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PREFACE

This guide has been prepared to F21p teachers implement Reading 10 in
Alberta high schools. Teachers are encouraged to usa it in <conjunction
with the mcve extensive accompanying morograpn, Teaching and Evaluating
Reading in the Senior High School. We suggect that you take a few minutes
to familizrize yourself with the contents.

. PARYT ONE introduces the course and relates Reading 10 to
the senior high language arts program and the overall
high school program. The Statement of Content and list
of resources concludex this gection.

. PAR: TWO lays out the course in an Expanded Statement of
Content which includes suggested teaching/learning
activities and strategies. This section is designed to
help teachers plan for effective instruction.

‘ PART THREE gives suggestions for approaches toc teaching and

evaluation which are appropriate to the philosophy of
Reading 10.
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"Reading 4is the most remarkable
specdfic performance that
chvilization has Learned in
all s histony."

-~Edmund B. Huey

PART ONE:
Introduction to Reading 10



Reading 10 has Yeen designed as a

developmental reading course which
will meet the need of many high
school students for a course which
focuses on improving strategies for
deriving meaning from print.

Reading 10 is built on recent reading

research. It is a program in which
the student will be helped to develop
strategies to begin independent
reading of a variety of print
materials, for a range of purposes,
in present and future reading
situations.

Reading 10 is designed for classroom
use; ‘'t cannot and should not replace
reading clinicians for help with
severe reading problems. School
syste.'s fortunate enough to have
reading specialists and/or clinicians
should use their expertise in dealing
with remediation for those students
who require clinical assistance.
Reading 10 is not designed as a
remedial reading course to deal with
the problems of that part of the
student population (2 - 5%) which has
severe reading disabilities. For
most high school readers, however,
the course offers opportunity to
devélop and strengthen reading skills
and strategies.

Reading 10 is directed to high school
students who wish to strengthen their
reading skills in order to become
more successf 'l in gschool and out-of-
school reading and learuing. It is
hoped that the course will be made
available to high school students
having a broad range of abilities.
Reading 10 is dasigned in such a way
that it can be taught:

« Devel.pmentally, for students of
average to better than average
rerading ability;

« Correctively, for students with
acknowledged reading weaknesses.

Reading 10 is not designed to be a
remedial reading course to solve
reading problems which need clinical
attention.

Reading 10 presupposes a wide
experience of language on the part of
the high school student and builds
upon that prior experience. Reading
is a process by which the student
gains meaning from print material, a
process which involves the full
language capability of the student.
Strategies for improving reading can
be learned, and, once learned, can be
transferred to reading activities
both in and out of school.

« A wide range of reading materials
should be used, focusing on real
reading situations rather than on
exercises in isolation.

» The strategies learned should be
deliberately applied to real-life
reading situations, with special
attention to school reading
experiences.

« While the focus of the course is
on gaining and strengthening
skills for deriving meaning from

print, the program shares the
assumption of the Senior High
Language Arts program that
language expenencéa are inter-
related. Thus., T ﬂpeakmg,
listening, writing, and pos.ubly

viewing should be involved in the
teaching and learning act1v1t1es
of this course.

,’3‘f’.
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+ Reading cannot be separated from
the life of the student who is
attempting to improve existing
reading ability. Poor self-
concept is often a stumbling block
to improving reading. Every
effort should be made to give
students positive and successful
experiences in reading.

+ The classroom atmosphere must be
encouraging and supportive of
students as persons cf worth.

+ The student should be helped to
bring prior knowledge to reading
text, and to transfer learned
reading skills and strategies to
new reading situations.

Reading 10 and the Senior High
Language Arts Program Philosophy

Reading 10 builds upon the philosophy
of the Language Arts Program, Grades
1 to 12. The italicized statements
below are taken from the Senior- High
Language Arts Curriculum Guide, 1982
(pp. 4-5). Each statement is
followed by a comment explaining the
relationship of that statement to
Reading 10.

A anguage
emphasize 4Lifelong applications of
fLanguage arts shills.

arts program  should

. Development of Language arts
shills 4is dintegrally nrelated 2o

SUCCRAS in one's furthenr
educativn, ecareer and social
Life.

. Discriminating enfoyment o4

Literature. ..and...mass media can
Lead to an enniched use of feisure
time.

The Reading 10 course i:. addressed to
the lafelong reading needs of
Students, focusing on reading for
information, for business and social
life, and for personal satisfaction.

Language use nreflects the inter-
relatedness of the processes of
Listening, speaking, reading, writing
and viewding.

. language instwetion Ahoutd
involve astudents 4in activities

(ch focus on the unique contri-
bution of the fanguage shills
when used seporately and togethenr.

. Classroom activities should
incorporate  experiences  which
reflect  meaningful  wses 0§
Language... .

11



While focusing attention on reading,
the Reading 10 course reflects an
integrated. whole language approach
to the 1language arts, recognizing
that reading proficiency can best be
gained in combination and inter-
relation with the other language arts
strands. Meaningful use of language
is the foundation of the Reading 10
course, with the reader's purpose
finding fulfillment in a range of
reading materials drawn from real-
life sources,

Experience and

Language are closely
( all

intenuvoven in Learning

Adtuations. ..

. Students must be given
opportunities to enlarge their
experiencesd. ..

- Students must be given help
in...thinking. ..about thein

experiences.

An integral aspect of the Reading 10
course is its emphasis on the
importance of students learning to
bring relevant prior experience of
life and of language to the reading
process. Reading 10 will enlarge
student experience and help students
to reflect metacognitively.

Language expansion occurs primarily
through  active  involvement  in
Language situations.

The Reading 10 course encourages
attentive and active involvement in
real reading experiences as the
primary vehicle of reading
improvement.

Language &5 used to
understandings, dideas and feelings,
Lo assist social and personal
development and to mediate thought
processes,

communicate

. Students need cpportunities 2o
gain competence .in using fanguage
in a nange of fuictiont and in a
variety of contexts.

- The schcol should help students
extend their thinking skills...

The Reading 10 course is structured
to give students experience in
reading for a range of functions in
wi 'y wvaried contexts and modes.



Throughout this course reading is
understood to be a thinking process
by which meaning is derived from
print text, and the Reading 10 course
is intended to help students extend
their thinking skills both in gaining
meaning and in evaluating ideas and
sources.

Langunge.  functions throughout the

entine cuwnicwlum.

. The application of language skills
4 ncessary for  successful
achievement in all subject areas.

. Teachers 4in all subjects must

asiime asponsibility for
appropriate plication o4
communication ( as they

aeclate Lo their particular areas.

Reading 10 is designed ¢to help
students improve reading skills
needed fofr surcess in school as well
as in the workplace. The Reading 10
course is intended to be complemen-
tary to teaching in the subject
LTOAS .

In the high school years, more
emphasis should be placed on the
Aecognition of quality and
flexibilily in the use of language.

. Students should become Lcreas-
ingly discriminating in  thein
evaluation of communications in a
variety of modes.

Reading 10 is designed to encourage
increasing independence in selecting,
reading and evaluating a «ide range
of material for a number of
significant reader purposes.
Students will become increasingly
discriminating in their choice of
suitable material and mature in their
response L what is read.




THE GOAL OF READING 10 IS TO IMPROVE
EACH STUDENT'S ABILI®YY TO GAIN
ME2ZNING FROM PRINT MATERIALS.

