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The Choctaw language 1s the speech of a particular
ethnic, cultural group: the Choctaw Indians. Research
has- shown that cultural differences of minority language
students influshce s=cond language acquisaition. (Krashen,
1981} Robson, 1981) Young (1967) notes that °culture 13

more than a system of material and non-material elements

that can be listed, catalogued and clascsified

. .. IN
its totality, a cultural systam 15 a frame of reference
that shapes and governs ore’s pilcture of the world
araund him." (pp. 3-4) Therafore, the first
consideration of this work 1z to provids a perspective
of the anvironment of the populsticn under study, the
Mississippl Band of Choctaw Irdians. Subsequently,
selected linguistic featwes of t-e Choctaw language are
related to differences with the Ernglish langusg=.
Recognition of these differerces paves the way for the
desigr of a ourriculum which sims to 2rpand and
facilitate th=2 acauisition of English (L2} by Choctaw

children.
Introduction
The Missiscippr1l Band ot Choctaw Indians is

comprised of =ight communities which are zpread over the

east central part of Mississippi. The area has been

LRIC
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described 35 a rural, remote trust land that Jue to 1ts

roush clay-based land ard its location in an
economically depressed region of Mississippl, 1s
isolated, barren, nonagricultural and wnderdewveloped.

(Fartune, 1985) There are approximately S000 members of
the tiribe. Ninéty .DEPcent are puwe blood Chaoctaw and
speak their native larguage fluently. The center of
tribal goverrment is locatad in Pearl River, a commurilty
near Philladelphia, Mississippz, Thare a3re 3 total of
eight éommunltles on the reservation. Each community
has & community center anc a nealth clinic, with only
six hawvirng a school.

As with othier Indian tribes th2 Choctaw reservation
does not have a tax base from which fto generate
additional funds. Further, the reserwvation 1z located
in 3 rural area of the statz2 which has the lowest per
capita income 1n  the Nation. Except for the recent
etforts of Chief Ph1llip Martin snd tine tribal
governmart to develop an industrial park which supports
saveral industirries, the 2conomic picture for the Choctaw

peonle would be guite bleak. Even with tle rise 1n

emplogmant, the Choctaw people are heavily dependent

upon the federal goverrment, for the funding of

educational services.

The schools on the reservation are operated by the

Bureau of Indian Affairs (BIA). There are five

elementary schools located in various commanities gnd =




comprehensive K-12 school located at Pearl River, The
Croctaw Department of Education, a trabally developed
and managed organization, 1s the recipiant of several
federally funded programs which sre implemented in the

BIR schools.

A primary "concern of the Choctaw Departmant of

Education (CDE) is the persisting low academic
achievement of the Choctaw children. In tha recent
Choctaw School Study =n analusis ot the children’s

Californis Achievemant Test scores revesled that on the
reading and language batteries the upper guartile
students were showing only & three-fifths of a year
9ain, while the lower quartile were achiev.ng oniy two-
fifths. A further look at the language patterns 1n the
homa 1ndicates “hat eighty -four percent ot the
households reported spesking Choctaw ard English uwhaile
fifty-five percent speak only Choctauw, (Fortwe, 138E)
The lack of English fluency 1s also demenstrated by the
tact that ninety-eight percent of the children entering
school are Non-English speakers as measured by the
Language Assessment Scales (LAS).

Rlthough the lack of English flusncy is not the
only contributing factor to low studert achiavament, i1ts
influance cannot be 1gnored. Forture (1922) states that
ceveral factors contribute to low achievemrment scores
where the primary language of a student body 1z not the

same as the madority culture, This language problem 1s




confounded with other compensatory educatica indicators
such as poverty, broken homes, and low parental
2ducation. In an attempt to help remedy thiz rroblem the
tribe applied for and received a Title UII grant to
implement an intensive English as a Second Language
(ESL) program. -For.the past three wwears the Choctaw
Bepartment. of Education has aperated this orant for
children enrolled in kindergarten throush third grade in
three of the BIA eslementary schools.

Qécordlng to the Title VIT propozal, the Choctaw
children have an identified nzed for developing their
language skills i1n order to be scademically competitive
and for th=ir interpersonal communicative =k1lis.
"English proficiency will be described to students as g
rnecessary competency for succsssfully  living amorg a3
majority society whose language 1s not Choctaw . . .
the value of English languase proficilency as a m&ans of:

1) receivine the best possible education;
2) being able to extract professional and consumer

services; and

2) being entertained wvia m=dia." (Rogers, 1932)
The purpose of thea ESL prrogram 1s Lo  enhznce  the
children’s linguistic competence i1n English (L2) while
at the same time encouwrage retention of Choctaw (L1) and
their cultural traditions. *The decisicn to adopt an
intensiva ESL model as the bilimgual model for Choctaw

Bilingual Education was accompanied by a mandate that
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the approach be integrated i1rto the clssses i1n a manner
which does not devalue Chioctaw larguage and cultwe."
(Rogers, 13982) Tha program has three Pr1mary Componants !
1) Instruction;

2) Teacher training; and,

3) Parent: involvement.

