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- Foreword

Every human being deserves the right to live in freedom and dignity. The basic huraan
rights of individuals are spelled out in the U. S. Constitution, in the Universal
Declaration of Human Rights adopted by the United Nations in 1948, and in other
documents, '

ers, and those of other nations, must make decisions on basic questions of foreign and

- domestic policy affecting millions of people in the United States and the world. It is
necessary that, in addition to becoming sensitive to human pain and suffering, our
young adults begin the lifelong process of creating, recognizing and exercising
options.© - ‘ ‘

" Yet human rights violations dominate the headlines daily. American policy mak-

525 on what

As part of the curriculum, human rights is a cour=
Il peoples,

individuals can do to prevent and resist the violaté
violations that have been going on since time ims-

ness of the

The objective of teaching human rights is te
setter place

rights of others and to start them thinking abou
for all human beings. Human Rights: The Strug
is offered as a resource guide for teachers in k
rights and man's inhumanity to man. The [ 162
projects that the teachers who helped prepare s guicle: - :
about human rights. Users of the quide are uzz:d cexplore
for discussion and activities, in order to find 24
students.

ources, topics
ningful for their

: opportunity to learn
n the lives of all other
wersments can infringe and,
snts, We must encourage
onsibilities they have as
s.violations in the future.

Instruction about human rights shouls:
about the significance of human rights in ti
human beings. They should learn that even
indeed, have infringed upon even the most ba
today's youth tc ap, -~:iate the opportunities -
citizens of a democratic society to prevent h

Gerald N. Tirozzi
Commissioner of Education



VPreface

I believe with all my heart America must always stand for . . . basic
human rights — at home and abroad. That is both our history and
our destiny. America did not invent human rights. Inavery real sense
it is the other way round. Human rights invented America.

President James Earl Carter, Jr.
in his farewell address
January 4, 1981

Most students have a correct, if somewhat general, idea about vrhat constitutes
human rights. In an informal survey of 136 Connecticut public high school students,
typical responses to the question “What are human rights?” were:;

Rights that people have so that they are treated equally.

What people are entitled to. :

The right to be equal to everyone else. The amount of money you have and the
color you are should not be held against you.

Rights people have as a citizen.

When asked to identify some specific human rights, students tended to draw
upon the United States Constitution, especially the Bill of Rights (Appendix A), and
the Declaration of Independence, citing examples such as voting; freedom of speech,
press and religion; life, liberty and the pursuit of happiness. Further questioning
revealed that students understood their “freedoms” in very personal terms leading to
good jobs and happiness rather than in terms of societal needs. They demonstrated
little understanding of human rights violations throughout history, past and present.

A belief in basic human rights and freedoms was the ideal upon which our country
was founded. The authors of the Declaration of Independence saw those freedoms as
extending to all humankind.

This resource guide for teachers — Human Rights: The Struggle for Freedom,
Dignity and Equality — was developed to strengthen teaching and learning about
human rights in Connecticut’s middle and secondary schools. It is a revision of Man's
Inhumanity to Man, a State Department of Education publicationissued in 1981. One
of the principal authors of that document was Eve Soumerai, who was a child in
Germany in the 1930s and lost her entire family to the Holocaust.

As teachers used Man’s Inhumanity to Man (subtitled A Case in Point: The Nazi
Holocaust) in their classrooms, a broader concept of the violation of human rights
evolved and led to the development of this updated guide fcr teachers. The overall
objective is for students to ask questions, to appreciate opposing points of view, to
respect other people’s opinions and to become aware of our unique form of govern.
ment and their personal responsibility as citizens of the United States and as inhabi-
tants of the world.



“* The guide describes the concepts of, and struggle for, human rights. Examples of
- past and present violations provide teachers with basic resource materials with which
they can lead students in a discussion and exploration of the topic in terms of today’s -
concerns and issues. Specific learning objectives appear at the beginning of each of
" the first six chapters. Each chapter also contains examples of information questions,
discussion questions, and projects to encourage students to do in-depth research, to
“ask questions, to practice critical-thinking skills and to appreciate opposing points of
view. The bibliography includes nonprint as well as print materials. The appendices
include human rights documents, teaching units and specific activities for teachers
who may wish to incorporate them into their curriculum.
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. Chsapter1
What Are Human WRights?

Teaching Objectives

Students will be able to define human rights arzad
distinguish between a country’s laws and hum=san -
rights. They will also be able to understand armad
exphin the differences between political, ece=-
nomic, sacial and cultural rights,

lios about human rights have changed over time. In fact, it has be==en suggested that
e history of mankind could be described as the history of thmee search for and
polection of human rights,

‘The idea and the ideals of human rights are surely as old as hure=nan history. Some
dihe first recorded statements about human rights were made &amn the Greek city-
shles where citizens enjoyed isogoria, freedom of speech, and i=sonomia, equality
bre law. Of course, it must be remembered that not everyoamnz was a citizen,
fiefore many people did not share these privileges.

By the Hellenistic period, after the breakdown of the city-s#sates, the Stoics,
amng other influential philosophers, began to argue that all people.... not just citizens,
it entitled to certain rights. Since those days of classical Greex==e, philosophers,
weljous and civil authorities, as well as ordinary men and women, ce=ntinue to debate
themeaning of human rights. While there is disagreement abouts® the specifics of
kunn rights, there is, for the most part, general agreement that eumesery human being
chilts to be treated with dignity and respect.

Himin rights defined

Thdctionary tells us that a right is “something to which one has a just claim,” or
“smething one may claim as due.”

There are many kinds of rights. Some rights are accorded only to certain
irilduals or groups, Some are earned. Individuals who study in comellege to become
texlers, for example, have earned the right to teach. Other righis= are purchased,
Thiprson who purchases property has the right to do with it as heee or she wishes,
Wilih certain limits. Rights can also be inherited. Property and mcxmney are passed
aloylhrough inheritance. Rights can also be based on one's role in Semociety, status or
boilbn. Judges, for example, because they are judges, have the right o preside in law
Colls,
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Human nghts are. dlffEfEﬁt from the above accorded rights because they are
universal, that is, they are rights all people may claim ba:ause they are human

. Because the Declaration of !ndependence and the Exll of nghts of the Umted
-States Constitution are such an integral part of the American heritage, many Ameri-
cans take a wide variety of humanrights for granted, forgetting that even in the United
States not all citizens have always shared the rights we cherish today. Take vcstmg as
an example. Is it a human right? Of course, our answer is “Yes, having a voice in
government is a human right.” Recall, however, that in the Umted States black men
were not allowed to vote until 1870, all women were denied the right to vote until 1920,
- and American Indians did not get the vote until 1924. Rights, even when spelled out in
- legislation, are not always enforced universally.

Human righis today: 'ﬁle Umuersal

rem:arkable f@r a number of reasons. Nt:t gnly dae;s it spell Qut ar ﬁ:rrmdable list nf
human rights, but it also recognizes that human rights cannot be defined by any one
country, )

Arhcle 55 of the United Nations' Charter called upon that organization to
promote “respect for, and observance of, human rights and fundamental freedoms,”
without, however, detailing any specific rights and freedoms. Thus, one of the first
tasks the United Nations undertook after its founding in 1946 was to develop an
“International Bill of Rights.” The commission charged to develop such a document,
chaired by Eleanor Roosevelt of the United States, included members from 14
nations, the United States and the Union of Soviet Socialist Republics (USSR) and
represented the full range of the United Nation's political and geographical spectrum.
The commission soon encountered conflicting viewpoints about its assignment;
however, the Universal Declaration of Human Rights was passed unanimously by the
United Nations General Assembly on December 10, 1948.

_Following adﬁplion cf the Declaraﬁan lhgre was a greal de.:l of debate in the

reachmg an agreement arose because the document mcluded not cnly tradmgnal civil
and political rights, but also new economic, social and cultural rights. By including
these rights, the Declaration advanced the cause of human rights.

Categories of human rights

The importance of individual rights was clearly expressed in the American Declara-
tion of Independence, which asserts that human rights could not be created or limited
by any human enactment because they were based on “the laws of nature” and on the
truths that were “self-evident.” Thus it stated that “all men are created equal; that they
are endowed by their Creator with certain unalienable rights” and that “to secure
these rights, governments are instituted among men, deriving their just powers from
the consent of the governed."

Until the mid-twentieth century, when pe&plé spoke of human nghts they were
usually referring only to civil and political rights, sometimes called “traditional” human
rights because they have a long history in documents such as the Magna Carta of
1215, the Declaration of Independence, the Bill of Rights of the U.S. Constitution as
well as the Constitution of the Soviet Union. Yet, although many nations espouse civil

‘and political rights, only a relatively small number actually protect and cherish these
: nghts for their citizens,
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' Thesecond category of human rights — economic, social andculturalrights such

- as those included in the Universal Declaration of Human Rights — is a more recent
‘phenomenon. The right to an education, a job, medical care, and freedom from
. hunger and poverty are rights tupical of this second category, Others are the right “ta )

take part in cultural life,” to marry only with free consent, and for workingmothersto -

" have paid maternity leave,

. There are significant differences between these two categories. One major

distinction is that the first «category, civil and political, protect the individual from

certain kinds of government action; they “limit and restrain” government, Economic,
social and cultural rights, on the other hand, require government to provide various
kinds of assistance to citizens. R

_, Both categories of human rights were included in the Universal Declaration of
Human Rights and differences between them complicated the task when the United
Nations set out to formulate ways to protect those rights,

Some people and governments have suggested that, while these rights are
desirable ideals, they cannot be realized or enforced. In addition, the civil and political
covenant concedes that “in time of public emergency which threatens the life of the
nation, some rights may be restricted.” While this provision might be legitimately
called upon, the problem is that it can also be misused and abused. Today, leaders
around the world often claim their countries are threatened by internal or external
foes and they use the “public emergency” clause as an excuse for limiting or denying
rights. This tactic was used in 1933in Germany. Although there was no threat to the
government or the country, Adolph Hitler declared a state of emergency and assumed
dictatorial power. The result was the horrifying events of the Holocaust in which

-~ millions of Jews and others were killed.

Today some Third World leaders deny their citizens civil and political rights,

~arguing that economic and social advancement must come first; they contend that

people are not ready to exercise political freedom until a stable economy is achieved
and social services, including universal education, are available. A few of these leaders
have pointed out that today’s democratic governments are a relatively recent histori-
cal development and arose only after significant industrial and economic growth.

- Because the Universal Declaration of Human Rights and its covenants are
controversial, and largely unenforceable, some people question their significance. Do
they have value? Dennis J. Driscoll, Lecturer in International Law at the University of
Edinburgh, has suggested three positive effects:

* decisions made by the United Nations — ever since the promulgation of the
Declaration, it has been used as a standard of conduct and as a basis for
appeals to governments to take measures to observe human rights;

e treaties — the ideals of the Declaration have been translated into positive

rights in a number of international and regional treaties, and

* national constitutions, legislation and court decisions — the domestic law of
many countries has been positively influenced by the U.N.’s human rights
principles,?

These effects are encouraging, but they have not prevented continuing violation
of human rights around the world. o

Defense of human rights

Defending human rights is a much more difficult task than defining them. While the
United Nations has made great strides in setting forth human rights principles, it has
been less successful in efforts to achieve the standards established.
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Aruitoxt provided by Eic:

In the mid-1980s world attention i focused on South Alrica’s apartheid policies
which keep 23 million Alricans — 73 pereent of the population - living in poverty,
without the most basic of human rights, under the control of a rich white minority.
Recent years have witnessed an escalation of protest against these policies, In the
United States, for example, people from all walks of life are calling for the United
States to sever economic ties with South Africa until apartheid is abolished. South
African Episcopal Bishop Desmond Tutu, 1983 winner of the Nobel Peace Prize, has
applauded these actions saying that they have had a positive influence on the South
Alrican government,

Because the oppressed are usually minority groups, the poor, and the underedu-
cated, it is often difficult for them to win their rights, It is not, however, nnpossible. At
times the goodness in human beings comes to the defense of the oppressed; the
problem is that it frequently comes too late, and many suffer and die trying to gain
basic human rights,

13



Information
Questions

Discussion
Questions

Projects

ERIC

Aruitoxt provided by Eic:

Define “right,” How are human righte different from othes linds of righis?
What are the major categories of human rights?

Discuss the difference between the two categories of human rights, Is one more impor-
fant than the other? Justify vour answer,

Where did the first recorded siatements of human rights develop? Name them and
discuss their limitations, Restate the Stoics' argument in your own woreds,

What is the relationship between a country's Laws and human rights?

Give some examples of how a democratic qovernment can violate human nghts. How
are these actions commonly ustified?

Wiwy did o take 5o long for the United Nations 10 devedop the Universal Declaration of
Thamuan Righis?

Why do you think the United Nations has never taken strong action against countries
which violate human rights? What do vou think the United Natons could do 10 uphold
human rights? .

Fxplain the difference between civil and political rights, and economic, social and cultural
rights, Give examples of each. Why is it important to study human rights?

Make a list of specific human rights you feel are important; then, compare your list to the
Universal Declaration of Fluman Rights. How does your list differ from the U.N, list?
Present arqguments for the relative value of each of the items on your list,

Study the U.S. Department of Sta‘ 2 Policy Paper No. 293. U.S. Commifment to Human
Rights, issued July 14, 1981 available fromthe Bureau of Public Affairs, Washington, D.C.
Put the main tenets in this position paper in an order of priority and explain the reasons
for your choice.

Research what part Eleanor Roosevelt played in the formulation of the Universal Decla-

ration of Human Righis.

Develop a comparative paper on similarities and differences between the Constitution of
the United States and the Canstitution of the Soviet Union.

Trace the history of human rights in the Soviet Union for the past two hundred years.

Inite recent emigres from the Soviet Union to address your class on the subject of
human rights. Prepare the class by presenting the thoughts of Russian author and Nobel
prize-winner Aleksandr 1. Solzhenitsyn on the subject.

Read one of the following novels or biographies: Death Be Not Proud: Black Like Me;
Night; The Road Home:; Jeri; The Woman Warrior and/or any short novel dealing with
someone who is different.

Read and analyze Mark Twain's Huckleberry Finn for its reflection and discussion of
human rights.

12
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Chapter 2
The Roots Of Inhumanity

Teaching Objective

Students will begin to understand causes of prc‘ju
dice and the result of “blind obedience” to
authority.

Examples of human rights viclations frequently lead people to ask, "How can these
cvents happen?” Answers are complex. Many factors, including history, contempuo-
rary political and economic environment, as well as the collective behavior of many
individuals, contribute to such events.

Today, most Americans would probably claim that if they had lived in Nazi
Germany under Hitler's diabolical rule, they surely would have been among the few
who stood up 1o say “this is wrong” and that they would have joined the rzsistance.
The fact remains, however, that millions of Germans, who were essentially no better
nor worse than millions of Americans, did simply stand by while the Holocaust
happened.

The German people faced a set of circumstances, principally historical and
economic, that made them particularly vulnerable to a demagogue like Hitler. But the
German people were also vulnerable because of characteristics that are not unique to
them: prejudice, discrimination, obedience to authority, denial of reality, and indiffer-
ence to the fate of others. All these factors led to extreme violations of humanrights in
Nazi-occupied Europe.

Prejudice

At the heart of “man's inhumanity to man” is prejudice. Prejudice is an attitude; it is
how one feels about a person or even a thing. One feels prejudice for or prejudice
against someone. But practically speaking, when we refer to prejuze we mean
negative attitudes about groups or individuals.

Prejudice involves making a prejudgment about a person or group, usually based
on what is commonly referred to as a stereotype, a standardized mental picture,
generally negative, of a group of people without differentiation of individuals.

6 15
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Why are people prejudiced? This is another suestion il i hard 1o answes . A
one fime it was thought that prejucice was inherent 1o the satusee of humans, that oppe
aroup was naturally distrostful of others and that different srastips would always b gy
conflict, Many psyehologists now beliove that prejudice is an acquired trait; peaple

Jearn te be prejudiced in the ways in which those aronnd them are propaciced,

One of the pioneer scholars of racial prejudice, Gordon W, Allport, found that
children learn bigotry in two basic ways: by adop o the prejudices of ther parents
and ather family membiers and Trom the culture” o sjranment, or by being raised in
such a way that they acquire suspicions, fears ana hatreds that eventually forus on
minority groups,

In his study, Allport discovered that bigoted people qo through life fouling
threaterned,

2 The indadual cannnt face the world unflinchingly . . . He seema
fearful of himsell, of his own instinct . . . of change, and of his social
environment, Since he cannot live in comfort with himself, or with
athers he is foreed to arganize his whole style of living, including his
socinl attitudes, to it his erippled condition.

Extreme insistence on o strict code of morality s o camman thread in the lves of
prejudiced people. Sometimes they grow up burdened by quilt left over from child
hood experiences or other events, According to Allport, they develop a noed for
definiteness, demanding clear-cut structure for their world Whenever possible they
scem to latch on to what is familiar, safe, and simple. They come 1o believe that those
whose life-styles differ from their own must be wrong,

Superpatriotism, the kind that says that “only people just like me are true patriots
and deserve to live in my country,” becomes an acceptable way for the bigot to
express his compulsive craving for security,

... What happens is that the prejudiced person defines “nation” to fit
his needs . . . . Intruders and enemies (namely minorities) are ruled
out. What is more, the nation stands for the status qQuo. . .. Accord-
ing to his definition, the nation is that which resists change. It follows
that he distrusts liberals, reformers, supporters of the Rill of Rights,
and other “commies™; they threaten to change his concept of what
the nation means.?

The deep need for rigid authority and the superpatriotic conformity of such
groups as the Ku Klux Kian or neo-Nazis reflects deep distrust of human beings,

possible explanations why people harbor negative feelings about others. Some theo-
rists have suggested that economic factors are the primary motivation for prejudice;
groups are inferior because they can be exploited economically, enslaved or kept in
servile positions, Similarly, some psychologists have suggested that “looking down™
on others is one way nsecure people and groups bolster their sense of self-worth.

Social scientists who have studied prejudice have suggested a number of other

Whatever the motivating factors, one outcome of all prejudice is avoidance.
People avoid contact with groups and individuals about whom they hold prejudicial
feelings and this behavior tends, naturally, to reinforce prejudice. When people are
not open to meeting individuals who are different, they continue to believe in their
particular stereotype. Prejudice, therefore, prevents people from developing poten-
tially enriching relationships with individuals and groups. In addition, prejudice
becomes destructive because it can easily lead to discrimination, the denial of human
rights, and sometimes to mortal conflict.

G 7 16
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Diserimination

Iy st socioties, minority groups, including ethinic, racial and reliqous minorities, are
the target of stereotyping and prejudice which lead to discrinination. While prejudice
i an attitude or a feeling, discrimination is an action or a behavior which denies an
indiiclual or a group rights given to other members of society. Diseriminatory actions
can range from simple avoidance of an individual or group to their active elimination
from society, This certainly has been the case in this country as new groups of
imiigrants faced diseriminatory treatment by those who preceded them and who
may have also been at one tinw or another discriminated against.

Sametimes discrimination is formally arknowledqged as qovernment policy and
even coded in law. Jim Crow laws in the South, whichlegalized segregation until 1954,
are an example of government-sanctioned discrimination.

Discrimination harms individuals and the whole of the soriety as well. When
discriminatory policies keep people in poverty, without education, health care and
civil rights, the oppressed become a problem for society, They may engage in criminal
activity and add to social welfare costs instead of contributing to society.

Conformity

Conformity is behaving as those around us behave without reflection or thought and
sharing “their” values. Although the United States has been the world's great melting
pot, many Americans feel strong ethnic, racial and religious identification. It is only
patural to want to spend most of our time among people with whom we have alot in
common. Problems can arise, however, when social or peer pressures dictate atti-
tudes and behavior,

Obedience to authority

English scientist C. P, Snow observed that “when you think of the long and gloomy
history of man, you will find more hideous crimes have been committed in the name of
obedience than have been committed in the name of rebellion.”

Most people conform because they want to belong and also because, to live
comfc-tably within society, they must live in accordance with formal laws as well as
informal rules and customs, Most people are law-abiding citizens and are especially
inclined to obev those in positions of authority. When laws and customs are good,
obedience is not a problem. But when government policies and officials advocate the
denial of human rights, when they discriminate, or when they allow the use of force
against helpless minorities, then citizens must seek change.

Blind obedience has contributed to horrible violations of human rights, When
trying to explain the murder of millions of Jews and others during the Holocaust in
which many Germans either participated, or did nothing to prevent, many people
have suggested that blind obedience was a key factor.

Social scientist Stanley Milgram set out to discover if the kind of blind obedience
to authority the German people exhibited tinder Nazi rule was unique to them and, if
50, what factors contributed to this characteristic. The idea that the Germans were
unusually susceptible to following orders could help explain the Holocaust.

In 1963, Milgram conducted an experiment in which male subjects from a wide
range of backgrounds and age groups were told they would participate in a study of
the effect of punishment on learning. They were asked, by a very official looking
experimenter in a laboratory coat, to give electric shocks to other “learners™ (who
were actually part of Milgram's experiment team) when they made a mistake in

8 17
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memorizing pairs of words, For the experiment Milgram bad devised o harmlens,
phony “shack generator” which showed a randge of voltaqe frome 15 volts (labeled
“alight danger™) ta 450 volts (labeled “daniwr: sevore shock™),

As the experiment continued, the “learners” made more mistal .os ane the
experimenter told the subjects 1o give stronger shocks, Fventually the “learners”
began 1o cumplain; they acted as if they were in severe paing some pounded the walls,
and asked, then beaged, that the shocks be stopped. The subjects were told by the

experimenter, in authoritative tones, to disregard the protests and keep administering
the shocks. Ta Milgram's surprise, a majority of the subjects, 65 percent, continued (o
follow the experimenter's orders no matter how strongly the “learners” objeeted,
Although many exhibited distress at the orders and even told the experimenter they

wanted to stop, they continued to obey orders.

In other related studies Milgram found that some factors influenced how long the
subjects would continue to give the shocks. For example, when the experimenter was
in the same room as the subject, the likelihood that the subject would follow orders
increased, and conversely, wher the “learner” was in the same room as the real
subject, the likelihood that the subject would refuse to continue increased. The major
conclusion of Milgram's study was that willingness to obey authority was not a tniquie
characteristic of the German people. Additional experiments on different arouys, of
people, mcluding women, vielded the same results.

Many people have found the resulls of Milgram's experiment distressing, almost
unbelievable; others leel it simply proves that people are inherently agqressive and,
without too much encouragement, are only too willing to harm others. Yet, when
thinking about this experiment, we should remember that the results of a scientific
experiment are simply a reporting of events; we are left to draw our own cariclusions,
What we might conclude from Milgram'’s experiment is that society must make efforts
to help people see that, while obeying authority is generally important and necessary,
blind, unquestioning obedience to authority can cause far more harm than good,

Denial of reality
and indifference

Use of the terms prejudice, discrimination, conformity and obedience to authority
may help to explain why some people treat others badly and may shed light on why
whole groups of people are denied human rights, and even why nations war against
each other. But we may still wonder why people who are not prejudiced or blindly
obedient may not act to stop the immoral, inhuman behavior of others,

People who are not threatened often use rationalization to explain away events
they find abhorrent so that they do not have to get involved. Rationalization is a way of
thinking in which plausible, and sometimes rather implausible, explanations for
actions, opinions or emotions are substituted for the real causes. For example, many
people allow themselves to believe that somehow the victims deserve the mistreat-
ment they receive. Similarly, there are people who prefer to believe that those who
suffer do so because they bring it upon themselves. They believe, for example, that the
poor are poor because they arelazy or stupid, nct because they suffer the consequen-
ces of discrimination. People deny reality in other ways: sometimes they totally refuse
to face facts. As incredible as it may seem, even toda: -iiere are people who say the

Holocaust never happened.

It seems that many human beings are all too willing to turn away fromothers' pain
and suffering; people who are not threatened are reluctant to disrupt their own lives.
Such indifference is terribly dangerous because it leads to the denial of the rights of
millions of people and could eventually cause the loss of rights of even those people
who are most indifferent to the pain of others. When one group is denied its rights,
there are no guarantees that discrimination will stop there.’
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'Learning

Information What is the difference between prejudice and diseriminarion?
QH@SﬂQﬂS What is stereniyping and hew is it related ia prejudice ar d discrimination”
What are somea possible causes of prejudice?

Give an example of “informal” discrimination and also an vxample of govermment
sanclioned diserimination,

What is meant by blind ebedience to authonty?

Whai is rationalization? How con rationalization and denial of reality contribute to
vinlations of human rights?

Discussion Discuss the ways that discriminatory practices can hurt individuals and society as &
T S whole,
Questions | “"°
Do you think you have any prejudices? ‘Why do you think you hold these beliels and why
are they harmful?
How do you conform to the various groups of which you are a member: family? church?

school? friends?