The course should give the gtudent:

s opportunity to become more
actively involved in the process
of reading; an environment that
encourages willingness to make the
effort to assess and apply prior
knowledge; the ability to deal
with the unfamiliar by means of
the familiar, and to dea.
effectively with problems and
distractions;

» 1increasing consciousness of one's
own purposes in reading, and
increasing ability to deal with
print material in the light of the
purpose for which it is read;

o increased independence in reading;
ability and desire to take more
responsibility for choosing
reading material and selecting
appropriate strategies for dealing
with it;

MORE SUCCESSFUL
SCHOOL & PERSONAL
EXPERIENCE

[

HANCED,

—\/
STUDENT
SELF-CONCEPT

\

a heightened awareness of the
process by which meaning is gained
through reading, with reflective
feedback guiding the student's
growth;

an increased awareness of special
features of print text which aid
the reader in deriving meaning,
and of the special features of
print text reflecting the purposes
for which print material may be
written and produced;

practice in applying reading
strategies to a range of real
reading materials;

increased competence in reading,
with resultant increased personal
confidence;

an enhanced self-concept as
reader, learner, and person of
worth,

SUCCESSFUL TRANSFER
OF READING SKILLS
TO CONTENT AREA
LEARNING

SUCCESSFUL ATTENTION
TO

ACTIVE INVOLVEMENT
READING

IN

SUCCESSFUL INTEGRATION
OF RELEVANT PRIOR

KNOWLEDGE WITH

CURRENT READING

Figure 1: Self-Concept and Reading

v
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Reading 10 and the Goals of
Secondary Education

Reading 10 is in harmony with and
contributes to the Goals of Secondary
Fducation as presented in the
publication Secondary Education 4in
Alberta, June 1985.

The table on page 7 identifies
particular contributions of Reading
10 to the achievement of the gtated
goals. (Figure 2)

15



Bducation should help students
recognize, make, and act on good
choices. wWithin this broad aim, the
goals of secondary schocls are to
assist students to:

® develop the ability to think
conceptually, critically and
creatively; to acquire and apply
prcblem-solving skills; to apply
principles of logic; and to use
different modes of inquiry;

® master effective language and
communication skills, including the
ability to use communications
technology;

® acquire basic knowledge, skills, and
positive attitudes needed to become
responsible citizens and contributing
members of society;

® learn about the interdependent nature
of the world, through a study of
history, geography, and political and
economic systems;

® become aware of the expectations, and
be prepared for the opportunities of
the workplace - expectations that
will be faced as employees or
employers; expectations that will be
faced as entrepreneurs or volunteers;

In Reading 10, reading is taught as
thinking. Students are encouraged to
become critically aware of the process
by which meaning is made from text.
Problem-solving ability is enhanced
through awareness of the words and
linquistic structures by which
problems are presented.

Reading 10 gives students opportunity
to develop increased competency in
reading, an important communication
skill. Print text is processed from a
page or computer terminal by a similar
method of composition of meaning from
cues.

Knowledge and skills gained in Reading
10 are directly applicable to life in
and out of school and will assist
students tn become responsibly
involved in society.

Specific skills and approaches needed
for effective reading in the social
studies and other core subject areas
are emphasized in Reading 1@ under the
"Reading for Information" section of
the Statement of Content.

Specific skills needed for effective
functioning in the workplace are
emphasized in Reading 10 under the
"Reading for Business and Social Life"
section of the Statement of Content.

Figure 2: Reading 10 and the Goals of Secondary Education
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® assume increasing responsibility for
independent and continuous learning,
and develop positive attitudes
towards learning while in school, in
nreparation for self-directed, life-
long educational experiences;

® learn about themselves a4 develop
positive, realistic self-images;

® develop constructive relationships
with others based on respect, trust,
cooperation, consideration and caring
as one aspect of moral and ethical
behavior;

® develop cultural and recreational
interests and realize personal
aspirations.

Students are encouraged and helped to
become independent readers with life-
long reading habits. This emphasis is
developed under the "Reading for
Personal Satisfaction" section of the
Statement of Coatent.

Reading 10 encourages a positive
approach to re- 'ing based on research
which shows that a negative self-image
is a major inhibitor of reading
proficiency. The course is designed
to enhance students' self-image as
readers and as learners through
teaching them to utilize prior
experience and to apply newly gained
skills and strategies to reading
situations in and out of school.

The classroom atmosphere which Reading
10 promotes is one of mutual help
towards shared goals.

Reading 10 is designed to help students]
integrate reading into their lives as
a cultural and recreational activity.
The entire course is developed around
reader purpose, with setting and
realizing personal goals as the
primary motivational factor.

Q

ERIC

Aruitoxt provided by Eic:

Figure 2: Reading 10 and the Goals of Secondary Education
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Reading 10 and the Secondary School Program

Reading 10 and the Development of
Desirable Personal Characteristics

Reading 10 1is designed to be
congruent with the development of
desirable personal characteristics,
as set forth in the Program of
Studies for Senion High Schools.

In particular, Reading 10 is
conducive to the develcpment of the
following intellectual traits:

open-mindedness; critical thinking;
intellectual curiosity; creativity;
pursuit of excellence; appreciation
of aesthetic values. The following
social/personal characteristics will
also be reinforced by the course:
cooperation; industry; a strong sense
of self-worth; perseverance;
attentiveness. The classroom
Atmosphere of mutual support and
encouragement will be supportive of
the following ethical/moral
characteristics: respect for rights
and opinions of others; responsibil-
ity for own actions; tolerance of
different points of view, but ability
to reject extreme or unethical
positions; freedom from undue bias
and prejudice; and honesty.

~°18

Reading 10 and Core Courses

An important concept of Reading 10
is the application of reading skills
across the curriculum, particularly
in the content (core) areas. The
teacher is encouraged to study the
Statement of Content in order to see
the way in which this emphasis is
developed under the reader's
objective of "Reading for
Information" (page 14).

Reading 10 supports programs which
emphasize the development of reading
skills across the curriculum, The
Reading 10 teacher could become a
key resource person for a
school-wide reading committee.

eraction between the Reading 10
teacher(s) and core content area
teachers will make both the Reading
10 course and the teaching and
reading within the content areas
more effective.



Provides for the

intellectual
development of each student and
fosters the desire for 1lifelong
self-directed learning.

Takes into account:

. the nature and needs of the
learner

. the nature and needs of a
changing society

. the pature of knowledge

. the learning environment

Prepares students for responsible
citizenship through development of
critical and creative thinking,
communication, personal development,
science and technology and an
understanding of the community.

Helps students to recognize
principles and develop personal
values that enhance responsible moral
and ethical behavior.

Provides opportunities to involve the
community, and recognizes and
supports learning experiences that
take place outside of schools.

UUses educational technology and helps
students understand the concept, the
potential impact and the wuse of
technology.

Recognizes and is adapted to students
with a wide range of needs and
abilities.

Reading 10, through emphasis on the
development of reading strategies,
assists the student's intellectual
development and facilitates self-

directed lifelong learning.

Reading 10 was piloted with students
exhibiting a range of abilities from

E.M.H. to academically oriented. By
concentrating on the development of
strategies to read various kinds of
printed material, the program

addresses the nature and needs of the
learner, and of changing society, and
the nature of knowledge and the
learning environment.

The program is designed to assist
students to develop and/or improve a

variety of reading skills, thus
providing the basis for «critical
thinking skills, enhancing creative

thinking and improving communication
across the various disciplines.

The program assists the student to
develop responsibility for actions and
to maximize unique talents. It builds
on the studenu's self-esteemn,
tolerance and unéerstu.nding.

The program contains concepts relatiwve
to the workplace, and emphasizes
personal responsibility for education,
constructive relationships with otihers
and eifective use of leisure time.

The learning resources address the use
of technology.

The program 1is planned for students
who are average to above average in
reading ability as well as those with
acknowledged reading weaknesses.

ERIC
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Figure 3: Reading 10 and theSecondary Education Review Criteria
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Reading 10 and the Library Program

Reading 10 is designed to be
supportive of, and supported by, the
high school library program. Most of
the course work is accomplished
through actual reading. Book talks
and other librarian-initiated

activities will stimulate interest
and suggest reading materials to
s tudents. Reading 10 emphasizes
increased independence in selecting
and evaluating material relative to
reader purpose.

120

Reading 10 and the Seniar High
Lar.guage Arts Program

Reading 10 has been developed to
complement the language arts program
(English 10, 20, 30 and English 13,
23, 33) and supports the philosophy
and goals of the Alberta language
arts program, Grades 1 to 12 (see
Senior Hegh Language Arnts
Cwiculum Guide, pp. 4-5, 8-10).

The Reading 10 course, by definition,
focuses primarily on one strand of
language. However, reading is such a

complex language process that
tcachers will find themselves
continuously integrating speech,

writing, viewing and 1listening as
means for enriching and improving
reading strategies and approaches,
At the same time, the course provides
an opportunity for students and



E
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teachers to focus on processes,
strategies and skills particularly
related to the act of reading in a
nurber of significant contexts.

