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This decument accompanies A BETTER WAY: A video training series for those
serving speciai needs and non-traditional students. Togsther they increase under-
standing of how to provide disadvantaged and handicapped students (as defined
by the Carl Perkins Vocational Education Act) with the guidance and special service
assurances reguired by the Act. Intended for personnel helping students access
vocational education, and transition from school to employment and further training.
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QUESTIONS THAT NEED TO BE AWERED

Each school receiving federal momey for vocationasluucati_on from the state
agrees to provide special services to disadvantagiind hamndicapped students.
As a result, school personnel should be able to amwer the= following
questions.

1. What activities are used to vecruit handicapptiand di__sadvantaged
individuais into vocational education?

2. How are 8th grade haundicapped and disadvantagistudemmts and their parents
informed about vocational education opportuniths, and: entry requirements
tor eligibility for enrollment? (for secondarjitudent-s only)

3. Are there separate vocatiomsl programs exclusinly for— disadvantaged or
handicapped students? If so, explaix why.

4. How is vocational education planning for handiwped s=tudents coordinated
among vocatiopal Edu;atlgg, special education,/I[PA am-d rehabilitation
service providers? What individualized planniy instr—uments were used?

5. How are vocational services for disadvantagediudents coordinated with
other agencies and/or school programs such as/lPA, Ch_apter 1 and bilin-
gual programs?

6. What specific services are provided ecach studei who e—mrolls in a voca-
tional education program in the following area

+ a., YVocatiomal assesgment of individual interats, abi “lities, and special

needs with respect to compl .s!;l.ng the vocatinal edwmication program
successfully.

7 o | ndl uicatios=n such as adaptation
ef curr:.c_ulum, instr uct:u:n, equlpmént, tealing teeschniques and
facilities designed to meet the needs of th handiescapped or disadvan-
taged student.

¢. Guaidance, counseling, and carger developmetactiv—ities (conducted
by a professionally trained counselor) sudis careser exploraticn
activities during assessment, employabilitjskills within vocational
programs, individual or group counseling ativitie== as part of the
vncational program or supplemental serviceir rescSurce room services.

as qu: or p@gtse:andaryischoal pla:émem:; }olim‘.‘%alan
follow-up services for placement.
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T: 5 . %, PER-IINS VOCATIONAL EDUCATION ACT

Regulat:.ans Egr ..:e Ca~yL D, Ferkins Vocational Education Act ware pwaiblished on
August 19, %% wiii « number of references in the Act and the regilations
relating to learners with hmndicapping conditions, academically amd economi—
cally disadwamtsged i:mﬂeﬁgs and students with limited English profZ ciency.
Financial awsistause “or services for these students is made availaEble throe=gh
a complex -sucit iemenr ssrmule,

Just as PL. §o-1<7. Education for All Handicapped Children Act of 19&7S5, man-
dated that #1. ff:apped childfan be given the right to a free an=a
appropriate edu.stiom in the least restrictive environment, the CarMl Perkips -
Vocational Educatig: Act assures equal access and provides funding t—o voca-
tional educatiqn programs for the handicapped as well as the disadveantaged

student.

federal monies are to be alMEocited

Under the Act more than oje half of the
of

for the support of targeted groups. The Act encourages mainstroamirs
handicapped and disadvantaged students in zegular _vocational programns,
Fundiag for segregated programs in separate facilities or separate wrocstiopa 1
programs is severely limited,

The Carl Perkins Vocational Education Act requires states to make a written
statement assuring compliance with the follwing provisions:

1. Each handicapped and disadvantaged student and their parests wi= 1] be
provided information concerning opportunities available in voca=tiongl
education programs, AT LEAST ONE YEAR BEFORE the student enters= the
grade level in which vocational education programs are flrsf. ggﬂerally’
available in the state. The student and parents will be inf

the 8th grade. This information will include requirements for eligi~

blilty for enrollment.

2. Each handicapped and dz.sgdvantaged student will be provided eql_al acces=s
in:

~ recruitment, enrollment and placement activities -

- the full range of vocational programs available to non-handic=apped ancl
non-disadvantaged individuals, including occupationally EpEv:ljlc
courses of study, cooperative education and apprenticeship preograms

3. Each secondary and postsecondary .handicapped student will be preovided
vocational education programs and activities in the LEAST RESTRICTIVE
ENVIRONMENT., These activities are to be included, when appropr=iate, as
a component of the IEP at the secondary level or ﬂthEt planning tools foor
disadvantaged or postsecondary students and planned through coo=xdinationss
among representatives of vocational éducatlon, special educatiomm, snd,
where appropriate, vocational rehabilitation.




In turn, local education pgeviée,fs assure the State that they wim 1l comply
with the provisions listed above. Each local education agency r—ust also
provide the following services to each handicapped and disadvapt—aged student

enrolling in a vocational education program:

’ 1. Vaaat;agalﬁésaessment, 1nc1ud1.ng an aasessment ef student :Enterests and

SEElEtEﬂEE to EEGEEEd in VQEEEIEEEI Eduﬂﬂtlﬂm

cial Serv}geg (Supplemental Services) needed for the sti=-dent to

au ceed in vacatiﬂnsily supported programs including adapte=d curriculum,
instruction, equipment and facilities.

counseling and career development activities cond=ucted by
prafess:.crnally trained counselors who are associated with s~erving these
pepulations.

Transitional Counseling ices designed to assist these s—tudents in
making the transition from school to post—school employment and career

opportunities (including the tramsition from secondary to pmsostsecondary
education) and placement assistance.

EEIV1§EE

ERIC

Aruitoxt provided by Eic:



A HISTORICAL PERSPECTIVE

The pational commitment to provide special and supplemental services for the
economically cisadvantaged originmated with the Manpower Deviopment and
Training Act (1962). The emphasis at the time was oxr youth, particularly
dropouts, and what is today called dislocated workers. The bppalachian
Regional Commnission followed, emphasizing the need of depreswed and isolated
communities to improve roads to get goods to market, and voational schools

to prepare its workers. The emphasis on vocational traininginitiated many
of the area vocational schools and demonstrated the power of vocational educa-
tion as a tool for ecomomic development.

Then the Vocational Education acc of 1963 directed vocationsl education toward
people”s individual needs rather than target groups and calld for vocational
education for persons with acaﬂem;e, socioeconomic, or otherhandicaps that
prevent them from succeeding in the regular prograas of vocational education.
Although it was a first step in delivering vocational educatin services to
the disadvantaged, the 1963 Act "...merels reagmmer@ed, i:hs; smdents wl;aﬁhfaxg
special needs related to disadvantaged or handicappir

Voess ional Education programs."

The amendments t& Rehak.litation Services in 1963 expandad thir definitions
to include the eronomically disadvantaged who had disabilitiws and barriers
to employment,

The Economic Opportunity Act of 1964 enormously expanded resirces and defini-
tions of the disadvantaged to include minorities, older workes, the elderly,
and the disabled. The role of vocational preparation was critical during this
time and significant resources poured into vocational schools ' However,
separate programs for the handicapped and disadvantaged oftenresulted at the
expense of mainstreaming.

The Elementary and Secondary Education Act which followed, prvidi ng compen—
satory and remedial education primarily for the d:.sadvantgged, was o
directed at elementary education; but significant efforts inrespons
secondary dropouts were involved. In many locations, this wus the mpet:us
for altermative schools.

