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ABSTRACT

During a 5-month period, an attempt was made to
describe the literacy concepts of 12 children 5 years of age who
attended a prekindergarten program rich iu oral language experiences.
Assessments were made in the classroom of the children's concepts of
print, phoneme awareness, logo recognition, reading, and writing,
through use of (1) the Metropolitan Readiness Tests, Early School
Inventory: Preliteracy; (2) Hagtvet's Phoneme Awareness test; (3)
Nurss' Logo Recognition task, (4) Hagtvet's Reading Tasks instrument;
(5) writing tasks; and (6) performance during a curriculum unit on
fa'ry tales. Findings indicated that the children needed more
exposure to books, stories and "language experience dictation" to
further develop print and story concepts. They required more
cpportunities to write their own stories, messages, and captions.
They needed continued opportunities to retell and dramatize stories
using puppets and the flannel board. Correlations among variables
suggested that aural skills of hearing and blending sounds have an
important relationship to visual concepts of print, understanding of
the reading task, and recognition of some whole words and symbols.
Three data tables are included. (RH)
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intrecaction

Young children acguire wraitten language--writing and
reading--in a manner similar to oral language--speaking and
listening. Recent studies (Clay, 1975; Ferreiro % Teberoshy,
io®1; Harste, Woodward, % Burte, 1987; Schickedanz, 19813
Taylor, 1987) all document the process by which the chald
ertracts 1nformation about the written language from the
envrionment and develops hypotheses about how to use written
language as a communication tool. In order for the child to
be sucressful in this process, there must be a rich oral and
written language environment. Initially the child responds
to print within the meaningful context, and gradually the
child responds to decontextualized print.

Of 1nterest to early childhood teachers and researchers
15 the literacy information held by young children who are
acquiring language through their home and prekindergarten
environments. This study add:r-essed the question of what
indicators of literacy development are present in a group of
fi1ve-year—-old children attending a prekindergarten with a
r:ch oral language program.
Method

Subjects. This study was completed i1n the Child
Cevelopmant Caerter ©f &n urbarm university 1n a large southern
-1ty 1n the Umted States. Subjects were the five-year-olc
children 1~ the Freschool II class, all of whom would attend

publie echool tindergarten the follawing year. Data were

collected from January through May, 19687. There were 12
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subjects, who rargecd 1 age frcm S years, 2 months to S
years, 9 months at the end of ilay. There were & girls and 6
boys. One child was Oriental, one was EKlack, and the others
were Caucasian. English was the first language spoken by al:i
of the children although the Oriental child and one other
child, who tad an Hispan:= step-father, also spole Chinese
and Spanish, respectively. All the children had at least one
parent who was a university student at the time of their
enrollment in the University’'s Child Development Center.
Three subjects dropped out of the Center at the end of the
Winter Cuarter (mid—-March), because their parents did not
enroll 1n the University for Spring Quarter.

Data Collection. Data were collected by the researcher,
who spent at least one morning per week in the classroom
observing and assessing the children. Assessments were made
of the children’'s concepts of print, phoneme awareness, logo
recognition, reading, and writing. All data were collected

in the children’'s classroom. The following i1nstruments were

used.

Freliteracy (Nurss ¥ McBGauvran, 1986). This instrument 1s
designed to assess S to 7 year old children’s concepts of
resding, writing, and story. The child’s understanding of
what 13 read 1s assessed by selecting from three pictures the
one with print on 1t; for example, a menu selected from

pictures of a menu, hot dog, and blant mustard container.

The child then tells why that print would be read (to see
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what food one cen order cr how much 1t costsd. Frinally the
ct.ld i1ndicates how one reads by demonctrating where one
would begin reading, the direction one weculd read, and by
pointing to print, a word, letter, and other aspects of
print on another card with a picture and praint. In the
writing section the child 1s ashed to write her/his name and
a message to someone (parent, teacher); these attempte are
compared to a standardized rating scale. Finally the child
is asked to retell the story of the Three Bears and the
child’s retelling 15 scored for designated aspects of story
ctructure. This standardized observation instrument has
national norms, providing Ferformance Racings and cumul ative
percentages for each section by age group. Kuder-Richardson
21 reliability for this age group is r = .81.

