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Preface

The regional research mechanism provided the opportunity to follow population samniples from several
geographic sections of the Southern Region. This approach permitted a much larger sample and allowed
the collection of much more important data than would have been possible otherwise, The three projects
on which this bulletin is based were conducted in sever Sotitherii states over a ten-year period. The first
project (S-63), “Influences on Occupational Geals of Young People From Three Subeultures in the South,”
was the baseline study. Data were obtained in 1969 from 1,503 fifth- and sixth-grade chldrea (aged 11-13
years) and their mothers in thres low-incorae subcultures — rural white Appalachians, rural blacks, and
inner-city urban blacks — plus a small sample of poor urban whites in one state.

In 1975, six years after the baseline study, the youth (now aged 16 to 19 years and typically in the last
two years of high school) and a subsample of the mothers were again interviewed. This time we reached
about three-fourths of the original sample in six of the seven states. During this phase new samples of
fifth- and sixth-graders in the same or comparable schools were obtained. The 1975 phiase was an interim
project in prepartion for the next regional effort which provided the longitudinal focus. Iri 1979 a follow-up
was initiated through project S-126, “Career Projections and Attainments of Low-Income Youth: Changes
Over Time,” in which an attempt was made through a mailed survey to recontact all the members of the
1969 baseline sample. A total of 544 questionnaires was secured.

The longitudinal nattire of the data base means that the educations! and occupational information
gathered on the same children at grade school age, kigh school age, and young adulthood can be used
to trace the developmental transition of youth and how this related to their initial achievinents in the
world beyond high school. This is one of the few longitudinal data bases that includes information from
roughly equal numbers of males and females, blacks and whites, which were collected over a ten-year period
beginning when members of the sample were at an unusually young agé i comparison to the typical
studies of the 1960’s. If provides extension opportunities for the longitudinsi study of the developmental
goal attainment process of low-income youth:

Foliowing the publication of this biilletin, numerous journal and station publications based on either
pooled regional data, individual station data, or ancillary studies will be forthcoming. Most of the
publications will be based upon methods outlited in this bulletin. Therefore, this publication was planned
to serve as a reference source for future investigations from the longitudinal data base.
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On the Way to Adulthood:
Changes and Ccitinuities in Life Plans
Of Low-Income Southern Youth

CHAPTER 1
INTRODUCTION AND REVIEW OF LITERATURE
by
Sarah M. Shoffner

"What are you going to do when you grow up?” "I'm going to be....
Frequently, these phrases are heard during the child and teen years as
young people grapple with the educational-occupational choice-decision
making process on the way to adulthood. Although much research has been
done on the status projections (a term that refers to occupational and
educational aspirations and expectations) for the high school and young
adult years, little has been dene to study the changes and continuities in
the life plans of youth from fifth grade through the years beyond high
school. When compared to traditional research on the career artainment

several new directions. Since 1967 these research efforts focused specif-
ically on low-income youth from deprived gromps. Starting with consi-
derably younger children, the research procedures included interviewing
the children's mothers, experimenting with social intervention in the
career process, and following the sample members over a period of time
during which two reinterview waves were carried out. This process enabled
longitudinal analysis and indepth study of the developmental goal
attainment process.

Nature and Focus of the Research

Underlying the youth status projections research is the implicit
assumption that aspirations and expectaticas are predictive, in some
degree, of actual attainment in adult life and that there is a patterned
Status attainment process which begins in childhood and might be subject
to social intervention if we understood it better (Haller and Miller,
1963). However, there have been few longitudinal studies which have
tested the relation of aspiration to attainment, and the process has
mostly been inferred from one-time studies (Kuvlesky and Bealer, 1967;
Kuvlesky, 1969). Of course there is a theoretical basis for assuming a
link between projections and attaiument, in the contention of McClelland
(1953) and others that aspiration is an essential component in a person's
motivation to achieve, operating somewhat like a self-fulfilling prophecy.
This 1s buttressed by functional theory that sees division of labor and
varying status levels as necessary and desirable and the aspiration-
attainment process as a functional “sorting out” to fill necessary =tatus-
roles (Davis and Moore, 1945). On the other hand there is ierton's theory

Parts Efbﬁ'Cciéﬁéﬁ;’A- L. Status projections of low-income youth in

the U.5.A.: Changes over time and a look to the future. Paper prepared

for the Fourth World Congress of Rural Sociology.
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of anomie or deviance deriving from the gap between societal expectations
and one's means to achieve them (Merton, 1957).

Most of the research on status projectioas has been carried out
during a period when the communications and civil rights revolutions have
been lessening the isolation of rural and deprived people and increasingly
immersing the youth of these groups in national norms and lifestyles.

This has presumably enhanced self-concepts, broadened horizons, and raised
expectations among them. These societal changes, plus the normal time lag
between data collecticen and analysis and publicatiocn, have made it diffi-
cult to cumulate and codify the findings of the disparate studies and, in
the case of the few longitudinal studies, to tell how much change over
time is due to the maturation of youth and how much societal changesg are
reflected during the period. )

Until a few years ago most of the status projection and attainment
research by rural sociologists was concentrated in the Midwestern states
and involved mainly white middle-class high school students. Because of
the nature of the rural Midwestern population few blacks or poverty-
stricken youth were included, and when the sample consisted of youth in
the later years of high school some of the more deprived youth were
automatically excluded because they were no longer in school. Moreover,
most of the studies focused largely or entirely on boys, on the implicit
assumption that careers and status attainment are more important for
males, or that the status of females is determined by that of their
husbands.

Ir the last 20 years, career research has spread to the South and
other regions and other categories of youth have been included. The
studies described in this bulletin are different in a number of respects
from most of the earlier studies and may help fill in some of the gaps in
our knowledge. The studies were planned and conducted by sociologists and
child development specialists in seven Southern states.

Lqﬂg;ﬁg@iﬁgirﬂgtqf%upf the Projects

The first project (5-63), "Influences on Occupational Goals of Young
People From Three Subcultures in the South”, was the baseline study in
which data were obtained in 1969 from 1,503 fifth- and sixth-grade chil-
dren (aged 11-13 years) and their mothers in three low—=income subcul-
tures—rural white Appalachians, rural blacks, and inner-city urban
blacks==plus a small sample of poor urban whites in one state. As a part
of this first project, an experimental phase was carried out in 1971, ia
which subsamples of mothers in each of the states were involved in a
series of lesson-discussions on helping their children with career plan-
ning, with before and after reinterviews of both mothers and children to
see if any change in career knowledge, attitudes, or practices had been
effected.

In 1975, six years after the baseline study, the youth and a sub-
sample of the mothers were again interviewed, reaching about three—fourths
of the original sample in six of the seven states. At this time the youth
were aged 16 to 19 years and typically in the last two years of high
school, though some had graduated and substantial numbers had dropped out

Jml
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before high school graduation. Even though one state's sample of 210
subjects was not recontacted, interviews were available from 946 of the
original sample. During this phase new samples of fifth- and sixth-
graders in the same or comparable schools were obtained. This provided
the basis for studying two kinds of changes: societal changes as re-
flected in the comparative responses of children of the same age and
sociozconomic status at two times, and the combination of maturational and
societal change as reflected in the answers of the same youth six years
apart. The 1975 phase was an interim project in preparation for the next
regional effort which provided the longitudinal focus.

In 1979 a follow-up was initiated through project $-126, “"Career
Projections and Attainments of Low-Income Youth: Changes Over Time,"”
which an attempt was made through a mail survey to recontact all the
members of the 1969 baseline sample. Only 946 respondents had been recon-
tacted in 1975, it was believed, however, that a portion of the original
group could be recontacted in 1979. An attempt was made through a track-~
ing process to locate as many of the original respondents as possible.
Based on a potential sample of 1,291, a total of 544 questionnaires was
secured for a 427% reponse rate.

in

Unlike most of the status projection and attainment research previ-
ously conducted primarily with Midwestern, white middle-class male high
school students, this study focused specifically on youth from three low-
income subcultures in seven of the Southern states. Respondents were
questioned at an unusually early age in comparison to the typical studies
of the 1960's. For these reasons, the large and unique data base devel-
oped in 5-63 and S-126 is well suited for addressing issues related to
occupational goals and attainment over time. The longitudinal nature
means that the educational and occupational information gathered on the
same children at grade school age, high school age, and young adulthood
can be used to trace the developmental transition of youth and how this
related to their initial achievements in the world beyond high school.
This is one of the few longitudinal data bases that has included informa-—
tion from roughly equal numbers of males and females, blacks and whites,
which were collected over a ten—year period beginning when the sample were
fifth and sixth graders. It provides extensive opportunities for longi-
tudinal analyses in the study of the developmental goal attainment
process. -

Summary of Baseline Findings

The research reported in later chapters of this bulletin focuses on
some of the changes which occurred in the life plans of the sample over
the ten-year span. Several comparisons are made between grade school and
high school witk the major emphasis being placed on the young adult years.
In order to balance the focus on nspirations and attainment and to provide
the reader with a baseline knowiclge of the results of the initial study,
some of the major findings from the first project are summarized briefly
below. .

The overall research questions guiding the baseline study could best

be stated as follows: What is the level and nature of ambition and
motivation to achieve among youth in these low-income subcultures? What
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factors are related to varying degrees of ambition, and to what extent may
children's career thinking and planning be influenced by group sessions
with their mothers?

Occupational aspirations of the 1,503 deprived youth were about as
high as those of other youth from all levels of living. Thus, being
deprived did not seem to markedly depress aspirations. Similarly, more
than half the children aspired to education beyond high school level.
Boys and girls were dissimilar in occupational aspirations in that boys
gave a wider range than did the girls. Rural youth had significantely
lower aspirations than did urban youth. Girls plannad to achieve higher
educational levels than did boys.

Mothers tended to project lower aspirations than did their offspring;
however, both mothers and children were oriented toward professional,
technical, or managerial level careers. Mothers tended to project higher
occupational aspirations for sons and lower educaticnal aspirations for
daughters.

There was a higher agreement for mothers than for children between
projected occupational and educational status, especially for boys. This
may be due to the specific occupations most often mentioned by mothers as
they differed from those named by their sons. The mothers favored
“teacher”, "doctor", and "engineer", whereas the boys more often favored
"athlete", "policeman”, or “"race driver”. Mothers and their daughters
both named "nurse”, “teacher", and "secretary” most often.

Studies by multiple regression meihods of the relationships between
status projections of the child and numerous other variables showed dif-
ferent paths of influence for occupational and educational projections.
Mother's occupational projections for child, mother's hehavioral values
for child, and child's reports of talks with parents about plans were the
factors having direct effects on the child's occupational projection.
Socio-eceonomic background and measured intelligence has relatively modest
indirect effects which were mediated by mother's occupational status
projections for the child. The child's educational status projection, on
the other hand, was dependent upon direct effects from the child's academ—
ic motivation, child's measured intelligence, and mother’s educational
status projection. Relatively pronounced indirect effects from child's
self-concept, mother's child-rearing behavior, child's measured intelli-
gence, and socioeconomic background were mediated by child's academic
motivicion and mother's educational status projection for the child. More
detailed findings concerning the interrelationships of the study variables
follow.

Mother's achievement motivation had an indirect effect on the child's
aspirations. Mother's achievement strivings seemed to work their way
through a demanding and loving approach to child rearing for sons and
through the vision of an ideal child as oune who has character. Also, the
mother's values as indicated by her anomie scores were only spuriously
related to the educational and occupational status projections of her
children. ’

The children's perceptions of the behavior of their mother toward
them, her goals for them to be outgolng persons and to have character, and

i8



Q

ERIC

Aruitoxt provided by Eic:

the extent of mother-child communication were analyzed Ffor relationships
with the child's aspirations. (Child-rearing practices were measured by
the children's answers to the Bronfenbrenner Parent Behavior (BPB) scale.
Questions were included on mother-child communication.) The mother's
behavior, as perceived by the child, affected the child's educational
asplrations through the influence of her behavior on the child's self-
concept. Loving and demanding behavior on the part of the mother influ-—
enced the child's self-concept positively while punishing behavior had a
negative effect. Degree of communication also had an in<luence on self-
concept but this played a lesser role. The mother's .. or was also
related to the child's academic motivation and to parent—child discussions
about future pluns. The mother's goals for an outgoing child with char-
acter directly influenced the child's occupational projections.

Family characteristics such as household size, no husband, being on
welfare, the mother's age and social participation, exposure to the out-
side world, voter participation, and educational and occupational levels
of parents showed relatively little influence on the child's aspirations.
Yet, background or family characteristics rather strongly influenced the
mother's educatfonal projections for their children, particularly for
girls. It also influenced their occupational projections for thelr sons
but not for their daughters, possibly because of the narrow range of
occupations which mothers foresaw for their daughters. These influences
of family background scores seemed consistent with the often-noted tenden-—
cy for a certain amount of inter-genevational transmission of relative
socio-economic status even in such an open and merit-oriented society as
the United States.

Household size had an influence in some sub-~cultural groups. There
was fairly strong negative influence on the occupational status projec=
tions of urban black boys and on the educational projections of urban
black girls, but it is not clear why these groups——and only these groups—-
should be so affected. The feeling that a large household makes college
attendance less likely was somewhat widespread among the subjects, es-
pecially the mothers. Age of the mother had a rather strong positive
influence on the mother's achievement values among rural white mothers
only.

Being on welfare exerted considerably more influence on other vari-
ables among rural whites than among the blacks and was greater for girls
and their mothers than for boys and their mothers. This may have beeun due
to the fact that there were more blacks than whites on welfare and there-
fore possibly less stigma attached to it by the blacks. Being on welfare
was negatively related to the mothers' achievement values among rural
whites and had a weak relationship for black subjects. Mothers receiving
welfare had higher anomie scores than did non-recipients. Welfare status,
in general, depressed educational and occupational pro jections.

Lack of husband in the home, most frequently reported amc:.g the urban
blacks, had no "across the beard” influence on any of the variables in-
cluding the aspirations of the subjects. The girl's occupational-expecta-
tions were elevated in the mother-only households. This suggests that
greater interest in the work world may develop in girls who see their
mothers having to manage alone.
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The subjects completed the Ctis-Lennon Mental Ability Test, a scho-
lastic aptitude test and the scores were used to analyze relationships
with aspirations. 1IQ scores were directly related to the children's
educational aspirations in most groups but to occupational goals only in
the urban setting. IQ was positively related to the mothers' aspirations
for both the educational and occupational future for their children and
mother's aspirations for their offspring in turn strongly influenced the
children'’s goals,

Self-concept is suspected of having a spurious relationship with
occupational status projections due to the redvntion in the partial
regression coefficient as family characteristics are included as addi-
tional independent variables. These findings tended to dispute theories
which explain the origin of occupational status projections in terms of
more generalized personality characteristics supportive of status striv-
ings such as self-concept. For ch’ldren of this age and sub-cultural
background, such apparent correlations may be explained by the presence of
more coummon basie causes. Further analyses suggested that self-concept
tended to be raised by attention from mother to child such as shown by
loving and demanding aspects of child-rearing and constructive communica-—
tion. A raised self-concept tended to stimulate the child's academic
interests while the child's liking of academic activities tended to
elevate his educational status projections.
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REVIEW OF LITERATURE
edited by
Sarah M. Shoffner

Educational and occupational pursuits, the influence of particular
significant others, and satisfaction with chosen roles are prominent
aspects in the life plans of rural youth. Much of the early literature on
career status projections and the occupational choice process was written
by sociologists who studied white, middle~-class high school males in mid-
western states. More recently, investigators from various diseciplines have
studied minority groups, females, and youth from low-income families, but
there have been few longitudinal studies of any of these populations. This
Leport represents such an attempt, and the chapters which follow include
findings and discussions about changes and continuities in the plans of a
sample of Southern youth who were studied over a ten—year period.

The review of literature that follows includes highlights of prominent
studies related to the longitudinal project. These topics are included:
aspirations and expectations, career studies, and rural youth; the occupa-
tional choice process; gender-typing of oczcupational aspirations; educa-
tional goals; the role of significent others; and satisfaction with life
conditions. The references appear at the end of each section.

Aspirations and Expectations*

The achievement theme espoused in this country implies the doctrine of
the "American dream.” Although it was previously believed that aspirations
of low-income groups needed to be raised, currently some investigators
believe that limited achievements of the disadvantaged are primarily the
result of limited opportunities and lack of Jjob knowledge, not limited
aspirations (Southern Regional Technical Committee for Family Life, 1973,
1974). :

Defianitional controversies enist in the literature in reference to
agpirations and expectations. Differentiation in terms of "idealistic”
and “"realistic” may be too simplistic. Several investigators, notabl
Haller (1968), have come to the conclusion that both aspirations and
expectations are within the ideal realm. Aspirations represant the extent
of assimilation of cultural values, while expectations indicate the extent
to which cultural values are modified by perception of expectations of
significant others or by perception of barrlers to the attainment of the
idealized status. Expectations may not necessarily be more realistic.

Contributors indicated in each section of the review of literature.

*Conrributor: Lois E. Southworth. Parts from Kuipers, J. L., Southworth,
L. E., & Reed, H. M. (1979;. Occupational and educational goals of rural
Appalachian children and their mothers. Knoxville: The University of
Tennessee, Agricultural Experiment Station.
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One purpose of longitudinal investigation is to determine the extent
to which status projections lead to planning and attaioment, particularly
for low-income youth and their parents. Ginzberg, Ginsburg, Axelrad, &
Herma (1951) and Super (1953) proposed that in occupational choice persons
progress through stages of fantasy, tentativeness, and realism. These were
scen as correspouding to life stages of preadolescence, early adolescence,
and early adulthood. But one of the problems brought out by attempts to
confirm this developmental theory, and other theories of vocational choice,
is the lack of appropriate mechanisms Egt'cammuniﬁating occupational
knowledge.

Most research in the past dealing with the occupational choice process
and ultimate career choices has been concerned primarily with high school
boys (e.g., Bachman, Green, & Wirtanen, 1971). However, a recent study
that included both sexes (Gallup Youth Survey, 1977) found that 72% of the
teenagers intended to go to college. Although 70% of the boys planned to
g¢ to college, the top career choices were traditional blue-collar trades
such as mechanic, carpenter, electrician and plumber. Engineering was
second, the legal profession third, teaching fourth, and professional
athlete fifth. For females, secretary was first, teacher second, nurse
third, other medical fourth, and veterinarian fifth. Gallup stated that
the findings underscored the general lack of serious attention given to the
important decisions young people make about their careers, as well as the
absence of information about the training and abilities required, rewards
offered, and competition for various jobs and professions.

Kelso (1975) found that anticipated stage of leaving school was
significantly related to realism of vocational choices; tLhat IQ exercised
a complicated mediating effect on both vocational-choice attitude and
realism, and that in general both attitude and realism were linearly
related to anticipated grade of leaving school. This largely confirms
Ginzberg's theory of linearity of the vocational development process. Buk
Kelso emphasized the need for further research on factors likely to be
agsociated with atypical or discontinuous patterns of vocational develop-
ment, such as socloeconomic level and parental work history.

In a review of the literature of the disadvantages rural youth experi-
ence, Edington (1970) concluded that college and occupational aspirations
of rural youth were lower, that they had more trouble getting a permanent
job, and that their jobs were not as skilled or highly paid as those of
non-rural youth. In the rural eanvironment the range of occupationasl types
was limited and few white collar jobs were represented. Thus, the youth
from rural areas did not develop attitudes, desire, or motivation to
achieve occupational success in white collar jobs. Varied findings on
educational aspirations of farm youth were attributed to differences in
socioeconomic levels of farmers in different sections of the country. In
some rural areas there was a lack of emphasis on formal education and youth
did not hold education as a dominant value. Also, adequate occupational
information, counseling, svpropriate technical-vocational training, and
other needed services (Baumbeler, Derr, & Gage, 1973; Schwarzweller, 1976;
Severimsan? 1967; sher, 1978) to stimulate the youth are often lacking in
rural schools. Oftentimes these schools cannot afford to provide such
services, particularly when such programs continue to be financed mainly by
local property taxes which may provide an inadequate source of revenue.

v ]
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In a study of rural Appalachian young people, girls and their methers
tended to name the traditional employment optious of teacher, nurse, and
secretary. Forty-six percent of the boys and 67% of the glrls aspired to
professional-technical employment although -nly 15% of the civilian nation-
al labor force held emoloyment in this category (Southworth & Kuipers,
1976). Many low-income families recognize the importance of training and/
or higher education. However, they also believe they d> not have much con~-
trol over circumstances that allow them to provide such opportunities
(Nelsen & Frost, 1971; Stevic & Uhlig, 1967). Thus, there has been in-
creasing interest in measuring aspects of resignation and anomie in low—
income rural families and the resulting implications for social action
endeavors (Alix & Lantz, 1971; Polansky, Borgman, & Saix, 1972).

To summarize, most young people--independent of socioeconomic factors
and education--probably pass through carcer developmental stages of fanta-
8y, tentativeness, and realism based on correcting experiences. However,
one ilmportant correcting experience may be geographical location in that
studies reviewed here indicated that industrialization related positively
to higher eduvcation and white collar professions. Where economic oppor-
tunities are limited, as in rural Appalachia, expectations are depressed
even though reports of aspiratinns of elementary and high school youth
reflect the larger cultural values for education and professional caresers.
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Occupational Choice Process*

The occupational choice process has been the focus of considerable
attention, initially from sociologists, and more recently from researchers
from a wide range of disciplines who have focused on such diverse popula-
tions as minority groups, females and youth, especially from low-income
families. Few however, have studied any of these populations longitudinally.

In a highly technological society such as the United States where
occupational specialization is the rule rather than the exception, occupa-
tional choice has become an increasingly complicated and crucial decision.
With over 20,000 occupations listed in the Dictionary of Occupational Ti-
tles, the occupational choice process for American youth, who must balance

*Contributors: Séfaﬁiﬂlishaffner, M. Cynthia Farris, and Edward
J. Turner '
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the myriad of choices with personal and environmental limitations, presents
a formidable hurdle in their developmental process. For most, the choice
of an occupation is the difference between satisfaction and frustration
experienced in adult years.

Kuvlesky and Bealer (1966) established what they coansidered an acecu-
rate definition for the occupational choice process which was considered to
include an individual's aspirations. A conceptual distinction was made
between aspirations and eXpectations. Expectations signified the indi-
vidual's probable attainment; whereas, aspirations referred to the psycho=
logical preferences or desires an individual has concerning work status.
Aspiration is composed of two main components: orientation toward some
soclal object and evaluation of the goal object itself. Generally, the
orienting element can be distinguished from the goal object on the basis of
strength or desire for a specific goal.

It should be noted that factoers such as race, sex, economic circum-
stances and family background are considered outside the realm of an indi-
vidual's control and are differentiated from psychological preferences.
Aspiration itself is not an efficlent predictor of eventual attainment
(RKuvlesky and Bealer, 1966). However, the importance of conceptualizing
occupational choice in terms of aspiration may provide a clearer explana-
tion for variations in attainment over time. Over the course of their
development, individuals change their occupational goals (Ginzberg, Gins-
burg, Axelrad & Herma, 1951). The direction of change has generally pro-
ceeded in a downward direction. Using Kuvlesky and Bealer's definition,
the changes that occur in occupational choice may only be the difference in
desire for specific attainment and not necessarily s lowering of the value
of the goal object. :

Ginzberg et al. (1951) and Super (1957) have proposed theories of
occupational choice which have focused on the total developmental process
of an individual. Both theories proposed that an individual moves through
three stages of occupational choice--fantasy, tentativeness and realism—-—
that correspond with life stages of preadolescence, adolescence and adult-
hood. Ginzberg et al. identified four major areas which influence occupa-
tional choice: (a) social and economie, (b) educational, (c) emotional
needs and desires, and (d) individual values.

Using Ginzberg's developmental framework, Super (1953) identified a
number of important psychological variables that influeace the attainment
process. Although an emphasis was on self-concept, other variables such as
IQ, value orientation and structural or fixed variables were included. By
enlarging the focus of occupational choice over the entire life gpan of the
individual, Super suggested a continuous process rather than a final etage
in occupational development.

A major step in the identification of variables influencing the cholce
process and model building for prediction, was the work of Blau and Duncan
(1967). 1In contrast to Ginzberg's and Super's emphasis on secial-psyche—
logical factors as ma jor components influencing the occupational choice
process to the exclusion of structural variables, Blau and Duncan focused
on structural variables only. Further lnvestigation of occupational
choices has suggested that modeling, in terms of predicting and delineating
variables that influence the choice process is actually a combination of
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social psychological factors and structural elements (Hall, 1979; Kuvlesky,
1970; slocum, 1966).

Most individuals seem to share a general consensus about prestige
levels of occupations. The differences in attainment that do appear to
exist between socioeconomic classes are assumed to be the consequence of
structural and social-psychological barriers to attainment. Realizing that
atructural and soclal-psychological factors may have variable influence

Johnston, 1978), an important emphasis in this project was to determine how

major predictor variables changed over time in their influence on
occupational goals.
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Ge=nder-Typed O ccupational Aspirations¥*

In Anerican soe=iety, there 1s a pronounced gender-typing of occupa-—
tioms with the resu_lt that most people “"know"” which jobs are feminine,
whi_ch are masculine_, and which may appropriately be filled by either men or
womxen. Gerder-typir—=g s reflected in occupational choices and preferences
beg dinning early in Ed ife. Papalia and Tennent (1975) found that the occupa-
tiomal preferences cof preschooleers were highly gender—specific. Hewitt
(1975) foud that ge=mnder-typing of occupations was prevale. © smong six-=
yeax—olds, whereas =Siegel (1973) discovered pronounced gender-typing in the
occuapationl choicess of second-grade boys and girls. Gender—typing of
occxapations hag bee—a found anong older children and adults as well. Frye
and Dietz (1973) fou—md that ninth graders responded in a gender—specific
manmer tothe occup=atiomal role= of women; Dunne (1980) found gender-typing
of occupations in 4 stuly of the aspirations of r ral high school students
and Albrecht (1976) found the same phenomenon among colleg= students.
Brito and Jusenius (T 1978) studiedl women aged 14 to 24 years of age and
aske=d what they plar—ned to be doding at age 35. The vast majority of women
sav themselves in fe=minlne jobs. In a random sample of Utah adults (Al-
brecht, Bahr, & Chad=® wick, 1977) £rom 60 to 75% of the respondents agreed
tha® certain jobs ve=re suitable £or men only and others were suitable for
won en only Gender—typing of occupations thus begins early in 1life and
per=ists through adum 1thood. The pervasive nature of this phenomenon per-—
haps=s accouted for M=farr's (1975) finding that such typings resist change
despite direct effor—ts to correc £ them.

Despite the per—vasive nature of gender-typing of occupations, differ=
encexs have been foun=d with regard to the degree of such typing. This means
that= we camot be smmre that a specific category of the population gender—
type2s to the same de=gree as does some other category. In addition, re-
seax=ch findings on d__ffferences i:m gender-typing of occupations are not
alwv=ays conslstent. Shinar (19750, for example, concluded that males and
fenzales agree on whi=ch occupations are masculine and which are feminine,
while Albrecht et al_. (1977) and Dunne (1980) found less gender—typing
amoxxg wonel than memm. Social cl ass differences have been reported by
Albr—echt et al. (1977) and Brito and Jusenius (1978), with the higher the
social clas or educ—atimal levedl the less the gender—typing of occupa—
tiorzs. This is cons—istent with #=he findings of several studies that the
higkmer the status as- piritional lexvels of young people the lower is their
tendency to genderetzype occupations (Albrecht et al., 1977; Dunne, 1980;
SibE=>ison, 1974).

Several studies  have found that the tendency to gender-type occupa-—
tioms=s decreases with age, at least when dealing with children and adoles-
cenc= (Albrecht et a_ 1., 1977; Garrett, Ein, & Treiman, 1977; Shepard &
Hess=, 1975 Umstot, —1980) When dealing with occupational choices, how-
ever , the shifts in emoccupational aspirations have been found to be in the
direections of both n==ales and fem=rles moving toward “gender—appropriate”
occmpationss Finallgr, there is sone evidence of a reduction in the tenden-—
cy to gender-type oCemcupations. Ditkoff (1970) found that contemporary

*Contributors: William F. ¥enkel and Bruce A. Gage. Parts from
Kenlkzel, W.F.,, & Gage=, B.A. (1983D. The restricted and gender—typed
occwpationsl agpirat=fons of young women: Can they be modified? Family
Rela tions, 32, 129-1_38. )
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adolescents showed less agreement with gender—specific statements concern-—
ing women's occupational roles than did a comparable sample of adolescents
studied five years earlier.

The literature that has been reviewed has dealt with two general types
of research on gender-typing of occupations; one was concerned with atti-
tudes towards occupations, typically measured by expressions of which Jjohs
are considered masculine and which feminine. A second type was concerned
with the degree of gender-typing reflected in the occupational choices of
young people. Both types of research have found that occupational gender-
typing is prevalent in American society and, at the same time, that there
are differences within soclety with regard to such typing. The pervasive
nature of occupational gender-typing constitutes a restriction on the
occupational choices of young women.

Related to women's preferences for gender—appropriate jobs is the
tendency for girls and young women to limit their choices to a narrow range
f jobs. A number of studies have found that glrls typically aspire to a
small number of occupations while boys choose from a wider variety of Jjobs
(Douvan & Adelson, 1966; Marini & Greenberger, 1978; Sewell & Orenstein,
1964). Indeed, four specific occupations, nurse, teacher, secretary, and
social worker, have been found to dominate the occupational choices of
girls. 1In a study of second graders, Seigel (1973) found that 70% of the
girls said they wanted to become a nurse or a teacher while the boys in the
same class chose from among 20 different occupations. Prediger, Roth, and
Nolth (1974) made a nationwide study of eleventh graders and found that
more than half of the girls chose jobs that fell into three Jjob categories:
ed-ucation and social services, nursing and human care, and clerieal-
secretarial. In a study of young Southern, white women, Falk and Salter
(1978) found that 60% of them foresaw themselves in the occupations of
nurse, school teacher, stenographer, or beautician. Brito and Jusenius
(1978) studied the occupational choices of young women who expected to be
working at age 35. Among the white women who had attended college or
planned to do so, 60% wanted employment in three areas: teaching, health
services, and clerical work. Among those who did not intend to go to
college, one in three of those who anticipated working at age 35 expected
to be a clerical worker.

o

There is thus considerable evidence that girls and women make their
occupational choices from a narrow range of occupations and that they tend
to name gender—appropriate jobs. Clearly, there is need for a study that
seeks to explain how such occupational attitudes are acquired.
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Goals, Aspirations, Expectations and Attainment*

Educational

The importance of education in the occupational process has been
Eubstantiated in a number of studies (Bachmaﬁ D'Hally, & Jahnsan, 1978;

Haller & ngtes 1969) ln our s@ciety, Educatiﬂn is an impc:tant factat
in upward social mobility, because spending time in school instills atti-
tudes and behaviors which ares valued by employers. Cousequently, occupa-
tional attainment is usuzily 5 reflection of prior educational achievement
(Blau & Duncan, 1967; Jencks et al., 1972: Jencks et al., 1979).

When used as an independent variable in research models, education
has been identified as a major predictor of subsequent occupational
attaiﬂment (Bachmaﬂ et al., 1978- Blau & Duncan, 1957)_ The lagig fQE

in the iﬁtellectual :apaci;ies aﬂd petsgnal :haracteristias necesssry far
performing occupational roles (Porter, 1976).

As a dependent variable, education seems to be influenced t7 such
structural and social-psychological variables as gender, significant other
influence, IQ, and social class (Bachman et al., 1978; Sewesll et al.,
1969). ThE effects of these variables upon educational attainment is
reflective not only of students' mental ahilities, but also of how well
they have internalized the attitudes and role behaviors that are valued by
soclety (Porter, 1976).

Most of the studies of educational agpirations simultaneously have
dealt with occupational aspirations. The two concepts appear inseparable
in that the goals of adolescernts are often closely related to their ocecu-
pational aspirations. In assessing the plans of a sample of students,
Bachman (1970) found that frequently a student's reason for pursuing a
college education was to qualify for a specific occupation. Bachman
concluded that occupational and educational aspirations are not only
highly correlated, but exhibit similar relationships with a variety of
structural and soclal-psychological characteristics (family background,
intellectual ability, self-concept, etc.).

The area of educational and occupational expectations and aspirations
has been the focus of a wide range of study. Recent studies have indicated
the importance of familial factors in the development of the adolescents'
orientations. Family background including factors such as socioceconomic
level, family size (number of siblings), family cohesion (broken homes),
religious affiliation, race, political preference, and even community size
have been found to be related to an adolescent's attitude toward school,

*Contributors: C. H. Chin, L. B. Schiamberg, and J. Spell. Parts
from Peters, D. F. (1983). The status attainment process in Appalachian
yout Unpublished doctoral dissertation, University of Tennessee.
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as well as their educational and occupational aspirations (Crowley, 1982;:
Bachman et al., 1978).

The nature and importance of family socialization processes and
particularly parental influence have been highlighted by several studies.
During the preadolescent and adolescent yeare of an individual's life, for
example, parents are perceived as important influences on educational plans
(Peters, Peterson & Southworth, 1981; Stroup, 1980). Given the many obsta-
cles and limitations that low-income families face and the realities of
restricted employment opportunities in Appalachia, parents may sceialize
children for lower educational attainment. Parents, in this case, develop
expectations for their children's achievement based on evaluations of their
children's abilities and chances for success. They also communicate these
expectations to their children who, in turn, incorporate parental expecta-
tions into their personal selection processes. Osborn (1971) found that
the educational level of parents, especially of the same-sex parent, was
significantly related to the educational agpirations of youth. Williams
(1972), in his longitudinal study of the educational asplrations of Cana-
dian youth, found that parents exerted the greatest Influence over time
upon the development of the educational aspirations of their children.
Williams also noted the effect of maternal orientation. Regardleas of an
adolescent's sex, race or socioeconomic status, maternal orientations were
found to be prime determinants of their expectations and aspirations
(Brook, Whiteman, Lukoff & Gordom, 1979).

Socioeconomic level, whether measured with some index or scale, or by
parental occupation and education, family income, wealth or other factors,
is directly related to educational and occupational aspirations. Bachman
(1970) concluded that socioceconomic level is important in shaping ability.
After controlling for ability, however, socloeconomic level had a positive
impact on performance, aspirations, school attitudes, and self-concept.

In short, within each level of ability there is considerable advantage in
having a better family background.

It has been shown previously that low-income rural youth usually have
lower aspirations and expectations than middle~ and upper-income groups
from urban areas (Tittle, 1981). These differences become more pronounced
as youth mature and become more realistic about their chances for success.
Middle- and upper-income youth realize they have skills and resources for
higher attainment. Low-income youth on the other hand, become cognizant of
the many obstacles to attainment they face and gauge their future plans

accordingly (Kenkel, 1981; Peters, 1983).

Although family factors are important for predicting educational
attainment, one other factor of primary importance in the development of
educational aspirations is intellectual ability. Bachman et al. (1978)
asserted that ability is the best single predictor of educational attain—
ment, and has the strongest direct effect on educational outcomes.

Besides family background and intellectual ability, other character-
istics, which have been found to be highly related to educational and
occupational aspirations include: self-concept in relation to school abil=
ity and attitudes toward school, as measured by past academic performance,
grades and ranks, relationships with teachers, peers and significant others,
classroom morale, and school curriculum (Bachman et al., 1978; Dawkins,
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1981; Karmel, 1975; Marini, 1978; Pascarella, Walberg, Haertel & .Junker,
1981; Pelham & Fretz, 1982; Reitzes, 1980). Studies have indicated the
exiastence of sex differences in the setting of educational goals (Crowley,
1982; Dawkins, 1981; Dunne, Elliott & Carlsen, 198l; Karmel, 1975; Marini,
1978; Williams, 1972). Males were found to have higher aspiration levels
than females. Sex differences appeared to be greater with respect to
occupational aspirations than educational aspirations (Marini, 1978).
Additionally, Sewell (1963) speculated that adolescents' attitudes and
values about mobility, security, independence, occupations, and residential
preferences, as well as some deeper personality traits may have some effect
on their orientation toward the future.

Considering the many factors which influence the development of educa-
tional and occupational aspirations and expectations of adolescents, 1t was
not surprising to note lower aspiration levels among rural youth. Although
Dunne, et al. (198l1) reported that there have been changes in the pattern
of aspirations among rural youth during the last decade, th=se youth remain
disadvantaged due to the combination of structural and social-psychological
factors influencing the development of aspirations. For eXample, their
school and community environments, lower sociceconomic statuses, and lower
parental educational levels, factors beyond an individual's control, are
unlikely to arouse high aspirations among low-income youth (Sewell, 1963).
Future plans of these youth often involve limited vocational training and
early labor force entry (Kenkel, 1981; Thomas & Falk, 1978). Therefore,
educational attainment may be minimized in the initial stages of the at-
tainment process, and may become even less feasible over time. Once low—
income rural youth enter the labor force, returning to the classroom may
become too expensive an alternative at a lator time.

Concerted efforts aimed at alleviating .:sadvantageous environments
are needed. On the micro level, for exampl:, improvement in classroom and
school morale is needed. An extensive body of research evidence has sug=
gested that the quality of the classroom social environment is positively
and significantly associated with educational aspirations (Pascarella et
al., 1981). Efforts to increase the education of parents may be another
among the sieps needed to remedy the consistently low levels of educational
and occupational aspirations among low-income, rural youth.
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Significant Others*

The influence of particular significant others on the career and
family plans of young people is important in the lives of low-income youth,
particularly those from rural Appalachia. Several authorities have argued
that youth from this region live in a world that revolves around social
relationships with immediate and extended family members. Bonds between
members of low-income Appalachian families and the influence of family
members on the life plaas of youth are considered to be very strong (Brown
& Schwarzweller, 1970; Ford, 1962; Weller, 1965).

The social circumstances and available significant others of low-
income black youth from the South, on the other hand, both share charac-—
teristics with and differ from the patterns of referents that are typical
of white youth from southern Appalachia. Some observers have argued, for
example, that black youth lack appropriate role models (or significant
others) within the nuclear family and may rely on extended family (i.e.,
other relatives besides parents and siblings) and nonfamily referents
(e.g., peers, teachers) for information and advice about life plans (Gurin

]

*Contributors: “Gary W. Peterson and Mary Elizabeth Stiver

20

34



& Eps, 1==2266; Osipow, 1975). Additional literature on black families has
sugputed that black mothers function as important soclalizers, whereas
blatk fatbaers have been portrayed traditionally as uninvolved with child-
reatiy (E='razier, 1950; Gurin & Epps, 1966; Moynihan, 1965). In contrast,
othe lite=rature has been severely critical of these "deficit" interpreta-
tlom port=raying black families as being disorganized and matriarchal in
struture  (Hill, 1972; Peters, 1981; McAdoo, 1981). Researca also has
indluted that similar to white youth from Appalachia, many black youth
oftmare socilalized within the context of extended kinship relations
(Mams, 15981; Martin & Martin, 1978; Stack, 1974).

in ic=aportant idea has been that both low-income black and white youth
may xperi_ence many advantages and disadvantages from the powerful influ-
ence of F=amily members who function as significant others. TFor example,
stroy fam==dly ties are important mechanisms that help family members
durly timmes of crisis (Burr, 1973; Hansen & Hill, 1964). In contrast,
perwsive family ties can be a disadvantage when they discourage young
peojle frcmem having contact with significant others outside the family.
That {8, ==ohesive, familistic orientations may provide low-income youth
withfewer— opportunities to interact with individuals outside the family
who iy pr—ovide alternative values, aspirations, and attitudes. Moreover R
adults fromem low-income families often have been unsuccessful in school
gettigs a_nd are unable to provide sophisticated information about career
and fmlly— planning to their children. Middle-class parents, on the otler
hand, ofte-n have been more successful in formal educational environments
and wnvey— information to children more effectively about a wider variety
of ureer options. Parents having middle-class backgrounds also are more
likely to - encourage their offspring to make marriages and fertility plans
in amnne x that does not hinder their career plans (Otto, 1979).

The s-ocioeconomic status of young people creates conditions that
limit the —mumber and type of significant others from outside the family
who ire av—ailable and the nature of their influence (Haller & Portes,
1973 sewe 11 et al., 1970; Williams, 1972). Frequently, most relation-
ship of Leow-income youth are limited to other low-income peres 1s who
convy att —itudes, values, and expectations that encourage lower career
aspintion=s, early marriage, and higher fertility.
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Life Satisfaction*

Much has been written, within a wide range of disciplines, about
those aspects of life which contribute to an individual's sense of securi-
ty, confidence and overall satisfaction. What those components are, and
how to maximize their access have proven to be elusive issues for both
social scientists as well as social policy makers (Dalkey, 1972).

Broadly defined, quality of life has been viewed historically as the
degree to which a society, or an individual, is able to satisfy perceived
psycho-physiological needs. The level of quality of life is determined by
barriers presented to an individual in satisfying those needs (Dalkey,
Rourke, Lewis, & Snyder, 1972). Specifically, these issues remain
debatable-~what aspects of an individual’s life, environment and social
milieu have an impact on an individual's assessment of their own life
quality and their own satisfaction with their life conditiens? For exam-—
ple, it has been established that objective indicators such as income
level and aspects of one's job are important determinants to be used when
assessing quality of life. However, their impact when placed in Juxtapo-
sition to leisure activities and family considerations become less
obvious, and are under increasing scrutiny.

Attempts to clarify life-satisfaction issues have been hindered by
methodological problems. For example, in determiing what aspects to
include under consideration as being important to the assessment of quali-
ty of life, researchers have found it difficult to identify constructs
which are themselves distinct in assessing specific aspects, or even to
clarify areas of overlapping assessment. When surveys or studies have
identified a list of components, they have been difficult to relate and
apply to human behavior (Dalkey et al., 1972).

Traditionally, assessment of the quality of life has involved the use
of objective components such as economic indicators. 1In recent years,
however, there has been an emergent interest in the assessment of sub jec-
tive quality of life (Campbell & Converse, 1972). There has been a sense
that it is no longer enough simply to compare quality of life issues based
exclusively on objective determinants such as income or health. It has
become important to find out how individuals themselves perceive thelr
environment and how they feel about it, in order to determine what is
important to them and what they feel constitutes a better or worse quality
of life. However, subjective indicators are themselves elusive both in
terms of definition and measurement. To date, subjective indicators have
lacked the evidence of enduring effectiveness when compared to indicators
found in more easily quantifiable objective measures. When such indica-
tors are measured longitudinally, as have their objective counterparts,
their effectiveness may well be validated (Rogers, 1982).

Methodological difficulties notwithstanding, exploration of issues
related to the quality of life have become increasingly important.
Throughout our society there is a tendency to question goals and values.
Nationally, there has been a growing acceptance fo. a responsive public

policy that impacts and improves the quality of life for its citizens.

*Contributors: M. Cynthia Farris, Judith Boyd, and Sarah M. Shoffner
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Howaver, withoutidarification of weohat national and individual goals and
values are, polites will remain ve=gue and the programs they generate
unpreduc tive (Dley, 1972).
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CHAPTER 1I
SAMPLE AND PROCEDURES
by
Sarah M. Shoffner

Until the mid to late 1960's, much career research centered on white
middle-class high school students. This meant that the more economically
deprived youth were not represented because they had dropped out of
school. Moreover, most of the studies focused largely or entirely on
boys. This was true for many reasons. Perhaps there was an implicit
assumption that careers and status attalnment are more important for males
or that the status attainment of females is complicated by that of their
husbands. This study is different and represents a movement to extend
career research to a wider sample.

A group of sociologists and child development prcfessionals collected
data at three occasions over a ten-year period, specifically on low-income
youth. We started with younger children, interviewed the children's
mothers, experimented with social intervention in the career—decision
process, and have since carried out two reinterviews, enabling
longitudinal analysis.

In this chapter the sample and procedures for the three phases will be
described with emphasis on the longitudinal follow-up methods used in the
last phase. The study design, sample selection, description of instruments
and survey cases for all three phases, and the procedures for data collec-
tion will be presented in the following sections. The last section of the
chapter will include the coding operations, the form in which data are
stored, and how one might carry out further secondary analyses.

The sample and data for studies reported in this technical bulletin
were obtained through the Southern Regional Research Projects S5-63 and 8-
126, both cooperative efforts of the Agricultural Experiment Stations in
seven southern states. The investigators of the initial 5-63 project
judged that the fifth grade was about the earliest time that children would
have begun to form career expectations. This time period was chosen for
study because the researchers initial interest was to aid mothers to lift
their children's aaspirations. The baseline survey of 1969 was done to show
what variables were both associated with level of status projections and
also might be influenced by mothers. The experimental phase would then be
used to impart this information to mothers who would apply leverage to
raise their children's aspirations. 1In fact the beseline survey showed
children's aspirations and expectations to be already quite as high as
other U.S. middle class youth so the experimental phase that followed was
redesigned to give mothers information on preparing their children for
certain jobs.
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The sample was of all children in fifth and sixth grades in 28
schools scattered over seven states. The schools themselves were selected
by the investigators within their states so as to fill quotas assigned to
each state of three types of low iricome localities~~urban black, rural
black and rural white. Random selection was ruled out since the investi-
gators were fairly familiar with almost all schools that were eligible,
They could thus judge which were typical and they also knew which were
unlikely to cooperate due to desegregation problems.

Children were characterized as being from the rural subculture if they
attended school and lived in the country or in a town with a population of
less than 2,500. The number of completed cases from each of the partici-
pating states and the subcultures that each studied are shown in Table 1.