Describe pressures to conform. Do you ever go against pressures o confarm? Explain
why or why nof.

PTGjECtS Research Milgram’s experiment to determine how biindly people follow instructions.

Research Soutn Africa’s apartheid laws and United States laws that have discriminated
against blacks. Are there any differences? The United States has changed its laws to
make them nondiscriminatory; if you believe South Africa should do this, explain why.

Research the life of Marian Anderson. How was she the victim of discrimination? Cite
specific examples to illustrate the theme of discrimination.

Select a book from the bibliography on pages 861090. Write an analysis of how the book
relates to the issue of human rights.
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Chapter 3
| ~ Inhumanity:
An Historical Overview

Teaching Objective

Students will be able to cite examples of recent and
past violations of human rights in the United States
as well as in uther naiions,

Since the beginning of recorded history, and, we may assume, even before events
were recorded, men, women and children have suffered mistreatment and death at
the hands of their fellow human beings. The pers ~trators and the victims have been
found among all races, all nations, and all refigions,

While humankind has made remarkable advances in knowledge and technology,
we have not much improved our ability to live together peaceably. Infact, we continue
to develop new and more powerful technologies for death and destruction, Today's
biological and nuclear weapons give the world's superpowers and some smaller
countries the capability of destroying all life on the planet. Moreover, the existence of
powerful new weaponry should not overshadow the destructive power of conven-
tional weapons and the suffering caused by primitive forms of physical torture.

Organizations such as Amnesty International which monitor human rights viola
tions suggest that contemporary cases of “man’s inhumanity to man,” the violation of
human rights, are actually on the rise.

An early war

A study of history shows a long progression of aggression and destructiveness which
raises many difficult questions about human nature. It appears that human beings
have always been warring creatures, taking up arms in the name of tribe, in the name
of country and even in the name of religion.

When humans began to record history, much of the writing centered on war. The
horrors of war were highlighted even then. Writing in the fifth century B.C. about the
Peloponnesian War, a war between the Greek city-states Athens and Sparta which
began over a dispute about trade routes, the Greek historian Thucydides lamented,
“Never before had so many cities been caplured and then devastated . . . never had
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there been so many exiles, never such loss of fe.” During this terrible war which
lasted more than 70 years cach side did all it could to annipilate the other.

The advance of civilization did not see an end to war, As in the case of the
Peloponnesian War, nations continue to take up arms (o gain tracle routes, raw
materials, land, or even people to supply cheap Iabr or to force their religious or
political idenlngies on others,

Religious persecution

Horrible events have also been perpetrated in the name of religion. During the
Medieval Period in Europe, Christianity, in the form of the Catholic Church, was the
one “true” religion. The Church was the richest and most powerful institution in the
Western world at that time and its influence dominated the liver of all from king to
peasant. Yet despite its pervasive authority, there were people who refused to accept
the Church's teachings, These people were called heretics,

Tk Church punished individual heretics throughout the Middle Ages. Special
Church judges ealled Inquisitors would visit a community and give a series of talks on
heresy. They would then ask the local people to report the names of those they
suspected of holding heretical views. Everyune reported had to appearinan ecclesias
tical cour! before the Inguisitors, Those whe readily admitted to charges might receive
a mild punishment, though sometimes their possessions were confiscated. Those who
refused to admit 1o heresy, however, were commmonly tortured, The Catholic En-
cvclopedia describes some of the forms of torture used on aceused heretics:

.. . flogging, burning, the rack, or solitary imprisonment in the dark
and narrow dungeons. The feet of the accused might be slowly
roasted over burning coals, or he might be bound upon a triangular
frame and have his arms and legs pulled by cords wound on a
windlass. Sometimes the diet was restricted to weaken the body and
will of the imprisored man, rendering him susceptible to such psy-
cholagical tortures as alternative promises of mercies and threats of

death.?

Many confessed under these tortures, though many of them were innocent, Those
who admitted to heresy after torture were turned over to civil authorities to be put to
death,

In the fifteenth century in Spain the Inquisition insisted on the religious confor-
mity of all citizens, Formerly the Spanish had been among the most tolerant of
Europeans; Christians, Moslems and Jews had managed to live together. During the
Inquisition, however, Jews and Moslems were expelled from Spain, and those sus-
pected of being Moriscos, Christians of Moorish background, or Marranos, Chris-
tians of Jewish background, were dragged before the courts. Thousands were
arrested and tortured in efforts to force them to confess to being Jewish or Moslem
sympathizers.

A more recent example of persecution in the name of religion was the partitioning
of India in 1947. As the nations of India and Pakistan came into being, thousands of
Hindus and Moslems slaughtered each other because of their religious differences.
The struggles still go on in India today as the Hindus battle the Sikhs.

~ In Northern Ireland, Catholics and Protestants have been fighting for years and
the end does not appear to be close at hand.
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America’s sad legacy

Certainly the participation of Americans in the slavery of Africans is a well-knowr and
shamelul chapter in our nation’s history, Less well known is the fact that, during
World War [I, the United Siates totally ignored the rights of thousands of citizens
simply because they were of Japanese descent, During the war a series of exectitive
and military orders forced Japanese Americans, especially those living on the West
Coast, into “relocation centers” where many were confined for periods of up to two
vears, The lives of thousands of innocent people were disrupted and even destroyed
without any pretense of legal due process, Few people spoke out in defense of (he
Japanese Americans, Even the Supreme Court hesitated to challenge the “military
necessity” argument advanced by the government and the military. Only a few, such
as Supreme Court Justice Robert H. Jackson in his dissenting opinion in Korematsu
vs United States (1944), objected to locking up American citizens in “concentration
camps” simply because of their race.

Beginning with America’s first settlements, American Indians lost their land and
their lives, as colonists and settlers usurped the home of the native peoples to build a
new nation. Some people say the treatment of Native Americans constitutes geno-
cide. The army sometimes deliberately spread smallpox; they warred with superior
weapons, moved large populations from fertile native lands o barren descsts and
aftempted to destroy native cultures. One early slaughter happened in Connecticut:

.. The Puritans of New England were not immediately presented
with an Indian problem, for diseases introduced earlier by trading
ships along the coast had badly decimated the Indian population, Ye!
when the Pequots resisted the migration of settlers into the Connect-
icut Valley in 1637, a party of Puritans surrounded the Pequot village
and set fire to it. About five hundred Indians were burned or shot to
death while trying to escape; the whites devoutly offered up thanks
to God that they had lost enly two men. The woods were then
combed for any Pequots who had managed to survive, and these
were sold into slavery, Cotton Mather was grateful to the Lord that
“on this day we have sent six hundred heathen souls to hell,"?

Americans held conflicting views about the Indians. The first settlers often
thought Indians were not quite human, With closer observation, some people came to
look upon them as “noble savage” survivors of an earlier time, before the corrupting
influences of civilization, In time, Indians were viewed as human beings, though
heathens, and there were efforts to convert the tribes to Christianity. But as settlers
advanced westward and encountered tribes unwilling to give up their land, conflicts
arose and Indians were most often viewed as bloodthirsty savages who must be
eliminated.

In 1830 the United States Congress passed the Removal Act which gave the new
president the right to move all Indians east of the Mississippi to territories in the West.

-+ Allin all, an estimated seventy thousand Indians are believed to
have resettled west of the Mississippi, but the number may have
been claser to one hundred thousand. No figures exist, though, as to
the numbers massacred before they could be persuaded to leave the
East, or on the tremendous lo-ses suffered from disease, exposure,
and starvation on the thousand-mile march westward across an

unsettled and inhospitable land.10

The tragedy of the Indians did not end with this resettlement. No sooner were the
Eastern Indians located in the West than America discovered the area’s rich
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resaurces and expansion pushed into the region, Indians still stoed in the way of the
new nation's "manifest desting.” Treaties, neavly four hundred written by 1868, were
broken one by one, and by the end of the nineteenth century the Indian realized that
the white peaple could not be trusted. During the last decades of the century, Indians
and whites warred incessantly, with terrible brutality by both sides. The whites,
however, had the advantage ond Indians continued to die,

The Plains Indians were the last obs:acle to white control of the West, The seven
tribes of the Teton Sioux, numbering about 16,000 in 1880, were placed on a reserva-
tion in South Dakota. There the military proceeded to “civilize” them. They were
forced to give up their traditional economy and to become wards of the state, Children
were put in white schools and parents who balked lost their food rations, Religious and
political customs of the Sioux Indians were outlawed. The original treaty was broken
and half their land was taken in return for food and money that was never delivered.

By the end of the century, often defeated, demorali.od Indians were ready for the
irrational hope offered by the Ghost Dance, a ritual first started by California tribes in
the 1870s. The Ghost Dance, Indians believed, had the power to alleviate their
miserable state. The last of the Ghost Dances started in 1890 when an Indian,
Wavoka, reported that in a dream, which he experienced in a trance during a solar
eclipse, God told him that if Indians danced the Ghost Dance, dead Indians would
come back to life. To whites, and especially to the U. 8. Army, the Ghost Dance was
symbolic of Indian resistance, and though it did not encourage Indians to fight,
because they believed a miracle would save them, it was scen as a threatening activity.

This fear of the Ghost Dance may explain, in part, what happened during an
encounter at Wounded Knee, South Dakota on December 29, 1890 between a cavalry
unit and a band of Indians, 120 men and 230 women and children, led by Sioux Chief
Big Foot, The Indians were on the way to the Pine Ridge reservation in North Dakota
when they met four cavalry units which were under orders to capture Big Foot
because he was considered one of the “lomenters of disturbances.” The Indians
immediately hoisted a white flag to indicate they would not fight. They were taken to
an army camp on Wounded Knee Creek.

-As the soldiers ordered the Indians to give up their arms, the medicine man,
Yellow Bird, started the Ghost Dance urging his tribesmen to join him chanting in
Sioux, “The bullets will not go toward you.” When one young Indian initially refused to
give up his rifle, the soldiers opened fire. Only a few Indians had arms and most tried to
flee the gunfire. *We tried to run,” Louise Weasel Bear said, “but they shot us like we
were buffalo. | know there are some gund white people, but the soldiers must be mean
to shoot children and women. Indian soldiers would not do that to white children.”!?

At the end of the attack, 153 Indians were left dead in the field, but one estimate
placed the actual number killed at 300 since many of the wounded crawled away and
died soon after. Wounded Knee signalled the end of the Ghost Dance and was, ina
very real sense, also the end of the Indians’ courageous stand against an invading
force. Years later, the revered Sioux medicine man, Black Elk, who witnessed the
tragic event said:

[ did not know how much was ended. When Hook back from this high
hill of my old age, I can still see the butchered women and children
lying heaped and scattered all along the crooked gulch as plain as |
saw themn with eyes still young. And [ can see that something else
died there in that bloody mud, and was buried in the blizzard. A
peopl:'s dream died there. It was a beautiful dream . . . the nation’s
hope is broken and scattered. There is no center any longer, and the
sacred tree is dead.”?
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Genocide

In the discussion of American Indians it was said that some people call their treatment
at the hands of whites genocide, In this document, the term “yenocide” is used as
defined by University of Connecticut Professor Frank Stone,

The word “genocide” originally meant the total destruction of a
natinnial group as the resull of some intentional policy. The meaning
of the term genocide has now been broadened to include all official
[that is, carried out by a recognized government | actions to harm, in
whole or in part, various types of human arotips, M

Following the most horrifying genocide in history, the Nazi murder of sorme six
million Jews and others in World War [, the United Nations in 1948 defined genocide
by adopting the “United Nations Genacide Convention.”

In his book, The Cunning of History, Richard Rubenstein suggests that through-
out history some groups of people, the rootless and uprooted, the disadvantaged and
dispossessed, have been considered expendable. He calls such groups “surplus
populations.” The horror of genocide in the twentieth century is that we now have the
scientific means to exterminate surplus populations, The death of millions at the
hands of the Nazis during World War 11, Rubenstein argues, is not unique; what was
remarkable was the way the task was accomplished. In Nazi Germany mass Killing
was efficient and “rational,”

Today we usually think of the Nazi Holocaust when we hear the word genocide,
but that event had precedents in history. North American Indians, South and Central
America Indians and the aboriginal peoples in Australia have all been victims of a form
of genocide, although in those cases there were no consistent policies aimed at wiping
out the people and cultures involved,

Some look upon the treatment of the Armenians by Turkey during World War |
as genocide. Centuries before Christ, the Armenian people had settled in the land
around Lake Van in what is now Easterr Turkey. Asayrian records speak of their
presence in the seventh century before Christ, The Armenians adopted Christianity
early and became one of the first Christian states. During most of their history the
Armenians were oppressed by foreign rulers: Byzantines, Egyptians, Greeks, Mon-
gols, Persians, Romans and Turks have all ruled Armenia. At times, Armenians lived
in relative peace and prosperity under these invading forces, while at other times they
were persecuted and suffered great hardship. More than once Armenians were forced
to leave their native land and settle elsewhere. No foreign power, however, was able to
repress or destroy the Armenians’ sense of themselves as a sovereign people: they
remained dedicated to their culture and their faith.

Following the fall of Constantinople to the Ottoman Turks in 1453, the Armen-
ians experienced periods of relative calm and times of harsh treatment under their
Ottoman rulers. On the whole, however, until the end of the nineteenth century, the
Armenian community was considered “loyal” and lived in security within the Ottoman
Empire. Then, in the nineteenth century, during disputes between the Ottoman
Empire and Russia, the loyalty of the Armenians was questioned. Armenians and
other Christian minorities within the Empire hoped that Russia would liberate them
from Turkish domination. Some Armenians began to form underground organiza-
tions which carried out acts of defiance and called for all Armenians to revolt. In
retaliation the Sultan began a series of actions in which many Armenians were killed.
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The Sultan was removed from power in the 1908 revolution of the “Young
Turks." Some Armenians supported the revolution and for a time Armenians and
other ethnic groups were treated fairly, Then the attitude and policies of the revolu-
tionaries changed to favor the Turks at ihe expense of all other nationalities. By the
time of World War 1, the Turkish government was supporting the Central powers and
considered the Armenians as sympathetic to the Allies, although an estimated 250,000
Armenians were serving in the Turkish army. Some, however, did join Russian forces
and tried to instigate a revolt. Again, the response was swift, According to Armenian
sources——but disputed by Turkish sources —on September 16, 1915, Talat Pasha, the
Turkish Minister of the Interior, ordered the killing of all Armenians living in Turkey.
As a result of this order:

... In every town and village . . . the entire Armenian population was
ordered out. The men were usually led away and just shot down
outside their villages. A far worse fate awaited the women and
children: they were forced to walk southward in huge convoys to the
burning deserts of Northern Syria. Few survived the privations of
these terrible death marches; for months afterwards, the roads and
tracks of Anatolia were littered with corpses and skeletons picked
clean by the vullures.

Henry Morgenthau, Sr., the American Ambassador to Turkey at the time,
recalled conversations in which Talat Pasha made no attempt to deny his govern-
ment's responsibility for the extermination. Morgenthau tried to alert the United
States and the world to the tragic events, but except for some donations for relief
efforts, his actions were in vain. Revolted by the action of the Turkish government and
the neglect of the rest of the world, he resigned as ambassador.

In the end, countless Armenians—variously reported as 600,000 to two million—
were dead. Why? Some have suggested that the Armenians were casualties in an
undeclared war. Others have pointed to Turkish jealousy of the economic status of
some Armenians and to the fact that they were Christians in a Moslem Empire.
None—or all—of these reasons suggest that the Armenians were killed simply
because they were Armenians. They were systematically eliminated even though
some wealthy Armenians were extremely loyal to the Turkish government and even
though many Moslem leaders were shocked at what was happening. After the war
most of the world tried to forget what happened to the Armenians. The Armenians,
however, have not forgotten.

The shocking statement often attributed!s to Adolph Hitler in a 1939 speech
before the invasion of Poland—quoted in a reporter’s story but never found in any
official records of the speech—is representative of history’s treatment of this
Holocaust:

... I have given orders to my Death Units to exterminate without pity
men, womnen and children belonging to the Polish-speaking race. Itis
only in this manner that we can acquire the vital territory we need.
After all, who remembers today the exterminations of the
Armenians?

Whether or not Hitler ever made this statement as a rationale for extermination
of Polish peoples has never been documented. But that is irrelevant. The point is that
people do forget past horrors, events move into the past and their impact lessens. The
danger increases that similar injustice can happen again because people fail to notice
}lhe early signs of violations of human rights and do not act before they become

agrant.
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Information
Questions

Discussion
Questions

Projects

Q

What is heresy? How did the Church treat heretics? What was the role of the Inquisitors?
What did the American Indians lose during the settlement of the United States?

What is genocide? Give some historica! fonaples,

Cite some examples of human rights vinlationy, past and present, Do you think there
was, or is, popular support for these violations? Why do vou think such violatinng
happened and continue 1o happen?

In the United States we value life and spend a great deal of our resources to ameliorate
poor living conditions and disease, vetwe also produce weapons capable of destroying all
life on the planet. Should such weapons be banned or would banning them luad to mure
dangerous conditions?

Adolph Hitler issued an order to kill members of the “Polish-speakingrace.” Do you think
Hitler would have given the order if he had realized what would happen to him and the
Third Reich? Justify your answer.

The U.S. government was genuinely concerned about spies when it interned Japanese
Americans during World War I, Was this cancern justification for the internment? Why
was similar action not taken against German and ltalian Americans?

Do you think ar individual can do anything to prevent human rights violations? What
influence can the media, especially television, have? Give some examples,

Research the Japanese Exclusion Acts, especially the Supreme Court decisions in the
cases of Hirabayashi v United States in June 1943 and December 1944. Note the
differences and similarities, and comment on the charge that, although there was no
evidence of Japanese American disloya'ty, the Roosevelt administration vielded to
blatant racial prejudice and wartime hysteria,

Invite recent immigrants from “oppressed” countries to visit your ciass and talk about
their expcriences,

Research the life and times of Henry Morgenthau, Sr. His book, Ambassador Morgen-
thau's Story, is available in most public libraries. What can we learn from his actions?

Research the life and times of Mohandas Gandhi. What do vou think of his belief in
“passive resistance”? Did his methods help to liberate India? What effect did they have

when used by Dr. Martin Luther King, Jr. in the civil rights movement in the United
States?

Write to Amnesty International to find out about recent human rights violations the
organization has monitored. What does Amnesty International suggest to rectify the
violations?

Research the treatment of the Bahais in Iran or the ethnic Turkish people in Bulgaria.

Research the Ku Klux Kian. What are their beliefs, their activities, their goals? In what
ways are their actions inconsistent with the ideas expressed in the U. S, Bill of Rights?
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Chapter4
The Rise of Totalitarianism
In Germany

Teaching Objective

Students will beqin to understand the basic social,
eceonomie and political conditions widch may lead
to genocide.

The best documented example is the Third Reich in Germany.

Before World War 1, absolute monarchs had used autoc ratic methods to regulate
the economic, political and social lives of their people, occasionally becoming
extremely oppressive. But their methods were primitive compared to what was to
come. Repression in this century, in fact, has become so pervasive, and governments
so deeply enmeshed in the personal lives of the individuals over which they hold
power, that a whole new vocabulary is necessary: totalitarianism, fascism, Nazism,
bolshevism, and genocide.

In A History of the Modern World the authors state:

.. . Though they shade into each other imperceptibly, it is well to
distinguish dictatorship from totalitarianism. Dictatorship, an old
phenomenon in history, has commonly been regarded as a mere
expedient, designed for emergencies, and believed to be temporary;
at most, it s atheory of government. Totalitarianism, as it arose after
World War I, was not merely a theory of government, but atheory of
life and of human nature. It claimed to be no expedient, but a
permanent form of society and civilization, and so far as it appealed
to emergency for justification, it regarded life itself as everlasting
emergency.t®

Historically totalitarianism is an outgrowth of the past. Since the Middle Ages the
state has continuously acquired new powers over the individual, and totalitarianism
draws heavily on many of the old practices of absolute monarchs. In the past the state
has clashed with the Church. Twentieth century dictators are not only anticlerical, but
anti-Christian, imposing a new philosophy of life that includes worship of the state and
its leader, instead of God.
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Nationalism, once a positive development in Europe thit had included the
concept of democracy, has become an organic part of the new totalitarian philesophy,
Society, or the nation or state, is defined as a kind of living nrganism In which the
individual is but a single, unimportant cel), meaningless outside the social bady, “li

made little sense, given such theories, 1o speak of the individual's ‘reason’ or Tree:
dom," or to allow individuals to have their own opinions, . . . or to count up individual
opiniona to obtain a merely numeric majority, Valid ideas were those of the qroup as a
whole, the nation . . . which had been formed by the environmment,™

Totalitarian regimes of the early twentieth century did not simply declare that
people’s ideas were shaped by the environment, they set about shaping them, through
censorship and massive propaganda campaigns. “The government manufactured
thought, E manipulated opinion, It rewrote history . . . . The very idea of truth
evaporated.”'®

Thus totalitarian rulers taok control over the people, Since no one could learn
anything except what the government wanted him to know, people came Lo acoept,
even to believe, the most extravagant statements when they were endlessly repeated,
vear after year,

... Barred from all independent sources of information, having no
means by which any official allegation could be tested, the peoples of
totalitarian countries became increasingly . . . incapable of the use of
reason.t?

The glorification of violence became the characteristic most clearly distinguishing
the totalitarian from the democratic systems. Youth movements were created to
teach young men to value their bodies, but not their minds. Young women were
taught "to breed families without complaint, to be content in the kitchen and to look
with awe upon their virile mates.”? These movements appealed to a kind of juvenile
idealism in which young people believed that by joining a squad and wearing a uniform
they were contributing to the moral resurgence of their country.

The worst violations of human rights in the history of humankind occurred under
this new form of government. The German Nazi regime has been identified as a model
of totalitarianism. It was responsible for the most horrifying examples of “man’s
inhumanity to man” in history, causing the deaths of millions of men, women and
children in specially constructed death camps, and many more deaths in World War 1l
in their atternpts to create an empire. A study of the rise of Nazism and life in the Third
Reich from 1932 to 1945 thoroughly documents events, providing a clear illustration of
the nature of totalitarianism.

The rise of Nazism

Alfter World War I, Germany was a country in shambles, The Germans had not only
lost the war, they were also subjected to what most of them, and some observers from
other countries as well, considered a severely punitive peace treaty, Then the world-
wide depression which began in the 1920s aggravated the situation. The stage was set
for the rise of a former corporal, Adolph Hitler, a demagogue with a fanatical belief in
racial superiority and ambitions of world conquest.

Shortly after the armistice ending World War I, the victorious powers gathered at
Versailles in France to draft a peace treaty. Negotiations by the “Big Three,” the
United States, Great Britain and France, were influenced by the fact that the leaders
of these countries had expected a brief war and had not raised sufficient taxes to pay
for it. Years of heavy losses on all sides left the victors determined that the enemy
should pay for the damage. Germany was no? a party lo the negotiations and came
only to sign the agreement on June 28, 1919. The final document was immediately
controversial and has been debated ever since.

o
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Many historians believe that the harshest parts of the Versailles Treaty were its
reparations clauses: Article 231 made Germany and her allies accopt responsibility for
causing all the loss and domage to the Allied Powers, and Article 231 required
Germany to pay all damages drne to eivilian populations and property of the Allied
qovernments, The cost of reparations was later set at thirty-three billion dollars.
Germany was also expected te pay the pensions and allowances for Allied veterans,

In making these demands, the Allies did not foresee that Germany's ability to pay
these costs would be seriously weakened by its loss of territory, population, colonies
and natutal resources as well as by the confiscation of its merchant fleet. The German
people were outraged by Article 231 and interpreted it to mean that Germany alone
was responsible for the war. John Foster Dulles, a future United States Secretary of
State, had drafted the clause as a concession to the British and French, Helater wrote
in his memoirs that more than any other factor, the extremely negative reaction of the
German people to this article, laid the foundation for the Germany of Hitler. The
United States Conaress, reflecting the country's growingisolationist sentiment, never
ratified the treaty,

During World War | Germany was a constitutional monarchy headed by an
emperor, Kaiser Wilhelm. On November 9, 1919 the Weimar Republic was estab.
lished and named for the town where the government was formed in the midst of
political, economic and social chaos. Since there was no tradition of democracy and
self-government in Germany, most Germans were not supportive of the new govern.
ment and viewed it as a solution created primarily for the purpose of obtaining a more
lenient peace treaty from the democratic Allies. Although the government was
essentially moderate and representative of all major political factions, it was never

popular,

The Weimar Republic was beset by problems on all sides. Key groups including
the civil service, the judiciary, the army and even the clergy were actually opposed to
the “imposed” democracy. It was an extremely unstable government. Between 1919
and 1933 there were twenty presidents; none of them had strong parliamentary or
popular support. Small opposition political groups, many of them paramilitary,
roamed the country, violently doing damage to groups they opposed, One of these
troublesome organizations was started in Munich just after the war ended. The Thule
Society was anti-Christian, right-wing, racist and rabidly anti-Semitic. Its symbol was

Reparations set by the Versailles Treaty caused economic disaster for Germany.
Although the Weimar Republic officially agreed to make the payments, it did not have
the courage to raise the money necessary through higher taxes. Higher taxes were
resented by all classes. Reluctance to invite new political and social unrest led the
government to rely on borrowing and printing new money. A terrible inflation resulted.

