. ED:-283 977
%,

AUTHCR

TITLE

INSTITUTION

SPONS AGENCY
REPORT NO

PUB DATE

GRANT

NOTE.

AVAILABLE FROM

PUB TYPE

EDRS PRICE
DESCRIPTORS

ABSTRACT

*Disabilities;

DOCUMENT RESUME
CE 047 645

Davis, Michael J.; Jensen, Mary

Rehabilitation Associate Training for Employed Staff.
Task Analysis (Ra-2).

Ellsworth Community Coll., Iowa Falls, IA.; Wisconsin
Univ.-Stout, Menomonie. Stout Vocational
Rehabilitation Inst. ,

Rehabilitation Services Administration (ED),
Washington, DC.

ISBN-0-916671-51-8

84

44-P-81418/7-02

58p.; For related documents, see CE 047 642-=655.
Materials Development Center, Stout Vocational
Rehabilitation Institute, University of
Wisconsin~Stout, Menomonie, WI 54751. , ,
Guides - Classroom Use - Guides (For Teachers) (052)

MF01 Plus Postage. PC Not Available from EDRS.
Behavioral Objectives; *Counselor Training;
Inservice Education; Instructional
Development; Learning Activities; Learning Modules;
Postsecondary Education; *Rehabilitation Counseling;
*Sequential Approach; *Task Analysis; Teaching
Methods; *Vocational Rehabilitation

This learning module, which is intended for use in

in-service training for vocational rehabilitation counselors, deals
with writing a task analysis. Step-by-step guidelines are provided
for breaking down a task into small teachable steps by analyzing the
task in terms of the way in which it will be performed once. learnzd
(method), the steps to be taught in sequence (content), and the
teaching method to be used (process). Guidelinés are also presented
for giving the proper amount of training and for redoing the task
analysis process if material turns out to be too difficult or easy
for an individual client. A brief history and rationale for task
analysis are provided. Special emphasis is placed on the relevance of
task analysis to vocational rehabilitation. Also provided are sample
analyses of tasks performed by a single individual (handwashing,
greeting, soldering, and baking a jiffy-mix cake), and a task
involving more than one participant (playing catch). An annotated
bibliography included in the module describes five commercially
available task analyses. An appendix includes a sample analysis of
the task of throwing a ball one~handed and over-hand that is complete
with a task statement, statement of the method to be used, a list of
the 13 steps required to perform the task, and a process breakdown
(including format, feedback, and procedural guidelines). (MN)




Q

ERIC

Aruitoxt provided by Eic:

ni hax baen d
m the paraon of afga

HAS BEEN GRANTED BY

TO THE EBUGATIQIﬁ}x

INFORMATIORN GENTER (ERIC)




Copyright (:) 1984, Merged Area (Education)
VI Community College District, an lowa
school corporation

ISBN 0-916671-51-8

The Materials Development Center is partially
funded by the REHABILITATION SERVICES ADMINISTRATION,
U.S. DEPARTMENT OF EDUCATION, Washington, D.C.




ASK _ANALYSIS

Hby

Mchael J. EDavis, Ph.D.
Mary Jens=sen, B.L.S.

Design Debbie Amnders-Bond, B.F.A.

Prode=aced by

RiAQIEEiS!

Rehgilitation Associate Trainlag
for Emp3XLoyed Staff

fllsworth Commmmunity College

1100 ColX ege Avenue
Iova Fall==, lowa 50126

Project Director

Michael J Davis, Ph_ D.

Ed=itor

M3= chael W. Trace, M.A.

The production of this= publication was support-
ed in partly Grant No=. 44-P-81418/7-02 from the
Rehabilitation Service=s Administration. However,
its conteny sre soleX:y the responsibility of the
authors anlare in no way the responsibility of
the Rehablilitation Ser—vices Administration.




REHABILITATION ASSOCIATE TRAINING
FOR EMPLOYED STAFF

MODULE: RA-2 Task Analysis

CONTENTS: Content, method, pnrocess, chaining, fonmat,
feedback, procedute.

