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Preface

vi

ma_|or responsxbxhty of the Department of

Education is to provide leadership and assis-

tance to administrators, parents, and staff in
thelr efforts to lmprove edueational _pro-

istrators, staff, anel parents in 1mprovmg the ldentlﬁ-
cation and assessment of the visually imnpaired and the

planning and provision of instruction and services to
these students.

- Public education for visually impaired students in
Californ.a has developed during more than 100 years,
bégihﬁiﬁg With the eStébliShméﬁi iii 1860 df thé Céli:

publle sehool,,program for yxsually lmpalred students
was. established in 1917; and the iﬁié;gfé;idﬁ of stu-

dents into regular school programs began in 1924,
with the establishment of resource rooms for the visu-
ally impaired in elementary and secondary schools.
HiS;dﬁCﬁllS’; California has beeﬁ;'r'ecognized as a
leédef iii thé edﬁtétidﬁ df ViSi.iailly itﬁpéiréd Stﬁdi‘ﬁts

admnmstrators ‘We behevc that thxs documem will

assist those who are ¢ ontinuing the efforts to meet

federal and state legal requirements and to realize the
dream of Helen Keller “that every blind child have an
opportunity to receive a quality education.”
Appreciation -is extended  for the contributions;
advice, and assistarice provided -by the committee
members who helped to prepare these guidelines and
to the others who are identified in the acknowledg-

ments. We are also grateful for the suggestions and

reactions from those who reviewed early drafts and to
Jack Hazekamp, Special Education Consultant, Cali-
fornia State Department of Education, who coordi-
nated the development of these guidelines.
SHIRLEY THORNTON
Associate Superintendent;

‘and Direcior,
Special Education Division



Acknowle dgm

9

x hese gmdelmes were developed with the assis-

tance of an advisory committee representing a
broad spectrum of individuals;  Organizations,
and public and _private- agencies. involved in

the education of v1sually impaired students in Cali-

fornia. This committee; lisied below, . provxded an
important link to the latest developmems in this field

and to the development of a document that is respon-

sive to the needs of parents, teachers, and adminis-

trators.! B L o 7
Linda Biiijfgaiie; Director; San Benito/ Santa Cruz
__ Special Education Local Plan Area (SELPA)

Evelyn Carr, Consultant; Infant and Preschool Visu-

ally Impaired; California State Department of Edu-

cation, Sacramento
Carol Chengary, Parem and Presxdem California

forma Chapler Association for the Educauon of
Visually Handicapped

Joy Efron; Principal, Frances Blend Elementary

School, Los Angeles Un’fied School District

Jerry Fields, Program Director, Program I, Sonoma

~ State Hospital

Robert Gordon, Optomelrrst specxahzmg in low vision,

_ Encino -

Briice Harrell, Chaxrperson Joint Action Committee
of Organizations Of and Serving the Visually
'Handicapped

Lois Harrell, Home Counselor, Varxety Club Blind

_ Bubies Foundation

Rona Harrell, Teacher represenlmg the Southern
California Chaprer Association for the Education

__of the Visually Handicapped ..

Phillip Hatlen, Professor, Specxal Edacauon Depart-

ment;, San Francisco State University |

Mary Morrison, Director, Peninsula Center for the
Blind, Palo Alto

Linda Roessing, Principal, \,ahforma School for the

~ Blind, Fremiont

Ron Saviola; Doctoral Stijderit Physxcr Edncatxon/

Visually Impaired; San Francisco State University

Jim Siegel, President, Southern California Chapter,

California Association of Orientation and Mobility

Specialists

IThe titles of the committee members were current as of 1984.



Fred Sinclair, Director, Clearinghouse Depository for

Handicapped Students, California State Depart-
ment of Educatlon Sacramento

Rose-Marie S\&all,ov. Professor;_ Specnal, l:ducétion
Department, Célifoi’iiié State University, Los Angeles

Jeanne M. Vlachos, Superintendent, California School
for the Blind, Fremont
The following served as consultants to the committee:
Gerald Breakstone, Ophthalmologist and Senior Medi-
_cal Examiner; Los Angeles Unified School District
Eiiﬁibé w. Cék Cbiiisririrlri’aiit Sﬁééiél Ediiéitibﬁ DiVi-

Sacramento o

Carol Slavic, Member, Commission on Specxal Educa-

tion; and Member, San Mateo County Board of
Education

This document also- reflects the valuable written
comments and suggestions frem the field and from
meetings with parents, consumers, staff, and adminis-
trators representing the following agencies and organi-

zat:ons

Butte County Specxal Educatlon Local Plan Area
(SELPA) :
Callforma School for the Blmd Fremont -

