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PREFACE

The formation of the -Nationa; -Regional Resource -Center (RRC) Panel -on Effective-
hess Indicators for Special Education _reflects- the _historical and developmental
context of the special education fleld. Since PL 94-142 was passed, implementing
special education mandates has required rapid, extensive, and complex change in all

sectors_of the . educational establishment — all within a growing climate of fiscal

restraint that has affected public education significantly. While enforcing _state and
federal special education mandates has resulted in improvements in the quantity_and

adequacy of services for students with disabilities, parents and educators have
increasingly recognized the need to examine the effectiveness of -special education

programs; and to understand the Impact they have on the lives of the children in
their charge. ;

Responding to this need, the past few years have sesn many State Education

Agencies (SEAs) - develop statements _ evaluating the kinds of criteria useful for

assessing both effectiveness and compliance factors in special education programs.
The National  RRC_Panel project grew out of concerns shared by RRC representa-
tives about the amount of effort states were spending to_estabiish similar svalustive
indicators for_special education yet without any consistant or coherent framework
for conducting the evaluations. - While this_document focuses on ~special education,
the Panel made a special effort to incorporate_and. integrate. findings_relevant also

to regular. education, so the rssource would-b meaningful and useful to both special

and regular educators.  The scopo Is broad, - reflecting _special education and
Independent living literature as well as findings that have emerger through school
improvement efforts and effectiveness research in regular_education. In-developing

the document; more than a thousand pages of material ~on_educational effectiveness

were reviswed and coded by the Center for Resource Management according to the

categorical framework agreed to by the Panel.

This reference source is the first_edition of a document. that will_continue to evolve

based on user feedback as well as future gleanings from research and -practice.

Becausa - of its comprehensiveness, readers must recognize that the document
represents the ‘ideal”. Its intent is to provide users with a broad menu from which
planning groups_ at regional, state, —district, _and_local school levels may select
priorities. Through such a process effectiveness indicators can be used to_guide the
examination of existing programs; to reinforce  effective elements and to develop

plans that improve programs and address emerging needs.

Mary Ann Lachat, E4.D

Center for Resource Management, Inc.
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INTRODUCTION

Focus on Educational Effectiveness

The development of Effectiven Speclal Education refiects a focus
on educational excellence that occupled many sectors across the nation over the

past several years. Peter's  In _Excellence (1982) was followed by the
publication of several reports and_ studies highlighting - deficiencies in__ America's

schools  and making recommendations for improving them. A Nation at Risk

(National. Commission on Excellance in_Education, 1983), was ona of the first and

most influential of these reports; it was quickly followed by Action. ollsnice
(Education - Commission of the -States, 1983), \a the

Fund, 1983), America’s Competitive Challenge: for a

(Business-Higher Education Forum, 1983), and a variety of other studies and reports.

These reports stimulsted -many state and local task force efforts to first analyze

school shortcomings and then recommend improvements. Many of these efforts also

draw upon existing school improvement -projects-and the growing body of research

on. what characterized _effective schools.  Effective _attributes  often included:

instructional _leadership; a safe and orderiy school _environment; high expectations
for student success;. effective organization and delivery of insiruction; and emphasis
on instructional time; parent and community involvement; an emphasis on basic
skilis; and adequate program support; including staff development.

While the “excellance® reports_provided much useful information, they had certain

limitations. - In most cases they described what should be done and desired
Outcomes, but stopped short of considering how to actually reach these- goals.
There were no_clear_definitions of quality, excellence, or effectiveness. Nor did
many of the revorts acknowledge the complexity of schools and districts as human
organizations;, aind the slow pace and difficulty of getting changes implemented _ in
the schools. Moreover, a good _number. of the reports -focused on _quantitative
educational excelience, emphasizing the achievement of basic skills as measured by
test performance and credit accumulation.:

The exceilence reports and school effectiveness_studies stimulated a positive focus

on_educational effectiveness. Yet- special educators. were concerned about some of
their findings. The focus on high academic achievement for example, was not
balanced by consideration for stidents who had disabilities or might be “at risk"”
for a variety of reasons. The reports did not address the- implicit conflict between

demands for excellence and those for equity, and paid scant _attention to the

cultural diversity in_ many_ schools. Also neglected in. many _reports was the

provision of effective support and instruction for students who cannot or do not
achieve at the levels required of them.



Concurrent with the excellence movemsnt, many state and local education agencies

sought to move beyond a focus and strict compliance with minimum _standards,
toward a quest for excellence in special education. These efforts _emphasized
individual _abilities; needs, and -intevests and promoted practices and conditions that
would ensure squal educational opportunity and Individual success. Combined with
the excellsnce reports and school effectiveness studies; this focus on effectiveness

In- spacial education provided a compatible and balanced resource base for developing

effectiveness indicators that would be relevant to both special and regular
education.

o
o

Purpose and Major Audienc
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concerned audiences in their efforts to_move beyond compliance to focis on the

effectiveness of regular education, special education,. and related services for
students with disahilities. It has national -implications, -but its primary intent is to
provide a comprehensive resource for local school districts and schools, parent and
professional groups, and state education agencies. Its purposes_are three-fold: to

veduce redundant efforts in the future; to promote common understandings about

what __characterizes effective ediication and related  services for students with

disabilities; and to emphasize the integral relationship between special education and
the ragular education process:

relationship between regular and special ediication: another is_ the _importance of

active parent - involvement and participation; a third is_meaningful implementation of
the -least restrictive--appropriate environment (LRE) concept; fourth. comes a focus

on the needs, abilities, and interests of individual students; and finally there is a

broad: definition of what achievements and outcomes are desirable for stiidents with
disabilities.

The Indicators focus -on district, school, classroom, and individual student; parent;

and_professional levels rather than state or national perspectives. Their scope Is

deliberately -broad to encourage users to consider the entire educationai system and
the interrelationships among its elements.

Four primary audiences for the document were identified by the National RRC Pansl:

state_education agency administrators; local education agency administrators; teacher
groups; and parent groups. The focus is on spacial education_as an integral part of
the total school prograin, emphasizing its potential use by both regular and spaecial

education personnel. - It will also prove useful to advocacy and professional groups
and organizations, Individuals; institutions of higher education, state advisory

committees, and organizataions concerned with pre-service and in-service personnel
development:




Framework and Organization of the Document
The National RRC Panel considered a number of categorical frameworks fo uss as
the basiz for organizing- veness Indicators for Special Education. - A draft
framework was designed by panel members which. was compatible with the Indicators
framework developed by the Council of Chief State School Officers’ (CCSSO) Center

for__the Coordination. of - Educational Assessment and- Evaluation, and _which
incorporated categories relevant to special education. This_draft_was later_revised

and_expanded; as refere:ces from both regilar and special education were analyzed

to create the data hase o~ sffectiveness indicators.

frameworks _are _avoided. . The fact that the frameworks do differ reflects the
addition of eleinents _specific to special aducation, and the varying purposes behind
the two efforts. The CCSSO effort was designed to promote consensus on

indicators and measurement criteria for _generating quantitative data for - cross-state
comparisons and monitoring. _ Effectiveness Indic: _for Special Education on_the
other hand, was designed to support local school and program improvement _efforts.

Indicators are presented as important elements to consider in program _evaluation
and_in_planning special education program improvement, not as measurable variables

for quantitative comparison across schools or districts.
The indicators are organized into six major areas:
I.  Philosophy; Policies and Procedures

In. Resource Allocation . .
.  Staffing and Leadership e

IV.  Parent Participation and Community and Interagency Involvement

V. instruction
VI. Program and Student Outcomes

The framework on the next page depicts the major categories structuring the
effectiveness indicatora included in this document. The categories are pertinent to

hoth _special and regular education, and incorporate effectiveness _categories
identifled in. the CCSSO effort on national Indicators. _ National RRC Panel

categories which include components of the CCSSO categories are shown with an

asterisk (*).

Each category of indicators within the major areas includes a rationale statement
followed by a_list of specific indicators.. The -indicator statements vary in
specificity, reflecting the variation found in the literature. The varlous sections of
the . document Include = currently quantifiable indicators as well as qualitative

indicators that were considered valuable by a majority of Panel members:

Most Indicator statements can be applied to all students, highlighting commonalities

among_students and _the need to. be_responsive o diversity and to considerations of
fairness _and. equity .in. both_regular and special education. Some _statements do not
apply _to _ all_students with disabilities, and-are more welghted to one or two

subgroups along the special - education- continuum, for_ example an emphasis on

independent living and integration into the community_would be particularly relevant

outcome criteria for students with more severe disabilities:
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EFFECT IVENESS INDICATOR

S FOR SPECIAL EDUCATION

(Netlonal RRC Panel categories which Inciuds components of the CCSSO categories

are shown with an asterisk")

Resources
Student Population

POLICIES AND PRACTICES

Locel Education Agency Phllosophy
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°
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® Related Services - -
.
®

* o Statf Characteristics, Attitudes,
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_ & Staft Development

* & Program and Instructional Leadershlp

e Perent Participstion S
e Community and Intersgency Involvement

The-Instructional Program

Instructional Planning
Instructional Time ---

instructional Practices:
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At the ond of each category, literature sources are indicated by author and dats;

published documents and documents produced by a. state or local agency are

indicated by code. A bibliography in the Appendix provides complete citations for
all sources drawn from the literature; and a companion list of other sources and
codes.

Contextual Factors That Influence Effectiveness
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! on is to
encourage program review; analysis; and improvement. The indicators provide a

basis for assessing effectiveness and a structure for organizing avaluation and
improvement efforts. It must be recognized; however; that schools exist within the

larger context of the community, and factors in the community may have a great

influence on whether the school and program achieves near their potential for

effectiveness.

These contextual factors are environmental variables over which schools and school

systems have little control. Yet their influence must be considered in analyzing the

effectiveness of schools and programs, and in planning for improvement. Major

contextual categories relate to demographics, resources, and student population.

Demographic factors refer to the social, economic, and education levels of the

community served by the school system. These variables may influence the political

context of education since the schoo! system serves different subgroups within the
community that may place different values on education and take diverse positions

variables as:

o  Geography - o o  Economic Level of Population
- - {urban/suburban/rural) } ~ (per capita income)

o Size and Distribution of o Civic .involvement (adults
_ Population ~ voting)

©  Education Level of Population o  Cultural and Language
- (median years completed) Characteristics of Population
o Number of Adults With Children
in the School

Resources :efe:s to the economic capacity of the community to. suppon,,,iii;

educational program. Although most school systems receive federal and state dollars
to finance education, many school districis rely on local tax dollars for more than
50% of the revenue available to them. _ Administrative. support for ‘allocating
resources to special education programs_may not be as strong in school districts
where funds are already limited in other regular education programs.

The _availability of community services and programs as resources to the school

system affects instructional programs. These Include resources needed to assist

students during and following high schor!, such as aduit services and programs
available in- the community for students with disabilities. Also, the extent to which
pre-school training is available influences the demands and requirements placed on
school systems at student entry levels.



Resource variables include:

per student assessed valuation

per capita income

median income _ _ -
number of families above/below puverty level

state funding for special and regular education

Wealth

Readiness —  pre-school enrollment
~  skills and training received prior to school

o  Agency Resources ~—  other agencles serving school-aged students

o  Post-High School Resources —  adult services and programs
- adult education and training
opportunities o
~  employment opportunities

S ig"ﬂg: nt Fégﬁr ulation

These are the students being served by the school system. Their numbers, age
leveis; and -characteristics in special education programs vary considerably among
school _districts and among states. For example, some states obrovide services to

pre-kindergarten children, while others do not. Also, the prevalence of students

with disabiiities varies from district to district and from state to state.
Among the factors to be considersd are:

o  Size of School-Age Population ©  Range and Characteristics
o  Geographic Distribution of Students of Student Needs/
o  Cultural/tanguage Characteristics - Disabilities .~ =
o  Numbers of students with
Various Types and Levels

of Disabilities

The varlables presenied are merely examples of contextual factors that' merit

attention in school_and program analysis. They serve- as a reminder of the

uniqueness of individual classrooms, schools, and school districts, and of the need to

recognize the individual nature of local school improvement efforts.
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PHILOSOPHY, POLICIES, AND PROCEDURES

LOCAL EDUCATION AGENCY PHILOSOPHY AND PRIORITIES

OVERALL PROGRAM POLICIES AND PROCEDURES:

LEAST RESTRICTIVE ENVIRONMENT AND
CURRICULUM AND INSTRUCTION

STUDENT POLICIES AND PROCEDURES

PARENT AND COMMUNITY INVOLVEMENT POLICIES
AND PROCEDURES

PROGRAM PLANNING, COORDINATION, AND
COMMUNICATION POLICIES AND PROCEDURES

PERSONNEL POLICIES AND PROCEDURES

PROGRAM EVALUATION FOLICIES AND PROCEDURES
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RATIONALE

gﬁll@@ﬁhy statements represent the beliefs of an &ﬁanlzatlan - The

philosophy provides & standard for the development, implementation,
and evaluation of all aspects of program delivery. Through their
philosophical orlentation; school systems and schools generate a
sense of community; with commonly shared goals and expectations
for student and_staff performance. It is important, therefore; that ]
philosophics! ststements address equally the needs and Interests of

students with disabiliities, and define speclal education as part of

the educational system rather than as a separate programmatic-
entity. The philosophy should support the appropriate integration.
of special and regular education programs and encourage productive

working relationships among programs:

Etfective_school systems have mechanisms at the district, school.

and classroom levels for sustaining motivation, coramitment, and
identification with educational goals and _priorities. It is important

that student learning be perceived as the most important purposa of
schiooling; that district leaders and staff believe ail students can
learn; and that leaders and staff have a iarge degree of influence
over student success.

INDICATORS

The district has a written philosophy of education that:

—~ demonstrates the support of the School Board, district
staff, and the community for the education of

students with disabiiities;

—~ Is developed with professional and public Invoivement
and receives public support;

~ reflects the nesds, ideals, and goals of the various

cultural and aconomic strata within the district and

commits the organization to meeting the needs of all

groups;

~ reflects the belief that il students can learn and
that learning is the most important purpose of
schooling;

emphasizes high expectations and standards for all

students; Including students with disablilities;

~ encourages the Integration of students with
disabilities with their non-disabled peers in all

aspects of school life;

- éﬁﬁﬁiﬁliéi the jﬁiérniaﬁonship of special education
with regular education;
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- omphasizos the ongoing improvomont of instructional

programs as well as periodic revision to reflect

current research on learning and changes occurring in

the community; and,

~ reflects a commitment to the identification,

implementation; and evaluation of "best practices" on
a continuing basis.

Tho district has ostablishod pollcios and _procedures, and has

determined goals and priorities for special ediication that

address:

—~ least. rostrnctivo environment for students.

— quality of special education programs/services and
facilities, )

- sorvico neads of tho district s studonts with

- imprmloment of studont performance,

— professional competencies of regular,; spocia.
education, and related services staffs,

— parent participation/involvement,

- paront{school relationships,

sorvicos. and

— prevention of chronic school failure.

Goals and priorlties are regularly publicized within the

schooi district and to the public.

Spocial education goals are understood and supported by

paronts. professionals and the community.

There Is a district plan for Implemonting the written

philosophy and goals of the district.

Each school's written philosophy of education expresses
support for the education of students with disabilities:

School goals are. dovolopod by tho ontire staff as a team, are
clearly understood, and reflect the consensiis of the staff,

parents, and community.

Goals are roviowod poriodically to determine discropancios

between v'-"*~n priorities and actual program outcomes, and
are modifie needed.
lﬁdif:itoi this soction were drawn fro’rg\;tho following
sources: . -ter (1983), DEL, Enochs (1979), Gauthier, _

ID, MA-SBE.,,., <, NAESP (19848), NH, OH, Purkey (1983), SMA,
Squires (1983), Symposium on Effective Schools (1980),
VA.*

"Articlos and books Indicated here by author and publication

date are listed in the Bibliography in the Appendix. Other

source documents designated here by a code are identified
in the List of Other Sources in the Appendix.
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RATIONALE

Program policy Is the link between philosophy and program
Implementation.  The policy is the translation of the
organization’s philosophy, the needs of its constituents, and

federal, state; and legal mandates Into clear and concise

guidelines for the operation of programs.