Fhoneme Awareness (Hagtvet, '982). This instrument is
designed to assess children’s awareness of phonemes. They
zelect from among 10 pirctures the one depicting a Z—-phoneme
word thet tas been pronounced with the three phonemes
separated. 1f they can not do so, the first two phonemes are
tlended ard follcwed by the third phoneme. For example,
"sun" was procnounced /s/ /u/ /n/, followed by /su/ /n/. This
task was trancslated and adapted from a Norwegian task
develeoped by Bente Hagtvet, who based 1t upon wort of Ale
Dlocfsson of Sweden.

Logo Recognition (Nurss, 1987). This tast requuared the

child to i1dentify 12 common logos such as McDonald’'s and b=

Mart. They were then &sted to read the same 1T words 1n




decontertuialized print.

Reading Tasvs (Hagtvet, 1986). This 1nstrument assesses

the child’'s oral reading of phrase~ (a green ball), words
(cat), and letters. It was translated and adapted from a
Morweg:an task used by Bente Hagtvet, who based 1t upon worl
of Ingvar Lundberg, University of Umea, Sweden.

Writing Tasts. Each child was asted to draw a picture,
write her/his name on the p.cture, and write something about
the picture. The children did this task twice, once in early
January and again 1n late May. They also drew a picture of
their favorite fairy tale and dictated what they liked about
that story. They then copied the sentence they had dictated.
The results were scored using a rating system of O (No
Attempt), 1 (Scribbling), 2 (Letter—1ike Symbols), 3
(Separate Letters or Numerals), 4 ("I can’t write.), 5 (Asked
to have a model to copy), & {Asked for letters or so'nds), 7
(Invented phonemic spelling), and 8 (Correct Spelling)
(Nurss, in press).

y Tale Frogect. The curriculua for this class was
developed through i1ntegrated units. During the first three
weel's of the Spring Quarter, the teachers i1n this class
taught a unit on fairy tales. Activities i1ncluded reading a
wide veriety of falry tales 1n differing versions; viewling
f11mstrips and video tepes of fairy tales; retelling the
fairy tales using a flannel board or puppets; 1llustrating

the fairy tales for wall murals and mobiles; dictating

language experience stories which were recorded 1n individual
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farry tale Soolz wrd tlluctrataing these storieg; discuesing
the parts of the feiry tales (characters, setting, time,
teginning, ending, story sequence, feelings, fact vs.
fantasy); dramatizing the Billy Goats Gruff with props;
writing their cwn fairy tale using the word processor;
1llustrating their favorite fairy tale; making cut—-and-paste
and cookie Gingerbreac Cnys; mating pugpets of the Three
Pigs; singing songs, doing finger plays, and playing musical
games based upon fairy tales; and using cut—~outs from various
fairy tales for classification, sorting, one—-to-one
correspondence, comparison, and numeration activities. Fairy
tales included, Goldilocks and the Three EBears, The Three
Figs, The Gingerbread Koy, Rumplestiltskin, Little Red Riding
Hood, Jact and the Beanstalk, Hansel and Gretel, Stone Soup,
and the Ugly Ductling.
Results

The purpose of this study was to describe the literacy
concepts of these gprebindergarten children. Table 1 presents

the results of the five groups of tasks administered.

Inte-relationships among the tasts were determined by

calculating the 1ntercorrelaticns among the variables. These

-

are presented 1n Table . To determine 1f growth 1n the

~

Insert Table 2 aoout here
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writing tasks occurred during the five month period of the

study, t—-tests were calculated between the January and May

scores on the mname and caption writing tasts. There were noO
diffarences Nemec: t (B) = 1,09, p = .28; Cagtions: &t (B8 =
S.14, p o= €%, MNer were the-e differences betweern the

copylty @l taption writing tesie given in Ma, (8 = woy,

As might be expected with prelindergarten children, many
of the children demonstrated mastery of some of the tasks,
Eut not of others. In general, the children were successful
in writing their names on the picture task both at the
beginning and end of the study and on the Early School
Inventory (ESI):Preliteracy.

