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DES MOINES INDEPENDENT COMMUNITY SCHOOL DISTRICT
DEPARTMENT Cc EVALUATION. RESEARCH AND TESTING

EVALUATION ABSTRACT
r 3, 1986

PROJECT TITLE:
COORDINATOR:
STAFF:

TOTAL:

POPULATION SERVED:

FUNDING:

Gifted and Talented Program
Ron Goodman, 242-7609
1.0 Coordinator
4.0 Elementary Resource Teachers (itinerant)
2.0 Transitional Resource Teachers (itinerant)
2.0 Senior High Resource Teachers (1 itinerant;

I assigned to Central Campus)
1.0 Teacher/Facilitator (worked with community

outreach portion of program)
1.0 Secretary
1.0 Counselor
1.0 Psychologist
13.0 Positions

K-5 ----- 378 8/T Central Academy-----60
6-8 ----- 219 Saturday Institute------90
9-12 ---- 263
Total --- 860 (Includes Academy and Saturday Institute
The figures above represent students for whom
Individual Written Plans were developed. In
addition to these, another 1,832 students were
in the "talent poor and received invitations
to various group enrichment experiences.

Amount Budgeted:
Allowable Growth Funds
Local District Funds -------
'Total

Amount Expended:
Allowable Growth Funds
Local District Funds
Total

Cost Per Pupil:

526,843.25
190,569.50

$717,412.75

$450,024.69
190,569.50

$640,594.19
4 744.88

COMMENTS:
1. The Central Academy, a newly established portion of the program

that served only 8th grade students in 1985-86, appeared to be a
valuable experience for the students involved. On a five point
scale, (1 not valuable at 01; 5 m very valuable), participants
on the average gave the academy a rating of 3.72.

Certain specific logistical areas were identified as causing
problems for some Central Academy students. Transportation
arrangements were reported as a problem by 66.7%. Maintaining
ties with the home school was identified as a problem by 58.8%.



3. Building Coordinators, ass gned to each building with a Gifted and
Talented Program, identify students, clordinate delivery of services
and provide for direct services to the students as major activities.
As accurately as can be determined through self-report, these
individuals concentrate on activities which are listed as required
in their job description. One particular activity which was felt
by a majority (69.0%) of the building coordinators to be inappro-
priate was providing transportation to program activities.

4. Nearly one third (30%) of the students in grades 2 and 3 who
responded to a questionnaire indicated that they did not receive
assignments different from others in their class. Although the G/T
goals discourage an overemphasis on in-class differentiation of
students, it would seem that a higher percentage of students
should be aware of some differentiation in classroom activities.

5. Forty-four percent of the students in grades 4-12 responding to
a survey reported that 67.6 percent of the projects or acti-
vities that they worked on were described in their written plan.
The other 32.4 percent of the projects listed, however, were not
part of the plan or the student did not know what was on the plan.
While diversions from the plan are allowed and even encouraged
in some cases, more students should be at least familiar with
what the plan contains and realize that it is intended to serve
as a guideline for enrichment activities. Otherwise, it's purpose
becomes dubious.

6. Students received assistance from a variety of sources to complete
projects and activities. Of the students who responded in grades 2
and 3, 70% reported the resource teacher as particularly helpful.
In grades 4712, 54.8% reported the building coordinator as being
very helpful.

7. Nearly one half (49%) of the students in the program sampled
reported that community resources were used to assist in the com-
pletion of projects and activities.

8. Over 86% of the students sampled in grades 4-12 reported that the
projects or activities they engaged in allowed for pursuit of their
interests.

9. Students in grades 4-12 completed a five point scale which asked to
what extent they felt they had benefited from participation in the
program. On a scale of 1 to 5 with "1" indicating that the program
was not at all valuable to "5" indicating that the program was a
very valuable experience, students in grades 4-5 gave an average
response of 4.20. The average for those in grades 6-8 was 4.04
and for those in grades 9-12, 3.76.

10. The percent of minority students par icipating in this program is
disproportionate to the percent of minority students enrolled in
the district. While 17.5 percent of the district enrollment is
composed of minority students, only 8.3 percent of the Gifted and
Talented Program enrollment is made up of same.



RECOMMENDATI ONS

1. The staff of the Saturday G/T Institute should make every effort
to increase the rigor demanded of students since the students,
themselves, feel the program is only slightly more rigorous than
that demanded at their home schools.

2. Logistical factors such as transportation, scheduling and
maintenance of ties with the home school were perceived to
cause problems for a number of students that attended the
Central Academy. It is recommended that the program coordinator
take the steps necessary to resolve these problems to the
greatest degree possible during the 1986-87 school year.

An attempt should be made to make more students aware of the conten s
of their Individual Written Plan (IP). While the program permits
modification in the plan according to need, students should have a
basic familiarity with its contents and be prepared to follow it as
a guideline for planning activities.

During the 1986-87 school year, the stated goals of this program
should be examined to determine whether or not they are being
achieved. Some of the goals may need to be stated in more measurable
terms to be successfully evaluated. The Department of Evaluation,
Research and Testing will assist in this endeavor if requested.

It is recommended that the program administration take steps to
insure that the representation of minority students in the Gifted
and Talented Program is increased. While the number of minority
students in the district comprises 17.5 percent of the total
district enrollment, the number of minority students in the Gifted
and Talentad Program make up only 8.3 percent of the program's
enrollment.

A copy of the complete Evaluation Report Is available upon request from
the Department of Evaluation Research and Testing, 1800 Grand Avenue,
Des Moines, Iowa 50307-3382.



PROGRAM DESCRIPTION

The stated goals of the Gifted and Talented Program are as follows:

1. To coordinate and articulate services for students that are
appropriate throughout the entire public school experience.

To identify students by valid and reliable measures that are as
objective as tne various areas of giftedness permit and that are
applied impartially and consistently throughout the school system.

To provide an educational program which will enable each
gifted child to develop his/her abilities to the fullest
potential.

4. lb provide learning alternatives which are appropriately
tailored to encourage individual

, at varying levels of
ability, interests and needs.

To provide guidance, teach41.44, 4
appropriate y trained to occ
programming and evaluati

--1= service personnel

_ntification,
--,Aogram.

6. To reward outcomes that mt,
to do what benefits thew_

ldren to continue

To establish means of rt-.for conwelicatIon about the talented
and gifted program Amon; staff meAt7rs And between the school
and the home.

To evaluate the progr
making decisions relat'.--

The Des Moines Talented and

modifications during the 198344 chøO

mechanism known as "allowable growth."

t-ia.aly for the purpose of
iram modification.

ram underwent numerous

year due to a legislated funding

Under the allowable growth plan,

Iowa districts submitting proposals which meet a specified set of

criteria are allowed to exceed their controlled budgets by an amount

equal to as much as 75 percent of the cost of those projects. This

growth in the controlled budgets is authorized by the School Budget

Review Committee (SBRC) upon not fication that the district has met Oe

Specified criteria. By February 15 of each year the SBRC conveys to the

State Comptroller a list of district3 receiving such authorization and the

amounts of allowable growth to be allocated to each. :, The comptroller's

office, in turn, conveys to the appropriate county treasurers the amount



of extra money to be raised in each district for gifted and 4alented

programs. Thus, in reality, allowable growth funding is an increase in

local property taxes to support programs. Because of this no state

money is allocated to g fted and talented programs in local districts.

The Des Moines Gifted and Talented Program completed its third year

under allowable growth funding in 1985-86.

The program staff included the following fuiltime sitions:

- one program coordinator

one community outreach facilitator

four elementary resource teachers

two transitional resource teachers

two senior high resource teachers

- one secretary

- one psychologist

- one counselor

The psychologist and counselor were added to the staff during the 1985-86

school year. Psychological services had been contracted in previous years.

Each building also has a gifted and talented building coord nator who

receives a stipend for assuming program responsibilities in his/her building.

The program strives to identify gif ed and talented youngsters from

kindergarten through high school. Identification takes place in one or

more of the following categories: intellectual ability, specific

academic aptitude, creative thinking, leadership, and visual and per-

forming arts. Identification is conducted on a building-by-building

basis. Each G/T category has several screening criteria. Pertinent

data are assembled for each student in each category for which he/she



has been recommended. A building team reviews the data and makes the

final determination regarding students to be served.

Individual Written Plans are prepared for all Identified students.

The total number of identified students may not exceed 3 percent of'the

number of students enrolled in the district. It is also eixpected that

the number of students identif ed by building will not exceed 3 percent

of that building's enrollment. The Individual Written Plans take into

account student needs and interests. A district staff person, often a

classroom teacher, shares the responsibility with the student for the

completion of the plan. The gifted and talented staff also provides

necessary support to facilitate completion of the IWP's. This support

takes many forms. In some cases, thi-resource teacher provides

guidance and materials to the classroom teacher. In other cases the

resource teacher serves as an important source of information about

special programs and opportunities to foster the development of

students. These programs may be offered through the district or

through community organizations. Many students also receive direct

instruction from resource teachers on either a short-term or an ongoing

basis.

The community resources facilitator sets up group or individual

experiences which help students accomplish the objectives of their

IWP. In some cases these may take the form of ongoing, high level

mento ships with community professionals in the area of interest.