Data Collection

After obtaining the cooperation of school personnel, the researchers
administered Student Survey Forms and Otie-Lennon tests of mental ability
to all fifth~ and sixth-grade students in their classrooms the day of the
survey. The children read and marked their own questlonnalire form as the
researcher read the questions and rnsponsa categories aloud. Subsequently,
questionnaires were eliminated for children fitting the following descrip-
tions: those with major physical disabilities; those with serious chronic
diseases, or serious mental handicaps (A few child-subjects were dropped
from the study when attained IQ scores were below 60 and the classroom
teacher believed the children would not understand the questions.); those
from backgrounds or living situations obviously unrepresentative of the
subcultures (high status professional parents, both parents college gradu-
ates, and white students in urban black schools); foster children and
wards of the state in boarding homeg; children not living with their
mother, stepmother or adopted mother. Family dats and addresses were
obtained from the children and also from school records. Questionnaires
were then administered through personal interviews to the mothers (or, in
a few cases, to mother substitutes). '

Baseline data from the mothers were collected during home visits by
interviewers from the survey area or by the researchers. Interviewers
were supplied with a detailed manual of procedures (see Appendix C) and
trained by university research personnel under whose direction they
worked. Before visiting the home, the interviewer called for an appoint-
ment if the respondent had a telephone; otherwise, the interviewer went to
the home for the purpose of introducing the project, requesting coopera-
tion from the mother, and arranging for an appointment at which time the
Mothers Survey Form could be administered. During this first visit most
questionnaires were completed. 1If not, the interviewers were able to make
an appointment to return. Interviews were secured from the mothera of all
children whose data had been retained after the screening process
described above. Quoting from the baseline repart (p. 6):

About 122 of the students were abgent on the survey day, and an
additional 9% had IQ scores sufficiently low to preclude the use of
the pencil and ‘paper type of measuring iastrument. For 7% of the
cases no mother was present and for 7% the enumerators could not
locate the mother or she refused to be interviewed. Of the mothers
contacted, it was found that 7% had been interviewed for another
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sibling and for 8% complete data were not obtained. Consequently, the
number of completed cases was only 58% of all the students initially
available in the schools. When the survey findings tend to demon-
strate, as they do, that students from these sub-cultures are much
like "upper middle class America”, one should recall that about one—
third of the possibly more recalcitrant part of the population may mnot
be represented.

Phase Two, Youth Follow-Up, 1975

The second phase, conducted in 1975, was a follow-up of the youth,
ages 17 to 19, when they could be expected to be juniors or seniors in high
school. The questionnaire was patterned on the earlier one and most forms
were administered in the school setting. Those subjects absent from school
on the interview day were contacted at their homes or other places. Some
had dropped out of school or moved away and they posed special
difficulties.

Enumerators for this phase were in some cases retired school teachers
from the community and in others were graduate students. The initial steps
were to recontact school authorities, get permission to secure data from
school records, and make arrangements for administering questionnaires in
the schools to the youth who had been in the original sample. Checking
records and talking with schoel principals and teachers gave indications as
to which of the 1969 sample studeats were still in the district, where they
could be reached and whether they were still in school. If no help was
forthcoming from these sources, interviewers tried to obtain information
from parents or kin still in the area, pootmaster, former neighbors, local
storekeepers or other informants. A key source was fellow gample members
etill in school. This proved to be the best source for many states. Youth
not in school were then contacted personally and interviewed. Depending on
the situation, judgment was used as to whether oral interview, self-admini-
stration with researcher reading, or self-administrarion in the presence of
the researcher/interviewer was appropriate. If necesgsary an appolntment
was made to return a second time to administer the questionnaire. As a
last resort, a questionnaire was left for later pick up or mailing.

In some states a sub—sample of mothers was reinterviewed. Addresses
were updated from the school records. When such were not available, the
mothers were found in the same manner described above for the youth.

Description of the Sample

In this second phase, recontact was attempted with 1,293 and 946
sample members were reinterviewed. The original questionnaires were not
avallable in Alabama, thus it was not possible to attempt a recontact with
those 210 cases, while 91 white students from urban black schools were
reintroduced to the study. The loss of cases was due primarily to the
inability to locate the original respondents. One school in Mississippi
was not recontacted in 1975. Therefore, the response rate for the second
phase was 73.2%. Of this sample, 42.4% were black, 57.6% were white;
50.7% were male, and 49.3% were female.
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Table 1. Subculture, Gender, and State Distribution of Baseline Subjects

State

Rural White Urban White Totals

M

F

M

F

1969 Baseline

Alabama 51

= 210
= 264

Kentucky 36 42 - y -
Mimssissippl = = 115 120 - = - = 235
North Carolina - - - = 102 115 - - 217
South Carolina - - 79 61 - = - - 140
Tennesseea - - - - 88 88 - - 176
vVirginia 93 77 = - - - - - 170
Total

353 480 1412
Second Longitudinal®
KY 32 35 - - 79 72 19 26 263
M5 . = - 57 56 - - - - 113
NC (2)P - - - 79 100 - - 179
sC (3) - - 51 36 - - - - 87
TN - - - - 84 81 - = 167
VA (3) 72 57 - = - - = - 129

Total

1¢6

Third Longitudinal
KY 9

MS (8) -

NC (3) -

sC
TN
VA

(1)
()
(4)

14 -

23 -

4

]

=

37 50

54

77 104 322 ~i

8Alabama did not participate in second longitudinal phase
Number missing

Phase Three, Young Adult, 1979

At the beginning of the third phase, it had been ten years since the
initial contact with the sample members. It was feasible, however, to
conduct a second follow-up study because data were intact and several
pleces of identifying information or "anchor points” (Otto, 1978) were
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avallable for the original respondents from the previous phases (1969 and
1975). The following information was very important to the relocation
process: Full name of the respondent, respondent's birthdate, names of
two people who would always know of the respondent’'s whereabouts, full
names of parents, previous mailing address for either respondent or
parents, and name of parent's employer (from 1969).

Respondent Relocation Procedures

The goal of the recontact method was to maximize the response rate.
To achieve a successful survey, our approach needed to focus on relocation
of the respondent with techniques able to convince sample members to
respond and to do these in the most efficient way. Appeals were worded to
relate to the original school areas in the sample and to the identity of
individual respondents.

Face—to—-face procedures had been successfully used in the first two
data collection phases with respondents of school age, but for the ten-
year follow-up such an intensive, individual, comnunity-intervieyer method
was not a u:iform option across the region. Many of the states had a
limited number of research personnel and modest project budgets., There-
fore, general tracking strategles were designed to locate the respondent
and then successfully secure the completed questionnaire schedule without
the advantage of interviewers, for the most part.

The mail survey, augmented with telephone contacts was the chosen
tracking strategy. Address records had been updated in 1975 when sample
members were requested to include names and addresses of their parents and
of two other people who would always know of their whereabouts. Our mail-
ing system was similar to Dillman's Total Design Method (Dillman, 1978) and
to strategies described by Otto (1978). This system was used throughout
the six states involved in the study and inciuded three phases: (1)
address maintenance, (2) mailing questionnaires, and (3) follow—up proce-
dures—-telephone survey or face-to-face contact with hard-to-locate respon-
dents. Refer to Figure 1, Procedure for Locating Respondents, throughout
the discussion which follows. References in the text to numbered steps
correspond to the numbered procedural list on the left side of the figure.
Blocks refer to the lettered areas down the center of the figure.

Address maintenance. We started with a good mailing list which had
4-year-old updates of names, addresses, parents' full names and telephone
numbers, sample members' birthdates, schools attended, their response
records in the 1975 phase, and in some cases the names of one to two
people other than the parents "who would always know where the respondent
would be.” [Step 1] These details served as the "anchor points"” {0tto,
1978) for relocating the sample nembers.

We wanted out respondents to read our letters and answer our ques-
tions, so our letter/questionnaire had to convince the sample members to
respond. As a part of the first appeal [Block A, center of the location
procedure, a newsletter and a postcard for name and address and/or veri-
fication correction were included in the mailing. A triangular shaped
newsletter was personalized with the name of the subject handwritten and
the researchers' location on the front flap. Yellow colored borders were
used to attract attention. Inside the newsletter, the history of our
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contact with the respondent was briefly described, and a request was made
that the present address and telephone number be verified or corrected. A
few statements about findings from the 1969 and 1975 responses were listed
on the back of the newsletter.

The succeas rate of returned cards varied across the seven states.
For example, in the North Carolina sample, 51 of the 217 resondents (23.5%)
returned the business reply postcard within five weeks after it was mailed.

In Mississippli 134 cards were sent and 67% were returned undeliverable.

Next in the relocation strategy [Steps 2 ~ 5], procedures were fol-
lowed to determine an address for all respondents who did not return the
postcard. In several states, interviewers in the survey community who had
worked with the original project served as local informants and attempted
to furnish current addresses through school personnel records. Letters and
a list of student names and last known addresses were sent to classmates
already interviewed asking about their high school classmates whom we had
not been able to find. In other cases the post office, telephone office,
voting records, local churches, and even the media were used in the search
for addresses of the original respondents. Radio announcements were tried
in one state as a meana of locating the hard-to-find regpondents. However,
fewer than ten respoundents out of 235 were located with this method. In
another state current addresses were secured for all but nine of the 217
sample members.

The urban-rural composition of a population is known to affect the
tracking effectiveness (Crider & Willits, 1973; Otto, 1978) and our sample
was no exception. Respondents from rural areas were generally easiefr to
find because members of their social networks usually knew their wherea-
bouts. However, this information was difficult to get, in both urban and
rural areas, and particularly with the blacks, because people were not al-
ways willing to tell of someone's whereabouts even when they lived nearby.

Local postal carriers accounted for many successes in reaching res-
pondents, particularly in the rural sample areas. They were helpful in
forwarding mail and even in locating addresses for many who had moved to
adjoining areas. In one state, letters mailed to ten— and five-year old
addresses resulted in only 18% being marked “undeliverable as addressed”,
"ingufficient address”, and "addressee unknown". Otto (1978) reported 21%
returned undeliverable in towns with less than 1,000.

Usually it is thought that individuals in the military are mo
difficult to locate given their mobility and the lack of social contacts
in stable communities; however, many addresses of sample respondents in
the mil‘tary were learned from relatives.

Mailing questionnaires. The first questionnaire was mailed to the

respondent [Step B in the process] in an envelope addressed with the full
name of the respondent and the names of the parents. A letter on Univer-
sity letterhead, hand signed by the researcher, accompanied the question-
naire booklet which had been designed to be folded and inserted in the
business reply return envelope. The respondent's name was handvritten in
the greeting. Commemorative stamps were used on the first and gubsequent
outgoing mailings as an added interest. All response cards, question-—
naires, envelcpes, and newsletters were uniformly printed for the region
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and some segments were personalized for the individual states. Follow-up
cards and letters were prepared by individual researchers who use the
standard format agreed upon by the regional committee.

Certified mall was used infrequently. In most cases that step was
omitted from the procedure because of the expense and because personal
contact was getting respondents to complete and mail the questionnaires.

Follow-up procedures. Besides an attractive and enticing measage the
success of a mall procedure generally depends on the frequency with which
the message is sent. Experience has shown that multiple mailings raise
response rates. A mail reminder postcard [Step D] and a second reminder
letter was used in our aystem. In some instances the second reminder
letter was handwritten in response to specific situations identified by the
local interviewer through the address verification process. A third mail-
ing, if needed, included another questionnaire and a letter written in a
tone of insistence. We said we had not received the completed question-
naire; we stressed the importance of the respondent to the success of the
study.

Personal contact, The last step in the procedure [Step E] was per-
haps the most effective in achieving a high response rate. Local inter—
viewers telephoned or visited the respondents to ask if the questionnaire
had been received and to encourage its completion and return. People
responded most favorably to this personal contact from the research staff
which included either a local interviewer, a graduate student working in
the area, or a former classmate of the respondent.

Time spent in relocation. We spent about a year and a half working

through the total tracking sequence from mailing the address verification
post card to return of the last questionnaire. The last year was devoted
to mailing questionnaires, following up leads when mail was returned
undeliverable, and personal contacts for respondent location and for the
encouragement/prodding procedures. During this time as many as three
coples of the questionnaire were sent to some of the respondents. Time
spans varied among the statesg according to availability of personnel; but
the respondents were all contacted and questionnaires were secured within
a 16-month period between February, 1979 and mid-April, 1980.

Response rates. Although some elaborate and extensive national
studies have reported 80-~90% return rates, typical response rates do not
exceed 50% (Kerlinger, 1973). Our overall regional response rate for the
number of questionnaires obtained was 42%. This figure is based on the
potential sample of 1,293 minus three deceased. A total of 544 question—
naires was secured from the potential 1,291 resgpondents. Even though 946
respondents had been recontacted in 1975, it was believed that a portion
of the original group could be reached in 1979. Therefore, an attempt was
made to locate as many of the original as possible rather than using only
the 1975 pool as a beginning point. ’

Description of :EE,Sample

Rural and urban whites represented 343 (147 males; 196 females) of
the total, and urban and rural blacks numbered 181 (90 males; 91 females).
See Table 1 for subcultural and state distribution.
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Overall, the Appalachian sample regponge rates were higher than others
subcultures represented in the regional study. The percentage of returns
by race and residence distributisen for the potential respondents from the
original sample is 60.6% for the rural Appalachian whites; 30.4% for the
rural blacks; and 3i.9% for the urban blacks. In the Appalachian sample,
these were the percentages for returns by states: Kentucky = 35.8%: North
Carolina = 69.6%; and Tennessee = 58.0%.

Over-exposure to surveys may have increased reluctance in some
respondents to participate. Monetary or similar incentives might have
increased the response rate; but economically these were not feasible.
However, interviewers [Part E] who made personal contacts through tele-
phone calls or visits and either waited for or arranged to pick up the
completed questionnaire were instrumental in providing the structure that
stimulated a successful increase in the number of returns. Respondents
indicated that they were responding because the interviewer reminded them
of their importance to the study.

NaniRéEpandeggs

The longitudinal tracking system included a process for recording
reasons for non-response. Data from non-respondents from four states are
available according to the reason for not securing a completed question-
naire (Table 2). When comparing rural whites with urban blacks there is a
clear distinction in tracking success. :

The literature documents difficulties in tracking minoritizs (Otto,
1978). Overall, we obtained the lowest response rates in the urban black
areas; however, rural blacks from one state were considerably under repre-
sented in the total--only 21 completed questionnaires were obtained from a
potential of 140 (15% return).

Other family characteristics also affected the tracking records.
Some families withheld information about family members who lived away,
and visited only occasionally. (Strained family relationships were evi-
dent in some cases.) Others would claim they did not know of their '
youths' whereabouts, but promised to inform them about the questionnaire
when they came to visit or called. Although many reports in the litera~
ture (Otto, 1978) indicate that families will withhold information about
members who are in prison or in trouble with the law, one young man was in
prison and indicated to a family member that he had lots of time and
really wanted to complete the questionnaire. On the other hand, one
mother was reluctant to share the questionnaire with an imprisoned son.

Many of the problems and successes of this longitudinal follow-up are
evident in the previous discussions, but some highlights still warrant
mentioning. Our response rate might appear low when compared to some
reported as 80-90% for large~scale national studies. However, an overall
rate of nearly 50% seems indicative of progress when considering the usual
cautions reported in the literature regarding how difficult it is to locate
and gain cooperation from the poor and minorities.

-
olj-n



Table 2. Distribution of Longitudinal Sample for Three States by Reason
for Non-Response

Urban
Rural White Black
Ky2 NC TN VA Reason for Non-Response
Non—-Respondent
3 3 2 1 1. Deceased?
44 8 1 - 2. Respondent refused to answer
questionnaire
1 2 - = 3. Pparent(s) refused to give information
about respondent or didn't give
quesstionnalre to respondent
27 3 - 70 4. Knew address but couldn't locate
respondent
120 9 9 - 5. No current address known
30 43 62 42 6. Located, but respondent didn't return
questionnaire
- = 1 - 7. Too little information on guestionnaire,
not usable
6 - - 1 8. other (VA, respoudent too ill to answer
questions; KY)
Respondent
123 149 101 56 9. Secured questionnaire
354 217 176 170

391 KentQéky respandentérwete ufbén white.ﬁ
Deleted when figuring response rate (35% KY; 69.6% NC; 58.0% TN; 33.1%
VA).

Particular difficulties in locating young adults and women have also-
been cited in the literature which also notes that with more elaborate
procedures, these persons generally can be retrieved (Eckland, 1968). The
persistence and often times person-to—person intengity with which we
approached our search may have contributed to the retrieval success. The
efforts of our local facilitators in using the various contact devices
were definitely the key features underlying our accomplishment.

Another key resource was the research assistants, who had already

established or gained rapport with the community personnel. They sometimes
worked with the interviewers in finding "leads", logging details of these
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leads, and then contacting those hard-to-locate respondents. They found it
useful to work jointly in reviewing the hard-to-find cases, exchanging
ideas on how to plan strategies and in making telephone contacts. The
telephoning portions of recontact procedures are labor-intensive activities
and working in pairs made it easier to "trade off" calling efforts and keep
up an efficlent pace. .

The researchers and local assistants also did important services for
several respondents. Personal notes attached to returned questionnaires
often yere appeals to project personnel for information about Jjobs,
resources for educational opportunities, etc.

In retrospect a major problem preventing the achievement of greater
returns may have been insufficient allocations of resources for the total
tracking operation. Longitudinal research is an expensive mode of
answering research questions. We estimate that the average cost was about
$60 per completed interview. Personnel and budgetary allocations varied
among the states, and in an effort to maintain fairly uniform procedures
some decisions about tracking strategles were made with consideration for
these constraints. Also, budget limitations precluded the use of computer
hardware and software to produce the materials for mailing and for record
keeping on the tracking process.

A final problem issue about which it is possible only to speculate is
whether the longitudinal tracking efforts and even the data themselves are
influenced by regpondents being over-expoged to surveys——by what Parnes
(1972) calls the “"Heisenberg principle.” That is, the process of repeated
interviews with the same respondents over the years may exert an influence
on their response behavior, both the quality of their answers and whether
or not they even chose to respond.

Degcription of the Instruments

The following discussion is a brief descriptive overview of the
components 0f the original questionnalre and the variables added for the
1975 high school follow~up and the 1979 phase. Appendix A contains a
discussion of the origins of the items in the research literature, their
contribution to this longitudinal study, and adaptations to their wording
or adminigtration that were introduced.

Phase One, 1969

Two questionnaires were used in 1969. One, the "Survey of Student
Plans for Work and School” included questions relating to educational and
occupational aspirations and expectations, academic and achievement moti-
vation, independence training, self-concept, and the child's perception of
the mother's behavior. The other, "Mother's Survey of Occupational and
Educational Goals for Children”, included questions on educational and
occupational aspirations and expectations in terms of what the mother
desired for her child, achievement values, anomia, and characteristics
that the mother valued most -in her child.
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Phase Two, 1975

When the 1969 sample was reinterviewed in 1975, the following base-—
line variables were remeasured: household composition, how often respon-—-
dent thought about future job, occupational aspirations, occupational
expectations, ways heard about job of choice, education thought required
for job choice, persons talked with about future Jobs, educational aspira-
tions, educational expectations, how likely to get preferred job, persons
talked with about how far to go in school, perception of how far parents
want youth to go in school, whether talked about dropping out, academic
interest seale, whose advice about future plans is most important,
parents' occ: ration, and sources of familiy income.

In addition, items measuring the following variables, not asked in
1969, were included in the high school age follow—up: 1locus of control;
present marriage and children status; plans for marriage and children;
influences on marriage and family plans; ideal age of marriage; residen-
tial preferences for the future (size of place, area of the country or
world); perceived impediments to getting preferred job; how likely to be
able to get preferred job; how long have been thinking about preferred
Job; other job choices considered recently (besides present first choice);
characteristics valued in a job; work experience; current high school
grades and grade average (if still in school); attitude toward married
women working; reasons for and present attitude about dropping out of
school (those no longer in school), how occupied and present plans if a
school dropout.

The mother's schedule used in 1975 was almost identical to that of
1969. However, it was only administered in four of the states to a
subsample of the original mothers. ~

Phase Three, 1979

The 1979 longitudinal instrument included items on locus of control
and self-concept; significant others important to the respondent regarding
jobs or education and personal or family matters; life trajectories formed
from questions about the subject's activities from 1975 to 1979; job expe-—
rience classified by year; employment records including weeks unemployed
and main reason for unemployment; sources of income with main source iden—
tified and approximate amounts.of income received; existing living situa—
tion and satisfaction with it including place living and its closeness to
where respondent grew up; marital status and year married, age married, and
number of children; satigfaction with community size, living arrangements,
quality of housing, and life satisfaction; overall marital happiness; job
search patterns including various methods for seeking a job; job satisfac-
tion including satisfaction with different things about the job, the job as
a whole, with money, and satisfaction with their work experience congider-
ing all jobs as a whole; educational attainment encouraged by parents,
satisfaction with educational attainment and with parts of high school
education, and self-satisfaction in taking advantage of what school
offered; barriers to job attainment such as the things perceived as keeping
them from getting the jobs they wanted; barriers to educational attainment
such as those things that kept them from getting the desired schooling; and
occupational aspirations and expectations.




Reliabilities of Summary Scores

When using questionnaire items that were developed by other investi-
gators, one usually verifies that they seem to be working reasonably well
and we did this for the baseline study. Quoting again from the baseline
Teport:

The following variables were scored by giving numerical scores
to item responses and then adding these over the set of items
belonging to that variable:

AC, Academic liking (10 items on Child's questionnaire, "Survey
of Studeut Plans for Work and School™),

5EL, Self-esteem (21 items on Child's questioonaire),
IND, Mother explains (5 items on Child's questionnaire),

PU, Mother is punishing to me (12 items on Child's
questionnaire), :

DM, Mother is demanding to me (14 items on Child's
questionnaire), and

LV, Mother is loving to me (15 items on Child's questionnaire).

Such a simplistic scoring procedure was certified as correct if, when
the variable's items were factor analyzed, all loaded above .50 on
the first principal axis factor in six study groups. The factor
analysis computer output often indicated more than one factor with a
latent root above 1.00, but only one case showed up where a second
factor was recognizable in all or nearly all subgroups.

This occurred with the original set of 18 Loving 1temSess « oo.
One sub-sub-scale (called "Lb") contained the items:
I can talk her into most anything,

She lets me off easy when I am bad, and
She finds it hard to punish me.

These three items formed a second factor inm most groups, particularly
for the rural whites. Thus the loving variable as measured in this
study does not include “indulgence”, which seemed, at least for this
study population, to be a distinct characteristic from loving. Future
studies as well as the interpretation of the present one would be well
advised to heed this distinction between permissiveness and loving.

The factor analysis output also allowed a quick determination of
reliability for each of these variables. The formula used was:

r Reliability, r__ = _K(D-1)
2 y Ty —
2 (k-1)p °
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where K is the number of items and D is the largest latent root of
the inter-item correlation matrix. The formula (2) stems from the
Spearman—-Brown prophecy formula, namely:

(3) Tyx = KTy /[1 + (K=1)§ii] .

XX

the formula for the largest root of a matrix with Eii in off-diagonal

places and ones on the diagonal, namely:

where T;: is the common intercorrelation of any two items, along with
ii y Ewo

(4) D=1+ (R-1)T;; .

Substituting for Ty, in (3) by using (4) gives (2). Although in no
actual case were a%i inter—-item correlations equal to a single value,
the formula (2) is still a reasonable approximation as was found by
making a more complicated calculation in a few cases. The
reliability turned out as:

+74 for AC, .88 for SEL, .49 for IND, .81 for PU,
«75 Eor DM; and .81 for Lv.

There is nothing intrinsically wrong about working with a
variable having low reliability, such as IND at .49. It is perhaps
wasteful of respondents' time and of computing time relative to other
more precisely determined variables, however it is better than having
nothing. The estimates of the size of effects are always blased
downward when using such variables so that some correction for
attenuation is in order. Also, if no significant differences are
found, one cannot so easily dismiss the variable from consideration
but must grant that an improved score might have shown some. (73-74)

chiﬁgtppérgtiag§:§gd Data Storage

After each data collection phase the researchers in each state coded
the responses according to a uniform coding manual developed for all
contributing projects in.the region. All coding was verified and cards
were. punched and sent to the project statistician who was responsible for
combining data and preparing the tapes. To further verify coding accuracy
an audit was performed on a randomly drawn proportionate subsample of the
cases. This audit was done to see that no states had failed to conform to
the minimal standards. In fact we found a low rate of coding
discrepancies.

For the analysis of the baseline survey the research questions were
fairly straightforward. We needed to know why some youth had high and
others had low status projection and what did the mothers' attitudes and
rearing practices have to do with it. The analyses were basically multi-
Ple regression runs with gtatus projections as dependent and other vari-
ables, grouped inro blocks decreasing in causal priority, as independent
variables. For the later phases of the research, the objectives becanme
more diffuse. Other aspects of career attaloment, such as place of resi-
dence, marriage and having children, were brought iato the questionnaire.
Investigators in different states had different interests. Also there
were local expectations for investigators to look primarily at the data
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from each one's own state. Consequently, the data handling operations
gradually became decentralized. That is, the basseline analysis was com-
puted at one location while many of the calculations underlying the
present report were dome at the various states' computing centers.

taining almost all of the data collected. A copy of all coding manuals
was furnished with the tape and we also sent along descriptions of the
five files of the tape. These provided proaspective analysts with the
necessary information to handle the sheer volume of variables and the
abbreviated termlinology used in describing the data sets.

This became possible through providing each state with a tape con-

For the baseline data we made zero-order imputations to remove
missing responses, but for the remaining data many of the miscodes and
absent item responses were included. This was an additional barrier to
analysis by state investigators. Thus, for clerical reasons, the decen-
tralization of the data analysis was not completely satisfactory.

The tape containing the survey's data has the following:
File 1 ies a SAS data set with four parts which are CHT1, CHT2 and
CHT3 containing summary variables from the three cohort surveys
along with the LGT which carries three years worth of data on
youth plus mother information for the 550 cases in the
longitudinal sample.
File 2 has card image data of the baseline survey.
File 3 has card image data from mothers at the second
longitudinal phase.
File 4 has card image data for the second cohort.
File 5 has card image data for the third cohort.
In addition to a copy in each state there was a copy left at the ESRC Data
Archive, University of Essex in Colchester (COH 35Q) England.
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CHAPTER 11
METHODOLOGY
by
Charles H. Proctor

There are a number of data analytic problems we will attempt to deal
with in this chapter. They arise from the study's wide spatial scope——
several states, many schools and three subcultures--as well as its wide
temporal scope-—three successive occasions with the same sujbects and also
three cohorts from the initial schools. We first examine how representa-
tive is the sample. Next we discuss status projection measurement and
note some time trends in the cohort samples. Then we consider some conse-—
quences of the clustered-by-schools nature of the sample. Next, we review
statistical methods for three kinds of problems: a) comparing item means,
b) scanning a correlation matrix and c) making cohort comparisons.

Sample Representativeness

The present study is a longitudinal one, sometimes called a panel
study. The sample was drawn from a low-income subpopulation of fifth and
sixth graders from the Southeastern United States. The youth are from
three subpopulations (or subcultures) of urban black, rural black and
rural white, in 28 schools scattered over seven states. As mentioned
earlier, the four Alabama schools wsre not part of the longitudinal sur-
vey, leaving the study with 24 schools. 1In 1969, questionnaires were
administered in the school to children and interviews were obtained at
home from their mothers; about half of them were in fifth grade and half
in sixth grade. The principal goals of that baseline study concerned the
influences of mothers' attitudes on their children's ambitions. Data were
obtained from 1,412 mother=child pairs and the results were reported in
the baseline report (Southern Regional Technical Committee for Family Life
Research Project 5-630, 1974). That report had the following to say about
sample representativeness,

The narrowest population that our sample can be said to repre—~
sent is the accessible 58% of student-mother pairs in those schools
that meet the specific criteria of imbeddedness and cooperativeness
»+s.while the largest might be calculated from the statistiecs on
numbers of families at low income levels in the South for those area
belonging to the three subpopulations. The selected schools seemed,
to the investigators doing the selection, to be approximately as one
in three possible schools in each subculture. From data on the
number of families in low income levels in the South that population
could number as many as 200,000... .

The sample was drawn of schools and of children, but not of
households or of families. This distinction becomes appareat when
one attempts Lo compare the study families to census tabulations by
families. For example, the average number of persons per family was
6.8 in the 1,412 cases of the study sample, while it is reported as
3.93 for families in 1968 at the poverty level (U.S. Bureau of the

41 58



Census, 1970, p. 50). This is not a serious discrepancy, however,
when one realizes that familieés having many children are more iikely
to be included in this sample. The U.S. Census Bureau report (1970,
ps 51) also gave the number of 18 year olds, and from these data one
can calculate that about 22% of these families would have a child in
grades 5 or 6, while the average size would be 5.6 for such families.
This probability caleculation was done by supposing that the under-18
children are equally likely to be in any l-year sector of the 18 but
no two in the same year.

Tabulations by the subpopulations of the present study are not
available, but...(the total may be) 2,328 thousand families at the
poverty level for the South region. Perhaps half of these (most of
the 884 thousand Negro ones) would fit into one of the three subpopu-
lations of the study definition. Of these, 22% would have a child in
the fifth or sixth grade. This is where the figure of 200,000, cited
above, arose.

Since no list of all possible schools was constructed and no
table of random numbers was used to make the selection of schools for
this study, the treatment of the data as a random sample is not as
realistic as it could have been. However, it is of importance to
recognize that the assignment of each subpopulation to three states
makes for a stratified sample, while taking all chidren in a number
of given schools makes for a clustered sample. A stratified sample
tends to have lower variance than a random sample, while clustering
leads to the opposite. One could say that, in balance, the variance
formulas for a simple random sampie should thus be realistic. There—
fore, the levels of gsignificance computed using conventional regres—
sion theory asgumptions will be taken as correct, subject to the
appearance of the residuals (p. 60-62).

The subcultural composition of the sample, as can be seen from Table
1l in Chapter II, has changed from the baseline to the third phase in the
longitudinal study. This has been mainly due to higher retention rates
for whites than for blacks. However, within the subcultures the attrition
seemsg not to have been selective, at least not for levels of status pro—-
jections. For example, the mean levels of occupational prestige scores,
O0CC scores, and educational projection scores, ED scores, projected by the
original baseline boys were OCC = 66.7 and ED = 5.6 and for girls were 0OCGC
= 70.8 and ED = 5.7, while those same means for the third longitudinal
sample were 66.7, 5.6, 70.7 and 5.7 respectively. For the family socio-
economic status (FRB) mean scores and the mental abilities (1Q) mean
scores the baseline had FBK = 131 and IQ = 86.7 for boys with FBK = 128
and IQ = 88.1 for girls, while the third longitudinal sample means were
134 and 90.6 for boys with 132 and 92.9 for girls. These increases can be
explained by subcultural differences in the recontact rates. The follow-
up sample had relatively more whites than the baseline sample.

Scoxing Status Projections and Mental Abilities and Making Cohort
Comparisons - - ’ - )

The numerical levels of prestige assigned to the occupations named by
respondents (the OCC and ED scores just mentioned) were the North-Hatt
scores for occupations on the original 1947 survey's list. (See Jobs and
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occupations: A popular evaluation by Nationmal Opinion Research Center,
1953.) These original acores are average ratings over respondents who
used a five-point scale with the lowest rating of 20 and the highest of
100. The occupations named by our respondents that were not on this
original list were rated, along with some of the original ones, by two
classrooms of social statistics students--one at Raleigh and anotiner at
Greensboro. A prediction equation was fitted for the occupations on the
original list that allowed us to convert the students' ratings into North-
Hatt scores. This equation was then applied to the newly mentioned occu-
pations to find what level of prestige should be coded for these occupa-
tions. Thus, for example, dancer became a 72, dietitian a 75, and door-
to—-door salesman a 59.

Aside from assigning prestige levels to occupations, most items on
the schedule were easy to code since they had the simplest possible re-
sponse format. Some responses used the range from "Frequently” to "Never"
and others from "Strongly Agree" to "Strongly Disagree”, and they were
handled as numerical scores. If an item response was missing it was
imputed by using the average score for that item in the subculture-sex
stratum of the respondent. Most of the items had already been used in
other surveys and had been subjected to factor analyses. Still, we redid
many of the factor analyses to verify that the items were working for the
young people of our survey in the same way in which they had been
designed.

Although we used the Otis-Lennon mental abilities test in 1969 for
the baseline survey, we dropped it as too burdensome when we interviewed a
new group of fifth and sixth graders, the second cohort, in 1974. We did
ask those students "What kind of grades have you been making this year?”
The four-category responses were coded numerically 1,2,3, and 4 and served
as a score reflecting, to some extent, mental abilities. In 1979 we
reintroduced a mental abilities test. This was an abbreviated version of
the Quick Word Test (Borgatta & Corsini, 1964) which is a vocabulary test.
Fairly extensive analysis of the items of this test (Proctor, 1985) veri-
fied that its reliability was quite high and that the reliability was much
the same in the different subcultures.

Parallel to the two questions asking about occupations were two that
asked about educational plans. The responses ranged from finish eighth
grade (0), through finish college (7). By averaging the answers to the
amount of education expected and the amount aspired to, we obtained the ED
scores and averaging the corresponding two occupational scores produced
the OCC scores. As an illustration of their scale of measurement and of
some interpretations we have shown cohort means for OCC and ED in Table 3.

The standard deviation of ED scores is about 1.4 and that of 0CC
scores is about 12. With sample sizes of 200, a least significant differ-
ence (LSD) between two ED means in Table 3 would be LSD = 2 x 1.4 427200
= .28 and between two OCC means would be LSD = 2 x 12/10 = 2.4. Thus the
decline in QCC scores from the first to the third Cohorts is significant
in almost &all groups. '

Such comparisons are, of course, subject to more questions than Juet

ampling uncertainties. For example, the meaning of an occupation may
hange so much in 10 years that its prestige ranking would also need to be
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“-?changedg We Jjudge that this 1s not thicase. It seems that ED scores
dipped in 1975 and this may be due to fworable= economic conditions in
1975 that encouraged young people to figo edimecation for a good job and
a good 1life. But could it be due to tksample= coming from different

.communities in 1975 than in the other iw timee=? Basically the answer is
no, but there were some changes in thejlaces = ampled that should be
mentioned.

All fifth and sixth grade studentivere assked to fill out question-
naires in urban schools in Kentucky inl969, b=t only the responses from
the black students were included in thlaselirme analyses. For the cohort
comparison sample it was decided to intlde bot=h blacks in predominantly
white schools, as in the rural white asitulture=, and whites in predomi-
nantly black schools such as those in tie ruraE_. black subculture. Thus,
all students in the urban schools weteirclude@® and to make the cohorts
more comparable the urban white cases fim 1963 were also included (see
also Table 3).

Table 3. Status Projections of Three (horts a=f Fifth-Sixth Grade
Students in Three Low Incone futherme Subcultures by Sex (Sample
Sizes in Parentheses)

- - Halés o - Fgmarlé’gmﬂi
- 7Rufa:1 ’Vur—ari Ri.irfailr o Rufarl
Cohort Variable Urban Black hice Urban Black White
Third  0CC 60.9  61.2 5 6542 68.3  70.0
(1979) ED 5.1 5.3 5.8 5.6 6.0 6.1
(N) (350) (217) (Us) (421) (252) (250)
Second 0oce 62.5 65.7 8.7 70.9 69.0 71.7
(1975) ED 4.8 5.5 5.7 5.4 5.6 5.9
(N) (325) (88) (267 ) (394) (107) (327)
First oCcC 65.6 65.6 8.7 69.9 70.3 72.7
Baseline ED 5.4 5.6 5.9 5.5 5.7 6.2
{1969) (N) (287) (242) (125) (292) (238) (219)

When we noticed the lack of rural tlack ca=ses in the second cohort
sample it was decided to build back thsportio= of the sample in 1979.
Two methods were suggested. One was btogpe back to the Alabama rural
schools and the other was to add some nral scheools from eastern North
Carolina. Both methods were used with tle resu1t that the third cohort
sample is again balanced by subcultyres,

As a final illustration of a cohottcompar=E son let's consider how the
' correlations among mental abilities scoms, 0CC scores and ED scores have
changed over time. Recall that our megwe of cmental abilities changed
from Otis-Lennon scores in 1969, to selfreporte=d grades in 1974 to Quick
Word Test scores in 1979. Since the Llewl of me=ntal abilities scores
changes over study subgroups in responslo mans> factors extraneous to our
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interest in the correlations, the correlations wer all computd after
adjusting for school-sex groupings. That is, sclul-sex= meanswere sut——
tracted from all scores before computing correlatins.

When we first examined the correlations betw mee=tal abllities
scores and ED and OCC scores for the baseline andlpis t—hey swied lowe
This 1s to say, if one believes it is beneficial b socl_ety ingeneral
when youngsters with high mental capacitles set abitiowss goalivhile
those with lower abilities set lower goals, then the hig—her th correlas—
tion between abilities and aspirations the better With.: this i nind, the
lack of any increase in the correlations between niliti es and sspirati ons
in 1975 or in 1979 is a further disappointment.

Analysis of Item Means for a Clustered Sample Desin

The nature of the sample selection procedurebecon—es imprtant ¢om-
the degree that the samples deviate from being a shiple —xandon sample.
Although we concluded in the baseline report that', .thee varimce form—i—
las for a simple random sample should thus be realitic, s . there are
two reasons this conclusion may not extend to the lngit=azdingl sample.

The first one is simply the high rates of nonrespmse, pa==articulirly amo =g
the black subculture, and the likelihood of there belng ==an assclation
between nonresponse and occupational and educatioml asp—iratioms and at—
tainments. Although we judge the consequent biaswt to be toserious .
it cannot be discounted entirely.

The second reason refers to the clustering ofthe s==mmple by school=s
in relation to the types of statistics employed- I the baselle surve==r
we looked mainly at regression coefficients in orir to wanderstind hoy
mothera' beliefs and attitudes, as well as the chili'a owgm at tltudes,
affected the child's status projections. Althoughie dic f£indslight
differences in regression slopes by schools, in thbageME ine anlysis
these were relatively unimportant, and in line withnogt survej researcien,
the design effects for regression coefficients willbe cl ose t1.0, (See
Kish & Frankel, 1974.) A design effect of, say, .} meacas rougily that
the sample has an effective size of about half (1/10) it—s actul size.
Such results also permit us to ignore clustering o the s==ample hen
viewing the correlations in Table 4.

However, present analyses of the longitudinaliita maake wite exten—
sive use of means and percentages and also make cmariscens betiten sub—
cultures. These estimates are subject to larger duign e=ffects, That & s,
the 24 school-localities are representing a larger ppulam tion of perhapes
2000 to 3000 such school-localities. Because of lisl bum sinegiindustrwr—
government-labor conditions, these school localitiymay fosterdifferecmt
levels of occupational and educational aspirations In or—der t¢iake
proper account of these effects on levels of sigunificance= and standard
errors, one must include schools as a factor, and trando=m one,in all
analyses—if only to verify its lack of importance. We weill wawillus-
trate how this can be done and what difference it us mak-—e.

The questionnaire used in 1979 contained a gy of HAtems sking hos<w
often various methods of looking for work had beenued. We will exanime= e
answers to these 13 items (1 = State employment office, 2 = Priute
employment agency, ..., 13 = Applied to a militarygrvic.e) forthe 524
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Table 4. Correlations Among Status Projections and Mental Abilities
Scores for Three Cohorts by Subculture and Sex

- 7éﬁir ééu' - WﬁRuraii Eﬁral Rural Rural
Cohorts Variables Urban Black White Urban Black White

QW-0CC .08 .1 09 .20 .03 .20
(1979) . OCC-ED .19 .22 .22 .33 .35 .16

Second GR-0CC 08 -.12 12 «10 =.01 «25
(1975) GR=ED «28 .18 <26 16 +05 «13

First OL~0CC .15 .12 .25 .07 .12 .20
(1969) OL-ED .37 .08 .24 .24 .26 .11
0CC~ED .25 .26 .21

QW = Quick Work proportion correct
GR Grades this year as ranked in five categories
OL = Otis-Lennon based IQ score

cases. The dependent variable can be scored 0 = never used, 1 = sometimes
used and 2 = often used. There was considerable item nonresponse. Out of
13 x 524 = 6,812 possible answers, actually 4,181 were given. We ran an

analysis of variance computation (a PROC ANOVA of 5A5) with the following
sources of variation and degrees of freedom (in parenthesesg): Items (12),
Sex (1), Sub=Culture (2), I*S (12), I*C (24), s*C (2), I*s*C (24), ScHools

fln C) (21), I*H (in ©C) (252), 8*H (in C) (19), I*s*H (in C) (228), Case
in (S8*C*H) (405), and the error term had 3178 degrees of freedom. The
corresponding mean squares for the 13 lines were as follows: 52.10, .30,

4.14, 1.69, 1.79, 2.01, .34, 1.25, -48, 1.33, -37, 1.42, .28.

If readers are acquainted with the use of analysis of variance meth-
ods to analyze experimental data (they should skip to the last paragraph
of this section 1f they are not) they will know to begin by estimating
error varlance, say dgg, as .28. Then they notice that 1.42 1is too large
to be pooled so they leave it aside, but perhaps the .37 can be pooled
with the .28 (actually it cannot) and thus they proceed through the sour-—
ces backwards. The mean square of 1.79 corresponding to the item by
subculture interaction effect requires that it be compared to an error
term especially calculated to reflect all sources of variation in the 1.79
except the item by gubculture interaction. 1In general there will have to
be more than just d“_, in this mean square.

We have written a computer program to do the pooling and calculating
of proper error terms for such tests of significance (Proctor, 1985). The
error term for testing 1.79 turns out to be the mean square .48 and the F
= 3.73 is significant (at the "point seven zaroes 7" level). 1In the
language of experimental design, schools is a "whole plot"” effect and the
factor subcultures is a whole plot factor and requires that it be tested
by the whole plot error term. Having to use .48 rather than a pooled
error mean square of .30 shows the design effect to be about 1.6.
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Thus, by~ this F-test being significant, the item differences are
different fro=n one subculture to the next. A comparison of usage of
News paper-TV—.and-Radio with Parents—and-Relstives by subcultures g=ives the
following mea=1s with sample sizes, n's, in prentheses:

Subcultu=re News, TV, Radio Parents, Relatiwwes
Urban Bl=ck 1.38 (74) .73 (67)

Rural Bl=ack 1.07 (58) <96 (55)

Rural Wh= te .70 (206) <94 (213)

One can «lesign a test specifically for wmparing the Newspape=r-TV-
Radio-versus-FE*arents-Relatives difference frmurban blacks (1.38 - .73
= ,65) to rur=1 whites (.70 = .94 = =.24). The difference is .89. . 1Its
estimated var® ance is .48(1/74 + 1/67 + 1/200+ 1/213) = .03799 % .48
= .0182 or the= standard error is .135 for at= .89/.135 = 6.50~—asm highly
significant d¥ fference (even t = 2 standard dviations is considgr—ed
large). Notic=e where .48 1s used_and the otler source of the foynmula is
that the vari=ance of a mean is /n.

Recall tk=at there are 5 “"factors” or mal effects. These aye = items,
subcultures, ssex, schools and case. Schoolsmd case are random f_-Tactors
while the othe=xrs are fixed. Cases are nestedin rex by schools gr--oupings
and schools ar—e nested in subcultures. This hierarchy along with : iteas
and sex are al-1 crossed to give the 13 lines o sources listed apo—-ve.
There are two <xather unusual features of this analysis. The firgt is the
multivariate meature of the items. Analysis of variance can be Juse tified
here 1f all im= ter-item correlations are equal, In fact we knov thaat
certain items .are more highly intercorrelated than others. HoweverTr, we
judge these imxequalities are not great enoughto make our analysis
misleading.

The other feature is unbalance or lack of proportionality in cmnumbers
of cases in coanbinations of levels of the factors. This is a recumErring
difficulty wit ¥ survey data. Our mean square vere obtained by uysEiing the
PROC ANOVA cal=—ulation routine which i3 notorlous for failing to deo it
correctly when data are unbalanced. Again, w have Jjudged the partmicular
unbalance here mnot to be too serious. We hayw verified that when e==ffects
are signalled ®y the F-tests one can easily fid the comparisons {(c—on-
trasts) respon==1ible as we did above. There are ways to deal with
unbalance, but they are excessively long to wlculate when one hag,._. as we
do, 500 levels of the factor case code or ever20 schools and 13 Jt—ens
with sex by ite=m by schools interactions. Tht is, one can creaté dummy
variables and L nvert the design matrix but wha more than four hundfred
such wvariables are required the cost bf computation is not worth it—.

Tables 5, 6, and 7 show three sets of itmmeans. Standard ¢r—rors
for the means, computed in accord with the methods Jjust outlined, amre
furnished for e=ach of the subcultures. The gibcultures differ in t—he
relative usagess of different methods. For axmple, inter—personal con-
tacts are more common in the rural areas and mwre agency and medig .- con-
tacts are used din the urban setting. There wete subcultural differ-—ences
also in the rezm sons given for not getting the job wanted and there - were
interesting difE ferences by males and females g Table 6 shows. Als=:0 of
interest is the= more frequent citing of reasom by females than by x males.
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Table 5. Mean Frequeny® of USesage of Methodsof LogoEcing for Work by
Subcultyres

- —— —— - SRS S — - S E—— - —
Method Urb=an Black Wral 3L ack Rural White

——e - = e  —— e e S D —

Stacétempl.afmené nffiee =66 -93 .60
Private employment agecy «27 <13 .06
Community action or wilfare «29 <33 «17
Newspaper, TV, radio l8a.38 1.07 .70
Telephoned or went arxond 12.46 1.53 1.35
Fmployer asked me =54 +40 «63
Registered with union .14 «10 .09
Parents or relatives =73 .96 =94
Friends 94 +75 .92
Teachers or counselors <56 .36 <46

School placement serwvice : . =56 .28 .22

"
L]
o
=
Lo
&N
»
Lad
L=

Applied for government job

Applied to military - .16 .17 .15

— Bl P = i e —— — — —_—

::c;lmn i;;uQ +.10 +.05

Standard error for

— - e — i
90 = "Never", 1 = “Somtiues”, 2 = "Often".
Although the levels of satisfactidon shown in Thle 7 =are generally high
some low ratings were jlven by Fusural blacks tovcaticonal programs and to
variety of electives,

Inferring Mechanisus of Aubitiof Formation froilorre= ations

When data from ouly the ba#:--1ine study of 1969 we=re available we still
made inferences from observed vor=rrelatious amoy varis=ables to dynamic
processes going on in the youth8'™ own thinkingmd in their relationship
with their parente, thelr friends=s, their schoolites sand their teachers.

The basis for these inferences vasas discusgsed at some E ength in the baseline
report. We concluded there that such inferenc vas qumite proper although
considerable understanding of the== causal conuetlons I s required and the
data are best uged to dcide on peoresence or abwice oF= some caugal likage
rather than be used towtimate 1 Its strength. low wit=h longitudinal data
in hand our capabilitie for dyva-mmic inferenceshould be greatly improved.

The statistical methods will = be much the gne as we used in analyzing
the baseline data. Thiswas, apd 8 is, easentially regr-—ession analyses.
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Table 6. Things That Kept the Respondent from Getting the Jobs Wanted?