The passage of Model Cities (The City DPemonstration Act of 1%6) Ffurther
directed the national concerns to serving the disadvantaged ly providing
additional resources into specific communities with high conwntrations of
poverty pﬂpulatlons. While the delivery of services of manykinds C(health,
education, economic development) were prcmoted, the emphasisyiz community
organization, job preparation and job creation. Legislation wntinued with an
enmphasis on the economically dlsadvanl;aged but the definitiom began to
broaden.

The Vocational Education Amendments of 1968 mandated that individuals, rather
than groups, be identified for special programs and services, They also
prav;ded a definition for the term dlsadvantaged. It wac defited as meaning
peraan.s“.wha have acad@:.a, soclioeconomic, or other handj 23 that prevent
them from succeeding in the regular vocational education progim. . - "



Thme Comprehensive Employment and Training Act of 1973 (CETA) expanded to serve
gimiyone unemploysd for more than & month. This move away from economic defini-

tli_ons of disadvantaged, increased emphasis on mainstreaming.
Thme Rehabilitation Act of 1973 (P.L. 98-516) Section 504:

Mandates equal opportunity for qualified handicapped persons in education
programs and activities in institutions and programs receiving federal
financial assistance. Section 504 is a civil rights statute that
prohibits discrimipation on the basis of handicap; obligates postsecon-
dary institutions to make certain adjustments and accommodations; and
cffers handicapped persons the opportunity to participate fully in all
education programs and activities.

Section 504 is important to vocational educators because it deals with
azfirmative action for employers.

The.e Education For All Hardicapped Children Act of 1975 (Secondary) ensured
the.e right to a free and appropriate education to all handicapped individuals,
igees 3 to 21, in the least restrictive enviromment. Because of this Act,
stxudents are able to access career and vocational programs.

Ti®tle II of the Vocational Education Amendments of 1976 defined

"di sadvantaged" as those requiring special services to succeed in vocational
edumication. Disadvantaged meant a person who academically 1) lacks reading
afiomd writing skills, 2) lacks mathematical skills, or 3) performs below grade
leovel. :

Ecconomically disadvantaged meant 1) family income is at or below national
powwerty level; 2) participant, or parents or gudrdian of the participaat, is
une==mployed; 3) participant, or parent of participant, is recipient of public
ase=ssistance; or 4) participant is institutionalized or under state
gua=ardianship. The 1976 amendments applied the mainstreaming emphasis of the
dissabled to other disadvantaged populations.

The= Job Training Partnership Act (1982) emphasized Welfare and food stamp
rec=ipients, and youth. However, with reduced funding, fewer people are served
andE a greater emphasis on placement significantly reduced the investment in
trae=sining. The most recent legislation, Perkins Vocational Act (1984), commits
S7%=Z of federal vocational funds to disadvantaged individuals including 1)
hamdicapped individuals, 2) disadvantaged individuals, 3) adults who need
tra=mining and retraining, 4) individuals who are single parents or homemakers,
3) individuals who participate in programs desiguad to eliminate sex bias and
Ste=reotyping in vocational education, and 6) criminal offenders in correc-
tiocanal institutions.




Identification of learners who are handicapped aaadem;cally or écanamlcally
disadvantaged, or have limited- Engllgh—p:aflclency is a crucial step in a
;amprehenglve system of support services. Classification of special needs
s;udents is based upan the fact that a) the sﬁudent is curfently not sugéeed—

dneumentatlan Ehas the gtuient w;llrnpt be gb;e to Eucceed without speclal
services or assistance. The following criteria are used to identify special
needs students.

LIMITED ENGLIS HﬁgrEAKING PRDEIGTEﬁGY—-A studeﬁt wha daes _mot Epeak and under-
En

stand the
benefit from the 1nstruztlan and camplete the ngectives af the pragrsm
without special assistance.

HANDICAPPED (As defined by Colorado”s State Board for Gamun:.ty Colleges and
Occupational Education)

MENTALLY RETARDED--A student who has significantly subaverage (ranging
from mild to severe) general intellectual funct;anlng existing concur-

rently with deficiencies in adaptive behavior and manifested during the
developmental period which adversely affects the child”s educational
performance.

HARD DF HEART“Gﬁ—A Btudént whﬁ hag a hésfing impairment, whéther _per~

perfarmanae, gut which is not 1ngluded uuder the def;n;t;ﬁn of "deaf" in
this section.

DEAF—A atudent who has a hearing impairment sc severe that the person
is impaired in processing linguistic information through hearing, with

or without amplification, which adversely affects the educational
performance.

1mpalrment which advefsely aff2§§s the pergsn 53 edgcatlgnal Perfarmaneei

VISUALLY HANDICAPPED-—A student who, even with correction, has visual
impairment which adversely affects that person”s educational performance.
The term includes both partially seeine and blind persons.

SERIOUSLY EMOTIONALLY DISTURBED—A student who has a condition exhibiting
one or more of the following characteristics over a long period of time
and to a marked degree, which adversely affects educational performance:

* An inability to learn which cannot be explained by intellectual,
sensory, or health factors.

* An inability to build or maintain satisfactory interpersomal
relationships with peers and teachers.

* Inappropriate types of behavior or feelings under normal
circumstances.

* A general pervasive mood of unhappiness or depression.

6
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* A tendgn:y to develop physical symptoms or fears associated w1th
personal or school problems. The term includes persons who are
schizophrenic or autistic. The term does NOT include persons who
are specially maladjusted, unless it is determined that they are

seriously emotionally disturbed.

ORTHOPEDICALLY IMPATRED--A atudeni wha has a severe orthopedic impairment
which adversely affects that person”s educational performance. The term
includes impairments caused by caﬂgenltal anomaly (e.g., clubfoct,
absence of some member, etc.), impairments caused by diseases (e.g.,
poliomyelitis, cone tuberculesis, etc.), and impairments from other
causes (e.g., cerebral palsy, amputations, fractures or burms which cause
contractures). :

aleftnesa, due to chran;z oc acute healﬁh Fr@blems su:h aa heart
condition, tuberculosis, rhewmatic fever, nephritis, asthma, sickle cell
anemia, hemophilia, epilepsy, lead poisoning, leukemia, diabetes, or
terminal acne adversely affecting the person”s educational performance.

SPECIFIC LEARNING DISABILITY--A student with a disorder in one or more
af the basic psychological processes involved in understandlng or in
,ng language, spoken or written, which may manifest itself in an imper—
f t ability to listem, think, speak, read, write, spell, or to do mathe-
mstical calculations. The f.exm includes such conditions as perceptual
handicapped, brain injury, minimal brain dysfuﬁetlan, dyslexia, and a

developmental aphasia. This group has average to above intelligence.

The term does NOT include persons who have learning problems which are
primarily the result of visual, hearing or motor haﬁdl caps, or mental
retardation, or of envirommental, cultural, or economic dis sadvantage,

DEAF AND BLIND--A student who has concomitant hearing and visual
impairments, the combinations of which cause such severe communication
and other developmental and educational problems.

MULTiEANDIGAPPEDEéA student with concomitant impairments (such as men—

ally retarded/blind, orthopedically impaired, learning disabled, etc.),
the cambinatign of which causes severe educational problems. The term
does not include deaf/blind students.

the ngr::.anal paverty leve;., student or parents are un@played; on publ;v;
asslstance, or is ;ﬂstltutlanallzed or under state guardianship and who
‘requires special services, assistance, or programs, in order to enable
that person to succeed in a vocational program.

