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EXECUTIVE SUMMARY

In 1985, the Preparation for American Secondary Schools (PASS) program was added to the
Overseas Refugee Training Program, which is conducted by the Bureau for Refugee Programs of
the U.S. Department of State. In 1986, the PASS Tracking Study was undertaken to measure the
effectiveness of the PASS program in preparing Southeast Asian refugees for American secondary
schools.

The study was based on a comparison of th. school performance: of students who received
PASS training with that of students who did not receive PASS training. PASS and non-PASS
students were evaluated in two ways. First, teachers were asked to compare the sample students'
overall preparation with that of other newly-arrived Southeast Asian refugees using three
assessment levels: Below Average, Average, and Above Average. Second, teachers were asked to
rat~ student performance in five general skill areas: English Proficiency, English Literacy,
Computation, School/Study Skills, and Cultural Orientation.

The major results were as follows:

* Over twice as many PASS as non-PASS students were rated Above Average.
- Specifically, almost half of the PASS students were rated Above Average, while only
one-fourth of the non-2ASS students were so rated.

- In contrast, while nearly a third of the non-PASS students were rated Below Average,
only one-tenth of the PASS students were rated at this ievel.

* PASS students outperformed non-PASS students by substantial margins in every one of
the 52 skills included in the five general areas. The greatest difference between the
performance of PASS and non-PASS students was in the areas of spoken and written
English and mathematics. While the P+.SS program had a great effect on helping students
achieve general competence in performing the basic skills, the effect of PASS on giving
students mastery of the skills was about twice as great.

» While PASS clearly made a large difference for all its students, the positive effect of PASS
was greater on students with no or little previous education. For students with no previous
education, the positive effect was roughly 10 times greater than that on students with four or
more years of previous education. For students with 1-3 years previous educatior., the
positive effect of PASS was roughly three times greater. Currently, approxima‘sly
two-fifths of the students entering the U.S. have less than four years of previous education.

In conclusion, the results of this study attest to the considerable success of the PASS program
in meeting its fundamental goal of helping students acquire the self-confidence necessary for
academic and social success in American secondary schools. This study concludes that the PASS
program should be vievsed as an essential part of the overall refugee training program.




INTRODUCTION

The Overseas Refugee Training Program

Since 1980. the Bureau for Refugee Programs of the United States Department of State has
sponsored English as a second language (ESV) and cultural orientation (CO) programs in rcfugee
camps in Southeast Asia. These programs were established in the refugee processing centers in
Galang, Indonesia; Phenat Nikhom, Thailand; and Bataan, the Philippines to prepare adult
refugees, ages 16-55, from Cambodia, Laos, and Vietnam for resettlement and employment in the
U.S. The curriculum for the 20-week pre-entry training program focuses on the linguistic,
cultural, and employment skills needed by adult refugees upon arrival in the U.S.

Until 1985, however, adolescents were not included in :he overseas training program. They
arrived in the U.S. without the formal English language training and the introduction to American
culture that adh lt refugees received. Often with little or no previvus schooling, the teenagers
arrived in the U.S. unfamiliar with school procedures and appropriate social behaviors and were
someiimes well behiid ticir Anverican peers in academic achievement.

In January 19835, in response to the growing number of problems facing adolescent refugee
students entering U.S. schools, the Department of State added a special component to the overseas
training program for 13-16 year-olds. The new program, called Preparation for American
Secondary Schools (PASS), had as its goal the preparation of adolescents for the transition to
American secondary schools. The focus of instruction was on helping students develop the

academic and social skills they wouid nzed during their initial period of enrollment.

Development of the PASS Program
Preparation for the development of the PASS program was done in the U.S. in a planning
conference which brought together secondary educators and representatives from resettlement and

social service agencies. Conference participants identified a: eas that the PASS curriculum should
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include. In particular, the participaats rerommended that PAS”™ *aining focus on developing

students' language skills, cross-cultural and interpersonal skills, and basic school skills such as
how ‘o work independently, take a test, or participate in class. By leamning these skills, it was
hoped, the adnlescents would develop whe self-confidence needed to adjust to the American school
system in whichever community their families resettled.

Based on recommendations from the U.S. educators and the experience of teachers in the
overseas program, a PASS program design ang ¢ urriculum were developed. The first PASS
program began in April 1985 in the Refugee Processing Center in Phanat Nikhom, Thailand. The
classes were conducted by The Consortium (made up of The Experiment in International Living,
Save the Children Federation, and World Education). In September 1985, PASS classes began in
the Refugee Processing Center in Bataan, the Philippines. These were conducted by the
International Catholic Migration Commission.

The PASS program attempts to simulate an American secondary school as much as possible by
incorporating major features of junior or senior high schools in the U.S. The day is divided into
six 40-minute class periods. Students move from class to class and follow customary American
classroom procedures. The class subjects include three periods of ESL, one period of tasic math,
and two periods of American studies. PASS also includes exwracurricular activities such as poetry,
math club and board games, and outdoor sports. In addicon, parents are involved in their
children's education through school activities and parent-teacher conferences.

In February 1936, the PASS program staffs from Phanat Nikhom and Bataan attended a
regional conference to compare the content of their respective programs and standardize the
instructional objectives of the ESL, American studies, and math curricula. Although the two
prograris are operzied in different countries by different implementing agencies and for the most
part serve different ethnic populations, the program specifications, goals, and curriculum cbjectives

are consistent with one another.




The PASS Curriculum

Englisk as a second language. Learning the English language is the most critical factor for
newly-arrived refugee students' successful cultural adjustment and academic achievement in school
(Wei, 1978, Ellis, 1980; Charron & Ness, 1981; Wehrly & Nelson, 1986; Pfleger and Yang,
1986). In a study of psycho-social adaptation of Indochinese refugees, Kim and Nicassio (cited in
Nicassio, 1982) found that English proficiency was the key sociocultural variable which was
predictive of psycho-social adjustment. The PASS curriculum reflects the program's belief in the
critical importance of learning English by devoting three periods per day to ESL: one period to
listening and speaking skills, a second period to grammar, and a third period o reading and
writing.

PASS ESL classes are designed to help students gain confidence in using language for
communication and academic purposes. Students are placed in one of three levels of ESL,
according to their abilities. Level one students speak little or no English. They are not literate in
English, and some are not literate in their own language. Level two students can understand simple
commands and questions. They can write their own names and read and write some of the words
they can say. Level three students understand and respond to commands and questions with
greater clarity and completeness than level two students. They can read and write simple sentences
based on their active vocabulary.

The ESL curriculum is designed to promote growth in che four skill areas of listening, speaking,
reading, and writing. ESL classes include topics, language functions, and activities appropriate for
beginning levels of English. Students at each of the three ESL proficiency levels develop the
ability to perform the language functions listed below within the context of tcpic areas such as
Classroom and School; Health, Hy;;iene and Safety; Sports and Leisure; Home and Famuly; and
Friends, Teens and Social Language. The degree of formality, linguistic complexity, and relative
emphasis on speaking, listening, reading, and writing skills are determined by the student’s

proficiency level, the demands of the *topic area, and the nature of the language functions

themselves.




Language functions taught in the PASS ESL curriculum include:

Communicating basic information Expressing future plans

Giving personal history Giving/responding to commands
Expressing feelings Asking for/giving reasons

Describing people and things Giving/responding to compliments/criticism
Expressing differences/similarities Expressing/responding to apologies
Expressing likes, dislikes, preferences Requesting/giving permission

Asking for clarification Interrupting appropriately

Conversing on everday topi:s Making/accepting/refusing invitations
Describing events Agreeing and disagreeing

Although approximately 80% of the students enter PASS with little or no English proficiency
(Lambrecht & Macade, 1987), their first language skills vary considerably. Beginning ESL
students are placed in homogeneous groups based on the development of their native language
skills; therefore, instruction is tailored to students' total language development needs. Students can
progress ai their own pace. In ihis way, it is possiblc for even smdents with little or no previous
education to achieve basic oral competence, as well as pre-reading and beginning reading skills.

At the same time, students with higher educational background achieve mastery of the same skills at
a more complex level.

Mathematics. The PASS math curriculum prepares students for formal math courses in the
American secondary school by teaching computational skills. The curriculum also provides
opportunities for students to practice the skills daily and to apply them in realistic situations.
English is the medium of instruction. Consequently, students gain the language skills needed in the
math classroom. Instructional topics include numeration, whole number operations, measurement,
and money. More advarced students may study topics such as fra :tions, decimals, percents,

geometry, graphs, averaging, word problems, and the use cof a calculator in addition to the basic

operations.
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As in ESL, students are grouped in math classes according to their abilities. Students with little
or no previous education study the basic mathematical operations and those with higher educational
backgrounds study more advanced concepts. The focus of instruction for both groups, however,
is on the terminology and language related to working and applying the computational skills.

American studies. The school experience can be a source of stress for young people coming
to American society. The school organization, language and non-verbal behavior, teaching and
learning styles, differences in ways of perceiving, relating and doing, and, above all, peer pressure
are powerful sources of stress for limted-English speaking students in the process of culturai
adjustment (Pricto, 1978; Berton, 1983). Both the California and Illinois studies on the
assimilation and acculturation of Indochinese students into U.S. schools cited confusion about the
educational system and differences in learning styles as reported problems among entering students
(Ellis, 1980; Wehrly and Nelson, 1986).

The PASS American studies curriculum attempts to give students the skills necessary for
improving their adjustment by helping them learn about their own and other cultures and to cope
with the stress of culture shock. The American studies curriculum supports and encourages
students to seek useful information and to develop skills such as choice-making, problem-solving
and conflict resolution. Situations are provided for the student to practice these skills both in and
out of the classroom.

American studies focuses on the values and skiils teenagers need in order to adapt to U.S.
schools and enioy themselves as well (Starker, 1936). Sinc: many students have had little
previous education in their native countries, the American studies classes include units of study on
Indochinese history and culture (Lambrecht, 1987). American studies classes are conducted partly
in the students' native language through use of bilingual aides. By accepting students' native
language and cuiture, PASS creates a multi-cultural environment for students wh'o are in the

process of cultural adjustment.




In addition, PASS students develop academic and study skills which are vital for successful
adjustment and which promote continued leamning in American secondary schools. These include
such skills as note-taking; working independently, in small groups, and in pairs; participating in
classroom activities; following a class schedule; taking appropriate materials to class; completing
homework assignments; taking quizzes and tests; and using a dictionary.

Extracurricular activities. Social interaction and social support systems have been reported
as relevant interpersonal factors of cross-cultural adjustment (Harding & Looney, :977; Taft,
1977; Khoa and Van Deusen, 1980). Acceptance in new groups, membership in clubs,
participation in recreational and cultural activities are considered important factors for s..ccessful
cultural adjustment. Difficulties with social relationships was reported as a significant problem in
both the California and Illinois studies on assimilation and acculturation of refugee youth (Ellis,
1980; Wehrley, 1936).

The PASS extracurricular component provides students with the opportunity to choose school
activities that interest them and to interact with others outside the context of the regular classroom.
Students select activities from among a variety offered such as sports, art, music, and dance.
Students also participate in club activities outside regular school hours such as Art Ciub, Music
Club, Cooking Club, and Drama Club. The extracurricular activities expose students to different
kinds of language, concepts, and learning styles and require students to work independently and
together (Hoover, 1987). In addition, students study in ethnically mixed classrooms where “hey
develop interpersonal relationships with students from different backgrounds and with their
American, Filipino, and Thai teachers.

Parent involvement. Secondary schools in the U.S. have encountered difficulty in
involving .zfugec parents in school. The parents often do not know what is expected of them and
may feel intimidated by phone calls and notes from teachers or school administrators (Blakely,

1982; Starker, 1985). The PASS program prepares students' parents for the American
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educational system by involving them in their children's school. During the 20-week period,
parents of PASS students are expected to attend a school orientation, a parent-teacher conference,
and any special events that may be sponsored by the school. Students are also given report cards
and other home-school communications which require parents' signatures. In addition, parents are

asked to see a ccunselor or the principal if a student misbehaves repeatedly.

Background to the PASS Tracking Study

Shortly after the PASS program began in Thailand and in the Philippines in 1985, the Bureau
ror Refugee Programs proposed that a student tracking effort be conducted jointly by the overseas
training program and resettlement agencies to learn what impact PASS had on resettlement. The
purpose of student tracking would be twofold: 1) to evaluate the effectiveness of the new program
in alleviating the initial social and academic problems of refugee adolescents entering U.S. junior
and senior high schools, and 2) to provide the PASS program and resettlement agencies with
feedback from '1.S. educators on how PASS students were performing in secondary-level
classroom settings.

Planning for the PASS Tracking Study began in September, 1985 through a series of
coordination meetings between representauves from the overseas training program and the
resettlement agencies. The Children's Sub-committee of InterAction endorsed the concept of
voluntary agency participation in an evaluation process for the PASS program and selected five of
its members to work on a Task Force with representatives from the Department of State and the
Center for Applied Linguistics.

_ The objective of the Task Force was to develop a process for collecting reliable and structured
information that would not be excessively costly in terms of money and time for the agencies
involved. Its first task was to make preliminary decisions regarding the scope, distribution of

responsibility, and the time frame of the study. By December the major preliminary decisions had




been made: 1) student tracking would take place during the second semester of the 1985-86 school
year, 2) the Task Force was responsible for setting up the research design and developing the data
collection instrument, 3) the 11 participating voluntary agencies (VOLAGs) were responsible for
collecting the data on students who had gone through the PASS program in Phanat Nikhom,
Thailand and Bataan, the Philippines as well as on the students who had gone through the refugee
processing centers before the implementation of PASS and, therefore, did not receive PASS
training, and 4) the Center for Applied Linguistics (CAL) was responsible for compiling and
analyzing the data and submitting a final report to the Department of State and the agencies

involved.
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METHODOLOGY

Research Design

The research design involved comparing the school performance of students who received
PASS training with that of students who did not receive PASS training. The data collection
instrument was a questionnaire (see Appendix A) directed to a designated teacher in the school
attended by the PASS or non-PASS student. The questionnaire asked the teacher to provide basic
information about the student's placement and class schedule and to assess the student's
performance after 4-6 weeks of enrotlment in five general skill areas: oral English proficiency,
English literacy, computation, school/study skills, and cultural orientation.

Development of the Data Collection Inst: ument

Since the goal of the tracking study was to gather information about student performance in the
school setting during their initial period of enrollment, a questionnaire was designed to assess the
skills and behaviors that U S. educators felt were important for newly-arriving refugee students to
possess. In addition, since U.S. teachers would be the primary informants, the design and content
of the questionnaire was based in part on teact :r recommendations as to which skills and behaviors
are the most observable and possible to assess during the first six weeks of a student's enrollment.

The questionnaire was developed in three stages. First, an inventory of survival skills was
compiled from various newcomer and high-intensity language training programs designed for
limited-English proficient secondary students in the U.S. A questionnaire was then d:afted based
on the most common skill objectives identified for the beginning ESL classes. The questionnaire
asked the respondent to provide basic background information about the student and the school and

to rate the student's mastery of 52 different educational and social skills using a three-point scale.

In the second stage, the draft questionnaire was submitted for review to the agencies involved in




implementing the PASS program and in conducting the PASS Tracking Study, and their comments
aad suggestions were incorporated. In the third stage, 30 ESL teachers working with Southeast
Asian refugee students revicwed the qu:stionnaire from the perspective of a respondent and offered
comments and suggestions. wenerally, teachers who reviewed the questionnaire felt that it was
clear and easy to fill out. They especially approved of the three-point rating scale and felt that the

assessment would give a good picture of student adjustment to sciiool.

Selection of Students for Tracking

Students were selected as potential tracking candidates based on their projected U.S. arrival
dates. The potential PASS and non-PASS samples included all 13-16 year-old Khmer and
Vietnamese students from the Refugee Processing Centers (RPCs) in Bataan, Galang, and Phanat
Nikhom who were scheduled to arrive in the U.S. and enroll in school during the second semester
of the 1985-86 school year. This included a total of 1,093 students, 505 of whom did not receive
PASS training and 588 of whom graduated from the PASS program.