By the end of 1923, one hundred and thirty printing offices with 1,783 presses
were turning out currency at top speed. The mark stood at 25 billion to the dollar. This
meant hundreds of thousands of marks would not buy a tram ride across town, The
hero of Eric Remarque’s novel The Three Comrades described what this inflation
meant:

... {In 1923 ] was) advertising manager for a rubber goods firm, That
was during the inflation. At one time [ was earning as much as two
billion marks a month. We were paid twice a day, each payment
followed by a half-hour's leave, so that one could dash out to the
shops and buy something before the next publication of the dollar
exchange rate—for by that time the money would be again worth
only half.#
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To the working classes inflation meant lower real wages and longer working
hours which led to hunger and sickness {or their families. Inflation also wiped aut the
reserve funds of the Independent Trade Unions making it impossible for them to pay
benefits, Negotiated agreements became meanimgless. As a result, millions of workers
left unions, weakening o movement which was a potentially strong suppot! for
democracy.

Even harder hit were members of the middie class who had fixed incomes or lived
on savings or pensions, They had spent alifetime accumulating enough savings 1o pay
for the education of their children or to provide for their own old age, and now saw the
result of their thrift melt away before their eyes.

This period was also characterized by considerable social change. The new
government was less auwthoritarian and a relaxed environment resulted in more
liberality in family life, education, the arts and sexual mores, Many Germans wel-
comed these changes and artistic life flourished. Others bemoaned the younger
generation’s lack of traditional values, and in this they were like Americans who
looked askance at "flappers™ and the “roaring 205" lifestyle, A small, but highly visible,
aroup of peaple pushed the new freedont to its limits, indulging in a decadence that
shocked many,

By the mid-1920s, Germany was in a severe ¢cnnomic depression that brought
great suffering to many; at the same time old values that might have comforted many
were under assault. The psychological effect was shattering and explains, in part, why
s0 many otherwise decent and respectable people turned to demagogues for easy
answers and simple solutiops,

One group which was ready to take advantage of the disaster was the National
Socialists, the name taken by the Thule Society in 1921, whose 4,500 members were
led by Hitler. In 1923, when reparation payments were not made, the French occupied
the Ruhr region of Germany. Germans were outraged and Hitler judged the time was
right to wrest power, On November 8, 1923, he and his Brownshirts, the private police
of the National Socialist party, tried to seize the power of the local government in
Munich. During a large rally in a beer hall, Hitler jumped to the platform, fired his gun
in the air and shouted, “National revolution has begun!” The next day as he and his
followers tried to take control of government buildings, he was arrested. Subse-
quently Hitler was sentenced to five years in prison.

Who was Hitler?

Adolph Hitler, the son of a government worker, was born in a small town in Austria in
1889. His lather died when Hitler was 14. Although he was bright, Hitler was lazy and
was asked to leave the high school in town. In 1907 he went to Vienna where he hoped
to gain admission to the Viennese Academy of Fine Arts to study painting. He failed.
Soon after he returned home, his mother died of cancer. With an orphan's pension he
returned to Vienna and again tried, and again failed, to enter the Academy of Fine
Arts. For a number of years, he experienced considerable hardship living in charity
houses for the destitute and trying to earn a living selling postcards. Throughout this
early period of his life Hitler read a great deal of history, architecture and philosophy.
He was influenced by German nationalistic and racist sentiments that had sprung up
at the turn of the century. Hitler always rejected all ideas calling for equality and
democracy. He thoroughly opposed Socialism while recognizing the movement's
genius at organizing people. He also rejected Christianity though he admired how the
church used liturgy and ceremony to hold the loyalty of its followers. Hitler found little
to like in the world around him; he was a bitter man who felt no one recognized his
genius,

In 1914 Hitler volunteered for an infantry regiment of the Bavarian army. He

served four years as a dispatch runner and reached only the rank of corporal. He was
wounded in 1916 and badly gassed in 1918. By the time he recovered the war was over.
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When the war ended, Hitler soon moved into the political arena, joining the
National Socialist Party. He discovered a talent for public speaking in the Munich beer
halls. By 1923, Hitler and his party felt sirong enough to stage theirill-fated attempt 1o
take over the Munich government, Many historians believe that the judges who
sentenced Hitler were generally sympathetic to his cause and gave him Jenient
treatment, for he served only a year, His cell was comfortably furnished and support-
jve secretaries made visits to record the words that were to become Mein Kampf (My
Struggle) as Hitler dictated them.

In Mein Kampf Hitler outlined the program he envisioned for the National
Socialists and Germany with himself as a leader. The key fextures of the Nazi state are
found in the beok: hatred of Jews, the need to keep the “superior” German race
“pure,” little regard for people as individuals, the need for a strong leader (Fuehrer in
German) and the need for Germany to acquire more territory, It appears that few
peaple took the book seriously and that many influential leaders, in Germany and
elsewhere, never bothered to read it.

Peaceful interlude

The period from 1924 to 1929 was one of relative calm and prosperity, a breathing
spell. Germany was able to borrow a great deal of money, much of it from the United
States. In addition, the Germans continued practices such as the centralization of
industries developed during the war and refired them by adopting successful Ameri-
can innovations such as standardization of parts. American companies, including
Ford, Chrysler, General Motors and Eastman Kodak, also played alarge part in what
was called one of the most spectacular recoveries in the world's economic history.

The key political figure of this period ws Gustav Stresemann, the German
Foreign Minister. He negotiated to lower reparation payments, improved relations
with France and Belgium, and got Germany admitted to the League of Nations. For
his work in promoting international good will, Stresemann was awarded the Nobel
Peace Prize in 1927.

Two events shattered the calm and prosperity. First, Gustav Stresemann died on
October 3, 1929. He had been one of the few positive forces for negotiation and
compromise. He was aware of the political and economic fragility of the Weimar
Republic. Germans, he knew, had no real commitment to democracy and the nation
was dependent on loans from the United States and the well-being of the international
community in order to maintain its stability. Shortly before his death, Stresemann
warned that Germany was living on borrowed money, and if the Americans were to
demand payment on their short-term loans, Germany would be faced with bank-
ruptcy. His words proved prophetic.

During the third week of October 1929, after a period of nervous fluctuation, the
stock market in New York suddenly collapsed. As a result, prices fell, markets
disappeared, production faltered and then stopped. Laborers, clerks, technicians and
executives alike lost their jobs, Breadlines started to form. The United States entered
the worst economic depression in its history.

American financiers demanded immediate repayments on German loans. Mas-
sive unemployment resulted; German unemployment totalled 1,368,000 in 1929,
5,668,000 in 1931 and was well over 6 million by 1933. Wages were cut and the jobless
wandered the street crying “give us bread.”

All this turmoil deeply divided the German people and extreme political factions
on all sides gained followers. Some people looked to communism for the answer,
some to the Social Democrats or Cathalic Centrists, and others to the National
Socialist Party, the Nazis. All of these parties were represented in the Reichstag, the
German parliament. By 1929 no party could gain a majority of votes and the Nazis held
12 of the 547 seats. As economic conditions worsened, the Nazi party grew stronger

oo



Q

ERIC

Aruitoxt provided by Eic:

and in the 1930 election won 107 seats. By July 1932 it had won 230 seats, Though still
well short of a majority, it was by far the largest single party in the Reichstag. The
German president, war hero Marshall Paul van Hindenberg, was secking a compro
mise with the hope of gaining some stability in the Reichstag when he decided to
appoint Adolph Hitler Chancellor of the German Republic on January 20, 1933, Hitlor
was to share power with others in his party as well as with other parties represented in
the cabinet. Instead, Hitler soon seized power and Germany became a tolalitarian
stale,

The Nazis take power

Hitler's first act as chancellor was to call for a new election to try to gain more Nazi
seats in the Reichstag, One week before the election the Reichstag building was
burned. Without any real evidence, the Nazis blamed the communists and used the
event as an excuse to suspend freedom of press and speech and 1o let their private
police force bully voters. The Nazis won 44 percent of the vote, and the next election
in Germany would not occur until 15 years later. Hitler, once he had obtained office,
declared a “national emergency” and was voted dictatorial powers by a pliant Reich.
stag. The Nazi Revalution was born.

As chancellor, Hitler spoke softly, shed his Nazi uniform and wore the black attire
of a respectable elected official. He declared that Germany had entered the Third
Reich; the first had been the Holy Roman Empire, the second, the Germany united
under Bismark. The time of “dizzy decadence” was over; Hitler banned jazz, jailed
and shot homosexuals and herded prostitutes into officially sanctioned brothels, He
promised to return the economy to a sound position, swore lovalty to the German
constitution and expressed a desire for peace.

Germany soon made a remarkable recovery. The banks and large industries
cooperated because they feared communism more than the Nazis. Under Hitler's rule
unemployment fell from six million in 1933 to less than one million four years later. The
gross national product doubled as did personal income. The real foundation of the
economic boom, however, was a rearmament program. The whole economy was
geared to war. The aim was to make Germany self-sufficient and invulnerable to
blockade, then stage war, conquer Europe and eventually the world,

The world was amazed with Germany's recovery, While in many other European
countries and in the United States young people continued to dismay and shock their
elders, in Germany there was order and neatness; German youth looked healthy in
their attractive uniforms. What a change in such a short time. While labor unrest and
fear of communism worried many European industrialists and governments, the
German economy was booming and Communist sympathizers were silent. It is not
surprising that travelers to Germany from England wrote to English papers, “We
could learn a lot from Herr Hitler.”

The Third Reich

Hardly anyone noticed that less than twe months after Hitler was appointed chancel-
lor the first concentration camp was established at Dachau. Three months later the
Nazis declared a boycott on all Jewish-owned businesses. On April 7, 1933 Jews were
dismissed from the civil service and denied admission to the bar, On April 26, the
secret police, the Gestapo, was formed and all free trade unions were abolished, On
May, 10, books by Jewick authors and those opposed to Nazism were publicly
burned. All this happened before the Reichstag granted Hitler dictatorial power on
August 2, 1934,

The Third Reich, Hitler boasted, would last a thousand years. In actuality, it
lasted twelve years and four months, It raised the German people to heights of power
unparalleled in their history and then plunged them to the depths of destruction at the
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end of World War Il When Adolph Hitler and his accomplices assumed totsl power
aver individuals and all aspects of life in Germany, the result was horrifying for the
German people and for the world,

Government and politics

When the Reichstag granted Hitler dictatorial power, Germany's experiment with

democracy died. Political parties, except the National Socialist Party, the Nazis,
disappeared, and local governments were abolished.

When Hitler came to power, about one in every seventy-seven Germans, 850,000
of a population of 66 million, was a card-carrying Nazi party member; at the height of
the Third Reich the number of card-carrying Nazis was eight million, one in every ten
Germans or one in every four adults, Many influential people, industrialists, generals
and top civil servants, joined the party to gain the advantages of membership. No one
could work in the government without party membership and promotion usually
depended on seniority in the party,

The Nazi party controlled virtually every aspect of life in Germany, Of course,
only a relatively few party members had any real power; the majority carried out
orders, but in doing so they made the party a forcein all aspects of German life. Those
who held positions of power, Hitler and his ministers, employed a variety of methods
for keeping party members “in line” and through them all Germans were forced to
submit to the Nazi will. One simple means was the uniform all Nazis wore. Although
the party was not, strictly speaking, a military organization, its members wore
uniforms. Wearing the uniform meant losing one’s personal identity and also gave one
a sense of power; wearing the uniform made ordinary people feel superior. It also
showed the party's pervasiveness to civilians.

The more common and sinister method of controlling the German people was
the exercise of force: the Nazis remained in power by impriscning or even murdering
those who opposed them, Many Germans knew how the Nazis kept control, but
many more succumbed to the party’s propaganda and were unwilling or unable to see
the truth about the totalitarian state they were living in.

Courts and law enforcement

At the beginning of the Third Reich, the Nazis made a pretense of allowing traditional
German courts to function independently. While the majority of the legal professionin
the beginning did not agree with Nazi beliefs, as time passed and the power of the
Nazis became clear, many lawyers and judges who did not act “in the interests of the
national socialist state” were removed. The Nazis also set up special courts for what
the Nazis called political offenses. The most feared was called the People’s Court.
Political crimes were anything that stood in the way of Nazi power. Inthese “courts” it
was not necessary to prove legal guilt. In many cases Hitler would enact a law that
applied to only one specific case in order to punish or even eliminate people who stood
in his way. A person could even be punished for a crime that had not been a crime
when it was committed, Although courts continued to operate, they really did not
matter because threats to the Reich, real or imagined, were handled by the Gestapo.

The Gestapo was an all-powerful secret police force that brutally murdered and
terrorized anyone who opposed Nazi leadership. There was no check or control over
Gestapo members’ activities; they could arrest and punish without any trial or
opportunity for defense. Thousands of German citizens were arrested and never seen
again by their families. Minister Goering described the Reich’s legal system succinctly:
“There can be only one concept of law, namely the one laid down by the Fuehrer. . ..
The law and the will of the Fuehrer are one."??
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Censorship and propaganda

In Berlin, about midnight on May 10, 1933, just four months after Hitler became
Chancellor of Germany, a torchlight parade of thousands ol students filed to a square
opposite the University of Berlin, There, torches set fire 1o a huge pile of books by
many authors, both German and non.German, because their contents were at udds
with Nazi beliefs. This book burning was not the last 1o occur in Nazi Germany;
censorship become a primary tactic of Nazi rule.

Dr. Goebbels, the propaganda minister, controlled the newspapers. Every morn-
ing the editors of the Berlin newspapers, as well as the correspondents of those
published elsewhere, gathered in the Propaganda Ministry and were told what news to
print and what to suppress. They were directed what 1o write, what headlines to use,
and what editorials to publish that day,

The idea of trying to influence people's thoughts and actions through propaganda
was nol invented by the Nazis, but the party used propaganda in an unprecedented
way; they cantrolled, absolutely, all public communieations in Germany. The Nazis
not only censored information about particular events and people, a tactic other
qovernments had been known to use, they also attemped to control thought, change
opinions and rewrite history to allow anly views that supported their aims to reach the
public. Largely they succeeded; the government lied and people belioved them,

Control of the economy

Many German industrialists gave financial support to Hitler in the hope that he
would save them from communism, a fear of which he worked hard to develop. But
after he achieved power, Hitler made private industry subservient to the state, Small
businessmen suffered most dramatically. The Nazis wanted o create large callective
business organizations that would be easier to control. This outcome was ironic
because businessmen had given the Nazi movement a great deal of support.

A central agency called the Reich Food Estate was formed to control three million
farmers, half a million food and retail stores and 300,000 food processing enterprises.
Farmers were told what and when to produce, how much to charge and where to
market. The Food Estate kept monthly reports on the state of crops and livestock for
every farm. When the Third Reich went to war, farmers suffered greatly, Since most
young men were drafted, older farmers had to carry the workload in the field, and
were often assigned other duties, such as serving as firemen, as well, Few farmers
were able to adequately feed even their own families.

In the Third Reich workers were considered soldiers in the service of the Nazi
state and were not expected to think of their own material welfare. Wages were fixed
with the approval of the state, and strikes were prohibited. Soon after taking power
the Nazis effectively destroyed all trade unions. Workers could not choose or change
employment; in fact, they could not even decide to be unemployed since there were
always jobs that needed to be done for the Fatherland. The average hourly wagerose
by 14 percent, but any benefit to workers was illusory. Wage increases reflected the
war economy and were accompanied by inflation, increased taxes and a lack of
consumer goods. Three-quarters of the increase in national production went into
armaments and only one-quarter into consumer goods such as clothing and house-
hold items. The state purchased war materials as fast as they were produced. After
five years the German income tax reached 47 percent of earned income and eventu-
ally 70 percent,

Religion

Although Hitler himself was vehemently anti-Christian as well as viciously anti-
Semitic, he exercised caution in dealing with Christian churches in the Reich. Ger-
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mans themselves were not unified in religion; about one-third embraced Cath: - 2om,
others belonged o Protestant denominations and about 500,000 Germans were
Jewish. The Jews represented less than one percent of the population.

I 1933, Hitler signed an agreement, or concordat, with the Vatican quaranteeing
freedom of religion to Germany's twenty million Catholics, The agreement was soon
violated. The leader of the Cathiolic Action was assassinated and the Catholic press
suppressed; priests and nuna were arrested in larqe numbers,

There was a special compound for Catholic priests at Dachau concentration
camp. Father George Passeleg, a Benedictine monk from Maredsous, Belaium,
recalls that:

| was one of several thousand priests al Dachau concentration
camp . . . for aiding Jews and working with the resistance movement.
You ask me, what was the most terrible experience in this camp? It
was all terrible. But for me as a priest what happened on Christmas
day in 1944 will stay in my memory forever, It was a cold, wet
miserable day, The Germans decorated a huge Christimas tree
outside our barracks. Early Christmas morning . , . instead of candles
. they hung inmates from the branches.#

In 1935 the Nazi government established a Department of State for Church
Alfairs to control and unify all of the Protestant congregations. Many church leaders
cocperated, some with misgivings. In 1937, 807 Protestant ministers who opposed this
Nazification were placed under arrest and hundreds more were arrested in subse-
quent years of the Third Reich. Although a few heroic individuals, such as Fastors
Martin Niemoller and Dietrich Bonhoeffer strongly opposed the Nazis, organized
churches did little to stand in the way of the Reich.

The reasons why churches did not do more to stop the Holocaust are extremely
complicated. One factor is that, traditionally, Christians held quite ambivalent views
about Jews and the churches themselves were divided, Another factor was the
overwhelming power of the Nazis, for to oppose thern often meant death and only the
bravest were willing to risk their lives. Sometimes church people did have a positive
mipac:t After Cardinal Galen preached a sermon condemning a top secret “euthana:
sia" program aimed at the incurably ill and the mentally defective, word of the program
spread and opposition mounted. As a result, Hitler halted the killings, at least
temporarily. Since the Nazis did not want te rﬁaké Galen a hero and martyr, he was
not punished, although three priests who had distributed pamphlets about the killings
were executed.

It was not, however, possible to abolish churches overnight and a deliberate
effort was launched to wean future generations away from Christianity by constant
propaganda in the schools and youth activities. The Nazis developed ceremonies that
blended some Christian rites with pagan elements. In 1938 Christmas carols and
nativity plays were banned from schools. In 1939 a magazine commented on the
Golden Rule, “Do unto others as you would have others do unto you.” "This
fundamental law of Christianity completely contradicts our moral conscience, contra-
dicts above all the warriorlike nature peculiar to our race.” Children were taught to
pray to Hitler, Before meals, given to poor children by the Nazi Welfare Committee,
grace ended with the words, “Fuehrer, my Fuehrer, my faith and my light. Heil, my
Fuehrer,"2

Control of education
and young people
The Nazis believed that fhe key to realizing their gcais was winning the hearts and

future Educancm ‘and youth groups were the principal means used to mdcctrmate
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young people to Nazi beliefs, A doctoral thesis written in 1940 expressed the underly-
ing goal of education under the Nazis:

.. Racial teaching is the point of departure of all National Socialist
teaching . , . . Corresponding with the will of the Fuehrer and
strengthening and toughening of one's physical capacity is the first as
well as the highest duty of the young generation. In order to acquire
physical strength, continuous struggle is required, a strugale which
alone will produce those racially fittest to survive, Self-confidence
obtained through struggle and victory must be acquired by every
member of the Germanic racial community from the earliest days of
his childhood. His entire education must be planned with the aim of
giving him the conviction of superiority over others. The voung must
accustom themselves at an early stage to acknowledge the superior-
ity of the stronger and to subordinate themselves to him.?

All teachers and professors had to belong to a Nazi Teacher Organization and
take an oath “to be loyal and obedient to Adolph Hitler." Textbooks were rewritten to
conform to the ideas of the Third Reich and to advance its aims. Here, for example, is a
problem in a basic arithmetic textbook:

The Jews are aliens in Germany. In 1933 there were 66,066,000
inhabitants in Germany. There were 499,682 Jews. What is the
percentage of aliens??

Even fairy tales for the very young were revised for political purposes. The Nazi
Teachers’ Gazette published authorized versions of “Sleeping Beauty" and “Little
Snow White.” In the former, Sleeping Beauty represented Germany and the prince
who awakened her with a kiss was Hitler,

Although education was used to influence voung people, youth groups soon
became the primary means of indoctrinating voung people with Nazi ideals, Until
1936, membership in youth groups was technically voluntary; it then became compul-
sory for every child from the age of six to eighteen. At the age of ten, after passing tests
in athletics and Nazified history, a boy entered into the Junguolk (Young Folk) and
was required to take this oath:

In the presence of this blood banner which represents our Fuehrer, ]
swear to devote all my energies and strengths to the savior of our
country Adolph Hitler. I am willing and ready to give up my life for
him, s0 help me God.?7

From the age 14 to 18 boys entered the Hitler Youth and girls the German Girls
League. The primary activities in Hitler Youth were military-like drills, sports and
physical fitness and additional political indoctrination. The Girls League emphasized
domestic activities in addition to political support for the Reich. These groups aimed at
minimizing individualism and maximizing obedience to autharity. They were alsa a
training ground for future Nazi leaders. By the time war broke out in 1939, virtually
every German child, some seven million young people, was participating in a youth
group.

Sports and leisure

Overlooking no opportunity to control the population, the Nazis established the
Strength-Through-Joy Movement along army lines undler the control of the Labor
Front. The aim was to keep workers content so they would work harder. All recrea-
tional activities were carefully overseen and rigidly controlled by this organization
which had departments for culture, sports and travel. Sports were particularly subject
to political propaganda purposes. Athletes were indoctrinated in Nazi philosophy and
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received instruction in politics, The Nazis wanted to excel in sports because winning
would support their racial aupermrnythcmw%‘- During the Olympic Games in Berlinin
1936, Hitler refused to recoynize the American gold medal winner Jesse Owens
bemuse he could not accept the fact that a black athlete could defeat white
competitors,

Everyhody was also required to participate in cultural events, most of which
were, of course, political in some sense. The German people had always enjoye
organized activities reflecting a variety of personal interests. Now all groups were
controlled by the Nazi Party, The party even provided very inexpensive vacations, in
Germany and abroad, for loyal workers in the Reich,

War

Hitler believed “war was the ultimate gnal of politics,” and that the stronger must
canquer the weaker. He thought the superior German race needed more living space,
Lebensraum, and from the moment he gained power he worked toward that end.

For a variety of reasons, the Allied governments were extremely hesitant to take
action against Germany. The world stood by and watched while Hitler disregarded the
Versailles Treaty by rearmmr; Germany in 1935, occupying the Rhineland in 1936, and
taking over Danzig in 1937 and Austria in 1938, Most people wanted to believe that
Hitler did not intend to wage war, that he would be appeased. In the belief that they
were meeting Hitler's final demand the Allies agreed to allow Germany to annex a
part of Czechoslovakia where a majority of the population was German. After
reaching this agreemem Britain's prime mlnister Neville Chamberlain declared that
the world would see “peace in our time.”

Hitler's real goal was not, hovever, to gain a little more land for Germany and to
reunite the Germans in Czechoslovakia. His aim was the conquest of Europe and
eventually the world, Thus, his armies seized all of Czechoslovakia and began an
assault on Poland. On September 1, 1939 Germany invaded Poland. On September 3,
Britain and France finally reached the conclusion that Hitler could not be appeased
and declared war on Germany. Within weeks a million German soldiers and the
powerful German air force, the Luftwaffe, overran Poland. The campaignwas called a
blitzkrieg, lightning warfare. In the spring, after a relatively calm winter, the Germans
attacked and were victorious in Norway, Denmark, the Netherlands, Luxembourg
and Belgium. The invasion of France began in April and by June 13 the Germans
occupied Paris. Two days later they reached the French coast; only the English
Channel now separated the Nazis and Great Britain. On June 22 the French govern-
ment signed an armistice. All this was accomplished with comparatively few casual-
ties, 27,000 German dead as compared with 135,000 on the Allied side. Hitler's
long-time study of military tactics coupled with remarkable insight into the psychology
of the enemy paid off, and surprised even his generals.