OVERVIEW: Task analysis is the process of breaking

) down a task into small, teachable steps by
analyzing tasks in terms of method (way in which the tas
will be done when iearned), content (steps to be taught
in sequence), and process (teaching method to be used).
A brief history and rationale for task analysis is pro=-
vided. ' :
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Appendix I:

Objectives ————mmme e e

Overview/Prarpose——=—==—si=an

lefinitd on———————em e
Relevane<e to Rehabilitatian—siss—,ss————g
benefits = e e =210

Writing Tasmk Analyses——---re——cmc—cme—e==16

Hethod=———— e e e 18
(ontent e s e 2
PEO 00 5 5 e oo o o o e

Tying It A1 1 Together——-s-re———=—moama—==<i40

Where To Ge=t Task Analyseg-—=—=—=—=c=—-4§

Referencegs————- s S — Y )

Completed task amalysis,
i cluding method, content,
arad procesg————=ccommm——————
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. BEHAVIOR

L& st 3 reasons why task analysis is vzeful.

Wr—ite a task analysis.




Class test. A skill will be lsted to be tEs
yan zed. Must— meet the follag criterio—m

A

E!

C.,

di

O

ERIC

Aruitoxt provided by Eic:

It is dMetailed enough »that somestme
unfamil Z4ar with the takcan performmn.

It is weoritten in simplsentences

All ste=ps are observablt and stated 1
terms omf client behavir, ‘

The ste=ps are written I correct
sequéenc—e.



NOTE: Due to the nature of this module, many of the

o examples and exercises encompass self-help skills.
* These skills will be more familiar to students in prac-

- ticing task analyses than vocational specifie skills
“(i.e., buildina pallets) which may ke familiar to mnly a
few. , :

9



“Have you ever tried to read instructions on how to put
—toEéther a toy or fix ycuf car? I1f you have, you know
that some instructions are clear and helpful. Other

.. instructions leave you confused and frustrated.

'Clear instructions are written simply. They represent a.
‘task in a sequence of steps, one step at a time. They

‘make clear what materials and tools you need.

-Task analysis is similar to the process of preparing
clear instructions. Tadk analysis As baeaking down a
task _into steps:

ERIC

Aruitoxt provided by Eic:



Wnite youn answer in the éiud;;
woskbook! —




ELEVANCE TO REHABILITATION

“When you / are working with nonhandicapped people on sim
- ple or familiar tasks, you nan often simply show them.
~how to do the task. When tasks are more complex, howeve
- or when the people you are teaching have difficulty in.
-learning, you need to use more powerful teaching methods

The clients we deal with often have great difficulties i
‘learning new skills. Many of the skills they are to be
taught must first be broken down into small, teachable”
steps. These steps must be sequenced in both a logical
and effective order. Thus, we do a task analysis; we
analyze the task and break it down into these small
sleps.

TASK

TASK ANALYSIS:

WE_ANALYZE THE TASK




1t allows individua-
Lized instruction!

1t facilitates
objective evaluation

1t allows consistent
,_training!

10




Makes Teaching Easier.” In teaching, we often give long
instructions and/or confusing demonstrations. Then we
complain that the student is too retarded to learn the
skill. There have been many demonstrations that handi-
capped clients can learn very complex skills if these
skills are broken down into a consistent and clear set
of simple skills. Then, each simple skill can be taught
and sequenced in a chain. When the chain of simple
skills has been learned, the complex skill has been
learned.

Breaking the skRiLL .into components allows the .instructon
Lo present simple skills to the client to Leawn. It als
makes it easier for the instructor to point out what
parts of a demonstration are important to look at, and
it makes clear to the instructor what the important
things are to say in an instruction.

A Zask analysis composed of
simple ARLELS makes it easy to
teach my clients! ]

11



Allows Individualized Imstruction We all have seen
situations where several clients are unable to complete

a skill, but they each have a different problem. In an
assembly task, one unsuccessful client has trouble gras-
ping, another puts things together backwards, another
selects the wrong parts. In nose-blowing, one elient
simply aliows her nose to run but blows it correctly when
told; another identifies that it is running and puts her
finger in her nose (and then perhaps in her mouth): and
another uses a tissue or handkerchief but does not wipe
away all the mucus. These people all need help with
different steps in the process of completing the task.
Add to that the physical barriers that many clients have
(such as weakness or dysfunction of one arm and hand)

and it is clear that teaching of the same task must be
adapted for differenct clients. Task analysis shows the
instructor the steps at which the client does and does
not succeed; it clarifies what subskills the client has
yet to learn; that is, what must still be taught. It
also allows clients to work at their own rates of progresas. -

12 15




My olients and 1
can see the actual
progress!

With T.A., you can
evaluate phogress!