The design of the study involved following the PASS and non-PASS groups from the RPCs
into their new schools in the U.S. and con naring their performance after the same amount of time
in school. The non-PASS group, however, was diminishing rapidly as the PASS program was
bei~- %asedin. Thus, the selcction of students was made by identifying the projected U.S.
arrival dates of all remaining non-PASS students in the RPCs and matching that group with a group
of PASS students arriving in the U.S. at approximately the same time.

The non-PASS sample included all 13-15 year-old Khmer and Vietnamese students in the RPC
in Bataan during the five-month period preceding the implementation of the PASS program. These
students’ adult family members studied ESL and CO in instructional cycles 57 to 62 and were
scheduled to arrive in the U.S. between November 1985 and March 1986. The non-PASS sample

also included some 13-15 year-old Vietnamese students who were from the RPC in Galang in
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instructional cycles 35 and 36 and were scheduled to arrive in the U.S. between February and
March 1986. No non-PASS students were selected from Phanat Nikhom because the PAS3
program had already been fully implemented and non-PASS students no longer remained at that
site. Sixteen year-old students were not included in the non-PASS sample since this age group
studied in the adult ESL/CO program prior to the implementation of PASS.

Once the names of the potential 13-15 year-old non-PASS candidates had been submitted from

the RPCs in Bataan and Galang, information about the students' allocation to voluntary agencies,
their resettiement locations, and their actual dates of arrival in the U.S. was obtained through the
Refugee Data Center. All students for whom this resettlement information was available were
retained for the non-PASS tracking sample.

It should be noted that although 13-15 year-old students were not included in the Department
of State funded pre-entry training until the implementation of the PASS program, many students in
the non-PASS sample received some ESL instruction during their stay in the refugee processing
center. In Bataan, many non-PASS students attended voluntary classes offered by the World

Relief Corporation (WRC). These classes were held for 1-2 hours per day for approximately 14
weeks. The WRC curriculum was adapted from the competency-based ESL curriculum used in the
adult program and focused on listening and speaking skills necded in survival situations such as
finding housing, medical treatment, and employment. In Galang, 13-15 year-old students

may have attended the United Nations basic education classes. These classes, however, did not
include ESL in the curriculum.

The PASS sample included all 13-16 year-old Khmer and Vietnamese students who completed
the 20-week PASS program and were scheduled to arrive in the U.S. during the same months as
the non-PASS group, between November 1985 and March 1986. From Phanat Nikhom, this
included Khmer students from cycles 44 to 46 arriving in the U.S. between November ard
February. From Bataax, this included Khmer and Vietnamese students from cycles 63 to 65

11 1%




arriving in the U.S. between February and March. As with the non-PASS group, all students for

whom complete resettlement information was available were retained for the PASS tracking

sample.

The Data Collection Process
Eleven voluntary agencies were involved in the data collection phase of the PASS Tracking

Study. They included the following resettlement agencies:
American Council for Nationalities Service (ACNS)
American Fund for Czechoslovak Refugees (AFCR)
Buddhist Council (BC)
Church World Service (CWS)
Hebrew Immigrant Aid Society (HIAS)
International Rescue Committee (IRC)
Lutheran Immigration and Refugee Service (LIRS)
Presiding Bishop's Fund (PBF)
Telstoy Foundation (TF)
U.S. Catholic Conference (USCC)
World Relief Refugee Service (WRRS)

Overall coordination for locating the students in the study and administering the questionnaire
was conducted bv InterAction in New York. The InterAction members of the Task Force
distributed the lists of students and the survey materials to each of the participating VOLAGs
during the monthly Allocation Committee meetings (see Appendix B). Each VOLAG, in turn,
took responsibility for locating its assigned students in their new schools across the country. When
the student had been located, a caseworker in the local affiliate office identified the most appropriate
person in the school to respond to the questionnaire, disseminated the questionnaire, and monitored

its return.




Once the questionnaires were completed, they were sent to CAL for codir.g. As the
questionnaires were received, they were reviewed for missing information. Although the response
rate was generally high for a nationwide survey, many of the returned questionnaires contained
incomplete student or assessment information. When school or student information such as the
date of enrollment or the student's previous education was not given, the school was called in an
effort to obtain the missing information. When student assessment infoimation was not provided
w1 students enrolled late in the school year, no effort was made to contact the school since teachers

simply had not had the students long enough to be able to assess their skills.

Assumptions and Limitations

Since the primary purpose cf this study was to evaluate the effectiveness of the PASS program
in alleviating the initial social and academic problems of entering refugee students, the researchers
attempted to look at how the students were functioning within the school setting. Due to budgetary
constraints of the agencies involved in the study, data collectior. was limited to the perspectives of
the educators who work with these students in their new schools. It was hoped that the educators'
response to the research effort would provide a better understanding of the special needs of tne
students and the schools in which they enroll. In addition, it was hoped that the research effort
would help inform educators and the public about the PASS program.

This research was deveioped under the assumption that academic achievement and social
participation in school are relevant factors for refugee students' successful adjustment to their new
cultural environment. L particular, the assumption is that if adolescent refugees are better able to
meet the social and academic demands of the high school environment, they will develop both

better self-concepts and a sense of belonging. These, in turn, will increase the possibility of their

successful adjustment.




The present study has a number of limitations. First, the socio-economic level, family status,
socio-recreational interaction, and cross-cultural adjustment of the students were not investigated.
Second, the perceptions and experiences of the students themselves were not exgiored. Third,
although the response rate is considered high for a nationwide survey (45%), the researchers
cannot account for the questionnaires that were not returned.

Data analysis was conducted on a total of 489 returned questionnaires (231 on non-PASS
students and 258 on PASS students). The sample size fluctuated, however, because complete
information was not available for all students. Furtaermore, the analysis of student performance
according to previous education was conducted on only those students for whom the number of

years of previous education was known.
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RESULTS

Demographic Results

Age and Ethnicity. The number of questionnaires that was received maintained a fairly
balanced sample with respect to sex, age, and ethnicity. Of the total sample, 46% were female
students and 54% were male students. Figures 1 and 2 illustrate the composition o *both the
non-PASS ard PASS groups by age and ethnicity.

Figure 1

Non-PASS: Age Composition PASS: Age Composition

Figure 2 %

Non-PASS: Ethnic Composition PASS: Ethnic Compdosition

55%




Previous Education. Figure 3, on page 17, iltustrates the educational level of th- Khmer
and Vietnamese students in both the non-PASS and PASS groups. It should be noted that official
records on refugee students , zviou: ~dncational experiences are virtually non-existent.
Information that is available is usually reported by the student or the parent and does not distinguish
between whether the previous educational experience took place in the native country or in a camp
cf first asylum.

Some generalizations about students' prior educational experience, however, can be made
based on the socic-politicai situati-1 in Cambodia and Vietnarn curing the time that these students
were of primary school age. In generat, the educational #ttainment of the Khmer students was
lower than the educational «ttainrck - of the Vietnamese students in both the non-PASS and PASS
groups. The majority of the Khmer stvdents, born between 1969 and 1972, were too young to
have attended school in Cambodia. Any classroom education they received took place in camps of
~ first asylum where the United Nations o, ¥ers basic education courses taught in the students' native
language. The Vietnamese students, on the other hand, may have attended primary school in their
native country before leaving Vietnam, in addition to receiving basic education courses in camps of
first asylum. Furthermore, many of the studenis who left Vietnam through the Crderly Departure
Program studied in Vietnamese schools up untit the time their families applied to the government
for exit permits, often for as many as € to 10 years.

It should also be noted that although approximately 20% of the Khmer students are shown as
having four or more years of education, none exceeded more than six years of previous schooling.
Approximately 30% of the Vietnamese student: with four or more years of education, on the other

hand, attained between 7 and 10 years of previous schooling. The overall educational attainment of

the Vietnamese students, therefore, is that much .tigher than their Khmer counterparts.
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Resettlemert. Figure 4 illustrates the distribution of the students in the sample among the

11 participating voluntary agencies. Table 1 illustrates the geographical distribution of the students

among -he 37 different states and the District of Columbia. Approximately 60% of the students
were enrolled in school within one month of their arrival, and 96% of the students in the sample
had been enrolled within two months of arrival.

Figured
Total Sample: VOLAG Distribution

45%

"+ mge———— r———
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Table 1
Total Sample: Geographical Distribution

ents

State  Number of Students State  Number of Students State  Number of Students
DC 1 M 3 MO 12
LA 1 OK 3 ™ 12
MS 1 RI 3 VA 13
SD 1 ME 4 OR 14
vT 1 NE 4 KY 15
AR 2 (8.0) 5 uT 15
AZ 2 GA 7 PA 19
HI 2 MN 8 IL 25
OH 2 1A 9 NY 26
SC 2 FL 10 TX 27
AL 2 NC 10 WA 29
CT 3 NJ 12 CA 170
IN 3 MA 12

Total 489
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Grade Level. Upon arrival in the U.S., students in both groups were enrolled in junior or
senior high schools. Age appears to be a major factor in grade placement. Most 13 and 14 year-old
students were enrolled in middle or junior high schools. Most 15 and 16 year-olds entered junior or
senior high schools. Figure § illustrates the distribution of all the students in the sample among the
different types or levels of schools. Approximately four-fifths of the students enrolled at the

" intermedhate level were placed in the seventh or eighth grade and more than four-fifths of the
students enrolled at the high school level were placed in the ninth or tenth grade. Virtually no
students entered high school above the tenth grade. A small number of the 13 and 14 year-old
students were enrolled at the elementary level, usually in the fifihi or sixth grade. Four non-PASS
students and four PASS students in the sample attended adult ESL classes instead of secondary
schools; however, all of these students were 16 years-old or older.

Figure §
Total Sample: Distribution by Type of School
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O intermediate
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Placement. Nearly all of the students in the sample received at least one class of ESL per
day, and over half of the studcnts were pla :ed in Intensive ESL, indicating that they received more
than one class of ESL per day. Figure 6 iltustrates the distribution of students among the d: Ferent
types of programs in which students were placzd.

Figure 6
Total Sample: Distribution by Placement
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Mainstream Classes. The three most prevalent mainstream classes in which non-PASS and

PASS students were placed were P.E., basic math, and electives such as art, music, home

economics, shop, and typing. Figure 7 illustrates the percentage of students placed in the various
mainstream classes. The category other includes classes such as career exploration, drafting, and

computer.

Figure 7
Total Sample: Mainstream Classes *

Advanced Math

Other

Reading/English

Type of Social Studies
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* Separate percentages total more than 100% because students take more than one mainstream class.




Respondents. The majority of the respondents were ESL teachers and nearly all of these
teachers had previous experience working with Sontheast Asian refugee students. Other
respondents included counselors, regular classroom teachers, and other school personnel such as the
reading specialist, the special education teacher, or an administrator. All but three of the respondents
said they were confident about the answers they gave on the questionnaire. Figure 8 illustrates the
percentages of the various types of school personnel who responded to the questionnaire.

Figure 8
Total Sample: Distribution of Respondents
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Performance Results

The performance results consist of statistical presentations of teacher responses to two sections of
the PASS questionnaire. The General Information section asked the respondents to compare the
"overall preparation for school” of the sample students with other newly arrived Southeast Asian
refugees with whom. the teachers have worked. The Performance Information section asked the
teachers to rate the skill level of the sample students in the performance of 52 fundamental
educational and social skills. Tables 2 and 3 summarize the most important aspects of these two

sections, respectively. For a complete set of statistical results, see Appendix C.

Teachers' Overall Impression of PASS Students

The teachers were asked to respond to the question, "How does this student's overall preparation
for school compare with other newly arrived Southeast Asian refugees with whom you have
worked?" Teachers were asked to choose among three assessment levels: Below Average,
Average, and Above Average. The responses to this question, which are summarized in Tabie 2 on
page 24, provide a measure of the teachers' overall impression of the performance of PASS students
relative to that of non-PASS students upon arrival in U.S. schools.

Method. The data in Table 2 are presented in the form of a differential (+ or -) that expresses the
percentage difference in size between PASS and non-PASS groups at the various assessment levels
(that is, the differential = % PASS - % non-PASS / % non-PASS). In other viords, the differential
shows how many more (+) or fewer (-) PASS students compared with non-PASS students were
rated by teachers as having achieved a certain assessment level. For example, if 40% of PASS

students and 50% of non-PASS students were rated at the Average assessment level, then simple

arithmetic shows us that the PASS group at this level is 20% smaller than the non-PASS group--so
the differential would be -20%.




Table 2

Comparison with Other S.E. Asian Refugee Students:
Differentials between PASS and Non-PASS Students
(Differential = % PASS - % Non-PASS/% Non-PASS)

Asgeaament Level
Group Below Average Averaae Above Average
a) Total Sample (Overall) -71% -2% +3109%
b) Total Sample (0 ¥rs. Ed.) -59% -12% +575%
c) Total Sample (1-3 ¥rs. Ed.) -78% +57% +143%
d) Total Sampls 4+ ¥Yrs. Ed.) ~71% -20% +55%
e) Vietnamese (Overall) -71% +8% +85%
£) Vietnamese (0 Yrs. Ed.) NA* NA* NA*
g} Vietnzmese (1-3 ¥rs. Ed.) -72% +900% -52%
h) Vietnamese (4+ Yrs. Ed.) -57% -29% +63%
i) Khmer (Overall) . =70% ~14% +182%
3) Khmer (0 ¥Yrs. Ed.) -61% ) +170%
k) Khmer (1-3 ¥Yrs. Ed.) -79% -2% +356%
1) Khmes (4+ Yrs. Ed.) 7 -29% +54%

*No PASS-trained Vietnamese students were categorized as having no
previous education.

**The non-PASS denominator is zero and thus no ratio eaxists.

The table provides these differentials for 12 separate sub-groups of the total student sample.
The purpose of the sub-grouping is to demonstrate the impact of previous education on student
performance. The 12 sub-groups have been derived by dividing cach of the sample's three main
groups (the total sample itseif, the Vietnamese sample, and the Khmer sample) into three other
sub-groups of a) no previous education, b) 1-3 years previous education, and c) 4+ years [irevious

education.

24 30




Results. Figure 9 below illustrates that 109% more PASS than non-PASS students (over twice

as many) were rated by teachers as being Above Average. In particular, almost one-half (48%) of
the PASS students in the total sample were rated above average, whereas only about one-quarter
(23%) of the non-PASS students of the total sample were so rated. Furthermore, about 70% fewer
PASS than non-PASS students were rated Below Average (10% of PASS studeits compared with
34% of non-PASS students). Finally, roughly equal percentages of PASS and non-PASS students
were rated Average (42% of PASS and 43% of non-PASS).

Figure9
Comparison with Other Southeast Asian Refugee Students

50% 1 48%
43%  42%
40% 1 ‘

F 34% .
Percentage of 30% T 23%
Students 20% +
10%
10% +
0% o + +

Below Average Average Above Average
Assessment Level

B Noa-pass [J pass

When the total sample is broken down into the three educational background sub-groups, a
predictable pattern emerges: the effect of the PASS program on student performance, while
substantial for all students in the program, was greatest for those with no or little previous
education. For the students with “+ years of previous education within the total sample, 55% more -
PASS students were rated Above Average. For students with 1-3 years previous education and
with no previous education, the effect of the PASS program was roughly 3 and 10 times greater,
respectively (the differentials are 143% and 575%).




Skill Performance of PASS Students
Teuchers were asked to rate the students’ performance of the following 52 educational and
social skills according to a three-point scale: 1) no or minimal skill, 2) basic competence, or 3) full

mastery.
Educational and Social Skills
appropriately to greetings %mau‘upma
G:vepemml infi v Print upper/lower case letters e
ormation case
lack of ing Read basic sight wocds
for clarification lS})ellwadsinownvocabulary
mchm R::pon;l onl ab':m
to oral questions about
thmfoods i o wzqmmabou
having difficulty 10 written ons about
Ask for ission to lezve classroom Write a simple paragraph
Express like and dislikes
Report a problem or concem
Work independently at seat Do basic addition problems
Work in pairs or small group Do basic subtraction problems
in class activities Do basic rultiplication problems
Follow a class schedule Do basic division
eturn forms perent signature Read graphs and ¢
Open and use a school Jocker mmmm
Usea on . Esumax;dmmd;g:&bm
Olglluzc maintain a notebook Solve e word
Complete homework assignments UseAmmmoney
make-up assignments
Take quizzes and tests
Cultural Qrientation
Address teachers appropriately Dexronstrate appropriate classroom
Dress appropriately for school behavior
lntatctwidlmnzmofotbaethnicmps Avend class regularly
Demonstrate appropriate behavior in Aurive at class punctuall
halls and other non-school places Arrive at class with materials
Deraonstrate good grooming habits
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Table 3 compares PASS students with non-PASS students in the performance of the 52
educational and social skills.