Sometimes student needs will be greatest in the area of counseling

and guidance. The program seeks to provide services to meet the

counseling and guidance needs as well. Efforts include im.reasing



district staff awareness of the needs of gifted students and/or

appropriate means of meet ng these needs and providing information

and support to the parents of gifted youngsters.

CENTRAL ACADEMN

The Central Academy was established in 1985-86 as a program option

designed to provide a challenging, fast paced academic curriculum for

students with exceptional scholastic abilities. Students spend half

of each school day (three periods) at the-Centr 1 Academy located at

the Central Campus building, 1800 Grand Avenue. The remainder of

their program (three periods), including at least one academic course,

is taken in the home school.

Academy courses are offered in four of the major academic discip nes:

social science, science, math and language arts. They differ from

regular curriculum offerings in one or more of the following ways:

accelerated pacing, compacted course content, course offered at an

earlier level, greater depth of coverage, or a modified instructional

approach.

During the initial year, the program served eighth grade students

in the afternoon only. Future plans include expanding the program to

grades 6-12.

THE DES MOINES GIFTED AND TALENTED INSTITUTE

The Gifted and Talented Institute is offered to students in grades

6 through 12, and is designed to provide students access to fac lities,

resources and an environment in which to pursue their goals and interests.

The activities, projects end studies of the participants are more compre-

hensive and rigorous than those undertaken in the regular classroom.

The intent is not only to providc the students with the resources
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necessary to pursue high level research projects but to expose them

to critical aspects of studies in the sciences and humanities.

The Institute is divided into two departments: Math and Science

and Humanities. Both departments met for ten sessions on Saturday

mornings. During the 1985-86 school year, the Department of Humanities

ffered resource and discussion seminars, in the following areas: the

nuclear age, visual and performing arts in a technological age, an

impact study of changing male and female roles, and forecasting the

future. The 1986 Math and Science Institute offered sessions in

biology, chemistry, observable and theoretical astronomy, probebility

and statistics, computer applications, research studies in water

pollution and treatment and independent research.

COMMUNITY OUTREACH PROGRAM

This component of the Gifted and Talented Program is operated by

a fulltime staff member. It originated during 1981-82 as a program

funded by the Northwest Area Foundation known as Community Caring for

the Gifted. The following activities are undertaken in the program:

- Arranging mentorships for students with interests that go

beyond the scope of the school system.

Arranging classes to meet the needs of G/T youngsters.

These are commonly taught by either school or community people,

and are generally offered after school or on Saturdays.

Arranging experiences in the community for G/T students. An

example might by a visit to a veterinary clinic for students

interested in veterinary medicine.



Providing Infomatlon to identified students and building

:coordinators about opportunities in ourcommunity.

Planning'andcoordinating the implementation of summer

opportunities such as special music programs and G/T Summer

Camp.

Conduct ng classes for parents of youngsters. The

classes increase parent understanding of the traits

,and needs of hi-h ability children.

pULLOUT PROGRAH

The elementary pullout program was initiated in the Spring of 1986

to provide supplementary challenges to high ability students. Students

spent one half:day each week for 5 weeks in class sized groups of their

intellectuaTpeers developing process skills that may not have been

emphasized to the same extent in their regular classes. In 1985-86

the elementary pull out activ ties focused on "Tools for Learning

and Living° which included critical thinking, creative thinking,

communication, research and leadership skills. Students also addressed

concerns about self-concepts and understandin- their own talents and

abilities.

The ha f day sessions were organized by grade (i.e.. K-1-2, 3 41

.5 ) and were held at 6 regional centers namely Brooks, Findley,

Greenwood, Howe, Watrous and Woodlawn.

A key feature of the G/T program is its identification process

which includes two major steps: (1) screening; and (2) selection.

This process is described in the following sect on:

IDENTIFICATION

The building princiPal is primarily responsible for the identi-

fication of the talented and gifted population in each building.



Implementation of screening and selection processes a e carried out

by a building team Of 3 - 10 persons including teachers and support

personnel such as counselors and psychologists. Identification

procedures--both screening and selection--are ongoing. Students may,

in fact, be identified whenever they are found.

Screening_Process

The first step in the Identification procedure is to identify a pool of

possible candidates. This pool may consist of no more than 10-20% the

school population. Acceptance to the pool is based on data from the

following sources: (a) Information in cumulative records i.e

standardized test scores; (b) Information from other school records,

i.e., Systematic Approach to Reading Instruction (SAR ) charts, objectives

baLed test results; (c) Teacher nomination because of indicators other

than test scores; (d) Acceptance of parent nomination; and (e) Nomi-

nations from counselors, psychologists and other support personnel.

To assure consistency throughout the district, there is district-

wide screening at the end of the following grades: first, third, fif h

and ei hth.

Selection Process

From the identification pool each building team selects candidates

for the G/T program. The total number of participants in the GT prog am

may not exceed 3% of the student population of that building.



S udents are "identi ed" as gifted and talented in one or more

of the five categories in the Baldwin Identification Matrix. Selection

for the program is determined by evaluating the informtion recorded on

the matrix according to the following guidelines:

1. Students with maximum scores are placed in the building program;

2. Other high ranking students are considered by the building team using

aVailable data. Primary consideration is given to determining which

students require differentiated programs and/or services beyond those

provided by the regular school program.

Teams may select students who do not meet certain standards for

participation. The rationale for doing so, however, iust be

documented in writing.

4. "Need" and "potential benefit" refer to:

-degree of giftedness

-concern for whether potential is being fu filled in presen_ program

-awareness of culturally different populat ons

-task commitment

-capacity for production of new Information as contrasted with

being a consumer of information

5. Delivery of services (placement in program) should be allocated to the 3%

in a building wilo need it most. Identification is for program placement rather

than labeling.

Figure 1 displays demographic information about the Gifted and Talented

Program. Prior to the implementat on of this evaluation design, a request was

made to the Department of Evaluation, Ressarch and Testing that student

participation by race be tabulated. Figure 1 is meant to be a summary of

program demographics. More detailed information related to each building

may be found in Appendix A.
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FIGURE I

Demograph c nfo ation - Minority Enrollment
Des Moines Gifted and Talented Program*

Level Percent of Minorit am
Students P!tstal,puitatity_tattql

Elementary (1-5) 17.2
7.9Transitional (6-8) 18.4
8.78enlor Hjoh_.(9-12) _17,4
8.4

Total 1- 2 17.5

*District percentages from Educational Services Division Des Moines PublicSchools, September 13, 1985. Program percentages from information suppliedby the Program Coordinator in January, 1986.

According to Figure 1, minority students compose 8.3 percent of the
students who participate in the Gifted and Talented Program although

they represent 17.5 percent of the distric s enrollment. The program

administration should take steps to insure that the representation
of minority students in the Gifted and Talented Program is increased.

Further information of a descriptive nature may be obtained from
a report entitled "updating into the Eighties: A Des Moines Plan for
Gifted and Talented Education.° This report w s included as an

appendix to the Report of Evaluation: Gifted and Talented Program

1983-84 and is wailable upon request from the Department of Evaluation,

Research and Testing. Appendix A includes demographic information

regarding the population of students served by this program.

9



BUDGET AN EXPENDITURES

Figures 2 and 3 present the budget for the Gifted and Talented'

Program. The figures were provided by the project coordinator and

Controller's office and reflect operational costs for the 1985-86

school year.

FIGURE 2

ALLOWABLE GROWTH FUNDS

(As of August 7, 1986)

CATEGORY AMOUNT BUDGETED AMOUNT EXPENDED

Salaries and Bene its $369,796.25 $297,326.18

Professional Services 26,626.00 38,353.04

Mentorships 15,000.00 5,237.92

Inservice Training 20,396.00 22,636.01

Transportation and Travel 6,750.00 9,799.35

Special Student Events 23 500.00 20,622.87

Supplies and Equipment 42,775.00 39,812.16

mmer Proram 22 000 0 6 2 7 16

TOTAL 26 843.2 $450 024 69

16
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FIGURE 3

0 STRICT FUNDS

(As of kigust 7, 1986)

CATEGORY AMOUNT BUDGETED

Professional Sala es $113 182.50

Indirect Costs 72,587 00

4 800 00

TOTAL 19O559.5O

GRAND TOTAL 717 412.7

AMOUNT EXPENDED

$113,182.50

72,587.00

4 0 r)

90 569.50

640 594.19

These figures indicate that $640,594.19 was expended. This repre-

sented 89.3 percent of the amount budgeted. It should be noted that the

ma ority of the unspent funds occurred in the salaries and benefits

category. The Cost per pupil for the 860 students served in was $744.88.



EVALUATION DESIGN AND RESULTS

As with the 198 -84 evaluations, the 1985-86 evaluation re ies

primarily on input fromm students and building coordinators. :However,

because this evaluation is the third year of implementation,Ahe questions

on both surveys focused on evaluating the impact of the program rather

than the consistency of implementation. A questionnaire, rather than

an interview, approach was employed in the 1985-86 evaluation to increase

the representativeness of the sample.