The emphasis in Reading 10 is on
reading as a process, while the
emphasis in the core curriculum is
much broader, with reading perceived
as one of several receptive language
arts activities. At the same time, a
whole language approach is as
fundamental to the Reading 10 course
as it ig to the core language arts
courses,

. Reading/Writing: Teachers will
make use of the obvious
connections between the
complementary processes of reading
and writing, eliciting response to
reading, and reflection on the
reading process through writing.

Reading/Listening/vViewing:

Understandings about how meaning
is gained through reading will be
reinforced through experiences
with the other receptive strands.

Reading/Speaking: Students will

be encouraged to discuss their
reading experiences, to articu-
late questions and problems
related to reading, and to
respond to what they have read by
speaking in one-to-one
discussion, and in small group
and whole class situation:s,

-1 2=
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Required and Elective Components of
Reading 10

Reading 10 is a complementary course
designed to help students improve
their reading. The course helps
develop three main reading functions:
reading for information, reading for
business and social life, and reading
for personal satisfaction, The
course 1is designed for students in
any grade who want or need to improve
their reading,

The required and elective component
of Reading 10, offered for 3, 4, or §
credits, is spelled out below.

Teachers are advised that an expanded
version of the Statement of Content
in which objectives are itemized
under reader purpose€ and illustrated
by suggested skills, strategies, and
activities, is located in this
curriculum guide, pp.20 to 33.

The Expanded Statement of Content is
recommended as a teaching guide.

Required and Elective Components of Reading 10

3-Credit 4-Credit 5-Credit
A 3,2, 3,4 3, 4 A 1, 2, 3, 4
B 1, 2 B 1, 2
Required c 1, 2, 3 3, 4 c 1, 2, 3, 4
D 1, 2 3 D 1, 2, 3
l E 1, 2
C 4 D 4
Elective D 3, 4 1 l E 3




CONCEPT A:

THE READER LEARNS THAT READING CAN

FULFILL A

VARIETY OFf IMPORTANT

PURPOSES FOR THE READER.

OBJECTIVES

The Reader:

1.

2.

3.

4.

learns that a purpose for reading
imight be to

a) gain information about a
specific topic or subject, or

to acquire broader general
knowledge;
b) understand and respond to

communications related to job,
personal business, or social

activity;
¢) enjoy the recreational and
entertainment value of print

material.

becomes aware of the importance
of reading for school success,
for success in one's business and
social life, and for satisfaction
as a leisure activity.

learns to transfer strategies for

reading to school and other
milieus in which reading for
information is important; to
apply reading skills and

strategies in reading situations
encountered in  business and
social life; and to develop the
habit of reading for personal
satisfaction.

increases the level of attention
to and active involvement in
reading in order to accomplish
a purpose.

—14-

CONCEPT B:

THE READER LEARNS TO RECOGNIZE AND
USE PRIOR KNOWLEDGE AND EXPERIENCE OF
LANGUAGE AND LIFE IN MAKING MEANING
FROM PRINT TEXT.

OBJECTIVES

The Reader:

1.

2.

learns that he or she has
relevant prior experience which

will help in predicting and

confirming meaning, and

a) links prior personal
experience of a subject to
what is being read for
information;

b) links prior personal

experience of a business or
personal interaction to what
is being read for business or
social reasons;

c) links prior personal
experience in life and
language to what is being read
for pleasure.

learns that

prior language

experience, including known words
and recognized language patterns,
can assist one in understanding
meaning.



CONCEPT C:

THE READER LEARNS TO APPROACH READING
WITH AN AWARENESS THAT THE PURPOSE
FOR WHICH PRINT MATERIAL IS WRITTEN
AND PRODUCED IS REFLECTED IN ITS
STRUCTURE, ORGANIZATION, AND FORMAT.

OBJECTIVES

The Reader:

1. understands that a writer's

purpose in informative or
utilitarian text may be to
explain, inform, teach or

persuade; in text intended to be
read for pleasure, the writer's
purpose may be to entertain,
describe, illustrate, satirize,
inform, persuade, or illuminate.

2. learns to recognize structural
signals embedded in the language
of text.

3. becomes aware that print material
is organized and set forth
according to the purpose for
which it is intended.

4. learns to recognize and cope with
the specific characteristics and
demands of print materials which
are intended to convey informa-
tion to the reader, jintended to
facilitate business and social
activities, or are designed to be
read for personal satistaction.

[ .. —15—

CONCEPT D:
THE READER LEARNS TO SELECT AND
DEVELOP READING STRATEGIES

24

APPROPRIATE TO THE PURPOSE FOR WHICH
PRINT MATERIAL IS READ.

OBJECTIVES

The Reader:

1.

2.

learns that numerous reading
strategies have already been
developed, and that this
repertoire of strategies can be
enlarged and refined.

expands strategies for dealing
with words:

a) develops strategies for
learning unfamiliar words;

b) learns vocabulary in special-~
ized fields as necessary;

¢) learns that words in them~
selves can be a source of
pleasure.

expands strategies for dealing
with visual and aural cues to
meaning:

a) becomes more proficient at
reading and interpreting
visual accompaniments to print
material;

b) learns to develop visuals (on
paper or in his/her mind) to
help gain meaning or pleasure
from print text;

¢) develops an ability to
reproduce oral equivalents to
written language in order to
gain or convey meaning or to
derive pleasure from the
rhythm and sound of written
language.



expands strategies for adjusting
speed and intensity of reading:

a) learns methods of increasing
speed and comprehension for
the purpose of survey reading,
skimming for significant
details, ox reading for
Pleasure;

b) develops close
strategies for
detailed knowledge, complete
understanding, or full
appreciation of a passage of
text.

reading
gaining

CONCEPT E:

THE READER BECOMES
INDEPENDENT IN LOCATING,
READING, AND EVALUATING PRINT
MATERIALS IN ORDER TO FULFILL
SPECIFIC READING PURPOSES.

INCREASINGLY
SELECTING,

OBJECTIVES

The Reader:
1. 1learns to gain access to desired
reading material from sources
available.

learns to evaluate material in
terms of reader purpose:

a) in reading for information,
evaluates material in terms of
applicability, completeness,
and accuracy;

b) in reading for business and
social purposes, evaluates
material for accuracy,
completeness, applicability,
bias;

c) in reading for pleasure,
evaluates material in terms of
satisfaction, challenge,
sustained interest, enlarge-

ment of understanding of 1life.

3.

-16-

continues to develop
reading patterns by:

self~-directed

a) pursuing desired information;

b) tackling reading’ tasks associated

with business and social life;

of material
satisfaction

¢) widening the range
read for personal

and pleasure.

Basic Resources

Ireland, Robert, Reading for
Life, Academic Press
(Canada), 1986.

Recommended Resource

Ireland, Robert, Reading for
Life, Teacher's Guide,
Academic Press (Canada), 1986.

Further resources will be added to
the basic, recommended, or
supplementary resource list as
suitable materials are identified.
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"What the brain does in
‘reading'...is...t0 make sonse
0§ a particular piece of written

[ fanguage in the Light of the

prion knowledge and current
intentions and expectations of
the readen.”

-~Frank Smith

PART TWO:

Expanded Statement of Content

26
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Aruitoxt provided by Eic:

Structure and Organization of the
Course

The  Expanded  statement ot Content
e charts, pp. 20 to 13) has been
planned  to gshow  the relationship
between objectives, reader parpose,
St teaching strateqgiles, several
teatures ot the layout ot the
Expanded Statement ot Content “old
be noted,

- The Course 14 Organized Accarding
to Reader Purpose
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three columns
of

MA1OT  PAarpose

vortl cal
Staterme nt
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se to organize
these three
purposes, using the
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planning.
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macor reading
vertical
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The course 1s
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also Organized
Development

Reading the
now
can

reading

hori1zontally across
three cwlumns wlll show

related sk:ills andl strategyies
be deve loped throuah
experiences m_tivated by reader
purpose.  The could choose
to organize ins*v.-tional units
around speci1fic sk1lls o1
strateqies, skills and
obtectives horizontally
ShLumns .

