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;ampuses and direct influence. The Ladakhi, a non-western culture
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_ ‘learning” as part of its communal experience. The Ladakhis were

“fﬁﬁilthy;fséligsgiiiéiéng,flivgdjinﬁ:@ﬁir houses, had zero "gross

. national product," no crime, and much.leisure. After other cultures
“.converged on the Ladakhis, many changes took place. Western schools
-~were built with traditional western curricula. The ‘Ladakhi children
could no longer survive in their culture after being educated in
thessa vgsgezni?aluas;mshﬁuing'thafeent:aiitygéfjéigarianEE to a
~liberal education. The best. education is liberalizing and S
- distinctions wade batween."liberal arts" and "applied arts" are very
~likely false. The job of educators is to help illuminate how real
..life experiences have already been shaped into liberal arts. The job
- 'in experiential education is to weld experiential learning options
onto liberal arts programs showing the symbolic relationship between
liberal learning and human experience. (SM) , ;
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Often, true “liberal learning" is that which occurs far from our
campuses and far from our direct influence; this paper examines how
one particular non-Vestern culture, the Ladakhi, preserves and
passes on "liberal learning® as part of the cauldron of its
communal experience.
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Wedged between Tibet, China and Pakistan, in one of the most
- remote corners of the world is Ladakh, a cauni.ry abéut the size of Dhi(}.
‘home to 120,000 people. No one from the West ever visited Ladakah until

1975.

One of the earliest Western visitors said when she met the
Ladakhi people how inspired and awazed she was to find a people who
lived totally outside of Western civilization. This seemingly barren country
: \i:as organized in perfect balaﬁeg with nature, a series of skills which must
have‘takén 2000 years to evolve,

‘Westerners would consider them poor but in their own way the
Ladakhis were very rich: they were self-sufficient, lived in roomy houses,
had zero “gross national product,” no crime, much leisure.

Then, everything changed: Indians, Chinese, Europeans and
others came. Schools aré being built . ... schools like Western schools which
impose an urban, money-making set of values and teach mainly
cansumgrism and consumption. Their children now read badly-translated
copies of Ihgmglbul da nm learn haw to make shoes or grow barley or
bmld houses. So when they ﬁmsh schml the children can no longer
%urvwe in the:r culture -- tney are made to think that working with their

' ,hands is pnmmve nm modern beneath their newly-ieducated contempt.
o Lnkewxse with food: Ladakhxs are taught to beheve that imported foods are
‘ mcre “refined.” They've been grinding their grains for cemunes but now
; to be "modern” they buy imported white bread and I lour wnh few

nutrients and lots of chemicals. Agriculture specialists have come and
educated them to believe that pesticides, fertilizers, and chemicals will
help mem grcmr l‘md of cnurse in 1he k:mg run the expensive 1mpﬁned “

| :hemncals will i mcrease water ngeds create pollutmn mvne sml erosion,




pagge 2

wornout soils and hosts of other products. Concrete blocks for buildi 13y
TThe

muntry is just beginning to see "civilized diseases” such as drunkenne=-ss,

homes are ndlanger created by the Ladakhi but are now imported.

aicnholxsm and violence: the first murder took place recently. (If you want
more detalls of this sad story, readthe September, 1986 issue of_@g_;&
Joucnal )

My point is not to tell of sad stories of the destruction of
traditional cultures. Rather, it is thilthe Ladakhis were liberally educ=ated
people in the finest sense of the word: like the classically educated, the=ey
had been free from dependence, freeto recreate themselves, free of tihe
thinking ér others, free to explore, free from contamination, free to sift .
through their cultural heritage and piss on what was life enhancing. t
Was not schooling but experience whih educated them. The Ladakhi wazere
able to reflect on their experiences, ocreate and shape their culture freom
the communal cauldron of shared eperience.

