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Background

Description of the Project

The English Composition Through Art History (ECTAH) Project, funded in the
amount of $5,488, was initially instituted during the 1984-85 school year in
one Dade County schaa1 (Coral Gables Senior High) A1l of the proqect monies
were expended on materials and supplies. ECTAH's primary goal was to teach
its participants to center their writing on what they had observed in audio-
visual (A-V) presentations. More specifically, the Project teachers, during
their instruction, nieshed A-V presentations with the students' schedules of
literary study. For example, while the pupils read Faukner's As I Lay Dying,
they viewed and discussed materials that reflected non-representational art,
surreal art, and cubism - all twentieth century devices. The students then
related this acquired art history knowledge to the Titerary devices empToyed
by Faukner in his novel. In short, the students analyzed the novel via the
techniques employed in the pa1nt1ngs and sculpture that had been produced at
the same time. This teaching strategy enabled the ECTAH students to acquire a
more comprehensive understanding of spec1f1ed 11terahy techniques as well as
learn how these devices can be utilized in various forms of artistic media.
In addition, this methodology, in effect, considerably reinforced student
learnina by having participants view a part1eu1ar literary concept from
several frames of reference.

The ECTAH proposal stipulated that- the project would utilize two advanced
placement (AP) English teachers and one read1ng laboratory instructor. Each

of these teachers was to utilize the project's philosophy in at least thiree
classes.

Description of the Evaluatio

The Project's evaluation addressed both the extent to which Project activities
occurred as specified in the Chapter II program proposal (process) and the ex-
tent to which Project objectives were attained (product). Data collection ac-
tivities included observation of Project activities, interviews with Project
teachers and students, examination of Project teachers' lesson pTans, and sur-
vey1ng participating students' attitudes toward the project via a quest1an-
naire developed by the Office of Educational Accountability (OEA) in conjunc-

tion with Project staff.

The following section provides an overview of th. general approaches employed
in the evaluation.

Characteristics of Student Participants

The Project prgpcsa1 stipulated that ECTAH would serve six ciasses of students
who were enrolled in either a grade 11 or grade 12 Advanced Placement (AP)
English class and three classes of students who were involved in a reading
laboratory program. Data descriptive of students participating in the ECTAH
Project were collected to ascertain the. extent to which the Project consumers
met the proposal criteria.




Extent to Which Projecst Teachers' Lesson Plans and :nstruc onal ssstivities

Joined IV Prasentation=s to the Schedule of Literary. 5%u.,

To detemine the extenEE to which the Project teac#e: ' lessc plans and in-
structimal activities Joined A-V presentations tu *r: scio z2Te @f Tliterary
study and the exxtent to which the Project teachers wuwti,,zed such tecnniques as
clustering, frem-associmating, forced/free writing;, etc., sevmral sdservations
were made in the Projec®t teachers' respective classrcoms and &n examination of
the Project teachers' le=sson plans was conducted kv )i staff,

Extent to Which Project Participants Viewed the Prgject Cowrses as Interesting
and Uniue Compared to Other English Courses T: r“ > #n_and _Extent to
al;z,

Which Project Participarmts Comprehended the Mater:

To ascertain the extent to which Project participents vie«gd the ECTAH corse
as interesting and uniquae compared to other English coursegs they had taken and
to detemine the consurmers' comprehension of the material, all Project stu-
dents cimpleted a quest®i onnaire developed by OEA in cooperation with the Proj-
cct Mamger. Responses from this questionnaire were then analyzed to deter-
mine participants' perceeptions of the course and understanding of the course
content,

Results

Characteristics of Studesnt Participants

Data destriptive of the ECTAH students indicated that all pupils presently in-
volved yith the Project= were enrolled in either a grade 11 or grade 1! AP
Englishclass. The dats=a also showed that, at this point in time, no reading
laboratoty studemts were== receiving instruction via the ECTAH approach. Anin~
terview kith the Projec=t Manager regarding this latter issue revealed tht,
due to the late arrival@ of ECTAH materials, the reading lab portion of the
Projectould not be impolemented until the next school year.

Extent to Which Project= Teachers' Lesson Plans and Instructional Activities
Join A-lPresentations t—o the Schedule of Literary Study

An examination of the twwo ECTAH teachers' plan books indicated that both teach-
ers' lessons reflected sthe combining of appropriate A-V presentations with a
particulir pjece of lite=rature being taught. (See Appendix A for sample copies
of theseplans,) Furthe=rmore, observations of ECTAH classes made during both
the falland spring seme-=sters showed that both *eachers' instructional activi-
ties suctessfully "welde-=d" A-V presentations with the lesscns being taught.