*rachey

usinj the
stated

dAulvnn Ule tiree

27

Course Emphasis
The required and elective components

ot Reading 10 are shown in Figure 4,
p. 1l2.

The

emphasis given to the various
reader purposes or to particular
skills and strategies will be a
teacher decision based on the needs
and  interests of each particular
class,
As much as one-half of the

instruction
activities
(Reading to

time may ke alloted to
related Column I
Learn) with the balance

ate)

of instruction time spent on the
other two columns (Reading to
Function in Society and Reading to
Satisfy Personal Interests).
However, the teacher will make
instructional time allotment
decisions within the guidelines of

the required and elective components
tased on the particular needs of the
Reading 10 class.

Real Reading

Throughout Reading 10, the emphasis
will be on the reading of real
reading material, rather than reading
fragments of text separated from
meaningful context. Students will be
constantly encouraged to improve
their ability to satisfy real
purposes for reading. They will
utilize actual reading material which
they encounter in other school
courses, in business and social life,
or in personal reading situations. A
substantial portion of class time
should be allowed for uninterrupted
reading of meaningful, student -
selected reading material, *

.
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Objectives

The Reader:

1. learns that one of

the purpeses for
reading is to gain
information about
a specific topic
or subject, or to
acquire broader
general knowledge.

« becomes aware of

the importance of
reading for
information for
school success.

« learns to transfer

learned reading
strategies to
school and other
reading tasks in
which reading for
snformation ie
important.

Examples of Skills/
Strategles/Activities

« personal log of
reading chnices

survey of adult
or peer reading
choices

study of popular
ragazines to
determine kinds
of information
offered and
percentage of
gpace devoted to
informational
material

reading text and
test material in
several subject
areas

-

content area
reading tasks
with pre- and
post-reading
instruction and
discussion

EXPANDED STATEMENT OF CONTENT

Objectives

The Reader:

1, learns that one of
the purposes for
reading is to
understand and
respond to
communications
related to job,
personal business
or social
activities,

2. becomes aware of
the importance of
reading for success
in business and
social life,

3. learns to apply
reading skills and
gtrategies in real
reading situations
encountered in
business and gccial

life.

Examples of Skils/
Strategles/Activitles

« personal log of
reading cholces

« Students o to a
chosen workplace
and ncte reading
activities being
undertaken

students bring
sample forms,
directives,
instruction
sheets from work-
place

+ ctudents bring
examples of
business and
social
communications

Objectives

The Reader:

1. learns that one of
the purposes for
reading is to enjoy
the recreational
and entertainment
value of print
material.

2. becomes aware of
the importance of
reading for
satisfaction as a

leisure activity.

-

3. learns to develop
the habit of
reading for
personal
satisfaction.

Examples of Skills/
Strategles/Activitles

. personal leisure
reading record

. survey of adult
or peer reading
choices

+ sustained silent
reading
opportunity

. recomending and
sharing of "best
bets" in hooks

2



Objectives Examples of Skills/ Objectives Examples of Skills/ Objectives Examples of Skills/
Strategies/Activities Strategies/Activities Strategles/Activities
The Reader: The Reader: The Reader:
4. increases the level . recognizing and 4. learns to read . dealing with fine | 4. learns to become « discussing
of attention to and eliminating attentively to print more actively affective
active involvement distractions accomplish involved in reading  response to a
in reading in order purpose, . reading carefully for personal book
to accomplish . using high- and re-reading as satisfaction,
purpose. lighter, marginal necessary + identification
notation, etc, with a character
in a book

developing ongoing
"conversation"
with text/author
using interactive
notes
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Objectives
The Reader;

1. learns that
relevant prior
experience in life
helps in predicting
and confirming
Meaning and links
prior personal
experience of a
subject to what is
being read for
information.

2. learns that prior
langquage experience
including kncan
words and lanquage
patterns can
agsist one in
coning to meaning.

Examples of Skills/
Strategles/Activities

« discussing
personal
knowledge of a
subject

-

explaining terms
a student has
gained knowledge
of through
experience

. increasing
precision in the
use of words

« word qames

Objectives

11> Reader:

1. learns that
relevant prior
experience in life
helps in predicting
and confirning
meaning and links
prior personal
experience of a
business or
personal inter-
action to what is
being read for
business or social
reasons,

2. learns that prior
lanquage experience
including known
words and lanquage
patterns can
assist one in
coming to meaning.

Examples of Skills/
Strategies/Activities

+ discussing
gxperiences
related te 4
document or
transact ion

» exploring terns
familiar through
eXperience

+ applying
knowledge of
roots, prefixes
and suffixes

Objectives

The Reader:

1. learns that
relevant prior
enperience in life
he'ps in predicting
aid confirming
meaning and links
prior personal
experience in life
and language to what
is being read for
personal
satisfaction,

2. learns that prior
lanquage experience
including known
words and lanquage
patterns can
assist one in
coning to meaning.

Examples of Skills/
Strategles/Activities

» becoming aware of
related knowledge/
experience

« exploring likeness
ani difference in
experience and
text

+ developing
personal word
lists
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Objectives

The Reader:

1. understands that

a vriter's purpose
in informative text
may be to explain,
inform, teach or
persuade.

. learns to recognize

structural signals
embedded in the
lanquage of text.

Examples of Skilis/
Strategles/Activities

differentiating
between opinion,
authoritative
statements and
fact

recognizing tone,
attitude, and
point of view

. recognizing
unstated
assumptions

understanding

methods of idea

development :

-~ example/
illustration

- statistical
information

~ description/
evocation

recognizing
features of
syntax which
highlight
relationships of
ideas:
- cause and
effect
state ents
= chronological
sequences

Objectives

The Reader;

1. understands that

a writer's purpose
in utilitarian text
may be to explain,
inform, teach or

persuade.

2. learns to under-
stand structural
signals embedded in
the lanquage of

text,

Examples of Skills/
Strategies/Activities

+ differentiating
between
informative and
persuasive
material

recognizing
propaganda
techniques

« understanding
logical linkages:
- if/then,

notwithstand-
ing

- understanding
some basic legal
terms:

- use of suffix
-ee, =0r,
e.g., lessee,
lessor

- compound words
(e«g., here-
inafter,
aforesaid)

Objectives
The Reader:

1. understands that

a writer's purpose
in text intended to

be read for

pleasure may be to

entertain,
describe,

illustrate, satirize,

inform, persuade,
or illuminate.

2

structural and
organizational

signals embedded in

the language of
text.

learns to recognize

Examples of Skills/
Strategles/Activities

« recognizing point

+ using chapter

of view, narrative
voice, tone and
attitude

recognizing

narrative signals

and techniques:

- indications of
time and time
passage

~ flash-backs

= gtream-of~
consciousness

headings and
lengths as a clue
to type of book

recognizing the
appeal of some
kinds of print
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Objectives
The Reader:
2, (cont'd)

3. becomes aware that

print material is
organized and set
forth according to
the purpose for
which it is
intended.