Urban Rural Rural
Blacks Blacks Whites Males Females

.78 .70 .90

Haﬁ éﬁgugh money for aschools _73 .90
Lack of information on jobs «60 -68 +62 62 «63
My race <47 .58 +04 «22 «23

My ses 27 34 .13 «06 .32

Didn't want to move away +31 <61 -59 «49 .58
Not smart enough <39 .30 .28 «24 «37
The schooling I've gotten .18 -39 .24 =22 =28
Lack of jobs where grew up -62 1.04 1.16 1.06 1.00

No chance to develop
1&5&&:51‘11? <46 «57 <40 <37 .51

Lack of parental interest <32 «27 .20 =21 -26
Jobs getting scarce .63 1.24 .72 72 -87
No schools nearby «13 <54 <41 .37 -38
Dicn't know right people «75 <73 .69 .68 .73
Too much effort to find

right job .35 .63 .20 .28 .33

Family responsibilities »59 =53 «52 .23 +80

Standard error for column +.07 +.04 +.05  +.05

20 = gﬁefy 11ttle“,rl = “Sgﬁeig 2 = “Vé;y much”.

Again, the clustered nature of the sample, that is, by the factor
"schools”, requires special attention. Our recommendation continues to be
to sub-tract school means from all variables before entering them into the
regressions. We also should probably do separate analyses for males and
for females as well as for subcultures, although one might expect to find
little or no differences in inter-variable relationship over the subcul-
tures. This was what we found in the baseline analyses,

In the baseline analysis we were able to confirm the pivotal role of
mental ability and family socio~economic status in forming ambitions. The
mental abilities variable was measured by a group-administered Otis-Lennon
mental abilities test, we will call this score IQ, and the status variable

by an index, called FBK, composed of parents' occupational prestige
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Table 7. Satlfactiomn® with Aspects of Respondents’ High School Education

Rural Black Rural White

Urban Black

Sasic academ:  3.11 3.6 3.5
Eractical wotlexperie=nce 2.60 2.43 2.45
Wocational ptjrang 2.80 2.57 2.61
Fariety of elutives 2.96 2.21 2.61

= ounselling 2.65 2.28 2.42

A ttention toyindividual needs 2.74 2.34 2.52
G=ood teachers 2.85 2.84 2.96
E-xtra—curricyly 3.07 2,72 3.07
E.quipment andlibrary 3.11 2.43 3.04

S taundard ervafor column .09 £.10 .05

&1 = "Very dimtisfiemsd”, 2 = "Somewhat dissatisfied”, 3 = "Somewhat
=atisfied”, = "Verssr satisfied".
g=—ores, parem educa tion and social participation items. At the second
it=nterview we sied abcut the student's grades during the current year, and
t=e variable w denot—ed GTY; we also calculated a current family back-
g=round score,ulled F=BK2. At all three occasions we asked how far in
s==hool the youh aspir—ed and expected to go and what job he/she aspired to
h=ave and the m he/sh=e expected to get. We discussed just previously in
tEais chapter lw we sc—ored the occupational and educational status projec-
t=fons. The ralting =—measurements are denoted, ED, 0OCC, ED2, 0C2, ED3 and
0C=3. At the lgt inteme-view occasion the youth, or many of them, had
a®tained a Jjob(or had held one in some year of the last five) and com-
pR eted their woolinmg-- These two variables are denoted ATOC and ATED.
FaE nally, we athi a quee=stion about overall life satisfaction on a ten-step
l=dder and thithas be=en included here as the variable SAT.

Means andstandarc—l deviations for these 13 variables appear in Table
8 and the cornltions_, adjusted for schools, are in Table 9. The largest
ccerrelations m .8l (FBK with FBK2, males), .69 (same for females) and .61
(G=TY with ED2fr male==). These may be due to correlations among the
re=gpective memremnent errors. It is of interest to recognize this source
ofS correlationsince ite= has played a fairly important role in the study of
yc»ung people'supirati ons. For example, much has been made of high
ccwrrelations hveen p=arental urging as reported by the youth and youth's
se=l1f-reported wiraticons. If the parents themselves are asked how high
o= low an occuyitional status they foresee for their child, such correla-
ti_ons become smewhat “lower, as we showed in the baseline study. In the
cueTrent samplethe .81 may also be due to missing data at the second
ire terview belnfurnisizmed from the first occasion. The measures on the
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Table 8. Means, Standard Deviations and Sample Sizes for Thirteen
Variables from the Longitudinal Sample

- . T ﬁalea ] i 77i;:7 i %éﬁ;ies T T
Variable N Mean St. Dev, N Mean St. Dev,
saT 220 s 1.9 272 6.1 1.9
oc3 203 65.1 11.6 238 67.1 10.8
ED3 227 4.1 2.1 238 3.8 2.0
ATOC 237 48.7 13.6 287 54.2 10.3
ATED? 236 5.3 1.6 285 5.3 1.6
0c2 109 65.2 9.4 124 68.3 6.4
ED2 109 5.3 1.6 124 4.8 1.4
FBK2 68 134.0 24.3 84 137.2 20.6
GTY 109 115.3 19.4 124 117.2 22.9
occ 237 66.7 11.0 287 70.7 7.6
ED 237 5.6 1.4 287 5.7 1.3
FBK 237 134.4 23.1 287 132.0 23.1
1Q 237 90.6 13.4 287 92.9 13.6

8The scale for ATED is slightly different from that for ED, ED2, and ED3.
Subtracting 1.5 should make it more comparable.

tyo variables GTY and ED3 were obtained in the same interview situation
and the correlations of .614 and .670 reflect to some extent the respon=
dent's temporary optimism or pessimism.

The variables of central interest are 0C3, ED3, 0C2, ED2, OCC, and ED
which reflect how young people set their goals for themselves. The mean
levels of both job and schooling asplration-expectations for bothk males
and females generally drop from fifth-sixth grades to post=high school. A
notable aspect is the rather sharp drop in educational asplrations of
females at high school, that is from ED = 5.7 to ED2 = 4.8. This could be
due to the females' greater involvement in marriage and household forma-—
tion that took precedence over schooling at this late high school stage.
The drop for males occurred, for similar or for other reagons, with ED2 =
5.3 at high school age and ED3 = 4.1 at adulthood.

Aside from those three correlations cited above for possible spuri-
ousness, the level of inter-relationships among the variables is quite
modest. The correlations between status projections four or five years
apart is about .30 and drops to .15 or .20 at nine years apart—-=being a
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Table 9,

Inter-Variable Correlations Adjusted for Schools among Thirteen Variables from the
Longitudinal Sample (Males above and Females below the diagonal)

vl Third Longitudinal Second Longitudinal ﬁééeline-_
Males — — e B

SAT

03

ED3  ATOC

ATED

0C2

ED2 FBK2  GTY

0CC

ED  FBEK

10

SAT SAT
0C3 =02
ED3 04
ATOC 05

ATED =04

03

0¢3

.35
36

2

5106

N

239
ED3
19

.29

10
.36
23
ATOC

.30

.39
26

ATED

=09 -~.11 -.04

i33 !26
30 19
.12

41

17
.06
.16

03

=i10 -DZ

21 426
31
.20

«26

i!ﬁs

.26
27
07

126

DCQ ’:Ol

EDZ =114
EBKZ éi:

iTY “a

35

.19
21
01

00

31

.02

52
.50

.26

.35

i24 120

440

29

.28
29
.18

3l

)CC

01

-
et
A

06
19

.16

W13




bit higher for males than for females. Notice that .302 = <09 18 less
than the .15 observed. This suggests some consistency, albelt considera-
ble flexibility, in setting their goals among youth. Mental abilities and
higher family socio-economic status tend to ralse ambitions over the whole
period but the effect is none too strong and does not completely account
for the youth's consistency.

The background variables (I1Q, FBK, GTY, FBK2) and ambition variables
(ED, 0OCC, etc.) are more highly correlated with attained education (ATED)
than with attained occupational prestige (ATOC). This could be because
some youth are working in somewhat lowly jobs while being trained for a
higher status job. At any rate, occupational aspirations are more closely
correlated to other variables than is attained occupation, ATOC.

The correlations between life satisfaction rating and the background
variables—the aegative ones, that is~-are most interesting. Higher fam-
ily background at time two (1975) and higher GTY, grades during the cur-
rent year (also In 1975), may have created hopes, not all reflected even
in ED2 and 0C2, for a brighter future than actually came about four years
later. The negative correlations between SAT and ATED as well as with iQ
may also mean that dissatisfaction is disappointment. Further discussion

of these issues is a major concern of Chapter IV, Parts 1 and 2.

Cohort Comparisons

commentary on the statistical significance of the trends. 1In this section
we consider how to calculate standard error for changes in the three
cohorts. There are two approaches. The computationally more elegant ona

Table 10. Changes in Fifth-sixth Grade Children's Scores on a Number of
Variables Related to Aspirations over Three Cohorts. (First =
1969, Second = 1974, Third = 1979).

Second Third= Third
Variable =First Second =First SE

ED Educational aspiration-expectation

i
-
]
or]

]
L]
=)
[

]
L] ‘ !
P
i

I+

L]
(i
I~

0C Job status projection =«65 42 -.23

I¥
“~d
~

AC Academic liking score =.16 00 =.15

I¥
j=]
n

DM Mother was demanding

L]
L
[
m\
L 1
o
B
.
N
W
I+
L]
=
v

PU Mother was punishing 1.69 -.05 1.64

I+
L]
B

LV Mother was loving -49 -.14 =+63

¥
jo]
n

IND Mother used independence ~a.16 05 =11

I+
o
&

SEL Self-concept score =,06 .02 -.04

1+
| =]
| ®




uses a linear regression model with a faetor "cohort” having three levels
and other factors (independent variables) such as sex, subculture, and
schools as a random factor. This method is suspect because of unbalance
in the data and we therefore compared its results to a second, methodolog-
ically sounder, method. 1In this gecond approach we :rass—classified the
cases by sex and by grade im a particular school and looked to see whether
there were also such cases in each of the cohorts. If five or more such
cases were pregent for any cohort we computed their mean. Then, to obtain
an estimate of change from one cohort to the next we calculated differ-
ences of these means whenever both cohorts had a mean in the same cell and
averaged them over grades, schools and sexes. This second method is
discuased and illustrated by Yates (1981). It turned out that the linear
model results agreed in judging significances of cohort differences with
this more tedious and traditiomal approach.

The results in Table 10 suggest that over the ten=year period rather
definite changes took place in the mothers' child-rearing behavior——at
least according to the childrens' ratings of frequencies at which their
mathefs behaved in characteristic ways towards them. Loving behaviors

dropped steadily. This may reflect a retreat from the so called ' "permis-—
siveness of the sixties, although we are using a 15-item LV score from
which three “"indulgence" items are missing. Both demanding and punishing
behaviors increased and then leveled off. The mothers' use of independence
training practices also drupped and then leveled off. Among the children
the popularity of school-related activities dropped and then leveled off.
There were relatively few changes from 1969 to 1979 in self-concept score

and in the status projecticns scores.
#H,
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CHAPTER 1V
FINDINGS

This chapter is divided into five parts each representing the major
variables of this study. The topics include findings from the three
developmental periods for which data were available for sample members:
at fifth and six! grades, late high school age, and young adulthood or
four years beyon¢ _he age of high school graduation. Each part was
written by one of more members of the regional committee. Notations about
contributors are included on the first page of each part.

Parts One and Two deal with the occupational aspirations and expecta=
tions of males and females. Both parts trace the occupational plans of
children and youth and present the continuities and changes in the plans
along with adult attainment. Because of the changed, and still changing,
career orientations of women in America, a separate section in Part Two
includes the extent to which girls and female youth choose traditionally
feminine jobs and an examination of the effects of marriage and family
plans on the occupational choices of female youth.

Educational aspirations and expectations for both males and females
are presented in Part Three. The primary focus is on the stability and
change over time for the total sample; however, differential aspirations
and expectations are examined by sex.

Part Four deals with the important persons who influenced the life
patterns and goals of the youth. One focus of this part is an examination
of the changing patterns of significant others who influenced plans of
black and white youth during early adolescence, late adolescence, and
early adulthood. A second focus area is a comparison and examination of
the different patterns of sigunificant other choices for occupational plans
with the significant other choices for marriage and fertility plans.

Part Five is an investigation of how the sample men and women, in
thelr early adult years, viewed their present life circumstances and their
prospects for the future. Reported are the respondents' sense of satis-
faction with their lives generally and specifically in four areas: educa-
tional experiences, occupational achievements, residential locale and
living arrangements, and marital relationships whenever applicable.
Information is also provided about how the respondents compared their
present life circumstances to those of five years ago, and how they per-
ceived their prospects for the future. Differences are reported for men
and women whenever they occurred.
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FINDINGS
Fart 1: Changes and Continuities in Occupational Plans of Males
by
Willizam F. Kenkel

The purpose of this first section of the findings chapter is to trace
the occupational plans of children and youth. Thus it deals with the
sixth grades of school, their aspirations and expectations at late high
school age, and their initial occupational attainments as young adults
four years beyond the age of high school graduation. Because of the
changed, and still changing, career orientations and occupational goals of
women in American society, it is desirable to deal separately with the
occapational plans of males and females. Accordingly, this first part
deals with an analysis of the continuities and changes in the occupational
plans of males. Chapter 4, Part 2, consists of a parallel analysis for
females and also includes two special analyses, one dealing with the
extent to which girls and female youth choose traditionally feminine jobs,
the other examining the effects of marriage and family plans on the
occupational choices of female youth.

Occupational E;ggs,pf"G§§dgfschacl Males

The occupational plans of grade school youth were measured by two
guestions. The first read: "“If you could choose any job you wanted, what
kind of job would you really like to have when you grow up?" TResponses to
this question are defined as occupational aspirations. A second question
asked: “"What kind of job do you think you really will have when you grow
up?” Responses to this question constitute the operational definition of
occupational expectations.

Both occupational aspirations and expectations were given an appro-
priate occupational prestige score according to Duncan's Socioeconomic
Index (Reiss, 1961). These occupational prestige scores ranged from 42 to
89. Occupational choices were also categorized according to the nine-point
Census classification system, which ranges from professional-technical (1)
to laborer (9). A high correlation coefficient (r = .88) between these two
measures of occupational prestige was found for the present sample. Be-
cause it 1is easier to note and describe the kinds of occupations to which
children aspire and which they expect to £111 with the Census categories,
the analyses will chiefly use those categoriles. )

The occupational aspirations and expectations of black and white males
are presented in Table 1.1. There are several points worth noting with
regard to these data. First, for both races there are differences between
aspirations and expectations. This suggests that even at grade school age
children are able to distinguish between the jobs they would like to have
and the jobs they think they really will have. With the exception of the
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Table 1.1. Occupational Aspirations and Expectations of Grade School
Boys, by Race

o ) ' Black N  White -
Occupational Aépifééigns Sxpéctaﬁiﬂné Aspifatianér Expéétatiﬁﬁs
Category (n = 207) (n = 201) (n = 255) (n = 240)
Professional- 53.6 48.3 42.0 35.4
technical (1)

Farmer-—- - - : 6.3 10.4
farm manager (2)

Manager, official, 3.4 3.0 2.0 «83
proprietor (3)

Clerical-sales (4) 1.0 1.0 2.4 2.9

Crafteman, 13.5 14.4 16.9 20.0
foreman (5)

Operative (6) 6.8 8.5 14.1 17.1

Service, private 12.1 11.9 11.0 5.8
household (7)

Farm laborer, 1.0 - «8 1.3
foreman (8)

Laborer (9) 8.7 12.9 4.7 6.3

Note. Data are in percentages.

cholce of farmer among white boys, thera were fewer boys who named the
higher-prestige occupations as the ones they expected to have than named
them as the ones they would like to have; and, correspondingly, more boys
expected to fill the lower occupational ranks than aspired to such jobs.
In other words, expectations wera generally lower than aspirations. An
extremely large proportion of the boys aspired to, and expected to f£1ill,
high-prestige occupations. Among black boys, 57% aspired to occupations
that fall within the highest three categories, with most of these occupa-
tional choices classified as "professional-technical®., About 51% of their
expectations fell within the same categories. White boys did not have
occupational goals quite as high but, still, 50% of their occupational
aspirations and 46% of their occupational expectations fell within the
highest three prestige categories.

The concentration of occupational choices of boys in the high-prestige
categories is particularly interesting in light of their family background.
The parents of these students had fairly low levels of education. Among
whites, about 85%Z of the fathers and 80Z of the mothers had not finished
high school. Among blacks, 95% of the fathers and 907 of the mothers had
less than a high school education. In 1969, about 83% of the white fathers
were usually employed but in about 7% of the cases there was no father
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present in the home. Among blacks, the employment rate was considerably
lower with 68% usually employed. Iu about 22%Z of the black families there
was no father in the home. With regard to parents' type of occupation, 14%
of the white fathers and 7% of the black fathers were farming land they
owned and another 3 to 4Z of each group were working as farm laborers. Of
the white fathers, about a quarter were employed as craftsmen, another
quarter as operatives, and 14% as nonfarm laborers. The most frequently
named occupational category for black fathers was nonfarm laborer, with
about 30Z in this category, twice the number for the whites. About 7% of
black fathers were in each of the occupational categories of craftsmen,
operatives, and service workers.

About half of the white mothers were working outside the home when the
child was in the fifth or sixth grade of school and the same was true of
60% of the black wothers. The most common occupations of white mothers
were operatives (12%), clerks (6%), laborers (5%), and service-household
workers (5Z). By contrast, most (40%) of the black mothers were engaged in
service-household work; smaller numbers worked as laborers (3%Z) and
operatives (5%).

Faﬂ;gfswgsgggiggééAgithWQQQupatiqgal Aspirations

Despite their low socioeconomic background, the boys in the present
study, as has been noted, predominantly aspired to occupations at high-
prestige levels. Yet there was variation within the study sample. Since
the emphasis in this bulletin is on changes in occupational plans over the
years, no detailed analyses were made to attempt to account for the varia-
tion in the levels of occupational aspirations exhibited by the boys. 1Im
Table 1.2, however, the major factors associated with occupational aspira-
tions are presented. 1In nearly all cases the factors were also related to
occupational expectations and the coefficlents of correlation were of the
same magnitude. Non-significant coefficients of correlation are reported
when, theoretically, one would expect a relationship.

The factors related to occupational aspirations and expectations,
presented in Table 1.2, have been grouped as: (a) background factors, (b)
parenting factors, and (c¢) characteristics of the child. Among the back-
ground factors, only father's occupation and education were related to
boys' occupational choice at a statistically significant level. Father's
occupation was associated with the boy's occupational aspirations while
father's occupations and education were associated with the boy's occupa-
tional expectations. Mother's occupation and mother's education were
related to boys' occupational choices in the same direction but not signi-
ficantly so. Thus, even among respondents at a relatively low socloeconeomic
level, the higher the status characteristics of a boy's pareants, particu-
larly the higher the prestige of the father's occupation and the higher his
education, the higher the boy's occupational choices.

Parenting behavior was measured by two sets of factors: {a) how the
boys perceived their mother's parenting behavior and (b) the mother's
aspirations for the child including the mother's achievement value and
anomie scores. Perceived parenting was measured by the boy's responses to
the Bronfenbrenner Parent Behavior Questionnaire (Devereaux, Bronfenbren-
ner, & Rodgers, 1969). Siegelman  (1965) conducted a factor analysis of
the scale items determining three dimensions that he labeled "loving”,
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Table 1.2. Factors Associated with the Occupational Aspirations and
Expectations of Grade School Boys

Factors Aspitatians Expéztatigns

Background factors

Father's occupation .13% «12%
Mother's occupation 202 .05
Father's education .06 .10%
Mother's education .08 .03

Parenting factors

Mother's occupational .20% 17%
wishes for boy

Mother's occupational .19% «19%
expectations for boy

Mother’s achlevement value L12% .13%

Mother's anomie =.14% -.10%

Mother perceived as loving .10% .09

Mother perceived as demanding «06 <09

Mother perceived as punishing =.07 .04

Child's charanteristics

Intellectual ability «13% <13%

Self-confidence .08 .04

Educational aspiratious .16% +11%

Educational expectations .19% 21%

*Indicates statistical significance at EhE ;OS 1EVEl or beyaﬂd. Other

correlation coefficients not statistically significant.

"punishing”, and "demanding” (p. 163). A similar factor analysis by
Proctor, the statistician on the present regional project, found essen-

'ﬂ

tiglly the same groupings (Project 5-63, 1974, p. 54). Of the three
parenting styles, only one had a Bignificant relationship with either of
the occupational cholece variables.

The more loving the perceived parenting, the higher the boy's occupa-
tional aspirations (See Table 1.2). Perception of demanding parenting,
which desaribeg a strigt bu; pasitive paren;ing style was pasitively

not at a statistieally signifigant levelg Pe:céptinn 3f punishing paten=
tal behavior was negatively related to aspirations but the correlation
coefficient was, again, not statistically significant.

With regard to the mother's aspiratlions for her child, the higher her
occupational wishes and expectations for the boy, the higher were the boy's
occupational aspirations and expectations. Mothers also responded, in an
agree—-disagree format, to seven items from an achlevement value orientation
scale used by Rosen (1956) in a study of the values of mothers and their
gons. Rosen reported that the items were modifications of Kluckhohn's
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schema, which had been shown to be related to achievement in our society.
In the present study it was reasoned that mothers valuing achievement would
rear their children to have similar values and thus the more the mother
valued achievement the higher would be her son's occupatlonal aspirations
and expectations. The data from this study with statistically significant
correlation coefficients support this hypothesis.

Another value-set of mothers thought to be related to sons' aspira-
tions dnd expectations was anomie-alienation. Persons scoring high on
anomie have a pessimistic view of socilety and of the chances of getting
along well in today's world. They would agree with statements which said,
in effect, that the 1life of the average person is getting worse, that a
person has to live for today only, that a person doesn't know on whom he
can count, and the like. These sorts of attitudes, if communicated to a
son through childrearing, would not appear to be conducive to encouraging
the sons to aspire to high levels of occupational achievement. Mother's
anomie-alienation was measured in this study by six items from Leo Srole's
Anomia Scale as described by Bonjean (1967, p. 33-37). The statistically
significant correlation coefficient supports the hypothesis that the higher
the mother's anomie the lower the son's occupational choices.

There is evidence, therefore, that parenting behavior affects the
occupational choices of grade school males. The higher the mother's occu-
pational and educational wishes for the child, the higher the mother's
achievement values and the lower her anomie, the higher are the son's
occupation aspirations and expectations. The boy's perception of having a
loving mother is also positively assoclated with higher aspirations.

Three characteristics of the boy himself were tested for a relation-
ship with his occupztional choices: (a) educational agpirations and expec-
tations, (b) intellectual ability, and (c) self-concept. The finding of a
positive, statistically significant correlation between educational and
occupational aspirations and expectations indicates a certain consistency,
and perhaps realism, in the life plans of grade school boys. Those who
aspire to and expect higher occupations tend, at least, to asplire to and
expect higher educational levels. Intellectual ability was measured in
this study by the Otis-Lennon mental ability test (Otis, 1969). It was
found that the higher the score on this test, the higher were the boys'
occupational aspirations and expectations. This suggests a certain real-
ism in the occupational choices of grade school boys in that those who
aspire to higher occupational levels tended to be those whose intellectual
ability was more likely, relative to this sample, to allow them to pursue
the necessary education to obtain their occupational goals. Interestingly,
there was a slightly stronger relationship between educational expecta-
tions and both occupational aspirations and expectations than there was
for educational aspirations.

A child's self-concept is an important social psychological charac=~
teristic, and a vital construct for other characteristics. Theoretically,
how children perceive themselves should be related to what they do, and
what they attempt to do. It was therefore hypothesized that the higher a
boy's self-concept, the higher would be his occupational choices. Scores on
Lipsitt's (1958) self-concept scale were used to test this hypothesis. Al-
though the correlation coefficient showed a relationship in the hypothe-

sized direction, the relationship was not statistically significant.
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This concludes the description of the occupational plans or choices
of grade school boys and the factors associated with such plans. The next
task is to investigate the occupational goals of the same boys whe:ii they
were Interviewed six years later,

Occupational Plang of High School Boys

What happens to the eccupational plans of boys as they grow up and
move frowm grade school to high school? This question 1s addressed in
several ways. First, we present a general description of the occupational
aspirations and expectations of the high school aged males. From this it
can be discerned to what extent the pattern of occupational plans found
when the boys were of high school age differs from that discovered six
years earlier. Next, the factors assoclated with the occupational aspira-
tions and expectations of high school males are presented. For the most
part, the same background, parenting, and persenal characteristics tested
for an association wich the 1life plans of grade school boys are retested
for an association with their plans six years later. Then the change
pattern exhibited by the youth is examined to discover how many retained
their aspirations and expectations, how many changed their plans, and in
which direction (lowering or raising of aspirations) change took place.

Theoretically, one should expect a sample of boys to exhibit a dif-
ferent pattern of occupational choices at high school age than they did as
fifth and sixth graders. Occupational choice is viewed as a developmental
process (Curry & Picou, 1971; Ginzberg et al., 1951) with occupational
goals evolving or developing as one matures and learns more about himself
or herself and the world of work. Glnzberg and his associates (1951)
suggested that there were three developmental stages in the occupational
choice process: (a) the fantasy stage, (b) the tentative stage, and (c)
the realistic stage. At the fantasy stage, children are apt to focus on
glamorous occupations. At the tentative stage, the youth relate their own
interests and abilities to possible occupational choices and focus on the
requirements for attaining occupational goals. The realistic stage is
reached at early adulthood when one takes a job or starts to get addi-
tional training for a particular job or at least particular kinds of work.
Thus, the fifth and sixth graders In our sample were at what Ginzberg
would call the fantasy stage of occupational choice. When they were
Juniors or seniors iam high school, they would seem to fall near the end of
the tentative stage and close to the beginning of the realistic stage.

The high school seniors, for example, were only months away from the time
when they would have to decide whether tro continue their education or to
enter the job market and, if the latter, they would soon have to decide
what kind of work they would not only like to have but could reasonably
do. Thus, at late high school age, one would suppose that the youth would
have considered their own interests and abilities and would have thought
about what was needed to prepare for and enter various occupations. At
the grade school level, or fantasy stage, there would have been little
attention focused on such factors. Therefore, one would expect changes 1in
occupational choices from grade to high school age. The direction of the
change would differ from individual to individual as each tested his
personal desires, limitations, abilities, and means against the perceived
reality. For the sample as a whole, however, it would be expected that
reality testing would result in occupational choices at high school age
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Table 1.3. Occupational Aspirations and Expectations of High School Aged
Boys, by Race

Black

White

Occupational Aépifatiéﬁér Expeﬁtacigns Aspirations Expectations
category (n = 207) (n = 201) (n = 255) (n = 240)

Professional- 41.8 28.2 28.7 16.1
technical (1)

Farumer-farm «5 .7 2.1 6.2
manager (2)

Manager, official, 6-4 6.1 8.4 4,3
proprietor (3)

Clerical-sales (4) 5.4 6.1 2.5 2.4

Craftsman, 28.1 23.3 27.4 24,2
foreman (5)

Operative (6) 12.3 21.5 20.3 28.0

Service, private 3.0 6.7 5.9 3.3
household (7)

Farm laborer, = - - 1.0
foreman (8)

Laborer (9) 2.5 7:4 4.6 14.7

Note. Data are in percentages.

more consistent with the distribution of occupations found in our society
than they were at grade scheol age., What, then was discovered concerning
the occupational aspirations of black and white high school aged males?

Almost half of the black (48%) but slightly less than half (40%) of
the white male youth still aspire to occupations that fall within the
highest three prestige categories. As shown in Table 1.3, professional-
technical occupations are the dominant aspirations. The two blue collar
categories of craftsman and operative are named by 40%Z of the black and
48% of the white male youth. The proportion of the youth who aspire to
the higher-level occupations exceeds the proportion of employed persons in
the United States found in these occupations. As a corollary, the propor-
tion of the youth from the low-income sample families who aspire to lower
prestige blue collar jobs is smaller than the proportion of all persons
presently employed in such jobs.

For some occupational levels, there were greater differences between
aspirations and expectations at high school age than there were six years
earlier. For example, at grade school level only about 5% fewer males
expected to hold professional-technical jobs than aspired to such jobs.
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At high school age, there was a difference of 12 percentage points between
expectations and aspirations, more than doubling the earlier difference
between the two. The reverse pattern prevailed for jobs classified as
operatives. This suggests that there has been a certain amount of reality
testing. A large proportion say they would like to hold professional
jobs, for example, but the proportion that actually expects to hold such
jobs dropped considerably. oOnly about 12% of the black youth really
wanted to be operatives but almost 22% actually expected to end up in such
Jobs. The comparable figures for white males aspiring to and expecting to
hold operative jobs are 20% and 28%.

Faztafg,Assgeigteﬂgyith Occupational Plans

Once again three major factors composed of variables relating to (a)
nt's background, (b) parenting behavier, and (c) the child's own
vidual characteristics were assessed for an association with the uigh
schooi-aged youth's occupational plans. The background factors of
father's and mother's occupational and educational levels found to be
associated with the boy's occupational goals at grade school alsc were
found to be associated with their plans at high school age. 1In general,
these factors are more strongly related to the aspirations and expecta-
tions of high school boys than they are to the goals of high school girls,
as will be shown in the next section of this chapter.

As shown in Table 1.4, the higher the mother's occupational wishes
and expectations for her son, the higher are his own aspirations and
expectations. The correlation coefficients are somewhat lower than those
found at grade school level, particularly the correlation between mother's
occupational wishes and son's expectations. It must be recalled that the
perceived parenting behavior of the mother was measured only in 1969, six
years prior to the measurement of the goals of the sons at high school
age. It would seem that the mother's occupational wishes and expectations
for her son, as measured when he was in grade school, still affect his
goals at high school age.

Other parenting behavior measurements used to test for an association
with the high school males' occupational plans were mother's achievement
motivation and anomie. The higher the mother's achievement value, the
higher were the boy's occupational aspirations and expectations. Con-
versely, the lower the mother's anomie, the higher were the boy's aspira-
tions and expectations. These maternal characteristics, coupled with the
mother's occupational wishes and expectations for her son, suggest a
continuing maternal influence on the occupational plans of boys.

All of the individual characteristics of the boys themselves measured
in this study showed a positive relationship with occupational aspirations
and expectations. Intellectual ability showed a slightly stronger associ=
ation with the boy's goals as measured at high school age than it did when
thelr goals were measured at grade school age. Interestingly, as reported
in the next section, intellectual ability was not found to be associated
with the occupational goals of high school girls. As for the males, the
finding that the higher the intellectual ability the higher are the occu-
pational goals suggests a certaln realism in their occupational aspirations
and expectations. To some degree, at least, the abilities of the high
school boys are consistent with what would be required by the kinds of jobs
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Table 1l.4. Factors Associated with the Occupational Aspirations and
Expectations of High School Boys

Coefficients of correlations
Factors Aspirations Expectations
Background factors
Father's occupation .12% <10
Mother's occupation «11% -001
Father's education -10% 211%
Motlier's education 17% «14%
Pareuting factors
Mother's occupational = 1G* <04
wishes for boy
Mother's occupational -16% -13%
expectations for boy B
Mother's achievement values =13% 212%
Mother's anomie -.17% =.16%
Youth's characteristics
Intellectual ability .16% «20%
Educational aspirations, L14% .18%
grade school
Educational expectations, L17% +14%
grade school
Educational aspirations, «34% A3k
high school
Educational expectations, 41% 40%
high school
Confidence in attaining .18% -

desired job

*Indicates statistical significance at the .05 level or beyond. Other
correlation coefficients not statistically significant.

o which they aspire. Realism and consistency are further indicated by the
airly high correlation coefficients, ranging from .34 to 43, between
educational goals and occupational goals. Finally, the stronger the boys'
feelings of confidence that they will get the kind of job to which they
aspire, the higher are their occupational aspirations. In contrast, at
grade school level self-concept did not exhibit a significant relationship
to occupational plans.

e

Changes in Aspirations a@éﬁExpéctggicng

between the two time periods (grade school and high school) which were ob=-
tained by algebraically subtracting the percent choosing an occupational
category at grade school age from the percent chousing that same category
at high school age. With regard to agpirations, the largest change was in
the professional category, down between 12 to 13 percentage points from

- In Table 1.5 are shown the differences in agpirations arnd expectations
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Table 1.5. Differences in Occupational Aspirations and Expectations of
Males from 1969 to 1975, by Race

Differences in percentages in occupational categories
Black White
Occupational Asplrations Expectations Aspirations Expectations

category (n = 207) (n = 201) (n = 255) (n = 240)

Professional- =11.75 =20.04 =13.27 =19.31
technical (1)

Farmer-farm +.49 +.69 -4.16 ~4.26
manager (2)

Manager, offiecial, =.60 +3.14 +6.48 4+3.44
proprietor (3)

Clerical-sales (4) +4.45 +5.13 +.18 -«55

Craftsman, +9.55 +8.88 +10.57 =4.17
foreman (5)

Operative (6) +5.56 +13.01 +6.13 +10.88

Service, private =9.12 =5.19 =-5.07 -2.51
household (7)

Farm laborer, - - - -
foreman (8)

Laborer (9) =6.24 ~5.58 =.07 +8.44

what it was six years earlier. The largest change in aspirations is the
increase in the proportion choosing jobs in the craftsman—foreman cate—
gory, up nearly 10%. Turning to expectations, the largest drop is 1in the
proportion choosing professional jobs, the same as for aspirations. The
largest increase in expectations is found in the operative category, up
between 11 to 13%. The pattern of changes in agpirations and expectations
suggests that as the youth approach the time when they must enter the job
market or decide on further training they change their occupational expec-
tations. Apparently, they find it harder to change their minds regarding
what they would really like to do for a living since the degree of change
was less for aspirations than it was for expectations. This leads to the
implication that aspirations at grade school level were not idle dreams of
fancy but to some extent represented real goals which are modified with
reluctance,

The foregoing analyses were concerned with the changes in occupational

aspirations and expectations exhibited by the sample as a whole. A more
sensitive test of the changes in occupational plans between grade and high
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school ages can be made by constructing cross—tabulations of the job level
named at grade school age by the levels named at high schoel age. Such a
etaés—tabulacian.shQWS, for example, what occupational category those who
originally chose the highest category later chose at high school age.
Thus, it indicates how many individuals were consistent over the six-year
period and which occupational levels were chosen by those who were incou-
sistent. The levels of occupation were constructed by considering the
highest three census categories "high", the next three "medium”, and the
lowest three "low"”. Data for these analyses consist only of those cases
where there is complete information for the three time periods; grade
school level, high school level, and young adulthood. This was done be—
cauge in a later section we relate the occupational plans at the first two
stages to occupational attainment as young adults. Previous analyses in
this chapter used all of the respondents interviewed at grade school aga
from whom information was alsoc obtained at high school age, whether or not
they were reinterviewed as adults.

A high proportion of both black and white grade school children
aspired to occupations that are categorized as high, s6 particular atten-
tion should be devoted tec this group. As shown in Table 1.6, 64.4% of the
black and 59% of the white grade school males named high level eccupations
both at grade and high school levels. Although the remainder lowered
their occupational aspirations, it should be noted that most of those who
originally chose a high level occupation chose a medium level occupation
at high school age. At high school age, the smallest proportions choosing
a low level occupation, 4.4% and 7.6% for black and white boys respec—
tively, were those who earlier had aspired to a high level occupation.

The black grade aschool boys who originally chose a medium level occu—
pation were quite conasistent over the six years with 68.7% of them choosing
an occupation in this category at high school age. Among white boys, 52.9%
chose a medium level occupation at both time periods. It can also be noted
from Table 1.6 that more of both black and white boys who changed their
aspirations from a medium level job moved to a higher level job than to a
lower level one. Those who originally chose a medium level occupation less
frequently chose a low level job at high school age than did those who
originally chose a low level job. Those originally choosing a medium level
job, however, later more frequently chose a low level job, 6.2% and 8.8%
for black and white boys respeccively, than those who originally chose a
high level job, 4.4% .and 7.6Z for black and white raspectively.

Among the total sample of male grade school respondents, about 22% of
the black and 16% of the white boys (see Table 1.1) aspired to occupations
that were at the lowest of the three occupational levels. This group, as
shown in Table 1.6, proved to be the least consistent in their occupa~
tional aspirations. Of all the black boys who at grade school age chose a
low level occupation, only 14% named an occupation at this level at high
school age. More white boys, 28.6%, were consistent over the six year
period. Half of the white boys who were inconsistent moved to a medium
level occupation, half to a high level occupation. Twice as many black
males who originally chose a low level occupation moved to a medium level
one as moved to a high level one. Boys who aspired to a low level occupa-
tion at grade school age more frequently selected a low level occupation
at high school age than did boys who originally agpired to medium and high
level occupations.
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A Comparison of the Percentages of Males Naming Occupational
Aspirations at Grade and High School Levels

Table 1.6.

Ocaupational level, _ il ~

Occupational level, high school
Hi

grade school Loy Medium gh
Low
Medium
High

Low
Medium 8.8 38.2
High 7.6 0]

Note. Levels ceonstructed by considering highest three census categories

"high”, middle three "medium", and lowest three “"low". Boxed percentages
indicate those who named occupations in identical categories at both time
periods.

There is considerable evidence from the foregoing analysis that the
occupational aspirations of high school males are influenced by, or at
least related to, the aspirations they held at grade school age. The bulk
of the group originally chose a medium or high level occupation (see Table
1.1). Of this group from over half to two-thirds later chose an occupation

(cal However, few of thcse who originally named a
low occupational category retained that selection as high school youth.

While, basically, a large proportion of males retained their occupa-—
tional goals, this was not true regarding the occupations they expected to
hold (Table 1.7). Of the black males who as grade school boys expected to
hold a high level occupation, only 32% still expected to do so at high
school age. White boys exhibited the same pattern with 43% of those who
originally expected to hold high level jobs retaining this expectation at
high school. From the table it can also be seen that from 17% to 40% of

the white high school-aged males expected to hold low level jobs, with the
lower their expectations at grade school the more frequently they expected,

at high school age, to hold a low level job.

school youth said he expected to fill a high

It is also true that the
the more frequently the high
level occupation. Thus, 43%

of those who originally expected to fill a high level occupation stated
this occupation at high school age as compared to 20% and 10% of those who
first expected to fill medium and low level jobs respectively. While more
of the males lowered their expectations than did their aspirations, when
the two analyses of aspirations and expectations are compared,there is
nevertheless ‘evidence of & continuity and consistency in the occupational
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Table 1.7. A Comparison of the Percentages of Males Naming Occupational
Expectations at Grade and High School Levels

. Occupational level, high school
Occupational level, | ccuparional tevel, hig el
grade sachool Low Medium High
Black males (n = 52)
Low ] 33.3

White males (n = 101)
50.0 10.0

High 17-3

Note. Levels constructed by considering highest three census categories
“high", middle three "medium”, and lowest three "low". Boxed percentages
indicate those who named occupations in identical categories at both time
periods.

expectaticns of low-income males. The next line of inquiry concerns the
actual job attainment of these low-income young men.

Occupational Attainment of the Young Adults

In 1979, ten years after their first interview as fifth or sixth gra-
ders and four years after their second interview as Jjuniors or seniors in
high school, the respondents were interviewed for the third time. We
refer to this as the young adult stage. Data on the occupational attain-
ments of young adult males, and how attainments compare with earlier aspi-
rations and expectations, are presented in three different forms. First,
Table 1.8 shows the census classification of the jobs in which the young
adults are employed. In Table 1.9 the nine job categories have been col-
lapsed into three——high, medium, and low —=by considering the top three
censug categories high, and so on. Tablc 1.9 also shows the proportion of
those at grade and at high school who chose a job that fell in each col-
lapsed category. The third type of analysis, Tables 1.10 and 1.11, con-
sist of cross—tabulations of original aspirations by present attainments.
Thus these data show what proportion of youth who aspired to a certain
occupational level have in fact achieved that level.

Some caution is needed in interpreting the data pertaining to occupa-
tional attainments. It should be kept in mind that the interviews were
conducted when the respondents were 21 or 22 years of age. In subsequent
years they can be expected to change occupations with the result that their
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Table 1.8. The Occupational Attainment of Presently Em:loyed Young Adult

Males
Dgcuﬁatiéﬁél -  Black o . White .
category n - 7 77% 77£ ) Zii
Etﬂfessiﬂnal—ri 4 ) 74’7.0 - 10 Egé
technical (1) -
Farmer-farm - - = =
manager (2)
Manager, official, 2 3.5 3 2.9
proprietor (3)
Clerical-sales (4) 8 14.0 10 9.6
Craftsman, foreman (5) 6 10.5 23 22.1
Operative (6) 10 17.5 18 17.3
Service, private 7 12.3 8 7.7
household (7)
Farm laborer, 3 5.3 2 1.9
foreman (8)
Laborer (9) 17 29.8 30 28.9

occupational attainments at gome later date may be closer to their earlier
agpirations than are their attaiunments as young adults. This would seem
to be particularly true of those who aspired to technical or professional
occupations, for there were scarcely enough years between high school
graduation and the reinterview for these young adults to prepare for and
enter such occupations. To assess the magnitude of the probable under-
counting of attainment of high level jobs, analyses were made of the
number of those who aspired to professional or technical jobs who were
currently enrolled in college or graduate school. It was determined that
only 10 black young adults were in college at the time of the interview
and another 5 were in graduate or professional school. Among the white
males, 8 were in college but none were in graduate school. It is likely
that many of the young adults still pursuing higher education ultimately
will find work in their chosen fields. Full time students have not, how-
ever, been included in the count of those who are presently employed.
There were also a few cases in which a respondent was both working and
going to college. It is reasonable to expect that the job they acquire
after graduation will be at a higher level than the one they now hold but,
of course, that cannot be determined with certainty. Nevertheless, not
knowing the ultimate occupational attainments of those who are in college
on a full- or part-time basis probably results in a slight undercounting
of the attainment of high level positions.
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Table 1.9. Percent Black Males Naming Occupational Level at Grade and
High School and Adult Attainment

Q;gupatiaégl i Gféﬁe seﬁéél - Higgrééhggl ) hﬁ?éé;¥%
levels Aééiraéigﬁs Egéectaéigﬁs Aé?ifatgggéuiExpéégéﬁions attaloment
- ~ Black mates B

Low 21.75 24.88 5.42 14.11 47.36

Medium 21.26 23.89 45.42 50.91 42.11

High 57.02 51.25 48.6 35.04 10.02

T e mates o

Low 26.47 13.33 10.55 18.96 38.46

Medium 33.33 40.00 50.21 54.50 49.05

High 50.19 46.67 39.24 26.54 12.50

The occupational distribution of the employed males is shown in Table
1.8. These data can be compared with those in Tables 1.1 and 1.3 respec-
tively to learn how the attainments for the sample ¢z a whole relate to the
asplrations and expectations at grade and high school levels. For example,
while over half of the black males aspired to a job in the professional-
technical category at grade school age and 42% agplred to a job at this
same level at high school age, only 7% were actually working at such a job
at the time of the interview. Relatively few males (less than 10%) aspired
to jobs classified as laborer either at grade or high school levels but
almost 30% were currently working at such jobs at the time of the third
interview.

The existence of data on both occupational asplrations and expecta-
tions at grade school and high school age and on occupational attainments
as young adults, all in terms of nine census categories of occupations,
makes for some complexities in analyses. For some analyses, therefore, the
nine census categories of occupations were collapsed to three and labeled
"high”, "medium”, and "low". This system is employed in Table 1.9 which
shows the occupational aspirations and expectations at grade school level,
high school level, and the respondents' occupational attaimments as young
adults.

The data in Table 1.9 show a striking lack of goal attainment among
black males. As children, over half aspired to and expected a high level
Job and as high school youth almost half still aspired to such jobs while
over a third still expected to achieve them. Yet only 10% of the young
adults were actually working at high level jobs. As children, less than a
quarter either aspired to or expected to be working at the loweat level
jobs such as laborer and service worker. As high school youth, even fewer
(only 5Z) aspired to such jobs while only 14% expected to be working at
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them. Yet almost half of the black young adults were actually employed in
such jobs.

The lack of goal attainment among white males is just as vivid as
among black males. Only 12%Z of the white males were actually working at
high level jobs while about half aspired to and expected such jobs as
children and almost 40% still aspired to high level Jjobs as high school
age youth.

There are some interesting racial differences, however, in the occu-
pational goal attainment process. At both grade and high school levels, a
higher proportion of blacks than whites both aspired to and expected to
achieve high level jobs. Yet more whites than blacks are actually holding
high level jobs as young adults. Table 1.9 also shows that at both grade
school and high school levels more whites than blacks named low level
occupations as the ones they really wanted or expected to have. But more
blacks than whites are actually working at low level jobs. The implica-
tion is =strong that despite their higher goals, blacks will achieve their
occupational goals less frequently than whites.

The final analysis of the extent to which the males achieved their
occupational ambitions is presented through a cross—tabulation of grade or
high school aspirations by adult attainment according to one of three
levels of occupation (Tables 1.10 and 1.11). By reading across the rows
it can be determined what proportion of those who earlier chose a certain
occupational level are presently working at that level. It can also be
determined, of course, at what level those who did not achieve their as-
pired level are working. It should be pointed out that these analyses are
based on a reduced number of respondents, ranging from 49 to 52 blacks and
86 to 103 whites. The reduced sample size is due to the fact that the
analyses are based on only those who were located as young adults, wlo
provided information on their current job, and from whom information was
available at both grade and high school levels.

From Table 1.10 it can be noted that only 16% of the black males who
aspired to high level occupations at grade school age were actually working
at such jobs as a young adult. Indeed, many more are working at low level
than medium level jobs. Half of those who as grade school children aspired
to medium level jobs, however, have achieved their asplrations. Turning to
the aspirations of the black males at high school age, only 11% of those
who aspired to high leval occupatlions actually achieved them. OFf the re—
mainder, more are working at medium level than at low level jobs, suggest-
ing that their high aspirations were at least partially rewarded. Those
who aspired to medium level jobs were more likely to achieve their aspira-
tions but of those who did not, almost all are working at low level jobs.