Table 3

Skill Performance:
Differentials between PASS and Non-PASS Students
(Differential = % PASS - % Non-PASS/% Non-PASS)

SKILL AREAS

Aural/ Computa- School/

Oral English tional Study

English Literacy Skills Skills Cultural
GROUP All Skills Proficiency Development Development Qxientation
Total Sample (overall) +278/4338  +258/465% +4TH/4+98% +328/436% +208/451% +118/+24%
Total Sample (0 yrs. educ.) +109%/+212% +104t/+§26t +222%/+4280% +90%/+58% +978/451%  +42%/+167%
Total Sample ({1-3 yrs.) +57%/+490% +528/+462%  +958/+4163% +59%/+4101% +58%/+107% +238%/+432% )
Total Sample (4+ yrs.) +14%/+432% +88/+39%% +26%/+68% +29%/+24% +78/+24% +4%/+48%
Vietnamese (overall) +308/+476%  +318/+4120% +468/+110%  +44%/+51% +18%/+64% +118/+24%
Vietnamese (0 yrs.)” NA/NA NA/NA NA/NA NA/NA NA/NA NA/NA
Vietnamese (1-3 yrs.) +358/-24% -19%/-100%  +20%/-51% +125%/485%  +34%/-31% +26%/+8%
Vietnamese (4+ yrs.) +218%/+44% +22%/+59% +308/+65% +40%/+38% +9%/+433% +8%/+422%
Khmer (overall) +29%/+94% +19%/+426% +62%/+4183% +318/+4205% +25%/+65% +12%/+23%
Khmer (0 yrs.) +87%/+65% +98%/+461%  +139%/102% +20%/-7%  +134%/+4101%  +32%8/+90%
Khmer (1-3 yrs.) +65%/+83% +608/469%  +159%/+4170% +408/+440%  +578/-118%  +18%/+43%
Khmer (4+ yrs.) +6%/+13% -15%/-9% +23%/+50% +30%/+62% -18/+8% -4%/-16%

*No PASS-trained Vietnamese students were categorized as
having no previous education.

Differential Key:
Basic + Mastery/Mastery Only



Method. The comparison is presented by means of differentials identical to those used in Table 2
except that the differentials in Table 3 reflect levels of skill competence rather than of overall
assessment relative to other Southeast Asian refugee students (as in Table 2). Vertically, Table 3
presents the same 12 sub-groups as in Table 2. Horizontally, the table is divided into six columns.
The first column presents an overall average of the differentials for all 52 skills ("All Skills") and the
latter five columns present averages of the differentials for the various skills within each of the
questionnaire's general skiil areas (Aural/Oral English Proficiency, English Literacy Development,
Computational Skills Development, School/Study Skills Development, and Cultural Orientation).
(See Appendix C for a skill-by-skill breakdown of the differentials for all 12 sub-groups.)

At each entry in the table, two separate differentials are given. Each of the two applies to a
specific skill level. The first differential applies to a level of "general competence" that is a
composite of the "basic” and "mastery” levels. These levels are combined in order to provide a
"shorthand" answer to the primary question of this study; namely, how many more or fewer PASS
students compared with non-PASS students achieved general competence upon arrival in U.S.

schools? The second differential applies to only the "mastery” level in order to provide an answer to

a secondary but still important question; namely, how many more or fewer PASS students compared
with non-PASS students were able to go beyond general competence in performing these 52 skills?
A brief example will serve to clarify the usefulness of these differentials as a tool of performance
measurement. For the total sample (overall) group, the Cultural Orientation entry shows the figures
+11% and +24%. The first numbe: tells us that 11% more PASS students than non-PASS students

were rated as having achieved "general competence" in the skill area of Cultural Orientation.
| Similarly, the second number tells us that 24% more PASS students than non-PASS students were

rated as having achieved "mastery" in that arca.




2? Similar to Table 2,
Table 3 demonstrates that the PASS program had substantial effect on all its students and had the
greatest effect on students with no or little previous education.

The "All Skills" coiumn provides a comprehensive summary of the relative performances of
PASS and non-PASS students. For the total sample (overall), 27% more PASS than non-PASS
students achieved "general competence” in the 52 skills. For students with 4+ years previous
education, PASS students did only 4% better than non-PASS students. However, for students
with 1-3 years previous education and with no education, PASS students did 57% and 105%,
respectively, better than their non-PASS counterparts.

At the "mastery" level the PASS program had an even greater effect. Fifty-five percent more
PASS than non-PASS students achieved "mastery” in the "All Skills" category. Again, the PASS
program had the largest impact on those with less previous education. While 32% more PASS than
non-PASS students with 4+ years previous education achieved "mastery,” the figures for the
students with 1-3 years previous education and with no previous cducation are +90% and +212%,
respectively.

As can be seen from Table 3, the Vietnamese and Khmer samples follow this basic pattern at both
the "general competence” and the "mastery” levels. In addition, ‘Table 3 shows that this basic pattern
holds for the five separate skii! area columns as well.

Did the effect of the PASS prograin vary over the five skill areas? The results in Table 3
demonstrate that the effect of the PASS program did vary across the five skill areas. For the total
sample (overall), the effect at the "general competence” level varied in the following manner:

English Literacy Development (+47%), Computational Skills Development (+32%), Aural/Oral
English Proficiency (+25%), School/Study Skills Development (+20%), and Cultural Orientation
(+11%).




This pattern varied somewhat for the previous education sub-groups of the total sample, as

shown below: l
0 Yrs, 1-3 Yrs, 4+ Xr1s, |

. . . |

Li (+222%) Literacy (+95%) Computational (+29%

A (+104%) Computational (+59%) i (+26%() ‘

School/Study (+97%) School/Study (+58%) A (+8%) |

Computational (+90%) Aural/Oral (+52%) Sckool/Study (+7%)

Cultural (+42) Cultural (+23%) Cultural (+4%)

In general, the basic pattern was one in which the effect of PASS was greatest in the area of English
Literacy Development and least in the area of Cultural Orientation, with the other three areas
scattercd in between. The Vietnamese and Khmer saraples demonstrated this basic pattern as well,

as can be seen from *ae rest of Table 3. |




Respondents' Comments

This section summarizes information from the last item on the questionnaire which »-ked
respondents to describe additional social or academic problems that present serious difficulties for
newly-arrived refugee students. One hundred and four respondents made comments on this item.
Their remarks provide insight into the special needs and problems of refugee students entering
American schools and also give an indication of how PASS students are being perceived by some of
their teachers in their new schools. Mcst respondents identified general or specific problems of
newly-arrived refugee students; however, several teachers made comments about the superior
preparation and performance of PASS students compared to other students they have had in the past.

It has been reported that the most critical areas of possible conflict for Indochinese refugee

‘ children are leamning the English language and learning about American culture (Ellis, 1980;
Wehrley & Nelson, 1986; Pfleger & Yang, 1986). Respondents in the PASS Tracking Study
corroborated these findings in addition to identifying other special needs or problems for entering
youth.

In brief, the respondents identified language, cultural orientation, health and hygiene, classroom
and study skills, and basic math as general problem areas for newly-arrived refugee students. (For
the complete compilation of respondents’ remarks, see Appendix D.) The educators' remarks are
consonant with the results of other refugee educaior surveys that were conducted during the
planning stages of PASS (Youth Program Planning Conference, 1985; Pfleger & Yang, 1986).
Overall, the findings serve to confirm the appropriateness of the PASS curriculum for it addresses,

to some extent, all of the problem areas that were identified.




Educators' Impressions of PASS Students
The respondents' anecdota! remarks about PASS students' level of preparation provide insight

into how the first PASS students were perceived by their teachers. The educators' comments
corroborate the overall findings of the study that students with PASS training perform better in

school. Several respondents expressed praise for the program and the level of preparation of their

students in comments such as the following:

"Students who have been through PASS have a significant advantage over
those who haven't had this opportunity.”

"The four of us who teach these children have commented on the excel ent
ondthosechxldmnwhohavecomethrough your program.

lﬁmmamnnmmhm,thmadaptmonwmc school is faster, and

their academic pregress is greatly accelerated. Keep up the good work."

"1 feel that the Southeast Asians that have gone throu basic program
in the Phili haveadapwdmmhbmu'thanthcsu&:n
mim.hl;hxsmcvennucofthe&mbodmwhohadhnlcornoprcwous
schooling.

"T have received two PASS s*udents this spring. They are both doing
exceptionally well. The teachers in Thailand and the Philippines do an
outstanding job of preparing ihe students for school. Please tell those
teachers that we are thrilled to receive the frmis cf their labors. It's too bad
that the teachers in the camips can't be heie to share in the students'

sucq esses.”

"Bravo PASS! Pheap is a delight to have. She is better prepa. ed than any
other of our eight previous Cambodian students. Her present schedule is
mostly activity-oriented to give her maximum opportunity to hear and speak
English. By next fall I believe she will be able to handle most freshman
classes with ESL backup.”

"Kloeng is a bright, pleasant, and delightful boy who has many more
English skills than other refugees who were new arrivals. He scems to
understand basic consersation and can follow instn.ctions. In our Bilingual
Competency Lab, he is ahead of many of the othe: students. If this is the
result of his being in the PASS program, I think you have done aa excellent
job and your program successful. I have many refugee students
andlwxsh thcyallhadthc that Kloeng arrived with."

"Savan was well prepared to function in an American classroom. He is the
most advanced Cambodian that has entered our school that has had training
in the Thailand Refugee Proces sing Center.”
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CONCLUSION

Implications and Need for Further Research

Implications for additional research are many. A major demographic feature of the refugees
from Southeast Asia is their relatively young age (Charron & Ness, 1981); over 42% are under the
age of 17 (Office of Refugee Resettlement, 1987). A literature search, however, has revealed that
there are very few published reports on the integration of Southeast Asian refugee students into
U.S. schools (Wehrley & Nelson, 1986).- Data are needed on high school graduation rates and the
post-secondary experiences of refugees who coraplete high school and those who do not. While
there is some indication that poor school performance is a predictor of dropping out for high
school-age language minority students (Steinberg, Lin Blinde & Chan, 1982), little is known about
the relationship between dropping out, school experiences, and Sci*heast Asian refugee students.

There is a particular scarcity of research on resettled refugee students’ perceptions about their
own intcgmtiqn process into American schools and their recommendations to other newly-ammived
students. In a follow-up study on some of the PASS graduates in schools in California and
Massachusetts, Hindman & Wetayawigromrat (1986) found that students were eager to report their
successes and demonstrate their improved communication skills. The students reported that the
mos! valuable clements of their training were being able to speak some English, knowing about the
procedures and facilities in the school, and being familiar with some of the school subjects and how
to study. The students also reported that English (especially social language), how to make
friends, and how to do homework should be emphasized more in the future.

Trang Hoang (1985) found that most of the research conducted on Vietnamese youth
populations focused on the maladapuves and college-age students’ performance in higher
institutions. Hoang, in an exploratory study of Vietnamese adolescents' acculturation level,

interviewed students in Orange County, California to learn what strategies and coping skills they
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use to adjust to their new surroundings. Although Hoang's tentative findin«s link acculturation to
school performance, peer reiations, and involvement in Vietnamese cultural xctivities, she cautions
that Vietnamese students are unfamiliar with the survey forma. and concept of research and are
often reluctant to express strong opinions. Hoang suggesis that future efforts to gain stidents'
perceptions abuut their own adjustment be conducted in their native language, ensure that students
understand the purpose and importance of the research, and take place in an academic environment

where students are more serious about their responses.

Research Agenda

As of June 1987, 5,533 students have been gradvated from the PASS program: 1,766 students
from Phanat Nikhom and 3,767 students from Bataan. Since the PASS Tracking Study was begun
in 1986, however, the ethnic composition of the refugee population in the camps has shifted.
Hmong currently comprise approximately 80% of the population in the RPC in Phanat Nikhom.
Vietamese and Lao are the predominant groups in the RPC in Bataan. Furthermore,
approximately 37% of the Vietnamese students in PASS left Vietnam through the Orderly Departure
Program (ODP). These students generally have experienced fewer interruptions in thei. educations
and have spent less time in refugee camps. Since ODP students in PASS have not been studied
systematically, little is known about the experiences of this group coming directly from Vietnam to
reunite with their families. In addition, a program for 6-11 year-olds, PREP (Freparing Refugees
for Elementary Programs), was recently implemented in Bataan and virtually nothing is known
about the experiences of this group in elementary classrooms across the U.S.

For these reasons, the Bureau for Refuger: Programs plans to continue conducting small student
tracking efforts during the 1987-88 school y=ar to collect information about groups not included in
this PASS study (Hmeng and ODP cases) and to assess the effectiveness of the PREP program in
preparing children for elementary programs in the U.S.
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APPENDIX A

THE PASS QUESTIONNAIRE




United States Departinent of State

Washingion, D.C. 20520

May 5, 1986

Dear Educator,

The U.S. Department of State recently funded an educational program for
secondary school--age Indochinese refugees in the Refugee Processing Centers in
Thailand and the Philippines. This program, Preparation for American
Secondary Schools (PASS), provides 20 weeks of craining in English as a Second
Language, basic math, and school orientation for all 13-16 year-old Southeast
Asian refugees approved for U.S. resettlement. These programs \re implemented
by the International Catholic Migration Commission in the Philippines and by a
consortium of Save the Children Pederation, World Education, and the
Experiment in International Living in Thailand.

The Department of State ig currently undertaking a study to evaluate the
effectiveness of PASS training in preparing adolescents for U.S. schools and
requests your assistance in completing the attached questionnaire regarding a
refugee student who has been enrolled in your school for at least six weeks.

This study requires gathering information about the initial school performance
of students who received PASS training as well as those who did not receive
trainitig. You have been recommended as the person best able to comment on how
an identified student has been functioning in your school during the initial
period of enrollment. It may be helpful for you to talk with other teachers
and school personnel in making in your assessment of the student 's adjustment
and performance in the total school environment. In addition to completing
the questionnaire, any comments ycu might have regarding the student's school
experiences are welcome,

The Department of State has asked the Center for Applied Linquistics and the
participating resettlement agencies to conduct the information gathering
stages of this study. The questionnaire should be returned to the
representative of the resettlement agency by whom you have been contacted.
Questions regarding the study or the PASS program in general shouid be
referred to the Center for Applied Linguistics, 1118 22nd Street MW,
Washington, D.C. 20037.

Your assistance in answering this questionnaire will help determine how
effectively the PASS program is meeting its objectives, and how it might be
improved to better meet the needs of Soth students and the U.S. schools in
which they enroll. Thank you for vour cooperation in this effort.

Sincerely,

&%ag_

Ann Morgan
Director, Office of Training

Bureau for Refugee Programs
1
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PASS QUESTIONNAIRE (leave blank)

Student information (to be completed by resettiement agency representative)

Name of Student Case Number _ Cycic

Age___  Sex____ Ethnic Group U.S. arrival date

Name of School Date enrolled Grade

Address )

Number of years of previous education? Today's Date

RPC: (Circle) Bataan PhanatNikhom Galang PASS-Traned? Yes No
(Please pess to school designee)

School Information (to be completed by school designee) Today's date

Position: (Circle one) Teacher Counselor Other (specify)
Name: (Optional)
Numbe: of years of previous experience with Indochinese refugees?