They also demonstrated a developing understanding of
print concepte, especially what one reads. There was a
bimodal distribution of scores on why one reads; children
e1ther did very well or rather poorly. There was a very wide
distribution of scores on how one reads. When compared to
the national standardi-ation sample of &0 to &3 month old
children who tool the ESl:Preliteracy, the average score oOn
primt concepts for this group was equivalent to a cumulataive
prrcentage cf cnly 18%4. The majority of these children
recei1ved a performance rating i1ndicating that they are 1n the
process of developing these print concepts. The same

performance rating weas obtained for ressage writing (average
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coore oquivalert to a curulanive percentage ot SQ%) and story
structure (average score equivalent to cumulative percentage
of T1%). More euposure to bools, stories, and 1l anguage
experience dictation are needed by these child for them to
certinue to cdevelop these essential print and story concepts.

Ch the picture writing tasts the children’'s captions
were, on the average, rated "2", sepereats letters or
numerals. Only a few childiren used i1nvented spelling. There
was very little growth i1n the five months of the study.
Interestingly, the children’s copying of their dictation, an
unfamiliar task for this group, was at the same level of
maturity as their free message writing. Again, more
opportunities to try to write their own stories, messages,
and captions are needed by this group of children.

When retelling the story, most children included the
setting, characters, and sequencec of events. However , many
cemitted conversation and only one 1ncluded feelings of the
characters although a couple had gocd expression 1n their
vo ces. Continued opportunities to retell and dramati:ze
stories using puppets and the flannel board will provide
more awareness of these aspects of story.

Most children recognized about half of the logos: many
whe did not sey the correct logo name erther gave the géneric
name or o+her prcduct names within the same category,
indicating that the children ware assocrating the locgo with a
meaningful context. For example, Corn Flales was read

cereal, Colgate as toothpaste, troger as store, and Toys 'R
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s as toy store. They were not, however able to read anry s
the decontertualized print. Similarly bardly any chilcren
cou'd read the phrases or words. Most, on the other hand,
recognized about 80% of the letters. These children are
peginring to be aware of print (logos and letters), but have
not begun tw recognize print out-cf-context, a mecessary step
1n learning to read.

While a few children fournd the Phoneme Awareness Task
difficult, wmost could blend the sounds into words and select
the correct picture, =specially when the first two phonemes
were given together. Thus, they are beginning to be aware of
separate aural parts of words, & necessary step to spelling
and reading.

The intercorrelation matri:. yielded some i1nteresting
clusters of variables showing a significant relationship to
one another. As expected, there were signmnificant
intercorrelations among the Frint Zoncepts sections of the
ESI:Preliter-acy (What & Why, What '~ How, Why ¥ How). Also
the three name writing tasts (ESI:Freliteracy Name. January
and May Name) were i1nterrelated. The two Fhoneme Awareness
Tasts were related to one another as were the two Reading
Tasts (pbrases and words). The ESI:Preliteracy Message was
reilated to Ma. Taption, but not to Januery Capticn, ncor were
t-e Januar y and May Captions related.

Two tasts stand out for their relaticneship to other
taste. The Froneme Awareness Tast was significantly rziated

to concepts of how one reads, to writing one’'s name
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(ECT:Frel i keracy and May Named), and to logo recogniticn.
ESI:Preliteracy Frint Concepts (What, Why, How) were related
to Reading Words and to Copying (and these two tasks were
related to one another). These significant correlations, of
course, simply i1ndicate a relationsimp among these variables,
ner an erplaration of why they are related. However, they
saggess that the sural stills of hearing anc blending scundas
do have an i1mportanmt relationship to visual concepts of
print, understanding the reading tack, and recognizing some
whole words and symbols. Further exploration of the
relationship of these aural and visual concepts for this age
child 1s needed.

Print Environment. The Language Rich Classroom
Checklist (Taylor, Blum, Logsdon, % Mcoeller. 1982) was used
in this prebindergarten classroom twice, in the beginning of
January and the end cf May. This instrument allows the
chserver tc rate the print environment on both
characteristics and activities. Table T presents the results

of this checklaist. While there was some prain%t in the

Ed

Insert Table 7 about here

classrcom im Janwarv and some eddit:oral evidence of print 1n

L

May, there were man, areas 1n which print could have been
added. Throughout the five monthe of this study, there was
discussion of written language, the teachers were given

articles on emergent lite-acy to read, and a filmstraip
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depicting & print rich classroom with a great deal of
natural written languege was shared 1n an 1nservice staff
meeting. The creative, act.ve play and manipul ative
activities i1n learning centers i1n this =lassroom lend
themselves to the addition of more meaningful print which
would foster the children’s natural acquaisition of written
language.

