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ABSTRACT

The 11 journal articles reviewed in this annotated
bibliography focus on ways teachers and principals can improve the
quality of teachiag. Among the four articles directed toward
principals are two that relate to the culture of the school; another
presents a mvdel to principals for achieving quality instruction; and
the fourth proposes six strategies principals can use in classroom
observation. Articles directed toward teachers describe: (1) a
self-assessment procedure to help teachers and supervisors improve
instructional effectiveness; (2) a teacher-directed, mastery learniag
approaca used by the Exemplary Center for Reading Instruction (ECRI);
(3) strategies that teachers can use to expand student thinking
capakility; and (4) a mastery learning program for teachers. Research
applications are discussed in two articles: one reviews Six paradigms
of classroom recearch that have helped define the concept of
effective teaching; the other, citing views of teaching as both a
science and an art, deals with the difficulty in assessing teacher
effectiveness through conventional research methods. The final
article explores the six common factors of the Instructionally
Effective Schools approach as a way to imprcve education without
additional funding. (MLF)
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Improving the Quality of Teaching

.ﬂ Beach, Don M., and Reinhartz, Judy. “Improving

Ll Instructional Effectiveness A Self-Assessment Proce-
dure " llinois School Research and Development,
19, 1 (Fall 1982) 5-12 E} 276 179

There 1s no question that helping teachers improy e their instiuc -
tional ettectiveness 15 a challenging task for today ‘s secondan
school principal Trust, dlear communication, and continuous,
positvely oniented classroom supervision that is nonthreatening
inats approach are kevs to providing noticeable improver _ntan
instructional etfectiveness

The kind ot supervision proposed here by Beach and Reinhartz
15 aseli assessment procedure tounded on “teacher selt-aw areness
and an obectne perception of the instructional selt based on
research nndings " With sts tocus on gathering data, this procedure
1s mtended to “inster instructional improvement rather than to
promote personnvl decisions,” say the authors

Drawing trom a summary of tindings on vanables in teaching
by Walberg Schiller, and Haertzel (1979), the authors hist tourteen
variables “tor which 9 percent or more ot the studies mdicated
an impact on learnaig ” Among these are ime on learning, . ar-
riculum innovation, mastery learming, psycholomcal incentives,
and motivatron and learning

According to a study by Rosenshine and Furst 119715, mine
variables— such as clanty ot instruction, explanation and en-
thusiasm duning, instruction, task onentation, and levels ot Jdis-
course—are assodigted with eftective teaching Findings trom
Manatt's (1981) stua . of teacker practices that correlate wath eticc -
tive teachms are also tted

The supervisor’s task, Beach and Reinharte advr ¢ 16 to senve
as “a catalystin helpimg teac hers become sware ot research imph-
cations tor teaching " A cortruct showing comporents of the
self-assessment procedure and a selt-assessment inventory ot
twelve teacher behaviors s given, as well as a seventeen-question
self-assessment instrument tor diagnosing the teac her s lessons
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Borich, Gary D. "Paradigms of Teacher Eftectiveness
? Research Their Relationshup to the Concept ot Ettec-
- tive Teaching ™ Education and Urban Society, 18,
2 (February 1986) 143-67 | 336 994

Borich reviews six paradigms of (lassroon research that have
helped contemporary educators to define the concept of ettective
teaching “Each paradigm . aptures Iife in classrooms in equally

Qf"'d ways,” he states, but with a number of marked Adifferences
ERIC
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that necessitate their coesistence Equally important is the signiti-
cance ot the paradigms “ip determiming how the teaching-learning
process has come to be detined ”

These methodological paradigms, developed over a thirty-year
period, are process-anecdotal, process-systematic, process-prod-
uct, experimental, process-process and process-product, and pro-
coss-process-product Describing each one in detail, Borich also
discusses the intluence ot the paradigms onthe concept ot teaching
today "All ot these paradigms have at least one thing m common, ™
he savs " They depend upon the direct obsenation of ¢ lassroom
behavior to measure teacher andior puptl processes” as-
soctated with school achievement

The relationship ot the paradigms to “direct” and “indirect”
models of teaching s illustrated by a continuum that embaodies
both ends ot “prevailing cultural and saientific perspec tives within
teaching eftectiveness research