The gap between the occupational aspirations of these black high
schoa%.studenﬁs and their attainments as young adults holds the potential
for frustration. It is not that they are not achieving their “childhood
dreams,"” but, rather, that they are not achieving the goals they said they
wanted just four years earlier in high school. Possibly the potential
disappointment and frustration is not actually severe because, while they
"really” wanted the jobs they said they did, they did not expect to attain
them. This possibility was rejected after comparison of the high school
occupational expectations with adult attainments. Only 17% of those who
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Table 1.10. The Occupational Aspirations of Grade School Males by Adult

Attaioment
Occupational  __Level of occupational attalmment
agpirations Low B 7ﬁédium ) 7 Hiéﬁ
T  Black males (a = 49)
Low 60.0 =
Medium 750.0
High 54.8 29.3
Aj; T T Wﬁigé”ﬁaAég ;Aés) ) T
Low 15.4
Medium 5.3
High 45.3

Note. Boxed percentages indicate those who named occupations in identical
categories at both time periods.

expected to fill high level jobs are doing so. However, 45% of those who
expected to fill medium level jobs are now working at such jobs and
another 7% are working at high level jobs. 1In sum, the odds of black
males achieving what they want to or expect to are much higher for those
with medium level as opposed to high level goals.

The general pattern of lack of goal attainment among black males was
found also for white males. But there were a few differences. As shown
in Table 1.10, white males with the highest aspirations at grade school
did not more frequently attain them than did their black contempories. Of
those who did not, however, somewhat fewer of the high aspiring white
males (45.3%) than of the high aspiring black males (54.8%) ended up with
low level jobs. It was also found that among white males 84% of those who
at grade school level aspired to medium level jobs actually achieved thenm
while an additional 10% were working at high level jobs. For blacks
aspiring to medium level jobs at grade school, only half achieved such
Jobs while 12.5% achieved a higher level position. Although the number of
cases is too small to permit definitive conclusions, there is a suggestion
that the childhood aspirations of white males are more frequently realized
than are those of black males.

The comparison of high school occupational aspirations and adult at-
tainmentsa, as shown in Table 1.11, also indicates that white males some-
what more frequently reach their occupational goala than do black males.
Among those with high level aspirations, 18.7% of the whites in contrast
to 11.5% of the blacks were working at high level jobs when last inter-
viewed. Somewhat fewer of the whites who did not attain their high level
jobs were found working at low level jobs. Among those with medium level
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Table 1.11. The Occupational Aspirations of High School Males by Adult
Attainment

Level of occupational attainment

Occupational

agpirations Low Medium High
Low 0 0}
Medium 53.8 3.8
High 38.5 50.0

- T T 7Whitiemalés (n = 103) -
Low 33.3 8.3
Medium 39.5 4.7
High 33.3

Note. Boxed percentages indicate those who named occupations in identical
categories at both time periods.

high school aspirations, more whites (59 .5%Z) than blacks (46.1%) achieved
that level or higher.

The high school expectations of white males were compared to their
job attaimments; 16% of those with high level expectations were working at
that particular job level. Almost 457 of those with medium level expecta—
tions were employed at jobs at that level and another 7% were employed at
high level jobs. Expectations generally followed the pattern established
with occupational aspirations.

It will require considerable and detailed analyses to attempt to
unravel what "weni wrong"” in the occupational achlevement process of the
black and white males. Relatively few of those who, as grade school
children, aspired to and expected to work at high level jobs have met
their goals. What is more, the achievement rate is no better when the
aspiratlons and expectations at high school level are compared to the
accomplishments of the young adults. The major exception to the pattern
of low goal attainment is that of white males who aspired to or expected
medium level jobs. Almost all who had such goals as grade school children
are now working at medium level jobs while almost six out of ten who at
high school age aspired to medium level positions are now working at such
jobs or at a high level job. Black children and youth who aspired to
medium level jobs more frequently reached their goals than those who
aspired to high level jobs; however, the blacks were not as successful as
were the whites.

In an effort to explain the differemtial degree of goal attainment
among the respondents, a score was created by subtracting the score for
the occupation at which the respondent was working from the score for the
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cone to which he aspired at a high ge=—hool age. The new scores, 1ln terms of
t—he Census occupational categories, ranged from O for those achieving or
g=oing beyond their aspirations to ~8:8 for those whose present job was the
cmaximum number of steps away from ghme onme to which they aspired. Correla-
t—ion coefficients were then computed B between the degree of goal attalnment
s=cores and various theoretically iwp-cortant background and other factors.

None of the family background f =actors related to social clasg—-—
F-ather's occupation and education, mpother's occupation and education—-was
F-ound to be related tothe degree ¢of = occupational attainment of the male
y—outh. As a matter of fact, the cgr —relation coefficients were close to
z-ero, as was that betwen the child'. s intellectual ability and the degree
o £ goal attainment. Achievement mgt -ivation, as measured both at grade and
h_dgh aschool, showed a wesk but starl. _stically non-significant relationship
1-m the direction of the higher the aw:-chievement value » the lower the degree
o £ occupational goal attainment. Theee confidence of the high school youth
i—m achieving his aspired occupatiop w was measured by a question asking how
1 dkely he felt it was that he would ¢ get the job he wished. Confidence
§=cCores were positivelyrelated to gdz-al attainment scores. The correlation
c=oefficient of .22 was significant ar_t the .01 level indicating that the
neore likely respondents felt they wow.uld get the job they wanted, the more
f-xequently they attained their aspils-ations. The only job-reward factor
rem=lated to goal attaiment was the de-esire for a Jjob that provided inter-
e=sting and exciting work, The correZ lation coefficient was found to be —=.19
s—ignificant at the .05 level. Thig = indicates that the more the student
wv=anted a job providing interesting amnd exciting work, the lower was his
de=gree of attaining the job to which he aspired. Finally, the self-image
oxf the young adult was positively aSssociated with occupational goal attain-~
Oe=nt, with a coefficient of correlat®4ion of .21, significant at the .01
le=vel. It may be that goal attaingéceat or its lack produced the self-image,
r=ather than the self-imge producing the degree of goal attainment. This
lenaterpretation is suggested because ==self concept, as measured at grade
sc—hool age, was not assoclated with c=yccupational achievement.

Preliminary analyses thus.haVe tmnot explained why some males have
ac—hieved their occupational anpbipiofe== but large numbers have not. It must
be= recalled that the youg adults werere about four years beyond high school
ag=ze when last interviewd. Some willIl change jobs, some will lose jobs.
Scome will pursue more training and Atdbtain promotions and some, probably,
wEE 1l be forced to accept demotions ASME they are to remain employed at all.
Ara unascertainable but probably not I'Harge number may yet achieve jobs at
tkae level at which they said, as fift==h or sixth graders and juniors and
se=niors in high school, they wished ae=and expected to be employed.
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FINDINGS ,
Part 2: Chinge an3 Stability in the Occupational Plans of Females
by
William F. Kenkel

The resyrfem of t-—he Women's Movement in the United States is often
considered tg hgvt occur—red with the publication of Betty Friedan's The
Feminine Mystiqutin 196 -3. It was just six years after that date that
fifth and sixth e gl rls from low-income subcultures in the South were )
asked about tpegtoccupa _tional plans. The major questions that tapped such
plans were the g as tThose to which males responded. The Eirst read, "If

you could chaofgty job - you wanted, what kind of job would youreally like
to have yhen yOyrow up- 7" A second question asked: “What kind of ‘job do

you think you Teilly wil- 1 have when you grow up?” Implied in these ques-~
tions measuris® awpatieonal aspirations and expectations respeitively is
the idea that theyirlg wwiould be holding a job in the sense that the term
is often used; tht is, +that they would be working outside the home. It is
likely that Friedn's de=scription of the malaise of housewives and their
chronic complslytivith = the problem that has no name” had not reached
fifth and sixth gude giz=wrls by 1969, and perhaps had not reached their
parents or tegChel, To a certain extent, then, the questiong asked may
have been flaveq b that they implied the girl would be working outside the
home. It is tFye¢ howeves=r, that women from low-income groups lad a moder-
ately high rate o enplovyment outside the home even in 1969. Alse, in a
later sectlon, weill re=port on the responses of the girls to s check 1list
of occupationg tht did e—ontain the choice "housewife".

The chrogpdloy of tkiie occupational plans of girls covered in this
section startg \ilh theixm aspirations and expectations as fifthand sixth
graders. Sincé it{s ant=icipated that the plans of grade schoolers will
have an influedcen thed@r later plans, an attempt is made to {westigate
the factors agsoclited il th the aspirations and expectations of the £ifth
and sixth gradevs Analsegrses are then presented on the occupational aspi=
ratlons and expeciitions of the girls six years later, when they were, or
could be expectedto be, juniors or seniors in high school. This is
followed by a premtaticon of the occupational attalnments of the young
women as deceymigd from interviews in 1979. At this stage, the respon-
dents were 21 ot lyears= of age and would have been out of high school
three or four yegt, The=ir actual job attainments are compared with their
aspirations ay {gie schamol and high school age. The chapter concludes
with two gpecizl mlyses=, one on the tendency of girls and young women to
choose “gendex agipriat—e"” jobs, the other on the impact of marriage
expectationg of gl occup=>ational goals of girls and women.

Otwpatiownal Plans of Grade School Females

The occupstiml aspeirations and expectations of the girlsg at grade
school level were tassif=1ed according to the 9-point Census categories,
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The distributions appear in Table 2.1. Perhaps the most striking finding
is the high proportion of girls, 75Z of the black and 70% of the white,
who aspired to jobs at the professional-technical level. These propor=
tions are considerably higher than those found for the males in this study
in which 55% of the black and 42% of the white grade school boys aspired
to similar high-level nositions.

As noted in Table 2.1 there are differences between the girls' occu=
pational aspirations and expectations, which suggests that the girls were,
indeed, able to differentiate between the job they really wanted and the
one they expected to hold as an adult. For the professional-=technical
category, the expectations were lower than the aspirations suggesting a
certain realism in the occupational plans of the girls. They knew what
they would like but some, at least, did not think they would achieve their
goals.

Table 2.2 shows the factors associated with the grade school cccupa-
tional aspirations and expectations of girls. These factors are composged

Table 2.1. Occupational Aspirations and Expectations of Grade School
Girls, by Race

Blacks Whites

irations Expectations Agéiraticns Expectations
= 182) (n = 171) (n = 271) (n = 236)

Oceupational As
category (r

Professional, 75.3 70.8 70.1 60.2
technical

o =

Farmer, farm = - = b
manager

Manager, official, - - - -
proprietor

Clerical, sales 9.3 11.1 14.8 13.6
Craftsman, foreman 1.1 1.8 «7 «4
Operatives 1.1 1.8 3.7 11.4

Service, private 12.1 11.7 10.0 12.3
household
Farm laborer, - = - -

foreman

Laborer 1.1 2.9 «7 .9

Note. Data.are in percentages.




Table 2.2. Factors Associated with the Occupational Aspirations and
Expectations of Grade Scheol Girls

Factors 7 ] Aspirations Expectations
Background factors
Father's occupation -.03 -.04
Mother's occupation =.09 «15%
Father's education 01 -05
Mother's education =07 - 06
Parenting factors
Mother's occupational wishes -13% .18%
for girl
Mother's occupational expectations «32% .32%
for girl
Mother's achievement value .07 -10%
Mother's anomie ~.08 ~.11
Mother perceived as loving 14% -04
Mother perceived as demanding .08 04
Mother perceived as punishing =.11 -.02
Child's characteristics
Intellectual ability .07 .03
Self-concept «13% .09
Educational aspirations =21% «24%
Educational expectations «17% < 24%
*iﬁdicates statistical significance at the .05 level or beyond. Other

correlation coefficients not statistically significant.

of variables relating to the background factors, parenting behavior, and
individual characteristics of the child. (The scales, questions, and the
like used to measure the variables are identical to those used for males
and are described in the preceding section.) The only significant rela-
tionship with a background factor occurred between mother's occupation and
girl's occupational expectation. The higher the mother's ocecupation, the
higher the level of the occupation the girl expected to hold.

Mothers were asked both what job they would like their daughter to
hold as an adult and what job they expected their daughter to hold. The
responses to these questions are considered part of the mother's parenting
behavior under the assumption that what the mother wants for the child will
affect how she imnstructs the child, interacts with the chiid, responds to
the child's aspirations, and so forth. The correlation coefficient of .32
between mothers' occupational expectations for girls and the girls' own
aspirations and expectations showed the strongest relationship with the
girls' occupational plans of any factors measured. It is Interesting that
mothers' occupational wishes for the child, while statistically signifi-
cant, were not as highly correlated with girls' aspirations or eXpecta-
tions. This may mean that there was some unrealism contained in the
mothers’ wishes, but what they expected the girl to do was communicated to
the girl and therefore affected her own aspirations and expectations.
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M themough the correlations were low, two other characteristics of the
nthers wem=re found to be related to girls' occupational expectations. The
higher the== mothers' achievement values and the lower their anomie scores,
the highe=xr were the girls' occupational expectations. The relationship
of theSe ®=-wo characteristics of the mother were in the same direction for
flrls' otc—upational aspirations but did not reach the level for
ftatistic==al significance.

One covher characteristic of the mothers was assoclated with the
thild's Asspirations. The more loving and the less punishing a child
perceived her mother to be, as measured by the Bronfrenbremner Parental
fehavior s==cale, the higher were the girl's occupational aspirations.
loving anca punishing parental behavior did not show a statistiecally signi-
flcant reE= ationship, however, with girls' occupational expectations.

The t—esults of these analyses indicate that a glrl's occupational
plans are related to what the mother expects of the girl occupationaily,
what the mmother is like, and how the girl perceives her mother's parenting
behavior, Among the characteristics of the girl herself, self-confidence
showed a mmodest relationship with aspirations while intellectual ability
showed vir—tually none at all. The relationships between educational plans
ild occypa_-tional plans showed that the higher the occupational goals, the
wre educa_tion a girl wants and expects to have. This indicates a certain
tngistept .y and realism in the girls' goals even at grade school level,

The next t._ask i1s to investigate how, or if, these goals changed from the
tine the & irls were first interviewed as grade school children and when
they were --of late high school age.

Occupational Plans of Higrh;jsi:hggl’ Girls

Chapfeme and stability in the occupational plans of girls are addressed
In geveral ways. First, the occupational aspirations at high school age
ife presenmred (Table 2.3). Background, parenting, and personal charac-
teristiCg ==are then tested for an association with the high school girls'
cccupation==1 plans. The differences in percentages of black and white
girls choos=ing occupations that fell in the nine Census categories are
then congicTered. This will reveal the kind of change that has taken place
tetveen the= two groups of girls. The final analysis consists of determin-
g the prcoportion of girls who retained their grade school aspirations at
high schoo®® level and showing the change pattern of those who modified
their asplz=——ations.

Frow t—he data presented in Table 2.3 on occupational aspirations and
epectatiommas, it is clear that occupations falling in the professional-
technlcal c—ategories are the dominant aspirations and éexpectations of both
black and werhite high school girls. It is also clear that a considerably
higher propmsortion of .black than white girls aspired to and expected to
fill occypamtions in the highest category. Expectations are considerably
lwer than aspirations and the spread between the two is larger than that
found at gr—ade school.

Jobs L_m the clerical-sales category are the second most popular among
the high gc _hool girls. For jobs at this level and lower, it is noted that
gerally t” he proportion expecting to fill the jobs are higher than those
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Table 2.3. Occupational Aspirations and Expectatlons of High School
Girl=, by Race

Whites

Blacks

Aspifazians Expectations
(n = 146) (n = 182)

Occupational Aspirations Expectations
' )

catagory (n = 17 (n = 248)

Professional, 59.55 48.0 43.2 23.6
technical

Farmer, farm - 4 - +6
manager

Manager, official , 3.9 1.2 1.4 1.7
proprietor

Clerical, sales 23.60 33.1 30.8 28.6

Craftsman, foreman 1.7 2.0 4.1 1.1

1)
et
L]
~d
Ina
]
o
E-N
.
m‘
et
=]
L]
\l

Operative

Sexrvice, private 8.4 11.3 12.3 11.5
household

Farm laborer, - - - -
foreman

Laborer 1.1 1.6 3.4 14.3

Note. Data are im percentages-

aspiring to the jobs. This finding and the opposite kind of difference
between aspiratioms and expectations for professional-technical jobs sug-
gest that the girls had subjected their occupational plans. to some degree
of reality testing. More black girls, for example, expected to hold
clerical-sales jobs -as adults than really wanted such jobs. More white
girls expected to be laborers than wanted to hold this kind of job.
Conversely, fewer of both races expected to hold professional-technical
positions than would have liked to have held these Jjobs.

=

Factors Associated with Occupational Plans

Most of the F£actors tested for a relationship with elementary school
girls' occupational plans were also tested for an association with their
occupational plans at high school age. Scores on the Bronfrenbrenner
scale, relatirg to the girls' perceptions of thelr mothers as loving,
demanding, or punishing, were dropped from the high school analysis be-
cause they were throught to refer specifically to how the fifth or sixth
grade girl perceiwed her mother at that age.

er's educational level was the only variable in the background
ignificamtly related to the high school girls' occupational
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' ssﬁir’atiﬁns_ﬁg E:fpé;taitignép .®n contrast, at grade school age, only
mother's occupaticnal status wras related to the girls' occupaticnal goals.

Two measures of pirentings behavior, mother's occupational wishes and
mother's occupationalexpectat=1ons for the girl, were asked of the mothers
when the girls were ingrade s=chool. The girls' school performance and
other evidence may have cause®® mothers to raise or to lower their wishes
and expectations betwenm the t—ime the girl was in elementary school and in
high school: ' Caution is there-fore needed when interpreting the associa-
tion between the mother's wishees and expectations and the girls' occupa-
tional aspirations and expecta_tions at high school age. Nevertheless, as
shown in Table 2.4, mother's o~ccupational expectations were significantly
correlated with the high schoo L girl's own occupational expectations. The
correlation with mother's occuzpational wishes, although in a positive
direction, did not reah stati=stical significanca.

Mother's achievemint valuee and mother's anomie are considetad ko be
fairly stable charactetistics., That is, it is assumed that they did not
change radically durinthe gi=sx years between the time they were first
measured and later athigh sclhool age when the girl responded about her
occupational plans. Ityas fowand that the higher the mother's achievement
value ‘and the lower het anomie _, the higher was the girl's occupational
- aspirations. As a matter of f=act, mothers' achievement and anomie were
more strongly related tothe gMrls' aspirztions and expectations measured
at high school age than they we=re to girls' aspirations and expectations
measured at grade school age.

all the variable asseessed, the strongest association with high
school girls' occupatitnal aspEE rations and expectations were their educa-
tional aspirations and expectat—ions. The correlation coefficients ranged
from .34 to .52 for the tvo meamsures of expectations and aspirations. This
suggests a certain degree of re=alism in the plans of the high school girls
inasmuch as their occuptional and educational goals were consistent,
Better agreement between desire=d occupational level and educational level
would have resulted, of wouse, in even higher correlation coefficients. The
moder te level of assoclation r—eported here may well reflect the lack of
knowlcdge about career alterna-tives often associated with low-income or
rural populations. Thegirls' educational goals at grade school were also
related to their occupstional g-oais at high school sge, although the rela-
tionship was not as strog as w=hen these aspects of thelr life plans were
tapped at high school ap, Sel f-confidence, another characteristic of the
individual, was measurel st graedde school age, not at high school age. How-
ever, high school studeits vare asked how likely they felt it was that they
would actually achieve the job —fo which they aspired. The higher the
occupational aspirations, “he neore likely they felt they would achieve
their preferred jobs (r=.32). This suggests that confidence in one's
ability to get the job oe want== taps a more general trait of self-confi-
dence which, in turn, {sa des—frable trait for higher-level jobs. Mental
ability wae the ‘only indlyidual characteristic that did not have a glignifi~
cant relationship with either oc—cupational aspirations or expectations.

Ehgggég in Occupational Plans

The differences inthe prop>ortions of girls choosing each occupa-
tional category at high school =as compared with grade school are shown in
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Tab—Re 2.4. Factors Associatd vith the Oceupational Aépiratgﬂns and
: Expectations of ligh School Girle

Facm=ors - ' ga:Eira;iﬂné ) Eﬁpecﬁatians

BacExground factors

Father's occupation =00 =,001
Mother's occupation «08 .10
Father's education .09 <01
Mother's education 7% 12%
Pare=nting factors
Mother's occupational wishes «11 .09
for girl
Mother's occupational 23% 22%
expectations fer girl
Mother's achievement vale J11% =.07

Mother's anomie =.20% ~.12%
Yout—h's characteristics
Mental ability <02 .08
Educational aspirations, 5% «19%
grade school
, Educational expectations, 26% -18%
- grade school
Educational aspirations, 42% +38%
high school
Educational expectations, 52% «34%
high school
Confidence in attaiping J2%
desired job

*Ind—Lcates statistical sigﬂiﬂcaucé at t-he ,05 level or beyém:l. Other

corxrelation coefficients notstatistica 1ly significant.

Tablee 2.5. The greatest chang in occup=ational plans is founc=l with respect
to pxrofessional-technical occyations. “Both black and white gs=irls reduced
thel—= aspirations and expectstions with —xegard to such Jjobs. The per-—
cent=age of black girls aspiriy to the h—ighest level jobs felll less, about
16 pe=rcentage points, while the percentazge of white girls fellR 27 points.
At beoth grade and high schoollevels, bl=ack girls had higher co>ccupational
aspi=ations than white girls,umd as a g=xoup, they less freque=ntly lowered
theim aspirations. '

Occupations in the cleriul-sales c=ategory were named mor—e frequently
at h=E gh school than at grade ghool leve=d, probably reflectinge= a certain
degre=e of reality testing. T two race=s were not very differ—ent with
regspe=ct to the increase in theproportiomas aspiring to such jo==bs; however,
blacEx girls showed a greater Increase in the number expecting to hcld
cler®.cal-sales positions.

The final analysis of chuge and st=ability in occupationa=]l plans was
made by constructing crosa-tablatiouns ofE the occupational lev—el named at

.. 83 98




ifférénces in Eét;eatages in Gcgupatianal Catezgoriesfir

« D
" Aspirations’ and Expectations of Females from 19469 to I5, by

Blacks " Wh=tives

Occupational Aspirations Expectations Aspirations
category (n = 187) (n = 187) (n = 279)

E;;p;érctatriaﬁs
(2 2279)

Professional-
technical (1) =15.75 -22.8 -26.9 03

Farmer-farm
manager (2) e +.4 - -

proprietor (3) +3.9 +1.2 +1.4 1.7
Clerical=sales (4) +14.3 +22.0 +16.0 #5:0

Craftsman-
foreman (5) +.6 +.2 +3.4 T

Operatives (6) +.6 +.6 +1.1 .3

household (7) -3.7 =4 +2.3 -8

Farm laborer,
forman (8) = = = N

Note. The numbers represent the differences in the proporti__ous sdeting

each category between the two time periods.

grade school by the level named at high school age. ‘the anaxlysis ts
reveals how many girls were consistent in their occupatioual_. <holcsover
the six-year period and which occupational levels were chose=n by tiwe who.
were inconsistent. The occupational levels were created by congldiing the
highest three of the nine Census categories as high level josmbs, thiext
three as medium level, and the lowest three as low level jobe=s. Datfor
this analysis consist only of those cases where there is commplete teupa=
tional information for the three time periods--grade school, high whool,
and young adulthood. ' Earlier analyses of occupational choic.es by (sus
categories made use of all the cases for which occupational - data wire
available at grade school and high school levels.

Almost 70% of the black and 56% of the white girls aspi- red toshigh
level occupation at the two time periods (Table 2.6). Those who chinged
their aspirations were more likely to choose medium level joTbs thalow
level ones. The relatively small number of girls who origin=alily che low
or even medium level jobs makes it difficult to draw clear ceeoumclusims
with regard to the girls choosing such jobs. Nevertheless, - there @ some
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Table 2embe Acémpgﬂan of the Percantages of Females Naming QOccupitinal

is irationsas at Grade andHigh School Levels

, rioccupaﬂgianal ievel; high schod
Occupatrl Zonallevel, — — —
grade.s gl Low Medium

S i — e e —— — ———s e

B e S e S — —

i ligh

Black females (n = ?71)

Low

Med {uxm

Med{vrm 10.3

High _ 12.1

e - — — =

Note. Les=vels ecnstfm:tied by coﬁsifdériﬁg highest t

L hree c:gna’ué Eategéries
"high", mgmidile three “mmedium”, and lowest three "low”. Boxed percentyes
indicate  thut who nanesed occupations in identical categories at both tlze
periods.

interest®ing ptterns. - The highest proportion of those naming a low lwel
job at pi# ghuhool age v were those who earlier had named such jobs as the
ones tQ Warhihthey aspEEired. Conversely, the lowest proportion of hig
school giM rlsuming a heaigh level position were those who at the grade
school lee=velnped a2 lcow level job.

. Thet=r-e {igood evidHence, then, that the occupational aspirations
high schae>olgirls are r—elated to their grade school aspirations. Thellk
of the @Z=sdrlinamed acce—upations at the same level at both time periol. Of
thoge whae> diinot, girl:_s who originally aspired high were not likely b
drop to t=—he bvest occucapational level and those who originally aspirelto
the loweSse=t lvel jobs wwere not likely to change their aspirations to th
highest LM evd job,

Chan.mges in occupgt:=ional expectations showed a different pattern thn
that of a aspintions. A=_s shown in Table 2.7, white girls were not nealy as
congisten.at oer the 8ix-—=year period with regard to their occupational
expectati._onsif a - high = level job. Only 36% named a high level job aithe
one they - expted to hol-ld at both time periods. While the bulk of Lhue
who chang:zed nned a megd Mium level position, almost 20% of those origimlly
expecting = tofill a higi:h level job now expect to fill a lovw level one
Black girZ~1s, wever, we-ere not as likely to reduce their expectationsfr a
high leveZ=1 jpmition. A high-consistent type for both races were thoseyho
named a m.medin leva] joteb at both time periods. Those originally namipy
nedjum le=veljobs as ghmeir desired occupation did not show the same digree
of comgisxtenyas was fe“ound with expectations. This indicates, once
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Table 2.7. A Comparison of the Eércentages of Females Naming Occupaticnal
Expectations at Grade and High School Levels .

Gcgup%tianal level, high school

Occupational level, Low 7&%&1557 miég
grade school o - o

— - — i ] Black females 7(7,727,7; 771)
Low o
Medium
High

160)

Medium

High

Note. Levels constructed by considering highest three census categories
"high,” middle three "medium,” and lowest three "low.” Boxed percentages
indicate those who named occupations in identical categories at both time
periods.

again, that the respondénts apparently were able to conceptualize the
difference between a job they wanted and the job they expected to held.
The next task is to investigate the jobs these reapondents have actually
achieved as young adults.

Decgpg;inﬂal_Atta;nmentng the Young Adults

The third interview with the respondents was conducted in 1979, ten
years after they were interviewed as grade school children and four years
after the second interview. The respondents were mostly 21 or 22 years of
age at the third interview and were thus three or four years beyond the
usual age at high school graduation. What were they doing, ocecupationally,
and how did their achievements relate to their earlier plans? This ques—
tion is addressed in several ways. First, the percent of the young women
who were employed and the description of the proportion whose jobs fall
within each of the nine Census categories are given. Next, the Census
categories are collapsed into three prestige levels to compare, on an
aggregate basis, the grade school and high school occupational plans with
adult attainment. The third analysis also uses the three occupational
prestige levels but in this case cross-tabulations are used to compare the
original grade school aspirations with adult attainments.

Despite the large numbers of girls who aspired to professional-
technical occupations, only about 6% of the white and 7% of the black
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Tabl« 2.8, The Dccupatiaﬂal Attainment of Presently Employed Young Adult

Females
Oceupational Black females 7 White females
Catsgory . 777n7 ) ) 7'é” 7?iﬁ' . i7 -
L’f'rc:'aiesssiv:nflal-- 4347 Egéi 7 7 6.3
technical (1)
FParmer—farm manager (2) - - - -
Manager, official - - 2 1.8
proprieter (3)
Clerical-sales (4) 16 36.6 4 39.3
Craftsman~foreman (5) 3 6-8 5. 4.5
Operatives (6) 6 13.6 22 19.6
Service, private 12 27.3 11 9.8
household (7)
Farm laborer, - - 1 -9
foreman (8)

Laborer (9) 4 9.1 20 17.9

girls, as shown in Table 2.8, were actually working at such jobs as young
adults. Some young women, now in school or working at less prestigious
jobs, may eventually work at the professional-technical level, but it does
not seem likely that the proportion so employed will increase greatly.
(Only three black females and six white females who aspired to a profes-
sional-technical position were in graduate gchool or college at the time
of the interviews with the young adults.) The larzest proportion of both
black and white young women were working at clerical-sales types of jobs.
For blacks, the next most popular jobs were service and private household
ones followed by operative work in a factory. For whites, operative work
was the second most popular type of job, but it was followed very closely
by jobs classified as laborer. The actual occupational attainments of
young adult women were far removed from their plans at earlier ages.

Another way of viewing the difference between aspirations and attain-
ments is to compare the proportions choosing jobs. at a given prestige level
with the proportion actually employed in a job at that level. Over ten
times &8 many black girls aspired to and expected jobs categorized as
professional—-technical in grade school as were actually working at such
jobs as young adults (Table 2.9). The comparisons with high school plans
are also striking. Just four years before the last interview, over nine
times as many black girls aspired to professional-technical occupations as
actually had achieved them; over six tines as many black girls expected to
fill such occupations as managed to do io. Conversely, many more are
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Table 2.9. Eefcenl: Females Naming Occupmational Level at Grade and High School
‘and Adult Attainment .

Occupational Grade school - Adult
level Aspirations Expectatlons Aspirations Expectations attainment

High scheol

Black females
Medium 11.5 14.6 27.0 39.7 57.0

High 75.3 70.8 63.5 44,5 ' 6.8

Low 10,7 13.1 12.9 25.8 28.6

Medium 19,2 25.4 37.5 48.4 63.4

High 70,1 6.4 49.6 25.8 : 8.1

filling jobs at a medium level than those= who agpired to or expected such
Jjobs. The proportion of black girls aspE ring to low level jobs dropped
from 13% to 9.5% hetween grade and high =chool; yet four years after high
school 36% of the employed black young woemen were working at low level
occupations. 4,

The general picture of a great diver—gence between the aspirations of
children and youth and the attainments of adults is found for whites as
well as blacks. Almost nine times as mamy whites aspired to high level
Jobs at grade school as yera working at =hat level. The white girls
reduced their aspirations and expectatioms considerably between grade and
high school. Thus, only 26% of the white= girls expected, at high school
age, to work at the professional-techoice=1 level. Only 8% were actually
working at such jobs. By high school age- , the proportion expecting to work
at jobs at the lowest level had increasec® to almost 26%, and 297 were
actually working at this level.

There are some interesting differen—es betwean the races shown by the
data in Table 2.9, More whites than blacFs expected, at high schcol level,
to be employed at low level Jobs, but mor—e blacks were actually holding
such jobs. Conversely, at both grade schesol. and high school mora blacks
then whites aspired to high level positiomms and more blacks, by a consid-
erable margin, actually expected to £ill =such Jjobas. Yet, white females
were somewhat more likely to be filling tmigh level positions as young
adults. Is other words, despite their higzher aspirations, black females
were more likely to have attained low lewrel ponitions and less likely to
have attained high level pesitions than we=re their lower—aspiring white
counterparts. =
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. Table 2.10 consists of a cross-tabulation of the occupational aspira-
tions of girls at grade school by their own adult attainments. Thus shown
is the percentage of all girls who aspired to high level occupations that
actually achieved such positions, the percentage of those who aspired to
high level occupations that have achieved medium level ones, and so on.
Because of the few respondents who originally aspired to low or medium
level occupations, particular attention ghould be given to those who also
initially aspired to high level Jjobs.

The data in Table 2.10 also shows that only about 10%Z of black and
white girls who in grade school aspired to high level occupations had
actually achieved them. The rest had mogtly achieved medium level jobs
but a fairly large proportion of the high aspiring girls were working at
the lowest level jobs. Somewhat more of the black high-aspiring girls
achieved only low level positions when compared to the white girls.

High school occupational aspirations and adult attainment were also
cross tabulated, as shown in Table 2.11. Only a small number, 9% of the
black and 11% of the white girls, who at high school age aspired to high
level occupations were actually working at such levels. Over a third of
the black young women and almost a third of the white women who in 1975
aspired to high level ocnupations were, in 1979, working at the lowest
level jobs.

It might be asssumed that girls' occupational expectations at high
school age would be closely related to the jobs they attained as young
adults. The measures were made only four yeztis apart and the question

Table 2.10. The Occupatlional Aspirations of Grade School Females by Adult
Attainment
Giade schﬁal Level of accuﬁéﬁianal attainment Tgtal at
occupational —_— —— — grade school
aspirations Low Medium High n %
= 43)

Low 28.6 7 16.2
High 30 69.8
Low 10.0 10 8.5
Medium - 23 19.5
I 85 70.3

ligh

Note. Boxed percentages indicate proportion of those who expected a
specific level and achieved that level.
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Table 2.11. The Occupational Aspirations of High School Females by Adult

Attainment

Hiéﬁ ééﬁﬁﬁi T Leval §f Qgéupaéiaé;i‘;gtaiﬁéégﬁr - mif,calgét )
occupational —— , : — high school
aspirations Low Medium High n 4
T ] i §iécE femaieéiég ;:445;14~—, | ;
Low - - 2 445
Medium 25.0 - 8 18.2
High 35.3 55.9 3% 77.2

B - - ﬁiite females Eéi;; 1£i) ) T
Low 11.1 9 8.3
Medium 2.6 39 34.8
High 31.3 64 57.1

Note. Boxed percentages indicate proportion of those who expected a
specific level 2ud achieved that level.

concerning expectations asked what occupation they really expected to
achieve. As shown in Table 2.12, white girls were more likely to achieve
their expectations than were black girls; but for both races, the compari-
son of a2xpectations to attainments suggests a considerable amount of
disappointment. Fewer than 10% of the black and 25% of the white girls
who at high school age expected to obtain high level occupations were
actually working at such jobs. For both races, but particularly for
blacks, girls with high expectations vere more likely to be working at loy
level jobs than at the high level jobs they had expected. .

Why were there so many discrepancies between the occupational plans
of girls and the jobs at which they were working as young women? - In order
to answer this question, a measure of the difference between high school
aspirations and adult attainments was created by subtracting the value
representing the prestige level of the adult's occupation from that repre-
senting the level of the high school girl's aspirations, Difference scores
ranged from 0 to minus 8. Correlation coefficients were“then computead
between the difference score and background factors and various occupa=
tionally related variables. A positive correlation shows that the higher
the value of the independent variable, the higher the degree of attainment
of occupational aspirations.

The only family background factor found to be associated with the
degree of attaining occupational aspirations was mother's education, with
a correlation coefficient of .23. That is, the higher the mother's educa-
tion, the greater the concordance between the girl's occupational aspira-
tions and attainments. Father's education and occupation showed a rela-
tionship in the same direction but the coefficlents were not statistically




Téble 2.12. The Occupational Expectations of High School Females by Adult
Attailnment

Zevél of occupstional attainment Total at
occupational — - — — high school
expectations Low Medium High n %

Blécic feﬁai&s (’é;—,. 38)

1
-
.
W

68.4 19 20.2

Medium 27.7 68.1

47 50.0

High 28.¢ 46.4 28 29.8

Note. Boxed percentages indicate proportion of those who expected a
specific level and achieved that level.

significant. Two characteristics of the girl herself were related to
attaining occupational aspirations. One was the degree of confidence
expressed regarding the likelihood that she would obtain the kind of job
she wanted. The higher the degree of confidence, the greater the concor-
dance between the job she said, at high school, she would like to have and
the one she was holding as an adult (r = .18). Wanting a job that would
allow her to help other people was negatively associated with degree of
attaining the job to which one asplred (r = -.24).

The theoretically important factors found not to be associated with
attaining occupational aspirations need to be reported. Among these were
mental ability, achievement motivation as measured at grade and at high
school, self-image as measured at adulthood, the perception of barriers to
achieving one's chogen occupation, and how long the girl had thought about
the occupation she listed as the one to which she agpired. Further
analyses may uncover gome explanstions for the differences among respon-—
dents in the degree to which they achieved their chesen occupation.

Restricted and ngd%;prprag:ia;e Qgcupatiqga;_ghqicés

Another feature in the occupaticnal choice pattern of the low—income
females that requires investigation iz their tendency to choose occupa-
tions from a relatively restricted range of occupations. Analysis of the
occupational choices of the young women in the sample revealed two bagie
trends: (a) they aspired to occupations that are usually considered
feminine occupations, and (b) they aspired to occupatinns within a narrow
range of all occupations (Kenkel, 1982). Each of these points will be
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discussed further and explanations for the tendency to choose gender-typed
occupations will be explored.

The occupational aspirations of girls yere measured both at grade
school and high school age by a free-response question conceraing what
occupation they would really like to have as an adult. The occupations
were coded as "traditionally feminine”, "traditionally masculine,” or
"gender neutral” with all occupations in which, according to Census fig-
ures, 60% or more of the employees are of one sex being considered mascu=
line or feminine, respectivaly. All other occupations were designated
gender neutral. A panel of judges was used to determine the gender-
typing, 1f any, of any ambiguous cases.

The data i Table 2.13 provide strong evidence that the females in
this sample aspired to occupations that traditionally have been considered
feminine ones. At grade school level, 92% of their occupational prefer-
ences were for jobs classified as feminine; at high school level, 78% of
the choices were for feminine jobs and another 13% were for jobs that were,
gender neutral.

The jobs to which girls and young women aspired clearly fall within a
narrow and restricted range. At grade school level, 77% of their occu-
pational preferenceg were regtricted to four jobs: teacher, nurse, secre-
tary, and beautician (Tabla 2,14). At high school age, these four jobs,
Plus social worker, accounted for 57% of their choices. There is further
‘evidence of restricted occupational choice among females. Respondents were
glven a list of 19 occupations and asked to indicate which ones they would
congider in addition to the one to which they aspired. Males checked an
average O0f 2.6 occupations. Without considering the choice "housewife
only”, females checked an average of 1.9 occupations; when the choice of
"housewife only” was considered, females checked an average of 2.1
occupationg. ‘

Returning to Table 2.14, it is interesting to compare the popularity
of different specific occupations as judged by the females who chose them
in grade school versus high gchool. The proportion naming teacher dropped
considerably. There also was a sizeable drop in the proportion citing
nurse as their occupational choice and a noticeable increase in the pro-
portion maming secretary. In other words, many females did change their

Table 2.13. Longitudinal Occupational Aspirations of Females by Gender-Type
of Qeccupation

Percent agéiriﬂg é;r Percent aspiring at)
£ oc i elementary level high school level
Type of occupation (n = 538) (a = 447)
Feminine B ) 91.6 . 78.5
Neutral E 5.6 12.8
Magculine 2.3 8.9
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Table 2.14. Modal Occupational Choices of Females at Elementary and High
School Levels

Percent . Percent
elementary high school

) ) level level
Dccupa’tzian (2 = 53§) (= = 447)

Teacher 38.9 7.2
Nurse 23.6 18.6
Secretary 10.2 22.9
Beautician : 4.3 2.4
Social worker 0.0 5.9

Other 22,0 43.0

occcupational choices between grade school and high school, but they often
shifted from one to another of the four or five occupations most frequently
named. Other analyses show that between grade and high school the choices
of 71% of the female respondents remained in the feminine category, 7%
changed from a gender neutral or masculine occupation to a ferinine one,
20% changed from a feminine to masculine or neutral occupation, and the
choices of 2.5% remained in the gender neutral or masculine category. Here
again 1s evidence that the females changed their occupational choices but
only slightly more away from generally feminine occupations as towards
them.

Explanations for GépdefjiypedAgccupatiaﬂal Choices

Why did the low-income girls in the sample choose "gender appro-
‘priate” jobs when in grade school and basically choose the same types of
jobs when neaving high school graduation? It is important to explore this
issue because the better the reasons are understood, the more will be the
potential success for helping young women to choose non-traditional jobs
and to expand the range of occupations from which they choose.

Various features of the rural subculture have been identified as
affecting the career choices of rural youth. The restricted range of role
models (Cosby & Charner, 1978; Lipset & Bendix, 1959) in most rural areas
could serve to limit the occupational choices of rural women. This may be
particularly relevant in the present sample of low-income young women.

Whether rural or urban, they probably are not exposed to a wide range of
female role models in occupational careers. In this sample, about half of
the mothers of the respondents worked outside the home and, of these, most
were employed as service workers or in other low-prestige occupations. If
the daughters have higher aspirations, as they do, they are faced with
choosing jobs that are not being modeled by their mothers, the mothers of
their friends, or even women within their own subculture.
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The unique nature of women's occupational roles cannot be ignored.
The division of labor by sex still generally results in women having pri-
mary responsibility for home management and child care (Marini, 1978). As
others have noted {Bahr, 1974; Lipman-Blumen, 1972; Poloma & Garland, 1971;
Feldman & Feldman, 1974; Flora & Johnson, 1978), when planning an occu-—
pational role women expect to add labor force participation to home manage-
ment and child care activities. Thke anticipation of a dual role may sug-=
gest to women that they choose an occupation that is compatible with domes-
tic and child care duties. Perhaps women perceive that teaching, nursing,
and secretarial work have high turnover rates and would allow them to move
in and out of the job market in keeping with their family responsibilities.
It is also true that the dual role of women is a demanding one. The
anticipation of negative consequences of a dual role assumes that most
women do, indeed, expect te marry and have children, both of which assump-
tions are true for the wowen in this study. Another approach to explalning
the limited range of women's occupational choices and the high proportion
preferring "gender appropriate” jobs is to explore the occupational orien—
tation of young women. A comparison group is needed and the most obvious
one is the young men in the same study. The fundamental question is
whether the young women are as prepared as the young men to enter the world
of work. There are a number of indices available in the present study to
help answer this question. As shown in Table 2.15 these include anticdipa-
tion of working, academic aspirations and success, achievement motivatioen,
work experience, willingness to move f..m home community, the rewards
sought in an occupational role, perceived barriers to getting the jobs omne
wants, source of knowledge of jobs and careexs, and encouragement received
from parents.

When the two groups are compared, there is some indication that the
young women are not as committed to an occupational role as are the young
men. In response to a question concerning jobs they would consider other
than the one they preferred, 24% of the women checked "housewife only”.
These cases are in addition to the 12% who in response to the question, "If
you could choose any job you wanted, what kind of job would you really like
to have in the future?” wrote "housewife”. Since there was no comparable
position that males could indicate, the only safe conclusion is that a
sizeable number of young women would consider not having an out-of-the-home
occupation. There is additional evidence that young women may not be fully
committed to an occupational role. At least this can be inferred from the
differences found between the sexes with regard to whom they had talked
about a job. Males were almost as likely as females to have talked to
their mothers but considerably more likely than females to have talked to
their fathers. Females were somewhat less likely than males to have talked
about jobs with other referent persons beyond their immediate family or
other relatives. If talking with others about one's future job is an
indication of the salience of an occupational role in one's life, then
males may attach more salience to an occupation than do females, particu-—
larly regarding the use of their father as a resource person.

Females were more likely to say that their sex and lack of money for
college would keep them from getting the job they wanted, probably due to
the fact that they had higher educational aspirations than males. With
regard to academic and attitudinal barriers to occupational success, fe-=
males may have an advantage, for they scored higher in academic motivation,

achievement motivation, and they reported a higher grade point average. 1In
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Table 2.15. Male-Female Differences in Factors Related to Occupational Aspirations

Significance of
difference level
Variable (t-test) Direction of difference

Want or would consider - 36.0 - _—
housewife only
Talked to mother about job  60.2  &4.4 NaS. Females slightly more
Talked to father about job 51.0 33.5 .001 Males significantly more
Talked to older sibling 37.1 31.8 .S, Males slightly more
about job
Talked to other relative 32.5 30.5 n.s. Males slightly more
about job
Talked to no one about job 7.3 9.2 n.s. Females slightly more
Learned about job at school 30.2 39.3 .001 Females significantly more lkely
Learnad about job from 28 23.2 N.5. Males slightly more likely
fanily

Average mmber of 2.58 1.94 001 Males significantly named more
Attitude toward working 2.89 3.04 .05 Females significantly more accepting
Extent thought about future 2.4 2,49 n.5. Femles slightly more
Job
Certainty of getting job 2.1 2.0 NaSe Males slightly more
Necegsity to mave as 1.54 1.62 MeSs Femles slightly agree more
barrier to job choice
Sex a barrier to job 1.13 1.20 .05 Females significantly higher
choice '
Lack of monsy for college 1.78 1.89 .05 Females gignificantly agree more
as barrier to job choice
Academic motivation 2.55 2.79 001 Females significantly higher
Achievement motivation 1.16 1.34 .01 Femles significantly higher
High school grade this year 2.38 2.83 .001 Females significantly higher
Frequency of mother talldng .71 1.74 [sSa Slightly higher for females
to child about job
Frequency of mother talking 2.46 2.40 TsSs Slightly higher for males
to child about education
Mother's educational 5.99 5,97 n.5. Slightly higher for wales
aspirations for child
Mother's occupational 6.01 6.86 .001 Significantly higher for females
aspirations for child
Mother's certainty that 1.94 2.20 .05 Significantly higher for females
child would achieve
preferred occupation

(table continues)
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Significance of
difference level
(t-test) Direction of difference

Youth with no part—time 1.09 1.26 =001 Females significantly more likely
sumper employment

Job aspiration 6.23 7.17 =001 Females significantly highsr

Job expectation 5.24  5.94 .001 Females significantly higher

Important as job features:
money 2 2.20 <001 Males significantly higher
steady employment 2 2.38 -001 Males significantly higher
chance to be owm boss 2.08 1.61 =001 Males significantly higher
chance for helping others 2 2.54 001 Females significantly higher
chance for Interesting 2 2.49 NsS. Females slightly higher
work

Note. All t-tests computed from means of variables.

addition females reported higher job aspirations and expectations than
males.

Past research generally has reported a positive relationship between
the encouragement given to children by their parents and the children's
educational and occupational aspirations (Wilson & Portes, 1975; Hout &
Morgan, 1975; Kerckhoff, 1974; Marini, 1974; Kandel & Lesser, 1972; Alex-
ander et al., 1975; Hauser, 1972). There -is some indication from past
research that boys receive more parental encouragement than girls and that
it is more effective for boys than girls (Boocock, 1972; Marini, 1974;
Hauser, 1971; Hout & Morgan, 1975). There is little evidence in the pre—
sent study, however, that the sexes differed with regard to the encourage-
ment they received from parents. Mothers were reported as talking to sons
and daughters about equally with regard to a future job. 1In addition,
mothers had similar educational aspirations for sons and daughters, but
they had considerably higher occupational aspirations for daughters than
for sons. If anything, mothers were a little less certain that sons would
get the job their mothers would like to see them have than they were about
daughters.