In the summer of 1940, Hitler's Axis ally, Italian Fascist dictator Mussolini
attacked the southern half of France, not yet occupied by the Germans, and
expanded the war into North Africa. The Germans directed their efforts at Great
Britain relying pﬁmarily on air power. The Ban!e af Britain lasted through the* summer

complete;ly destroyed and d,am:age to many other cities was great, Many twllxans
20,000 in London alone, were killed. Yet England held on and British fliers with
superior new radar devices began to hold off the German planes. The morale of the
British people was not, as Hitler had hoped, defeated.

In the spring of 1941, although England remained f[’??, Germany, with the
assistance of her ally ltaly, brought Romania, Bulgaria and !lungary into the Axis;
Greece was successfully invaded and Yugoslavia occupied. Finally, on June 22,1941,
Hitler invaded Russia. Germany and her allies assaulted along a two thousand mile
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front with three million troops. The Russians resisted but eventually were pushed
back. By the autumn of 1941, Germany had overrun much of southwestorn Russia
and in the north, Leningrad was in a state of siege. Soon Moscow itself was in danger,
Although the Germans appeared to be winning, they underestimated the strength of
the Russian determination and the hardship of the Russian winter. A Russian counter.
offensive in the winter of 1941 pushed back the Germans, The United States also
entered the war after the Japanese attack on Pearl Harbor in December 1941,

By 1942 the war raged virtually around the globe with twenty-six countries at war
against Germany, ltaly and Japan, By the summer of that year, the Allies were making
some significant advances against the Axis forces in North Africa and Eurape.

When Germany began to experience the serious military setbacks that would
lead to her defeat, Hitler's weaknesses began to cancel out his strengths. He was
unable to adapt or change his tactics in times of reversal, He began to consult oracles
and demand death rather than vield one inch of territory. By the end of January 1943,
the Russian winter caught up with the German Sixth Army at Stalingrad, The situation
was hopeless, but Hitler refused to allow surrender. The German soldiers, 1n1ally
exhausted and demoralized by the cold, epidemics, and hunger, surrendered by the
thousands in defiance of Hitler's orders. It was a turning point and spelled the
beginning of the end for Germany.

Defeat followed defeat. Snon the war Germany started was being waged, for the
first time, on German soil. Tensions grew in the government, and in the military there
were problems of desertion. During this period Hitler launched into tirades. He shed
all disguises and statesmanlike poses and regressed to vulgar phrases; he spoke of his
disgust with the “idiotic middle class,” the “herd of swine” in the Vatican, the “insipid
Christian,” and with a good deal of pleasure discussed cannibalism in besieged
Leningrad. He repeatedly looked at a film of former assaciates, who had tried to
assassinate him in 1944, slowly dying, hanging from meat hooks.

_ Hitler’s intellectual powers declined rapidly. In his continuing military decisions
he frequently referred to his experiences in World War 1. He refused to take seriously
or to try to understand the important military significance of radar, the splitting of the
atom, air-to-ground rockets, or the sound-guided torpedo. He blocked large-scale
production of the first jet plane, the Messerschmitt 262, until it was too late todomuch
good,

During this period Hitler was virtually unbalanced psychologically and physically;
he suffered from insomnia and could not sleep except for short naps. Frequently he
raged irrationally at virtually everyone around him. Members of his entourage desper-
ately tried to keep their eyes open until the Fuehrer, worn out, would lie down for a
brief sleep, His personal physician, Dr. Morell, prescribed massive doses of drugs and
medicines. After Stalingrad, Hitler avoided the public and in fact delivered only two
more speeches. He would not set foot in the shattered cities nor face his people after
the series of defeats.

By the winter of 1944-45, everyone but the Fuehrer could see that the Allies were
certain to win the war. Ministers and generals, who tried to stop the carnage, were
subjected to Hitler's terrible outbursts and feared for their lives. Eventually, however,
even the demented leader could not ignore reality. As he saw the end coming, Hitler
cared nothing for the fate of the country he had led; in March 1945, he told his Minister

for Armaments and War Production, Albert Speer:

If the war is lost, the nation will also perish. This fate is inevitable.
There is no necessity to take into consideration the basis which the
people will need to continue a most primitive existence. On the
contrary, it will be better to destroy these things ourselves because
this nation will have proved to be the weaker one and the future will
belong solely to the stronger eastern nation. Besides, those who will
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remnain after the battle are only the inferior ones, for the good ones
have been killed, ™

Within days, Hitler ordered the destruction of “allindustrial plants, electrical facilities,
water works, gas works, food stores and clothing stores, all bridges, railways, all
waterways, all ships, all freight cars and all locomotives.™

Fortunately, the German people were spared the outcome of Fuehrer's order

because of the rapid advance of the Allied forces and also because those he directed to
carry out the order refused to follow it
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Learning

lnfarmaﬁgn What were Articles 231 and 233 of the Versailles Treaty? How did the German people fecl
QUESﬁﬁﬁS about them?
Why was the Weimar Republic created? How did the German people feel about it?

What caused Germany's inflation in the early 1920s? How did it affect the German
peaple?

What were some of the beliefs and plans for Germany Hitler expruessed in Mein Kampl?

What were some of the factors that led to relative prosperity and stability in Germanyin
the years 1924-19297 Why did things change?

How did Hitler win the support of the German people?

Why did von Hindenberg appoint Hitler Chancellor?

How did Hitler and the Nazis gain total power? List their tactics,

Tell why each of the following groups supported Hitler in the 1930s: veterans, business
men, military officers, retired people, youth and the unemploved, Why did many influen.
tial people join the Nazi party?

How did Goering describe the economic system and the legal system in Nazi Germany?
How did the Nazis use censorship and propaganda?

Describe the role of churches in Nazi Germany.

What did Hitler hope to accomplish through Hitler Yauth and German Girls League?

Why was Hitler so successful at the beginning of World War Il and what caused Hitler's
ultimate defeat?

What did Hitler want to do when he saw that Germany would lose the war?

DiSCUSSiQﬁ Do you think the Allies were justified in making the Versailles Treaty <o punitive to
Questions | Cermany:
Both Germany and the United States experienced severe economic depression and

sacial change during the 1920s. Why do vou think Germany turned 1o totalitarianism
while democracy was strengthend in the United States?

Discuss the function and dangers of wearing uniforms.

Would you have worried about the restrictions on freedom, such as the establishment of
the Secret Police and the abolishment of trade unions, that occurred in Germany when
the Nazis first held power? What would you have done if you had lived in Germany then?

{continued)
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Discussion Questinns, confitned

Americans cherish the frredom to speak, o assemble, to petition and practic e rebgion
We also value peacs, jobs oad are proud of our country. List these freedoms and values in
their arder of importance i you and explain your choices.

What kinds of people wonld be the first (o join a party like the Nazi party? Could such @
party gain a significant number of followers in the United States today? Explain yvour
anser.

Y LA I .
T wth

story of the Wismay [epnblic taesy ‘uhx; Giermany's "eaperim
‘racy faled. Focus on the strengths and u saos of government checks and

ahﬂx:(,% Digcuiss why oven less than perfect z*amm racy is preferable 1o totalitananism.

Nations often resort 1o an “enabling act” o allow the head of state to deal swiftly and
effectively with an emergency. The result can be the suspension of political and e aal
rights. Give examples of this policy in Nazi Germany and in the United States, What ate
ihe pros and cons of suech a poliey?

Research Hitler's political and social beliels as stated in his book Mein Kampf. What
programs for the Nazi party and his leadership did he outline in the book?

Write an essay on “individual conscience,” and its importance to society, Include
examples of individuals, real life or fiction, who have stood up for what they believed was
right even when most other people did not support them,

In Germaty, and elsewhere in Europe, there was underground resistance to Hitler's
policies, Research these efforts and write about them.

Compare the Nazi system of education with these of the Soviet Union and the United
States in the 1930s,

Research the theories of William Shockley. What is his definition of “racial superiority”?
What implications do his theories have for society?

Research neo-Nazi movements since World War Il in the United States, Germany and
other parts of the world. To whom do such movements appeal? Provide an opinion asto
whether they should be allowed tos operate.
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Chapter 5
Surplus People:
The Final Solution

Teaching Objeciive

Students will be able to comprehend the magnitice
and horror of the German Holocaust and to be
informed of the world’s reaction.

Although Hitler's proposed order to wipe out Germany and all Germans in anticipa-
tion of the country's defeat was never carried oul, a systematic program was carried
out throughout Hitler's regime to annihilate people whom he considered surplus.

Surplus populations, explains Richard Rubenstein in his book, The Cunning of
History, are people considered by governments as expendable. They are the
uprooted and rootless, the disadvantaged and dispossessed. In the moral universe of
the twentieth century, the most “rational” and least costly solution for disposing of
these people is extermination. Hitler's two major goals in World War Il were to
eliminate Jews and others such as Gypsies, Slavs and the handicapped, and to gain
power and territory for Germany. Millions of people, soldiers and civilians, died as
casualties in the fighting,

The ‘final solution’

Following World War |, Jews in Germany enjoyed full civil, political and economic
rights. Many German Jews were leaders in their communities and prominent in their
professions. Few suffered discrimination and anti-Semitism was even less prevalent in
Germany than in the United States at the time. Adolph Hitler did not invent anti-
Semitism; he revived it. What Hitler did, aided by the Nazi Party, was to bring
anti-Semitism to its logical conclusion, to attempt to erase the Jewish people from the
face of the earth. Although the “final solution” did not accomplish Hitler's ultimate
aim, it was the most horrifying example to date of “man’s inhumanity to man.”

The Nazi persecution of the Jews dated from the first days of Hitler's rule. April 1,
1933 marked the beginning of government-initiated boycotts of Jewish shops, lawyers
and doctors. By September 1935 the Nazis had passed laws which deprived Jews of
German citizenship and outlawed marriage between Jews and Christians, The Nazis,
apparently aware that their treatment of Jews could not be condoned by democratic
nations, relaxed many of the anti-Jewish “Nuremberg Laws” during the summer of

oy
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1936 when the Olympic games were held in Berlin, When the Olympic events were
over, however, harsh treatment was revived and intensified.

On November 10, 1938, the anti- Semitic campaign came to a head when the
Gestapo organized “spontaneous” anti-Jewish demonstrations throughout Ger.
many. Great violence broke out. Synagogues, shops and homes were smashed,
burned and looted. The Nazi plan called for arresting “as many Jews, especially the
rich ones . . . as can be accommodated in the existing prisons . . . . Upon their arrest,
the appropriate concentration camps should be contacted immediately, in order to
confine them in these camps as soon as possible.”® When the night was over, a
high-ranking Nazi official reported "815 shops destroyed, 171 dwelling houses set on
fire ... 119 synagogues were (also) set on fire, and 76completely desiroyed .. 20,000
Jews were arrested,"

After “Crystal Night," as that November 10th came 1o be called because of all the
glass that was shattered, there was never again such a public display of randorm
violence against Jews. However, systematic plans went into effect and from that time
on, one by one, all remaining freedoms and human rights of Jews were climinated with
the passage of laws. Then the German Jews and, alfter the war began and Germany
took control in other countries, Jews from all over Europe were taken away, first to
ghettos in Eastern Europe then to concentration camps where they were abused,
worked to death or murdered. Relocation, deportation and transport became the
most feared words for Jews,

The vheiios and the Einsatzgruppen

Before most Jews were taken to the concentration camps they were first transported
cast and forced to live in ghettos, In a directive issued on September 21, 1939 by
Reinhard Heydrick, head of the Gestapo and responsible to Heinrich Himmler
(Reichsfuhrer-S8), plans were set forth for tha execution of Hitler's “racial” program,
First the Jews were to be removed from Germany, from the countryside in other parts
of Europe, and concentrated in ghettos in the cities of Eastern Europe. Then “prompt
Aryanization" or confiscation of Jewish property was to occur.

Once the Jews were confined in the ghettos they were virtually shut off from the
rest of the world. From February 1940 until the liquidation of the last ghetto in August
1945, three million Jews lived in Nazi ghettos, deprived of food, clothing, fuel,
medicine, sanitary facilities, living space and even sleep.

They were forced to live in the bombed-out slums of Warsaw, Lodz and other
cities, with no parks or even empty lots, In one ghetto there was only one tree. They
lived in constant fear of being deported or killed. People were shot just for walking
down the street, and periodically, the Gestapo would simply round them up, espe-

cially children, and take them off to forced labor camps or extermination camps.

A typical month's food rations for one person consisted of less than one and one-
half pounds of meat, one egg, twelve ounces of potatoes, and two ounces of cheese.
None of this was given away free, but rather, people were forced towork long hours to
earn ration cards and money so that they could purchase their food. Children and the
elderly were not issued ration cards, since the Nazis had no intentions of feeding them.
Therefore, the leaders of the Jewish community had to collect and distribute the food
themselves to assure that all would be allowed to eat.®

Jews lived six to a room. Plumbing, toilets and the sewage system were overused
and broke down. Disinfectants and soaps were practically nonexistent. The only thing
that relieved the congestion was death. In Warsaw 5,000 people died each month. In
Lodz, 30,000 died in the first year. In all, 550,000 died in the ghettos3* It was the
intention of the Nazi government that the Jews die in ghettos, but eventually, those

who refused to die were taken to concentration camps instead.
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As the German troops advanced eastward, the Einsatzgruppen, a paramilifary
force, followed, performing their terror and systematic savagery. Jews and others
deemed “"undesirables” were cleaned out. Prominent Jewish citizens were called out
as villages were taken so that they in turn might gather all the Jews for “resettlement
All were forced to surrender their valuables, and were marched away (o a place for
exccution, After digging their own deep trenches, and surrendering their clothing,
they were shot. Thus the East European Jewish culture which had existed since the
sixteenth century was brought to an end.

Concentration camps

Millions of people died in more than thirty Nazi concentration camps. Today the
names of the camps most widely known are those which were the “extermination”
camps. Late in 1943 Primo Levi, a chemist and "ltalian citizen of the Jewish race,” was

arrested and transported to Auschwitz. In his book, Survival in Auschwitz, 1evi
describes the rounding up of Jews in Haly and the journey north:

-+ . itwas a night that one knew human eyes would not witness it and
survive. .. . All took leave fromlife in the manner which suited them.,
Some praying, some deliberately drunk, others lustfully intoxicated
for the last time. But the mothers stayed up to prepare the food for

this journey with tender care. They washed their children and
packed their luggage, and at dawn the barbed wire was full of
children's washing hung out in the wind to dry. Nor did they forget
the dispers, the toys, the cushions and the hundreds of other small
thirge, which mothers remember and the children always need . . . .

The train was waiting. Here we received the first blows; and it was su
new and senseless that we felt no pain, neither in body or in spirit , . ..
Good wagons closed from the outside, with men, women and chil-
dren pressed together without pity, like cheap merchandise, for a
journey toward nothingness . . . .

The train travelled slowly with long unnerving halts . . .. We suffered
from thirst and cold; at every stop we clamoured for water or even a
handful of snow, but we were rarely heard; the soldiers of the escort
drove off everybody who tried to approach the convoy.

Auschwitz, where four huge gas chambers and crematoria allowed the Nazis to kill
6,000 people a day, is perhaps the most infamous of all, but others such as Treblinka
and Belsec and smaller camps at Riga, Vilna and Minsk were also the sites of great
suffering and death.

In The Rise and Fall of the Third Reich, William L. Shirer describes the horror of
the concentration camps while pointing out how the Nazis tried to cover their
malignant function:

. . . The gas chambers themselves and the adjoining crematoria,
viewed from a short distance, were not sinister looking at all: it was
impossible to make them out for what they were. Over them were
well-kept lawns with flower borders; the signs at the entrances
merely said BATHS. The unsuspecting Jews thought they were
simply being taken to baths for the delousing which was customary
atall camps. . ., to the accompaniment of sweet music . . .. The death
marches at Auschwitz were sprightly and merry tunes . . .%

The reality, Shirer describes, was a stark contrast to outward appearances:
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... Once they were inside the “shower-room” — and perhaps this
was the first moment that they may have suspected that something
was amiss, for as many as two thousand of them were packed into
the chamber like sardines, making it difficult to take a bath — the
massive door was slid shut, locked and hermetically sealed. Up
above where the well-groomed lawn and flower beds almost con-
cealed the mushroom-shaped lids of the vents that ran up from the
hall of death, the orderlies stood ready 1o drop into them the
amethyst.blue crystals of hydrogen cyanide, or Zyklon B . ... It took
some moments for the gas to have much effect. But soon the inmates
became aware that it was issuing from the perforations in the vents, It
was then that they usually panicked, crowding away from the pipes
and finally stampeding toward the huge metal door where . . . they
piled up in one blue clammy blood-spattered pyramid . . . .V

The full ranae of the crueliy and barbarism of the conceniration Camps cama (o
light only after the war ended. What the Nazia did to human beings in these places
defies comprehension, People werce treated like animals, like objects, they were killed
by the millions, A few inmates did survive and through their words we have an
important perspective on life in the camps.

~ Elie Wiesel, winner of The 1986 Nobel Peace Prize, was deported with his family
to Auschwitz when he was fourteen. Later he was transferred to Buchenwald where
his parents and a younger sister died. He has described his experiences in his book
Night:

.. . as the train stopped, we saw . . . flames . . . gushing out of a tall
chimney into the black sky . . . . We looked into the flames in the
darkness. There was an abominable odor floating in the air. Sud-
denly, our doors opened. Some odd looking characters, dressed in
striped shirts and black trousers leapt into the wagon. They held
electric torches and truncheon. They began to strike out right and
left shouting:

“Everybody get out. Everybody out of the wagon. Quickly.” We
jumpedout .. .. In front of us flames. In the air that smelled of burning
flesh. . . . We had arrived — at Birkenau, reception center for
Auschwitz,

~ The cherished objects we had brought with us that far were left
behind in the train and with them, at last, our illusions.

Every yard or so an SS man held his tommy gun trained on us.
Hand-in-hand we followed the crowd. ... “Mento theleft. Women to
the right.” Eight words spoken quietly, indifferently, without emo-
tion. Eight short simple words. Yet that was the moment [ was parted
from my mother . ... For a part of a second I glimpsed my mother and
my sister moving to the right, Tzipora held mother’s hand. | saw
them disappear into the distance; my mother was stroking my sis-
ter's fair hair as though to protect her, while 1 walked on with my
father and the other men. And I did not know that at that place, at
that moment, | was parting from my mother and Tzipora forever. |
went on walking, My father held my hand . . .38

World reaction
In general, there was very little response from the nations of the world to the plight of

the Jews. Conferences were held and organizations created, but no large-scale action
was taken, The United States, just recovering from the depths of the depression and
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worried about international politics, did not maodify its immigration laws to allow Jews
to enter the country, Ins fac’tf? during the period of Nazi rule, only a small percentage of
the guota allowed under the U.S. immigraton policy was permitted 1o enter the
country,

By 1938, six years after the Nazi rise 10 power, only 26 perceni of the German
quota had been admitted to the United States, Although most Americans believed
that immigrants had been pouring into the country, swelling the ranks of the unem-
ployed, during that same period more Americans left the United States for good than
were allowed in ¥

On November 26, 1943, Assistant Secretary of State Breckenridge Long testified
before the House Foreign Affairs Committee concerning a plan “to save the surviving
Jewish people of Europe from extinction at the hands of Nazi Germany,” Long denied
the need for such a plan on the ground that the State Department was already saving
Jews, He stated: “We have taken into this country since the bedinning of the Hitler
recime, until today, approximately 580,000 refugees, "o

From 1933 to 1943 only 476,930 aliens entered the United States from all the
countries of the world, and only 138,000 of them were Jews escaping Nazi persecu.
tion. The immigration laws could have allowed about 1.5 million to enter the United
States during that time. There were 1,244,858 u, filled places on the quota, and many
more by the end of the war, 1!

England, in an attempt to placate the Arabs and protect her interests in the
Middle East, limited immigration to Palestine and admitted only 9,000 refugee children
from Germany. Some Baltic countries actually assisted the Nazis in carrying out tl::
“final solution,”

Danish and Swedish citizens, however, showed what could be done. Their
assistance to Jews is a testament to the ideals of heroic and humane behavior. The
Danish people cooperated to protect Jews, with the result that in some communities
fewer than 10 percent of the Jews sought out by the Germans for deportation were
actually apprehended. Six thousand Jews were hidden in and around Copenhagen
while a rescue mission was set up. An expedition of Danish fishing boats secretly
ferried Jews to Sweden:

... The organizers of the expedition were private people who simply
made themselves available for the task at a moment's notice . . .
doctors, school teachers, students, businessmen, taxi drivers,
housewives. . . . They faced considerable problems. .. tomake sure
that the Jews were moved undetected to the beaches and loaded
safely on the vessels. That was no mean trick. . . . Not a single ship
was sunk. There were mishaps. Some of the organizers were
arrested, a few were subjected to a rifle fusillade, and one . . . was
killed by German bullets when a loading party was discovered. When
the operation was over, 5,919 full Jews, 1,301 part-Jews and 686
non-Jews who were married to Jews had been ferried across. Danish
Jewery was safe in Sweden.4?

Sweden, a neutral country during the war, also exerted her influence to save
Jews from Germany and German-occupied countries. Raoul Wallenberg, a Swedish
diplomat, entered Budapest, Hungary in July 1944. Risking his life to save Jews, he
worked tirelessly. Though he was a wealthy, sophisticated Christian who had never
had much contact with Jews, Wallenberg did not stand by passively to witness
the mistreatment and murder of Jews; he acted:

- .. Wallenberg arrived . . . in early July. The Swedish minister . . . had
already begun the rescue effort by issuing six hundred provisional
passports to Jews who had personal or commercial ties to Sweden.
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Wallenberg expanded the scheme radically. He printed a protective
passport of his own elaborate design complete with official seals and
the triple-crown insignia of Sweden, It stated that the bearer awaited
emigration to Sweden and, until departure, enjoyed the protection of
that government, Wallenberg persuaded the Hungarian authorities
to respect five thousand of these homemade passports.

Working around the clock, he built a city-wide relief organiza-
tion, establishing hospitals and soup kitchens. He employed four
hundred Jews to staff these institutions. . ., Neither the Germans nor
their Hungarian ally wished to antagonize the neutral Sweden, and
although Wallenberg was continually threatened, no direct action
was taken against him.

In January, 1945, Wallenbera promised not to return to Sweden
until the property of the Jews in Hungary, [then]liberated from the
Nazis by the Russians, was restored to them, He has not been seen
or heard from since meeting with the Russian General Malinovsky at
that time. 1

~ There were other non-Jews throughout Europe who overcame fear for their own
lives to save Jews from continued persc-ution and death. A memorial, the Avenue of
the Just, outside Jerusalem, honors these heroic individuals.

Resistance

The word resistance usually implies some form of armed uprising. Although a few
such incidents occurred, they were rare, and as history has shown, ineffectual.
Furthermore, resistance on the part of a single individual usually met with instant
death or random retaliation against others.

Aside from open rebellion against the Nazis there were other forms of resistance,
by both Jews and non-Jews. In the ghettos, just staying alive was aform of resistance.
If it was the goal of the Nazis that Jews should die, they did their best to defy their
oppressors and survive. Using their intelligence and ingenuity to outwit the Germans,
the Jews were able to circumvent many of the restrictions and prohibitions meant to
deprive them of their physical existence and their cultural heritage. They smuggled
food and medicine into the ghetto, sabotaged factories where they were forced to work
supplying the Nazi war machine, published newspapers, kept diaries, warned neigh-
bors of forced labor round-ups, refused to report for deportation to the camps, ran
underground schools, and observed the traditions of their religion, all despite the
knowledge that the consequence of discovery was death.

While many non-Jews in postwar Germany claim to have been opposed to
Hitler's rule, few challenged it in any overt fashion, but there were also some Germans
who, despite the risks, dared to resist. Some people hid Jews, even whole families, in
their homes throughout the war, sharing their food rations, and risking their own lives
should they be discovered. Others, like the youth organization, the White Rose,
openly urged the German people to overthrow the regime.

Formerly members of the Nazi youth movement, the leaders of the White Rose
were students who had become disturbed by the constant public beating and deporta-
tion of the Jews. “We started to discuss things,” recalls one surviving member, “and
discovered an important thing — the Nazis were liars.”# The aim of the White Rose
was to expose the lies. It was impossible for them to obtain weapons, or to reach their
goal of taking over communication centers, but they did get the news out. Hans and
Sophie Scholl, a brother and sister who had joined the group, ultimately discovered
the truth about Hitler’s “final solution.” On February 18, 1943, while dropping leaflets
from a balcony at the University of Munich, stating that 300,000 Jews had been killed
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and urging the Germans to rise against the Third Reich, the Scholls were arrested,
Four days later they were beheaded.