Finally, Borich discusses paradigms as alternative conceptions
of schooling Researchers have usually tocused on one paradigm
onhy i doing therr studaes, otten considening other paradigms as
mutually exclusive It s easy to believe,” he says, “that our most
recent paradigms are supenor to earlier ones  But, while
paradigms may have changed over ime, the values, behiets, and
goals they are based on mav be as promient in society today as
when the paradigm was created One interpretation, theretore, 1s
that instead ot considering successive paradigms as more ad-
vanced, “these paradigms represent alternative and equally vahid
concepticns ot schooling ”

05 Calabrese, kaymond L. “ [ ttective Schools and Class-
\L‘) room Instruction ” The Cleaning House, 59, 6 (keb-

uary 1986y 272-74 £) 331 127

A princpal mu ttraly be aninstructional feader it he or she s
to implement the changes required to upgrade the <chool’s quality
ot education Such charges, says Calabrese, need to take place
in the area of improving instruction in the classroom it they are
to be achieved quicklv and ettectively Citing Good and Brophy's
hook rn ettective teaching, Looking i the Classroom, the author
contends that this kind of leadershig, 1s possible when prinopals
clearly understand classroom observation and siaft evaluation

In this briet articie several elements of evaluation from various
research sources are noted  These include rowards tor supernior
perormance, Moctying assignments, professional development,
staft retention, and promotion This wide perspective on evalua-
tion, however, has relegated  lassroom observation to a secondary
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position, which ultmately results in “incomplete and hurried as-
sessments ”

Classroom observation, despite other den ands mace on a prin-
cipal’s ime, 1s important. it requires planning and otten a rehance
on observation instruments such as checkists or rating scales
Personal biases must also be accounted tor.

Using direct research methods, a principal can accurately assess
classroom environment and this make meaningtul recommenda-
tions toward improving instruction  To ackieve this goal, the prin-
cipal can use six arategies random sampling, student response,
coded nstruments, patterned ohse.vation, assisting with instruc -
tional abjectives, and inservice programs These dtrategies will
establish a database that, when shared between principal and
teachers, should improve instruction and “can only resalt 10 a
more effective school,” concludes Calabrese

@ Firestone, William A., and Wilson, Bruce L. “Using,

B Bureaucratic and Cultural Linkages to Improve In-
struction. The Principal’s Contribution " Educa-
tional Admunistration Quarterly, 21, 2 {(Spring
19¢5) 7-30 E/ 318 294

Prncipals have a key role to play in improving instruction in
their schools, despite the fact their impact on instruction may he
limited, say researcher Firestone ard Wilson By using the
“bureaucratic and cultural linkages” available to them, the quality
of instruction can in fact be positively influenced These linkages
are defined as relationships that couple or interact with the ac-
tivities of organizational members

Burcaucratic linkages are tormal, lasting arrangements—such
as rules, roles, and procedures—-that allow an organmization to
function, they are the “prescribed tramework ot the organis ation
Cultural inkages, on the other hand, are the subjective expression
of shared meanings within a group, these include content, sym
bols, stories and rituals, and communication patterns

Five kinds of bureaucratic inkages, 1dentificd by Daft (1983),
are hierarchical referral and supervision, rules and procedures,
plans and schedules, adding positions, and verticil information
systems  Because supervision 1s often seen as a wangible way to
tighten hinkages, it appeals to many principals Yet, while this can
have some impact, increased supervision 1s “rot hkely to become
the master inkage through which principals make massive mod-
ification in teachers” classroom ¢ .nstructional behavior ” An in-
tegrated approach that nurturcs both cupervisory and planning
linkages 15 more hikely to have a greater impact

Equally important are cultural linkages that “work directly on
people’s constiousness to mfluence how they think about what
they do " Spreading positive stories, creating and manipulating
meaningful symbols and rituals, and consistently interacting with
vario.  "oolelements are all ways that prinaipals can strengthen
the culu + ! linkages 10tk air buildings The principal’s challenge,
adic autho,  nelieve, “1s to develop a clear vision of the purposes
of the school that gives primacy to mstruction and to carry 1t
through consistently during those countless interactions

LT;’\ Firestone, William A., and Wiison, Bruce L. "Culturc

~ of School Is a Key to More Etfective Instruction ”
NASSP Bulletin, 68, 476 (December 1984) 7- 11
E) 311 627