ACADEMICALLY DISADVANTAGED—A student who lacks reading skills, writing
skllls, mathematical skills or who performs below grade level and who
requlfes special services, assistance, or programs, in order to succeed
in a vocational program.

11




DISADVANTAGED STUDENTS AND VOCATIONAL EDUCATION

Freparing for and attaining employment is an implied promise of the American
educational system, yet 50Z of the eccnomically disadvantaged youth who are
out of school are without jobs. There are over 350,000 Coloradans in poverty
== almost 1/4 of them are Hispanic. Hispanics have dropout rates of over
50Z." Welfare recipients, teenage mothers, limited English-=preficient
persons, and other unskilled individuals will continue to be burdens to them~
selves and the economy if they remain without skills and employment.
Vocational education is intended to prepare people for work. The Perkin’s Act
includes the assurance of access to quality vocational education programs,

especially for individuals who are academically or ecomomically disadvantaged.

Some studenta who are disadvantaged, like all students, are ummotivated to try
when the rewards for success seem limited. For some, the likelikood of suc—
cess is so slim that failure is anticipated. It is too often that students
feel "if I’m going to fail anyway, why try." Vocational education is kmown
for its ability to motivate and offer "concrete" successful experiences to
students who are unmotivated in more abstract classes.

Research shows that vocational education has the ability to retain
dropouts and to motivate students to work harder in academic classes by
demonstrating the relevance of learning and education.

itional education provides real world experiences, and allows students
s—on ways of learning abstract primciples.

n

Vocational education broadens the view of employment options for the
disadvantaged. The investment of time and effort to get an education —

to get a job -- is greater when the job’s pay is adequate. A job paying

a minimum wage provides little motivation.

Vocational education allows individuals to compete
teaches cooperation and social skills necessary to
employment,

Vocational education helps disadvantaged students develop skills through
competency-based jinstruction and gain confidence to try new, more chal-
lenging tasks. :

Vocational education is a common sense appwoach to sound educational
practice for all people. Developing quality programs in vocationa
education is the necessary tool to help the disadvantaged acquire skills
leading to opportunmities and employment.

Within Colorado, completers of vocational programs who get jobs (some go
on for more education) earn an average of $15,000 a year (in 1986
dollars). This is 78% higher than the earnings of the average person
entering the job market in a minimum wage job.

1 Colorado Department of Education, Denvef, CO 1986.
2 Colorado State Occupational Information Coordinating Committ:ze

Denver,CO, 1986,
8
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STUDENTS WITH HANDICAPS AND VOCATIONAL EDUCATION

Qualification for employment is an implied promise of American educaﬁ%on, yet
50Z to 80Z of working age adults who report a disability are jobless. It"s
estimated that 7.8 million individuals with handicaps have no employment and
rely on state support and an additional 4.1 millicn earn less than $3000
annually. The cost of supporting the disabled is high and continues to rise.
Approximately 8% of the gross npational pradugt is spent each year on dis—
ability programs with most of this amount going to programs that encourge
dependence.” These statistics demonstrate the great challenge to the United
States which requires better education to prepare these individuals for work.
Vocational education can help to meet this challenge when services are
provided to educate students with disabilities.

Why Vocational Edu

Vocational Education provides hands-omn, concrste learning, with results
of the students” efforts more immediately recognizable.

Vocational Education makes academic work meaningful and goal oriented.

W

Elal dra*auts agd tQ mc*;vi;e students ta work hardg in a;ademlc cla

by demonstrating the relevanee of learaning and educaticn.

Vocational Education provides opportunities for individuals to become
job-ready and teaches cooperatlou and social skills necessary to secure
and maintain a job.

Vocational Education provides real world experiences allowing students
hands-on ways of learning abstract prineiples.

Vocational education helps students with handicaps to develop skills
through competency-based instruction and gain confidence to try new, more
challenging tasks.

Vocational education is a common sense approach to sound educational
practice for all people. Developing quality programs in vocational
education is the means to permit the handicapped to acquire skills lead-
ing to opportunities and employment.

Within Colorado, completers of vocational programs who get jobs (some gO
on for more education) earn an average of $15,000 a year (in 19386
dollars). This is 78% higher than the earnings of the average person
entering the job market in minimum wage jobs.”

1 U. 5. Commission on Civil Rights (1983) Accommodating the spectrum of
lisabilities, Wasington, D.C.: U, S, Commission on Civil Rights.

Will, M. (1984) Bridges from school to work 1ife. Interchange, 2-6.

[

3 Colorado Occupational Information Coordinmating Committee, Denver, CO, 1986.
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Secondary and postsecondary special needs students benefit from training that
leads to employment. As pﬁstsecandary Lnstitutinﬂs serve an ;gcfessed spec;al
needs population, approximately 28
dropping out before gfsduatian. Man y spealal needs students fall tnAfig
schools meaningful, responsive or relevant. Learning chatracteristics of
potential dropouts often prohibit success in abstract academic classes.
Through vocational education programs that promote hands-on, competency based,
individualized learning, students experience hands—on activities and retain
more. Research reports that potential dropouts were more likely to finish

10th grade if they were enrolled in vocational education. Vocational educa-
tion increases the probability that students will graduate from secondar
school or be retgined in a postsecondary program.

helping all students meet their vocational needs (only 43% of high school
students enter postsecondary education; oEly 22Z graduate from a two or four
year school four and a half years later).” Counselors need to work with
special educators and vocational educators if transitional needs are to be
met. All service providers need to promote vocational education within the

I.E.P. and other student planning processes, Remember, disabled students can
now receive services until they are 21.

Secondary counselors and school psychologists must play an increased role in

SEGONDARY

s must be informed of vocational program opportunities in

', . This is the time that an individual plan for a vocational
Eduaatlan prugram should be develapéd that lncludea assessment cf 1nterests

pcftéd Prﬂgramrlﬂﬁludlﬁg adaptatlan of curr;culum, Lnst:uct;on,regulpment, “and
facilities; guidance, counseling and career development activities, and coun-
seling services to facilitate tramsition from school to post school employment

and career opportunities; including the transition from secondary to
postsecondary education and placement assistance.

The law suggests that secondary counselors =r

* for providing students information concerning opportunities available
in vocational education;

* for emsuring that a career planning process is meeting the needs of
all students; and

* for involvment in adapting curriculum, instruction, equipment or
facilities on behalf of students who have special needs.

These things are done with the help of teachers and support personnel.

1 Parnell, James. (1985) The Neglected Majority.
Washington, D.C.: Community College Press.

[

Ibid.
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Placement and transition services require a higher priority and demand greater
outreach to lntsrggegcy resources if secondary training options are to be
expanded. Greater involvement with parents of special needs students is
critical since parents often have limited information about secondary voca-
tional programs, adult service agencies and post—school optioms.

POST SECONDARY

Because the IEP process nor student files typically follow students after high
school, postsecondary vocational counseiors i erfaclng and recruiting with
secondary institutions and referral agencies may help them to learn of a
student”s special needs. Counselors can play a key role when recruiting
students identified through the IEP process within feeder s;haals as well as
azquainﬁ "walk-ins" with vocational programs and the services guaranteed
through the Perkins Act. Financial aid, information and = férfals to agencies
who can provide tuition are keys for many disabled and disadvantaged students

unsure of how they will survive within a decentralized educational setting.
Postsecondary counselors who have persenal contact with desk coumselors at

Vocational Rehabilitation, Employment and Training, JIPA and the Veterauns
Administration increase the chances of building bridges for students in need.