The program staff consizts of a director, 3
secretary, an Accountsbility Specialist, three ESl.
Speoialists, and three Home -School Coordinzstors, The

Home -School Coordinators keep the community i1nformed of
activities taking place 1in tha classrccm, They provide
assistance to parents 11 understanding the purpise  of
th= ESL program, serve as ftranslators for the ESL
Specialists, arnd coordinatz monthlu m2etings. At these
meetings the ESL  3Specislaistz prowvide assistance to
parents by offeraing strategies for helping thelr
children improve their languase skills. The Home -School
Coordinators have the additional role of conducting
culturally oriented activities 1n the claszroom which
provide opportunity for use cof Choctaw (L1).

The ESL Specialists conduct daily instrictiorn  1in
the classroom. In addition they orovide regular
classroom teachers with materials and strategies used in
second language acquisition for  1ncorporation into the
classrooms. The ESL Spe=cialists 3lso crovide parents
with techniques for he2lping the children =t home. They

strive to oresate in the parents an awaren=2ss of the




importance of developilng the language “x1lls for
academic achievement and the need far parantal
involvement. The ESL Specialists are responsible for
maintaining all pertinant student. records., This
includes: progress reports, 1ndividual assessments,
IPLPs, computer:assisted iristruction logs, parent

training minutes, and, teacher training activaties.

Language Differances Between

Choctaw and Englaish

One of the first things that became apparent to the
SL staff as tha program started was the lack of
sppropriate classroom instructional materials and the
need for deélgnlmg a curriculum that wowld address the
unigue m2zds of the Choctaw children. There have been
many studies on American Indian  languages but very few
on the Choctaw language, The few studies on Choctaw
primarily concentrate on structural analysis of the
language. Some studies have been done comparing Enslish
with Choctaw; however, most of this res=arch (1=,
McCardle & Walton, 1934) 1s 1n the field of szp=zech. No
attempt has been made to generate stratzgies for
ernhancing lan3duage skllls in Erglish by attackirng tre
1dentified areas of w=akness.

One of the first steps t.ovard designing a

curriculum for Choctaw children wasz to study the Choctaw
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languagse. A cumparison of Choctsw to English was made

to identify areas of dissimilsrities causin3d language
interterence. Instructknﬂconceots aimed at asnhancang
the children’s language skills sffected by the abserce
of',, or difference of, particular structures in L1 and

L2 were identified. Caraful consideration was given to
the selection of these concepts du= to the ne=d for
functional and meaningful pplications of English in the
children’s environment. as children ne=sd to experience
the new concerts and words that are i1introduced. In
designing a cuwrraiculum  for students uszing Englizh  as
their sacond language 1t 1s wvital that activities be
conducive to expariential learning emphacsizing natw-al

language usage,

Phonolcgical Oifferences

Several reasons c©an be given for the difficulties
the children experience with th& phcnem=z of English,
The Choctaw language has some phonemes whlch =zre not
prasant 1n the English language. At the came tirme some
of the sounds of the Englizh larguage zre absent 1in
Choctaw.

A look at the Mississippl Choctaw School
Orthography, developed by the Eilingual Educstion for
Choctaws of Mississippi (BECOM), will give tha reader a

better understandirmg of tha symbols and sound
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Choctaw does not nave an =guivalent for the sounds of
/th/, both voiced and vnvoiced, /d/, 3/, s3/, /r/, FAVIAN

/sy /2/, /R, /X7, 7ES, sUS, and £) s, Conversely,

English does not hawve 2qguivalants fFor X, or the nassl

vowels (§, 1, Q) Considering that there 13 some
(8

dialectic variation, tnere 11ll be some dirference 1in

pronunciation,

Selected phonetic rules present i1n the Choctaw are

(Nicklas, 1974; Broadwell, 1986):

1) Before sh and ch, h has zn =h off-glide,

2) When one word encs 17 a sowel or K and the
following word b=girs with 5 vowel, =
contraction may occur.

3) Some souwnds are lost  i1n scme sredicate
exprassions and prraces,

4) A word may besin with a long or shart vowel, or
@ consonant followed by a vowel. No word begins
with two consonants except through del=tion.

S) Ang short vowel may end a word, but no long
vowal may end 3 word.

6) With soma exceptions only Nnouns Ma« e2nd with a
conseonant. (o, k, £, s, sh, h, n, l)uhere s, n, 1
are rare.

7) An h may 3assimilate to = preceding or following
P, t, or k.

8) Initial h may be loszt, especially i1f followed by

=
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9) There 1s a tendency for 311 vawals 1n a word to

be the sa -,

As the Choctaw child 1= 1irtr-oduced to the English
sound system some problems are eaxperilisncad when

producang several conssnant =cunds (MzCardle & Walton,

1284):

1) Neith=r /th/, voiced or unvoiced, are present
in the Choctaw sound szystem. Irstead they
have /&’ which csuses the studants to distort
cr substaitute bota Ath/ sourds,

2) Devoicing of final consorsnt sounds;

3) Devoicing of inatial /+/ znd /z/:

4) l.ateralizstion of Sricatives (r/srs,7z/); ana,

) Dental production of slvenlsr tounds.