Examples of Sklls/
Strategles/Activitles

= logical
linkages
{if/then,
therefore,
however,
notwithstand-
ing, on the
other hand)

» recognizing
characteristics
of layout and
format of
infornational
print materials:
- tables of
content

= index

- chapter titles
and subheadings

- chaptey
summaries

- graphics

Objectives

The Reader:

3. becomes aware that

print material is
organized and set
forth according to
the purpose for
which it is
intended,

Examples of Skills/
Strategies/Activitles

+ familiarization
with structure
and layout of
typical business
and leqal
documents:

- point structure

- print density

= use of hold-
face type

- blanks to be
filled in

» becoming familiar
with a range of
standard business
forms

Examples of Skills/

Otfcte Strategles/Activities

The Reader:

3. becomes aware that
print material is
organized and set
forth according to

+ learning to some-
times overlook
lack of eye appeal
in favor of other

the purpose for values
which it ig
intended. + recognizing

characteristics of
layout and format
designed to aid
enjoyment
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Objectives Examples of Skils/ Objectives Examples of Sklls/ Objectives Examples of Skills/
Strategies/Activities Strategles/Activities - Strategles/Activities

The Reader: The Reader: The Reader:

4. learns to recognize . applying 4. learns to recognize . understanding 4. learns to recognize . awareness of
and cope with the appropriate and cope with the standard business and cope with the literary formats
specific character- strategles to gpecific character- vocabulary and specific character-
istics and demands content areas istics and demands terminology istics and demands . example: fiction
of print materials of print materials of print materials - understanding
intended to convey . non-textbook encountered in + reading the "fine read for personal dialogue
information (e.g., materials: personal and print" in satisfaction (e.q., convent iong
achool textbooks, = orqanization of business life policies, agree- fiction, drama, (typical and
non~fiction, self- material (news, {e+q., business ments and poetry, non- atypical)
help books, editorials, letters, formal contracts fiction). = understanding
instruction special invitations, annual narrative
manvals). interest reports, contracts/ . understanding conventions,

sections) agreements, _egal common including

~ structure of documents, abbreviations flash=backs,
news story guarantees). stream-of-

- relationshipg consciousness,
of illustration monologue
and text

- bias, + example: non-
editorializing fiction article

= structure of - knowledge of
feature structure,
article: lead, headings,
developmental graphics, and
points, their relation-
conclusion ships to text

= visual signals: - recognition of
headings, bias, point of
graphics, view, and
illustrations authority

- specialized - awareness of
vocabulary in intended
technical and audience
gpecial
interest {ield

38
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Examples of Skilly/
Strategles/Activties

« self-help hocks:

- clear, concrete
pattern of
oryganization

- cperational
steps

- 1llustrations,
exanpleg and
visuals to
ciarify
understanding

Objectives

The Reader:

Examples of Skills/
Strategles/Activltles

Objectves

The Reader;

Examples of Skills/
Strateqles/Activities
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Objectives

The Reader:

i. learns that
numerous reading
strategies have
already been
developed and that
this repertoire of
strategies can he
enlarged and
refined,

2, expands strategies
for dealing with

words:

a) develops
strategies for
learning un-
familiar words

Examples of Skills/

Strategles/Activitles

+ diagnostic
activities to
learn reading
strengths

. applying
knowledge of
prefixes,
suffixes and
roots; where
appropriate,
derivation

. using contextual
clues for
definitions
within the text

locating
definitions of
unfamiliar terms

Objectives

The Reader:

1. learns that
numerous reading
strategies have
already been
developed and that
this repertoire of
gtrategies can be
enlarged and
refined,

2. expands strategies
for dealing with
words:

a) develops
strategies for
learning
unfamiliar words

Examples of Skills/
Strategies/Activities

. reflection (in
journal or
discussion) on
the range of
reading used in
business and
personal life

vocabulary
building through
discussion, word
games

using contextual
clues and intey~
nal definitions
to gain meaning

locating defini-
tions of unfamil-
iar termg

Objectives

The Reader:

1. learne that
numerous reading
gtrategies have
already heen
developed and that
this repertoire of
strategies can he
enlarged and
refined,

2, expands strategies
for dealing with

words:

a) develops strat-
egies for learn-
ing/dealing with
unfamiliar words

Examples of Skills/
Strategles/Activities

. reflection (in
journal or
discussion) on
kinds of reading
student may & for
pleasure

learning "going
on" strategies

. using contextual
csues to approxi-
mate meaning

. looking up key
words as necessary
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Objectives
The Reader:

2. (cont'd)

b) learns vocabu-
lary in special-
ized fields as
necessary

3. expands strategies
for dealing with
visual and aural
cues to meaning:

a} becomes more
proficient at
reading and
interpreting
visual aids
within print
material

Examples of Skills/
Strategies/Activities

. using internal
definitions
within text

. refining concepts
related to
specialized use
of terns

» reading maps,
charts and
diagrams

Objectives

The Reader:

b} learns gpecial-
ized terms of
business forms

J. expands strategies
for dealing with
visual and aural
Cues to meaning:

a) becomes more
proficient at
reading and
interpreting
visual aids
within print
materials

Examples of Skllis/
Strategles/Activitles

. contracts, legal
documents, forms

. learning, where
appropriate,
about the histor-
ical development
of legal terms

understanding
authority or work-
flow charts

+ Understanding
comparative
information
charts (e.q.,
Consumer's
Guide)

understanding
statistical
charts

Objectives

The Readler:

b) learns that words
in themselves
can be a source
of pleasure

3. expands strategies
for dealing with
visval and aural
cues to meaning:

a) becomes more
sensitive to
the messages
conveyed by
illustration

Examples of Skills/
Strategies/Activities

+ engaging in activ-
ities which en-
hance awareness of
word construction,
development,
derivation

engaging in activ-
ities which en-
hance awareness

of relationships
between words,
(e.g., synonyms,
antonyms,
homonyms, puns,
malapropisms, etc.)

« awareness of the
illustrator's
craft

comparing text and
picture

ignoring inappro-
priate cover or
internal illustra-
tions

Pk
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Objectives

The Reader:

3, (cont'd)

develops visuals
as an aid to
deriving meaning
from material

develops an
ability to
reproduce oral
equivalents to
written lanquage

refines the
ability to hear
author tone and
attitode

Examples of Skills/
Strategles/Activities

. creating and
modifying mental
images

« creating graphic
illustrations

« note-taking, out-
lining, high-
lighting and
summarizing

refining avare-
ness of such
elements as
stress, accented
gyllables, phonic
basis of
pronunciation

learning to use
diacritical marks
in dictionary to
ald in reproduc-
ing aural
equivalents

ability to
differentiate
between exposi-
tion and satire

Objectives

The Reader:

b) may occasional-
ly find it
helpful to
develop visuals
a8 an ald to
deriving meaning
from business or
leqal material

continues to
develop
ability to
pronounce un-
faniliar words
and names

¢

d) refines the
ability to
detect tone and
attitude

Examples of Skills/
Strategles/Activities

« highlighting

. diagramming rela-
tionships

charting
information for
comparison

learning pronun-
ciations and
graphic presenta-
tion patterng
(e«gs, breaking
down complex
words into more
manageable parts:
“aforesaid")

differentiating
between sincere
intention and
mere interest

Objectives

The Reader:

b) creates personal
visualization
from print
naterial and for
pleasure

¢) develops an
irner ear which
responds to
rhythn and sound
of written
language

d) refines the
ability to hear
the voice of the
author (includ-
ing tone and
attitude) and of
characters within
text

Examples of Skills/
Strategles/Activities

describing a scene
from a novel;
napping settings

creating pictorial
equivalents to
poetic language,
gvents in narra-
tive, character-
ization

oral reading of
prepared selected
passages; readers’
theatre, poetry
readings to music
background select-
ed by the student

occasional dicta-
tion of a passage,
giving student
opportunity to
reproduce text
from sound

listening to a
reading of a
passage which may
include dialect
or accent
difficult for
reader to re-
create
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Objectives

The Reader:

3. (cont'd)

4. expands strategies
for adjusting speed
and intensity
of reading:

a) learns how to
increase read-
ing speed and
comprehension
for the purpose
of survey read-
ing

Examples of Skills/
Strategles/Activitles

« abllity to differ-
entiate between
main structural
points and illus-
tration

. ability to dis-
criminate between
reasoned arqument
and "card-stacking"

learning speeded
comprehension
teciiniques

using prereading
activities,
including
identifying prior
knowiedge and
asking appropriate
questions about
text

applying skimming
techniques for

the purpose of
preview, over-
view, assessment
of material, and
reviewing learning
speeded comprehen-
sion techniques

Objectives

The Reader;

4. expands strategies
for adjusting speed
and intensity of
reading:

a} learns how to
review a document
by skimming for
significant
details

Examples of Skillg/
Strategles/Activities

« detecting
exclugions in
contracts

detecting manip-
ulative tone
(intinidat ion,
flattery) in
business
conmunicationg

« applying reading
techniques for
the purpose of
overview

recognizing main
headings and sub~
headings

Objectves

The Reader:

4. expands strategie:
for adjusting spend
and intensity of
reading:

a) learns how to
increase reading
speed and com-
prehension for
the purpose of
increasing
pleasure in
reading

Examples of Skills/
Strategles/Activities

« reading pagsage to
detect gatire,
sarcasm, innuendo

+ learning to
respond to subtle
humor

« increasing speed
of reading

v using skimming
techniques and
"going-on" strate.
gies, where
appropriate
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Objectives
The Reader:

4. (Cont'd)

b) develops close
reading strate-
gles to gain
detailed know-
ledge from
print material

Examples of Skills/
Strategies/Activities

developing note=
taking skills
(e.q., precis,
summary, para-
phrase)

reviewing and
rereading by
means of a tech~
nique such as
SQIR

Objectives

The Reader:

b) learns to read

and reread care-
fully to gain a
coriplete under-
standing of a
piece of print
material

Examples of Skills/
Strategles/Activitles

» finding m:anings

for unknown terms

. rereading and

questioning for
clarification

Objectives

The Reader:

b) learns methods

for close read-
ing to increase
pleasure in
reading through
appreciating
style or inter-
preting a
passage in depth
(where appro-
priate to student
ability and
interest)

Examples of Skills/
Strategles/Activitles

. using close read-
ing and analytical
skills, where
appropriate

i)
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Objectives
The Reader:

1. learns to qain
access to degired
information from
gources available.

’

Examples of Skilly/
Strategles/Activities

recognizing the
range of sources
of informatior.;

~~texthooks
--Magazines
==newspapers
=-encyclopediag
-~dictionaries/
handbooks

using various

types of indexes:

==hook index

--library card
catalogue

--Reader's Guide
and Index to
Periodical
Literature

|

|

Objectives
The Reader:

1. learns to obtain
desired information
relevant to per-
sonal and buginegs
matters from
gources available,

Exampies of Skills/
Strategles/Activities

« obtaining and
using consumer
reports and
ratings, govern-
ment publica-
tions, ete,

skinming and
close reading

reading adver-
tisements ag
source of infor-
mation/misinfor-
mation

Objectives
The Reader:

1, learns to obtain
reading paterials
related to personal
interest and pref-
erences from
sources available.

Examples of Skills/
Strategles/Activities

+ sharing books with
clasgmates through
informal oral
revievs

. awareness of

library and hook
store resources

available

evaluating a book

from jacket desiqn
and notes, adver-

tising promotions,
illustrations and

sample passages

skimning for
purpose of
selection

. finding more books
by an author who
has pleased a
reader in the
past

. selection on the
basis of review
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Examples of Skilly
Strategloa/Activities

Examples of Skills/
Strategles/Activities

Examples of Skills/

Objective Strategles/Activites

The Reador

Objectives Objectives

he Reader: The Reader:

A

Doewnw fooevaluste L geanning and ¢ learns to evaluats . comparing and 2. learns to evaluate . sharing orally -

matettal fo
G bab by,
Biag, complet eney

anloweut s v

e e tred

Infotmation,

skimning to
lecate and deter-
mine usefulness
of information

checking date and
publ {gher for
ralevant {nforma-
tion

. wsing bibllog-

taphiee as leads

v Tedding i

gpecial interest
tields, with
encouraqument to
find new and more
challenging
gources of inf. -
mat Lon

mitorial for
accuracy, complete-
ness, bias and
applicability to
particular problem-
golving ar
dacision-making
purpoges.

tackles reading
tigks associated
with business

and  :ial life.

evaluating infor-
matlon (e.q.,
about 4 product
or topic) from
several sources

+ skimming and
cloge reading

+ reading contracts

responding to
formal invitation

réa g and under-
stanaing pertinent
legislation

material for
pleasure reading

in terms of satis-
taction, challenge,
sugtained interest,
expanded view of
life,

widens the range
of material read
for personal
gatisfaction,

"The best book I
gver read was..."

entries in a
loogeleaf collec-
tion of student
recommendat ions/
reviews

students learn
that reading for
pleasure includes
novels, non=
fiction and short
stories for many
people; drama and
poetry for some

the student is
intzoduced to
progressively
more challeng-
ing material

il



"The most tragqic sight n any special rneading class

45 a group oy students doing more and more exercises
pr— AN what they have failed to accomplish for the past
eight years.”

"No adofescent fearns to read in a vacuum, with
arfificial reading matter and ro purpose of his own.
He needs neal books, real intentions, and real hetp
and he ought 10 have afl of these."

--Margaret Meek

PART THREE:

Methodology and Evaiuation
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Contemporary reading research focuses
on what readers do in the process of

reading. Psycholinguistics (a term
for a field of study which combines
the study of language with the study
of behaviors associated with
learning) treats reading as something

quite different from decodinc to
spoken language. Indeed, the
assigrment of soind may be quite
incidental to the real goal of

reading: the making of meaning from
print text. A socio-linguistic
approach to reading focuses on the
social function of reading. Reading
10 reflects research from these two
fields: reading 1is placed in a
social con*ext and the focus is on
the making of meaning for specific
reader purpose.

Robert Tierney sees reading as a
prctess of "composition", by which
the reader is constantly assembling
information from cues available in
text, making predictions as to
possible meaning, and then confirming
or correcting those predictions on
the basis of further awareness of the
cues within texte. Thus, the reader
is actively involved in creating
meaning. Provided he or she has
sufficient prior knowledge (or "non-
visual information" as Frank Smith
calls the information which the
reader supplies to the text from
personal experience of language and
life), the meaning which the reader
creates from active interaction with
the text will approximate the meaning
intended by the writer.

This view of the .2ading process is
much more complex than a sequence of
skills including 1learning letters,
assigning sounds to them, creating
blerds and thus proceeding towards
word recognition ard reproductin.
The psycholinguistic approach sees
little value in learning words in

-37-

isolation, and views reading as the
processing not only of text, but of
contexte. The total learning and
life context in which the process
takes place enables or hinders the
reading process. Thus, emphasis on
learning climate awareness of how to
use prior knowledge in processing

new text, and the gaining of
confiderce necessary to take the
ris* of predicting and then

confirming meaning are all important
in this widened understanding of the
reading process.

The Reading 10 course is built
around & concept of reading which is
essentially creative. Reading is
understood to be a thinking process
by which meaning is composed from
print text. Viewed in this way,
reading hecomes a creative process
analogous to writing.

Throughout the course, the student
is encouraged to select creatively,
from a range of past experiences and
learned strategies, those which will
be appropriate in meaning-making in
interaction with a particular piece
of print material.

The suggested skills, strategies,
and activities provided for the
teacher, in the Expanded Statement
of Content, give many specific
suggestions for creative and
critical thinking activities. One
example is the range of visualiza-
tion activities (Concept D-3) by
which students are encouraged to
develop the ability to wvisualize
what is being read.

The definition on which the Reading
10 course rests has been developed
from a thorough researcli of current
reading theory.

READING IS AN ACTIVITY IN WHICH THE
READER MAKES MEANING THROUGH AN
INTERACTION BETWEEN HIS MIND AND THE
MIND OF A WRITER AS MANIFESTED IN
PRINT MATERIAL. (Figure 5, p. 38.)
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READER PURPOSE DRIVES PROCESS TOWARD MEANING:

+ READING FOR + READING FOR » READING FOR
INFORMATION BUSINESS AND PERSONAL LIFE PERSONAL SATISFACTION

READING

‘__

> 2

PROCESS
(Haking Meaning)

(PRINT MANIFESTATION)

ﬁw@o
5 % y
o Qgéo 8 ] 0\}&
B, O VD )
Aetive E t VOQ}’Z% 0&0% ‘JOCP
. Aetive Engacemen

. Responding to print
repregentation
of language

. Selection & dpplication
of Reading Strategies

. Making of Meaning

Figure 5: A Conceptual Model of Reading; Reading as Interaction Between Reader and Text
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The goal of

remedial, but
corrective.
the assumption that any student at

Reading 10 is not
developmental and
The course is based on

any beginning 1level of reading
competency can be helped to become a
better reader. In order to help
students become better readers, it is
important to have a clear idea of
what a good reader is -- or does.