Cn duly 20, 1944, Col. Claus Schenk von Stauffenberg planted a bombin aroom
where Hitler and his staff were meeting. The blast killed several officers, but not Hitler,
Eventually, von Stauffenberg, and others accused of participating in the plot, were
executed,

The aftermath of World War 1l

Twothirds of the Jews in Europe died in the Holocaust. When the concentration
camps were liberated at the end of the war, thousands of inmates poured into the
Allied zones in Germany seeking help from the victors. Although some provisions
were made to provide a new life for those whe had survived, the doors of many
countries were closed to them, Thousands of Jews were left homeless and helpless.
Raul Hiberg described their plight:

.. Upto May 8, 1945, the Jewish masses could not be rescued from
the catastrophe; now the survivors had to be saved from its conse-
quences . .. (S)ome tens of thousands of Jews clustered around the
liberated concentration camps: Bergen-Belsen in the British zone,
the Dachau complex in the American zorie, Mauthausen in Austria.
Thousands of the worst cases among the camp survivors were taken
to hospitals in Germany, Switzerland, and Sweden; other thousands
began to trek back to Hungary and Poland in search of lost families.
To the south and east the broken Jewish remnant communities
formed a belt of restlessness, extending from the Balkans through

Poland to the depths of Russia.... Many were dispersed, most were
destitute, and all were insecure.

The vast majority of Jews had nowhere to go. They were forced to remain in
camps that were overcrowded and frequently lacked basic facilities for heating,
cooking and washing. Food and clothing were scarce and rationed. It was not until the
State of Israel was established that the logiam of Jewish displaced persons (DPs) was
broken. Even prior to the establishment of Israel 142,000 Jewish DPs emigrated there.
This number was greater than the total who went to live in the United States, Canada,
Belgium and France. After Israel was recoanized in May 1948, 340,000 more Jews
arrived in all kinds of ships, planes and in some cases by clandestine overland trips.

Jews who remained in Eastern Europe found they could no longer support the
needy among them. The war had left all Jews virtually without any financial resources,
and it was necessary for them to look elsewhere for help. Following the war the
principal American Jewish relief agency gave aid to more than 300,000 Jews in
Romania and Hungary alone. Disease, starvation and death were commonplace. Jews
remaining in Soviet Union faced all of these plus the denial of rights to express their
language and culture in schools, theatres, newspapers and journals. The practice of
the Jewish faith was so restricted as to be virtually denied.

The Nuremberg Trials

In November 1945, in a precedent-setting action, twenty-two major German leaders
and three organizations were brought to trial before the International Military Tribu-
nal in Nuremberg, Germany. The Nazi leaders were charged with three kinds of
crimes:

crimes against peace — the planning, preparation, initiation and

waging of a war of aggression;
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war crimes — violations of the laws or customs of war including the
murder, ill-treatment and deportation to slave labor of civilian popu-
lations and the murder and ill-treatment of prisoners of war: and

crimes against humanity — the murder, extermination, enslave-
ment, deportation and other inhumane treatment of civilians before
and during the war; persecution on political, racial or religious
grounds.

On October 1, 1946, the Court sentenced twelve to hang, seven to prison terms
of varying lenaths and acquitted three. Although the trial of war criminals was not new,
the Nuremberg trials marked a departure in international law because government
leaders were brought to trial. Never before had an international court held any
government responsible for the treatment of its own citizens and the citizens of other
eountries,

In twelve subsequent trials, known as the Nuremberg procecdings, medical
doctors, judges, government officials, industrialists and military officers and other
individuals, were tried. Many of these defendants claimed that they did not know that
Jews as a class were being exterminated and that they were simply obeying orders
from their superiors. Some claimed the Allies committed similar crimes. The tribunal
did not accept this argument and said that guilt should be determined not on the basis
of whether or not a superior had given an order, but rather on whether or not the
person had an opportunity to make a moral choice. The defense of “following orders”
did not save the defendants in all cases. While thirty-five were declared not guilty,
ninety-seven received prison terms ranging from time already served to twenty-five
years, twenty were imprisoned for life, and twenty-five were condemned to death.
Additional trials were held in other countries. Unfortunately, however, many war
criminals escaped trial, Efforts to bring those who escaped judament to trial decreased
after the large trials were over.

With the capture and subsequent trial of Adolf Eichmann by Israel in 1960, a
noticeable change occurred in the punishment of former Nazis. The search for Nazi
criminals was intensified and in Germany and in other countries, trials were renewed
against a number of Nazis who had long ceased to be under investigation. The
possibilities of Nazis exploiting the rights of asylum in other countries diminished.
There was an increased awareness that the crimes of the Nazis must not be forgotien
and that criminals must be punished if the specter of the Holocaust was ever to be put
to rest,
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Information
Questions

Discussion
Questions

Q

Who were the Jews and how were they treated in Europe during the Middle Aages and
later? How did they respond?

What was the “final solulion™?

What happened on "Crystal Night™?

Describe life in the ghettos and in a concentration camp under the Nazis,
Who were the Einsatzgruppen and what was their role in the “final solution”?

What was world reaction 1o the “final solution” during World War 1I? Give examples
of different responses to the “final solution.”

Describe some of the activities of the ghetto resisters and of the White Rose.

What happened to Jews when they were liberated from concentration camps at the end
of the war?

In what ways did the Nuremberg trials set precedents in international law?

Can you explain why so many highly educated and responsible people participatedin the
“final solution"?

Some people believe the “final solution” could happen again because a mode oxisls:
other believe the opposite. Discuss these points of view.

Can an individual's desire to survive in the face of threats to safety and life justify
resistance and rebellion, even the killing of another to save one's own life?

There are people who sav the Holocaust never happened. How would vou answer them?
When the war ended thousands of Jews discovered that they were not welcomed in their

homelands. Imagine you are a citizen of a war-devastated nation. Express reasons for
rejecting Jews who wished to return and reasons for accepting them.

At the Nuremberg Trials a common defense argument was that the accused Nazis had
acted under orders. Under what circumstances do you feel this would be a valid defense?
Under what circumstances would it be invalid?

(continued)

ERIC

Aruitoxt provided by Eic:

Learning




ERIC

Aruitoxt provided by Eic:

Projects

Research the medical experiments which were performed on concentration camp
inmates. Were these experiments justified? Did anything of value come from them?

Deseribe the art of survival in the concentration camps by researching survivors'
tesfimany or contact the Anti-Defamation League office nearest you for the names of
survivors willing to speak with you.

were they? How do they explain what they did?

Research the work of Raoul Wallenberg or other individuals who helped dews during the

war in Europe. What motivated these people?

Compare the status of the American Indians at the close of the so-called “Indian Wars™
with that of European Jews at the end of World War 1.

Research the explanations behind the reduction and/or commatation of sentences of
same of those convicled at Nuremberq.

Read Terrence Des Pres’ book The Survivor which deals with survivors of bnth Naziand
Stalinist concentration camps and report on how and why some people were able to
survive captivity,

Research the Resistance Movements both inside the ghettos and in Nazi occupied
Europe.

Read Philip Hallie's Lest Innocent Blood Be Shed and report on the role of the French in
resisting Nazi oppression.

Research and create a character living during World War 1. Examples might be a nun
hiding a Jewish child, a young boy smugsgling food into the Warsaw ghetto, a son or
daughter of the concentration camp commandant. Write a two-page reaction paper to
the character,

Develop a comparative list of similarities and differences between the resistance of black
slaves in the United States and the Jewish resistance in the ghettos and death camps.

Analyze the personal moral choice versus obedience to authority from viewing the film
“Joseph Schultz.”
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| Chapter 6
Surplus People:
The Pattern Continues

Teaching Objective

Students will begin to appreciate the complexities
of world issues today and the role of the United
States as a major world power.

In the opening chapters of this document we noted that “man’s inhumanity toman” is
a phenomenon at least as old as recorded history, More than being merely one evil in
an historical litany of human rights violations, the Holocaust represents the height of
what modern, civilized society is capable of inflicting on its citizens.

But the evil that was unleashed by the Third Reich did not end with the war, and
the outrage that was felt when the world learned of the horrors of the camps was
short-lived. The more than forty years since World War Il have seen not a worldwide
move toward brotherly love, but cruelty refined and perfected by the technology of
the modern world. All of the elements of the “final solution,” from torture to starva-
tion, from slavery to genocide, are still being practiced today.

Even the nature of war has become more terrifying. Once confined to the killing
of soldiers in combat, who at least had a chance to fight back, the vi:tims of war, in the
twentieth century, are the innocent. In World War I, ninety-five percent of the deaths
were soldiers, five percent were civilians; in World War 11, fifty-two percent soldiers,
forty-eight percent civilians; in Korea, sixteen percent soldiers, eighty-four percent
civilians; and in Vietnam, ten percent soldiers, ninety percent civilians.%

In 1983, upon the occasion of the 35th anniversary of the adoption of the
Universal Declaration of Human Rights, the Secretary-General of the United Nations
stated that, with the exception of South Africa, all the nations of the world have passed
legislation guaranteeing the protection of human rights for all their pecple. But, he
noted, there is a wide gap between legislation and practice, “Politici] detainees
languishing in prisons, arbitrary executions and mass killings, disappearances, mass
exodus and torture, the persistence of apartheid and the quarter of the human race
living in absolute poverty [give] painful evidence of man's injustice to man.™7

Newspapers and magazines, television networks and radio stations issue reports

daily of the continuing violations of the rights of humans. Political imprisonment,

wrote Robert Shelton in a June 1974 issue of Saturday Review:
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.. . takes many forms: internal exile — a kind of "house arrest” within
the borders of a country; banishment to remote penal islands; and
being locked up in concentration camps, city jails, national prisons.
. . . Perhaps worse than banishment is the Soviet practice of send-
ing dissenters to lunatic asylums 4

He further noted that conditions in political prisons are “usually subhuman and
unsupportablz; torture, painful shackling, perennial starvation, and calculated break-
down of prisoner morale are the very grammar and rhetoric of political detentions.”

On August 16, 1976, Time magazine reported that:

... rarely before in history has torture been in such widespread use.
... From Chile, Brazil, Argentina, Uruguay and Paraguay, to Guinea,
Uganda, Spain, Iran and the Soviet Union, torture has become a
common instrument of state policy practiced against almost anyone
ruling cliques see as a threat to their powers. ¥

The magazine noted that sixty countries “officially practice” torture.

Eight years later, Amnesty International, in its recent publication, Torture in the
Eighties, provided detailed accounts of inhumane treatment of prisoners in sixty-six
countries, from Afghanistan to Zimbabwe, and reports of allegations of torture in
nearly thirty others 5

The crime of genocide, first formally defined by the United Nations after World
War 11, continues to plague the world. Idi Amin, deposed dictator of Uganda, has been
accused of murdering some 300,000 political foes, potential enemies, and similarly
unwanted people. Pol Pot's Khmer Rouge reaime is said to have caused the deaths of
one to three million of his fellow Cambodians. In 1983, the U.N. Commission on
Human Rights officially labeled as genocide South Africa’s enforcement of apartheid,
with its policies of deliberate malnutrition for blacks, forced birth control for non-
whites, its “Bantustan policy,” and the separation of husbands and wives for long
periods of time.5!

Violations of human rights in the eighties are so extensive, and come under so
many headings, that a document such as this cannot begin to list them all. The U. S.
Department of State provides an annual report to Congress, called Country Reports
on Human Rights Practices, in which it lists human rights violations under at least
eleven categories, including: cruel, inhuman or degrading treatment; disappearances;
denial of fair public trials; denial of civil and political liberties; economic and social
circumstances leading to starvation, and more, In this chapter we will focus on three
regions of the world: Argentina, Kampuchea (Cambodia), and South Africa. By
limiting our account we can provide a more detailed, and thus more vivid, picture of
life for millions of the world’s people who live tinder repressive regimes, or who are
being systematically deprived of their human rights. It is hoped that, by using the
bibliographies and suagested projects in this report, teachers will continue to encour-
age students to understand and respond to international human rights issues in the
twentieth century.

Argentina: land of the disappeared

Jacob Timerman caught the attention of the world when, in his book, Prisoner
Without a Name, Cell Without a Number, he wrote:

. . . Entire families disappeared. The bodies were covered with
cement and thrown to the bottom of the river. The Plata River, the
Parana River. Sometimes the cement was badly applied, and corpses
would wash up along the Argentine and Uruguayan coasts. A mother
recognized her fifteen-year-old son, an Argentine, who appeared o
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the Uruguayan coast, But that was an accident - the corpses
usually vanish forever,

The eorpses were thrown into old cemeteries under existing
graves, Never 1o be found,

The corpses were heaved into the middle of the sea from
helicopters.

The corpses were dismembered and burned.?

Yet, according to the 1985 Warld Almanac, Arqenting is. and has been for drcades,
the most prosperous, literate, and industrialized of the major Latin American nations.
Eighty percent of the population lives in urban areas: sixty percent own their own
homes, the same pereentage as in the United States. The average Argentine enjoys a
healthy, high protein diet, and has a life expectancy of 70.6 years. If this is true, why
then would Timerman write as he did and why is Argentina being included in a
document on human rights violations?

In 1946, following a sixteen-year series of military coups, General Juan Peron was
elected president, Although he and his wife Eva were responsible for much needed
labor reforms, during his rule he allowed no freedom of the press, no freedom of
speech, closed down all the religious schools, and ran the country into debt. In 1955
Peron was overthrown, and thus followed a new series of military and civil regimes.
Since 1964, Argentina has been at war with itself. Peron was recalled from exile in
1973, but died after only ten months in office. His third wife succeeded him, and she
too was ousted, in 1976, by a military junta. Throughout this period, and during the
military rule that followed, extrzmists on both the left and the right, with and without
support of the government, continued to wage war against the Argentine people,
killing some 5,000 citizens, jailing and torturing thousands more.

According to Jacob Timerman, an international prize-winning Argentine pub-
lisher, terrorism was a way of life: “Peronists assassinating Peronists, the military
assassinating the military, union members assassinating union members, students:
other students, policemen other policemen."ss

By June 1976, Amnesty International reported that some 20,000 people had be-
come members of a new class, los desaparecidos — “the disappeared.” Argentine
human rights groups estimated the number as high as 30,000 arrested or kidnapped,
mostly by government security forces, or paran litary right-wing terrorists. When
asked by family members for news of their loved ones, the government denied they
had ever been in custody. While in prison, victims were regularly tortured, inadequate
diets led to malnutrition, and medical care was nonexistent, even for the severely
injured. Former U. S. Representative Robert Drinan, a Catholic priest and a member
of a three-person Amnesty International investigation team, reported in 1976 that he
heard “incredible tales of torture beingused. . . . There's no reason to deny or question
the veracity of witnesses. It’s just an unbelievable situation,” On the day the junta took
charge, Dr. Maximo Victoria, a long-standing member of the Argentine Atomic
Energy Commission and Director of the National Institute of Industrial Technology
was arrested. Dr. Victoria was held prisoner for seven months. For weeks at a time he
was tortured and interrogated about other professional associates. He and four other
prisoners in his two-by-three meter cell “were subjected to constant body inspections
or sent to solitary confinement [in isolation cells of one-by-two meters] on the least of
excuses. . . . At one point we were locked in our cells for 45 days, without any
communication from the outside world.” Dr. Victoria testified that whole families had
been arrested “because the agents of repression did not find someone whom they
were looking for and instead took everyone in the house.” On October 11, 1976, after
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rever having beon officially accused, nor told why he was arrested, Dr. Viclona was
released and flud the country™

Far the seven years, between 1976 and 1983, "repiession, lerrorism, torture
Lecame a form of qovernment” for the ruling military junta, As soon as it had assumed
prwer, the jJuita dissolved forty-eight political, labor and student organizations and
ordered prison sentences for anyone engaged in political activities. Posseasion,
production or distribution of any political inaterial, of reporting o opolitical activities in
any news media, was punishable by imprisonment, Political parties and labor unions
were 1o be reorganized after the "complete annihilation” of political terrorism, and the
recovery of the economy,

Jacob Timerman was also held prisoner and tortured for thirty months. His crime
was that of being a journalist, whose newspaper, La Qpinion, “committed what in
Araentina was construed as a capital sin; it used precise language to describe actial
situations so that its articles were comprehensible and direct.”™* La Opinion did not
discriminate; it reported on the terrorist activities of both the left and the right. Neither
the ruling military sovernment, nor i#8 equally nt opponents, understond Timer
man's wish 1o simply end the killings. In a meeting with an officer of the Argentine
navy, Timerman tried 1o convinee the man that the way to punish a group of recently
arrested terrorists was through fair, legal, public trials, not with summary executions.
However, it was too late; the terrorists had already been executed. The conversation
went as lollows:

[ we exterminate them all, there il e foar for several generations.”
“What do you mean by alli?”

“All. .. about 20,000 people. And their relatives too — they must be
eradicated — and also those who remember their names.”

“And what makes you think that the Pope will not protest sucn
repression? Many governments, political leaders, trade union lead-
ers, and scientists throughout the world are already doing so .. ."

“Not a trace or wilness will remain.”

“That’s what Hitler attempted in his Night and Fog policy. Sending to
their deaths, reducing to ashes and smoke, those he'd already
stripped of any human trace of identity. Germany paid for cach and
we;y gne of them. And is still paying, with a nation that has remained
divided.”

“Hitler lost the war, We will win.™¢

So far at least they haven’t won. But in some ways the rulers in Argentina, like
those of Cambodia and South Africa, are winning. People often ask the question, will
there ever be another holocaust? Timerman, when asked this question in 1980, replied
that there already was another holocaust. In Argentina thousands have died, and
thousands more, the disappeared, are believed to be dead. Jews were particularly
ill-treated, and libeled with the age old accusation of fomenting a "worldwide
conspiracy.”

. . . The military government that took power in Argentina in Maich
1976 arrived with an all-embracing arsenal of Nazi ideclogy as part of
its structure. It would be impossible to determine whether this was
backed by the majority or minority . . . but security forces could
repress Jews simply because they were Jews, with no
repercussions.®’




And as during the Holocaust, most of the world, both within Argentina and without,
bath Jews and non-Jews, remained ailent.

+« . the great silence, which appears in every civilized country which
passively accepts the inevitability of violence. . . . That silence which
existed in Germany, when even many well-intentioned individuals
assumed that everything would return to normal once Hitler finished
with the Communists and Jews. Or when Russians assumed that
everything would return to normal once Stalin eliminated the Trot.
skyites. This was the conviction in Argentina. Then came fear,
indifference. . . . Whereupon the silence reverts to patriotism. Fear
finds its great moral revelation in patriotism with its capacity for
justification, its climate of glory and sacrifice. . . . It's best, therclore,
to be a patriot and not remain solitary. To stay out of politics and siay
alive,

In 1983, following his failure to defeat the British in the Falklands war, the military
iunta leader, Leopaldo Galtieri, was forced to rosign, and was replaced by a frecly
¢lected civil government, headed by President Raul Alfonsin, It remains to be seen
what the future of Argentina will be,

Kampuchea (Cambodia):
A nationwide qulag

“Not since Hitler's Holocaust had the world seen such suffering. The Khmer Rouge
had slaughtered and starved two million of Cambodia's population of seven million, s
With these words former Ambassadar tothe U. N. Jeane J. Kirkpatrick described the
four-and-a-half year rule of Cambodia’s Pol Pot and the Khmer Rouge,

In 1970 a Cambodian coup d'etat replaced ruler Prince Norodom Sibanouk with
pro-United States premier Lon Nol. At that time, the United States was fighting in
Vietnam and North Vietnam was using Cambodia as a base of operations. Lon Nol
demanded that the North Vietnamese remove their troops from Cambodia. The
Vietnamese Communists began supporting anti-Lon Nol insurgents, called by Prince
Sihanouk the Khmer Rouge. As the Khmer Rouge gradually gained control over the
Cambedian countryside, the U. S, Air Force dropped its bombs on Cambodia, three
times as many tons of conventional explosives as fell on Japan in all of World War Il

. On April 17, 1975, the Khmer Rouge entered Phnom Penh and took over
Cambodia, turning the beleaguered country into a “nationwide gulag.” Within hours
the new government began a forced exodus, from the city, of some two million people.

Pursuing his vision of a peasant nation modeled on the ancient Kampuchean
Empire, Pol Pot forcefully emptied all the cities and towns, driving everyone into the
countryside, and methodically executing the educated class. He held that:

Cities were useless — empty them! Trade was evil, abolish all
markets. Abolish money. Destroy contaminatiag foreign vestiges —
television sets, air conditioners. Destruy contaminated people:
former enemy soldiers, teachers, physicians . . .

Using slogans like “purification of the people,” and “returning the country to the
peasant,” Pol Pot turned Cambodian society upside down.

From 1969 to 1975 Sydneuv Schanberg, later metropolitan editor of The New
York Times, was the Times Asian reporter. During that time he met Dith Pran, a
young Cambodian who served first as his translator and aide, and later as a stringer for
the Times. In April 1975, Dith Pran was forced to evacuate Phnom Penh along with his
fellow Cambodians, and Schanberg began the search for his friend. “Unable to
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protect him . . . | had watched him disappear into the interior of Cambaodia which
would become a death camp for millions.” Four and one half years later, Dith Pran
waild emerqge from Cambadia to tell his story.

What happened to Pran was in many ways typical of life for the Khmer Rouge
people, but in one way it was not. Most of the educated Khmer did not survive.,
Schools had been abalished, along with their teachers, Hospitals were destroyed, and
ninety percent of the nation's 600 doctors either were executed or had fled the
country. Two-thirds of the post Khmer Rouge population were women. Says Pran;

... They did not kill people in front of us. They took them away af
night and murdered them with big sticks and hoes, to save bullets,
Life was totally controlled and the Khmer Rouge did not need a gnod
reason to kill someone; the slightest excuse would do — a boy and
girl holding hands, and an unauthorized break from work. Anyone
they didn't like they would accuse of being a teacher or astudent ...
and that was the end.®!

Cheating death, Pran censored his thoughts, and watched his vocabulasy, keeping it
crude and limited to conceal his education, “If you tell the truth, or cven argue o hitle,
they kill vou,” was Pran's rule of survival,

Once forced inta the countryside, the people were put to work on collective
farms or on special construction projects. Families were separated, with husbands,
wives and children all working in different parts of the country, often not seeing each
other for seasons at a time. Some children never saw their parents again, Married
people needed permission to meet and sleep together, On the collectives, men and
women slept in separate, large, communal bunk houses. Noted one Khmer citizen,
“Imagine sleeping in a 45-foot collective bed. We were expendable, treated worse than
prisoners. We were used as machinery.” Mass weddings were arranged by the Khmer
Rouge, and waves of suicides resulted. Another Khmer reported that they were
forced to work “for eighteen hours a day plowing, hoeing or building irrigation works,
on pitiful rations of rice gruel, driven by pitiless ‘cadre’ supervisors with the power of
life and death,"s?

Despite the massive use of forced labor, agriculture was totally mismanaged.
Pran estimated that ten percent of the seven million Cambodians died of starvation in
1975 alone. “The villagers, desperate, ate snails, snakes, insects, rats, scorpions, tree
bark, leaves, flower blossoms, the trunk of banana plants. . . . Some people were
digaing up the bodies of the newly executed and cooking the flesh.™

Subjected to violent expulsion from their homes, separated from [riends and
family, and compeiled to live in a totally hostile environment, former urban Khmer
were also persecuted by the Khmer peasantry. The Cambodian people were divided
into two groups; the Old People (farmers) and the New People (those expelled from
towns). “Cadres” of Old People were filled with bitterness toward the city people.
They resented the hard life they had endured during the war, while the city people
were "lazy and comfortable in Phnom Penh.” Each night the New People hadto meet
and criticize each other in front of the “cadres:” “What had they done wrong that day?
Picking up anything to eat — a piece of fruit, a root, a worm — was wrong. lf you were
criticized two or three times, you'd be killed.” One Khmer remembers a frightful night.
He remembers being “taken away . . . arms tied behind the back . .. I'd been shown the
steel bars for breaking necks, the pits the corpses f«} into one by one, the skulls by the
thousands. There's many a killing ground amid the sugar palms. . . ."%*

Dith Pran also spoke of “killing arounds with bones and skulls everywhere among
the trees and wells.” In his own village of Siem Reap, he found two execution areas
with the bones of 4,000 to 5,000 in each. “In the water wells, the bodies were like soup
bones in broth, and you could always tell the killing grounds because the grass arew
taller and greener where the bodie: were buried.” Furthermore, Pran{eared most the
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Khmer Rouge soldiers between 12 and 15 years old, Childre:: were encouraned and
trained to spy on their teachers, their friends and even their parenis, They were the

... mast completely and savagely indoctrinated. . . They took them
very young and taught them nothing but discipline. Just take orders,
no need for a reason. Their minds have nothing inside except disci-
iline. They do not believe any religion or tradition oxoepl Khiner
Rouge orders, That's why they killed their own people, even babies,
like we kill a mosquito

Even the language of Cambodia was to change. The Pel Pot regime was known
only as “Angka,” the Organization, “Angka says . . . Angka orders,” and it was done.
“Opakar,” the Instruments, was the term used for the Khmer people, and the ancieni
and beautiful nation of Kampuchea became “the Machine.”