The most important differences between the sexes were job experience
and the kinds of rewards sought from an occupational role. Only 9% of the
males, but 25% of the females, had had no part-time or summer employment.
Males were more likely to stress extrinsic features of a job by indicating
that such things as a chance to make money, steady employment, and an
opportunity to be one's own boss were important job considerations. Fe-
males stressed intrinsic features particularly the opportunity for helping
other people. ’ ;

In earlier analyses it was encouraging to discover that there were
considerable changes in the aspirations of these low—-income girls between
grade school and high school years. To be sure, at high school age they
still greatly preferred “gender—appropriate” jobs and their choices covered
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a rather limited range of occupations. Yet, they did change with respect
to the specific job that they would really like to have. This suggests
that in the six-year interim they acquired some new information about jobs,
reagsessed their truve wishes, reached different conclusions cn their abili-
ties and interests, reevaluated their resources for continuing education,
and the like. During this period of their lives they would therefore seem
to be receptive to information and assistance that would allow them to
understand the many opportunities for meaningful, satisfying, and rewarding
occupational roles that are available to them. The information provided
through this special analysis, particularly the findings with regard to the
rewvards young women seek in an occupation, the lack of role models for low-
income young women in the higher occupational ranks, the relative lack of
part—=time and summer work éxperience among young women and their higher
levels of academic and achievement motivation, should be of benefit to
counselors and teachers as they assist young women with their occupational
plans.

Unlike most males, the occupational plans of females somehow need to
be coordinated with their marriage plans. In an effort to further explain
the occupational goals of females, a special analysis was conducted on the
relationship between their occupational and marital plans at high school
age (Kenkel, 1980).

Effects of Marriage Plans on the Occupational Plans

Statistically speaking, almost all young women approaching adulthood
can expect to work outside the home, over 90% will marry, and over 80%
will have at least one child. To marry or to work are not mutually
exclusive goals. But there are a number of ways a woman can fit work,
marriage, and motherhood into her life plans. She can work until marriage
or the birth of a child and then never again. She can work most of her
adult life, combining an occupational career, marriage and motherhood.
She can work until the birth of children and then not again until the
youngest is either in school or grown. An important difference in these
life plans is the degree of saliency of an occupational role; how signifi-
cant is the pursuit of an occupational career in a girl's life plans.

Insights into the occupational choilces of late adolescent girls can be
obtained by investigating the relationship between their age. at marriage
plans and the saliency they attach to am occupational role. Special anal-
yses were conducted to test this relationship with the general hypothesis:
Among low-income high school girls, the lower the salience of an occupa-—
tional role, the higher will be the salience of the wife—homemaker role
anu, therefore, the younger will be the expected age at marriage. Low
occupational saliency is conceptualized as: aspiration for less prestig-
ious jobs, lack of seriousness of occupational plans, poor job knowledge,
perception of unfavorable reward-cost balance in an occupational role, and
perception of favorable reward-cost balance in the wife-homemaker role.
Operational definitions of the occupational saliency factors are given as
each factor, in turn, is discussed. Analyses on occupational saliency and
age at marriage are restricted to unmarried, in-schcol girls. Responses to
the question on expected age at marriage were categorized as 19 or younger,
20 to 21, 22 to 23 years of age, and 24 years of age and older. The
categories correspond to “expecting to marry shortly after high school
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r younger”, "two or three years after high school graduation”,
lme necessary to complete college”, and “a couple of years
ime necessary to comple:e college”.
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As shown in Table 2.16, black and white girls differed significantly
regarding the age at which they expected to be married. The results are
consistent with those of Kuvlesky and Obordo (1972) and Drabick (1972). 1In
the present study, the differences between the races are striking. Since
the girls attended the same types of schools in purposively selected pover-
ty areas, subcultural differences other than race would not seem to be
responsible for the differences between the groups. In light of the dif-
ferences, it was decided to control on race when analyzing the relationship
between occupational saliency and age at marriage plans.

Table 2.16. Expected Age at Marriage of Black and White Girls

- N ) } T Bj:a::i;; - o TWhVirties )
Expected age at marriage ﬁumbefriéétéégﬁ ﬁuéﬁéfmrPé;EEﬂL
15 years and younger 17 1z.6 73 ar.5
20-21 years 35 25.9 54 30.7
22-23 years 25 18.5 17 9.7
24 years and older 58 43.0 32 18.2

Totals 135 100.0 . 176 100.0
x3(3, n = 311) = 43.3, p <.001

Level of q;;uﬁa;iaﬁalfgsp;§§tinpgéExpeagg;inﬂs

Even though it is possible to plan to marry young and simultaneously
aspire to a high-level occupation, it is hypothesized that the higher the
prestige of the occupation to which a girl aspires, the older will be the
age at which she expects to marry. An item on the questiocnnaire asked what
kind of job the respondent would really like to have in the future. The
score on Duncan's Socioeconomic Index is used as the indicator of oeccupa-
tional prestige (Reiss, 1961).

For both black and white girls, it was found that the higher the mean
occupational score, the later was the age of expected marriage. The mean
occupational scores for girls who planned to marry in their teens was found
to be 70, for those planning marriage at ages 20 or 21, the score was 71,
while for girls who plilied to postpone marriage until age 22, 23, or 24 or
older the mean score was 73. The variation in these mean scores approaches
significance as tested by analysis of variance (F = 2.2, p <.08). When
black and white girls were analyzed separately, the pattern of the means
was the same in both subgroups as in the group of all girls. Analysis of
variance tests for the subgroup means showed that the variations in the
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means for the white subgroup approached significance (F = 3.3, p <.06) but
were not significant for the black subgroup.

Girls were asked what occupation they actually expected to have in
the future. The Duncan scale used to code preferred occupation was also
used to code expected occupational choice. For all girla and for black
and white girls separately, the means were considerably lower for expected
than preferred occupations. Analysis of variance tests showed that the
variations in the means for the total group and for the white subgroup
were algnificant at least at the .05 level (F = 3.1 and F = 2.8 respec-
tively). For the black subgroup, the variation in the means was not
significant. As shown in Table 2.17, the higher the mean level of pres-—
tige of the expected occupation, the older the girl expected to be when
she married.

Table 2.17. Occupational Aspirations and Expected Age at Marriage of
High School Girls

Mean occupational prestige score

Desired occupation

Expected occupation

Expected age Biggg - Whité ) Allgr ﬁiéék i White ) ;&j:
at marriage girls girls girls girls girls girls
19 years and younger 69 63 & 57 a4
20-21 years 69 67 68 51 52 51
22-23 years 73 68 69 56 58 57
24 years and older 70 71 72 64 64 64

Se;;gggﬁessugf,D:gupag;gnaliglans

Among the girls who 1list a given job as the one they prefer, some
have thought about it for a while, have talked with others about it, and
have at least a mental strategy for achieving their goal. Others have
given less thought to the matter. Perhaps they will state an occupational
choice but, all-in-all, planning for a future job 1s not a salient factor
in their lives. This difference among girls is conceptualized as the
eeriousness of occupational plans. It is hypothesized that the less
serious their occupational plans, the younger will be their expected age
at marriage.

An item on the questionnaire asked "Have you ever thought about what
kind of job you might have in the future?” Possible responses were "yes,
a lot", "yes, a little", and "no" scored from one to three respectively.
The older the expected age at marriage, the less frequently the girls
responded that they had not thought about a future job and the more
frequently they said that they had thought a lot about it. As for a
relationship between the two variables, the Pearson correlation of .16 for

101 jgif4



Q

ERIC

Aruitoxt provided by Eic:

significant for white girls,

Another item on the questicnnaire asked how long ago the respondent
had thought that she would really like to have the kind of job she named.
Possible responses were "since I was a child", "for several years”, "only
recently”, and "I have not really thought about it much before today”,
coded one to four respectively.

Seven girls gave the last response, suggesting that they thought
about a job only for the purpose of answer’- * question. All seven
expected to marry in their teens. Not many giris had theught about their
Job choice since childhood but among both black and white girls more of
those who expected to delay marriage gave this response. There was no
pattern for the other response categories.

Occupational Knowledge

A dimension related to seriousness of occupational plans is tha:x
which has been conceptualized as occupational knowledge. It has to do
with knowledge about the kind of work required in an occupation, the
educational or other prerequisites for the job, the rewards from the job,
the strategy for obtaining the job, and the like. It is reasoned that
those who have considerable knowledge of this sort regarding a desired
occupation are more likely to actually achieve the occupation than those
wiho say they want a certain job but do not know much about it. A success—
ful occupational career requires a certain amount of planning, and plan-
ning requires knowledge. Women whe are content to work from time to time
do not need the same kind of occupational knowledge as do those who seek a
career. Perhaps, girls with meager occupational knowledge see fewer
options to getting married young than those with good knowledge of the
world of work. It was therefore hypothesized that girls with poorer
occupational knowledge would expect to marry at younger ages.

One way in which cccupational knowledge is measured in the present
study is through an item which asks the respondents how far one has to go
in school to get the kind of job they named as the one they really wanted.
5ix educational choices were furnished, ranging from finishing eighth
grade to going beyond college to a graduate or professional school. The
regsponse "don't know" was also offered. Respondents were classified as
those who specified an educational requirement and thoss who replied that
they did not know the requirement.

Even though most girls stated some educational requirement, there was
a significant relationship among black girls between expected age at mar-—
riage and whether or not they stated an educational requirement for their
preferred occupations (r = .26). A similar pattern existed among white
girls; the older they expected to be when they married, the more likely
they were to specify an educational requirement for their desired occupa-
tion. This tends to support the general hypothesis that girls who expect
to delay marriage have better occupational knowledge than those who want
to marry soon after high school graduation. It also suggests that a more
complete measure of occupational knowledge would discover an even stronger
relationship.
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Perceived Rewards and Costs in an Occupational Role

It is assumed that in deciding whetiier or not to work and what kind
of work she wants to do, a girl will mentally consider ths rewards and
costs of the various options. Girls who plan to embrace fully an occupa-
tional role would see a favorable reward-cost balance in pursuing an
occupation. Presumably they would therefore be willing to delay marriage
in order to reach their occupational goal. On the other hand, girls who
see few rewards and many costs in working would not be highly motivated to
seek a job. Although they may state a job preference, they may also plan
to marry young, either aware or unaware that marriage may keep them from
getting the job they say they want.

The perceived rewards in working at a specific job are measured by an
item which asked: "In picking the job you would most like to have, how
important are the following things about that job?“ The features listed
were: "offers a chance to make a lot of money”, "gives a chance to become
an important persoan”, offers a chance for exgiting and 1nteres;ing work"”,
"gives ateady emplnyment » "gives a chance to help other people”, "gives a
chance to be one's own boss", and "something other than the foregoing".
The respondent was asked to reply whether each of the seven features was
"not very important”, "important”, or “extremely important”.

Two occupational rewards, the chance for exciting and interesting
work and the chance for helping other people were found to be related to
expected age at marriage. Fifty—eight percent of the black girls and 47%
of the white girls stated that the chance for exciting and interesting
work was an important feature of their job choice. For both races the
correlation coefficients were low (.10 and .19 respectively), but only for
the white group was the value significant at the .05 level. Thus, white
girls who attach importance to this job feature are more likely than
others to expect to postpone marrizge.

About 62% of the black and 32% of the white girls said that an
extremely important feature of the job that they preferred was that it
gave them a chance to help other people. None of the.white girls who
planned to marry at age 24 or later considered that the opportunity to
help others was a "not very important” job feature and only one black girl
planaing marriage at that age gave the "not very important"” response. The

correlation coefficients between the intensity of importance attached to
thig job feature and expected age at marriage were not significant.

Perceived Rewards and Costs of Homemaker Only Role

Despite the large and increasing number of women in the labor force,
can still consider the option of not working outside the home. In
alysis of data from the 1970 National Fertility Study, Bumpass dis-—
cavéred that from 19Z to 30% of the married women, depending on their age,
intended to remain out of the labor force (1978). It is therefore reason—

able to expect that in formulating their life plans some unmarried girls
will see their adult roles primarily as those of wife, mother, and homema-—
ker. Erasumably thay perceive a favafable réward cgst balance in these

:‘
M\
\W ‘
\H

Qf or in cambinatian with marriager It is reasnned that the perceived
desirability of the wige—mozher only role will be inversely related to age
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at marriage expectations. It would seem that girls who plece a high value
on this role want to srart enacting it as soon as possible or, in other
words, would want to marry while young. Then, too, such girls would not be
planning an occupational career and there would be no real need to postpone
marriage.

It was found that the very few girls who gave the free response of
"housewife” when asked what kind of Job they expected to hold planned to
marry early. Respondents were also asked to check any of 20 jobs on a list
that they had recently beea thinking about for themselves. Checking
"housewife only" was significantly related to youthful marriage plans for
white girls and ap,roached significaance for black girls. Responses to a
scale measuring attitude toward women working outside the home showed a
statistically significant relationship with age at marriage plans for black
and white girls, that is, the more accepting the position on married women
working outside the home, the later the expacted age at marriage. Taken
together, these measures indicate support for the hypothesis that the
greater the perceived rewards in the homemaker role, the younger will be
the expected age at marriage.

The hypotheses tested in this analysis give mild support to the gene-
ral hypothesis that among low-income girls the lower the saliency of an
occupational role, the earlier the expected age at marriage. At a more
general level, the analyses show that the occupational plans of female
youth can better be understood if they are seen in the context of other
aspects of her life plans, specifically her marriage plans.
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FINDINGS
Part 3: Educational Aspirations and Expectations of Low-Income Youth
by
Lawrence B. Schiamberg

The purpose of this part of the chapter is to analyze the educational
plans of children and youth. The educational aspirations and expectations
of the same children in fifth or sixth grade, in high school and their
later attainments as young adults will be the focus. The primary focus of
analysis in this longitudinal approach will be the stability or change in
aspirations and expectations over time. Another important analysis will
be the examination of differential aspirations and expectations by sex.
This latter assessment is important because of the changing nature of sex
roles in our society.

The Educational Plans of Grade Sghaa;ﬁﬂh%}drég

The educational plans of grade school children were measured by two
questions. "How far would you like to go in school?” measured educational
aspirations. "How far do you think you will really go in school?”
measured educational expectations.

Table 3.1 presents the educational aspirations and expectations of
all grade school children separated by sex and race. There were several
points worth noting that differentiate expectations and aspirations as
early as the fifth grade. Children's aspirations for finishing college
were much higher than their expectations for finishing college. This
trend was found for boys and girls as well as for blacks and whites. This
result suggested an emerginog conceptualization of reality that distin-
guishes between what one wishes to do and what one eXpects to do. This
differential assessment by children at the elementary school level can be
viewed positively, i.e., they have realistic expectations, or negatively,
i.e., young children have already learned to lower their expectations.

Another important result is indicated by the relatively high percent-
ages of children who had high aspirations and expectaticsnsg regarding
school attainment, (i.e., 70% of black females aspired to finish college,
457% expected to finish college; percentages for white females were 59% and
36% respectively). The results also indicated higher goals for blacks as
opposed to whites. Black females appeared to be the most optimistic.

Such optimistic attitudes discovered at grade schoul age became tainted by
reality during high school. This was true for blacks and whites, and boys
and girls. The high educational goals of blacks were somewhat surprising

in view of the actual proportion of blacks who attend college in the U. S.

An emerging sense of reality was found when high school and college

aspirations and expectations were compared. All subjects, race and sex
notwithstanding, showed higher aspirations for finishing college than
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Table 3.1,

Educational Aspirations and Expectations of Grade Sehool Boys and Girls by Race (Percen

Male

Female

Fducational Aspirations Expe

ctations

Aspirations

Expectations

level Black?  White?

Black?

White®  Blackt Whited

Black®  Whited

Finish college 32:09 50,57 37,9

Couple years college 1111 9,89 16,67

High school and
trade school

1.2 .2 §.80

Trade school .46 38 1.39

Couple years high
school

2:31 231

Eighth grade 93 1.39

W 00

12,17 9.68  6.76

4,56 b30 5,69

39,34 13.98
.38 34 .36

154

59.07

T

19.89  10.68

430 6.4l

26,88 40,21
3k +J6

269 3.5

34 2.4
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expectations, while expectations for finishing high school exceeded aspi-
rations. Again children's desires seem to be mediated by the reality of
their world. That is, graduation from high school is attainable, but
college graduation remained a desired goal.

‘actors Related to Educatianal:§spirati§ns an@TEipe;ta;;gng
rade School

at Gr

Very few of the factors which were investigated for a possible effect
on educational goals produced significant correlations. Furthermore, even
when the results were significant, the correlations were quite low. Table
3.2 presents the %ofrelatianal data at grade school level organized along
three dimensions.” The first dimension, individual characteristics of the
child, produced the highest correlations. Academic motivation produced the
highest correlations for boys' aspirations and expectations (.26 and .34
respectively), whereas the child's concern with future jobs (occupational
expectations) showed the highest correlarions for girls (.24 and .24).
Achievement motivation and self-concept were also significantly associated
with expectations and aspirations for both sexes although less so for
females than for males.

A second dimension, parenting factors, produced only small associa-
tions with either aspirations or expectations. However, a tendency that
is consistent with parenting literature did emerge. Particularly for
boys, the perception of parents as loving and demanding was significantly
correlated with educational aspirations and expectations. Thus, the lov-
ing, authoritative parent positively influenced the son's educational
aspirations and expectations. Although the strength of the relationship
was not as strong for girls, loving parents were marginally significant
for aspirations and significant at the .05 level for expectations. One
other relationship, or lack of it, seems telling when considering par-
enting style. The perception of a punishing parent had a negative corre-
lation with girl's educational expectations.

Two other parental factors appeared to be influential in children's
educational plans. They can be viewed as opposite sides of the same coin.
One factor, talking to parents about dropping out of school, showed a
negative correlation; whereasz the other, how parents feel about finishing
high school, was positively related to the child's aspirations and expec-
tations. This relationship held true for boys and girls. The issue of
finishing high school, whether seen from the child's perspective of possi-
bly dropping out, or the parents' expectations for finishing, began to
differentiate children at the grade school level. As will be seen later,
these relationships became stronger at the high school level.

lFor Table 3.2 and other tables in this chapter which cite correlations
and their significance levels, the reader should be careful to note that
gome correlations may be numerically close to "significance” level al-
though not attaining that significance level. Such "near significant"
correlations should not be ignored since they may be indicative of trends
that could be fruitfully explored in future studies.
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Table 3.2. Factors Associ cational Aspirations and Expectations

ate idu
of Grade School Boys and Girls

Boys Girls
Aspirations Expecratioens Aspirations Expectations

Individual characteristics

Occupational aspiration «16% . .18% «20% +16%

Mental ability 13% -16* . .07 +13%

Educational agpirations 1.00 »53% 1.00 «58%

Educational expectations ,53% . 1.00 «58*% 1.00

Occupational . 10% < 20% «24% 2 24%
expectations

Academic motivatien = 26% +34% «14% <12%

Achievement motivation «21% $22% 17% «19%

Self-concept 21% «24% W 22% «17%

Background factors

Last grade father .13% -17% 2 14% «19%
attended

Father's occupation -16% .11% .006 .05

Last grade mother +13% - 20% «15% .22%
attended

Parenting factors
Job choice for child .18% 21% «20% $17%
(mother) : ]
Educational choice for L21% L22% $22% .26%
child (mother)
Talked to parents about =.16% -.15% -.08 -.18%
dropping out

Mother's achievement .12% - 1B* —-.11% =.14%
value

Mother's value= .05 .04 ~,08 =.008
character

Mother's value- .02 .06 .11% .03
outgoing

Eoviﬁg «15% 119% «09 +10%*

Demanding £11% .15% 02 .03

How parents feel about +11% .11% .18% .16%
finishing high school

«05 level.

*Correlations significant at the

Children as early as grade school began to group themselves with
respect to their educational aspirations and expectations. The child's
individual characteristics clearly had the stronger associations with
educational goals. However, a number of parental variables seemed to
exert gome Influence. Whether these relationships were a function of
parental input or parental response to their children's characteristics
cannot be determined from the correlational data presented in this

110

122



section. Despite this ambiguity in the direction of effect (most likely
it is bidirectional), children were making concrete choices about their
education as early as grade school. High school data will demonstrate the
potency of such cholces since many of the same variables not only showed
assoclation with expectations and aspirations, but were stronger.

The third dimension, background factors, produced the fewest number
of significant correlations. Only three such factors were significantly
related to children's educational aspirations :-A expectations. The last
grade attended by both the father and mother was positively correlated
with the child’'s educational aspirations and expectationms, although the
mother's educational attainment produced the higher coefficients. One
other demograpaic variable showed itself to be influential--father's
occupation. This relationship held for boys only with relatively low
order correlations.

The Educational Plans of High School Students
The years between grade school and high school produced some in=
teresting changes, although a number of trends demonstrated relative sta-—

bility (see Table 3.3). Aspirations for college still exceeded expecta-
tions. However, the differences were not nearly as pronounced as they
were at grade school level (see Table 3.1). Moreover, black males (28.7%)
and females (26.9%) who wished to finish college still maintained their
more optimistic attitude relative to white males (15.2%) and white females
(13.57%) who wished to finish college. However, at high school age,
slightly more males aspired to college than females, unlike the results
found at grade school age (see Table 3.1) where the difference between the
sexes was far greater and females held the higher aspirations.

Moreover, both aspirations and expectations for finishing college
declined considerably from grade school for both races and sexes. This
decline may indicate a continuing growth in the reality principle since
grade school years. This position is further supported by the increasing
number of students whose aspirations and expectations included ciher
educational levels, i.e., a couple years of college, trade school, high
school. Rather than large numbers of students aspiring to the highest
educational level, the middle ranges have become more popular. Further-
more, grade school and high school aspirations and expectations for fin-
ishing high school remained quite stable. Examination of the percentages
showed slight or modest differences'either between the sexes or the races.
This result sunports the notion that fifth graders are quite realistic
about finishing high school. 1In other words, a sense of realism about
completing high school is demonstrated as early as fifth grade.

At the high school level a number of variables resulted in signifi-
cant correlations with educational aspirations and expectations (see
Tables 3.4 and 3.5). Many of the results were similar for both boys and
girls. Academic motivation, achievement motivation, and grade point aver-
age -were all positively associated with aspirations and expectations.

Boys and girls were similar except that much higher correlations were
found for boys for academic motivation, and achievement motivation. This
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level

Male

Female

Aspliratinns®

Blackd

Waite®

Expectations

b

Aspirations®

Expeztatignsb

Black! White®  Black! Whited Bkt yhited

Finish college
Couple years college

High school and
- trade school

Finish high school
Trade school

Couple years high
school

Eighth grade

28,7
13.0

20,8

1.1
1

243

13.2
1:2

26,2

28.5
3.8

4,6

30

213
13:4

21.8

0.1
1+

1.9

3.

6

1.6

13.6

40.7
2.7

3.0

19.4

26.9
13.4

2441

12,9
Ll

L6

13.5
10.0

28,8

249

3.

32

2.5

1.1

12,9

25,8

23.7
2:2

L]

3.8

7.8

8.9

19,6

31
1.8
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Table 3.4. Correlation Coefficients for Factors Associlated with the
Educational Aspirations and Expectations of High School Boys

Factors Aspirations Expectations
Individual characteristics
Occupational aspirations 42%% 40%%
Occupational expectations e 34%% H41*%
Academie motivation e 34%% «36%%
Achievement motivation J42%% 2 33%%
Overall grade point average J21%% 2 24%%
Background factors
Place to live in future 7 L22%% o 24%%
Rather live in country/town/city P 22%% . 24%%
‘Number of children like to have .20%* s 23%%
Vocational awareness/experience
Thought about job to have in future .15% 2 22%%
Hear about job — in book .22% « 20%%
Talk about future job - teacher +24% 2 30%%*
Job importance - exciting/interesting . 29% 2 31%%*
Talk about future job with...
Mother .06%* .11%
Father 01%* 04%
Other sibling .09% .09%
Other relative 17% «11%
Preacher «17% «11%
Neighbor/adult friend 4% .10%
Other young friend .19% +19%
No one -.12% =.08%
Job importance - chance to become important «19% .18%
person
Background characteristics
Last grade mother attended « 24%% 2 29%%
Last grade father attended .12% < 21%%
School-related factors
How far parents like you to go «60%% 48%%
How parents feel about finishing high school .19% » 30%%
Talk to parents about dropping out ~.26%% —.41%%
Talk about how far should go in school with...
Mother .03%* -
Father «07% .06%
Sibling «11% <12%
Relative «.11% .12%
Teacher - «23%% « 24 %%
Preacher «13% «12%
Neighbor (adult friend) .16% «10%
Classmates « 20%% «19%
*p <.0l. *%p-<,001.
P
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Table 3.5. Correlation Coefficients for Factors Asgociated with the
Educational Aspirations and Expectations of High School Girls

Factgts Aspiratians E p ctations
Individual characteristics
Occupational aspirations < 38%% « 34Kk
Occupational expectations 42%% «32%%
Acadenic motivation «20%% .16%
Achlevement motivation 233 %% « 23%%
Overall grade point average -19% 2 22%%
Background factors
Choice live in future «22%% «23%%
Age think get married <21 %% $ 24%%
Number of children like to have .18% $22%%
Vocational awareness/experience
Thought about kind of job - future $27%% 32%%
How likely get kind of job .08% +28%%
Job importance - exciting/interesting «29%% «31%%
Talk about future job with...
Mother .16% .18%
Father »10% «17%
Sibling .15% .18%
Other relative «12% al7%
Preacher .09% «13%
Teacher « 24%% «23%%
Classmates «17% «20%*
No ane —.22%% —.23%%
Background factors
Last grade mother attended $24%%k £ 28%%
Last grade father attended 17% $22%%
School=related factors
How far parents like you to go » 59%% «53%%
How parents feel about finishing high school .19% « 30%%
Talk to parents about dropping out —.29%% —.45%%
Talk about how far should go in school withe..
Mother .05% .11%
Father 03% .09%
Sibling L05% .13%
Another relative «12% «11%
Teacher «17% «15%
Preacher 14% «17%
Classmates -12% -14%

*p <.0l. **p <.00L.

sex differentiation is also supperted by the correlations between educa-
tional expectations and aspirations and occupational aspirations and
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expectations which were slightly higher for boys than for girls. These
correlation coefficients were relatively high (a range of .34 to .52),
indicating a congruence between educational and occupational goals. That
is, the higher one's educational goals, the higher one's occupational
cholces. It can be inferred from these data that boys and girls under-
stood the relationghip between educational achievement and occupational
roles since their educational goals tended to be consis-ent with occupa=-
tional ones. Furthermore, the congruence provided support for the opera-
tion of the reality principle mentioned earlier. Since the correlations
were higher, high school students were apparently better able to under-
stand the relationship between education and one's career than were grade
school students. Another related finding, specific to girls, is that
expected age of marriage was positively associated with both aspirations
and expectations. That is, as the expected age at marriage increased so
too did expected educational attainment. This finding is consistent with
the changing nature of sex roles today. 1In other words, women who delay
marriage may do so in order to complete their education.

The factors in the category “vocational awareness/experience” were
assoclated with educational goals in a similar fashion for both boys and
girls. Children's expectations and aspirations were affected by communi-
cation about them. Children who discussed their future jobs as well as
how far they should go in school had higher educational aspirations and
expectations. This was true for boys and girls and showed up with a
variety of discussants, such as parents, friends, and the like. Morever,
those children who discussed their plans with no one had much lower expec-—
tations and agpirations. The one sex-related discrepancy involved parent-
child communications. Talking to mother and father about future jobs was
significantly related with girls' educational objectives, whereas boys
showed only one marginally significant coefficient (i:e., aspirations and
talking to mother).

Girls' desires for a job that was exciting and interesting were
positively correlated with their educational aspirations and expectations.
Boys, were as likely to say that they wanted a job that was "exciting and
interesting”™ as girls. They, however, rated job importance in terms of
the opportunity to become an important person, whereas girls did not. As
for the school-related factors, girl's expectations for how far to go in
school were correlated with mother's and father's verbal exchanges. A
similar relationship was shown for boys and mothers but not for fathers.

The last grade mother and father attended were the only parent back-
ground characteristics that produced significant correlations for boys’
and girls' educational aspirations and expectations. This was also impor-
tant at the grade school level. The correlations were higher for mother's
educational attainment, a result which may support the conclusion that
mothers have a stronger role than fathers in determining educational
aspirations and expectations of children.

Lastly, parents' expectations and aspirations and the communication
of such values to their children were related to both boys" and gi=ls'
educational aspirations and expectations. How far the parents wouw/d like
their children to go produced the highest correlations for both boy=s (.60
aspirations, .48 expectations) and girls (.59 aspirations, .53 expegr -
tions). Parental influence was also manifested by another factor—--: helhlt
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or not children talk to their parents about dropping out of high school.
increased, aspirations and expectations decreased. The results were al-
most identical for boys and girls and were consistent with grade school
data previously cited. The extent of parental influence 1is interesting in
the face of increasing talk of the generation gap and youth's struggle for
independence from parents.

Educational Attainment of the Young Adults

Up to this point, the focus has been on the educational plans of both
grade school and high school youth. The present section examines the
educational attainment of the respondents as young adults (21 or 22 years
of age). Although most aspired to and expected relatively high educa-—
tional levels, Table 3.6 reveals the failure of most to attain such goals.
The predominant educational actainment level was completion of high school
for all groups of adults under study (black males and females; white males
and females). Moreover, except for black females, a high percentage of
the youth completed only a couple of years of high schocl. This is an
interesting finding when one compares these achievements are compared with
the goals indicated at grade school and high school. At both grade and
high school age black students, particularly black females, had evidenced
higher goals (both aspirations and expectations) than had whites. Black
males and females actually attained the highest levels of college educa—-
tion. Indeed, relatively large numbers of respondents had been unable to
attain the levels of education to which they aspired just three years
earlier when they were high schonl age. A number of factors could account
for these results. As childreu and youth, they might have overestimated
their abilities to attain such i.'2. educational goals. The work necessary
to reach their objectives might have been beyond their ability, or they
may have lacked the self-discipline needed to achieve the goal. The
school system itself may have lacked the resources to facilitate the
actualization of the child's educatlional plans. Parental influence might
not have been strong enough or positive enough to support the child in his
endeavors. Also, as the children matured, they may have changed their
goals based upon their experiences with the real world. Whatever the
reason(s), the fact remains that many children failed to attain the opti-
mistic goals they set for themselves earlier in life. Just what they did
and how their attainments compared to their earlier aspirations and expec=
tations is described in the followlng section.

The previous analyses were concerned with correlates of educational
aspirations and expectations obtained in grade school and high school. The
following analyses (see Tables 3.7 and 3.8) show the changes in educational
plans (defined as aspirations and expectations) from grade school to high
school age and demonstrate the congruence or lack of congruence between the
choices made by the respondents as grade school children and as high school
students. Thus, it can be shown which children were consistent over the
six year period as well as those wlio were inconsistent over that same time
span. Data for the cross-tabulation analyses were restricted to those
youth for whom data were complete for the three time periods (grade school,
high school and young adulthood). For the purposes of this analysis, the
six categories of educational attlanment used in the previous analyses were
collapsed into three (see Table 3.7 for description). :
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Table 3.6. Educational Attainment of Young Adults?®

Educational Black White Black

level

College and beyond 8 8.9 - - 5 5.1 4 2.0
college (graduate or
professiornal training)

Two years of college 4 4.4 4 2.7 7 7.2 10 5.0

High schooel and 25 27.8 44 30.1 47 48.4 48 24.1
trade scheol

Finish high school 31 34.4 60 41.1 28 28.9 80 40.2

= 1 o7 - = 2 1.0

Trade school

31 21.2 6 6.2 46 23.1

[
[¥n]
[ ]
ot
]

[ 3]

Two years high
school

Eighth grade or less 3 3.3 6 4.2 4 4.2 9 4.5

TOTALS ’ 90 100% 146 100% 97  100% 199 100%

%2 = 352.

Since such a high proportion of grade school children aspired to, and
expected to attain high educational lrvels, particular attention is paid
to this group. As shown in Table 3.7, 66.1% and 44.3% of black and white
females, respectively, aspired to high educational levels both at the
grade school and high school level. Similar, but higher figures were
found for black and white males (71.7% and 50.6% respectively). Despite
the fact that the rest of the children lowered their aspirations as they
matured, the majority of the remaining high-aspirers set as their goal a
medium educational level. Very few (4-7%) changed their aspirations to
low educational levels (i.e., eighth grade or two years of high school).
Most children whose aspirations at the grade school level were low shifted
to medium or high at high school age. No black males or females retained
low-level aspirations; all changed their aspirations to medium level
choices at high school age. This is not too surprising since low level
aspirations were defined as an eighth grade education or two years of high
school. About a fourth of the white male youth, however, retained their
low aspirations whereas only 20% of the white females did so. The results
clearly indicate a high degree of stability between grade school and high
school aspirations. Most categories excluding the lowest one showed
better than 50% agreement between the educational level stated at grade
school and high school age. The one other notable exception was black
males who aspired to a medium educational level as children and youth less
frequently than any other group. Interestingly, black youth showed
greater stability in educational aspirations than did white. youth.
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Table 3.7. A Comparison of Educational Aspirations at Grade and High
School Age

Edugatiééal égéifagi;ns 3;7 ) o Educatiﬁgzi :jsigitiaﬂg at
grade school ) . e
Laﬁr ‘ﬁadium High
S T " Black females
Low®
Hediumh
High®
Low
Medium
High
T  Black males
Low
Medium
High

Medium

High

Note. Boxed percentages indicate those who named educational levels in
identical categories at both time periods.

8Low: Those who completed 8th grade and those who completed two years of
high school. P“Medium: Those who finished high school and those who
completed high school and trade school. CHigh: Those who completed two
years of college and those who completed college and graduate degrees.

Black youth apparently aspired to higher educational levels than did
white youth. The reality principle mentioned earlier does not seem as
strong among black children. Their reality might be more one of possibili-
ties. Much as our forefathers thought of this country as the “land of
opportunity,” so may black youth envision their educational possibilities.
Lack of experiential reality testing may make any goal appear possible to
attain.
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The respondents' educational expectations followed a similar trend to
that found with regard to aspirations (see Table 3.8). Of those girls who
at grade school level had high expectations, 51% of black youth and 34.1%
of white youth still held high expectations at high school level. Males
exhibited a similar pattern; 43.8% of the black and 40% of the white males

had high expectations at both time periods. Most revealing were those

Table 3.8. A Comparison of Educational Expectations at Grade and High
School Age

Educational expectations in
high school

Educational expectations in
grade school

Low Medium High

Black females

100.0 =

66.7 | 28.6

High® 11.8 37.2 51.0 ]

- ] o 7 T T ﬁﬁiﬁegfééélégii
Low
Medium
High
Low
Medium
High

19.3

High 9.2 50.8

Note. Boxed percentages indicate those who named educational levels in
identical categories at both time periods.

8Low: Those wgo completed 8th grade and those who completed two years of
high school. PMedium: Those who finished high school and those who
completed high school and trade school. ©High: Those who completed two
years of college and those who completed college and graduate degrees.
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grade school children whose original high expectations were transformed
into low expectations at the high school age. The range became much more
extensive, that is, 4.2% to 19.3% changing from high to low expectations,
with females demonstrating the greater degree of change.

Degpite this increase in low expectations of youth who previously
held high expectations, most children fully expected to finish high school
(a medium category). Except for black males (38.5%), 60 to 70% of those
who selected the medium educational level as grade school children re-—
peated that selection as high school aged youth. In addition, more than
50%Z of the black males who had medium educational aspirations and expecta-
tions at the grade school level made high level choices at the time of the
high school testing. It seems that merely finishing high school, for this
group of youth, was no longer an adequate goal. Among the children who
had low expectations at grade school level, most altered their choice to
medium or high educational levels as high school youth. The one eXception
was white males; three quarters of them still retained low educational
level expectations as high school students.

The following analyses (see Tables 3.9 and 3.10) show the changes in
educational aspirations at grade school and high school age contrasted to
the educational attainments of the students as adults. These tables serve
to demonstrate the congruence or lack of congruence between the agpira-
tions held by the respondents both as children and youth and their actual
educational attainment as adults.

The data in Table 3.9 show the relationships between grade srhool
educational aspirations and the actual educational attainments of the
respondents as young adults. Children whose educational aspirations were
middle level were the group that most frequently achieved their goals.
Over half of the children of both races who aspired to a medium level of
education actually attained such a level. As for those with high aspira-—-
tions blacks with high educational aspirations more frequently attained
that level than did whites with similar goals. Black females were the
group that most frequently attained their grade school aspirations of a
high educational level; nearly half (48.5%Z) had achieved their goal. 1In
contrast, 42% of all the black males, 34% of the white males and about 20%
of the white females had achieved their grade school goal of a high level
education. Turning to those with grade school aspirations for a low level
of education, it can be noted in Table 3.9 that half of the males with such
aspirations, particularly the white males, 57.1%, achieved their goal.
Females did not exhibit this same kind of pattern. None of the black
females who had low aspirations attained a low educational level; all had
attained a medium educational level. Only 20% of the white females who had
low aspirations at grade school level attained that level of education.
Sixty percent of the females with low aspirations attained a medium level
while the remaining 20% actually achieved a high educational level.

The comparison between high school aspirations and adult attainment
showed fewer differences by sex and race (see Table 3.10) than did the
previous comparison of attainment by grade school aspirations. For those
with high levels of aspirations at high school, from 41% to 59% actually
attained that level of education. Black females who as high scheol stu-
dents wanted a high level of education were the group that most frequently
achieved their goals while white females were the group that least
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Table 3.9. A Comparison of Educational Aspirations at Grade School Age
with Adult Educational Attainment

Educational aspirations Level of educational attainment

at grade school level — 4£§w 74”77ﬁéﬁium” o ﬁigﬁ —
I P PP
Low? - 50.0
Medium® r57.9] 21.1
High® 22.4 35.8 41.8 |
- o T inite mates
Low 47.9 -
Medium [58.17] 9.3
High 16.7 48.9 (344
T -~ 777 ] i T T 777371;321;7573;1{33;&57777 -
Low
Medium
High

White females

High 24.3 56.0 [19.7]

Note. Boxed percentages indicate those who named the identical educa-
tional category at both time periods.

8Low: Those who completed 8th grade and those who completed two years of
high school. edium: Those who finished high school and those who
completed high school and trade school. CHigh: Those who completed two
years of college and those who completed college and graduate degrees.

frequently did so. Respondents who at high school age aspired to a medium
level of education frequently (from one half to three quarters) obtained
that level. Of those with medium aspirations that did not achieve that
goal, more achieved a lower educationai level than a higher educational
level except for black females who more frequently achieved a higher level.
Those who had low aspirations at high school age were the group who most
frequently achieved their goal particularly so for the black males, all of
whom attained a low level of education. The remaining low aspirers most

121 133




frequently improved their attainment by one level, moving from low to
uwedium, except for the black females who increased by two levels, from the
low to the high level.

Table 3.10. A Comparison of Educational Aspirations at High School Age
with Adult Educational Attainment

Educational aspirations Level of educational attainment

at high school

White males

Medium

High

Medium

High

Note. Boxed percentages indicate those who named the identical edu-
cational category at both time periods.
%Low: Those who completed 8th grade and those who completed two years of
high school. "Medium: Those who finished high school and those who
completed high school and trade school. “High: Those who completed two
years of college and those who completed college and graduate degrees.

Black females exhibited an interesting pattern in and of itself. A
third of the black females who had low aspirations as high school students
actually achieved high educational levels. 1In contrast. none of the white
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females or males of both races with low aspirations at high school age
achieved a high level of education. Furthermore, very few black females (2
to 4%) with high and medium aspirations attained only a low level of
education. From 10 to 13% of the other race-sex groups, 1in comparison,
aspired to a high level of education but achieved only a low level, and 20%
to 25% of those with medium level aspirations actually attained only a low
level of education.

For the most part, the respondent's educational aspirations at high
school age show a marked consistency with actual attainment. Those with
high aspirations show the greatest divergence between wishes and attaiao-
ment, an indication perhaps of the reality principle exerting some effect.
However, the high percentage of individuals with low aspirations and low
attainment are not encouraging. Yet, a third of the black females did
attain a high educational level, despite medium aspirations at grade
school that decreased to lecw aspirations at high school age. The
qualities of this group are worthy of further investigation.
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FINDINGS )
Part 4: Significant Others for the Life Plans of Low-Income Black and White Youth
By
Gary W. Peterson and Mary Elizabeth Stivers

Introduction

During the social development of adolescents there are important
persons who influence the life patterns and goals that youth set for them—
selves. 1In the research literature on the socialization of youth, influ-
ential individuals have been referred to as “significant others" who serve
as sources of guidance and information for young people as they make impor-
tant life decisions and mature into adulthood. According to the symbelic
interaction perspective, for example, an individual's self-concept arises
during the course of social interaction with persons defined as signifi-
cant others (Cooley, 1902; Mead, 1934). That is, a person's sense of
identity and life direction are influenced by the attitudes, opinions, and
communications of specific individuals who become identified as important
referents, or sources of information.

Special attention by social scientists has been devoted to signifi-
cant others (SOs) such as parents, peers, and teachers and their influence
on the life plans of young people (Biddle, Bank, & Marlin, 1980; Haller &
Portes, 1973; Kandel & Lesser, 1972; Otto & Haller, 1979; Picou & Carter,
1976; Scritchfield & Picou, 1982; Sewell, Haller, & Portes, 1969). Some
of this literature has proposed that adolescents tend to branch out beyond
the family and become more attentive to the expectations of a diverse set
of persons, including peers and teachers (Kandel & Lesser, 1972; Williams,
1972, 1975). This development becomes especially apparent as young people
establish wider social contacts at school and in the larger community.

This diversification of S0s does not mean, however, that adolescents
will become inattentive to the expectations of parents as they become re-
sponsive to 50s outside the family. Instead, adolescents often establish a
balanced relationship between parental and peer pressures for most issues.
Furthermore, youth tend to be selective about the specific 50s with whom
they consult, depending on the particular issue of concern. Peers, for
example, seem to have the greatest influence on personal or "lifestyle"”
issues such as friendship choices, dating relationships, and styles of
dress (Brittain, 1963; Coleman, 1978, 1980; Sebald & White, 1980). Par-
ents, on the other hand, tend to have the greatest influence on such future
career decisions as the educational and occupational plans of youth (Cole-
man, 1978; Haller & Portes, 1973; Kandel & Lesser, 1972; Picou & Carter,
1976; Rehberg & Westby, 1967; Scritchfield & Picou, 1982; Sewell et al.,
1970; Williams, 1972). 1In contrast to the extensive research on career

decisions, parent-peer orientations in such life areas as future marital
and family plans have received little attention in the existing literature.
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Two types of S0s, definers and models, provide another dimension to
the complexity of the current literature on this topic (Otto & Haller,
1979; Picou & Carter, 1976; Sewell et al., 1969; Scritchfield & Picou,
1982). That is, definers are persons who hold and communicate role expec-—
tations to particular individuals, while models are persons who serve as
objects of emulation for role behavior. 1In terms of the occupational
plans of youth, parents and teachers have been identified in the existing
research as definers, whereas peers seem to have functioned as models.

Although several studies have been conducted on the influence of 50s,
a major objective of this section is to address some of the deficiencies
in the existing research. One of these shortcomings involves the failure
of previous research to investigate longitudinally the changing patterns
of S0s that youth identify. A second deficiency is concerned with the
idea that little attention has been focused-on the distinctive patterns of
50s when different kinds of life decisions were considered (e.g., mar=
riage, family, and occupational plans). A third problem involves the fact
that few direct comparisons have been conducted between the SO choices of
black and white youth (Seritchfield & Picou, 1982). Finally, the S0
choices of such special populations as low—income white youth from rural
Appalachia and low-income blacks from the Southeastern portion of the
United States have not been examined.

The influence of particular SOs on the career and family plans of
young people has been important in the lives of low-income youth. The
review of literature in Chapter II includes a discussion of this influence
on white youth from Appalachia and black youth from the South, the charac—
teristics and patterns of referents, and the advantages and disadvantages
experienced from the powerful influences of family members who function as
80s. The discussion also includes how the socioeconomic status of young
people creates conditions that affect the“availa“ility and nature of SOs'
influence. (Refer to the section on significant others in Chapter I1.)

Consistent with the ideas about SOs reported in the review of litera-—
ture, Chapter II, one purpose of this study was to examine the changing
patterns of 50s who function as definers and influence the career plans of
low—income, white youth from rural areas of southern Appalachia and low-
income blacks from the rural South. To accomplish this, longitudinal data
were examined on the S0 choices of black and white youth during early
adolescence, late adolescence, and early adulthood.

A second purpose of this study was to compare (and examine for dif-
ferences) the patterns of SO choices of youth for occupational plans with
their 50 choices for marriage and fertility plans. Based on previous work
in this area, it might be expected that parents and teachers will predomi=
nate as definers for occupaticnal plans. 1In the case of marriage and
family plans, the present analyses were largely exploratory because the
primary S0s for these areas have not been clearly identified in the axist~
ing research. The final purpose was to examine gender and racial differ-
ences in the selection of mothers, fathers, extended family members, and

-nonfamily members (i.e., peers and teachers),; as S0s by low—income rural

youth.
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Procedures

The responses of the young people included in the following SO analy-
ses are those from sample members of intect families who had participated
in the study during early adolescence (1969), late adolescence or high
school (1975), and early adulthood (1979). Only youth from intact families
were considered in these analyses to ensure that both parents were
available as potential S0s.

Three items were used to identify the SOs who influ:nced the occupa-
tional plans of the low-income youth. Specifically, the youth were asked
during each data collection phase (1969, 1975, and 1979) to put a check by
each person who had talked to them and was important for advice about their
Job plans. These items allcwed longitudinal comparisons to be made on the
changing patterns of SOs for occupational plans. Possible S0 choices for
these items included "mother™, “"father", "older sibling"”, "other rela-
tives”, "teachers”, "peers", "someone else"” and "no one". Tn the 1979
early adulthood phase “spouse" was added. ‘

=3

Two items included only in the high school (1975) data collection
phase made possible the identification of S0s for marriage and fertility
plans. These items also made possible a cross-sectional comparison between
the 50 choices of low-income youth for occupational versus marriage and
fertility plans during late adolescence. Youth were asked to identify who
had something to do with their ideas about (a) when they should marry and
(b) how many children they would like to have.