!uaﬂuatian. In order to evaluate whether clients are

reaching or making progress toward their short-term ob-
jectives, some way to measure progress must be establishe
The measurement method must allow different pecple to
agree on the amount of progress. Task analysis provides
one such way; proghessd can be measured in tenms of the
amount of help a client needs <in ondern to complete steps.
This type of evaluation iz much more precise than simply
measuring the complete task. Being able to do the com- -
plete task may be the long term goal and may require an
extensive amount of instruction and practice. Without
a task analysis to show proghess, instructons may become
discouraged. With the tash analysis, they and thein
clients can see the actual progress which is being made. :

Y 16

13




Allows Consistent Training Many skills may be taught by
more than one person. A client may be learning how to
covk in a workshop and also at home. Floor sunervisiors
in twe different areas may be teaching a client to use a
screwdriver. Sometimes, substitute instructors are re-
quired when one trainer is ill, on vication, or quits his/
her job. When different people teac!' a skill in different
ways, the progress in learning that skill is slowed.

This is especially true for severely retarded clients who
need consistent training. The task analysis makes it
easier to communicate exactly which steps are being

taught and how they are being taught.

1 can teach
owr client
when the supen-
vison's on

I can Zeach her
son, my client,
at the wonrkshop!

I can teach
my client
at home!

Because of these four advantages, it is often useful to
task analyze skills to be taught. This may actually oc-
cur before or after setting the short-term objectives.

14
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Wiy is
task analysis
useful ?

. 18
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There are three major components/considerations in
- doing a task analysis:

performad.

E Method:  the way in which the task is to be

@ Contert: the 4tfeps into which the chosen
-y - method is to be divided.

content.

3 Process: the strategies for teaching the

METHOD CONTENT PROCESS

20




Method refere to how the behavior/task will be performed
and what permanent prompts or jige may be used. For most
tasks, there are usually a variety of different ways
(methods) they can be completed. For example:

You can throw a softball overhand, or you can
™throw it underhand, or you ecan throw it.

' You can greet people by saying "hello,” or you
-acan gree
t

n greet them by shaking hands, or you can greet
hem by. .

7 You can mow a lawn with a push mower, or you can
by ~Mmow a lawn with a power mower, or you c¢an mow a
lavn with.

If your client is
having trouble,

TRY ANOTHER WAY!

The key is to mateh the method to the client. Clients
often are not allowed to do a task because they don't do
them the way we do them. Why not, as Marc Gold says,

"Iry another way." That's what method is all about...
“trying another way. If a client is having trouble doing

-a task one way, try another way. Try another method.

21




The trainer who had spent montns trying to
dteach a client to take off a facket one
am at a time, and was proud of his pro-
gness, was shocked one day to see the

client quickly take off his jacket ovenr
the top of his head. The trainen quick-
Ly Learned that the elient hnew anothen
efficient way to do the task!




Here are some possible methods for greeting people.

Shake hands.

Say "Hello."

Tell your name.

Make an offer (e.g., seat, coffe,
get someone).

That method would be appropriate for greeting a stranger

entering a group home. In a vocational setting, the
following might be more appropriate:

20 23
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person approaches,

%

Go back to work.

3

An appropriate method for a social skill is often diffi-
cult to define, The way in which a particular social
behavior should be done may vary somewhat from one situa=-
tion to the next. As a result, some steps which involve
judgment of the situation may need to be taught.

24




Let's see if you have it. Wrnite .4n
the student wonkbook two possible
methods fon face washing.

22



' There aré,' of course, many possible ways in which people

.-wash their E\at;e< Here\a‘:eifE{: }\\ \ \\
N \\
X\Q h gl.lésﬁlg a mhdaﬂl\ ﬁ

aunning waten, usding a.
cloth towel to dry! \

NN
\\\ Using a washeloth in the
. dhowen, with a cloth towef
to dry! \

teaching a rlient to do. Are there other methods which
may be simpler, easier, or better matched to the client's -

skills?
@DBE E‘AZRE ’?DQE




The contenyth the aset of
steps a methyliy brcoken down
into.

‘For example, toothbrushing might starilike thexis:

Pick up toothpaste in H, (less mferye.=d hand)

Take cap off with H, (preferreqind) ar=mnd put
cap on counter. )

Turn on water with Hz.