The data collected +rom language zane 2s and

students’ performance on the LAS sactions on minimal
Pairs and phonemes csupports the argument. that these

ochonological diffarences in the two languzqges are

interfering with the child’s suditorwy discrimination snd

therefore production of these phonemes. linat cften

=)=

happens 1s that the child either distorts tre sound,
1s frequently the case with /th/, or substitutes theze

sounds with the more familiar chonemes ag they appear

in his/her language--3as 1t 13 th2 c3ze with /th/ also

being substituted with /f/ or ss/. In other i1nstarices

these phonological diffarences will sccount for

12
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marphological micstakes. Failure to hear final /=/ sound
wlll caudse the child’s spe«<.h to be devoid uf plurals,
Failure to hear final /d/ causes failure to recognize
simple past tense of regular verbs (2.9. walk, walked)
aurally.

The CDleethg.DF the sound changss 1in Choctaw,
such a3s the affixation process and ths internal changes,
can be another reason for the child’s substitution of
particular phonemes of English,

Ié 1s probable that some of these errors are not
detected and corrected because there is an absence of
correct models at home . In addition the reqular
classroom teacher has no trsining i1n 1dentifyling these
problems or in how to provide guidance for correctlon:
'Instructioﬁal techniques are not coordinated with tre
curriculum nor with the pupils’ needs . . . The students
are taught by a myriad. of ainstructional technigues
depending on the tesacher rather than need . . N

(Fortune, 1385 p. 129)
Morphological Differences

Choctaw shares cartain morphologaicsl character -
istics with other American Indian languages., As J.0.
Fletcher (1383) noted in hls survey:

1) American Ingian languages usze 1nflections
wildely to indicate the syntactic role of

13

Page 11




ERIC

Aruitoxt provided by Eic:

words,

2) Noun modifiers in HT=r1can Indian
languases are represented by 1ntlections
in nouns,

Some specific aspects of Chactaw morphology are
notad here as 1t may oe helpful in contrasting these to
tha different forms as they exist in Englaish,

The Choctaw lanauage depends on affixation and
internal change for the different forms of words. The
different functions of words 1N a sentence will be
determined by either a prefix, an 1rfix, or a suffix.
The order of these chsnges depends cn the function of
the words in the sentence. (Micklas, 1374)

1) Personal Pronouns: There are two kinds:

Independent- uses no and 3hno, and depend=nt,

The dependent carnot stand slone as words and

are addad to other words, Each sget of

prenouns has 1ts own function with verbs and
adyectives:

a) Passive-used with nouns, verbs and

adjectives, When used with adyecti.es

it will 1indicate the subgsct anc also

-

the subjoect of verbs denoting

1nvolurntary acts,
b) Free Dative-used with verbs tO 1ndicate
the person for uhom something 1s done.
c) Possessive-used as a substitute for a3

14
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a)

3)

4)

5)

noun with a posseszive prefix.

d) Bound Dative-used for the person to
whom something 1s transmitted--prefixed
to verbs and zome adjsctives.

e) Active-this 1s uzed to i1ndicate tha

* subjyect of verbs.

There 1s no distinction of gender in the

third person singular,

Choctaw does nct have 3 passive voice.

Nouns: The daiminutive 135 formed from a

compound the second =lem=snt being oshil

D051,

3) Possessives are i1rdicated by prefixes.

b) Nouns of orientaticn (top-pakna,bottom-
nota, front- tikba, back- anshaka,
behind- anshaka) take passive prefixes.

Verbs:

a) Passive verbals may be formed from
some active verbs by i1afixing -1 or
replacing -1li1 with -3 or both; (e.g.
amo (to gather a crop) =21lmo; basrhli -
basha (to gash) awashli (to  fry)
alwashs)

b) Tre active forms are trarmsitive or

causative verbs, while th2 passive

+forms may be wverbs 1m some cases,

adjectivas 1n some cases, and eather
Page 13 1 0
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7)

8)

verbs or adgectives i1n others,

c) The auxiliary verbs zre used Lo express
the startirmg, stopping, and finishing
of' some action.

d} The negative verb tforms are para-

* pPhrastic or ainflected.

Articles- The term article 1s used for

morpremes and combinations of morphemes

which can translate the English words *a*,

‘an®, 'the®, “this', *that". The articles

take subject case (use of the suffix -+,

the object case (use of suffFix  -n), the
nominative case (use of suffix ~€h), and

3 contrastive article o.

Conjunctiorns- They are like the articles

in farm. The form used depends on how far

apart the two events nappened.

Comparison- It 1s expressed by the suffix

-lawinchi for sameness or equality; to

express difference the suffix “irla 1s

used.

Syntactic Featureg

Several differences betwsen Choctaw syntax and

English suntax possibly account for problems encountered

by the children in the process of English acquisation:

ERIC
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1) In the Choctaw language the praimary word order
15 Subgect-Object-Verb. In Ermglish tha praimary
word order 135 Subject-Verb-ObJgect. This may
account. for some of the difficulty that Choctaw

. children have in differantisting aurally
quesztions and statements,

2) Prepositions in Choctaw are postpositilons
affixed to the words they modify. Therefora
ldiomatic expressions dealing with prepositions
in the English lanauage are groblematic to  the
Choctaw speaker.

3) The mode 1in Choctaw 15 essential 1m that 1t will

determine the type of affix the vaerb will take:

3) Imparative mcocde uszes ho-, oh-, hah-
b) Prohibitive mode uses i1z~ and -rma or hash-
and -nna;

c) Polite reguests or suagestions use -k maj
d) A threat uszes -k mak allail; and,
e) The form for *Let" uses k- nra.
4) The agreem=2nt 13 determined by the personal

atfin.