The 1985-86 evaluation design was developed by the program evaluator

and the research and evaluation intern in consultation with the Gifted

and Talented Pro ram Coordinator. The design included the following

components:

(1) questionnaires were sent to all students in the program wit:i the

exception of those in grade 1. First graders (only twelve students)

were eliminated because of a possible inability to interpret ark!

respond to the questionnaire. Different forms of the questionnaire

were generated for students in grades 2 and 3 and in grades 4 - 12;

(2) questionnaires were sent to all building coordinators;

3) questionnaires were sent to all students who participated in the Gifted

and Talented Institute;

(4) questionnaires were sent to ell students who participated in the Gifted

and Talented Central Academy.

Appendix B contains a copy of each of the questionnaires sent out in

April 1986. As of the final day of the 1985-86 school year (June 4),

questionnaires had been returned as indicated in Figure 4:

12



F1GUE 4

1985-86

puestionnairy.

/T Program Evaluation Instruments

Number Sent Number Returned Percent Returned

Academy Questionnaire 60 37 61.7
Institute Questionnaire 90 50 55.6
Building Coordinator

Questionnaire 38 65.5
Student Questionnaire 1 120 78.4

(Grades 2 -
Student Questionlaire 716 321 44.8

(Grades 4 - 12)

Figure 4 indicates that the return rates for the various questionnai es

ranged from 44.8 percent to 78.4 percent of those sent out. While the

higher the rate of return the better, a rate of 30 percent or more of the

number of questionnaires sent out is usually considered acceptable for

genera izing the results from a sample to the population they represent.

To facilitate reporting, the results of each questionnaire are

reported separately. General conclusions and recommendations that they

suggest follow.



MCLfaj\SME1_aIYSTUDMUESTIONNA E

The questionnaire was sent to all sixty students who were imrolled

in the academy. Thirty-seven or 6L7 percent of the ste°^rts returned

the questionnaires. Twenty-five (41.7 percent) were pbrticipants 19

the regular Gifted and Talented Program. The remainder are presumed to

be In the "talent pool".

Students attending the academy (eighth grade only in 1985-86) had

the option of enrolling in either a social science/language arts block

or a science/larguage arts block. Of the thirty-seven students wfio

re4onded to the questionnaire, twenty-five or 67.6 percent selected

science/language arts while twelve (32.4 percent) chose soc al science/

language arts. As a third academy course, students had the option of

enrolling in algebra, geometry or Spanish. Tnirty-two (86.5 percent)

selected algebra. Four others (10.8 percent) enrolled in geometry

while only one student selected Spanish. It would seem to be desirable

that as the academy expands to allow participation by students in

other grades, a better balance in the numbers of students enrolled in

the various courses might be achieved.

Of the thirty-seven respondents, thi y-five (94.6 percen reported

that academy classes differed from those in the home school. Many of

the respondents reported that the classes were faster pazed and more

challenging.

Students were asked to evaluate factors related to participation

the academy such as transportation, scheduling and maintaining close ties

with the home school. While only one of thirty six respondents felt

that transportation arrangements were very unsatisfactory, twenty-four

(66.7 percent) experienced some difficulties. Only 11 (30.6 percent) were

completedly satisfied with the transportation arrangements.

14



PartIcipation in the academy also appears to complicate scheduling

of other classes. Eight of the respondents (22.2 percent) classified

the problems encountered as "major" while fourteen others (38.9 percent)

said the problems were of some significance.
This means that a total of

61.1 nercent of the academy respondents felt that schedu ing was a

problem; certainly enough to warrant investigation.

Thirty-four students responded to a statement concerning maintenance

of ties with the home school. Five students (14.7 percent) felt that

they experienced a very difficult time maintaining close ties at their

p esent home school while fifteen (44.1 percent) said that this was

sowewhat difficult. This left fourteen (41.2 percent) indicating no

problems in maintaining ties. While it may be difficult to isolate

the reasons for difficulties experienced by students in this area,

some concern is certainly warranted particularly since this area has

been deemed important by the program planners.

Students were asked to rate the amount of overall benefit obtained

from participation in the academy on a scale of 1 to 5 where I indicated

no benefit" to 5 indicated "much benefit". The average response for

the 36 returns was 3.72 indicating that on the average, students receIved

moderate benefits from this program.

Students were asked if they would recommend the academy to other

qualified students. Twenty-two (59.5 percent) of the respondents stated

that they would recommend the Central Academy to qualified peers while

5 (13.5 percent) stated that they would not. Ten others (27.0 percent)

were uncertain of their recommendation.



Very simIlar responses were obtained when the students were asked if

they desired to participate in the academy again. Twenty-three students

(62.2 percent) stated that they wou" ,nroll in the Central Academy

again. Only one student was unsure, though thirteen (35.1 percent)did

not desire to participate again.

At the conclusion of the survey, students were asked to record

potential obstacles or conflicts in continued enrollment in the Academy.

Conflicts or obstacles foreseen in many cases dealt with difficulties

scheduling classes offered at the home school. Several students indicated,

that academy classes interfered with participation in band (at the home

school).

The following is a sample of gcneral comments students made regardIng

the Central Academy:

I feel that if I wouldn't have gone to the Academy I would

have missed out op a better education and also a lot of fun.

I've enjoyed making friends which I wouldn't have net w thout the

Academy".

"I enjoy the upbeat, faster moving classes that leave more time

for social and extracurricular activities. I also think the smaller

classes give the teachers more time to make sure the kids understand

the course."

"Should be abolished!"



MATH SCIENCE- HUMANITIES INSTITUTE

Stteire
Ninety students in graues 6 though 12 attended sessions of-either

the Math and Sciences or Humanities Institute during the 1985-86

school year. Fifty of the attendees (55.6 percent) returned the

questionnaires making for a return rate similar to that experienced

with the Central Academy questionnaire (61.7 percent). A copy of the

questionnaire is contained in Appendix B.

Table 1 indicates the sessions offered through the Humanities and

Math/Science Institutes. Ten of the fifty respondents attended the

Humanities Institute (all except one attended two sessions) whi e the

remainder participated in the Math/Science Institute.

TABLE 1
HUMANITIES AND MATH/SCIENCE INSTITUTE

STUDENT ATTENDANCE

NAME OF SESSION INSTITUTE NUMBER ATTENDING
The NucTear Age Math/Scfence
Visual and Performing Arts

in a Technological Age Humanities
Technological Impact of

Changing Male and Female Role Humanities 4
Forecasting the Future Humanities 5
Biology . Math/Science 13
Chemistry Math/Science 8
Observable and

Theoretical Astronomy Math/Science 5
Computer Applications Math/Science 11
Probability and Statistics Mlath/Science 1

Research Studies in Water Math/Science 0
Pollution and Treatment

Independent Research Wh/Science 3

4

Students were asked to evaluate the stated goals of the Institute

on a 5 point scale. Responses were coded from -2 which indicated a

strong disagreement to a 42 which indicated strong agreement. Table 2

reports the average responses obtained.
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TABLE 2
MATV/SCIENCE, HUMANITIES INSTITUTE

STUDENT OPINIONNAIRE

Res onses Res onse
he nst tute pro e ccess to 0

facil t es and resources that enable
me to pursue special interests

In erections among students was
actively encouraged in sessions/
seminars

The activities, projects and studies
engaged in were more rigorous than those
undertaken in the classroom

The activities, projects and studies
undertaken were in my opinion, critical
aspects of the studies of the humanities
and/or the sciences.

50 +0 54

50 +0.48

49 +0.80

Table 2 suggests that students only moderately agreed that the

program was implemented as specified by the goals. The statement with

the greatest degree of agreement was The Institute provided access to

fac lities and resources that enabled me to pursue special interests."

That with the least agreement was "The activities, projects and studies

engaged in were more rigorous than those undertaken in the classroom."

This response would indicate that the institute staff should increase

the rigor demanded of students. If the academy is no more rigorous

or demandingaccording to the students themseivesthan their regular

school programs, the expense and inconvenience can hardly be justified.

Students were asked to rate the benefit of participating in the

Gifted and Talented Institute on a scale of 1 to 5 (1 no benefit and

5 = much benefit). The average rating of the 50 respondents was 3.76

indicating respondents did feel they benefited from the Inst1tut4 even

though they did not feel strongly that the Institute met its goals.

23
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Students made a variety of suggestions for future Math/Science

Humanities Institutes. Many had to do with a specific course which

they desired to take.

The final question on the Institute survey asked students if thdy
would desire to participate in future Gifted and Talented Institute

programs. Forty-one of the fifty students (82.0 percent) indicated

that they would participate in future institutes. Eight (16.0

percent) were not sure of their decision while only one student ( .0

percent) indicated no desire for future participation.

Twenty-six of the fifty part cipants provided comments concerning

ous aspects of the program. While a number of these related to

a specific session attended, some had overtones that applied to the

program in general. Comments included:

Very good teachers. Please thank whioever got this pr_ ram ether."
I enjoyed the Institute greatly."

I would like to see possibly a main center for the Math/Science,

Humanities Institute where all the classes would be held."

"Criterium (sic) should be set vp to find experienced, knowledgeable

instructors who utilize all resources at their disposal and who

could offer participating
students the advanced learning environment

the Institute was designed to offer."

I absolutely love the Institute. I've been in G/T since 3rd grade,

but never felt that I was being truly challenged. The Insti ute

is the challenge I've been looking for..."
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COORDINATOR

For the second consecutive year, all Gifted and Talented Build ng

Coordinators were asked to complete a questionnaire. The items on the

questionnaire were based heavily on the job description for the building

coordinator and were designed to assess the following:

(a) the approximate amount of time spent on each activity; (b) whether

the activities were deemed "appropriate" by the building coordinator;

and (c) the degree to which the building coordinator felt these

activit es facilitated the operation of the 1985-86 program in his or

her bui ding.