Extent tWhich Project Participants Viewed the Project Courses as Interesting
and Uniqe as Compared t--o Other EngTish Courses They Have Taken

Analyses of data obtaine--d from the student questionnaires (see Appendix B) in-
dicated that 98% of the students believed this course was "better than most"
of the other Eng Tish coL.arses they had taken, while 99% stated that they ps-
sessed cither “"very highn" or "high" interest in the ECTAH courses. In addi-
tion, 9% stipulated tha—t they had realized and/or exceeded their expectatios
concerning the ECTAH coumrses. Finally, a content analysis of written student
comments indicated that mamany students felt that they had developed an appre-




ciation for art, enhanced their knowledge of art, significatnly improved their
writing skills, and obtained "solid" preparation for college English courses.
Additionally, many students noted that they found the ECTAH courses demanding,
challenging, and entertaining. A comment representing many of the above-
mentioned <items came from one student who said, "I attended Harvard summer
school 1last year along with fellow students from some of the finest prep
schools in the country. I found (after participating in an ECTAH caurse§ my
writing skills and general knowledge about literature and art were comparable
or even better than most of these pupils.”

Discussion/Recommendations

Results of this evaluation indicated that the Project (and its staff) served
the type of students stipulated in the proposal, maintained appropriate lesson
plans, offered instructional activities which joined A-V presentations with
the c¢chedule of Titerary study, obtained favorable reviews as delineated by
its consumers on a student questionnaire, and successfully provided students
with knowledge regarding the type of art which existed during the time of
history when a particular piece of literature was created.

As a result of the these findings, the following recommendations are made:

1. The Project should continus to receive financial support.

2. The Prcject should expand its supply of equipment and materials, thus al-
lowing its staff the opportunity to weld a greater range of A-V materials
to the schedule of literary study,

3. The Project staff'shauid consider developing a training program to teach
other English teachers how to utilize this approach.

OEA: 5/28/85
ECTAH
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lesson Plans
Week of 9/12/8¢

1/7 Assignment due: Iliad, Books 10, 14.

SWBAT detail the impact of Hector and the importance of Homer's use
of Helen in the epic.

CACTIVITIES Students will analyze 4, 5, and 6, will cluster the word
""Helen", will read H. D.'s "Helen," will discuss the universal
message of the meeting between Glaucos and Diomedes in 5.

EVALUATION Quiz on Book 10, in-class cluster, discussion

1/8 Assignment due: Iliad, Books 15, 16. ,

SWBAT' discuss the family scene's importance, the search of the
Achaeans for & hero, the epic characteristics as they appear in this
Homeric poem, and will review the terms classical and romantic.
ACTIVITIES Students will analyze Cedric Whitman's Geometric Design
chart, noting the parallels that Whitman sees in the poem, will chart
the swings from classical to romantic civilizations (from objective
to subjective cultures), will meet in groups to designate placement
of works read this year as classical or romantic, will explicate
Zeus's superiority in Book 8. ’ 7 ,
EVALUATION Group assignments, in-class group designations of works °
previously read, discussion of text

1/9 Assignment due: TIliad, Books 17, 18 7
-SWBAT detail the parallel elements in the embassy Book 9, see

archetypal images in the spy story of 10, see the scope of the Iliad
as a prototypical work, review slides by Davies, Mondrian, Fuseli,
Cezonne, Redon to see classical vs. romantic elements at work in art.
ACTIVITIES Students will explicate ‘Book 9, will write on the
parallel elements in 9, will discuss Book 10, will detail the
seduction of Zeus in Book 14, will define mock epic charagﬁeristicsg
will read an excerpt from ''The Rape of the Lock," will compare Pope's
intent with the seduction in Book_ 14 of Homer, and will view slides.

EVALUATION Class ‘disciission, response to Héﬁéf?*?ape,%gggﬁflides
1/10~ Assignment due: Iliad, Books 19, 21, 22 \

ngSWEAT structure a coming essay on parallel elements in the classical ~
epic The Iliad, define classical elements in Raphael and Leonardo,
see the working of aidos in Bocks 15, 16, 17, 18. .
ACTIVITIES ' Students will cluster "parallels," will meet in groups to
enlarge clusters, will map group results, will focus on coming essay,
~will view slides, will explicate text. .
.EVALUATION Group clusters and maps, discussion, verbal iﬁtéf@haﬁggggsssgg
re: slidesy-discussion of, aidos.......... . e

N\

B e S

1/11 Assignment due: Iliad, Books 23, 24
Maps, shields, illustrations duedsr A

Research papers on Dickinson duei :
SWBAT fit personal and group clusters into intent of Monday's essay
question(s), identify romantic elements. in Homer, clarify romantic

elements in paintings by Goya, Constabie, and Turner, organize
Homer's intent with the shield of Achilles, evaluate the two wraths,
analyze the spirit of piety that reigns in Book 24.