Semantics

The importance of determining the difference 1n the

forms of words 1s expressed by Young (1967), “Th=

structwal-grammatical featwres of =3 language, and the
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characteristic pattern 1n which theuy reflect th= wor 1d
of its speakers, constitute a fram2work that changes
much more slowly; structural, grammatical festures are
analogouz, in this context, to the fundamental elements
of a cultwe--its institutions of relision, zocisl and
political orqanlzaplon. and values." (p.3) Having this
notion helps one understand some of the resistance that
is =zxpPer ienced from parents 55 their children learn a
second language., It also helps 1n understanding the
diFPeFance in meaning that zpeakers ot differant.
languages extract from the s3ame expressaion, Yaung
(1367) comments that different poirts of view will
result from man’s differant systems. He caites an
example of two men dascribing & scene 1n which “he way
their cultufal coimunltlies coconcelve the world will
determine the selection of apgropriate terms 1n thelr
respective language. Orne may describe a forest as the
salient feature of the landscape without & description
of what composes 1t, whereas th= other man describes 1t
in terms of the different tuypes of trees. In z similar
way for many cultures the world 1s viewed 11 more
general, communal ways rathar than detailed and
individualistaic.

On the other hand 1t 1s interesting to see jow the
media, present forme of entertainment, and Choctaw
interaction with gpeakers of English, are creating a

need i1n the children to expand their knowledge of L2.

Page L; 8
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The culture of the majority cociety 1= influencing their
world as witnessed by the invasion of modern technology
in the games that the children want to play and the toys
they want to have.

., In teaching lexicon 1t 1s aimportant to recognize
that when dezslimg with trsnslations from one language
into another there may be concepts that cannot be
translated word by word. In modern Choctaw many words
are borrowed from the English pscause there are no words
in Choctaw that have equivalent meanings. These words
correspond primarily to the technological aspect of the
majority culture (e.g. televi=aion, microwave oven,
rocket, etc).

When tranzlating from English into Choctaw careful

consideration must be siven Lo the concepts wihlich words

describe. For example: amo has been translated as “to
gather (a2 crop)*. A native speaker will Quickly poirt
out that a distinction of crops 1s necessaru. One can

speak ot ‘gathering® a crop of berries or cotton using
the word amo , which connotes the motion of "picking";
however, the use of the word amo to describe the process
of "pulling" corn would not make sense. The proper word
for harvesting corn would bea kawil which describes the
process of "pulling® the ear from the corn <ctalk.
Conversely, when translat:ng from Choctaw into English
one must zhow extreme care 1n order to preserve the
original meaning. Therefore, in teaching lexicon, it 1s

13
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extremely important that the context of the situation be

taken intQ consideration. This can be done using ample

illustrations and language experience activities,

A Languase Sample

The following 1s 2 sample of a creative writing
assignment from a Fluent English Speaking (LAS;Level 4)
third grade child. RAfter being given a magazine picture,
the child was asked to write a description of what he
saw in the picture. This sample was selected because 1t
is representative of several mistakes extiibited in the

children’s sp=2ech and writing. . Hemry

L L sawa _plcture dad F_am _geiny- Lo teg ]
Yhe plcture look _Lke.a Family ‘o _leztin
up and__thees wrece aoegirlamd snc kos |
s Here _werse fus _.adu.lf_llarf/:g up __

8 fo _fle sty and _the, —dog L
U sear _not_liekeppp and __Here were

hea ¢ Youmg -peeple and Liftie Kids qad
one  _dog, Tho _9'rl_swas coloring ams .‘
Mhe poy war —plajing A the caron .
10 the —youay feaple war laaF.ng at
picturc,dad the _woman Fad a cofes
0n the _coffeo tible, And _the maw
Wwas_sitimg “by _the _lamp _aad . 2ta Jo-r !
was s And _#le _wome _Rad her 3hoes
25 Off her feel o

First notice the chvoice of the word "saw' i1nstead
of the word *looked". For English zpeakaers *looked® is
the right choice due to the subtle difference in meaning
of the two words., The word ‘'see' represents the

')
<0
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movement of the eyes to a particular point. The
perception and analuysis of the obJject 1s the focus. The
wore “look" sonnotes a broader meaning., It suggests the

movement of the eyes toward something. When the child

uses "saw® 1nstead of "lookzad" a deeper sense of the

| meaning of the raction 13 axpressed but the choice does

not appear as correct usage.

} Second, the use of the article "a&" indicates a

| slight difference in m2arming. One would expect the uss=

ot the.artlcle "the® which determimes that the student

| 15 looking at a particular picture ,the one given him, !
rather than ang picture in general. Thisz i1ndicates s
more 1ndefinite use than a gerneral u:ze.

Third, the student writ2s that he 1= going "to t=ll
1t" rather than ‘"talk =zbout 1t’ . Even thouah he
omitted “"about”, his choice off "tell" rather than
“talk® 1s more accurate i1n conveylng the meaning of what
he 1s going to do. "Tell" exprasses the i1des aof
narrating or relating one’s thoughts in a repertorizl
manner whereas “talk' refers more to a conversation.