Given the binary nature of the S0 data (i.e., each respondent either
did or did not select a particular person as a significant other), chi
square tests were used when comparing separate samples, as for race and
gender differences, whereas McNemar's test (Hays, 1963) was used when
comparing the same subjects over the three sampling periods. 1In fact we
used a paired t-test applied to the zero-one data and verified that for
these relatively large sample sizes the results were egsentially the same
as for the McNemar's test.

Significant Others for

White youth. Table 4.1 shows the percenta; of white Appalachian
males and females who chose each SO for occupat: -.al decisions across the
three sampling periods. Results of the McNemar's .ests comparing the SO
choices of white youth across the three sampling periods are also shown. A
McNemar's test was performed for each SO selection to test for differences
between the two time periods. Significant other choices in 196% were
compared to those in 1975 and those in 1979 were also compared to 1975.

As expected, mothers and fathers were more frequently selected as SOs
by male and female youth than alternative referents across the three sam—
pling periods. The only exception to this pattern occurred in late ado-
lescence (1975) when 58% of the female adolescents chose peers compared to
only 51% who chose their fathers as S0s. Male youth more frequently
selected their father as principal SO, whereas females chose their mother.
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Percentages and Period Comparisons of Significant Other (s50)
Choices for Occupational Plans in Early Adolescence, Late
Adolescence, and Early Adulthood of White Male and Female Youth

Sampling periods
1969 Attained 1975 Attained 1979
Choices of Early significance? Late significance® GBarly
50s adolescence adolescence adulthood
% 1969 vs. 1975 F 4 1975 vs. 1979 f4
Males (n = 134)
Mother 54 * 65 63
Father 61 67 63
Older
siblings 27 *kdk 47 Fkk 28
Other
relatives 22 Fedek 36 *hk 18
Teacher 13 k& 43 LE 18
Peers 37 * 50 * 38
No one 13 * 7 2
Spouse = = 36
Females (n = 168)
Mother 71 73 * 64
Father 43 51 54
Older -
siblings 26 33 31
Other
relatives 30 39 *kk 12
Teacher 12 Kk 45 dedek 14
Peers 38 *hk 58 *kk 9
No One 7 9 2
Spouse - = 67

% = .01 < p <.05, ** = .001 < p <.01, *** = p <.001.
Other important trends in SO choices were apparent for the occupa-
tional plans of white youth across the three sampling periods. The fre—

‘quency with which teachers were selected increased between early and late

adolescence, then decreased at the young adult phase. Compared to nuclear
family members and peers, the frequency of selecting “"other relatives" was
not very high for male and female youth during the three survey periods.

Results of the McNemar tests showed that males and females appeared to
select a wider diversity of SOs in late adolescence (1975) than in either
the early adolescent (1969) or early adulthood (1979) periods. Specifi-
cally, both male and female youth chose peers, teachers, and others more
frequently, while males also chose older siblings, mothers, and other
relatives more frequently in late adolescence as compared to early adoles-
cence. However, by early adulthood (1979), many of these referents
(mothers, older siblings, peers, teachers, and other relatives) had
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declined substantially in the number of times they were selected by these
white youth when compared to their cholices in late adolescence (1975).
Black youth. Table 4.2 shows the percentage of black male and female
youth who chose each 50 for occupational plans across the three sampling
periods. Results also are shown for the McNemar tests which compared the
50 choices of biack youth across the three sampling periods using the same
procedure described in the previous section for white youth.

Black youth tended to select mothers and fathers more frequently than
any other referents in patterns similar to white youth across the three
sampling periods. The only exceptions to this tendency occurred in late
adolescence (1975) when black females selected older siblings (41%),
teachers (41%), peers (38%), and other relatives (33%) more often than

Table 4.2. Percentages and Periﬂd Comparisons of Significant Other (S0)
Choices for Occupational Plans in Early Adolescence, Late
Adolescence, and Early Adulthood of Black Male and Female Youth

Sampling perlnds

1969 Attaiﬁed 1975 Attained 1979
Choices of Early significance? Late significance?® Early
S0s adolescence adolescence adulthood

% 1969 vs. 1975 % 1975 vs. 1979 %

Males (n = 66)

Mother 50 57 64
Father 61 48 56
Older

siblings 21 30 * 48
Other

relatives 11 * 25 23
Teacher 23 * 47 30
Peers 27 45 32
No One 7 5 3
Spouse - - 20

Females (n = 72)

Mother 75 * 60 * 75
Father 47 * 31 *% 49
Older

siblings 21 dede 41 43
Other :

relatives 18 33 17
Teacher 29 41 22
Peers 15 *k 38 32
No one 8 ’ 7 3

Spouse - - 26
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fathers (31%). However, black females increased their choice of futhers

during early adulthood (1979). Compared to the choices of nuclear family
members or peers as SOs, the frequency of selecting "other relatives” by

low-income black youth was not very high during any of the three sampling
periods.

The McNemar tests on the cholces of black youth demonstrated a pat-
tern of 50 selection for occupational plans not unlike that of white
youth. Table 4.2 indicates that black males and females selected a some—-
what wider diversity of S0s in late adolescence (1975) than in either
early adolescence (1969) or early adulthood (1979). That is, black males
chose other relatives and teachers more frequently, while females
(shifting from parents) chose older siblings and peers more often during
late adolescence as compared to early adolescence. In contrast to white
youth, black youth did not demonstrate a decline in the diversity of SOs
that were chosen from late adolescence (1975) to early adulthood (1979).
Instead, the selection of fathers and mothers as SOs by females and older
siblings by males sustained a systematic increase during this period.

Signif%gan; Others for Fertility and Marriage Plans

White youth. During the '1975 data collection phasc (late adoles=
cence), the youth were asked to identify those S0s who had influenced
their decisions about when to marry and how many children to have (Table
4.3). Chi square tests were used to compare the SO choices of these youth
for marriage and fertility plans with theilr SO choices for occupational
plans.

As evidenced by the percentages shown in Table 4.3, the "no one"
category was selected by both white male -and female youth in higher levels
than any of the other alternative SO choices for fertility plans (number
of children). Additionally, mothers and fathers were chosen as SOs in
fairly high percentages. The “other relatives" category oftem ranked
behind the selection of peers and was not an especially frequent choice of
these youth.

An important pattern revealed by the chi square comparisons was that
most of the S0 choices for fertility plans were selected much less fre—
quently by both male and female youth than comparable choices for occupa-
tional plans. The one exception to this pattern was the "no one" cholce,
which was much more likely to be chosen by both male and female youth for
fertility than for occupatiomal plans.

The percentages in Table 4.3 also show the frequency with which white
youth identified SOs for age of marriage plans. Mothers and fathers were
the most frequently chosen S0s for marriage plans by both male and female
white youth. Males more often selected the "no one" category while fe-
males more often consulted with other relatives and peers as the most
frequent referents besides their parents. The chi square comparisons
revealed that the "no one" category was chosen by males and females signi-
ficantly more frequently for age of marriage decisions than for occupa-
tional plans. 1In addition male adolescents chose all the possible SO
selections for marriage plans (except the "other relatives” and "no one"
23Eégéfiés) gigﬂifizanzly less frequently than corresponding selections
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In contrast to the males' choices, the chi square comparisons for
females revealed a more selective pattern of differences in significant
other choices for occupational versus marriage plans. Specifically, female
youth chose older siblings, teachers and peers less frequently for marriage
than for occupational plans. Therefore it was as likely for females to
consult with their parents and other relatives about marriage plans as it
was for them to do so about occupational plans.

Table 4.3 shows the percentage of black youth during
late 975) who identified significant others that influenced
their decisions about marriage and the number of children they desired
(i.e., fertility plans). Chi square comparisons between these choices and
their significant other selections for occupational plans also are shown.

For both black males and females the “no ons" category for fertility
plans was chosen more frequently than any other SO choice. Foth groups
also selected mothers as the next most frequently selected 50. 1In addi-
tion, the tests shown in Table 4.3 indicated that both males and females
chose the "no one" category more frequently for fertility than for occupa-
tional plans. All additional significaut other choices (except others) by
males and females, in turn, were selected less frequently for fertility
plans than for occupational plans.

Table 4.3 also reported the percentages of black youth who identified
significant others for age of marriage plans. Examining just the frequen—
cles, both male and female youth chose mothers, no one and fathers most
often as SOs for marriage plans. Chi square test results showed that the
adolescent males chose fathers, teachers and peers less frequently for
marriage than for occupational plans, whereas females chose older siblings
and teachers less frequently for marriage than for occupational plans.
Conversely, the "no one” category was chosen more frequently for marriage
than for occupational plans by both sexes.

Race Gﬂ@patisgga,fnt‘$igg%§§;ant Others

Occupational plans. Table 4.4 shows the chi square comparisons for
race differences in the SO choices for occupational planning of male and
female youth acroes the three time periods. Although a few racial differ-
ences were scattered among these comparisons, there was no consistent (
pattern in which black adolescents made their SO choices differently than
white youth across the three sampling pericds. Specifically, no racial
differences were apparent during early adolescence for males, while fathers
and older siblings were selected more frequently by white as compared to
black males during late adolescence. On the other hand, during early
adulthood, black males chose older siblings and teachers more frequently
than white males. '

As for the females, black females selected teachers more frequently
than white females during early adolescence (1969), whereas white females
chose peers in greater percentages than black females. In addition, the
selections of fathers and peers during late adolescence and spouses in
early adulthood demonstrated racial differences, with white females making
these cholces more frequently than black females. Similar to males, black

- females chose older siblings more than white females in eary adulthood.
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Table 4.4. Percentages and Race Comparisons of Cholces of Significant Others (SOs) for
Occupational Plans in Early Adolescence, Late Adolescence, and Early Adulthood for
Male and Female Youth
Sampling pericds
1969 1975 1979
Choices of Early adolescence Late adolescence Early adulthood
S0s Blacks Whites Blacks Whites Blacks Whites
A Attained 4 Z Attained @ % 4 Attained @ %
significance? significance® significance®
Males (n = 200)
Mother 50 54 57 65 64 63
Father 61 62 48 * 67 56 63
Older
siblings 21 27 30 * 47 48 ok 28
Other
relatives 11 21 25 36 23 18
Teacher 23 14 47 43 30 % 8
Peers 27 38 45 50 32 38
No one 4 13 5 7 3 2
Spouse = = - - 20 * 33
Females (n = 24D)
Mother 75 71 60 73 75 64
Father 47 43 31 *% 51 49 54
Older
siblings 21 26 41 33 43 * 31
Other
relatives 18 30 a3 39 17 14
Teacher 29 #% 12 41 45 22 15
Peers 15 %% 38 38 * 58 32 29
No one 18 7 7 9 3 2
Spouse = - - - 26 *& 67
8% = .01 < p < .05, ¥ = p < .0l.
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Marriage and fertility plans. Tests for racial differences in the SO
choices of youth for family plans (i.e., marriage and fertility plans) were
conducted with chi square tests (Table 4.5). Few systematic race
differences in these choices were apparent either for age of marriage or
fertility plans. In the case of marriage plans, mothers, fathers, and
other relatives were chosen more frequently by white females than black
females. 1In contrast, there were no significant racial differences for the
S0 choices of female youth concerning their fertility plans. Finally, no
race differences were demonstrated for any of the SO choices by males,
either for age of marriage or fertility decisions.

Gender Qampagisaﬂs,aﬁfSigg;ficant‘che:§

outh. Chi square analyses also were conducted for gender
30 choices of white youth for occupational and family
ans (marriage and fertility decisions). In the gender comparisons

Table 4.5. Percentages and Race Comparisons of Choices of Significant
Others (S0s) for Age of Marriage Plans and Fertility Plans in
Late Adolescence (1975) for Male and Female Youth

Fertility (Number of Children)

Age of Marriage

Choices of Blacks Whites Blacks WUhites
S0s pA Attained @ % A Attained @ %
=Lt e = _a £ e T E S o e e a
significance gignificance
Males (n = 200)

Mother 42 53 18 18
Father 28 40 12 13
Older

siblings 23 22 10 5
Other

relatives 18 27 5 7
Teacher i3 10 5 2
Peers 20 24 8 6
No one 42 35 67 63

Females (n = 240)

Mother 52 * 75 24 38
Father 24 k% 58 9 i5
Older

siblings 16 20 14 11
Other

relatives 19 * 39 5 11
Teacher 19 12 1 1
Peers 24 32 16 15
Others 5 6 7 13
No One 26 20 49 44

a*é{;i{E{ s05, **EE{ -01.
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concerned with occupational plans, there was some evidence that male and
female youth tended to select theilr same-sex parent as a 50 (Table 4.6).
That is, males chose fathers more frequently than females during all three
time periods, whereas females identified mothers more often than males
during early adolescence. Furthermore, male youth tended to choose older
siblings more frequently than female youth during late adolescence, where-
as, males chose fathers and peers more than females during early adulthood.

On the other hand, in the case of age of marriage plans and fertility,
females tended to select parents as S0s during late adolescence more fre—
quently than males (Table 4.7). Specifically, females chose mothers and
fathers more frequently for age of marriage plans, plus mothers and peers
more often for fertility plans than males. 1In contrast, males selected the
"no one" category more frequently than females for both age of marriage and
fertility issues.

Bl put Comparisons for gender differences in the SO choices of
black youth for occupational plans are shown in Table 4.8. Similar to the
white youth, there was some tendency for black youth to choose the same-sex
parent for occupational plans. That is, males chose fathers more frequent-
ly in late adolescence and females chose mothers more frequently in early
adolescence. As with the white youth, during early adulthood there were no
significant differences in the S0 choices of black youth based on sex.

As for age of marriage and fertility plans only one of the S0 choices
for black youth demonstrated any gender differences (Table 4.9). Black
males tended to select the "no one” category more frequently than black
females for both age of marriage and fertility plans following the pattern
demonstrated previously for white males.

§9mmarx_and Q;scussigg

In general, the results of this section indicated that youth from low-
income, white and black families identified their parents as 503 more
frequently for future career and family plans (i.e., age of marriage plans
and fertility) than alternative referents during the three sampling peri-
ods. Furthermore, low-income white and black youth selected a more diverse
set of S50s (e.g., teachers, peers, other relatives) beyond the nuclear
family for -occupational plans in late adolescence than either the preceding
or later periods. During early adulthood, declines occurred in the diver-
gsity of S0 choices (e.g., peers, teachers, other relatives) for occupa-
tional plans by Appalachian youth probably because many of these decisilons
about jobs had already been made. Low—income blacks demonstrated more
limited declines than white youth in the diversity of referents they chose
during the initial years of adulthood.

An unexpected finding was that both black and white youth selected
extended family members (i.e., other relatives) less frequently than most
of the alternative SO choices across the three sampling periods. These
results were inconsistent with previous research pointing to the importance
of extended family influences on members of black and Appalachian families
(Brown & Schwarzweller, 1970; Ford, 1962; Gurin & Epps, 1966; Manus, 1981;
Martin & Martin, 1978; Osipow, 1975; Weller, 1965). One possible explana-
tion might be that the process of soclalizing youth for career and family

135 147



Table 46, Percentages and Gender Gomparisons of Choices of Significant Others (30s) for Qccupational
Plans in Early Adolescence, Late Adolescence, and Early Adulthood of White Youth?

1969 1973 1979
Early adolescence Late adolescence Early adulthood
Choices of e — .
05 Males females  Hales Penales  Males ~ Fenales
' i Attalned i Attained 7 b Attained 7
signific—anseb significance signifiﬁanc-e;b

Hother 5 N 63 73 63 b4
Father Bl 43 6 % 51 63 # 54
Older sibling 2 2 i i 28 )
Other relatives 2 30 36 1 1§ 14
Teacher k! 12 43 L3 18 15
Peers 3 18 50 58 ¥4 2
No one 13 ] ] g 2 l
Spouse - - - 36 6/

T

d3ample sizes: Males 1% 134 and fenales n = 18,

¥ = 01 {E(.DS, LU "=E< 0L,
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Table 4.7, Percentages and Gender Comparisons of Choices of Significant Others (S0s) for
Age of Marriage and Fertility Plans of White Youthd

Age of marriage plang Fertility plans (number of children)
Cholces of Late adolescence (1975) Late adolescence (1975)
80's ~ . : ——

Males Fenales Males Females
b Attained A Attained
signifiﬂanceb sigﬁificancéb

Mother 53 * 75 19 k 38
Father 4 k 58 13 15
Older sibling 2 20 ] 11
ther relatives 2 3 | 1
Teacher 10 12 2 1
Poets 24 32 6 . 13
o one 3 * 16 63 kk b

gSaii'ple éizes:“_Maleé.gi= iii and_femaie 30 2-168_-_
B W p 0L




Table 4.8, Percentages and Gender Comparisons of Cholces of 5ignificant Others (50s) for
Occupational Plans in Early Adolescence, Late Adolescence, and Early Adulthood of

Black Youth®
1969 1975 1979
Early adolescence Late adolescence Early adulthood
Choices of  Males Females  Males Females M leg Females
50s Ao Attalned ] % Attained i A Attalned h
significanceb significanc&b significanceb
Mot her 50 ik 75 51 60 64 75
Father bl ) 48 k )l 56 49
Older
~ siblings 21 2 30 4 48 43
Other |
relatives 11 18 25 33 23 17
Teacher 23 29 4 4l 30 22
Peats 21 15 45 38 LY. 3
o one 4 § 5 / 3 3
Spouse - - 20 26

i?ample sizes Males | = 66 and females 1= 72-__.. |
2 0L Cp G05, # = p ¢ 00,

Himm— B
|'—--"u




Table 4.9, Percentages and Gender Comparisons of Cholces of Significant Others (50s) for

Age of Marriage and Fertility Plans of Black Youth®

Age of marriage plans Pertility plans (number of children)
Late adolescence (1975) Late adolescence (1975)
Choices of - — _ —_— — ——
50's Males Females Males Fenales?
; A Attained 4 A Attained =~ 7
significangab sigﬁificanceb
Mother 42 52 18 24
Father 28 24 12 9
Older sibling 23 16 10 14
Other relatives 18 19 5 5
Teacher 13 19 5 1
Peers 20 24 8 16
No one b2 % 26 67 * 49

Sample sizes Malés 0= 66 Females ne= 72.
h = 0L p 05, # 3 p ¢ 0L,

h-ul‘
el
Al
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plans is primarily a function of nuclear rather than extended family mem—
bers. 1In contrast, extended family ties have more influence in terms of
formal kinship obligatiens and support in times of crisis (Turmer, 1970).

Another important result was that systematic patterns of racial dif-
ferences in SO choices across the three time periods failed to become
apparent. Mothers and fathers, for example, were selected by high percen=
tages of both white and black vouth. Furthermore, few racial differences
were apparent in the choice of fathers by youth. Given the extensive
literature on the strong familistic orientations of Appalachians and the
alleged low involvement of black fathers in the soclalization process
(Brown & Schwarzweller, 1970; Ford, 1962; Frazier, 1962; Moynihan, 1965;
Weller, 1965), it might be expected that a greater number of comparisons
would have indicated that white youth selected fathers more frequently than
black youth. Instead, "deficit" interpretations of the black family were
not supported; black mothers and fathers functioned as important 50s who
were substantially involved in the socialization of children (Hill, 1971:
McAdoo, 1981; Peters, 1981). Apparently, there are strong familistic
orientations between parent and offspring within low-income black as well
as white families.

The consistent tendency for white youth to designate parents as 50s is
further evidence of the powerful influence of family bonds in the rural
South. Families of this region tend to have very close ties and a virtual
monopoly over the socialization and interest world of their members (Brown
& Schwarzweller, 1970). Appalachian families are held together by norms of
obligation and mutual support which make them the primary sources of infor-
mation for their offspring (Looff, 1971; Polansky, Borgman, & DeSaix, 1972;
Weller, 1965).

Although the strong parental orientations demonstrated by black and
white youth have considerable benefits, the social mobility of young people
might be hampered if this affinity for the advice of family members becomes
too exclusive. That is, low-income parents often have limited information
about educational and career opportunities, and are unable to familiarize
their offspring with the possibilities in these areas. This condition of
limited information is compounded by the fact that low—income youth from
the rural South often remain geographically close to their families where
occupational opportunities are still quite limited.

While the consistent influence of parents is certainly evident in
these findings, there is also ample support for the tendency of the youth
to expand their sest of S0s during the adolescent years. That is, both
peers and teachers appeared to be selected as referents for career deci-
sions more frequently during late adolescence than in early adolescence.
These results are consistent with previous research on adolescents pointing
to the increased importance of SOs beyond family boundaries during this
period of development and supports the idea that many adolescents establish
a balance between the influence of parents and peers on life decisions
(Coleman, 1978, 1980; Herriot, 1963; Rice, 1981).

Other findings were concerned with the youth's S0 choices for marriage
and fertility plans during late adolescence. Black and white youth of both
genders selected many of the SO choices for "family plans” (fertility and
age of marriage plans) less frequently and the "no one” category more
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frequently than comparable S0 choices for occupational plans. Results of
this kind were even more characteristic of males than females. These
findings suggest that young people believe that fertility and age of mar-—
riage plans are private matters, whereas, occupational plans tend to be
Influenced by other referents. 1In addition, the greater tendency of males
rathef than females to select the "ﬁc ane" gategary ‘may reflect that male

famales;

In conclusion, these results demonstrated a complex pattern of influ-
ence by SO0s on the life plans of low-income black and white youth. For the
occupational plans of youth a variety of S0s (but particularly parents) may
influence these decisions either consistently or for short periods of time.
For marriage and fertility plans young people often retain the perception
that these decisions are more a function of individual decision—-making
processes rather than a reflection of the opinions of S0s. Thus, the
influence of 50s on youth seems to vary widely, depending upon the particu-
lar area of life and stage of development.
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FINDINGS
Part 5: Satisfaction with Life Conditions at Early Adulthood
by
dJudith C. Boyd, #. Cynthia Farris, and Sarah M. Shoffner

The purpose of this section is to investigate how the men and women of
the sample, now in their early adult years, viewed their present life
circumstances and their prospects for the future. The data were summarized
for the purpose of exploring the respondents' sense of satisfaction with
their lives generally, and specifically with four areas related to their
educational experiences, occupational achievements, residential locale and
living arrangements and, when applicable, their marital relationships.

Along with the review of indicators of current life satisfaction
related to residence, school, work and marriage, data also provided infor-—
ation about how respondents compared their present life circumstances to
those of five years ago, and finally, how they perceived their prospects
for the future. Differences between the views of men and women, whenever
they occurred, were identified through the use of chi—square analysis.

B

Edugétiaﬂal Satisfaction

Educational satisfaction was assessed in three ways. The first group
of questions explored the young adults' reactions to their total high
school experiences. The next group of questions focused on specific
aspects of their high school programs. Finally, the students were asked to
identify circumstances which they considered to be barriers to their

desired educational attainment.

Overall Educational Satisfaction

Three questions served as indicators of overall educational satis-
Faction. Respondents were asked how they felt about their total high
school educational experience, their own performance in taking advantage of
this experience, and the grade level they completed. Response categoriles
for these items were: “very satisfied”, "somewhat satisfied"”, “somewhat
dissatisfied”, and "very dissatisfied". ‘' Significant differences between
males and females were noted only with respect to satisfaction with the
extent to which they took advantage of.their experiences (Table 5.1).

Perceived advantage taken. Although the majority of the sample mem—
bers were comfortable with the extent to which they took advantage of the
opportunities available within their high schools, slightly more women than
men indicated a sense of satisfaction with this aspect of their high school
career. In fact, 297 of the women versus 22% of men were very satisfied,
whereas an additional 45.4% of the women and 40% of the men were only
somewhat satisfied. Very few respondents of either sex expressed extreme

dissatisfaction with the extent to which they took advantage of their high
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Tabseole 5.1. Overall Satisfaction with Education

7 - Wiiggfy Sﬂrmewhat; Somewhat Very
gatisfied satisfied digsatisfied dissatisfied Totals
M2 P M F M F M F M F
f 4 4 p 4 y 4 4 p A % %
e —_— e — ——e —
Tot.zal high 24.1 31.8 48.6 47.6 20.5 16.1 6.8 45 220 267
gt zhool
gd=2ucation
Advs—antage 21.8 29.0 40.0 45.4 30.7 21.2 7.6 4,5 225 269
gaf_ken *
Edus.cation 28.1 29.7 35.3 38.0 25.1 20.8 11.5 115 235 279
lewvel
atll hieved

———— ——
Aya~ le. Prenmale.

acho ool education and only 21% of the women and 31% of the men Indic—=ated
ther v were somewhat dissatisfied.

Education level achieved. Of the three items relating to educ—ational
sat& isfaction, respondents indicated the greatest dissatisfaction wS=th the
levesel of education they had actually achieved. About 12% of the yeoung
aduElts were very dissatisfied with their terminal grade level in hix gh
schowool. 1In addition, approximately one fourth were somewhat dissat—isfied
withHEh their attained educational level.

Total high school education. In evaluating their total high s=chool
edticxcational experience, about half of the respondents rated thelr e=duca-
tifn as somewhat satisfactory. The remaining responses were falrlyw evenly
splEit between high satisfaction and general dissatisfaction. $o thme
majeority of the respondents viewed their educational experience poss=itively.

Satiiisfaction with Aspects of High School Education

Nine items were used to assess respoudents' satisfactionvith various
spéc—ific aspects of their high school education (Table 5.2). lespometise
cafe=gories were the same as those used to assess overall educationa-1
satifisfaction. Significant differences between males and females we=re
nofe=d in two of the nine areas evaluated: basic academic subjects and
Vocamtional counseling.

v Bagic academic subjects. About 40% of the women were very sat -isfied
“#iftwn the basic academic subjects (mathematics, science, English, et LCa)
offesred; whereas, only about 28% of the men were very satisflels A_bout
half=F of the respondents of both sexes indicated they were somhat
saflEsfied with basic course offerings. Males were more likely to b—e
sope=what to very dissatisfied with academic subjects than were fema 1les.
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Table 5.2. Satisfaction with Aspects of HighSchool EducAt=ion

Very Somewhat Someyhat Ver=y

satisfied satisfied dissatisfied dissafi=sfied Totals

M3 b ‘M F M F M P M F
y4 4 % % 74 9 % %
Basic 27.4 40.3 50.9 47.8 16.5 9.5 5.3 2.4 212 253
academic
subjects**

Vocational 14.4 18.5 37.8 29.8 21.4 1.9  26.4 19.7 201 238
counseling*

Quality of 23.2 25.2 53.1 48.8 15.0 19.1 8.7 6.9 207 246
teachers

Extra- 35.1 29.5 42.3 48.5 14.9 12.7 7.7 9.3 208 237
currlcular
activities
Equipment 24.2 33.5 49.0 45.4 16.0 4.2 10.8 6.9 194 218
and media
resources

38.4 25.9 5.4 16,8 14.2 197 232

[
[
]

i
o~
o
»

~J

Variety of 13.7
electives

Vocational 21.2 18.3 41.9 42,2 22.7 0,0 14.1 19.6 198 230
programs

203 236

-
W
L]

(3]
-
e
L]

I

Attention 14.3 16.1 38.9 42.8 27.6 2.9
to indivi-
dual needs

Practical 11.8 16.6 43.6 35.3 24.5 U.8  20.1 20.3 204 241
work
eXperience

IMale. b?éﬁ;a 1o _ ) )
*p <.05. **p < 9,

Vgca;igﬂalwzaqnseligg_ Respondents were asked to evalumate the coun-
seling they received to help them decide what to do after Hi_~gh school.
For both sexes, the percentage of responses reflecting at le.=ast some dis-
satisfaction with vocational counseling was greater than for — any other
aspect of education investigated. Males expressed more extr-—eme dissatis-
faction with this aspect of their educational epperience thaz=n with any
other. Approximately 48% of the men and 52% of the women We-:re somewhat
digssatisfied to very dissatisfied with the voestional counge’-1ing they had
received. The percentages of men and women who expressed elr ther satisfac—
tion or dissatisfaction was almost the same.
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Other aspect5. e highes=t levels of satisfaction were expressed in
relaation to the gually of tea_ching, the availability of sports programs,
cluE>s and other eftrmurricula_x activities, and to the ancillary services
offexred. The majoriljof youn_g adults expressed at least some level of
satX gfaction with @alof thes. e areas. Tt was noteworthy that no educa-—
tiorzal aspect was Vitd as eXx..ceptionally satisfactory or dissatisfactory.
Alacsst half of the rupndents were at least somewhat dissatisfied with the
attezntion given to thlr indiv -idual needs and to the practical work expe-

riecace offered by tpe high sechools. 1In addition, about 402 expressed

dissatisfaction withtle vocat:- ional and technical programs available in

the£x high schools aMvith thee variety of elective courses offered.

Perceived Barriers polducatio=m

The young adulysiere aske==d to evaluate 14 different areas and to
asse=ss the degree Loiich eacEh area was a factor in keeping them from
gett-ing the educaplonrr train=—ing they really wanted (Table 5.3). Respon-—
dent=s reported the estnt to vBEich each item was perceived as an educa-
tiomal barrier: “veryuch”, "ssome”, or "very little“. When comparing the
views of males and fmles, ch=i-square analyses showed significant sex
diff erences for oplyto barrie=rs: family responsibilities, X° (2, n =
297y = 33.94, p <.,00lmd home locale; X* (2, n = 293) = 8.85, p <.05.

Family respopsillities. Men and women had very different views
abow t the effects OF fmily res=ponsibilities on their education. Approxi-
mate 1y a third of thewnen but= only 5.2% of the men thought that family
responsibilities vérewry impcortant factors in limiting their educational
atta inment. Seveply-ilve perce=nt of the men, in contrast to only 47.9% of
the wgomen, considefedfmily re=sponsibilities as having little negative
impa<=t on their educgn.

Home locale. Motyomen CZ12.6%) than men (3.7%Z) thought that their

desi xe to remain {n thir home locale was a significant educational bar-
rier « On the other fwl, almosst 75% of the men but fewer than 60% of the
womexi considered the lsire to 1live close to family and friends to be of
litt 2 e importance Couyil attaimming educational goals.

Other barriers. lit havimmmg enough money for training or schooling
was xated as being “wiy much” an educational barrier more often than any
othe® area reviewed. Mound a third of the respondents viewed this issue
as a very serious barler. The= next most frequently cited educational
barrX er was the lgck o job tra=ining opportunities in the home community.
Abou#= half of the regmdents i_dentified this community deficit as at
leas#= somewhat to verjuch a earrier to their educational advancement.

Almost: half congléred the - lack of information about educational
oppor=tunities to be ablrrier a_nd more than a third of the sample thought
that not knowing the it peop-le hindered their educational attainment.
Aboue= 30% perceived tht littie - opportunity for the development of leader-

ship skills and the 1k of a v-—ocational/technical school or collége nearby

was zAat least to some (jree an . educational barrier for them.

Areas which werertlated t«o personal and family attributes appeared to
have had very little imact on - the perceptions of these young adults about
educz=a tional barriars, face, se—x, and parental interest were cited least
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Table 5.3. Perceived Barriers to Education

Very much Some Very little Totals

M3 pb M F M F M T

% ; ; y

Family 5.2 31.3  20.9 20.9  73.9 47.9 134 163
raezponsibilitieg®*

Home locale* 3.7 12.6 23.9 27.7 72.4 59.7 134 159
Money 29.5 38.8 28.1 23.5 42.5 37.7 146 183

Job training 19.0 21.9 29.9 33.1 51.1 45.0 137 160
opportunities

Information 10.0 15.3 35.7 31.3 54.3 533.4 140 163

Koowing right 10.6 14.0 25.0  25.5 64.4  60.5 132 157
people

Development of 5.8 12.8 27.3 26.9 66.9 60.3 139 156
leadership skills

Technical school 6.1 10.5 19.1 20.4 74.8 69.1 131 152
availability

Schools attended 9.3 5.7 16.3 21.0 74.4 73.2 129 157
Intelligence 3.7 B.9 18.4 18.5 77.9 72.6 136 157

Effort necessary 6.7 4.5 17.2 22.4 76.1 73.1 134 156
to attain

Parental interest 2.3 5.2 11.4 17.0 86.4 77 .8 132 153
Race 3.6 3.3 9.5 5.9 86.9 90.8 137 153

Sex 1.5 2.6 2.3 8.4 96.2 89.0 132 155

4Male. PFemale. B
*p <.05. #*kp <.001.

often as barriers followed closely by intelligence and the personal effort
that would be required to attain the level of education desired. i o

Occupational Satisfaction

Overall occupational satisfaction, satisfaction with aspects of their
present jobs, and barriers to occupational attainment were the major areas
addressed in this section. In addition, the young men and women in the

i61
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sample evaluated their current occupational circumstances and projected an
evaluation of the jobs they anticipated having in five years.

Overall Occupational Satisfaction

The young men and women in the sample were asked to assess their
satisfaction with all their occupational experiences since leaving school,
as well as with their current jobs and incomes (Table 5.4). The respon—
dents indicated whether they were "very satisfied”, "somewhat satisfied”,
"somewhat dissatisfied”, or "very dissatisfied" for each of these occupa-
tional issues. Chi-square analysis of the data revealed no significant
differences between the responses of males and females in any of the three
areas which were evaluated.

Although respondents did not express overwhelming dissatisfaction
with either their current jobs, income or occupational experiences to
date, the large number of responses indicating moderate satisfactiom with
each item (nearly half of the respondents for each item) suggests that
these young adults believed there was room for improvement in all three
areas. About 80%Z of the sample indicated they were satisfied with their
overall work experiences and their present jobs, while about 60% were
satisfied to somewhat satisfied with their present earnings. Fewer than
10% of the respondents were very dissatisfied with either their overall
job experiences or their present jobs. Close to 20%, however, were very
digsatisfied with their earnings.

Satisfagtingfwith Aspects of Present Job

Respondents were asked to indicate their satisfaction with various
aspects of their present jobs ranging from their earning potential to the
opportunity provided by their jobs for them to use their minds (Table
5.5). The possible responses for each area included: "very satisfied”,
"somewhat satisfied”, "dissatisfied”, and "not important to me". Of the
nine areas investigated, significant differences between males and females
were found in their level of satisfaction for three areas: earning poten~
tial, chance to help others, and the opportunity for mental activity.

Earning potential. The differences between the responses of men and
women concerning earning poteatial oecurred at two levels; first, more men
than women were satisfied with their earning potential. About 75% of the
males expressed some degree of satisfaction with their earning potential
while only 57% of the females responded similarly. Second, a significant
number of women (17.4%) were dissatisfied with the issue of earning poten-
tial whereas fewer men (7%) expressed this same view. Additionally, while
less than one quarter of either males or females considered the issue of
earning potential to be of no importance to them, slightly more femalesg
held this view.

Chance to help others. The primary difference between men and women
in this area was reflected in their level of positive satisfaction. About
half of the women and a quarter of the men were very satisfied with the
chance their jobs afforded them to help others; in contrast, about half of
the men and a quarter of the women were only somewhat satisfied with this
opportunity. The two groups differed only slightly in their level of
dissatisfaction and the degree to which the issue was important to them.
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Table 5.4. Overall Occupational Satisfaction

Very Somewhat Somewhat Very
satisfied dissatisfied dissatisfied Totals

M@ b FoM F M  F M F
% % % % % % % %

29.1 27.4 50.7  42.7  13.6  21.0 6.6 8.9 213 248

Overa=31
job s=atis-
factim on

Presec—t job 35.1 36.7 46.3 43.0 13.2 13.9 5.4 6.3 205 237
satissfaction

tlon with
earni—_ngs

b

2Male -~ Female.
It i3 notable that relatively few of the respondents, male (15.9%) or
female= (19.4%), thought this issue was of no importance to them.

Chance to use mind. The chance to use one's mind on the job was
consid - ered to be an important issue to the majority of the respondents.
Fortur_ately for them, almost half of the respondents of both sexes were
very & -atisfied with the opportunities afforded to them in this area by
thelr present job. 1In contrast, about 24% of the women and 11% of the men
viewed . how well their jobs afforded them a chance to use their minds as
not im-portant. Males were more likely to be satisfied with this aspect of
thelr job, while females were more likely to view this aspect as not
import —ant.

O-ther aspects. Differences by sex were not significant in the re-=
mainin=—g six areas of job sarisfaction examined. Almost all of the respon-
dents wwere saltisfied with the opportunity provided by their present jobs
for gte==ady employment and with the location of their employment. Over
half vesere very satisfied with these aspects and another third were some-
what s==mtisfied. About 90% considered both the location and the steady
nature of their work to be important aspects of their employment .

AEbout 75% of those surveyed considered the degree of physical activ-
ity anc=l the amount of interest afforded by their jobs to be satisfactory.
HMore re=spondents considered these aspects as "somewhat” rather than “"very"
satisf==ctory. About a tenth were dissatisfied with these -wo aspects of

their poresent jobs. Again, more than 80% considered the fssues related to
physic==l activity and the amount of interest afforded by their jobs to be
import==nt to them. Of all the aspects of employment investigated, the two
which wadere most often considered unimportant were the opportunity for an

indivic3ual to be his or her own boss and the earning potential of the job.

i
vy
‘w‘



Table 5.5. Satisfaction with Aspects of Present Job

Somewvhat Hot
important Totals

Very
gatisfied satisfied Dissatisfied

M3
z

Earning 22.0 17.4 52.2 40.2 7.0 17.4 18.8 25.1 186 219
poteantial*
Chance to  27.3 49.5 46.0 26.4 10.8 4.6 15.9 19.4 176 216
help

others**

Chance to 45.8 43.1 39.1 28.4 3.9 5.0 11.2 23.4 179 218
use mind*

Steady work 54.3 52.0 34.8 31.8 2.2 5.8 8.7 10.3 184 223

]

Location 46.7 52.8 30.8 29.8 7.1 9.2 15.4 .3 182 218

Degree of -32.6 33.6 42.1 39.6 8.4 9.2 16.9 17.5 178 217
physical
activity
Interesting 32.2 34.3 41.7 38.0 8.9 5.6 17.2 22.2 180 216
work
Chance for 17.6 26.8 34.7 31.4 30.1 25.0 17.6 16.8 176 220

importance

Chance to be 23.9 29.0 31.3 24.3 17.6 25.7 27.3 21.0 176 210
own boss

AMale. bFemalé;
?E <.01. *fg <.001.

Comparison of Fé;geptién§:§bautrEggsent and Future Jobs

Using the Cantrill ladder, respondents were asked to rank their pre—
sent job on a scale from 0 to 9 with O indicating the worst possible job
for them and 9 the best. They were then asked to speculate about thelir
jobs five years in the future and to rank them in the same manner (Table
5.6). In general, both men and women were moderately satisfied with their
present Jobs and were very optimistic about theilr future occupational
opportunities. When chi-square analysis was used to test for differences
between males and females, no statistically significant differences were
found for either time period. The following discussion will foecus on a
comparison of the rankings for the present and future jobs, first for the
men and then for the women.

Comparison for males. The rankings of the males' perceptions of their
present jobs approximate a normal distribution with most of their ratings
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Table 5.6. Comparison of Perceptions about Present and Future Jobs

Ranking Present Future
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occurring between the third and fifth levels of the Cantrill ladder. Very
few males thought their present jobs were either the worst or the best for
them. In contrast, the majority of the men anticipated the rankings of
their future jobs would fall between the seventh and ninth levels. Most
of the young men appeared optimistic about their chances of achieving the
best possible job for them (or close to it) in the near future. None
thought the job they would have in five years would be the worst possible
one for them, and fewer than 15% anticipated that their future jobs would

be ranked as 5 or below.

Gomparisgn for females. The majority of the women ranked their pre-
sent jobs between the third and the sixth levels. About 10% of the women
thought their present jobs were the worst possible jobs for them; likewise,
about 10Z thought :heir current jobs were the best possible jobs for them.
The women, like the men, were optimistic about their future jobs. Most of
the women ranked their future jobs as close to the best possible job, if
not the best. Very few young women ranked their future jobs as 4 or below.

Barriers to Occupational Attainment

The young adults were asked to evaluate a list of 15 items and te
iden;ify and rate thE "impﬂrtaﬂce“ or “seriausness“ of thase things which
57). Ihe OptlDﬂS for respcnses ED each item were ery mugh “some”, or
“"very little”. TUsing chi-square analysis, significaﬂt diffetences between
men and women were found in only 4 of the 15 areas examined. These areas
were gender, famlly responsibilities, intelligence and money for school.

Sex. Ninezyﬁfaur perzent of the men but only 75? af the women per-—
the job Ehay wanted- if one’s gender was per221ved as a barfier; 1E was
considered as such by only a quarter of the women.

Family responsibilities. Over half of the female respondents thought
that family matters interferred with occupational advancement, whereas 80%
of the men indicated that they did not perceive family responsibilities to
be a barrier. Of the women, 26% identified family matters as being “"very
much” a barrier while only 1.5% of the men did so. An additional 28% of
the women considered this issue to be somewhat of a barrier to their
occupational attainment.

Intelligence. The majority of the respondents of both sexes did not
consider their own intelligence to be a barrier to getting desired jobs.
However, fewer of the females held this view. In both groups less than 6%
rated their intelligence as "very much” a barrier. The major differences
between men and women were found among those who considered intelligence to
be only something of a barrier; 25% of the women but only 12.7% of the men
held this view.

Money for school. Overall, more women than men considered the lack of

manay fatgéthaal to be a ba:rier to their eventual occupaticnal atﬁainment_

school was at least somewhat af a hindrange to their abillty to acqulre
desirable jobs. For 30%Z of the women and 24% of the men, money was identi-
fied as "very much” a barrier.



Table 5.7. Perceived Barriers to Job Attainment

fesp@ngibilities**
Intelligence* 5.6 5.8 12.7 25.0 81.7 69.2 142 156
Money for school¥® 24.2 30.2 21.5 29.1 54.4 40.7 149 172

Occupational 38.7 33.5 28.7 32.9 32.7 33.5 150 170
opportunities

Scarcity of jobs 20.8  24.7 30.9 37.3 48.3  38.0 149 166
in U.S.A.

people

Home locale 10.8 17.0 27.0 24.2 62.2 58.8 148 153

Development of 6.3 11.9 24.3 27.2 69.4 60.9 144 151
leadership skills

Technical school 8.3 9.7 20.7 18.2 71.0 72.1 145 154
availability

Information 7.3 10.4 47.3 42.7 45.3  47.0 150 164
Race 4.7 5.8 12.2 11.7 83.1 82.5 148 154
Effort necessary 3.5 6.5 21.5 20.0 75.0 73.5 144 155
Schools attended 4.3 5.3 12.9 17.9 82.7 76.8 139 151

Parental interest 4.9 4.6 11.2 16.4 83.9 78.9 143 152

‘AMale.
*E <.05. **_E {.Dﬂl.

Other barriers. Generally, respondents of both sexes viewed occupa-
tional opportunities both locally and nationally as important barriers to
job acquisition. The lack of local opportunities was viewed more often as
"very much” a stumbling block to getting desired jobs than was the per-
ceived scarcity of jobs in the United States.

More than half of the respondents believed that lack of information

about jobs and not knowing the right people were, at least to some degree,
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barriers. About 40% of the respondents thought that not wanting to move
away from friends or family would hinder them frow getting the jobs they
really wanted. Approximately a third of both the men and women thought
that lack of the chance to develop leadership qualities while growing up,
as well as the absence of vocational/technical schools or colleges nearby
limited their occupational attainment to some degree.

The effort necessary to find the right job was not seen as a barrier
to job attainment by the majority of the sample. Only 25% viewed it as at
least somewhat of an influence in their successful pursuit of a job. Sex,
race, lack of parental interest and encouragement and schools attended

were less often considered barriers to job attainment than all the other
issues addressed in this section.

Gender, family responsibilities, intelligence and funds for school
were most often identified as barriers to occupational opportunity. These
four areas have in common a relationship to external conditions which
limited opportunities; occupational opportunities locally, scarcity of
jobs nationally, knowing the right people, and money for vocational/tech-
nical education or college. Those issues least often perceived as bar-
riers, with the exception of schools attended, all reflected personal
characteristics; race, sex, parental interest, and personal effort. All
of the issues considered by the respondents to be major barriers to de-
sired occupational attainment were social and economic issues which are
amenable to remediation through social programs but unlikely to be
affected through personal effort.

Satisfaction with Life Plans and Circumstances

Life satisfaction was assessed in both global and specific terms.
All respondents evaluated their present, past, and future life circum-
sitances as well as some specific aspects of their current living arrange-
ments. Those who were married were asked to rate the quality of theilr
marriages.

Egtis”ggiOﬂ;with‘ngs;;%} Liviﬁggﬁtﬁaﬂgeﬁéﬂggji§§§g3§$iéé§§ial Locale

Four items were used to evaluate the young adults' satisfaction with
issues related to housing, living arrangements and residential locale
(Table 5.8). Respondents indicated their level of satisfaction with their
present proximity to the community in which they grew up as well as their
satisfaction with the size of the community in which they were currently
residing. Assessments were obtained about the quality of the respondents'
housing as well as their satisfaction with their current living arrange-
ments, whether they were living alone, with parents, or with a spouse.
Respondents indicated whether they were "very satisfied", "somewhat satis-—
fied", "somewhat dissatisfied", or "very dissatisfied" in relation to each
of these 1ssues.

Overall, the majority of young men and women expressed satisfaction
with all of the aspects of housing, living arrangements and residential
locale surveyed. Dissatisfaction was expressed by about 15% of the sample
with the quality of their housing and their present living arrangement.
Differences between men and women were identified with respect to views
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Table 5.8. Satisfaction with Housing, Living Arrangements, and Residential
Locale

Very Somewhat Somewhat Very
satisfied satisfied dissatisfied dissatisfied Totals

F M F

%

Fed
E
8
Fa- o]
R
e
N

52.2 66.9 31.4 18.8 11.1  10.0 5.3 4.2 207 260

tiving ar—
rangemant®#*
Community 53.1 60.6 34.4 33.0 5.7 5.3 6.7 1.1 2L 264

size#*

Closeness to 55.3 58.3 34.1 30.7 5.1 7.2 5.5 3.8 217 264
home com—
munity

Quality of 46.8 51.6 35.5 35.0 12.8 10.2 4.9 3.1 203 254

3Male. Premale. -

about community_size, X°(
arrangements, X“(3, n = 467

1.30, p <.05; and current living
0

Community size. Generally, most respondents were satisfied with the
size of the community in which they were currently living. About nine-
tenths of the sample were at least somewhat sarisfied with their community
size. Differences between men and women were apparent in the extreme
categories. More women than men were very satisfied, and more men than
women were very dissatisfied with their community size.