Placement: (Circle one) Intensive ESL Bilingual Mainstream
Other (specify)

Classes in which student is mainstreamed

Performance Information (to be completad by school designee)

A Engli i English Literacy Development
Student can: Student can:
respond appropriately to grestings sequence letters of the alphabet
follow simple classroom instructions make sound/symbol correspondence
____ give personal background information print upper/lower case letters
___ express lack of understanding ____ read basic sight words
______ ask for clarification ____ spell words in own reading voce.oulary
tell time use appropriate capitalization’
_____ identify common classroom objects punctuation
_____ identify common foods ____ respond to oral questions about a
____ ask for help when having difficulty simple reading selecticn
_____ ask for permission to leave classroom ___respond to written questions about
__ express likes and dislikes a simple reading selection

report a problem or concern

write a simple paragragh




School/Study Skills Developmert Computational Skills Development
Studeni can: Studentcan: -
work independently at seal do basic addition problems
work in pairs or small group do basic subtraction problems
participate in class activities do basic multiplication problems
follow a class schedule do basic division problems
_____ complete simple biodata forms read/understand basic math terms
return required forms with parent read simple graphs and charts
signature make simple measurements
open and use a school locker . estimate and round off numbers
use a dictionary solve simple word problems
organize and maintain a notebook use American money
compilete homework assignments
complete make-up assignments
following absence
take quizzes and tests
ltural Qrientation
Student:
addresses teachers and other s>~ — . demonstrates appropriate behavior in
personnei appropriate'y halls and other non-classroom
dresses appropriately for scnool and lorations
school-related events —_ attends class regularly
inferacts with members ¢! othur arrives at class punctually
ethnic groups arrives at class with approrriate
dsmonstrates appropriate classroom books and materials
behavior demonstrates good personal grooming
habits
General Information (to be completed by school designee)

How does this student's overall preparation for school compare with other newly arrived
Southeast Asian refugees with whom you have worked? (Circle one)

below average average ab+e average NA

Given that teachers have varying degress o: contact with students, how coriident do you fee.
about the answers you gave throughout this survey?

vary confident somewhat confident not confident at all
Have you ubserved academic or social problems in areas other than those listed above that have

presented serious difficultios for newly arrived refugee students? I so, please describe.
(Attach an additiorial sheet if necessary.)

(Please return to resettiement representative)
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PASS TRACKING STUDY

DISTRIBUTION OF STUDENTS AMONG VOLUNTARY AGENCIES

AGENCY

American Council for Nationalities Service
American Fund for Czechoslovak Refugees
Buddhist Council

Church World Service

Hebrew Immigrant Aid Society
International Rescue Committee

Lutheran Immigration and Pefugee Service
The Presiding Bishop's Fund

Tolstoy Fourd:“ion

U.S. Catholic Conference

World Relief Refugee Service

TOTALS

# L L] L] TOTAL
24 37 19 14 94
12 10 3 5 30
0 3 2 2 7
2 i 8 7 78
9 16 5 3 33
38 42 16 18 114
29 28 18 13 88
6 5 6 0 17
1 0 1 0 2
137 142 160 71 510
50 39 22 10 120
338 352 260 143
TOTAL NUMBER OF STUDENTS 1093



PASS TRACKING STUDY

STUDENT LISTS
&

SCHEDULE FOR ADMINISTRATION OF QUESTIONNAIRES

RESETTLEMENT AGENCY: DATE:
TIMETABLE

ADMINISTRATION SET: 1 ¢ 2 t3 t 4
ADMINISTRATION DATE: . 2/19 3/17 4/21 5/05
INCLUDES CYCLES: 44,45 46,60 63,64 65

57,58 61,62 36A-B

59 35A-B

36C-E

TOTAL NUMBER OF STUu.NTS:

TO RESETTLEMENT AGENCY REPRESENTATIVES:

Due to the many demands on both agency and school staffs, it may not be
possible to maintain the timetable specified above for administration of the
questionnaire. The focus of the study, however, is on students' initial
degree of preparation for schools, and efforts to complete thc restionnaire
as close to the specified date as possible will be appreciated.




A R =,

QUESTIONNAIRE ADMINISTRATION SCHEDULE

ADMINISTRATION OF
QUESTLONNA LRE |
ETHNIC CYCLE END OFP u.S.
GROUP RPC GROUP NO, CYCLE ARRIVAL Week of:
NON-PASS BATAAN KHMER & 57 10/26 NOVEMBER 2/19/86
VIETNAMESE
KHMER & S8 11/25 DECEMBER 2/19786
VIETNAMESE
KHMER & 59 12/14 DECEMBER 2/19/86
VIETNAMESE
KHMER & 60 1/18 JANUARY 3/17/86
VIETNAMESE
w KHMER & 61 1/25 FEBRUARY 3/17/86
VIETNAMESE
KHMER & 62 2/08 FEBRUARY 3/17/86
VIETNAMESE
GALANG VIETNAMESE 35AB 1/24 FEBRUARY 3/17/86
VIETNAMESE 36CE 1/24 FEBRUARY 3/17/86
VIETINAMESE 36AB 3/18 MARCH 5/05/86
PASS PHANAT KHMER 44 10/20 NOVEMBER 2/19/86
NIKUOM
KHMER 45 12/04 DECEMBER 2/12/86
KHMER 46 1/22 FEBRUARY 3/17/86
BATAAN KHMER & 63 2/22 MARCH 4/21/86
VIETNAMESE
KHMER & 64 3/08 MARCH 4/21/86
VIETNAMESE & 3
.
o K2 KHMER & 65 3/22 MARCH $/05/8¢€
ERIC VIETNAMESE




GUIDELINES FOR ADMINISTRATION OF THE QUESTIONNAIRE

Thank you for your assistance in locating newly-arrived students in their schools
and in identifying appropriate school personnel to complete the student performance
questionnaires for the PASS Tracking Study.

The purpose of the study is to determine how well students are being prepared for
secondary schools and to gather information from educators about what school
skills and knowledge students are lacking.

Enclosed are the names of students selected for the study (Set # . ). The names
are listed by cycle numbers for identification purposes. Each list contains the
following information:

- student's name - untrained or PASS-trained
- case number - refugee processing center
-~ destination - cycle number
- U.S. arrival date - ethnic group

Also enclosed are sufficient copies of the questionnaire and an attached cover
letter to the school designee explaining the purpose of the study.

The following are suggested steps for collecting the information requested for
the study:

1) Verify the identity and location of the student(s) with your records.
Complete the upper portion of the questionnaire, Student Information.

(If the student has moved outside of your service area and you are
unable to administer the questionnaire, please note the move and reasons
for the move, if possible,and return the questionnaire to your home office.)

2) Contact the school (and the student) to identify the key school person
best able to complete the questionnaire regarding the student's school/
classroom performance.

3) Deliver the questionnaire to the school designee as close to the specified
administration date as possible ( ).

4) 1f the school designee does not complete and return tie questionnaire
within a2 week to ten days, make a follow-up phone call or visit.

5) Return all completed questionnaires to the resettlement agency home
office (unless directed otherwisz).

If there is a problem or error on the st:dent list, you may call Margo Peterson
or her secretary, Charlene, directly to double check the student rosters. (202)
429-9292,please be able to provide the student's cycle number and case number.

Your comments on students' adjustment and resettlement experiences are welcome
snd encouraged. If you would like to share your observations and suggestionms,
please attach an additional sheet to the questionnaire. Once again, thank you
for your cooperation in this effort.

Q 4 F;4




PERMISSION FORM

1 give permission for release of information about the skills of my

son/daughter for resear~h purposes by the
namre

Center for Applied Linguistics. I realize that this information

does not in any way affect my child's standing in school.

Signature of Parent

PERMISSION FORM

I give permission for release of information about the gkills of my
son/daughter - for research purposes by the

name .
Center for Applied Linguistics. I realize that this information ¥
does not in any way affect my child's standing in school.

Signature of Parent

PERMISSION FORM

I give permission for release of information about the skills of my

son/daughter for research purposes by the
name

Center for Applied Linguistics. I realize that this information

does not in any way affect my child's standing in school.

Signature of Parent
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PERFORMANCE RESULTS

Section One: Skill Charts

Section One compares PASS and non-PASS students in the total sample in terms of their
performance of the 52 skills that were included in the PASS questionnaire. In particular, this section
consists of charts (ons for cach of the 52 skills) that juxtapose the respective percentages of the PASS
and non-PASS groups in each of the three levels of skill comapetence (None/Minimum, Basic, and
Mastcry). (Percentages may not total exactly 100% due to rounding off of numbers.)

Section Two: Differential Tables

Section Two compares the skill performances of PASS ard non-PASS students in 12 sub-groups
of the total sample. The purpose of the sub-grouping is to assess the effect of previous education on
the performance of the students. The 12 sub-groups have been derived by dividing each of three
major groups (the total sample itself, the Vietnamese sample, and the Khmer sample) into three other
sub-groups (no previous education, 1-3 years previous education, and 4+ years previous education).

Each of the 12 tables compares PASS and non-PASS students in the form of differentials (+ or -)
that express the percentage difference in size between PASS and non-PASS groups at the various
assessment levels (that is, the differential = % PASS - % non-PASS / % non-PASS). In other
words, the differential shows how many more (+) or fewer (-) PASS students compared with
non-PASS students were rated by teachers as having achieved a certain skill level.

The final column, which is labeled "B + M," is a composite of the Basic and Mastery levels. The
two levels are combined here in order to provide a measure of "general competence.” This measure
provides a convenient summary of the effect of the PASS program on the performance of the
different skills for each of the 12 sub-groups.

Section Three: Charts Comparing the Sample Students with Other Southeast Asian
Refugee Students

Section Three compares the overall preparation of PASS and non-PASS students in terms of how
their teach >rs assessed them in relation to other Southeast Asian refugee students with whom they
have previously worked. (See the General Information Section of the questionnaire.) The summary
table at the beginning of the section presents differentials identical to those in Section Two except that
the differentials in this table reflect levels of overall assessment (Below Average, Average, and Above
Average) relative to other Southeast Asian refugee students rather than of skill competence (as in
Section Two). The remainder of this section consists of charts that juxtapose the respective
percentages of the PASS and non-PASS groups at each of the three assessment levels. (Percenatages
may not total exacily 100% due to rounding off of numbers.)

57




Section One: Skill Charts




Aural/Oral English Proficiency




Respond fAppropriately to Greetings

-
36%
Mastery ‘
237%
Level of B 54%
Competence asic
55%
q‘n
10%
None/Mini—~um
23%

2 2 L ' N 2

0% 10% 20% 30% 40% 50% 60%
Percentage of Students

B % of Non-PASS Students [J % of PASS Students
(N = 211) (N = 191)
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Follow Simple Classroom Instructions

29%

18%

Level of 54%
Competence 519%

None/Minimum

$ g -4
0% 10% 20% 30% 40% 50% 60%
Percentage of Students

ry
L 1 4 ™~ 4

B % of Non-PASS Students [1 % of PASS Students
N = 211) (N = 191)




i

Level of
Competence

Give Personal Backgrcund Iinformation

13%

Mastery
8%

49%
Basic ‘
38%

None/Minimum

. 4%

0% 10% 20% 30% 40% 50% GO0%
Percentage of Students

B % of 1.0n-PASS Students L] % of PASS Students °
(N = 211) (N = 181)




Express Lack of Understanding

Mastery
12%

Level of . S0%
Competence 45%

None/Minimum

2 2 N A
v — Ly

0% 10% 20% 30% 40% 50%
Percentage of Students

B % of Nou-PASS Students [ % of PASS Students
(N = 211) (N = 188)




Ask for Clarification

17%

Mastery
10%

Level of

Competence Basic

None/Minimum

A M N e

0% 10% 20% 30% 40% ‘50% 65%
Percentage of Students

B % of Non-PASS Students L] % of PASS Students

(N = 210) (N = 186)




Bt

Tell Time

33%

Mastery >
3%

Level of Basic 46%
Competence 38%

None/Minimum

40%

4
|

0% 10% 20% 30% 40% 50%
Percentage of Students

B % of Non-PAST Students [J % of PASS Students
(N = 208) (N = 178)
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Identify Common Classroom 0b jects

T
35%
Mastery
22%
47%
c Lt:vclt of Baslc -
ompetence 49%
18%
None/Minimum
29%
0% 10% 20% 30% 40% 50%

Percentage of Students

W % of Non-PASS Students [ % _f PASS Students
N = 211) (N = 188)
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Level of

Competence

Identify Common Foods

23%

13%

46%

39%

None/Minimum
48%
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0% 10% 20% 30% 40% 50%
Percentage of Students

Py A 4
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B % of Non-PASS Students [ % of PASS Studerts

G4 = 208) (N = 179)
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fisk For Help When Having Difficulties

T
24%
Mastery
13%
Level of ,43%
C Basic
ompetence 39%
L Jaa%
None/Minimum
48%
0% 10% 20% 30% 40% 50%

Percentage of Students

B % of Non-PASS Students [ % of PASS Studenrs

(N = 209) (N = 188)




Level of
Competence

sk For Permission to Leave Classroom

-t

30%
Mastery ‘

22%

45%

Basic
40%

A A
I '

24%

None/Minimum

37%

0% 10% 20% 30% 40% 50%
Percentage of Students

M % of Non-PASS Students [ % of PASS Students

(N = 206) (N = 185)
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Level of

Express Likes and Dislikes

18%

10%

Competence

None/Minimum
53%

d

0% 10% 20% 30% 40% 50% 60%
Percentage of Students

B % of Non-PASS Students [J % of PASS Students
N = 207) N = 177)




Report a Problem or Concern
11%
7%

Mastery

42%
. Level of Basic |

Competence 33%

None/Minimum
609
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0% 10% 20% 30% 40% 50% 60%
Percentage of Students

M % of Non-PASS Students [J % of PASS Students
(N = 207) N = 176)




English Literacy Development
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Level of
Competence

Sequence Letters of the Alphabet

T
55%
Mastery
36%
Basic
43%
None/Minimum
21%
0% 10% 20% 30% 40% 50% 60%

Percentage of Students

B % of Non-PASS Students [J % of PASS Students

N = 210)

(N = 187)

17 73



Make Sound/Symbol Correspondence

2%

Level of 48%

Basic

44%

0% 10% 20% 30% 40% 50%
Percentage of Students

B % of Non-PASS Students [J % of PASS Students
(N = 210) (N = 184)

18 74




Print Upper/Lower Case Letters

T
47%
Mastery ‘
36%
Level of . 41%
Competence Basic
mp 43%

None/Minimum

0% 10% 20% 30% 40% 50%

Percentage of Students

B % of Non-PASS Students [] % of PASS Students
(N = 209) (N = 186)

19 75




Read Basic Sight Words

29%
Mastery 17 ‘
%

52%

Level of

Competence Basic

39%

19%
None/Minimum

44%
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T
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N = 209) N = 187)
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Level of
Competence

Spell Words in Own Reading Uocabulary

|25%
15%

T

Mastery

45%
Basic ‘
39%

None/Minimum

46%
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0% 10% 20% 30% 40% 50%
Percentage of Students

BE % of Non-PASS Students L] % of PASS Students

(N = 209) (N = 179)
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Use Appropriate Capitalization/Punctuation

 16%
Mastery 9% ‘

43%
Level of Basic
Competence 31%

None/Minimum
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0% 10% 20% 30% 40% 50% 60%
Percentage of Students

M % of Non-rASS Students [J % of PASS Students
(N = 210) (N = 181)
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Respond to Oral Questions About
a Simple Reading Selection

16%

Mastery
9%

Level of 48%

|

None/Minimum kv

63%
0% 10% 20% 30% 40% 50% 60% 70%
Percentage of Students

I. % of Non-PASS Students [] % of PASS Students
(N = 211) (N = 184)
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Respond to Written Questions About
a Simple Reading Selection

12%

Mastery
7%

|
Level of 44%
Basic
Competence 26%

None/Minimum
67%
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Percentage of Students

B % of Non-PASS Students (] % of PASS Students

(N = 211) (N =181)




Write a Simple Paragraph

9%
Mastery '

Voge
Level of Besic
Competence 15%

65%
None/Minimum
83%
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0% 10% 20% 30% 40% 50% 60% 70% 80% 90%
Percentage of Students

B % of Non-PASS Students [J % of PASS Students
(N = 209) (N = 176)
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Computationali Skills
Development