Fourth, the semantic values of the child’s language
play an important role in uWwhat appears to ba a
diversion from the English speaker’s customary use of
words. The concrete mg2aning of words rather than the
abstract seems to be graspad easier by the chaldren.

This is often the case when presented with i1diomatic

expressions., In particular the use of prepositions in



idiomatic expressions of the English language creates
unique problems for the Choctaw child.

For example, 1ir the zecond 1line he fimal "s" an
the word "locks* 1~ cmitted and in che fourth line the
final "s* in the plwal ‘“adults® 1S omitted. It was
noted earlier in the psper that wome of the phonological
features in Choctaw is that w.th come exceptions only
nouns end in a consonant and "s"' 13 wvery rare.
Therefore, 1t 1s not surprising that the +ailure 1in
Producing final "s" 1m speech wi1ll be exhibited in
writing since these two ski1lls are expressive language
and closely related. As 1n this case, manw phonologicsl
problems will create morpholoaicsl problems.

The use of "one 9i1rl" and ‘“one boy" rather than ‘s
91rl and a boy' 1s relsted to the marghological festure
of Choutaw in  which the number 1s affixed to the roun
differentiating one, and specifying a plural of two or =2
Flural of more than two (and not the general "thay" in
which it can refer to two or more than tws with no
distirmction).

The final "s" i1n the plural ‘adults’ is omitted as
in the example diccussed above, “iote the spelling for
the word "people' as ‘peaple" which could be caused by
the phonological absence of the phorems Z’ in
the Ciioctaw. The use of ‘was’ on the tenth line of the
text, could be attributed to the influence of the

Southern Nonstandard English and Black Enalaish, The
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omission of the article before the word ‘ricture" and
the incorrect use of the article ‘a* before coffee in
the eleventh line is a very common mistake 1n the
children’s speech and writing. As roted earlier the
articles in Choctaw are i1ndicated by suffixes and not
individual words as in English. Tre repeated use of the

conjunction “and" is another rnoticeable feature of the

children s speech and writing.
Formal Ewvaluation

The Language Assessmant Scales (De Avila & Duncan,
19823 Fcorms A and B) was administered to fifty students
in kindargarten through third grade in the spring  and
fall of =2ach of the past tihree years., The LAS was chosan
because 1t was developed with a soung theoretical and
empirical base in first and second language acqQuisition
theory. However, it i1s acknowledged that the LAS makes
no attempt to assess the child’s total commuriicative
competence across the multiplicity of sociolinguicstic
contexts that comorise the total language usage. (De
Avila & Luncan, 1981) EvenUr\oLi.j'n the LAS is not a
diagnostic test, it was felt that an i1tem analysis would
be an appropriate use of the test data. Further, tre
item analysis of the LAS was used only 1n azgragated

form and not for individual assessment.

AN analysics of the LAS scores QuffOrhs our belief
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that the different linguistic features betuesn Choctaw

ant English may cause lanauage interference 1n the
acquisition of English The following i1z 3 summary of
the item analusis., Listed 1in the appendlix are charts

detailing these results.

R comparison between the scores of Non-Ermglish |

"Minimal Pairs' sectiorn of the LAS =shows tnat

evenr
thoush the number of incidences 1in which phonemes
are missed has decressed in the FES aroup, a

disproportionately high numter of FES students still

have a problem Wlth@éan\#WNwh The
pesence of phonemas 1n Choctaw which are absent
in English accounts for come of the distortion and

substitution exhibited by the children’s speech,

speakers (NES) and Fluent-English spea’ srs (FES) 1in the
AN analusiz of the reproductior of phonemas reveals

that there is g3 relationship between the children’s

failwe to discriminate between the phonemes aurally and

their reproduction of the phonem=s., Often the English

|
sounds which are absent from the Choctaw become either
distorted or replaced with more familiar Choctaw sounds,
For example: the /th/ sound, either voiced or urvoiced, ’
1s usually distorted and the more familiar /X/ sound,

i

present ain Choctaw 1s substituted for the English

/th/ sound.

Rn analusis of the "Lexicon' section of the LAS

confirms the expectation that only relevant, meaningful

{
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vocabulary words can be recalled. The highest freguancy
of missed i1tems on the lexicon section were by students '

in the NES group. This 1s partially explained by ths

NES level 1s very limited. For the majgority of the
children the need for+ English 1s minimal prior to
attending school. Consequently, their Englash
vocabulary 1s quite limited. The names of food i1tems

fact that the children’s experisnce with Erslish at the
and household items are miss2d most frequently while
words from the technolocgy of the majority zociety, like
train and bicycle, are rara2lu missed. This finding
stresses the importance of the experiential backgrcund
of children 1n acquirina the second lanauage.

The 1tems missed most frequently by tie children 1n

the “‘Comprehension* section of the LAS, conmfirms the

belief that the linguiztic differences betwzen the two

languages account for a majority of the language usz e
errors, An analusis of this section 1s more difficult
because of the confounding effects of the phono-

many of the same areas causing problems 1n receptive
langusge, are causing problems 1n expressive language,
In summary, an analysis of the LAS 5¢ﬂxu+5 carlier

research findings. (McCardle & Walton, 1984; Flatcher,

logical, suntactical, and morghological differences 1in

the two languasges. Nevertheless, the previous knowledge

of Choctaw features helps to explaim the high frequency

with which some items are missed It 1= apparent that -
o~
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1983; Nicklas, 1974; Broadwell, 19313

I. Phonological

l. Final stop devoicing for /d/ znd /bs;

2. Frontal placement for fricatives:

3. Lateralization of fricatives; ard,

4. Devoicing cf initial and fimal 77/ and /v/.
IT. Morphologicsl

1. No final /s/ for the formstion of plurals;

2. Different form of negativec;

3. Dafferent forms for cossessive, objective.

and subjective pronouns: and,

»

Choctaw does not have a passive voilce.

