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by Sylvia Carter




STAFF PREPARATION FOR COORDINATED PARENT TRANSITION

OVERVIEW

This four hour workshop is designed to help staff prepare for the

transition of parents from Head Start into the public school.

The design is suitable for groups of no more than twenty-five

persons. ~ The content is especially suitable for staff who have
key ~responsibility for working with parents .component
coordinators, lead teachers,; teachers; an regular program
volunteers.

Altﬁough, the content lends itself to team training; it can also
be modified for persons who wish to work individually or _in
pairs. Refer to special ~odes for groups (A ) and for
individuals or pairs (O ). In some programs or under special
circumstances, it would be more apprcpriate for a small number of
staff to go through this content and share it with others.

However this material is to ke used, édéﬁﬁété, preparatton is
necessary. = It is recommended that_ the materials identified on
the following page be made available to all participants.
Further; it is suggested that participants be required to:

familiarize themselves with the materials prior to

°
participating in the Wérkéhbﬁ

e bring significant questions to the_ wotkshop ]

e identify at least two personal goals for transition to be
shared at the beginning of the workshop

e bring additionmal resources or materlals to the Wbrkéhbp

for sharing

ideally, this workshop should be scheduled soon after the
beginning of the program year. This will ensure that adequate
time W111 be devoted to the p1ann1ng, implementation, and

The workshop leader could schedule interviews with key public
school personnel prior to the delivery of this workshop. = The
purpose is to identify expectations, myths and questions
regarding the Head Start experience and its relationship to
public school.




LEARNING OBJECTIVES

The participants will be able to:

® define transition
e identify components of the transition process
e identify staff roles and responsibilities for transition
of parents
@ review resources for transition
e develop a parent transition plan
AGENDA
Introduction

Warm-up Activity

What Is Transition? Lecturette and Discussion

Transition Conditions

Close-up of the Transition Process--Large and Small Group
Activity

Break

Resource Identification and Use
Developing a Tramsition Plan

Summary and Evaluation

MATERIALS

Prior to the implementation of this workshop, the following
materials should be available:

Parent Involvement Plan _

Head Start Program calendar of activities

Local public school calendar. o
Staff directory of schools that Head Start children will

Glossary of frequently used Head Start and public school

- terminology .
¢ Lists of Hééd Stéft and pﬁblié school Qpéciél

70:2, Performance Standards, etc. )
Bescr1pt10ns and samples of special school curr1cula




PROCEDURES
Approximate Time Code Activity
10 Minutss INTRODUCTION

ral Review the agenda and objectives.

Ask participants if they have read
the material and formulated at least
two objectives = for _  parent
transition: List their objectives
on newsprint and display on a_ wall.

Refer to objectives during planning
portion of workshop:

= Either  review  objectives
individually or discuss objectives
as a team.

15 Minutes WARM-UP ACTIVITY

A Ask participants to complete the
following sentence stem:

For parents, transition means. .
List all responses on newsprint

and_._ discuss. Lool at

=] Individually 1ist responses to _the
above sentence stem and review list
or discuss with partner. Look for
special properties of transition:
Emotional descriptions should be
noted and discussed.
10 Minutes WHAT IS TRANSITION FOR PARENTS?
Lecturette and Discussion (Handout
#1)
A Complete lecturette and lead a brief
discussion wusing the following
questions as a guide:
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few years?

e What were your feelings
associated_ with this
experience? S
e What helped or hindered the
process?
a Complete the above questions either

individually or with your partner.
Allow  sufficient time to share
experiences and reinforce concepts.
Refer to Handout #2.

5 Minutes A O DISCUSS _KEY ELEMENTS INVOLVED IN

THE TRANSITION PROCESS.
TRANSITION ELEMENTS.
Refer to Handout #3.

10 Minutes THE TRANSITION PROCESS
A0 Lecturette (Handout #4) Share or

review lecturette and discuss key
concepts.

30 Minutes ' REVIEW OF CASE STUDIES

Small group activity. Divide large
group into five small groups and
distribute Handouts 5A, B, C, D, E

(one to each group). Instructioms:
Transition does not always proceed

in a smooth manner. Often many

barriers cause problems for all

persons _ involved. These sample

illustrations are designed to focus

on significant events that are

related to the transition process.

Each group is to refer to the case

study. After review, rewrite_the

case study as it should occur if .a

coordinated transition process is in

place.  Select a recorder _ and
reporter for large group feedback.

Distribute newsprint and felt

markers: Keep rewritten case  _
studies practical and 1logical for

your local community.




Approximate Time Code
A

30 Minutes |=
A

15 Minutes

10 Minutes AT

20 Minutes aAd

Activity
Review each case study either
individually or divide the studies
between each person. Follow the

FEEDBACK AND DISCUSSION
Each small group should report back
on its case study. Allow time for

’quésti’o’n’s or reactions to the case

Compare rewritten case studies with
similar situat:ions that = have
occurred if working individually.
Think back to incidents reported by
other staff and parents. Is the
rewritten case study practical?

I1f working in pairs, exchange
rewritten case studies and discuss
content. ©Focus on appropriateness
of content for your local community.
BREAK -

WHO'S RESPONSIBLE FOR TRANSITION?
Large group activity and lecturette.

IDENTIFICATION OF STAFF ROLES AND
RESPONSIBILITIES (HANDOUT #6)

Ask large group to return to small
groups.

roups.  Give the following -
instructions:

Each small group is to identify

roles and responsibilities Ffor

its assigned component:
Select a recorder and reporter
to report back to large group:
Group Assignments: = _
Administration
Parent Involvement
Education
Health

13 Qw3




15 Minutes

10 Minutes

30 Minutes

A3

i

Activity

Individually or in pairs complete
the above assignments and develop
one matrix that  includes all
components for your program. Once

completed, either review or discuss
with your partner to determine

applicability. Adjust time
accordingly.

SMALL GROUP REPORTS

Each small group will report and

share matrix developed by members.

These matrixes could be compiled and
combined into  one package to

formulate a resource.

USING RESOURCES TO PROMOTE EFFECTIVE
TRANSITION--LARGE GROUPS
This is a brainstorming activity.

List all responses on newsprint.
Ask group to identify the kinds of

resources that could facilitate a

smooth transition: Do not evaluate

or comment on any response. Simply

Iist all responses:

Individuals or pairs could list

responses . and use this list to
determine how each of the resources

provided would be wused in the
transition process:

See list on page .
IDENTIFICATION AND REVIEW oF
RESOURCES .

Ask _each person to share any
additional resources. _that were
brought to the workshop: Also
review handouts #7-13. Following a
period of review ask participants
how they could use various resources
for potential impact on Head Start
and school relations.

Review materials and develop _brief
statements of purpose for . relevant
items. These descriptions could be
placed in the parent handbook.

Adjust time accordingly.
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DEVELOP A COORDINATED TRANSITION
PLAN FOR PARENTS

Distribute Handout #13 to each

person. Ask  that participants
return to small component groups and
complete plan. Refer to Handout #6.

Individuals or pairs may complete
component plans and discuss.

SHARE COMPONENT TRANSITION PLANS
INDIVIDUAL PLANS FOR TRANSITION

Each person should review personal
objectives 1listed on newsprint and
make any changes that might be

needed following review of the

resources and workshop content.
SUMMARY AND EVALUATION
Review the objectives for the

workshop and discuss outcomes.

Also, review personal objectives.

Hand out evaluations and complete

the forms.




Topic
Staff Roles/
Ré@ﬁdﬁ@ ibil ity

Staff Planning

Coordination

What steps are
involved in _
coordination?

CONCEPTS
Code

A DO

FOR PRESENTATION

Key Concepts

No one staff person has _total
responsibility for . transition.
Everyone is needed in order to
ensure that all parents are aware of
the transition process;

One staff person_ should; however,
have responsibility for  overall
coordination of transition efforts.
Responsibility should be based on
job role and description.

All component coordinators  have
responsibility for the inclusion of

Plans must be developed before
transition can proceed.

Each component should develop a plan
for parent and child tramsition.
Each transition plan should include
reference to 1linkages with the
public school.

No plan can be fully implemented
without the necessary cooperation
and coordination between staff.

Coordination efforts should include
the entitre staff, policy council and
lead parents.

Once the Transitior Committee has
developed a plan, it should be
shared with everyone including
appropriate public schocl pursonnel.

The next step is to provide a forum
for parents, staff and public school
to comment on the plan.




Topic Code Key Concepts .-

is__time to set up regular meetings
either at the center or central
level to ensure the implementation
of the plan.

Publish ongoing information about

transition efforts in the program
newsletter.

Distribute newsletters to parents

and public school personnel.




WHAT IS TRANSITION?

One central tenet of the Head Start philosophy and programming is
the paramount influence of the family on the education of the
child: An underlying assumption is that the education of _the
child begins in the family, and therefore, parents are first

teachers; role models; influencers; providers; nurturers; and
guides: Head Start regulations and guidance both support and
enhance the significance of parental involvement in the total

‘program.

The purpose for encouraging and nurturing involvement for parents
is to bring about change in the parent and child relationship.
It is through this change process that the vision and dream of
Head Start's philosophy can be realized. Change is viewed as a
means to. an .end product. The products in Head Start are

Head Start; feel as confident and self-assured in public school?
How . should parents and children handle fear; reluctance;
confusion, anxiety and all the other uncomfortable feelings
associated with change? Why does separation from the safe and

comfortable Head Start environment  cause both parents and
children to resist just such a risk-taking experience?

These feelings and experiences are all part and parcel of the
process of transition. Transition according to Webster means--

passage from one state, stage, place; or subject to another--

Transition for parents and children is a process that facilitates
the passage from Head Start to public school and involves
opportunities for: '

Information sharing and gathering

Skill identification == S
Identification of similarities and differences
Development of mutual goals and objectives
Developing advocacy skills.

The transition process begins after enrollment has been
completed. It is helpful for staff to view the Head Start
experience  not as an end in itself but as a means to an end
product. With this in mind, the need for planning the tranmsition
process becomes necessary.



Invclvement/Transition .Training
iﬁV&iGég?ﬁEinéﬁéiEién Activities
Head Start Closure
Transition
Public School Involvement

lithout planning, it 1is impossible to incorporate training,
‘esource use and parent activities into a logical chain of

wvents. What happens most often, without planning, is that

)arents experience a chain of disjointed event3:. The results are

onfusion and resistance:

:ach program should organize a Transition Committee/Team in order

o facilitate planning,

o facilitate plannin ,__implementation and evaluation of the
'hole process: Membership on the committee should include:

arents, staff, community, public school representatives and

olicy group representations: This committee will be responsible

or developing the trznsition plans. Actually, the tramsiticn

lan could be incorporated with either the parent involvement

omponent plan or all other component plans.




Uncoordinated
Transition

CONFUSION

FEAR OF UNKNOWN
DISTRUST OF SCHOOL
SYSTEM AND PERSONNEL
LACK OF INFORMATION
UNREALISTIC
EXPECTATIONS

STRESS

AWARENESS OF MAJOR
DIFFERENCES

Handout #2

TRANSITION CONDITIONS

Coordinated Transition

c understanding of the school

Channels of communication have been
established.

Parents have been introduced to

school administrator and staff.

and included in the parent handbook:

Shared expectations from both the

schools and Head Start:

Stress is reduced because the myths

surrounding the public school have
been exploded.

Also aware of a vast number of
similarities because linkage has

been established between the two.

.-12-
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Handout #3

TRANSITION ELEMENTS

Elements Concerns
PARENTS Separating from other  parents,

staff, center and enjoyable, safe
activities and experiences.
CHILD Leaving the comfort, safety, and

familiarity of the Head Start

program to enter public school.

PROGRAM/ Letting go of parents and children
STAFF with whom they have become familiar.

Not knowing what to expect from
"new'" parents and children.

SCHOOL . Accepting the responsibility . for
providing services to new children

and parents who bring unknown needs,
concerns, issues and problems. =
Transition impacts on all of the

above elements in different and

significant ways. No matter what

the element, the need for support
and  assistance = through  this

difficult process is universal.

Each element has its own special

need that must be met if transition

is to proceed in a smooth and

efficient manner.




Handout #4

COORDINATED TRANSITION PROCESS

The tranmsition process begins when enrollment ends. After
parents _enroll their children, plans should be made to help them
evenitually leave Head Start. Therefore, it is important that all
expectations for parents; children, and staff are clearly stated.
Parents should be aware of the short-lived Head Start program
experience compared to at least thirteen years of formal
education in public school. Clearly, the scales are tipped in
favor of the public school experience. .

However, Head Start because of its broad scope, comprehensive
nature and indepth support systems can have far-reaching impact
much beyond the 1limits of one or two years. The Head Start
experience could be viewed as a preparatory period for parents
and children. Clearly, it's a chance for a good beginning to
build a strong social and educational foundatiomn.

Because of the short Head Start experience, it is most important
that parents are prepared to leave and impact on community
agencies and institutions--namely, the school system. In order
for this tranmsition to occur in a smooth manner, the following
process is recommended for staff:

Assess Needs of Parents
Assess Needs of School for Parent Involvement
Compile

Prioritize Results
Establish Parental Transition Advisory Committee
Develop Plans for Tranmsition

Implement Plans

Evaluate

Several points need to be made in reference to this process:

® The process should begin early in the first quarter of

_program operatiom:. treieos een s

° §1§¥%fy specific roles and responsibilities for all
starzt.

e Establish communication linkage with all school systems

and the Board of Education where Head Start children will
be in attendance. = = _

e It is possible to include tranmsition activities in the
parent involvement and. other component plans. The

important factor is to plan for change and tranmnsition:




Handout #54
CASE STUDY

Mrs. Williams, a Head Start parent, has just arrived at the
Center to pick up her son, Allan. She's looking a little sad,
and Mrs. Green, the Head Start teacher, approaches her. 'Mrs.
Williams, is something the matter?" 'Well, 1I'm just concerned
because it's May and little Allan will be leaving Head Start next
month." "Yes, that's right and I sure will miss him."

"He'll be going to the.New Bern School in September, and I don't
like the teachers there. My other children have all had
problems, and I wish I didn't have to send Allan there."

"You're right! All those teachers are concerned about is their
paycheck. Every time I've attempted to contact one of them, they
never return my call.  You keep your eye on them and just
ﬁemember to visit the Center like always. We really need you
ere."

=15-




Handoit #5B

CASE STUDY

Mr. Klein, a principal at the Warm Springs Elementary School, has
just been visited by a Head Start parent; Mrs:. Turner: Follow1ng

the 6;§i§fiiﬁe called the Head Start office to request some
clarification. He spoke Wlth the Nutrition Coordinator who just

"Mrs. Turner just left my office; and I'm a little confused about
what Her expectations of public school are. _She wanted to sign
up to volunteer for the classroom and also sit on the curriculum
committee. I explained about the committees; and she didn't seem
to understand. _Can you give me some information about what
parents do in Head Start?"

"Well, I don't handle that part of the program: Someone else
will have to help you, and I don't know where people are right
now."




Handout #5C
CASE STUDY

The Parent Coordinator, Anne Martin, is presenting information

about public school at a center meeting. _ June Hudson, a parent,
insists that the teachers at the Central Elementary School do not
want to teach Head Start children.

"Ms: Martin, you should know by now that those public school
teachers don't really know how to teach Head Start children.
They say that our kids won't sit still; they run around the room
too much: Everytime I go to that school, I'm ready for a fight
with the teacher. It's not going to change, so parents had
better get their act together and be ready to tell the teachers

off."




Handout #5D

CASE STUDY
Mrs. Mary Dean, a Head Start parent, is attending her first
Parents-Teachers Association meeting. She was a member of _the
Policy Council for three years and volunteered nearly two days

every week.

As_ she walked into the meeting, which much to her surprise had
already started, she looked around for .a familiar face. Finding

none, she settled into a chair near the back of the room.

She leaned over to talk with Mrs. Ann Dwyer who is from the

Morning Meadows section of the County. '"Hello, my bame is Mary

Dean; and I'm a new parent. No one told me what time the meeting

started; so I was late. Can you tell me what's going on?"

'"Well, I'm surprised that you didn't read the meeting notice in

the County Gazette. Everyone has the newspaper delivered.

Perhaps you overlooked the notice."

"I don't get the newspaper:"

Umm: : ;.

"I was on the Policy Council, and I would like to get on the
Budget Committee:"

"Good grief! What's a Policy something or other? 1I've never

heard of that: You must not be from around here."

With that Mrs: Dean got up and left the meeting.




Handout #5E

CASE STUDY

Mrs. Barns, the Brighton Elementary School secretary, has just
finished a phone conversation with Jose Garcia, a former Head
Start  parent. She rushes into the principal's office to
complain.

"I just spoke with a Mr. Garcia who has been calling and calling

about his son's records. You know he says that his son had
multiple sclerosis; and he wants to make sure that the teacher
understands. I. assured him that when the time and need arose,

his_ _son's teacher would contact him. However; he just keeps

calling. = What else can_ I do? Besides; I have trouble




Handout #6

TRANSITION JaN | FEB | MAR | APR | MAY | JUME | JULY | AUG| SEPT | OCT | NOV | DEC




Handout #7

SOME WAYS THAT HEAD START PARENTS

CAN BE INVOLVED IN PUBLIC SCHOOL

Special Evernts Coord1nator S o o
Advisory Committees - Budget, Personnel, Curriculum, etc.
Media Cernter Aide

Fund Raisers

PTA/PTO Members

Task Force Members

Trainers of Other Parents

Newsletter Editors

Reporters for Newsletter

Discussion Leader
Classroom/POD Aide

Child Care Aide/Baby-sitter
Transportation Coordinator
Transportation Provider
Office Clerks

Field Trip Aide

Refreshment Coordinator

Parent Resource Room Coordinator

Coordinator of Parent Activities

Coordinator of Resource Material =

Books, Magazines, Newsletters, Pamphlets

School Monitor or Evaluator

Parent Handbook Developer

Parent Volunteer Recruiter

Playground Aide

Math Lab Aide

Instructional Aide

Parent Education Group Leaders

Records/Documents Aide

Coordinate Career Development Clinics for Parents

-21-




Handout #8

COORDINATED ACTIVITIES THAT PROMOTE SMOOTH TRANSITION

ﬁgﬁgiéftér §Eé;§§g”

Joint In-Service Traiﬁiﬁg
Task Force MEmberéhiﬁé
Advocacy Groups __




MONTH __NOVREER YEAR
AY | MONDAY TUESDAY | WEDNESDAY | THURSDAY | _ FRIDAY |

ngt #9

SATURDAY

up

||

|

-

N

SMIIE -+ |Smith Center Reeiber to o Smith Center
\ Meeting 7 p.m. |Volunteer this | Read a story Field Trip
PTA Meeting _ |month, . to your child to Turkey
Nowell School |We need you! tonight Farm 10 a.m.
8 p.m.
Give your child | . Davis Head Home Visits:
Newton Center | a big hug when Ediication Start Center Smith Center,
Comittee s/he cames home | Comittee Meeting Martin Center,
Meeting today Meeting 10 a,m, Davis Center
7:30 pam; 9 a.m,
Jo:.nt In-Servme o
Training - | . _ . _ Martin Center Board of Educa- { Brook Elementary
Head Start and Welch Centar _ Mesting 10 a.m| tion Budget Parenting
Nowell Elem, Camittee Policy Council Hearing Class-Head
School 7:30 p.m. 8 p.m, 8 pam, Start Parents
9 a.m:~3 p.m. are invited.

]

J Nowell

Elenientaty & Welch

B

JHavea

Special. Scavenger

Transition Joint Staff Discuss THANKSGIVING  Hunt for your
ot | Thanksgiving HOLIDAY children, Hide
Meeting at | Thanksgiving Pot| with your EomeLiing that
Brook School Iuck 8 pom. | child Shines!

. 10 a.m, ) Plan a surprise! | ] e ——
ReiibeE £6 Ttus is a Make [Get ready for First Elementary Joint In-service
veadl jiour Sameone Happy | Exploring school visit§ Training Head

Parent Bands Day! Parenting for Welch and | Start and

bock : Class next Brook Centers %l Elem.
v M e e week S 1
SAVI 15 coming - 9 a.m, =~ 3 p.m
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Handout #10

WHAT TO LOOK FOR AND CONSIDER WHEN OBSERVING IN A CLASSROOM

TEACHING

(a) What is betng taught (what subject) while you are there?

(b) Does it appear to be meaningful?

(¢) Are the children attentive and interested?

(d) Put yourself in the position of a child--are you

o interested in the lesson?

(e) Are the directions clear?

(f) Are the children carrying out the tasks ass1gned9 o

(g) Does the activity of the children appear purposeful?

(h) Are the <children able to work independently when the

-~ teacher is working with another_group?

(i) Transition periods--do the children move smoothly from
one activity to anmother?

CHILDREN'S ATTITUDES TOWARD ONE ANOTHER

(a) How much are children able to imitiate act1V1ty oni their
own?

(b) How much 1ndependent act1V1ty is there in the classroom?

(c) Do the children appear to like and _Tespect one another?

(d) Do they appear interested in what is going on?

(e) Do they disrupt the teacher?

. DISCIPLINE ) . . S

(a) Does the teacher assume his or her role as & leader?

(b) How does the teacher handle disruptive incidents?

(c) Are the rules for the class clear?

(d) Are they expressed in positive terms?--It is better to
tell children what they should do; rather than what
they should not do. Example: "Write the paper neatly"

~ 1is a better approach than '"Don't do sloppy work."

(e) How does the teacher handle incidental learming--that
is, answering questions asked by the children?

GENERAL APPEARANCE OF THE ROOM

(a) The <classroom should be set up in terms of conveniernce
for the children in order to create the most efficient
learning environment. Check lighting, seating

~ arrangement, condition of eqU1pment o

(b) Are there materials for creative use as well as

~ materials for intellectual development?

(c) Are supplies being well used? S o

(d) Bulletin boards--are they attractive? What do they
display? Are they variec--children's work,  teacher

~ made etc.? o ) o o

(e) Chalkboards--does the handwriting display good

standards of penmanship and manuscript?

=24< 59



(f) 1Is there a reading area with a good supply of books?
Are there other interest centers such as social studies
and science?

IF YOU QUESTION SOMETHING, ASK THE TEACHER ABOUT IT BEFORE MAKING
A JUDGMENT. ALWAYS ASK FOR THE REASON WHY SOMETHING IS DONE A
PARTICULAR WAY.

Adapted from: School Power by James P. Comer; 1980: The Free
Press. New York. 1980.



Handout #11
WHAT TO ASK IN A CONFERENCE WITH YOUR CHILD'S TEACHER

1. Academic progress S
(a) Reading--ask to _see your. child's readlng book workbook
and other reading materials. Ask at what gradé level
your child is currently reading; as well as at what
grade level he was reading at the beginning of the year.
You may ask to have your child evaluated by the reading
teacher ~ if 'you and the teacher feel . he is not
progressing. What areas of reading are most difficult
for your child?--i.e. stﬁdiﬁg out new words,

~ comprehension; oral read1ng, etec.
(b) Math--ask what is currently being taught in math and HOW

it is being taught. There are many methods of teaching
math; you must be aware of what method is being used
with your child so that you can help him at home. Ask

_ . to see math books, worksheets, etc. that are being used.
(c) Social studies and science--ask what is currently being
taught; 7§re there enrichment activities your child could

(@ Spe111ng--ask how spelling is being taught--is spelllng
tested regularly--ask for a rundown of your child's

, scores.

(e) Testing--ask what testing has been done on your child--
both teacher made and standardized. Ask what the grade
level scores were, and also what areas showed
deficiencies.

II. Child's Emotional and Social Adjustment - -
(a) What is my child's feeling about himself? Does he
appear to view himself as a learnmer in the class? How
~ does he get along with the other children in the class?
(b) 1Is my child responsible--does he follow directions--what
~ social areas are mozt difficult for my child? o
(c) What do you do when my child misbehaves? What measures
are most effective? What methods are least effective

 with my child?
(d) What gould I do at home to help my child?

Remember : To say that a child is ''doing fine' does not tell you

anything. What does doing fine mean? In order to help your

child you must get a complete objective picture; and not vague

generalities.

Adapted from: School Power by James P: Comer: The Free Press:
New York:. 1980




Handout #12

REVIEW OF MATERIAL AT HOME
Check on school-related materials sent home during the past year.
It's a good idea to keep a separate file on each child. As you
review the file; ask your child for his or her comments on school
this year, what s/he likes best and least, what s/he would like
to change next year.

Need
B o More
Yes | No Info

Do I have all previously issued report
cards for the year?

Does any correspondence with teachers

If our school produces a handbook, do I
have a copy? Does it clearly answer any
questions I may have about school
policies on such subjects as suspension,
promotion, graduating process? B o

If our school does not have a handbook,
do I know whom to go to for answers to
questions?

Are my child's immunizations against

contagious diseases up to date and have
I made an appointment for my child's
annual school medical checkup for mnext
fall?

Have I made a list of questions I want
to ask my child's teacher, and have I
set aside materials from my home file
that I plan to take with me?

From: Annual Education Checkup National €Committee for Citizens
in Education, 10840 Little Patuxent Parkway, Columbia; MD 21044-
3199
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After
up is

Handout #13
PARENT-TEACHER CONFERENCE FOLLOW-UP

completing a parent-teacher conference some type of follow

recommended. The following actions could be carried out:

necessary.

Keep all follow up appointments with school staff as

planned:

Keep in touch with teacher or other schoocl personnel--

making special note of child's progress or problems:

Stay abreast of child's report cards,  papers;

accomplishments, awards, and any other school related

activitiesn:

Consult outside experts if needed to interpret child's
behavior; problems; school's report on child or to answer
questions arising from a home-school encounter.

Consult teacher whenever serious concerns arise regarding

Send a keep-in-touch note to teachers for any reason such
as: commenting on a compliment from the student; a
special educational television program viewed by parent; a
special community event of interest™ to all children,

Keep a journal (notebook, ring binder) and jot down

questions; concerns; ideas; etc: related to the home-
school relationship. This will provide a record of
child's progress.




Handout # 14

ocoMPOMENT: SUPERVISOR:

PERSON RESPONSIBLE B
5 TASKS ~ ScHOOL ACTIVITIES COMPLETE,/ INCOMPLETE
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TITLE:
PUBLISHER:

DESCRIPTION:

TITLE:
PUBLISHER:

DESCRIPTION:

TITLE:
PUBLISHER:

DESCRIPTION:

TITLE:
AUTHOR:
PUBLISHER:

DESCRIPTION:

TITLE:
AUTHOR:
PUBLISHER:

DESCRIPTION:

TITLE:
PUBLISHER:

DESCRIPTION:

REFERENCES

Putting It Together With Parents. _ _ _
Publications Sales California State, P. 0. Box

“271, Sacramento, CA 95802

Guide for involving parents in schools.

Self-Assessment System for a KResponsive Parent
Involvement Program
Far West Laboratury, Responsive Education Program,

1855 Folsom Street San FranC1sco,,CA 9&103

parent program.

Parent Involvement

Super1ntendent of Public Instruction,
Reul, M.Ed., 01d Cap1t01 Bldg FG-11,

c/o Gary P.
Olympla, WA

Partners:

Ronald S: Brandt,

Parents and Schools

Editor

Association fgrf Supervision and

Development, 225 N. Washington Street,
VA 22314

A review of parent participation

schools:

Curriculum
‘Alexandria,

practices in

Parent Conferences in the Schools

Stuart Losen and Bert D1ament

Allyn and Bacon, Inc:.; 470 Atlantic Avenue,
Boston, MA 02210
Spgg;ﬁ;g _guidelines for working W1th parents as

partners in education:

Parental Involvement Handbook

Education Service €Center;

suggestions for

_Austin, TX

parent

setting np a

General
program:
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PUBLISHER:

DESCRIPTION:

TITLE:
PUBLISHER:

DESCRIPTION:

TITLE:
PUBLISHER:

DESCRIPTION:

Parents Organizing to Improve Schools o o
National Committee for Citizens in Education,
10840 Little Patuxent Parkway, Suite 301,
Columb1a, MD 21044 )
specific guide to organizing parent groups in

schools

Citizen Tra1n1ng Institutes

National Committee for Citizens in Education,

10840 Little Patuxent Parkway, Suite 301,
GoiumBia, MD 21044

A 'set of five slids-tape presentations whose

titles are:

e Organizing Parents and Developing -
Leadership °

e Fund Raising o S

e Parent Involvement in Collective
Bargaining

® How to Work W;Ehigcbogifgff1c1als

e The Law and Parent's Rights

Keys to Community Involvement

Northwest Regional Educational baBoratory, Office

of Marketing and Dissemination; 710 S.W Second
Avenue; Portland; OR 97204 : -
This. series contains Fifteen (15) booklets that

may be purchased as a set or by individual titles.
They are:

e Community Groups: Keeping Them Alive and
Well by Greg Durian o o

® Group Decision Making: Styles and
Suggestions_ by Greg Durian o

e Problem Solving: A Five-Step Model by
Susan Sayers -

e Planning for. Change: Three Critical
Elements by _Carolyn Hunter

® Personal and Professional Beveiopment An
Individual Approach by Susan Sayers

® Governing Boards and Community Councils:
Building Successful Partnership by Diane
Jones

e Innovative PreJects Maklng Them Standard

Practice by Carleen Matthews

@ Successful Projects: = Examining the
Research by Carleen Matthews .

e Effective Groups: Cuidelines to
Participants by Susan Sayers

¢ Group Progress: Recognizing and Removing
Barriers by Diane Jones

® Measuring and Improv:ng Group

Effectiveness by Diane Jones
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"DESCRIPTION:
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e Finding the "Right" Information: A Search

_ Strategy by Carolyn Hunter =
e Community Surveys: Grassroots Approaches
_ by €arolyn Hunter and Keats Garmen
e Using Consultants: Getting What You Want
by Carleen Matthews_ o
® Group  Leadership: =~ Understanding,
Guiding, and Sharing by Greg Durian
School Budget: It's Your Money; It's Your
Business

Rhoda E: Dersh

National Committee for Citizens in Education,
Wilde Lake Village Green, Suite 410, Columbia, MD

21044

How parents can understand the school budgets.