1. Assuring that a variety of ass ]
students prioer to leaving secondary educa;iaﬂi Tha gaal af the

assessment process is to provi sight into the student -

Yocational potential, provide edu T

planning so that students will successfully ;ampleté va:at;aﬂ l

programs. Counselors are cautioned to not rely on ome tool, or

salely on paper and péhtil méﬁhads. Suggestgd Ee:hniques may

vocat;anal apt;tudes needed PéffarmﬂﬂLE tests, group and individual

pychometrics, video or computerized assessment systems.
2, Teaching students that education and voecational training is a
lifelong necessity, found within various postsecondary settings and
business and industry. Secondary counselors especially need to
expand advising and recruiting for postsecomndary education and
training beyond the student”s typical mindset of college.
Helping students, parents and teachers to see that participating

in
an be extended until the handicapped learner

La
L

vocational education ¢ :
is 21. Vocational education pra vides job ready skills which may
alleviate the student from getting entry-level training later in

life,
4. Promoting supplemental services and guidance which includes support
for the tramsition into postsecondary education or employment, and

awareness af financial aid and expanded opportunities for returni g

5. Helping instructors see that they are assured assistance in meeting
their goals from support staff which allows them to individualize
their pragrgm and adapt Eheir curriculum so that it can be more

nt to the local labor market needs.

11
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Vocational Special Needs Personnel (i.e. supplemental service providers,
special education teachers and asessment specialists) are central teo assuring
thgt Spéﬁlal needs Btudggts éaln -reater a:CEEE<EEﬁVﬂEEE;qﬂ31 adu:atlgn. For

studenﬁs, Spe:;al Heads Persgnnel EEEd ta prama;e vocatlaﬂal educa;;an and
students by:

* utiiizing Bkills af special education teachers regarding specific hand-

* working with the school and community to assure appropriate placement
after school;

* utilizing the Colorado Division of Rehabilitation for the handicapped
and the local Serviece Delivery Area (JTPA) for disadvantaged students;

* agsisting in developing the handicapped student”s vocational component
of the Individual Education Plan (IEP) at the secondary level;

]

promoting team development and interaction

* involving parents in the educational and vocational planning process;

* acting as liaison to sending schools;

* implementing, moritoring, and evaluating the vocational component of the
educational plan, including assisting vocational teachers in acquisitionm
of supplemental and support services;

* working with the program technical advisory committees;

* providing special education teachers with information regarding voca-
tional curriculum and requirements for enrollment in vocational programs;
(Placement of special needs students in mainstream classes cannot be made
without the availability of special needs/resource personnel for voca-
tional instructors. [This is the most significant characteristic of an
exemplary vocational

,,,,, f:a’ram, If instructors know that support is avail-
able when special needs students are confronted with difficulty in the
curriculum, they more likely accommodate special needs students in their
classes.)

* organizing and assuring job placement assistance;
* agguring vocational agsessment; and

* coordinating supplemental services available under the Perkins Act.
Their fole 1n ’lannlng Eervlzes aﬂd EYEEEEE design requires obtaining

12
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TEACHERS/INSTRUCTORS

=1

Under the Perkins Act opportunities for increased enrollments within voca-
tional courses exist. Academic teachers recognize that individual differences
are best met when students make practical application. Vocational teachers
and instructors recognize that all students need job preparation skills. As a
result, disadvantaged and handicapped students need access to vocatiomal
education. An expanded recruitment effort must become a higher priority of
all secondary teachers and postsecondary imstructors. Schools and community
colleges have agreed in writing to assure access for all students in voea-
tional programs. Appropriate placement of special needs students in voeca-
tional classes cannot be made without the availability of support personnel
for vocational teachers and imstructors.

SECONDARY SCHOOLS

The Perkins Act requires that all students and their parents be informed of

vocational education programs within their community by 8th grade. They are
to be told about vocational options, programs and their entry requirements.

As special needs students enroll in a program they have the right to:

* receive special service: to help them ackieve success;

* receive guidance and counseling that will further their occupational
goals; and

* receive placement assistance.

Within Colorado, completers f vocational programs who directly enter the

labor market (some go on, for wore education) earn an average of '$15,000 a year
(in 1986 dollars). This is 782 higher than the earnings of the average persom
entering the job market in a minimum wage job.

ACADEMIC TEACHERS

Students look to classroom teachers for feedback about their futures beyond
academic classes. Teachers are encouraged to tour vocational classes, inter-
view vocational instructors and gain an understanding of career options, and
become partmers in the career guidance program., A willingness to discuss
vocational education with parents and students assures students expanded
vocational optioms.

VOCATIONAL TEACHERS

Vocational teachers are encouraged to accept an expanded role in educating

all students, including those with special needs. This is a first step in

increasing accessibility for these individuals in mainstreamed vocational
classes. Handicapped students will be id®atified (usually through the IEP

. process) by the beginning of their ninth grade. The Vocational Director will

have the student”s names, providing the vocational instructor with an oppor-

Q

tunity to promote programs. Students will have more than a year to gain the
entry skills required for the course because the law requires that they be
told of the program one year prior to the grade within which vocational educa-
tion is available.

1 Colorado Occupational Information Coordinating Committee, Denver, CO, 1986.
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reach 8 larger number of candidstes. Invite students to visit your program

and allow them to try activities in your program area to determine their
interests. Tell them what skills are needed and what they have to do to be
feady to enroll. Remember - students must be ready to enroll. They will

receive speciai help for overcoming any barriers to succeed in the program.

You can receive help for egulpment, help for modifications of your curriculum
(visual aids or self instruction materials) and other assistance as needed.
School administrators have made written commitments to_support you and your

students through s uppleméﬁgéiAEEFvlﬂes when they accepted state funds.

parents by letting them know

To make this process a success, work with the
that students can make a good living with the proper training. Parents can
serve as excellent advocates and support your vocational pregram. They can
bring resources through the student”s Individual Education Plan or from other
agencies such as Colorado”s Division of Rehabilitation, their local Service

Delivery Area (JTPA) or various community organizations.

POST SECONDARY INSTITUTIONS

Increasingly, post secondary educators find that high school graduation does
not guarantee career maturity or normal competency in basic skills. Increased
numbers of special needs learners are entering into postsecondary schools and
requesting remedial or voeational training to prepare for work. Expanded
support personnel and supplemental services have been made available through
the Perkins Act to support faculty as they help special needs students take
advantage of postsecondary vocational optioms.

ACADEMIC TEACHERS

Academic teachers are experts in their discipline and often have insight to
adult learning and the motivations of non-traditional students. Academic
teachers can serve as excellent recruiters for vocational programs whick allow
students to.apply their learning. Instructors are encouraged to stay in
contact with vocational instructors, employers and labor market trends. Often
students look to faculty for career advice or referral to supplemental serv—
ices to survive the less structured postsecondary system. Knowing counselors,
supplemental service and resource personnel allows instructors to connect
students with supportive bridges within the system.