Students with disabilities are entitled to the same
educational opportunities as students without disabiiitics.
This belief requires policies and procedures which emphasize
the placement of students with disablilities I the least

restrictive environment.
An effective program is characterized by policies and

procedures that ensure the avallabllity of a comprehensive

curriculum and continuum _of services, so_that students with
disabllities-are. ii!iliiiﬁiﬁl;c:i@ifrully in the school o
program with their non-disabied peers to the maximum extent
possible. At the instructional level, it is important to have
policles and procedures that provide clear guidelines for
grouping students, maximizing instructional time, maintaining

an orderly learning environment, and providing sufficient
instructional resources.
INDICATORS
Overall program policies:
— are designed to protect the rights of, and be
applicable to, aii individuals within the educationai
system;

provide direction for ail components of the program
" and are accompanied by written procedures for

Implementation;

~ ensure a continuum of programs and services for

students with ali types of disabilities;

allow opportunity for input from ail interested
parties;

~ are clearly and concisely written and disseminated to
all effected Individuals; and,

~ are reviewed at least annually.
Policles and procedures that govern the design of btoﬁférﬁ§3

~ minimize the labeling of students;

~ emphasize responsiveness to student Eoéds;

emphasize least restrictive environment and movement

toward Independence;

F
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— encourage intsraction among students with
disabilities and non-disabled students;

~ focus on deslred student outcomes:;

= define lsarning broadly to provide programs

appiopriate_for students whose disabilities range from

mild to severs;
~ offer & varlety of delivery models:;

—~ allow opportunities for input from all interested
parties;

=~ are clearly and concisely written;

~ provide for an ongoing, well-designed system for

evaluating the process and outcomes of programs;

are disseminated to all interested individuals: and,

~ contain a precise description of the program.

Policies and procedures emphasize the placement of students

with disabilities In the least restrictive environment in
which they can be provided with individualized programs of

spaclal education and related services appropriate to their

needs; and where they can have substantial contact with their

non-disabled peers.

Policies ensure access for students with disabliities to

instructional and extra-curricular activities with their -
non-disabled peers; and provide for adaptations and special
services to support the participation ot students with
disabilities in all school programs and activities.

Policies ensure the availability of a full curriculum and

continuum of special education and related service program
options, to provide alternatives for the placement of students
with disabilities In the least restrictive environments
appropriate to their individual needs.

Curriculum and Instruction policies and procedures encourage

and ensure that all students, including students with
disabilities, achieve their potential, as appropriate to

individual needs and abilities, in the following areas:

~ Basic skills:  language, reading, writing, spelling,

and mathsmatics,
~ Sclence and social studies,
— Communication and soclal/interpersonal skilis,
— Pre-vocatlonal and vocational skills,
~ Technology skills,
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= Production work and study habits,

— Recreation and use of leisure time,

= Self-help and independent living aditudes, knowledge and
skills,

= Positive attitudes toward seif and others,

— Civic and other responsibiiities,

— Art/music and creative expression, and

— Health and physical development.
Written policies and procedures provids specific guldelines
regarding student grouping, the protection of instructional time,

and an orderly Iearning environment.

The selection, development, and acquisition of Instructional

resources are governed by written policies and procedures that
include. criteria for determining the appropriateness of resources

for students, as well as criteria for staff review of new
materials.
Policies and procedures that govern the nature of the

Instructional delivery system:

— guarantee that service options are available to all
students; regardless of disability, eihnic background,
age (birth to 21), sex, racs. residenca, and
socioeconomic background;

— provide for a continuum of services;

— provide specific mechanisms for snsuring least
restrictive environment;

— describe desired learning environments;
— provide mechanisms for moving toward independence; and,

— provide mechanisms for entry into the é&?ﬁfnuniiy.

Indicators In this saction were drawn from the following.

sources:. .CA, CEC, DEL, FL, GLARRC-DB; KY; MA, MA-SBE;

McCormack (1982), ME, MO, Murphy, et al. (1982), NALSP
(1984), NB, NC. NH, OH, PA, Roddy (1984), SMA, Symposium on
Effective Schools (1980), VA, VT, W-B
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RATIONALE
An effective special education program Is supported by clear

and consistent policies and procedires governing all aspects

of student participation, including attendance and behavior,
program eligibility, due process rights, and promotion. It is
essential that policies and procedures for the identification,
referral, evaluation, and placement of students are -
appropriate and consistent with the due process and least
restrictive environment provisions of PL 93-142. To support
the learning process; policies and procediires governing the
instructional program ensure student participation at levels

appropriate to each student's abilities; interests, and age.
INDICATORS
Student Participation
Written policies and procedures:

— specify criteria and procedures governing grading,
promotion; graduation; change of placement, ]
discipline; behavior management; suspension, and
expulsion for all students, and for modification of
these criteria by multi-disciplinary teams in
developing Individualized Education Programs (IEPs)

for students with disabilities;

— include criteria governing student eligibility for,

and exit from, special education and related services;

~ include provisions for ensuring procedural safeguards:

and,

— Include provisions for maintatning confidentiality of
records.

Written guidelines describing student rights and

responsibilities are in use and are disseminated to staff

members,; students, and parents/guardians.
Written policies and procedures guarantee:
~ & free and appropriate public education:

~ access to a continuum of services/programs:

~ access to comprehensive evaluation and éﬁééiﬁé entry

and exit criteria as the basis for “programmatic

movement" to more or less restrictive environments;

that extensive regular education remedial intervention

has been provided as appropriate prior to entry into

special education;
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~ evaluation on an ongoing basis; and;

- that student and parent rights are explained as part

of the program design.

Studants are inwslvad in the developmant of guidellnes and
policles regarding student rights and responsibilities,
whenever possible.

Identification, Pre-Referral, and Referral

Wriften policies and procedures include:

~ systematic efforts to locate, ider. ify and refer all

children/students both in school and out of school,
who may be In need of special education and related
services:;

procedures for routina disseminatlon of identif’ cation

and referral procedures to parents and staff;

staff, parent, and student roles, timelines, reasons

for referral; and steps in the referral process;

p:ocedures for commumcating Initial concerns about a

staff and for exploring adjustments in the regular

education program to meet the student’s needs prior to
referral for special education; and,

proceduras for referral by external ageneies of

students who may be eligible for special education and

related services:

Evaluaion

The district has written pol[cnes and procedures for
evaluating children who may be in need of special education

and related services:

Policies and procédurés ensure that:

evaluation procedures are. appropriata and unblasad

i.e.; they do not discriminate against exceptional

persons on the basis of race, color, creed, sex,

national orlgin, age, political practices, family or
soclal background, saxual orientation; or disabling
condition;

a variaty of evaluasion mathods Is. used to dotormino

appropriate programming and placement including review

of the student’s records, observations of the student
in various settings, interviews with parenis and
school staff, and formalized testing procedures when
appropriate;
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~ a multi-disciplinary team approach to evaluation g

used Including a teachor, & special educator, parents,
and_as needed, an administrator and additional

speclalists, e.g., a physician, a psychologist, a
social worker, or others; and,

~ evaluations are ;:Qlﬁpig@@ jr] ;Sjiﬁaiéji fashion before
major adaptations are made In a studant's

instructional program or placement.

Individualized Educational Program (IEF) Development

Policies and procedures for the development of appropriate
Individualized Education Programs (IEPs) for students with

disabilities specify that:

~ I|EP.development involves those individuals who have
knowledge of the student and who will be providing
services to the student; i.e.; parents; regular and
special educators; and in some cases the student, as

well as administrators and specialists, as
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congistent with student needs identified during the

evaluation process, educational activities leading to
goal achievement; timelines for Implementation, and

individuals responsible for services and coordination;

~ the IEP specifies evalustion criteria and methods by

which the student will be evaluated, including any
test/evaluation modifications needed,; to determine the

effectiveness of IEP implementation; and,

~ modified Instruction/services In the general program

for students referred for possible special education
services are provided throughout the referral,

evaluation, and placement processes.

IEP Implementation, Program Modification; Follow-Up On

Placement Decislons, and Transitions

Written policies, procedures; and guidelines governing IEP
implementation and modification, and follow-up on placement
decisions:
= Include provisions for modifying the regular education
curriculum to meet the needs of students with
disabilities;

~ specify ii-éiiigiﬁ&ﬁf Sffirénfspoqiaiiqrj and related

services to students with disabilities when such

gorvices are needed;
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S SIUHENT e
= spoclfy conditions; procoduron. and iafeguarda for POLICIES AND
sdministration of medication, Including reporting PROCEDURES

changas in behavior and emergencies occurring in

conjunction with the adminlstration of medicatioen;

~ provids for follow-up of students who have beon

referrod -for evaluation but are found. to bs not

- proVJde for initial placement fbllow-up to. detoriiiiiié

if the student is adjusting to the new placement or

program adaptation; ard,

- spécnfy responsnbilitles and provide sgfffjc[eﬁnt time

for annual reviews of the individualized education
programs.

The district has written procedures that:

— describe ti the steps and/or melhods for prog:osslng
student movement for the various types of transitions,
including
= from one_ buildin; I;v;l to anothér (i e.,

_elementary to middle school to high school)

— entering/exiting programs,

~ transferring students from other special education
programs, e

other. public/non-public agancles

— one district to another,

- vocaticnal programs,

— pre-school, Head Start, and

~ — graduation to post-secundary environments; and

~ address ti the participatnon of agonciea]peraonainvolvod

in the transition, continuity of curriculum/programming and

services, and transfer of information records.

Indicators in thns section were drawn from tlié f6ll6Wiiig

sources: . CA, CEC, DEL, ‘GLARRC-DB; KY; MA, ME, . MO; NR,
NC, NH, PA, Roddy (1983); SMA; Symposium on Effective

Schools (1 980), VA
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RATIOMALE PARENT AND

Parent or guardian-involvement and support are achieved INVOLVEMENT
through open and frequent communication that emphasizes a POLICIES AND
genuine partnership for decision-making. Communication - PROCEDURES
includes information about disabling conditions, the need for

special education early intervention, methods of accessing
services, and the scope of services provided by the district.
Parent involvemont plans include opportunities for parents tc
learn about the unique needs of their child, thelr child's

Program, and how they can assist in the learning process.
Community understanding of special sdacation programs enhanices
the potential for acquiring sufficient resources to support

programs and services. It is important that community members
are_informed of program needs; and that key groups are

involved in the developmaent of program policies and plans.
INDICATORS
Parent Involvement

~ encourage frequent homej/school communication and
parent/guardian involvement in school activities; and

are disseminated to all parents/guardians; students;
and staff member's;

= encotirage a working partnership involving parents and
the public in_school decisions about policies;,

procedures, and programs, and- ifi achieving the
instructional goals of the school:

~ -include systematic outreach to parents of students
with disabiiities regarding programs and services, and

the training available for parents;

provide for communication to parents of students with

disabllitier on their roles reiated to student
evaluation, IEP development; implementation and

evaluation, their children's progress, their rights
and responsibilities; and dispute mediation;

~ specify due process procedures that ensure appropriate
opportunities for parents to participate In all

decisions affecting their child's special education
and related services, including evaluation, IEP.
development, implementation; and modifications during
the school year or annual reviews;
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~ Include provisions for requesting communications from

parents regarding thelr child’s needs, thelr
perceptions of and satisfaction with their child’s
program; the child’s behavior at home, and their

expectations for the child;

~ provide for the establishment of a local Special

Education Advisory Committee consisting of parents
representing all areas of special education, community

professionals; and other interested parties; and,

describe the committes's role and responsibliities.

é&ﬁiﬁiuﬁiﬁ Involvement

Policles and procadiires encourage continuing community
involvement and support for the special education program

through provisions such as:

~ mainteining an active public relations program;

= actively involving school and community groups in .~
identifying needs; and in developing and Implementing
a-written plan that specifies: needs, goals, - - -
objectives; strategies to Involve the community In the
planning and decision-making process; and, procedures

for broad dissemination of the plan; and,

= Informing School Board members about special education
programs -and services and arranging for them to visit
special education classes on a regularly planned
basis, at the invitation of the superintendent and

" principal; to view directly the Impiementation of

their poiicies.

Indicators In this section were drawn from the following.

sources: -CASE, CT; DEL; FL, MA; NASDSE (1975), NB, NH,
Fried (1982), OH; Roddy (1984), Symposium on Effective
Schools (1980), VA
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RATIONALE

Effective school systems implemant quality Instructional
programs through_careful and consistent planning, responsive
administration, and systematic communication and coordination
within and across programs: Planning approaches include
activities to_monitor current program operation; establish program
direction for the future, and detail means by which resources will
be acquired. Administrative policies and procedures that govern
program -operation provide clear guidelines regarding ongoing

communlcation and coordination strategies across schools and
programs.
INDICATORS
Planning

Written policies and procedures provide for:

= the development of a written long-term plan for

improving special education and relsted services -
(including addition, modification, design and location

of facilities), and a written annual operationz! plan;
~ systematic input into and Involvement in the
district’s long-term and annual program planning -

process by many groups including students, special and
regular education te:chers, administrators, parents;

community representatives, and advocacy groups;

— the completion of formal and informal needs
assessments to provide current data for the long-term
and annual planning processes; including data on the
sorvice needs of the district’'s student population, as

" reflacted in Individualized education programs and

related evaluations, student performance results; job
placement, dropout, and graduate follow-up studies;

and other evaluation resilts;

~ use of long-range and annual plans for continuous
policy and program development and ongoing
decislon-making;

~ monitoring of the implementation_status of plans and
taking corrective actions when discrepancies are
found; and,

= regular raview and updating of administrative policias

and procedures.

The longterm plan includes development/improvement priorities

and objectives, program tasks, responsibilities and timelines,
and accountability and evaluation procedures.
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PLANNING, - -
o : , : COORDINATION,
Written policies and procedures promote: AND--—------
L - COMMUNICATION
— coordination, communication, and information sharing POLICIES AND
between special and regular education personnai; PROCEDURES

Coordination and Communication

= sufficlent time for special education staff to
maintain on-going contact with regular education
teachers who have sducational responsibility for

students with disabilities:
~ coordination of services between the local education
agency and other agencies and organizations that serve

= coordination rmong speclal, regular, and vocstional

education ar.d related services personnal.
Formally defined procedures exist:

~ for ensuring effective horizontal and verticai.

communication among all units in the districts; and,

— for communicating the results of evaluations, plans
for improvement, and progress toward improvement to
federal and state authorities; local constituencies;
and district staff.

Indicrtors in this section were drawn from the following

sources: CA, CEC, Courter (1983), DEL, FL, GLARRC-DB, MO,

NB; NH, OH, Purkey (1983), Roddy (1984), Squires (1983),
Symposium on Effective Schools (1980); VA




RATIONALE

Teachers :nd eervlce personnel are the prlmary delivery agents
of instructional programs, and in most school districts; more

than 80% of- the fiscal resources are expendedqn,sia{f; .
School districts need clear written_policies and procedures

related to the employment; developraent, support, and

supervision of all employees. Policies and procedures include

such things as ongoing supervision and feedback to staff,

ongoing improvement of staff skills and attitudes, and staff
appralsal designed to facilitate statf growth. Opportunities
for professional growth are offered regularly and are
enccuragad.