€itizen Participation in the Public Schools
Robert H: Satispury o
Lexington  Books, b:e€: Health and Company,

Lexington, M4
Examines the issue of parent participation.

Overcoming Barriers to Schootl Council °
Effectiveness -
Jim Stanton and Ross Zerchykov
Institute for Responsive Education; Boston, MA:
1979 -
Report on a year-long effort to support and

evaluate local schcol advisory councils:

for Participation in Schoois
Lyons, Robbins, Smith -

High/Scope Press, 500 North River Street,
Ypsilanti, MI 48197 -
A thorough guide for parents on how to become
involved.

Effective Skills in Parent/Teacher Conferencing

Thomas M. Stevens and Joan S: Wolf

NCEMMH, 356 Arps Hall, The Ohio State University,
Columbus, OH 43210: 1980

A guide for staff on how to develop skills for
conducting parent-teacher conferences:




Using the Outdoors as a Learning
Environment

by Nancy Mallory




USING THE OUTDOORS AS A LEARNING ENVIRONMENT

OVERVIEW
This workshop is intended primarily for education component staff

(including volunteers) and the director. Other interested parents
and community members could also be included:

Training techniques will include short lectures, total group

discussion, film viewing and small group tasks and reporting. The

culminaring activity provides for quality improvement planning.

For a group of 25-35 participants, the training time is

approximately six and one-half hours in length: Sections of the

agenda can, however, be separated out to accommodate your

program's specific need or to allow for complsting the training

in several shorter sessions.




LEARNING OBJECTIVES

To develop an awareness of the value of outdoor play_

)

e To review the wide variety of play and learning
opportunities available in the outdoors S

@ To explore the need for specific planning for outdoor use

@ To identify necessary precautions to assure safe and
healthy use of the outdoors = ) S

@ To plan for increased quantity and quality of children's
outdoor time

AGENDA

Introduction
The Value and Importance of Getting Preschool Children

__ Outdoors =
Opportunities for Outdoor Play

Planning for Outdoor Play
Health and Safety =
Planning for Improvement

Summary and Evaluation

MATERIALS
Flip Chart, Tape and Pens
Paper for participant use_

Copies for each participant of:

e Learning Objectives

e Agenda

e¢ Handouts

Film - "Concept Development In Outdoor Play" available from

In Region 1III; available on loan from . Head . Start

Resource and Training Center, 4321 Hartwick Road, Room
L-220; College Park; Maryland 20740, (301) 454-5786:




PROCEDURES

Preparation

& Recruit four (4) volunteers to prepare ahead of time and
report on playground safety issues. Provide each one
with a section of Handout #4. 1. Slides; 2.
Climbing Structures, 3. Swings, 4. Sand and

Impact Sand.

e Ask participants to bring copies of their schedules and

classroom planning forms to the training session.
Approximate Time Activity
5 minutes INTRODUCTION
Introduce  self, the learning

objectives and the agenda.
Restate the training topic and share

preface statements on p. 8.

15 minutes Then ask participants to close their

eyes and imagine themselves in their

most favorite spot in tho world.

Ask for a show of hands of those who

imagined themselves somewhere in the
out-of-doors. (Many people make

this choice:)

Let some participants share where

they imagined being. Comment on our
inherited and learned love of the

outdoors and the need to share that
with the children:

See Introduction,; Key Concepts p: 9
for lead into next part:

15 minutes THE VALUE AND IMPORTANCE OF GETTING
PRESCHOOL CHILDREN OUTDOORS

In a short lecture, _share the _Key
Cnncepts on pp. 9-10. Personalize
it with anecdotes from your program.

1l
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5 minutes

20 minutes

Tell particiPancs they will see a

film whic¢h depicts some of these
pointg and WOTe |

Introduce  film: Share  the
following: .  This film; 'Concept

_Play,"

Outdoor

Developmeft In  Out 1
demonstrat®S__ a wide variety of

activitief ., Wlich can be implemented
in the outfOOr classroom along with
the learnif8 Values they offer: It
does not SONCentrate on gross motor

skills sUSh _as balance, running,
jumping;  S-'mbing or ball use
because hat ig~ covered in a

companion film entitled, '"Outdoor

Play, 4, MOtivating Force For
Learning:' __In the approximate 20
minutes £:3% it rums, watch for
specific 851118 or learning that you
see children attempting or

accomplishing:
Show Fil®' .Concept Development In
Outdoor P13Y:

After the film, agk participants to
identify 21! the specific skills or
learning _ _they  saw  children
attempting. 9T .accomplishing. List
these on £'1P Chart or blackboard.

Review 132t and note whiech are:
EHYSIGALWSEILLS;WfQDGNLIlYEZCREATIVE
SKILLS, SOCIAL/INTERACTIVE SKILLS.

Some  impP2Ttant considerations _in
looking 24t . ‘"oOpportunities _ For
Outdoor = F138Y" not specifically
covered in the film are:

outd99T Play in cold weather

. and_ . o )

outd?oT bPlay for handicappet

gggidféﬁ ay for handicapped
Form small 8Toups (5-8 people 1in
each). AsK . that each group select a
leader 3a%% @ recorder/reporter.
They may USe Handouts . #1&2
for referer®e. |
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20 minutes

15 minutes

20 minutes

20 minutes

30 minutes

Post and review the following and

771§t them begin.

Small Group Tasks.
1. Discuss useful preparation and ]
precautions for successful cold
weather outdoor play.

2. List good cold weather games and
activities.

3. Discuss and list ways to involve

handicapped children meaningfully in
outdoor play.

BREAK

REPORTS

Invite brief reports to the total
groups _ from each small group
commenting appropriately to cover
Key Concepts, p. ll-middle of p. 12.
PLANNING FOR OUTDOOR PLAY

Present short lecture. Write major
topics on flip chart or board as you
discuss them:

Schedules

Long-Term Plans
Weekly/Daily Plans
Individual Plans
Home-Based ~ Outdoors

See Key Concepts pp. 12-14.

Small Groups Task
Following your lecture, ask class or
center groups to:

1.  Devise a planning process
which provides for

a. Documenting their plaus (use

plan forms they brought)

b: Adequate outdoor time
c.

Assigning supervision tasks

® Responsibility for areas of

the outdoor classroom
e Responsibility for special

projects

43s5-




d: Gbserving and  recording
specific children and specific
skills in the out-of-doors

e:. Teaching tasks - such as ball

skills, gardening, and wood-
~ working . ) )
f. Regular health and ' safety
checks on yard and equipment
g: Developing and implementing
center safety rules for out-
door use

60 minutes BREAK FOR LUNCH (outdoors if possible)
20 minutes REPORTS

Facilitate small group reports to
the total group on their planning

process.
25 minutes HEALTH AND SAFETY

Introduce Health and Safety Concerns
(see Key Concepts,; pp: 14&15) and
the people who are reporting on
safety as regards:

slides

climbing structures
swings ,

sand & impact sand

If preassignments were not possible,
provide the information as a short
lectiire.

Refer participants to Handout #4.

Remind participants that Health &
Safety checks must be an ongoing-
regponsibility and budgets need to
allow for repairs, replacements;

and fencing when necessary!
15 minutes BREAK
40 minutes PLANNING FOR IMPROVEMENT
Ask teaching teams and anyone else

concerned with a particular cernter
to:




20 minutes

20 minutes

Fill out the '"Playground Improve-

ment Rating Scale"
(Handout_ #5.) _
Review the results ) o
Develop and prioritize objec-
tives ) . )

Begin to develop strategies
(Handout #6.)

REPORTS

Ask for reports from é?éﬁ,ééﬁﬁéfﬁﬁéﬁ
its _major area of concern and some

of its plans.

SUMMARY AND EVALUATION

Reread the first objective and _ask
participants = to = share = their
learnings.  Proceed through all of
the objectives in this fashion:
Determine follow-up procedures with
the group for purposes of achieving
improvement planning objectives.

Provide ~evaluaticon = forms for
participants, allowing them to
comment orn the content and  the
process of the workshop presentation.




Using the Outdoors as a Learning Environment
Preface

In Head Start centers, the outdoor classroom is sometimes an area

in need of attention and energy; not just as a onetime effort,

In recent years, there has been much new research and information

on playground equipment, mental health, wellness, physical
fitness and learning. We need to put that information to use in

the outdoor classroom as we consider:

e Safety issues including fencing and appropriate and
sufficient surface materiats =~~~

® The size, amount and condition of equipment for our
groups of young childres ===~~~

® Budgeting for regular upkeep, new equipment and re-
placements S

® Reasonable proximity of play space to the indoor
classroom : : o

e Landscaping and shade providing for quiet places and
active spaces S

® Accessibility for and use by handicapped children

e The amount of time scheduled for outdoor use

® Adequate supervision -

® Appropriate training for staff and volunteers

® And more...

The need for use of the outdoors as a learning environment also

exists for Home-Based programs: We can work with parents to
provide for outdoor play by:

Facilitating the finding or preparing of play space near
bome(s) ) SR o

Discussing outdoor time during home visits
Encouraging cooperative outdoor play efforts by two or
more families ] , ) -

Exploring free or inexpensive play materials

Exploring things to do with little or no equipment or
materials = ] S

Discussing choices; variety and challenge. _ . ]
Planning outdoor activities for group socialization
And more...

Substantial improvements in the outdoor classroom will probably
require an understanding of the need; s commitment to the goal
and a concerted effort on the part. of administrators; staff,
parents and community volunteers. Lesser goals can, however,; be
reached by one or more individuals or groups. So, let us beginl!




INTRODUCTION

THE VALUE AND

IMPORTANCE OF
GETTING PRESCHOOL
CHILDREN OUTDOORS

Key Concepts to Present

Froebel called bis school for young

children a '"kindergarten' which

translates to 'children's garden' -

an '

Further, our Head Start children are
,,,,,,,,,, the

sensorimotor stage of development

appealing idea even  then:

in what Piaget termed

and what better place than the out-

of-doors to use all the senses and

to learn and enjoy through movement!

So, 1let's think about why we should

give attention to using the outdoors

optimally. What are the special

values of the outdoors?

Getting young —children outdoors

daily provides:

¢ A chance to observe the

natural world

plants shadows
seasons weather
animals rocks/soil

e A chance for them to experience

their physical being
feeling rain, snow, wind
leaving footprints
making shadows

e A chance to observe community
activities

¢ New interests and variety in
their day

e Greater freedom and fewer "Nos"

noise ié,””?étély a
problem outdoors

robust movement is ok
unorthodox; imaginative
behaviors are _ more
easi ly accommodated

messy projects are not a
problem



sand water
gardening  woodwork
opening nuts
For physical fitness and improv-
ing gross motor skills
free activities such as climb-
itig
or
organized activities such as
such as jumping rope or follow
-the-leader
For building self-confidence
solving problems such as how
to roll a log
mastering a skill such as rid-
ing a tricycle or balancing on
a low board
For individualizing
fewer supervision problems
allow for more one-to-one time
An outlet for negative feelings
throwing a ball at a target
hitting a punching bag
For disease prevention

It is beneficial for children

(and  adults) to get out of
heated, dried and dust laden
indoor air: _ Outdoor  air
allows nasal passage membranes
to return to normal and thus
be more resistant to colds and

infection:

Getting _outdoors.  is also
beneficial for aduits in that
sunlight and exercise are
great fatigue and depression
fighters. Exercising, running
and playing with the children

is good for adults and good
mocdeling for children:



OPPORTUNITIES FOR
OUTDOOR PLAY

Outdoor Play in
Cold Weather

appropriate. for _improving gross
motor skills and the other values
just noted.

The outdoors is particularly

In addition;  many of the same

opportunities for learning and
activities usually available indoors
can be transferred outdoors: (See
Handout #1.)

As previously noted; _the heated and
dried air of the '"Indoor Classroom'
can cause irritation and drying of
the membranes in the nasal passages
while the untreated air of the
"Outdoor Classroom' allows these
membranes to return to normal and
thus be more able to resist and
fight @ off = colds _and __ otbher
infections. Children with allergies
also frequently benefit from a
"break' from dust and particle laden
air. It is; therefore; important to
share this information so_ _ that
staff;, children and parents will all
have the expectation that some time
will be spent outdoors each day,

except during extremely inclement
weather. _(e.g. - heavy rain, hail
or icy conditions)

Provisions must be made for the
necessary boots, scarves, Hhats,
mittens, raincoats, etc. depending
on what would be appropriate for the
day. (One center bought plastic
raincoats for all the children, so
they could go out in light
rain.)

Certainly there are times when a
child should be kept in or kept at
home and taken to see a doctor but
well children should get outdoers.
If more information or reinforcement

is needed, contact your local Health
Department.
During the coldest weather, schedules

can limit outdoor time to 15 or 20

ACTIVE minutes at a time using:

-49



outdoor Play for
Héﬁditéppéd Children

PLANNING FOR OUTDOOR
PLAY

Written Plans Schedules

Long-Term Plans

obstacle coiirses
follow-the-leader games

exercises

See Handout #1  for other cold
weather and snow play ideas.

It _is important to _observe the
handicapped child's play in the
outdoors.  Some recent research
indicates that handicapped_ children
tend to spend much of their outdoor
time uninvolved in any activity and

that teacher assistance is needed.

Written Plans

Schedules. -- Mini-lecture

Scheduling for outdoor time will
vary with the weather.  In the
coldest weather, outdoor time may
only be 15 - 20 minutes and consist
of very active play. In spring and
summer, whole  mornings and/or
afternoons may be planned outdoors
with a picnic/snack break and story

Long-term plans can provide for:

e regular health and safety checks
of the playground wusing check-
lists - when/who

® cleaning, clearing, repairing
- when/who
e replacing and/or adding equipment

to assure enough play spaces for

the number of children

e changing/adding materials for a

variety of play

e wish lists - e:g:, shrub rakes
for autumn, pipe sets, truck
inner . tube, woodworking kit,

basketball hoop
e special projects/activities for

when there are extra hands



e special community people for out-

door visits, e.g., mail carrier

or police officer '

Weekly/Daily Plans Weekly/Daily Plans should document:
e¢ Who will maintain an overview of

the entire outdoor classroom?

e Who will be free to become
involved with individual or small

groups of children?
e Who will take out and put away

specific materials or equipment

for activities which require

special _materials  and/or
plans. Which adult(s) will

facilitate or supervise.
Examples:

ball skilils
water play
jump rope use
balance activities
obstacles course
woodworking
bubble blowing
movement exploration
walks
sand/mud play
gardening
reading _ ]
rhythmn and music
snack _
painting
Individual Plans Individual Plans should note:
® Observing/recording - what child-
. ren, which staff member and for
what skills?

® Teaching - what; who
= Especially gross motor skills
as appropriate to  child
assessment and staff observa-
tions
-13-




CAUTION
When planning; do not plan for
competition! For Instance, running
with a_ friend or friends is just

plain  fun and should not be done to
see who 'wins." In competitive
games, children who _are already
skilled get better and get praise
while those children whose skills

lose and feel discouraged. Allow
plenty of time for children to

explore and play spontaneously!!!

Home-Based Programs Home-Based Programs -
and Outdoor Use o o ) o
We assess children's ability to
climb stairs, throw _and catch_a
ball; hop,; jump,; balance and for
their knowledge of people's roles
and natural phenomena. We then need
to plan for experiences outdoors to
practice gross motor skills; to
learn by doing and to observe in the
out-of-doors and in the community.

Do _Homie-Based childrenn = Hhave
playing in = water, _ climbing;,
observing and experiencing  the
weather; and planting and watching
plants grow? These are important
considerations in planning the
socialization experiernce.

Does the child in Home-Based get
out-of-doors  regularly @ when at
home? Does the Home Visitor plan
with the parent(s) for daily outdoor
activities?

HEALTH AND SAFETY Many research and design projects
have been done on playground safety
in the last twenty years. Twenty
years ago, climbing gyms were rarely
built for preschoolers at all and
the equipment that preschoolers had
the opportunity to use = was most

frequently planned and constructed
for elementary school age children.
Also, there was often little or no

impact surfacing material below.

-14- 55




PLANNING FOR IMPROVEMENT

Sand used for _ play frequently
included iron oxides and swing seats
were most likely made of wood or
even metal. Much has been learned
about the dangers of such equipment
and the advisability of using
d1ffereut ‘materials, careful
placement  of equipment, safer
construction = techniques - and
appropriate sizing for equipment.

See _ Handout #ﬁ for safety

Slides

Climbing Structure
Swings

Sand and Impact Sand

In addition, the education component
of the Head Start Performarce
Standards states that, '"...outdoor
play areas shall be made so as to
prevent children from leaving the
premises and géttiﬁﬁ into unsafe and
unsupervised areas; Child safety,
as addressed in this standard, may
necessitate fenc1ng

See Handouts #5&6,7 and follow
instructions outlined in
Procedures Section.



Child @ég Care f/;; P Handout #1

STATE OF MARYLAND DEPARTMENT OF HEALTH AND MENTAL HYGIENE
~  Child Day €are Propram #l11

rogram Guides

Outdoor activities are just as_important
&nd Just as necessary as_your indoor pro-
gram, Both are essential to the health,
education, and development of children,
Most activities that can be done indoors

can also be done outdoors. Plan each with

equal care.
Take advantage of the weather and Take advantage of all opportunities
the seasons and what each has to for children to explore and play spon-

Offero

taneously. Circle; relays and other

organized games can wait for later years.

Include activities for quiet as well

as active play,

Make provisions for
need the shade of a

Variety and placement of equipment and
o SR materials encourage children's play.
shade, All children
_tree, building; or 4 plan for clean up and storage is

a man-made shelter to protect young; important.

senaitive skin from
Bun,

too much heat and
Supervision - outdoor activities need

the sams careful and intelligent guidance

Have you easy access to an indoor area as indoor activities - to emrich chil=
to cool off in sunmer or warm up in dren's ideas, to insure safety.
winter,

The auggeationa,on, the foB;owing pages are

for outdoor activities all year round, Many
are related to creating the kinds of interest

areas outdoors that you have indoorss Some
are special ideas which are best carried on
outsids,
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Child Care Program Guids #11

DRAMATIC PIAY

Llmost any ﬁﬁiaikocping activitiii children endoy indoors can be done outdoors;

Some centers have a shed or teat that children can use as their "house.® However,
hollow blocks, cardboard or wooden cartons,; a table covered with a blanket can be

a start for children to create their own house. A climber supplemented with a few
boa.rds and ladders becomes a houss, a boat; a hospital, a theater, a filling station,
a doctor's office.

Doll carriages and dress-ups encourage “traveling," "visiting," and “moving."

Mixing flour and water for dough is fun out of doors. Don't forget mud ples, or just
the plain old gardea hoae wi.th or without water. .

Wash the doll clothes and the doll too. Make a clothes line. Wash the dishes.
Go "camping.® Use the tricycles and wagons for traasportation,

ART
Painting and pasting can be done outdoors. Easels and tables in a shady place are

inviting to children: Rolls of shelf paper spread. ona hard surface with paint,

collage materials and other media close at hand encmrigé children to create murals.

Paper in umusual shapes spurs imagination. Portable drawlig boards may be brought

outside if thers is no hard surfacs.
Clay and dough takes on new interests when children can use sticks, pebbles, flowsrs ?

and grass to snhancs their work.
Spatter paint to children's heart's content. Use an old window screen aand tooth

brushes.

Finger paint. Keep buckets full of water and large spoages for cleaning up,
Water paint: Large paint brushes and water for make-believe paint. ™Paint" the

house - watch it dry without a trace, or paint designs on the sidewalk.

Paint and finger paint to musics

SCIENCE

Allow time to collect, examine; classify, and display - flowers, stones; leaves,

bugs, worms, See what each four year old can find in one square foot of ground
marked off with string.

01ean plastic 1317371 coxrcainer; are dust the size to hold ‘that one ﬂ;awer a chﬂd
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SCIENCE (comt'd.)

Egg cartons can be used to hold special stones and seada.

Baby food jars with squares of cheese cloth stretched over the tops held by a rubber
band provide temporary homes for visiting bugs and worms. Remember to let them g0
after the children have had a chance to see them.

Keop a can outdoors to collect rain water. Children love to see how much rain

really comes down. It is a good way to learn about evaporation and the weather cycle.
Plant and care for a vegetable garden. It is satisfying to wash aad prepare home-
grown vegetables for lunch - beans, tomatoes, lettuce, radishes. Enclose the plot

with a low chicken wire fence to keep animals out.
Plant a flower garden. Bring a flower inside. Let the children take a blossoa hame.

Watch the sky - look at clouds ~ they tell about weather - how do they look = on a

sunay day? Before a storm? Iie on tihs ground and see.
Take the rabbit or guinea pig ocutside and let him enjoy the plantain and clover, or
watch him hop or scurry about on the pavement. 802
Plant a tree - see it change with the seasons. o %
A\ Wt are aninils and birds doing? o
what are the trees and other green things doing?
What 's happening in a nearby pond or stream?

What sounds do you hear?

SAND
A pile of sand or earth is good for many happy hours of play = if placed far enough
from the door most sand and earth shakes cut of clothes before children get inside.
Do you have an all paved playground? Mark off a large area with railroad ties, £ill
with sand;

Use sturdy hardware store shovels for digging (not thin metal o plastic). Let

children dig a hole: Wagons and wheelbarrows encourage "engiaeering" and real building.

Have a pile of boards nearby. See what happens. A pebble box is useful too.
Empty plastic containers have many uses in this digging area.

Sand that is slightly damp sticks together better for building projects. Dry sand
is best for pouring and sifting. Brown construction sand costs less than white.

Have spoons, buckets, muffin tins, pans, trucks, cars, screens for sifting, etc.,
available in this area. A set of containers = half pint - pint = quart = will give

children an idea of size and weight.

-i8-
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SAND (cont 'd.)

A =mall box with “treasure® inside can be buried, dug up and buried again for
hours of fun for young pirates.

Tunnels are fun to dig in deep damp sand. It's fun to touch fingers of someons
who started digging from the opposite end of the tunael.

PHYSICAL DEVELOPMENT
Have some climbing squipment firmly set in the ground with plenty of space around it.

Large sturdy logs are good for climbing.
Use large hollow blocks » or if you have none yet, use sturdy cardboard boxes or

wocden packing cases of various sizes.
Add small ladders (k'; 5'; 67) smooth cleated boards, lengths of hose, wooden nail

kegs, tricycles, tires, inner tubes.
A rope ladder can be suspendsd from a tres = of & swings
Building, climbing, jumping, walking, 1ifting, pushing, pulling, tugging, Falancing,

carrying - all kinds of large muscle activities happen in this areas

ly werkbench that can be laft

Woodworking 1s at its best cutdoors. Supply a stur nch tf e le
stant direct supervision is a must

outside or work directly on the ground. Constan
indoors or ocut.
Get free lumber scraps from a lumber yard. Get soft wood, either white pine or

kaotty pine. Plywood is too hard to nail through.

Store scrap lumber in bushel baskets, or large boxes - scrap lumber is usually in
manageable sizes. ,
Use real hammer (12-13 oz.) and nails - (choose carefully for size, weight, and ease

of use). Broad heads are a must.

Let_children make what they wish, even if it looks strange to you = of use the
tools without making anythings
Let children add paint and trim to their woodworking projects. Keep supply of

accessories handy - string, spools; fabric scraps, etc.

-19-
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STORY AND SONG

Children may lie on the grass in the shade with their favorite books:. Wo grass?

Make "seats"™ out of newspapers for sitting on ground or pavement.

Have story time outsides.

Children may dramatize stories spontanecusly using the trees, shrubs; play equip=
ment as props.

Sing your favorite songs under your favorite tree, Use the guitar, autoharp, and

rhythm instruments outdoors. Sing whenever anyone spontanecusly starts a song.
This frequently happens in the sand box or on the swings.

" Bring the phonograph and records outside.
Dance with scarves and streamers on a breezy day.
Let the children take off their shoes and dance on the grass or pavement:

Singing adds to the rhythm of swinging - riding - balancing - painting - jumping

e S0y

To places - bakery, market, construction site, etcs N W
Just for fun = for a change of scene = to walk in the rains QW
Collection walks = let each child carry a paper bag with his name on it (he can ) b';
decorate it with crayon or paint, if desired). The bag is to collect whatever y’
"looks interesting" or "are nice stcmes" or colored leaves; pine cones; etc. The |
children may keep their samples. 7:55
L

Walks to find out = how many different kinds of sounds do you hear? How many §

"helpers" we find = street cleaners, servicemen, mailmen, etc: What can you find
lurking in the corner field? In a stream? Look for signs, differen’. kinds of

architecture; etc: Who lives in this house? .
o o ] - : QY¢
Make walks as pleasant as possible. Children benefit greatly when they can help

plan how and where they will go. (Adults should take the walk first to be aware,

of things of interest to see, and any possible bazards.) Go in small groups, aéJDé?
Then children do not have to walk in lines or hold hands. Grown-ups don't walk °f Y
in lines. Help children learn important rules of safety, but preserve their

freedom to walk as fndividuals., A child in a small group with you can be close

enough for conversation and help in observing things, for asking what he needs &

know, and for comfort if he is unhappy or confused, Da'

Q!
s
NalY

‘\

For more suggestions for trips - see Child Care Program Guide #19; Trips With

Young Children. 5 o —
by 0, o TF B oD
e 00 000 J7 T =F <3 O

) O
-20-
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WARM WEATHER FUN

Remember':
Plenty of fluids to drink: offer them to children frequently.
ﬁani-;i of rest: Heat makes children tire Giéiiis

—turn snack time and lunch time into outdoor treats, @ .
==have a picnic - go for a walk and eat bag lunches in the park or field,

==go_on a field trip to pick vegetables - cook them in the _center,
==let children shell peas; snap string beans; husk corn; scruc carrcts and
beets, pull their own root vegetables, or ‘

-=visit a farm - see piglets - look at a setting hen;

Remember = children learn through real experiences.

Use a hose on hot days.

Iet children wear old bathing suits, shorts or unde:
get clean with the hose befors going inside. Plan ahead for your d.rying procedures;

Encourage childran to find cut about water. What floats, what sinks? How do things

ook when wet? When dry?
Keep cans and buckets for pouring and filling = for water painting = for cleaning =

for experimenting -~ for the sand box.
Have a sprinkling can - for toss = for the garden = for sidewalks.

Have sponges with soapy water for things to wash = the doll = the doll clothes =
the housekeeping furniture. Children love this kind of cléénin'é Scrub the porch -

the patio,

Fi1l glasses with water and tap them with a metal spoon to create music. Different

water levels cause differsnt tones,

Blow bubbles - with straws, pipes, empty spools and scapy water. Use mild scap or
dishwashing detergent only. Do not use laundry detergent. It is harmful if
swallowed, 2
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COLD WEATHER FUN

Although most people enjoy the outdoors more in the Spring, Summer, and Fall than
in the Winter, cold weather is invigorating and promotes general good health.

Children should come to the center prepared to go outside: boots, scarves, hats,
mittens, rain coats, etc., according to the weather. A walk in the rain can be
fun, Puddles and mud or ice and slush are imteresting tooc = provided you have your
boots on. Let parents know that you go ocutside in this kind of weather and that
children must come appropriately dressed,

On a winter walk you may find a cocoon hanging from a dead stalk or other winter
sights that spark scientific inquiry. You may discover:

--that ducks will stay on the pond until it is completely frozen,

~-that rope is stiff and wet rope will freezs,

=~that the water in the rain can is frozen,

~=that the birds are looking for food and will visit the feeders,

(What else can they find to eat in winter? How do they get water?)

=~that water does nct evaporate as quickly in the winter,

=~that snow flakes have different shapes (use your ngnity.mg g.’tass) 5

==that snow is made of waters
Things to do -
Build a snow tunnel - make snow sculpture.

Watch icicles form and melt.

Throw snow balls at the gate or a tree trunk,

Make "angels®™ in the snow., Iie down carefully in the snow and spread your arms -

push them up close to your head and down close to your side, making impressions

in the snow. Get up carefully and see your Mangel."
Ice skate on the icy lawn in boots,
Go sledding - let children slide down the hill on sleds, or use large trays to

slide on; or short skis;
Running and climbing; jumping and hopping are fun in winter; too: Be sure that

you are prepareds Keep warm pants; jackets; boots at the center for yourself.
If you are warmly dressed you will enjoy ocutdoor activities with the childrens

Outdoor programs not only bring many hours of happiness to children but also
pramote sound growth and development.

