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ABSTRACT

A review of the research on the effects of parental
influenze and parental involvement on children's reading achievement
indicates that when parents take an active and positive part in their
child's education the results often turn out well for the student.
Parental influence is defined as any opinion, attitude, or action
(other than direct tutoring) that somehow shapes or molds the child's
reading attitudes. Involvement is defined as any direct tutorial help
the child receives with his or her reading. Studies show that
parental role modeling will improve a child's reading, because the
child sees reinforcement of the value of education outside of school.
Parents who read books and magazines as leisure activities are more
likely to have children with a high degree of interest in literature
and reading. Other studies indicate that a child must want to read
before he or she can acquire any substantial reading skills. Parents'
attitudes other than toward reading can also influence reading
achievement. Conflict or overprotection can interfere with reading
skills, sometimes requiring parent counseling. Direct parental
invclvement in the form of tutoring can significantly increase a
child's reading skills, although the parents must also know how to
tutor in order to get the best possible results. Successful readers
tutored in the home receive fewer critical and punishing statements
from their parents than do problem readers. Overall, the research
shows that the more help a child receives from his or her parents,
and the more prepared they are to help their child, the better the
child's reading achievement. (HTH)
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Recentlv there has been an emphacic on siudent achievement in
Amerti1can education. At the bace of this movement 12 the primary
concern +for the student = reacing achievement., For 14 a ctudent is to
sycceed 1n education he muet not only Know how to read, but read with
& cutficient abitity sc that what he has read is retarned and able to
be wused 4for later reference, Reading 1s probabls one of the most
impar tan*  sub,ects fo~ oz child to master  bezauce without a sci2
tourndat.cn in i%, studentes would not be able to iearn all of the other
zubjects thes must study. )

Te date, there have been many <ctudies regarding parental
influence con rezding actievement, and parental invoivement on rezading
achienement, Thzrz hz'e rot, though, been anv studies where both
pzrental  i-fliuerce  and parsatal invzluement have been stucied on the
cwme grIup of students. Educators, adminicstrators, and parents need

tc +.nd out what the best way 1s to requlate both parental influence
3
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and involvement on a student’s reading achievement so that each

student achieves the highest amount of success in reading that he 1s
capable ofi

The purpose of this review of 1iterature 15 to provide a synopsic
ot current literature concerning the effect of parental influernce and
inolvement on reading achievement, The studies used invoived
chiidren from all age groups. Throughout history parents have been a

big influence on their children both 1n and out of the classroom,

1+

Depending on  the circumetances and r'ndividual parents thie hae been
th goca and bad  for the ch:iid, iWhen a parent® takes an active and
posttive  part in his child's education the recults ovten turn out wel)
for  the ctudent. However, 11 the paren® doec not give routine and
constructive help, that parent cen end up pulling the child down.

For this discussion 1t 1¢ impertant to firct define a few
it ozl terms, Parental influence wili be def:ned az any oprnicn,
:ttitude, or action {other than direct tutcring: that the parent does
¢t amplies  that comerow shapesz zr molds the chilo s atiitude teoward

rexding, Fzrentzl involuvemant will be defined as anv direzt tutorial

helsr the child receies with hic or her rezding work. L
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achievement is defined as how well the child progreszes with his or

her reading ability. As the child becomes a better reader his reading
achievement will increase.

The current mcorement 1n education suggests that "time on task"
should be the highest priority for the teacher. The more time a chiid
spends doing acacdemic work, the better prepared he or she will be In
that subject, Therefore, it is suggested that the teacher do
euecyth(ng poszible to get the most out of every clacs session so that

each child achieves hic highest patential, Th:s ecact line of thought

p=
[+
[

also madz 1ts was intc the "reading circles" and 1t 1¢ now

betieved that the more routine role-modeling a child receives from his

parents, anZ the more time he =zpends reading ard pract:cing, the

better reader he will become. This seems so logical 1t 15 difficult

to believe that anscne coulc think otherwice,

When concepts and skills taught at school are practiced at home

wits  parent superviserg, the chiid receives a vital message regarding

the impor<ance of education ‘Hourcade & Richardson, 1987:. This 1s an

irportant  point because tt suggeetz that the child must <e=

reinforcament on  the value ¢f education from some plzce other thar

!




Just school. And when the child sees that his parents vaiue 1t, the

child will start to value it more and more.

Morrow (1983) thinks this to be true also. He is of tne optnion

that arents who read books and magazines as leisure activities are
p Q

mere  daKely to have children with a high degree of interest in

A}

literature and reading. Once again it ¢ being shown what a high

Jegree of influence the parent has over the child. It s not

necessary for the parent to "order and demand" something, only that he

zt an example for the ch:ld to see. Once that example 15 set, and

the chilc picks up on whzt his parents vizw as important, that child

will wusually fallow. This ts all the more reazon why parents should

be <ceer reading, even 1f 1t 1s only a newspaper, by therr children.

the  "do what 1 say, not as I do" tvpe of attitude on the part of their

parents clearly 15 not the way to get children to read more and become

tetter reacers. Ther must be literally "caught in the act" of reading

by their ch:ldren,

Reading chould be started as early asz possible rather thzn

wiiting until the child resches some set age or appears "old encugh”

to want to read {Mascn, 1930, Mazon th:-ksz that the eariier a child
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showe an  interect 1n looks and stgrts to read the better it 15 for
him. Since children generally do show an interest in looks before
they get to school the parents are the ones that muct cet the e:ample
tor  them. When the child gets to schoo! he should already 1i1Ke books
and rezading, 2 chould no!t bte seeing a book fo~ the firct time.
Farents then have an incredible amount of influence over their
children since 1t 1s ther who form the child ¢ i1deac even before that
child wxiks inte a scheol. Parents, then should izse the:r influence
to ite full acvantage and let the child Knaw through both word and
zztion that reading 1= important,