The results of the survey are found in Figure 5. The following

explanations are provided to faci itate their interpretation:

AUIVITY

Lists each activity in the building coordinator job description.

The letters that appear in parenthesis following the activity description

indicate whether the activity is °required (R) or °suggested" (5).

TIME

Shows how the coordinators categorized each activity according to

the amount of time spent on it. Categories included: matt' (consuming

30 percent or more of the time spent working on all Gifted and Talented

activites during the school year; intermediate (consuming at least 10

percent, but not more toan 30 percent of the time spent on all activities,

and minor (consuming less than 10 percent of the time spent on all Gifted

and Talented activities during the current school year), or N/A (not

engaged in).
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APPROPRIATENESS

Shows the percent of respondents who felt that the activity was

appropriate (should be a building coordinator s responsibility) or

inappropriate (should not be a building coordinator's responsibi itY).

FACILITATION

Shows the average rating on a 5 point sca e of the degree to 01 ch the

building coordinators believed each activity fac litated the successful

operation of the Gifted and Talented Program in their building.

The rating points ranged from 1 - none to 5 much with "NA" indicating

not applicable.

26
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FIGURE 5
GIFTED AND TALENTED BUILDING CO

1985-86

Activities

Maintain student files (R

Distribute information
to identified students.

a. 3%

b. Gifted
Pool

Talented

Insure that parent (R
mission has been
obtained before testing.

4. Submit write ups of (S
noteworthy building
programs and events
to building newsletters
and other media.

Coordinate delivery of
services to identified
students with:

a. Building staff (II)

NATOR QUESTIONNAIRE

Time Appropriateness fg111112112a

31.6 Major 94.4 Appropriate NA 1 2 3 4 5
47.4 Inter 5.6 Inappropriate 3.5
21.1 Minor
0.0 N/A

33.3 Major
58.3 Inter
8.3 Minor
0.0 N/A

27.8 Major
38.9 Inter
33.3 Minor
0.0 N/A

3.9 Major
8.9 Inter
8.9 Minor
8.3 N/A

5.6 Major
13.9 Inter
44.4 Minor
36.1 N/A

94.6 Appropriate NA 1 2 3 4
5.4 Inappropriate 4.3

100.0 Appropriate NA 1
0.0 Inappropriate

45
4.1

94.3 ApproprIate NA 1 2 3 4 5
5.7 Inappropriate 4.2

90.3 Appropriate NA 1 2 3 4 5
9.7 Inappropriate 3.2

52.6 Major 100.0 Appropriate NA 1 2 3 4 5
29.0 Inter 0.0 Inappropritte 4.6
13.2 Minor
5.3 N/A

Gifted and Talen ed 48.7 Major 100.0 Appropria e NA 1 2 3 4 5
resource teacher (R) 32.4 Inter 0.0 Inappropr ate 4.6

16.2 Minor
2.7 N/A
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Paren (R)

d. Volunteers (R)

6. Coordinate support and/or
supervision for those (5)
providing Gifted and
Talented student programs

7. Arimg_.e staff inservice as
needid (S)

Conduct staff inservice
as needed (S

Arrange student transpor
tation to Gifted and
Talented experiences

(S)

10. Provide student transpo
tation to Gifted and
Talented experiences

(S)

11. Identify building students
following distric
procedures (R)

23.7 Major
29.0 Inter
47.4 Minor
0.0 N/A

11.1 Major
13.9 Inter
25.0 Minor
50.0 N/A

25.7 Major
31.4 Inter
31.4 Minor
11.4 N/A

5.3 Major
7.0 Inter

47.4 Minor
39.5 N/A

10.5 Major
2.6 Inter

39.5 Minor
47.4 N/A

5.4 Major
13.5 Inter
48.7 Minor
32.4 N/A

2.7 Major
5.4 Inter

35.1 Minor
56.8 N/A

56.8 Major
29.7 Int?r
10.8 Minor
2.7 N/A

12. Screen buIldIng records 43.2 Major
for fdentiflcation purposes 35.1 Inter

(R) 16.2 Minor
5.4 N/A

13. Arrange for direct serv
to students through pul
out or other programs

(S)

ces 36.8 Major
- 31.6 Inter

15.8 Minor
15.8 N/A

23

97.2 Appropria
2.8 Inappropr te

NA 1 2 3 4 5

4.1

85.2 Appropriate NA 1 2 3 4 5
14.8 Inappropriate 4.3

96.6 Appropriate NA 1 2 3 4 5
-3.4 Inappropriate 4.3

89.7 Appropriate 45
10.3 Inappropriate 3.7

77.8 Appropriate 45
22.2 Inappropriate 3.4

59.4 Appropriate NA 1 2 3 4 5
40.6 Inappropr ate 3.9

31.0 Appropriate NA 1 2 3 4 5
69.0 Inappropriate 3.6

00.0 Appropriate 1 2 3 4 5

0.0 Inappropriate 4.7

97.1 Appropriate NA 1 2 3 4 5
2.9 Inappropriate 4.2

100.0 Appropriate NA 1 2 3 4 5
0.0 Inappropriate 4.4



14. ProOde for direct
Te7r7fEis to students
through pull-out or o h
programs (S

15. Provide leadership for
building teams

(R)

16. Prepare reports and lists
as needed or according to
indicated time schedules

(R)

17. Assi
IWP's

eachers in writing
(R)

18. Arran e parent meetings
w en appropriate

(S)

19. Conduct parent meetings
when appropriate

(5)

Communicate program's
needs and information to
building teams, staff and
resource teachers IR)

21. Provide opportunities
for students to share
their products with
appropriate audiences (R)

22. Help teachers locate
student and professional
materials relating to
Gifted and Talented (5)

23. Attend meetings and
inservice programs
concerning Gifted
Education (R)

44.7 Major
10.5 Inter
23.7 Minor
21.1 N/A

31.6 Major
29.0 Inter
36.8 Minor
2.6 N/A

39.5 Major
42.1 Inter
15.8 Minor

84.4 Appropriate
15.6 Inappropriate

100.0 Appropriate
0.0 Inappropriate

100.0 Appropriate
0.0 Inappropriate

NA 1 2

NA 1 2

NA 1 2

3

3

3

4

4

4

5

4.3

5

3.9

5

3.7

2.6 N/A

21.6 Major 90.3 Appropriate 3 4 535.1 Inter 9.7 Inappropriato 4.024.3 Minor
18.9 N/A

5.3 Major 93.6 Appropriate NA 1 2 3 4 510.5 Inter 6.4 Inappropriate
3.642.1 Minor

42.1 N/A

10.5 Major 82.1 Appropriate NA 1 2 3 4 55.3 Inter 17.9 Inappropriate 3.534.2 Minor
47.4 N/A

29.0 Major 100.0 Appropriate NA 1 2 3 4 529.0 Inter 0.0 Inappropriate 4.242.1 Minor
0.0 N/A

5.3 Major 94.3 Appropriate NA 1 2 3 4 531.6 Inter 5.7 Inappropriate 3.457.9 Minor
5.3 N/A

5.3 Major 85.7 Appropriate NA 1 2 3 4 521.1 Inter 14.3 Inappropriate 3 263.2 Minor
10.5 N/A

10.5 Major 94.4 Appropriate 1 2 3 4 539.5 Inter 5.6 Inappropriate 4.147.4 Minor
2.6 N/A
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7,e job description for the bu ld ng coordinator indicates

that some activities are "requirel4 while others are only i'sugges edw

and may or may not be undertaken depending on the nature of thi

program at a particular building. This follows with the philosophy

of the program which establishes certain guidelines and requirements

but also grants latitude in operation at the building level.

Those activities which the highest percentage of builkiing

coordinators classified as maJor were: identifying building students

following district procedures (56.8 percent), coordinating delivery of

services to identified students with building staff (52.6 percent) and

with resource teachers (48.7 percent) and providing for direct services

to students through pull-out or.other programs (44.7 percent). Those

which the highest percentage of building coordinators classified as

minor were: help teachers locate students and professional materials

relating to Gifted and Talented (63.2 percent), provide opportunities

for students to share their products with appropriate audiences (57.9

percent), arrange student transportation to Gifted and Talented

experiences (48.7 percent) and attend meetings and inservice programs

concerning Gifted education (47.4 percent). Mejor activities were

considered to be those consuming 30 percent or more of the time spent

on all program activities while minor activ ties were those consuming

less than 10 percent of the time spent on all activities. The

building coordinators also reported activities listed that were not

engaged in. There were several act vities in the job description
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that many building coord nators do not appenr to engage in at alL

These include: providing students transportation to Gifted and

Talented experiences (56.8 percent indicated "not applicab e").

conducting parent meetings when appropriate (47.4 percent), and

conducting staff inservice as appropriate (47,4 percent). It should

be noted that all of the activities to which a high percentage of

building coordinators indicated that they did not engage in were

listed on the job description as "suggested". -It did not appear

that any of the required activities were being ignored though

some were only engaged in a small portion of time.