-22=
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DO IT YOURSELF

MATERTALS
From time to time we recommend Homemade and original equipment
specific things that centers caring does more than just save money.
for young children should include It may be more interesting aad
in their equipment or their appropriate; and the children
activitiess However; each center can have an important part in
reflects the tndividggfgeggonzlity making it. Unusual materials
and ideas and imagination of the for both indoors and outdoors
adult in charge. encourage your childrents

imaginative responses and

Each center is different because potential.
each of you is different and has N S _
different ideas. Many of you are Cormercial materials often
making your own equipment instead are similar tc what the child
of waiting until you have enough plays with at home or; are
money to purchase commercial much too Melegant" for him to
equipment: You may copy a good identify with or enjoy: Thus;
idea from a catalogue, or they do not stimulate a child's
collect odds and ends from all thinking or imagination.
kinds of sources. You may ask o _ ) ,
a tire dealer: "What are you A piece of equipment made
going to do with those big for only one use (for example;
tires?" Or a lumber man; "How a seesaw) may lead children to
about some wood scraps for the only one discovery. If it can
children to work with?® Or the be used in many ways; new
grocer; "Do you have any wooden ideas and new pians develop;
crates today?® #Cardboard new problems arise and new
cartons?" solutions must be found by

individuals or small groups
of children. Innovative

o
fuby
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equipment will encourage your

children's natural curiosity,

set the stage for new learnings,

invite creativity, and help them

develop new skills.
How often can children find a small

shaded secluded spot where just

one or two can play, a spot that

adults haven't yet "ruined?® Is

your yard designed to extend

possibilities for growth, play,

and intellectual development?

Have you ever nrticed how dull

most play yards are, how
restless childre become and
how bored? How uany times
have you seen two swings; a .
dlide; and perhaps a small
sandbox as the total equipment
in a play area? Zach child is
different. Why is play equip-
ment always the same?

NEW_HOPE

Because much play equipment is so
dull, some manufacturers now are
branching out into more varied
designs. Many educators anc
recreational planners are desigi&iié
new and exciting "adventure™
playgounds.

In Demmark, Professor C. T.
Sorrenson, a landscape architect;
designed a waste material playground,
He was impressed by the fact that
children prefer playing in junk yards
to the sterile, immovable equipment
placed in official children's centers.
Since that time a great many very
interesting play areas have been

developed all over the world using
inexpensive but really challenging

materials, many of which are

simply taken from the matural

surroundings.
Many materials may seem to be

nothing of value until a child

"discovers®” and ga;gt}gjhm far
his play.

lay. Then a barrel, an
old lantern, a log, a 2' x 4°,

an old baby carriage wheel,

became excitingly alive as its

young inventor finds a new

reason for its being.

MATERIALS jiF]

Consider how each child differs
fram every other - in interests;
n ability; age Have you a
large. egough va.riety of
materials? When you provide
for individual differeaces;
remember that you and your
children are coxrb:tm:a:‘l; v

growing and changing.

« paint them a different
color 777777
places )

« bring them insideo take
them outside -

But, above all, as you work
with the children, you must
feel inspired to add exciting
things to your equipment, must
believe that the ™unmusual,"
the fjunk," the "white elephant"
can have a creative use. (If
you can't think of the use,

your children willl)
Be imaginative; be patient with

your children's imagination.
Enjoy it. Nothing is more

exciting than listening to your

T
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children's desires and their
abilities to use and create things

in their own way. Realize that

; some childrea love dirt-even if

you hate it; that they may like a

bit of disorder even if it makes

you uncomfortable. After all,

for whom is your program designed -
YOU or the CHILDREN?

Some suggestions follow of the
kinds of original and homemade

materials that you can try. The

list is as endless as OUR

imagination and YOURS.

Tire Teang|

Barrel &

cement PP
clivbes *

MAKE.TT

’ck:?g Crates
w-herses

roden Boards
soden S(saals

ee stumps

Fallen {ree
old beat

large rocks
S:!“?Qq.‘vq Stones

ddes, Sooden bradds Bombe blocks

@3& ? P%
1,7 Promn
ment blocks

tnd ‘%’é\'j

Loddacs
_ Roges

~Do nax 1eval qroond .

enve hls.

Foft TRAFEIC Flow),

Remember to inspect all =
materials regularly and check
them for safety. Make sure
bolted or sunk in concrete.
Discard items when they are
no longer safs to use.

Provide for storage of ocutdoor
equipment when not in use.,
Provide for easy availability
when interest is high or
renewed. And most important,
regardless of the nature of
your equipment, children will
need your supervision and
your guidance to help them
extend and enrich their own
ideas.

OPEN SPACE

RuNNING

Tumping 4
dasing BT




Child cdre Progran Guids 412

Tunnels Fo_ crgwl #hrough - made Fr‘om roUhcjyv

, Savare
sfaﬁonary CGon Grefe plpc barncls or a«a row of %
:Fz res on &dgc .sef lh tha or é&?’t?ti
ri - - - -
~ _ ~ — 7

Outdoor
Froms  Woesd crates or discarded Furniture.

e —— Hen be
o;:l G‘c«?: miﬂi“'h.h hsgc— dE:rs .

Z@ I t\S
G j;: Ciﬂw-h?s S‘ud-; a<
é 7 ébks qamos act,

ora fmpa Y.
535:50%4‘59%&- Phado from larga rocks

or “Frec 34-1.39;.,63 ,ola'ccol " "ﬁ:cr’ssvih’g

FS’C}"FFC?‘ﬁs ,qu bse pa-ni-cd Brgghfv‘ colors.

A T—

S m— = 5

Eig&”’zﬁg_;sw’ Space. - any Sof+ gGroumd, sand mile

or sacww dust p;i# Add buckets, spades. funnels,
- lboards, watering cans, etc. Frlso teueks ¢+r‘a¢§br's'.
QO — ~75- 64 ——
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SUGGES T IONS . (Contd.)

land contours For climbing . Shiding clown on A
dandboard carfon , immag.mative play . roiling

:Fk;:«igs down c*aai—;ﬁé q}_g;_g&_p’“iyié pi%-s , ctc.

tpoment - discarded Aelephone
pole makes excellent  balancing bean) boards
(4" 4o 12" w—{dé) raised on bericks or concrete

Or  Wooden

fgilen +reas , standimn,

P

‘Fr—zes; a sﬁirdy padu'ﬁg box with &4 lgdder up +o

¥, ladders are Vé.F-y izséfai.. ( Make your own Igdders

by nailing (wooden cleats (eross pieces) +o a &oard. )
2765



E‘%*:ﬁ +rees - .s’u;sp’aﬁ’d? a wmesh onion éég
for Puncli.g (stuffed wWith rags), or g +hick

Knotrec Fied +o g limb for chinnbing:

B’é’d’hBég t+oss board = made of Hcawy
| _cardboaro or ply wood.

SRR,

o activities, ie; b ook
g € g gamecs; €7ea.
Cable Wheels - (From telephone + clechic campanig)
grear Ffor +ables, chairs, Carpentry bench, climbing,
rolling | balancing : Al . emmphy nail kegs: large drums,

Q - g.g‘mi - = fj.a‘
ERIC ) |

f ot (O 77 —————————JI Noles Qisg: Good For gu.ctovldo
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Q,iSéaFaéd Fr(ic.ts— (a:d —‘F'I?J’i fLor Jum,o:ng 1n:fo,on

grnd out of Alseo Lii-}-?.g froms trees Fo Swlnﬁ i,
"f’br' ba‘aﬂt_lfq
or C)‘\’a;:-,i’:\f;
atter

Truck inaes Fube - 7 roils, spins | it paglkes @
buuﬂc;)l bench: ITF: o wqmpo{,,m G hrwmn. You canA
Hug VF !

5nmme, acTiviTy %hdp d«.idrrn bu.td 4 sSnow-

Bq,ntc erncdosure Se.u«..ral | nChes "ngh gnd fh wt'Fl—i
wczfor 7-- grcaf Ic,& "‘onk %f‘ Slld[ng
ewhesy the wa:ﬁal‘ Fr@?-zes S

EMC _ -2°- R'7

4’7(} SE:q'hriﬁ
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Surghse dhe children wika neud
Qarrangem ent's

Lex themn Swrprise Yoo !

Ihafaﬁ ‘Té_é_j’;ég— banboo fSaiéi (HFrom rgq

company ) Ficd Fogether ot top; add

blanketr t5 wagke G ‘ﬁf’d&-éu?."

Enpty TV console - €for
cdromatics

puppet show, movies TV
Commerecials, eio,

iINncregse imer et = - TS . i
recase interest+ in 3,;5,,:},,\3 longer meriodsi

owtdoosrs — ;i ’

’

Creative Playground materigis

year round !

Q --Té; 88
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Sound-making materials

garbage can 1id - a gong

sealed containers filled with pebbles - shakers

Dress-Up Costumes for role-playing - adults clothing; all kinds of

accessories including cameras, binoculars, clocks; leis, fans, old suit=
case, large paper bags, discarded curtains for costume-creating, =tc.

any potentially dangerous partss

A used rowboat for a pretend voyage:

Riding saddle - nail to a barrel o= sawhorses

Plunber's piping - to take apart; screw together. Fun to attach to a

water supply.

Parachute or Sheet - for a tent, or may be waved up and down by holding

- A ’.
edges while childrea run under, or toss leaves inm it

To add to imaginative play - discarded generators, spark plugs,

motor parts, old hubcaps.

— - S s oo Swwuwb o
Gzrdening tools for spring and summer, S;-‘;;L‘rkesz for autumn leaves.

Winter snow play - saow shovels, containers, mallets for cracking

ived puddles, Save crab mallets for this.

Summer water play - hose, sprinkler, plastic tub, utensils for dis-

water punp; soap suds, st

H
[
—t |
[




adequately supervised add carpentry tools; nails. lLarge blocks may be
made by cutting up 2 x 4's into unit sizes.

Hoses - as props for dramatic plays

éa’i‘g”b’ nets and twisted ropes - for use as climbers (from surplus stores or
harbor facilities.)

Plastic garbage cans - for use as catch-all for equipment; and as storage
container for clay.

Tire Pumps - good exercisel

Railroad ties - for defining areas, balance beams; climbing and jumping

constructions.

Improvised shade - umbrella, awning attached to building; arbor or sun

shelter - attached or free Standing - (covered with siats or smow I’.é&éi;iéj;

overhanging eaves.

Reproduced with permission by the State of Maryland Deparment of Health and

Mental Hygiene; 201 West Preston Street; Baltimove; Maryland 21201. (301)

225~6744,

-32-70



PLAY IN HANDICAPPED CHILDREN
based on an interview with Dr. Sally Rogers

The so-called '"facts' about handicapped children's play have

changed dramatically in the last five to ten years. When people

first started to study handicapped children's play, observers
believed that play developed quite slowly in these children and

that it was simple and repetitive. But these claims grew out of

the type of handicapped children these early researchers studied.

Handicapped children who grew up in institutions with many other

chiidren, had very little aduit contact, and few opportunities to

play were compared with normal children who came from small,

middls class families, had preschool experience, and were
snnouraged to play. .

That kind of research is at last being corrected. For example,

Dante Cichetti and his co-workers at Harvard recently completed a

careful study of Downs Syndrome children. When they matched the

children for their mental ages and socioeconomic backgrounds, it

turned out that the Downs children played in very much the same

way that their non-handicapped peers did. The point is that when
the environment is rich andatﬁe aﬂnits, take time and show

However, we now have enough experience and research to say that

play does not develcp as quickly or easily in some. Eand1capped
ch11dren For "example, blind anﬂ,antlstic, cE;idxen

dren. _ ror _example, o7
of these gronps,demand,§peciai_ﬁeip in learning to play, in a way
that other children don't.

PLAY IN BLIND CHILDREN

Even before I began working with blind children, Selma Fraiberg
had studied their play us a part of her research. She found that
blind children are s8luwer _to develop_ in pretense _ play.
Particularly, ‘she noticed that the children she observed _were
slow to pretend with dolls or to play at transform1ng one _object
into anotker; even when the blind children's thinking skills were
keeping :ace with their sighted peers. @ Fraiberg believed that
blind children were slow to develop make-believe play because
they were unable tc see enough about other people or objects to



WHEN THE ENVIRONMENT IS RICH AND THE ADULTS TAKE TIME AND SHOW
INTEREST, MANY HANDICAPPED CHILDREN WILL SHOW EXACTLY THE SAME
SEQUENCE AND RICHNESS OF PLAY BEHAVIORS.

In our research and our work at the preschool, we've also found
that blind children don't spontaneously begin to pretend in the

way that sighted one-and-a-half-year olds do. = When we interview
parents of blind children who are cognitively ready to make-
believe, they say,; '"Oh, no; she never pretends.' But we have

found that you don't wait for the child to begin pretending;
blind children will pick up on pretending--if teachers and
parents model that kind of play for them. Having the ability
to pretend is important. It makes a blind chil¢ sktle to play on
her developmental level with other children. [i. also keeps
parents assured that their blind child is deve'~»'ng well.

However; you have to remember two things: First, a blind child

is going to be learning to make-believe with her hands and ears.

If you are going to teach a blind child about turning a box into
a bathtub; you have to talk about what you are doing.. You have
to let the child feel the box; you have to let the child .r ot
the transformation by the way you put the doll in the box or thz

way you use your voice.

The second thing you have to realize is that blind children
learn by feeling--but sighted children may not understand or like
being touched. As the teacher in that 91tuat1on, you have to be

willing and available to be touched. Your exampie is extremely
importu:..t, not just for_ the b11nd child but as an example to

PLAY IN AUTISTIC CHILDREN

Autistic children have great difficulty with play because they

have a bard time with flexibility and variety. They need an

interested adult to introduce _novelty and to help them notice and

build on it, rather than ignure it. For instance, one of the

three-year olds in our classroom likes to make dots with the tip

of a paint brush. In a couple of months he has made hundreds of

pages filled with dots.: He could go on forever making dots,

unless an adult he knows and tr':sts tries to break through his

own repetitious approach to playing with paints.

Over the last years, we've learned that there are maybe three

crucial ingredients in changing the play of young autistic

children. First, you have to get close to the child. The child

bhas to know you as a source of care, interest, and success. So,

ingredient number one is this combination of trust and shared

interest.

THE KEY ALWAYS IS TO BUILD ON, NOT TO BLOCK, WHAT CHILDREN CAN DO
ALREADY.




The second ingredient is mirroring. Take the child who is making
dots: The teacher takes a paint brush and begins making dots
too. Once she has the child's attention,; the  teacher does
something slightly different--maybe, she pulls the dot out into a
long horizontal stroke. With autistic children a teacher often
has to take their hands and move them through the new motions.
They don't use imitation easily as a way of learning
spontaneously. But the idea here is that you take what the child
will do and build on it. At The Playschool we never block the
child's own actions--prevent him from making more dots--we build
from what is there.

The third ingredient is expanding. Because autistic children
absorb novelty very slowly, we work gradually. We either keep
varying their use of the same material or we help them to use
familiar actions on new materials. So with the child who is
painting dots, we might show him a horizontal stroke; then a
vertical stripe, finally a rcribble--but only one at a time. Or,
we can_ take that dotting and get him to use it on clay by

sticking his fingers into it; then later we can substitute a

cookie cutter.

These same strategies work with other groups of handicapped

children--for instance, Downs Syndrome children. In fact, they
work much more rapidly and smoothly.  The key aiways is to build

on, not to block, what children can do already.

BASIC RESPECT FOR THE LEARNING OF THE HANDICAPPED CHJLD IS WHAT
YOU ARE AFTER.

I think that teachers can play an important role in the

development of play skills in handica, ped children. Lois Murphy

wrote very well about this process when she described the way

that children and parents play. Say 'rat a baby is playing at

tossing a rattle away: The parent acts like a kind of stage

manager and puts the rattle back so the baby can toss it again.

When the parent replaces it, he does it dramatically--laughs,

says, ''Bang:" This keeps the baby's attention riveted on the

rattle, and the game can go on: it's a big charade; the game

would . fall apart if the parent weren't managing it. But the

charade is very powerful: Three things hapgen: the parent sees

aby wins a sense of

the baby as capable and interesting, the

mastery and trust in the ways objects and people work, the

- relationship is fueled.. . Through play, - _teachers can provide th=z

same feelings to children; even difficult-to-reach autistic
children:

People also provide models for children: Most children learn huge
amounts of what they know by watching other people.That's the way
they learn Tanguage; that's the way they discover the possibility
of pretending. You just don't stumble on that by yourself: You
see someone else pretending to cook; they are enjoying it; they

-35-

73



let you see. what tﬁey are &oxng, you try; they let you know about

your mistakes; soon you know how: Other people provide models
for attitudes; too:. . You see that adults treat pretending as

important and interesting, and you learn to respect it in

yourself and in other children: You see a teacher mirroring and
expanding with an autistic peer, or letting a blind child feel

the plastic eggs in a cooking bowl;, and you absorb ideas about
playing with those children.

Children also learn about the content of play from children.
Suppose one child, who is pretending to be the father, says, ''Now
I1'11 cook dinner.: The child who 1s playxng the mother says,

"No;, you go out and mow the lawn: We may not 1like 7§Ee

stereotypes _in that bit of play~--we can want to change what's

behind it=-but_the children have learned some social ruoles and a
basic script for playing house with other children:  Without

those rules, they would be cut out; at a loss; or isolated.

MAINSTREAMING AND PLAY

When you have both handicapped and non-handicapped children
together in a classroom; one of the most important things a
teacher must understand _is not to devalue the child with the
simpler kind of play. I sometimes hear; 'Oh, she is only
interested in pouring_ and dump1ng,, what can I do to get her to
move on?'" It is absolutely crucial to give as much attention to
that pouring and dumping as possible: Find new containers and
new materials to pour. That pouring and dumping is as importcut
to that child's development as providing materials for the child
with the wildest, most advanced imagination. Until that child
has exhausted her interest in pouring and diiﬁitiii‘ig; you can't
really move her om.

In terms of the classroom, you have to prevent segregat1on Just
because that child pours and dumps, there is no reason to let her
be isolated from children who want to build cities and towns. It
;akesffthought and planning, but you must des1gn your materials
thoughtfully enough so that they permit children with a wide

range of abilities to play together. Sand is a good example.
The three-year old Downs child who likes filling and emptying
containers can be the one who makes the hills. Other children
can make roads and run the cars and people.

Conflicts sometimes flare up. But the basic message has to be
respect. Teachers can offer the model for that respect. _ For

example, if a hand1capped child is dumping sand where ~other
children are trying to make a town, the teacher ~ould transform
the problem from a mistake to a p0991b111ty She might say, ''Oh,

there's sand for more hills. Where do you want more hills?" She
can involve the other children in making positive use of the

skills and interests of the handicapped child. In more structured

activities--say making bead patterns--whlle the other children

invent patterns and put them on strings, a child who is at a

different 1level might be able to work with the same materials.
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For cxample, that child could have a box of mixed beads and could
separate them by color. Basic respect for the learning of the
handicapped <child is what you are after. That's  what
mainstreaming is all about.

Dr. Sally J. Rogers is assistant professor of psychiatry at the
University of Colorado Health Sciences Center at the School of
Medicine. She is on the staff of the Rocky Mountain Child
Development Center where she directs The Playschool, a preschool
program for autistic and severely emotionally or_ behaviorally
handicapped children. For a number of years Dr. Rogers has been
conducting long-term studies of cognitive and emotional
development in handicapped children.

Reprinted with permission from BEGINNINGS (the magazine_ for
teachers of young children), published by Exchange- Press, Inc:,
P.0. Box 2890, Redmond, WA 98073.
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Handout #3

PLANNING PROCESS

How we will document our plans (review classroom planning
form)

How we will plan for adequate outdoor time (review/revise

schedule)

How we will assign supervision tasks

- special projects
How we will plan to observe and record specific children's

progress with specific skills

How we will provide for teaching skills such as ball skills,
gardening skills; woodworking skills

How we will assure regular health and safety checks on play
yard, equipment and materials

How we will develop/revise and implement reasonable safety

rules for children outdoors




PLAYGROUND SAFETY Handout #4
by Steen Esbensen

SLIDES

Slides canbe d2signed safely to enable childrem to slide from great heights, alone
or together with other children. The type of sliding experience desired will have
consequences for the design and construction specifications. The following recom-

mendations apply generally to all forms of slides.
Slides should:
e have a debarkation platform which is enclosed so that it is virtually impossible

for a child to fall down;

¢ provide aside-screen which extends outward from the debarkation platform;

provide side-screening on the slide (about 3-6 inches high) to prevent children

from rolling off the slide;

o always have a run-off lip at the base to create a smooth stop without a suddden

impact to the feetor back;

e have a support plate to the run-off lip which is wrapped underneath the sheeting,

thus eliminating sharp edges or joints from the slide;

o be made of single pieces of stainless steel sheets as much as possible --
longer slides should be carefully constructed so that there are no chances

of metal cuts to children;

e have no metalbolts or other sharp constructionbraces visible on the sliding
surface or inside the side-screens;

e never be positioned in an open area with a southern exposiure;

e have a barrier to encourage sitting on the slide rather than walking or running

down;

e have a slope which will provide speed without endangering the child;

e have a safetyzone; on the average of 10 ft x 20 ft with 6 feet out front of
the debarkation 1ip;

e not descend in a direction where children are at play.

Access to slides or climbing structures should:

e be varied and challenge the child to concentrate on the activity of climbing;

e be safe so that the child will have a good balance and grip as he/she climbs

up or down;

e provide arms and legs with coordinated movement to challenge the whole body;

e avoid the use of only simple stairs which do little to challenge the motor
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integration and coordination skills of the child;
bring the child to a resting (tranmsition) space which is safe and relaxing
before undertaking the next adventure;

be free of protruding nuts or bolts;

have rungs which are about 1 foot apart to allow easy grasp;

be firm so as to avoid unpredictable jerky movements while

climbing;

be firm to prevent fingers from becoming pinched in between a rung and a
a platform (or a rope and a platform):

In the event that rope climbing nets (or suspension nets) are used; they must be

firmly connected and avoid the use of connections which can cut a child:

I PR
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CLIMBING STRUCTURES

Ciusbing structures which are designed to meet children's desire to attain

accidents. Careful design and constriction willminimize chanices of falls,
;% wall as the frequency of such dccidental falls; therefore structures
ghctild:

Be enclosed with at least 31 inches high protective siding; . .
Have either a solid siding or vertical boards which make climbing on the
siding impossible; S L , )
Never have horizontal bars which allow children to climb higher than the
planned height; . . , o

Be thoughtfully designed so that imcompatible activities are avoided;
Not place a slide and ladder parallel to each other as such placement
will encourage children to jump onto the slide from the ladder; .
Not place a horizontal ladder above or adjacent to a slide as such equipment
will allow children to swing their feef down into the body of a sliding
child.

Have safe and scaled ways c¢. getting from one part of the structure to
another. oL ) )

Avoid having open platforms adjacenct to a swing; _ .

Be free of protruding metal parts,; nuts, bolts and nails;

Have a soft surface; i.e.; sand underneath the swings.
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evolution during the last twvo
decades. The wooden swing seats,
so popular on backyard trees a

decade ago; are now replaced by
absorbent rubber tires; plastic
or strap seats. Whatever, the
hardware used to make swings is
not the only consideration which
helps to make a swing set safe.
The framing and surrounding play
components_have a direct influence
on the quality of the experience
children have while swinging. The
the swing set and its surrounding
area. Swings should:

e Be located in an areas where
the danger of being hit is
minimized; surrounded by at
least 10 ft. of clearance in
every direction .

¢ Be enclosed by a hedge or low

fence to prevent small children

from running into the path of a
moving swing.

SWINGS

PROTECTioH TROM THROUGH
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SAND

c11mb;ngfequ1pmen; 7sw1ngs and similar equ1pment from which there is a
possibility of falling.

Sandbox sand

make forms, tuﬁﬁels,froads and whatever else their 1mag1nation dic;ates.

Sarid selected for this area must hold together when molded so as not to
frustrate the children at play.

The sand should:

Pack we11 when m01st so as to ma1nta1n the shapes made by the children;

®

® Be a balarnced mixture of part1c1e sizes, ranging from coarse sand (Prefer-
ably not more than .06 inches to very fine sand)

@ Be like seas1de sand or a well- washed sand of the abave mixtures-

® Be clean; it should be free of dirt, clay, silt,oxides or iron or other

contaminants.

Take a white cloth and p1ace a sample of the sand in the cloth to see If
the damp sand stalns _or d1scolours thu clbth D1scelorat10n or seaIn on

clay or dirt itc still too prevalent for it to be used as effective sandbox
sand.

Pay particular attention to the presence of any sharp materials such as

artificially crushed stone. Such materials can cause cuts and minor skin

irritations and could be potentially dangerous to the eyes:
Maintenance
Sandbox or sand-play area:

The sand in' the sandboxshould be raked over regularly to remove all surface

debris. Special care should be taken to remove broken glass; plastic and

rusty cans, along with fecal matter from animals:




IMPACT SAND

Impact sand is used under climbing equipment, swings and simila: eguipment
from which there is a possibly of falling. The primary purpose of this sand

is to cushion and absorb a fall. It must_therefore be said which does not
pack together to become a hard surface. The quality of the sand is essentially

the opposite of sandbox sand. Wind-blown sand such _as found in sand dunes is

an excellent example of impact sand. It consists of rounded part1c1es of

uniform size which move easily against each other, and thus give when hit by

an object or a child.

In reality, dune sand is also very difficult to obtain; it is therefore
recommended that larger particle sand of .06-. 01 inches be used, providing
the particles are not too abrasive ¢ as to cause damage to the child's

skin.

Another alternative to con31der for impact purposes is small gravel or finety
crushed rcck (again check for abrasion and compacting hazards). Whichever

sand or part1c1e material you decide co use as impact surface, be stre to

provide a depth of approximately 1 root to provide sufficient absorption:
Maintenance of impact sand:

This consists essent1a11y of common sense. Keep the 1mpact sand free of dirt,

broken glass; weeds_and debr;s. Turn the sand regularly with a pItch fork,

ééﬁééiaiiy in heavily used areas where sand tends to become compressed and

Tﬁéiéféézaiﬁé §§§§§Eati6ﬁ on §1a§éféﬁﬁ& safety as regards slides; climbing
structures; swings and sand was excerpted from a publication entitled "Hid-
den Hazards on P1aygrounds for YO!ug Ch11dren by Steen Esbensen, Professor

Authority of the Minister of National Health and Welfare Social Serv1ce
Programs Branch; Canada, 1984




Handout #5

Playground Improvement Ratmg Scale

Program

Number of children Bate
Ages of children Rater
Number of staff __—

Score each item: 3—outdoor play area meets this goal very well
2—outdoor play area needs to be improved to meet this goal
1—little or no evidence that outdoor play area meets this goal

(Examples of items to look for are listed in parentheses:)

Safety and health

Activities and equipment
Range of activities

1.

The equlpment prowdes appropnate
and stimulating levels of difficulty for
all the age groups served. (infants,
toddlers, preschool children, school-age
children)

A variety of equlpment is provnded to

stimulate different types of physical
activity. (balls, balance beams, wheel
toys, swings, climbing equipmernit, jump
ropes, ladders, planks)

3. Some of the equipment and materials

invite cooperative play. (outdour
blocks, rocking boat, dramatic play

props)

4. Creative materials are readlly avallable

for chlldren (clay. carpentry, paints,
water, and sand)

5. Some of the equipment ls flexible so

that it can be combined in different

ways by the children with adult help if

necessary. (planks, climbing boxes,

 ladders)
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under platforms)

. Thére is a sintable place for gardemng

. There are enough options ‘or the

children to choose from without

unreasonabie competition or ‘vaiting.

9.

10.

11.
12
13.
14.
15.

16:

The equlpment is substantlally
constricted. (anchored climbing
structures and swing frames)
Cushioning is provided under siwrings
and climbing apparatus. (loose sand or
tanbark at least 1 foot deep withina
coritaining edgeboard, rubber padding)
Swing seats are made of pliable
material.

Swings are separated from areas where
children run or ride wheel toys.
Protectlve railmgs prevent children
from fallmg from high equipment.
Equlpment is well maintained. (no
protruding nails, splinters, flaking paint,
broken parts, frayed ropes)

The play area is routinely checked and
maintained. (trash picked up, grass
mowed, good dramage) 7

The health hazards from animal

contamination are minimized. (sand

box covers, fences, children wash hands

after playing outdoors)

space between areas so that traffiz
flows well and- equnpment does not
obstruct the movement of children:




———_19: Space and equipment are organized 50
that children are readlly visible and
_ easily supervised by teachers.
—20. Different types of activity areas are

separated. (tricycle paths separate from
swings, sand box separate from
__ climbing area)
——-21. Open space is available for active play.
———22. Some space encourages quiet,
thoughtful play. (grassy area near trees,
sarnidbox away from traffic)
—23. Blocks and props can be set up
outdoors for dramatic play

24 Art activities can be set up outdoors:

— 25 The area is eas:ly accessible from the
~ classroorr..

—26. The arew. is readily accessible to the

restroors.

—27. A drinking fountain is available.

—28. Accesgible and sufficient storage is

. provided.