Living arrangement. Over 80% of all respondents expressed some degree
of satisfaction with their current living arrangements. More than two-
thirds of the women but only half of the men were very satisfied with the
composition of their houszeholds. However, more of the men were only some-—
what satisfied than was true for the women.

Closeness to home community and quality of housing. About 90% of the
young men and women surveyed were satisfled with the closeness of their
current residence to the community in which they grew up. Satisfaction
with the quality of their present housing was also expressed by about 85%
of the respondents. '

Married respondents evaluated the quality of their marriages by indi-
cating whether they were "very happy”, "a little happier than average",
"just about average”, "not too happy”, or "unhappy” (Table 5.9). About
two=thirds of those respounding reported that their marriages were very
happy. Fewer than 8% rated their marriages as either not too happy or



777“7PEfQEpEiDﬁ* Males@ rFéé%lesb
Very happy e 1.6
A little happier than average 12.1 12.8

Just about average 16.5 11.7

Noc too happy 3.3 4.5
Unhappy 4.4 3.4

3 = 91. Py =-179. -
*NS.

unhappy. No statistically significant differences (chi-square analysis)
were found in the way men or women evaluated their marriages.

Perceptions of Life Plan Attainment

The young adults were asked to reflect about the plans and ambitions
they had when they were in high school and to evaluate their current
status relative to these life plans (Table 5.10). Respondents indicated
whether their plans had worked out better than they had hoped, about the
same as they had hoped, or worse than they had hoped. Overall, the views
of the women were more positive than those of the men. These differences
were shown to be statistically significant when examined by chi-square
analysis. About a fourth of the men but only 14% of the women thought
their plans were working out worse than they had expected.

Comparison of Perceptions About Past, Present, and Future Life

Respondents ranked their perceptions about their present life circum-
stances on a scale from 0 to 9 on the Cantril ladder with 0 representing
the worst possible life for them and 9 representing the best possible life
for them. They were then asked to evaluate their past life situations
overall and to anticipate the future in the same manner. Results are
illustrated in Table 5.11. Chi-square analysis was used to test for dif-
ferences between the responses of males and females. No significant dif-~
ferences were found for any of the three measures of life situations. The
majority of the respondents, whether male or female, viewed their past
lives as only moderately satisfactory with a large number perceiving those
circumstances as leaning toward the worst possible one for them. 1In gene-
ral, however, both the men and the women were extremely optimistic about
their fututes and their abilities to achieve the best possible lives for
themselves. The following discussion will focus on a comparison of rank-
ings for the three assessuent periods, first, for men and then for women.

Generally, the male respondents felt better about their present cir-
cumstances than they did about their past and were even more optimistic
about their futures. Responses evaluating the past were distributed fairly
evenly among categories 1 through 6 with the largest percentage falling in
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Table 5.10. Perceptions of Life Plan Attainment

) Pé:céﬁtiéﬂ* 77777 7 Wgrgﬁalesai - Femalesﬁi‘i
" Better than hoped for  39.3 43.5
About the same 37.1 42.1
Worse than hoped 23.6 14.4
:gi;5229;¥7§§ = 2?8;”7 T T 77777”’77 T
*p <.05.

the third category. The response pattern for the evaluation of present
circumstances shifted upward so that the majority of responses occurred
between the third and seventh categories with the largest percentage
falling in the fifth category. Future projections optimistically placed
life circumstances in the highest three categories with about a third of
the respondents foreseeing their future lives as being the hest possible
for them.

Like the men, female respondents felt that their present life circum-
stances were an improvement over the past, and looked toward the future
with great optimism. Responses about their past lives were fairly evenly
distributed among all categories except for the one representing the worst
possible life. For the present time frame, respcnses were fairly evenly
distributed between the fourth and the ninth categories with only one
particular category receiving a noticeably higher representation. The
distribution for future projections was greatly skewed toward high expec—
tations. Forty-five percent of the women foresaw their future lives as
being the best possible for them, while nearly a third ranked their
futures in the next highest category.

Conclusgions

A number of issues and questions arise as a result of this prelimi-
nary study which may serve as an impetus for future research. As sug-
gested earlier, this sample of young men and women, now entering their
twenties, perceived their lives, based on all of the measures utilized, as
only moderately successful. However, when asked to assess their oppor=
tunities for future success and happiness, the sample reported over-
whelmingly high hopes.

A question which remains unanswered by this descriptive study is why
these young men and women are so strongly optimistie about their futures.
An analysis of the occupational aspirations and expectations (Farris &
Boyd, 1983) of these same young people at preadolescence, adolescence, and
young adulthood revealed an increasing gap over time between the sample's
increasingly low expectations and consistently high aspirations. Why do
these young adults remain optimistic about the quality of their lives
despite the dissonance between their dreams and their anticipated life
circumstances? It could be that even though many low-income young adults
recognize the importance of training and/or some form of education, they
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Table 5.11. Comparison of Perceptions about Past, Present and Future Life
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also believe that they do not have much control over the circumstances
that allow them such opportunities (Nelson & Frost, 1971; Stevic & Uhlig,
1967). Thus, they may remain optimistic at the same time they are realis-
tically assessing their current life circumstances. There Is a need for
further research to identify those mediating influences which allow these
young adults to dream dreams that others way believe are only windmills of
their minds.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND IMPLICATIONS

In the preceding pages we have traveled metaphorically with over a
thousand children from low-income areas in the South. We met them when
they were fifth and sixth graders and again, when as juniors and seniors,
they were about to reach the station in life called graduation from high
school. We saw them next a few years after they had embarked on the
journey through adulthood. There are many events and milestones on the
road to adulthood. Our purpose was to study their early plans for the
journey and how, or if, these plans changed as they approached adulthood.
We were concerned, too, with the factors that influence these plans. And
we wanted to know, finally, the places they had reached as young adults and
how satisfied they were with their destinations. It is our purpose, nov,
to summarize what we have learned about their plans and progress. Follow=
ing that, we will attempt to show some implications of the findings that
may make the journey a little easier for groups that follow them.

Male Occupational Plans and Attainment

At grade school age, the bulk of both black and white boys had high
ccupational goals, with 54Z of the black and 42% of the white boys aspir-
ng to professional-technical jobs, the highest occupational category.

Both black and white boys, however, had somewhat lower expectations, sug-
gesting that even at this young age they were able to differentiate between
the kind of job they really would like to have and the kind they thought
they actually would have.

- O

The concentration of the boys' occupational choices in high-prestige
categories stands in contrast to the low educational and occupational
attainments of their parents. From 80% to 95% of the pareuts, depending on
race and sex, had not completed high school.

The factors most strongly related to grade school boys' occupational
aspirations were mother's occupational wishes and expectations for the boy.

Mother's achievement value, father's occupation, and the boy's intellectual
ability were also positively related to boys' occupational aspirations,

while mother's anomie was negatively related.

At late high school age, about 42% of the black and 29% of the white
boys aspired to the highest-prestige occupations. Among those naming jobs
at this level, there were greater differences between aspirations and
expectations than were found in the grade—school wave of the study. This
suggests that a certain amount of reality testing had taken place; although
many still wanted the high prestige jobs, more of those who did so indi-
cated that they actually expected to achieve lower prestige jobs.

Cross—tabulations of job levels named at grade school age by job
levels named at high school age were constructed to show changes in occu-
patiocnal plans between the two time periods. For this purpose, the nine
occupational categories were trichotomized as high, medium, and low level
occupations.
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About 64% of the black and 59% of the white males who aspired to a
high-level occupation at grade school age named an occupation at the same
level at high school age. Most of those who lowered their aspirations
chose a medium level as opposed to a low-level occupation. The mest con-—
sistent group were those who originally chose a medium-level occupation.
The least consistent were those who originally chose a low-level occupa-
tion. From half to two-thirds of those who originally chose either a
medium-level or a high-level occupation chose an occupation in the identi-
cal category at high school age. This strongly suggests that grade school
aspirations influences high school aspirations or, of course, that the same
factors that influence one also influence the other.

Boys in both subsets exhibited a striking lack of occupational goal
attainment. This is especially true of those youth who aspired to high
level occupations. Of black and white grade school boys with high aspira-
tions, 16% and 17% respectively, attained jobs at thzt level. The attain-
ment level of the high school boys showed an expected racial difference.
While the grade school and high school aspirations of black students
included a higher proportion aspiring to high level jobs, white males
actually attained a greater percentage of positions at that level with 11%
of black youths and 18.7% of white youths reaching their goals.

There was a marked difference in the goal attainment patterns of boys
aspiring to high level jobs and those aspiring to medium level jobs. Grade
school medium level aspirations coupled with attainment showed a positive
plcture with 50% of black boys and 84% of white boys attaining their goal
and an additional 16% of black boys and 10% of white boys at this aspira-
tional level actually achieving high level positions. The percentage of
youths attaining their medium level goals dropped in the high school years
with only 42% of black youths and 55% of white youths attaining the desired
job level. 1In addition, the majority of the remainder in both groups
actually attained low level jobs.

Very few boys aspired to low level jobs at either the grade school or
high school level (Tables 1.1 and 1.3). Approximately 40% of both grade
school subsets attained their goal, while 100% of black high sechool youth

and 58% of white high school youth attained this goal.

It appeared from the correlational data that the confidence of a high
school youth in achieving his occupational aspiration and his self~image as
a young adult were positively related to the attainment of his occupational
agpirations. However, there was a negative correlation between the indivi~
dual's desire for a job that provides interesting and rewarding work and
occupational attainment.

Féma¥giQccupa;%gﬁa;i?;aﬂsiand Attalnments

One of the most striking findings for females was the high proportion
who aspired to professional-technical occupations. Fully 75%Z of the black
and 70% of the white grade school girls aspired to such jobs. Their
expectations were somewhat lower than their agpirations which suggests a
certaln realism in the occupational plans of the girls. They know what
they would like, but some, at least, do not think they will achieve their
goals.
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was even more apparent at high school age than at grade school age. Both
groups had lowered their goals. Yet 60% of the black girls still aspired
to a2 professional-technical job as did 43% of the white girls. Approxi-
mately 48%Z of the black high school age girls expected to have such a job
but only 24% of the white girls had such expectations. At high school age,
fewer than 2% of the black girls aspired to or expected to hold a laboring
job while 3.4% of the white girls aspired to such a job and 14.3% expected
that they would actually attain a laboring job. The strongest assoclation
with high school girls’' occupational aspirations and expectations were
their educational aspirations and expectations. Thus, their occupational
and educational plans were consistent with each other.

A comparison of the occupational goals of girls at grade school and
high school age showed a different type of consistency. The bulk of the
girls named occupations at the same level at both time periods. Of those
who did not, girls who originally aspired high were not likely to drop to
the lowest occupational level and those who originally aspired to the
lowest level jobs were not likely to change their aspirations to a high
level job.

The actual occupational attainments of young adult women were far
removed from their plans at earlier ages. Despite the lsrge number of
girls who aspired to professional-technical occupations, only about 6% of
the white and 7% of the blacks were working at such jobs as young adults.

Of all the girls who at grade school age aspired to some high level
occupation, only about 10%Z of both races attained such a job as a young
adult. Close to 60%Z of the remainder attained a mid-level job. Of those
who at grade school age aspired to a mid-level job, 65% of the whites and
50% of the blacks attained a mid-level position whereas 35% of the whites
and 50%Z of the blacks attained a low-level job. Turning to high school
aspirations, about 9% of the black and 1i% of the white girls who at high
school age aspired to high level occupations were actually working at such
a level. Over a third of the black young women and almost a third of the
white ones who in 1975 aspired to high level occupations were, in 1979,
working at the lower level jobs.

It was found that the higher the mother's educational level, the
greater was the concordance between the girls' occupational aspirations and
attainments. The more confidence a girl had at high school age that she
would get the job she wanted, the more likely she was to attain the job to
which she aspired. No association with obtaining occupational goals was
found for mental ability, achievement motivation as measured at grade and
high school, or for self-image as measured at adulthood.

When occupational choices of females were classified as "traditionally
feminine”, "traditionally masculine”, or “gender neutral”, it was dis-—
covered that 92% of the occupational choices of grade school girls were for
jobs classified as feminine. At high-school level 78% of the choices were
for feminine jobs and another 13% were for jobs that were gender neutral.
Further, it was discovered that at grade school level 77% of the girls
restricted their occupational prefer=znces to four jobs: teacher, nurse,
secretary, and deautician. At high school age these four jobs, plus social
worker, accounted for 57% of their choices. :
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The occupational orientations of the young wouwen were explored to
determine whether they were as prepared as the young men in the study to
enter the world of work. It was found that about a quarter of the young
women, at high school age, would consider the role of "houcewife only” as
an alternative to the job for which they aspired, and another 12% chose
"housewife” as the job they really wanted. High school girls were somewhat
less likely than boys to have talked about their fucure jobs with various
family members. The most important differences between the sexes that
might reflect orientation to the world of work were job experiences and the
kind of rewards sought from an occupational role. Males were more likely
to stress such extrinsic features of a future job as steady employment and
the chance to make money. Females stressed such intrinsic features as the
opportunity for helping other people and the chance to do exciting work.

Educational Plans and Attainment

In some ways, the educational plans of children and youth are a better
index of their status aspirations than are occupational plans. Children at
grade school age, in particular, may not be able to articulate the job they
wish to hold. The questions on educational plans, however, are more gene-
ral and relate to the level of education desired. Educational aspirations
and expectations were measured both at grade and high school age. The
actual educational attainment was obtained in the third wave of the study
when the respondents were young adults about four years beyond high school
age-

One of the most striking findings was the high proportion of the
respondents who, at grade school age, aspired to complete four years of
college. Black girls had the highest aspirations with 71% desiring to
finish college. The lowest proportion with this goal were white boys; only
51% wanted to finish college. For all groups, expectations were lower than
aspirations.

By high school age, the proportion aspiring to graduate Ffrom college
dropped remarkably compared to what they wanted when the respondents were
in grade school. For biack girls, the drop was frea 71% at grade school to
27% at high school age. The corresponding drop for white females was from
59% to 147%; for black males, 55% to 29%, and for white males, 51% to 15%.

Over thirty personal, demographic, or parenting factors were found to
be associated with the educational goals of children and youth. Among the
strongest were occupational aspirations, achievement motivation, academic
motivation, and mothers' goals for the child. The correlation coefficient
was .60 for the relationship between the high school age respondents'
educational aspirations and their perceptions of how far their parents
wanted them to go in school.

There was a marked discrepancy between the educational aspirations of
the respondents and their actual educational attainments when they were
studied as young adults. The largest proportion that had actually gradu-
ated from college was 5.4% of the black females. Just a few years earlier,
27% had said their goal was college graduation. The college completion
rates were 4.6% for white females, 1.3% for black males and 1.5% For white
males and also represented marked discrepancies from their aspirations at
younger ages.
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It 1s possible to conclude that the educational aspirations of these
low-income youth were unrealistically high; therefore, efforts could be
expended to help youth to develop more realistic goals. Yet the evidence
is clear that the higher the aspirations at grade school age, the higher
the aspirations at high school age, and the higher the actual educational
attainment. Discouraging high goals could lead to even lower adult
achievement.

;;Enif;gaﬂtfﬂﬁgggs and Life Plans

L)

The findings of this study suggested that low—income black and white
youth from rural areas of the South do not have diversified soeial networks
of S0s. That is, low-income, rural youth tended to restrict their SO
choices to mothers, fathers, and the no one category in the areas of
marriage and fertility plans.

The frequent selections of parents as 50s, for example, may reflect
the strong bonds that purportedly exist between members of low—income
Appalachian and rural black families. Several authorities have suggested
that youth from these areas of the rural South live in a world revolving
around social relations with family members who function as S0s (Beaver,
1982; Ford, 1962; Hicks, 1976; Martin & Martin, 1978). Many advantages and
disadvantages may be experienced by low-income black and white youth from
close ties with family members who function as SOs. Strong family ties are
advantageous because they serve as lmportant menchanisms that provide
assistance to family members during times of crisis (Hansen & Hill, 1964).
Other benefits include the fact that strong family bonds may provide mem=
bers with a secure sense of self, a set of mutual obligations, and conti-
nuity across generations. In contrast, familistic orientations can be 1
disadvantage when they discourage young people from contacts beyond the
family boundaries with 50s who are capable of providing alternative ideas
about life decisions. Thus, strong family bonds may exclude alternative
sources of influence by isolation or even alienating youth from construc-
tive sources of information beyond family boundaries. A further indication
of this isolation was the frequent selection of the "no one” category for
fertility and age of marriage plans. Apparently, this pattern of 50 selec—
tion reflects the fact that many low-income youth made these decisions
privately without assistance from important referents.

These results also suggested several opportunities for the development
of interventions to assist low—income black and white youth from the rural
South. For example, the strong influence of parents on low-income youth
underscored the need for interventions that utilize ongoing socialization
processes and provide parents with accurate information about a variety of
family issues upon which youth can draw. Family life educators who inter-
vene in this manner will capitalize on the position of parents as important
80s for the life plans of youth.

Other results having important implications involved the fact that
many adolescents relied on their own resources (i.e. by selecting the "no
one" category so frequently) for marriage and fertility decisions. Because
many adolescents do not appear to acquire information in these areas from
their immediate social networks, the importance of family life education
programs within the school is underscored. Information provided by these
programs enhances the ability of youth to assess a greater number of
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alternatives, Increases their self-awareness, and develops more realistic
expectations about marriage and family life.

Satisfaction with Life Conditions

The final section of this volume dealt with how the men and women, now
in their adult years, felt about their educational experieunces. We looked,
too, at how satisfied they were with their occupational achievements, thalr
residential locale and living arrangements, their marital relationships
when applicable, and with their lives generally.

Educational satisfaction. Over a fourth of the males and about 20% of
the females were either somewhat or very dissatisfied with their total high
school experience. Other findings suggest that the respondents, in retro-
spect, were more dissatisfied with their own performances than with the
s:honl itself. Thus, 312 ﬂE the males and 25? nf thE f males fegistared

registered some degree of satisfaction with the basic academic subjects
taught in their high school. From about 60 to 807% of the respondents were
elther very or somewhat satisfled with the electives offered in their
schools, the quality of their teachers, the academic equipment and resour—
cés, aﬂd the vncaticﬂai pfagrams- There was less satisfactian with the

tianal level they achieved. Abaut 772 of the males and asz'gf éhe Eemales

dents registgred sagisfagtinn with this aspect of their schcnl expefience;

The young adults also were asked to evaluate 14 different areas and to
assess the degree to which each was a factor in keeping them from getting
the education or training they really wanted. The factors that can be
considered barriers to further training included family responsihilities
(mostly for females), not having enough money for further education, lack
of information about opportunities, and the lack of vocational/technical
schools or colleges near their homes. On the other hand, a number »f
factors were perceived to have had little impact on their pursuit of fur-
ther training or education. These included the respondent's race and sex,
intelligence, the personal effort that would be required of them, and
parental interest.

Occupational satisfaction. Respondents were asked to assess their
nvefall accupatianal satisfa:tian, satisfactian wiEh specific aspects of

They also fespanded cnucerning ‘the jﬂbs they angicipated hav;ng five yeats’
in the future.

About 80% of the respondents registered satisfaction with their occu-
pational experiences and present job. The bulk of those, however, were
only somewhat satisfied as opposed to very satisfied. Less satisfaction
was reported regarding earnings, with about 40% of the respondents
registering some degree of dissatisfaction.

More than three—fourths of the respondents registered some -~gree of
satisfacticn with such features of their job as its provision focr steady
work, its location, the opportunity it provided for heiping others, the
physical activity it provided, and the interesting nature of the work. 1In
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addition, three—fourths of tlme males, ~ but only i/, of t—he females were
satisfied with the eining pr:l;ential o -f their jb and &55% of the males, but
only 61% of the Femals were satisfled . with thechance to use theirninds
provided by their jobs

Using the Cantrill ladder, respote_dents were asked to rank their pre-
sent job on a scale fim 0 to 9 with # O indicatlyg the worst possible job
for them and 9 the best. “The rankinga . approachd a nor—mal distributim
with most of the rankings by males octs urring betveen thmae third and the
fifth levels on the lidder amd most for r femalesbetweerme the third au sixth
levels. Most of bothsexes were quite optimistlc about— the future, respon—
ding that the job theywould have in fz ive yearswuld bwse close to th best
possible one for then

The young adultsilso re sponded teo items tht mighe=t be barriersto
attaining the jobs thy reall v wanted. The fouw areas most often idti-
fied as barriers werelimited local oteecupational opport-unities, lack of
money for vocatiompalftechnica 1 educatleon or college, sc-arcity of jobs
nationally, and lackof contacts or no® t knowingthe rig-ht people. One half
of the females thouglt that £ amily mate ters woull interf “ere with thelr
occupational advancemwnt. A third or rxmore gaw i barri _ers the absenme of a
nearby vocational schwl or c ollege ancsd the deslite not to move away fron
friends and family. Rce, sex, intellz=—igence, shools a _ttended, parental
encouragement, and petional e £fort reqesuired foravance-ment were not per—
ceived as barriers tooccupat ional art=ainments.

Living arrangemeits, From 85 to ©93% of threspon _dents were soevhat
or very satisfied withregard to their present living a _rrangements (sth
parents, with spouse, it alone), the qumiality of their h-_ousing, the co~
munity size, and the tlosenes s of thelmr locatioto the ir home commuity.
Women were somewhat mre sati sfied thacmn wen withrespec t to their 1iving
arrangenents and the slze of the commurmity.

Marital happinesss Two- thirds of the respindents - rated their ur-
riages as very happy, it abomat 4% conssidered their mar - riages unhapyy,
another 4% said they wre not too happwsy, and 165 checTked "just about
average”. The lowestthree of the fives= rankingion the scale were slected
by 24% of the men and 0% of The women—.

Implicatmions

Several opportunlties fox the deve==lopment of inter~—vention strategles
to assist low-income nral yowmith with t—=heir lifeplans =are suggestedly
these findings. For eample, the strormmg influene of nmmiclear family nem—
bers on low-income yoith unde=xscores ttzme need for famil~y—focused inter-
vention procedures. T accomplish this=s, careerand fan—ily life edvustors
need to shift away f£rmviewimg low-inc—ome familles in ®rerms of defielt
models. Instead, intetventiomis must ernploy onging soc=—ialization pruesses
and provide family members with accurat——e informtion abeout career, mt-
riage, and fertility slternatives upon which youth can =draw.

A possible focusof such intervent—ions is twealed in studies inllca-
ting that career infomation A s a topic—= that patents anc=1 adolescents freely
discuss with each othe (Britgain, 196383 ; Polsont Jurickhn, 1980). Parets
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an be helpful to adolescents because the’ have experienced varlous aspects
of career exploration including its attend=ant successes and disappoint—
ments. In addition, parents canserve as r—ole models and act as sounding
boards for the career explorations of adole=scents. Professionals can draw
upon the current expertise of parents and >rovide them with additional
career information to assist youth with car—eer explorations.

Contributions to parental kmwledge ar—e important interventions be-
cause low-income families have linited acce=ss to information abut career
alternatives. This inadequate availability— of information is amlifled

further when low-income youth resain close to their families inrural areas

where little occupational diversity exists. Continued residence ln rural
areas may restrict the number of role model_s available and limit the access
of youth to information about career altermatives (Cosby & Charner, 1978) .
Furthermore, occupations found inryral afe as tend to pe more representa—
tive of low status occupations.

Because they have frequent contact wit h rural families, agricultural
extension agents and family life specialist = from the State Cooperative
Exteasion Services (CES) can be especially Thelpful in providing career
information to the parents of loy-income yo math. Recently, representatives
of CES and the profession of home economics have indicated in a national
report that the development of faily suppo Tt systems for low—incme Fami-—
lies and minority groups should be glven hizzh priority (U.S. Depirtment of
Agriculture, Science and Education, 1981). Such efforts on the part of CES
personnel will take advantage of the parent==s"' positions as the most impor—
tant significant others for youth,

Parents might be encouraged to use are=as in which they have positive
interactlon with adolescents in creating.br—idges to other areas of concern
(Polson & Jurich, 1980). Using career deveLopment as a starting point,
professionals can establish a wore effective= system of communication with
the parent-adolescent relationship. Subseqeaently, adolescents my begin to
feel more secure and seek information about other life decisions lncluding

marriage and fertility decisions. One outccome of this process s that

parents can help the young to view work valiies within the context of other
values affecting the broader scope of theitr adult lifestyles. 1Inshort,
work values concerned with "making a 1iving™ cannot be considerel in isola-
tion from other aspects of "living" (Hoyt, W 984).

Besides the family, educatijonal institiztions are important vehicles
for dispensing information about career and family options. Highschool
activities and organizations that involve te=enagers might be used to dis-
seminate information about educational and e=mployment opportunities. Yet
another technique would be to sponsor “caree=r and family days™ inwhich
parents and members of the community could =speak to groups of stulents
about occupational options and fanily issue= (Keunkel & Gage, 198))., Spe-
cial activities of this kind might capitali=e on the powerful influence of
peers and provide opportunities for youth t= interact with persom having a
variety of perspectives about career and family alternatives. Adlts who
serve in guch capacities might discuss thei— occupations with pupils, talk
about how school subjects relate to theirt dae i1y tasks, and answer students'
questions about the nature of thelr work ser— tings. In short, youyg people
should be exposed to as many potential signi_ ficant others as possible.
Significant others atre important because theey often “"size up” a young
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person's potential, communicate expectations, and encourage him or het to
pursue certain life endeavers. Significant others use example, :éWardg?
punishments, teaching and reason _ing to influence young people (Otto, 1984).

One of the most important immplications of these results involviny the
formal education of youth is the need for the continuing development of
career edication programs. Larg:e scale interventions of this kind ca
provide youth with opportunities to see the relevance of what they ar
learning for their present and f=uture. Effective career education plogtans
enhance the ability of youth to =wunderstand and act on the linkages betveen
formal edwcation and the world o-F work. An important focus of these pro-
grams should be an effort to encesourage high aspirations which are reflec-
tive of realistic objectives. H—igh aspirations tempered by realism my
contribute to effective occupariemonal attainment and minimize the Ffrustra-
tions that arise from setting go==ls that are impossible to realize-

Information provided in caresmmer education programs can contributeto
the formatlon of youthful aspiramst-ions as the young take stock of their own
educational and occupational potesmntials. In solidifying their aspiratlons,
young people think about themselwsres——their likes, dislikes, strengthsand
weaknesses:. They also take into account their own mental abilities ad
academic performances as they dewsrelop their aspirations.

Effective career education Finvolves the entire school program ani
consists of planned experiences bEoeginning in the elementary school yeurs
and continuing throughout the formmmal education of youth. Career educition
is not packaged as a separate co-arse, but is woven into the content of the
existing curriculum. A systemat#c prograt: »f career education provides
awareness of available career alt—ernatives, opportunities for exploring a
variety of job possibilities and information about the necaessary educition
required to enter a particular vcocation. Specifically, outstanding career
education programs enhance a) seEl f-awareness, b) basic academic/vocatinal
skills, c) avareness of work vali=aes, d) knowledge about work, e) work
habits, f) job-seeking and applic—ation skills, g) job placement oppor-
tunities, and h) awareness of the= required educationul programs for euh
position.

Career education cannot be c—onsidered in isolation from marriage and
family plans. Students should hamve many opportunities to comsider hai the
interface between roles within weesrk and family settings may enhance or
inhibit the quality of life. Bec—ause the present results indicated tht
adolescents tend to rely on their— own resources for marriage and fertility
decisions (l.e., by selecting the= "no one" category so frequently andly
not choosing alternative signific=ant others), the importance of familylife
in conjunction with career educat—ion is emphasized. Information provided
by these programs might compensat-e for the minimal support they are getting
from their social networks. Simi__lar to career education, family 1life
programs can enhance the ability of the young to assess a greater number of
alternatives, increase their self~—awareness, and develop more realisti
expectations about marriage and f_ amily life.

One of the most important el- ements of career education programs {s the
need for involvement of youth ip the world outside the walls of the school .
In short, career education should operate as a total communlty effort, not
simply within the context of the - formal system of education. Because
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educators do not have all the skills, knowledge, or resources needed to
equip the young with the necessary work skills and attitudes, expertise
must be drawn from business, labor, community service organizations and

community youth organizations.

Organizations such as the Girl Scouts, Boy Scouts, 4-H and Junior
Achievement also should be encouraged to continue, if not expand, their
current career education efforts. In some communities, these programs have
close ties with those found in the schools. Elsewhere, career education
efforts sponsored by youth organizations operate independently of school
systems. Additional components of career education programs should include
field trips, cooperative education programs and wvork—study opportunities
that provide students with hands—on experiences in areas relatilng to their
career aspirations.

Parental involvement in career education is a key component of any
successful program. Parents should be called on to help determine the
types, characteristics, and the extent of their roles in carrying out
career programs. In addition, they should help to set up both the policy
and the general wechanisms of the program through which policies are
carried out.

One method of gaining parental involvement in career education pro-—
grams is through the development of seminars that help parents to assist
their sons and daughters with career choices. Seminars of this kind should
provide parents with information about: a) current trends in the labor
market, b) information about college versus vocational/technical programs,
c) the value and cost of educational programs (i.e. college and vocational/
technical programs), d) opportunities for financial aid, and e) how to
acquire additional information on career alternatives.

High quality career education programs also address the issue of sex—
role stereotyping in career choices. That is, education for vocational
pursuits can have an important role to play in combating this tendency by
providing information about the variety of career opportunities available
for men and women. Information should be provided to female youth about a
wide array of work roles that are not limited to those occupations stereo-
typed as being "appropriate for women" (Kenkel & Gage, 1983). Although
sex—role stereotyping often works against women, greater consideration
should also be given to its negative effects on men. Career education
programs should provide opportunities for boys and girls to experience
occupational settings and role models that are nontraditional in character.
These efforts are not designed to persuade youth into assuming roles in
which they are uncomfortable. Instead, the point is that a wide variety of
career and life options should be based upon an individual's ability,
motivation and character, rather than the arbitrary basis of gender.

Closely allied with educational programs are systematic career coun-
seling efforts within the schools. The counseling staff within each school
should assist students to develop plans (tentative, long-term and alterna-—
tive) for their career and educational development. A major theme of these
interventions should be the interrelationships among career, individual and
familial areas of life. That is, recognition should be given that changes
in one area affect the quality of life in other areas. Counselors must
understand the developmental tasks within each of these dimensions of life.
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Expertise of this kind allows counselors to develop interventions that
address the interrelationships among the career, individual and family
dimenslons of life.

An integrated model that focuses on individual, family and career
functioning places emphasis on health rather than illness, prevention
rather than treatment. Much can be learned from studying young people whao
lead high quality lives and by applying this information to those encoun—
tering more difficult circumstances.

Programs that provide career education, family life education and
career counseling also are important vehicles for youth who do not have
equal access to economic and social opportunity. Information and skills
provided through these interventions provide access to greater competence
and a fair share of our society's wealth. Programs of this kind can be
especially useful as avenues for remediation and affirmative action for
low—income youth, females and minorities.

One of the most hallowed traditions in American society has been the
emphasis on “"equal opportunity for all®™. Basically, this idea refers to
the right of all people to pursue the educational and occupational goals
they choose. 1In order to accomplish this ideal more effectively, social
researchers have focused on the difficulties and inequities faced by
minority and low-income youth. These efforts, in turn, have sought to
understand the obstacles to social mobility and have attempted to design
intervention strategies to remedy these problems. However, when state and
federal programs began focusing on the alleviation of the numerous diffi-
culties faced by low—income Appalachians and rural blacks, they often were
ineffective. This was the case because many of these programs were based
on limited research evidence, were unrealistically expected to provide
short—-term results, and were designed by professionals who did not fully
understand the culture and family dynamics of low-income Appalachian and
black youth from the rural South. In addition, recent federal and state
cutbacks in funding for research and intervention programs have prevented
rapid progress in these areas.

Greater knowledge about the social psychological processes that in-
fluence the expectations, aspirations and behavior of low-income youth
should lead to effective interventions with low-income, rural youth. It is
hoped that the results of this study have provided insights that social
agents might use to create or strengthen programs that will help low-
income, rural youth to deal realistically with the obstacles they face and
to utilize their talents and abilities more effectively. A closer approxi-
mation to the ideal of "equal opportunity for all" will be accomplished in
our society when low-income Appalachian and rural, black youth are provided
opportunities and encouragement to pursue a wider range of educational and
occupational goals.

173 184

ERIC

Aruitoxt provided by Eic:



References

Beaver, P. D. (1982). Appalachian families, landownership, and public
policy. In R. R. Hall & C. B. Stark (Eds.), Holding on to the land
and the Lord: Kinship, ritual, land tenure and social policy in the
rural South (pp.l46-154). Acthens, GA: The University of Georgia
Press.

Brittain, C. V. (1963). Adolescent choices and parent—peer cross=
pressures. Amggicaﬁ7Snciq;pgicalfgevieg, 28, 385-391.

America: The social context of early career decisjons and
achievement. Houston: Stafford-Lowden.

Cosby, A. C. & Charner, A. (Eds.). (1978). Education and work in rural

Ford, T. R. (1962). The southern Appalachian region: A survey. Lexington:
University of Kentucky Press. ) o o

Hansen, D. A. & Hill, R. (1964). Families under stress. In H. T.
Christensen (Ed.), Handbook of marriage and the family (pp. 782-819).
Chicago: Rand McNally. - - o -

Hicks, G. L. (1976). Appalachian valley. New York: Holt, Rhinehart, &
Winston. ) i o

Hoyt, K. B. (1984). Helping parents understand career education. Journal
of Career Education, 10, 216-224.

Kenkel, W. F. & Gage, B. A. (1983). The restricted and gender-typed
occupational aspirations of young women: Can they be modified?
Relations, 32, 129-138.

Martin, E. P, & Martin, J. M. (1978). The black extended family. Chicago:
University of Chicago Press. o

Otto, L. B. (1984). Bringing parents back in. Journal of Career
Education, 10, 255-265.

Polson, C. J. & Jurich, A. P. (1980). Using adolescent occupation
development to strengthen the parent—adolescent relationship. 1In N.
Stinnett, B. Chesse, J. DeFrain, & P. Knaub (Eds.), Family strengths:

Positive models for family life (pp. 253-266). Lincoln, NE:

University of Nebraska Precss.

U.S. Department of Agriculture, Science and Education Administration.
(1981). A comprehensive national plan for new initiative in home

economics research, extension, éﬁ&'highetggduééﬁ;gg;‘ﬁfﬁisééliaﬂeous

Publ. No. 1405). Washington, DC: Author.

174

185



APPENDIX A
- I=3escription of Instruments*
Survey Forms foy @the Three Phases of the Longitudinal Study
1969, 1975, and 1979
by
Sarah M. Shoffner

*Coples of the questionnamires used in this longitudinal study are avail-
ablein a separate publi__cation from the Tennessee Agricultural Experiment
Station, Research Report— 86-12. Only summary information about items and
thelr sources is includee=d in this appendix. Additional information about
ingtument selection apd i/for development is available in Southern Regional
Techiical Committee for Family Life (Southern Regional Project $-63)
(1974). Research Report-_—~— Baseline and Experimental Phases (Information
Series IT). Lexington, KY: Agricultural Experiment Statlon, University
of Kentueky. ' :
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Dege zription of the Instruments

The injtialquestiopn..aire, pretested and revised by the participating
states, was admhistrated in 1969 in classrooms by Lwo=person teams. In
1975 similar proedures ye- re followed, combined with instructions on how
to follow—up thee studept: s who were no longer in school and/or who had
left the community, In 197 79, a mail questionnaire procedure was used.
Five survey foms and a gu; pplement were used for the three phases of the
longitudinal stuy reporgéoed in this bulletin:

1. Surveyof Studenz £ Plans for Work and School (Baseline Phase,
1969)

2. Mother's survey —f Occupational and Educational Goals for
Childrn (Baselizmne Phase, 1969)

3. Surveyof Youth E=lans for the Future (Follow-up Form, 1975)
(This Included si:ipplemental questions for youth not in school)

4. Surveyof Mother™ s Occupational and Educational Goals for

Childrn (Followesr—up Form, 1975)

5. Tep~Yert Follow~-WJp Survey of Young People (1979)

The "Surveyof Student— Plans for Work and School" (for fifth and sixth
graders) included questions= relating to educational and occupational aspi-
rations and expetations, amcademic (Elder, 1962) and achievement motivation
(Weiner, in McClelland et 2=l., 1953), independence training (Elder, 1962),
self-concept (Lipett, 1958 2), and the child's perception of the mother's
behavior (Bronfeirenner, 1 _960; Siegelman,, 1965, 1966). The interview
form, "Mother's fitvey of Ousccupational and Educational Goals Ffor Children”,
included questiom on educa-_tional and occupational aapirations and expecta-—
tions in terms of what the rmother desired for her child, achievement values
(Rosen, 1964), ammia (Srolee's Scale, in Bonjean, 1967), and characteris-
tics that the motler valued . most in her child (Kohn, 1969). The other
three forms ysedi 1975 aned 1979 repeated items from the first two forms
and included additlopal igeoams appropriate to the age group being surveyed.
Table A.1 is uselto summagr=-ize the components of the six survey forms and
to show the group of quagt=-dons asked during the various time periods.

The components of the wwarious instruments will be discussed briefly
in terms of theirorigipal ==appearance in the literature, their planned
contributions tothe study, and any adaptations to their wording or admin-
istration that were introduc—ed. The sections describing the instruments
are arranged in th same orcler as they are presented in Table A.1l.

Occupational and Edu::%tig&ag Aspirations and Expectations

The occupatimal plans of grade school youth (1969) were measured by
two questions, 1w first resmad: "If you could choose any job you wanted,
what kind of jobwuld yoy r—eally like to have when you grow up?”

Responses to thigquéstion wewere defined as occupational aspiratioms. A
second question aked: “Whamt kind of job do you think you really will have
when you grow up!' Responge==s to this question constituted the operational
definition of occyational e=xpectations. In 1975 and 1979 the same
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Tible Al.l.
Stu.-dy

[ = e . 4 = =

Sumt—mary of Instrument Variables Measured by Items for Thres=e Phases of the Longitudinal

Youth 'Fc;i:llnw——*up

Intrument Vari==ables Children(l) Mothers(?) Youth(3)2 Mothers(4) Young Adults(5)
( subsample)
S — . — = — — — —_— — — — = — — ——— — =
Agiirations and Expectations
(o) (ED) (MOCZD> (MED)
lccupational V40,W11 Q38,067  K40,L11 D38,D67 DD36,DD65
Hucational X55,X56 Q71,072 M55,M56 D71,D72 DD68,DD6Y
ltkelihood ofS Attainment Q41 D4l
krceived Bar—riers to L44~1,52
Mttainment
hings Import. ant about Job L53-159
ipificant Othe-=xs for Jobs W1l4=W23 L14-123 EE10-EE18
fr Education X57=X66 M57-M66
fr Age at Maxzxrriage A30-439
fir Fertilicy Plans A40-A49
fr Personal =and Family EE19-EE27
litters
:almic Motivati= on AC AC2
nd Achievemersat Motivation ACHM
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Instru==ment Variables

7 Bas’éliinew
1969

i

fothe rs(é)

Children(1l

Youth Follow-up
1975

10 Year Follow—t
1979

Youth(3)2

Mothers(4) iaung Adults(fi
(subsample)

T e e e
Self-CZoncept

Child' s Report of Mother's
Commyn =ication (Independence
Traipi-_ng)

Mother -'s Behavior as Ferceived
by the . Child (Loving,

Demapd: ing, Punishing)
Intelle ectual ability

Parentz al Values
(Charawcteristics of Children
that Mewothers Value)
AchieVesmment Value Orientatien
Aliepazrtion or Anomie

Locug eof Control

Depogrsaphic and Family
Backgr—ound

SEL
U28-u30
U32-049
IND
T48-T52

LV,DM, Py

(ha, QUT

ACY

ANO

1K, HOZ
N0, WEL
oG

PXC,GXC
A61=-A71

FEE@?&;--.--;WELZ

EE40-EE51 -

All (where
living)

A22 (number
children)

(table continues)



Instrument Variables

Baseline

1969

Youth Follow=up

1975

1979

10 Year Follow-uj

Children(1) Mothers(2) Youth(3)? Nothers(4)  Young Adulﬁs(s
(subsample)

)

Fanily Social Participation

self-Reported High School
Grades

Schooling, Work, and Salary
{istory

Jobs Held
Unemployment, Reason

Incone Self, Spouse
Sources

Job Search Patterns
Barriers to Desired Job
mportance of Job Aspects
‘Work Experience
ob Satisfaction
Individual Aspects

With Job Overall, Money,
Work Experience

Present, Future

ERIC

IToxt Provided by ERI

50C

.

GPA,GTY

L44=L52
L33-159

L60-163

50C2

AA23-AAT2

BB10-BB23

BB25,BB27

CC26-CC36

CC37-CC42

CC43, CCh

(table continues)



Youth Follow-up
1975

Baseline
1969

10 Year Follow-uy
1979

Children(l) Motherc(2) Youth(3)®  Mothers(4)
(subsample)

Young Adulzé(gsr

Educational Attainment

With Attainment
Individual Aspects

With Education Overall,
Own Performance

Educational Encouragement
from Parents

Life Satisfaction
Past, Present, Future

With Qutcomes, Critical
Events

Residential Preference

Area, Type (Present,
Future)

Satisfaction

A23,A24

BB72
BB73

CCl0-Cc25

CC45
CC46-CC56

CC57,CC58

CC59

CC67-CCHY9

EE35,EE36

AA11,AA12
EE33,EE34

AAB3-AAGH

(table continues)
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Baseline Youth Follow—up 10 Year Follow-u
1969 1975 1979
[nstrument Variables Children(l) Mothers(2) Youth(3)2 Mothers(4) Young Adulcs(5)
(subsample)
lousehold Composition AA13
ittitude about larried Jomen
mployed Qutside Home AS0 EE39
Significant (thers feor AA51-AAB0O
these Attitydes
larriage/Children
Predicted/Actisl Age of Marriage A25 AA19-AA20
Present Statu A27 AAlS
Marital Happlmess cce2
Number Children (have= and desire) A28,A29 Aa22

(table continues)



Baseline Youth Follow—up 10 Yer Follow=-up
1969 1975 1979 '

strument Variables Children(l) Mothers(2) Youth(3)2 Mothers(4) Yaungﬂults(saf
(subsample) i

Supplemental Questions for Youth EatsiﬂsSgh@élb

Cl4-C23

‘ A;tua1, General and C24
- Specific Aspects C25-C38

Desired C39=C40
Plans If Not Actual . C41

#Note. Acronyms or varilables appear in the column indicating the phase in which data wesemllegtedgf

=Refer to Table B.l for brief description of variables, scoring of items for the variable md means
and standard deviations.
ég?é&piratinns are listed first in the sequence followed by expectations.

D1 formation about youth not in school.
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questions were posed; however, “when you grow up” wa_-= changed to "in th
future” in 1979.

The job choices for both cccupational aspiratiomms and expectaticm
were given a double digit occupational prestige scor=-=. This scale, ruy-
ing from 20-100, measures the relative prestige of o-ccupations. This
measure was developed by NORC (National Opinion Rese=arch Center) usings
national sample of respondents who were asked to judmee 90 oczcupations
according to a fiwve point scale with values from 20 == poor to 100 =
excellent (Reiss, 1961). Occupational choices were =lso categorized-
according to the mine-point Census classification sys=tem, which ranges
from professional-technical (1) to laborer {9). Occizapational Plans, (i,
is a ccmposite measure coastructed by nsing the mean score obtained £ro
combining responses about occupational aspirations amd expectations. Tis
measure was intemded to reflect a balance betwesn inelividuals' dreams md
sense of reality with respect to thei# occupational —Futures.

The educatiomal plans of grade school children w—=re measured by tw
questions. "How far would you like to go it school?™ measured educatimil
aspirations. "How far do you think you will really g=o in school?” mes
ranging from finish 8th grade to finish college and bmeyond with variou
intermediate combinations including trade schools, jw=mior or community
colleges, etc. Educational attainment was a measure of the educational
level reached by, the respondents as of 1979.

sured educational expectations. The respbnses were c—oded in categories

Significant Others (S0's)

Three items were used to identify the S0s who irmfluenced the occup-
tional plans of the low-income youth. During each of the three data
collection phases respondents put a check by each per—son who had talkelto
them and was important for advice about their job pl=mns. Possible S0
choices for these items included "mother”, "father", “older sibling",
"other relatives”, “"teachers"”, "peers"”, "someone else™" and "no one". I
the 1979 early adulthood phase "spouse"” was added. Twswo items included
ouly in the high school (1975) data collection phase =made possible the
identification of S0s for marriage and fertility plames. Youth were aslk
to identify who had something to do with their ideas =about when they
should marry and how many children they would like tc have.

Academic and Achievement Motivation

"Academic liking" was the variable representing == combination of
items on academic and achievement motivation. Five o=F the academic moti-
vation items had been used by Elder (1962). A sixth £ tem was added by the
regional committee to assess willingness to attend scEaool if allowed to
have one's way. The scale included such items as: “I_ am interested in y
school work”, "I really try to get good grades”, and "—I study or read i

. home”. The Likert—type responses for each item rangecl from always to

never. JItems to measure achievement motivation were mised to ascertain the
child's overall mo tivation in contrast or in addition to his motivation to
achieve academically. Although Smith (1969) reported using a similar type
of measurement, studies using Weiner's (in McClelland__ 1953) 20=item scile
(copy obtained from Bernard Weiner, the originator) were not available
1969. The items were factor analyzed and the six itemms determined to b
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conceptually consistent in neasuring academic motivation were combined
with four schievement wotivation items to make one score which was titled
Academic Liking (AC).

Self-Concept

The acale used to measure self-concept, developed and reported by
Lipsitt (1958), consisted of 22 descriptive words or phrases which the
respondents checked according to how well they believed the items described

_the way they felt about themselves. Before choosing the Lipsett scale it

was pretested along with other instruments; these other instruments proved
too difficult for the target population. Because the Lipsett items had
been used successfully by other researchers with 5th and 6th graders, it
was the one 'sezlezted. Some items were slightly mcdified or amplified as an

items) and thE item “brave was gmitt:ed.