Pick up toothbrush with Hl'

v‘:f‘hg content is the set of teachable sf&yof g mmethod for
your particular client. Content ig th%gpagt of task
analysis with which most people are famyjigy,

127




The content lineve-=r complete. A step can always be
broken down spe mo-ere. We never say, "he can'it do this
behavionr," wsay, "1 have to break it down some more
for him. ™ ' :

He ca't do ~ 2his

1 have to break doun
Bdwion!

the task .intfo mone
steps!

Your client 'sppilie ty to learn is only limited by your
ability apnd the to  teach, If my client couldn't do

step 1 of mytwthbr rushing program above, I could break
it down intou man—y more steps as he needed. Fon
example, 1 nifit ade<d:

i , len he—and-§ingens togethen.

' Eb Wl f~—ingens around tub.
E (: Speeze ¢ hand togethen slightly.

c ﬁd Wide =tube.




Then I could go on to step 2 foom the original task
snalysis. L £ he still had problems, I could add steps.

E a a Position hand ovenr tube.
! ﬁb Lowen hand to fube.

and then go =T o step lb. There is no limit to the number
of times the content can be redone.

The next few pages show a few
po& sible contents of self-cane,
soc=+al, vocational, nesidential,
ancd .Emue. Afzxﬂl&

- 26



ishing-

g Roll e2p yur sleeves ==nd remove your jewel=zv.

2 Turn t=the vld water o—.

3 Turn t=he ht water on._
_‘% Adjusts  thewater to wasrm.

Wet yo-zir hamds.

m Pick u—  the soap,

Work tEae sp into a l==ather.

Serub t=he plms and baceks of your hands.

Scrub k> etwen your fingsers.

Scrub y-our fingernails, _

Rinse t Tne sap from youmr hands.

Turn the= water of £.

Dry youz= hauds,

30




Greeting

b
f

people.

Say "hello."

If you do not know the person, say, ''I am
(your name)."

Make one sentence of small talk (e.g., "It's a
nice day.'").

GO GO

Make an offer (e.g., "would you like me to get
someone?")

Wait for response.

=
s T

If you do not know the person, say "Nice to meet
you."

Oa If you know the person, say "Nice seeing yau!““’;f‘s

(Go back to what you were doing.

31
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Soldering

Place iron on terminal.

Apply 1 inch of solder.

Remove solder and iron.

solder fills terminal, go to step 5.

solder does not fill terminal, go back
step 1.




) Turn on oven to bake=350§.

et square cake pan.

with fingers a small amount of butter in-

e pan, covering bottom and sides.

Open box of cake mix

"

Pour mix into mixing bowl.

P

e egg from refrigerator.

: ; Break egg over bowl, holding shell.
@

[
m
r
o]
=1

Fill measuring cup to % cup-line with water.

igwa5§53'

ERIC
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JitTy-Mix Cake
12 Pour water into mixing bowl.

13 S5tir with big wooden spoon to mix all together.
14 Stir faster (beat) 300 times {(count)

5 Pour mix into cake pan. )

| 16 Put cake in oven to bake.

Iy
L]
[»]
B

Get pot holders or glove mit to take cake
200 oven.

P Ig Set cake on hot pads on counter to cool.
m Wash dishes.

34




“1f you are writing a task analysis of an activity that
involves more than one player, it may be useful to write
~ the analysis in terms of what each person is doing. Here

is one way to do this for playing catch:

E Get out ball.

o
=
i
fa

on top of ball.

. ‘

[

url fingers around ball tightly.

e ball to shoulder height.

ol
o
[t
m\

itinue backward motion of hand while gra ping
11 tightly.

is approximstely 6" behind head and
right angle to the floor, stop.

[wd ‘n
4]
= 3

= o o
"ﬁ.ﬁﬁ

d with ball forward quickly, keeping ball
moving in a parallel line to the floor.

all.

2
U‘

teps 3-10 of player two

; Continue alternating until time is up.

=
]

(o}
(s

W mmowm\]&m SO

P, e, pamne, gz

Playen #1




=
o ) [
[ [T
" r [

Hold hands with fingers together and Little fir—gers
touching iittle fingers of HZ‘

=

&

H I
r
-

With hands in this position move them toapprosezi-~
mately 8" in frout of self. -
Wa

it.

ORI~

Move hands still in position towards theball.

m

As ball contacts hands, curl fingers arund ba¥= 1
tightly.

Transfer ball to ng putting hand on tgpof bak=1].

steps 3-10 of player one.

Eaﬂtinué alternating until time is up.

wNTom

Put ball away.

Playen #2




‘Notice that the steps in each content were similar in
certain ways:

j They were written in simple sentences with one
action verb in each.