In January 1979, the Viethamese army “liberated” the Kampuichean people from
their Khmer Rouge concentration camp. Since then, life has improved, Mass expci:
tismes have all but ceased in those arcas contiolled by Vietiam, No one knows exacily
what is happening in the regions still controlled by the Khmer Rouge. By September of
that vear, for the first time in over four years, international food assistance was
allowed to aid the famine-stricken country, But the economic infrastructure of Cam.
bodia — the factories, hospitals, schools, bridges, roads, ports, and farms — lies in
ruing. Hall as much rice was planted in 1982 as in 1974, and, except for rubies and
rubber, Kampuchea produces nothing for export,

Medical tezhnicians and supplies from the outside world have been allowed into
Cambodia, but most Khmer have no access to medical care at all, A virulent strain of
malaria plagues the country where preventative measures no longer exist. Life
expectancy for the average Khmer is forty-four years, and forced labor still remains a
reqular feature of rural Jife

In 1985, Cambodia was in the midst of a bloody civil war between the People’s
Republic of Kampuchea, the Russian-backed Vietnamese occupiers under their
leader, Comrade Heng Samrin, a former Pol Pot general, and the coalition govern-
ment of Democratic Kampuchea, a three-part resistance movement of communists
and noncommunists, led by Pol Pot's Khmer Rouge and supported by the Chinese.
The latter group holds Cambodia's seat in the United Nations. Says one observer,
National Geographic’s Senior Writer Peter T, White, “quns are everywhere, handled
as casually as hoes."” It is a situation in which the “Vietnamese troops rule by day and
Khmer Rouge roam by night"” and the “villagers face the dilemma of living between
implacable enemies, while they're planting rice in the fields the war comes to them. ™7

South Africa: The policy
of racial separation

In the winter of 1985, Senator Lowell Weicker was arrested outside the Souti African
embassy in Washington, D. C. He was protesting the official South African nolicy of
apartheid. “Apartheid exisis because a whole world tolerates it by silence,” said
Weicker. “The silence that envelopes today’s black South Africans is no different than
that which wasted yesterday's European Jews. s

In a nation with a total population in 1985 of 30 million, 4.5 million whites rule.
Under South Alfrica’s newest constitution, Parliament i based on a racial ratio of
4:2:1 (white; colored [racially mixed]: Asian), with 73 percent of the population, 23
million blacks, having no representation at all. Even this situation is less fair than it
appears, since each racial group is only allowed to pass legislation that affects its own
race. Passage of laws that affect the entire nation are controlled by the State Presi-
dent, elected by an electoral college containing fifty whites, twenty-five coloreds and
thirteen Asians,&
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What effect does this arrangement have on South Africa’s people? Discrimina-
tory laws and practices are woven into the fabric of South African life. They embody
an elabarate appatatus of social controlinvolving all the usual totalitarian parapherna.
lia: internal passports, secret police, censorship, political arrests, and detainment,
State control reaches deep into the personal lives of the people. Laws determine with
whom one can socialize and whom one can invite into one’s home. The government
decides where one can live, work, or appear in public. Families are broken up by
residence regulations, and millions are being uprooted from their homes and packed
off to the barren waste areas known as “Bantustans,”?

Fifty percent of the black population has been forced to live in ten impoverished,
artificially created “homelands.” The remainder are allowed to live, temporarily, in
townships bordering on white urban areas, or in resettlement camps waiting to be
moved clscwhere. They serve as an ever-ready paol of cheap labor, forced to work for
wiqes that are far less than one-eighth that of whites. Unemployment among whites is
less than one percent, but ranges up to twenty-five percent for blacks.’!

In 1970, the Seuth African Government formally instituted the "Bantustan
policy.” All blacks were to be forced to become citizens of one of the desianated
“homelands.” Since these “homelands” constitute only thirteen percent of South
Africa’s land, and had never been the actual ancestral lands of black tribes, most
people were living elsewhere at the time. Therefore, the South Africon Government
forcibly relocated almost four million blacks, coloreds and Asians from white urban
areas where they were now forbidden to live, knocking down squatter’s shacks and
setting fire to homes and property.”

According to all renorts from the U. N. Commission on Human Rights, the U. 5.
State Department and numerous others, the “homelands™ are not fit to. sustain life.
None is a viable economic unit. There are no natural resources, no industries, no
arable lands. All major mining operations, particularly gold and silver mines, remain in
white territory. For many black families, in order to survive, husbands must work in
white urban areas far from the “homelands.” If granted a “pass,” they are allowed to
remain in a white area for no longer than seventy-two hours at a time, and then must
return to a black township nearby. Periodic “crime swoops are made throughout the
townships, rounding up ‘past offenders’ too old or too young to work, and {ransport.

ing them back to the ‘homelands.’ "7

One witness claimed that the “Bantustan policy” was designed to turn all black
people in South Africainto migrant workers, A survey showed that 64,000 residents of
one “homeland” were migrant workers, most of whom could visit their families only
once a year, Women and children suffer the most from this policy. Separated from the
men, they struggle for survival on barren land, without water, proper sanitation, food,
schools or medical services. Few women are allowed to live in urban areas, though
hundreds of thousands defy the law, living in squatters’ shacks on the outskirts of the
townships. In rural areas, seventy percent of black women are unemployed. Two-
thirds of those who do work are employed on farms where they are harassed and
brutalized by white farmers, and treated virtually as slaves. Those who try to fight
against apartheid, by joining political or labor organizations, often become victims of
police brutality, detentions and torture,

Perhaps it is the children who bear the greatest burden. Forced relocation, exile
to “homelands,” the absence of fathers, poverty, malnutrition and disease have not
only caused them great suffering, but have severely diminished their chances of
developing into healthy adults. Gastroenteritis and pneumonia are the biggest causes
of death among children, while diseases that no longer pose a threat to Western
children regularly kill Africans, In one "homeland” during a ten-week period, 30
children died of palio, and 770 died of measles. Education for black children is
practically nonexistent. An average of R7,000 per year {about $2,660) is spent on
education for each white child, while R350 (about $144) is spent on each black child.



Many families need their children to work so child labor is widespread. Child slavery is
suspected in some areas, and black children are increasingly becoming the vietims of
detentions, interrogations, torture and disappearances.

In its investigation of whether or not apartheid qualified as a erime of genacide,
the U, N. Human Rights Commission discovered that the South African Government
has systematically tried to limit the birth of African children. “Family planning"” is far
from voluntary, they reported. Women have been forced to take high-risk contracep-
tive drugs, and mandatory sterilizations are widely used to limit family size. As most
women are poor, suffer from malnutrition, and lack basic medical care, infant mortal-
ity in some areas has reached fifty percent. The separating of men and women
necessitated by the “Bantustan policies” has also been an effective method of birth
control. In addition, imprisonment, torture leading to the death of hundreds of
dissenters, and the killing of nonwhites through slave labor have also constituted
genocide,

Although the “homelands" can never become econamically self-sufficient, and
the South African Government will not allow them to become politically independent,
some observers believe it fully intends to declare them independent, thus denying
blacks their citizenship in South Africa, Obtaining a passport is considered a privilege,
Those who live in the “independent homelands” and wish to leave the country are
issued only “homeland travel documents.” Since South Africa is the only country in
the world that recognizes “independent homelands” as sovereign states, these pass.
ports are useless.

Conditions in South Africa have steadily worsened over the past decade, and
black and multiracial organizations have grown, despite the fact they are outlawed.
Several acts of Parliament restrict the right of assembly and association; it is unlawful
for a person of one race to join a political party of another race; and all outdoor
gatherings except sports are banned, as are all indoor meetings of a political nature
except those held by a legal party. In July 1985 outdoor funerals were also banned.

threat to the State, or who promotes the aims of communism, can be subjected to a
list of severe restrictions: restricted from or confined to certain areas: and prohibited
from meeting more than one person at a time. Over 1,400 people have been banned
since 1950.

Even people can be banned under South African law. Any person considered a

Those who persist in opposing apartheid often face even more severe treatment.
By law, South Africa provides for detention without charges or trial, for unlimited
periods of time. As of August 1984, 572 people were being held by the South African
Government, and numerous “disappearances” had occurred within the past year,
One man, Nelson Mandela, leader of the banned African National Conagress and
considered to be the legitimate representative of the African people, has been held in
prison for the past twenty-one years.’

Tensions in South Africa have been mounting. Between September 1984, and
March 1985, 3,000 people were arrested by the South African Government, andin the
10 months prior to August 1985, 500 people, mostly blacks, were killed by police in
racial disturbances. In July 1985 the South African Government proclaimed a “state of
emergency” and arrested hundreds of political dissenters.?s

- Once arrested, the South African political prisoner’s fate is grim. According to
the U. N. Human Rights Commission, South Africa has one of the world's highest
judicial execution rates; ninety-nine percent of those executed have been black.
Convictions of prisoners often rely on “confessions” made by victims being tortured.
The Detainees Parents Support Commission reported that the “systematic torture of
prisoners included depriving them of sleep, food and drink; physical assault; and
administering of electric shocks. Women have been sexually assaulted and poisoning
has also been used as an instrument of torture.””?
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In one book, by a South African author whose works have been banned, is a
description of a torture called "Adam’s Apple,” It is described as bringing the victim

., only seconds away from death. .., Atow lis wrapped around the
detainee’s neck and is pulled tight until the viclim is about to faint,
Many prisoners have died owing to miscaleulation by the torturer, If
this happens the victim is strung up in his cell and is said to have
committed suicide.’®

There are other means of torture as well. Detainees are subjected to beatings and
given electric shocks. Manacled, wrists to ankles, they are forced to squat for long
hours or are suspended in the air with no support. Plastic bags are placed over their
heads to interfere with breathing or to disorient them.

When victims appealed to the courts, the security officers were declared inno-
cent despite documented evidence to the contrary, Even unauthorized violence goes
unpunished. In the summer of 1984, a South African judge acquitted a white man on
murder charges for having killed a black man who was apparently trying to steal 49
cents of milk money. The judae said the defendant had performed a civic service and
that he probably deserved a medal.

Another account stated that:
A whne youth wha battvred a hlar:k man to m;dth with karaté

20 year -old Ronme Johannes Van Der Merwe was walkmg dcjwn the
street with his girlfriend and bragged he felt like killing a blockhead —
a deragatory term some Africans apply to blacks, He brutally baat to
death the next black man he encountered. The judge said he could
be partially excused because he was upset that his parents were
considering a divorce.™

~ Following the imposition of the “state of emergency,” which the South African
Government declared was “all the fault of the Communists,” The New York Times
published a number of editorials on the fate of South Africa. Some commentators
believe it is no longer possible to hope for a peaceful salutxgn to South Alfrica's
problems. They believe that “apartheid is not the issue; power is,” and that the rulers
of South Africa have tried to hide the illegitimate reahty of apartheid from the world,
and from themselves, with elaborate theories of “racial purity,” “separate develop-
ment,” and “independent homelands.” In the past, the South African Government
could count on the blacks o bear the abuse without resorting to violence but, says
coluz‘nnist Anthony Lewis, “They can no longer. . . . The world sees racism for what
it is,"80

Totalitarianism: a world problem

Totalitarian governments, and the wholesale violations of human rights they
engender, exist fhroughaut the world. In Central America, civil wars have killed over
150,000 people since 1979, and have driven 1.5 million from their homes. In 1984,
Chile's President Augusto Pinochet Ugarte declared a state of siege and cracked
down on dissent, Teachers, students, doctors, lawyers, trade unionists, and workers
have been tortured,

In Africa, six million people are in danger of dying of starvation, not, according to
at least one well-documented report, because of natural disasters, but because of
political factors. “The prevalence of one-party state scc:ahst governments, and the
grotesque militarization of society and the economy,” have made it impossible for
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Alfrican nations to feed their populations. In Ethiopia, dictator Mengistu Haile Mariam,
though watned of impending {amine, ignored the advice of experts 1o ration fooed and
reorganize the economic system, and spent 46 percent of the GNP on the military, He
deliberately hid the famine from the rest of the world while he spent $200 million on
party celebrating the tenth anniversary of his rule,"!

In the Middle East, totalitarianism is the rule. With the exception of lsrael, not one
of the nations in the region can be said to be truly democratic. In Syria, a “state of
emergency” has been in force since 1963, and reports of massacres are frequent, In
Iran, the government of Ayatollah Khomeini has executed thousands; in one three.
month period 1,800 people were put to death. In Libya, Col. M'uammar al-Qadhafi
arrested over 3,000 political opponents in 1980-81 alone, and many of them have been
reported executed or tortured to death.®

Palestinian refugees have been denied citizenship in every Arab nation in the
Middle East except Jordan, though an equal number of Jewish reflugees, violently
expelled from Arab lands at the same time that the Palestinians left Palestine. have

heen successfully absorbed into lsracli life.

Though the plight of these refugees is in some ways unique, it is as much the
result of tofalitarian rule as that of the other peoples intimes past, The difference here
is that the unfortunate Arab refugees are being exploited, not by one dictator, but by
dozens, and their situation has led to the spread of terrorism worldwide.

Araentina, Cambodia, South Africa are contemporary examples of totalitarian
governments that have demonstrated wholesale violations of human rights. Numer-
ous other examples cited in this chapter provide us with the need to help students
understand totalitarianism and the need for people to speak out in defense of innocent
victims whose voices have been silenced.
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By whom was Argentina ruled lrom 1976 lo 19837

Describe the treatment of political dissenters during that time,
Whao are the “disappeared”?

Why was Timerman arrested and torfured?

How did most Argentines react to oppression?

Who is Pol PPot? What is the Khmer Reuge?

Describe life in Cambodia under Pot ot's rule: for the well-educated, urban peopli,
children and their families.

Who is in charge of Cambodia today? What effect has this had on the people?
What is apartheid?

What is the “Bantustan policy” in South Africa? How has it affected black workers,
women and children?

How are political prisoners treated in South Africa?

What laws has the South African Government passed that limit the political rights of
blacks?

In what ways does the system of apartheid constitute genocide?

In what ways has the judicial system been unjust?

Why is it necessary for people to have the right to vote if they wish to preserve, or gain, all
the other human rights we have discussed?

Give examples from your study of Nazi Germany, South Africa, Cambaodia or Argentina
that illustrate these characteristics of totalitarianism: use of violence to create fear and
silence; use of censorship and propaganda; desire to return to the past; disregard for
family life; and mass relocation of “surplus people.”

What connection is there between prejudice on the part of anindividual, and the ability of
totalitarian leaders to gain the support of the people for their regimes?

What connection is there between the use of censorship and propaganda and the ability
of totalitarian dictators to keep control of their countries?

What are the similarities between life in Nazi Germany in the 1930s and 1940s, and life in
South Africa, Cambodia or Argentina in the 1970s and 1980s?

Teaching)

Learning
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Projects

Research Argentine rule taday. s the new government truly moving toward democracy?

Research U, 8. policy toward one of the nations you have studied. Include in vour report;
our present policy: the policy of the previous administration, whether U, 8, policy is
based on political, economic and/or humanitarian concerns; and what cffacte < ,r ncies
have had on improving life in totalitarian nations. Lastly, determine what you think U, 5.
policy should be.

What is meant by the U. $. policy of “constructive engagement” in South Africa? Does it
work?

Report on the history of the Arab:lsrachi conflict. In light of your research, what do You
think U. 5. policy tgward the Middle Easst oughi io be?

Research the curtent problem of world hunger. Report on the prablem and determine (o
what extent itis couged by natural disasters, and to whal extent the problem is caused by
totalitarion dictatorshin. What has been our pulicy toward giving aid to poverty stricken
nationg?

Read Synclair Lewis® f1 Can't Happen Here and then rescarch U. $. law and qovernment
to discover what are s0me of the saleguards to prevent us from becaming a totalitarian
stale,

Read Article 15 of the Universal Declaration of Human Rights. Research the history of
one group of people, 2., people of South Africa or the Soviet Union, whe have been
denied the right 1o a palipnality, What strateqgies have been used by the qovernment to
deny natienality? How successful has the government been? How has the group reacied
to this denial of their rights?

Watch gne of the nightiy newscasts reqularly for aweek and note the number of reports
on buman rights violations, Do summary roundup of current status of individual rights in
two Or more colifilries.

Examine current news publications for human rights issues. Develop » report on how
government arganizations and individual citizens can affect the outcome of the issue.

5 64




Q

ERIC

Aruitoxt provided by Eic:

Chapter 7
Taking Action

Through a study of individual totalitarian nations it is possible to discover common
identifying characteristics, In each of these nations the government has relied on a
declaration of a state of “national emergency” to justify its repression, Once its
state of emergency is proclaimed, it appears to last indefinitely. Propaganda and its
accompanying censorship are used to control information, behavior, and ultimately,
the people’s ability to think and act for themselves, For those who fail to learn their
lessons well, “disappearances™ become the ultimate form of censorship.

Language, under a tatalitarian regime, takes on new meanings, Brecoming dehu-
manized and mechanical, or so euphemistic that it clouds reality. In Argentina the
quvernment spoke of the “disappeared” as “those who'd gone away forever . ..
(sounding) rather like a melancholy remark intended to recall those who'd emigrated
to distant lands . . . to rebuild their lives,"#% In South Africa they speak of "separate
development” for a situation in which three.quarters of the people experience no
development at all.

Mass relocations of people, and separation of families, are also characteristic of
totalitarian regimes, whose heads apparently believe that it is the rulers’ right to use or

dispose of “surplus people” as they see fit.

Lastly, totalitarian dictators and their supporters display a strong desire to return
to the past, a time when emperors had a life-and-death power over their subjects,
when whites ruled blacks unchallenged. In Argentina, there was a “clear desire to
revert to the society of the Middle Ages . . . a form of rejection of modern society, and
of attempts to understand the contradictions of the contemporary age,” just as there
haa been, in Nazi Germany, an attempt to recreate a mythological pre-Christian
Reich ruled by the pure “Aryan folk” for a thousand years. In these attempts to relive
the past, a surrealistic end has come tn justify the cruel and inhumane means of
achieving il.

Timerman blames the Argentines for remaining silent, thereby promoting
totalitarianism:

. . . for conditioning themselves toward reality, One can say to
oneself, my acts aren’t going to change history and will lead only to
my death; but if I survive, I'll be useful in the reconstruction of the
country. . . . Whichever example you choose — Hitler's Germany,
Stalin’s Russia, Mussolini’s Italy, Castro’s Cuba — virtually the
entire population will consistently seek a compromise with reality in
order to be able to survive. . . #

In South Africa, Cambodia, Argentina, and nearly seventy other nations of the
world, a “holocaust” is being repeated. In Latin America alone 90,000 people have
disappeared in recent years. For some, even their silence won't guarantee their
survival, So it remains for us, the citizens of the free world, to refuse to remain silent.

In 1983, out of “grave concern for the mass and flagrant violations of human rights

that continue to take place in many parts of the world,” the governments of the United
Nations called upon educators in all nations to “spread the teaching of humanrights in
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all educational institutions, especially in primary and secondary schools, througho
the wearld a6

To help students understand human rights issues, teachers need to have knowl-
edae of both their own and other national constitutions that spell out eitizens' rights,
and to be familiar with international human rights documents. ‘They should be
cognizant of the role their nation plays in protecting and abusing the basic human
rights of its citizens and citizens of other nations.

Teachers can also encourage students to exercise their own beliefs about human
rights issues in their own nation and in other countries, Conducting an oral history
interview with a member of the community or inviting, to visit the class, a ques! speaker
who has had direct experience or contact with violations of human rights, are ways to
approach this area, Reading the accounts of people who have suffered from the
deprivation of human rights, in conjunction with thought-provoking discussions and
debates on human rights issues, can also help students to develop and express their
own ideas, feelings, and beliefs,

Rnowledge and examination of personal beliefs are not sufficient for developing
future citizens. Participation activities are essential for students to learn the thaghi-

tude of the human rights issue. Encourage students to act on their beliefs about issues
by becoming invelved in a human rights organization or activity,

This resource guide is a step toward developing an in-depth study of human
rights. Each chapter has activities that can help students understand and take
positions or stands on human rights issues, It is the responsibility of educators to
make sure that students are prepared to act on their knowledge and beliefs so that a

responsible citizenry can evolve,



Appendix A
The Foundations of Human
Rights in The United States

FROM THE DECLARATION OF INDEPENDENCE
~We hold these truths to be sclf-evident, that all men are created equal, that they are
endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty,

and the pursuit of Happiness. That, to secure these rights, Governments are instituted among
Men, deriving their just powers from the consent of the qoverned. . . .

CONSTITUTION OF THE UNITED STATES
Article 1

Section 9. ... The Privilege of the Writ of Habeas Corpus shall not be suspended, unless
when in Cases of Rebellion or Invasion the public Safety may require it.

No Bill of Attainder or ex post facto Law shall be passed . . .

Section 10. No State shall. ., pass any Bill of Attainder, ex post facto Law, or Law impairing
the Obligation of Contracts, or grant any Title of Nobility. . , .

Article 111
Section 2., . . The Trial of all Crimes, except in Cases of Impeachment, shall be by Jury,
and such Trial shall be held in the State where the said Crimes shall have been committed: but
when not committed within any State, the Trial shall be at such Place or Places as the Congress
may by Law have directed.
Article IV

Section 2. The Citizens of each State shall be entitled to all Privileges and Immunities of
Citizens in the several States. . . .

Article VI
- .. no religious Test shall ever be required as a Qualification to any Office or public Trust
under the United States,
THE UNITED STATES BILL OF RIGHTS
The First Ten Amendments to the Constitution
Amendment 1
Congress shall make no law respecting an establishment of religion, or prohibiting the free
exercise thereof; or abridging the freedom of speech, or of the press; or the right of the people
peaceably to assemble, and to petition the Government for a redress of grievances.
Amendment 2

A well regulated Militia, being necessary to the security of a free State, the right of the
people to keep and bear Arms, shall not be infringed.
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Appendix A (continued)

Amentdment 3

No soldier shall, in time of peace, be quarfered in any house, withiout the conwent of the
Owner, nof in time of war, but in a manner to be prescribed by faw,

Amendment 4

The right of the people 1o be secure in their persons, housges, papers, and effects, against
unreasonable searches and seizures, shail not be violated, and no Warrants shall issue, but
upon probable cause, supported by Oath or affirmation, and parhicularly describing the place to
be searched, and the persens or things to be seized.

Amendment 5

No person shall be held to answer for a capital, or otherwise infamous crime, tnless ona
presentiment of indictment of a Grand Jury, cxcept incases arizing in the land or naval forees,
or in the Militia, when in actual service in time of War or public danger; nor shall any person be
subject {or the same offenice to be twice put in jeopardy of life or limby, nor shall be compelled in
any criminal case to be a witness against himself, nor be deprived of life, liberty, or property,
without due process of law; nor shall private property be taken for public use, without just
compensation.

Amendment 6

Ii1 all criminal prosecutions, the accused shall enjoy the right to a speedy and public trial, by
an impartial jury of the State and district wherein the crime shall have been committed, which
district shall have been previously ascertained by law, and to be informed of the nature and
cause of the accusation; to be confronted with the withesses against him; 1o have com ulsory
process for obtaining witnesses in his favor, and to have the assistance of counsel for his
defence.

Amendment 7

In Suits at common law, where the value in coniroversy shall exceed twenty dollars, the

right of trial by jury shall be preserved, and nofact tried by jury, shall be otherwise reexamined in
any Court of the United States, than according to the rules of the common law.

Amendment 8

Excessive bail shall not be required, nor excessive fines imposed, nor cruel and unusual
punishments inflicted.
Amendment 9

The enumeration in the Constitution, of certain rights shall not be construed to deny or
disparage others retained by the people.

Amendment 10

The powers not delegated to the United States by the Constitution, nor prohibited byitto
the states, are reserved to the states respectively, or to the people.