In 1975 self-concept was not measured; however in 1979 rather than
use the 22 Lipsett items designed for grade school children, only 7 items
were used. These had been used successfully in the National Longitudinal
Study of the High School Class of 1972 (National Center for Education
Statistics, 1978). Respondents read the statements and checked either
"agree strongly”, “agree', "disagree", or "disagree strongly”.

Child's Perception of Mother's Degree of Communication and Independence

Training

This five-item scale vas adapted from questions used by Elder (1962)
with junior and senior high students. Elder stated that a Guttman =scale
analysis indicated that the responses should be dichotomized and thwus
scored 0 and 1. Because it was believed that the question and some of the
responses to be checked were too complicated for 5th and 6th graders
items were pretested extensively. Pretest analysis led the cammizté_é to
change questions and response modes to be more consistent with the type
used on the Bronfenbrenner scale (Devereux, et al., 1962) because it was
assumed the sample children could follow that format more easily. This
#xample shows how items vere changed:

Original Elder item:
When you don't know exactly why your mother is going to punish or
discipliﬂe yau, will she e&-ﬁplain the reason to you? (Always, almost

Changes used:
When she punishes me she tells me wh y, 1f 1 don't know. (Alwavs,
most of the time, sometimes, hardly ever, never)

Four of the five questions dealt with use of explanation, reasoning,
and "talking about”. Elder labeled these items "independence trainming”
based on the reasoning that the more a mother explains, reasons, and talks
about decisions with her child, the more likely it is that the child is
being prepared for the responsibilities of adult life. Other investiga-
tors (Winterbottom, 1958; Chance, 1965; Coopersmith, 1967) have used this
term with athér g@nm:tations aﬁd differeﬂt questit’ms. Ther’efafe a mr:zfe
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"degree of communication”. The acronym COM was used to emlasize= this
element of verbalization.

Mother's Behavior as Perceived by the Child

The 45-item Bronfenbrenner Parent Behavior Questionmire (De=vereux,
et al., 1962) was used to assess the mother-child relatiomilp as=s per-
ceived by the child. In many studies longer instruments lwe bee=n used,
but the regional committee thought that the Bronfenbrenne!listru_ment was
sufficient, since aspects of mother-child relationships wionly oneof
many such aspects being explored. Analysis indicated som¢strongs inter—
item relationships, so the instrument appears to have beeis gooacd choice.

Devereux, Bronfenbrenner, and Suci (1962) published tk firsst report
on the use of these 45 questions; and Devereux, Bronfenbruer, aend Rod-
gers (1969) published a second cross-cultural study basedm its wuse
Siegelman (1965, 1966) reported the factor analysis on whih compsonents
used in this study were based. The instrument is describd brieF=1ly in
Johnson and Boumarito {1971). :

‘Siegelman's three factors (Loving, Demanding, Puniship) wer—e ued in
the present analyses. Originally there were fifteen clustts of thre
items each. A factor analysis of the responses of the 14llchild®ren in-
volved in this study showed essentially the same three grupngs as Se—
gelman had found. Siegelman (1965) defined the three facis as Ffollows:

Factor I: "Loving” depicts a parent who is readily smilable for
counsel, support, and assistance. This parent enjoysbeing werith his
child, praises him, is affectionate, concerned, and s conf -Ldence in
him.

Factor II: "Punishment" shows the greatest amount ofwnsis Teny on
the scale factor loadings. This factor characterizesiparemnt who
often uses physical and nonphysical punishment with little c.oncen for
the feelings and needs of his child, and frequently fr no a—pparent
reason. Although rejection or hostility by the pareitis no—t
explicitly noted in the items, it is strongly suggest

Factor II1: A controlling, demanding, protecting, anintru=sdive
parent i: depicted in "Demanding”. This parent imsiskon h—igh
achievement, explains to his child why he must be punlhed wEhen such
digeipline is necessary, and becomes emotionally upsetand d—istmt

when the child misbehaves.

The 1967 edition of the Otis—Lermon Mental Ability Tett, Elemmentary II
level, Form J, was used to measure subjects' IQ. Otis andlennon reprted
validity coefficients ranging from .60 to .80.

During pretesting sessions of the Otis-Lennon test withchilc3ren the
same ages as the survey children, answer sheets suitable f nachiine
scoring were used. Based on that experience it was determied the=at
individual test booklets would be easier for the children b use. The test

was administered and scored according to instructions in tk manu==al.
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In this test DIQ means "Deviation IQ" based on comparison with chrono-
logical age of the standardized group. A chart in the manual shows percen-~
tiles and stanines along with the following. range of scores: 128 and above
(4%) Superior; 112-127 (19%) Above Average; 88-=111 (54%) Average; 72-87
(19%) Below Average; 71 and below (4%) Low. In this project the child's

instruments adequately enough to have their data retained in the study.
The score itself was used as the study's measure of mental ability.

Parental Values-—Characteristics of Children Valued

|
o

The mother was presented 16 brief statements comncerning characterig-
tics of children; she was asked to select the three that she thought were
the most important for a child her own child's age. In a factor analysis
of the items one of Ghe factors, CHA, was defined as "Mother wants her
child to have eharacter™. Another factor, OUT, was defined as “"Mother
emphasized an outgoing child". These :iwo variables are based on Kohn's
Parental Values scale (Kohn, 1969).

Mother's Achievement Value Orientation

Items measuring mother's achievement value orientation were compiled
and modified from various sources, primarily Rosen (1964). In the ques—=
tionnaire they were interspersed with the Srole anomia statements (Bonjean,
1967). "Disagree" was the appropriate achievement value response. Rosen
(1964) used nine achievement items in a study in which both the mother and
the her son (age range from 7 to 14) were asked the questions. 1In a
pretest of these items with 5th and 6th graders in a classroom setting, it
was found that the items were too difficult for the children to comprehend
and answer reliably; therefore, the items’ were used only in the question-
naire for mothars. Achlevement Value Orientation is a scale of seven of
Rosen's nine items determined t» be conceptually consistent through a
factor analysis procedure. The young adults responded to these items in
the 1lO0-year follow—up to assess the degree to which a respondent agreed or
disagreed with a series of statements representing beliefs about what is
necessary to be occupationally successful in today's world. "A good son
would try to live near his parents even if it means giving up a good job inm
another part of the country” is an example of an item used in this scale.

Alienation or Anomie

The anomie items were modified from Leo Srole's Anomia Scale as
described by Bonjean (1967). The wording in some statements was revised
in an attempt to make the items easier for the mothers to comprehend;
however, even after revision the items still seemed difficult to admin-
ister. These items were interspersed among the mother's achievement value
items. The appropriate anomic response by the mother on these items was
"agree”. The project statistician used the scoring method described in
Miller and Butler (1966) as a reference.

A modified, shortened version (11 items) of Rotter's Internal-External

Locus of Control scale (Rotter, 1966) was used in 1975. For each item,
respondents chose one of two statements that best described their views.
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Erample sxmems: (41)'What happens to me is my own doing” or "Sometimes I
i2aef that I don't have enough control over the direction my life is

£ :img"t =md (42)"When I make plans, I am almost certain that I can make
the 2 wory" or "It is not always wise to plan too far ahead because many
“¥ :mgs twrn out to be a matter of good or bad fortune anyhow".

;ggéggfﬁaekgﬁggﬁd and Social Participation

ﬁféfdwinnpr 8 accapatiﬂn, the level nf education of the respﬂnden; = mathér
#% father, and a six—item measure of socilal participation (voter registra-
tkon and voting behavior, church attendance, membershipe in organizations,
frequency of watching news on television and reading the newspaper).

HWork Experience and Job and Salary History

summer fgiltime jnbs, parttime ;ébs (summer or th:aggh the yea:), fulltlme
other than just summer work, and nonpaying work such as volunteer activi-
ties. If respondents had had more than one kind of experience, they listed
thoge done most often, next most often, etec. In 1979, seven items provided
information on job and salary history. For each year between 1975 and
1979, the respondent checked items listed that described the things they
were doing during the 5-year interval in 10 categories. These included
schooling (high school, graduate or professional, vocational or academic
courses at two- or Egu v—=year colleges); full, parttime or self-employment;
active duty in the Armed forces; homemaker; unemplayemnt for varicus rea-
sons; and working without pay (such as parents, relative, others, etc.)
Other items assessed the folliowing: name of job or type of work; reasons
for unemployment; and amount of money made and sources of that income.

Job Search Patterns . aﬁd Barriers

Respondents checked either "often”, "sometime or “"never” for the
methods they had used from 1975-1979 in lggki”g f or getting jobs. The
14 categories included such methods as state and prlvate employment agen-—
cles, community action or welfare groups, media sources, telephoning and
vigiting places without knowing of availability, asked by employer to work,
union regilstration, social networks (parents, relatives, friends, teach-

ers), school or college placement service, and application for government
jobs or military service.

Batriazs to the attainment of desired jobs were 1i§EEd in 16 catego-
ries and respondents checked how much ("very much”, "some”, "very little™)
those things kept them from getting the jobs they really wanted. In 1975,
respondents checked how much they thought eight of the barriers might kEEp
them from getting the jobs they would really like. These items included
not enough money for schooling desired, lack of job information and good
job opportunities, race, sex, intellectual ability, schools attended, and

not wanting to move away from family and friends. 1In 1979, these areas
were added: lack of the chance to develop leadership qualities, lack of
parental interest and eucouragement, scarcity in the amount of good jobs,
no accessible vocational/technical schools, no personal contacts, effort
required to find the right job, interference of family responsibilities,
and anything else the respondent may have perceived as a barrier.



ERIC

Aruitoxt provided by Eic:

Importance of Job Asgpects and Job Satisfaction

In 1975 the youmth were asked to pick the jnb they would most like to
have and to select “"e=xtremely important”, “"important”, or "not very impor-
tant" in response to seven items describing aspects of that job. Items
included such aspect== as offers chance to make a lot of money, gives a
chance to be an impo:rtant person, gives steady employment, etc. In 1979,
three additional itemmns (in a location liked, gives amount of physical work
liked, and gives chaemice to use mind) were included and the list was used to
measure job satisfacation. The response modes were “very satisfied"”, "some-
what satisfied”, "dis=satisfied”, and “"not important to me”. Reszpondents
ale indicated their degree of satisfaction with their job as a whole, the
amont of money they were making, and their work experience as a whole
since being zut of geczhiool.

A final weasure of job satisfaction used the Cantril Ladder Technique
(Cantril, 1965). A p=icture of a ladder was shown in the questionnaire
bosklet with the dire=ctions that the top of the ladder represented the
"best possible job foemr you in the long run”, and the bottoa represented the
worst possible job. The question asked: At what step on the ladder would
youput your present or usual job and the job you think you will have five
years from now?"

Educational Attainmemmt and Barriers to Aspired Level

Educational atta -inment (1979) was assessed by how far the respondent
had gone in school. = The response modes used were the same as those used
inearlicc phases wher= the question asked how far the person wanted or ex—
pected to go in schoo -1. The respondents was also asked to list all educa-
tion or training they had had in addition to the level of attainment
Checked, such as shor—t courses, on—the-job- training, etc.

The checklist fo==x= determining barriers to educational attainment in-
cluded the same iteme= as those used for the question on job barriers, in
reference to educatio=m or training rather than jobs (Refer to the previous
section about job sea-=rch patterns and barriers.). Respondents checked how
much the barriers kep®x them from getting the education or training they
wanted ,

Educational Satisfact—dion and Encouragement from Parents

Satisfaction witElh education was measured with four items including
satisfaction with how— far they had gone in school as well as satisfaction
with their overall hig=h school education and how they had taken advantage
of yhat their high scEEhool offered. A checklist allowed the respondent to
indicate degree of sat—isfaction or dissatisfaction with various agpects of

theit high school expe==rience. These components ranged from the school's
offerings in basic ac=sadumic subjects, vocational and technical programs,
elective courses, and practical work experiences to quality of the teach-
ers, educational/vocaesional counseling, attention to individual needs, and
provisions for extra-c—urricular activities, equiprent and library/media
resourcess In another - item the respondents indicated how much education
their parents had enccsuraged them to get when they were growing up. Pos-
sible responses ranged® from urgings to finish high school and go beyond to

183 199



expressions of the advantages of ging to work or never saying much about
the topic at all. '

Life Satisfaction

Life satisfaction (1979) was measured using t—he Cantril Ladder Tech-
nique (Cantril, 1965). A picture of a ladder was drawn in the question-
naire booklet with the directions that the top of the ladder represented
the best possible life and the bottom represented the worst possible life.
The respondents were then asked where on the nine rungs of the ladder they
stood at the present time. Similar questions aske=-d them to ‘evaluate where
they stood in the past (five years ige) and in the= future (five years from
now). - Respondents were also asked to think back t—o 1975 and their life
plans at that time, and to indicate If things were= working out better,
about the same or worse than they had hoped. A fiZnal quesiion asked if
any major happenings in their life, or their famiMR y's life, had caused
them to change their educational or job plans in a=mn important way.

Residential Preference ,ﬁﬁ‘i, 75;23):15facl;i@g/jiqusehrgld Composition

In 1975, residential preference questions aske=ed the youth where they
would really like to live in the future. Response =s included such areas as-
in or very mnear their home community, somewhere el__se in the state, in
another state, in a different part of the USA, or 1in some other country.
Respondents also indicated whether they would raitsmer live in the country,
in a town, or in a city. In 1979, tvo similar ques==tions documented their
present situation and another two ascertained thei- r preferences for the
future regarding where and in what size community they would want to live.
Another question assessed how satisfled they were wwvith aspects of their
living situation--closeness to where they grew up, community gize, quality
of their housing, and their living srrangement (alMlLone, with others, etc.).
Household composition was determined through respossnses to a checklist of
people with whom the respondent 1lived,

Attitudes .and Significant Others about Married Wonmes=n's Employment

In 1975 and 1979 respondents checked tha one s=statement that came
closest to describing their thoughts about what a mmarried woman should do
about working outside the home. Inaddition in 19A75 the youth were asked
to check all the people who influenced their ideas about married women
working outside the home.

Marriage/Children

In 1975 and 1979 if respondents had not alreadEly married they were
asked to indicate their predicted age at time of m==arriage. Both marital
status and actual age of marriage were recorded in 1979. During both
phases, the respondents were asked low many childre=n they desired and how
many they had, if any. Marital happiness was asses=sged in 1979; response
categories ranged from "very happy" to "unhappy".

Supplemental Questions for Youth Not-in-School

. Youth who were not in school in 1975 were conmacted individually.
They answerxred the full questionnaire plus a supplem -ent which included items
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abﬂu: the fallawing* whether they had quit school for good or would
probably go bgck maira reasons (and additional reasons) for dropping out of
school, age and grade =¥idinished when quit school, and those with whom they
talked before meking z=mp their minds to quit. Am:t:her series of questions.-
asked what they were &oing at the time of the interview regarding job
searching, taking spec=ial training, helping onthers with their work, or
other things. They al.=so responded to an open—end question about what they
would like to bedoing: and how different that was from what they were
actually doing or had Pplanned - to du. An additional open—end question asked
for anything thevhad 4in mind about their plans that might be helpful to
those interegted in how-w young people think about their future.
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APPENDIX B
Summary Information on Variables




" Table B.1 Acronyms, Brief Descriptive I

nformation and Scoring

on

Acronym Brief Description Scoring and Males Females
Range of .Scores® Mean S.D. llean SO .
Aspired and expected occu- Mean of NORC scores

pation based on NCRC-
tranaform scores

(1)®

CH OC ASP (1)

CH oC EX (1)

HS 0CC (2)

HS CH OC ASP (2)
HS CH OC EX (2)
ADULT OCC (3)
ADULT OC ASP (3)
ADULT OC EX (3)

occ
V40
Wll
ocz
K40
L1l
oc3
DD36
nD65

Aspirédland expected
educational plans

ED (1)

X55 CH ED ASP (1)
X56 CH ED EX (1)

ED2 HS ED (2)

M55 HS CH ED ASP (2)
M56 HS CH ED EX (2)
ED3 ADULT ED (3)
DD68 ADULT ED ASP (3)
DD69 ADULT ED EX (3)

o

ange

o

2.50
41.00
41.00
43.00
37.00
36.00
28.00
28.00
28.00

7.00
93.00
93.00
89.00
89.060
89.00
89.00
96.00
89.00

of educational plans

1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00

7.00
7.00
7.00
8.00
8.00
8.00
8.00
8.00
8.00

66.74
68.78
64.89
64.21
67.20
61.23
65.63
68.01
63.30

5.65
5.85
5.45
5.22
5.64
4.80
5.01
4.45
5.58

r = actual minimum and maximum scores of the entire sample
Number in ( )'s = the testing phase at which the item was used

10.97
12.01
12.26

9.31
11-13
10.20
10.11
11.03
11.18

[+ TR RV, I W, O

L, W
L RN & R L TRV TR Y

B B B gt e g
[ ]

"

0.75
N.65
10.03
.04
n.57
f6.51
i1.64
10,41
the52

3,70
6.00
3.40
5.01
3.54
h.49
5.34
4.80
.88

(table continues)




Acror Brief Description Scoring and Males Females
Range of Scores? Mean 5.D. Mean

MED
Q71
Q72
MED2
D71
D72

Academic motivation
(includes "liking" schonl)

ACADEMIC LIKING (1)
HS ACADEM LIKING (2)

Mother's aspired and expec—
ted levels of education for
child

(1)
ASP (1)
EX (1)
ED (2)
ED ASP (2)
ED ASP (2)

MO
MO
MO

jegc =il i
5EEDE

H
H

[ ¥y ]

Total of child's
composite score on
Elder Achievement
Motivation Seale
and school-liking
pertion of Weiner
Achievement Motiva-
tion Scale (adjus=
ted so high score is
high motivation)

29.77
25.84

10.00
11.00

46.00
37.00

Mean of coded levels

1.12
1.51
1.49
1.32
l.41
1.68

7.00
7.00
7.00
8.00
8.00
8.00

2.50
1.00
1.00
2.50
1.00
1.00

BT g
.

b B B % BT

[ e I R ')
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4.07
32.28 4.31

5.56
5.82
5.15
3.47
6.02
4.83

B e et
L] L]
SNBSS L B
B B N b I

(table continues)



Acronynm Brief Description Scoring and Males Females
Range of Scores?® Mean 5.D. Mean 5.D.

Mother's aspired and expec~ Mean of total NORC

ted occupation for child, scores

based on NORC-transform

sCores
MOC (1) 40.00 89.00 70.37 9.50 71.16 5.60
Q38 MO OC ASP (1) 42.00 93.00 76.23 10.83 72.70 6.02
Q67 MO O0C EX (1) 33.00 89.00 64.81 11.72 70.01 6.78
MOC2 MO HS OCC (2) 34.00 95.00 66.77 9.06 68.80 6.69
D38 HS MO OC ASP (2) 34.00 95.00 71.36 10.87 71.71 6.03
D67 HS MO OC ASP (2) 34.00 95.00 61.93 10.36 65.83 9.79

Self-concept score Scored so high total

represents high
self-concept

5EL @) 35.00 87.00 65.12 8.94 67.77 8.61
SEL(3) SELF CONCEPT (3) 0.29 4.00 2.96 « 54 2.96 +54

Child's report of mother's

communication (Elder's

modified independence

training items)
IND (1) 0.00 5.00 3.52 1.33 3.79 1.25

to
1
o

e
e,

(table continues)



Acronym Brief Descriptioen Scoring and Males Females
p _
Range of Scores?® Mean S.D. Mean S.D.

1Q

ACV

Child's perception of
loving, demanding, and pun-—
ishing behavior by mother
from BPB2

(1)
(1)
(1)

Mother's preference for
child with character and
outgoing traits— based on

characteristics

MO WANTS CHARAC (1)

MO WANTS OUTGOING (1)
Otis-Lennon Mental Ability
Test (1967) score
OTIS-LENNON (1)

Mother's achievement value
score

MO ACHIEV MOTIV (1)

Sum of scoiss (ad-

justed so high score

means high punish-

ing)
31.00
22.00
12.00

84.00
70.00
60.00

Preponderance of
choices
0.00
0.00
DIQ score
57.00 129.00
Total score
(weighted)

16.00 32.00

8.44
8.46
9.46

65.12
30.20
31.55

0.76
oi 69

27.24 4.42

7.07
7.11
10.77

67.95
52.16
30.38

o+
.
WOt
o
>N el
2 *
oy,
L]

92.93 13.59

26.95 4.31

(table continues)



Brief Description

Secoring and

Range of Scores?

Females

SiDi

IRP
PP
voc

FR
RCSX
P5CH

N&

5Vo
RSL
LCK

Indicator of mother's

items
MO ANOMIE (1)

Barriers to educational
and occupational attainment

iJF0 RGT PEOPLE (3)
POOR PARN (3)

NO VOoC (3)

MY EFFORT (3)

FAM RESP (3)

RACESEX DISC (3)
POOR SCHLS (3)

NO MOVE (3)

NOT SMART (3)

Imp factors JB CHOICE (3)
SEES DISCRIM (3)
LACKS MONEY INFO (3)

1f 3 or more itenms

n anomic direction

scored 1, otherwise
scored O

1.00 3.00
1.00 2.80
1.00 3.00
1.00 3.00
1.00 3.00
1.00 3.00
1.00 3.00
1.00 3.00
1.00 3.00
‘4-00 é¥-DD
1.00 3.00

4.00 11.00

=

AN O W B D
N B DLW W O R

L
L e I ol o LT L T o T O I~ s
N WD P00 O B N N

N

T O = Ot
HOQOQOOKDQD

L]
.
L L

Nk

1.42

0.51
0.53
0.63
0.48
0.80
0.37
0.50
0.70
0.56
1.24
0.49
1.72




Acronym Brief Description Scoring and Males Females
Range of Scores? Mean S.D. Mean S.D.
Educational and occupa=
tional attainment and
satisfaction
DPUT DROPOUT (2) 0.00 1.00 0.18 0.39 0.20 0.40
BB73 STILL IN SCHOOL (3) 1.00 2.00 1.16 0.37 - 1.13 0.33
BR72 ATTAIN ED (3) 0.00 9.00 5.33 1.58 5.34 1.58
EES ELECTIVE ED SAT (3) 1.00 4.00 2.79 0.68 2.83 0.70
CC46 SUBJECTS SAT (3) 1.00 4.00 3.00 0.81 3.26 0.73
CC59 MY ED SAT (3) 1.00 4.00 2.76 0.88 2.99 0.83
CES CORE ED SAT (3) 1.00 4,00 2.68 0.73 2.75 0.71
ATOC ATTAIN GC PRESTIGE (3) 28.00 76.00 50.15 12.95 56.93 8.02
JBSAT SAT WITH JOB (3) 0.21 4.25 2.53 G.93 2.47 0.93
Life satisfaction
GSAT GENERAL SATISFACTION 0.80 6.60 4,22 0.99 4.61 0.96
Family background
FBK FAMILY SES (1) 67.00 233.00 134.36 23.07 131.96 23.10
FAED FA ATT ED (1) 1.00 19.00 8.35 2.89 8.15 2.79
MOED MO ATTAIN ED (1) 1.00 19.00 9.19 2.47 9.03 2.55
FAMD FAMILY JOB PRESTIGE (1) 25.00 83.00 54.26 10.27 54.50 9.75
socC SOCIAL PART SCORE (1) 0.00 18.00 13.32 3.44 12.52 3.58
FBK2 HS FAMILY SES (2) 79.00 231.00 136.25 21.64 135.80 23.07
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Acronym Brief Description Scoring and Halés o Females
Range of Scores? Mean S.D. Mean 5.D.

AAll
AAl2
ATCOS
CSP

HOZ
HGZ2
AAl3

NOH
NOH2

WEL
WEL2

GPA
GTY

Residential preference
WHERE LIVE (3)
HOW CLOSE (3)
ATTAIN CGSMOP LIFE (3)
LIKE COSMOF LIFE (3)
Household

(1)
HS HOUSESIZE (2)
WITH WHOM (3)
Husband in household
NO HUS (1)
HS NO HUSB (2)
Welfare status
GOVT AS INCOME (1)
HS GOVT INCOME (2)
Grades

GENERAL GRADES (2)
GRADES THIS YEAR (2)

2.00
1.00
1iGG

0-00
OQDO

70.00
85.00

4.00
4.00
3.00
78.00

3.00
15.00

115.00
145.00

1.60
1.38
1.28
27.93

6.42
5.31
2‘85

2.30
1.87
1.36

10.94
18.52

1.47

1.43

1.4170
24.74

N o
-

~ P L

INy-

96.50
118.18

0.83
0.70
0.5107
4.45

(N
-

O W

(R

0.32
0!39

0.84
1.19

12.05
22.51

(table continues)




Acronyi: Brief Description Scoring and Males Females
; Range of Scores? Mean S.D. Mean S.D.
Locus of centrol N
PXC PERSONAL 1.0CUS CONTROL (2) 3.00 ".00 4.10 0.84 4.02 0.81
GXC GENERAL LOCUS CONTROL (2) 8.00 1u.00 10.78 1.66 10.62 1.62
Sought job information frem
significant others
JB TALKED JOB (1) 1.00 7.00 2.47 0.64 2.45 0.61
MOTK CH MENTION MO (1) 0.00 2.00 1.37 .69 1.60 0.64
FATK CH MENTION FA (1) 0.00 2.00 1.20 0.83 1.02 0.81
Job search techniques
HRS USED MEDIA JO SEARCH (3) 0.00 4.00 0.75 1.15 0.87 .1.11
INS USED NETWORK (3) =-2.00 2.00 0.03 i.10 0.32 1.06
RHJ USED RELATIVES (3) 0.00 5.00 0.67 0.68 0.60 0.64
Mother's age
MOG MO AGE (1) 26.00 7.00 38.62 7.40 38.21 7.75
Demographics
GR FIFTH OR SIXTH (1) 1.00 2.00 1.54 0.50 1.52 0.50
FST FIRST BORN (1) 0.00 1.00 0.30 0.46 0.31 0.46
AA22 NO OF CHILD (3) 1.06 4.00 1.26 0.48 1.42 0.62
BB28 SELF INC (3) 1.00 7.00 3.88 1.42 3.17 1.23
BB29 SPOUSE INC (3) 1.00 7.00 2.89 l.61 4.43 1.34
BLKRCE BLACK RACE SCORE (3) 0.00 1.00 0.38 0.49 0.32 0.47
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Aruitoxt provided by Eic:

APPENDIX C
Research Procedures Manual
1975

The general outline of the interviewer's manual was adapted from similar
manuals used in Projects $-48, S~48R conducted by the Southern Regional
Technical Committee for Family Life. Procedures pertinent to Project $-63
and the Follow-up were outlined by the technical committee. Using the
regional manual each state prepared one suitable to the sample areas and
research personnel involved.

Only the outline of the interviewing procedures manual and a general des-
cription of the sections will be included in this bulletin. For detailed
explanations and a copy of the manual, refer to Southern Regional Technical
Committee for Family Life, Research Report——Baseline and Experimental

Phases, Information Series 1 (Refer also to publications in Appendix D).
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Aruitoxt provided by Eic:

-

INTERVIEWER AND PROCEDURES MANUAL

Follow-up Study on the Influences on Occupational Goals of Youth

from Three Subcultures in the South (5-63)

I. Introduction (Encouragsement for the interviewer to become familiar

with the purposes of the original project along with sentences about
items they might be encountering before the interviewing process was
completed were included in the introduction. The intent was to help
the iﬂterviewe: work :amfuftabl nd Effi:iently fealiging Ehat the

while Encaun;erirg as few p:nhlems as pnssible,)

Background and General Purposes of the Study (This section included

general statements about the importance of such a study, the purpose
of the original study, the fact that a sample of fifth and sixth
graders and their mothers in seven states had completed the original
questioning, and that the purpose of the follow—up was to determine
if change or persistence in aspirations and expectations existed over
a six year pericd. An explanation was given to the interviewer about
how the questioning would be done, why it was important to do a
follow—up to determine change as the youth had grown, and how the
follow—up would be accomplished through administration of the youth
questionnaires in the schools in which the original sample members
were then attending, and through interviews with the sample mothers.)

A. Detailed Purposes uvf the Project (Several general purposes of the
project were listed im order for interviewers to have some con~
cise phrases they would know to relate to youth and parents who
might ask specifics about the project.)

B. Geographic Scope of the Study (The area locations within a given
state and the fact that several other states were conducting the
same study was included in this section. The benefits of com—
bining state data into regional efforts were briefed.)

pairs ariginslly ;ucaﬁed iﬂ Eagh state wvere reparted and che
fact that a subsample of mothers would be followed-up was
included.)

Your Part in the Study (The importance of interviewers and their

EfthtS in order to make a project successful were briefed. )

A. To Locate the Homes of the Mothers in the Families Ass EﬁEd to

You (This section described the content of an interviewer packet
which included an information sheet with directions for locating
the homes of each of the mothers to be interviewed.)

B. To Coniact the Mother for an Appointment and Enlist the Coopera-
tion of the Mother of the Sample Family (To “ald the interviewer

in telephgﬂing for appointments, making introductions, speclfying
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Aruitoxt provided by Eic:

their connection with the university, recalling the previous
visit in the original interview phase, and in explaining the
purpose of the project, sample conversational paragraphs were
included in this section. The interviewer was given hints on how
to secure the interview and handle potential refusals.)

C. To Administer the Prescribed Interview Schedule to the Mother (On
the assumption that most interviews would take place in the
mothers’ homes, the issue of privacy and trying to have a comfor—
table location without interruptions was described. In adminis-
tering the interview schedule, the interviewer was instructed to
read aloud all quistions and to try general probe questions to
get a pertinent response whenever a respondent may have answered
“"don't know", or seemed undecided.)

D. To Record Any Supplementary Information that You Feel Might be

Helpfal in a Better Understanding of the Situation (In this sec-

tion interviewers were instructed to write down additional infor-
mation or any explanatory notes from their observation that might
be pertinent to researchers' understanding a case or interpreting
the resclts.)

Your Responsibilities as an Employee (Interviewers were advised that
county school personuel had been contacted about their work in the
community.)

A. Working Hours (Interviewers were urged to adjust their working
hours to the times of day that they were most apt to find respon-

dents available for an interview.)

B. Confidential Information (Confidentiality in zeneral was discus—
sed along with the fact that in the very small communities in
which many of these interviews were conducted, it was very impor-
tant for the interviewer to build a trust relationship with the
regpondents.)

C. Care and Stock of the Materials (Interviewers were told about
securing supplies and what to do with completed interviews after
finishing their assignments.)

;nterv%gwingvagd,Iggefviewiﬁg Techniques (The section on interviewing
techniques included general information-—-somewhat in textbook fashion
—-helpful to the interviewer in understanding the interviewer's job,
the characteristics of an effective interviewer, the privacy of an
interview situation, making appointments and rapport setting with
respondents, ways to introduce the study briefly, and how to meet
cooperative and uncooperative respondents. Information was divided
potentially into these sections:

A. The Interviewer's Job

B. The Interviewer Him/Herself

C. An Interview is a Private Affair
D. Making Appointments

E. Putting the Respondent at Ease
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F. Making the Introduction
G. How to Meet the Parent Who Does Not Want to Cooperate

I. Description of the Interview Schedule and Specific Instructions

A. Cover Sheet (The fact that addresses, phone numbers and the
original school assignment were already precoded on the ques—
tionnaire was discussed.)

tems that Respondent Reads (Descriptions for using cards with
the respondent while asking questions was described along with
the particular items and the number of cards necessary for

completing those items.)

=]
L]
rr ‘H\

,;,ctigns for SpEEifi; Question (Items requiring specific

Ins
questions were detailed.)

D. Names and Code Numbers 7{Since names and code numbers from the
previous study were included on the questionnaires used in the
interview, the interviewer was given gsample conversational
paragraphs to use in case respondents inquired about the use of
names and numbers and how this might be in violation of
confidentiality.)

Instructions for Administering the Mother Schedules (Interviewers

were reminded of the importance of administering all interview sched-
ules in exactly the same way to all the persons being interviewed in
so much as passible. Caution was given about reading items as
printad and not rephrasing questions or changing words which might
result in a different answer.) “

A. Administration of the Mothers' _Interview Schedules

1. Preparations of Schedules (Definitions of the notations used
for indicating residence status, school of original sample,
sub-sample status for mothers, and whether or not the young
person had dropped out of school since the original survey
were explained.)

Sess on (Time estimates for the oue-session
view were discussed.)

2. Lgug,h of th

W ‘;\m‘

3. égmiﬁiggerin;ithe Schedule

(a) 1Introduce the Seasion (Sample conversational introduc—
tory phrases were listed for the interviewer's use in
developing a comfortable style for beginning the inter-
view session.)

(b) Read1n§4;t2m5 (Euggestians for reading various items
were outlined.)

(c) Handing Cards to the Respondents (Details were given
for using cards so the respondent could read along as
the items were presented by the interviewer.)
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(d) Pacing the Presentation (Suggestions for picking up on

cues from the respondent about reading pace and making
necessary adjustments were included.)

B. Terminating the Interview (Ways to eund the interview situation,
make comments suitable to the situation, and make a departure

were suggested.)

Instructions for Administering the Youth Schedules (Since some of the

youth were absent from high school on the day of school administra-
tion of the surveys or they may have dropped out of school and/or
moved since the original study, the interviewer was instructed about
locating and interviewing these sample members.)

Records (Details for the interviewer payroll records and pay periods
were included in the procedures by each state along with plans for
returning completed interview schedules.)

L]
')
~



APPENDIX D
Additional Resei:rch Reports

Major publications, unpublished manuscripts including theses and
dissertations, and groups to which papers were presented during the history
of this project are listed in this section.
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Additional Research Reports

Over the entire study of this particular longitudinal sample, findings
have been disseminated to professionals in several different ways, nation-
ally and internationally, through publications and paper presentations
(numbering 40) to different regional (7) national (3), and world (2) con-—-
ferences or organizations. Technical bulletins (11), theses and dis-
sertations (21) and department/university occasional papers (25) contri-
buted to this dissemination. At this writing several additional journal or
bulletin manuscripts are either in progress, review, or in press. A list
of major publications, theses and digsertations, and a list of organ-—
izations where papers have been presented is included in this section.
Lists of other works may be secured from the editors of this bulletin.

Regional and State Bulleting

Southern Regional Technical Committee for Family Life (March, 1973).
Program plans for group meetings——influences on occupational goals of
young people in three Southern subcultures. AES Information Series
iIl

Southern Regional Technical Committee for Family Life (1974). Research
report: Baseline and experimental phases-—influences on occupational
goals of young people in three Southern subcultures. AES Information
Series I.

Southern Regional Technical Committee for Family Life (1984). Dynamics of
life plans and attainment: Procedural guidelines and interviewer's
manual for longitudinal research. Unpublished mimeo. Pp. 47.

Southern Regional Technical Committee for Family Life (1984). Training
interviewers for the follow-up process. A one-hour video tape.

Southern Regional Technical Committee for Family Life (1984). Dynamics of
life plans and attainment: How to conduct an indepth interview. A
one~hour videotape with sample interviews.

Kuipers, J. L., Southworth, L. E., & Reed, H. M. (March, 1979).
Occupational and educational goals of rural Appalachian children and
their mothers. University of Tennessee, Knoxville, Tennessee
Agricultural Experiment Station, Technical Bulletin No. 588.

Shoffner, S. M. (December, 1975). Influences on occupational goals of
young people in the North Carolina Appalachian area—= baseline data and
action program, North Carolina Agricultural Experiment Statilon,
Technical Bulletin No. 233.

fillman, C. D. J., & Woods, A. B. (1985). Educational aspirations and
expectations of students in three Mississippi schools. Lorman, MS:
Alcorn State University, Division of Agriculture and Applied Sciences,
Research Bulletin 23.
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Tillman, GD J., & Be=tes, A. (1985). Low-income youth's self-uicept in
four ghools in ME ssissippil. Lorman, MS: Alcorn State Uniwrsity,
Divisin of Agrice.lture and Applied Sciences, Research Bulletin No. 30

Tillman, GD J., and B ates, A. (1983). A comparison of educaitmal and
futureplans of st-=idents in four Mississippi schools. Lorma, MS:
Alcownitate Unive xsity, Division of Agriculture and Applied Seiences,
Researth Bulletin 25.

Books and Jurnal Artic les

Barnes, M.L, & Farrie=, S. C. (1985). A longitudinal study of the self-
concept of low-in=ome youth. Adolescence, 20(77), 199-205.

Farris, M.(, Boyd, J. C., & Shoffner, S. M. (1986). Longitudiml
deterninnts of oce—upational pilans of low-income rural younjadults.
Researth in Rural Education, 3(2).

Howell, F. i (1981). R-esidential preferences and life plans. Yuth and
Society, 12(3), 3> 1-377. ]

Howell, F. l, & Frese, W. (1979). Race, sex and aspirations: Bildence
for th'race conve=rgence” hypothesis. Sociology of Educatim, 52,
34~45, - o T

Howell, F. I (1981). = esidential preferences in the formation of life
plaog, louth and Seociety, 12(3), 351-377.

Howell, F. |, & Frese, W. (1981). Educational plans as motivatim or
attitul: Some adeditional evidence. Social Psychology Quarterly,
44, 218236. i _Qua ,

Howell, F. i, & Frese, W. (1982). Adult role transitions, parentl
influexe and stati=ms aspirations early in the life course, Jurnal
of Martlige and the= Family, 44, 35-49.

Howell, F. li, & Frese, W. (1982). Adult role transitions: Some
anteceints and out=comes early in the life course. American
Educatimal Resear—h Journal, 19(1), 51-53.

Howell, F. l, & Frese, W. (1982). Making life plans. Washingta, DC:

Univernity Press off America, Inc. (PO Box 19101, Washington, IC,
20036),

Kenkel, W. I (1980). O-ccupational saliency and age at marriage plans of
low~imnwme high scEacol girls. Sociological Forum, 3(Fall), {-74.

Kenkel, W. K (1981). BRLack-white differences inm age at marriage
expectitions of lowr—Iincome high school girls. Journal of Negno
Educatim, 50(Fall)- , 425-438. -

Kenkel, W. I (1982). Rezral youth research in the United States. Rural
SCECZiglﬂgiEt? 2 (Jul_v), 261-2566. :
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Kenkel, W.% (1982)— Middle childhood antéc=edents of age at marriage
expectitions of = low-income high school girls. Sociological Focus,

15(1),53-65.
Kenkel, W.l, & Gage=, B, A. (1982). Race anc=l sex differences in
attitues towar-d vorking wives among lowas—income youth and young
adults, Free [_nqiry in Creative SocioZ logy, 10(2), 150-153.
Kenkel, WF., & Gagse, B. A. (1982). Life's goredictable unpredictables
and the life pl_ans of youth. Sociologle cal Spectrum, 2(3-4), 307-314.
The restr rictad and gender-typed
Can they be modified?

Kenkel, W.h, & Gage=, 3, A. (1983).
occupitional as—pirations of young women==
FamilyRelation_s, 32, 129-13s.

1984. A longitudinal study

blacks and whites.

Kenkel, W.}, State=m,F., and Fortner, M, A.
of fanily size ssexpectations among young
Socioligical Spesctrum, 4(2-3), 143-155.

Kenkel, W.h (1985).. The desire for voluntar.ry childlessness among low-

income youth. _—Journal of Marriage and tsihe Family, 47(May), 509-512.

Impezortant persons who influence

Fétéis, D. F!, & P%ﬁgfﬂﬁﬂ, G. W. (1982)- ]
the carer decissioms of rural Appalachiamn youth.

Home &lence, 3 , 22-25.
L., & Heaps, L. K. (1982).

Peterson, G W., Rol_1lins, B. C., Thomas, D.
Socialplacemensm= of ado? 28cents: Sex-ro- le influences on family
decisinms regarcing the careers of youth.s. Journal of Marriage and
the Fally, 44(73), 647-658.
Peterson, G W., Souzxhyorth, L. E., & Peters, , D. F. (1983). Children's
maternal behavior in thre ee low-income samples.

gelf-eteam and
Psycholigical ngpnztfg, 52, 79-86.
The s zoclalization values of low-
A comparative

Peterson, GW., & Pe=ters, D. F. (1985),
income lppalachf= an white and rural black mothers: [
study. Journal of Comparative Family St—udies, 16(1), 75-91.

Shoffner, S H. (1969 ). Self concept, its rollle in breaking the poverty
circle. Agricul tural Science Review, 7(:23), 23-29.

Parer nt education for the

The Family Coordinator,

Shoffner, §H., & Kl=wener, R. H. (1273).
parentil role clmiliren's vocational choicsce.
22, 4(ktober),  419-427.

Southworth, L. E., Zc>e, Ad E., & Gravatt, A« e+ (1973). Manifest anxiety
in ecomnically deprived children in rut=al Appalachia. Home
Econonics Resear—ch Journal, 2(1), 35-43. (Abstract in Psychological

Abstracts, )
Southworth,l. E., & EKuipers, J. L. (1976). Im=ifluences on goals of young
‘people In rural dAppalachia. Tennesgee Famrm and Home Science, 98,

11-23.




Southworth, L. E., & Kulpers, J. L. (X 977). Rural school dropouts.
Tennegsee Farm and Home Science, 102, 7-9.

Southworth, L. E., & Peterson, G W. (1981). Characterlstics of children
valued by rural Appalachian mothrers. Tennessee Farm and Home
Science, 117, 14-16 -

Theses and Dis sertations

Afolabi, T. 0. (1980). (ccupational aspirations and expectations of

children by gex and race as infXuenced by parental guidance.

Unpublished masters thesis, Alabama A & M University, Normal.

Arthur, G. M. (1969). Fanily authori £y structure and achievement

motivation. Unpublished masters thesis, University of Kentucky,
Lexington.

Barnes, M. E. (1982). A longitudinal study of the self-concept of low—
income youth. Unpublished masteexrs thesis, Virginia Polytechnic

Institute and State lniversity, Blacksburg.

Boyd, J. C. (1984). Persmal, family, and social characteristics of
Southern low-income young adult= by occupational status/status

congruence type. Unublished doctoral dissertation, University of
North Carolina at Greensboreo.

Butler, R. R. (1973). Ocwpatiomal amnd educational status projections of
lower social strata pre-adolescemts: A description analysis of

antecedents and conceptual critique. Unpublished doctoral
dissertation, Mississippi State University, State College.

Crouse, S. (1972). Appalichian mothex's values and disciplinary

practices. Unpublished masters whesis, University of Tennessee,
Knoxzville.

" Derauh, H. B. (1972). The influence of parental values on child's

achievement motivatim. Unpublis=hed masters thesis, University of
Kentucky, Lexington.,

Farris, M. C. (1984). Internal/exterxmaal occupational status congruence

and life/job satisfaction of Sourhern low-income young adults.

Unpublished doctoral dissertatiomx, University of North Carolina at
Greensboro.

Hall, L. D. (1979). The occupational choice process among low—income

Southern youth: A lmgitudinal analysis. Unpublished doctoral
dissertation, University of Kentwacky, Lexington.

Hawley, P. (1973). The relationship of human figure drawings on the

children's manifest axiety scale. Unpublished masters thesis,

University of Tennessee, Knoxvil le.

Howell, F. M. (1979). Making life plaans: Race and gender in the

formation and maintennce of career decisions. Unpublished doctoral

dissertation, Mississippl State Dniversity, State College.
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Hurst, V. F. (197&3). Children's occupational and edcation=al aspirations
and expectaticmons: An exploration of the effect; of ma=ernal
employment. &Znpublished doctoral digsertation, lniver=sity o
Kentucky, Lex—inyton.

oy

Maxwell, M. H. (19+70). Influences on occupational guls of rural, Negro

youth in FairfField County, South Carolina. UnpblishecE masters

thesis, Winth==rop College, Rock Hill, SC.

Munson, H. C. (198#%). Birth order and self esteem mong bl=acks.

Unpublished n==asters thesis, Virginia Polytechnl Instift—wte and State
University, B lacksburg.

Peters, D. F. (198=3). The attainment process in Applachia=1 youth.
Unpublished deoctoral dissertation, University of Tennes=see,
KﬂgﬁillE‘

Ricketts, P. (1969) -. Maternal behavior and its relationships to the

child's self cesoncept in the lower class. Unpublished mmasters thesis,
University of ‘Tennessee, Knoxville.

Schumacher, C. W. (" 1971). Familial influences on achievemen & motivation
of urban Negro-e children. Unpublished masters twsis, V irginia
Polytechuic Imastitute and State University, Blacksburg.

Staten, F. (1984), The effects of maternal anomie o youth' s educational

aspirations: A 1éﬁ§i;ﬁﬁinalianaly§§l;s; Unpublished doc -otral
dissertation. University of Kentucky, Lexington

Stroupe, 4. F. (198=0). A ten—-year analysis of the Ifluence == of
significant otEhers on future plans of low=incom Southe =rn youth.

Unpublished wa_sters ‘thesis, University of North(arolim=a at Greensboro.

of low-income _Southern youth: A longitudinal study. 'Uéﬁaﬁlisﬁe&
doctoral dissemxtation, University of North Carolina at Greensboro.

Turner, E. J. (1883 ). The factors 7irnflueneinsg, the ouupatio=nal aspirations

Wilson, S. M. (1985D. Predictors of life satisfactio among young adults
from low~incom=me, rural areas of Southern A palaiia. Us—mpublished
doctoral dissemmctation, University of Tennessee, fnoxvil le.

Zumbro, M. E. (19732). Educational and occupational g iraticons and
expectations of= rural elementary school childrenin Ease— Tennessee.

Unpublisted mas=ters thesis, University of Tennessee, Kneoxville.

Papers Presented

| o

*apers have been preesgented to the following groups:

American Home E=conomics Association

American Sociol _ogical Association

Association of Research Directors, Research Sympuium

Conference on Awhppalachian Children and Families (Second through Fifth)
Conference of t-he Research Committee on Youth Soclelogy (Germany)
Mid-South Socio--logical Society




National Council on Family Relations

National Endowment for the Humanities, Lecture Program

North Carolina Home Economies Association

North Central Sociological Association

Northeast Soclological Assocciation

Southern Association of Agricultural Scientists

Southern Sociolegical Association

World Congress of Rural Sociology (Fourth Congress in Poland, Fifth in
Mexico)
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