VOCATIONAL INSTRUCTORS

Vocational instructors zre experts in their craft and work closely with
employers to remain current. This pressure often competes for their time in
matching curriculum materials with learning styles. Fortunately, as
pastseaandary Echuals reccgn;se the valué in serv;ng EPE§131 needs lea:ners,

assegsmant, remedlal lESﬁIEGELﬂn, and speexal Lnstruct;unal Eeahn;ques to
account for reading and experience deficiencies. Instructors who work closely
with resource people and recognize the value of competency based instruction
can have gignificant impact in helping prepare special needs learmers for the
transition from school to work. Often technical advisory committees can be an
invaluable asset in job accommodations issues and advocating for special needs
populations to fulfill affirmative action commitments.

14
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ADMINISTRATORS

While administrators are expected to be educational leaders, they are increas-
ingly accountable for implementing laws which azsure that all students have
access to programs. The Perkins Act provides designated funds to each state
for vocational education. Dollars are awarded to local schools and post
secondary institutions that guarsntee in writing that requirements are met.

As a result administrators are accountable for assuring that the following

agsurances are met. The Act reads that "each student . . . shall receive ———

1. assessment of the interests, abilities, and special u.. . .f such
students with respect to completing successfully the vocational
education program;

2. special services, including adaptation of cu
equipment, and facilities, designed to meet the ﬁééﬂs of
disadvantaged and handicapped students so that they succeed in
vocational education:

3. guidance, counseling, and career development activ it conducted by
prufesslonally trained counselors who are associated ith the
provision of such special services; and

4. counseling services designed to facilitate the transition from
school to post—school employment and career opportunities."

if these activities are not provided. Fortunately, these funds are becoming
major assets as secondary and post secondary administrators recognize the
additional pool of students that disadvantaged or handicapped papulatlans
offer to vocational programs. Funds are available specifically for serving
the disadvantaged and handicapped, and they improve the quallty of vocationmal
education for all. Outreach, recruiting, and caveer services provided to
students who are academically or economically disadvantaged or handicapped,
increases the opportunities for all students.

All state and federal funds for all of vocational education can be withheld

ely the Perkins Act is beiuag implemented at the local

Measures of how effectiv
level are

a. Increased identification of economically disadvantaged students
(including displaced homemakers, the unemployed, workers facing
layoffs, as well as free and reduced lunch students at the secondary
lavel.

,,,,, Since twice as

many physxcally handxcspped studeats are enrglled in post seccﬁdary
school programs as in secondary school programs, this area is of

special importance.
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c¢. Increased enrollment of academically disadvantaged and handicapped
students.

re services delivered to academically disadvantaged
students and handicapped students,
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e. Greater use of services for specific remediation of skill

deficienceies as opposed to
d

- general tutoring of content for
academically disadvantaged st t

ner
students.

Fh
»

Assurance that access to a full complement of vocational courses are
available to all special needs and handicapped students. :

into postsecondary educational programs, awareness of financial
opportunities for returning drcpouts and placement activities.

g+ Promoted use of supplerental service and guidance, including entry
aid,

Additionally, administrators should

a, meet with JTPA staff, SDA"s, Division of
Rehsbilitation, Division of Social Servi

£

N

ices, WIN and other
agencies to coordimate additional servic

c
es and resources.
b. promote transitional counseling as a top pricrity for all students.

¢c. reinforce the notion that graduation without employablity skills is a
difficient education.
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THE ROLE OF PARENTS/GUARDIANS

The law guarantees special needs students access to s free, suitable education
which includes access to vocationai programs that prepare thEm for the world
of work. This means students can get speclal help if they qualify. (see the
"Who Are Special Naeds and Non-Traditional Students?" section)

) : ed (disabled) means individuals who are mentally retarded, hard of
hearing, deaf speech impaired, visually handicapped, seriously emotionally
disturbed, ﬂrthgpedlcally impaired, or other health impaired persons, or
persons with specific learning disabilities, who by reason thereof require
special education and/or supplemental services to succeed in the regular
vocational education program.

Students are eligible for spezial help if they have not been able to, or
cannot be expected to, succeed in a regular vocatiomal program, Often hand-
;capped students have needs beyond age 18. To assure their independence and a
plaEE ln the warkfnrce, thﬁy nOWw can ge ,4;,,,,,,'i hey are 21, To do that,
7 reparation. In plan-
ﬁ;ﬁg your zh;ld a edu:atlan théy may have w;thln th€1r IEP (Individual
Education Plan developed for secondary handicapped students) a goal of reach-
ing entry requirements for a vocational program.

Di individuals (other than handicapped individuals) who have
£conao { ic disadvantages and who require special services and assis-—
tance to succeed in vocational education programs. Students who are members
of economically disadvantaged families, migrants, those with limited English

préficleﬁﬁj, school dropouts and potential dropouts from secondary schools
qualify.

The State requires that students and parents should be informed of vocational
education programs available, and enrollment requirements by the 8th grade.
This allows you, the counselor and teachers to plan a vocationmal program for
yvour student.

In addition, with enrollment in the program, students:

* receive assessment of interests and abilities;

* special services to help them to succeed (which could include
remediation in academic areas as needed, transportation if necessary,
some asgistance for child care if they are a teen parent, or

supplemental audio-visual and other materials to help them keep up with
class); and

* guidance and counseling which may include meeting role modzls, or job
shadowing, or support groups for students facing similar decisions;
along w1th career development activities (help finding part—time or
summer jobs, particularly related to their area of training) that will
further their occupational goals, and placement assistance.

721
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1abar marke‘ Csamﬁ gg on for more éucatlan) earn an ave:age af 315 DDD a year
is is 78Z higher than the
inimum wage job.~

(in 1986 dollars). Th
entering the job mark

\m ﬁ“

w-
B
]
H |
s
U

ng for your student”s future employment is very

plannin
tant. Those liv'ng with a2 special needs student best know and understand
th

impor

the individual needs of at student. If the educational agency is to help

parents/guardians must be a part of the planning process. Imsist on having a
cational representative involved in your student”s plan. To best support

your student, do the following:

- see that vocational training in specific job areas is built into your
student”s Individual Education Plan.

= see Eha a t'aas’ticﬂ team composed of yourself, the teacher, and a
y representative is formed to plan with your
nt after graduation.

encourage school personnel to find, place, and train your stud
a job, full- or part--time, that pays a wage while s/he is still
school, related to his/her aptitudes and interests.

= find out about all adult vocatioral training programs in your
community and make plans before graduation to have your stu e
one where some sort of employment is offered if earlier employment
.cannot be secured. '

seek information and leads about the students next stop along the road
to self-sufficiency and economic independence.

= contact the local rehabilitat’on agency about transitiom a
they provide for students between school and employmen
student is eligible, manage the coordination between t
and the financial aid offices at the postsecondary sch

w B

If you have questions about your student”s access to options in vocational
education programs, contact your school”s local director of Vocational
Education, or Principal or Special Education directo=.

1 Colorado State Occupational Iﬁfg:mstlﬂ Coordinating Committee, Denver, CO,
1986,
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La

L PAPEL DE LOS PADRES/PERSONAS RESPONSABLES

il

ley garantiza acceso gratis a estudiantes con necesidades especiales a una

educacion adecuada, la cual incluye acceso a programas vocacionales que los pre-
paran para el mundo del trabajo. Esto significa que los estudiantes pueden obte-
ner ayuda especial si ellos califican para ello. (vea la seccich: "Quienes son
estudiantes no tradicionales y con necesidades especiales").