2 Completing each step set the stage for the next

To make sure that your content is complete and no steps
are missing, a good procedure is to perform the task
yourseif exactly the way the worker will be expected to
do it. Then read the steps off to another person who c-n
do the task, but only have them do what you tell them.

If they cannot do the task with your instructions, some-
thing is missing.

I{ a client can't do the
task with youn instruc-
Lions, something is missing!




Now, Let's get some practice:

Wnite a task analysis in your wonkbook
gon the behavion of face washing.
Assume that the method to be used
includes §illing the basin with
water and using a washeloth.




DN = O\ GONION 1 I 60 N

“Here is a ample of what you might have written:

Turn on cold water.

Turn on hot water

Adjust to proper temperature.

Fill basin % full.

Pick up soap.

Pick up washeloth.

Put hands, washeloth, and soap in water.
Take hands, washcloth, and soap out of water.
Rub soap in cloth until it suds.

Put soap in tray.

Hold washcloth open with both hands.
Lightly rub so that entire face has suds.

Dip washcloth in water.

Rinse face with washcloth until all suds are go

Put towelon rack.

39 °



How did your toxsk analysis compan! You
night have comt>.ined some steps oibohey
dome sZeps intcs mone detail, Mdhsuwre
you used s-dmple= sentences with otiction!



The process is the way in which the task is Zaught. 1It's
the actual teaching of the method and content. Some
- people consider process to be part of task analysis.
(Gold, 1976). Others feel that process is a separate
issue (Bellamy et al, 1979). We have chosen to present
-1t in detail in another module (Teaching New Behavion)
and review it briefly here. . ] o

Process consists of

. FORMAT; The way .in which the task is presented (i.e.,
forward chaining, backward chaining, tozal
task).

'FEEDBACK:  Information which tefes the client what to do
’ and how well he has done .it. This Includes
instructions, prompts, and neinforcement.

'PROCEDURE: Additional discussion which ties the process
together, 1Includes time and place fon teach-
ing, arrangements to enhance generalbization, -
ete. Essentially anything which will clanify -
the thaining process.

41
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To further understand process, we can look ot it in terms
of the rest of task analysis:

=T
LA

¥

wrrivieg

How will method
and steps be
presented?
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fo now you should have a
analysis is and how to pu
are

1
>
3

pretty good idea of what a task
ut one together. Basic steps

Decide on a METHOD (what is the best way for
this person to do this task?)

Devefop CONTENT (what clear and specific steps

are involved in the chosen method for the
task?)

Decide on the PROCESS (how will the content be

‘presented (format)? What feedback will the
client be given, what other pr
involved?

rocedures are

A sample of all tiis is p&eéeuted
in Appendix 1!




There is still, however, one other thing to consider.
What if your program isn't working? It could be:

e, You may need anothen method!

o A!aybe. the content needs re-analyzed and broken
N down!

Maybe you aren't giving appropriate feed-
2 . back!

i' Maybe the procedures aren't complete!

45




Thus, you may need to RECYCLE!

Thma A a.&uaya one more paéé&ﬁa
method, content, or process to try
begore giving up! ,

‘Your data can give you clues as to what, specifically,
needs redone. The graphs on the following page give an L
‘idea of what various types of data might indicate.

.46




p NON-FUNCTIONAL REINFORCER

BASELINE

=
=1

SACHING

INNANAN

The current reinforcer is not effective
every day, as indicated by the up and
down pattern following baseline.

CHANGE REINFORCER OR ESTABLISH MENU

47



BASELINE TEACHING

The reinforcer initially lead to an increase in behavier
as indicated by the sharp rise following baseline, but
1is no longer effective as indicated by the subsequent,
downward trend.




. 5 PROGRAM INAPPROPRIATE

BASELINE TEACHING

Teaching is providing no change in behavior.

49




~OREACHED A STEP THAT IS TOO HARD

BASELINE TEACHING

After a sharp increase, progress has leveled
of £.




As a final help, you may be able to obtain pre-written
task analyses.

There are many sources for finding task analyses which
have already been prepared. You must remember, however,
thene 8 no such thing as a {inished task analysis. A
task analysis must always be fitted to an individual
client and must often be revised based on the client's
parformance.