The perceptions of building coordinators concerning the

appropriateness of each activity as a building coordinator's

responsibility were also gathered. Virtually all of the respondents

felt that the following activities were appropriate: distributing

information to identified students, coordinating delivery of services

to identified students with building staff and Gifted and Talented

resource teachers, identifying building students following district

procedures, arranging for direct services to students through pullout

or other programs, providing leadership for building teams, preparing

reports and lists as needed and communicating the needs and information

for the program to building team staff.and resource teacher.

In other instances some building coordinators indicated that they

did not feel an activity was appropr ate. These included: conducting

staff inservice as appropriate (22.2 percent indicated this as

inappropriate), arranging student transportation to Gifted and Talented

experiences (40.6 percent) and providing transportaiton to Gifted and

Talented experiences (69.0).
31
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Final y coordinators were asked to rate the degree to which they
fe t each activity facilitated the successful operation of the program
in the building on a scale of 1 to 5 (1 *none", 5 "much"). The
building coordinators, on the average, rated all of the activities
a range from 3.2 to 4.6. Those which contributed least were 6subm tting
writeups of noteworthy bu lding programs and events to building news-
letters and other media" and mi.elping teachers locate student and
professional materials relating to Gifted and Talented.* Both received
an average rating of 3.2. Those facilitating the most were coordinating
delivery of services to identified students with building staff and with
Gifted and Talented resource teachers. Both received an average of 4.6.

In the final section of the survey, building coordinators were
asked several questions designed to ascertain how much time they spent
each week working both directly with Gifted and Talented students and
on program activities other than work with students. A copy of these
questions may be found in Append x B. Table 3 reports the results as
provided by respondents.

TABLE 3
BUILDING COORDINATOR
ENGAGEMENT RATES

(Percent of Coordinators in each C egory)

AMOUNT OF TIME
Lessthan 1-2 2-3 3-4Activ
1 Hr 41(

tirs/A__JUULEL_JEEILLIK_JiciaElhatEk
rec

Students 44 1 38.9 2.8 5.6 8.3 N/AOther Program

Activities 5.4 51.4 21.6 10.8 8.1 1 7



Nearly half (44.1 percent) of the respondents indica ed that

they spent less than one hour per week working directly with students.

Slightly fewer (38.9 percent) spent from 1 to 2 hours per week working

directly with students. Fewer coordinators reported working with

students from 2-3 hours (2.8 percent) 3-4 hours (5.6 percent) and

4-5 hours (8.3 percent).

Building coordinators tended to engage in "other" Gifted and

Talented program activities slightly more. Only 5.4% reported spending

less than one hour. Other amounts of time reported were as follows:

1-2 hours - 51.4%, 2-3 hours 21.6% 3-4 hours - 10 8' 4-5 hours -

8.1% and more than 5 hours 2.7%.

Coordinators were also asked how much time per week was made

available (i.e., released) to carry out assigned duties as building

coordimator and to work directly with Gifted and Talented students.

As the questionnaire did not specify units of time in which to

categorize responses, it was not possible to determine an average

amount of time spent. lt is significant to note however, that 29 of

the 38 respondents (76.3%) replied that no amount of time was

released for either working directly with students or on other

program activities. This indicates that the building coordinators

are, to a large extent, conducting such activities during planning

times, before or after school, etc. It should be noted that building

coordinators do receive a year y stipend as compensation for their

additional duties.

Finally, building coordinators were inv ted to record comments

concerning any aspect of the program. Samples of commPnts included

the following:



"The program success is built on a good and dedicated team

of interested people. The task is monumental in high school

and our building's success is built on a strong team and an

appreciative/supportive principal."

"I would like to have the resource teacher in the building more

than once every two weeks.'

"There is too mmch emphasis and dependency on volunteers who

are not really qualified. Our G/T kids deserve better.TM

"G/T coordinators need more time on a weekly basis to meet

with all G/T students to reinforce classroom objectives on the

IWP's and to supplement other materials for special projects.'

"I think this is a fine program. I deal with alot of staff

apathy and their opinion that I should do the kids' projects

in pullout. I wish we had a motivational speaker to show

them that it need not be difficult to enrich these kids

using regular curriculum.'

29 .
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The student questionnaire for grades 2 and 3 was sent to all students
in the regular program in these grades - 153 according to inforMation

provided by the program coordinator's office. The questionnaire wai

returned by 120 students or 78.4 percent. This questionnaire is shorter
and contains less complex questions than the one for grades 4 - 12. It

was felt that students at these grade levels might experience some

difficulty in interpreting the survey developed for those in grades 4 - 12.

Students were initially asked if they received
classroom assignments

that were different from other students. This question was asked in an
attempt to determine to what extent differential curriculum activities

were provided to these students. Of the 55 second grade students, 42

or 76.4 percent indicated that they did receive
differential assignments.

Of the 65 third grade students who returned the questionnaire, 42 (64.6

percent) stated that they received assignments different from others in
their class. Combining the results from second and third grade, 84

(70 percent) of the respondents reported differences in classroom

assignments. While this represents the majority of students, it would

appear unusual that 30 percent of the students in the regular program
say that they don't receive assignments different from the others.

To obtain a perception of the number of Gifted and Talented students
in a typical second or third grade classroom, students were simply asked

how many other Gifted and Talented students were in their regular class.

The range for second grade was from 0 (reported by 5 students) to 10 with

an average of 3.1. Third grade results were ve y similar with a range
from 0 (6 students) to 9 with an average of 3.3.



As a follow up to this question udents were asked if they worked

ith the other GPI students in their own class and with those in other

asses. In second grade, of the students who stated that there were

other G/T students in the class 38 (76 percent) said that they worked

with these students on special projects. In third grade 44 of the

59 students (74.6 percent) who reported other Gifted and Talented

students in their class reported that they worked together.

There is also evidence that 2nd and 3rd grade students in the

Gifted and Talented Program work with students in other classes

at the same grade level as well as with students in other grades. Of

the 2nd grade respondents 49 (89.1 percent) reported wolicing with

other second grade classes. All but two of these students reported

that they also worked with students from other grades. For 3rd grade,

57 (87.7 percent) reborted working with students from other classes'

while 43 of these reported working with students from other grades.

As a final question, students were asked which adults helped them

complete projects or activities related to the Gifted and Talented

Program. The categories of responses are listed in Table 4 and are

accompanied by the percent of students that responded in each. It

should be noted that most students checked more than one category and

some checked al
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Homeroom teacher
Teacher other than Ho
Resource teacher
Parent
Other

Homeroom teacher
Teacher other than
Resource teacher
Parent
Other

TABLE 4
ASSISTANCE FROM ADULT

IN COMPLETION OF PROJECTS FOR
STUDENTS IN GRADES 2-3

erooni teacher

eroom teacher

Second Grade e onden
er ercent

56.4
30 54.6
39 70.9
35 63.6
19 34.6

Third Grade 165 Res.pondentil
umSér Percent
36 55.4-
35 53.8
39 60.0
40 61.5
28 43.1

Both second and third grade students reported receiving assistance

from several sources with their program activities. Nearly 71 percent

of the 2nd grade students and 60 percent of the 3rd grade students

reported that the elementary resource teachers assisted wbile parents

were cited by 65.6 percent of the 2nd grade and 61.5 percent of the

3rd grade students. Persons mentioned in the "other" category often

included volunteers:the building principal or a relative other than

a parent.
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STMENT QIJESTIONNAIRE_7 WOES 12

Questionnaires were sent to the 716 students that c p ised those

enro led in the regular program, grade 4 - 12. A total of 321

questionnaires were returned in a useable format for a response rate

of 44.8 percent.

As a follow-up to an item asking respondents to indicate what their

goals for participating in the Gifted end Talented Program in 1985-86

were, they were asked to list the activities or projects undertaken to

support these goals. They were also asked to check whether or not the

activities were listed on their Individual Written Plan (IWP). While

listing the activities on the written plan does not guarantee their

completion, it does tend to place a focus on the activities and delineate

them as those that will receive priority. The plan must be signed by

both the student and parent. It is possible that students complete

projects that were not on the written plan.

On the questionnaire, item #4 reads "describe the activities or

projects you engaged in to meet these goals and indicate whether or not

these activities/projects were listed on your Individual Written Plan

(IWP)." The purpose of this item was twofold: (a) to determine the

percentage of activities/projects supporting student goals that were

included on the Individual Written Plan; and (b) to get an idea of

how familiar students were with the plan.

Of the 321 respondents to the questionnaire. 262 responded to this

item completely. Of the 754 projects listed 510 or 67.6 percent were

reported as being included in the written plan. The remaining 244 were



either not included in the IWP or the student did not know whether or not
they were. This uncertainty suggests that students may not be familiar

with the contents of the plan. While it is understood that the

development of the Individual Written Plan occurs early in the year

in most cases, some familiarity should be maintained through review

of the document in order that proper focus be maintained.

As with students in 2nd and 3rd grade, those in grades 4 - 8 were

asked which individuals were particularly helpful to them as they worked

on various activities and projects. Responses to this item would

indicate which individuals, according to their perceptions, were most

involved in their programs. The students were to indicate those most

helpful among a classroom teacher other than the gifted and talented

building coordinator, the building coordinator, a resource teacher,

parent or other person.

The categories of responses are in Table 5 below and are

accompanied by the percent of students who responded in each category.