LATER CONSTITUTIONAL AMENDMENTS SECURING HUMAN RIGHTS

Section 1. Neither slavery nor involuntary servitude, except as a punishment for ¢crime
whereof the party shall have been duly convicted, shall exist within the United States, or any
place subject to their jurisdiction.
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Amendment 14

Section 1. All persons born or naturalized in the Unied Siates, and subject 1o the
jurisdiction thereal, are citizens of the Uniled States and of the State whersin thev reside. No
State shall make or enforee any law which shall abizdge the prvileges ot immunities of citizens of
the United States; nor shall any State deprive any person of life, liberty, or praperty, without due
process of law; nor deny 1o any person within its jurisdiction the equal protection of the laws,

Amendrent 15

Section 1. The right of citizens 6f the United States to vote shall not be denied or ahridned
by the United States or by any State on accaunt of race, color, or previons condition of
servituge,

Amengdment 19

The right of citizens of the United States o vote shall not be deniod or abridded by the

United States or by any State on aceaunt of sex.

Section 1. The right of citizens of the United States to vote inany primary or other eleclion
for President or Vice President, for alectors for President or Yice Pres: dent, or for Senator or
Representative in Congress, shzll not be denied of abridged by the United Stales or any Siate
by reason of failure to pay any poll fax or other tax.

-,
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Appendix B
Universal Declaration
of Human Rights

Adopted by United Nations December 1948

Preamble

WHEREAS recogn:ton of the inherent dignity and of the equat and inalienable rights of all
members of the human family s the foundation of freedam, justice and peace in the world.

WHEREAS disregard and contempt for human rights have resulted in barbarous acts
which have outraged the conscience of mankind, and the advent of a world ‘n which htsman
beings shall enjoy freedom of speech and behef and freedom from fear and want has been
proclaimed as the highest aspiration of the common peaple,

WHEREAS it is essential, if man s not to be compelled 1o have recourse, asa last resort, to
rebellion against tyranny and oppression, that human nights should be protected by the rule of
law,

WHEREAS it is essential to promote the development of friendly relations between
naltions,

WHEREAS the peoples of the United Nations have in their Charte: reaffirmed their faithin
fundamental human rights, in the dignity and worth of the human person and in the equal rights
of men and women and have determined to promote social progress and better standards of life
in larger {reedom,

WHEREAS Member States have pledged themselves to achicve, in couperation wath the
United Nations, the promotion of universal respect for and observance of human rights and
fundamental freedoms,

WHEREAS a common understanding of these rights and freedoms is of the greatest
importance for the {ull realization of this pledge,

NOW, THEREFORE, THE GENERAL ASSEMBLY PROCLAIMS this Universal Declara:
tion of Human Rights as a common standard of achievement for all peoples and ali nations, to
the end that every individual and every organ of society, keeping this Declaration constantly in
mind, shall s*rive by teaching and education to promote respect for these rights and freedoms
and by progressive measures, naticnal and international, to secure their universal and effective
recognition and observance, both among the peoples of Member States themselves and among
the peoples of territorics under their jurisdiction.

Article 1

All human beings are born free and equal in dignity and rights. They are endowed with reason
and conscience and should act towards one another in a spirit of brotherhood.

Artcle 2
Everyone is entitled to all the rights and freedoms set forth in tk's Declaration, without

distinction of any kind, such as race, colour, sex, language, religion, political or other opinian,
national or social origin, property, birth or other status.
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Furthermore, no distinction shall be made on the basis of the political, jurisdictional or
international siafus of the country or tertitory t which a person belongs, whether i1 be
independent, trust, non self qoverning or under any other linilation of sovereignty,

Article 3
Everyone has the right 1o lile, liberty and security of person.

Article 4

No one shall be held in slavery or servitude; slavery and the slave trade shall be prohibited in all
their forms.

Artivle &

No one shall be subjected fo tatture ar o cruel, inhuman «ar degrading trealment ot
punizhment,

Article 6

Acticle 7

All are equal before the law and are entitled without any discrimination to equal protectionof the
law. All are entitled fo equal protection agains! any discrimination inviolation of this Declaration
and against any incitement 1o such discrimination.

Article 8

Everyone has the right to an eflective remedy by the competent national tribunals for acts
violating the fundamental rights granted him by the constitution or by law,

Article 9
No one shall be subjected to arbitrary arrest, detention or exile.
Article 10

Everyone is entitled in full equality to a fair and public hearing by an independent and impartial
tribunal, in the determination of his rights and obligations and of any criminal charge against
him.

Article 11

(1) Everyone charged with a penal affence has the right to be presumed innoceat until
proved guilty according to law in a public trial at which he has had all the quarantees
necessary for his defence.

{2)  No one shall be held guilty of any penal offence on account of any act or omission which
did not constitute a penal offence, under national or international law, at the time when it
was committed. Nor shall a heavier penalty be imposed than the one that was applicable
at the time the penal offence was commilied,

Article 12
No one shall be subjected to arbitrary interference with his privacy, family, home or correspon.

dence, nor to attacks upon his honour and reputation. Everyone has the right to the protection
of the law against such interference or attacks.

Article 13
{1)  Everyone has the right 10 freedom of movement and residence within the borders of each
state.
(2)  Everyone has the right to leave any country, including his own, and to return to his
country,
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Appendix B {continued)

Article 14
(1} Everyone has the right to seek and to enjoy in other countries asylum from persecution,
(2} This right may not be invoked in the case of prosecutions genuinely atising from

non-political crimes or from acts contrary to the purposes and principles of the United
Mallohs,

Article 15
{1} Everyone has the right to a natonality.

{2)  Neoone shall be arbitranily deprived of his nationality nor denied the right to change his
nationality,

Article 16

(1) Menandwomenof lull age, without any limitation due to race, natiomality or religion, have

the right to marry and to found a family. They are entitled to equal rights as to marnage,
during marriage and at its dissolution,

{2) Marriage shall be entered into only with the free and full consent of the intending spouses.
{3) The family is the natural and fundamentsl group unit of society and is entitled to
profcction by society and the State,

Article 17
(1) Everyone has the right to own property alone as well as in association with others,
{2} No one shall be arbitrarily deprived of his property.

Article 18
Everyone has the right 1o freedom of thought, conscience and religion; this right includes
freedom to change his religion or belief, and freedom, either alone or in community with others
and in public or private, to manifest his religion or belief in teaching, practice, worship and
observance.

Article 19
Everyone has the right to freedom of apinion and expression; this tight includes freedom to hold
opinions without interference and to seek, receive and impart infermation and ideas through
any media and regardless of frontiers.

Article 20
(1} Everyone has the right to freedom of peaceful assembly and association.
{2)  No one may be compelled to belong to an association.

Article 21

{1}  Everyone has the right to take part in the government of his country, directly or through
freely chosen representatives.

{2y Everyone has the right of equal access to public service in his country,

{3}  The will of the people shall be the basis of the authority of government; this will shallbe
expressed in periodic and genuine elections which shall be by universal and equal
suffrage and shall be held by secret voie or by equivalent free voling procedures,
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Article 22

Everyone, as a member of society, has the right 1o social security and is entitled ta realization,
through national effort and international coeperation and in accordance with the organization
and resources of each State, of the economic, social and cultural rights indispensable for his
dignity and the free development of his personality,

Article 23
(1) Everyane has the right to work, to free choice of employment, 16 just and favourable
conditions of work and to protection against unemployment.
(2)  Evervone, without any discrimination, has the right to equal pav for rqual work.

(3} Everyone who works has the right to just and fwvourable remuneration ensuring lor
himself and his family an existence worthy of human dignity, and supplemented, if
necessary, by other means of social protection.

{(3)  Everyone has the right 1o form and to jein trade unions for the protectionof hisinterests.
Article 24

Everyone has the right to rest and leisure, including reasonable limitation of working hours and
periodic holidays with pay.

Article 25

{I)  Everyone has the right to a standard of living adequate for the health and well-being of
himself and of his family, including food, clothing, housing and medical care and neces-
sary social services, and the right to security in the event of unemployment, sickness,
disability, widowhood, old age or other lack of livelihood in circumstances bevond his
control.

{2)  Motherhood and childhood are entitled to speelal care and assistance. All children,
whether barn in or out of wedlock, shall enjoy the same social protection.

Article 26

(1) Everyone has the right to education. Education shall be free, at least in the elementary
and fundamental stages. Elementary education shall be compulsory. Technical and
prolessional education shall be made generally available and higher education shall be
equally accessible to all on the basis of merit,

(2)  Education shall be directed to the full development of the human personality and 1o the
strengthening of respect for human rights and fundamental freedoms. It shall promote

understanding, tolerance and friendship ameng all nations, racial or religious groups, and
shall further the activities of the United Nations for the maintenance of peace.

(3)  Parents have a prior right to choose the kind of education that shall be given to their
<hildren.

' Article 27

{1} Everyone has the right freely to participate in the cultural life of the community, to enjoy
the arts and to share in scientific advancement and its v z=efits.

{2)  Everyone has the right to the protection of the moral and material interests resulling from
any scientific, literary or artistic production of which he is the author.

Article 28

Everyone is entitled to a social and international order inwhich the rights and freedoms set forth
in this Declaration can be fully realized.

6 (3
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Appendix B {continued)

Article 29

(1) Evervone has duties to the community in which alone the free and full development af his
personality is possible.

{2)  In the exercise of his rights and freedoms, everyone shall be siibject only 1o such
limitations as are determined by law solely for the purpose of securing due recognition
and respect for the rights and freedoms of others and of meeting the just requirements of
merality, public order and the general welfare in o democratic society.

(3)  These rights and freedoms may in no case i erercised contrary to the purposes and
principles of the United Nalions,

Article 30
Nothing in this Declaration may be interpreted as implying for any State, aroup or person any

riaht to engage in any activity or to perform any act aimed at the destruction of any of the rinhts
and freedoms set forth herein,

~3
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~ Appendix C
Teaching Activities

Sample Lessons/Units

WE ARE THE WOHLD
Interdisciplinary Unit —High School

This unit affords the opportunity for students to become aware of human rights violations in
countries around the woild--present as well as past. Students are assigned or choose a book
from the booklist which will become their case in point, They will research the country, prepare
A wrilten paper, share their findings in an oral report to the class and be prepared (o answer
questions,

Objectives
Students will

® demonstraie an understanding of
- economic, political, legal and civil aspects of human rights
-~ the importance of individual choice and responsibility
— global interdependence
— the role of the United States
— the widespread deprivation of human rights

* practice the following skills
- critical thinking
- differentiate between opinion and fact
— research and organization
- oral and written presentation

Suggested questions to be researched
and addressed by each presenter

® Description of the book —include the title, author and information about the author;
check the book jacket if available for graphic artist's interpretation of the title; check
also reviews of the book.

What were the author's reasons for writing the book? Try to determine the author's
feelings and attitudes. Do you feel the author accomplished his/her intent?

How does the book relate to the issue of human rights?

What are the reasons for the human rights violations?

Does the author suggest any possible solutions?

What is the United States' foreign policy for the country under discussion?
Select a moving, significant passage to read to the class and explain why you chose
it.

A Representative Human Rights
Education Booklist

Some recently published books, dealing with oppression, injustice, acts of heroism and moral
values, as well as some “old timers" which are most effective in the classroom.

Argueta, Manlio,. One Day of Life. New York: Vintage Books, 1963. The author is a distin-
guished poet and activist. Born in EJ Salvador he has been banned from that country
and now lives in Costa Rica. In lyric, vernacular style, the book describes one dayin the
life of a typical peasant family caught up in the alltoo-ordinary terror.

67 ry o=
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Balshone, Benjomin,  Determined!  New York: Bloch Publishing Company, 1985 Anoral his:
tory of one family's survival of the Hungarian holocaust, 1944.45, It is the story of
Marianne Balshone's determination and courage {o survive, It is not a horror story of
extermination camps, but instead it is about the positive steps that Marianne and her
family ook to keep from being deporied ta camps and of the people who helped them,
including Ranul Wallenberg,

Bograd, Larry.  The Kelokol Papers. New York; Farrar, Straus and Giroux, Inc., 1981, The
novel describes the nightmare world of the Soviet dissident who says, "l am a Soviet
teenager. My father fights for human rights and mother and | help him. And night and
day the authorities have us watched. Will my family ever lead a normal life?”

Brink, Andre. A Dry White Season.  New York: Penquin Books, 1980, The author, a white
South African, describes the fate of a white schnol teacher in suburban Johannesburg
who has lived his life secure in the belief that the government of South Africa is fair and
benevolent until he has a change of mind.

De Saint Exupery, Antoine,  The Little Prince. - New York: Harcourt Brace Jovanovich, Inc.,
1971. A fairy tale about a little prince and his adventures on the planet earth. Thisis De

Saint Exupery's will and testament on “"Matters of Consequence” — values to inake the
world a better place.

Frankl, Viktor, Man's Search for Meaning.  New York: Pocket Book, 1963, Dr. Viktor Frankl,
a death camp survivor and world famous psychiatrist asks: Is life worth preserving at
any cost, in spite of incredible suffering? His answer is "yes” and led to logotherapy
which is based on being responsible and thus developing personal meaning, The book

has sold over two million copies,

Hallie, Philip. Lest Innacent Blood Be Shed. New York: Harper Colophon, 1980. During the
most horrible vears of World War I, when inhumanity and political insanity held most of
the world in their grip and the Nazi domination of Europe seemed irrevocable and
unchallenged, a miraculous event took place in a small Protestant town in Southern
France called Le Chambon. This is a story now told for the first time, There, quietly,
peacefully, and in full view of the Vichy government and a nearby division of the Nazi
55, Le Chamben's villagers and their clergy organized to save thousands of Jewish
children and adults from certain death,

Kherdiar;, David. The Road from Home. New York: Greenwillow Books, 1979. Veron
Dumehijian was born 1o a prosperous Armenian family, who lived in the Armenian
quarter of Azizva in Turkey. Her early childhood was idyllic until, in 1915, the Turkish
government, after years of persecution of its Christian minorities, decided to rid Turkey
of its Armenian population. Veron was deported with her family and survived incredible
hardships and suffering until, at the age of 16, she left for America as a “mail order”
bride. Poet-anthropologist David Kherdian's story of his mother is a unique and
gripping story of courage, survival and hope.

Marton, Kati. Wallenbera. New York: Ballantine Books, 1985. One of the true heroes to
emerge during the Nazi occupation of Europe was Raoul Wallenberg, the fearless
young Swede who rescued thousands of Jews from certain death in Hungary at the
hands of Adolf Eichmann, only to fall captive to the advancing Russians. Excellent
companion to Upon the Head of the Goat.

Schanberg, Sidney. The Death and Life of Dith Pran.  New York: Viking anid Penguin Books,
1985, An extraordinary story of war and friendship. On April 17, 1975, an entire nation
vanished. On that day, Khmer Rouge troops entered the Cambodian capitol of Phnom
Penh proclaiming “the Year Zero,” and within hours began emptying the city of its two
and a half million inhabitants. This is the harrowing account of the final days before the
fall of Phnom Penh and of life under the Khmer Rouge, seen through the eyes of two
men who shared a unique commitment to each other, to Cambodia and to history.

‘Siegal, Aranka. Upon the Head of the Goat. New York: Farrar, Straus and Giroux, Inc,,
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1983, A moving and graphie portrayal of the author's childhood describing the close.
ness and hope of people bound together in a terrible time and place,

Solzhenitsyn, Aleksandr.  One Day in the Life of lvan Denisovich. New York: Praeger Pub.
lishers, Inc., 1963, The all-time classic by a Nobel Prize winning author. This terrifying
story of an almost unbelievable man-made hell, the Soviet work camps, and of ong
man'’s heroic struggle to survive in the face of the most determined efforts to destroy
him. This is a scathing indictment of Communist tyranny that has shaken the whole
Soviet world.

Sullivan, Mary Ann. Child of Wur, New York: Hohday, 1984. This story is hard hitting
and bleak, Set in Belfast in Northern Ireland, it deseribes the graduasl disintenration
of 13-vear-ald Maeve Doherty who loses her family, one by one, 1o the violence that
rules the area.

Timerman, Jacob.  Prisoner Without a Name, Cell Without a Number. New York: Vintage
Books, 1982. The author is a lifelong journalist and publisher of La Opinion in Argen:
tina. He was arrested by the military authorities in 1977. The book is a vividly writien
account of his experiences.

Vinke, Hermann, The Short Life of Sophie Scholl. New York: Harper & Row, 1984. The
diary of Saphie Scholl, a German student at Munich; she was exccuted by the Nazis lor
high treason in 1943, “After all," she told her brother only days before they were
executed, “with all those people dying because of the regime, it is high time someone
died against it.”

Wakatsuki, Jeanne, Farewell to Manzanar, New York: Houghton Mifflin Company, 1974,
Jeanne Wakatsuki was seven years old in 1942 when her family was uprooted fram their
home and sent to live at Manzanar internment camp with 10,000 other Japanese
Americans. It is a true story of one spirited Japanese American family's attempt to
survive the indignities of forced detention and of a native-born American child who
discovered what it was like to grow up behind barbed wire in the United States.

Walker, Alice. The Color Purple. New York: Harcourt, Brace, 1982, The setting of this
poignant story is the American South in the early 20th century, The story, told in the

dialect of a poor rural Southern black woman, provides arather different perspectiveon
the racism, violence and accommodation of that era.

Wiesel, Elie. Night. New York: Avon Books, 1972. Elie Wiesel was born in Hungary in
1928. He was deported with his family fo Auschwitz when he was stil! a boy, and to
Buchenwald, where his parents and a younger sister died. Night, his first book, is a
memoir of those experiences.

HUMAN RIGHTS STUDY GUIDE
Social Studies Lesson — High School

This study guide provides a means of studying any country in terms of its position on human
rights,

Name of country Party eurrently in power
Population Type of government
Political parties Type of economic system

Political Rights
Who can vote?
Who can run for office? How are candidates chosen?
How are elections carried out?
How long has the present government been in power?
How did the previous ruler lose power?
How many rulers have been in office during the past five years?

faaq 69
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Appandix C {continued)

Civil Rights
Who owns the press?
To what extent is it censored?
Do citizens have freedom of: speech, travel, religion, belief?
Can citizens choose their occupations? E.im they leave and return at will? Can they
leave the country with thelr property? Can they speak with foreianers?

Economic Rights

What percent of the population owns the land, businesses and industries? (Note: In
socialist countries, the extent to which the people control the resources
15 delermined by how democratic the governmeni is.)

What is the per capiia income? Is it “(aiely” distributed, or is there a ruling class? How
large is the middle class?

Do people have the right 1o choose their own jobs?

Wha goes to school? Is there free public education? To what grade?

What provisions are made for the poor, the unemployed, the disabled?

Is there a form of national health insurance?

Treatment of Minorities and Special Groups
Is there freedom of religion?
How are minorities and/or special groups treated by the government?
Does the government allow persecution of one race or religious group by anather?
How are dissenters treated?

Judicial System
What constitutes a crime? Are people who exercise their eivil rights arrested for com-
mitting crimes aqainst the state?
Are people given fair, open trials? Are they represented by counsel?
What types of sentences are given for minor crimes? Political crimes?
Are people arbitrarily arrested? Are people held without trials?
Are people tortured?

Relationship to the United States
Why is this country important to the interests of the United States?
What agreements or pacts does the United States have with the country?
What kind of aid, if any, does the United States give to this country?
How is the United States repaid f(or this aid?

THE AMERICAN & - z: A STORY OF RESISTANCE AND SURVIVAL
Sacial Studies Unit — tiak School

This unit can easily be adapted into required United States history courses. The parallels
between the resistance of the slaves and the Jewish resistance in the ghettos and death camps s
50 striking that this same unit could be inserted in the curriculum relating to the study of The
Holocaust and/er World War II. The American slaves were denied human rights and resisted
through passive as well as active means which enabled them to endure the hardships of slavery.
The period covered is 1600-1860. A minimum of five teaching days is required.

Objectives
Students will

*  define human rights and list some examples of basic human rights;

& explain how the institution of slavery violated the human rights of the slaves bu citing
specific political, social and economic rights denied to the slaves;

# demonstrate their understanding that slaves had no legal means to protest their
conditions by cémrasung the rights, or lack of rights, of the slaves to the political,

social and economic rights of United States citizens;
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demonstrate their understanding that discontent and rebelliousness wete charac-
teristic of the American slaves throughout their bondage by citing specific acts of
passive and active resistance;

consider the suffering endured by the slaves by analyzing the content of slave sonas
and spirituals for messaqes and themes, and

describe their own feelings and thoughts about the impartance of human rights in
their lives by writing egsays or poetry or by creating art work,

Teaching Strategies

Day 1

Day 2

Students may caver the first three objectives. However, if vou hawo s well-informed
class that is up-to.date on current events, you probably will not 4o beyond the first
objective. Most teachers will find they cannot finish the first lesson in one day and will
need at least two, For the teacher whose curriculum is limited in time, the objectives
can be accomplished in one day.

If you have been studying slavery, you can simply state to the class that they will be
examining the institution of slavery as a human rights issue. Then have students
volunteer definitions for the term human rights. The Preamble of the Declaration of
Independence can be referred to if students have difficulty with the topic, You might
also quote sections of the United Nations Declaration of Human Rights, Let the class
suggest some examples of human rights, Have the group discuss why some aroups
are denied their human rights; ask for contemporary examples of groups suffering
and why this is s0. Ask students why the slaves were denied their rights.

Students are now ready to look at the practice of slavery as a human rights issue,
Review the restrictions on slaves and categorize them as social, economic or
political. (Both Stampp and Aptheker have excellent coverage on laws restricting
the slaves.) What was the total impact of these restrictions on the slave? What
happened to the slave as a human being? You might want to pass out Stampp's
analysis of what it took to make a good slave and relate that to your last question.

Students should now be asked to consider what, if any, legal options were available
to the slaves to change their condition. Have students review their own rights as
guaranteed in the United States Constitution and the Bill of Rights; contrast these
with the slaves’ lack of rights. Let students compare the list of human rights compiled
carlier in the class with the rights of the slave. They will probably conclude that all of
the rights on their list were denied to the slaves.

Ask the students if they know of any resistance to slavery in view of the lack of
political or legal rights available to slaves. They may not have any specific examples
to cite, but may claita they know slaves resisted: pursue the idea of “how do vou
know this?" Students will probably say because all people love freedom or want to be
treated as equal human beings. Explain that this apparently universal need for
freedom, elc., forms the basis for our recognition of fundamental human rights. The
class may be able to say that there were slave riots, but will probably not be aware of
how many were documented, about 250, Pass out summaries of Chapter VI of
Aptheker's American Negro Slave Revolts. This chapter defines active resistance as
organized efforts involving 11 or more individuals; passive resistance, the acts of
individuals, are not counted among the slave revolts. Discuss until students are
comfortable with the terms passive and active resistance, For homework the
students can read Aptheker's Chapter VI and record examples of passive resis-
tance. All students should have notes on definitions, etc., coveredin the first lesson.

Review the term passive resistance. Have students cite examples they recorded
from last night’s homework. Discuss the effectiveness of this form of resistance, If it
is not effective, why do people carry out these acts? What do these examples of
passive resistance reveal about people who are denied their human rights? What
would you have done in the same situation?
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Appendix C (continued)

Day 3
and 4

Day 5

Day 6

Pass out Lester's To Be A Slave and assign Chapter 4. The chapter covers (urther
examples of passive resistance and pmphasxus how the slaves used religion as a
means of resistance, Begin reading in class and finish for homework; record in
notebooks additional acts of passive resistance with comments on each,

Begin with a review of passive resistance and major ideas from Lester’s To Be A
Slave, Chapter 4. Now contrast active with passive resistance, (Aptheker defines a
revolt as an organized effort by ten or more slaves to overthrow slavery.) Allow
students to weligh the pros and cons of the two methods of resistance.

Introduce the topic of slave revalts, being certain that students understand slave
mutinies, insurfections, etc,, were common. The prolest against the denial of human
rights began in Africa; here you ean review the capture of slaves and their resistance
while waiting 1o be shnppéd o the New World. The Amistad Mutiny should be
especially interesting to students in Connecticut. Your coverage of slave riots
shaould definitely cover the Gabriel Revolt, the Vesey Revolt and the Nat Turmer
Revolt,

Alier introducing the topic, pass out the text you plan to use; assian readings on
slave riots. Students should read Chapter 5in Lester's To Be A Slave which covers
slave plots to revolt. As students study each event, they should be prepared to
answer these questions;

What was the purpose of this act? What motivated the action? How was the act to
be cartied out? Who was involved? What was the outcome? How do vou explain
the outcome? What were the repercussions of the event?