ITT. Suntax

1. Different word orger in sentenca
construction (1.e. Subject-Verb-0Dbject in
English becomes Subject-Object -Verb in

Choctaw); and,
2. Tdiomatic expressions are problematic.

The supporting data obtained from an analysis of
the LAS and the analysis of samplec of the chilldren’s
speech and writing <csuggests trat empnasls be placed on
the obgectives of the curriculum that desl with:

1) Auditory discrimination and production of

phonemas that do not exist in Chioctaw;

2) Auditory discrimination and froduction of final

consonants and consonant clusters;
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Aruitoxt provided by Eic:

ERIC

3) Use of singular and plural noun forms ;

4) Use of the third person singular;

5) Auditory discraimination and production of
minimally contrasting vowel pairs and mirmimally
contrasting consorant pairs;

6} Use of verb tense forms; ..

7) Use of articles and congunctiocns

Developirg the Curriculum

In developing the curriculum zn =2xtensive study of
the Choctaw language was conduct=d in order to identify
particular differencecs between Choctaw L1} and English
(L2). These differences wsra2  suspected of causing
language 1nterference in the acquisition of Erglish. fAs
a result of these studies asnd many howrs of classroom
instruction a design for an ESL cwrriculun Fas  been
develaoped.

The goal of the ESL curriculum i1s that the children
develop “English proficiency in both basic intercersonal
communicative skills and in cognitive /academic language
praficiency through ESL  waithin a3 bilingual program.
(Rogers, 1982) As a result of ESL training 1t is
expected that limited English proficient students will
"acquire content knowledge appropriate to their age and
grade level at the same time that they are developing

27
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the English language skills necessary to perform

succassfully i1n a tull English academaic satting. "

(Rogars, 1982) Therefore, tha obJjective of the ESL

program is that the children will be aktle to:

. 1) Discriminate and utilize the phonemes of
English;

2) Understand the mesning and daistribution of

English morphemes;

3) Acquire a functional Englicsh lexicon,

3) Incorporate English lexicon i1nto expressive
strings;
S) Sunthesize these linguilstic features into

meaningful discowrse; and,

&) Develop confidence in English usage through the
methods of te2aching Enalish as 3 Second
Language.

When a student enters the ESL orogram hes/she is

placed in one of three i1nstructional modes: (L) Non-
English Speaker (NES), (2) Limited English Speaker
(LES), or (3) Fluent Englich Speaker (FES). The

placement of the student 1s based ugon the following
considerations:
1) ESL Specislist assessment of the student’s
English proficiency;
2) Results from the Language Assessment Scales;
J) Grade placement;
4) Classroom teacher assessment; and,

28

Page 26




5) Parent intervieuw.

The curriculum for the ESL program was built around
three instructional modes: NES, LES, and FES. The Non-
English Speakers (NES) instructional mode was d=signed
for, children who have very limited Englizh proficiency.
These students wsually test at L=vel 1 or 2 on the
Language Assessm2nt Scale (LAS) and are generally

kindergartan students. For the NES students the major

focus is on the receptive skills for list=2ning., The
concepts are introduced primarily at the knowledgs
level. When i1ntroducing the English socund sustem to the

child, a functional lexicon 1s provided and sttempts are
made to create language experiences 1n whilch  the child
recalls uhat he/she has learmned. The child then produces
the sounds crally., In this manner s nesd for the use of
the language has been created and language has become
functional,

The second instructional mode, the Limited Enalizh
Speakers (LES), was designed for children uro have some
command of English but still have difficulty under-
standing and using the English language.Thess studente
usually test at Level 3 on the LAS. The majority of the
students in this instructional mode are first and second

grade students. In this mode the Englisih  alphabet and

sounds are taught. D=coding and =ncodirg  is  also
introduced. This is done in the context of situations
that are meanirgful such as stories, word games,

29
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Computer Assisted Instruction (CAI), and new vocabulary.
At this level listenaing skills continue to be
emphasized, althoush the maJdor focus 1s on speaking,
The children are contirually eéncowraged to express their
thauahts orally. This 1s of'ten practiced during
conversation periods whare the children share their

feelings with each other and discuss recent personnel

experiences. This activity provides the children with
opportunities to combine receptive skills with
expressive languagea. In thas manner functional and

meaningful discourse in Enalish (L2) 1=z expanded beuond
traditional classroom instruction.