Do Ba. . Addition Problems

57%
52%

Mastery

38%
Level of Basic °
Competence 34%

i

4%
None/Minimum
14%
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Percentage of Students

B % of Non-PASS Students (1 % of PASS Students
(N = 183) (N = 167)
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Level of
Competence

Do Basic Subtraction Problems

T
54%
Mastery ‘
48%
40%
Basic
36%
7%
None/Minimum
15%
0% 10% 20% 30% 40% 50% 60%

Percentage of Students

B % of Non-PASS Students L1 % of PASS Students
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(N = 182)




Do Basic Multiplication Problems

T
46%
Mastery ‘

42% g

Level of Basic 40%

Competence 40%

14%
None/Minimum
18%
0% 10% 20% 30% 40% 50%

Percentage of Students
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Level of
Competence

Do Basic Division Problems

T
37%
Mastery
34%
44%
36%
18%
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30%
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B % of Non-PASS Students [J % of PASS Students
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Read/Understand Basic Math Terms

18%

Mastery 12%

43%
Level of Basic °
Competence 31%

tione/Minimum

57%
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(N = 181) (N = 161)
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Read Simple Graphs and Charts

15%

Mastery
8%

Level of 31%

Competence Basic -1 9%

None/Minimum

54%

73%
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Make Simple Measurements

16%
Mastery 10%‘

42%

Level of Basic
Competence 31%

None/Minimum

59%
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Level of
Competence

Estimate and Round Off Numbers

18%
13%

Mastery
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Basic
25%

45%

None/Minimum
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Solve Simple Word Problems

11%
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Mastery

Level of . ‘30%
Basic
Competence 18%
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74%
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Use American Money

T
29%
Mastery ‘
24%
Level of | 48%
C Basic ;
ompetence 429,

23%
None/Minimum

33%
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School/Study Skills
Developr.ent




ilork Independently at Seat

-t

46%

Mastery
29%

Level of 40%

Basic
Competence 539

13%
18%

None/Minimum
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Work in Pairs or Small Group

39%
Mastery ‘
26%

Level of ] 48%
Co ¢ Basic :
mpetence 529,

13%
22%

None/Minimum
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Participate in Class Activities

T
29%
Mastery ‘
20%
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Level of Basic
Competence 49%
19%
None/Minimum
31%
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Level of
Competence

Follow a Class Schedule

Mastery

n
o
)

39%

Basic
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Level of
Competence

Complete Simple Biodata Forms
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Mastery 2%‘
1
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Basic ‘

34%

None/Minimum
54%
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Return Required Forms with Parent Signature

Mastery

Level of | 51%
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Competence

None/Minimum
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Mastery

Level of

Basic
Competence

None/Minimum

0%

Upen and Use a School Locker
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Use a Dictionary

-
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Competence

Basic
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Organize and Maintain a Notebook
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Complete Homework fissignments 1
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Level of - . 45% ‘
Busic
Competence 44% ]
15%
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Complete Make-up Assignments Following Absence
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None/Mini 28%
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Take Quizzes and Tests

T
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None/Minimum
42%
0% 10% 20% 30% 40% 50% |

Percentage of Students |

—
|I % of Non-PASS Students [J % of PASS Swdents |
' (N = 201) (N = 182) |

49 Irs




Cultural Orientation

106

50




Addresses School Personnel Appropriately

40%

Leva! of
Competerce

None/Minimum

o

0% 10% 20% 30% 40% 50%
Percentage of Students

B % of Non-PASS Students [] % of PASS Students
(N = 208) (N = 189)

167




Dresses fAppropriately for School
and School-Related Events

55%
51%

Level of 44%
Competence 40%

b re Y & e od
v v

0% 10% 20% 30% 40% 50% 60%
Percentage of Students

B % of Non-PASS Students [J % of PASS Students

(N = 208) (N = 190)




Interacts with Other Ethnic Groups

T
Maste - 24%
i 14%

49%

c Level of Basic ‘
ompetence 38%
None/Minimum 27%
48%
0% 10% 20% 30% 40% 50%

Percentage of Students

M % of Non-PASS Students [J % of PASS Studewts

(N = 206) (N = 185)




Demonstrates Appropriate Classroom Behavior

Mastery 56%
44%

39%
Level of Basic °
Competence 429

None/Minimum

Y & 3
L v v

0% 10% 20% 30% 40% 50% 60%

Percentage of Students

B % of Non-PASS Students [ % of PASS Students
(N = 209) (N = 190)

54 110




Demonstrates fippropriate Behavior in
Halls and Other Non-Classroom Locations

Maste 62%
i 45%

Level of

Competence Basic

43%

None/Minimum

2 2 A b 3 'y 3
— - T ™

0% 10% 20% 30% 40¥ 50% 60% 70%
Percentage of Students

M % of Non-PASS Students L1 % of PASS Students
(N = 203) (N = 183)

111

35

Ry




Attends Class Regularly

72%
69%

Mastery

Level of 27%

Competence Basic 27%

2%
4%

A 'y A P ' 'y 'y
L4 L v v v |

0% 10% 20% 30% 40% 50% 60% 70% 80%
Percentage of Students

None/Minimum

B % of Non-PASS Students [ % of PASS Students
(N = 209) (N = 192)

56

112




Arrives at Class Punctually

74%
66%

Mastery

Level of 25%
Competence Basic 299,

None/Minimum
5%

"

0% 10% 20% 30% 40% 50% 60% 70% 80%
Percentage of Students
M <% of Non-PASS Students [ % of PASS Students

(N = 209) N = 192)

o 51 113




Arrives at Class with Appropriate
Books and Materials

67%
Mastery {

60%

29%
32% |

Level of

N Basic
Compeience

4%

None/Minimum ‘
8%

Y 2 e 'y r - 3
. f—

0% 10% 20% 30% 40% 50% 60% 70%
Percentage of Students

B % of Non-PASS Students L1 % of PASS Students
(N = 207) (N = 192)

58

114




Competence

Demonstrates Good Personal Grooming Habits

36%
37%

None/Minimum

58%
58%

0% 10% 20% 30% 40%
Percentage of Students

v

B % of Non-PASS Students [J % of PASS Students

(N = 208) (N = 192)

56 ]15

2 5
T Y

50% 60%




Section Two:
Differential Tables




BASS (Overall) vs, Non-PASJ (Ovexall)

Aural/Oral English Proficiency

Respond to Greetings
Class Instructions
Background Info.

Lack of Understanding
Ask for Clarification
Tell Time

Classroom Objects
Common Foods

‘Ask for Help

Ask for Permission

Likes and Dislikes

Report a Problem
AVERAGE

English Literacy Development

a)
b)
c)
d)
e)
£)
g)
h)
i)

Sequence Alphabet
Sound/Symbol Match
Print Letters
Read Sight Words
Reading Vocab. Words
Use Punctuation
Respond to Oral Q's
Respond to Written Q's
Write Simple Paragraph
AVERAGE

Computational Skills Development

a)
b)
c)
d)
e)
£)
q9)
h)
i)
3i

Addition
Subtraction
Multiplication
Division
Basic Math Terms
Read Graphs/Charts
Make Measurements
Estimate/Round Off
Solve Word Problems
Use U.S. Money
AVERAGE

PASS N = 258
Non-PASS N = 231
Level of Competence

None/Min.,  Basic  Mastery B + M
-57% -4% +57% +157%
~45% +6% +51% +20%
=30% +29% +63% +35%
-36% +11% +92% +28%
-22% +19% +70% +31%
-45% +21% +43% +30%
-38% -4% +59% +15%
-37% +18% +77% +5%
-29% +10% +85% +29%
-35% +13% +36% +21%
-32% +24% +80% +36%
=22% +27% *07% +33%
-36% +14% +65% +25%
-52% -19% +53% +14%
-36% +12% +85% +29%
-43% -5% +31% +11%
-57% +33% +71% +45%
-35% +15% +67% +30%
-32% +39% +78% +48%
-43% +66% +78% +68%
-34% +69% +71% +70%
=22% +13% +350% +106%
-39% +31% +98% +47%
-71% +12% +10% +10%
-53% +11% +13% +12%
-22% 0% +10% +5%
-40% +22% +9% +2.5%
-32% +39% +50% +42%
-26% +63% +88% +70%
-27% +55% +60% +41%
-27% +48% +38% +45%
-20% +67% +57% +64%
=30% *+14% +21% +17%
-35% +31% +36% +32%

61

117




PASS _(Ovsrall) wvn. Noa-PASS (Overall)

School/Study Skills Development

a)
b)

Work Independently

Work in Small Groups

Class Activities

Follow Class Schedule

Complete Biodata Form

Get Parent's Signature

Use School Locker

Use a Dictionary

Maintain a Notebook

Complete Homewo."k

Do Make-up Work

Take Quizzes/Tests
AVERAGE

Cultural Orientation

a)
b)
c)
d)
€)
)
g)
h)
i)

Address Teachers
School Dress
Other Ethnic Groups
Classroom Behavior
Non-Class Behavior
Class Attendance
Class Punctuality
3ring Books/Materials
srooming Habits
AVERAGE

(continned)
Level of Conpetence
Neone/M'q,. Basic Mastery B+ M
-28% -25% +59%
-41% -8% +50%
-39% +6% +45%
-69% -2% +28%
-28% +26% +50%
-50% +16% +40%
-50% 0% +27%
-33% +24% +53%
-22% +2% +35%
-46% +2% +43%
-33% +5% +65%
=45% 1% +12.3%
-40% +4% +51%
-59% +12% +43%
-75% +19% +8%
-44% +.9% +71%
-64% -7 +27%
-67% -21% +38%
-50% Cs +4%
-80% -14% +12%
-50% -9% +12%
0% =3% 0%
-54% 0% +24%
2 118

+5%
+12%
+17%
+12%
+33%
+25%
+14%
+34%
+13%
+18%
+25%
134%

+20%

+24%
+9%
+40%
+10%
+9%
+3%
+4%
+4%

+11%




PASS with No Previous Education
vs.

Non-PASS with No Pravious Education

PASS N = 18
Non-PASS N = 14
Skill Level of Competence
None/Min.  Basic  Mastery B + M
Aural/Oral English Proficiency
a) Respond to Greetings -24% -42% +214% +8%
b) Class Instructions -22% ~12% +214% +13%
¢) Background Info. -62% +257% NA* +379%
d) Lack of Understanding -45% -24% NA* +110%
e) Ask for Clarification -37% +5% NA* +138%
f) Tell Time -49% -33% NA* +63%
g) Classroom Objects -51% -8% +457% +67%
h) Common Foods -51% +21% NA* +121%
') Ask for Help -23% -49% NA* +28%
j) Ask for Permi=<ion -22% -8% +100% +22%
k) Likes and Disiixes -51% +214% +143% +190%
1) Report a Problem =29% 297% NA* +110%
AVERAGE ~-39% +32% +226% +104%

English Literacy Development

a) Sequence ?lphabet -50% ~-72% +238% +30%
b) Sound/Symbol Match -38+s +57% +214% +96%
c) Print Letters -53% -49% +190% +30%
d) Read Sight Words -59% +43% +388% +132%
e) Reading Vocab. Words -61% +86% +371% +157%
f) Use Punctuation -49% +214% NA* +293%
g) Respond to Oral Q's -70% +857% NA* +943%
h) Respond to Written Q's -58% +190% NA * +219%
i) Write Simple Paragraph =16% +37% —NA* +100%

AVERAGE -50% +154% +280% +222%

Computational Skills Development

a) Addition -17% -39% +37% +6%
b) Subtraction +9% -50% +47% -1%
c) Multiplication +9% -59% +81% -3%
d) Division -54% 0% +375% +65%
e) Basic Math Terms -51% +273% -25% +170%
f) Read Graphs/Charts -39% +213% -12% +135%
g) Make Measurements -48% +104% NA* +161%
h) Estimate/Round Off -48% +300% -100% +161%
i) Solve Word Problems -29% +167% NA* +167%
j) Use U.S. Money =34% =46% NA* 134%

AVERAGE -30% +86% +58% +90%

63

119




ous on
vs.
us tion
(continued)
Skill Level of Competence

None/Min, Basic Mastery B+ M
School/Study Skills Development

a) Work Independently -60% -74% +414% +46%
b) Work in Small Groups -41% -42% +257% +17%
c) Class Activities -56% +22% NA* +100%
d) Follow Class Schedule -66% -39% +336% +66%
e) Complete Biodata Form -52% +110% NA* +200%
f) Get Parent's Signature -64% +9% +400% +64%
g) Use School Locker -62% -67% +857% +164%
h) Use a Dictionary -49% +138% +100% +129%
i) Maintain a Notebook -34% -8% +136% +32%
j) Complete Homework -49% -8% +110% +35%
y Do Make-up Work -30% -23% NA* +40%
1) Take Quizzes/Tests =12% 1214% $37:% 1267%
AVERAGE -53% +19% +51% +97%

Cultural Orientation

a) Address Teachers -52% -45% +2145% +44%
b) School Dress -100% -28% +76% +19%
c) Other Ethnic Groups -68% +91% +313% +148%
d) Classroom Behavior -100% -52% +239% +45%
e) Non-Class Behavior -100% -54% +400% +45%
£) Class Attendance -100% -81% +74% +18%
g) Class Punctuality -100% -74% +74% +30%
h) Bring Books/Materials -74% -45% +70% +23%
i) Grooming Habits =25% =59% +89% 2%

AVERAGE -80% -39% +167% +42%

*The non-PASS denominator is zero and thus no ratio exists. The
NA's are excluded from the average of the column.




BASS with 1-3 Years Pravious Education

vs.
Non-PASS with 1-3 Years Pravious Educal‘on
PASS N = 51
Non-PASS N = 37
Skill Level of Competence

None/Min. Basic Mastery B+ M

Aural/Oral English Proficiency

a) Respond to Greetings -68% +50% +29% +42%
b) Class Instructions -51% +37% +26% +33%
¢) Background Info. -23% +32% +20% +30%
d) Lack of Understanding -43% +29% +125% +45%
e) Ask for Clarification -16% +33% +9% +26%
f) Tell Time -66% +159% +31% +105%
g) Classroom Objects -49% +12% +69% +26%
h) Common Foods -48% +58% +200% +81%
i) Ask for Help -33% +31% +64% +39%
j) Ask for Permission -48% +82% +18% +58%
k) Likes and Dislikes -43% +80% +167% +97%
1) Report a Problem =22% 164% =12% 140%

AVERAGE -42% +56% +62% +52%

English Literacy Development

a) Sequence Alphabet -79% +11% +108% +48%
b) Sound/Symbol Match -25% +21% +45% +27%
c) Print Letters -50% -9% +53% +16%
d) Read Sight Words -68% +55% +340% +88%
e) Reading Vocab. Words -32% +59% -9% +42%
f) Use Punctuaticn -44% +104% +233% +119%
g) Respond to Orzl Q's -43% +59% +300% +80%
h) Respond to Written Q's -37% +116% +233% +132%
i) Write Simple Paragraph =26% +175% NA* +300%

AVERAGE -45% +66% +163% +95%

Computational Skills Development

a) Addition -81% +10% +36% +23%
b)} Subtraction -59% +7% +32% +18%
<) Multiplication -29% -5% +32% +11%
¢) Rivision -36% +54% 0% +27%
e) Basic Math Terms -35% +34% NA* +86%
f) Read Graphs/Charts -16% -6% NA* +76%
g) Make Measurements -7% +61% +233% +81%
h) Estimate/Round Off -34% +70% +400% +113%
i) Solve Word Problems -18% +69% NA* +123%
j) Use U.S. Money =42% +14% =29% 27%

AVERAGE -36% +37% +101% +53%
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PASS with 1-3 Years Previoua Education

vs

ngn-zaasgrithAl-a,x.ni;gzxnviona Ecducation

{continued)

Level of Competence

School/Study 8kills Development

a)
b)
c)

Work Independently

Work in Small Groups

Class Activities

Follow Class Schedule

Complete Biodata Form

Get Parent's Signature

Use School Locker

Use a Dictionary

Maintain a Notebook

Complete Homework

Do Make-up Work

Take Quizzes/Tests
AVERAGE

Cultural Orientation

a)

Address Teachers
School Dress
Other Ethnic Groups
Classroom Behavior
Non-Class Behavior
Class Attendance
Class Punctuality
Bring Books/Materials
Grooming Habits
AVERAGE

*The non-PASS denominator is zero and thus no ratio exists.
NA's are excluded from the average of the column.