INBIGATGRS

Wntten employment poluc:es and procedures:

~ require that the employment and promotion of all
personnel, including long-term substitute teachers, be

based on verified skills; knowledge needed for the

job; and the possession of appropriate. qualifications,

e.g.; certificates; licenses and/or registrations;

- pmhlbnt discnmmatlon in any personnel actlon on the

basis of race, color, creed, sex, national origin;
age, p itical practices, family or social background,
or dlsablllty,

- requlre that all personnel receive written job
descriptions which include the dutles and
responsibilities of the position, and any other

conditions of employment; and,

~ provide for the regular dissemination of & ‘written

description of the administrative organization and

levels of authority to all staff and other interssted

Policies and procedures for staff development:
— require systematic evaluation of needs and interests
of peteﬁtlil participants;

pmvlde for coordlnahng staff development plans and

activities with district program plans and objectives;

~ support the design of staff develebjméﬁi programs to
improve the personal and professional skills; _
knowledge, and attitudes of all individuals, Including

professionals and parents; who are serving students
with disabilities;

PERSONNEL
POLICIES AND
PROCEDURES



= provide for the delivery of systematic programs for POLICIES AND
parents and speclal and regular education personnel PROCFDURES

related to understanding and delivering educational
programs and related services for children_with
disabilitles, with a partlcular focus on csreer and
vocational educatlon; and awareness of fife span.
planning in the least restrictive environment; and

— requlre that adequate instruction and supervisicn be

provided for employees before they are required to
perform activities for which they have not previously

been prepared.
Pollcies and procedures provide for:
= employee support and assistance in completing all job
duties and responsibilities:

— support and assistance to all reguiar_(academic and
vocational) and-special education teachers serving
students with disabllities; including assisting. - .-
regular classroom teachers to work cooperatively with
consulting teachers and multi-disciplinary teams to
Implement curricular and procedural recommendations:

and to adapt classroom Instruction;

~ appropriate security tc malntain safety of staff and

students;

~ direct and systematic supervision of all personnal,

including those serving students with disabilities:
= annually conducting systematic and falr evaluations of
- all_personnel, including those serving students with
disabilities, based on their work with a wide range of
students, and providing personnel with a written

report on their performance; and,

= plans for individual staff growth Included In annual
evaluations In terms of goals and objectives:
Indicators In this sectlon were drawn from the following

sources: Berman (1979); CA, CASE, CEC, DEL, GLARRC-DB,
Levine (1982a); Little (1981), MA, NAESP. (1983), NB, NH,
NIN; OH; Purkey (1983), Roddy (1984), Squires (1983),
Stallings (1981a); VA
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RATIONALE

It Is Important to demonstrateiltat the special educetlon .
program is providing instructionally effective programs and

services that have merit and worth. Routine and systematic
program evaluations provide Information for making decisions

on the processes and impact of programs and services provided

to students with disabilities. The program evaluation process

includes plannlng involving all concerned groups (parents,

regular and- special education teachers, studsnts, distrist

staff, school board and community), data collection, data

analysis; reporting of results, and plans for taking action to

implement appropriate improvement In the programs. Areas

addressed through program evaluation may include student

referral evaluaticn and placement practices; student prggress

and outcomas, school and- classroom climate; staif behaviors

and satlsfactlonl the organization of progranlsiservices.

INBIGATORS

Pollcles and proceduree provlde for

- conducting §9§tematlc and routlne eyaluations ot
special education and related services for students

with disabilities;

!
E
"3
<
Y
E
£
g |
5'
Ql
'U
3
X1
kH
5
@
£l
2.
€
K
-
@
@
@
5'
@
3
o
T

areasg as identiﬂcation and referral processes.

evaluation; IEP development, Instriictioral delivery;
staff behaviors and attitudes, school climate; studsnt

progress, program impact; and concurrence with
regulation and statute;

uslng evaluation_results to deterrnine whether programs

are meeting the needs of students with disabilities,

and to devalop and Improve programs;

- broad partlcipatlon by the school community at ail

stages of the evaluation process (awzraness,

development; and use).

Written student performance evaluatuon poIicies and procedures

provide for:

~ collecting, summarizing, and uslng Information about
student progress and performance;

- coordlnatlng student performance evaluatlons to reduce

disruption of classroom instruction and duplication of

effort;
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- routine review of congruonicy among the evaluation
instruments administered, the IEP, and the instruction
rovided to the child to ensure appropriate alignment;
and,

= evaluating tha success of students with disabilities
after graduation:
The distict has a writen poiicy governing sgoncy
participation in research to protect the rights and weifare of
subjects participating in the research.

Indicators in this section were drawn from the following

sources: Bachelor (1982), Behr (1981), CA, CEC,
GLARRC-DB, Levine (1282a), MA, NB, NH, Niedermeyer (1981),

Symposlum on Effective Schools (1980), VA
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RATIONALE

Adequate funding and resources are essential to the provision

of comprehensive and effeciive special education Instructioral
and support services. Effective funding strategies include an

investigation of all potential resources — federal, state,
local, and private ~ ag well as resource allocation that
supports program improvement. Internal fiscal controls ensure
accountability and facilitate decision-making:

INDICATORS

Sufficlent funds and resources are allocated for the statfing,

facilities, equipment, services, and instructional materlals
needed to implement an effective program for students with
disabilities.

Resource development Includes an investigation of state and

federal monies as well as other fundlng sources, and
Incorporates the use of community rssources; both fiscal and

non-fiscal.

Budget developrment Is based on a Ei?éfﬁi;iibéyci previous

expendltures; changes in costs, projections of futurs ,
enroliments; student and_program needs and objectives; and

include input fi-m staff, parents, and other key sources.

The distribution of school district resources demonstrates
that special education professionals share equitably with
other professionals the opportunities and benefits (salary,
working conditions, facilities, and other resources) of the
scheol system:

Fiscal resources are allocated to support program Improvement.

i=i§i:aj procedures are consistent with state and federa
mandates.

Financial records are maintained in a format that faciiitates
effective decision-making.

Fiscal management procedures exist in a written form, and
ansure fiscal accountability at ali ievels from teachers
through the superintendent.

Routine fiscal audits are conducted on programs for students

with disabilities.

Indicators in this section ware drawn from the following
sources: Bermar (1979), CEC, FL, KY, Levine (1982a),
Littls (1981); NB; NH, Purkey (1983), SMA, Squires (1983),
Stallings (1981a), VA




RATIONALE

Effective spoclal oducatlon prbgrtms require sufficient

numbers of administrative and teaching staff and related

service personnel to provide the instruction and services that
meet students’ needs. It is essential that staff be =~
appropristely trained and certified, and that the allocation
of staffing resources be based on staff qualifications, the

characteristice of the student population to be servad, and

the types of assignments that enhance productivity.
INDICATORS

Teachers, sdministrators, supervisors, and related services

personnei serving students with digabliities are appropriately

qualified (certifiad; licer=ad or registered) and practice

only in areas of special/regular education at age levels and

in programs for which they are prepared by reason of training

and experience:

ﬁié ébaciai education program has personnel fra!né&iln the

verious areas of exceptionality in order to provide a total
array of programmiing.

Sufﬂcignt rumbers of special educaticn staff rolated service

personnel, and support personnel (para-professionals, aides;

work evaluators, diversified occupational trainer teams,

school nurses) are employed to implement an effective progrém
for students with disabliities.

Sufﬂcient numbers of administrative personnel are empIOyed to

provide support for the special education program.

Transportation porsonnél qualiﬂcaiions include appropriate

licenses, first aid knowledge and training, and a knowledge of
the neoeds of students with disabilities.

Trained and qualiﬂgd substitute teachers or suppcrt perscsnnel

are provided to replace temporarily, as needed, the personnal

serving students with disabilities.

across program units within the district.

Staff time is schedulod to enhance staff productivity and

increase student contact hours:

The al[gcqtion of stafﬂng resources Is based on staﬂ‘
qualifications, the characteristizs of the population being
served (age, nature/severity of disability); and on
student/staff ratios which increase the potential for student

success.

2-3 .

STAFF
RESOURCES



o - STAFF ..
The staffing organization supports the provision of the least RESOURCES
restrictive environment, and minimizes the need for student

relocation among programs, buildings, and districts.

Indicators in this section were drawn from the following
sources: CA, CASE, CEC, DEL, FL, KY, MA, ME, MO, NH, PA,
SMA, VA

24

39



RATIONALE -
. o RELATED
In addition to the instructional program, many students with SERVICES

disabilities need additional services such as occupational or
physical therapy, transportation; and counseling. An
effective program provides a sufficient range and level of

services to meet student needs, and these services are easily
accessible to students.
INLICATORS

The district implements written policies and procedures on the

provision of related services to students with disabilities:

§iiiii,6iit§ iijiij j!liaiﬁiﬁﬁéé hivi ;éééis io ié;rbrpi’iﬁiéi i-éiﬁiéj:i

services including: speech and language therapy; physical
the apy, occupational therapy and adaptive physical education:
prychological services, social work services; and such other

garvices which involve medical, vision, or hearing
speclalists.

Appropriate and sufficient related services are integrated
into the special education program across all handicapping

conditions; age/grade levels, and school locations.

Support systems provided for students and families include
advocacy and counseling assistance.

Related services are delivered at the student's location, if
possible. When related services must be provided outside the
student’s regular Instructional environment, related seivices

personnel are located In areas that are accessible to students with
disabilities.

The district implements written policies and procedures on the
transportation of students with disablilities, and
transportation requirements are specified in the students’

Individualized Education Programs; if applicable.
Transportation provided for students with disabilities:
~ is barrier-free and adaptable to students’ needs:

= is provided with trained aides assigned to vehicles
when the conditions warrant;

~ Is providad in vehicles adjusted to accommodate.
students’ special needs, e.g.; such as wheelchairs,

crutches, and ages of the children being transported;

is equally accessible to ail students:

_ ~ is organized to minimize the amount of time each
. student spends being transported;

Vo gy
(e




~ includes provisions for recreational and emergency RELATED
use; SERVICES

~ is based on the identified heeds and capabilities of
siudents;

= Includes the use of public transportation where possible;

- iniﬁii all Eiféiy regulations beyond minimal standards:
and,

~ Is provided In regular education students transportation
except in those cases where students’ dissbilities require

modifications that cannot be made in standard

transportation vehicles:

Indicators in this section were drawn from the following

sources: CA, FL, KY, MA, ME, NH, PA, Roddy (1984); SMA,
VA




RATIBNALE

Instructional p programs are dependant upon a range of materials

and equipment for effective delivery. These include the

textbooks, workbooks, communication and visual aids,
manipulatives, laboratory equipment, filmstrips, computers;

and other Instructional devices commonly used in teaching

students with disabilities. Effective resource planning

avallable. are selm:ted with staff involvement, and aro

maintained in good condition:
INDICATORS

The dlstnct lmplements wrltten po!icles and_ procedures for

the purchase, use, and repair of diagnostic and instructicnal

materials for all students; Including those with disabilities:

Instructional staff partlclpate in tha selectibn and use of

appropriate instructional materials, equipmaent, supplies; and

other resources needed in the effective practice of their
profession.

The curriculum Is supported by adequate financial and material

resources. Appropriate textbooks, materials, and equipment
are available for instructional planning and are maintained

and used to support learning.

Materlals, suppliés, and equlpment used with students with
disabilities:

—~ are approprlate for each student and for the

instructional content;

~ are avallabla ln sufﬂclent quantities and are
accessiblé,

of the students, anﬂ
~ are maintained in a §66& state of ?Eijéii

meet critical needs as they arise ddring the year, o.g., new

students; new classes; or new identified needs.

There Is a cantrallzad lndex of Instructional resources
referenced by author, title, subject matter, format/learning
modality, age/interest/ability level, and/or
producer/distributor.




The organization of instructional resources irciudes community
services, programs, and personnel available to enhance the
school's resources.

To ensure. iho jvaﬂabllity and use of instructional resources.

there is an ongoing review/evaluation of selection criteria,

sufficiency, appropriateness, acquisition procedures,

effectiveness, organization, and utilization.

indicators In this iaciiaﬁ were drawn fiisiﬁ iﬁé iéiié’v;iég

(1982i. DEL, Denham (198n), Boherty (1981), Edmonds

(1979a), C GI:ARRQ-BB dorgonson (1977), I;aithwmsd (1982).
(1981), NH, PA. nosanshino (1983), ¢ Sarason (1971), SMA,
Symposium on Effective Schools (1980), VA, Venezky {1979),
Wilson (1981)

INSTRUCTIONAL
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ﬁmlemte

disabilities is sffected by the phys:cal setﬂng in_which the
instruction is- delivered. It is essential that the schggl;
physical plant be large enough; in _good condition, and

properly equipped to_support the instructional program:

Facilities are clean, safe, appropriate for actual use,

accessible to studonts and staff with disabilities, regularly

maintained; and provide a comfortable learning environment.

The school site and building are in a good state of repair;
provide adequate space, afford maximum safety, and safeguard
the health of the students.

INBICATGRS

Bistrict facllltles are approprlata for providing services to

meet the needs of students with disabilities.

Classrooms are an appropriate size for the Instruction being

provided and the number and characteristics of students in the

program, allowing for flexible grouping, varied activities,

equipment, and use of aides/volunteers:

if students with dlsabllltiés require some services In a

special classroom, the classrooms are comparable in_size,

condition, and placement to regular education classrooms.

Speclal classrooms are located within the regular school

setting and not in isolated sections of the school or saparate

from the school.

Classrooms are idéquately Iighted heated, and ventnlated

School facllities are barrlar-frea rﬁgardmg both access and

egress, are designed to provide a least restrictive
environment, and address siuch needs as:

= parking lots to accommodate special vehicles and

deiivery of students;
- iééiiéiﬁiiiiaipiivé bathrooms,
- accéssibié/adapiiva tiiiﬁi(ihﬂ fountains;
= support ralls,
~ ramps to accommodate wheel chairs, and
~ mest all séiéiy requirements as required by Section

504 Regulations.

2-9
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Specil aducaton st re Involved I the ssignment of wrk FACILITIES

spaces (classrooms, offices,; clinical areas).

Instructional areas are appropriately furnished and equipped
to meet the needs of students being served, and have

sufficient storage and display space.

Adequate indoor and outdoor facilities for physical education
are ’pi‘iﬁi’did.

Adeguate :pm::é J:n::@ ;&@@ﬁi&iﬁiiéni are available for use by
related services personnel when services must be provided

outside of the student's usual instructional environment.

Indicators In this section were drawn from the following
sources: CEC; GLARRC-DB, ME, NH, PA, SMA, Symposium on
Effective Schools {1980)
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3. STAFFING AND LEADERSHIP

STAFF CHARACTERISTICS, ATTITUDES,
AND RELATIONSHIPS

STAFF DEVELOPMENT

PROGRAM AND INSTRUCTIONAL LEADERSHIP




RATIGNAI:E

The quslmcatlons tnd -ttitudos of teachers, admlnlstrators,

and service personnel strongly influence program effectiveness.
In effective schools, staff are well trairied, appropriately
ceriifiod, and communicate student performance_standards that
are both ohallsnglng -and attainable. Staff belleve in their
ability and responsibility to deliver effective instructional.
programs and demonstrate caring for students. They are
enthusiastic about the teaching/learning process. They actively

participate in the planning and development of regular and

special education programs, share information on student needs
and progress, and value working as a team.

iﬁﬁiéﬁfﬁﬁ?o

Staff who provide servicss to students with dlsabllmos are

qualified, well trained, and spproprlately certified;

licensed, or registered.

Throughout the educational experlence of all students; there

Is a consistent and positive emphasis on success.

Toachsrs, admlnlstrators. and support stsff have high and

realistic achievement expectations for students in special

education and regular education programs

Within the Ilrmtatlons of- speclf'c dlsabllltles. teachers )
expect each student to learn and achieve to the best of
his/her ability in each educational activity.

Achievement standards are set so that they are both

challenging and attainable.

Staff and parents emphasize the importarice of learning, and

all students are expected to work hard toward the attainment
of priority learning goals.

Stsff have hlgh expoctatlons for thomsslves They belleve

that they have the capacity as well as the reSponsibility to
deliver effective Instructional programs

Regular, special, and vocational education teachers, related

services personnel; and para-professionals provide

instruction and related services as specified in each student's

IEP and assist students to achieve their goals and objectives.
b’iijru;t sgaff regard special education services as an
important part of the school program. Administrators and
teachers demonstrate positive attitudes toward students with
digabilities and are dedicated to helping these students fit
in with non-disabled students.

3-2
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Bcgular, ipaclal and vocatlonal aducaﬂon staff 1aembers

demonstrate caring for students by thsir alert responsiveness

to the self-help, peer, school, classroom and home adjustments
of individual students. Students may approach staff members to
discuss a variety of concerns.

Specia,raguiar, and vocstionsl educaton teachers sre

enthusiaxﬂc about the teaching and learning processes and have a

high sense «! sfficacy — they believe that they are effective

and can affes? the learning of each student.
Regular, special, and vocationa! education teachers and
related services personnel:

~ regularly participate in staff development activities

such as in-service training, professional meetings,
and review of professional literature, to upgrade
their knowledge and skills;

~ actively participate in the planning and developmaent
of special education and related services programs;
and;

~ assess. thoiqgfegsf 70! gtqdentl in their partlcular
program areas and make professionally-based
recommendations and appropriate _contributions to the
development and coordination of the district's

long-term and annual program plans.
Special 5éaé§ii66 personnel:

-~ are thoroughly fzmlllar with state laws and
regulations regarding special education and student
_ records;

~ understand skill development and the importance of
learning one step at a time (sequential);

~ strive to develop positive attitudes ainong othar
professionals toward exceptional persons; and,
~ serva as advocates for exceptional persons by

speaking, writing, and acting in a variety of

situations on their behalf; continually seeking to
improve government provisions for the education of
exceptional persons; and, working cooperatively with
other professionals; to improve the provision of
special education and related services to exceptional
persons with disabilities.

School staﬂ lnitlata. suppon or panicipata In research
related to the education of students with disabilities, with
the aim of improving the quality of educational services,
increasing the accountability of programs, and generally
benefiting persons with disabilities.
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Relationships and Teaming

Regular education (academic and vocational), special
education; and related services staff relate well to each
other; they:

~ see themselves as part of a team and value working as

a team in planning and implementing IEPs:;

~ communicate and plan together often and productively

to ensure program coordination;

~ share information on student neads and progress among
statf members currently working with the student, and
with staff who will be working with the student in the
future; and,

work together to adjust lessons and programs as

needed.

Multi-disciplinary team meetings reflect good communication

and partnerships among all members (specialists, classroom
teachers, parents, administrators, and any other participants)

and effectively coordinate IEP davelopment processes.

Cooperative efforts between regular and special education

staff are directed toward increasing the opportunities for
integrating students with disabilities in regular school

programs.

Special aducation and related services staff, )

multi-disciplinary teams; and other resource pursonnel

provide support, consultation, coordination, and technical
assistanice:

~ 1o regular (academic and vocational) teachers
related to modifying instruction and materials to
promote the successful performance of students with

disabilities in regular classrooms; and,

= to other school staff, parents and the community

to facilitate the learning and development of students.

Services are available for parents and teachers to assist them
in_solving student discipline and behavior managemaent
difficulties.

Special education staff understand and respond to the

realities of regular education teachers’ situations:

Regular education staff are suﬁﬁt}rtjgé ;@(:gimﬁg to work
with students with disabilities and special education staff to

help with successful instruction in regular classrooms.
34

49

S,TﬁF:F, - - -
CHARACTERISTICS
ATTITUDES, AN

TU AND
RELAT.ONSHIPS



Sttﬁ mombon who are knowlodgoablo In computor technology
help special educators provide computer-assisted instruction
of students with disabilitles.

Admlnlstrators. toaehora and spociallsh avail thomoolvos of

appropriate professional consultation concerning any phase in

the development and implementation of students’ Individual

Education Programs.

lndlcitori ln thls soctlon were drawn ﬁ-om tho followlng

sources: -Bachelor (1982); Behr {1981); Berliner (1879);
Berman (1979). Block (1976), Bloom (1974), Bioom (1976),
Brookover (1979a and_b); Brundage (1979), CA, CEC,.CN,

Cohen (1981), DEL, Edmonds (1979a and c), Evertson

(1980), Evertson (1982a), FL, GLARRC-DB, Good {1979¢),
KY, Levine (1982a), Little (1981), Little (1982), Lohinan. -

(1982), Madden (1976), MA-SBE, McCormack (1982), ME,

Medley (1979), Milazzo (1982); MO, NAESP (1984); NASDSE
{1976), NH, Odden (1982); OH; Oisen, PA, PDK (1980),
Purkey (1983); Roddy (1984), Rosenshine (1981), Ru'ter

(1979); Rutter; et al. (1979), Squires (1983), Stallings

(1981a), Symposium on Effective Schools (1980), VA, Weher
(1971), Wells (1978), Wynne (1980)
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RATIGNALE

= . Y
Statf davelopment Is a commltment to help individuals grow

personally and professionally in a supportive environment. It

involves a broad range of activities designed to promote statf

renewal and enhance student learning. Teacher openness to
staff development is related directly to a commitment to
program improvement. In effective schools; staff development
needs are assessed regularly, in-service plans are developed

collaboratively by staff, and sufficient time and resources

are provided for in-service training.

§gﬂ” }levelopment oppenuriltleé incorporate the findings of
effective school research, and training ia provided for _
regular and speclal education staff and related services

personnel regarding successful and appropriate programs and

approaches for students with disabilities. Incentives are

provided to encourage participation_In staff development, and

in-service programs are evaluated to determine the extent to

which staff needs and interests have been met.
INDICATORS

The district develops and. lmplements a plan for on-golng staff

development for all school staff to ircrease awareness,

knowledge; and skills, and to foster positive attitudes.

District and bulldlng administrators explicitly support

in-service programs.

Sufficient time and other resouirces are provided for
in-gervice tralning of all personnel responsible for spacial

education programming — special and regular education

teachers and admlnlstrators. parents, volunteers, and related

volunteers are assessad regularly. and ln-servlce programs are

planned in response to assessed needs; interests, and
strengths of partlclpants.

ln-servlce plana are developed collaboratlvely by in-service

Elleﬁii. provlders. and relevant constituencies.

learnlng They are relevant to actual responslbllltles and

emphasize skill building. ln-servlce activities are related

The dlstrlct ensures, through staff development that all
local educators understand the findings and implications
of research on effective schools.

TAEF
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Special and regu'ié’r aaumsh staff are informed of-

diagnoshc 3erv|cas.

IEP development and placement services,
instructional and related services,

— annual program réview Services,

— the spetcial education curricula,

— parent and student rights, and

- community resources.
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Regular and specnal education teachers receive in-service
training:

- in communicating with and working with parents, and in
ways of reaching “hard to reach" parents;

- to as.,ist in the lntegratnon of students with

disabilities into regular classrooms:

- on methods and materials that are effective with the

types of students they work with;

~— that includes the demonstration and practice of
effective teaching skills;

- in performmg necessary support servnces (feedlng, .

tolletlng. and cleaning) appropriate to the needs of

their students; and;

— on the use of adaptive equipment and educational
te’chn’ol’ogy.

Staff development is provudod for prmcnpals to: create o
strong two-way ties between the district office and individual

schools; ensure that principals have Ieadershnp skills for

long-term planning; and, increase their awareness of special
education needs.

In-service training regarding iife span plannmg for persons

with disabilities is provided for parents and educational
personnel.

.8
In-service trainmg is provnded for regular (academuc and .

vocational) and special education staff related to appropruate

educational programs for students with disabilities, including

curriculum modification; job training, placement, and
follow-up.

§[d9§ and assistants receive orientation and in-depth in-service

training on the nature and management of siudents with
disabilities.

STAFF
DEVELOPMENT



Transportation personnel are provided with in-gervice training
related to the characteristics; needs, and management skills
necessary to provide safe transportation for students with
disabilities.

The district provides staff with inceptives such as rolaase

time to encourage participation in statf development programs,
professional meetings, and other professional activities;

disincentives such as inconvenient times or locations ars
avoided.

Supervision and evaluation procedures are written and are

intended to help teachers set and work toward professional
growth goals. All staff receive periodic feedback on.

performance. Classroom observations are made according to
guidelines developed In advance; feedback is provided quickly;

emphasis is on improving instruction and boosting student

achievement.

The district evaluates the extent to which the staff
development program meets staff needs and increases -
proficlency in providing effective special education programs
including instruction, related services, supervision and
adminisgtration.

The evaluation of in-service is a collaborative venture whose
primary purpose is to assist with planning and implementing

programs.

Indicators In this section were 6?5666 from the following

sources: Austin (1979), Brookover (1979a), CA, CCSSO,
CEC, CO, Cotton (1980), DEL, Dornbush (1975), Duke (1982),
Edmonds (1979a), FL, GLARRC-DB, -Gross {1965); ID;

Leithwood (1578), Lipham (1980), MA; Madden (1976), ME,
Michigan SDE (1974), MO, NAESP (1984), NASDSE (1976), NH,

NIN, OH, Olsen, Roddy (1984); Rosenblum (n.d.); SMA,

Symposium on Effective Schools (1980); Wellisch (1978)

53

D

STAEF

EVELOPMENT



RATIONALE

Effective schools rasearch cites strong Ieadarship at the

district and school_levels as the most consistent-
characteristic of outstanding school programs. Regular and

special education administrators clearly communicate goals;
priorities, and expectations to staff, parents, students, and
the community; emphasize the importance of value of

achievement; and establish systems of Incentives and rewari:ls

to encourage excellence In student, teacher, and administrator

performance. _They establish and maintain a supportive and

orderly environment, acquire necessary resources to ensure

effective -programs, model effective teaching practices,

monitor student progress, and actively involve staff and

parents in program planning, development, and improvemen*
efforts.

INDICATORS

Reguiar and epeclal education administrators provide strong

and effective leadership.

Instructional Leaders: v
= portray the importance of learning and emphasize the
value of achievement;

- clearly communicate educational philosophy, goals.
priorities, and -expectations to staff; parents,
students, and the community;

- establish instructional norms that unify staff and

motivate people to accomplish the school's mission;

- believe that ell students can learn and that the o
school makes the difference between success and
failure.

direct instruction. set clear expectations and

standards for quality curriculum and instruction, and

evaluate teachers and themselves by those standards;

- know and can apply teachmg and learning principles,
are knowledgeable of research, and foster its use in

problem solving; model effective teaching practices
for staff as appropriate;

~ establish curriculum prioritues and monitor curriculum

implementation;

~ protect learning time from disruption; establish,

communicate; and enforce time use priorities;

establish and maintain a supportive and orderly

environment;




acquire resourcss needed to ensure the effectiveness.

of instructienal programs from many sources, including

- eetgh!lsh systems of Incentives and rewards to
encourage excellence in student, teacher. and
administrator performarice;

= recognize staff and parents for the development of

exemplary programs and quallty instructional
materials;

- monitor studmnt progress frequently to stimulate
achievement;

— establish standard procediires to guide parent
involvement, emphasizing the importance of parental

support of the school's instructional efforts;

— support efforts of special and regular education staff
to Improve through staff development and training
opportunitles.

Involve students teachere. parents, and

administrators in_developing and lmplementing plans

for program development, modification, and

improvement; and,

~ expect instructional programs to improve over time —

improvement strategies are organized and systematic

and are given high priority and visibility.

Supeﬂntendents and principals agree on the Importance of

special education and show support for programs and for all

staff serving students with disabilities.
Principals:

- assume:espanslbihty for ensurung the effectlveness

of special education programs In their schools and

developmant activities; and,

- are directly responsuble for supervusung the IEP
process in their schools:

Principals and Special Education Administrators:

~ share responsibility for instructional leadership in
special education programs;

- emphasize the improvement of instruction and student

performance through on-gcing staff supervision,

observation, and consultation;

3-10
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proviae sufficient time for ali personnel who play a

role in special sducation -programmiing to communicate

and consult with each other,

provide enough time for ali personnel who piay a role

in special education programming to. complete their

assigned_responsibilities and duties without

detracting from direct student instruction;

schedule adequate staff tirne for non-instructlonai

special education activities, e. g., [EP meetings; and;

schedule time for on-going modification of curriculum
by groups of teachers.

Special Education Administrators"

deveiop and maintain a knowiedge base of regular

education assassmeont, curriculum, and instruction and
anticipate their potential impact on special
education;

consider state; ]ooal and jederal Iaws, regulat;ons,

poiicies; procedures, and priorities in developing

district policies, procedures, and plans;

exercise ]udgement and sklll in interprating poiicy or

in ‘making decisions in areas where a lack of policy
exists,

use unlform spgclal education pohcnes and procedures

throughout the district/school and communicate them to

teachers, parents, other administrators, school board

members, and students,

create a climate of shared decision-making invalving

students, teachers; principals; parents, and school
hoards in_developing special_ education policies,

procedures; and plans, and in solving problems;

develop and maintain strong professional nelahonshlps
with regular education administrators and school
boards;

keep distriot personnel ‘school board members, parents

and the community informed about special education

policies, programs and procediires, new developments,

and legai requiremaents;

*a.g g . looal directors of speclal educatlon and dlrectors of

educational collaboratives/cooperatives.

3-11
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B PBQGBAMANB
~ make consistent; personal Wognga;l gﬁth building 77777 |N_STRHCT|6NAL
administrators and staff, and communicate an attitude L=ZADERSHIP

and sense of direction that allows staff to develop a

sense of worth and pride in their work;

~ work closely with and provide support for local
Advisory Committees for Special Education;

roaotingquickly and posihvsly to. suggestions and

criticisms from other departments within the

educational organizaﬁon.

~ effactively coordinate district special education and_
related services programs, including administration;

parent and_ community rslat!onshlpsr out-of-district

contacts, regular education and special education program

articulation, program and curriculum development,

improvement and evaluation, and staff development and
evaluation;

~ ensure that administrative lines of authority and
responsibility atfecting special education services
are spoclﬂc and fsmiliar to all district staff;

district-wide,

- deyelop budget&suﬂicnant to. carry out an affschve

sppropriately. and obtain addutionsl funds to suppod
innovative progrsmming.

and supplies are available to suppon effechve

special education programs;

- encourags tho parucipaﬂon of studems Wlﬂ'l
disabilities in all school programs and activities;

- provide spoclflc and ‘relevant ]ob doscnphons for alI
special education staff;

- orient new staff rogardmg tho philosophy. goals, )
priorities, and programming procedures for Special
education, and each employee’s responsibilities within
the district;

rognlariy _observe regular and special aducstfon staff

make holpful suggestions, and point out effective
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asslgnmont and :upervlslon of spoclal education
teachers;

= consult with hulldlngprlnclpals concemlng tha

systematic observation and evaluation of regular. and

special education teachers and para-professionals who
work with students with disabilities regarding their:

. iii-iciieii kﬁéwiéééé of éiﬁbii’riﬁ éisiiiiitiaiji.

R offorts to lmprovo their programs.

- pravldn tlmi tis xpcclil Cducatlon porsonnel for
on-going communication and consuitation with regular
education teachers responsible for teaching students
with disabilities;

mnaga the assassment and analjsis of speclal

education and related service nesds of district

students;

-~ coordlnati th§ devclopment and lmplementatlon of ,
annual and long—term plans for program improvement;

negotlute and gajn gupport from key personnel on

program proposals;

-~ act as. models, facllltators. and citilysts for staff

on program development activities; and,

- ii’ridéi'gtiﬁd tlié iiéWéi-;it’riii:tiii-i lii i!,iii organization,
and gain support to facilitate the approval of
proposals and ideas that benefit special
education.

indicators in this section were drawn from the following
sources: Berman (1979), Blumberg (1980), Bossert {1982),
Brookover (1973b), Brundage (1979), CASE, CCSS0, CEC,

Edmonds. (i§7*7 . Emrlck (1917) _Enochs (1979), FL,

GLARRC-DB, Hal! (1980), Hargrove (1981), ID, I-P, KY,

Leithwood (1982), Lipham (1981), Little (1981), Little- -

(1982), Madden (1976), MA-SBE, ME, MO, NAESP (1 984),

NASDSE (1976), NB, New-York SDE -(1973), NH, OH, Olsen; PA,

Purkey (1983). SMA, Stalllngs (1981b), Symposlum on

(1971), Wellisch (1978)
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4. PARENT PARTICIPATION
AND COMMUNITY AND

INTERAGENCY INVOLVEMENT

PARENT PARTICIPATION

COMMUNITY AND INTERAGENCY INVOLVEMENT

ERIC

Full Tt Provided by ERIC.




RATIGNALE

ln both regular and special educatnon. it is important that

school staff geek the participation of parents and ensure that

parents are informed and understand the variety of ways they
can be involved in their children's education. Parent

participation is enhanced by communication approaches that

seek to develop school-parent -relationships based on mutual
respect, provide clear and pertinent_information,_involve

parents as instructional partners, seek parent input, and

provide frequent information on student. progress. Students

benefit when school staff encourage working partnerships

between parents and the school regarding school decisions, and

collaborate with parents to benefit studerts.

INDICATORS
To achieve effective two-way communication and collaboration
with parents; school staff:

- dlstrlbute to all parents, ln Understandable terms.

pertinent information related to special -education,
including the rights of parents and students; due
process, IEP development and special education
programs,

— seek to. develop relatlonshlps wlth ‘parents based on

mutual raspect for their roles In achieving benefits

for students with disabllities;
~ avoid technical terminology;
~ respect cultural differences:

= use the prlmary language of tha home and other modes

of communication when appropriate, e.g., translators

for parents with limited English-speaking ability and
interpreters for parents who are deaf;

- raspaci privacy and confidentialiiy;

~ Involve parents early in identlfylng and assessing

existing or potential learning problems;

~ encourage and actively solicit parental participation
in_all steps. of the IEP process and in their child's
total education after placement;

- regard parenté as part of the taam and value their
contributions; consider all information supplied by

parents in decision-making;

~ encourage parents to plan adaptations within

children’s progress with regular ciassroom teachers;

3-2
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~ maintain regular formal and informal communication to

enisure coordination and consistency of goals and

Instruction at school and at home;
— listen to parents to build positive relationships;

— attempt to involve parents as instructional partners

In reinforcing behaviors, skills, ‘and knowledge
to be acquired by the students;

=~ frequently and clearly inform parents about student
progress and schedule sufficient time for personal

contact;

—~ make every effort to arrange for formal and informal

meetings that are convenient for parents;

= seak input from parents concerning the improvement of
special education;

—~ encourage a working partnership betwsen parents and
the school regarding school decisions; and,

—~ encourage parents to visit the classroom to help them

better understand their child's progress.

Parents sesk to actively support their children's isarning in

partnership with school staf by:
— actively participating in developing IEPs for their
children with disabilities;

= providing Information regarding placement and
educational planning for their children;

=~ communicating often with teachers; showing interest in
the school and believing that their children can
achieve;

= encouraging their children to learn and having

positive expectations for their children;

~ providing help at home by carrying out Instructional

activities that reinforce knowledge; behavior; and

sklll objectives that their chiidren are working on in

~ organizing time and space in the home to facilitate
learning;

~ serving as advocates of special education programs

within the school system and generally supporting
education; and,
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e PABENT, -
— participating in school activities. PARTICIPATION

Staft provldt un-gélrig support for paronu bv-

~ helping parents understand the. pﬁyslcai nmotlonal or

intellectual disabilities that make learning difficult

for their child and their educational implications;

- holplng pmnu rocognlzu lnd undiritind specific

changes and improvements in their children —

behavioral, self-image, peer and Intra-family
relations, knowlodgo. and skill development;

= providing parents with time; Information and resources

for helping students to learn;

- pmtldlng oducatlonll prugr:mt for parents regardlng

excoptlonullty, IEP dwclopment, instructional

strategies and resources, special education proﬁrains
and support services, least restrictive environment,
and other topics;

- provldlng opportunmes for parnntl to meet with each

other; informing parents about support groups and

encouraging their participation;

~ inviting parents to attend sl appropriate district
trllnlhy iﬁd liifdi'ii‘iilliiﬁ iiiiliiﬁi i'éliféd to the

lmplementlng a systematlc approach to enablé trained

parents to reach out and support other parents;

~ establishing a procedure for parents to register and
resolve concerns about their child's educational
program;

establishing an effective parent and educator team in each
school building; and,

- establlgh[qg g dlttrlct té:m composed of a paid parent

liaison and a professional parent specialist available

for each parent of a student with a disabllity to

a8sess needs, and to coordinate and provide

information, training and referral.

Staff seek to Involve parents In program improvement efforts
by:

- lnvmng parents snd_ parent organizatlons to assist ln

the planning, development; and evaluation of special
education programs and facilities, and to work with

school staff to improve programs and services; and,
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- nhbllshlng md coordlnatlng an active focal | Speclal PART'ClPATlON

Educaticn Advisory Committee comprised of parents

representing all areas of special education, community

professionais, and other interssted parties, that

meets regularly with school officials, and is invoived

in the school board’s development and review of annual
special education program plans.

An on-going parent training plan provides for:

~ specific training for parents of newly identified

or entering students of any age, inciuding

information on locai school contacts;

- ifsiéiﬁé training i-’giiié’d to carrying out individual
programming In the areas of behaviors; skills; and
academics at home; and,

- approprlato trainlng regarding tho availablllty tmd

use of services of various community agencies.

indicators In this section -were drawn from the following
sources: -Armor (1976); Brookover (1979b); CA, California
SDE (1977); CEC; FL; FL2, GLARRC-DB; Levine (1981); MA,

MA-SBE, McCormack (1982), ME, MO, NC, New York SDE (1974),
NH, OH, Olsen, PA, SMA, VA, W-B, Wilson (1981)
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RATIGNALE

The community represents a source of support as well as an

important resource for speciai education programs. To create

meaningful linkages between the school and the community; the

school district provldes information that results in. communuty

accomplishments. Provisions allow {or community input and

reaction to programs in ways that are constructive and enhance

school-community relationships. There are high levels of

cooperation and coordination with community agencies that

provide services to students, and district staff work with

staff of other agencies, parents, and students to plan_ and

implement transitions from the school to other agencies.
INDICATORS
é’emﬁieﬁity Involvement

The district conducts an on-going public awareness program to

inform the community about special education programs and

services, successes and new developments; and the rights of
students with disabilities and their parents.

Administrators. staff members. students. parents/guardians.

and concerned members of the community communicate effectnvely

concerning the needs of students.

The school dl.,trict cooperates with the community to

facilitate s-hoo! and community interactions that promote
effective education for students with disabilities and resuit
in community support.

Local busmess establishments are encour aged to provide

accessibility and special services for persons with

disabilities, e:.g:; braille menus, TDDs, wheelchair ramps.

The :ébééiéi education program uses ,comiﬁuriity resources and
services, e.g., volunteers, field experiences, speakers,
iiscal suppnrt, etc. to the extent available.

Interagency Involvement

The disirict sasks to ensure a high level of cooperation and

coordination with other community agencies through formal and

informal interagency agreements. meetmgs. and on-gomg

correspondence in order to access services for students with
disabilities.

The dlstrict makes use of the services of various pubhcly

financed agencies.

A district staff person is deslgnated as the liaison between

the school district and public and private community agencies.
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School personnel are provided with the policies and procedures
of outside agencles with whom they coopaerate In the provision

of special education services.

Outside agencies are provided with local policies and

procedures for the provision of special education services.

Appropriste agency representstives are invited to participate
in multi-disciplinary team mestings regarding students with

disablilities who come under the care of their agencies.

School district staff provide consultation and assistance fo
personne! non-school settings serving students with disabilities.

School district staff work with staff of other agencies,
parents; and students to plan and coordinate the transition of
students from the school to other agencies upon completion of

the school program.

The school district retains responsibility for the education

of all students with disabilities placed in private schools,
residentlal facilities or external day programs; and

maintains close communication with such programs when students
are placed in them:

Indicators In this section were drawn from the following

sources: CEC, DEL, FL, GLARRC-DB, McCormack (1982); ME;

MO, NASDSE (1976), NH, PA, SMA, Symposium on Effective
Schools (1980), VA
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5.

INSTRUCTION

- «CTIONAL PROGRAM

INSTFU STIONAL PLANNING

INSTRUCTIONAL TIME

INSTRUCTIONAL PRACTICES

SCHOOL AND CLASSROOM CLIMATE
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RATIONALE

ﬁiiﬁrimiﬁ aims of an Instructional program are to add to
students’ knowledge, to enable them to develop and apply
§k|||§, iifd t6 foitai' th’i di\lﬂ&pﬁqtﬁaﬁﬁfﬁ&!iéﬁﬁﬂfl @i‘:@gsl B

these aims; :cﬁoo[ curricula by their. nati:re must be

comprehensive and provide a continuum of options and services

that meet the needs, abllitln. and interests of all- students

in_a range of content areas. It is important that the
Instructional program for students with disabilities be

appropristely derived from regular education curricula; and

ensure equal educational opportunities within the ieast

restrictive_environments: _ An effective program aiso provides

for communication and coordination across the various program

components, and helps to ease student transitions at every

stage from preschool tiirough community integration.
INDICATORS

Curriculum

Disirlct-wlde currlcula provlda thc base for a comprehenslve

and sequential program of instruction designed to address the

specific abllities and educational needs of each student and
to promote individual student achievement.

Currlcula programs are plannoﬂ and daveloped cooperatlvely by
district professionals, and provlslons exlst for their

of curricuia:

Curricula establish clear relationships among learning goals

and objectives, instructional activities matched to student

learning levels; and student evaluations.

Raguiar educatlon currlcula includa provisions for adaptmg

materials and instructlon to meet the needs of individual

students with disabilities.

Special education curricula are derived from the district's

regular education_curricula and allow for flexibility in

addressing the individual needs of students with all types and

levels of disabilities.
Special education curricula are. aagigﬁaa to issiét edch

approprlate to his/her individual lnterests. abilities, and
needs in the following areas:
— basic skills: Ianguagé. reading, writing, spelling,
mathematics,
— science and social studies,
— communication skills,
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;oclnlllnlorpormnal skills,

pre-vocational and vocational skills,

technology skils,

self-help and independent llviiig attitudes, know~ledge,
and skills,

poiltlvo attitudes toward solf and others.

productive work and study habits;

" art/music and creative expresslon,

health and physical developmant,

recreation and use of leisure time, and,

civic and other responsibilities.

Tho currlculum includes Instructional actlvltlos doslgnod to
faciiitate positive interaction among all students In the school

and encourage students without disabilities to accept and

understand the abiiities, needs, and feelings of their peers
with disabilities.

Program Coordination and Transitions

Regular oducatlon. spoclal educatlon. ;nd yocatlonal education
programs are effectively coordinatad through district-wide

planning; communication; and evaluation efforts involving

parents and personnel from all programs.

Thora Is ongolng communlc:tlon and coordination botwoen

special education personnel and personrnel from othsr agencies
that serve students with disabilities.

Systomatlc distrlct procnduros Involving paronts and guardnans and

appropriate personnel from schools and ither agencies are

implemented to coordinate student transitions:

- wlthln building level program and services,

~ between schools and grade levels,

from/to other public or non-public agonclos (o g o
other school districts, private schools, preschools),
and;

—~ Into community and/or post-socondary environments,

Studont records, Including current individuai oduoation
programs (IEPs) and related evaluation data and progross
reports are transmitted in an appropriate and timely manner

prior to the student's placement in another classroom,

program; building; or school system.
Transition programs are designed:

- to assist studonts who have moved from one program to

another to adapt to and succeed in their new programs

at levels commensurate with expectations; and,
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~ to enable thoss students with disabilities who Fave THE

completed their specia! education programs to INSTRUC'HONAL
PROGRAM

participate successfully in regular education programs
without speclal services.

There are plana to followup on studonta who leave special

education and enter the regular school program or graduate

from school.

Continuum oi Special Edtication Prcgram Options

A full _continuum of apoclal aducatlon and related service

program options is available to accommodate individual student

charactoristlcs, naada. abllltlaa and interests in accord with

the principle of least restrictive environment.

A variaty of placomant instructional program. and relatad

services options are available to implement each student's
IEP; either within the district or through contractual or

other cooperative arrangements with other agencies.
Piacement options include:

— regular class placement with indirect services, e.g;;

consultative services provided for the regular

classroom teacher for implementation of the IEP;

regular class placement with direct services, e. G-

with supplementary services i::- ~luding resource rooms,
aides and/or itinarant teachers;

special class placement;

day and residential school placamont

instruction in homes; hospitals, or institutions; and,

community-based programs.

Instructional prog-am options Inclide:

~ infant and proschool programs.
— vontinuum of academic programs Including advanced

= continuum_ of pra-vocational and vocational programs
(including community-based comipetitive and supported
work programs as well as school-based programs);

— self-help and independent livi- « programs; and,

— before-school and after-school programs.

Rolatod sorvlcas are Intogratad into all special education

service delivery options.

Program Evaluation and Improvement

Teachers and administrators strlva to Impro«a instructional

effectiveness; there is an expectation that educational

programs will be changed so that they work better.
5-4
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The district conducts a systematic and comprehensive

evaluation of special education programs and services

Including ciassroom academic and vocaticzal programs,

curriculum and [EP implementation, resource adequacy, related

services, district policles and procedures for Identlfication,

evaluation, and movement of students over time, and follow-up
of graduates. Adequate resources are sllocated for program
evaluation.

Program evaluaticn purpotios and. procedures ;ij?ijiéiiiy

explained to all affected parties, and there is broad

use of results.

A viriéij zsi iasrmsiiva imi auiﬁiﬁiiiva aiiéiuatibri iiiatiiaai and

program ovaluatlon. Inch.:!ing obsorvation and consultation

with personnel; formal instruments, and direct and frequent

measures of student performance:

Tho musurenient technlquu usad for program ovaluatlon are

rellable and vslid. Collection and analysis of evaluation

data is managad carefully and appropriate data analysis
procedures are used.. The context of the evaluation, includlng
politlcal concerns, Is taken into consideration.

Spgcial education currlcula. teaching materials. and

evaluation and Instructional actlvmos are réviowed regularly for

needed.

Program data and 5vaiuatiaﬁ results are iiiirb'ii with

other staft; parents. and school board members.

Evaluation and needs assossmant data are used to make

decisions and to develop plans for the improvement of
instruction, se~ices and procedures.

Indicators In this section were drawn from the following
sources:  Austin (1978), Behr (1981), Berman (1978),

Blumberg (1989), Bossert (1982), Brookovar {(1879b),

Brundage (1979), CA, CCSSO, CEC, Clark (1980), Cohen, S.

(1982), Crandall (1982), DEL, Denham (1980), Coherty
(1981), Duke (1982), Edmonds (1$79a), Emrick (1977), FL,

GLARRC-DB, Haii (1980), Hargrove {1981), iD, Jorgarson

(13977); KY; ieithwood (1982), Lipham (1981), Little

(1981), MA Madden (1976), MA-SBE, McCormack (1982),

McGeown (1979-80), ME, MO, NAESP (1984). Neidermeyer
(1981), New York SDE (1974), NH, OH, PA, P-irkey (1983),
Roddy (198#). Hoéé’nihlna (1983), Sarason (1971{. SMA

(1971), Wellisch (1978), WIIson (1991)
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RATIONALE

Instructional planning practices which support individualized

programming and the-least restrictive environment t are central
to an effective education for students with disabilities:

Systematic proceduras for student. screening, identification,

referral, and evaluation are necessary to ensure that each

student receives an appropriate program of Instruction and

rolated services. It Is important that planning approaches. -
include communinsiion processes which contribute to statf and
parent understanding of procedures; and evaluation processes

that are comprehensive, valld, non-discriminatory, and provide
adequate information for making program decisions. The

development of the individualized education program (IEP) is

participatory, Includes elements that are appropriaie to the

student's assessed neede snd level of performance, and leads to

appropriste least rsatrictiva placements. Finally,

Instructimal piarfiing incorporates ovara:: program evaluation
ah sinproveinent practices to enhance th quality and
effectivens:zs of programs and services.

INBIEATORS

Student Screening, Identification, Pre-referral,
and Referral

Screaning and identification efforts include:

- community awareness programs,

— cooperation with other agencies, e.g., health, mental
health; welfare agencies, and parent organizations;

— screening across all age levels from birth to 21; and,

— on-going screening procedures Including monitoring all
children for expected progress.

Pre-referral procedures:

- Consultatlon and support are available to teachers and
other school personnel to assist parents and teachers
in exploring alternative approachen for meeting the

individual needs of any student experigncing

difficulties; prior to the student’s formal referral

for special education evaluation.
Referral 5;aeaau’ra§:'

— are specific and are disseminated to all school
personnel;
= follcw a written format including reasons for

re’ irral, and questions to be answered through

multi-disciplinary evaluation;

— assign specific responsibilities for aach students )
evaluation, case management, and/or follow-up; and,
— protect the student’'s due process and procedural

safeguard rights.

RUC
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Evaluation processes Include:

~ an explanation to parents of tests and testing
procedures In conjunction with the request for

parental consent obtained prior to the evaiuation of
each referred studant;

= the colloctlon of background information from parents,

teachers, school psychologists and other personnel;
and written formal and informal description(s) of student
performance (educational, behavioral, and social) in
school and at home, such as:
. level of i~teV: -tual fﬁﬁ&ioﬁiﬁg.
. classroom ;- .iormance in comparison with classroom
peers,
. functional levals of abilities, achievement and/or
skill development,
. adaptive functioning within a varloty of social
environments,
. @rror patterns {as notod in test protocols. work

samples; observations);

. spacific behaviors that might interfere with the

learning process,

: learning style, and

. Incentive-motivational style;

~ a comprehensive evaluation of sach referred student

~-onducted by a multi-disciplinary team in accordance

Wwith federal, state, and local policies and

procedures; and,

- obsorvgglog/by staff of students with whom they will

be working, and observations of proposed placements
for the student by staff and parents.

Evaluation i:iib’i:éi:iiiiéﬁ:

addition to tests, e. g obsorvaﬂon. review of
student history. conferences;

- pro\ddo for assesslng the range of behavlors and

cognitions targeted in the referral or the
student's IEP;

are non-discriminatory; l.e., are language and
culture-appropriate and conducted in the child's
native language or other mode of communication;

5-7

INSTRUCTIONAL
PLANNING



- go hoyond th. purposo of labolrlng. classiﬂcatlon and

placement to provide information for planning

instruction and related services for individual
students;

~ are administered by appropriately qualified personnel;
and;

— minimize categorical 1abeling of students.

Evaluation rosults:

~ are adequately supported by iééii or observations and
student's parenh and teachen can read and
understand;

- provldo adequato iﬁ?&f-ﬁiiién ta aliow tha
multl-disciplinary team to make decisions about IEP
development or revisions, including:

. eligibility for special education,
. mstx Jctlﬁﬁii searvices,

- are oxplalnod to-school personnel parents; and
students and, if special education programs are

indicated; the implications of such action are

explained to parents; and,

- lnclucju recommendations for school personnel regarding
the least restrictive environment; including :ecial
education alternatives and appropriate assistance for
students who are referred back to the regula-
education program.

Individualized Educatior Program (iEP)
Ei’rticip’aiits

IEPs are plaqng}fogﬁether by parants. speclal nnd regular
education teachers, appropriate specialists, and students, if
appropriate, to ensure full communication about evaluation

results, the student's progress, and program and placement

alternatives.

Parents are Invited and encouraged to attend mestings and to
participate as equal members of the multi-dirciplinary team.

Students are provided with opportunities to make cholces and
to participate in the development or review of their IEP<.
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made to include representatives of all agencies providlng

services to the student with disabilities, e .g-» probation,

court-appointed guardians, legal counsel, health, welfare,
social services.

Process

Multi-dlsclpllnary team meetings lnclude a quallﬂed special

educator, the student's teacher(s) and parents, the student

when appropriate, and other individuais at the discretion of

the parent or agency.

Team meetings are held to review all evaluation data and to

develop or revise an IEP for each student.

At IEP meetlngs, parents are Informed ebout ‘ovaluation

findings and alternatives available to their child, and the

IEP is developed jointly by cchool staff and parents.

The IEP developmant process i8 coordinated and conducted in a
well-organlzed professional manner.

A copy_ of the IEP is glven to parents and a copy is available

to those teachers who are directly involved in the education

of the exceptional student:

Parents, school staff, and as approprlate students fully
understand the program, goals, and specific objectives in the
IEP.

ébntent

lEPs are comprised of elements appropriate to the assessed

needs and levels of performance of individual learners and may
include:

- specific descrlpt!ons of the student s present levels

of educational performance including intellectual

functioning, physical and health status, academic

achlevement. personal and social adjustment, and where
appropriate, prevocational, vocational; and self-help
skills;

- _stement of annual goals that describes the

educationai performance that the student is expected

to achieve by the end of the school year;

~ a statement of objectives that are measurable
interrmediate steps between the present level of
educational performance and the annual goals, and

that inciude functionai skills the student can apply
in schoo! and In post-school environments;

y
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speclal education znd ralated services i necessary for
the student tc meet the sracified goals and
objectives;

the student's placemenh lncluding descriptions of the

extent to which the student will participate in
regular education (academic and non-academic)

programs, and will have planned daily interaction with

non-disabled peers;

a rationale for why the educational placement s the

lazgt restrictive environment for the student;

criterla and ijectives to prepara oach student to

move toward a less restrictive environment, includmg

exit from the special education program if

appropriate;

geared to the student's living style and developmental

descriptions of iwcassary pastural positions if the

student has a physical disability;

descriptions of adaptive or prosthetic devices
when necessary;

transportation requirements;

goals; objectives, and plans related to transitions;
e.g., long-range goals for education, employment; and
for living as independently ;3 possible in the
community, and plans for ¢ .- rdinating with aggncies

that are currentiy serving or will be serving the
student;

goals and objectives to involve parents in the

student's education;

objectives related to the complstion of graduation

requirements (if age-appropriate);

the date when required servicas will begin and the

length of time the services will be given;

an Indication of ghé iiidi\?idljéli who are responsible
for implementation of the IEP; including the regular
classroom teacher; and a statement describing each
individual's specific responsibilities; and,

ol;[qgt{t{e critena. evaluation procedures, and
schedules for detarmmingl on at least an annual
basig, whetker the instructional objectives are being

achieved.
5-10
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Student Placement

Placement and assignment of students to classes and teachers
reflect an assessment of each student’s needs and each
teacher's sKills.

Piacemenb are basod on tho educational needs of students with

disabilities, rather than on program availability:

Placements are consistent with the concept of least
restrictive environment.

Students with disabilities are educated in the regular
education environment; unless conditions exist that prohibit
implementation of the IEP in the regular education environment

with the provision of supportive services and aids:

Studant placemﬁnt ducisltsni take into consideration the
abilities and needs of the student and the humbers and
tharacteristics of other students in the alternative
placements being considered.

Students attend schools appropriate for their chronologlcal

ages, and if special class placement is appropriate:

- studants SI'C plaéed in clasSrooms that are in close
proximity to classes of non-disabled peers;

students who are ras.ewing spacja[ educational

services are rai:.tegrated into less restrictive

environments over time to the extant appropriate for

individual students; and,
~ exit guidelines are used to guide reintegration.

The appropriateness of specia: education placements is
monitored, and intervention is made at the appropriate level
to correct problems as they develop.

sources: - CA CEC DEL, GLARRC-DB, KY MA, McCormack

(1982), ME, MO, NAESP (1984), NASDSE (1976), NC, NH, OH,
Oisen, PA, SMA, TN, VA
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RATIONALE

Student performance Is most directly and significantly

affected by the quantity and quality of Instructional time.
Because of this, a strong commitment to ensuring that
instructional time Is sufficlent and occurs unider the best
possible circumstances is an essential element of an effective

education.

INDICATORS
Sufficient time is allocated to accomplish the school's
educational objectives.

~ The school calendar is organized to provide maximum
learning time;
— prior to adoption; new Instructional programs or

school procedures are evaluated according to their
potential impact on learning time; and,

=~ the school day, classes and other activities start and
end on time, and begin and end at the same time for
all students.

Effective iise of timie is blﬁﬁﬁﬁéiiéa iﬁi&ﬁgﬁaﬁi thi school:

~ 8chool events are scheduled to avoid disruption of
learning time,

— students are taken out of regular classrooms, either

for academic or non-academic purposes; as little as
possible; and;
staff understand time use priorities and follow school

procedures designed to maximize learning time.

Instructional activities absorb most of the school day:
- Allocated time — Teachers:

. establish priorities for using class time and
allocate _time for each subject or lesson;

. emphasize time in ins*ruction by continually _
scheduling students in direct instruction and

minimizing time in non-instructional activities;
and, - S ,
- prepare students for transitions in advance and

keep transition times between lessons short.

: gain and maintain students’ attention and monitor
students’ time on task (i.e., time spent actively
engaged in learning);

" 5-12 o
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- circulate among students between lessons to assist
students who need help or have completed assigned
tasks; and to monitor progress; and, o

- emphasize engaged time, i.e., the use and amount of
time during which students are actively engaged in
learning activities:

The school day for students with disabilities who are in.

specially designed education programs is organized into
reasonable, flexible blocks of time that allow for effective
instruction.

Indicators In this section were drawn from the following

sources:__Arlin (1979), Armor.(1976), Berliner (1979), -
Brookover (1979a); Brophy (1979), CA, CCSSO, Cohen, S.
(1982), Cooley (1980), CT, CTP, Denham {1980}, Edmonds

(1979a), Emmer (1980b and 1982), Englert, Evertson

(1982b), Gambrell (1981}, Glass (1977), Glynn (1973),
Kounin (1977); McCormack (1982); ME, Medley (1979); Murphy
(1982), NAESP (1984); NH; Olsen, PA, Ramey (1982),

Rosenshine (1978); Rosenshine (1979); Rosenshine (1983),
Sanford (1981), Stallings (1974, 1980 and 1981b), Teacher,

VA, VT, Wiley (1974), wilson (1981), Wyne (1979)
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RATIONALE

ins" r-lctlonal practlces rapresom the déllvery systom for

ar ;omplishing the school’s mission and mesting the individual

o co"s of students. Effectiveness is closaly tied to an array

ot .actors that include manageable staff/student ratios, the

nrlety and adequacy of instructional approaches used to

promote student learning, and the appropriateness of teaching

behaviors and methods used to support Individual learning
styles and progress. For students with disabiiities, it is

important that instructional practices contribute to

succaessful IEP implementation; incorporating the use of

materials, equipment, and resources that are appropriate to

the age, skills, and developmental levels of students.

Finally, it is essential that Instructional practices are

organized to maximize student integration into all aspects of
school life on a regular basis.

INDICATORS
&gaaizénaa of Instruction
Staff/Student Ratios

Staft/student ratios are manageable for all academic and

non-academic programs and services.

e,lass slzes and caseloads allow staff to meet the Indivldual

instructional and other needs of students with disabilities.

Tha numbcr of students Wlth dlsabllltles wlthln a class or

related ssorvices programs reflects not only state standards;

but alsc the nature and severity of students’ disabilities and

the subject matter to be taught. Aides and other assistants

are employed when necessary.

Instructional Approaches

Teachers continu-ﬂlJ dlaqnose academic needs and prescribe

appropriate educaticna! stivities for each student,

considering Iearnirg styles and rates of learning.

Tgachera use a varlaty of znarn:tlve Instructlonal approaches
appropriate to the varied developmental levels, learning

styles, and current levals of performance of students.

Lésson plans are developed prior fo lnstructlon. are basad on

logical, sequential elements of instruction, and Inciude

instructional resources and teaching activities matched to

student learning objectives.

l'o the oxtant possible, Iearnlng In the classroom Is

generalized and enriched through diversified activities —

b.g., directed class and small group Instruction, learning

senters. srojects, laboratories, and expariences:

5-14
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Teachers use a- wii-;éti of Instueth - rouplng patterns.

ranging from whol:: class to ons7 swne instruction. Grouping

practices are flexible snd garve the varying needs and

changing abilitles of students.

Tnchert tuch studants not {ust what to Iearn. but how to

learn and to value learning.

Teaching Methods and Behaviors
Pre-instruction and Initial presentation

ngchpn ctrefully prapaﬂi students for lessons, explain
objectives In simple language, check to be sure that
objectives are_understood; and refer to them throughout

lessons to maintain focus.

Tachers ‘describe the relatlonship ofa currant lesson to

previous study, review key concepts or skills previously

covered; and provide students with opportunities to use
previously learned skills.

Teachers provide an overview of lesson activities and clear
written and verbal directions. Tezchers give detailed and
redundant explanations and Instruction when presenting new
content and skills, provide numerous ex:mples, and check for
student understanding:

During instruction

Teachers allow sufficient time to present, demonstrate, and
oxplain new content and skilis.

Teachers present new material one Step at a time.
Teachlng and laarnlrig activities involve all available senses
— visual, hearing, moving, and touching.

Teachsrs summarize the main point(s) of the lesson at the end

of the lesson or instruction:l activity.

Teachers glve students ample ‘opportunity for gulded practlce

prior to assigning independent seat work or homework.
Teachers frequently chack stiident learning to see if students
understand material and are ready to move on, and to find out
If teaching methods are working.

Soatwork asslgnments. that provide opportunities for students

to practice new skills, are divided into small segments.
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Teachers select problems and other academic tasks that are

well matched to iesson content so student success rate is
high: Seatwork assignments aiso provide variety ard
chaiienge:

Students are given oractice activities that emphasize
applications of learned skiils or concepts in dally living
situstions to make iearning meaningful.

Teachers move among students when they are involved in
practice seatwork; and provide corrective feedback for

positive reinforcement and for additionai instruction where

Students master knowledge and skilla before new material is
presented. When students don't understand, teachers provide
additionai instruction, aliow for practice, and retest untii

the student succeeds.

When skills are mastered, students are aliowed to move on to

new material.

Teachers frequently review key ideas and skilis throughout the

year to check and strengthen student retention:
Post-instruction

Students are provir.:: with opportunities for independent

practice with frequant feedback and positive reinforcement.

Homework Is assigned to support and reinforce classroom

learning after students have achieved a reasonabie success
rate. It is typically in small increments and at a level that
students can compiete successfully. Homework is corrected and

returned to students promptiy.

Parents are told about student successes and are requested to
help keep students involved In iearning: Teachers iet parents
know that homework Is important and give them tips on how to
help students keep working:

Teachers evaiuate student performance by objective standards,

not by peer comparison, and use frequent and consistent praise
for excellence in achievement and behavior to motivate

students. Rewards are appropriate to the deveiopmental levels
of students.
IEP Implementation

Use of iabels Is minimized. Students are described in terms

of educationaily functional behaviors; rather than disabiiity
categories. Programs relate to the functionai leveis of

student performance rather than to category of disability.
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gggl!!tgg!thpllcod ln the district’s continuum of special
education services is provided with an appropriate individual
sducation program. Student placement, special education; and
related services are implemented as specified in the student’s

IEP.

Spcclal education teachers use the IEP as a gulda for daily

lesson plans and instruction for students with disabilities.

Curricula are adapted for individual students by varying

instructional methods, materials, pace, and assignments.

A variety of lnstructlonal mothods, materlals. actlvltles, .
adaptive equipment; and evaluation methods are used to assist
individual students with disabilities in meeting the goals and
objectives specified in their IEPs.

Spoclallzed mltorllls. -qulpmam and other resources, requlred

to implement each student's IEP are provided.

Materials, activities, and equipment used to implement the

curriculurr instruction specified in IEPs are appropriate to

age; sklils; and developmental levels of si:idents.

Rogular oducatlon toachurs provide approprlato support for

students with disabilities and adjust the regular education
program as needed; adaptations of regular academic and

vocational programs are implemented as specified in IEPs:

lnsjructlonnl approncﬁes currlculum content and matérlals of

supplementary instructional services are coordinated with

classrcom programs.

As necusary. teachers and related services speclallsts
routineiy assist students with daily living skills in
dresslng. eating, and tolieting.

Each. s‘ludent receives approprlata dlrect or consultatlva

rolated sarvlces such as occupatlonal therapy, physlcal

training.

The implementation of IEPs (service delivery) is coordinated.

Persons from outside agencies are involved in IEP

Implementation as specified by the multi-disciplinary team.
Parents are asslsted and éncouraged to partlclpate in the
Implementation of their children's IEPs by supplementing
school instruction with supportive home activities.

School staff monitor IEP implementation on an on-going basis.
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services contlnuc wlthln tholr current-placements until the

process of determining student eligibility and: the need for

special sducation services Is completed and Implemented;
referred students may be provided with modified
Instruction/services while the evaluation process is being
completed.

Student Integration

Interaction of students with disabilities with thelr_ B
non-disabled peers Is encouraged in all aspacts of school life
on a regular basis.

Siudgnta with disabllities have a access to and are encouraged

to participate In all academic vocational, intramural and

extracurricular programs and activities on an 6Jjual basis with

non-disabled students.

Tho amount- of tlme and the extent to which each student with a

disability i3 integrated with non-disabled peers corresponds

with IEP specifications:

Movement of studénts to less restrlctlve envlronments. as
appropriate to their abilities and special needs; Is =
encouraged by district staff and faci'itated by the district's

continuum of services and entry and exit criteria.

Studenis wlth disabilities are glven opportunitlés to go nnto

the community_for functional learning instruction and are

accepted In the school and community.

Student Evaluation Practices
For all students:

—~ student progress and achievement are monitcred
systematically on an on-going basis; using formal and

informal methods including test resulits; grade

reports; attendance records and other information to
identify potentlal problems;

- teachﬁi’x use avaluatlom for formatlve purposes. i e.;

Instructional diagnosis, prompt feedback to students
and parents, and modification of instructional design;

- evaluatlon of porformance is based on mastery of the

defined learning objectives of the curriculum;

- teachara propare und use valid, reliable instruments

for student ovalumlon.

5-i8
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For

- students are informed of evatuatlon results promptly, 7

in clear_and _simple language in order to help studonts

uncerstand and correct errors and learn cnrrect

rasponses; and,

- evmuatlon results are used to develop approprlate
educational plans.

studente with disabilities:

- progress is ovaluated wnth respact to the ob‘ectrves
specified in the IEP, using measurement techniques

that are valid and -appropriate for the objectives
being measured, including a wide range of techniques

such as formal and/or informal pre- and post-evaluations,

personal observation; review of represent::ive samples

of each student’'s work; and interviews witi: students;

teachers; parents; and others;

- annual program raviaws are effectnvely coordmated in

accordance with local policies and procedures;

~ results of annual IEP reviews are reported to and

discussed with parents; school personnel, and other
service providers;

~ results of student avaluatrons, IEP reviews, = 4

teacher reports are used to make de~isio- . regarding
students’ continuing eligibility and nesu or special
aducation, appropriateness of placement and related
services; and need for changes in instructional
services; and;

- gnades and promotnons are based on studsnts

achievement of goals and objectrves (academlc,

vocational. social, self-help) specified in their
individual &Pz,

Indicators in th:. section ware drawn f-om the following

sources: Armor (1976), Bachelor (1282), Becker (1977 and

1980) Behr (1981) Berliner- 11976 and 1974,,-Block
(1976), Bloom (1974 and 1976), Blumberg (1980), BrooRover

(1979), CA, California SDE {1977); CEC, Cobb (1873);

Cohen; M. (1981), Cohen, S. (1982); Crawford. (1975), CTP,

DEL; Denham_(1980), Doherty (1981), Duffy (1980), Edmonds

(1979a and b), Emmer (1981), Englert, -Evertson-(1980a,

1981, 1982a, b), Fltzpatrick (1982), FL, GEQE 1978y,

{1 980),,Hu’ng§r, {1 ,917), Hyman (197,9), Jorgenson (1977);
Kennedy (1978); KY, LA, Larkin (1976), Leithwood (1982),
Levin {(1981); Levire {1981a, 1982 a;b);
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Instructioml Practlces sourcaa contlnuodk bphnm (1981),

Lohman_ (1982); Lortie (1975), MA-SBE, Madden (1976),- .- - -

McCormack (1982), McGeown (1979-80), McKenzia (1979), ME,

Medley (1978 and 1979), Milazzo (1982), MC, NASDSE (1976),

NAESP (1984), NC, Neidermeyer (1981), New York SDE {(1974);

NH, Odden (1982), Olsen, PA, Purkey (1983); Ramey (1982),

Reld (1980}, Roddy (1983), Rosenshine (1979 and_1983),

Rosswork (1977); Rutter (1979); Szrason {1971} SMA, Soar

{(1973), (iallings (1974 and 1979), Teacher, VA, Venezky

(1 979); VT, W-B, Walker (1976), Webb (1980), Weber (1971),
«illsch (1978), Wilson (1981), Wynne (1980)
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RATIONALE

Studlez of school effectiveness have indicated the importance
of pausitive school and classroom environments. In effective
schools, schooi and classroom environments are safe,
¢iscipiined, a2nd ordarly. There is an stmosphere that is
fraa fram the thi:at of physical bharm or fear; that luads to _

productive teaching and learning. Students feal secure and

supportsd in a caring snvironmsnt where they can succeed.
belonging among students and staff mombors, and fosters

positive self-Concegis in students. School and -classroom -
standards jor ii:i:iiitibii‘i biliiiilﬁi ii'i éliii’ irid idﬁiihl&iéiﬁd

classrcom maragament skilis to structure the Iearnlng proces~

and maintain student attention:
INDICATORS

Fules f5+ acceptabie behavicr of staff, students, narents; and
adminlstrators within the scha™ are:

- gqueﬁmtﬁlvsly dsvsk

- not overly authorit::- ..

— consigtently and fairi; uniorcea

- reviewzd and reinforced through striictured
facuity/administration interaction; and,

— clearly communic:ted to students.

Condit:: = for. Iearning are. pleasant All schc:al areas are

kept ciean and in gooa repair, and mazta attractive.

The dlstrlct aid school cllmates are conduclva to learnmg and

emphaslze tno worth of ail individuals. Students feel secure

and supported in a carlng environment where they can succeed.

Speclal sducatlon spaces are pleasast cloan. safe. -
well-maintained, and respected ty ..:udents and staff members.

=g climate for siiééjii education in each school reflects
2ide and a sense of belonging among students and staff _

par* of" the total school process

I:sarnlng snvlronmants prombts sducatlbnsl growth and the
development of positiva seif-concepts in students with
disabiiities.

Clasroam standards for accepible bohavorand consoquances

of misbehavior are_written, taught and reviewad with the

students in detail early in the school year, and are

administered consistently, fairly and promptly.
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Toachors uso a vsrloty of classroom management skills to

environment by actively structuring tho lasrnlng orocsss.

msnaglng time; and maintalning student attention:

Teachers stop dlsruptlons qulckly. taklng care. to svoid

disrupting the whole class. Teachers minimize disclpline

problems and off-task behaviors by using appropriate class

management techniques and by modeiing and reinforcing

appropriate behavior. In dlsclpllnarv sction; the teachar
focuses on the inappropriate = - . . nnt on the student’s
- ersonallty and uses methouds . -~ qaot undermine the
i~dividual's dignity.

Thos; are. smoottLandofﬁclant classroom routlnas Studonts
are taught and required to b:lng the mstorlsls thoy need to

class. Teachers have assignments and materials ready for

students, and classes start on time and purposefully

Tsachsrs structure thelr classrooms 80 they can glve

additional time and attention to students viho need sxtra

assistance without ignusring the neaeds of other students:

Physlcsl spsce and lnstructlonal mstorlals are organized to

minimize disruptive movement around tlie class-om and to
tacilitate easy access to high use materials.

7e§i:l'ii§r§ pay éits’ritio'vi to sﬁi'cléiit inte b;;éjié;l ﬁjéﬁléﬁé. and

accomplashments in social interactions both in and out of tho

.spaclal and rogular oducat.on stafl‘ encourage student

indepe::dence as much as possible and encourage studeits to
believe that they control their own futures.

Tachers effoctlvely ‘coordinate ihe services of a-des in the

implementation of various phases of the classroom program and

use peer-tutoring and peer-counseling programs if appropriate.

indicstors in this :sseiiasﬁ ware drawn }iéiﬁ the ?’Siiév’v’iES

Cooley (1980). e:l'P BEI:, Edmonds (19793) Emmer (1 980a b,

1981, 1982), Englert, Evertson (1980a, 1981, -1982b)),

GLARRC-DB, Good (1979a), Hunter (1977), I-P, Kounin

(1877), MA-SBE, ME, Medley (1978 and- 1979); NAESP (1984).
NH, L'Leary (1979), Olsen, PA; Rosswork (1977), Rutter
(1979), Sanford (1981); Soar (1973), Symposium on

Effective Schools (1980), VA, Walker (1976)
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6. PROGRAM AND STUDENT OUTCOMES

STUDENT PERFORMANCE, COMPETENCIES,
BEHAVIORS, AND ATTITUDES

SATISFACTION

POST-SCHOOL OUY3CME3
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RATIONALE STUDENT _

PERFORMANCE;
gg ggfgegive educational pregrem ensures the development of COMPETENCIEg
academic, vecatienal and social comgetencies commensurate BEH
with each student's potential, and fosters high levels of AND ATTITUDES

student attendance and-program compiation. Students are

provided with opportunities to develop and express_creative

interests and talents,; and their schoaul experiences cuitivate

a positive seif-concept as well as positive values and

attitudes.

In addmon, stude v's with disabi!itues develop the self-help
and Independent i:ving skills that contribu'e toward a
productive lifestyle and full participation in the life of the
community.

ii&iéiéﬁéﬁé

students with dlsabillties compare favorably with rates of
regular education studerts.

Students with disabilities comlets high school, graduating
with & standard or special diploma, or certificate of
completion.

Non- and Ilmued Enghsh-profncnent students with disabilities
progress at a satisfactory rata in their special education and
regular education programs.

Students with Wis:bilities develop acadamic competencies:

- eommensg[age vgutt) their Jkuhiiéé, iﬁay devolop
cometencies in appropnate academic curriculum areas
such as reading, language arts, mathematics, science,
social studies, cultural arts. and technclogy; and,

= They achisve or go beyond their Individualized

ecducational program (IEP) gcals and objectives in

academic areas:

commansurate with abilities and interests.
~ They acquire job preparation and vocational skills:
~ They demonstrate pre-employment compatenciss such as:

ability to identify career or vocational interests,
knowledge of selected career and requisite sk''is
and attributes;

ability to identify training and employiﬁéﬁt options

and opportunities and
ability to seek empioyment or further education

or training;
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as appropriate, they develop job-specific skills, _
including knowledge and skilis normally required to

carry ott entry-level tasks of a specific occupation
or cluster of occupations; and,

they dovelop work maturlty skllls, lncluding those

skills needec ‘'~ obtain and retain a job.

Studanﬁ with diuﬁlihes develop positive behaviors and
attitudes Inc!uding

posltivo soIFconcep's, N

positive attitudes toward o‘hers,

productive work and study habits, and

offective socia! s'ilis:

Studénts with disahllutiés develop and express c-eative
interests and talents.

Students with disabilities develop self-help and independent
tiving skills in such areas as:

-

applying problem-solving and decision-making skills;
ccmmunic:iirig needs and i’ééiiﬁgi Eﬁécﬂﬁiy;

!'nowing about banafit programs and f‘nancial

assistance opportunities, and how to acquire them;

understanding sffir:aative action, fair employment, and
other anti-discriminiion guarantees that affect them:

advocating for legal; parsonal; or consurmcr rights;

negotiating conﬂdentiy with agancias or individuals

to acquire essential benofits and
services;

understanding how earned and unearned income affects
benefits eligibility;

knowing about and understanding how to acquire
personal care assistance to live independently;

knowing about housing options and understanding how to
acquire them;

applying the principles of accessibility to homes:
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o - STUDENT . .
~ knowing about transportation opiions and how to PERFORMANCE:
acquire/use them; and, ,CQMPETENClEg,
o S - , BEHAVIORS, -
~ being comfortable in social situations and using AND ATTITUDES

leisure time productively.

Indicators in this section were drawn from the following
sources: CA, CCSSO, DEL, FL, GLARRC-DB, IL, MO, NC, NH,
NY, PA, Tindall (1984), VA




RATIONALE

An effective educational program fosters a sense of

satisfaction in the individuals who are major participants and

stakeholders in the process — students, parents; school
staff, and community members. School staff need to feel a
sense-of worth and_chailenge in the work they do and the

impact they have. Students need to feel good about their

school experiences and satisfied with their progress: Parents

successful achievement and positive benefits for their

children.

At the community level, unde.standmg of and support for
educstionai programs enhance the- -potential for program
effectiveness.  Also; employers’ willingness to hire graduates

and their satisfaction with the job performance of students

and graduates influence the potential for effective
integration of individuals with disabilities into community

life.
INDICATORS
Students

Students wlth disabilitieg &re satlsﬂed with the educatuonal

services they have receiv.d and feel that the spscial

education, regular education, and vocztional education
programs havs met their needs.

Students with disabilities are satisfied with *heir progress
in school.

Studenis with disabilities are satlsfied wnth the way they

have been treated in school by faculty, staff, and other

students and with their level of integration with non-disabled
peers.

Parents
Parents of children with disabilitics are satisfied with:

~ the special e. -ation program, procedures, and

services prcviced for their children; and w:ith their

children’s prcgress;
— their level of p.rticipation and involvement;

~ the way their c’iiia i-i i:raﬁi'u& at school by faculty,

7oAl aita’s aTYe v otior with non-disabled students:

SATISFACTION



Scheel Staﬁ. o SATléﬁAéTION

Staff membars o 38‘ a sense of chal,u ge and satisfaction in

their protaszional roles and feel they m. %3 a difference, as a
result of Involvement In decislon-maki: -

Staff are satisfied with the inclusion . siu_onis with

disabilities within the regular education program; and have
positive attitides toward ’sp’ééi’al education.

services In such areas as: pollclas and prowdures, .
instructional delivery ard results, and In-service training.

Employers

Employnrs express wllllngness to amploy studants/graduates

with disabilities, and are satisfied with the performance of

these students and graduates.

School Board and Community

The school board indicates support for tha special educatuon

program through the allocation of necessarv resources.
Students with dlsabiliﬂ « are viawed - “itively and treated
well in the communit;.

Parent and non-parent {ax;:ay..re indicate satisfaction with

and demonstrate suppor: for; the special education program:

eommunity !gaqus and busmess persons ’ndlcate support for

the special educat sn program through donations or contributions,
employment of graduates, and support of special activities.

Indlcators in this section were drawn from the following
sources: CA, CCSSO, DEL, GLARRC-DB, MO. NH, VA
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RATIONALE

An effective educstion enables individuals to function

successfuily in society and to be contrihuting members of the

community. This Includes pursuing post-sezondary .

education/training commensurate with abilities and interests;
finding and maintalning empioyment situations that lead to
economlc securlty; and attaining living situations that
represent Independent and least restrictive lifestyles.

INDICATORS

Spacla educaion graduaies chious he pot sacondary options

they desire; including continuing their education; entering

job training, and/or finding and maintaining employment.

Speclal education graduates ;obiain sufficient jﬁcpmé through
employment and/or benefits to be ag financially independent as
p’issiiblé.

bocoming Integrated Into the communify to the fullest extent

Special oducatlon graduates participate fivv i+ society by )
voting, becoming members of civil groups ar ¢ other comnumty
organizations; and taking part in social an. racreational
activitles.

Indicators in thls saction were drawn frov i Lo
sources: CCSS0O, FL, MO, NH

6-7

POST-SCHOOL
OUTCOMES



7. DOCUMENT USE
AND .
DEVELOPMENTAL HISTORY

ERIC

Full Tt Provided by ERIC.




USES OF THE REFERENCE DOCUMENT

Effectiveness Indicators for Special_Education has besn developed to serve as a
reference tool to improve the education of all students with disabilities. The

purpose of this seciion Is to describe potential uses and factors to be considered
prior to use.

Intended Uses

Through _the afforts of the National RAC Panel on Effectivensss indicators for

Speciai Education, many different uses of this reference tool were identified. Four

primary uses for the Effectiveness Indicators were specified by the Panel in the

development process. These were to:

1. assist in setting goals, clarifying values, and building consensus,

2. serve as a bris for iaéﬁiiﬁiﬁﬁ or defining program evaluation questions,

3. provide a resoc-ce for parent and staff development and training, and

4. stimulate research and development activities.
Indicators for_Special Education an be a resource for sach of thess
uses at the schoo' district, or state levels, depending on tie needs and

configuration of the agencies or organizations invilved. It also can be used by

institutions_ot higher educaticn (IHE's) as a gi Je for researck and in the teaching

process. It can_be ussd by private schools or private schoo! organizations. Implicit

in all of these potential uses is a focus on defining; imp:oving, and/or developing

effective special education programs leading to improved or expanded outcomes for
students with disabilities.

Undoubtedly a variety of other uses for the r. arence source will be identified.
The Panel intended to develop a document that could be used by all_ people

c.ncerned  with education, with primary emphasis on state and local education

administrators, teachers, and parents. The following matrix provides a visual
depiction of the anticipated most frequent uses of this reference tool by various
groups.

Matrix of Primary Uses by User Groups

Setting  Program Evaluation Parent/Staff Research/

Goals Criteria/Questions Training Development

3767t Groups X X
Ts :cher groups X X
LEA sdministrators X X X

SEA administrators X X X X

72
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The_process for using Effectiveness Incicators for ”7'”’I Educatuon is_as important

as_the_ product itself. lmplementing schoo! improvement efforts involves . complex

processes. Both commitment and consensus must be developed by key people in the

process _including school staff, parents, students; and school board and other

community members. Careful planning; coordination;, _and.. monitoring of the

implementation process must be conducted. lmplementatlon and instituticnalization

of changes in any human organizétion are time consuming and slow processes.

The Panel identified several concerns and issues regardmg the process of u.ung this

document as a referance tool. Specifically, the Panei emphasized that it represents

a beginning point, not an end product. Perhaps it should be viewed as one_“brick"

within the building of a waell- -managed- cystem _for _educating . studants _ with

disabilities. It must be used -appropriately _to_contribute_to ths _structure of the

building. It shoiild be noted as waell that Effegtlvenggs Indlcatgrs for S

Education represents the ideal for programs educating students with d733b"ItleS

Improvement is a long-term process that should not be expected to occur
iiiiiiié’di’a’iélf.

Additional concerns emphas:zed by the Panel which should be cons:dered carefully
by any group reading or using the indicators include the foliowing:

Q_mgm lt is not mtended for use in cemparmg mdavudual states. dlstncts,

schools, or classroc.ns It is intended; rather. as a tool in the afforts toward
excellence in education.

Eii’a’ig"ﬂiﬁﬁ Svﬁem lt is not ir and of itself an- evaluatuon do\.ument it could be

used as a basis for developing a local or state level evaluation systern. = To do so,

the agency would need to condict an extensive process to identify the indicators

that are relevant and develop methods for measuring the indicators.

nent. Indicators include both quantifiable |tem§ whuch can be

measured with relative ease and _qualitative . items which are more difficult to

measure. Somae terms can be clearly defined, but no consensus exists regarding the

definitions of certain other terms. During local planning processes, it wili be

essential for the various people involved to -agree- on working definitions _of these

terms. = They must as well agree on standards and procedures for those. _qualitative

items selected as pnonty areas for improvement. __The indicator statements allow
for the development of specific agefinitions and measurement methodoiogles which

are appropriate to_the individual contexts, needs, resources and capacities of each
district, program; school, or student.

Com rehens:venes of the Bocument No program, school, or dlstnc‘ could address

all of these indicators ai the _Same._ tlme, nor would it be appropriate to do._so.

Effectiveness _Indicator provides a menu from which groups
may select priontues through a consensus-building process

Limits on Con grghgnswgnes Auhpggh jl}era are many indicators lusted in. th-s

reference tool, there may be many other indicators that could bs added.

Effectiveness Indicators for Special Education is- limited by the types of primary

documents used in the development process. It should be recognized that other

valid effectiveness indicators may exist currently - in other systems or may be
generated through the consensus building process at the local level.



Placing Blame.  The indicators should bs used to identlfy, support, and provide

public recognition for -effective programs, policles, and practices. Deficlencles

should be identified within the positive perspective of Improvement.

A ,,i‘iﬁiti éaut on deserves -special emphasis. ___School

improvement _efforts . require a substantial amount _of Hime and effort for
implementation. Effective formative evaluation Is essential to guide_the fine-tuning

of such efforts. Parents, advocates, school personnel, school boards, and state
education agency staff should avoid making premature decisions about the quality of

programs and siervices based on Initial outcome evaluations.

Examples of Uses
Effectivencss Indicators have been or are currently being used In a variety of
settings across the country. Five projects are descrived below to provide concrete

examples of -how- state and- local groups are _using _information similar to that
contained in Effectiveness Indicators for Speclal Education, and how; In the case of
o ce tool was used recently.

: Since 1982, the Florida Bureau of Education for Exceptional

Students has_funded .Prc’sct EESE, a special project to help local school _ districts
conduct . program evaluation based on local needs Project FSSE (Evaluation  of
Exceptional Student Education) has generated a set of documcits describing the

criteria, or- Indicators. _Florida will disseminate coples of Effeg

evaluation process. Not included, _however, are_ specific evaluation questions,

or_Special Education to all local school districts to assist them in Iidentifying

evaluation. questions, _criteria, and indicators that are applicable and validated at the
local level: The 500 pages of EESE documents will facilitate the adoption,

adaptation, and validation process.

At the state level, as part of the Department of Education Program Review Process,
the Buresu has been directed to look at essential elements of an effective ESE
system. Six areas for review we:-e selected:

continuum of alternative placements

parent involvement

services to pre-kindergarten handicapped students

educational technology I . )
transition of students from secondary program to work or post-
secondary education

program evaluation

AhWN -
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The Bureau staff, in a group process; used the draft Indicators document fo select

subcomponents or indicators of each topic. Data collection to determine the

presence or absence of the indicators will be conducted primarily through review of

student records.

stropolitan Area Project. During the 1985-86 school
year, 22 districts in_the Minneapolis-St. Paul metropolitan area. chose to address

cooperatively their common need to Improve programu serving students with

emotiorial and _behavioral problems. Working - together, - district _personnel from _the
22 districts, state department of edication staff, and_university_personnel developed
program quality indicators specifically for programs in this disability area. Districts

are using the self-devised quality indicators for program design, prograin
improvement; and program evaluation.



t. The Special Education. Division of the

New Himpehire Department of Education is. developing a_comprehensive _evaluation

Harnpshlre school districts. ~The "effectivenass syatem" is based on lndlcators of

effectiveness developed. 1hrougli both an extensive _literature review as well as

stakeholder_responses from New Hampshire local school district educators, state

education agency representatives, parents, school board members, and community

representatives. (The New Hampshlre database was lncorporated into this reference

tool.)

prlnclpals, regular educat:on -teachers, and parents of students -with dlsabillties

Indicators receiving high stakeholder ratings form the basis of the effectiveriess

system. _Instrumentation is being developed to allow school districts to assess their

performance related to: Program and Student - - Outcomes; Philosophy; Policies, and

Procedures; Resources, Curriculum; and Services; Instructional Practices; Parent

Participation; The Learning Environment; Staff nggrgrs Wand:{tttltudes,: and

Leadership and _Professional__Development. _ Instrumentation includes an array of

questionnaires; checklists, observation scales, and interview protocols, as well as

procedures and formats for accessing outcome data. In 1986, the system was plloted

in three. New Hampshire districts producing comprehensive "Profiles of Effectiveness

in Special Education" reports. Future activities will involve continued development

and refinement of the system, and expansion of its use by other New Hampshire
school districts.

The SPEED/SMA inquiry _was q three prenged

approach to establishing a comprehensive system for a special education program

description and evaluation. The three components of the process carried out were:

1. Development ef a "conceptual model" for def'nlng a specual
education program.

programs based on the approved cenceptuel model.

3. Development of processes and procedures to use the standards

set by the generic "criterion statements" and_‘"specific program

descriptions;" that were written on_the basis of the_ ‘“criterion

statement" to be used as the standard by which spacial

education programs would be evaluated using data analysis and

discrepancy statements.

Iﬁe critical process in the Inquiry was the development of the crlterlon stalaments
that represented the communities’ statements of quality special education_programs.

This - process was carried out- by Involving professionals from both regular anc

special education at the administrative, supervisory, teaching, and support - staff

levels. In additicn, board of education members, parents, students, representatives

from_community and state agencies and other interested people participated in the

actual writing and confirmation process. These members represented *ie best talent



that could be found in the fourtesn (14) member achool districts' SPEED special
education cooperative, In - the fifty-five (55) _district. SMA regional special education

cooperative and from the State of llinois. = Once completed, the ‘criterion
statements” or indicators of quality were adopted by the entire community through

board approval processes.

The process has led to a quality program evaluation systam within the area

Discrepancy evaluations are to be conducted based on program descriptions that

represent the statements of quality being strived for in Individual programs.
Automatic re-evaluation processes take place on a specific time cycle:

ucation_ Evalustion Project. By March, 1987 the Vermont

parents, _teachers; pediatricians, legislators, principals; special education directors;

superintendents, college and university personnel, state department staff, and private

service providers.

The Indicators will be adopted by the Vermont State Board of Education and

recommended for use at all levels from individual classroom to statewide

applications. Quite_separate from the normal state-level complance monitoring task,
the quality indicators are viewed as a fertile and Vermont-legitimated resource for

going beyond compliance to special edication programs of quality.

les. _These_ five. examples demonstrate how.- sffectiveness
indicators are cruclul to program improvement efforts: In each case it would have

been beneficial for the group or agency to have had access to a_reference tool.as

comprehensive _as _Effectiveness Indicators _for , ._Having this
reference tool avallable could have decreased development tims, increased sharing

through inter-group collaboration, and increased the range of optioris considered:

There are many other ways EH

tiveness indicators -
used. Examples of uses at various levels of the education system include the
following:

1: States can use the Indicators to develop a statewide school

-‘nprovement  prcgram; e.g., developing a self-evaluation system
for use_by local districts in planning for school improvement
efforts or targeting statewide technical assistance and training
programs:

2. tocal - district - personnel can use the document to select
priorities, conduct needs assessments; and develop and_monitor
local school and special education program improvement plans:.

3. Regular and _special _education teachers, administrators, and
parents_can _use the docuiment to identify and support existing
effective special educatlon programs, services, practices, and
policles, and to establish priorities and plans for Improving

existing programs or developing needed policies and programs.

7-6 :
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4. Agencies and organizations can use. the indicators as a resource
for developing or refining professional and program standards.

5. Higher education . faculy, statf-development coordinators,

teachers, administrators, and parents can use the indicators in

refining or developing pre-service and In-service personnel
development plans and programs.

6. Local school boards can use the Indicators for establishing
district policies. and for reviewing programs, processes,
procedures; and outcomes.

7. Agencies and parent. organizations can use the Indicators in
parent training- curricula to - provide an overview of the
educational - system for introductory parent training and for
more in-depth training for parent specialists:

8. Private school organizations can use the indicators to identify

indicators of effective p-ivate school programs that could be

used by their associated schools:

Conclusion

licators for_Special Education Is intended to serve as a resource for
all _concerned groups in their efforts to move beyond compliance to focus on the

effectiveness of regular education, special oducation, and related services for

students with disabilities. Their combined efforts have generated much significant

progress to date and can continue to provide a major impetus for program
refinement and deévelopment.

N
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DEVELOPMENTAL HISTORY OF THE DOCUMENT

cliveness Indicators for Special Education: A Reference Tool (First Edition) represants a
milestone in the history of tha Regional Resource Center (RRC) program. It is the result of a

cooperative national effort of many people that was facilitated through the regional structure

of the RRC program.

Tﬁu ﬁﬁéﬁ program is funded by the U.S. OHice aﬁsﬁéfg@ééuéétioﬁ ii;égfi}hs to assist state
and local education agencies in developing quality programs and services for handicapped
children by:

- working with them to identify and analyze persisting problems;
- linking them with the most recent developments in special education
research, technology, and practices;

linking them with states experlencing similar problems and providing

the opportunity for and assistance in developing solutions for common
problems;

- helping them adopt new technologies and practices; and
- working with them to improve the cooperation between professionals
and parents of handicapped chiidren:

In the Spring and Summer of 1985, the six RRCs conducted needs assessments in_all fifty-eight

(58) State Education Agencies (SEAs). Thirlyfive of the SEAs, or 61%, identified program

evaluation as a persisting problem. When state needs were collapsed to regional priorities,
four of the six RRC regions listed one or more program evaluation issues as regional

priorities:

The Mid-South RRC convened representatives of these four RRCs as a task force to plan a
joint response to the apparent need for ways programs can judge their own effectiveness.
Additional advica was sought from the other two RRCs, the Research Committee of the
Council of Administrators of Special Education and from some private firms that were working
with state education agencies on program: evaluation.

It became clear that a great deal of redundant activity was occurring as state and local

agencies sought to locate extant indicators of effectiveness in special education through

library searches and phone calls acress the country. The task force proposed that a document
be developed that could serva as a reference tool to such local and state efforts. The task
force further_ proposed that the document- be developed with the direct involvement of _a
broad-based panel of representative stakeholders in order to ensure that. the_results would be

useful. Initlal concerns about having "National Indicators” were set aside when the effort was

defined as a reference tool from which stakeholder groups would draw information for use in
their own locales.

A first_step involved locating research articles and state documents. Bacause the SEA

documents were notreadily available in the literature, each - RRC agreed to contact its

constituent SEAs and provide documents that would meet the following criteria:
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Represent a local or state special education perapective;

- |
.

2. Be avaliable in the public domain or be released for use by the RRC
program;

4. Refer to “effectiveness’ or “quality" i.e., not compliance. and

5. Provide a basis for judging effectiveness and quality.

Eight types of items were considered for inclusion In the compilation; "standard."

“criteria,"  “goals,"  ‘objectives," _ ‘indicators," “documentation" or ‘“evidence,"

“evaluation variables," and “evaluation questions.” Materials from 13 states (many of

which were in_drafi form) wers obtained through this process. The Mid-South RAC

Prepared a_simple compilation of these and other documents, e.g; soms initial
studles, for discussion by the panel.

participation of representatives of: _parents of children and youth with handicaps;

Speclal _education _administrators In local education agencles (LEAS):  Specis

education administrators in SEAs; Chief State School Officers, and the participating

RACs. In March, two teachers were added to the panel and the South Atiantic RRC

sent a representative.
The panel members were asked to perform three functions:

1. To participate in face-to-face interactions that would ensiirs that
the development of a reference document would address primary needs

and would be appropriately linked to relevant events; people, and
contexts;

2. To share drafts of the proposed document with colleagues to ensure
broad-based input to the final product; and
3. To assist with the dissemination of the document in the future by

creating awareness of it and its potential uses.

While the panel was _being - formed, the_Mid-South RRC distributed a request for

proposal to . individuals and agencies that._might = assist the Mid-South RRC - in

developing the reference tool. . The responsibilities of the subcontractor included

facilitating the meetings _and . integrating panel input with available research on

effectiveness. . _ The. subcontract was awarded to the Center for Resource
Management (CRM) in New Hampshire based on -its prior work with the New

Hampshire SEA and the availability of its data base on the effectiveness research.

Over a five month period, commencing on March 5, 1986, mambers of the National
RRC Panel collaborated to produce a comprehensive reference document identifying
what current and past practice and research suggests are the types of outcomes,

approaches; and conditions that characterize an effective special education program.
An_effective. special education program Is broadly. defined here as one that is
characterized by an equitable, positive and successful school experience for_students

with disabilities and one that leads to equal access to society and a productive
lifestyle.
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The efforts of the Panel involved three face-to-face. work sessions; Individual review
and. editing, and telephone conferences to share Ideas and reaction -and -to achieve
consensus on the framework, content, and format of the document. Panel members'
work together was gulded by several principles and collaborative daclsicns. These
included agreement that:

~ The documnt would be writen from the perspective of equal

educational opportunity for all students — all children recelve the

same education, unless thelr needs require alternative approaches.

~ The National Panel effort and the Chist Stats School Officers’ effort
to specify effectiveness indicators would be_compatible to the extent
possible as a way of strengthening communication between regular and

special educators on program Improvement efforts.

- The éééééar}iw;'mig;mpiiasjza effectiveness, ﬁoijéﬁﬁ[@ﬁéé However,

Items associated with compliance would be included if they also had
implications for effectiveness.

= Themes of major import to the special education field, such as laast
restrictive environment and parent participation would be highlighted:

In_developing the document, the National RRC _Panel_had to_address issues arising
from_ differences .among document sources In_ definition of terms, and variations in

quality and specificity. Terms to be used throughout the document were defined,

and to the extent possible statements were framed in a consistent format.- However,

because of the range of differences_found in sources, considerable varlation had to
be accepted in the level of specificity across. indicator st.tements included _In the
document so that the original intent or meaning of statements would not be lost
through editing. Panel members deleted statements of quest .nable quality.

The_initial_data base was condensed by CRM to a first draft document for Panel

review and editing with the intent of reducing redundancy within categories and
creating consistency across categories with respect to the major concepts reflcted

in the data sources. _The first draft document was reviewed/edited _by Panel

members and subsequently revised to incorporate their recommendations as well as
reaction_ from _ several . external reviewers. A similar process occurred with the

second draft before all sections of the document were finalized.

Producing a document that would lead to a better understanding of the many

interrelated practices and conditions _associated with _ effective special-- aducation
programming proved to be a complex challenge for the Panal. _In -responding to this
challenge, Panel members brought varying perspectives and experiences to the task,
while sharing a common_commitment to equal educational opportunity for. students
with disabilities. . One. Panel member reflocted her experience with the process .in
this_way:  "As_we struggled together, we learned together." The. exchanges and

insights that resulted irom the interactinns of Panel ~members influenced many
aspects. of the document's development, and helped ensure that the viewpoints of
different constituencies who might usu or be affected by the document were
considered.

The document yﬁuiﬁayjéla is still emerging. Thus, it Is called thg "Egé E@iu&ﬁ"
to signify that it is intended as a dynamic tool. Revisions will be made as the

Panel learns more about what does and doesn't work In spacial education.

ffoctiveness Indicators for Special Education Is presented as a tool to be used at
stato_ and local levels.  Therefore; it has no copyright: Initial coples were

of organizations In 3-ring notebooks using a high

distributed free to a number
quality reproduction process.
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