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FOREWORD

This document is the product of a one-year study funded by
Title II of the Economic Security Act through the Indiana
Department of Education. The purpose of this study was to

pilot selected learning outcomes as defined in advance copy

of the Indiana generic foreign language guide, A Guide to
Proficiency-Based Insfruction in Modern Foreign Languages

for Indiana Schools. Schools participating in this project

were involved in designing classroom activities and
strategies to help students achieve the learning outcomes
stated in the guide. Some of those activities are described

in this report.

This was a first step in an attempt to determine the
usability of the guide as a tool for local curriculum
planning and implementation. The teachers involved in this
effort and Purdue University Calumet should be commended for
their pionéering work on this project.

Walter H. Bartz

Consultant

Foreign Language Education

Indiana Department of Education
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PILOT EVALUATION OF THE INDIANA PROFICIENCY=BASED CURRICULUM
GUIDELINES FOR MNDERN FOREIGN LANGUAGE TEACHERS

Background to the Projest

A Nation at Risk and subsequent reports idertify

foreign languages as having a special importance in this
country because continued development in the subje’ct is
vital to the economic Sécurity of the United States: For
the past ten years; the language teaching profession has
seen many bcoks, newsletters, and journal articles related
to what learners should be doing with ianguage in real and
simulated situations. In the last five years, the

profession has begun to focus on exactly what is required to
motivate learners to do things with language. Today's
emphasis is upon developing language skills intearated with
cultural learning in order that learners may be able to
survive for a few days in a foreign country, live abroad on

varying degrees of functional ability, on what studénts can
do with the language they have learned. ConsSeguently,

proficiency or competency level is more important than seat
time. People--students; parents; administrators--want to
know what can be éiﬁééfé& at the end of a2 course of foreign

language study, and théy want this statéd in terms of

9




language use in a real world context: Such pragmatic goals
are consonant with the Americar Weltanschauung.

There are two reasons why some people consider
traditional achievement tests that cover a syllabus
primarily based upon a structured textbook tuble of contents
to be unsatisfactory: First, the competency level suggested
can be deceptive. Covering foods and restaurant vocabulary

is not necessarily equal to being able to order a real meal

necessarily equal the ability to describe an event that took
place last week: Furthermore, while it is possible to
predict that increasing years of language study will imply
increasing ability to use that language; the relationship is
not merely cumulative. The competency reached after two or
four years of high school Spanish depends on variables such
as motivation, actual time spent on task, how the task was
defined, aptitude, teacher proficiency and more: What is
important; as the proficiency movenent in the language
teaching profession emphasizes, is what learners can do with
the languageé they have learned:. The issue is one of
furctional ability; of how students are able to use the
language: Liﬁguisfic content is, of coursé, basic and
fundamental, but should bé démonstratéd by tasks performed

in a cultural contexst:



The Need for Proficiency Based Achievement Goals

The call for reform and renewal in modern language
More than a century &go, Wilhelm Vietor, a young lecturer
from Marburg teaching at University College; Liverpool,
England, sounded the trumpet call for a direct, practical
approach to language teaching in his pamphlet, Der

Sprachunterricht muss umkehren (Language Teaching Must

About-Turn). O%to Tacke published a paper with the same
title, some forty years later, in iéé?; implying that there
had been little change in the intervening years: In the
United States; the past thirty years have seen thé ebb and
flow of eagerly accepted panaceas, all vigorously debatea in
conferences, symposia, and articles with varying aégfééé of
écﬁoiéfiy rigor: Since the heyday of the audiolingual
method in the fifties, teachers have been enticed by
approaches such as the silent way, suggestopedia, the
audiovisual method; total physical response; Tunctional
notional syllabi, drama and games, the natural approach, the
communicative method, and others. The aims ars variously

rendered as becoming competent,; fluent, or proficient:



syllabus and teachers adapt from the pedagogic smorgasboard

what suits them best.!

What has emerged in the past ten years is an attempt to
cstablish precisely what languageé ability should consist of
liks & native speaker: Vietor argued that language use does
not consist of isolated words, that there is a difference
between studying a living language and learning the rules of
clagsical languages, and that the final goal of the learner
should be to think outside the mother tongue and in the

foreign language. Today his oratorical call récéives a

cogent response in the West. In the Buropean Economic
Community, for very practical reasons, much effort in recent
instruction, or waystages, for example; the "Threshold
Level" in Engiish, or "Niveau seuil® in French: Recent
American reform movements address similar concerns by
diverting attention from the word as an end in itself, by
stressing the importance of cultural context, and, following
the theories advanced by Stephen Krashen, by underlining the
importance of subconscious learning and compelling exhibits
of language use: On the national level, the American

Council on the Teaching of Foreign Languages has developed

T Eric,Hawkins; Mgaéiﬁﬂﬁéﬁéﬁéééé;iﬁffﬁé;Cﬁfiiéﬁiﬁﬁ )
(Cambridge: Cambridge University Press, 1981) gives a
readable account in "Panaceas from the Past," pp. 95-199.

12
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the ACTPL Proficiency Guidelines:2 All this may be very

fine, howevesr, but the ACTFL yardstick is broad -nd,
theréfore, most useful for meéasuring achievemént at “he end
of an extended sequence of courses or several years of high
school sfudy; As Walter Bartz and Lorraine Strasheim have
pointed out, the ACTFL guidelineés "although they are useful
for derermining professsional competency and for curriculum

ﬁlaﬁﬁiﬁé; they fail to address instructionsl levels in

defining learning outcomes. "3

Foreiga Laneuags Proficiency in Northwest Indiana

In Northwest Indiana, foreign language teachers have
shown eoneiderable interest in these national concerns At
the inaugural mee%.ng of the Illiana Foreign Béhguégé
Cooperative, in fall 1984, Professor Isabelle Kaplan,

Northwestern University,; presented an orientation session on

2 American Council on the zeaehing of Forergn Languages,

ACTPFL Proficiency Guidelines (llastings-on-Hudson: ACIFL,
7986).