~

Understanding a school’s culture and identitying its key ele-
ments can help principals improve their school’s effectiveness,
say researchers Firestone and Wilson Schiool cultures,, they point
out, can influence such vital concerns as teacher commitment,
emotional ties to the school, and willingness to follow rules, as
such, school cultures deserve close attention by principals “The
school’s culture,” they add, “can heip to define stafftasks,” includ-

l: ‘l)C«g standards tor student achievement, maintaining order, ard
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deviation from official curniculum,

With its roots 1n anthropology, the notion of culture suggests
that principals may obsene certain aspects of daily school Tife
and eventually initiate changes that can reshape the culture Focus
on content, symbols, and communication patterns will help to
assess a school’s culture Content deals with commitments and
task definitions that promote ettective instruction Ssmbols are the
comeyors of content and nclude stories tmyths, legends, true
accounts), 1cons {tlags, trophies, paraphernalia), and rituals (as-
semblies, meetings, conterenges) Communic ation patterns serve
to “reinforce the cultural conten. carried by symbols ”

Prncipals can shape their school's culture by being active com-
municators ot that culture, by managing stories, and by alle- ating
tunds and space tor instructional benetit But tirst, they must be
clear about their own values, task definitions, and commitments
“Culture creation,” the authors conclude, “1< an important part of
the principal’s leadership responsibility and can be accomplished
by shaping the tlow ot stories among teachers and attending to
the content ot school nitual

Irwin, Claire C. “"Model Describes How Principals
O Can Achieve Quality Instruction ™ NASSP Bulletin,
69, 482 (September 1985) 119-23 E] 325 271,

“Ultimate responsibility tor the eftectiveness ot schools Lies with
the principals,”™ asserts Irwin - Using “research-vahdated direc-
tions,” she otters a model tor achieving quality instruction that
embodics a planning phase, assessment of the conteat, variables
in subject matter presentation, class management, and teacher-stu-
dent relationships, and identification of inhibiting variables

Beginning with a master plan tor supervising instraction,, prin-
Gpals, together with a statt task torce, should develop general,
long-range «ducational goals and short-range, specific content
objectives The classroom setting, the locus of appraisals, needs
to be conducive to learning and reflect the subject matter taught,

Vanables tor successtul presentation of subjecd miatter include
quality ot course outlines, conscientious preparation, cear prosen-
tation, and use ot appropriate materials “Excellence ininstiac-
tion,” Inwin believes, “depends upon the acaden.ac emphasis in
the elassroom ”

Anmiong questions that need to be answered conccrming etfective
class menagement and student-teacher relationships are the fol-
lowing Does the teacher mvolve students in class management
tashs? Is there quick teedback on student tests? How uch time
do students spend on task? ‘What teaching miethods are used to
attract and encourage studerts to learn?

AL or(.'lng to Inwin, two tactors that can inhibat ettectin e instruc-
tion dare the isolation ot secondary teachers and students’ test
taking behaviors Secondan teachers “recene very hitle help from
school administrators or trom tellow teachers” and seem quite
satisticd with the situation Students, meanwhile, otten display
test-tahing anxicties that Tower their scores, as well as block therr
learning  Irwin reports rescarch on cight test-anxiety interven-
tions—such as reassurance, modehing, selt-monitoring, relaxation,
and socal support —to help remedy poor test pertormance and
detraumauze educational experiences

[——]

Mann, Dale, and tnman, Deborah. “Improving Edu-
7/ cation within Existing Resources The Instructionally
tifective Schools” Approach ” Journal ot Education
Finance, 10, 2 (Fall 1984) 256-69, €] 316 771

Cne of the toughest challenges facing educators today 1s to
imnrov e the quahity of public schools without additional tunding
One solution, say Mann and Inman, 1s to manipulate “school
vanables within existing resources, through the Instractionally Ef-
fectine Schools approach “ In this article, they explore six com-
ron factors of the [ES teacher behavior and characteristics, ad-
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ministrator behavior, student body composition, school learning
chmate, pupt! evaluation procedures, and curniculum matenals

The authors conducted a Delphi study 1in which a panel ot
experts estimated how much each of these factors contnibuted to
instructional etfectiveness, “Not surprisingly,” <ay Mann and
Inman, “teacher variables led the way ” As they pourt out, “ more
1s known, more reliably, about more detatled kinds of behaviors
with respect to effective teaching” than any other tactor

items having to do with teacher behavior and characteristics
included classroom time usage, what 1s taught and what is tested.
teacher expectations about student periormance, and teachers as
classroom managers  This last item, tor example, dealt with
teachers holding students accountable 1or assignments, keeping
a brisk pace in class, and monitoring seatwork  “One way to
summarize this,” say the authors, “is to say that when teachers
teach, children learn, and . the more teachers teach, the more
children learn ™