-29% -8% +1.9%
-56% +40% +12%
-.7% +84% -4%
-92% +14% +50%
-24% +19% +80%
-60% +49% +35%
-68% +39% +32%
-52% +100% +567%
-48% +52% +150%
-71% +55% +90%
-53% +89% +143%
=35X% 166% £a8%
-55% +50% +107%
-76% +96% +50%
-100% ~-27% +64%
-37% +58% +14%
-83% +21% +32%
-80% -19% +65%
-75% +3% +10%
-100% -23% +28%
-53% -8% +26%
0% 0% 0%
-67% +11% +32%

56 ]?,2

B+ M

+13%
+30%
+46%
+29%
+33%
+43%
+35%
+156%
+71%
+69%
+113%

+58%

+76%
+9%
+44%
+26%
+20%
+8%
+9%
+11%

+23%

The




BASS with 4+ Years Pravious Education
vs.
Non-PASS with 4+ Years Pravious Education
PASS
Non-PASS
Level of Competence

Skill

= Z
TR
o)
(@]

None/Min. Basic Mastery B+ M

Aural/Oral English Proficiency

a)
b)
c)
d)
e)
£)
g)
h)

Respond to Greetings -9%
Class Instructions -37%
Background Info. -21%
Lack of Understanding +4%
Ask for Clarification -10%
Tell Time -24%
Classroom Objects -10%
Common Foods +6%
Ask for Help -26%
Ask for Permission -17%
Likes and Dislikes -14%
Report a Problem =17%

AVERAGE -15%

English Literacy Development

a)
b)
c)
d)
e)
f)
g)
h)
i)

Sequence Alphabet -10%
Sound/Symbol Match -39%
Print Letters +8%
Read Sight Words -50%
Reading Vocab. Words -28%
Use Punctuation -21%
Respond to Oral Q's -35%
Respond to Written Q's -35%

Write Simple Paragraph =31%
AVERAGE -27%

Computational Skills Development

a)
b)
c)
d)
e)

Addition -43%
Subtraction -56%
Multiplication -45%
Division -68%
Basic Math Terms -37%
Read Graphs/Charts -42%
Make Measurerents -17%
Estimate/Round Off -43%
Solve Word Problems -31%
Use U.S. Money =29%
AVERAGE -44%

67

-23%
-10%
+2%
-11%
0%
-3%
-13%
-19%
+5%
-2%
-5%
7%
-5%

-36%

+4%
-11%
+22%

-7%
+17%
+28%
+31%
+50%

+11%

+16%
+16%
+29%
+14%
+34%
+95%
+32%
+60%
+71%
=13%
+35%

123

+54%
+54%
+54%
+35%
+38%
+19%
+21%
+38%
+44%
+21%
+57%
130%
+39%

+42%
+43%
+10%
+20%
+38%
+40%
+54%
+64%
+300%
+68%

-3%
0%
-9%
+15%
+30%
+31%
+61%
+47%
+29%
+38%
+24%

+1%
+11%
+14%
0%
+10%
+8%
+1%
-1%
+17%
+7%
+11%
120%
+8%

+1%
+18%

-1%
+21%
+10%
+24%
+35%
+41%
+88%

+26%

+3%
+5%
+0%
+15%
+33%
+68%
+42%
+55%
+54%
8%
+29%

LR o




BASS with 4+ Years Previous Education

vs.
Non-PASS with 4+ Years Previous FEducation
(continued)

Work Independently

Work in Small Groups

Class Activities

Follow Class Schedule

Complete Biodata Form

Get Parent's Signature

Use School Locker

Use a Dictionary

Maintain a Notebook

Complete Homework

Do Make-up Work

Take Quizzes/Tests
AVERAGE

Cultural Orientation

a)
b)
c)
d)
e)
f)
qg)
h)
i)

*The non-PASS denominator is zero and thus no ratio exists.

Address Teachers
School Dress
Other Ethnic Groups
Classroom Behavior
Non-Class Behavior
Class Attendance
Class Punctuality
Bring Books/Materials
Grooming Habits
AVERAGE

Level of Competence

None/Min., Basic Mastery B+ M
School/Study Skills Development

-15%
-13%

0%
-20%
-26%
-33%
-25%
-25%
-16%
-28%
-31%
=19%

-21%

-53%
+67%
-38%
-62%
-29%
NA*
0%
0%
—NA*
~16%

-6%
-10%
+2%
-2%
+10%
-2%
-16%
-22%
-2%
+10%
+8%
=23%
-4%

+16%
+23%
+9%
0%
-21%
+4%
-7%
-15%

v4%

NA's are excluded from the average of the column.

68

]

2

+10%
+23%
-3%
+6%
+38%
+24%
+15%
+51%
+17%
0%
+23%
+73%
+24%

+8%
-14%
+65%
+6%
+18%
-3%
+3%
+8%

+8%

| 4

+1%
+4%
+0%
+2%
+20%
+9%
+2%
+12%
+5%
+5%
+15%
5%
+7%

+12%
-2%
+25%
+3%
0%
-1%
0%
0%

+4%

The



PASS N =1
Non—-PASS N = 1
Skill Level of Competence

None/Min. Basic Mastery B+ M

Aural/Oral English Proficiency

a) Respond to Greetings -60% -8% +112% +18%
L) Class Instructions -47% +2% +121% +28%
c) Background Info. -34% +25% +220% +49%
d) Lack of Understanding -32% 0% +120% +20%
e) Ask for Clarification -28% +16% +138% +40%
f) Tell Time -40% +14% +46% +26%
g) Classroom Objects -35% 0% +45% +14%
h) Common Foods -32% +8% +100% +32%
i) Ask for Help -37% +14% +117% +40%
j) Ask for Permission -36% +3% +62% +23%
k) Likes and Dislikes -37% +11% +213% +48%
1) Report a ProbI :=m =24% 116% +150% +37%

AVERAGE -37% +8% +120% +31%

English Literacy Development

a) Sequence Alphabet -36% -25% +56% +10%
b) Sound/Symbol Match -62% +29% +150% +57%
c) Print Letters -48% +5% +25% +14%
d) Read Sight Words -49% +24% +63% +37%
e) Reading Vocab. Words -40% +14% +88% +36%
f) Use Punctuation -40% +52% +64% +55%
g) Respond to Oral Q's -32% +52% +78% +59%
h) Respond to Written Q's =-26% +42% +67% +49%
i) Write Simple Paragraph =24% +01% +400% +95%

AVERAGE -40% +28% +110% +46%

Computational Skills Development

a) Addition -100% +32% +4% +14%
b) Subtraction -85% +17% +10% +13%
c) Multiplication -50% 0% +15% +8%
d) Division -66% +37% +20% +27%
e) Basic Math Terms -47% +61% +47% +56%
f) Read Graphs/Charts -46% +111% +92% +103%
g) Make Measurements -44% +41% +93% +60%
h) Estimate/Round Off -49% +63% +88% +73%
i) Word Problems -20% +67% +57% +64%
Jj) Use U.S. Money =46% =1% +79% +25%

AVERAGE -55% +42% +51% +44%
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Vietnamese PASS (Overall) vs, Vietnamese Non-PASS (Overall)

(continued)
Skill Level of Competence
None/Min, Basic Mastery B+ M
School/Study Skills Development

a) Work Independently -21% -2% +15% +5%
b) Work in Small Groups -52% -4% +50% +16%
c) Class Activities -20% -6% +41% +9%
d) Follow Class Schedule -57% -6% +28% +9%
e) Complete Biodata Form -26% +21% +69% +36%
f) Get Parent's Signature -44% +12% +43% +23%
g) Use School Locker -35% -26% +38% +10%
h) Use a Dictionary -44% 0% +86% +33%
i) Maintain a Notebook -6% -24% +62% +3%
j) Complete Homework -59% +2% +56% +22%
k) Do Make-up Work -51% -8% +120% +3€%
1) Take Quizzes/Tests =23% =30% +164% +15%

AVERAGE ~36% -6% +64% +18%

Cultural Orientation

a) Address Teachers -69% +20% +37% +26%
b) School Dress ~-100% -3% +11% +5%
c) Other Ethnic Groups -46% +23% +86% +40%
d) Classroom Behavior -64% -5% +23% +9%
e) Non-Class Behavior -58% -30% +44% +8%
f) Class Attendance -50% 0% +3% +2%
g) Class Punctuality -60% +4% +3% +3%
h) Bring Books/Materials -12% -6% +5% +1%
i) Grooming Habits —33% =33 —+5% 2%

AVERAGE -55% 0% +24% +11%




vs.

PASS N
Non-PASS N

NO PASS GROUP EXISTS FOR THIS CATEGORY.

9 ©




i s yith 1-3 Years Previous Educat ‘

vs.
viat Non-PASS with 1-3 ¥ p . Ed £
PASS N = 10
Non-PASS N = 14
Skill Level of Competence

None/Min, Basic Mastery B+ M
Aural/Oral English Proficiency

a) Respond to Greetings -40% +63% -100% +40%
b) Class Instructions +12% +22% -100% -12%
c) Background Info. +39% -69% NA* -69%
d) Lack of Understanding +20% -20% NA* -20%
e) Ask for Clarification +56% -100% NA* -100%
f) Tell Time -15% +186% -100% +43% |
g) Classroom Objects -12% +138% -100% +19% |
h) Common Foods -19% +329% -100% +114
i) Ask for Help +78% ~74% -100% -78%
j) Ask for Permission +23% -17% -100% -30% J
k) Likes and Dislikes +11% -38% NA* ~-38%
1) Report a Problem F41 =100% NA* =100%

AVERAGE +16% +27% ~100% ~19% 1

English Literacy Development

a) Sequence Alphabet -65% +72% +114% +86%
b) Sound/Symbol Match -44% +257% -29% +114%
c) Print Letters -30% +38% +3% +21%
d) Read Sight Words -15% +90% -100% +43%
e) Reading Vocab. Words -22% +72% -100% +39% |
f) Use Punctuation -15% +90% -100% +43%
g) Respond to Oral Q's +10% +5% -100% -21% ‘
h) Respond to Written Q's +13% -21% -100% -48%
i) Write Simple Paragraph +16% =100% NA* =100%
AVERAGE -17% +56% -51% +20%

Computational Skills Development

a) Addition -100% +33% +76% +49%
b) Subtractica -69% +24% +83% +41%
c) Multiplication -51% -8% +144% +43%
d) Division -66% +211% +22% +117%
e) Basic Math Terms -20% +10% NA* +47%
f) Read Graphe/Charts -25% 0% NA* +200%
g) Make Measurements -25% +100% NA* +200%
h) Estimate/Round Off -37% +200% NA* +300%
i) Solve Word Problems -25% +100% NA* +200%
j) Use U S. Money =41% +33% +100% +50%

AVERAGE -46% +70% +85% +125%
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{continued)
Skill Level of Coupetence
None/Min. Basic Mastery B+ M
School/Study Skills Development

a) Work Independently +30% -3% -57% -26%
b) Work in Small Groups -60% +180% -60% +60%
¢) Class Activities 0% +100% -100% 0%
d) Follow Class Schedule -70% +100% -5% +34%
e) Complete Biodata Form -4% +233% -100% +11%
f) Get Parent's Signature -10% +18% +18% +18%
g) Use School Locker -20% -15% -39% +22%
h) Use a Dictionary -55% +211% +22% +148%
i) Maintain a Notebook -13% +30% +25% +29%
j) Complete Homework -48% +253% -60% +67%
k) Do Make-up Work 0% -35% +29% -3%
1) Take Quizzes/Tests =25% 1135% =41% +47%

AVERAGE -23% +101% -31% +34%

Cultural Orientation

a) Address Teachers -47% +138% -5% +67%
b) School Dress -100% -7% +40% +16%
c) Other Ethnic Groups -22% +38% +43% +39%
d) Classroom Behavior -72% +72% +11% +38%
e) Non-Class Behavior -72% +43% +40% +41%
f) Class Attendance -100% +90% -6% +18%
g) Class Punctuality -100% +43% +9% +18%
h) Bring Books/Materials -13% +74% -26% +4%
i) Grooming Habits +25% 161% =35% =3%

AVERAGE -56% +61% +8% +26%

*The non-PASS denominator is zero and thus no ratio exists. The
NA's are excluded from the average of the column.
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vs'
PASS N = 34
Non-PASS N = 75
Skill Level of Competence

None/Min. Basic Mastery B+ M
Aural/Oral English Proficiency

a) Respond to Greetings -31% -17% +63% +5%
b) Class Instructions -40% -4% +60% +13%
c) Background Info. -38% +18% +111% +34%
d) Lack of Understanding -10% -4% +27% +3%
e) Ask for Clarification -20% +13% +45% +20%
f) Tell Time -33% 0% +30% +14%
g) Classroom Objects -25% -12% +34% +5%
h) Common Foods -22% -13% +72% +11%
i) Ask for Help -47% +41% +31% +38%
j) Ask for Permission -38% +22% +14% +33%
k) Likes and Dislikes -38% +8% +107% +34%
1) Report a Problem © =40% 137% +113% +31%

AVERAGE -32% +7% +59% +22%

English Literacy Development

a) Sequence Ailphabet -18% - -28% +30% 0%
b) Sound/Symbol Match -64% +11% +106% +36%
c) Print Letters -7% +4% -2% +1%
d) Read Sight Words -55% +22% +31% +26%
e) Reading Vocab. Words -20% -9% +36% +7%
f) Use Punctuation -38% +37% +27% +34%
g) Respond to Oral Q's -30% +34% +42% +36%
h) Respond to Written Q's ~42% +50% +40% +47%
i) Write Simple Paragraph =33% +54% +275% 186%

AVERAGE -34% +19% +65% +30%

Computational Skills Development

a) Addition -100% +48% -7% +8%
b) Subtraction -100% +32% -3% +8%
c) Multiplication -56% +19% -2% +5%
d) Division -78% +6% +24% +17%
e) Basic Math Terms -52% +42% +38% +40%
f) Read Graphs/Charts -59% +167% +44% +106%
g) Make Measurements -39% -3% +90% +33%
h) Estimate/Round Off -64% +100% +43% +72%
i) Solve Word Problems -50% +111% +75% +94%
j) Use U.S. Money =32% =39% +76% +12%

AVERAGE -63% +48% +38% +40%
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Viet PASS with 4+ ¥ Pravi Educati

vs.
- i tion
(continued)

Skill Level of Competence
None/Min., Basic Mastery B+ M
School/Study Skills Development

a) Work Indepcadently -53% +16% 0% +8%
b) Work in Small Groups -22% -4% +17% +5%
c) Class Activities +20% -16% +10% -6%
d) Follow Class Schedule -40% +2% +2% +2%
e) Complete Biodata Form -19% -3% +50% +14%
f) Get Parent's Signature -44% +9% +19% +13%
g) Use School Locker -20% -23% +18% +2%
h) Use a Dictionary -44% -30% +87% +22%
i) Maintain a Notebook -12% -23% +48% +4%
j) Complete Homework -35% +11% +3% +7%
k) Do Make-up Work -50% +16% +38% +25%
1) Take Quizzes/Tests =14% =29% +105% 1%

AVERAGE -28% -6% +33% +9%

~altural Orientation

a) Address Teachers -84% +37% -3% +20%
b) School Dress -100% +19% -5% +3%
c) Other Ethnic Groups -48% +11% +132% +37%
d) Classroom Behavior -62% +5% +6% +5%
e) Non-Class Behavior -62% -28% +35% +5%
f) Class Attendance NA* -7% +3% 0%
g) Class Punctuality -100% -6% +8% +3%
h) Bring Books/Materials -25% -24% +15% +1%
i) Grooming Habits _NA* =11% 16% V%

AVERAGE ~-69% 0% +22% +8%

*The non-PASS denominator is zero and thus no ratio exists. The
NA's are excluded from the average of the column.
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EKhmaxr PASS (Overall‘' vs, Khmer Non-PASS (Qverall)

PASS N = 142

Non-P#SS N = 85

Level of Competence

Nope/Min. Basic Mastery B+ M

Aural/Oral English Proficiency

a) Respond to Greetings

b) Class Instructions

c) Background Info.

d) Lack of Understanding

e) Ask for Clarification

f) Tell Time

g) Classroom Objects

h) Common Foods

i) Ask for Help

j) Ask for Permission

k) Likes and Dislikes

1) Report a Problem
AVEL ' _.