Igyélidqg Cdésvélidgs) significa aquelles individuos que son retardados menta-—
les con problemas para oir, sordos, tartamudos o con dificultad para hablar, con
problemas de la vista, con serios dafios emocionales, con dificultades ortopédicas
u otras personas con inhabilidades especificas de aprendizaje, quienes por razo-
nes especificas requieren educacion especial y/o servicios suplementarios para
triunfar en el programa regular de educacidn vocacional.

Los estudiantes son elegibles para ayuda especial si ellos no son capaces de, o

no

se puede esperar que triunfen en un programa vocacional regular. Usualmente

los estudiantegﬁinvélidgs tienen necesidades despues de los 18 afos de edad. Pa-

ra

asegurar su independencia y un lugar en la fuerza de trabajo, ahora ellos pue

den obtener ayuda hasta que tienen 21 anos. Para hacer esto, la educacion de su
hijo debe inecluir entrenamiento para prepararse para su trabajo. Al planear la
educacidn de su hijo, ellos pueden tcuner dentro de su IEP (Plan Individual de Edu

. 3 - ) . L S N - —_—
cacion desarrollado para estudiantes invalidos de secundaria) ‘la meta de alcanzar
los requisitos de admisicn para un programa vocacional.

Desaventajados significa individuos (diferentes de los individuos invélides) que

tienen desventajas econdmicas o academicas Yy que requieren servicios y asisten-
cla especial para triunfar en los programas de educacion vocacional. Los que son
mlembros de familias economicamente desaventajadas, emigrantes, aquellos con ha=-
bilidad limitada del ingles, aquellos que han dejado la escuela y aquellos gue
potencialmente abandonaran la escuela secundaria tambien califican.

El
ca
el

estado requiere-que los estudiantes y los padres deben de ser informados acer
de los programas de educacién disponibles y los requisitos de matricula para
8° grado. Esto le permite a usted, al consejero y a los profesores planear un

programa vocaclonal para su estudiante.

Adicionalmente, con la participacidn en el programa, los estudiantes:

En
en
de

* Reciben aﬁélisis de intereses y habilidades;

* servicios especiales para ayudarles a triunfar (los cuales incluyen solucion
en areas academicas como sea necesario, transpotacion si es necesaria,alguna

asistencia para el cuidado de nifos, si ellos son padres adolecentes, o ayuda

extra audio-visual y otros materiales para ayudarles a estar al corriente de
clase); y ’

* Orientacidn y consejeria la cual puede incluir el cumplimiento de tareas mo-
delos, busqueda de trabajo, o grupos de apoyo para estudiantes que estan afron
tando decisiones similares; junto con el desarrollo de actividades profesicnales
(ayuda a encontrar trabajos de medio tiempo o de verano, particularmente rela-
cionados con su trabajo o area de entrenamiento) esto ampliara sus metas ocupa-
cionales y asistencia de colocacion de trabajo.

Colorado, los que han completado programas vocacionales y que directamente entran
el mercado de empleo (algunos continuan obteniendo mas educacion) ganan un promedio
$15,000 al afio (en ddlares de 1986). Esto es 78% mas alto que las ganancias de una

persona promedio que entra al mercado de empleo con el salario minimo.de trabajo.l

1.
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Su participacidén en el planeamiento de el futuro empleo de su estudiante es muy
importante. Aquellos que viven con un estudiante con necesidades especiales da=~
ben de saber y entender las necesidades individuales de esa persona. Si la agen-—

cia educacional ayuda, padres/personas responsables deben formar parte del proceso d

planeamiento. Insista en tener a un representante vocacional invelucrado en el
plan de su estudiante. Para apoyar en una mejor manera a su estudiante, haga lo
siguiente:

= Vea que entrenamiento vocacional en areas especificas de trabajo este
dentro del Plan de Educacién Individual de su estudiante.

- Vea que un equipo de transicién compuesto po sted, el profesor y un re-~
presentante de una agencia de rehabilitac iSﬁ se fg rme para planear con su
estudiante empleo despues de graduacidn.

ern un empleo, a t;empo completo o) madlo tlémpa, que page urn Salarlé m;entraa
ella/el todavia este en la escuela, relacionado a sus aptitudes e intereses.

~ 1Busque informacidn acerca de todos los programas de entrenamiento vocacional

para adultos en su comunidad y haga planes antes de la graduacidn para que
su estudiante ingrese en uno donde se ofrezca alguna clase de empleo si em-~
pleo mas tempranc no puede ser asegurado.

= Busque informacidn y pistas acerca de los planes de los estudiantes para
autosuficiencia e independencia econdmica.
ue sobre las actividades

estan entre la escuela
co ard;naclan entre

~ Contacte la agencia de rehabilitacidn local y ave
de trancisién que ellos proveen para estudiantes
y el emplea, S; su éstudlante es elEjlblE, dlrlja

m

rigu
ue
la

gramas de educaclan vacacianal ;Qntacta al direcgar 1@1&1 de pzagramas de educa-
- . _ . . 4
cidn vocacional, al director de la escuela o al director de Educacion Especial.




ADULT AND POSTSECONDARY STUDENTS

If you want to go to a community college, area vocational school or post
secondary vocational program and need help to begin, take this guidebook with
you and ask a counselor or sup

help listed on this page.

lemental services coordinator how you get the

want to learn about vocational pr g:ams or are having diffi
oca u ag

lry within
ational classes, ask a counselor i

cu
ylemental services coordinater

y
how yau can get help.
F

‘Most students with disabilities or economic handicaps can get momey to help
pay for school. Go to the fipancial aid officer at the school, they can lead
you to agencies that provide money.

No matter how old one is or how much school they completed, the Perkins Act
guarantees disadvantaged or disabled students access to all vocational
programs and services which can help them enter and complete vocational train-
ing which prepares them for a job, Within Colorado, completers of vocatiomal
programs who directly enter the job market (some go on for more education)
earn an average of $15,000 a year (in 1986 dollars). This is 78% hi gher than
the earnings of the average person entering the job market in a minimun wage
job.

Students receiving the Pell Grant for financial aid and/or disabled students
are guaranteed the following at post secondary schools to help th" make the
move from school to work:

1. YNocatiopal Assessment, including an assessment of student interest, voca-
tional aptitudes gnd abi 11:135, and the LdenELchat;an of special needs
for assistance to succeed in vocational education.

S;gglal Services (Supplemental Services) needed to succeed in vocational
supported programs including adapted curriculum, instruction, equipment

and facilities.

and career develo

Guidance, counselin ment activities conducted by
professionally trained counselors who are associated with serving students
with special needs.

Iransitional Counseling services designed to assist students in making
the move from school to post-school employment and career opportunities

and placement assistance.

1 Colorado State Occupational Information Coordinating Committee, Denver, CO,
1986,
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ESTUDIANTES ADULTOS Y POSTSECUNDARIOS

Estudiantes de Reingreso

Si usted quiere asistir a una escuela comunitaria vocacional o un programa voca-
cional podsecundario y necesita ayuda para empezar, Lleve este manual con usted

y preguntele a un consejero o al coordinador de servicios suplementarios la ma-

nera de obtener la ayuda detallada en esta pagina.