The third instructional mode was desigried for the
Fluent-English Speakers (FES), Students in this
instructional mode carn understand and speak English waith
a fair amount of' proficiency; however, thzy nesd
additional English instruction. Students taught 1n thas

instructional mode are generally second and third gr-ade

students. Activities are designaed to encow age the
students to read anrd extract information for
comprehension. Stories are read and persoral

situations are discussed with emphasis being placed on
listening for details Emphasis 1s also given to the
skill of creative writing by presenting actaiwvities 1in
the classroom that generate responses conducive to the

communication of observations, feelinasz, aralysis, and

suynthesis,
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The creativity of the ESL Specialist in generating
materials 1s important. The materials available on the
market hava to be adaotéd at times according to the
children’s needs. AN important asp=ct to consider 1g
that materials and instructicn Should rrou.de_ e children
opportunities Yo experience the language, The
activities should be functional and should lead to &
meaningful discowrse. In implementing the cwriculum

varied materials are wused uwhich facilitate both the

receptive and expressive languagse skills' development.
Currently in use in the classrooms are computers,
language masters, records, games, 1)CRs, teacher -made

materials and textbooks.

The general concepts incluaged i1n the design of the
curriculum used in the Choctaw £5L program are presented
in the attached charts. Each ainstructiocnal mode 1s
desighed to enable the children to:

1) Discriminate betwsen minimal pairs;

2) Reprocduce alphabet;

3) Sight read words, phrases, and sentances;

4) Listen to, understard, and repeat sounds, words;

phrasas, and sentences;

S) Distinguish guestions from statements;
©) Make affirmative/negative statements, nuestiors,

commands, requests, suggesticons;
7) Use tag questions and snort/complsete answears;
8) Answer and ask questiorms 1n all persons and

31
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)

10)

11)
12)

13)

14)

15)

16)

tenses;

Understand and ' use subjective, obJjective, and
possessive pronouns;:

Bistinguash aender, person, and number of
subjective, objective, and possessive pronouns;

Understand and use demonstratives;
Understand and make sentences using modals;
Understand and make questions with "Who*",
"bhat', ‘Where*, "When', "How much", "How marng ",
and “*Whose"*;
Understand and use correctly singular and plural
nouns, present participles used as suboects, zand
pPOsSsessive nouns;
Understand and use correctly possessive,
predicate, demonstrative, prenominal, s=squantial,
comparative and superlative adgectives;
Understand and use correctly advarbs of
freaquency, prepositions of direction and place;
Understand and use corirectly contractions;
Understand and use correctly conjunctions;
Recognire synonums, antonums, and homongmé;
Identify and use correctly  names of colors,
namas of shapes, names for rumbers 1-100, body
parts, verbs of the five senses, names of
people, names of obJjects, careers, names of
animals, names of means of transportation, names
of foods, names or clothing, names of rooms 1n a
32
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housea, calendar vocsbulary, names of

prepositions of place, direction, and time;

21) Describe characteristics, 2MOT10NE, qguantity;
22) fomprehend, reproduce, and answer questions
s about stories read aloud or silently;

23) Follow sook;n and written directions; and,

24) Synthesize the gbove phonemic, lexical, and
structuwral aspects im  social conversation and
academic situations with competence and self-
confidence.

In conclusion, in designing a curriculum to assist
children in acquiring Englizh as a second langusag: 3
thorough understanding of the differences beatwsen the
first language ari the second language i1s esssential.
With such an undarstandlngi prablem= and concepts that
may cause language interference and learning
difficulties can be ldentified. Once thece are
undarstood an appropriate curriculum can be desianed

that will best meet the needs of bilingual children.
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ITEM ANALYSIS OF LAS SCORES
N=50
MINIMAL SOUND PAIRS

< RAW SCORE PERCENT
INCORRECT CORRECT INCORRECT CORRECT

ESPECIALLY-SPECIALLY 30 20 60 40
WHETHER~-WEATHER 24 26 48 52
PEEL-PILL 22 28 44 S6
VERY -BERRY 19 31 38 62
MOB-MOP 19 31 38 62
DEEP-DIP 18 32 36 64
SEND-SENT 15 35 30 70
THEN-DEN 15 35 30 70
MOLD-MOLD 13 37 26 74
SHOP-CHOP 13 37 26 74
RAIN-RAY 11 39 22 78
RICE-RISE 11 39 22 78
FIVE-FIVE 10 40 20 40
THUMB-THUMP 10 40 20 80
PET-PAT 10 40 20 80
YES-JESS 10 40 20 90
THEM-THEN 9 41 18 82
TEN-TAN 9 41 18 82
SING-SINK 8 42 16 84
THIN-TIN 8 42 le 84
CHAIN-CHAIN 8 42 1o 84
RANG-RANG 7 43 14 86
HOP-UP 7 43 14 86
COLD-GOLD 7 43 14 86
B“CK-BACK 6 44 12 a8
YELLOW-YELLOW S 45 10 90
MEAT-MEAT S 45 10 €0
SET-SET 4 46 8 92
HIT-HIT 4 46 8 92
SPUN-SPUN 4 46 8 92
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ITEM ANALYSIS OF LAS SCGRCS

