluations
Media
1.
areas.
2.
extends the
3.
4.

The legnth of the media (10 to 20 minutes) is

reasonable.
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YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO




Media (continued)

5. The media is interesting, visually and aurally.

6. The media is clear, visually and aurally.

7. If the media includes an exemplary instructor,
the instructor:

a.
b.
c.
d.

relates well with the students
uses student feedback
uses media or teaching aids where appropriate
presents information geared to the needs
of the students
teaches on the basis of up-to-date teaching
theory

8. The media is free from racial and sex bias.

9. The media is lively and action-oriented.

16. The information is presented in a logical
sequence.

Overall

l. The module delivers on the objectives,

2. The module meets format specifications.

3. The module is internally consistent (objectives,
activities, feedback devices, etc. do not contra-
dict each other, directly or indirectly).

4. No learning experience other than the final
experience requires performance in an actual
school situation.

5. Opportunity is provided for practicing any
performance in an actual school situation.

6. The final learning experience requires
performance in an actual school situation.

7. The learning experiences are realistic; i.e.,
they do not require an unreasonable amount of
prior knowledge or time on the part of the
learner.

8. Implementation of the module is feasible and
practical; i.e., it does not require an unreason-
able amount of the resource person's time.

YES

YES

YES
YES
YES

YES
YES
YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES

NO

NO

NO
NO
NO

NO
NO
NO

NO

NO

NO

NO

NO

NO

NO

NO

NO

NO




Overall (continued)

9. Learning activities, information sheets, case
studies, resources, etc. provide equitable
representation of the various service areas in
vocational education. YES

10. An introductory statement is provided which
motivates the student by explaining why the
competency is needed, not simply what the
competency consists of. YES

l1. An introductory statement is provided which
places the module in a frame of reference with
other modules in the category, and with the broad -
theory of vocational education. YES

12. All necessary or desirable prerequisite
competencies are listed. YES

Free 'Response

Would you please indicate below your opinions as to how any
aspect of this module could be improved to make it more useful to

vocational educators.

13]

NO

NO

NO

NO
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TEMPLE UNIVERSITY College of Education Ritter Hall 003-00
A Commonwealth University Philadelphia, Pennsylvania 19122

Department of Curriculum, Instruction and
Technology in Education (CITE)

Educational Madi

Elementary Education

Secondary Education
Vocational, Adult and Continuing Education

June 24, 1987

Mr. James A. Maillet
90 Putnam Street
Tunkhannock, PA 18657

Dear NMr. Maillet:

Enclosed is an honorarium check. Thank you for assisting Temple
University and the Center for Vocational Education Professional
Personnel Development wath the special project entitled "Meeting
the Challenge of Education Reform in Pennsylvania®. Your
involvement and advice as ve tested our wmodel to integrate
*Induction® into the framevork of our 60 credit vocational
teacher certification program vas highly valued.

As I wentioned at our last meeting, I would like you to review
sone materials developed through the project prior to their being
field tested next Fall. If all goes as expected, you’ll be
receiving the materials 'and instructions for the revievw process
by the end of June or early July.

Again, thank you for your help in our efforts to improve our
profession.

Thomas J. Walker
Project Director

TIW: jmg
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TEMPLE

UNIVERSITY
A Commonwealth University

College of Education

Ritter Hall 003-00
Philadelphia, Pennsylvania 19122

of Curriculum, Instruction and

Department
Technology in Education (CITE)

Educational Medi
Elementary Education

Secondary Education

Vocational, Adult and Continuing Education

June 24, 1987

Mr. Dale L. Kemmerer
215 ¥W. Mountain Road
Allentown, PA 18103

Dear NMNr. Kemmerer:

Enclosed is an honorarium check. Thank you for assisting Temple
University and the Center for Vocational Education Professional
Personnel Decvelopment with the special project entitled "Meeting
the Challenge of Education Reform in Pennsylvania®. Your
involvement and advice as we tested our wmodel to integrate
"Induction” into the framevork of our 60 credit vocational
teacher certification program vas highly valued.

As I wmentioned at our last meeting, I vould like you to review
some materials developed through the project prior to their being
field tested next Fall. If all goes as expected, you’ll be
receiving the materials and instructions for the review process
by the end of June or early July. .

Again, thank you for your help in our efforts to improve our
profession.

Sincerely,

Thomas J. Walker
Project Director

TIW: jmg
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TEMPLE UNIVERSITY College of Education Ritter Hall 003-00
A Commonwealth University Philudelphia, Pennsylvania 19122

Department of Curriculum, Instruction and
Technology in Education (CITE)

Educational Media

Elementary Education

Secondary Education

Vocational, Adult and Continuing Education

June 24, 1987

Mr. Ray Braccia
14 Myrtle Avenue
Havertown, PA 19083

Dear Mr. Braccia:

Enclosed is an honorarium check. Thank you for assisting Temple
University and the Center for Vocational Education Professional
Personnel Developwent vith the special project entitled "Meeting
the Challenge of Education Reform in Pennsylvania®. Your
involvement and advice as ve tested our wmodel to integrate
"Induction” into the framevork of our 60 credit vocational
teacher certification program vas highly valued.

As I wentioned at our last meeting, I would like you to review
some materials developed through the project prior to their being
field tested next Fall. If all goes as expected, you’ll be
receiving the materials and instructions for the review process
by the end of June or early July.

Again, thank you for your help in our efforts to improve our
profession.

7 ol

Thomas J. lker
Project Director

TIV: Jmg




TEMPLE UNIVERSITY College of Education Ritter Hall 003-00
A Commenwealth University Philadelphia, Pennsylvania 19122

Department of Curriculum, Ins’ruction and
Technology in Education (CTTE)

Educational Media

Elementary Educition

Seeom.hry Education . .
June 24, 1987 Vocational, Adult and Continuing Education

Mr. Ralph Bagnatto
825 Doncaster Drive
West Deptford, NJ 08066

Dear Mr. Bagnatto:

Enclosed is an honorarium check. Thank you for assisting Temple
University and the Center for Vocational Education Professional
Personnel Development with the special project entitled "NMeeting
the Challenge of Education Reform in Pennsylvania®. Your
involvement and advice as ve tested our model to integrate
"Induction® into the <frumework of our 60 credit vocational
teacher certification program vas highly valued.

As I wentioned at our las* meeting, I wvould like you to review
some materials developed through the project prior to their being
field tested next Tall. If all goes as expected, you’ll be
veceiving the materials and instructions for the reviev process
oy the end of June or early July.

Again, thank you for your help in our efforts to improve our
profession. .

Sincepély,

/

Thomas .J. Walker
Project Director

TIW: Img
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