English Literacy Developmen’:
a) Sequence Alphabet
b) Sound/Symbol Match
c) Print Letters
d) Read Sight Words ,
e) Reading Vocab. Words
f) Use Punctuation
g) Respond to Oral Q's
h) Respond to Written Q's
i) Write Simple Paragraph

AVERAGE

-42%
-27%
-19%
-40%
-13%
-47%
-35%
-35%
-19%
-29%
-27%
=13%
-29%

-53%
-16%
-33%
-61%
-35%
-32%
-43%
-39%
=21%
-38%

Computational Skills Development

a) Addition

b) Subtraction

c) Multiplication

d) Division

e) Basic Math Terms

f) Read Graphs/Charts

g)' Make Measurements

h) Estimate/Round Off

i) Word Problems

j) Use U.S. Money
AVERAGE

-62%
-53%
-23%
-33%
-3C%
-21%
-22%
-24%
-13%
=19%
-30%

+15%

+6%
+21%
+32%
+19%
+21%

-8%
+16%

-2%
+17%
+26%
129%

+16%

~14%
0%
-11%
+31%
+15%
+32%
+47%
+74%
+178%
+39%

-7%
0%
-7%
0%
+19%
+35%
+13%
+48%
+27%
+18%
+15%

+9%

+8%

-8%
+35%
+14%
+52%
+57%
+57%
+64%
+16%
+25%
=18%

+26%

+47%
+47%
+33%
+100%
+77%
+275%
+100%
+175%
+800%
+183%

+33%
+24%
+27%
+52%
+400%
+450%
+800%
+71%
NAX*
—=8%
+205%

+13%

+6%
+15%
+33%
+17%
+32%
+12%
+26%
+14%
+17%
+25%
+18%

+19%%

+15%
+11%

+9%
+48%
+30%
+60%
+57%
+87%

+62%

+13%
+12%

+8%
+16%
+49%
+73%
+33%
+53%
+45%
—+9%

+31%




(continued)

Level of Competence
None/Min.  Basic  Mastery B + M

a) Work Independently
b) Work in Small Groups
c) Class Activities
d) Follow Class Schedule
e) Complete Biodata Form
f) Get Parent's Signature
g) Use School Locker
h) Use a Dictionary
i) Maintain a Notebook
j) Complete Homework
k) Do Make-up Work
1) Take Quizzes/Tests

*  AVERAGE

Cultural Orientation
a) Address Teachers
b) School Dress
c) Other Ethnic Groups
d) Classroom Behavior
e) Non-Class Behavior
f) Class Attendance
g) Class Punctuality
h) Bring Books/Materials
i) Grooming Habits

AVERAGE

*The non-PASS denominator is zero and thus no ratio exists.
NA's are excluded from the average of the column.

School/Study Skills Development

=24%
-35%
-47%
-74%
-21%
-50%
-63%
-41%
-34%
-47%
-26%
=27%

-43%

-52%
-85%
-43%
-64%
-67%
-50%
-80%
-57%

—22%
~58%

77

-39%
-17%
+10%

+2%

+7%
+13%

+8%
+48%
+22%
+13%
+11%
+38%

+10%

+15%
+4%
+32%
-3%
-14%
-4%
-26%
-19%
3%
-1%

133

+127%
+73%
+56%
+35%
+70%
+17%
+41%

+171%
+35%
+33%
+32%
+88%

+65%

+28%
+21%
+64%
+23%
+33%

+4%
+19%
+17%
_+2%

+23%

+5%

+8%
+22%
+17%
+19%
+14%
+23%
+72%
+26%
+22%
+19%
+23%

+25%

+21%
+13%
+40%
+12%
+10%
+2%
+4%
+3%

+12%

The




Khiar PASS with No Pravious Education

v"

Ebmer Non-PASS with No Praviocus Education

None/Min.

Aural/Oral English Proficiency

a)
b)
c)
d)
e)
£)
g)
h;
i)
3)
k)
1)

Respond to CGreetings

Class Instructions

Background Info.

Lack of Understanding

Ask for Clarification

Tell Time

Classroom Objects

Common Foods

Ask for Help

Ask for Permission

Likes and Dislikes

Report a Problem
AVERAGE

-24%

-3%
-62%
-55%
-30%
-49%
-35%
-51%

+2%

-9%
-45%
=21%

-32%

English Literacy Development

a)
b)
c)
d)
e)
£)
9)
h)
i)

Sequence Alphabet
Sour.d/Symbol Match
Print Letters
Read Sight Words
Reading vocab. Words
Use Punctuation
Respond to Oral Q's
Respond to Written Q's
Write Simple Paragraph
AVERAGE

~-38%
-38%
-41%
-58%
-51%
-49%
-67%
-54%
=16%
-46%

Computational Skills Development

a)
) o}
c)
d)
e)

Addition
Subtraction
Multiplication
Division
Basic Math ‘Terms
Read Graphs/Charts
Make Measurements
Estimate/Round Qff
Solve Word Prollems
Use U.S. Money
AVERAGE

+12%
+47%
+47%
-24%
-24%
-30%
-20%
-20%
-10%
=40%
-7%

PASS
Non-PASS

Level of Competence
Basic Mastery

-23% +52%
-12% +57%
+257% NA*
+57% NA*
-24% NA*
-33% NA*
-23% +179%
+21% NA*
-61% NA*
+14% -3%
+214% +21%
114% -NA*
+33% +61%
~77% +145%
+136% +57%
-24% +42%
+94% +129%
+34% +136%
+214% NA*
+379% NA*
+110% NA*
+27% NA*
+103% +102%
-42% +26%
-42% +12%
-42% +12%
-24% +124%
+70% -65%
+176% -59%
-6% NA*
+82% -100%
+21% NA~*
=32% NA*
+16% -7%

N = 18
N= 7

+7%
+1%
+379%
+336%
+72%
+63%
+26%
+121%
-3%
+5%
+118%

+98%

+15%
+96%
+15%
+112%
+67%
+293%
+421%
+131%
+100%
+139%

-1%
=-10%
-10%
+13%
+24%
+59%
+20%
+20%
+21%
+68%

+20%




(continued)
Skill Level of Competence
None/Min.  Basic  Mastery B+ M
School/Study Skills Development

a) Work Independently -60% -62% +148% +43%
b) Work in Small Groups -41% -23% +72% +15%
c) Class Activities -61% +52% NA* +148%
d) Follow Class Schedule -70% +57% +110% +93%
e) Complete Biodata Form -46% +52% NA* +117%
f) Get Parent's Signature -68% +9% NA¥* +91%
g) Use School Locker -69% -50% NA* +429%
h) Use a Dictionary -49% +72% NA* +121%
i) Maintain a Notebook -42% +14% +136% +53%
j) Complete Homework -24% +14% +2% +7%
k) Do Make-up Work -30% ~23% HA* +40%
1) Take Quizzes/Tests =14% NA* 4+136% +450%

. ' AVERAGR -53% +10% +101% +134%

Cultural Orientation

a) Address Teachers NA* ~-66% +22% -22%
b) School Dress -100% -34% +103% +20%
c) Other Ethnic Groups -67% +159% +94% +126%
d) Classroom Behavior -100% -33% +136% +52%
e) Non-Class Behavior -100% ~24% +341% +100%
f) Class Attendance NA* -65% +13% 0%
g) Class Punctuality -100% -65% +40% +19%
h) Bring Books/Materials NA* -48% +16% -5%
i) Grooming Habits NA* =26% +44% —b%

AVERAGE -93% -26% +90% +32%

*The non-PASS denominator is zero and thus no ratio exists. The
NA's are excluded from the average of ae column,
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Khnar PASS with 1-3 Years Pravious Education

vs.
Kbmer Non-PASS with 1-3 Xeara Pravioua Education
PASS N = 41
Non-PASS N = 23
Skill Level of Competence

Nopne/Min, Basic Mastery B+ M
Aural/Oral English Proficiency

a) Respond to Greetings -77% +54% +11% +33%
b) Class Instructions -66% +37% +32% +35%
c) Background Info. -37% +51% -11% +40%
d) Lack of Understanding -58% +60% +69% +63%
e) Ask for Clarification -33% +100% -12% +51%
f) Tell Time -81% +138% +59% +107%
g) Classroom Objects -55% -14% +162% +15%
h) Common Foods -54% +20% +360% +54% -
i) Ask for Help -58% +80% +69% +77% .
* . 3) Ask for Permission -67% +143% +13% +78% - {
k) Likes and Dislikes -56% +96% +111% +100% o
1) Report a Problem =31% 1122% =36% 162% N
AVERAGE ~-57% +74% +69% +60% w

English Literacy Development

a) Sequence Alphabet -B1% -7% +83% +30%
b) Sound/Symbol Match -3% -13% +10C% +3%
c) Print Letters -3e% -25% +67% +7%
d) Read Sight Words -83% +33% +600% +77%
e) Reading Vocab. Words -31% +46% 0% +33%
f) Use Punctuation -51% +96% NA* +146%
g) Respond to Oral Q's -54% +49% NA* +87%
h) Respond to Written Q's -49% +118% NA* 177%
i) Simple Paragraph =36% +579% _NA* 815%

AVERAGE -47% +97% +170% +159%

Computational Skills Davelopment

a) Addition -64% +3% +15% +9%
b) Subtraction -43% +5% +9% +7%
c) Muitiplication 0% -5% +8% +1%
d) Diwvision -9% +24% -9% +8%
e) Basic Math Terms - =39% +41% NA* +97%
f) Read Graphs/Charts -12% -5% NA* +53%
g) Make Measurements ~-25% +41% +80% +47%
h) Estimate/Round Off -30% +42% +220% +72%
i) Solve Word Problems -15% +50% NA* +93%
j) Use U.S. Money =37% +17% -46% +16%

AVERAGE -27% +27% +40% +40%
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Skill Level of Competence
None/Min.  Basic  Mastexry B+ M

School/Study Skills Development

a) Work Independently -41% -18% +124% +13%
b) Work in Small Grcups -46% +10% +36% +18%
c) Class Activities -70% +69% +27% +53%
d) Follow Class Schedule -100% -9% +85% +22%
e) Complete Biodata Form -26% -11% +360% +26%
f) Get Parent's Signature -88% +34% +31% +33%
g) Use School Locker -86% +5% +55% +26%
h) Use a Dictionary -53% +75% NA* +167%
i) Maintain a Notebook -58% +44% +144% +63%
j) Complete Homework -77% +15% +165% +61%
k) Do Make—up Work -70% +116% +192% +147%
1)- Take Quizzes/Tests =60% 139% +83% +54%
+ ' AVERAGE ) -65% +31% +118% +57%
Cultural Orientation

a) Address Teachers -84% +75% +61% +69%
b) School Dress -100% -36% +84% +4%
¢) Other Ethnic Groups -38% +59% 0% +38%
d) Classroom Behavior -82% +5% +36% +20%
e) Non-Class Behavior -70% -37% +88% +9%
f) Class Attendance -50% -18% +16% +2%
g) Class Punctuality -100% -37% +40% +5%
h) Bring Books/Materials -62% -26% +47% +10%
i) Grooming Habits =22% =14% 17% 2%
AVERAGE -68% -3% +43% +18%

*The non-PASS denominator is zero and thus no ratio exists. The
NA's are excluded from the average of the column.
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vs.
- it

PASS N = 26
Non-PASS N = 17

Skill Level of Competence
None/Min., Basic Mastery B+ M

Aural/Oral English Proficiency

a) %espond to Greetings NA* -25% +2% -12%
b) Class Instructions -11% -2% +7% +7%
¢) Background Info. +100% -16% -32% -22%
d) Lack of Understanding +61% -21% 0% -13%
e) Ask for Clarification +31% -20% ~-12% -17%
f) Tell Time +4% +14% -11% -1%
g) Classrocm Objects +22% +21% -19% -5%
h) Commor Foods +133% -30% -29% -29%
i) Ask for Help - +20% -39% +38% -11%
j) Ask-for Permission +142% -4-1% +31% -19%
k) Likes and Dislikes O 472% ~2 % -28% -28%:
1) Report a Problem 41% =20% =26% =313

AVERAGE +56% -1« -9% -15%

English Literacy Development

a) Sequence Alphabet +33% = +43% -2%
b) Sound/Symbol Match +61% Tzl -38% -1.)%
Cc) Print Letters +117% -38% +32% -7%
d) Read Sight Words -29% +22% -6% +9%
e) Reading Vocab. Words -29% -2% +31% +11%
f) Use Punctuation -6% -7% +28% +6%
g) Respond to Oral Q's -29% +12% +39% +20%
h) Respond to Written Q's -34% +21% +117% +49%
i) Write Simple Paragraph =32% +108% +200% +137%

AVERAGE +8% +10% +50% +23%

Computational Skills Development

a) Addition +13% -44% +84% -1%
b) Subtraction -40% -33% +77% +7%
c) Multiplication -41% +2% +57% +18%
d) Division -57% -11% +87% +18%
e) Basic Math Terms -32% “+11% NA* +53%
f) Read Graphs/Charts -15% -18% NAx* +18%
g) Make Measurements -61% +71% NA* +103%
h) Estimate/Round Off -32% +3% NA* +71%
i) Solve Word Problems -9% +3% NA* +19%
j) Use U.S. Money +20% =5% +4% -2%

AVERAGE -27% -2% +62% +30%
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Skill Level of Competence
None/Min, Basic Mascery B+ M
School/Study Skills Development

a) Work Independently +167% -39% +37% -11%
b) Work in Small Groups +100% -25% +26% -6%
c) Class Activities 0% +8% -17% 0%
d) Follow Class Schedule -33% +14% -5% +2%
e) Complete Biodata Form -8% +17% -14% +3%
f) Get Parent's Signature +133% -23% +:10% -9%
g) Use School Locker NA* -23% +11% -5%
h) Use a Dictionary +16% -32% +74% -5%
i) Maintain a Notebook -28% +54% -29% +13%
j) Complete Homework -29% +45% -11% +11%
k) Do Make-up Work -6% 0% +6% +3%
1) Take Quizzes/Tests 142% " =13% +9% =5%

_ AVERAGE - +32%: -1% +8% -1%

Cultural Orientation

a) Address Teachers -6% +3% +2% +2%
b) School Dress +100% +58% -30% ~7%
¢) Other Ethnic Groups +13% +12% -23% -4%
d) Classroom Behavior -33% +9% -2% +2%
e) Non-Class Behavior NA* -7% -8% -8%
f) Class Attendance NAx* +50% -16% -4%
g) Class Punctuality NAx* +13% -9% -4%
h) Bring Books/Materials NA* 0% -6% -4%
i) Grooming Habits _NA* +125% -50% -8%

AVERAGE +19% +29% -16% -4%

*The non-PASS denominator is zero and thus no ratio exists. The
NA's are excluded from the average of the column.




Section Three:
Charts Comparing the Sample
Students with Other Southeast
Asian Refugee Students
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a)
b)
c)
d)
e)
£)
g)
h)
i)
3)
k)

1)

Group

Total Sample (Overall)
Total Sample (0 Yrs. Ed.)
Total Sample (1-3 Yrs. Ed.)
Total Sample /[4+ Yrs. Ed.)
Vietnamese (Overall)
Vietnamese (0 Yrs. Ed.)
Vietnamese (1-3 Yrs. Ed.)
Vietnamese (4+ Yrs. Ed.)
Khmer (Overall)

Khmer (U Yrs. Ed.)

Khmer (1-3 Yrs. Ed.)

Khmer (4+ Yrs. Ed.)