Since you are doing the training, the best person to
write the task analysis is you. You need to know the
task so well that you can tfain it without constantly
referring to the task analysis and program plan. How=
ever, what you can get from other sources are task
analyses that give you a start on preparing your own.
. Whenever you get a task analysis that someone else has

prepared, try following it yourself, Observe your client
carefully. Then revise the task analysis to fit you and
your client.

" The first place to look for a task analysis is within
your agency's files. Many of the tasks required or

- available at your facility have probably already been

7 analyzed. If you can't find one there, check out
sources of commercially available analyses. Additionally, :
many of the other R.A.T.E.S. modules have pre-written ;

¢ task-analyses in them (Production, Domestic Maintenance,

- Leisure Skills, etc.)

.91
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ﬁ_ COMMERCIALLY AVAILABLE TASK ANALYSES

Baker, B.L., et al Steps to independence. Research

' Press, Box 317743, Champaign, IL 61820. Includes
early, intermeéigte, and advanced self-<help skills,
behavior problems, and toilet training.

FredEfi;ks, H.D., et al. The _teaching research curric~

um for moderately and severely _handicapped.
Charles C. Thomas, Springfield, IL. This curriculum
includes gross motor and fine motor skills. It in-
cludes objectives, task analyses, and guidelines for
teaching each skill, It is aimed at severely handi-
capped clients. A new set of task analyses is being
developed for higher level skills.

Marc Gold and Associates. Task analyses developed during
' the California Project. 708 West Oregon Street,
Urbana, IL 61801,

MORE. Edmark Associates, 13249 Northup Way,
evue, Washington 98005. Call 800-426-0856.

o
m
o
=

Sprafkin, R.P., et al. Skill training for communit
living: Structured learn;_g,theraﬁy. " Pergamon
Press, Inc., Maxwell House, Fairview Park, Elmsford,
NY 10523. These task analyses are for social
skills needed by people living independently or semi~
independently, 1Included is a set of tapes with prac-
tice vignettes, 3X5 cards with learning points (task
analyses), and homework books. Procedures for train-
ing include modelling role play, feedback, and home-
work assignments which require performance of the
social skills in natural settings.

: Thgn fevise ihe _
} task analysis
p Lo 4L you and

iaék anﬁiyéié,
thy 5o££awtng
?L?t = = ':t: ;’7’
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METHOD

- Way in which the target behavior is to be per-
formed.

- Person doing training should construct program.

~ Trainer should perform the task several times.

CONTENT

— Break task into teachable steps (small enough for
particular client) and in a logical and effec-
tive order. D

- For each step, list 5 .

= Review steps to ensure §
different responses.

D

's do not control

PROCESS
= Decide on format; presentation of content.
- Single piece: matching to sample, oddity,
paired assaciates.
- Multiple pieces: Backward chaining, forward
chaining, total task.
- Decide on feedback; how to inform learner (be-
fore, during, after)
Rules, imitatien, stimulus control, reinforce-
ment control, prompting, fading
- Decide on procedure; pulls together content and

process
. Few distractions
50 - Closer and closer to natural situation

. Establish criteria for success

£




e

&

Establish specific area to train, as natural
as possible

Shape attending

= Reinforcement

Don't give more help than is needed

ﬁ RECYCLE

- Re-do process
. Massed practice
- Re-do content
. Make steps easier
- Re-do method
. Try an alternate method

]
rt

1Y TASK ANALYSIS?

— Makes teaching easier

= Allows individualized instruction
= Facilitates evaluation

— Facilitates consistent training

See Self Test!




TASK: Throwing a ball
METHOD: One hand, over-hand

CONTENT:
i Open Hl and spread fingers.

Place open hand on top of ball

Y

Curl all fingers and thumb around ball,
Apply pressure equally to all sides of the ball.:
Pick up ball.

nated area.

, feet shoulder width apart and parallel
to each other.

Raise ball to shoulder height, bending elbow, -

Check surroundings for people and windows.

QONO\UT AW

When clear, push arm quickly forward until it
is parallel to floor-let go of ball. :

Walk to where ball landed.

e, e,
—

‘Bend at waist.

13 =

o

Repeat steps 1-6 and put away, or repeat 6-12




PROCESS
FORMAT Total Task

FEEDBACK: Modelling followed by graduated guidance.
Social reinforcement for correct responses.

PROCEDURE: Training in field behind workshop. Model b

the task three times, giving a verbal
explanation of what you are doing. Follow graduated
guidance procedure after allowing client to try the
task twice independently. May do massed practice on
holding the ball properly since this is important to
the task, .
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