The Nat Turner Revolt deserves thorough coverage as it was the most violent.
Students should be able to explain why Nat Turner said, "I do not feel guilty” at his
trial. Students should consider the effects of bondage on a promising young person
such as Nat Turner, As you discuss revolts you might point out that slavery enslaved
the master as well as the slave and let students discuss this, perhaps relating this to
South Africa today,

Chapters 3 and 4 in There Is A River are excellent sources on the three major slave
revolts suggested. If you have time for trips to the library, this is a good topic to
research,

Review the performance objectives with the class. Explain this final lesson summar-
izes in poetic form the effects of bondage on the spirits of the slaves. Pass out eight or
ten of the slave songs and spirituals. Analyze one or two together as a class. Let
students finish the class by individually analyzing the other examples. Collect the
work. Explain to students the culminating activity outlined in the objectives and as
homework.

Before going on to your next topic, allow for feedback on the miniunit you have just
completed.

Bibliography
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Hughes, Langston and Arno Bontemps, editors.  Book of Negro Falldore,  New York: Dodd
Mead and Company, 1958,

Jackson, Bruce, editor, The Neqro and His Folklore in Nineteenth Century Periodicals,
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Lester, Julius. To Be A Slave.  New York: Dell Publishing Company, 1968,
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New World Experience.  Boston: Houghton Mifflin and ¢ ‘umpony, 1967,

Stampp, KennéthrM‘ The Peculiar Institution: Slavery in the Ante Bellum South., New
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ANNE FRANK AND WORLD WAR 11
Interdisciplinary Unit — Middle/Junior High School

An interdisciplinary unit for middle schools involving social studies for historical content and
perspective and English for presentation of the same material through literature,

Objectives
*  To encourage students to think about human behavior during periods of stress,
¢ To empathize with individuals suffering through injustice and oppression.
* To think about issues of good and evil, 7 7
®* To become aware of the responsibility of each individual toward others, and the

realization that their choice, or lack of, matters,

Sources

Human Rights: The Struggle for Freedom, Dignity and Equality — A Resource
Manual

A Basic History Text in World History or American Histary

Counterpaint in Literature, Scott Foresman

Anne Frank (the play)

Time Three weeks during which one period a day will be spent in social studies and one in
Enaglish.

Social Studies

Before teaching this unit social studies teachers will have covered the results of World War |, the
Versailles Treaty and an overview of the 1920s and the Great Depression,

Day 1 The Roots of Inhumanity Why are people prejudiced?
Discrimination
Obedience to authority

Day 2 Key concepts Obedience, loyalty, patriotism, trust, peer

pressure, etc. )
Use the film Joseph Schultz or The Wave
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Day 3 The Rise of Nationalism
Totalitarianism Control of education
Censorship

Germany a couniry in turmaoil

Adaolph Hitler
Mein Kampf
Goals of Nazism

Day 4 National Socialism

Day 5§ The Third Reich Nazism in praclice
Aryan suptemacy o
Waorld War Il - the end of the Third Kech

Day & Surplus People: Final solution

Day 7 The Final Bolution Einsatztruppen
Day 8 Deportation
Extermination

Day 9 Altermalh Warld reaction
Day 10 Nuremberg Trials Questions of quilt

Could it happen again?
Day 11 Resistance Denmark, Sweden
Raoul Wallenberg

Day 12 Surplus People; Today Universa! Declaration of Human Rights

Day 13 Has anything changed?

Day 14 Argentina, Cambodia, South Alrica
Day 15

English

Reading the play, “The Diary of Anne Frank,"” the students recognize the magnitude of the
Holocaust. Once they have a background on World War 1, they research and create a
character living during World War Il and role-play him/her to the class during the third week of
the unit, Each character must have a name, age, nationality, status, place of residence, weight,
height, color of eyes and hair, likes and dislikes, hobbies, ete. (Instead of role-playing a student
may choose to present his/her character in a term paper, lecture, film or anart work.) Due also
the last week of the unit are two pages describing the student’s reaction to his‘her character.

Day 1 Assign characters for role-play,

Examples of characters:

Camp commandant Jewish person living in the
Catholic priest United States during

Child of a camp commandant the Holocaust
Child of the resistance from Jewish person escaping to
Norway Switzerland

Concentration camp escapee
trying to convince others

Concentration camp victim

German nurse

German soldier

Gestapao officer

74

Jewish shopkeeper

Jewish warden

Mayor of a German town

Member of the Hitler Youth
Corps

Nun hiding a Jewish child

82



Hussian solder Lherating it the Wa
cincentialion camp sphisthes

Warsaw ghetto fighter

Day 2 See video tape of “The Wave
Begin reading “The Diary of Anne Frank™ in elaas

{lay 3 Discuss tiw setting: +...sterdam, the Secret Anrex.
Drecuss the conditions: hiding, fationifg.

tiay 4 Discuss the characters, including Anne's mdormitable spind,
Conlinue teading the play it class,

[Day 8 Continue reading the play in class.
Discuss the plat:
extornal ansl internal 5

Anne gnityg into womanhond
alienation from each other
fear of death

denial of exisience and war

Dav n Continue reading the play in class
Discuss the themes: universal truths — hope, choice,
freedam, hesitage and cusioms.

Day 7 Continue reading the play,
Discuss points of view of each character.

Day 8 See videotape of "Diary of Anne Frank

and 4
Day 10 Wrapup and discussion of the play.

Day 11 Students role-play and discuss projects.

Day 12 (Because of the sensitivity of the subject matter. the students

Day 13 should be encouraged to keep a siurnal in which they record

Day 14 their personal feelings; about 26 minutes 3 day. The journal

and 15  writing will allow the students to express themselves privaiely.
The teacher must be sure to honor the confidentiality of these
journals.}

UNIT OUTLINE FOR A COMPARISON OF THE SOVIET
AND THE UNITED STATES CONSTITUTIONS
Social Sturdes Unit — High School

L Introduction
A. The Importance of Studying the Palitical Past
“The beat defense against totahtananism is a shared sense of political values —- the
understanding of legal and judicial procedures.”
. Study the Constitution of the United States
‘ A. Philosophy that led to writing the Constitution — natural rights
1. John Locke — Treatise of Government
2. Thomas Paine — Common Sense
3. Themas Jeflerson — Declaration of lndependence
4. Important aspects of the Constitution
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arotion of powers and cherks and balaises — Arlicles 1L L
by Limitation of governmental powers — Article I Anwndments 2 and 10
v} Enumetation of people’s tights Bl of Hights
il Study the Constitition of the Soviet Union
A The Russian Hevohition -- The ideas of Mary, Lenin and Sialin
B The social struciure of the Sovief government - slate vs the individual — Chapters
and 1
. The power of the government is the power of the Sunreme Soviet
1. Supteme Soviet — Chapters | and I
2. The Couris — Chapter IX
3. The rights and duties of the Saviet cifizenn — Chapler X
V. Ewvaluate the two Constitutions
A. Similarities and dilferences — highlights. power of navernment vs power of the peop!
1. Gimilaritios
Bath List the rnle of government
List the righis of citizens
Discuss the role of the couris
Mecies the electoral system
Have ah dinendifg piocess

2. Differrnces
Linited Btates Limits governmental poavers
[Istinction between the executive, legislative and udicial
branch
Enumerates the rights of individuals with the emphasis o
the individuals not the government
Soviel Duty of Soviet citizens to “safequard the socialist
systemn or rise face severe punishments”
Grants all power to the Supreme Soviet
Emphasis on the state of the Communist party
B. Purpose of Constitutions
1. Who benefits?
2. People as a nation of individuals
3. Advaniages of the U. 5. Consiitution in profection of individuals’ liberties as
defense against totalitarlanism

[Diseussion questions

& How is the government of gach nation structured?

s What rights are listed in the Soviet Constitution? How do they differ from the U S
Bill of Rights?
*+  What specific safequards protect the individual from the government in the Unite

States Constitution?
¢ How does each branch of the United States government function?
¢  What are the specific powers of the Supreme Soviet?

Research questions

& Discuss the ongins of the Soviet and United States Constitutions. What evénts e
to the adoption of gach constitution?

* How has the Soviet Constitution been revised since its adoption? Discuss amene
ments and the process necessary to change the Sowet Constitution.

HUMAN RIGHTS AND THE SOVIET UNION

Social Studies Lesson — High School

“It is very important to silence the man who first cries out 'the king is naked' before others picl
up the cry.” - Valentin Moroz, a Ukrainian dissident.
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Oibjeetives
Students wall

®  berome acyuainted with the atate of human rights in the USSK,

* explore the link between their tieatment of dissidents and our ability 1o farmulate
policy which might help them, and

*  explore the possibility of expanding channels of communic ation between the hwo
superpowers,

The summer of 1985 marked the tenth anniversary of the signing of the Helsinkd Acenrds
by 33 European nations including Canada, the United States and the Soviet Union. Signatories
pledged to “respect human rights and fundamental freedoms, including freedom of thought,
conscience, religion or belief for all, without distinctions as 10 sex, lanquage o religion.” These
stalements amonyg others gave life to human rights conscioueness and helged bring about the
Solidarity Movement in Poland,

While one of the major accomplishments of the Accarde wag the recognition of him
tights as a legitimale subject of Easi-West discussion, it 13 nevertheless a fact of e that human
tights violations continue in the Seviet Union.

3415

The Soviet Union has never known the political freedoms that have existed in the West,
even and especially in the days of the tsars picteding 1917, Obvious and outragesus viclations
of human and political righis teek place during the years of Stalin’s rule, particularly in the 1930s
and 19405, The foreed collectivization of Seviet agriculture, the bloody purges of the party and
the growth of the enormous prison camp systern all attested ta the brutality and horeor of the
syslem.

While some significant changes did occur under Krushchev, from the Western point of view,
substantial political freedoms and protection of human rights still have not appeared in the
Soviet Union under Brezhnev or his successors,

The plight of the Soviet Jews is an obvious example of continuing human rights vialations.
Emigration to Israel and the United States, which was permitted in fsirly significant numbersin
the 1970s, has virtually come to a halt, Soviet Jews and political dissidents ss well as others who
dare to question the system or express opposing views, face constant harassment, loss of jobs,
imprisonment and sometimes exile. The invasion of Afghanistan is another glaring example of

oppression and injustice,

Yet we would like to reach agreements in arms reduction and increase trade and cultural
exchanges. While we need to understand the historical and conlemporary issues, we might do
well by gaining insight into the attitudes and beliefs of the Russian people as expressed in their
literature and proverbs,

Viadimir Voinovich's book The Life and Extraordinary Adventures of Private fuan Chon-
kin, published by Farrar, Straus and Giroux, Inc. in 1982, is perhaps the greatest modern
Russian comic novel. Banned in the Soviet Union, Voinovich's masterpiece is the story of an
awkward, simple, stubborn Red Army draftee who singlebandedly succeeds in disrupting the
Soviet war effort when he is sent to guard a downed planein aforgotten village. Master Sergeant
Peskov in charge of Private Chonkin believes:

+ » OUr country is encircled on all four sides by a capitalist encirclement and
our enemies have but a single aim — to strangle the land of the Soviets and
drive our wives and children into slavery. For that reason, every year young
soldiers, the sons of workers and the toiling peasaniry are called up to
militaty service. And we veteran soldiers have to pass on to them our battle
experience and our military skill , . . (page 31)

Private Chankin, the sentry in charge of the downed plane, reflects:

- . » They had left him alone for a week with naonetorelisvehim. Then what?
According to the regulations, a sentry was forbidden to eat, drink, smoke,
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Appeniin C {continued)

laugh, sing, talk vr relisve i;ifuui i, He was auppoaed tastand there awe wehitH i
a week, like it or pol, you're going 10 break the rules! With that in romd
Chankin walkied to the tail of the plane and broke the rules st then and
there. He looked around. Nothing. Chonkin began 1o sing "A Cossack
gallaped through the Valley . 7

James Reston in an article in the New York Times of February 17, 1985 sugaests a “mast
teading list for arms neqotiators” - proverbs which can he interpreted in many different ways:

Fear has hig eyes.

Belore a hight, iwo men are boasters; alterwards, only one,
The future is his who knows how to wait.

Better turn back than lose your way,

Don't drive your horse with a whip — use the aat bag.

All

that trembles doesn’t fall,

We are related: the same sun dries our rags.
5

A bad compromize is betler than a goo

Be

riends with the woll, but keep one hand rm yOuy ax.

The cow may be black, but the milk comes out white,

Onice » word is aut of your mouth you can’t swallow it again.

The Russian has three principles: perhaps, somehow, and never mind,
Make voursell into a sheep, and youll meet a woll nearby.

Life is unbearable, but death is not so pleasant gither,

In this country you can't even pick a mushreom without bowing.
What good is honor on an empty stomach?

fetter the first quarrel than the last.

Pray 1o God but kegp rowing to the shore.

Questions for discussion

Why is it, or is it not, important for the United States and Russia to reach agreements
on arms contral?

Why is their treaiment of Sovief Jews and other dissidents an obstacle in the
negotiating process?

Should we exert pressure on behalf of the dissidents?

Discuss Master Sergeant Peskou's quote. Do you think he is aware of the depriva:
tion of human rights in his country? If he were aware, what might his rationalizations
b€7

What does Private Chonkin's monologue imply regarding human nature?

How might we reach the Russian people in order to start building some sort of trust?
Do we have a choice? Argue beth sides of the question,

Choose one of the quotes from the Reston list and discuss the meaning.

Trace the history of human rights in Russia for the past two hundred years.
Explare the reasons for the Russian revolution, How did they impact on human
righis?
Write an essay explaining why the proverbs “are a must reading list for arms
negotiators.”
Write an essay on one of these topics:
The State versus the Individual: Ideclogy and s role in the Soviet Government
The Soviel economy: 1he ideal versus the real
The Soviet press: the use of propaganda and censorship
Education in the Soviet Union
The judicial system and the treatment of dissidents and minorities
Prepare a research paper discussing the following:
Given that the United - States and the Soviet Union have developed along
different paths and each country has come to have vastly differing political, social
and economic systems, discuss the basic differences between the two socicties.
In what ways, if any, could each country beniefit from an exchange of ideas?

o gg



O

ERIC

Aruitoxt provided by Eic:

Bibsliengraphy

Background reading
Rubsnstein, . Soviet Pissidents: Their Strugale for Human Righis  Boston: Beacon

Press, 1980,

Smith, Hedrick.  The Russians.  New York: Chiadrangle, 1976,

Books on the Stalin era
Shalamav, Varlan.  Graphite.  New York: Notton, 1981

Solzhenitsyn, Alvksandr.  One Doy in the Life of lvan Deniscvich. New Yorke Banlam
Books, 1981,

H i e .3
!&‘éa’l}ri !'g!ﬂ:!{ ?g*‘[“i éi Hi}‘,‘;, i/

The Gulan Arr }zips,*f:iig;’.

Besaks e the pest Stalin era

Amalrik, Andrei.  Notes of a Revolufionary,  New York: Knopl, 1942,
Golyakovshy, Viadimir.  Russian Doctor.  New York: St Mattin's; Marek, 1984
Grigorenko, Piotr.  Memoirs.  New York: Norton, 1982,

Voinavich, Viadimir.  The Life and Extraordinary Aduentures of Private lvan Chonkin,  New
York: Farrar, Straus and Giroux, Inc., 1977

JOSEPH SCHULTZ — A POSITIVE RESPONSE
Interdisciplinary Leszon - High School

This powerful film is readily available on loan from the Capitol Region Education Council
(CREC) and the Anti-Defamation League {ADL) office in New Haven, It raises vital questions
concerning personal moral choice versus obedience to authority. The actual incident occurred
during World War Il in Yugoslavia. Joseph Schultz, a soldier in the German Army, refuses (o
execute & group of villagers and i gxecuted with them. This can be used in grades 9.12 in
English, social studies and art classes. The time required is one or two class periods.

Objectives

* To provide a nunthreatening enviranment for students to share their thoughts and
feelings about significant issues and concerns in their lives,

® To view writing as a tool for learning and to encourage critical thinking.

*  Toinlegrate the arts (literature and film) with themes of the dignity of each individual
and the responsibility of each individual to contribute to the growth of saciety,

The film can be used as an open-ended writing activity using the writing process model:

prewriting which includes the viewing, brainstorming and talking about the film;
writing, allowing students to choose their own topics;

sharing their writing in small groups and conferring with teacher;

revising their drafts:

publishing their writing in some way.
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Appendix C leontinued)

Methodology

®  Peloie showing the Glm have students hist the five senses and brainstorm words for
each sense that relate 1o a "o word™ such as hero o war, Have them wiite a
, a vignelle, poem or prose paradraph, using these wrirdls. Share when

briel picce
approptisle,

&  Show the hilm,

& Repeat the process using Joseph Schulte as the "rigger word”

*  Share idens
CQuestions for discussion

How did Jo: eph Sehults's choice help saciety?
Explain whether or rot you consider Joseph Schultz a hero.
Are there times when laws should be broken? I so, when?
Diehine good and el
What was the peint of view of the filmmaker?

he film i in thiee parts; descnbe vach part.
Esplain why you thousht the fillm was or wag not effective

=
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BEING DIFFERENT: A STUDY IN HUMAN RIGHTS
English Unit — High School

This unit provides students an opportunity to empathize with someone who has ahandicaporis
“different.”

Objectives

¢ Tointroduce students to “being different” through a study in-depth of examples in
literature,

#*  To become responsible as members of the community.

¢ To sensitize students to "differences” and to become more open-minded.

Instructions for Studenis

Part | You are to read af léast one of the lollowing novels or biographies: Death Be Not
Proud: Sounder: Of Mice and Men; Lisa, Bright and Dark: The Learning Tree; |
Never Promised You a Rose Garden; Black Like Me: The Qutsider; The Con
tender; Karen: Dibs; Jodie; Night; Once Upona Goat; The Road Home; Reflections
of A Rock Lobster; Black Eved Susans;, They Cage the Animals at Night; The
Language of the Goldfish; Jeri; The Woman Warrior; In This Sign and/or any short
novel dealing with someone who has a handicap or is different. Try taread mare than
one book if you possibly ¢as and keep news clippings on the “handicap” of your
chosen person.

This part of the project will be due in four weeks. At that time. you will answer
prepared questions in writing about your novel.

Part Il  You are to write a rescarch paper on topics related to “Being Different™; use news
clippings and articles to illustrate your theme. This paper will be due in six weeks.
You are to keep vour worksheets and notes and hand them in with your paper.

Part il You are to make a class presentation on your topic. This may be in the formof a
guest speaker, movie, slides, drawings, writter report, or any format which is
suitable for vour subject. Our target date will be seven weeks.

ERIC
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Cuestions for the “Being Different™ novel or bioyraphy

State the problem of the main character.

How does the main character cope with histher problem?

What part does the setting play in the novel?

Briefly summarize the plot,

How does society cope with the problem of the main character?

What recommaendations can vou make to help people with this problem?

Before reading the novel or biography, what was your attitude toward this problem?
How did your attitude change?

[3o you know anyane personally with this type of handicap? Explain,

LA I I TR e

TRIBUTES AS ROLE MODELS: 7 7
HUMAN RIGHTS THROUGH LITERATURE
English Lesson — High Schoo!

Tributes are aesthetic/affective programs designed to provide students dramatic vehicles in
ordet o discover the thoughts and values of great literary fiqures throuah the live re-crostion af
their lives snd works. Tributes are multimedia vehicles enabling all students from the gifted to
the handicapped to contribute. Everybody sings in the chorus and the musical selections are
carefully chosen to underline the themes of the tribute. Tributes make an ideal currics wm for
literature, speech or humanities classes, enhancing oral reading and listening skills and engen-
dering lively discussion,

Objectives

*  To generate enthusiasm and energy.

*  To present to students the philosophy and values of a great person,

* To provide students with a holistic experience which links head and heart in a new
approach to the humanities, “the state or quality of being human.”

The Tribute to Mark Twain provides excerpts from some of Mark Twain's most famous
works, interspersed with biographical family vignettes including the author's recollection of his
mother's atlitude toward Sandy, their young slave, which may have led him to write Huckle.
berry Finn. The powerful conscience scene lends itself to reflection and discussion of human
rights,

Source  Soumerai, Eve. Tribute o Mark Twain. Contemporary Drama Service, Box
7710, Colorado Springs, CO 80933

Questions

What particular lines suggest Mark Twain's closeness to his family?

® Mark Twain's Tom Sawyer once placed him at the head of the best.seller list
because the author wanted to “pleasantly remind adults of what they once were
themselves.” Do vou feel that he accomplished this and if so, how did he do it?

® Louisa May Alcott and others wanted 1o ban Huckleberry Finn while Ernest Hem-
ingway and others considered it the first American classic. Give possible reasons for
their positions,

* Huckleberry tests “society” and "will have none of it.” Give your reactions to those
lines which express those feelings.

®  As Huck and Jim float on the river, they discuss the meaning of freedom to each of
them. What compelled Huck “ta g0 to hell” for 5im? Discuss the meaning of
“freedom” for Jim and Huck.

®  What, according to Twain. are the "real things” in fife? Do you agree?
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"Genocide.” Documentary film tells inhuman story of the “final solution.” Contains interviews

with death camp survivors, as well as those directly involved with implementing Hitler’s

- plans. (Anti-Defamation League of B'nai B'rith, 823 United Nations Plaza, New York, NY
10017) ‘

“Hunger.” Animated film. Satire on sel,f-ind;ﬂgenee in a hungry world. (available through any
Canadian Consulate Film Library) :

‘Judgment at Nuremberg.” Directed by Stanley Kramer. Stars Spencer Tracy as U. S. judge
- presiding over Nuremberg War Crimes Tribunal. Raises issues of national loyalty vs
- moral responsibility to humanity. United Artists, black and white, 178 min. (Zenger
- Video, 10,000 Culver Boulevard, Department 94, P. O. Box 802, Culver City, CA
Legacy of a Dream.” Film summarizes Martin Luther King, Jr.'s life and 1 ole in the nonviolent

Civil Rights Movemeat. 29 min. (Public Media Incorporated, 119 W. §7th Street, Suite
1511, New York, NY 10019) -

Night aﬁdf-’ng.f’ Historic footage of major concentration camps of Nazi era is superimposed
on film of these camps today, (Anti-Defamation League of B'nai B'rith, 823 United
Nations Plaza, New York, NY 10017) - . T R '




'7 Bibliégraﬁﬁ;i (continued)

“The Only Way, Dramahzes how Damsh citizens helped Jewish families escape from the
- Nazis. Color, 86 min. {Zenger Video, 10, OOOCulverBeulevard Department 94, P.O. Box
- 802, Culver Cxty, CA 9023&@02) :

"PﬂSt:ﬁEi‘s of Conscience.” Film illustrates work of Amnesty International. (Film and Human
Rights Library. Fatets Multimeéiai 1517 West Fullerton Avenue, Chicago, 1L 60514)

“Relocation of Japanese Amem:ans Right or Wrong?” Filmstrip and cassette, two parts.
' Hisiury of Japanese Americans in U. 8. from late 1800s to Pearl Harbor and to “reloca-

tion camps.” (Social Studies School Service, 10,000 Culver Boulevard, Department 94,
. P.O. Box 802, Culver City, CA 90230-0802) =

“Reunion.” Documents liberation of prisoners from Nazi concentration camps. Black and
white, 21 min. (Zenger Vides, 10,000 Culver Boulevard, Department 94, P. O. Box 802,
Culver City, QA 9@23&@2) : :

“Six Days in Soweto.” F‘lm pramdes in-depth look at causes and aftermath ot the June 1976
Soweto rebellion. (South Africa Media Center, California Newsreel, 63C Natoma Street,
‘San Fraﬁnst‘e, CA 94103)

*‘Sauth Afnca Essay: Fn.nt gf Fear Dcx:umentary film examines conflicis between black
majority and white minority societies in South Africa today. {Association of Instructional
Materials, 866 Third Avenue, New York, NY 10022)

“The State of Apartheid: South Africa.” Documents violent struggle against apartheid. 13 min.
{Journal Video, Inc., 930 Pitrer, Evanston, IL 60606)

“Triumph of the Will." Leni Riefenstahl's controversial film of Sixth Nazi Party
Congress at Nuremberg in 1934. Considered one of the greatest propaganda documen-
taries. Teld visually; little dialogue, 110 min, (Zenger Video, 10,000 Culver Boulevard,
- Department 94, P. O. Box 802, Culver City, CA QIESD{EQ‘E) . L

“The White Rose.” Dramatizes true story of group of German studeﬁt’s who ﬁﬁﬂted and
'distributed anti-Nazi leaflets during World War Il. Color, 108 min, {(Zenger Video, 10,000
Culver Boulevard, Department 94, P. O. Box 802, Culver City, CA 90230-0802)

“World War II: Prapaganda Battle.” From PBS senes, “A Walk Through the 20th Century
with Bill Movers.” Movyers interviews Fritz Hippler and Frank Capra about the psycho-
legical effects of film in promoting propaganda. (PBS Video. Call toll free 1-800-424-7963

for information.)
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