Conclusion

The five-year-old prelindergarten children is this
classroom are 1n the process of developing written language
concepts. Their development will he aided by experiesnces
with w-:+:ng and reading in meaningful contexts and by a wide

variety of print related activities in the classroom.
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Liletescy Dozl wennads T : -

Standard
Task Mezn Mesran Deviation Range Maiicum
ESI WT‘IEL 7-:—: \? IR : Q‘? /_" 1 Y 4

ESI:How S5.98  6.00 2.79 2-8 10
EST: Name T.RT 4.0 0. =8 2--a 4
ESI:Message T.3T 4.00 1.72 0-5 6

ESTI:Story 4,17 4.00 2.707 -7 8

Logos 6.50 6.70 2.65 2-10 12
l.ogo Print 0.67 0.00 1.07 0= 12
% Phonemes 6.67 8.00 z.71 2-10 10

2+1 Fhonemes 3.42 9.00 1.98 a-10 10

Fhi-ases 0.17 0.00 0.39 O-1 4

Words O.42 000 O b7 - <
Letters 19.41 20,00 6.76 O-24 24

Jan. Name 7.17 8.00 1.9% -8 g

Jom. Chptoorn LT L o U a
Copying* TLOI SO0 Toal -5 8
May Namex 7.44 8.00 1.67 -8 8
May Caption#* T.33 T.00 1.41 27 83

14



Interoorrolatiens Acgng the Varrablos (N = 10D

2z 4 3 & 7 g 2 L
1 ESI:uWhat L93% .B7# .35 .05 .32 .39 .09 .40 .54
o ESI:uWhv L91% .20 .07 .29 T8 .08 LTS .46
S ESI:How L34 .19 .35 .40 .19 .00 L6
4 ESI:Name L0600 L0020 L6 L2000 .54 L6
5 EEfIl:Message -.74 o8 -.27 .24 .27
& ESI:Story .42 .24 .19 .24
7 ~ogos .19 L67% L 6TH
8 Logo Print .40 .33
9 3 Phonemes 2%

11 1z 13 14 15 ie 17 18

1 ESI:What .42 .61% ~.10 .58 .21 L70% V39 .50
2 ESI:Why .36 Jb61% —-.22 . 44 .17 .Bi1% .24 .48
T ESI:How W57 J69% —. 12 . 40 .32 .74% .43 .24
4 £CT:dame LT D200 -0 17 L7 L0 .09 99¥ .09
5 ESi:Message .45 .18 —-.19 8 LA =L 20 L0700 =071
& ESI:Story 42 LT L1000 -,07 0 -0 T35 .14 .04 .48
7 Logos .53 .49 I .15 -.18 .07 L1000 =005
8 Logo Frint - 07 -.17 -.47 -.42 -.16 . 00 L2 - 10
9 2 Phonemes .22 .28 —a10 OB .24 .02 .64 -, 24
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2+1 Phonemes
Fhrases
Words
Letters

Jan. Name
Jan. Caption
Copying™

May Name™

May Caption™

11 12
.37 .24
. 76%

*p < .03

1712
.BO% -.24
12 .06
LR23 . o
23 .09
Lo6% 1T
.09 .06
.08 .52

.09



danuary  May
Characteristics
Stimul: for reading 2 -
Stimull fcor writing 1 -
Cho1ce time ootivitile=g = =
Activities use child’s language 8] 1
Displays of language products Q 2
Activities
Flace to leave written messages O Q
Writing tools accessible to children 2 e
Reading materials accessible 2 o
Sign—-up for activitires O O
Written language used for organication 1 o
Evidence of children’s dictat:ior 1 2

Variety of activataies -
Child-initi1ated writing 0 O
Sustained s:lent reading time Q 0

Dairly story reading

1

None

Trace

In Evidencr
= Frominent

i

Py = T
i

*Taylor, N., Blum, I., Logsdon, D., & Moeiler, I. (1%81).
The languaqge rich classroom chechtlist. Washington, DC:

Catholic Univeres:rty.
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