Teacher expectations should be “high but attainable, modithied
periodically, and positively reinforced,” say Maan and Inman

Concerning the tactor school tearrung climate, the authors state,
“If a school 15 to have an effect it has to be through mcre than
the eftorts of a single outstanding teacher " Teachers’ professional

autonomy must give way to more cooperatior. among teachers,
60 percent of the panel members agreed The panel endorsed
collaborative planning and participative decision- making as
means to implement effective schools.

The authors conclude with a quantification of ali six vanables
expressed as a "production function”—meaning that different 1n-

Aruitoxt provided by Eic:

puts will combine to produce ditterent output .— and with a sum-
mary ot the policy imphications ot each area

Some Ideas and tssues ” Education and Urban Soci-
etv, 18, 2 (February 1986) 168-75 L] 336 995

6) Ornstein, Allan C. “Teacher Ettectiveness Research
O

The ditticulty 1n assessing teacker ettectiveness through conven-
tunal research methods s that teaching 1s an mexact scienge at
best and 1 therefore traught with inconststencies that often render
research conclusions unacceptable or coniestable  Part ot the
problem, says Ornstein, 1s thatterms, measurements, and methods
lack universally accepted detimtions, thus sometimes invahdating
“o-Called acceptable indings ” “The more complex or unpredict-
ible nne views teaching as being,” he contends, “the more one
1s compelled toward a behiet that 1t s very ditticult to detine or
agree upon generalizations about successtul teaching

The two central 1ssues Jealt with here are whether we should
view teaching as a science or an art and the attendant research
problems in treating teachirg ¢s more scientitic than artistic. Citing
Gage (1984), he notes that “teaching 1 more than a science
because it also 1nvolves artistry—-the use of judgrent, hunches,
and nsight ” The unpredictability of the teaching process, with
its spontaneity and intuitive approaches, deties m part the quan-
tilable methods applieu to more exact scienees Techmiques and
prinaples cannot easily be prescribed tor the ¢lassroom or be
readily learned by others

On the other hand, 1t one views teaching partly as a saience,
then 1t 1s possible to observe, measure with accuracy, and predict
teaching practices and behaviors This dichotomy s not easy to
resolve, but the author believes that a blending of the two notions
can provide workable ground tor tuture research “There s nothing
wrong,” he says, “in considering good teaching to be a love atfarr,
ak:n to good music or ine wine, but we must also consider 1t to
lend 1tself to a prescriptive <cience of practice ™

When we take a scientitic stance, however, there are a number
of research problems that must be dealt with Ornstern describes
ten such problems and otters partial soiutions For example, “suc-
cessful teachers” may not be viewed as such by all students, the
same teacher can have a ditterent ettect on difterent students, 1in
different classes, with ditterent subject matters, and so torth Also,
measuring instruments used 1o assess teacher eftectiveness may
be distorted, leading to inaccurate tindings

@ Reid, Ethna R. "Practicing Ettective Instruction The
Exemplary  Center tor Reading  Instruction  Ap-
proach ™ Exceptronal Children, 52, 6 (Apnil 1986,

510-19 ) 334 349

The Exemplary Center tor Reading Instruction (ECRD teaches
teachers how to use instructional strategies and a management
system that have been shown to prevent reading tailure and en-
hance the learning of language shills Reid delineates the center’s
guding principles, most of which apply to other content areds
and levels than reading in the elementan grades She also discus-
ses steps for incorporating ECRI strategies into existing language
arts programs and reviews data on ettectineness with a vaniety ot
student types

Working with tindings trom carly research studies, ECRI tound
that student learning increases when (1) pupils are provided with
greater amounts of quality instructional time, (2} teachers posi-
uvely reinforce therr students tor increasing oral reading speed
and accuracy, (3) students are taught to display overt, rapid, and
accurate responses to specific teacher directives, (4) teachers pro-
vide a supervised practice time for students and require high levels
of mastery, (5) instruction s introduced in a denionstration-
prompt-practice process, and (6) the teaching of language skills
is correlated Each of these clements 1s detailed here