Los Angeles Unified School District and county
SELPAs
Marin County SELPA

_children R
Organizations of professionals serving the visually
- impaired

Orgamzatlons of the blind in Callforma S
Private agencnes servmg the visually impaired

San Diego City Unified School District and county
SELPAs

San Francisco Unified School District SELPA

Sonoma State Hospital

Special Education Administrators for County

_. Offices

Special Ediication Local Plan Area Admlmstrators

Yolo County SELPA

Jack Hazekamp, Specxal Education Consultant
Callforma State Department of Education, served as
the chairperson of the advisory committee and coor-
dmated and supenlsed the development of this docu-

"""""" , Administrator, Coiiétiltéiii
Se'v1ces Soutﬁ Sﬁecxal Education Division, Califor-

nia State Department of Education: The clerical staff
of the Special Education Division and the Word Pro-
cessing Resources Center are also acknowledged for
their efforts in the preparation of this publication.
A special aip’p‘fé’ciaiti’on iS éxtéiidf’d to Asséﬁibly-

requmng the development of guxdehnes for each low-

incidence disability area:



CHAPTER ONE

Introduction

hlS introduction contains a brlef descrjpnon of
the purpose of these guidelines and an exami-
nation of their scope and use. Also included

are a listing of the standards for meeting the

unique educational reeds of visually impaired stu-

dents and a description of the information contained
in the appendixes.

The gmdelmes have bezn developed as a resource

for parents, staff, and ad:vinistrators in assessing,

1dent1fymg, planning, providing; evaluating; and
lmprovmg the quality and cost effectiveness of pro-
grams serving visually impaired students. These guide-
lines serve to:

° Clanfy the p processes for the 1dent1ﬁcatlon assess-

ment, planning, and provrslon of instruction and

services to meet the unique educational needs of
- visually impaired students. -
e Provide information that will assist parents staff,
and admmrstrators mn evaluatmg, improving, and

Provrdc cntena for the self-review and momtor-

ing of programs serving visually impaired students.
The standards discussed in this publication have

been established to serve as a model framework of
expectatrons for the identification, _assessment, plan-

ning, evaluation; improvement and provision of

instruction and services for visually. impaired_ stu-

dents. This document contains gmdelmes to assist

local programs in meeting these standards.

Scope of the Guldelmes

These gmdehnes focus on the umque educational

needs of visually impaired students. All instruction

and services provided to those students must be

planned and coordinated to meet their needs, Close
cooperation and coordination among all agencies,

programs, and individuals assessing and providing

instruction and services are the keys to meeting these

needs successfully and to improving local programs.

_The following need areas are not included within

the s scope of this document unless taey are affected by

a student’s visual impairment:

Mk 1
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e Basic curriculum, courses of study, proficiency
Stan'da'r'ds and Standards 6f behavi'o'r and diSci:

student should as much as possrble meet the
standards and expectations for all students:)

® Needs resulting from an additional drsabrhty or
disabilities. (These needs are so varied and com-
plex that they should be determined, using a

multidisciplinary approach.).

e Other _special needs;. mcludmg those served. by
these programs: bilingual; Education Consolida-

tion and Improvement Act, (ECIA), Chapter I;

state compensatory education, gifted and talented
(GATE); and migrant educatron (These special
needs are also complex, and they may or may not
be affected by a student’s visual impairment,
depending on the individual student.) Persons
needing more information about these programs

may wish to contact the Department of Educa-

tion for technical assistance. (See “Resources for

Technical Assistance.”)

Use of the Guidelines

This document was desigﬁéa to be used in three
major ways

i:ers, and administrators to 1mpr0ve their eﬁEetrveness
in_understanding and meeting the needs of vﬁrsu’ally
impaired students: Recommended roles and r responsr-

bilities. for parents,_staff, and students appear in
Chapter Four. Recommended roles and responsibili-
ties for administrators are found in Chapter Five.
These chapters include references to other sections in
this publication that may be particularly helpfiil to
these key-individuals. - -

_Second, these. gurdelmes can serve as a tool for

rmpmvmg the effectiveness of programs. in meeting

the needs of visually impaired students and making

maxrmum use of available resources. A discussion of
program mprcvement including program review and
evaluation, is found in Chapter Five.