ACTIVITIES Students will discuss, view slides, explicate text,
evaluate the epic. , , . ,
EVALUATION Quiz, papers, discussion, interaction on Homer's intent




J.esson Plans

Tveek of 4/15/85

4”17 Assignment due: "Prufrock" to completion.

SWBAT detail fragmented elements in Eliot's poem and will be
at>le to identify these fragments with those in Cubist

p= intings. ) : ,
ACCTIVITIES Students will complete an analysis of Prufrock's
he=ights and depths. They will then view Cubist slides of
Paintiags by Braque, Gris, and Picasso. Students will do a
/'monster" pre-writing assignment based on Cubist parallels,
EVALUATION Viewing of slides, class explication of text,
"monster" writing, quiz



CULCETTHER R GROUPTPPLSERTATION — :
For cach participant in the frroup, fill out the evaluation chart at the vight. At the
conclusion of the entire presentation, £111 out the evaluatjon form .at the bottom.

Grades: A (Fxeellent), B (Cood), € (Fair). Grade each item. Summarize the grade
according to this scalec: A=4; B=3: C=2,
#1 nAvF _ o o
Voice clear, loud enouph to he heard easily.
Eye contact maintained well. [1
Did mere than just "read" material to the class. O
Answered questions/clarified points for the class. O

ITeEm GEALEL

. Seemed to have a pood nrasp of the subject matter: selected
material carefullly for the class instead of overwhelming INOIV: bual GRADE
with just a mass of dete.. [] i ' D_
Attempted to relate the material to the main concerns, thgmr; of the '
quarter. . o
42 BAME -
Voice clear, loud ecnouph to be heard casily. O
Eye contact maintained. well. ()
Did more than just "Read"” material to the class., [J
Ansvered questions/clarified peints for the classs. [ . ’
Seemed to have a good grasp of the subfecet matter: selected INDiv:i puit GRADE
material carefully for the class instead of overvhelming o o
~ with just a mass of data. DI . ) [\
Attempted to relate the material to the main-concerns, theme of -
the quarter. [ . ' o . :

ITeEm GENE

3 XAME ) - ) B : ] ,
Voice clear, loud enough to be heard easily. ) .
Fye contact 1"i‘u,a’:Ini:zt:Lﬁ,r;u:?gv,-an:;:ii:l.i a ¥- o 7 JZTEMm &RADL .
Did more than-.just "read" material to the class. OO Coe :
Answvered questions/clarified neints for the class. [ co 'INNU.‘BMEL G-RADE
-Seemed te have a good srasp of the subject matter; selected '
material carefully for the elass instead of overvhelming E
vith just a mass of deta. [ '
Attempted te relate the material to the main conecerns, theme of
the quarter, O 7

14 RAVE — .
Yoice @lear, loud cnough to be heard ecasily. (] TTEM & RADE
Fye contact maintained well. Cl 7 _

Mid more than just "read" material to the class. 1:7
Answered questions/clarified points for the cla%%‘ :] ted
Secmed to have a ‘good grasp of the suhject matter; gelectP . _
‘material carefuclly for the class irstead of overvhelming . I
* . with just a mass of data. [} 7 e
d 'i\,:i;c,zmpiéd to relate the material to the main concerns, theme of
. the quarter. 3 .. .
#5 NAME ; ) o L e e 7
Voice clear, loud enough- to.he heard easily. t:) C LTEM Geade
Eye contact maintained wﬁlli o A lacs. : 7
Pdd m i "re: material to the class. LJ

- Nid more than just "read" material to the class. L o .

Answered questions/clarified points for the glasgag octod . T NG viDuAL GrRADE

%ééﬁeﬁrta"have a pood prasp of the subject matter; fe;eggze,, \ ! B

£ “material carefully for the class instead of overghelining . E
with just’a mass of data. [] :

Attempted to relate the material to

: Ay e i ' prade snsider the overall impression, organization,

JROUP GRADE (In determining the group gprade, consider -he overa, oy oren |

zgggiu;ghgig éigf: handouts, {llustrative materials, introduction/conclusion, originality
= =As * = L= g . o = 7 e . N X - X

I.believe this group should receive an overall grade of R

 Nbivipunt  GRADE

the main concerns, theme of
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Fomanticism in selected paintingh on Romantic art and’architecture, , tation: CT
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APPENDIX B