It should be noted that most students checked more than one cateogry

and some checked all.

TABLE 5
ASSISTANCE FROM ADULTS

IN COMPLETION OF PROJECTS FOR
STUDENTS IN GRADES 4 - 12

Classroom teacher other than gifted

(316 Respondents)

Percent

and talented building coordinato 162 51.3
Building Gifted and Talented Coordinator 173 54.8Resource teacher

123 38.9Parent
150 47.5Other
105 33.2



Students reported receiving assistance from various sources.

The largest percentage of students reported receiving assistance from

the building gifted and talented coordinator (54,8 percent), while

the least number of students reported receiving assistance from

others (33.2 percent) including family members other than parents,

peers or community resources. It is interesting to note that only

38.9 percent of the respondents in grades 4 - 12 reported resource

teachers as those most helpful to them. Ih contrast, when 2nd and

3rd grade students responded to this item, 70.0 percent of the 2nd

grade and 60.0 percent of the third grade reported th t resource

teachers were most helpful.



ITY 0 TREACH

The community outreach portion of this program was d scussed

briefly in the program description section of this report. While there

are no guidelines a7, to the number of students that should have contact

with community resources in completing their projects, it is interesting

to note the amount of community involvement that did occur. Out of 310

respondents to a question concerning community involvement, 152 (49.0%)

reported that the projects or activities worked on involved contact with

a resource person from the community. These results are very consistent

with those obtained during interviews with a sample of program students

and Jtaff during the 1983-84 school year. It would appear from those

results that community resources are being utilized in this program

when deemed useful. This is a valuable resource for the students as well

as an effective public relations contact for the district as a whole.

A key concept in the Gifted and Talented Progam is allowing

students to become involved with projects and activities that match

their interests to the greatest extent possible while enhancing

development in the area of which they are ident fied. Students were

therefore asked, "Do these activ ties or pro ects allow you to pursue

your particular interests?

While nearly 10 percent of the students returning the survey did

not respond to this item, the 86.6 percent of those who did respond

ndicated that their activities or projects did allow them to pursue

their interests. It is apparent from the responses that students in

the program felt they were being provded with the opportunity to

engage in activities that are of interest them. This is advantageous

as long as input for deciding on activities comes from sources

in addition to "interest" alone.
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As a final question, students were asked to indicate the extent

to which they valued part cipation in the gifted and talented nrogram

on a scale from 1 to 5 (1 program was "not valuable at all"; to

5 program was a "very valuable experience.")
The resporwes were

grouped according to the following grades: grades 4 - 5 (153 respon-

dents); grades 6 - 8 (110 respondents) and grades 9 - 12 (46 respon-

dents). This was done not only to check for variations between levels

(elementary, transitional and senior high), but also to increase the

number of respondents in each category because of the relatively low

number of students at some grade levels. For re:pondents in all grad

(Ne309) the average response was 4.08 on the 5 point scale indicating

that on the average students considered the program to be a valuable

experience. The degree of value perceived decreased as the student's

grade level increased. This is exemplified by the fact that the

average response for 4th and 5th grade students was 4.20, for students

in grades 6 - 8, 4.04 and for students in grades 9 - 12, 3.76. The

reason or reasons for the differences between grade levels are not

readily apparent and could be due to a combination of factors. One

possibi ity would be the age of the individuals responding in the

various categories, i.e., younger students may simply tend to give

more positive responses independent of the program. Another factor

could be that the programs offered at the various levels might actually

be perce ved as different in value by the students. It should be noted

that the average responses do not vary significantly among the three

leve s and are positive at each level.

Students were invited to make comments concerning any aspect of

the program at the conclusion of the survey. As there were over 300

respondents in grades 4 - 12, many of whom chose to comment, it would
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be diff cu t to elect and quote a sample In this report. All of the

comments along with the rest of the survey will be made a ailable to

the program coordinator for perusal at the time of completioniff this

evaluation report.

U RY

This Report of Evaluation is the third since the inception of the

Gifted and Talented Program funded by the allowable growth mechanism

during the 198 84 school year. Evaluation designs have been modified

from year to year and have been essentially
formative (concentrating

on monitoring of processes). De program itself has remained much the

same though new components have been added.

After several years, it is possible and fees ble to develop a

summativ evaluation design. A summative design, as opposed to merely

monitoring processes attempts to judge the value or worth of a program.

It is normally not undertaken until a program has been up and running"

for several years, i.e., fully implemented.

A number of sources have been tapped in an attempt to gather

evaluative data and monitor prograM Implementation during the past

three years. These have included: parents of program students,

students themselves, classroom teachers that monitor the progress

of program students, building coordinators and the itinerant resource

teachers. Interviews were conducted with a random sample of students

and staff during the first two years of the program and various

questionnaires have been designed and used to measure impact during

each year. A series of process objectives were used to monitor various

administrative activities during the initial year.

Summative evaluations are difficult in programs that contain a

number of different components, es one part of a program may be operating
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an entirely different level of efficiency than another. Another

tor that increases the difficulty of summative Pvaluation in

th s particular program is the fact that few standards or criteria

have been established as guidelines for the extent that certain

activities are to occur.

The comments that appear in the next sess on are4gritten to pull

together the information available in a summative fashion. A strong

recommendation for the 1986-87 evaluation is that an attempt be made

to look more formally at the specific goals of this program and to

develop instruments that relate as specifically as posibla to

measurement of the attarrnent of these goals.
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COMMENTS

Cen ral Academy, a newly established
portIon of the program

that served only 8th grade students in 198546 ed to be a

valuable experience for the students
involved. On a five point

scale, (1 not valuable at all; 5 . very valuable),
participants

on the average gave the academy a rating of 3.72.
2. Certain specific logistical areas were identified as causing

problems for some Central Academy students. Transportation
rangements were reported as a problem by 66.7%.

Maintaining ties
with the home school was identified as a probln by 58.8%.

Building Coordinators assigned to each building with a Gifted and
Talented Program, identify students, coordinate delivery of services
and provide for direct services to the students as major activities.
As accurately as can be determined

through self-report, these
individuals concentrate on activities which are listed as revired
in their job description. One particular activity which was felt
by a majority

(69.0%) of the building coordinators to be inappro-
priate was providing transportation to program act vities.

4. Nearly one third (30%) of ihe students in grades 2 and 3 who
responded to a questionna re indicated that they did not receive
assignments different from others in their class. Although the G/T
goals discourage an overemphasis on lass differentiation of
students, it would seem that a higher

percentage of students

should be aware of some
differentiation in the classroom activities.

5. Forty-four percent of the students in grades 4-12 responding to a
survey reported that 67.6 percent of the projects or activities
that they worked on were described in their written plan. The
other 32.4 percent of the projects

listed, however, were not
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part of the plan or the studint did not know what was on the plan.

While diversions from the plan are allowed and even encouraged

in some cases, more studerts should be at least familiar with

what the plan contain and realize that It is intended to serve

as a guideline for enr chment activities. Otherwise, purpose

becomes dubious.

Students received assistance from a variety of sources to complete

projects and activities. Of the students,who responded in grades 2

and 3 70% reported the resource teacher as particularly helpful.

In grades 4-12 54.8% repurted the building coordinator as being

very helpful.

7. Nearly one half (49% ) of the students in the program sa pled

reported that commun ty resources were used to assist in the com-

pletion of projects and activities.

8. Over 86% of the students sampled in grades 4-12 reported that the

projects or activities they engaged in allowed for pursuit of their

interests.

Students in grades 4-12 completed a five point scale which asked to

what extent they felt they had benefited from participation in the

program. On a scale of 1 to 5 with 1" indicating that the program

was not at all valuable to "5" indicating that the program was a

very valuable experience, students in grades 4-5 gave an average

response of 4.20. The average for those in grades 6-8 was 4.04

and for those in grades 9-12, 3.76.

The percent of minority students participating in th s program i

disproportionate to the percent of minority students enrolled in the

district. While 17.5 percent of the district enrollment is composed

of minority students, only 8.3 percent of the Gifted and Talented

Program enrollment is made up of same.
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RECOMMENDATIONS

1. The staff of the Saturday G/T Institute should make every effort to increase

the rigor demanded of students since the students, themselves, feel the prog-

ram is only slightly more rigorous than that demanded at their home schools.

2. Logist cal factors such as transportation, scheduling and maintenance of

ties with the home school were perceived to cause problems for a number

of students that attended the Central Academy. It is recommended that the

program coordinator take the steps necessary to resolve these problems to

the greatest degree possible during the 1986-87 school year.

3. An attempt should be made to i:lake more students aware of the contents of

their Individual Written Plan (IWP). While the program permits modification

in the plan according to need, students should have a basic familiarity with

Its contents and be prepared to follow It as a guideline for planning activi ies.

4. During the 1986-87 school year, the stated goals of this program should be

examined to determine whether or not they are being achieved. Some of the

goals may need tu be stated in more measurable terms to be successfully

evaluated. The Department of Evaluation, Research and Testing will assist

in this endeavor.

It is recommended that the program admlnlstrat1on take steps to insure that

the representation of minority students in the Gifted and Talented Program

is increased. While the number of minority students in the district com-

prises 17.5 percent of the total district enrollment, the number of minority

students in the Gifted and Talented Program make up only 8.3 percent of the

program's enrollment.