N=50
PHONEMES
RAW SCORE PERCENT
INCORRECT CORRECT INCORRECT CORRECT

TH*THING,XATHY ,THIN 31 19 62 38
TH THIS,FATHER,FURTHER 25 25 S0 S0
B RIB,CRAB,TUB 22 28 44 56
D TOAD,FOOD,GOOD 18 32 36 64
2 PEAS,BOYS,BUSY 14 36 28 72
Vv VERY,RIVERS MOVING 10 40 20 80
IY BEET,NEED,FEED 7 43 14 86
U - LUCK,HUGGED, BUG 6 44 12 a8
G BAG,GUNM,GOOD 6 44 12 88
P PAINT,PIG,PARK S 45 10 90
HW WHITE,WHITE, WHEAT 4 46 8 92
AE BAD,SAT,MAT 4 46 8 92
C* CHEAP,CHEWED,CHOCOLATE 4 46 8 S2
Y VYES,YARD,YELLOW 3 47 6 94
8C STOP,SNAIL,SPIN 3 47 6 949
I HILL,BIT,CHIP 2 48 4 96
E BED,LET,PET 2 48 4 96
H HAM HAT HOT 1 49 2 S8
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ITEM ANALYSIS OF LAS SCORES

RAW SCORE

PERCENT
CORRECT INCORRECT CORRECT

B RIB,CRAB,TUB
D TOAD,FOOD,GOOD

P PAINT,PIG,PARK

V VERY,RIVERS, MOVING

2 PEAS,BOYS,BUSY

U LUCK,HUGGED, BUG

G -BAG,GUM,GOOD

C~ CHEAP,CHEWED,CHOCOLATE
1Y BEET,NEED,FEED

AE BAD,SAT,NAT

HW WHITE,WHITE,WHEAT

sC STOP,SNAIL,SPIN

Y YES,YARD,YELLOW

E BED,LET,PET

H HAM, HAT, HOT

N=11
PHONELES
(NES LEVEL)

INCORRECT
TH THING,KATHY, THIN 10
TH THI1S,FATHER,FURTHER 10

HILL,BIT,CHIP

PR NNNOOOOWWOLS LSOO

OCOVVWYOPPO®ONNOOUND P

-

c1
91
64
55
45
45
36
36
27
27
27
27
27
18
18
18

9

9

36
45
SS
55
64
64
73
73
73
73
73
82
82
82
91
91




N=20

PHONEMES
(FES LEVEL)

Ld

ITEM ANALYSIS OF LAS SCORES

41

RAW SCORE PERCENT
. INCORRECT CORRECT INCORRECT CORRECT
TH THIS,FATHER, FURTHER 6 14 30 70
B RIB,CRAB,TUB 5 15 25 75
TH~ THING,KATHY, THIN 5 15 25 75
D TOAD,FOOD, GOOD 4 16 20 80
2 PEAS,BOYS, BUSY 1 19 5 95
Y -YES, YARD, YELLOW 1 19 S 95
G BAG,GUM,GOOD 1 19 S 95
v VERY, RIVERS, MOVING 1 19 S 95
HW WHITE,WHI(E,WHEAT 1 19 5 95
u LUCK, HUGGED, BUG 1 19 S 95
1Y BEET,NEED, FEED 1 19 5 95
I HILL,BIT,CHIF o] 20 o] 100
H HAM HAT HOT o] 20 o] 100
sC STOP,SNAIL,SPIN o] 20 o] 100
E BED, LET,PET o] 20 o] 100
AE BAD, SAT,MAT o 20 0 100
c~ CHEAP, CHEWED, CHOCOLATE o] 20 o] 100
P PAINT,PIG, PARK o] 20 o] 100
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T EE CLERICULUM OESICK FOR CHOCTAM CHILDREN IN CRACES K - 3 -
R Clst MINE-EEX TERO .
TOOeLaN ! Subjective | Present-tense ldentify | Guestions : Possessive Caior i Prepositions! Prorunciation | loent1Fy ¢ Caunt ¢ Recognize Muabers | Neas Musbers | Greetings | Leeve
SPERKERS i Pronoure ! (Habitual) i Fomily 1 with H ! Recogmition | of $ Final (81,(b] | Objects v Objects ¢ H H ¢ Takings
(KnouledgarRecall)! : *{ Menbery ‘o ! : ! Place : (thl : : } 4 H : .
H H : : : H : H : : H H ! :
O oI . : ' : : : H ? : B { Qistinguishy ¢ Identify Same/: Noaw :
SPENCERS ! ldentafy | Subjective ¢ Greetings! Lesve ! Identify ! Cescribe i Presemt ! ldent1fy Rooms ! Ouestions ! Simple {Betueen Real Objects | Oifferent i Lotters ¢ ldentify
(Conprehersiarv ! Self s + Pronouns H ¢ Tkings | Faaily ! Hoee i Progressive ! In The Fouse : Hith ! Brsuers; (-People and Pictures | Objects and ! GF The i Capaitsl
Rerognition ) | Others 5 E E 5 Mesbers ! Retivities E .: 5 ‘What® ! yes-no 10F Them ! Shapes ! Alphabet : Letters
AT G Tawmtify : : : : : " Recogrize Frd ! : : : ; :
SPERKERS : Clothing ¢ Use OF ! Use OF . Ouestions ! Punctuation: Cetermirers ! Paragraph ! Use Present i Use OF Present ! Cospound | Predicate Adjectives! Jescribe ¢ Conjunctions ! Gescribe
(Rpplication - ! For ! Possessive iPossessive!  Hith e, ., ! ¢ Structure | Progressive In ! *s81ve ! Subjects ¢ ¢ Situations ¢ *Because®, ! Persone
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