The 1list below suggests behaviors
which often characterize good
readers. While very few readers will

exhibit all of these behaviors, most
competent readers will demonstrate
many of them. No one characteristic
can be considered in isolation from
other characteristics, since a good
reader is one who, more or less
unconsciously, demonstrates a reading
behavior which is a composite of many
sub-traits.

The composite picture of a good
reader which emerges from the list of
behaviors below represents a general
standard toward which the teaching of

the Reading 10 course can strive.
Probably no single student (or
teacher!) will demonstrate all

aspects of good reading behavior =&t
the end of the course, but each will
have progressed in some areas.

+ A good reader enjoys reading and
reads often.

IMPLICATIONS:  The Reading 10
counse provddes opportunity fox
personal reading; helps students
define areas of Jinterest and
find reading materials to meet
those intenests.

60
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« A good

reader reads with an
awareness of his/her purpose for
reading, perceiving the print
message to be of significance in
any of the following ways:

- as a means to an end

- as a thing in itself

- as of interest to the reader
as an individual

~ as of interest to the reader
as a member of society.

IMPLICATIONS: The Reading 10
cowrse helps students become
increasingly aware of their
purposes for reading. The
Reading 10 course focuses on
reading which has perceived
significance for the student,
rather than on exercises 4n
which the student reads for the
sake of practising reading.

A good reader is aware that the
purpose of publisher and author
lies behind the print message. A
good reader is aware that

intention affects the print
message.

IMPLICATIONS:  The Reading 10
courde  focudes on galning

meaning from print material,
with the understanding that
meaning has been placed in
punt by  someone for a
particular purpose.
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THE CONFIDENT READER..

THE INDIFFERENT READER..,

THE "LOST ADCLESCENT" CR NON-READER

+ 15 confident about reading and expects to
understand

» nakes guesses about what is not at first
obviouss + .knowing that if one reads on
nore will become clear

» reads a fair amount ("widely, indiscrimi-
nately even") and changes reading style
to suit the reading matter

+ Moves beyond the information given, to ask
"¥hat does the author mean?"

» embarks on long reads, accepting the
uncertainty of the first page of a novel,..

» detects the author's tone of voice

» matches events in the books against
personal experience

» recognizes jokes, allegories, puzzles, as
well as authoritative statements backed by
evidenc?

» nodels writing on authors he or she knows
well

"The most obvious difference between the
skilled reader and others seems to be in
the divercity of their [sic) abilities,
the anount they read, and the
satisfactions that follow," (p. 193)

+ shows signs of reading avoidance including:

--increasing dependence on television for
information and diversion

=-n0 contact with books, unless for brief
glance at pictures

--homework hurry

--no more library visits

shows little or no inclination to put a book
into a pocket

has an unwillingness to engage with
narrative unless it has a qreat deal of
action, "twice a page if possible’

» i3 unwilling to take the risk of reading a
longer narrative

« avoids reading homewnrk because he or she
doesn't know how information is organized

but, o

"Any fourteen-y .-old who is reading
magazine stories is still a reader, a
modern one,"

"y vty to begin where the reader is....
v oL LTy 0 encourage the reader to
tell me what he is expected to know by
the tine he has done his set reading,”
(p. 200}

» believes self is inadequate as a person,
difrerent from all those to whom reading
cones "naturally"

« teproaches self, but also clings to
alibis for failure to read

» has never felt fluency in reading

+ does not take the risk of trying to
follow the plot of a story, guessing and
correcting while reading independent 1y

» relies on external cues to meaning such
as help from teacher or classmate

+ contimies to practise some reading
rituals he or she believes in, even when
they never yield the result of meaning

» tries to get clues about reading, rather
than about the sense of what is written
on the page

» can often arrive at single words (through
sounding and blending) but fails to qrasp
the neaning of a sentence or a paragraph

+ hopes to have "something done to him/her"
rather than becoming the active,
responsible agent of reading,

"There is no point in shirking the issue:
there has to be effort by the learner.
But supporting adults can offer help
that is constant, firm, directly related
to his needs and hased on an under-
standing of his apility as well as his
difficulties,"  (p, 203)
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« A good reader often reads with a
questioning attitude and knows
what questions are appropriate to
ask in approaching various kinds
of print materials. A good reader
is constantly relating what he/
she is reading to what he /she
already knows,

IMPLICATIONS:  The Reading 10
cournse helps students interact
with text through developing
their abilities to ask questions
appropriate to the material they
are reading and their purpose
for neading. The Reading 10
course also  helps  students
assess and enlarge their back-
ground  knowfedge of Life and
Language, and to fearn ways of
bringing this background to the
text.

- A good reader reads a wide variety
of material, adjusting reading
rate and strategies to the type of
material and the purpose ir
reading. A good reader is able ‘o
employ survey and "going en"
techniques as well as careful re-
reading when appropriate.

IMPLICATIONS:  The Reading 10
course provides opportunity fon
students to explore kinds of
reading material they might not
sefect for themselves witheut
encouragement. It hefps
students develop a range of
neading astrategies appropriate
o a widened range of reading
materials and purposes  foxr
reading. The Reading 10 cowrse
helps students increase apeed
where that is appropriate, and
Lo nead alowly where necessary
To fully explore meaning.

« A good reader may become

interested in .ome of the words
and language petterns encountered
in reading.

IMPLICATIONS: The Reading 10
course provides students with
Atrategies for dealing with
unfamiliar words and fanguage
patterns, as well as ways of
adding to their atore of words
and patteans.

A o203 reader hears the wvoice of
the author and of characters
spe~king within the material when
reading silently. Many good
readers also respond to the sound
and rhythm of words in the
structured sequence of text.

IMPLICATIONS: The Reading 10
cournse wicvddes astudents with
opportn..ity to become more
Akilled at detecting authonr
Tone and attitude, reproducing
in thein minds speech patterns
and words seen in print.

3 good reader visualizes
appropriately while reading.

IMPLICATIONS: The Reading 10
cournse provides students with
opportunity to Jincrease thein
ability to create visualiza-
tions within their own minds,
ranging from the appearance of
a descrnibed character to a Atep
in a comstruction or thinking
process. The Reading 10 course
helps atudents make the Link
between provided gruaphics and
words within print mterial.
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+ A good reader often enjoys talking
about reading and sharing ideas
discovered while reading.

IMPLICATIONS: The Reading 10
counse makes Atudents
increasingly aware of the social
nature of Language
experience, providing opportu-
nity gor sharing ideas, evalua-
tions, and recommendations with
each othen.

The behaviors which characterize a
good reader result in the ability to
approximate closely the meaning
intended by the author of a piece of
text. Thus, a good reader gains
meaning from text similar to that
intended by the person who created
the text.

The better the reader, the more fully
integrated and internalized the
various reading behaviors will have
become. Thus, for an excellent
reader, print is virtually trans-
parent, a window through which toc see
meaning. In order to reach that goal
of textual transparency, however, the
reader may, at various times and in
various ways, have to focus on
aspects of print and of the reading
process in order to have the

necessary skills and wunderstandings
to internalize it.

-42-

r i

The Reading
opportunity for:

10 course provides an

« learning specific skills in
reading;
. gaining specific understandings

about print materials;

. integrating and internalizing
the skills and understandings in
real reading situations.

By comparing the behaviors and
attitudes of a good reader with
those of less confident readers, the
stage can be set for positive
improvement,

Many existing ideas about teaching
reading fail because they are based
con inadequate descriptions and
concepts about the reading process
as a whole. Any implementation of
the Reading 10 course requires
teaching methods based on valid
research findings. Some of the
implications of research--based
methodology are spelled out on the
chart on the following page,
developed by Joseph Sanacore. The
chart can be used as a directional
compass to help you know if you are
heading in the right direction in
method selection.
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Six Reading Comprehension Myths and Preventive/Corrective Strategies

Myth

Manifestatiggggf Myth

Preventive/Corrective Strategies

1. Poor readers neced a
solid foundation in
literal comprehension
before they are able
to read inferentially.

Teachers stress literal
comprehension activities.

Guide students to construct meaning through:
. Metacognitive dJiscussions.
+» Strateqgy discussions.
. Jost-reading discussions.