I realize, of course, thats'liberal education” is an essentialigy
Western concept, foreign to a culture like the Ladakhis. However, it iss my
argument that the best educations art liberalizing and that distinctionss
Wesiern édue&tors and others make between liberal arts and ‘applied amrts”
- are vew likely false. These seemingdistinctions understandably grew

rel‘er more to turf than to Truni to expednency, not educational good sermse.
Certamly there is ample jusifi ication for such distinctions: duame
1o the %h&rtness of h,re nse,lr is it any vonder lhat educatmn became so

mmpaﬂmenlahzed? The world has indeed become so cnmplex and
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complicated that no one can grasp but a fleeting little par! ofit. It w—as Sir
Francis Bactm in the 17th century, whc when asked w*hat was his fieled of

xnterest said ' knowledge He then authored a bmk about al Qf humaan

kncwledge and called it, ,l..: Au; gmentis Scientiarum . . . TheAdvancepme
of Lgmvledge ‘I‘hey" grew them hearty and majestenally bick thenl

Bec:ause the mndern world has become camplex does not emean
that one way of learmng is always superux to any other wiy of learn&ng
Aflter all, it is well to remember that the Classical Western nind made-= no
d:stmctmns between the fine arts and the applied arts: thevord “art"
arngmally meant "well made” whether the term was appliedto a piece= of
sculpture, a poem, a chair, or a shoe.

If you will grant my central premise that therelsno usefuzl
pedagogical distinction between liberal education and othertinds of

education . . . the centrality of experi to a liberal educilion becon: =3

clear. As John Locke observed, "no man's knowledge . .. cingo beyonsd his
experience.” More to the point, Whitehead argued that allofart “is these
imposing of a pattern on experience, and our aesthetic enjoyment lis] icn
| recégniiian of that pattern.” To do philosophy. to do music b do writisong,
~ to do literature, to do hxstary isto expenem:e something. Wiy else are=

| hlstery paetry; phuasaphy. music and all the rest mportanlor meaningeful

unless they mv;te experlence do not the cold words of the pist thaw ot

- with the help c:f a human vmce Can musm theatre or poetryeven be ssaid

to exist apart l‘ rom the cgmmunal expenences of audnenees players,
musicians, and writers? Our job in experiential eduealmn. then, is not teo
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wgnder if expenennal education plays a strcmg partin the education of a
liberal arts major; our part istohelp ulummate how re=ml life human
expenences have already been shaped into the liberal =xarts.

therature is ane hberal art replete with soce suggestions as to

sde=rson wrote in -

' Ulysse;h ‘Tam part of all that | have me:: ve: ali &3 =xaCe is an arch

wherethrough // Gleams that Untravest« % Al s==arks of art, Rilke

‘ wntes in his letters, * “are indeed alwas = e ixducts < hav=sng been in danger,

e [a person] can go

of having gone to the very endin an s2:5. ienee o w
no further.” "I don't like to work," &m = olaims in lssepoh Conrad's Heart of

Darkness, " ‘1 work —~ the chance to

find yourself. Your own reality -- 7 ~=sus+=2%. not for o=thers -- What [no
one else] can ever know." Andwho <=+~ “-set the enc of James Joyce's
Portrait of the Artist as a Young Man. Stephen Dedalus, —with wild abandon,
e:ciaims art the end of the novel"Welcome, 0 Life] | BO= to encounter for
the millionth time the reality of experience and to f orge _ in the smithy of
rny soul the Lmereated conscience of my race," Quite an obligation for his
expenences - 10 say the leastl One of my favorite poemts, e.e. cummings,
suggests thal useful, creative, humanizing experience hass to be positive: no
one learn bv nots. To cummings, experiences teach most CBirectly: "I'd
10usand stars how

,rather learn from one bird how 0 sing/’/ that teach ten L&t
" notto dam:e;
o . Thomas Merton, the Trappist anxd great lwentaseth-century
mystic, seems to haverecognized the éénlt‘aliw of experie=nce to being a
. liberally educated person. Whenasked what was the usse of living a




#uded £, coltmplative life=, cut off from the very world a Trappnst

smosed=R1y payed far Mer“mn rephed that to be a human one had m fmd

iibajmzncetitween the ce=rebral and the wscera! the warld of pure mmd T

Mihe Wavorldof expenenc&s Merely to cantemplate is to fall vxcnm m
PiltisS) 5w ; 1olead a purely acuve expenennal life would be te do
lenee to act wnthﬂut fmrethnught. The best lives were those which
| - glted Im‘;::r balance between : both extremes.
Toconelude, our job in experiential education is to weld
elrienl:miak rning Dptiﬁnés onto liberal arts programs and to show the
whilablee=, sybiotic refatiomnship between liberal learning and human

eliriegc=e. [seems reasommably clear to me that, remembering the

\¢tms o1 ¥ theladakhi, there= is no such thing as an object called education .

Armd, allowing for some inxplicable exceptions,

+ Ny yd:Mucaid people
viition s ses only to comme from lived experience .
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