A study to dsztermine the effects of parental influence o~ a
child’es re3ding achievement was conducted by Clark +1974). Parents o+
suzcessful rezders were ecamined to csee what, 14 anvthing, thes had
gene  to influence the'r child s reading achievement. Clark found trnat
51 of the parents studizd, ecpecziall,/ the mothers, were avid rezdercz,
Fe conciuded that 1t iz mportant for the child to see hig pare-ic

reading n order to acqu:ire for himseif a dezire to read. H

(98
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that t"rz was important because the child had to want to read bzfore

he wou'd acquire any cubstancial swili at it.
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Kontos (1984 essentially came up with the same findings as Clark

in her study, Kontos found that voung «children must have an

entironment where they see adults write, rezd, and converse .n a

meaningful  way., She discovered that only when children ses the

tmportance of reading do they ever become good readerc.

‘.

A studernt’s read:ng achiewement 1¢ not yJust related to the

parent’s attitude toward reading. There are other influences by the

parent that can determine the level of a child's reacing achreverent,

Thalberg (1972 found that parents that displaved confl:izting

interparent reactions, were inconsistent and ambiguzue 1 ther

dec'sions, and who gave their children other incrdinate presecures

usually had chiidren wheo did not have a hign level of success ir the:r

rezding 2chievement, He concluded that n arder to get a child to

rezize his highest potential regarding read'ng achievemen® the
studert’s parents must be consistant regarding the other aspects of
the chald =z 1ife,

a3 shightls earlier stud, Kapian V19700, examiniag the effects

of czunseling with mothers of exceptional children, concluded that

i)
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cf underachievers reszd aczistance in dealing with feelings of
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anger and gquilt, Real help means assisting parents in uncerstanding

how these feelings result in overprotection and permissive behavicr in

dzaling with the:r children. He found tha! a parent s problemz that

had nothing to do with the child or the child’s reading could et}

rnetuence  the child s reading at*:tudes and achievemet 14 not proper’y
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Richardzon  and Brown (1973) suggest that parent counseling can

improve reac'ng achievement for certain groups of children. They

found that the cide effects o+ educational counceling with parente ar

D

sighificant i improving  parent-child re’aticnships, This s
important because 1t shows that 1f there 12 a family problem affect . ng
-
-

=

r

g

ing  achieoement that really is independent of the fie'd of

reacing, it can be corrected co that the child stil] 1s able to become

tre best reader he 15 capable of being.

Exiall and  Sharker 21963 suggest that becsuse the inability to

23S and emotional problems connected with the home env:ronment are

#3r 1y related, Farent :-:zu-celing could be an important part of &

resding program, They found ewicdence to cuppeort the notion that

a
T
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O

vement i parental atwricdes alzoc mp-z.ed tn: ciloren s
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attitude toward reading. From this ctudv, then, even wher the parent

re not trying to directly help for inéluence the child with his

reading f there are problems at home tre child 1s not going to be

doing his best possible yob.

huttlewcrth  (198é) s=z*ated that 3 startling improvemen* was

(18]

realized bv students when ther were helped at nome. In his study he
took eighteen children frcm fourteen homes and monito~ed the progres:
thes were making when tutored by their parents. He found that S50% of
them mace s.gnif.ciant progressz once the parental tutoring begin. His
tfindings prove that there ¢ 3z direct correlation bebween parertal
rnooivement and the child®s reading ab 'ity.

Hourcade and Richardson (19270 cupport the finds of Shuttlewsrth,
In their =studs they evamined thirts children. Each child fi1rzt to2K
tre Woodcock Reading Test and then received a new lict of worcs every
two weeks for eight weske. The worde on all of these licts were
randomlv  celected. The <ctudents were tc studs these liztz a* home
yith  their parents helping them. Before the program ctarted esch

child was learning on the average of ©.,%5 word: for esch two week

Fericd without parental help, After the pareats started todzring,
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however, the chilidren were learning on the average of 12.7 words for a
two week period. This stud, showed that there i1s a clear relatinanship
between time <spent on <ctudy time with parental help and time spert
ztudving alone.

In arpther etudy, Bates {i-2s) took fourteen <children and
randomi,s ass gned them to two di<ferent groups. Each group then
rece:veg parenta’ tutocring 1n reading three hours a weew for czven
weeks. During the seven weeks, though, one group s parents were
ccunse'ed about now to give reading he'p whi'le the other group s
parents were at the end of the seven weeks the group whose parents %ad

receirved the additronal training dio much better with therr read rg

aznienemaent, Thie study proves that although parental tutoring o

1]

very mportant, tue parents must alss Know how to tutor in order io

gzt t-e best possziblie results from their children,
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study that shcould be menticned s the study by Dran

Scott-Jdores  {1SETH, In

Y
B
-
1]
i
L
s}

sne e zmines the qualrty of it

2J

rarental  tulcring. She  evud.ed twenty-four chilc-en while the,s wer

m

being tutored by their pareats, Sie  found that there 1s a direct

correlation betwzen the trpes of cooment and resnfIrc ng
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the parents made to the ch:ld and the child’s reading acheivement.

Successful readers received fewer critical and punishing statements

trom their parents
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The Jiterature reveals that there 1¢ a ¢trong corr=lation between

et dents tytcred a4t home E. o their pereatz and troce studente who are

. we literature furtrer goes on  to chow that there 15 d rect

cir~elation hetveen tre parent’s att ‘tude and abiiity to teszcner

rezac iy and thre cnila’'s reading achievement. AlY indications suggest

hat  the more nelp a child recetves from h.s parent, and the mere
gresared that parent s *o  able to help his child, the better that
254 will oo owitn regard to reaging ach.evvemenT,

11
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