A copy of the complete Evaluation Report is available upon request from

the Department of Evaluation Research and Testing, 1800 Grand Avenue,

Des Moines, Iowa 0307-3382.
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DEMOGRAPHIC INFORMATION
Elementary Buildings

Des Moines Gifted and Talented
1985-1986

chool
Grade Level

2

Sex

Adams 3 1 3 6 1

Brooks 3 2 2 4 3
Cattell 2 3 3 1 8
Douglas 1 3 7 7 5
Edmunds -11547 9 9
Findley 4 - 3 2
Garton 2 1 3 1 5 2
Granger - 1 6 1 1 4 5
Greenwood - 2 6 7 7 8 14
Hanawalt - 2 3 3 3 5 6
Hillis - 1 7 4 3 8 7

Howe 2 2 3 2 5
Hubbell 2 5 2 5 5
Jackson - 2 2 6 5 5
Jefferson 1 4 2 4 5

King - 1 5 - - 3 3
Longfellow - 2 2 1 4 1 8
Lovejoy - 2 2 3 2 7 2
Lucas - 3 - 1 - 2 2
Madison - 3 5 - 6 2
Mann - 2 1 1 3 1 6
McKee - - 2 2 1 3
McKinley - 1 1 2 2 2
Mitchell - 1 3 - 1 3 5 3
Monroe - 2 6 2 2 8
Moore - 2 3 2 4 - 9 2
Moulton - 1 - 2 2 5 7 3
Oak Park - 1 - 1 4 3 5 4
Park Avenue - 1 3 4 3 1 7 5

Perkins - 7 5 9 14 7
Phillips - 1 2 3 3 3
Pleasant Hil - 1 5 - 4 2
Rice - 1 5 - 3 3
Stowe - 1 1 - 1 3 3 3
Studeaker - 2 7 5 4
Wallace - 1 4 1 4 6 4
Watrous 2 1

Willard - - 1 2 3 2 4
Windsor - 1 2 2 4 6 4 11
Woodlawn - 1 4 2 4 2 9
Wright - 3 1 4 2 3 7

TOTAL - 12 59 81 105 121 185 193
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o y

Callanan
Goodrell
Harding
Hiatt
Hoyt
McComb
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Merrill
Phillips
Watrous
Weeks

6

Des

TOTAL
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7

7
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7

7

8
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3 6 8
7 7 4
9 7 6
4 6 7
3 - 1

2 4 1

5 8 9
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DEMOGRAPHIC INFORMATION
TransitIonal Buildings

ines Gifted a d Talented Program
1985- 986

Category
N C VP SA L

12 24 5
8 21
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9 10 1

12 14
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5 7 3
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Grade
School 9 10 11 12

DEMOGRAPHIC INFORMATION
Senior High Buildings

Des MoInes Gifted and Talented Program
1985-1986

Sex Category
F N CR VP SA LE

ace
4_

East 17 19 13 32 -7 14 33 13 2 1 1 56

Hoover 4 15 12 15 21 25 16 12 21 27 6 2 1 1 42

Lincoln 17 10 15 10 28 24 23 14 17 24 10 51

North 5 3 12 8 10 18 9 6 11 15 7 4 2 22

Roosevelt 17 23 26 8 39 35 49 22 22 19 7 5 2 - 67

Tech 3 2 ifs 3 3

TOTAL 60 70 78 55 128 135 128 71 85 121 43 7 2241

CATEGORIES (Some students are iden

IN m Intellectual Ability
CR a Creative Thinking
VP Visual and Performing Arts
SA a Specific Academic Aptitude
LE a Leadership

ied in more than one c

MOONIMONOOM

egory ) RACE

1 . Native American
2 . Black

Oriental
4 . Hispanic
5 Caucasian
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Apr11 7, 1986

WDear W:

Please assist in the evaluation of the Gifted and Talented Program
by responding to the items on the attached questionnaire that
concern the Central Academy. Please be assured that your responses
will be treated in a confidential manner - names are not required
on the response form nor is any other form of identification coding
present. Your candid responses Will assist in evaluating the
program in order to make improvements in the future.

Please return the questionnaire in the envelope provided by
April 25, 1986. Thank you for your time and cooperation.

Sincerely,

John F. Tompkins, Diane Schnelker,
Program Evaluator Research and Evaluation Intern

wp
Enclosure



CENTRAL ACADEMY STUDENT QUESTIONNAIRE

1985 1986

1. Please check the program you selected:

social science/language arts block

science/language arts block

2. The third course I enro led in was

algebra

_geometry

Spanish

I (am) (am not) a participant In the regular Gifted and Talented

Program.

4. To the best of your knowledge, are academy classes different from those in

your home school?

__yes no

If yes, how?



Please Indicate your opinion concerning several factors related to

participation in the academy by checking the appropriate respon

(a) The arrangements maee for transport tion to and from the

academy were:

Very Some pro61emJ Very
unsatisfactory were encountered satis tory

(b) Problems encountered in scheduling other classes because of my

particip tion in the academy were:

Very minor or WITTFTV---
non-signif cant significance

MaIntaining close ties with activities at my home school because

of my participation in the academy was:

Very difficult somewhat
diff1ult difficult

6. Please rate the amount of overall benefit you received from pa ici-

pating in the academy on a scale of 1 to 5 by circling the appropriate

number. (limo benefit; 5wmuch benefit)

2 4 5



7. Would you lik ly recommend the acad,

re-S-

her qualified udents?

Ho

Would it be your des re to participate In the academy again (answer does
not imply any kind of commItment)?

Ves ifot Sure No

What changes would you like to see rode In any aspect of the academyin the future?

10. at obstacles or conflicts do you foresee should you dec de tocontInue to enroll in the Central Academy?

COMMENTS concernin- -ny aspect of the program:



April 170 1986

De

Plase assist in the evaluation of the Gifted and Talented_Program
by responding to the items that concern the Gifted and Talented
Institute. Please be assured that your responSeS will be treated
in a confidential manner - names are not required on the response
form nor is any other form of idehtlfieiton coding present. Your
candid responses will assist in evaluating the pr(lram in order to
make improvements in the future.

Please return the questionnaire in the envelope provided by
April 25, 1986. Thank you for your time and cooperation.

Sincerely,

John F. Tompkins Diane Schnelker
Program Evaluator Research and Evaluation Intern

wp
Enclosure



?IATH/SCItNCE, HL4AN TIES 1 ST1TUTE STUDENT QUESTIONNAIRE

1985 1986

Institute in which you were enrolled:

MATH AND SCIENCE

HUMANITIES

Please check the sessions/semInars that you attended:

(Hu n ties)

The Nuclear Age

Visual and Performing Arts in a Technological Age

Technological Impact Study of Changing Male and Fema e Roles

Forecasting The Future

( a h/Science)

B------- iology

Chemistry--_----

@15W.e..imaima

7m=1=.

Observable and Iheoretical Astronomy

Computer Applications

Probability and Statistics

Research Studies in Water Pollution and Treatment

Independent Research

Please indicate your opinion by checking the appropriate response.

1. The Institute provided access to
facilities and resources that enabled
me to pursue special interests.

------__
Strongly No 317(7717
Disagree Disagree Opinion Agree Agree



2. Interaction among students
actively encouraged in sessions/
sminars.

LtronglY No Strongly
Disagree Disagree Opinion Agree Agree

The activites, projects and studies
engaged in were more rigorous than
those undertaken in the classroom.

SEFFIT13 No 6irongly
Diseoree Disagree Opinion Agree Agree

The ac ivities, projects and studies
undertaken were in my opinion
critical aspects of the studies of
the humanities and/or the sciences.

ttrong1y No Strongt-y
Idsagree Disagree Opinion Agree Agree

Please rate the amount of benefit
you received as a result of your
participation in the Institute
by circling the appropriate number
(lmno benefit to 5vmuch benefit)

1 2 3 4 5
No Some Much

Benefit Benefit Benefit

6. What changes would you like to see made in any aspect of the
Math/Science, Humanities Institute in the future

7. Would it be your desire to par ic pate in fu u e Gifted and Talented
Institute programs (response does not indicate any kind of commitment)?

Yes Not Sure No

COMMENTS, concern, ng any aspe'ct of the program:



GIFTED AND TALENTED PROGR
1985-86

Building Coordinator Questionnaire

Listed below are the activities of the building coordinator outlined
in the current job description for this position. We are interested
in determining the approximate time you spend on each activity, whether
you feel each activity is appropriate for the building coordinator
and the degree to which you believe these activities facilitated the
operation of the 1985-86 Gifted and Talented Program in your building.
You need not put your name on the questionnaire. The coding in the
upper right corner identifies your building as elementary, transitional
or senior high only. Thank you for your assistance.

INSTRUCTIONS:

1. Please think about the amount of 41rne you spent performing each of
the following activities. Classify each activity as one of the
following:

MAJOR: Consuming 30 percent or more of the time you spent work ng
-gin Gifted and Talented activities during the school year.

INTERMEDIATE: Consuming at least 10 percent, but not more than
30 percent of the,time you spent on all Gifted and Talented activities
during the current school year.

MINOR: Consuming less than 10 percent of the time you spent on
illiaifted and Talented activities during the current school year.

NOT APPLICABLE: Activity not engaged in.

Please indicate the appropriateness of each activi y in the space
provided (appropriate * shald be a building coordinator's
responsibility; inappropriate 0 should not be a building coordinator
responsibility).

Please rank, on a scale of 1 to 5, the degree to which you believe
each activity facilitated the successful operation of the Gifted
and Talented Program in your building during the current school
year. Circle the appropriate number (1 none; 5 much). if the
activity was not engaged in, please indicate by circling NA. (i.e..
"Not applicable")

Please answer the eight questions on the final page. Feel free to
include comments about any aspect of the program.

5. Please return this survey to the Department of Evaluation Research
and Testing by May 2, 1986 in the bag mail.



PLEASE NUE: All students in the Gifted and Talented Program 3 ) in
grades 2 ahd 0674 have also been sent a questionnaire. Their 'instructions
are to return completed forms to you. If you would, please collect:the
questionnaires and send them via bag mail to the Department of Evaluation,
Research and Testing by May 2, 1986. Your assistance in this endeavor is
appreciated.



GIFTED AND TALENTED BUILDING COORDINATOR QUEST ONNAIRE
1985-85

Activities Time pproprIateness Facil tation

Ma ntain student files Major Appropriate NA 1 2 3 4 5
Inter Inappropriate
Minor
N/A

Distribute information
to identified students.

A. 3% Major Appropriate NA 1 2 3 4 5.
Inter Inappropriate
Minor
N/A

b. Gifted and Talented Major Appropriate NA 1 2 3 4 5
Pool Inter Inappropria e

Minor
N/A

Insure that parent Major Appropriate NA 1 2 3 4 5
permission has been Inter Inappropriate
obtained before testing. Minor

N/A

Major Appropriate NA 1 2 3 4 5
Inter Inappropriate
Minor
N/A

4. Submit write ups of
noteworthy building
programs and events
to building newsletters
and other media.

Coordinate delivery of
services to identified
students with:

a. Building staff Major Appropria e NA 1 2 3 4 5
Inter Inappropriate
Minor
N/A

b. Gifted and Talented Major Appropriate NA 1 2 3 4 5
resource teachers Inter Inappropriate

Minor
N/A



c. Parents

Volunteers

6. Coordinate support and/or
supervision for those
providing Gifted and
Talented student program!

7. Arrange staff inservice
need'ed

Conduct staff inservice
as needed

9. Arrange student transpor-
tatiOn to Gifted and
Talented experiences

10. Provide student transpor-
t-al-SR-to Gifted and
Talented experiences

11. Identify building students
following distric
procedures

Screen building records
for identification purposes

311.1ARIIMW

,araTIT

...

0,

Major
Inter
Minor
N/A

Major
Inter
Minor
N/A

Majo
Inter
Minor
N/A

Major
Inter
minor
N/A

Major 4 5
Inter
Minor
N/A

Major Appropriate NA 1 2 3 4 5
Inter Inappropria e
Minor

= N/A

Major Appropria e NA 1 2 3 4 5
Inter Inappropriate
Minor
N/A

Appropriate NA 1 2 3 4 5
Inappropriate

_Approprlate NA 1 2 3 4 5
Inappropriate

Appropriate NA 1 2 3 4 5
-Inappropriate

Apprapr
Inappro

NA 1 2 3 4 5'

Appropriate NA 1
Inappropriate

MINMWei.

WesJe.

Major Appropriate NA 1 2 3 4 5
Inter Inappropriate
Minor
N/A

Major Appropriate NA 1 2 3 4 5
inter
Minor
N/A

13. Arrange for direct services Major
to students through pull- Inter
out or other programs Minor

N/Aon~gym,

Inappropriate

Appropriate NA 1 2 3 4 5
Inappropriate



14. Provide for direct Major Appropriate NA 1 2 3 4 5
services to students Inter Inappropriate
through pull-out or other Minor
programs N/A

Provide leadership for Major Appropria e NA 12 3 4 5
building teams Inter Inappropr ate...-..

Minor
N/A

16. Prepare reports and lists Major JAppropriate NA 1 2 3 4 5....-
as needed or accordin to Inter Inappropriate...
indicated time schedu es Minor

N/A

17. Assist teachers in writing Major Appropriate NA 1 2 3 4 5'
IWP's Inter Inappropr ate

Minor
N/A

18. Arrange parent meetings Major Appropria e NA 1 2 3 4 5
when appropriate Inter Inappropr a e

Minor
N/A

Conduct parent meetings Major Appropria e NA 1 2 3 4 4
Inter Inappropr a e
Minor
N/A

Major Appropriate NA 1 2 3 4 5
Inter Inappropriate
Minor
N/A

when appropriate

20. Communic te progra 's
needs and informat on to
building teams, staff and
resource teachers

2 1. Provide opportunities Major Appropriate NA 1 2 3 4 5
for students to share Inter Inappropriate
their products with ----Minor
appropriate audiences N/A

22. Help teachers locate Major Appropriate NA 1 2 3 4 5
student and professional Inter Inappropriate
materials relating to Minor
Gifted and Talented N/A

23. Attend meetings and
inservice programs
concerning Gifted
Education

Major Appropriate NA 1 2 3 4 5
Inter Inappropriate
Minor
N/A



Please answer the following as indicated:

1 How did you spend each week on the avera e working directly w
Gifted and TalentinFuTiFfs in your u ng? (Please check
category that applies.)

less than 1 hour
1 - 2 hours
2 - 3 hours
3 - 4 hours
4 - 5 hours

If less than 1 hour or more than 5 hours, iat would you estimate
the amount of time to 15.07_

How much time did you spend each week on the averAgg working on
Gifted and Talented activities, but not d reefTi-thVolved w th
students?

less than 1 hour
1 - 2 hours
2 - 3 hours
3 - 4 hours
4 - 5 hours
more than 5 hour

If less than 1 hour or more than 5 hours, at would you est mate
the amount of time to 60--

3. How much time per week was made available (i.e. released) for you
to carry out your assigned duties as bbilding coordinator? (If
none, please indicate.)

4. How much time per week was made available (i.e. released) for you
to work directly with Gifted and Talented students? (If none,
please indicate.)

5. What program change(s) would you recommend to improve your role as
building coordinator?

6. Do you have a list of the names of students who were referred for
screening and possible Identification during the f 11 of 1985?

yes no

Is a reocrd showing the results of screening for each of the students
referred maintained?

noye



Who at the building level tnitia es the screening process for
potential participants? (i.e., What is the first step in the
screening process?)

Comments concerning any aspect of the program:



Dear Student:

Please help us find out more about the gifted and talented program by
answering the questions on the next page. Please answer the questions
honestly and return the sheet to who is the gifted
and talented building coordinator at your school.

Thank you.



GIFTED AND TALENTED PROGRAM
985-86

Student Questionnaire
Grades 2-3

What grade are you in th s year?

2. Do you get classroom assignments that are dIfferent from other
students in your class?

yes no

How many other students in your cl
program?

4. Do you get to work with th,ese students on special assignments?

e in the gifted and ta ented

yes no

f so, could you describe those assignments or activ ies?

5. Did you get to work wIth gifted and talented students from other
classes?

yes no

If so, how many were from other grades?

What activities did you work on with these students?

Please check which adults helped you complete these c v ies?

MINE.Mift Your homeroom teacher

A teacher other than your homeroom teacher

Resource teacher

Parent

Other Who?



Dear Student:

Please help us evaluate the gifted and talented program by answer n-
the questions on the attached pages. Your answers will be kept
confidential and will be summarized with the answers from other
students. Please answer the questions openly and honestly in the
space provided and return the questionnaire to vela

is the gifted and talented building coordinator at your school.

Thank you.



GIFTED AND TALENTED PROGRAM
86

Student Questionn ire
Grades 4-12

1. What grade are you in this year?

2. Please check the category or categories in which
for the gifted and talented program:

Intellectual

Creativity

Visual/perfo

Leadership

Subject area

ng arts

Please specify

u a e identified

DescrIbe your goals for participating in the gifted and ta ented
prog am this yrar.

Describe the activities or projects you engaged in to meet these
OalS and indicate whether or not these activities/projects were
isted on your Individual Written Plan (IWP).

Activity/Project Listed on IWP (Please check for
each activity)

Yes No Don't Know



Please check which ind viduals were partIcularly helpful to you aS
you worked on these activities and projects.

Classroom teacher other than gifted and talented building
coordinator

Building gifted and talented coordinator

Resource teacher

Parent

Other Please specify

6. nid any of the projects or activItIes that you worked on Involve
cvatact with a resource person from the community (i.e. outside
the school system)?

Yes No

If yes, please describe briefly.

7. Desc
acti

be any obstacles that Interfered with accrlishIng your
ties or projects.

8. Did these actfvftles or projects allow you to pursue your particular
interests?

no

If not, descr tie what you would have enjoyed doing instead.

Please indicate the components of the gifted and talented program
in which you participated:

Central Academy (8th grade only)

Institute

Summer program

Pull-out program



10. Which of the c p nents In 09 was the most beneficial

Please Indicate the extent to which you valued ur participat on
in the gifted ond talented program by circling the appropriate
number.

2

Not valuable at
all (i.e., a waste
of time)

4 5

l2. Comments concern1n any aspect of the program!

A very valuable
experience