Estudiantes asistiendo a la escuela

Si usted quiere informacidn acerca de los programas vocacionales o esta teniendo
dificultad con sus clases vocacionales, preguntele a un consejero o al coordinador
de servicios suplementarios la manera de obtener ayuda. -

Ayuda Financiera

La mayorias de estudiantes con problemas economicos pueden obtener dinero para
pagar la escuela. Hable con el directos del programa de ayuda financiera en la es
cuela, el le proporcionara informacidn acerca de las agencias que proveen dénero
para ese proposito.

No importa la edad o cuanta educacion ha adquirido la persona, El1 Perkins Act. le
garantiza a estudiantes inhabilitados y a estudiantes desaventajados el acceso a
todos los programas vocacionales y servicios que pueden ayudarles a enirar y com-
pletar el entrenamiento vocacional el cual les prepara para un empleo. Dentro de
Colorado, personas que han completado los programas vocacionales y que directa-
mente entran al mercado de empleo (algunos continuan obteniendo mas educacion) ga
nan un promedio de $15,000 al afio (en dolares de 1986). Esto es 787 mas alto que
las ganacias de una persona promedio con un salario minimo de trabajo.l

Los estudiantes que reciben el Pell Grant como ayuda financiera y/o los estudian
tes inhabilitados se les garantiza lo siguiente en las escuelas postsecundarias
para ayudarles a hacer el traslado de la escuela al trabajo:

1- Analisis Vocacional incluye un estudio de los intereses del estudiante, apti-
tudes y habilidades vazagionalas v la identificacion de necesidades especiales
para asistirles a tener exito en la educacion vocacional.

2- Servicios especiales (servicios suplementarios). Requeridos para tener exito

en programas apoyados vocacionalmente incluyendo curriculum adaptado, ins-
truceidn, equipo e instalaciones.

[k}

3- Orientacéén, consejeria vy desarrollo de la carrera. Actividades conducidas
por consejeros entrenados profesionalme quienes estan asociados al ser-
vicio de estudiantes con necesidades especiales.

4—- Servicios de consejeria trancisional disefado para asistir al estudiante en

hacer el traslado de la escuela al empleo de post-eicuela, oportunidades
profesionales y asistencia de colocacion de trabajo.

1-Colorado State Occupational Information Coordinating Comitee, Denver,Co. 1986.
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THE STAIE*S RDZE

The Colorado State Board for Community Colleges and Occupational Education
(SBCCOE) Bpecial Programs staff provides leadership and technical assistance
for developing -strategies needed for delivering vocational education services
to persons with special needs. The staff within the Special Programs section
can be expected to:

* provide technical assistance to secondary and postsecondary loc..
vocational education personmel to assist them in dealing with special
needs students. Assistance may be given in the areas of vocational
asgessment, vocational programming in the least restrictive enviromment,
student identification procedures, identification of special services
needed by individual students, and the development and monitoring of the
individualized education program (IE?P)

* disseminate information, both in written form and in workshop
presentations

* serve as a resource for information and regulations relating to
additional federal legisiation, such as P.L. 94~142, Title VI and IX of
the Edncation Amendments of 1972, Section 504 of P.L. 93-112, aad the
Office for Civil Rights (OCR) guidelines for the delivery of vocational
education

* act as a liaison between various state agencies to develop and provide

" leadership for coordinated planning necessary for providing vocaticnal
education for handicapped and disadvantaged students

* participate in program improvement activities including pre—service ani
in-service training, curriculum development, and exemplary program
development

* develop reliable and valid documentation of services provided to special
needs individuals

* provide assistance for coordinating services with JTPA programs and

community-based organizations serving special needs populations

pr =
and guidel ines for the use and mggxtarlng of handLiappgd and
disadvantaged set aside funds.
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Federal contact

Ca ,le M. Johnson
Director of Planning

and Research

Susie Bell

Assistant Program Manager
Special Needs and Adult
Programs

Colorado Community College and Occupational Education Systems

1313 Sherman Street

Centennial Building, 2d floor

Deuver, CO 80203
(303) 866-2335

Sugan McAlonan

Consultant, Career Vocational
Education for the Handicapped

Colorado Dept. of Education

201 East Colfax Avenue

Denver, CO 80203

(303) 866-6716

Jean Lehmann

Asgistant Professor

Vocational Teacher Education
4th Floor McKee

Univeraity of Northeran Colorado
Greeley, CO 80639

(303) 351-2939

personnel:

Charlotte Conaway

Senior Program Specialist

Vocational Education for
Handicapped Persons

Sharon P. Cooper

Asat. Director for Occupational
and Qutreach Programs

Humanities Building

Colorado State University

Fort Collims, CO 80523

(303) 491-6857

Nancy Hartley

Associate Professor

Vocational Teacher Education
4th Floor McKee

University of Northern Colorado
Greeley, CO 80639

(303) 351-2939

Isaac Wilder IIIL

Senior Progrum Spec

Voecational Eduec atla fé
Disadvantaged and LEP Persons

Division of Vocational Education Services
Office of Vocational and Adult Education
U.S. Department of Education
400 Maryland Avenue, S5.W. ROB 3, Room 5636
Washington, D.C.
(202) 472-9140

20202-3583
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AGENCY COORDINATION

For the Perkins Act to be successful, coordinmated activities among agencies
are necessary. Improved services and efficiencies have increased as educa-
t_onal institutions, community based organizations and state agencies have
made learner needs a higher priority. Clearly, without bridges between
schools and community agencies, special needs populations cannot make an eas:
transition to the workplace. However, turf issues, misinformation and a lacl
of understanding about JTPA, Division of Rehabilitation, the Developmental
Disabilities Agency, Mental Health and Correction Agencies continue to reduct

service to learners.
JTPA
Service delivery areas (SBA*E, design&ted Ey the gnverger s foiﬁe) gfa

servad or dragauts fram ﬁhe trsiltlanal edu;gtlanal gysgaL. Ihe extent
of 19:51 control makes it hard to generalize about programs. Many area:
serve disadvantaged jéﬂth primarily through work experience activities.
Other areas, typically in areas of high adult ugemplayment, have placed
little emphasis on youth. The new Act (JTPA) requires a 402 expenditure
for youth to age 21, but places restrictions on work experience, thus
forcing a serious examination of past practices. In respomse, many SDA”
will focus attention on the 17-21 year olds and serve them in their adul
programs. The rtestrictions on work experience should stimulate oppor-
tunity for the establislment of school-based Cooperative Education
Programs for high risk youth.

Traditionally, CETA (which preceded JTPA) had weak relationships with
local school district programs. A typical relationship featured CETA
funding for work experience either for school referrals, or in the
schools themselves. The CETA staff had little or no influence on the
academic or vocational preparation (if any) provided these youth. From
the school perspective, CETA was too small to be significant, or not
sufficiently ;ant:allable- The fact that CETA services could only be
provided for "some" students, made it awkward for school officials and
teacheras. Added to this, the frequent CETA priority on the most
troublesome youth, and CETA criticisms of school failures (often
superficial) led to conflict and a lack of mutual effort. Frequently

the school and CETA were both content to have CETA assume unofficial
responsibility for school dropouts or those suspended.

JTPA/CETA often has its closest relationship with postsecondary voca-
tional education, utilizing the system most frequently for the skill
training of clients especially when open entry/open exit, fast—track and
preparation for demand occupations is available.