3 Walter H. -Bartz, - and Lorraine Strasheim, - "Achieving
Proficiency Goals- through Competency Guidelines;" Second
Language Acguisltion' Preparing for Tomorrow: Selected ]
Papers from the 1986 Central States Conference (Lincolnwood,
Itlinois: National Textbook Company, 1986): 55:

13



the ACTFL Provisional Proficiency Guidelines.% The meeting

was attended by nearly one hundred teackers from Northwest
Indiana and contiguous counties of Illinois, and a post-

meeting survey revealéd that languags competency and

 proficiency testing were of para.ount interect; followed by

preparation of teaching capsules and materials. Moreover;
Dr. Barbara Kienbaum, Associate Professor of German, Purdue
University Calumet, has been very much involved during
recent years in researching commu:icative language teaching;
working closely with the Goetne Institute in Chicago and New
York, and has presentéd papérs on materials developmént at
regional and national foreign language meetings. Dr.
communicative competency using Spanish, French, and German
authérntic matérials in Second yéear university courses. Her
collsague; Ms. Susan Squire; a frequent guest lecturer and
local high school teacher, had also become considerably
interested in the benefits to students of = proficiéncy-

based curriculum. Furthermore, informal ééiﬁf}iihé of 6piﬁibh
among Illiana Foreign Language Cooperative members revealed
not only intérest, but also expertise and practice in
teaching for proficiency: Of course; depth of knowledge was
uneven among teachers, but what was most striking was that
although all shared a common ground of commitment to the

T American Council on_ the Teaching of Foreign Languages;
ACTFL Provisional Proficiency Guidelines (Hastings-on-

%udsg?: ACT®L, 1982). Later, ACTFL Proficiency Guidelines
1986 ).
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field and involvement with the subject; there had been
virtually no regular meetings across school districts to
discuss common issues or teaching goals and techniques
Moreover, while teachers were generally cognizant of broad
national issues, they showed only vague awzreness of the

advance copy of the Indiana Competency Based Curriculum

Guidelines for Medern Forelgn Langpage Teachers and

Administrators: Advance Copy:9 CbﬁSéqﬁéﬁfly, a proposal was

submitted to the State of Indiana to support a pilot study
of the guideiinés among selected high scrool téachers in

PrOJect Goals and Activities

During the spring of 1985, a mnil survey of arez school
systems indicated interest and support for a pilot study

implementing selected competencies of the Indiana Competency

Based Curxlculum Guidelines for Modern EQLelgngLanguage

5 Lorralne A trashelm and Walter H. Bartz, eds.
Competency Based Currlculum Guidelines for Modern. Forelgn
Language Teachers and Administrators: Moder:i foreign.
Language Generic Competencies-Levels I-IV Adyance‘ﬁopy
{(Division of Curriculum Indianz Department of EducatiIon and
Office of School Programs, Indianz University: Indianapolis
and Bloomington, 1984). Superseded by A Guide to
Proficiency-~Based Instruction in Modern Foreign Languages
for Indiana Schools: Generic Competencies Tevels T-IV.
Indianapolis: Center for School Improvement and
Performance, Indiana Department of Rducation, 1986:

15



Teachers and Administrators: Modern Foreign lLanpuage Generic

Competencies Levels I=IV Advancé Copy in the three languages

commonly taught in high schools; French, German, and
Spanish. 1In October, at an initial organizational meeting,
the project goals were mapped out, a general time frameé set,
and the project coordinator and curriculum consultant
selected. Participants came from a variety of individual
backgrounds and represented urban; rural, suburban, and

parochial schools. This was to be the first time many of the

participants had worked together on curricular matters that
ranged across school districts. Indeed, the professional
isolationism of foreign larguage teachers in Northwest
Indiana was typical of foreign language teachers nationwide.
Naturally,; the background; teaching approaches; professional
self-definition or ambitions, and high school support
systems varied from teacher to teacher, as did also the
extent of recent exposure to foreign language refresher
courses; professional meetings and conferences: However;
the opportunity to meet regularly and work on a common task
as well as the desire ¢o know more about the Indiana
guidelines and their implementation motivated participants.
The main thrusts of the project were to become familiar
with the rationale and content of the guidelines, deveiop
teaching capsules and suitable pre-tests and post-tests;
implement sample capsules in the classroom, and refine
necesszry skills. In November, Dr. Waltér H. Bartz, oné of
the authors of the guidelines, made a general presentation

16
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on their development and format that was attended by
ﬁaf%iéiﬁéhfé and local teachers within an hour's drive of
the university:. The singular distinctions of the Indiana
guidelines were underlined and formed the bedrock for
subsequent activities.

In brief, the goals of proficiency-based instruction in
modern foreign languages in Indiana are to a) establish
preciseiy what proficiency may be expected at the end of
each level of instruction through sets of competencies; b)
define progress through the sequence in terms that the
Student, parents; and thée general public can understand; and
é) integrate culture and ébﬁﬁdﬁiéétidh at every level of
instruction. The advantage of these guidelines for high
School and first year college and university instruction,

especially when compared with the AETFL Proficiency

Guidelines, is that they spell out clearly what is expected

at each level of instruction. Futhérmoré, thé Indiara
guidelines are eminently adaptable to the variety of
textbooks being used in any given year; the Indiana
éuidelihes spell out more than two dozen communicative
competencies at each lével of inStruction in order that
teachers may select the competencies to fit their own
curricula; and, they spiral or re-cycle elements so that
students perfect and enhance cowpetencies at a higher level
that they first developed at an earlier level. Not only are
the Indiana gﬁi&éiihéé so much more concrete than all the

parroted platform pieces on proficiency that plague the

17
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presses, but they anticipate the learning outcomes set forth
most recently by the College Board Educational Equality
Project:b6 Specific language guidelines for Indiana are

curréntiy being préparéd in German, Frénch, and épanish; but

surprised ﬁféjééf participants, who often, when they got
down to details, found they were like Moliéré's Monsieéur
Jouraéin, épéaking prosé aii the time.

aééigﬁ and integration of the cultural component in
developing proficiéncy. Working in small language specific
groups, téééhing capsules were deveioped and tried out in
the classroom, while discussion focussed mainly on
competency development, the evaluation scale, and the
feasibility of integrating topics into courses currently
being taught: The three rating categories of
comprehensibility; relevant information, and structural
accuracy (each measured on a five point scale) présented
less éiffié&ity than the immediate practical problem of

édﬁiﬁié%éfiﬁg individual oral tests in classes that ranged

6 Academic Preparation in Foreign Language: Teaching for
Transition from High Schonl to College (New York: College
kntrance Examination Board, 1986):. The b1b110graphy is

extensive, and I suggest the recent volumes in the ACTFL
Foreign Language Education Series: Theodore V. Higgs, ed.

Teaching for Proficiency, the Organizing Principle
(Lincolnwood: National Textbook Company, 1984); Charles J.
James; ed.; Foreign Language Proficiency in the Classroom

and Beyond (Llncolnwood ‘National ?extbodk Company, 1985 );

Deveioptng' . y;mGuldeliﬁé§lflmglemenﬁat;ons;;and
Concepts (Exncdfnwood National Textbook Company, 1986).

Q. , 18




up to nearly forty students: Also, there was some
confusion, in the beginning, with the distinction between
Levels I=IV in the guidelines and thé seat time deésigrnation
of Levels I-IV as the first through fourth years of high
school study. The guidelines, however, éiééificéll?
indicate a range of grades where the guideline levels would
the project; nonetheless; was that there was sharing of
ways to elicit student use of the target language in
specific cultural contexts. Sincé the contexts identified
in the Indiana guidelines are suitably broad (the "world® of
the target language, leisure time, family and home, school

and education, travel and transportation, meeting personal

they are éﬁiﬁéﬁflj adaptable to textbooks currently Béiﬁé
used. It was generally felt, however, that there was not
snough Classioom instriction tifie to cover History,
1iféfé%iﬁ'é, and the fine arts (Levels III-1IV) at the high
school level. These are often ignored and left to the
colleges and universities. Theé humanist ideal of model
texts drawn from a canon of standard authors has; for the
most part, been abandoned by foreign léﬁéﬁééé teachers in
the region. Nevertheless, for the reassurance of teachers
who recognize thé importancé of a basic knowledge of grammar
should be underlined that the Indiana guidelines include

both an indication of the tasks to be performed by students

19
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(the communicative competerncy and basic skills needed) and,
in gefieral terms, the grammar and vocabulary required.

In addition to regular meetings, there were special
presentations by Barbara Kienbaum, on the development of
communicative competence; by Susan Squire, on working with
stiall groups, and on developifig listenifig cofipreherision; by
Barrow, Kienbaum, and Russell, on the use of Spanish,
German, and French authentic materials, respectively; by
Alan Garfinkel, on developing thé listéning comprehension
skill; and, most importantly, a éfiﬁﬁié%iﬁé, concise, yet
widé«féﬁéiﬁé presentation by Lorraine Strasheim, on
"Developing Proficiency in the Real Life Classroom." Also
aﬁfihg the project, the Illiana Fdféiéﬁ Language Cooperative
and the Department of Foreign Languages and Literatures
sponsored a lecture and demonstration on interactive video
Advanced Technology, Defense Léhgﬁééé Iﬁéfifﬁfé; Monterey,
California. Although such technology is unfortunately
beyond the reach of moSt high Schools and universities at
the moment, Major Rowe underscored the importance of using
language samples from real life to motivate and encourage
studénts. Somé participsr' weré generally familiar with
these areas; most found th ~sentations stimulating and
refreshing:

Undoubtedly, the most proi:table part of the project
for participants was working together on classroom

activities targeted on the generic competencies, or uses.

20



There is no doubt that if universities or foreign language
cooperatives create occasions when teachers work together in
small groups on their own to develop teaching capsules, not
only are the results serviceable, but the experience is
perceived ﬁééiEiVéli. Consultants assume, in this regari,
the role of resources, or peers among teachers working on a
common task. They promote task-centered involvement by
providing what Krashen would call an "acquisition rich"
environment. One on one conversations, brief exchanges of
ideas, and group discussions seem to get the best results.
In contrast with directed, formally prescribed assignments,
small group work to develop teaching capsules was more
creative and valuable in attaining the Indiana foreign
language compéterncies. The pérCéiVed benefits of this
approach were strongly confirmed in post meeting reaction
surveys by teachers.

The results of piloting the teaching capsules were
somewhat Lnéven. Working outwards towards the Indiana

competencies from texts and materials being used was a

better approach than working backwards from the Guidelines
to the classroom.” Teachers working together guickly
determined the competency to fit their curriculum and

resources. mhe generlc cultural contexts were broad enough

7*“Sée Bartz and Strashelm,,"AchleV1ng Proflclency Goals,
1nterpreted in terms of individual teachers,rschpois, or
school districts by the school districts; schools; or
teachers themselves. The competencies, therefore, are
guidelines for curriculum planning: they do not constitute a

mandate from above.
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to accommodate the variety of French; German and Spanish
textbooks currently adopted in Northwest Indiana and, since
the competencies tend to be descriptive rather than
pféééfiifivé; lesson planning produced a variety of capsules
based upon diverse methodological assumptions: Working
teachers do not concern themselves with the tedium of
professional exercises on nomenclature; invariably, they
use what they judge from éxpérience to be motivationzl and
effective. Teaching methods were varied and, %o be
expected, some capsules were largely derived from textbooks,
others were simplistic, still others showed real imagination
and original ideas.

Testing and evaluation of student performance took
place at the end of each unit or capsule implementation.
Testing, therefore, was not global but built upon selected
competencies that formed the foundation of a proficiency
level. This accords with the spirit of the guidelines which
sensibly recommend testing of the competencies throughout
the year as appropriate. Since the majority of students were
in the guidelines' lower levels, there was little response
by the group to the Scale for Level of Performance, but the
Scales for Comprehensibility, for Structural Accuracy of
Communication,; and for Amount of Relevant Information
required interpretation.8 There were varied cpinions on the
iFiﬁafy criterion upon which the scales are based, namely,

8 Wodern Foreign Lahguage Generic Competencies Levels I<IV
Advance Copy: 11=16. —
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"evaluation must be on the ability to communicate and not
upon the 'other' éiémeﬁts.“g Many viewed this as vague and
éiététbriéi. Indeed, the majority of participants viewed
communication at the level of sentences and, thus, the
product of both iexiéai and grammatical meaning. However,
the three scales in the guidelines were considered quite
suitable and, in some schools, wére already being used
regularly. Grading on a five point scale gave sufficient
flexibility Without being cumbersome. Once again, the major
reservation was about time. Testing oral proficiency
individually is, for most teachers, quite impracticable
under their present circumstances. Certainly, there were
few problems with materials to implement the teaching
capsules and testing since the university had extensive
current materials available, although many teachers needed
to supplement their textbooks with more up to date and
authentic materials, particularly of a practical, everyday
Lind in order to work, for example, with the television and
hotel "Specific Cultural Situations:®

In addition, a foreign language attitude survey was

administered to teachers participating in the project and a

9 Cathy Iinder, d.; Oral Communication Testing: A Handbook
for the Foreign Language Teacher (Skokie, L1lirois: National
Textbook Cempany; 1977): 5, cited in Modern Foreign Language

Generic Competencies Levels I-IV Advance Copy: 11 .
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pre-test and post-test attitude survey to their é%ﬁaéhfé.1o
Since it was not possible to derive pure data from this
expériment; given that teéachers weré rnot teachirng

o the competencies for the duration of the

ctl

exclusively
project, it is not possible to draw firm conclusions:. Most
importantly, however, preliminary analysis of the data shows
that while there was general improvement over the duratiod
of the ﬁféjééf; some subscales showed statistical

significance.!! Certainly, teachers became more supportive
of listéning and speaking activities during the course of
the project. One detached, if obvious, observation might be
that there is considerable ihiféVéﬁéﬁ{ in students' attitude
towards foreigners if theéy are exposed to foreign languages
in high schools. A foré fundane observatioh, derived from
the expenditure of much time and corrective effort, is that
students have trouble following directions when filling out

forms.

Results
The overwhelming majority of teachers in Northwest

Indiana who participated in the project is supportive of the
10 The survey was developed from Sandra J. Savigon, )
Cormunicative Competence: Theory and Practice: Texts and
Contexts in Second Language Learning (Reading, MA., Addison-
Wesley, 198%); and H. Ned Seelye, Teaching Culture:
Strategies for Intercultural Communication rev. ed.
{Tincolnwood, Illinois: National Textbook Company, 1984).

11 See Vytenis B. Damusis, "Change in Student Attitudes
Toward Foreign Languages," Appendix C: 41-=52.
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purpose and rationale of the Competency Based Curriculum

Qﬁi&éiiﬁéé,féiwméﬁéiﬁgEéﬁéiéh Language Teachers and

Aﬁﬁiﬁiéfié%éfé{_ﬁodern Foreign Language Generic Competencies

Levels I=IV Advance Copy. Lesson plans to build the
specified competencies could usually be made to fit
textbooks currently in use, although there was a felt need
for supplementary materials, particularly authentic
linguistic content to attain the communicative compétencies
outlined in the guidelinés were clear and ﬁéipfﬁi; For all
practical purposes, of course, teachers were most interested

spiralling or recycling the competérnciés from one level to
the next to build upon skills aiready attained. The
evaluation schems in the guidelines was excellent and
uncomplicated to administer, although, as might be expected,
most testing was at the lower levels. Above all, it was the
consensus that students would benefit from a clear
understanding of the practical goals of foreign language
study that form the foundation of the guidelines, ard that
the outcomes were appropriate to students. It was believed,
Eopefﬁ}}y correctly, +that principals and school
administrations would fully support implémentation of the
guidelinés in terms of tréihihg time and resources:

Teachers have = healthy, pragmatic distrust of
generalising theories. One of the duvgers of method is that

the language used to account for language often can produce

ot
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working definitiors that need interpreting on their own
account. Fortunately, the Indiana guidelines come to terms
with this fact of potentially infinite regress by their
broad general labels of convenience and concrete examples.
were just that, guidelines, and not a restrictive mandate.
It was necessary to stress that the competencies required by
students need to be determined locally by teachers, schools
or school districts. The éﬁidéliﬁéé provide labels of
converiierice that make sense of a bewildering variety of
common human activities, but they do not claim to be
exclusive nor comprehensive: Language, by its nature,
exceeds or eludes the grasp of any such pedagogic
eriterprise. It was encouraging to observe that teachers do
not, for the most part, quest for the dream of method, and
they resist academic consumer culture with its periodic
revolution of styles. Theory and method are regarded as
just another kind of language escaping into the pure heaven
competence," or "prodiuctive cultural interaction," are
abstruse terms that have little meaning when faced with
thirty-five ninth-graders at two o'clock on a Monday
afternoon in February:!'2 Those involved in the project
enjoyed and profited most from working together on lesson

plans to be implemented within the following fifteen days.

T2 Cf. "Sociologese" and "Officialese"” in H. W. Fowler, rev.
E. Gowers, A Dictionary of Modern English Usage, 2nd. ed.
(Oxford: Clarendon Press, 1965).
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Ther

i

is sométhing about the discipline of language teaching
that makes for a moSt héalthy Sképticism and resilience in

its teachers.
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RECOMMENDAT10ONS

In order to implement Proficiency-Based Instruction in

Modern Foreign banguages for Indiana Schools the Indiana

Department of Education will attend to the following

recommendations:

1. Development of languagé specific Proficiency

Based Curriculum Guidelines in the major languages

Spanish. Wide dissemination of these guidelines to
schools and; especially; to individual language
teachers: The guidelines should be kept open to
revision and reconsideration if experiences indicate

fthat modifications would be desirable.

2. The Indiana Department of Education allocate

funds to prepare, produce, and disseminaté a fifteen

minute videotaped presentation which spells out the

benefits of Proficiency-Based Instruction in Modern

anguages for Indiana Schools to the general

public: The videotape be snown to  parent-teacher




associations, school boards, principals and

superintendents.

3, Inservice education be offered to teachers of
foreign languages. Workshops and practica address
techniques and specific classroom activities. for
Indiana students to achieve the learning outcomes in
the guidelines. Inservice training be systematically
coordinated and offered at the local level (courses and
'W'Of%éh'opé ofééi’iiié& regionally with tertiary

institutions serving as liaison) and school level.

4. Teachers of foreign languages be strongly

supported and encouraged to maintain their expertise

through direct in-country experience. There is no
substitute for study abroad in order to commiunisate

with native speakers and collect teaching resources:
It is imperative that teachers' abilities in the targe®
languagé bé regularly maintainéd and enhancad.

5. Monies be set aside specifically for foreign
language teaching resources 1including, audiovisual
materials (film and vidéotapes),; computer hardware and
software, advanced technology (satellite, portable

videocameras, VCRs and monitors), and printed texts

27
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(newspapers and magazines).!3 There should  be
local and regional sharing of successful classroom
techniques using these materlals, sponsored by 16éé11y
based éélléEéféfﬁVé associations of féféiéﬁ language

teachers.

6. Regular worksinops be planned to share authentic

resource materials and: to discuss cultural issues ﬁi%ﬁ

interaction," these local workshops would be pilots for
native é@éékef assistant programs. Sciernce
laboratoriés need chemicals and pipettes; for language
classrooms native speaker informants and, ideally, an
exchange of native speaker pupils are essential: This
is especially rnécessary when téachérs attempt to move

into ieveis ifi and IV.

7. All foreign 1language teachers be allocated a
daily planning period free from all  other

responsibilities: Also, there should be regularly

13 1t is deplorable that Indiana high school programs |
included in William D, Sims and Sandra B. Hammond, Award-
Winning Foreign Language Programs (Skokie, Illin015',

National Textbook Company, 1981) and cited as model examples

in other states are not widely known in the state of.

Indiana.. € ~Curriculum Study in Foreign L 1A
ReportfoiLthegEgpe;gn Languages Currlculum,Stu@yf ommlttee
to the North Carolina State Board of Education (Durham:

North Carolina Department of Education, 1983): 30.

()
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scheduled staff development days with delineated

project goals. It takes time to prepare a good class.

8. State universities and local foreign langusage

teacher collaborative groups serve as catalysts for

regional discussion of curriculum planning in foreign

29

languages. School-university collaboration should be

reciprocatl.



POSTSCRIPT

Exportlng is a three billion dollar market for the

Unlted States every month, and if you are dependent on other

people as allies to export to or import from, it can be
critical to understand those you depend on. Ehére is no
single better method of 1nsxght into peoplz's ways of
thought and feeling than their language, and how they use
it Agﬁuidégiég£pgflclency Based Instructlon in Modern

Ecreign Languages for Indlana Schools should mark an

important step towards the devetopment of practical skills
for Indiana étﬁ&enté; Languages have a role to play in
trade and economic development, and foreign 1anguage
teachers and admlnlstrators Wwill weicome the guldeiines, I
am confident, as a major contribution to the state's
wellbeing:

All this is very fine, but I take the liberty of
offering tWo eonnents, both encouraglng Flrst I am
confident that all foreign language teachers will walcome
the balanced approach of the Indiana guideiines. Language,
spéakiag éévaiiefiy in géaéfai Eéfaé; is éénﬁfiééa of

constitute discourse, which is “governed by the
comuwunicative intentions of speakers and; in turn, the

communicative intentions of speakers; of course,; are

32
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governed by the transactional requirements of the
culture."'4 The Indiana guidelines are not swept away by
abstract notions; but firmly grounded in sound &nd
fundamental linguistic skills. Most foreign language
teachers would agree with William Cobbett, author of A

age, 1818, who addressed his son

James; azed fourteen:

"Grammar... teaches us how to make use of words:
that is to say; it teaches us hoy”ﬁo make use of

how to sow and planﬁ the beds in a garden; for you
could have throwed (sic) about seeds and stuck in
plants of some sort or other, in some way or
other, without any téééhlﬁg of mln:,,and so can_

of words unon paper, but to be able to choose the
words which. ought to be employed, and to place
them where they ought to be placed, we must be
acqualnted w1th certaln pr1n01ples and rules; and

called Grammar."15

Phe Indiana guldellnes build competen01es from a firm
foundation of grammar and vocabulary:. This is welcome.

The second comment derives from hearing foreign
language teachers attempt to shunt off study of literature
and the arts to colleges and universities. Performance in
the lanéuéée is essential, and every educated American would

skills" to "satlsfy routine social demands and limited work

iir, Jerome Bruner, Actual Mlnds, P0581ble Worlds
(Cambridge, Mass.: Harvard Un1versrty Press, 1986):

15 Cited by Dr. Robert Burchfleld edltor of the Oxford
En Sllsh Dictionary, in The Speotaﬁor (London), 30 August,
o.
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requirements:"16 Surely, however, this is not the only
important thing about language. To reduce language to a
diet of plain, ordinary fare is a distortion. Fortunately,

the Indiana guidelines aim higher or they would simply be

'bffefiné instruction, not an education. After all, a

ceritral fact of languagé is that the dépiction of our
humanity in literary works is what has endured. Great world
litefafuré and the fine arts are not sacrificed in the

competencies.

16 "Interagency Language Roundtable Speaking Definitions,"

ETS Oral Proficiency Testing Manual (Princeton, N. J.:
Educational Testing Service,; 1982).
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APPENDIX A

List of Participants

Juan Manuel Anaya

East Chicago Roosevelt

East Chicago, IN 46312
Dgwagoffrey R. Barrow

Foreign Languages & Literatures
Purdue University Calumet

Maria C. Bobowsky
Bishop Noll Institute
Hammond, IN 46327
Bridget Bodefeld

Henry Eggers Middle School
Hammond, IN #6323

Naney Gargfr

Lowell High Scnool
Lowell, IN 46355

Marny.;CéPté E
Highland Hign School
Highland, IN 46322

Dr. Vytenis Damusis
Behavioral Sciences
Purdue University Calumet

Thomas Doukas -
Highland; High School
Highland, IN 145322

Pamela Downard

Morgan Twp: School
Valparaiso, IN 46383

Evelyn Ennsman
Hebron High School
Hebron, IN 46341

Pharlotte Fedorchak
Griffith High School
Griffith, IN 46319

”harles Geiss o
Valparaiso High Sch001
Valparaiso, IN L6383

Gwendolyn Griffi*h )
East Chicago Roosevelt
East Chicago, IN 46312

W

g

John M: Hersley.
Lake Central High School

Valparaiso, IN 46273

Robert Jackowski
Bishop Noll Institute
Hammond; IN 46327

Dr. Dorothy Johnson

Nursing
Purdue University Calumet

Hugette Johnson
Clark High School.
Whiting, IN 46394

Dennls Kamlnskl

nghland IN M6?22

br. Barbara Kienbaun

Foreign Languages & Literatures
Purdue University Calumet

Ann Korellis -
Calumet High School
Gary; IN 46408
Elia Lopez -
Yighland High Scliool
Highland, IN 46322

Ann Martlnmakl ]
William Wirt High School
Gary; IN L6403

err D. Meister
Morton High School

Hammond, IN 46323

Herr D:

Sara Nelson L
Horare_Mann ngh School
Gary, IN 4puyoY

51§L§r Jane Pavlovic

Andrean High School
Merrillville, IN 46410

Josefina Eoropat, )
Higriland High School
Highland, IN 46322



APPENDIX & (continued)

Dlana Rogers N
Highland High School
Highland, IN 46322

Nancy Ru1z

Hammond, IN ﬂ6327

Arelis Santiago
Scott Middle School
Hammond; IN 46320

Susan E. Squire
Purdue University Calumet
Hammond, IN 46323

Theresa Tucker

Roosevelt High School
Gary, IN 46407
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Fanea Van Reones
Scott Middle School

Hammond, IN 46320

Betty Weber -
Griffith High School
Griffith, IN 46319

Eilzabeth W: W1lllamson
Roosevelt High School
Gary, IN 46407

Mary K. Wltham
Beckman Jr High
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APPENDIX B
EXHIBIT 1

LANGBUAGE: Spanish LAMGUAGE LEVEL: ist VYear

CI.LASSROOM ACTIVITY TITLE: “La Familia®
TEXTBOOK: ESPANOL: A Descubririg, McGraw-Hill-Webster,
1982.

BPAPTE; NO:: 7

REF: INDIANA FL BENERIC COMFETENCY GUIDELINES, FAGE 18

GENERIC CDNTEXT de11y and Honie

SPECIFIC SITUATIDN: Family rRelationships

MATERIALS NEEDED: Gee family tree in textbook. Also,

students shouid have a_blank_piece of

paper so they can construct their _own_
familv trees with apellido paterno and
materno. (Students may need to consult
their parents the night before this
activity in order to get all of the
necessary infaormation.}

ADDITICONAL VOCABULARY DR STRUCTURES INTRBDUEEB
Grandma-abuela, Grandpa-abuelo,
paternal-paterno,; tia-—-aunt, tio- uncle'
matear nal -matarno, éurhamé*ape111du
Review of possessives.

CIRECTIONS GIVEN TO CLASS-

tudentr should be able to answer

guestions about the FEldthﬂ%hlgq
vdepicted on thka {emlly tree attached.

SUBMITTED BY: Fanela Downard



EXHIBIT 1 - ATTACHMENT
Answer the ?ollow1ng quest1ons orally while lool1ng at the
family tree entitled ka Familia.

i. (Quien es el hermano de Alicia®

2. Cuisn &8 1a hermana de Aliciar

. Quien es el hermans de Susana”

4. Como se liama el padre de fticia?

. Como se llams la madre de Joee?

6. Caoio se llama la tia de Susana?

7. Como se llama el abuelo materno de Alicia?

2. Como se liama !a madre del padre de Alicia?

5. Como se llama la madre de Maria Cristina Elanco Robles?

10. Como se llama la hermano de Arturo Guzman Echeverria®

atudents should maLe the1r own famliy trea.

Students should answer tﬁéf@bildwiﬁg questions on a sheet of
paper regarding their own family tree.

i. Tienes un hermano?

2. Como se llama su hermang?

= Coio se llama sus abuelos paternos”™
4. Cuantos hermanos tiene su padre?

5. Cuantos tios tiene usted?

b Como se llama la hermana de su madre?
7. bus es el apellido materno de Usted?
B. Oue es el apellido paterno de usted?
9. Como se ltama usted?

10. Cuantos perscrias hay en la& familia de usted?
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LANGUABE: French LANGUAGE LEVEL: 1st Year

CLASSROOM ACTIVITY TITLE: Classroom Objects

TEXTBOOK: French for Mastery: Salut, les amis, D.C. Heath,
198s.

CHAPTER: Presented after prelude

REF: INDIANA FL GENERIC COMPETENCY: GUIDELINES, FAGE 20

GENERIC CONTEXT: = School and Education

SPECIFIC SITUATION: Classroom Pirections

SUMMARY BF CLASSROOM ACTIVITY: (Montler, toucher, voici,

voile are used in this activity.) I begin by simply going
to the classroom object, pointing at it, and saying, "Voice
la carte.",,j,usually do about three objects,atﬁa,timé;
CdVérihg eight or nine obiects_a day:_ The students are not

sked Lo repeat_but are_requested to Jhow me (Montre ‘moi la
harte ~and touch the object fTouche la carte.). Of course,

atudenté must leave th91r deP to accomplish this. Each

day ke review the Db)EC*s learned previously and learn more
until all classroom CbJECtS are learned. Students do not_
fiave to know the names of the objects immediately but rather

when they are ready __When_ they. do begln saying the objects,

they automatically use "voici” and "voila". After objects

are learned, signs are posted 1dent1fy1ng tha DbJPCt:.

tudents are asked to write the objects at that time.

At the snd of the speaking portion of thé activitv,; students
are tested by passing out a sheet with pictures of the
classroom objects. I say the names_of_the object in a

aumbered order . and atndents simply place the number in the

box next to the object. Signs are, of course, removed.
Aftuer &tudents have learned to write the uvbjects, the szame
FprmrLgn be usged to have the students write the objects;
gtudents writing the object aCCGFdihg to the number placed
in the hox next Lo the object.

TEACHER REACTICN: This dht1v1ty is fun for me. it is fast~
paced, and after doing it for several days with several
vlasses, it can be tiring. However, it is worth the &ffort
because the students learn %o well with this type of
presentation.

STUDENI REACTION:  The students like this act1¢1ty. They

are_ edqer to pakt1c1pate at first phya1ca11y and ara just as
gager to begin saying the rames of the objects. They are
not guite as excited abiout the wr1t1ng aspect of the
project, biit they generally made a good effort.

SUBMITTED BY: Mary Fay Witham
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EXHIBIT 3

LANGUAGE: French LANGUAGE LEVEL: End of ist vr
Beg1nn1ng of 2Znd yr

CLASSRODM ACTIVITY: Following directions on & map

TEXTBOOK: Nos Amis; Harcourt; Erace; Jovanovich; 1980.

CHAPTER NO.: 10

REF: INDIANA FL GENERIC COMFETENCY GUIDELINES, FAGE 22

GENERIE CONTEXT:  Travel/Transportation

SPECIFIC SITUATION: Getting around in the City

SUMNARY DF CLASSROUM ﬁCTIVITY. IquE;an overhcad
transparercy to introduce names of buildings,; types of
streets, and direction-giving vocabulary (Ex: to the left, .
at the intersection)j this is all in French. Students go to
the Imperatxve. Students nge each other directions, still
uexng transparenLy Ne*t day students set up their own c1ty
with bu11d;ngs and streets, and play game guiding "tourists”
from one place to another.

YOUR REACTIONS TO WHAT YOU GID IN THE CLASSROOM: Froject

worked out well. Next year I would like to use an authentic
map, rather than the one I had available this year.

Students could have been more organized in s@ttlng up thair
bul]d;ngs and streets.

STUDENT REACTION TD AETIVITY: Student laved gettzng up and
moving around, both with the overhead projector and the play
city: Students who are not as gifted orally enjoyed beirig
the Luurlsts, who wer & gulded around town by thase who felt

more comfortable using the lariguage.

SUBMITTED BY: Mary M. Certa
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EXHIBIT 3 ATTACHMENT 1
PROJECT: Foliowing Directions on a Map
EVALUATION OF STUDENTS:
A. Each student w111 have hlS own copy of a map He

must be able to trace on this map & route which I
describe to him in Frenth.

B. I wilt. read several sets of directions to the

étudEﬂt, who has a ~map before him: W[Qg stugggg

writes down the name of the place where he ends
Lp on the map. (See attached listening quiz:)

Ca Students will be able to glvo orally and in
written form a set of five directions which will
instruct a '"toarist" from Foint A& to Foint B.

C
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EXHIBIT 3 - ATTACHMENT 2
PROJECT: Followirg Directions om a Map
LISTENING QUIZ: Students will have the attached map in
front of them. I read & 58t of direéctions and the students
wrrite down the destination.
1. A la sortie de la Residence; tourzez a droite.
Suivez la Rue de Versailles. Tournez a gauche &
la Rue de Sevres. Maintenant vous etes devarit

2. A la sortie de la gare; prenez la Rue Galliene
jusqu’a la Rue de Sevres.. Tournez. a droite.
Suivez cette rue et passez 1’'eglise. Tournez a
gauche a l’eglise et a droite vous trouvez ___ .

AL Sortez de la tangue et tourne: a gauche. Suivez
1 'aAvenue de Balzac tout droit. 0Ou etes-vous?

q. A la Sortie de CES,; tournez a droite:. Au =
croisement de la Rue de la Ronce et de la Rue de
Versailles tournez a gauche. Tournez a gauche a
1'0dllee des Etangs: 0Ou etes-vous?

. Sortez de la Maison des Jeures et tournez a

droite. Tourne: a gauche a la Rue de Sevres.

Fasger 1°2glise. A la Ruae de Versailles tourne:
drroi iz et puis suiver la Rue de Saint-Cloud. A

gauche vous trouves :
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APPENDIY C

Attitude Testing Data Report

Prepared by

Dr. Vytenis B. Damusis
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CHANGE IN STUDENT ATTITUDES TOWARD FOREIGN LANGUAGES

) A Preliminary Evaluation
of the Language Proficiency in Actiom

Title II Grant Program

Department of Foreign Languages and Literature
Purdue University Calumet

A preliminary evaluation of change in Title iI
conducted based on a statistical comparison of differences
between pre and post program mean scores collected using a 46
item attitude inventory. The inventory was composed of 6
major sections, each organized in a five polnt Likeért=type

,,,,,,, - 15 items
2, Personal benefits of learning a foreign language.
- 6 ftems

3. Evaluations of native speakers of language learned.
=10 {items , , S
4. Preferences for personal/social distance with native

French speakers.
- 5 ftens

5. Preferences for personal/social distance with native
Spanish speakers.
=5 items
6. Preferences- for personal/social distance with native
German speakers.
-5 items
An Analysis of Covariance (ANCOVA) in the post test
scores on the separate inventory subscales between the
instructional groups using pretest attitudes as covariates
was recommended as the appropriate statistical analysis given
the evaluation study's design. However, due to mechanical
coding problems ~ noncontigious sorting of pre and post cases

in the data base - when contiguity is required for SPSS(X)
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processing using ANCOVA, we were only able to accomplish a
simple, though informative, pre to post comparison of related
group meanss The results of these analyses are présented in
this preliminary report:

After the data 1s sorted, organized, and ﬁfﬁééssed by
the more relevant ANCOVA,; those results will be supplied in a

Resuits and Discussion

Table 1 suomarizés the mean pre and post term attltude
scores and their corresponding standard deviations for ali
six subscales of the Foreign Languages inventory. Data were
avatlable for a total of 698 students from the 7 th grade

posttest. The freshman class represented approximately 60%
students making up a another 30%. 53% of the total sample

were females.

Attitudes:

Pre to post changes on each of the six scales of the
Attitude Inventory were subjected to ééﬁéféié t-tests
for related batches. On 4 of the 6 attitude scalés the
éhéﬁééé Bfé to post instructional térm wére statistically
significant at p < .05:

* Reasons for Study
* Attitudes toward French Speakers

* Attitudes toward Spanish Speakers

* Attitudes toward German Speakers
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Figures 1-6 provide graphic description of the pretest
and posttest means on the 6 scales of the Imventory broken
down according to respondent's class level. Less significance
ghould be attached to the results for seventh grade and
senior class students. They comsituted a relatively small
number of cases, 25 and 13 respectively, producing concérn
as to reliability of these outiomes. While statistically
sigﬁifiééﬁi; the Bié to post changes in attitude are mot
practically striking. For example, with a sample of
approximately 700 cases; even the minor scaled difference of
.35 units in pre to post attitudes on a 20 unit scale toward
French Speakers produced a stztistically significant result,
(p < .02).

The highest student ratings of the three foreignm
language groups specified in the inventory were earned by the
French Speakers, both on pre and posttest. Spanist and
German Speakers were rated lower, with iittle distinguishing
detailed follow-up analysis is indicated for the degree of
familiarity and intimacy expressed toward each group om the
B~gardus-derived scales presented in the Iuventory:

As the class level of the respondent increased, with few
exceptions, so did the expressed favorablility of attitudes
tovard foreign language study, foreign language groups and
speakers. This encouraging treud was evident in in both pra
and post-tested attitudes. Without the benefit of controls,

one could argue junior and senfor high school exposure to
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forelgn languages and literature produces a beneficial effect
on the development of interethnic tolerance and personal
appreciation of culturally, linguistically different groups.
This outcome requires more rigorous and concentrated
iﬁ?ééfiéééi&ﬁ; Again, a detailed Internal, factorial
analysis of the scales' items might provide significant clues
to the specific attitudimal changes produced by foreign
language instruction which improve our general quality of

community life.
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9/28/86 : : SRR T
AN PRE- AND PUSTTEST ATIITULES, TABLE T
STANDARD_DEVIATIONS, AND SAAPLE SIIE BY
STUDENT CLASS LEVEL - TITLE I STURY
_ Kon Pretest Pretest  Non Posttest Posttest
Pretest MEAN ST. DEV. Posttest WEAN 8T, DEV.
CLASS LEVEL o

Attitude Toward Language Studies = o o . -
Seventh 2 51.20 5.50 28 50.77 L
Eighth 92 50.99 7.62 9 51.9¢ 7.0
Freshaan a1 51.16 1% W 51,92 b.61
Scphoore %9 52.50 .56 % S3.3¢ 7.13
Junior 8 5¢.31 6:29 58 5448 5.69
__Senior 13 S5 46 6.85 13 §1.717 €.10
TOTAL £9E 51,48 7.19 489 52.40 6.70

Reasons for Study o B o
Seventh 2176 4.35 2.7 3.55
Eighth 21.50 nn 21.47 362
Freshaan 21,30 3.95 22:10 N
Sophanore 2047 M 2260 3.05
Jurior 2.4 3.38 2264 2:72
__Sericr 2z00 3.4 2517 3:.23
T0TAL 2L e 22:10 15
Description of kative Speakers o : .
Severst T4:28 4.9 34:75 5.3
Eight 33:29 630 34.47 6.3
Frestazn 2.8 612 2.5 7.06
Sophanare 32.98 5.55 3360 5.02
Junior 3540 5.44 33,88 (Y
~ Senjor 17.15 6.9 36,06 4,77
TOTAL 33,05 6:10 339 ¢.28

French Spealers S
Seventh 17.24 2:79 17.81 2.5
Eighth 14, 56 7.60 18:14 L
Freshgan 17.7% 360 17.52 4,14
Sophoaore 18:04 2:80 16.35 .80
Junior 16:29 319 15.02 307
- Senior 18.31 2.21 15,85 1.82
TOTAL , 1739 4.35 1704 4,0¢

Sparish Spesters

Seventh 13.48 6:45 13.43 5,77
Eightr : 13.77 6.08 16,71 .04
Freshaan 15.80 4.2 15.95 L
Sophanore 16.22 383 16.73 2.90
Junior 15:90 .33 17,48 2.17
~ Senior 15.54 4.27 17.69 2,06
TOTAL 15.36 4.62 16,22 .57
Cereen Sreelers o
Seventh 11:32 b.96 10,61 8.5¢
Eighth. 1420 .40 LN 4.02
Freshaan 15.26 5.30 16,01 147
Sophosore 16.85 L2 16.86 4.30
Junior 14.97 5.14 17.3% N
__Senior 15.¢42 6.02 18.8 2.93
5.23 15.89 4,55

_ TOTAL 45 i5.18
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APPENDIX D

____PURDUE UNIVERSTTY CALUMET

DEPARTMENT OF FOREIGN LANGUAGES & LITERATURES

Attitude questionnaire for

Foreign-Language Studants

DIRECTIONS: For each of the following questions decide whether you strongly

agree, agree, have no opinion, disagree; or strongly disagree and check the
appropriate box. Read each item carefully:

SAMPLE: I plan to visit a country where this foreign language is spoken.

strongly agree no. disagree strongly
agree opinion di#égiéé
[A] (8] fcl iD] [E]

Darken completely the box of your chossn answer. Use a No: 2 pencil:

L. Through my experience in foreign language study I have discovered that some
aspects of American Culture are not as good as I had previously thought.

strongly agree éé,;, disagree strongly
égtéé 7 opinion 7 disagree
[a] (8] [c] [D1 [E]

2. T wish I could speak another language perfectly:

strongly agree no. disagree strongly
agree opinion disagree
[A] (8] (c] D] [E]

3. Our lack of krowledge of foreign language accounts for many of our
political difficulties abroad.

strongly agree no disagree strongly
agree opinioun 7 disagree
[A] (B) rcl [n [E

4. 1 want to read the literature of a foreign language in the original.

strongly agree no disagree strongly
agree opinion disagree
[al [B] [cl ) [E]



10;

11

12.

54

Knowledge of a foreign language is not really necessary for travel or not

really necessary for travel or business abroad because most well-educated

strongly agree
agree
[A) [B]

If I planned to stay in another country, I would
learn the language even though I could get along

strongly agree
agree

[4) (8]

, The study of a foreign language is

strongly agree
agree

(a] [B]

no disagree
opinion

(el (D1

no disagree
opinion '

(ci (D]

opinion o
[c (D]

make a great effort
in English.

strongly

disagree
[E]

strongly
disagree

(E]

§E§oﬁgi§
disagree

[E]

I think that a stay abroad for a year or more would be one of the most

valuable experinces of my tife:

strongly agreé
agree

{] [B)

Foreign travel is high on my list of things I want to do

stregly
agree

[4] [B]

igree

On the whole, I feel I am doing well in foreign language.

strongly agree
agree -
[A) [B]

o - disagree
opinion

[c] Dl
no. disagree
6piﬁibﬁ

[el [D]

no. disagree
opinion

(cl (D]

I enjoy studying this foreign language.

strongly agree
agree 7
[A] (81

I wish there were less emphasis on
foreign language.

strongly agree
agree

[A] 5]

e
(o)

no  disagree

opinion

[c] (]

strongly
disagree

[E]

strongly
di§égféé

(E]

strongly
disagree

(E1

strongly
disagree

[E]

speaking and understanding in the

ne disagree
opinion

le) (D]

strongly
disagree

el
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13. Foreign tiﬁgﬁiéeQ fs my least preferred course.

stror.: ‘ly agree no disagree strongly
agree opinion 7 disagree
[4] [B) [c] (o1 [E]

14. In my foreion language class; I am. generally not prepared unless I know the

instructor will ask for the assignment:

strongly agree no. disagree strongly
agree o opinion disagree
m [8] [c] [D] [E]

15. I resent having to spend so much time on foreign 1Aﬁ§u5§é§ at the expense
of my other studies.

strongly agree 6677;;; disagree strofigly
agree opinion ] disagree
m [B] [c) Ipl [E]

Below are six reasons students f;eguentiy give for studying

FrenCH/German/Spanish. Please read each reason carefilly and rate it,
indicating the extent to which it is descriptive of youtr own casa.

16. I think it will some &é? be useful in getting a gééé jéS;

strongly agree ;5: , disagree §ttdﬁ§i?
agree B opinion disagree
(Al [B] [c) (D] [E]

17. It will helip me betrer understand these people and their way of 1ife.

strongty agree fno d.sagree strongly
agree o opinion disagree
(4] [8] [c] [D] [E]

18. One needs a good knowledge of at least one foreipn ianguage to merit social

vecogni tion.

strbﬁgly agree no. disapree strongly
agree o opiiion disagree
[A) [B] [c) (D] [E]

19. It will aliow mé to meet and converse with more and varied peopla.

strongly agree no disagree §§§é§§1y
igree , opinion disagree
[A] (B [c] (D] (E1

7

!




20. I need it in order to meet collega

strongly
agrae
[A]

Iangﬂiéé;
strongly
agree

[A]

SET 2

agree

(8]

agree

(8]

no. ... .

opinion

(e

no
opinion

[c]

requirements;

disagres

[D)

56

strongly

[F)

do the speakers of this

INDICATE HOW YOU FEEL

strongly
disagree

el

NATIVE SPEAKERS OF THIS FOREIGN LANGUAGE TEND TO BE:

22. good
Stfbﬁgl?
agree

[A)

23. beautiful

strongly

agree
[A]
ZA; éiééé;;;;j R
strongly
agree

[a]

25. valuable
strongly
agree

ral

26. kind
strongly

agree
[A]
27. pleasamt
strongly
agree
[A]
28. happy. B
strongly
agree

[A]

agree

no_.

opinion

(cl

1o
opinfon

(el

no-
opinion

[c)

no
opinion
[c)

mo
opinion

[c]

no
opinion
fcl

no
opinion

[c]

disagree
(0]
disagree
i
disagree
D]
disagree
(o)
disagree
(D]
diﬁagtéé
(D]
disagree

[D]

strongly
disngree

(E]

strongly
disagree

(£

strongly
disagree

[E]

seronsiy

disagree
[E]

strongly
diéﬁgtéé
[E]

stibﬁg}y

disagree
rE)

strongly

disagree

[E]



29;

30,

31.

SET

stron
agree
[A]

agree
(&)
fait
5;?55
agree

TAl

gly agree

gly agree
[B)

gly agree

'B]

no,, R
opinfon
[c]

no
opinion

[c]

no-
opinion

[cl

disagree
(0]

disagree
)

disagree

(D]

57

strongly
disagree

[E]

strongly
disagree
[E
strongly
disagree

[E]

INDICATE YOUR FEELINGS ABOUT NATIVE FRENCH SPEAKF
32. Would marry one:

strongly Agree 1o - disagrea ;éééﬁéi?

33;

34,

35,

36;

37:

agree

[A]

Would have one as a close friend.

s tron
agree

[4)

{B]

gly igree

(8]

opinion
[c]

fo
opinion
[c)

Would have one as a next-door neighbor.

stron
agree

(A]

gly agree

(5]

Would work with one:

strongly

agree

[A]

stron
agree

[&]

Would mar

strongly

agree

[A]

agree
[B]

gly agree

[B]

qua

mo.
opinion

le)

no.
opinion
[c]
only.
no
opinion

[c]

(D]
disagree
(D]
disagree
[p]
disagree
[p]
disagree

(]

disagree
[E]

strongly

disagree

[E]

strongly
disagree

LE]

strongly

disagree
(E]
strongly

disagree

[E]

INDICATE YOUR FEELINGS ABOUT NATIVE SPANISH 3PEAKERS

ry one. ]
agree

(8]

no
opinion

(c]

disagree

(o1

s trongly
disagree
[E]



38.

39.

40.

41.

42,

43,

44,

45

46 .

Would have one as a close friend:

strongly

agrge

[A] (8]

agree

no -

[c]

Would have one as a next-door neighbor.

strongly agree
agree
[A] [B]
Would work with one.
strongly agree
agree

[A] [B]

Would have one as an acquaintance

strongly
agree

[A] [8]

agree

no
opinion

rc

no.. .
opinion
(cl
only.
no.
opinion
[c]

disapree
(D]
disagree
D)
dfsagree
(b]
disagree

[D]

58

strongly
disagree
(E]

sironsty
disagree
(E]

strongly
disagree

[E1

strongly
disapree
[E]

INDICATE YOUR FEELINGS ABOUT NATIVE GERMAN SPEAKERS

Would marry one.
agree

[A] (B]

Would have one as a close friend.

strongly agree
agrae 7
[A] (B)

opinion
(c
no.
opinion

(e

Would have one as a next-door neighbor;

strongly
agree

[A] [B]

agree

Would work with one.
strongly agree
agree

[a] [B]

Would have one as an acquaintance

strongly agree
agree

[A] (5]

no-
opinion

[cl

no
6§iﬁ16ﬁ
[c]
only:
no. . .
opinion

[cl

(D]
disagree
[p]
dlsagree

(D]
disagree
(o]
disagree

D]

disagree
[E]
strongly
diﬂégféé
[E]
strongly
disagree

(ET

strongly

disagree
[E]

strongly

disagree

[E]
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