4  BEST COPY AVAILABLE

S —



E

Q

The program, says Reid, the center’s director, “can best be
described as a highly structured, teacher-directed, mastery learn-
ing approach ” Despite this, matertals are structured <o that even
low achievers can experience success trom the start. Achtevement
gamn through ECRI programs “falls in the upper range of that ex
pected for Chapter | programs ™

10

Strong, Richard W.; Silver, Harvey F.; and Hanson,
Robert. “Integrating Teaching Strategies and Think-
ing Styles with the Elements of Etfective Instruction ”
tducational Leadership, 42, 8 (May 1985) 9-15 £}
319 809

Using the elements ot tesson design as a foundation, teachers
can expand student thinking capabtlity by incorporating appropri-
ate teaching strategies. say Strong and his colleagues "he authors,
educational consultants, assert that, although thinking skills can
be added to existing curnculum and special courses in thinking
can be introduced, this “will not guarantee the transier of thinking
to ragular classroom work in content areas ” However, providing
teachers with strategtes that “elicit and model various thinking
styles” may effectively enhance student thinking while retaining
the prescribed curriculum

The authors created th.ee fictitrous characters who ineract in
a question-answer format to deal with this 1ssue, each character
representing & set of actual concerns faced by educators today
Defining strategy as “a olan to move a group toward a goal,” the
characters cite current research to explore how strategies can build
on aceepted principles of learmng to move learners toward cur-
riculum objectives Among the questions raised are the following
Does the teacher monttor and adjust his or her behavior to meet
the needs of the students? [s the learning at the correct level? Are
teacher and student behavicrs appropriate to the objective?

Selecting appropriate strategies 1s critical and involves clarifying
objectives and defining five goals of education (1) mastery of
basic skills, (2) developing understanding through intellectual and
academic skills, (3) synthesis ot these skills applied to new con-
texts, (4) findiag relevance n learning for ultimate success at
school, and (5) cultural hteracy 1 knowing culturally important
information

The elements of lesson design, teaching styles, and strategies
are synthesized and graphically illustrated “By selecting one stra:
egy over another,” thev say, “teachers emphasize one style of
thinking over another ” Advice 1s given to principals on how to
integrate such strategies into their present curriculum. Iformation
sources are also listed

C
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i A Competency Based Program tor improving In-
siruction ” NASSP Bulletin, 67,461 (March 1983)
22-25 Ej 277 982

-ﬂ H} Westerberg, Tim. “Mastery Learning for Teachers,

The Teacher Improvemeat Project (TIP) at Liberty Senior 1igh
School (Missourn 1 based on the assumption, vahdated by re-
search, that student achievement goes hand in hand with ceriain
teacher behaviors Westerberg, the school s principal, savs the
statt development program 1s “tied to the existing teacher evalua-
tton process ”

To implement TIP, Westerberg and his statt first identitied spe-
cific behaviors charactenistic of poor and ettective teaching and
then developed a list of competencies transcending participants’
own philosophies and preterences A list of twenty-seven research-
based behaviors (ime on task teacher enthusiasm, questioning
and testing methods, instructional content and materials, learning
environment, pertormance standards, and other tactors) was dis-
tnbuted to teachers at a faculty meeting

Atter selecting tifteen high prionty behaviors, faculty used an
inservice day to brainstorm implementation strategtes Each inter-
disciplinary team of approximately ten members was responsible
tor three TIP behaviors and “tor determining what constitutes ‘mas-
tery’ ot each hehavior ”

A table summarizes teachers’ statements concerning two ettec-
tive teaching behaviors and their mastery requirements For exam-
ple, under "Techniques employing encouragement or positive
reintorcement are used regularly,” mastery 1s detined as consistent
pertormance ot eight of the tourteen techniques and emphasis ot
two others in which the teacher would like to improve

To niprove reintorcement skills, teachers might work on com-
munication methods, expectations, criticism and reward systems,
curriculum relevancy, peer encouragement, and other specific
techniques Becau-e teachers helped develop cniteria and mastery
standards, they feel comritted to the project and to ongoing selt-
improvement

Teachers will eventually master all twenty-seven competencies
Teachers' programs are individualized and notcontined to specitic
ume frames Protile sheets record teachers’ progress, and tuture
Inservice programs may be geared to certain desired competen-
ctes. Although teacher development and assessment were still
separate’ at Liberty High when Westerberg swrote this article, he
envisioned “a natural merger of these two processes’ as program
refinement and mutual trust develop
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