Below Average Average Above Average

-71%
-59%
-78%
-71%
-71%
NA
-72%
=57%
-70%
-61%
-79%

* %k

NA

14]1

85

-12%
+57%
-20%
+8%
NA
+900%
-29%
-14%
NA"
-2%

-29%

+109%
+575%
+143%
+55%
+85%
NA
-52%
+63%
+182%
+170%
+356%

+54%

*No PASS-trained Vietnamese students were categorized as having no
previous education.

1

**The non-PASS denominator is zero and thus no ratio exists.
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Percentage of 30%

Students

50% 1

40% 1

20% -
10% -

v

0% -

Comparison with Other S.E. Asian Refugee Students:

PASS (Overall) vs. Non-PASS (Overall)

34%

10%

Below Average Average
Assessment Level

P~

48%

23%

-
Above Average

B Non-PAss [ pass

(N = 205) M = 182)
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Comparison with Other S.E. Asian Refugee Students:

PASS with No Previous Education
vs.
Non-PASS with No Previous Education

80% vy 75%

70% 1
60% $
50% $
40% +
30% +
20% 1
10% -

0%

54%

Percentage cof
Students

l 17% 15%
I -

|
Below Average Average Above Average
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Comparison with Other S.E. Asian Refugee Students:
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Comparison with Other S.E. Asian Refugee Students:
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Comparison with Other S.E. Asian Refugee Students:
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Comparison with Other S.E. Asian Refugee Students:
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Comparison with Other S.E. Asian Refugee Students:
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APPENDIX D

RESPONDENTS' COMMENTS
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Respondent's C-mments

Have you observed academic or social problems in areas others than those listed
above that havz presented serious difficulties for newly arrived refugee students?
If so, please describe.

Cycle 57 (Non-PASS)

Lack of encouragement to study at ho:ne and lack of importance placed on learning English.
It would be helpful to Camhodian students to have a dictionary which translates into English.

Huy had very little schooling in Vietnam. He's in grade 8 now, but his learning ability is grade 1.
He's a happy child, very polite, and willing to cocperate.

They 21 depend too much on translation. Aggression and regressior. due to cultural snock.
Different standards of personal hygiene. Problems accepting each other among tae different S.E.

Asian groups.

Trinh has progressed very slowly and has been very nervous.

Student is very shy and had difficulty in making friends with members of the same ethnic group.
Displays irustration and anger.

Sometimes they can write a little better than they can understand spoken language and speak.

Trang seems to be adjusting very well. She studies hard and is learning fast. ier friends are all
Vietn.mese at this point, which is to expected at this time. She seems quite happy.

This particular student has proved to be an above average student, mainly because she attended
school in Vietnam. However, many Amerasian students who have not had formal schooling in
Vietnam before their arrival have run into trememdous difficulty both academically and socially. I
strongly recommend that these students be taught literacy skills in their native language during the
training with PASS. Itis also necessary that they know basic computations in order to survive in
mainstream classrooms.

Cycle 58 (Non-PASS)

Chea was totally unprepared for our high school curriculum. Almost all of the skills which T} ve
rated as a "2" have been acquired during the two months I have been teaching him ESL since 1.
arrived. Chea is quite immature also. He should have been placed on the junior high school level.
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Ok was totally unprepared for our school curriculum. Almost all of the skills which I have rated as
a "2" have been acquired during the two months I have been teaching her intensive ESL since she
arrived.

Cycle 59 (Non-PASS)

No problems observed. She seems to enjoy ESL studies and will greatly benefit from our extended
program if she continues.

No, Michael is one of my most helpful and brightest students. I think once he has mastered the
English language, he will have no problems going thr. agh our American Education system. He is
very conscientious and meticulous about his school work and tries very hard to please me. I think
if he had PASS training, he would probably be working close :0 grade level in one to two
semesters.

I do not know if staying toge*her in their culiural and linguistic group :lows down their assimilation
into the English cultare.

Students that can speak some English are hesitant to answer basic questions w school personnel
(teacher, nurse, etc.) even though they can. It is extremely hard for us to place them in classes
correctly when they refuse to commmnicate with us.

Very competent. She is ready to be mainstreamed in other classes now. Phan had 5 years of
Engltiﬁg smtclily in VN, was limited in spee’ L in the beginning but doing very well now, after several
months in the U.S..

Roek did not go thru the PASS program at Bataan - though she did have an ESL class (they learned
songs). If possible, gl school age children ought to attend the PASS program and school
orientation - esp. third grade and up. Since it is a Federal 1aw requiring grade level entrance
according to their age, even if they've had no schooling before, any formal training would help.
There is a definite need for counseling of Indochinese teenagers. The students have no way to
work through the family and peer problems that have occurred with their rapid enculturation.

Listening skills. Many refugees make minimz! effort to comprehend v.hat others are trying to
communicate to them via various means. The "affective filter" is almost impenetrable.

Ngoc has asked for help in her Science class. She does not understand the book or classroom
work.

Yen's biggest problem is that she came in the middle of the school year. It's been difficult for her
to "catci-up” with students that started with me in September. This couldn't be helped, of course.
I think she will do quite well eventually.

Isolation of our Asian students in families and jobs where no English is spoken.
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C; 1e 60 (Non-PASS)

She can't express or understand what is expected of her. T often have to speak to her in her native
tongue. She's very lazy, can't or doesn't want to do what is required of her in class. She always
come to class unprepared and seems to be in a different world altogether. She's one of the slowest
students in my class.

Mai had some rather solid learning oarriers. Her tody .anguage was "leave me alone.” She was
not trusting and unable to take risks. It has been difficult to establish trust but feel that has been
accomplished, She still has a few behavioral problems and relies a lot on her sister Thanh who has
made a remarkably good adjustment in a very short time.

_ I see this student's biggest problem as being emotional and behavioral at this point. Her fear in the
| classroom has been alleviat-1, but she is still generally afraid (being alone, the dark, doing new
B things).

I'm sure it would be very difficult to meet the emx ional and psychological needs of all of the
refugees before arrival. I would hope that we would be moving toward some more bilingual
counseling services.

2w Some of our students ridicule and "pick on” these foreign students. Usually, they handle this well,
£ but it is a problem. : :

Tung has been placed in a Math class that I feel is too much of a challenge for him. Obviously he
does not have the foundation or the basic skills to succeed in my class. He does not try at all. He
is not motivated in the least.

Tuan and other newly arriving Southeast Asian rxfiigees are not prepared socially for their entrance
into American life. Tuan is my best student of th ¢ new group. The others do not seem to have an
understanding of how to act in the school setting. They do not even try to follow directions or try
simple, very basic projects. Tuan is definitely an exception to this. He is very polite and shows
knowledge of how to act in a school setting.

This student is lacking in even the most minimat of English language skills and comprehension.
The only area where he shows a good amount of knowledge is Math.

Basically, just sitting in a seat; asiing permission o leave the room; and refraining from loud,
spontaneous outbursts with excessive physical reactions is the most necessary!

Quy cannot accept correction in any area. He becomes very frustrated and aggressive in situations
such as standardized testing. He is moody and frequently refuses to acknowledge communications
fiom peers and teachers. He prefers to help himself, rather th: 1 receive assistance from teachers.
Hand and eye gestures misunderstood both ways.

The newer groups need more language training in smaller class settings. The students are very shy
and withdrawn. They need more individualized help and oral drillirg.
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Van has adjusted with some difficulty to the classroom routine; she exhibits inappropriate behavior
less often now than when she first arrived - examples: overly sensitive (crying) when scolded by
teacher, easily distracted; cheating on tests; fighting with pencils, scissors etc., "jumpy" - needing
to get up and move around the room.

Diep arrived with an extraordinarily good grasp of English and because she - ~s already ahead of
many E.S.L. students already here she sometimes "put them down" which c. .ed some irritation.

Some students do not regularly carry documents such as I-94 and S.S. card; some do not comply
with immunization regulations; some do not register for the draft (which makes it impossible to

place them in jobs); some do not cumply with the laws regarding driving and insurance and some
documents (many) represent inaccurate birthdates.

Cycle 61 (Non-PASS)
Students should be prepared as to what to expect in P.E. classes - changing cloths, swimsuits,
showers.
He could work on better grooming.
Ok is struggling to learn; she is working hard, but lacks pre-reading skills.
Anh Juan is very polite and cooperative but is making slow progress in communicating English.
She is very shy and it took her a month to speak and participate in group work.

Bas)ic knowledge of processes and terminologies in Content-Areas (Science, Social Studies, Art,
etc.

Cycle 62 (Non-PASS)

Culn ~e shock at begi..ning.

Very little can be accomplished in a regular classroom situation due to the language barrier.
Student was very confused and unable to deal with the rigors of a high school environment
initially. However, he is just beginnning to participate in cla.s at this time and is also adjusting to
school routines.

The main problem is that this student cannot read.

We have students from 12 different countries here. Thanh has been involved in fights with some

of our students. However, his behavior is much better now than it was when he first arrived. I
believe that he is intelligent and will be able to learn.
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- « .My other strdents who have been to EST ~lasses in the Philippines have excepiional skills ia .
"+ ' reading and writting. They don't speas much but write better than my ather students with the same
.. nur erof months in school. o L )

. native language.

Many refugees are known to claim different ages from their actual year of birth when filing
immigration papers. This age adjustrent creates no problems during their initial introduction to the
language - but arises in the following year or year and a half. A twenty-one year old does not
continue to learn a new language in the same manner as a 16 years old student. The learning curve
flattens more rapidly along with the average student's motivation to leam the language when
confronted by the frustrations of being surpassed by his fellow classmates. In addition, the
students of the same ethnic group, while remaining polite and cooperative with the older student,
tend to shy away from him when choosing fricnds or attending social activities in school. They
easily re:ggmz;ed or guess the real age of the student. Eventually, the student may bscome isolated
or even shunn

This child was thrown into a difficult situation with no preparation. When I first met him he neither
spoke nor understood any English. I hope our ESL people are doing well because this student's
predicament seems a bit sad, even hopeless.

Her retention of new vocabulary/seatence pattern had been noticeably slower than average, but she
is working hard and making good progress recently.

I see Vu morz ilian any other teacher. Fie is extremely smart and is trying very hard. It's just
¢ ‘ture shock and the language barrier that hold him back. His behavior is excellent.

.
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This student is performing as expected - he has never had an educational opportunity in his own

Social probiems - this student was suspended for fighting with classmate.

Cycle 44 (PASS)

School orientation of rules and regulations in the native language.

Listening skills. Obtaining information about assignments from a chalkboard rather thar being told
verbally several times. Attending to material presented at the front of the room rather than
individually.

I am very pleased and impressed with the PASS program.

The four of us who teach these children have commented on the excellent preparation of those
children who have come through your program. Their transition is much easier, their adaptation to
the school is faster, and their academic progress is greaily accelerated. Keep up the good work.

Because of the big number of Cambodian students we have at our school, it is hard to judge
Srean's social adjustment. However, she shows to be well-adjusted after the first 4 weeks.
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Phal has had some problem in mainstream P.E. She has been reluctant to play games following the
instructions of the teacher. '

Good preparation and making excellent progress.
Seems comfortable in the environment. Making appropriate progress.
Personal hygiene.

Cycle 45 (PASS)

Many students do not appear to be as old as documented--physically, mentally, and socially. This
presents great difficulties in a classroom of supposed adolescents. Very young children need an
clementary classroom atmosphere. Truthfulness when documenting age is essential.

Basic health habits such as not blowing nose in trash can, covering mouth when
coughing/sneezing, using deodorant.

Sorn came to our school far better prepared thaa most Indochinese students. As far as I'm

concerned, the ESL program is a success. Indochinese students are sometimes submissive:in the - -

school setting and do not ask questions about things they don't understand for fear of insulting the
teacher or losing face.

Skills in mathematics that would help when we receive LEP students: Familiarity when working
from right to left when adding, subtracting, and multiplying. Familiarity with place value.
Familiarity with Amnerican method of division.

Savan was well prepared to function in an American classroom. He is the most advanced
Cambodian that has entered our school that has had training in the Thailand Refugee Processing
Center.

A very well prepared student. Keep up the good work.

Sponsors should be encouraged to bring these students to school as soon as possible. Often they
wait to allow adjustment. They need access to peers who can help them begin to feel comfortable.

Students who have been through PASS have a significant advantage over those who haven't had
this opportunity.

Bravo PASS! Pheap is a delight to have. She is better prepared than any other of our eight
previous Cambodian students. Her present schedule is mostly activity-oriented to give her
maximum opportunity to hear and speak English. By next fall I believe she will be able to handle
most freshman classes with ESL backup.

Phala had very limited school experience - only in the refugee camp. The transii n to an American
high school is very dif¢cult for her.
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. Shows excellent motivation, study skills, and has pmgmssed rapxdly wnh me.

Kloeng is a bright, pleasant, and delightful boy who has many more Faglish skills than other
refugees who are new arrivals. He seems to understand basic conversatiun and can follow
instruction. In our Bilingual Competency Lab A, in which he is a student, he is ahead of many of
the other students. If this is a result of his being in the PASS program, I think you have done an
excellent job and your program is very successful. I have many refugee students (all) and I wish
they all had the skills that Kloeng arrived with.

Using dictionaries, working independently and in groups, telling the teacher when in need of help.

Cycle 46 (PASS)

The teacher was very pleased with the readiness shown by her pupil. She said that there was a big
difference in relation to cther students entering.

I wish to make these additional comments about Mao. This boy is an exceptionally bright and
le young man. He is a very enthusiasdc student. He enjoys school and is at the top 5% of -

- theclass. I'would have to say that because of his previous PASS expmcnoe I am delighted to

bhave students with this ability in my class.

In my experience with Southeast Asians, one of the difficulties has been the teacher’s lack of

--knowledge of tk. >se students' culture and schoofl systen..In the beginning, it creates problems for

both teacher and particularly the student. Another problem is the students’ language structure and
the school's lack of knowledge in this area, too. The school expecting LEP students to perform,
act and behave as native English speakers (teacher's expectations).

She does not interact with the other students very much.

Needs to utilize available school time more adequately. Goofs off a great deal.

American School Environment - Do not seem able to study on their own. Will not talk. Refuse to
take ¢. shower in P.E. classes. Do not know how to write their names on forms. Den't
understand: Last name, first name.

Arriving on school grounds too early. Teasing other refugees when incorrect answer is given
answering for other. No understanding of the concept of color. Self portraits are drawn with blue
faces and bodies, green dogs, red trees, purple houses.

Ath is making superior progress.

Very shy with Americans - has been with mr only since March 24th but shows excellent
motivation, study skill, and has progressed rapidly with me.
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Cycle 63 (PASS)

Ruth doesn't really participate due to the large number of students, my unfamiliarity with what she
really can do. I don't have the appropriate material. It seems so unfair to place these students in
this environment unless they can function at a level of basic skills.

Ruth is well liked and a pleasure to have in class. She tries hard, she does not give up easily.
Often these students are shy and withdrawn. It usually does not take long for them to achieve
academically and open up to peers. I attempt to help these students with survival skills and
questions and cultural customs in our country.

There is a lot of animosity between the Asians from Vietnam and those from Cambodia.

Value of American money, making change seems to be a big problem.

I feel that the Southeast Asians that have gone through your basic program in the Philippines have

adapted much better that the students that preceded them. This is true even of the Cambodians who
had little or no previous schooling.

i Cycle 64 (PASS)

uang tends to want to "goof off” at times and joke with other Vietnamese.
No problems. He is a very good student, but soraewhat quiet. He catches on very quickly.

I have received two PASS students this Spring. They are both doing exceptionally well. The
teachers in Thailand and the Philippines do an outstanding job of preparing the students for school.
But this program is obviously very special. Please tell all those teachers (I plan to write myself)
that we are thrilled to receive the fruits of their labors. It's too b: ! that the teacher. in the camps
can't be here to share in the students' successes.

Phong :ems extremely immature (he sucks his thumb).
Newly arrived students seem lost: have no idea for the most part of the rest of the world, have

great difficulty in pronouncing Erglish efficiently, especially the Asiatic students even after years in
school. Need cultural orientation along with language classes to understand American way of life.
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