ECTAH Student Questionnaire
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DADE COUNTY PUBLIC SCHOOLS
BOARD ADMINISTRATION BUILDING
OFFICE OF EDUCATIONAL ACCOUNTABILITY 7
DR. LEONARD BRITTON 1450 NORTHEAST SECOND AVENUE DADE COUNTY SCHOOL EC’AEEE
o e s ol , R MR. PAUL L. CEJAS, CHAIRMAN
+ SUPERINTENDENT OF SCHoOOLS MIAMI, FLORIDA 33132 . MR. ROBERT REMICK, VICE-CHAIRMAN
DR. RAY TURNER MR. 8. HOLMES BRADDOCK
, o ASSISTANT SUPERINTENDENT ) DR S;;:JESQE%SEEEATH
EEUEAT'?;Q‘;E ?;;E?SLQETAE!L'T? April 26, 1985 MS. JANET R. MCALILEY
1506 MR. WILLIAM H. TURNER

Dear Student,

As part of an evaluation of the English Composition through Art History Project,
we are surveying all participating students to determine how they viewed this
course as compared to other courses and what they think they learned from their
exposure to this course.

Please take a few minutes to respond to this questionnaire. After you have fin-
ished, place it in the accompanying envelope, seal the envelope, and return it

to your teacher. In order to insure the confidentiality of your responses, we
recommend that you NOT write your name on the questionnaire.

Sincerely,

Norman L. Proller
Evaluation Specialist
Office of Educational Accountability
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1. Place a check ( /) before your grade level:
11
12

2. Place a check ( /) before the name of the course you took.

T
T
-
r—

AP 12

3. Place a check ( /) beforc the semester in which you took the course:
1st semester

2nd semester

4. In your opinion how would you rate this course as compared to your other
English courses? .(check one)

98% better than most 1%< about the same 1%< no opinion 0% worse than most

5. How would you rate your interest in this course? (check one)

69% very high _30% high _1%< average _0% low _0% very low

6. Did)you get out of this course what you expected to get out of it? (check
one ‘

_93% yes _4% no opinion 3% no

18



7. What did you get out of this course?
(Place a check ( /) before all those which apply.)
100% I Tearned to use clustering as a pre-writing exercise.
100% I learned to determine differences in authors' styles of writing.

82% I learned to distinguish differences between representational and
non-representational art.

_2% *

(o]

learnaed to compare Chaucer to medieval art.

Tearned to recognize major art movements in western cultures.

W
P
R
—

a1
|en
|22

[

learned to analyze renaissance art.

learned to relate art movements to major Titerary cycles.

w
o
‘W
Lo |

[ learned to to compare painting style differences.

[An]
e ]
Eas
—

learned to compare writing style differences.

[te]
o
e
—

w

o
oy
£Q
[ ]

learned to recognize irony in literature.

learned to recognize surreal art.

inx]
o
‘ e
o

I learned to define cubism.

[¥e)
el
52

8% * I learned to define Byzantine art.
~98% I learned to compare romantic painting with romantic writing.

_85% . I Tearned to determine the components in organization of both
writers and painters.

91% I learned to write analytically in response to viewing visual and
auditory art programs.

*Denotes distractors employed as validity verification items.
8. If you could do it again, would you take another course like this?
(check only one response)

97% yes 3% no

9. Write any additional comments (either positive or negative) you wish to make
about this class.




9. Choose only one of the following statements to answer and write your re-

sponse on the bottom half of this page. An additional sheet is attached if
you need more room for your reply.

I. Define the term Romanticism through both writers and painters that you
have studied. Be sure to stress how your knowledge of romantic painting
broadens your knowledge of the romantic movement in general.

IT. Define cubism and show how "The Love Song of J. Alfred Prufrock"
reflects cubist techniques.

IIT. Define surrealism in terms of the content of Ape and Essence.

IV. Explain how expressionist painters and expressionist writers use the
same techniques?

V. Explain how any 20th century author uses allusions that reflect the
varied world of art history.

OEA: 4/16/85 7
ML/SURVY English Composition Survey
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The School Board .f Dade County, Florida adheres to a policy of
and strives affirmatively to provide equal opportunity for all as required
by:
Title VI of the Civil Rights Act of 1964 - prohibits discrimination
on the basis of race, color, religion, or national origin.
Title VIl of the Civil Rights Act of 1964, as amended - prohibits
discrimination in employment on the basis of race, color, religion,
sex, or national origin.
Title IX of the Education Amendments of 1972 - prohibits
discrimination on the basis of sex.
Age Discrimination Act of 1967, as amended - prohibits
discrimination on the basis of age between 40 and 70.
Section 504 of the Rehabilitation Act of -1973 - prohibits
discrimination against the handicapped.
Veterans are provided re-employment rights in accordance with P.L.
93-508 (Federal and Florida State Law, Chapter 77422, which also