Most successful cooperation is achieved when a counselor from the JTPA
agency has a regular time (and office hours) at the vocational education
agency. Planning among JTPA and other agencies is crucial to serving
dlsadvantaged persons. Mutual plgns and cross :efefrals can expand the




DIVISTON OF REHABILITATION

Division of Rehabilitation has a very powerful Congressional lobby and
has been one of the few agencies %o escape major reductions in federal
dollars since 1980. Although stste administered, the program is very
federalized, (as is the Job Service) with a tradition of strong edE' 1
regulations dictating goals and methods. The program changes emphasis
with changes in the legislation. At one time, offenders and substance
abuaers were given special attention. Today the emphasis is on the
"severely handicapped", which is defined differently than it is by

education.

At the operational level, the Division of Rehabilitation provides coun-—
seling and planning for employment and are perhaps the most client-
oriented of the employment and training programs. A Rehabilitatien
Counselor is given a budget to provide or purchase whatever service the
client needs to reach employment. This transfer of authority/decision-
making to the lowest level can be a plus for those clients accepted onto
the caseload, but it makes the systemic coordination of Rehabilitation
with other agencies very difficult.

The development of a relationship with the individual rehabilitation
counselor is the key. Joint planning (and funding) for services for
individuals on the counselor”s caseload can be accomplished. Once
successful, the referral of special needs clients from vocational educa-
tion to rehabilitation counselors cam be negotiated.

DEVELOPMENTALLY DISABLED

The designated state agency receives grants from the federal govermment
requiring a state match of 25Z. However, states generally overmatch.
Thus the impact of the federal authority is less strong here than in
other programs.

'he State Developmentally Disabled Agency (D.D.) is respomsible for
Lnst;tutlanal care of the most severely disabled and retarded, many of
whom will never be candidates for independent employment. The
Developmentally Disabled system is organized in at least two major modes
of delivery with the state responsible for major institutional care and
funding, and local (non-profit) community boards responsible for service
to less severely disabled persons,

I H\

An example of typical relatlansh,p between the D.D. and vocational
education is to create opportunities for special needs populations in
some vocational schools. The special education staff at a local school
ipitiates the relationship with the area vocational school to modify or
initiate programs for the D.D. clients. Once the program is begun
(usually with state fimancial support) the Sheltered Workshops may becoms
involved in also referring adult D.D. individuals. Sheltered Workshops
are often used by Rehabilitation to identify individuals who are likely
to be successful in competition im the labor market. Thus, if a D.D.
individual shows promise during the early phase of Workshop activity,
additional investment for training and upgrading are provided by the
rehabilitation counselor. Often, however, when little promise is shown,
Vocational Rehabilitation is unwilling to continue its investment because

of the limited likelihoosd of success.

230




MENTAL HEALTH

Another agency, serviciug mentally and emotionmslly disturbed clients with
empiaymgnt and traiﬂing needs, is the state des'gﬁatéd ‘agency whlch

the;r sszangest 11nkages with emplgyment and trg;nlgg agenﬁles are ﬁlhh
Vocational Rehabilitation,

Community Mental Health Centers have three primary functions. The first
is the provision of treatment for the de-institutionalized (often
chronic) patients. This usually requires intensive therapy and monitor-
ing of medication. The second area relates to interventions in acute
circumstances, e.g., attempted or contemplated suicide; behavior discr-
ders of a severe, but not life-endangering circumstances; of trauvma from
sexual or physical abuse. Third, long term chronically ill individuals
who are relatively stable are also served in an effort to support and
reinforce the stability in terms of symptomology.

Because the volume tends to be high from these three sources relatively
little effort is made to coordinate with other agencies to assist in
screening individuals whose behavior may be assisted with treatment.

Funding is usually provided contractually on a services rather than
staffing basis. Significant funds are provided through health benefit
systems, such as Medicaid, since the memtally ill are, at least, par-

tially disabled.

Vocational education programs have limited capacity to respond to these
populations. Only through joint efforts, with shared responsibilities
identified within training plans will these services be successful. Many
mental health centers have vocational coordinators. Plans must include
the coordinator and the case mamnager.

JUVENILE JUSTICE AND YOUTH CORI

ECTIONS

Sghaais, when they re&eivé yauth fram juvenila diversicﬁ gnd prabatiﬂn
JTPA w;ll serve the older yauth in Adult Baslc Educat;cn (ABE), tra;nlng
or youth competency programs directed toward employment, but often are
reluctant to serve those under 16 or 17 years of age. For the older
youth, post secondary vocational education schools with remediation
capacities are also alternatives.

These youth are often "harder to handle" and under stricter supervision
by parale authorities who sometimes unnecessarily interrupt vocational
prngrgmmlng for disciplinary reasons. Direct discussions with group home

supervisors and parole officers ara essential for success.

Vocational interventions are provided to juveniles incarcerated in youth
camps or correctional facilities. Attempts to provide vocatiomal skill
training to students are frustrated by two factors:

1. The cost of providing quality training in demand occupations
corresponding to the immates abilities is usually prohibitive.
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Correctional programs typically face fluctuating support from
education or vocational education agencies.

and the motivation for 1nvalvement in ';ra;nigg“ is often HDI
related to skill acquisition, but rather to avoiding less
pleasant academic or work assignments.

Often, successful work-related interventions for incarcerated youth are
those of a “preparatory," rather than skill-specific nature. These would
include:
* agsessment of physical aptitudes;
* use of "Outward Bound" type activities for self-esteem and social
relationship development;
* teaching of gross master skills (outdoor work, comstruction);
* ABE/GED
* career exploration and sampling to foster longer—~term career
decision-making; and
* training in work ethic and appropriate work behaviors.

]
Ln
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WHAT CAN I DO TO PROMOTE CHANGE?

To better serve special needs students, one has to risk and promote chan nge

Secondary Counselors - can promote career exploration programs for all
students. Comprehensive career guidance programs which inelude parent
and student visits to voeational schools increase enrollments and inter-
est from parents of special needs students. Promote vocational education
within I.E.P.”s and other plans so that the disadvantaged or handicapped
student”s eaployment and transitional objectives are addressed.

Special Needs Fersonnel - can promote more multi-cooperative education
i

programs, industrial education and other programs to increase

training options for special needs students.

assessﬁent wh;ch alsa serve as rearult;ﬁg taals 80 that Etudeﬂts can have
"hands-on ezperxeﬂce to determine interest and ability. Seek assistance
from speclal needs persomnel in curriculum adaptation.

= can vigit high school seniors, invite them and

Postsecondary Counselors

their parents to visit vocational programs. Provide labor market infor-
mation and examples of assistances including job shadowing and career
exploration activities.

le/ = can verify that all eighth grade students and
their parents receive information about vocational programs and enroll-
ment requirements and assure that each student”s ninth grade program
enables them to reach the necessary competencies to enter vocational
education. Handicapped and bhigh-risk students can benefit from

ness, exploration and career opportunities in the community.

School Psvehologi Afts - can visit vocational programs, include transitional
tives within I.E.P.”s and other plans and promote vocational educa~
on for all studegts.

Parents — can ask to be assured that vocational objectives and transitional
services are included within the I.E.P, and other plans, and be able to
verify that the assurances are provided to each student. Verify that
asgessment was used for career planning and identification of support
services needed. It should not be used to screen students out of

programs.

can help parents of handicapped students see that I.E.P,"s can

I lﬁde state fugded vaeatlanal training through the area vocational
Parents of disadvantaged students should

"told of vocational tééiﬁiﬁg and JTPA options.
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