2. Young children are
unable to read
inferentially.

Teachers stress literal
comprehension activities.

Motivate students to make inferences by:

. Drawing or finding pictures that enrich the
meaning of text.

Acting out sentences from a story.

. Playing a variation of charades.

+ Bngaging in prereading discussions that help
children weave new information into old
information,

. Engaging in postreading discussions that highlight
inferential questions.

3. Questions to aid
comprehension must
come from the teacher
or textbook.

Teachers expect students
to answer, b:t not ask,
questions.

Help students generate their own questions by:

+ Teaching them self-questioning strategies to help
them find the main points in text.

» Teaching them schema-general questions related to
the structure of complex short stories and guiding
them to use these generalized questions to create
story-specific questions.

4. Real understanding of
the text comes from
finding the author's
precise meaning.

Teachers direct
activities to interpreta-
tion of author's message.

Guide students to believe that their experiences
bring value to their reading and can enhance their
comprehension through:

« Relating what they read to their own attitudes,
perceptions, and feelings (when reading aesthetic
li terature).

« Using their experiences and purpose in reading to
affect their understanding (when reading non-
aesthetic material).

. Discussing the difficulty % distinguishing
between aesthetic and non-acsthetic material due
to varied purposes for reading.

. Linking reading and writing while incorporating a
response heuristic,

5. Looking back during
reading lessens
comprehension,

Teachers correct (or
penalize) students for
looking back.

Encourage students to use lookback strategies to
overcome blocks to comprehension by:

« Reading a passage and answering subsequent
questions, some of which require lookbacks.

. Using monitoring and resolving strategies when
they encounter difficulty in comprehending, both
during instructional activities and independent
reading.

6. Good readers do not
need guidance in
effective reading and
studying of textbook
chanters.

Teachers provide minimal
instruction in reading/
studying techniques.

Provide systematic instruction in study methods, such
as:
. SQ3R (Robinson, 1962)
+ PQ4R (Thomas and Robinson,
- Making and taking notes
. Transferring study techniques to resources being
used.
Design textbook-related tests to match the structure
of textbook chapters.

1977; Sanacore, 1982)

Figure 7: ASCD, Educational Leadership — Feb. 1985 (p.45)
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Specific teaching suggestions will be
found in the accompanying monograph.

Here we can only vutline an
appropriate stance:

Teacher as Role Model

One helpful role the teacher can
assume is that of role model as a
fellow learner. If the Reading 10
class can become a fellowship of
readers, a conspiracy for solving

reading problems, and a collaboration
of student and teacher for the
improvement of reading, the teacher
will have done a great deal to break
down the wall which, although largely
imagined, nonetheless separates
proficient readers from 1less capable
ones.

can
as a

As a rcle model, the teacher
identify with the students
reader and as a learner. As a fellow
learrer, the teacher can effectively
communicate an attitude which is,
atter all, probably more important
than any one technique or teaching
approach, saying by mode and by
manner, "Reading is important to me.
I am constantly using it to extend
the limits of my world. And 1like
you, I am therefore often bumping up
against my own limitations as a
reader. Here's what I do to extend
my randge of reading strategies...."

Teacher and Student Seif-Concept

Student self-perception is a key to
improved reading, and the teacher
must consciously teach in such a way
that the student reverses previously
learned perceptions of him/herself as
a 1 on-reader. The teacher who
accepts the role of fellow reader has
already taken a step toward enhancing
student self-concept. By focusing on
reader strengths, reader purpose, and
prior experience of the reader, the
teacher can break the self-defeating
cycle of "I can't, therefore I don't
read." As improved reading and study
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skills help students achieve better

results in school, work, and
pleasure reading situations,
feelings of success will help them
read more widely,  tackle more
difficult reading assignments with
confidence, and increasingly

perceive themselves as readers and
learners.

10 will be

Evaluation 1in Reading
carried out for the following
purposes:
« to assess student strengths and
learn where help is needed;
. to measure student progress in
developing attitudes, skills and
approaches which characterize

good readers;

. to assign student marks based on
accomplishment of course
objectives.

In order to measure growth, the
reading teacher will use diagnostic,
ongoing and summative evaluation
procedures,

Diagnostic Procedures

The purpose of diagnostic procedures
is to discover what reading skills
students have aready gained in order

to develop teaching approaches to
build on those strengths while
helping students in areas of
weakness. Thus, diagnostic
procedures should be seen as a
method of assessing student
strengths, while helping students

discover those areas where they need
to become more confident and able as
readers. Assigning a grade level
through standardized testing is
probably the least helpful approach,
since it tends to reinforce negative
self -perceptions and offer the
teacher little valuable information

66



about the way in which the student Summative Evaluation

reads. More helpful diagnostic
approaches involve the student in Figure 8 shows a series of continua
developing an awareness of reading along which reader progress can and
strategies. should be measured. - Final evaluation
of the course should include teacher
Figure 7 will provide the teacher obgervation, student self-evaluation,
with a guide to characteristic marks gathered on tests and response
reading traits which could be noted assignments throughout the term, and

diagnostically. a final exam mark.

78

Ongoing Evaluation

Throughout the course, evaluation
methods will be wused to measure
student growth. Teachers are
encouraged to use a range of methods
for gathering information about
students' progress, including teacher N __
tbservation of reading behavior, SRS - O N
evaluation of student reading ’
records, siuch as 1logs or reading
diaries, and unit end examinations.

=

5

Reluctant Reader ——-—-cemmmmmee o ___ Eager Reader a

o 4

§ Under-confident Reader —-—=———eeee— o _______ Confident Reader 8

S5

0

2 Short-burst Reader —————e—mem e ___ Sustained Reader 5

g| Disengaged Reader —————emeemm o Involved Reader ;

vAa . v a
= D| Assisted Reader —-—-———cemmmeee Independent Reader E a I
25 56 &
Om| Safe Reader w——w—cemmmmm o __ ————— Risk-Taking Reader & 2 a
ZE 3 & A

L]

Figure 8: Desired Outcomes of Reading 10

Each student will enter Reading 10 somewhere along the line between
these paired continua. The teacher's task will be to take each from

where he/she begins to a point somewhat closer to reading with
fluency.

A much fuller discussion of teaching methods and evaluative
procedures congruent with the objectives and philosophy of Reading
10 will be found in the monograph, TEACHING AND EVALUATING READING
IN THE SENIOR HIGH SCHOOL, to which the teacher is encouraged to
turne.

—45 g7




Lunzer, Eric and Keith Gardner. Editors. The Effective Use of Reading.

London: Heinemann Educational Books for the Schools Council, 1979.
(In Canada--Agincourt, Ontario: The Book Society of Canada.)

Meek, Margaret. Learning to Read. London: The Bodley Kead Ltd., 1982,

Moore, David W., John E. Readence and Robert J. Rickelman. Prereading
Activities for Content Area Reading and Learning. IRA Reading Aids
Series, Newark, Del.: Internaticniai Reading Association, 1982.

Page, William D. Editor. ‘elp for the Reading Teacher: New Directions
1n Research. Urbana, Illinois: ERIC Clearinghouse on Reading and
Communication Skills and National Conference on Research in English,
1975.

Smith, Frank. Understanding Reading (Third Edition). New York, N.Y.:
Holt, RPinehart and Winston (CBS College Publishing), 1982,

Tierney, Robert J. and P, David Pearson. "Learning to Learn from Text:
A Framework for Improving Classroom Practice." In Reading Education
report No. 30, Center for the Study of Reading, University of
Il1linois at Urbana-Champaign, August, 1981,

Torbe, Mike, General Editor, Language Teaching and Learning (Series).
London: Ward Lock Educational, 1981.

Tt+ titleg 1dentified in this bibliography were provided by the
Curricalum Committee, Ncne of these titles has been evaluated

by Alberta Education and their listing is not to be construed as

an explicit or implicit departmental approval for use. These

titley are proviled as a service only to assist local jurisdictions.
The respongibility to evaluate these resources prior to selection
resty with the local jurisdiction.

68

-46 —

Q

ERIC

Aruitoxt provided by Eic:



