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MODULE: RA-4 Goals and Objectives

DESCRIPTORS: Long-range goal, teaminal objective,
en-route obfective, condition, eriteri-

OVERVIEW: Whether adhering to legal requirements,
or just following logical procedures,
the development of individual program plans is a nec-
essary component of every service delivery system.
While other modules in the RATES$ curriculum deal with
program planning systems in general, this module
deals with the specifics of writing client goals and
cbjectives. Students completing the module will de-
velop gcals and objectives waich satisfy various

cable standards for accreditation, etc.
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Introduction ————— S |

Determining Goals- ————— o e

Writing Goals S— I VA

Enroute Objectives ————————— ———————=]f

Criterion S SNSU R, T I
Behavior———m——-. S—— S R
Action Verbs——————mmm ———— 2]

Net observable—-~—————-. S ——— &

Observable———————— 2

Ambiguous Verbs——-—- R I N, )

Practice Exercises for Writing Objectives——————=-2§

[

Sequencing Objectives-—- e e ||

Cumulative programming————-————=——mome e =30
Change the conditiong=———==smcmmmmmm 3]

Practice Exercises for Sequencing Objectiveg-———=-3§5

Conclusion-————mr~e— ————— e i———=3]
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Write goals for given statements or client behavior,
skills, deficits, etc.

Write at least 3 sequenced objectives for given
goals for a specific client.
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VALUATION

' !_Class test. Will be given infomtion on hypotheti
~ cal clients.

2 Class test. Will be given goalsfor hypothetical
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It'=s a safe bet that upon the first day of employment
nea=rly any staff person at a rehabilitation facility will®
hea=r the words, "individual program plans," "goals" and -
ob—fectives.” These are a necessary part of every agency

i serewice delivery system and every staff person will be
jinvexlved in some way in developing them:

The law and standards say they are necessary
Program plans are the means of accounting for agenéyf~
services,

Program plans facilitate communication between staff
as to what various staff are working on with clients

nelp avoid just "Labelling"

Goals and objective

s
clients by concentrating on skills to be learned.

GoalZ s and objectives are what program plans are all about

I Goal>s are the Long range achievements for clients in wonl

thg  Lowards mone independence. Objectives are dmaller
Lep=4 which work towards the various goals.

AT
S

3




g 5-and -objeckives benefit both-the c T
‘f ‘person. "It gives the client and . staff per

mething to shoot. for: a season for participating in

© programming. Particularly with the higher functioning
“elient,. clearly set goals and objectives help answer the
question, ."when can I (move out, get a fob, ete.)." Rath=
er than just saying, "when you are #eady," the staff per-
on can show specifically what must be accomplished.

Determining Goals

‘The real challenge comes in determining what the appropri
‘ate goals for a client should be. We have discussed in .
‘the module on IPP Systems that we need to make use of the
Anferdiseiplinany team in doing this (this is the team of
all individuals involved with the client). But what is -
it that helps the team decide on goals?

There should be an indication of the overall
solential of the client: where can the client
progress Zo voeationally and residentially, ete?

From there you can decide upon shills that are
critical to be successful £in those potential
envLronments,

Developmental progiles and ass essment tools can
help deteiumine which 0f those skills are and
are not present in clients.

Specific members of the interdiseiplinary team
g Can comment on theln own observations of client
sRills and deficits, as well as 4dpecific behavion :
problems that might be intenfering with skile
acquisition.
Goals can be set based on consideration of the
<tems determined above. These goal considerations
Should i
>=be of benefit to the client
Mhclude the client's.wishes
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,y ﬁat be true that yau ha re ta czawl béfﬂre you WEl&; .
rawling is not-a prerequisite to walking. It just comes
first developmentally. Sometimes with adults, certain - °
steps can be eliminated.)

Do trnicycle skills nec-
eaaémﬂy precede unicycle

Ihe develapmantal sequence should be strictly followed on=
ly when the skills are truly prerequisites to the tanget.




RA-Y

Writing the Goals

Once you have an idea of what should be the most appropri-
ate goals, it's important to write them so they communi-
cate clearfy. For example, it means nothing to say, "John
Wil be a better wonken," or "Mary wilf be a nice person."
We need to know, for instance, exactly why John musit do
that he doesn't do to become a "berter worker." I.e.:

:,'Ocm will awrive at work by 8:00 every work day.

John will nemain at his work station at all work

=%

Gcais should:

Inctude the client's name
- State what the client will do. . . They should be
stated Ln positive tenms. This 48 much monre motiva-
Lion than a Lot of, "John will not do this, and
John wikk not do that" ete. -

K WAvoid the use of the wonds, "ean'£," "is able" on

P LLE Learn.” We want cRients to noutinely do goals,

Mol just have the ability to do them.

g ' QE oL ) 8 g Zand be 4;:2&@5@




Let's tny it on a separate sheet of
papesr:

'LIST 4 POSSIBLE GOALS FOR THIS CLIENT:

=
Sara is presently

tentially she can

working at the sheltered workshop.

Po-
work in competitive employment as a
hotel maid at the local small motel:




RA-
Bed making, time card

Did your goals cover these topics?
ransportation, using keys
s

1 se to
use, cleaning skills, public trans

to unlock a door, reading schedules, accepting criticism.
(Of course, it is much easier to targe
actually know the client.)

t behaviors if you

Q
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TZRRY IS MOVING FROM HIS PARENTS' HOME INTO A GROUP H
HE_HAS_ALWAYS BUEN QN BY HIS MOTHER.

;
2
3
4

16
14
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Did you include some of these? Cooking, cleaning, trans-
portation use, social skills, grooming, dressing, leisure
skills.

Again, as you can see, these goals are general behavior
areas and usually cover no more than what could be accom-
plished wi 1 a year's Lime. ltow much can be accomplish-
ed degemds on the client and the amount of t;falnar skill
aﬁd ﬁima availabl — ey

—__wiarc

7 ﬁu 7' e | brape—r—
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Once you have established clear goals, the next step is to
break the goals down into objecfives. As mentioned, ob-
jectives are the steps along the way to achieving the
goals. They provide the &pecifics of accomplishing the
goals.

To undarstand the importance of writing good objectives,
and what should be included in the objectives, consider
the following:

"You are a captive in a prison and are sentenced

;ik to death. YOur goal is to Leave the prison. 1

? come Lo Lell you that if you "clean the cafeteria

: you may Leave the prison. VYou decide to do it.
If you ane wwise, you will dive .in and clean the

g cageternia (sweep, mop) and then may Lose youwr

%&iﬁa because you did not do all that 1 had want-

!‘;gd (maybe 1 wanted it painted Zoo). Thus, you
did not clarify all the BEHAVIORS that wenre he-
quired.

x havions and then 'dived in.' Again, you may

¥ have Lost your Rife because maybe 1 wanted it done

* better than you did it (no paint drops anywhere,
efe.]. Thus, you did not ask about the CRITERIA
fon satisgactony achievement,

16 18

I you were wiser, you may have clarnified the be-
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0f counse, you may have been very clever and
[ asked me about both the BEHAVIOR and the CRITERIA
¥ and then agreed to do the fob. Too bad! VYou
iki? may have soon found out that 1 gave you no tools
Lo do the job. VYou did not {ind out under what
CONDITIONS you would have to do the behavion!

Thus, 4if you had a second chance, you would have
Leamed that for any task you need fo know:

“fhat te do BEHAVIOR

‘ How well CRITERTA P

This is true in writing objectives for clients: They and
you need to know the same. :
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This is the when and where of the statement. It tells
under what conditions the behavion will be counted as con-
#reefL. It includes statements such as "when asked," "on

a written test," "in the workshop,” or "at home."
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R ——
CRITERION
m . 77 - -

This is the how much or how well part of the statement.

Ic might be 90% of times asked for three consecutive days,
or 100% of steps done two days consecutively, or 70%Z of
intervals for two consecutive days. It tells how much
§or how Long before we consider the objective met. With-
out this part we do not know when the objective has been
accomplished. ;

:I Q’L;

STy

TR e ——
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§

BEHAVIOR STy

} The behavior is the specific action to be performed. It
has to be written with positive, action verbs, clearly
specified in observable teams. SN

STy
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Positive means the statement says what the client will do,
not what she won't do. "She will negotiate,"” not, "she
won't fight." '"He will éither walk away or ask why, when
criticized," not, "he won't talk back when criticized.”
This keeps us teaching positive behaviors and not punish-
ing misbehavior. :

-There is another reason to state objectives positively.

It is possible to reduce a behavior and thus meet the ob-
jeetive, yet not have the client doing what you want them
to do. For example, suppose the objective is, "Sara wile
not cry when eniticized.” She may achieve the objective
yet she might start to argue loudly, tantrum or pout.
None of these behaviors are desirable. Unless you specify
what you want the client to do, rather than what you don'zt
want her to do (the undesirable behavior), you can't be
sure what will happen, If the objective says, "when oni-
Cedzed, Sara will ask for an explanation on day something -
Like, '0K, 1'£t trhy harder next Lime,' " you can be sure
exactly what Sara will be doing when the objective is com~
pleted. :




The action and observable verb requirement means the verbs
used have to pass the "dead man test." I{ a dead man can
do it, it isn't behavior. This eliminates statements such
"git quietly" and negative statements such as 'not talk,"
"not run," "not fight." To be cooperative, respectful

or considerate; to learn or to understand all may be via-
ble goals, but they aren't actions that can be counted.

I a dead man can do it, it isn't behavionr!

O
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&y Examplessi:

Action verbs that are not directly observable: The follow—
ing words were judged by teachers not to be directly ob-
servable. All these words describe actions that must be
inferred from other behaviors. It is very difficult for
two classroom observers to agree on tbese behaviors. These
words should not be used when writing instructional objec—
tives. They are more appropriate for writing terminal ob-
Jjectives.




1-‘?1.

Examples <3

The following list of action verbs label events which tea-
chers judged to be directly observable. It is to be ex-
pected that agreement between two independent classroom
. observers would be relatively high for the behaviors spe-
- ¢ified on this list.

O

. When wniting behavioral objectives, every effort should be
cmade fo use wonds that describe behavions like those in tne

2 él abuve list. . . ‘,;_26




Some verbs are very mbiguous.
ent things to difféfmtpéﬁplé. Wg:ds 11ke, "‘dentlfy
(point to? say? givethe sign for?) or "play with" (sit
next to? exchange matrials? play badmitton, play cards?)
are in this category,

The following li -+ of verbs were judged to be relatively
ambiguous when compared to the list above. The use of
these words to deserile elient behaviors will result in
much less agreement letveen independent observers. These
behaviors may be opento more than one interpretation and,

thus, require more effort to measure on the part of the
supervisor.

N 7
uppl é NP g
.Ld.EJ’l-thﬁy in wilting ?4"%'

use bum“m measunLe

: (Adapted from MANAGING BEHAVIDR:é‘ Wheeler and fcx, 2 5
. pages 26-27.) 7




"ON A SEP SHEET SCORE EACH OF THESE
NOT A CCEPTABLE BEHAVIORAL OBJECTIVES, T_F THEY ARE UNAC-
" CEPT/aBLE, RE-WRITE THEM CORRECTLY, (i.e= ., MAY LACK CON-
- DITIOmeNS, BEHAVIOR AND/OR CRITERIA:

When given a box of bolts, Asromn. will sort them.

- ! When shown a clock, Susanwill ceorrectly tell time.

3 Clyde will sand furniture,

! Darrell will collate seven pages correctly. Each

i page will be in the correct orde=, right side up

and all seven will be stapled togzether in the left -

hand corner with the staple ot #®=ouching any of the:
printing.

28




Gary will not fight at the WAC with any of his
friends

Howard ill not hit Harold a-_t work.

Zeb willnot stay in the Luns c¢h room when it is
time togp to work.

Myrtlell learn to contrel herself.
Helen wll understand how to run the band saw.

George illl learn to operate the water extractor
in the landry.

Ida willstop avoiding the wos>Tk supervisor.

—~ DN Ul

Mae willfold the towels each= day when they are
dry.

7 53
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re ready to write behavioral objectives from goals.
On a separate sheet. ON A SEPARATE SHEET WRITE A POSSIBLE
ENROUTE OBJECTIVE FOR EACH OF THE FOLLOWING GOALS. A box
“is provided for each of the three parts. Remember there
are many objectives possible. You only know which is ap=~
propriate when you know the client. It may help you to
think of a c¢lient the terminal objective would fit.

3

SARA WILL TELL TIME

IQQnditiéﬁéii i, Beh vili B Criteria

- S
-ED WILL MAKE THE BED
Conditions B - Béﬁé%iqf Aifjﬁ;iféfiar

O
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onditions j ‘Behavior Criteria

'JERRY WILL USE THE TIME CLOCK

Criteria |

Criteria ] .

0 WORK ON TIMF

fonditions




In W’fiting Dbge;:tiifés fg: gaals, it s obvious that we usu-
ally need more than one objective. Therefore, we must

have a set of sequenced enroute objectives. There are se= -
veral ways to sequence objectives. One is called cumula-
Zive proghamming. Here is an example:

GOAL: Joe will dress himself

* Enroute objective 1: When given a short sleeved tee
- shirt Joe will puﬁ it Dn, com=

ﬂegendently for two cgnsecutive days,

nrauta cbjective 2: When given a tee ghirt and a
pair of jeans, Joe will complete
Objective 1 and all the steps of the attached task

analysis for jeans at the independent level for two
consecutive days.

Cumulative prcgratnming means imghmg one behaumez a.mi
a,ddmg nelated behavions to it.

ERIC
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When we started to work on jeans, we did not stop doing

- shirt but added to the original behavior. Working on
jeans and shirt at once would probably have been too big

a step for most clients so we started with one behavior
and added to it. Another example of this type of sequenced
objectives is

1 Teaching time telling to the houn. .

2Taaah£ﬂg Lime telling to the hour and half-houwn.

 #) Teaching time tefling to the hour, hat§-howr and
\ P quarter houwnr. A 7




. _Another way to seience objectives is= to change the con-
ditions. You might teacch coin countimg at the WAC, then
set an objectiveto the same criteric-m to happen in the
grocery store. Aset for a distracta’ble client might
look 1like this:

, Alone An thesmall roomat the WPAC, Jason will com-
plete a ciruit bocerd foblowing Lhe model given. 90%
0of the pins Wil bee conwectly placed in 20 minutes
for Lthree comecutive days.

~w Tn the hall lokingz towatd the w=osk noom at the WAC,

Jason will wmplete a ciruit bo.anrd following the

ymodel given, 90% o § Zhe pins wi€L be conrectly

placed Ain ninutes for three consecutive days.

31n Zhe bachk of the wosnk room at —Lhe WAC, Jason willk

s complete a chenit board jollowisrg ihe model given.
KW 0% of the piw wif € be comectl zy placed in 20 min-
: utes for thwe cons ecutive days.




Two other things that could be changed are the lavel of
prompting or the percent correct. A separate objective
could be written for towel folding done with full physical
guidance, one for demonstration prompts and one for verbal
prompts. You could also have a new objective for 50% cor—
- rect, 80% and 100%. This would only be done if you have
a slowly progressing client who can only accomplish towel
folding to the verbal prompt level by the next IPP meeting.
These are ways to break down the behaviors so you can meet
‘your goal by the next meeting. You don't need to do this :
if the client can accomplish the whole thing. The sizeof
. the chunk covered by the enroute objective is determined
by your estimaie of how much the elient can accomplish.

Héu} mu,dz. can the
client accomplish!
\1;. :




You may also have a set of objectives that are related,

but are simultaneous rather than progressive. For example,
if your goal for Alfred is to be able to take care of his
own clothes, one terminal objective could be, "Alfred will
mend his clothes.” An enroute for this might be, "Glven

a piece of maternial with a hofe .in it, Alfred will cut a

~ patch the appropriate size 90% of .tha Limes asked for two

- consecutive days." Another enroute objective to be worked
on at the same time might be, "Given the beginning seuwing
machine cards, Al{red will follow the patterns with the
Sewding machine deviating no more than ’: inch grom the given
Lines. He will do 9 of the 10 pages c:auzagtﬁy fon two
consecutive days.” These two objectives could be worked 7
on at the same time, each getting at a separate skill, but ';f
“both related to ElDthES mending.
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Conditions ___Behavior _____Criteria
[Conditions ______Behavior _Criteria

itions for this

Write a set of objectives changing the cond

goal:
HERB WILL PACKAGE 3OLTS
| ' 7C§i;e§§a

T~ Behavior

Conditions

. ,,V 7Beh§?iél: :; B _ Crit

 Konditions

ERIC



Write related behavioral objectives for this terminal ob-
jective:

rt

- ERIC WILL REFINISH FURNITURE

onditions _ 1 Behavior [ _ Criteria |

onditions Criteria

39
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Writing good behavioral objectives is not easy. It takes
lots of practice, However, it is a very important skill.
The objectives are the points on the roadmap by which pro-
gress is measured. You cannot justify your program without
good objectives. Without objectives you cammot tell where
you are going and IF YOU DON'T KNOW WHERE YOU ARE GOING,
you MAY END UP SOMEWHERE ELSE AND NOT EVEN KNOW IT!!!!