29. A portion of the play area is covered

~_ for use in wet weather:

——30. An adequate area is sunny in cold

= 31. An adequate area of shade is provided

in hot weather;
Variety of play surfaces

32: A hard surtace is avallable to ride

wheel toys. play grup games, or dance;

—___33. Soil, sand, and water are available for
digging and nud play
———34. A grassy or carpeted arza is provided.

———35. Good drainage keeps all surfaces
usable.

Surrounding environment
36. The fence creates an effective screen
for the playground by blockmg out

unpleasant or by admitting pleasant
aspects of the ' surrounding
environment. It protects chlldren from
intrusion hy passers-by:

———37: The setting visible from the play area is
pleasant.

— 38 The location is relatively quiet. (little
noise from railroads; traffic; factories)
Supervision and use of play area
39 A sufficient number of adulis supervise
) the children dunnz outdoor play
— 40 Responsnbihty fOr specific areas lS
assigned to stafi to assure that the

. entire playground is well supervnsed
- =———41: Teachers focus their attention on and

interact with the children to enhance
learmng and maintain <afety (adults do
not talk together at length or sit
passively when supervising children)

42. Children are guided to use the
equipment appropnatelv (climb on
ladders instead of tables)

43. The daily schedule includes morning

and afternoon active play periods for all

age groups, elther outdoor. in
~ suitably equipped indoor ¢
——— 44, The schedule for use of i .av area

minimizes 0verlap of age oups 1

avond confllcts overcrowdmg. and

~ undue competition for materials.

4. Special activities are planned for and
set up in the outdoor area daily.

46. Teachers add to or rearrange large
equipment at least every six months.
{spools; crates; tunnels)

47. Teachers encourage and assist children
in rearranging small flexible equipment.

~ (ladders, planks, boxes)

—48. Most of the children are constructively
invoived wnth the eqmpment and

_ activities in the playground:

49. Children help clean up the area and put

away equipment.

Total score

Copyright © 1985 by the National Association for tiieé Edu-
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USING THE OUTDOORS AS A LEARNING ENVIRONMENT

IMPROVEMENT PLAN
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CLASSROOM PLANNING

OVERVIEW

This workshop is intended for education component staff including
classroom volunteers; Education Advisory Board members and other

interested parents. _ The inclusion of otber component staff for
the first section (1 hour «:d 10 minutes) would be helpful for
coordinating inter-component planning. These staff members could

then leave at the break.

Training techniques include short isctures, small group tasks,
2igcussion and the use and analysis of sample planning forms.
In reviewing this module, it will be necessary to alternatively

Procedures, pp. 3-7 o
Topics and Key Concepts, pp. 8-14
Handouts, pp. 15-18

Additional Resources for Clagssroom Planning are listed on page
19, 20, and 7.. .

The sessior w. ' irequire a minimum of four and a half hours. if
participants are to experiment thoroughiy with the szampi=
planning Jorms, additional time will be needed. It may be
Jesirable to conduct this training in two sessions; Session I -

roundations of Clzssroom Planning and Component Coordination for

Classroom Planning, and Session II - Teaching Team Plans - Usiug
and Analyzing Forme.



LEARNING OBJECTIVES
e To identify the foundation documents and component
coordination essential to quality classroom planning.

To define the teaching team's planning instruments which
contribute to quality classroom planning.

e To provide an opportunity to experiment with planning
forms which can be used in their entirety or in revising
current program forms.

AGENDA

Introduction
Foundations of Classroom Planning

Teaching Team Plans
Using and Analyzing Forms

Summary and Evalu:ition

MATERIALS

Flip Chart, Pens and Tape
Copies for each participant of:

Learning ijéétiﬁéé

Agenda

Handouts

Evaluation Forms

Have copies of  performance standards, program philosophy,
education plan and curriculum available for small group use.

PREPARATION

Request that parricipants bring:

e a copy of thei~ schedule ) ) )

e information o. individual children to use in planning
(I1.P.s if complete; ) ] ,

& curriciilum resource materials they use when planning



PFACEDURFS

Approximate Time - tivities
15 Minutes INTRODUCTION

Review Agenda

) and )

Learning Objectives _ .

Ask how many originally learned to
do "Lesson Plans' for older children
in format of:

objectives
materials
procedures.

Comment that this is an important
part of Classroom Planning but
today's review will take a broad
perspective. )

See Key Concepts, p. 8, for purposes
of Classroom Planning.

15 Minutes FOUNDATIONS OF CLASSROOM PLANNING
Le:zture
Review Key Concepts, pp. 8 and 9.
Read sample program philosophy

(Handout  #1) as philosophy is

reviewed. Use your local program

philosophy as an additional or
replacement handout.

20 Minutes ' '~ COMPONENT COCRDINATION FOR CI.ASSROOM
PLANNT NG

In small groups

,,,,,,, (4-6 people per
groug)fask participants to list, on
a

"flip chart, the reasons why

Education component staff (Education
Coordinator and/or Teaching _Teams)
need to coordinate. their planning
with each of the following:
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20 Minutes

15 Minutes

20 Minutes

15 Minutes

Activities

Administrative Staff _
Parent Involvement/Social Ser-
_vices Staff

Volunteer Coordinator

Health Staff

Dental Health Staff

Mental Health Staff

Nutrition Coordinator

Handicap Coordinator

Post the preceding list on a £lip
chart page or put on blackboard for
participant reference.

Receive reports from each small
group and display them where all can
see.

See Key Concepts, pp. 9-11.

Stummarize  reports  to  assure
inclusion of all issues crucial to

your program.

BREAK

TEAC!I: ING TEAM PLANS
Laziuva

See Kuy foncesis, pp. 11 & 12, and
reviesw with participants the

Room Arrangement

Schedule

Time Lir=2
Long-i=rm Plan_
Weekly/Daily Plans
Iindividualized Plans

Lesson Plans/Learning Episodes
(Participants will actually work
with forms for Long-Term, Individual
and Weekly/Daily planning later in
the workshop: This lecture_is only
intended to introduce and defiaze the
various segments of the te.ching
teams' plans.)

BREAK

_a- ay



Approximate Time Activity

USING AND ANALYZING loiiis

Place copies of the Perfgggggcg
Standards, . yout ~ program's
Philosophy, Education Plan and

Curriculum in. stfatggxc places.  of
the room and let art1c1pan*s know

these are availa to them for
reference:

15 Minutes SCHEDULES
quckly review the Key Concepts on
p- 12 Then ask _teaching teams to
analyze the schedule they b=fﬁ6ht
with them using Handout #3: £ a

schedule was. forgotten or if o ire
are non teaching team participamnts

they can anaiyze the sample schedule
in Handout #2) Using the schedule
in Handout #2 demonstrate how to

For example
Arrival/Quiet Activities 8:30 - 9:30
would chait as follows:

] SCHEDULED TIME - in minutes
| lsar leme ) | | ]
Active| Quiat] Individual | Group J Directed | Initiated jStructured | Free | Ingoors | Outdoora
30 30 30 20 | 3
15 Minutes Solicit repor:s from the teams
asking:

o What did you learn?
o Do you plan to make changes?
o If so, what %ind?

15 Minutes ' INDIVIDUALIZED PLAN (IP)
Review Key Concepts, p. 12.

Using Handout #4, ask teaching teams

or individuals who are not teaching

team members to fill out the plan

for a child they know well.

Teaching teams will use the

information they brought with them:




10 Minutes

15 Minutes

15 Minutes

20 Minutes

Activities

Solicit reports and discussion from
the participants. Ask:

e What did you learn?

e Did the form work? o

e How would you try to imple-
ment Home Activities?

e How often would you plan to

review/evaluate progress?
LONG-TERM PLANS
Review Key Concepts on p. 13. Then,
using Handout,; #5; ask participants

by filling in at least two items in
each box. If they have more time,
request that they fill it out fully
thinking of the theme,  their
enrolled children and the Foundation
Documents:

Performance Standards
Philoscphy _
Education Plan
Curriculum

REPORTS/PTSCUSSIONS. Ask:

to
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e What  parts seemed most

~ usefwl?

e What parts seemed least

~ usefwl?

e When and how would you plan
te complete a long-term
plan?

WEEKLY/DAILY PLANS

Review Handout #6 with participants

using the Key Concepts, pp: 13 & 14.

Ask participants to fill out the

form using cheir long-term plan and
individualized plan. kequest__that

they complete at least one full day
and then as ruch of the rest as
time allows.



15 Minutes

15 Minutes

P
REPORTS/DISCUSSION:. Ask:
® What parts did you find

easiest? Why?

e What  parts were  most
difficult? Why?

you noted who is
responsible for each part of
the plan? -
Was_ _the Eong-Term Plan
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SUMMARY AND EVALUATION

Reread aloud each learning objective
of _the workshop. After each one,
solicit participants' input as to
what they considered most important
under that objective.

Clarify expectations _regarding:
using the forms or adapting current
ones.

Provide ~evaluation  forms for
participants, allowing them to
comment on the content and = the
process of the workshop
presentation.
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Topic >
INTRODUCTION to the

workshop
CLASSROOM PLANNING
PURPOSES -

e complying with program stan-
dards; :
reaching program goals;

an orderly program;

a well supervised environ-

ment; AP
continuity in children's

learning.

FOUNDATIONS OF
CLASSROOM PLANNING

The basic documents (foundations)
of preschool classroom planning
are: :

e The = program performance
standards; o _
The local written philosophy
statement which identifies
the educational values_ held
by the program staff and
parents; _ o )
The  Education  Plan and
Curriculum which reflect the
standards; the philosophy
and the community's beliefs;
life style,; industry and
geography.

For example; local program
plans will vary in order to
accommodate ~ what ~is
appropriate in an  urban
environment; or a fiéhi'rig
community,; or a migrant
population  or a long
standing farm community.
Each enviroinmernt dictates
the inclusion of different
curriculum themes, toys,
games, songs, books/stories,
trips, foods and expecta-
tions from the parents and
community.

Teachers must also be aware of their

personal philosophies and values as
they plan. This awareness can_ _be
used advantageously both in planning

what to do and what not to do within



Key Concepts

the  framework of program

expectations.

COMPONENT COORDINATION
FOR CLASSROOM PLANNING

Planning in other components needs

to be coordinated with teaching

teams--either directly or through

the education coordinator because of

the implications for classroom

planning. Two examples follow:

Administration--If the selected

classroom space 1is to = include

several small rooms instead of ome,
stgff77§é§16iﬁé§§7777scﬁeauies . and
piann:n% for transitions will be
very aiffe

large classroom.

rent from planning for one

Health--If children are scheduled
for pﬁysxcai examinations, teaching

teams will want to prepare the

children for what they can expect.
In addition, if a child is to be

taken out for an appointment,; the

teaching  team can . use  that
information to assure that the child

does _ not miss something planned
specifically for her or him.

The following are some issues that

require _ coordination with

appropriate component staff.

Administration

Budgét considerations affect:

study trip potent1a1

SAVI timing and procedures affect
classroom routines.

Parent Involvement

Teaching team roles need to be clear

"



N

parert orientation to the

classroom

parent training

parent newsletters

home visits dome by other

component staff

e es in the Cl

Who is in charge and who is
available to help with:

recruitment,
orientation,
placement,
training,
recognition?

Health

If children are to be taken out of

the c¢lassroom or Health staff plan
to come into the classroom, the
following require a coordinated
effort--screening; i physical
examinations and dental
appointments.

Curriculum input may be_ planned,
e.g.; correct toothbrushing demon-
stration or health study trip.
Resources may be identified Dby
Health = Staff, 2.8.; films,
cirriculum books or iodels.

If teaching teams are expected to
fill out part of the child health
record,; ~ this needs to _be
calendared at a mutually agreeable
date.

Teaching teams' access to health
records needs to be  commonly
understood as well as Health staff
access to educational records.

~-10-~
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Key Concepts

Handicap

Teaching teams need a  clear
understanding of their role in
Referral, Assessment, Diagnosis,
Individual = Education @ Plan(s),
Special Services, and how they can
access necessary information about
the specific handicapping conditions

of the children they teack.

,,,,,, I
The _ teaching team's  referral
responsibilities and procedures need
to be clearly understood by both

education and social services staff.

Nutrition = staff support for
Tasting/Cooking . experiences and
kitchen _ availability can  be
negotiated. Common understandings
of food _service procedures and
responsibilities need to be
established.

Curriculum input may be planned,;
e.g.,_ _resources, demonstrations,
materials, and study trip
recommendations.

TEACHING TEAM PLANS

In_ addition to the basic documents

and _ _coordination _needs_  are. the
specific plans which are done in the
education component; primarily by
teaching teams. Each of these plans
incorporates adherence to
performance _standards, __program
philosophy; the Education Plan and
the  program curriculum. _  The
planning is based on knowledge of
the children.

-=General knowledge of the specific
age group(s) and

--Knowledge of individual children's
needs and interests.



L
Who Plans

When

Key Concepts

Optimally; teachers; teacher aides
and regularly involved volinteers
plan and evaluate together with
knowledge of other components' plans
ag provided for in coordination and
ccaponent = planning. Arranging
teaching team schedules to _provide
for a total of two to three hours of
uninterrupted planning time; weekly,
is crucial to providing a _quality
program. Doing it in less time will
allow for less careful consideration
of individual children's needs and
interests and an appropriate match
of activities and materials. .In

addition, a daily teaching team
meeting to review how plans were
implemented and how each  child
responded that day can provide for

refinements in the next day's plan.

USING AND ANALYZING

FORMS
e

Individualized
Plans (I1.P.)

Young <children 1learn skills and
pursue  information by moving,

talking, manipulating, exploring,
discovering,  pretending, making
mistakes, @~ tasting, _ feeling,
smelling, listening and looking.

They are ACTIVE learnmers needing

large blocks of work/play time and

regular outdoor time adjusted

appropriately to the season. For

example, two 15-minute periods might

have to suffice on the coldest

winter days while most of the

program can be moved outdoors in the

Where  children are developing

normally and well it is important to

expand . on their interests and
strengths. _ If children have
specific needs, it is important to
plan for _these; ~but to avoid



Long-Tetm Plans

Weekly/Daily Plans

Key Concepts

(This wétkéﬁéﬁ does  not cover

I.E.P.8 as that is another complete
workshop. See Resource List at end
of this module.)

appropriate to 1list more ideas;
activities and concepts than you can
actually implement: Taking time to
list many possibilities will make
weekly/daily planning easier and

In a long-term plan it is

will give you  time to research

trips; plan with parents; gather
resources and develop materials to
match children's interests  and
needs. If the boxes provided don't
work, change the titles to meet
perceived needs.

This form could be posted and ideas
noted on it as they occur instead of
completing it at a single planning
session.

The 'Special Plans for Individual
Children'" boxes are intended for
noting children to observe or
assess. Appointments which take
them away from the classroom could
also be noted or a birthday. Staff
initials will indicate who = is
responsible, here and throughout
this form.  The '"'Target Children'"
column refers to children _ you
specifically wish to involve in a
given activity because of their
needs or interests identified in 1IP
or I.E.P. objectives.

The Manipulatives and Dramatic Play
and/or Block Area columns refer to
rotation of available materials as
appropriate to meet children's needs
and to accommodate theme concepts.

Again, staff initials will identify

who is responsible.

Under Meal Times, names of helpers
day by day will appear along with
the topic for discussion. . In

deference to children's interests,

any given topic may change but a

plan is ready.

-i3-
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Key Concepts

Art/Creative--This column will
specify who is responsible for the
easels, the play dough and available
art supplies as well as special
projects such as finger painting.

Outdoors--Skill Development will
indicate @~ activities requiring
special materials or supervision
such as ball skills, jump rope, an
obstacle course, follow the leader,
a nature walk and active games. [DO
NOT plan for competition. ==

Preschool Children's skills are .just

beginning to develop and they should -
not be put in the position of

losing.]  Under "Group Times,"
discussion topics and games should

be named as should specific stories

or fingerplays.  If using small

groups,  topics may differ. The

Music column should include specific

information as well and include

within each week, opportunity to

sing, to move to music, to listen
carefully and to play instruments.

Dismissal can include reminders to

staff such as--'""Send Newsletters

with Children' and/or a variety of

ways to dismiss children--by color

of clothes, by type of shoe closure,

by color of hair, by one syllable

names, and so forth:
Careful planning does not imply that

children . lose their freedom to
choose their own activities during
free play: It does mean that
appropriate = opportunities  and
materials = are provided for the

enrolled children. Children can be

assessed needs during free play or

in = more fcrmal small  group

activities or one to one indoors or
out _as the opportunity presents
itself. :



Handout #1

BLAIR HEAD START PHILOSOPHY

The following statement of program philosophy represents a
synthesis of ideas submitted by Blair Head Start teaching staff
and the parents on the characteristics of an exemplary preschool
prograim.

i quality preschool program works to  develop children's
*ognitive, affective, psychomotor and social - skills in
reparation for their future education. In addition; it aims at
:he development of children's life coping skills. = These_ include
:he ability to handle emotions and stress; the ability to
rlaintain personal and physical security, and the ability to
:xplore options and make decisions. It respects the uniqueness
»f each child and works to develop self-esteem in all children:

in exemplary program meets the needs of each individual child,;
laximizing his/her potential for growth. It offers children the
pportunity to explore, experiment; create, question; socialize,
ieet differenc life situations, and apply all five senses to the
:ask of learning.

. quality preschocl program offers teachers the opportunity to
:xplore various teaching methods and styles; to be creative, to
e flexible, and to individualize instruction using a guided-

iscovery-type approach.

n_exemplary preschool program evaluates students in a variety of
'ays. It employs a valid assegsment instrument linked to the

urriculum. It also employs checklist and observation formats

or formative evaluation of skills targeted on IEP's. In

ddition, it encourages children to evaluate themselves.

sed with permission of the director of Blair County Head Start,
bild Advocates _of Blair County, 1Inc., 319 Sycamore Street,
ltoona, PA 16603-0992.

ins




Handout #2
TEACHING TEAM PLANS

the age of the children, the curriculum, the space, available
equipment and materials, licensing requirements, and the time of

year. Regular review will probably result in ongoing change.

Children should be involved in problem solving and changes.

ROOM ARRANGEMENT - This will vary with the program philosophy;

SCHEDULE - This should be posted and will almost always be the

same: . As children mature, changes may be appropriate. It

provides a time frame for activities with appropriate balance of:

active and quiet times

individual and group times ]
staff directed and child initiated times
free and structured times--age appropriate
indoor and outdoor time--year round.

Sample Part Day Schedule

Breakfast Story Time/Music

9:00 - 9:30 - 11:00 - 11:15

Clear Tables, Bathroom | Outdoor Play _
Brush Teeth 11:15 - 12:00

| 9:30-9:40

Groups Time Lunch Preparation
:40 - 9:50 i 12:00 - 12:10
Free Play/Work Time Lunch
9:50-10:50 |  192:10 - 19:45
Clean-Up = _ Clean-up/Departures
10:50 - 11:00 12:45 - 1:00
~16-



TIME LINE - This is a year long planning instrument which
identifies due dates for accomplishing tasks in a coordinated and

timely fashion.

Example

TEACHING TEAM TIME LINE

e | Oct. | Nov. Ipec. }Jan. | Feb, | Mar | apr. | itay |
m;ne“ts'- B RO ._Ai B SR .
Complete Il X

Assessments N _ 'i— - L
Charted 1 7 "

Home Visits . X N I R

M

JLE.PS/L.Ps
Complete

|Notes Written on |-x = x| x

-i7-
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LONG-TERM PLANS - for a month or six weeks. They frequently

include a theme, concepts %o be taught, plans for groups with
common interests or needs, specizl activities or materials; room

arrangement changes and 8o forth. These plans need to be

completed st least two (2) weeks before the onset of plan use:

If these plans include the use of special equipment or materials,

coordination with other component staff (e.g:; Health), office
copying; time away from the center (e.g., Center Committee
Meeting) or expenditure of funds, 1t would be appropriate to

submit a copy to the supervisor to substantiate requests.

WEEKLY/DAILY PLANS - These §1éﬁéﬁéfe,ffé§Uéﬁtiy, submitted for
supervisory review. They are posted for reference by the

teaching team including volunteers. They are very specific. For
example; they will specify the name of the story or book to_  be
read _on Monday and the initials of who is responsible. They
specify exactly what will be done, whare and who is in charge.
If observations are being done on motor skills; the plan will
specify on Tuesday--Jose, Maria/Gross motor/A.L.

\ - 324\ ~ 7y

children checklist gtaff initials

1f dental exams are in progress, the plan would indicate on
Thursday; Leticia and Mimi/Dental appointment/9:40.

If three children are just learning to catch a ball, ball skills

will be scheduled with staff initials and target children noted
so they are specifically invited to take part;
INDIVIDUALIZED PLAN - This is a plan for each child in the toom

,,,,,,,, parent  conference, assessments,

arrived = at following: :
observations and record reviews: Changes, additions and progress

on the plan should be noted as appropriate--at least twice a
year. These will be reviewed when developing Long-Term and
Weekly/Daily Plans: _In the case of a special needs child; _an
Individual Education Plan (IEP) will be in use, coordinated wWith

the Handicap Services Coordinator and following the guidelines of

the Handicap Services Component Plan in addition to the Education
Component Plan. :

LESSON PLAN/LEARNING EPISODE - This is a personai documunt for

the staff member who plans to work with a specific child or small
group of children relative te Individual Plans (I.P. or’
Individual Education Plan, IEF, objectives). This plan is
usually _organized_ in the traditional = form of
Objectives/Materials/Procedures and is most necessary when _a
staff member is doing an activity for the first time or two. Tn
be most useful; it will include the exact language to be used in
presenting an activity.
-18-
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Handout #3

i SCHEDULED TIME = IN MINUTES

o R | _ . || staet | chi@ || - | :
Active | Quiet ||Individual | Group || Directed |Initiated || Structured | Free|| Indoors | Outdoors

PLANNED ADJUSTMENTS

179




Handout #4

INDIVIDUALIZED PLAN

Child's Name -

Birthdate

Teacher's Name

Age

Date of Plan Development

Goals/Objectives

Planned Classrcom Activities

Planned Home Activities

Evaluation:

2470

Date of Evaluation




Handout #5

LONG TERM PLAN

DURATION OF PLAN

CENTER o -

ilding Self Image

Concepts to Stress (Include nutrition, Science, health and safety concepts along

with theme related concepts)

Words

Books and Stories

Special Music Displays

Home Activities

sy Props

ERIC

Aruitoxt provided by Eic:

Special Activites For Children

Study Trip(s) and Date(s)

Special Activities With Parents and Date(s)

-21-



Handout #6

CENTER THEME TEACHERS  WEEK OF

e . MONDAY  TIRSDAY- WEDNESDAY THURSDAY = FRIDAY
Special Plans for Target Children
Individual Children -specific aetivities to mest
appts/assessments/ TEP or IP objectives
observations : |

Manipulatives

Meal Times
o Helpers
¢ Diseussion

Ait/Créatlve

|ougoors
¢ Skill Developrent

Dramatic Play

Blocks Area

Group fiﬁég
¢ Discussion
¢ Games

o Story
o Firgetplags

o Misie
Weekly - Listen,
S, Irstiits,

Movement

Dismissal

IO 1 ‘ 114




ADDITIONAL RESOURCES FOR CLASSROOM PLANNING
Training Manuals for Local Head Start Stasff

Part I Training Modules-Judith L. Pokorni

Individualizing Preschool Activities

Observation and Recording Skills

Part II Six Mini-Workshops - Judith L. Pokorni

Roles and Responsibilities of the Teacher

Learning Environments

Daily Planning

Classroom Management

Teaching Teams

Part III Training Modules - Carol Rudolph

Planning for and Grouping Children to Meet
_ Individual Needs
Cognitive Development

Classroom Management

Part IV Training Modules - Carol Rudolph

Language Development

Creativity

Training Modules - Nancy J. Mallory

Study Trips S S
Parent Involvement in the Head Start Education

g |
]
”w
ct
<t

Component
Part VI Training Module - Nancy J. Mallory

Using the Outdoors as a Learning Environment

Developed by the Head Start Resource and Training Center,

University of Maryland University College; Conferences and

Institutes Program, _4321 Hartwick Road; College Park; Maryland
20740 (301) 454-5786.

Room Arrangement as a Teaching Strategy, filmstrip and audiotape
- Diane odge . -

Creative Associates, 3201 New Mexico Avenue; NW, Suite 270,

Washington, DC 20016 (202) 966-5804. 1In Region III, available
on loan from HSRTC. Contact the Resource Librarian (301) 454-
5786.

A Guide for Education Coordinators in Head Start developed by
Creative Associates. Available in 1986-87.

§%§§%§§§§g the Classroom: _Case Study of the High/Scope

. Fifteen minute color filmstrip and ~cassette “tape.
High/Scope Press, 600 North River Street; Ypsilanti; MI 48197-
2898. In Region III, available on loan from HSRTC. Contact the

Resource Librarian (301) 454-5786.

23115



HSRTC DATA BANK
MATERIAL RESOURCE LISTING

Early Childhood Series - A Classroom Planned for Learning,

Slides/Tape. Explores the ways in which young children learn,
emphasizing the rationale behind everyday classroom practices.

Activity centers; room arrangement, and the foundational nature
of the classroom experience are highlighted:

A Good Day in the Kindergarten, Filmstrip: A quality
environment is_ _provided by a competent teacher 1leading to

physical,; intellectual; social, and emotional growth for young
children in the classroom.

Managing the Daily Program, Module B of Skills For Preschool

Teachers Media Pack,; Janice J. Beaty, Filmstrip and tape. Self-
directed modular training unit to accompany the text: Looks at
translating program goal; objectives; check lists; and question

sheets into a balance of daily activities, and incorporating the
needs of the individual child within the daily program.
Organizing Free Play; 22 minutes; 16 mm film, . B/W: Using
preschool children and their teachers in _ the physical
surroundings of the nursery school; the film discusses these
questions: What is free play? How do children learn from free
play? How does one control free play?

Setting Up a Classroom, 30 minutes, 16 mm film, color:  Two
teachers plan and arrange a classroom a few days before children
arrive. They strive to create a functional; flexible environment
in which children can grow and develop.” The éqﬁiﬁﬁéﬁt ard
supplies are stacked around the room. The teachers "rough out" a
plan as they work at putting the equipment in place:

In Region III, thkese resources are available from the Resource
Librarian at the:

Head Start Resource and Training Center
University of Maryland
4777 Hartwick Road
Coll. .e Park, MD 20740
© 21) 454-5786
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Basic Skills for Conflict Resolution

by Barbara Grissinger
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BASIC 3KILLS FOR CONFLICT RESOLUTION

OVERVIEW

This workshop, designed for 15-30 people; is primarily a skills
practice workshop. _Participants will work on  increasing
communication skills with the end purpose of being more prepared

and comfortable in dealing with potential conflict situations.
It is assumed that people participating in this workshop have had
previous training or are familiar with and basically comfortable
with the belping role. That is; participants = should be
comfortable dealing with people who seek them out for help; _they
should be somewhat at =sase with peoples' expression of feelings
and understand the value of supportive intervention.

This highly experiential workshop is designed to address issues
of conflictive management and to help people initiate discussion
with others on subjects that might be uncomfortable or which may

lead to conflictive interchanges.  Theory is presented through a
a variety of individual and small group exercises and through
"mini-lectures" throughout the workshop. This is a 7 _bour or

full day workshop, but can easily be altered for the skill level
of participants or to make it shorter. The session is only a

beginning point in understanding and managing conflict

situations.

The theory for this session is drawn largely from People Skills

by Robert Bolton, Ph.D. There are a number of other excellent

supporting references listed in the bibliogravphy.

_____All workshop materials should be read and reviewed prior to

presenting the workshop. Presenters are encouraged to use the
references in the bibliography to prepare themselves more fully

in theory and understanding of the materials and/or to alter the

workshop designs for specific program needs.

| Sy
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LEARNING OBJECTIVES
® Participants will identify types of conflict situations
which they personally find difficult to deal with; as
well as explore their own reluctances to working with
these conflict situations.
® Participants will practice specific skills necessafry for
constructive conflict resolution.
® Participants will practice specific skills necessary for
effective conflict resolution:
a. listening skills o
b. problem definition skills
c. assertive skills

Introduction and Review of Learning Objectives.
Identifying Your Own Difficult Conflict Situations

Basic Information About Conflict Situations

- definitions o o
- unrealistic vs. realistic conflict

- strategies for managing conflict S —
- primacy of dealing with emotions when handling conflict
situations

Skills Practice for Conflict Management

Assertive Statements

Role play of conflict/confrontation situations
Summary

Materials Needed

Flip chart and markers
Masking tape |

Handouts # 1-5

=2=
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PROCEDURES

Approximate Time Activities

15 minutes Introduce yourself and learning
objectives. Give partiéiﬁéﬁtg
an opportunity to introduce
themselves.

10 minutes Have participants identify  to
themselves conflict or confrontation
situations that are difficult fer

20 minutes Process exercise by  identifying
beliefs, feelings and catastrophic
expectations connected = to _ the
anticipation of entering those
conflict situations.

30 minutes Presentation of lecture material:
definition of conflict, unrealistic
conflict wvs. realistic conflict;
benefits of conflict, differing
styles  of managing  conflict,
elaboration of ~confrontation/
collaboration, concept of primacy of
emotions in conflict situations.

10 minutes BREAK

Distribute handout packet

10 minutes Review definition and benefits of
Active/ Reflective listening.

10 minutes Review Roadblocks to Communication.

30 minutes Listening Skills Exercise 1.
30 minutes Listening Skills Exercise 2.
BREAK FOR LUNCH

30 minutes Preparation for  confrontation;

outline basic steps; do problem
definition exercise:




Approximate Time Activities

10 minutes Discuss other steps in preparing for

conflict situations:

20 minutes Introduction to assertive statements;

discuss elements and construction of

10 minutes Exercise in <creating assertive
statements.

10 minutes BREAK

20 minutes Presentation = of how _assertive
statements and listening skills are
combined together to manage initial
stages of conflict/confrontation,

20 minutes Introduce and demonstrate role play
activity.

60 minutes Role play activity

20 minutes Process role play and make wrap-up

comments/questions from participants.

10 minutes Summary




DEFINITIONS

Introduce yourself. If group participants do not know each other

have them introduce themselves.
a 5-10 minute warm-up exercise of your

other, consider doing

choice.

Review learning objectives.

If participants do know each

~ (You may wish to have these written

on newsprint and already on display before the session starts.)

OPENING EXERCISES -

2’ T .
First step in handling

conflict constructively...

All of us in our jobs _

run into situations that

have potential to be

unpleasant or

conflictive.

Possible examples:

IDENTIFYING YOUR OWN DIFFICULT
SITUATIONS

EXPECTATIONS ABOUT CONFLICT

Key Concepts to Present

Know yourself: = o

- what you deal with well

- what you have problems with

- what ‘''triggers" you in conflict
situations o o

- what you believe about conflict

- what you think will bappen if you

engage someone in conflict
- your personal rules for '"fighting"

-a parent believes you have reported
him/her to the local children's
77777 - bureau for  suspected
abuse/neglect and wants to talk to
you

- a child continually comes to the

center . dirty/smelly/dressed
inappropriately. The other children
don t want to play with him. You
feel you must talk with the
parent

- a_ worker you supervise is not
following confidentiality policies
(or some other procblem  behavior)

and you must talk with him/her about
it



Ask participants to

Now imagine for awhile:

Key Concepts

- Identify one or more situations

involving other  people in their
work 1life that they would just as
soon not have to deal with.

You will have to face this situation
as soon_as you return to work. _Get
ready in your imagination to deal
with this person. Facilitator may
suggest that people pay attention to
what they are thinking; feeling,;
expecting to happen; how they will
feel when it is all over; whether
the results are bad or  good.
Refocus attention on the group.



BEHAVIOR INDICATOR EXERCISE

Process people's experience/thoughts in the following manner:

The trainer should have two pieces of newsprint ready to
post and to record peoples' responses. One piece should
bave the title "Feelings/Beliefs'" and the other piece should
be marked "What if..."

Ask  participants to share any  thoughts, feelings,
awarenesses that they might have had about their feelings,
expectations, personal fight styles. Be sure to project the
attitude of invitation and that no one is asked to
share anything if s/be doesn't want to.  Model good
reflective listening to responses and receive whatever
people wish to share.

Record on the appropriate piece of paper feelings or beliefs

about conflict situations. For any response that states an

expectation of what might happen, record it under "What

if..." (e.g., They will get angry; I will get fired; They

will take the child out of the program). Be sure to record

both the negative and positive feelings and expectations.

Together look at the "What if..." paper: Note any p

9
expectations of conflict. Take the opportunity to dis
h

briefly some of the good that comes of conflict
well, and stress that we are working to develop

attitudes about conflict so that we are more willing to

engage in difficult situations and will have a better chance

of achieving positive results. Review the negative

expectations. For each one ask, '"What is the likelihood that

that this will really happen?"” Put a % of chance out to the

right of the statement on the newsprint.

Now discuss the likelihood that the negative things will/do

happen: Ask "So what if happens?” 1s it so
bad? Could you live with it? etc. Discuss briefly how our
feelings and beliefs are related to our "What if...

statements.
Wrap up the exercise.
KEY POINTS

1. Our_ feelings and beliefs are very important in determining

— - ,;,7i
124




KEY POINTS

2. Our expectations (catastrophic and realistic) ars rooted in
our f{eelings and beliefs.

3. Often our expectations are much worse than what really

4. Even our catastrophic expectations are sometimes not so bad
if we look at them and say them out loud.

5. If we spend some time sorting out our own feelings and

expectations, we may be more willing to engage in some situations

because we can be more realistic or feel more comfortable.

6. Sometimes we will choose not to confront because the 'price"

isn't worth it.

7. .1t.is precisely the feeling aspects of conflict that most of

us don't like to deal with: So it is worth the time to deal with
our own feelings first,; so that we will be more able to deal with
both. our own and others' feelings when we are in the unavoidable
conflict situations: By settling some of these 1issues

beforeband, we will be in a better position to do constructive

8125



MINI-LECTURE

if trainer has decided to use Handout 1, pass it out before

Main Idea Key Concepts to Present

Definition a. Clash, competition or mutual

of Conflict interference  of = opposing  or

(Websters Third : incompatible forces or qualities

International (e.g., ideas, interests, needs,

Dictionary). wills)., o
b. Emotional state characterized by
indecision, @~ restlessness,
uncertainty, and tension resulting
from incompatible needs or drives of

comparable intensity.

Conflict may be within
oneself, between two
people; within a group;

between groups

Unrealistic and. - Unrealistic conflict stems from

realistic conflict ignorance, = error,  prejudice,
historical tradition, dysfunctional

organizational structure, hostility.
= Unrealistiec . conflict i
destructive and not amenable to

- Realistie  conflict  arises
naturally when two people or

groups are in proximity/Telationship
over a period of time.

- Realistic conflict  usually
arisas from_a clash of differing

goals, differing . _ _methods for

achieving goals; differing values,

differing needs, or differing role
expectations.

Not many pzople really ]

enjoy conflict. Many people

believe that conflict is




Main Idea Key Concepts to Present

destructive and/or serves no
good purpose. At its worst,
conflict is disruptive and
interruptive - but it can serve
a good purpose.

Potential benefits of - better able to define the problem
conflict. (Trainer areas S )

may list or ask - encourages _ change - both in
participants to oneself and others ) S
generate the list.) - may increase motivation to deal

with problems, energizes people

- can lead to better and more
creative solutions )

~ can__ lead to stronger, more
intimate relaticnships

- increased good feelings about self
and others

- understanding, ability to see the
other side

- self- understandlng

-~ clears the air

In realistic conflict

situations; how construc-

tive the outcome can be

depends on how you as a

person handle the

situation.
There are five main 1. Withdrawing/Avoiding
behavioral strategies 2. Agggg@gdgp;gg/Smooth1ng
for dealing with conflict 3. Compromising
situations. 4. Forcing

5. Confronting/Collaborating
There are pros and cons - You should,  perhaps,  have
for using all of these all of these ways of responding in
styles; there are your "Bag of tricks.
times when each of these - It is your choice of how you want
methods might be used tc approach_ conflict situations.
quite productively: ~ Review information in HANDOUT 1

(amount. of detail is up to the
trainer).

This workshop focises on

Confronting/Collaborating

Skills;

General comments about 1. If a situation _is worth
the confronting/ confronting, it is worth preparing
collaborative approach. for. :

195y




Main Idea

Primacy of Emotions

Tasks for the

Workshop

BREAK

Key Concepts to Present

2. This basic. approach is really a
combination of all ~_the  good
communxcatxon ,skxlls you have ever

3. _. There are many ways in which to

combine _ the skills we._  are
about to learn/practice in order  to
do . constructive/ effective

conflict resolution:. L
4, We are fostering a WIN-WIN
approach here.

5. THE ABSOLUTE EREREQUISITES FOR
SUCCESSFUL CONFRONTING ARE Showing
Respe:=& for the Other Person
and _ L15ten1qg

6. It is important to understand the
"Primacy . _of _Emotions" in
conflict/confrontation.

- In conflict situations there. _are
two sets of issues to deal = with _ -
the = content issue and the
emotions issue. S o
~ Most of us attempt to _deal with
the content; either exclusively or
at least f1rst . )

= After the initial statement, it
is usually = the eEOtibﬁs
that crop up flrst. o o -

- If you don't deal with the
feelings first, you seriously
jeopardize ybur _chances of
settling the issues (Another reason
to prepare, and to have dealt with

some of your own emotions first).

~ There is not time to learn
and practice every skill and every
model of dealing with conflict
- We will be practicing  the
Spelelc skills involved in dealing
with the emotional aspects of
conflict and then discuss how this
fits in with the overall model for
conflict resolution which I will
outline for you.

Pass out Handouts 2, 3, 4 and 5 as you reconvene.

~11-
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LISTENING SKILLS

Main Idea

Why Review Listening
Skills

in 11sten1ng skills -
empathic; active; reflective.

Ask someone to
define/describe
active listening
(or the trainer
can do it).

Key Con:zepts to Present

- We don't do any interactions

with people without listening.

- In conflict situations it is

even barder and even more

important to be able to listen and

hear aggqgateiy -
- To give us a common ground to
start on -
- Most all of us can always stand

more practice.

- a way 6% show1ng ~respect and

- attempting to  understand_ and
déﬁéﬁétféting our understanding of

what _the person is saying, meaning

and feeling -.a _way of helping

someone clarify for himself or
herself what s/he means and what
s/he feels

- non- Judgemental ,
- encourages continued talking/
exploration, tne 1istener responds

by saying back to the speaker what

he has said (trying to capture the
content; the meaning and
the feeliﬁgé)

- this is more than just parrot1ng
- attempt to '"walk a mile in the
other . person's shoes" and to
communicate this to the person

- you must be _genuine, not using
th1s as a "gimmick" )

- be careful of Judg1ng and  trying
to influence the speaker in your
attempts to capture the meaning and
feeling ]
- important to _ try to match
intensity levels with your responses

:5%59



Main Idea Key Concepts to Present

Ask: ) S
Why do you think this - to let person know you are willing
skill is important, to try to understand his side
particularly in a - to communicate respect
conflict situation? - to reduce defensiveness
-~ to truly understand .
~ to encourage discussion and
problem-solving )
- to get to a point where you
can negotiate the issues/ the
solutions
Roadblocks = -~ Many of us feel that reflective
to Communication listening is an  unnatural and
awkward way of talking.
- Perhaps so, but much of how we
talk in normal conversation = falls
into the category of communication
roadblocks. = ) S
-~ Dr. Thomas Gordon has identified
these roadblocks and we will be
tempted to use many of them in the
conflict  situation. . ,
- Let's 1look at them quickly  just
to remind ourselves about _them
(they are in your  bhandouts - #2).
**These roadblocks should be listed/written on newsprint prior to
the workshop and simply put up at this point for quick review -

and or reference in the upcoming exercise.

g
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LISTENING SKILLS EXERCISE #1

1. Have participants turn to Listening Skills Exercise #1

(Handout 3) in their handout packet. Have each person read the

first three examples and pick out the best reflective response.

question (Roger).

As a group, identify the best response for

2. As a group, look at each of the other responses 1isted and
identify the communication roadblock that fits. _You may or may
not want to discuss why the particular response is not adequate.

Repeat the process for the next two questions.

3. Have participants write reflective listening responses to the

remaining three examples. Ask for volunteers to éhété their

responses to each one:. Have more tlian one response and try . to
generate a total group respcense for each example. Emphasize that
there is no one "just right' reflective response and that it 1is
the geruine effort that counts.:

**Note If you have a very sophisticated or Wéii:tréihéd,gréﬁﬁii
you may want to leave this exercise out and expand the next
exercise; or perhaps develop an alternate activity.

Main Idea Key Concepts to Present

Process Listening - General reactions to exercise,

Exercise #1 learnings ) ) -
- Tendency toward wanting to make
responses that fall in

"roadblock" category A
- Whether it was more difficult to

do reflective listening to the
last two  examples which were
somewhat confronting ,

- Beginning discussion of our
general tendencies to
defensiveness when people are
critical of us or question our
values

13-



LISTENING SKILLS EXERCISE #2

Main Idea Key Corcepts to Present

Introduction - Now is  the time  to
practice using _ reflective
listening in a series of responses.
- Please find a partner and get

seated next to _each _other; _then
additional directions will be given.
While participants are finding partners, the trainer should put
up a piece of newsprint that has several topics listed at the_top

(any controversial/conversation promoting topic such as. nuclear

waste; abortion, etc.) and directions for the exercise below the
topics.

Give the following - You and your partner may_ _ talk
directions. about any one of the subjects listed
that you both agree to. ,
- Person A is to make any

statement at all about the topic. .
- Person B is to make a reflective
response. _

- Person A is to tell Person B
whether or not she has reflected

accurately. If not, Person A should

make the statement again and Person
B is to try another reflective
response. B o S
- When Person B has reflected
accurately, it is them her turn to

make a comment about the topic and

person A must make a reflective
statement. =
- Continue having the conversation

for 5-10 minutes.

After giving these directions;
the trainer shoiild demonstrate
the process with a volunteer
and ask for questions before
baving pairs do the exercise:
Process the exercise. - Ask such questions as:



Summary of
Listening Skills

Portion of Workshop.

Why use Reflective

Listening in Confron-
tation/Conflict

Situations.

BREAK (Probably for lunch)

Key Concepts to Present

new for yourself?
Are there particular roadblock

responses that you are prone to?
Did  you find it hard to do

reflective listening when your

partner was saying things that

didn't agree with your views?

- Discuss general commencts/reaction

and the fact that this is such an

unnatural way of carrying om a
conversation.

- We don't _ deal  effectively
with people if we don't listen
effectively.

= This is @especially so in
conflict situations.

- While we will not be practicing
repeat this second exercise; there
are/will  be times when you
will want to set up a conversation
in just this way when dealing with
a conflict situation.

- To communicate respect i
- To understand the other person's
position ) . . ) .

- To prevent the situation = from
deteriorating ~into unproductive
/destructive conflict

- To clarify issue o ]

- A skill to use both when you
confront and when you are confronted

483



PREPARING FOR THE CONFLICT/CONFRONTATION SITUATION

Main Idea Key to Concepts to Present

For those confron- - to be clear about the issues
tations we choouse. - to have the best chance for a
to initiate: if it positive outcome

is worth con-.
front1ng, it is worth

prepar1ng
Steps in Prepar1ng 1 - Define the. problem
(trainer may wish to 2 - Decide if it is worth confronting
newsprint). 3 - Set a date; time and place with
the person involved.
4 - Decide who will be there.
5 - Develop positive attitudes:
Discuss each step separately:
1. Define the problem. - The way you define and_ present

the problem has a. tremendously big
impact on whether or not you can
achieve a positive resolution
/solution.

- Steps in problem definition:

Define the problem in terms of actions/ behaviors;

: don't label, accuse, insult or make inferences.

b. Define the problem in the smallest; ,most,spec1f1c
terms possible. 1Ideally it should be things that
anyone could see or hear.

c. Describe your feelings and reactions to the problem

) bebhavior.

d. Describe your own actions (what you are doing

or neglecting to do) that helps to create and to

]

Define the probiem 1n ways that make it clear that

e.

this is a mutual problem that needs to be solved.
Exercise in Problem - Let's try to write a problem
Definition. definition statement together using
the above rules. (Trainer may use a
gsituation suggested from  the

audience, a situation of his/her
own, or the situation listed on
page 19.)




Main Idea Key Concepts to Present

- Discuss questions, alterna
of stating things etc., as y
this.

- Invite each person to write  one
or two _ problem definition
statements of his/her own; _perhaps
using _the situations that _s/he
identified in . the ) first
imagination exercise of the day.
Allow 5-10 minutes for the exercise.

135-




FOR TRAINER USE ONLY
PREPARING FOR THE CONFLICT/CONFRONTATION SITUATION

Sample Situation for Problem Definition Exercise:

There is one central filing cabinet that holds the official file

for each child enrolled in the program. All information is to be

filed in these files: Several peopie _are responsible for getting

information into the files; e:g: Education €oordinator, Social

Services Coordinator,. _ Health Goord:nator,, Parent . Services

Coordinator: The Health Coordinator is keeping all of her own

files in her office, and this information is unavailable to the

other staff. You ~are one. of the otﬁer coordinators who needs

Sally is keeptng all the health records in her office. I need to
know which children have been identified as having problems so
that I can alert the family service workers _as to pOSSIble

support needs of the families. . I have asked her for this

information 3 times and I have asked her to put her information
n__the files. I am getting frustrated and angry: I feel that
Sally is making it difficult for me to do my_job the way _it is

supposed to be done.. I guess I have not told Sally why I need

the information or how her actions keep me from doing my job.
Maybe I should try to talk with Sally again.

Main Idea Key Concepts to Present

- Invite 2 or 3 people to share
their statements with the group.
Give positive feedback.
-~ Look to be sure_ that problems are
defined _in ‘behavioral, non-
judgemental and free 6f value
statements. o
- Discuss any comments or Etbbléﬁé

which group members wish to bring up
2. Decide if the issue Is this realistic or unrealistic
is worth bringing up. conflict?

- Is the person I want to approach
in position of being able to deal
with this? (e.g., if person has a
dying parent or is in the middle of



Main Idea

3. Set a Date, Time,
and Place with the
Person Involved.

4. Decide who

will be there

Attitudes ''You might

5. DeveloP Positive

want to work with
"

yourself to.....

After you have done

all the preparation

work, deEInea the

proBlem and decided to

approacBrtBe person,

write down or rehearse

your opening statement

your definition of
the problem.

a divorce proceed1ng, you may
decide t1m1ng is wrong). )
- Is this important enough to me to
address?

- Am I willing to engage in
constructive conflict resolution; is
this a solvable problem?

- What are the potential
consequences of dealing with this
situation? Of not dealing with it?

- You can withdraw at this
point, or "decide to use
another conflict behavorial
strategy.

- You need to have enough time to
deal with a situation - to deal with
both the emotions and the content of
the issue.

- You should have the other person's

agreement to enter into discussion

with you. ) S o )
- You want to avoid the "hit and

run' style of raising issues.

- In general this will be the

people directly involved; scmet1mes

you will want a "facilitator" or

arbitrator."

Approach this situation with a WIN -

WIN attitude.

- To be prepared to listen.

- To expect to have to deal with a

range of feeling reactions as well

as comntent ISSU‘,S .

- To hope for or even to ask for

change, but not to DEMAND change:

- To know how you might be willing

to make some changes too.

clear non-judgemental statement.

- Because you want to have a good

delivery - your tone of voice
and _nonverbal cues are  very
important  (strong _ voice -
not angry or apologetlc . open

posture; not poxntlng vour finger,



Structuring your
opening Statement

When to Use Assertive

Statements

ey Concepts .

N

you want to communicate

1
o
®
0
]
o
7]
®

your openness to give and take
discussion.

- You will not want to use your

well-thought-out and 1long problem
definition - that was your. way of
- You need a shorter, more focused
opening statement.

- There is more than one way to open
2 discussion; _the two most often
used ways are I-statements or an

- I-statements are used often when
you have a concern about a person_or
a person's behavior but the results
of that bebavior do not directly
affect you; sometimes when you want
to ease into the discussion; _or
often when @ you = are having
discussions which involve _values.
You may be able to think of other
times when you would use I-
Statements too.

Example of an I-statement:

"I am very concerned about how many
colds Andrea seems to have."

- What we will be focusing on here-
how and when to use assertive
statements.

- We will not be focusing on
I-statements, their practice or
specific usage.

- When someone 1is '"invading  your
space” his/her actions  somehow
impinging on your territory, rights,
ability to function, etc.

- when the problem zan be solved:
realistic conflict .
- when you will not be trampling the

other person's self-esteem =~
- when you will not be '"invading"

the other's space =~~~
- when you will not be forcing your

values on the other person

28



I

How to Make an

Assertive Statement

Let's look at an example
and talk about it (see
example sheet p. --)
Under Behavior column

discuss

Hnaet Feeling
column discuss

column discuss

Key Concepts

- Has 3 basic parts ,
1. Describe person's behavior in

specific terms.

2. Describe your feelings about the

behavior.

3. Describe the effect his/her

behavior has on you.

- des:ription should be specific,

brief; and non-common problem areas

are fuzzy behavior descriptions;

using absolutes, allowing judgements

and inferences to creep in, being

too long-winded and using profan1ty
- in the bhandout packet is a page to

belp people identify potential

problem areas (Handout 4)

- fact that many people are unaware

of their ‘feelings or have a hard

time Identlfylng them accurately -

especially intensity levels

- encourage them to practice this

-fact that the person's behavior

must 1mpact you. alrectly

feeling effect on yourself, beware
of

trying . to. cﬁaﬁ§§ ~ the
other person's values - there are
some borderline  categories  of

effects where the effects are not
quite_ tangible (discuss some of the
examples in handou¢ 5 at the bottom
of the page) _

to state; this may be one of those
times that an I- statement is the

22139



*%*%**FOR TRAINER REFERENCE#***%

Have a piece of newsprint set up as follows for the Assertive

Statements Teaching. _Post this at beginning of discussion of

Assertive statements and use as the focal point/teaching tool in
discussions described on p. 18.

Behavior Description  Feeling Effect

When you are frequently I feel frustrated... because my time
late to pick me up is wasted while
after work, I wait for you:



ENTERING THE CONFLICT SITUATION - YOUR OPENING STATEMENT

Exercise in Writing Assertive Statements:

Have the group (The  trainer may have practice
write 2 or 3 assertive situations identified or may ask
statements together. participants to suggest the

situations.)

Have each individual write

one Or two assertive

statements,; using the

problem definitions that

s/he wrote previously.

Have participants divide into

groups of three. Ask them to

say each of their assertive

statemehts to the other

two group members. Their

task is to help each other

refine their assertive

statements:

Have willing people Emphasize  the  necessity for
share some of their practicing this skill.

assertive statements.

Take questions and

comments from the S

group: TAKE A BREAK

141
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PUTTING THESE SKILLS ALL TOGETHER

Main Idea

Now it is time B

to actually approach
the person with your
issue. What do you
expect to happen when
you make your assertive
statement?

Ask participants to
comment on what they
feel like and what
they feel like doing/
saying when they get
the angry/defensive/
counterattack responses.

REMEMBER - you cannot deal
effectively with
issues until the
is taken care of
one way is using
model.

Outline process of dialogue

that takes you from assertive
statement to point of entering

the problem-solving stage
(reference Dr. Bolton,

People Skills).

the content

Key Concepts to Present

someone will accept

- Occasionally someone w
what you say and offer to change or

to problem solve right on the spot.
- more often, you are greeted with

anger, defensiveness, distortions of

what you said, refusal to deal with
what you said, or a counterattack

are fairly normal reactions

- process whatever comments arise

- underline the basically natural
response _ of defensiveness/
withdrawal,; etc. B
- talk about how a

negative/destructive cycle can start
with their next response

- interject usefulness o

skills here

in some fashion -
the following

a-2

rocess:

preparing stage

making assertive statement
be silent/stop until other
person responds ,

. make reflective listening

B N

. responses (3-4 times) _

5. repeat _steps 2, 3, and 4
(several times if
necessary)

142
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Show diagram on following

page and explain' process
by using diagram if you wish

(this is not in handout packet
but can be included if trainer
wishes):

At this point trainer should

role_play the process with

a volunteer from the group:

Key Concepts to Present

problem clearly togetber
and enter problem-solving
process

(*¥**Note: Trainer should make
~a point of reviewing Chapter
10 in People Skills if not
thoroughly familiar with this
process.




PUTTING THESE SKILLS ALL TOGETHER

Main Idea Key Concepts to Present

Briefly process : S ‘

role play. . ~Have volunteer talk briefly ©of
his/her experience, reaction to
confrontation, effect of reflective
listening, other reaction. =
-Any trainer reactions to being the
confronter including a critique of
things you _ might want to do

differently if you had a chance.

-Review process; using the handout.

-Ansver questions from the

participants:
Have participants Instructions for role play. o
role play their own 1. Eaeh person wiil have the
situations that they opportunity to take three roles -
have been developing. the_ confronter, the person being
Have them do this in confronted, and the observer. =
groups of three. 2. The confronter will use his/her

assertive statement and then work to

complete. the process just outlined
and demonstrated. S
3. The person being confronted will
respond in whatever way s/he wishes.
This person is encouraged to respond

genuinely to the types of comments

eing made by the confronter. Don't

give in and follow '"how it is
supposed . to be" if it doesn't fit.
Don't give your confronter a hard

0]

time just to be giving him or her a
bhard time. o o

4. Observer should be prepared to

write down comments to  share.
Things to note are wbether
confronter was able to do listening
accurately; what responses moved the
action along in constructive ways
and in less than constructive ways;
were there any turning points in the
discussion, were tone of voice and
nonverbal clues of the _confronter

144
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.

Trainer should write basic_

tasks of each player and the
time frames for the role

plays on newsprint and post
it for a guide.
Process Role Play

Sessions

ﬁrap-up Points

Sk |

Key Concepts to Present

5. Each '"confrontation' should last
a maximum of 10 minutes. The
observer is the timekeeper. S
6. Processing of each segment should
be  about 10 minutes maximum.
Confronter should have opportunity
to say what s/he did well, identify
problem areas, and give general
comments. Person confronted should
give feedback about what encouraged
him/ber to change or enter _into
problem solving, hindered him/her,
and what might bhave been  more
effective. ~_Observer should give
his/ber feedback last =-and in
behavioral - and observational terms
as much as possible. .

7. Do this process until each person
has bad a turn at each role.

Ask: What did you learn? As a

confronter, did you have any
difficulty ~ doing reflective
listening @ to  your partner's

responses? For those who were being
confronted, what made you willing to
change _ your behavior or to 1look
for a solution? = Are there ways
that you will be able to use what
you have been practicing here?

-Using ~~~ the  assertive
statement/listening model gives you
one way of initiating  a

confrontation and dealing with other

people’'s reactions. =
-It is not applicable to all
situations. S
-You may not be able to find a
solution.

-You may choose other behavior

strategies for  dealing “with
conflict, or may use other
techniques in  keeping __ with
confrontation and problem solving

models. There are many.

00|
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Before we quit, here is an

outliine of problem solving:

(to give you an idea of a

whole process and how it

fits together).

Key Concepts to Present

-After stating your position

dealing with the emotions of the
confiict sitvation, you may bhave
already reached a solution or you
may be ready to tackle the problem
solving steps that address the

content of the probiem:

1. Define the problem

2; Brainstorm possible solutions

3. Examine alternatives to find the
best solution for all involved

4. Make the action plan

5. Implement the plan

6. Evaluate

148
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For Trainer Reference People Skills p. 168 (See Bibliography)

(or harndo out if you choo. hiox SE)

LOW DEFENSIVENESS HIGH

Reflective Listening
Resporise

o veness Reflective Listening
efen Response

ResmnSe

Fourth Assertion

. Reflective Listening Response



SUMMARY

Review Briefly:

1. It is useful to examine our own feelings and hesitancies

about entering into confrontation/conflict situations.

2. Conflict resolution usually entails dealing with both the

emotion and the content issues.

3. Conflict resolution entails using and combining all the good

cormunication skills we have ever learmed; as part of our

work we reviewed listening skills, assertive skills, I

statements.

4 The general steps in dealing with the emotional aspects of

conflict first include:
Treat the other person with respect.

State your position briefly and clearly.

Listen until "You Experience the Other

Side.

Restate your views, needs, feelings.

Repeat the above steps.

Strive for a solution using problem solving

steps outlined in the session.

Problem solving using steps outlined in the

5: Obviously there is much work to do from here to develop

an integrated and comfortable approach to dealing with conflict.
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o Relationship/goal May want to use when Daniger if used too
ite statement .
] gy efien frequently
yvoiding give up personal goals -issue is trivial -perpetual feeling of helpless-
dor't engage relationship ~confrontation would be ness and hopelessiiess
issues/goals - destructive o -waste of time and energy
-situation is Hébéléss -never really deal with & problet
-if you need a ' cooling -avg;dgrs often do not Carry
down period" through on "agreed to" solution
7/ personal goals of little if you think you are wrong |-person is falsely cooperative

importance
relationships of great
importance

maintaining harmony is

most important

-if the issue is 1mportant

enough that you want to

show wiiiingness to

cooperate

~people lose respect for you

and your contributions

-person bears ail the responsi-

bility for the reiationship

-may show beiief that all

conflict is destructive

both goals and

relationships 1mportant

- when fighting is costly

- both have the same power

- for interim/texoovary
solutions

- if collaboration fails

~ may lose the creative solutions
- leads to "gamesmanship" -
issue loses to act of negotia-
ting
- affects trust levels and
committment to carrying out the
solution

Goals important
Relationship not important

-when a quick decisive
action is needed

-in an emergency

-when your goal is very

tmportant to you

- no one else's needs are ever
important or considered
- @nger/resentment/non-
. tbbpérétibﬁ ftbh others:

potentially more creative ideas

150

Goals and Relationship
important

-3

-want to satisfy everyone

-there is sufficient time

= you want to have a chance
to improve relationship

3- ¢

- may make a trivial issue into
a major one

- may shift responsibility
from the responsibie party

s |
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HANDOUT #2

TWELVE ROADBLOCKS TO COMMUNICATION

1. oOrdering, Directing, Commanding )
Telling the person to do something; giving him an order or
command :

Stop_your Ct?iﬁg.,
You leave him right now.

2. Warn1ng, Admon1sh1ng, Threaten1ng )
Telling the person what consequences will occur if he does

something: ) o
If you don't 1leave right now you'll end up in the
bospital. o -
If you do leave him he'll probably be able to get the
kids.

3. Exhort1ng, Mora11z1ng, Preach1ng
Telling the person what he should or ought to do: -
You should have the courage to throw him out of the
You ought to remind him of the promises he made in his
marriage vows.

4, Advising, Giving Solutions or Suggestions
Telling the persou how to solve 1 problem, giving him or her
advice or suggestions; providing answers or solutions for the
person: o e
Why don't you go and stay with your sister for a few
days?
I suggest that you go straight to an attorney and file
fc. divorce.

5. Lecturing, Teaching, Giving Logical Arguments
Trying  to  influence the  person with  facts,
counterarguments log1c, information, or your own opinions:

That just isn 't true: Studies show that the beatings

he's going to give you are going to get worse, not that
he'll improve: -
The only thing that makes sense is for you to go to

legal aid and get a Protection from Abuse order.

Making a negative judgment or evaluation of the person:

You're not thinking clearly -

6. Judging, Cr1t1c121ng,7D1sagree1ng, Blaming

That's an immature point of view.

You couldn't be more wrong about that.
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7. Pta1s1ng, Agree1ng
Offering a positive evaluat1on or judgment:
I agree with you; he really does treat you horribly.
I think you're HOIng absolutely the right thing.

8. Name-calling, Ridiculing,; Shaming. ) ] ]
Making the person feel foolish;, putting the person into a
category, shaming the person: _

You're acting like a ‘marshmallow.

Boy would that be a dumb_move.

9. 1nterpret1ng, Analyz1ng, D1agn031ng o
Telling the person what his or her motives are or analyzing
why he or she is doing or saying something; communicating
that you have the person figured out or have him or her
diagnosed: ] o o

You feel that way because that's the way your father did
thing
What é, really  happening is that you've learned
to manipulate him with your tears.
10. Reassuring, Sympathizing, Consoling, Supporting
Trying to make the person feel better, talking him or her out
of his or her feelings, trying to make his or her feelings go
away,fdenylng the strength of his or her feelings:
Don' t worry thlngs will WOrk out

11. Problng, Questlonlng, Interrogatlng o )
Trying to find reasons, motives, causes; searching for
more information to help you solve the problem;
especially quéétioning,tb belp solve your curiosity:

Why do you think he went to be with her?
When did he first start to beat you?

12. Withdrawing, Distracting, Humoring, Diverting o o
Trying to get the person away from the problem;
withdrawing from the problem yourself; distracting the
child, kidding bim out of it, pushing the problem aside:
Maybe we <could find something more positive to talk
about.

Maybe he'll wreck the car before he gets home.

From: P.E.T. Parent Effectiveness Training by
Dr. Thomas Gordon




HANDOUT #3
LISTENING SKILLS EXERCISE #1

ROGER: I never seem to have enough time to do the things I
enjoy. Just as I'm ready to go enjoy a nice game of golf or
tennis my brother reminds me of some writing I need to do,
or my wife saddles me witb liousehold chores. It's getting
harder and harder to have the fun out of life that I expect

to have. 1It's depressing.'
a. Wanting to have fun is OK, but don't you think you
should do some work too? I certainly wouldn't play
golf if I thought that later I would regret not

haV1ng worked. Life does have reponsibilities.

b: It's upsetting that your work and household

respons1b111t1es are increasing to the extent that

you don't have time for the fun and recreation you
want. . B
c. Maybe your 1leisure activities are just a way of

getting out of the unpleasant jobs you should do.

d: I'm curious. How much time do you spend on your
B favorite sports? o ]
e. You're in a busy time of your711fe right now. I
bet you will have more leisure time as you get
older.
HELEN. "When I was younger, I used to fight my parents

because I wanted to get married: Now I'm married and I keep

thinking of how good it was to be s1ng1e and bhave no

responsibilities to tie me down: I can't go anywhere
without a bunch of kids clinging to me. It's rough, and
there's nothing I can do about it. S

a: I understand how you feel. I often feel that way

too:. But before long your children will grow up and
then you will have all the freedom you want .

b. Let's explore how you arrange your time. How often

do you wish to go somewhere without your children?
How often do you hire baby-~sitters?
c. You feel resentful and trapped because beIng married

and having children doesn't allow you the freedom to

d: You say_you fought your parents to get marr1ea Now
you feel resentful about the loss of freedom: Could
it be that you are really angry at your parents for
not stopping you from getting married in the first

e. Sounds to me as if you are stuck. You will have to
put up with the situation until your children are
grown:

DAVID. '"All this work is driving me crazy! It seems as

if I spend every waking moment working: I don't thave

-36-
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how bhard I work I never seem to get caught up:. I have

so many responsibilities. I don't know how I'm

going to get everything done." ) o ] ]

a. Don't feel bad. I'm sure that if you just keep at
it, you'll get things done and have the leisure you
need.

b. You're obviously trying to do too much. What you
need to do is cut down oz your commitments so
you'll have more free time.¢ ] o )

c. You feel frustrated and éngry that your work doesn't
get finished and you can't enjoy your family and
friends more; you work  hard, but your

any time to relax with my friends and family. No matter

responsibilities always seem to increase faster than
) your ability to meet them. . L _
d. Can you tell me more about the specific nature of

your responsibilities, the way you schedule your

time, and how you acquire new responsibilities?

4. FRANK. "I just never seem to have any money. I_

have a gbbd??ayiﬁg job, but it seems as soon as I get my
paycheck, it's gone. Then I have to scrimp and save the
rest of the month. Now my car needs a new engine and I
don't know where I'm going to get the money to pay for
it. '

5. MARY. '"We have an agreement about sharing the housework

now that we both are working. It seems to me that you
never do your jobs unless I remind you. Half the time I
end up doing your jobs anyway. I think it is unfair of
you to try to get out of your jobs that way. Besides, I
think you are just trying to make me feel guilty about

not doing the housework all myself.

6. SALLY. 'Susie came home from school today and told me
she had to cit in the time-out chair. She says Bill hit
her and took away her paint brush. When she pinched him
and called him names, she had to sit in the time-out
chair.  That really wasn't fair. You never try to find
out what really happens between the children.  Susie is
always the one you are punishing. I know you don't like
her and I know it is just because you have never liked
our family."

This exercise is taken in part from Reaching Out by

David Johnson; p: 146-~50.

~37-
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HANDOUT #4

BLEM AREAS IN WRITING ASSERTIVE HESSAGES AND HOW TO ADDRESS THEM

Fuzzy Behavior Description _
When you don't do your pant around the
house. ..

vlor, Description

Y
| shov?l (Ke snow from the
 going 1o schodl ..

talg for Work Ihree imes this  Whien you Igriora Company policies . . .

band and wile drive fo work
lais a slow eater; They have
a1or work because ihewileis
18,

ot ready 1o leave forwork by ~ When you dawdie over your breaklast . . .

mit yourself to behavioral descriptions. Do not draw inferenices

‘person'’s motives, attitudes, character, and so on.* When people
aiother's behavior they frequently state what they think the other
t than describe what he actually did: Compare_the differences

havior descriptions in the lefi-hand column with the inferences in
the right: -

Inferences

@héh you behaved So fudely ai the meet-
ing...

commilles chairman. ___
orethananyoftheothersat
and cut off several people
finished . . .

mmilles chairmanandihe When you were so bored during the meeting
my asserlion promised fo  thal you lefl early. ..
of the meeting to give a

When you lelt the meeting early just becauss
Frank criticized you. . .

) mesting tventy minutes

 was {0 be given....

ry to describe a behavior obijectively, examine it carefully to be
btle judgmental words have crept in. -
Descriptions with Judgmental

ription Words that “Creep In"

ieliirn ihe can opener iothe  When you hide the can opener on me :; ;

f you are throogh withiit . ;

endour clothingbudget ... When you waste our hard-eamed money on
uninecessary clothing . .,

e Skills, by Robert Bolton, Ph.D. pp. 145-47,

156

-38-

Q

ERIC

Aruitoxt provided by Eic:

time promised . . .

Asseition messages avoid character assassinations:

Behavlor Description _Characier Assassination

When you say women areincapable of being  When you behave ks a male chauvinist
elleclive managers . . pig... ’

When you repealedy talk more than othersin  Whien you have constipation of 178 brain ang
the class: ;: diarrhea of the mouth ; ; ;

. Assertion messages avoid absolutes. They do not use words like “never,”

“always;” and “constantly.”

Behavior Description Usg of Absoliltes

When you are frequently laie in picking me  When you are naver on lims - -
up...
Whien you interupt e beiore | have com.

When you constantly infefrupt me .. .
pleted my statement ; ; ;

When you park so that my car s blocked inat
noon, ..,

When you eways park so thal my car Is
blocked in at riooni ;.. ‘
Assertion messages avoid profanity. Swearing during confrontations gftei

trigger: extra emotion and defensiveness in the other person:

Behavior Description
Whenyoudragyourassinhere aie forsupper
night atter night . . .

W
late

n you donoi callolel me know you wilibe
for supper ..,

Youlying sonol a bith, you promised haimy
Car would be feady by lour;

When you do ot have iy Cat rapairnd ai ine

. Many people use needless words in their asscrtions. 1 try to keep the assertion
as trim as passible so thiat the person sces my need in

as trim a5 possid in stark clarity. Some people
try to give reasons and cxtrancous data with their asscrtion: Mine is pared down
o its cssentials. Some people luinp sevieral behaviors in one assertion. | typically
concentrate on one behavior at a time.
Brief Behavior Dascription Lengthy Description

When you are Irequenlly ate for supper .. When you get al involved in your fooibal
game and forgel aboo! the family @rd Coria
home iate and all dirly for dinner . . .
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HANDOUT 5

EXAMPLE OF ASSERTION STATEMENTS

WITH TANGIBLE EFFECTS

Behavior Disclosure Tangible
Description of Feeling Effect

When_you use my I feel unfairly because I
car and don't treated... have to pay

refill the

gas tank...

When you borrow

my tools and

leave them out

in the rain...

When you are

frequently late
to pick me up

after work...

When you call

me at work and

talk at length...

When you do not

put your dirty

clothes in the

hamper. ..

Behavior

Description

I feel

annoyed. ..

frustrated...

I feel tense...

Disclosure
of Feeling

more money for

gasoline.
and don't work
well:

because my time
is wasted white

I wait for you.

get all my work
done on schedule:
because it makes
extra work for me
when I do the wash.:

Effects

When you make
plans with me and
then cancel at the
last minute...

When you make lou
noises when I am
watching TV...

I feel irritated..:

1 feel annoyed...

-39158

because it is .
too late to make
plans with my

because I can't

concentrate on
the show:



EXAMPLE OF ASSERTION STATEMENTS
Behavior Disclosure Tangible
Description of Feeling Effect

—
Ly Xl
o
o0
b |
[+
o
/2]
(1]
T

When you don't .. because I lack

take accurate : information and

telephone can't return calls

messages. .. that may be very
important.

When you don't feel angry... because I canct

give me an answer plan my summer.

on my request for

a vacation during

the last two weeks

of July...

|

When you eat - because I wake up
early on week- feel angry an hour or two
ends and don't earlier than I

i

prepare your  _ planned to get up.
breakf.st quietly...

159

-40-




Understanding Family Systems

by Helen Vojna
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UNDERSTANDING FAMILY SYSTEMS

OVERVIEW

This workshop _is three hours in length and is designed for

approximately 30 people: It uses small and large group tasks to
accomplish_its objectives. Theory is presented 1in lecturette

format. _The_ session is appropriate for those staff persons

responsible for or interested in understanding and working with
families--this includes social service and ~parent involvement

staff;, home visitors, teackers and "helpers' in general.

In order to work more ¢ iy with families, it is important
to gain_ as much infovr possibtle about whom and what we

are working with. _ Thig a1 offers one of many perspectives

for viewing families; nzz:rstanding the complexities of
family systems; and :u. -2 more readily able to communicate
with families about areas  _family strengths and concerns. The

session offers a practical cutline approach for 1looking at
individual family units.

The primary resource for the session is Understanding Family
Dynamics by Henry Freeman (see Bibliography):  Virginia Satir's
book;, eoplemaking; is also an excellent,  supportive resource.

Peoplemaking may _give the trainer_ additional ideas for
expériéﬁtLé% _exercises related to family systems.  These
exercises could either replace or supplement the activities
already employed.

PLEASE NOTE: - L i -
The module and handouts should be reac thoroughly in
preparation for presenting the session. _ Review of the
Bibliograpby materials is also recommended for a more
comprehensive understanding of the content area.

LEARNING OBJECTIVES

e To examine the basic systems that make up a family.

® To explore relationships and responsibilities within
the following three family systems:

- parent/child
- sibling o
- spouse or adult

¢ To discuss the implications of family systems theory on

working with families.



AGENDA
Introduction

Overview of basic family systems
Family relationships/responsibilities

® parent;/child
® sibling o
® spouse or adult

Sibling system activity S
Family systems and the helping relationship

Summary/Evaluation

Materials Needed:
flip chart paper

magic markers

masking tape = S o
Handout #1 (to be used as a note taking guide)
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PROCEDURES

Approximate Tite Activities

5 minutes

10 minutes

15 minutes

45 minutes

10 minutes
5 minutes

35 minutes
30 minutes

5 minutes

10 minutes

10 minutes

INTRODUCTION/WARMUP, See page &.

Make introductory comments  about
basic family systems. See Key
Concepts,  page 5. Distribute
Handout #1.

Present ~ lecturette on
rTesponsibilities  or areas  of

functioning _within each family

system. Key Concepts; page 7.

Take a short break:

Prepare participants for small group
sibling system = activity.
Instructions are on page 15.

Proceed with activity.

Have small groups report to the
total group.

Discuss implications of the systems
theory on the helping relationship.

Do  large group  brainstorming
exercise on practical on-the-job
applications. See page 17.

Summarize the session and solicit
participants' _ evaluation of the

workshop's usefulness.
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INTRODUCTION/WARMUP

To facilitate an activity later in the session and to get

participants to begin thinking about families, instruct

participants to first:

e Recall their birth order--that is, were they an oldest

child, middle child, youngest child, or only child.

™ Next, ask that they reseat *hemSeIVes in new areas which

you will designate according to their respective birth

orders.

e Prior to the session, a group of chairs shoul’ ' be

positioned together (facing the front of the room) in

the front of the room, but off to the lefthand side

(away from the bulk of the chairs). This group of

chairs is for ONLY children.

e The first several rows to the front of the room should
be designated for OLDEST children.

e The middle rows for MIDDLE children. o

e And the last row or two (in the back of the room) for

YOUNGEST children.

Once participants are in their new seats give them 3 or

4 minutes to see who else is in their birth order group

and to acknowledge this one common element with their

group members.

Next, review the session Learning Objectives and Agenda.

1’%‘4




BASIC FAMILY SYSTEMS

family involving parents and chiidren; there are essentially

In the present two generational american family, that is; the

three systems that operate and together make up 'the family."
Share the following Key Concepts:

fdéié Key Concepts to Present

Family 'systems" refers to: A group of responsibilities and
duties that naturally draw two or

more people together into some kind
of an interaction:
Systems are interdependent Although each system has its own

specialized focus, there is enormous
: interdependency.  ©One system can
’ hardly be conceived as operating

entirely exclusive of the other two:

Parent-child system This system includes all the
responsibility, the interaction and
internal responses that relate to
the adult rearing the young and
preparing them for life.

Sibling system Includes the relationship between
the children.
Spouse or adult system Husband/wife relationship or adult

to adult relationship.

Complete/incomplete ] ] S o ]

systems In a complete family a balance is
struck between the various systems
in the order of things at any given
time within the healthy family.
If the family is not complete--
perhaps there is a single parent--
this affects the paresnt-child system
and the sibling system. In
addition, because there is only one
person assuming the responsibilities
within the spouse or adult system,;
family ''balance' must be achieved
with a different perspective.

=5=
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AREAS OF FUNCTIONING WITHIN FAMILY SYSTEMS

By structuring families in systems, as _helpers we have a
simplistic outline to go by to assist us in further understanding

a particular family. It gives us a method of sorting what facts
apply where,; which then begins to indicate what is right and what
is not so right about a particular family--yet another means of

viewing a family as part of the assessment process:

Tistribute Handout #1,; the Basic Family Systems Note Taking
Caide. Instruct participarts to use the haridout for their notes
as you present the foliowing information irn: lecturette form.
Briefly review the handout letting participants know that within
each systein thece are specific areas of functioning or

respousibility.  These areas .can; at any particular. time or
within any particular family unit; be areas of strength or areas

of weaknes:. As helpers; we should not rely on surface reactions
to particular areas of functioning, but should strive to
understand the individual family members perception and internatl
feelings related to their responsibilities within the respective

systeis .

Proceed to share the following information about responsibilities
within each family system. To ensure. clarity encourage a

dialogue and questions as you present the information:

Topic Key Concepts

Parent-Child System o
Areas of functioning include:

1. Nurturing All the giving that takes place
in order to help a child grow or
develop.

Includes feeding, medical care;
tending to, emotional care, tender
loving care.

There are no clear cut guidelines on
bhow much nurturing is good or
necessary  (beyond the absolute
minimum  that the 1legal system

enforces).

In this area, and in all that

follow, the critical factor is the

57Q
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3.

Protection

Education

level of comfort that both the giver
and the receiver feel in terms of
the particular responsibility, i.e.:

Does _the  parent  feel

comfortable in the nurturing
role?

Is the child satisfied or
comfortable with the amount of

nurturing s/he is receiving?

To intervene between a child and

barmful or undesirable:

To prepare a child for situations
s/he must handle.

Protection includes both physical
and emotional experiences; i.e:;
"Don't get hurt:"

or

In this area children learn fearvs.
They learn to fear dark alleys or
policemen. They learn from tu:

parent who says too leng and too
often ''you're not ready'" or_''mot old
enough" or "not _ able to';
indeed they are not. _This area of
protection <can backfire and the
child may not see himself as
"ready." A parent's eagerness to
protect may or may not match the
child's capacit: .

In this area; as in nurturing; as
well as the areas
children inevitabl!y learn to value
(or react to) Wwiidt our parents
value.

This area is a highly complicated
one depending on how clearly the
adults recognize this function as
compared ¢ the function of the
school in educating children.

Recognized or not, teaching takes
place in the following areas:

1R7



Value systems (ééﬁgéi@ﬁéf_@f
unconscious  criteria that

Patterns of behavior:

Facis. and_ concepts _ or
intellectual material which
is then augmented by formal
education in the school
setting: :

4. Sense of Identity In this area, children begin to
discover ''this is I."

The child learns her own.  strengths,

limitations; - abilities and

bandicaps,; i.e.;
If a parent shapes; directs or
controls everything that the
child says or does;  the
child's concept of himself
will be as a person whoe must
be shaped, directed or
controlled because somehow skte
cannot; or must not; be s=lf-
operative.

Another child may learn that
she can do,; and make choices,;
and is successful. This child
will realize a much  more
positive and productive image
of herself.

*Please note: The trainer should supplement areas of functioning
with = practical examples whenever possible. Ask for
questions/comments before proceeding.

Sibling System .
Areas of functioning include:
1. Teaching This occurs at any age and includes
the  teaching of a skill,

information, or a mode of operation.

For the child doing the teaching,
status is gained and skill mastery

is strengthened, i.e.,
a child teaching a younger
child how to hold a crayon

-9-
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masters the skill himself and
is recognized by the younger
child as skilled.
The child who teaches also learns to
communicate with others on a peer
level, to handle acceptance or

rejection of the learner:
2. Learning Children learn from siblings:

e the actual living experience
of ~ along with

77777 at Eou at times
st i and still

find the person has value in
certa1n c1rcum$;gnces in

spite of the strength of
your feelings.:

e o share or to l;ve with the
concept of scarcity (that
is, less than you may feel
you need tn have). The
child must achieve an

1ntern§17 awareness that she

getting along all right
anyway

is learned 1in the parent-

child system. The notion of

competition is key to the

learning about seilf.

strong feelings about adults
on brothers and sisters.

This area is an outlet for

children--one that is safer,

has much less at stake, and

in which the conseguencgg

are not as great, i.e: to

get mad at a parent and then

trip your younger sister

might bring some kind of
punishment. Yet this is a
safer way of = expressiug
feelings regardless of the
consequence _than by
attacking the adult.
3. Suppor: This is the concept of strength in
numbers,; the ability of the children

~10-
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gang up either for fun or for
defense

It _getcing together pool

resources witbout the aid of adults

Generally occurs in times  of

precsure, fr1ghten1ng experiences,

adventure or entertainment.

Note to trainer: Again remind the group that there is a .constant

and active 1nterdepende1cy between what goes on in the three

systems. A distortion inm the sibling system will have its

ramifications on the spouse or adult system and on the parent-

child system. A happy (or unhappy) spouse system has some kind
of meaningful effect on the parent-child and sibling systems.

This workshop will not take a position as to what is the right or

wrong way for any of these systems to operate. However, if one

looks at a total family within the perspective of the parts that

make up the total family, one can see more clearly what is good

or not so good for a part1cular family and the people who 1live

within it. Ask for questions and comments then proceed.:

'2’ i N Kéi 'C, 5 r: E EA i E ’s

Spouse or Adult System

Areas of functioning include:

1. Emotional Grati- S -
fication Expressions of love:

Feeling comforpabie with what each
one is receIthg and g1v1ng

is  very different for dIfferent
individuals.
In this area, _as well as the

remaining areas of functioning 1in
this system,; . the critical factor is
what  the individual adults _are
expecting or looking for compared to
whether  their expectations are

fulfilled _and they get what they
need/want from the other adult.

2. Family Ideal Refers  to the aims;  goals,;
idealized patterns that _each adult
has about what_ _his family is going
to mean, accomplish or carry out.

-11-
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3.

Child Rear

ing

This area determines how the family
will relate to friends, relatives,
and the community where they live.

A family ideal might include the
following scenario...Sundays  are
spent together; with the family
going to church and then all family
members gather for a home c::oked
lunch. @ If one adult believes in
that = ideal and. another was _not
reared that way,; conflict may arise.
Thus: we _can see areas where
the  family exbhibits ~strengths
in functioning and areas where there
may be problems.

In a single parent family this area
(and other areas) become the primary
responsibility of the single adult
to communicate and enforce the
family ideals. This person, however,
may not have to struggle with what
the ideals will be as in a two
parent family.

Here we are not concerned about what
each adult does as a parent,
rather, how @each sees the others

responsibility in relation to
planning for and rearing children.
For example, who will make what
decisions; who has power to defer;
who ~ decides under what
circumstarces.

A woman who views her eight year old
son_ as_ fragile and _in need of
protection from a neighborhood bully

may be quite concermed _about the

father's view that the boy should

fight back (as a means of exposure

for the boy to become strong and

self-sufficient).

Authorities onm child rearing don't

always agree as to what child

rearing methods are ''best .

What is truly important in_ this

functional area is--does the father
see_ his role and the role of the
mother in _a way that is compatible
with how the mother sees her role

=-}2-
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4. Economic

5. Home Maintenance

6. Breadwinning

General Comments about
Family Systems

The planning/disbursement of
economic resources; 1i.e., can or
will  we buy a 1lawn = mower/egg
beater/TV and who gets to pick it
out; who worries about the bills;
who worries about mismanagement of
funds.

In this area society begins to play
a key role 1in dictating clear
concepts, 1i.e., you must pay bills;
yet not everything around who and how
is as black or white, right or
wrong.

factor, 1i.e., if I clean the house,
I expect a compliment on how good it
looks; or that you will help to keep
it clean; or I will clean the house
if you mow the lawn. In other

words, I expect that that is your
job and this is my job.

This area explores:

who will work/stay at home
who = will earn the
wage/salary

what does the wage earner
expect the other adult to be

doing as a result (i.e.,

having breakfast  ready,
packing the wage earners

lunch, having dinner ready
at 6:00 PM)
Again, as in previous areas, it is

critical to ask:

® Are individuals comfortable/

anxious/fearful/ angry

about their roles?

Systems refer to responsibilities:

Each system is interdependent and



Functions are not solely one
person's responsibility.

How people work out the areas of
functioning depends upon:

need =
expectation

individual  point of view
they get as they grow up

o000
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Functions/systems should not be
judged based on cultural pzctcerns
but rather on the balance between
what needs to happen, and what
happens and an individual's level of
comfort in fulfilling
roles/responsibilities and having
expectations met.

Encourage questions/discussions related to the lecturette.

Summarize that this presentation is but one way of understanding
or viewing a family.

or viewing a famil The family is a very complex operation.
The items presented are only a portion of the common and very

important parts of these complex operations.

TAKE A BREAK!

-14-
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SIBLING SYSTEM ACTIVITY

In order to get a more indepth look at the complexity involved in

one_ particular system; prepare _the group for the following
activity relating to the Sibling System:

Participants should already be seated in the following
gt'dijp iﬁgs :

only children
oldest children
middle children
youngest children

Have participants arrange chairs in small circles with
their respective group members:

If groups are larger than 6-7 _people, subdivide the
group to facilitate small group discussion.

Each group is to discuss; record on flip chart paper and
assigu a group reporter regarding the group's collective
roles/responsibilities in the family, as well as how
it perceives the roles of the other two groups.: That
is:

Oldest children  should discuss their
roles/responsibilities and record this on one flip
chart paper; on a second flip chart paper they
should record their discussions about how they
perceive the voles/responsibilities of the youngest
child and then the middle child.

Middle zhildrer:  should discuss/record their
roles/responsipilities and their perceptions
relating to oldest and youngest children.

Youngest children 1likewise aiécusslrgégta their

***** ,children should record their role. in_ the
family  and should explore how they related to

children outside of the family. They might also

want to discuss the areas of functioning within the
Sibling System and how those areas impact on them

as only children.



Allow groups 35 minutes {7 tleir di=cu~sions. If additional

time is svailable for the total workshuyp, the length of time for

this particular activity msy be increased. After groups have

completed their tasks, provide a total of 30 minu:zes for all

groups to report on their discussions using flip chart

recordings.

Make comparative comments about how people perceived themselves

and others and what was similar or different about the

perceptions of each group--that is, the oldest, middle, youngest,

only child groups.

This exercise should point out the complexities within the system

as well as differences related to role functioning, expectations



SYSTEMS TEHEORY AND THE HELPING RELATIONSHIP

Our helping relationship with families can be enhanced by our

knowledge and use of the systems theory information. It provides

us with an

additional viewpoint of:

what systems are complete/incomplete -
what areas of functioning appear to be at a

comfortable/uncomfortable level--thus becoming areas
of strength and areas for growth

Hold a brief brainstorming experience with participants,

generating

_ideas on how the session information can be used on

the job. Some of their ideas might include:

o
e
wnl
t

® O @

a means of communicating with families about areas of
strength/concern and sharing that within all families
there are things going well and things going not so
well.

the preceding item can be useful to the family needs
assessment process and may give the helper ideas.  for
family action planning (areas for growth as well as
areas that are successful and, therefore, motivational

for parents to work on other areas)

do a parent education session on the systems theory
provides a clearer understanding of a very complex
operation, thus making the worker more empathetic to

individual situations and their cause and effect

additional participant responses:

176
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SUMMARY/EVALUATION

Topic Key Concepts
Summary Review that during the workshop

participants:
e examined basic systems that
make up a family

responsibilities within the

e explored relationships and

parent-child, sibling, and

spouse or adult system

e discussed the 1implications
of family systems theory on
working with families

Evaluation Allow participants time to discuss

their reactions to the information

presented;  activities employed,
usefulness of content, need for

additional information, etc:




HANDOUT #1

PARENT-CHILD SYSTEM
includes the responsibility, interaction and responses that
relate to the adults rearing the children and preparing them
for 1ife

SIBLING SYSTEM

includes the relationship between the children

SPOUSE OR SYSTEM

tiusband-wife or adult to adult trelationship



AREAS OF FUNCTIONING WITHIN THE PARENT-CHILD SYSTEM

1. NURTURING

PROTECTION

NI

3.  EDUCATION

4. DEVELOPING A SENSE OF IDENTITY




AREAS OF FUNCTIONING WITHIN THE SIBLING SYSTEM

1. TEACHING

2.  LEARNING

-21-
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AREAS ©F FUNCTIONINS WITHIN THE SPOUSE OR ADULT SYSTEM

1. EMOTIONAL GRATIFICATION

2. FAMIIY IDEAL

3. CHILD REARING

4.  ECONOMIC

5. HOME MAINTENANCZ

6. BREADWINNING

-29-
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Prevention . . . For the Health of It -

by Debra Hawks




PREVENTION. . .FOR THE HEALTH OF IT

(A Training Module on Health Promotion and Wellness)

OVERVIEW
This 3-1/2 hour workshop i: designed for 25-30 people who are

early childhood education staff <(e.g., health coordinators,
teachers, parent involvement coordinators) or parents of
preschoolers. It uses small and large group activities,
lecturettes; case studies; discussions; _an aerobic_  exercise
break, and measurement of heart rate. The workshup focuses on
the basic elements of wellness and lifestyle and thec principles
of changing health habits.

Learning Objectives

® to increase participant's knowledge of wellness and
bealth promction/disease prevention . L
(] to assess participant’'s 1lifestyle; evaluate which
bzbit(s) pose health risk(s), and develop strategies
for change o o ) o L
to ¢«nbhance participant's understanding of the process
invilved in behavior change o _
to provide an apdate on wellness resources for

preschoolers and acdults

Agenda
Introduction
Objectives
Warm-Up =~ ,
Healih Risk Appraisal
Wellness
Health Promotion

Worksite Wellness

Break -~ Refreshercize @
Parent's and Children's Habits
Principles ¢f Behavicr

Behavior Change
Case Studies
Summary
Evaluation

Mat-~ials Nezded

3 flip chart stands Watch with a second hand
3 newsprint_ pads Frns/Pencils

3 magic markers Masking tape

1R4



Approximate Time

10

15

30

20

15

10

60

10

minutesz

m. ..utes

miiniites

minutes

minutes

minutes

minutes

minutes

minutes

minutes

PROCEDURES

Activity
Greet participants. Provide an
Introduction (see page 3) and
overview of the agenca including
guidelines for . _breaks and
refreshments. [Establish objectives
via procedure on page 4.

Conduct warm-up activity on page 5:

Conduct Health Risk Appraisal (see
page 6) using _ Handout #1,

Discuss Wellness using Key concepts
on page 8 and Handout #2.

Present the Health Promotion Process
on page 10 using Handout #3.

Discuss Worksite Wellness (see nage
12) using Handout #4.

BREAK - Conduct Refreshercize Break.
See pzge 13. Refer to Handout #5.

Present the lecturette, The Effect
of Parents' Habits on = Tkeir

Children's Health Habits. Ses page
15.

Present the lecturette Principles of

Behavior on page 16, using Handout

#6 .

Discuss the Lecturette on Behavior

Change using Key Concepts on page 17
and Handout #6. Conduct Behavior
Change Case Study Activity on page

20, using Handout #7.

Summary/Evaluation
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INTRODUCTION

Your 1lifestyle, that i.,

yle, _what you regularly practice in your
daily pattern of 1living can either strengthen or weaken _your
health status. The foods you choose to eat, your level of

physical activity, how you manage stress, and your use Of

tobacco; alcohol or drugs all affect the quzlity of vour life and

health. Your present state of well-beiug and your 1lifelong

Wellness are largely determined by these daily behaviors.

According to the Center for Disease Control, 51% of the ' 1ife

years_lost by Americans before age 75 can be direccly attributed

to__ lifestyle: €hronic disease development is primarily

influenced by personal health kehavior:

Seven out of the ten leading causes of death in the United
States are related to lifestyle, including heart disease, cancer,

These leading killer diseases could be greatiy reduced by changes
in lifestyle to control weight, control high blood pressure, not
smoke; exercise regularly wractice good nutrition, and manage
stress.

,,,,, is

By age five, the foundatvion ou which future health behavior i
based has alr-ady been established. Research indicates :hat

children as young as three years of age have developed definite
attitudes towards such topics as hygiene; nutrition, smoking and
sleep. Thus; health education shcuild address young children in a

multidimensional wanner; i.e.; physically, mentally, and socially
and should pre: nt ideas and activities that affect the health
kncwledge, attitudes and behaviors of preschoolers. Thus,
children will develop skills that enable them to affect their own
quality of life.

:}:§ 8



OBJECTIVES

Procedure:

Ask participants what they erpect to achieve by attending
this workshop. State that the workshop is geared to the
needs of the zroup, but that the needs have to be <clearly
identified first inm order to be addressed: Encourage
participation from all group members. Write the participant
responses on newsprint. :

Present the objectives listed on page 1; _ if not already

mentioned, and determine if the group feels_  that _these
objectives are appropriate for their needs. If not; delete
or modify accerding to the group concensus and write down on
the 1list. Have the group select the top three priorities
and number them 1, 2 and 3 recpectively. Have a show of
hands on whether the group feels that these are the
objectives to aim for in the workshop. If so, state that
you will focus the workshop accordingly and ask the group to
monitor this with you duriang the workshop. Post this
naewsprint for reference later in the workshop.

Materials Required:

Newsprint.
Masking tape
Easel
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WARM-UP

Objentiva:

To provide a climate by which to discuss the lifestyles and
personal habits of participants.

Procedure

Instruct participants to pair up with a partner for cthis
exercise (e.g.; the person to their right). Have each
person briefly think of an answer to the statement ''I have a
pc:itive (or good) health habit of . ."" Partner A
from the pair will state and describe this positive habit
with Partner B for one minute.  Then, Partner B from the
pair will state and describe his/her positive habit with
Partner A for one minute. Facilitator will monitor the time
and announce when one minute is up. Follow the same
procedure with the same parttfiers, _but tise the statement "I
have a negative (or bad) health habit of "

Discussion Questions:

1.

How do you define a "pos."ive' he .h hatit? Ask for

examples from the group.

How do you define a ''megative' health habit? Ask for
examples from the group.

Why do you practice this positive, healthy habit? Why do
you practice this negative, unhealthy habit?  (&nswers
should be '"it makes me feel good,'" "I enjoy it," "it helps

me relax," "my family wants me to,' etc.)

Materials

Watch withk a second hand:



HEALTH RISK APPRAISAL

Before a general discussion of healthy lifestyles can occur;

individuals need to be uware of their own lifestyle and determine
their own positive and negative habits. This serves as an

excellent motivational exercise.

Distribute Handout #1 and have each participant complete

accord:ng to the directions below as accurately and honestly as

possible.” Remind the group that this is a confidential exercise.

Directions:

This is not a pass-fail test. Its purpose is simply to tell

you how well you are doing to stay healthy. The behaviors
covered in the test are recommended for most Americans.
Some of them may not apply to persons with certain chronic
diseases or handicaps.  Such persons may require special
instructions from their physician v other health
professional.

You will find that the test has six <czuticns: si. tking,

alo-ohol and drugs, nutrition, exercise amnc f tness, stress

control; and safety. Complete one sectiwii .iL u {ife by
circling the number corresponding to the &u r tha. best
describes your behavior (2 for '"Almost Always'", 1 for
"Sometimes', and 0 for "Almost Never'). Then add the
numbers you have circled to determine your score for that
section. Write the score on the line provided at the end of

each. section: The highest score you can get for each
section is 10.

After you have figured your scores for zach of the six

sections; circle the number in each column that matches your
score for that section nf the test.
Remember; there is no total score for this test. Consider

each section separately. = You are trying to identify
aspects _of your lifestyle that you can improve in order to
be healthizr and to reduce the risk of illness:

Once completed, have a show of hands for the number of

participants with the op-ranking scores in each of the six
categories. = Have the group give these participants a round of
applause. Ask for a show of hands for each of the remaining



Discussion Questions:
1.

Did you already know your "unhealthy'" 1lifestyle(s) before
you took the test? _ Did this test help to clarify? Did you
already know your "healthy' lifestyle(s) before taking this
test?

Ask for an example of a_ healthy habit and have the
participant describe the duration, frequency; why s/he
practices this habit, with whom; where, and how s/he feels
before and after: Do the same for an unhealthy habit.

(Example: "I've been doing aerobic dance three times a week

at the community center for seven months: I go right after
work with a friend: Before I go to exercise, I feel very

tense but afterwards I feel relaxed and my muscles are
tight: I started exercising to lose weight, and I've lost
six pounds:)

Who knows. a person who has a negative lifestyle which is
currently impairing his/her health? Example: Do you have a
friend or relative who is overweight and diabetic?  Does
this person know that this habit is having a negative effect
on his/ber. health? _Why do you think that s/he doesn't

change his/her lifestyle?

Who bas an unhealthy habit which s/he doesn‘'t want to change
but his/bher doctor or family wants hiw/her to change?
Describe and have participant explain why s/he bhasn't
changed this habit.

Conclude the discussion by stating that just by knowing
which habits are healthy and unhealthy is _not «nough.
Habits are maintained for many reasons, and just lnowing

babits. Making changes in habits requires more than just
information. ~This workshop will describe the process of

lifestyle habit changes.



WELLNESS

Participants should be familiar with the following Key Concepts

in order to make lifestyle changes.

Topic Key Concepts
Lifestyle Wellness is a way of life - a

lifestyle you design to achieve your
highest potential for well-being.
Lifestyle consists of the regular
actions a person is able to control,
i.e . exercise; diet; management of
stress, use of chemical substances;
and perception of the environment.
Lifestyle is one of _ the _most
important Zactors affecting health.

Wellnes= Wellnz2ss may be divided into five
dimensions:
1. fitness
2. stress management
3. nutritional awareness
4. environmental
B sensitivity
5. self-responsibility

Self-responsibility is probably the
most important dimension because it
promotes the awareness that e-ch

individual determines the quality of

his/her life. Without that
awareniess, a person would most

likely not be motivated to practice
the other four dimensions of

wellness. It is each person's
individual responsibility to make

choices each day to improve the

quality of his/her life.

Illness vs Wellnecs Distribute Handout #2. 1Iilustrate

the Illness/ Wellness continuum on

newsprint or a blackboard. This

illness/wellness continuum describes

optimal health or high level

wellness. Traditionally, being

healthy 1is thought to be free from
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Awareness

Education

Growth

Disease

Prevention

disease and that if you are not sick
then you are healthy. However,
health is much more than the absence

of illness. The absence of illness
is only where health begins. = To be
really healthy is to feel and 1look
great and to have optimum energy.
This is optimum health, or wellness.

To move toward wellness; there is a

continuous process involving three

steps: awareness, education,

and growth.

Each individual has the

responsibility to evaluate and

become aware of what is or is not

positive in his/her own life.

Through education, such as today's
workshop, the individual can then

explore options available for change.

Personal growth results when those

options--successful or unsuccessful

-~are used for the learning process.

Over time, a lack of wellness

lead to degeneration of critical

body functions and an increased risk
of ~development of major _ health
problem(s) such as heart disease,
stroke, cancer, diabetes, cirrhosis,

and lung disorders.

Development and/or worsening of

these diseases can be prevented by a

positive lifestyle. By exercising
one hour three times a week, eating

and drinking well, and not smoking

or misusing drugs, you may raise
your physical, mental and emotional

efficiency 20-50 percent, increase
your energy production  50-200

percent; and greatly reduce your
risk of i1l health. For example, an

overweight person with diabetes who
uses_insulin can reduce the dose of

insulin _or can stop taking insulin
completely by losing enough body
fat.

Researchers say the average human
life span should be about 100 to 110

years but_humans are not living to

their full 11ife span because of a

=9192



DI

Question

What healthy lifestyle habits

Soviet Union practice positive

health habits and live to be 100
years of age or some say even 150
years old.  These people never

overeat; seldom eat sweets; eat many

garden-fresh unprocessed fruits and

vegetables; drink wine but not
liquor; 1laugh easily; value harmony
in = personal relationships over
wealth, status and achievement;

start working young and contiaue

into old age; and have a closely

knit society and family:
SCUSSION

Key Concepts

Have the group brainstorm.

are included in the five cate- List the  habits _on
gories of wellness; i.e.; fit- newsprint under the
ness, stress management; nutri- appropriate = wellness
tion, environmental Sensitivity, category. . _Refer to Handout

and self-responsibility?

HEALTH PR

Refer to Handout #3 and prese

group volunteer examples for

Topic

Target Group

Lifestyle Problem

Identification

#2_and add any items not

volunteered by the group:
OMOTION PROCESS
nt the following information. Have
edch category.

Key Concepts

Examples are _ _early childhooc
education staff; _parents of
preschoolers and preschoolers  whose
needs all bhave to be individually
assessed.

Examples of health  appraisals are
the written quiz "Healthstyle" on
lifestyle and the assessment of
office healthiness.  Examples of
screening are most health fairs and
many health services, i.e., vision
screening, physical examination,
dental screeningz, ete. = It is
important .to note that this is only
the first step and unless screening
is followed by the subsequent action

=10= _
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Results Session

Referral Action

Follow-up

steps, then screening is worthless.
Why assess a problem and not provide
golutions?

Screenings and appraisals produce
both positive and negative results.
Both should be highlighted with the
individual.

Once a lifestyle problem(s) has been

identified, appropriate action
should follow immediately. Since

the person was motivated enough to
evaluate his/her bealth status, s/he
most likely is motivated to improve

and/or maintain a healthy lifestyle.

Referral to a counselor, group,

program, & or health organization

s'iould be made if health promotion

activities are not provided by the
assessor.
Further assessment of the 1lifestyle

problem should occur on a regular

basis to determine improvement und
change: =~ The  health_ promoting
activities will need to be continued
in_ some manner in order for the
lifestyle problem to remain resolved

and to provide support.
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WORKSITE WELLNESS
. OR
""DOES YOUR OFFICE MAKE YOU SICK"

Persons who work full-time spend an average of 50 hours a week in

an _occupation, which is one-third of their life span. So, healthy

lifestyle is just as important on the job as it is at home.
Administer the quiz "Does Your Office Make You Sick", Handout #4.

Once completed, ask participants with the highest scores (0-7) to

discuss the 1level of wellness and how it is achieved ‘in the

organization: For the participants scoring in the other two

categories, describe major problems and brainstorm solutions. As
a_starting point,; describe an office setting with a high number

of overweight employees who are attempting to lose weight. All of

the office meetings and social functions include high-calorie
foods which pose problems for these employees. Solution: an

organizational ‘'rule" is made among the staff and administration

to not serve food during meetings and to only serve low-calorie

Worksite wellness programs are available from many companies and
organizations. = An_example is Heart at Work by The American Heart

Association and Lifesteps by the National Dairy €Council:

195
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REFRESHERCIZE BREAK

Explain resting heart rate and target heart rate using Handout
#5. Determine that participants have been sitting calmly for
five minutes. Ask them to take their resting heart rate and

record.

Have participants calculate their target heart rate using the

formula on Handout #5 and record.

Conduct the _following exercises with the group while seated or
standing in front of their chairs or in a circle. Playing music

will make this much more enjoyable. The first six exercises are
designed to be done on the job or during a break to lessen

tension and fatigue and to increase circulation and muscle tone.

On The Job Exercises

You don't have to have a gym, the latest sweats and an hour of

free time to benefit from exercise. Here are simple exercises

you can do right on the job or during break to lessen tension and

tiredness and increase circulation and muscle tone:

Hold it. Tighten your stomach muscles and hold briefly. Can be

done seated or standing. Do it frequently during the day; maybe

on the quarter hour or whenever you complete a repeated task or

every time you hear a certain common word.
Keep on tuckin'. Tighten your buttocks and hold. Repeat

throughout the day. ¢€an be done seated or standing.

On your toes. _Seated or standing with.feet together, roll up

your toes and hold:. Good for circulation in the legs, as is this
next one.

Lift off. __ Seated,  stretch legs forward and 1ift feet several
inches off floor and hold.

Push/pull. Seatad or standing; bring hands to chest height with

palms together, push steadily, relax and repeat. Then grasp
wrists and pull steadily, relax and repeat: Tones muscles and

belps relieve tension in shoulders and back.

Rock and roll. Seatad or standing, rock your head slowly down
your chest; then back with chin pointing up. Repeat several
times, then rock head from side to side, ear toward shoulder,
repeat. Next combine into a relaxing slow roll 365 degrees in

one direction; then the other: This oldie but goodie relieves



shoulder, neck and facial tension and heads off or soothes

headaches.

Head and Neck 1) Head Flexion and Extension (chin to chest)
2) Head rotation in alternate directions - chin
held level

Upper Extremities 1) Arm swings - forward, backward, sideward
2) Arm circles - forward, backward
3) Cverhead reach; alternate arms
Trunk 1) Sideward trunk bends, both sides, hold wrist
2) Trunk twist (shoulders level; hands on hips)

Lower Extremities 1) hop five (5) left, five (5) right
2) run, walk in place
As soon as participants complete the last exercise for lower

extremities, have them walk in place and find their pulse rate.
Count only for 6 seconds and multiply by 10 to get target heart
rate. Ask participants if they achieved their target heart rate.

Compare their target heart rate to their resting heart rate:
Describe that regular aerobic exercise will serve to lower

resting heart rate.




LECTURETTE

THE EFFECT OF PARENTS' HABITS ON THEIR CHILDREN'S HEALTH HABITS

following lecturette:

]

Present th

Health habits run in families; which can be either positive or

negative depending on_ whether the child is raised by parents with

healthy or unhealthy lifestyles. _In the unhealthy cases, parents
will create an environment in which children acquire bad habits.
And, when parents are motivated to practice a healthy lifestyle,
their children will acquire these positive habits.:

Researcn shows that two normal weight parents have a 20% chance

of having an overweight child. When one parent is overweight,
the chances of having an overweight child increase to 40%. And,
when both parents are overweight, the chances inc¢rease to 80%
that their child will be overweight. Overweight is primarily due
to environment, i.e., poor eating bhabits; and not due to
genetics. These habits learned early in life often endure later
in life. The chances are twenty to one that an overweight child
will ever be a normal weight adult.

Childhood experiences influence a person's very identity, self-
concept and thus the selection of health habits: Most health
habits are already established by the age of three or four! B
age five, the foundation on which future health behavior is base
bas already been established. Research indicates that children
as young as three years of age have developed definite attitudes
towards such topics as hygiene, nutrition; smoking and sleep:

Habits maintained since childhood have been practiced. thousands
of times by the later years. A person has eaten 30,000 meals and

countless snacks by age 30. This is a lot of practice of good or

bad habits that were acquired in childhood.

So, two important points to remember are that hzbits learned
early in 1life persist with great endurance; so establishing

healthy habits in children is of the utmost importance.
Secondly,; parents play a major role in what these habits will be.

Parents should be encouraged and supported to change their own

unhealthy habits in order to provide a good role model and
foundation for children's habits. The same holds true for early

childhood education staff, who also serve as role models to

preschoolers.



DISCUSSION
Determine how mzny participants have children or are in close
contact with children through their job or family. Ask them to

refer to the health appraisal test (Handout #1) and identify

unhealthy lifestyle habits which they practice. Do they see any
of these same unhealthy habits being practiced by these children?

Which habits? Discuss briefly with group.



LECTURETTE

PRINCIPLES OF BEHAVIOR

Review the concepts of behavior, reinforcement, positive

DISCUSSION

1. Ask _participants to brainstorm examples of positive
reinforcers_ for healthy (positive) habits. List on flip

chart. Refer to the positive habits participants described
in the warm-up activity (see page 5). An example is the
behavior of physical exercise which is positively reinforced

by  supportive comments from family and friends about
improved physical appearance:

(negative) habits. Refer to the negative habits described
in the warm-up activity (see page 5). An example is the
behavior of overeating which is positively reinforced by

food because of its pleasing taste and appearance.

2. Brainstorm examples of positive reinforcers for unhbealthy

3. Discuss how society, family, co-workers and friends can
exert influences which perpetuate unhealthy habits. An
example is a person trying to lose weight who is tempted

with food prepared '"especially for him/her'" by a relative,

and coerced_into thinking that s/he needs to eat the food in
order to please the relative. The positive reinforcement
for eating this food is the approval of the relative when

the person trying to lose weight eats and praises the food.
Materials
Flip chart stand

Newsprint.
Magic marker
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LECTURETTE

BEHAVIOR CHANGE

Present the following; refer

Lifestyle Habits (Behavior)."
TOPIC

Behavior Change

Laws of Learning

1) Increase motivation

2) Environment

to Handout #6 '"Key Steps in Changing
KEY CONCEPTS

The failures that people experience
in attempting to bring about lasting
change in their lifestyle are less a
result of people's resistance to
change than they are the result of
the lack of effectiveness of the

The laws of learning that influence
all habit formation are 1) the 1law
of readiness =~ a person must be
physically and psychologically ready
to learn; 2) the law of effect -
people will repeat activities which
are  satisfying (reinforcing) and
will not repeat those experiences
which are not satisfying and 3) the
law of frequency - repetition is
important i learning and in
enforcing behaviors.

Key steps in changing habits are:

(See  steps 1 and 2 on Handout #6.)
Identify good health habits that you
want to begin and/or poor health
bhabits that you want to stop.

Decide which one is the most

important and in which you believe

you can succeed. Describe this life-=
style bebavior and reasons for
change:

(See step 2 on Handout #6.)

Determine how your environment will

affect your decision to change your

lifestyle habit. Become aware of

the positive and negative influences

that society, your family, friends,

~-18-
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3)

4)

Keep records

Set specific

objectives

co-workers; and other groups will
exert on your decision and this
lifestyle habit change: The
positive influences will aid you as
you make your changes: You will want
to try to change or to avoid the
negative influences. Examples: 1.
My family will encourage this
lifestyle. _ change (positive
influence). 2. My co-workers will
not support this 1lifestyle change
(negative influence): 3.  Sociatl
functions will hinder this lifestyle

change (negative influence):

(See step 3 on Handout #6.) Learn
about your new ''habit'' by obtaining
accurate, relevant information about

the hbhabit in _general. Secondly,
obtain personal information about
this habit through weekly record-
keeping in terms of frequency,
location, person(s) you _practice
this behavior with, mood, situations
which trigger. this _behavior,
duration of the behavior, and

(See step 4 on Handout #6.)
Identify  specific objectives and
target strategies that will help you
reach your goal, Lifestyle  habits
are complex patterns of behavior and
so0 the process of change needs to be
broken down into small,; achievable
steps. To achieve an effective;
lasting change; a person needs to
develop a step-by-step process: An
extremely important element is to
avoid ~ _setting _unrealistic,
unattainable goals. Each goal or
step needs to be able to be achieved
by the person, especially the first
goal.  The  problem  with many
lifestyle change plans is that the

goals are too difficult; are not

easily achieved, and thus the person
feels a sense of failure and gives
up the lifestyle change. _ Again, be
very specific in stating these

objectives. Some helpful ways to

change behaviors are to decrease the

frequency of the behavior gradually
until Example: The
problem behavior is snacking on

until it diminishes:!

~19-
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inappropriate foods five times a
day. To change this behavior, the
first goal is to snack = on
inappropriate foods only four times
a day for one week, and then three
times a day for one week, etc.

5) Take action Refer to Handout  #6, steps
5-11. '

DISCUSSION

1. What are examples of each action strategy (item #5 _above)
which participants have utilized in changing habits? Discuss
each briefly and how they worked successfully/unsuccessfully.

Refer to habits discussed in Warm-up Activity. (See page 5.)




BEHAVIOR CHANGE

CASE STUDIES

Divide participants into three small groups. Assign each group

one of the three case studies from Handout #7. Each group shouid
have a different case study. Allow the groups 10 mipnutes to
brainstorm the following. Each group should elect a person to

record information on newsprint.
1. 1Identify positive, successful elements of the behavior
~ change. o
2. Identify negative, unsuccessful elements of the behavior

3. Suggest strategies for change specific to this behavior

Have each group spokesperson report on his/her case study and

findings. After the third group has presented, discuss briefly

with the group at large.

Materials: Three easels

Three newsprint pads

Three magic markers

204
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SUMMARY AND EVALUATION

Topic * Key Concepts

Summary Review that during the session
participants:
e identified healthy and unhealthy
lifestyle patterns
learned the elements of wellness
both at home and in the workplace

practiced resting heart rate and
target heart rate measurements
and their role in aerobic exercise

identified the principles of
behavior = reinforcement  and
modification

discussed and devised behavior

Conclusion Coriclude by stressing:

Healthy and unhealthy habits have
already developed _in most
preschoolers. = Changing these
unhealthy  habits also requires
working with the parents and early
childhood education staff to modify
their unhealthy habits; so as not_to
serve as poor role models. The
principles of behavior change are
the same for all health habits and
apply. “to both adults and
preschoolers.

Evaluation To assess achievement of workshop
objectives, refer to flip chart
outlining workshop objectives. (See
page 4.) Check with the group on
bow  completely it feels these
objectives were met.

Evaluation Participant's  knowledge of  the

behavior change process in wellness




can be assessed by: 1. the Behavior

Change Case Study Activity on page
20 (Handout #7); 2. the Behavior
Change discussion from the Behavior
Change Lecture on page 17; and 3.

the discussion and examples provided
for categories of wellness on page
8 from the presentation on
Wellness.
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Handout #1

a self-test

All of iés waiit good Health. But many of us do Aot know haw

to be a3 healthy as possible. Hcalth experts now describe
lifestyle as one of the most important factors affecting health.

In fact; it is estimated that as many as seven of the ten lcading
causes of death could be reduced through commion-scnse

thie Public Health Service; is all about: Its purpose is simply to
tell you how weil you are doing to stay healthy. The behaviors
covered in the test are recommended for most Americans:
So"’ii.E 6? il’icm’ i;iii not iﬁﬁii ié pcmo'" ns wnf't'h' 'ccrtﬂ a.m éhi&iiib

may requirc special instructions from their physxaaiis

changes in lifestyle. That’s what this brief test. developed by
o

Clgarette Smahng

If youm enter A score ¢ ol' 10 I'or
this section and go to the next section on
Alcohol and Drugs:

1. I avoid smoking cigarettes. 210
2. | smoke only low tar and nicotine ciga- o
teites or | simoke A pipe ot cigars: 210

Smokiag Score:

Aiealzol w:d ﬂrug:'

1.1 avond drinking alcohohc bcvcmgc or i o
drink no more than | or 2 drinks a day. 410

2. 1 avoid using alcohol or ocher drugs
(sspeciatly nﬂcgzl drﬁgs) as a way _of ham-
dling siressful situations or the probieiis in - _
my life.

3. l _am c:ucful not lo drink alcohg[gbcg

allcrgxs). or-when pregnaat. 210
- 1 read and follow the l:;bcl dlrccnons

drugs:

Alcotiol and Dnigs Score:

Eating Habis

1. Leat a variety of foods cach day; such as

fruits and vegetables; whole grain breads

and cereals, Iean meats, diiry products. dry

peas and beans. and nuts and sceds. 4 1 0

2. 1 imit the amount of fat, saturaced fac,

and cholesterol { cat (including fat on
meats, czgs, buuter, crearm. shortenings.
and organ iricats such as liver).

3. Ulimit the amounc of salt [ eac by cook-
ing with only small amounts: not¢ adding
salt at the table; znd zvmdmg salty snacks.

a: avmdiiitrmg too0 much sugar {especially

frequent snacks of sticky candy or soft L
drinks) 210

M
Q

Eating Habits Score:

208

-25-
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_ . RV
Exercise/ Fltriess : \]?} > o s
i. I maintain 2 dcsired wcight. avoiding

overweight and undcrwcxght. J1o0

2 Ido ngoroils exercises for 15-30 minutes
at last 3 timiss a wccii (cxzmpls include - -

3. | do exarciscs that cnharce my muscle

tone for 15-30 minutes at least 3 times a wcck

Z l use part ol’ my ICISurc time parucxpat-
ing in individual, family, or tcam activitics

that increase my level of fitness (such as L
gardening, bowling, golf, and baseball). 210

Stress Comaral
1. [havea 10b or do other wark that [ enjoy. 210
2. 1 find it easy (0 refax and express my fed-  _ . _

mgs fredly. 210
3.1 tecogmzc carly. and prepace I'or. events -
or suuzuons hkdy to bc szrssful for me. 210

Whom I can adk o abﬁut pérsomd martters - -
iiid aﬂ 6i‘i fdi’ héii:i thi‘i iibi:dbd. 210
church and community aEﬁiﬁii‘iiioﬂ;i En: o
hobbies that [ cnjoy: 210

Streas Control Score:

;§afefy

. | wear a scat belt whilc riding in a car. 210
2. 1 avoid driving while under the influgrice -
of alcohol and other drugs. 210
3. 1 obey traffic rules and the spccd fimit L
when dnvmg. 210

4. | am carcful when wsing potcnually
harmiful  products or substances (such. as
houschold cleancrs, poisons, and electrical
devices).

5. 1 avoid smoking in bed.

NN
o

Safety Score:

Q

Aruitoxt provided by Eic:



What Your Sei;ris Mean te YOU

Score of 9 1nd 10
- Excellent! Wwﬂﬁ'mﬁmﬁéimofﬂlcmmof
this area to your health. More important, you are putting your knowledge

- 6@?&;69M(MMMQ7MIM(ummm

s&ﬁﬁgﬁaﬁﬁﬂefmm(mﬂyuﬂ fricnds to fallow. Since you got
vuywlélmonmumoluk(&.mtufyiwm[ 1o cousider

other areas where your scores indicate room [or improvement.

Scoresaf 6 ta 8 B
Your heil(hiﬁ'fuécsm lhua:c:mgood. bt there is room rorml-

provement. Look again at the items you answered with 3 ““Somictimics™ or

“Almost Never!® What changes can you make to improve your scoce? Even

Scores ol 3teS

_ Your health risks are shovm;' Would you like more information
aboat the risks youa are facing a0d about why it is important for yod to
change these behaviors. Perhaps you niced help in deciding how to success-
fully make the changes you desire. ln cither case, help is available.

Scorss ol 0@ 2
Obviously, you were coacerned enough about your hal(h o take the
test, but your answers show that you may be taking serious and unnecessary

risks with your heaith. Perhaps you are not aware of the risks and whart to
do aboat them. You can casily gt the information and help yod riced (o imi-
praove, if you wish. The next siep is Uup 1o you.

2 smail change can often help vou achieve better health.

YOU Can Start Right Now!

I the (et you jast completed were nurmerous suggestions (0 help you reduce your risk of disease and prémature death: Here are some of the most significant:

smoking is the single maost ira-
portant preventable cause of

iliness and early death: It is
eSpecially risky for pregnant
women and their unborn babies._ Persons
who stop smoking reduce their risk of gcz~

ting heart disease and cancer. So if you're a
dgarette smoker, think twice about lighting

thaz next qgarcttc. lf you choqsc to con-

of dgarettes you smoke and switching to a
low tar and nicotine brand.

Follow sensible drinking
habl'r;r Alcohol pradﬁces
Most Bé&ﬁié who. drink are
able to control their intaks of

alcohol_and to avoid undesired; and often
harmful, effects. Heavy, regular use of

alcohol can lead to cirrhosis of the liver; 1
leadirig cause of q:§£h776150 _statistics
d&riy show that mixing drinking and driv-
ing is often the cause of fatal _or crippling

accidents. So if you drink; do it wisely and
in moderation. Use care in taking drugs.

Today’s greater use of drugs—both legal
and illegal—is one of our most serious

health nisks. Even some drugs prescribed by
your doctor can be dangerous if taken when

drinlung alcohol or befare driving. Exces-
sive or continued use of tranquilizers (or

_ Avoid cigaretres, Cigarette -

““pep pills") can cause physical and mental
problems. Using or expcn'mcnting with itli-
cit drugs such as marijuana, heroin, co-

caine; and PCP may lead to a number of
damaging effects or even decath.

Eat sensibly. Overweight indi-
viduals are at greater risk for
diabetes, gall bladder discase,
and high blood pressure. So it
makes good sense to maintain
proper we:ght. But good eating habits. aiso

nibbling on fresh fruits and vcgcxablc.
You'll feel better—and look better, too.

Exercise regularly. Almost
everyone can benefit from
exercise—and _there’s some
form of exercise almost
everyone can do. (If you have
any doubt; check first with_your doctor:)
Usually, as litdle as 15-J0 minutes of
vigorous exercise_ three umes a week will
help you have a hedlthier heart, eliminate
excess weight; tone up sagging mascles, and
sleep better. Think how much 7d|l't'crcnce alt

these improvements could make in the way
you feei!

The causes of stress can be
good or bad, desirable or unce-

sxrable (such ii i BrarEEu an on the job or

stress need not be a problcm But unhcal;h"
rcsponscs to strcss-—such as dnvmg too fasi

of physical and mental problems. Even on :
very busy day, find a2 few minutes 10 siaw

down and relax: Talking over a problem:
with someone you trust can often help vou

find a satisfactory soludon. Leamn to distin-
guish between things that are *‘worth fighting

about’* and things that are less important.

A “safety fiest’® ac home; a:
§ work, it school at play, and
on the highway. Buckle se=:
belts and obey traffic rules.
Ke=p poisons and weapans out of the reacsn
of children; and keep emergency numpers
by your telephone. When the unexpec:2<

happens., you'll be prepared.

Where Do You Go From Here:

Am_[ really doing ail I can to_be as_healthy as
pamble’ _What steps can 1 take 1o feel befler’

Start by asking yourseif a few frank questions:

changes you want to make for improvement. You
might pick that aspect of yoar lifestyle where you
_feel you have the bae chadice for success and

that one first. Once you have improved

 score there, go on (o other aceas.
you already have tried to chﬁlgc your hezidh
habits (1o stop. smoking 6¢ exercise regularly, for

af support and encouragement. Understanding
these influences is anm unporianl step toward
changing the way they affect
There's Help Available. In addition (o personal
actioas you can take on your own; there are com-
mdaicty programs and groups (such as the YMCA
or the loca! chapler of the.Anmierican Heart Asso-
ciation) that can assist you and your family to

make the changes you want 10 make. If you want
to know more about these-groaps or aboat halth
tisks._ concact_your local halh dcpa;(mem ar

ihe National Healih laformation Clearinghouse.

Theres.a lot you can_do to stay heaithy or to

succeeded. The difficulty you have encountered

may be duc to influences you’ve never really
thoaght :bom—such as advertising—ortoa lack

ERIC

Aruitoxt provided by Eic:

examiple).doa't be discouraged if you haven't yet

improve your heaith—and.there are  organizations

that can help you: Sant 3 new HEALTHSTYLE -

1oday!

-262N09

. on these and other heaith roonc write (0 ine

Nattonal Health {nformation Clearinghouse.
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Handout #2

WELLNES:

Wellness is & way of life--a lifestyle you design to achieve your

highest potential for well-being. Your lifestyle consists of the

actions you are able to control, such as how you exercise. The
traditional view of health and medicin~ is to be free from

disease; but wellness is much more than just being healthy

(wellness vs. illness). There are three steps in the continuous
process of achieving wellness--awareness, education and growth.

Each individual bhas the responsibility to become aware of and

evaluate what is or is not positive in his/ber lifestyle. Through

formal or informal education, the individual can explore avenues
for change.  Personal growth results when those options--

successful or unsuccessful--are used for the learning process.

HiCH.
{ tpglevel
“growth VELLNESS

PREMATURE disabliliey slgns
DEATH _g - symptoms
« [ ! |

e |
e

1ABI T MR WEoTCTE B

Meatral palal -

o o . or wollnass
vell medicing bogina at any point on the ceule uith the poal of helnine & Borson

to @ove as far to tha rlght as possible. (Travis, 1977)

According to Donald Ardell; a well-known expert in wellness,

wellness may be divided into five dimensions--fitness, stress

management,;  nutritional awareness,; environmental sensitivity and
self-responsibility.
I. Fitness I o o
I. Aerobic exercise; 1i.e:; continuous exercise at target

heart rate for twenty minutes at least three times
weekly o I
Muscle tone; flexibility; strength and endurance

Cardiac and respiratory fitness

Warm-up and cool-down exercises for five to ten minutes

before and after exercise, respectively = o
Ideal level of body fat (i.e.; 25% for women and 15%
for men) o , - :

Resting heart rate is less than 60

oy W PN

-27-
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I1.

I11.

1v.

Management = o S )
1. Positive mental health (ex. positive attitude about

2. 1Identify and control stressors through correct diet,

exercise, progressive relaxation, biofeedback, mental

imagery, meditation, massage, autogenics = (i.e:;
relaxation, warming thoughts), improved communication,
spirituality,  and elimination of __ self-induced

physiological stress (ex. smoking and caffeine).
Participate in a job or other activities which are
enjoyable and rewarding. = == - _

Have a supportive network of friends and/or family.

and at work , :
Express feelings, effective communication S
Participate in recreational activities which are
pleasant and relaxing.

3
S 4
5. Maintain an appropriate level of responsibility at home
6
7

8. Relaxation without dependence on alcohol or drugs

Nutritiom = - o 7 ] -

I7 Maintain ideal body weight and percentage of body fat.

2. Moderate intake of overall fats, saturated _ fat;
cholesterol, sodium, sugar, alcohol, processed foods,
fast foods, and caffeine. = o o

3. Well-balanced diet from the basic food groups

(including water)

4. 50-60 percent of calories are obtained from ccmpiéi

carbohydrates (i.e., whole grains, legumes, nuts,
seeds, fruit, vegetables), 15% from protein, and 25-35%

from fat (primarily polyunsaturated). )

5. Appropriate intake (not excessive or inadequate) of
vitamins and minerals

I. Practice safety habits while driving or traveling in a
car (ex. wear seat belts, avoid high speeds or use of

- alcohol and/or drugs). = === , : }

2. Avoid smoking cigarettes or exposure to smoke from

_ others. L

3. Avoid recreational abuse of drugs and alcohol.

4. Safe and healthy occupational practices ,

5. Avoid environmental pollutants (ex. car exhaust,

. industrial pollution, water pollution). -

6. Appropriate and careful use and awareness of

prescription and over-the-counter drugs

7. Maintain a safe home environment.:

Self-k ponsi ity e o
1. An awareness of your lifestyle and the effects on

pby ical and mental health

2. Make personal choices and take action to practice a

_ healthy lifestyte. ] 7

3. Appropriate utilization of health professionals (ex.
regular medical checkups)



TARGET GROUPS

LIFESTYLE PROBLEN
IDENTIFICATION

HEALTH PROMOTION

RESULTS SESSION

Community L -

Organizations

Health Risk

~ Appraisal

—

f—

Healthy

REFERRAL ACTION

Lifestyle

Schoolsand [ L]

Screening

L

Risky

Y
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A= RI CJl "Good Health Program” by Skokie Vlley Hospitl,

Youth Graup T Gt
Adilt Groiips - || Abriormal Tests,

Warning Signals

Health Promoting
Activities:
Stress Maziagement
Nutrition

Weight Control
Smoking Cessation
Low Back Care
High Blood
Pressure
Risk Reduction
Cancer Risk
Reduction
Substance Abuse
Control

el le

See "

Health Care Provider

Randot #3

FOLLOW-UP

Periodic Repeat

of

Lifestyle Problem
Identification

Activities
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Does Your Qﬁee
Make You Sick?

Here'sa qick vy to ,ﬁnd,,ou,l how
you and-your fellow workers feel
about your organization's ofithe:ob
helth, The questiomnaire can be an-
swered by.anyone from a receplionist
to.2 CEO, You don't have to work for
2 big corpration ty 02 the tes;
even 3 tree-person work area can
str up health concerns,

The questionnaire includes state-

 ments relating {0 eight aress of

B
ﬁ

ﬂ

health and work; smoking; offce de-

Sgn; nutiion stres, nterpersaial S

environmént, exercise; drug and 3l
cohol use and overall welliess, Be-
side each statement, mark how clse-
ly it describes your organization; us
bgascaleol 003

0=Doesn't sound_tike my com-
pany & all, or not applicable,

1=Souds somewhat lke my
conipy,

N d=-Sounds 2 great deal hke my

§

i
i
z
?

0

)

compey,

“3="Sounds exact.l; like my come
R,

Next, circle the. number of any
statement gou're partiedlirly con-
cemed about,

214

Handout #4

o). Sokers light up in the office
without asking;
— There are cigarette machines
on premises.
wmee: 'No stioking" signs are rare,
=4, Public spaces (such.as the cal
lerid) are often flled with
smoke;
. Office armangements (|e
placement of desks; who shares
offices) don'l take nonsmokers
Moaccount; .
b I1's considered bad form to
ask people not to smoke;
1. The company doesn't encour-
age smokers to quit
b, Sealing_arrangements
meelings are made wathout re.
‘gard lo nomsmokers,
Tolal

1. Office needs better ventila-
tion {air conditioming and hegt.
ing are inadaquate)

L

—2; Work areas are mappealig;

3. The bulding is dity (e.g.
“bathrooms are ansanitary).

4, Chairs are uncomfortable,

2.5 The office is nalsy;

6. Wark areas arc poorly fit,

. Office spaces are either

* eraiped o isolited,

——38. Buiding is poorly maintained
(e.g., elevatars break down),

1. People tend to overeat or
show little concern for rutrition, -

=t There's not enough time for 2
relaxed loneh,

3, Bréakdast and dinner are of-
ten interrupted by work.

4. Clirgng_beiygoirme
meals to the company i a itt-
portant status symbol,

—) Only (attening foods such a5
pastries are served at conler-
ences and parties,

© 1985, Washington Post Writers Group, reprinted with permission.

Q

S T T R

Interpersonal Environziet.
—1; Employes hardly erer scig
e together outside work, -

= 0 Fanily members e et

from specil office occasions,
—3 People’s  specil talems

(e.g., sculpture, marathon rune

ning) go unrecomized;

coffee breaks. .

1. The Kichen or caleteria
stocks mainly rich and fattening
foods,

=8, Snacking is 1 major means of
relaxing,

—Tolal

==L, Work problems usually reach
4 crisis be!ore thej're dealt
‘with,
2 The werk atmosphere i i
lensely competitive,
3. Deadlie prassures are fre-
quent, _
4 There's i tive t ke care
olpersonalemergencles _
. Pecple aren’l given clear
feedback on their job perform-
ance, -

5, Work taks and ods are
poorly defined, N

., People don'l take pride in
their work,

—8. Pedple fee! they're in dead-
end jobs.

—Tagl

4, Elforts to change health-re-
lated behavior (stioking, Type:
A) are not supporled by. co-
workers, '
3. The company doesn't ene
courage advanced training of
educationa! opportunities,
<6 People. are ot informed
@hﬁetjjﬁhéiﬁt,”béhﬁidr seems
selfdestructiog,
T Behavior that fsirrtating to
athers is tolerated;
3. Social activities are segre-
. galed based on sex; age; race
or religion,
—Tolal
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Aruitoxt provided by Eic:

Exercise
___1. People'don't place much val-

ue on physical fitness. .
——2. There is no work-out area
or gym on-site or nearby. _

—3. Sports teams don't exist or,
if they do; are open only to cer-
taini people. L

——5: Taking_timie out (o exercise
is frowned upon. S

—6: Fitness provisions (stretch-
ing_time, showers) are not
made at nicetings and confer-
ences. -

— 7. It's hard to find coworkers
toexercise with. = = = .

— 8. Social outings don't inclide
outdoor activities:

—_Total

Drug and Alcohol Use -

——1: People get high on alcoliol
or drugs while at work.

——2. Martinis and other -drinks
are a regular part of lunches:

— 3. Coworkers drink together
after work.

—_4. People take sleeping pills -

and tranquilizers. ,,
5. Use of cocaine, marijuana
and other drugs is “in:"

6. Getting drunk is the norm at
company functions: .
——_7: Liquor is setved without
food at social occasions. _ .
——8: Drinks are offered without
an alcohol-free aiternative:

Overall Weliness and

Health Benefits

——1. Insurance coverage is inad-
cquate. .

——2. Less traditional tieatment
methods (nutritioral consulta-
tion, biofeedback) are not cov-
ered by the health plan:

— 3. The company_doesn’t pass
along general health infcrma-

tion to émployes and their fam-

ilies.

——4. The company doesa't offer
“screening for_health probleas
like.high blood pressure: -

courage or pay for annual
physicals.

——6. The company doesn’t offer

—5. The company doesi't en-

.groups or other prevention

programs.
==—7. If such programs_do_exist;

they are not open to families.
——8. Health insurance doesn’t

pay for prevention programs.
——_Total

To find your organization’s score
in each area, add up the numbers of
your answers: Here’s a key to help
interpret your scores:

. 0.- 7—My organization necds -
virtually 6 improvements in this
area. __ . L .

- 8 - 15—My organization nceds

to make some improvements in this

. area.

16 - 24—This is a major problem
area in my organization. o
_.Once your coworkers have also
filled out the guestionnaire, average

* .everyone's total scores for each sec-

questionnaires—for smoking, nutri-
tion, etc.—and then divide by the
number of questionnaires you get
back.
By looking at the results you'll be
dble to spot problem areas quickly.

:Analyze the responses to see.which

statemients and which categories got

.the highest scores or were most of-

ten circled. For example, an average
score of 20 for smoking shows it's a
major problem area for your organ-
ization. :

__ Scout _the completed question-
naires for circled statements—even
in those health areas that don't get
a high overall score. You may find,

for instance, that although people
are pleased by the office design in
general, just about everyone thinks

the chairs are unicomfortable.
__Filling out the questionnaire can
make you_aware of problems yoii
hadn’t realized were bothering you.
You may be able to make some
changes on your own or with co-
workers: The questionnaire also can

be used as a starting point for a com-

panywide discussion of health con-

If you work for a large company,
you may want to report your survey
results in the company magazine or

- newsletter. Then concerned employ-

e could form a cominittee to make

changes. And don't forget to present
your survey results to managers.
They may not know how concerned
people are. Once they realize: the

“may welcoma soine chariges. -

-31-




Handout #5

"REFRESHERCIZE"

Resting Heart Rate

Resting heart rate or how fast the heart beats when at rest is
an_ indication of how bhard the heart has to work simply _to
maintain basic body functions. This; in turn; is a useful
indicator of the fitness of the heart; 1lungs; _blood and blood
vessels. Resting heart rate should be taken after sitting or
lying in a relaxed state for five minutes; or ideally upon
awakening and before arising out of bed first thing in the
morning.

Regular exercise will wusually lower resting heart rate as
conditioning and fitness improve. It's a good idea to take
resting heart rate before beginning an exercise program, and then

take it periodically (ex. once a month) to assess changes due to
exercise.

To take resting heart rate; find your pulse and count each beat
for fifteen seconds. Multiply this number of beats by four. To
find your pulse, place the second and third fingers along the
thumb side of the opposite wrist or along the carotid artery on
the bony cartilage on the neck (just to the right or left of the
Adam's apple). Do not use your thumb, as the thumb also has a
pulse.

*Score resting heart rate by the following:
Less than 60 Exceptional Wellness
68-60 Above Average Wellness
76-69 Average Wellness
84-77 Less Than Average Wellness
Above 85 Low Level Wellness

Target Heart Rate

After warming up, you should raise your heart rate to a certain
point while exercising and maintain this heart rate for 20-30
minutes at least three times a week. This is called the target

heart rate and helps condition the heart and lungs.

Your target heart rate depends on your age and your maximum heart
rate. Your target heart rate is 60-75 percent of your maximum
heart rate. After six months or more of regular exercise; you
can exercise at up to 85 percent of your maximum heart rate if

you wish. However, you do not have to exercise that hard to stay
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in good condition. Exercising at more than 85 percent of your
maximum heart _rate is not beneficial. To calculate target heart
rate use the following formula:

For women (226 minus your age) x 75%

For men (220 minus your age) x 75%
When you feel comfortable exercising at_this level; vou can
multiply the figuTe in parenthesis by 80% and then by 85% as
conditioning improves.:

Target heart rate should be taken every five minutes or so during
the active aerobic portion of the exercise session (i.e.; after
wari-up, before cool-down). Immediately after stopping exercise,
find your pulse and walk slowly while counting the basats. Do not
stop moving, as this slows the heart down very quickly. Count

If this figure is lower than your target heart rate; you need to

increase your pace. If this figure is higher than your target

heart rate; you need to slow down your pace.

ifhom;g A. Murphy and Dian Murphy, The Wellness for Life

Workbook. (San Diego, CA: Fitness Publications). 1984.
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Handout #6

BEHAVIOR CHANGE

Behavior A response which is repeatedly reinforced in
situation 1is

the presence of a particular s
likely to be repeated in that situation:

Reinforcement Behavior (response) is reinforced by both

Stimulus ;::%7__§ Response (behavior)

T

Positive or Negative Reinforcers

Positive Reinforcers

1. food and other consumables : : o
2. social - example: praise; attention, physical contact
~ (touch, pat); facial expressions (smile; nod) -
3. high probability behavior = preferred activities
(example: time off from work is a preferred activity
and reinforces low absenteeism for that person; this is
a high probability behavior technique that management
) may want to increase) _
4. informative feedback about performance
5. tokens - example: stars
Example: Child gets an A on test; parent smiles with approval
(positive reinforcer), so child continues to get A's on test

(behavior continues).

Negative Reinforcers
Aversive stimuli o , S
Ex. _Putting a coat on_(behavior) removes the aversive state
of being cold (negative reinforcer); so the behavior of

Key Steps in Changing Lifestyle Habits (Behavior)

1. Identify good health habits that you want to begin
and/or poor hLealth habits that you want to  stop:
Decide which one is the most important and which one

you believe you can succeed with.
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Increase motivation . = =~
In order to change a behavior, it is necessary to feel

committed to valuing that change: Write down or
discuss with friends and family reasons for change:
Milestones in 1life (birthdays, new job) can be

powerful motivators.:

Keep records - -
Maintain a comprehensxve record or diary of the

behavior for one to two weeks before trying to change:

Information to record about the behavior is frequency
of the _behavior, txme, duration, mood, 1location,

person(s) you practice this behavior . with, and
quantity. Example: in assessing eating beﬁavxor, use
the following categories--time; amount of food,; type of
food, meal _snack, mood ; 1ocat10n, trxgger,

iéeﬁtify”eveﬁté which precede the behavior ("triggers')

and events which occur following the behavior
("ééﬁéedueﬁéeé") _Example: watching a commercial
about foecd on TV is a trigger to eat food

Instead of geﬁetél, goals ("I want to exercise more
often'"), state specific objectives in terms that can_be
measured or observed: . These also should be small,
realistic, achievable objectives. . Example: I will
walk for one hour three times a week for one month:
Avoid .or control the triggers which promote this
behavior. o . .

Example: = If seeing other people smoke = prompts

(triggers) you to smoke, avoid situations where you
will be exposad to. smokers. Take a walk outside during
lunch time instead of staying in a smoke-filled break
room.

Substitute a behavior which competes with the behavior

you are trying to change. = Example: Instead of
snack1ﬁg ~while Wétch1ng TV, knit or_ crochet while

watching TV as this behavior competes with and prevents
eating.

Identify all of the steps in the behavior (behavior
chain) and break the chain early in the sequence. Use
the diagram which follows as an example.
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Do_ ,
relaxation
o _ _ _ _ _ exercise
Sit in fesl , - feel N~
-» Argue with-y angry ——3&—S5 out of
Py spouse chain

, walk and take
t cut a_ remove _open . to a walk
&— piecel—— pie X~ refrigeratoré— kitchen

e of
£ pie _close
e refrigerator

eel walk to
uilty bedroom

\ , g§’ to
Eat another sleep
picce of pie

8. Reward new behavior promptly and regularly.

9. Plan small steps in the change. Example: Begin an
exercise program by doing 10 minutes of isometrics at
home three times a week and slowly work up to an hour-
long aerobic dance class two-three times a week at a
community cernter.

10. Use mental imagery and practice how you will cope with
difficult situations differently before they happen.
Example: Rehearse in your mind how you will refuse
dessert.

11. Get support from friends, family, co-workers, or
support groups.
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Handout #7
BEHAVIOR CHANGE CASE STUDIES
}. 1Identify positive, successful elements of the behavior
change.

2. 1dentify negative, unsuccessful aspects of the behavior
change:

3. Suggest strategies for change specific to this behavior using

Handout #6:

Bill is in his early forties and moderately successful:

He's been with the same company for fifteen years now and
worked his way up to a mid-level managerial position. _ He
has a wife, two teenage children, two cars, and a suburban

house (complete with mortgage):

In high schcol and college Bill was involved in sports and
activities and without paying any attention to it, he

always felt energetic and healthy. . Over the succeeding

years, though, so slowly that at first he didn't even
notice it bappening, he began to feel tired and caught a

worse cold each year. Now, today he has faced up to the

fact that he has poor eating habits and is. not getting

much nutritional value from his food:  He is now
determined to do something about it: He knows that he has
a_ lot of poor eating habits and he is going to change all

of them beginning tomorrow so that he can feel better:

He planned to start at breakfast by having orange juice

and_ unbuttered whole wheat toast instead of the sweet

muffins his wife just baked. But they were already
toasted and_ she complained about the waste if he didn't
eat them. So to avoid an argument, he ate them, and of
course he couldn't  do that without adding a generous

amount of jelly and butter. . He could have made ‘up for
that by skipping the danish with his coffee at break time;

but whoever went out for the pastries that morning had
automatically gotten one for him, too.

Lurich was no better. Bill and four others had develope

the habit of going to the fast food restaurant around the
corner for lunch and he couldn't avoid going without
hurting their feelings. There was nothing on the menu
that wasn't overcooked or fried in fat, so he just settled
for not ordering french fries.
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II.

He'd expected the afternoon to be easy to get through
without = eating 'junk food;" but since one of_ _the
secretaries was leaving; there was a little party with a
cake with lots of sweet icing. It would have been rude to
skip the party and once there; he could find no way to
refuse the piece of cake that was pressed on him.

Supper brought on an argument with his wife over the fact
that she had prepared TV dinners. Bill had asked her at
breakfast to cook lean meat and a large salad; but she
said she bhad to rush out that night. They always had TV
dinners on Tuesday nights; they were cheap and quick,; she
couldn't prepare different meals for everyone in the

_family; and so on.

be poured a drink and plopped down in front of the
television and sulked in his chair all night. While he
sulked, he had two more drinks and a bowl of potato chips.
Later in the evening, though, bhis wife felt sorry about
having lost her temper at the dinner table, so she brought
Bill a large dish of ice cream with pleuty of chocolate
sauce on 1it.  After that; Bill felt much better about
everything and although he hadn't improved his diet today,
he resolved to do better tomorrow.

WHY IS BRIAN FEELING SO TENSE?

Brian 1is 30 years old and basically happy. He has a
challenging job with a legal aid agency and felt he was
doing well against its pressures. He never questioned the
schedules, deadlines, and. overload of responsibilities
until he learned that an ulcer was angrily burning bis
stomach.

Brian's wife, Kathy, can cook and sew. garden and can
foods, make their home attractive, and entertain well.
She holds down 2 teaching job even while maintaining a
heavy piano practicing and teaching schedule. They have a
lot of friends. It seemed to be a good and productive
life. The days literally flew by, but Brian wondered if
there was something he was missing.

Kathy was interested in losing weight and stopping

smoking. She told Brian about some self-help programs,
and she brought some information home: He decided to try
one on his own.

Brian set a preliminary goal for himself: 'Find ways to
feel relaxed and peaceful:'" It seemed 1like a vague;
overall goal, but it was a starting place. He wrote out a
picture of the future: In it he was relaxed and happy
with his wife, job, and life every moment of the day.

There was no fear, anxiety, and no pressure.



III.

Brian came down from ''cloud nine' and back to reality.
There was quite a gap--he saw himself loaded with
responsibility, guilty for not doing enough, burdened with
a sense of time rushing away from him, pushing him toward
old age without a minute to appreciate the beauty of his

life. He started to change the stress in his life with a
lot of misgivings about it and himself.

Brian found that there were many pressures put on people
in the lifestyle he was part of. His groups never talked
about things 1like this. In fact, the thought of

daydreaming or relaxing seemed wrong. Most of his friends

proudly considered themselves ''doers.'' If they weren't

busy with work, they 'were busy with play. The thought of
doing absolutely nothing was too frightening to even
consider.

Brian then gathered some facts about himself and about

different relaxation programs. He reviewed information

about biofeedback, exercise, and personal growth programs

to find the method with which bhe felt most comfortable:
As he learned to relax and reevaluate his priorities,

He set up a relaxation schedule in

Brian began to feel his stomach unknot and his _tenseness
slowly drain away. He sche 2 _1in
which bhe rewarded himself at the end of each week. Kathy

asked him to tezch her what he was learning and together

they held to a new relaxing practice and a slower

lifestyle.

WHY IS MARY NOT FIT?

At 45, Mary was overweight and woefully out of shape: She

could’ remember when she was a tzenager--young, fit, _and
active. She'd felt good then, kept her weight down, slept

well, and had been better off all around, Well, maybe she

couldn't change her age; but she could make herself fit

again. There would be no mcre huffing and puffing over a
flight of stairs, or wheezing, coughing,_ and back pains
over moving furniture or shoveling a little _snow. Mary

would do something about it,; starting first thing

tomorrow.

Mary got up an hour earlier than usual the next day so she
could get some jogging in before breakfast. She drove

directly to the high school since the school track seemed

the 1logical place to run: Unfortunately, Mary badn't

considered the fact that the athletic field was enclosed
by a high chain link fence and that the gates might be

locked, which they were. She decided to_go back home and
jog around the block: The cement sidewalk wouldn't be as
soft and springy as the regular track; but she had her old

tennis shoes on and figured it wouldn't be too bad:

Mary decided she'd circle the block about ten times to

start with--that didn't seem 1like a 1lot when you
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Adapted
Jersey:

considered how she used to run.  After the first tine
around though; Mary was virtually staggering, and she
couldn't even_ complete the second lap without slowing to a
walk. She walked one more time around the block, tried to

break into a run again and gave it up: It was getting

lighter now and she'd noticed the paperboy and two

neighbors who looked at her strangely. Embarrassed and

exhausted, she limped back into the house:

instead. But, Bill,; Sue; and Carla came by her office to
g0 to lunch together as usual. = When she told them she
planned to take a walk instead of going right to the
restaurant, they _acted as though she were crazy. They
told bher she wasn't in any worse shape than anyone else,;
she should act her age, and besides,; 1lunch wouldn't hurt
anything. In the end, Mary gave in; her legs felt a
little stitf anyway from the morning run.

Mary had decided to_skip lunch and take a long walk

After dinner Mary announced she was going to the

77777 local
store several blocks away to get tne evening paper,
intending to walk there and back. But since she was going

anyway, her husband asked her to pick up a few. things
there and drop their daughter off at her Girl Scout
meeting, so Mary ended up taking the car.

When she arrived back at the house; Mary went down to the
basement to look for her son's set of weights. Now that
the boy was off at college, they were put away,; _but she
finally found them. The ba- had been set for 20 pounds;

which didn't seem like too much.

The next day Mary's doctor told her that tbe strained back

muscles would clear up ii about a week; _just. about the
same length of time her bruised shins would take where the
weights bad hit her when they dropped.

from Lifegain by Robert F, Allen. Morristown; New
Human Resources Institute, 1981.
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