Third, these guidelines provide references for mfor—
mation and resources to assist parents, staff members;

program effectiveness. The guidelines and the appen-
dixes can be used for:

e Obtaining basic information and suggestions
regarding the identification; assessment, and pro-
vision of instruction and services to visually
tmpaired students.

e Reviewing pertment legal requrrements (Appen-
- dixF) -

° Identrfymg sources of fundmg and materrals and
eqmpment (Appendrx E)

,,,,,,

Educatmnal Needs

Standards for meetmg the unique cducatronal needs

of visually impaired students are discussed in chapters
three, four, and five.

Standards in Chapter Three
_ In Chapter Three information relating to the fol-
lowing standards is presented:

e A program has procedures for lccatmg and refer-
ring students w1th vrsual 1mparrments Who ‘may

ferrals fromm the vision screening program
® The assessment of a student with a suspected vis-
ual impairment involves, where appropriate; the

followmg areas related to the stadent’s disability:

vision/low vision, concept development and aca-
demic skills, communication skills, social and
emotional skills, sensory/motor skills, orienta-
tion and mobility skills, daily living skills, and
career and vocational skills.
The -assessment of visually rmpaxred students is
conducted by personnel who are knowledgeable
about the disability. -
® The assessment report identifies the umque edu-
cational needs of the student related to the visual
impairment, mcludmg needs for specralrzed equip-

ment and matenals

related to a vrsually impaired student whb

12



These guidelines can assist parents siaﬂ

members, and administrators to improve
their effectiveness:

Is an infani or preschool age
Is at tne elementary or secondary level

Has a congenital or advenuitious visual impair-

- meat
llas a varymg degree of vrsual 1mpa1rment

Has othier special needs

Standards in Chapter Four

In Chapter Four information re!atmg to the follow-

mg stand ards 18 presented

students form the foun datron for developmg the

individualized education program (IEP), for pro-
vxdmg appropriate specialized instruction and
servrces for provrdmg maternls and equxpment

,,,,,,,,,,,,

areas:

Concept devclopment and academic needs
Communication needs

Social/emotional needs

Sensory/ motor needs-

Orientation and niobility needs

Daily living skills needs -

Career and vocational. educanon needs
o The followmg key individuals who are mvolved

in the 1dent1ﬁgatﬁxon,ﬁassessment planning; or pro-
vision of instruction, services, cr consultation to
a vrsually impaired student understand the stu-

dent S umque educatronal nceds and possess the

responsrbrhttes in meetmg these needs:

Teacher of the v1sually 1mparred

- resource specralrst)
Orientation and mobxhty speC1ahst

Vrsually 1mpa1red student

Eye specialist

Regular or adapted physical education specialist
Physical or occupational therapist

School nurse

Program specialist

€areer and vocational education specrahst

Language; speech, and hearing specialist
Counselor, psychologist, or social worker
Transcriber

Reader

Aide

Ancxllary stafi in resxdentral programs o

¢ Coordination exists among all of the individuals
involved in providing instruction and services to

visually 1mpa1red students.

Standards in Chapier Five
In Chapter Five information relating to the follow-
mg standards is presented

tion and services through a full range of program

options provided, as necessary, on a regronal
ba51s

on hrs or her educational needs. =
Class size and caseloads of staff allow for provrd-

ing specialized instruction and services; based on

the educational needs of visually impaired stu-

dents.

Each program provides qualified staff who have
the skills and abilities to conduct assessments and
to provide instruction: and services that meet the
edu ational needs of visually impaired students:

Appropriate staff development and parental edu-

cation are provrded based on a needs assessment
that reflects the unique educational needs of the
visually impaired student.

Facilities are designed or modified to enharce the
provision of instruction and servicesto meet the
unique educational needs of visually impaired
students:

Materials and eqmpﬁlent necessary to meet the

umque educatronal needs of v1sually 1mpa1red

suitable to the umque health and safety needs of
visually impaired students:

i3



U Each program servmg vrsually rmparred szudents

has an ongoing process to evaluate its effective-

ness and rmprove the 1denuﬁcauon _assessment,

vices to meet the unique educational needs of
these students.

Content of the Appendlxes

Appendnxes A through G provrde additional infor-
mation and sources of assistance for the reader:

Appendix A; “Self-review Guide,” can assist par-

ents, staff, and administrators in evaluaung and
improving the effectiveness of local programs in meet-
ing the standards presented in these chapters. The
“Self-review Guide” can be used to:

e Conduct an internal or external review of the

program.

¢ ldentify areas and establish goals for program
improvement. :
Identify pessible toprcs for local evaluation studies:

Identriy needs for ieéﬁnréal assrstance

tains 1nformauon about the range of visual 1mpa1r-
ments, funchonal vrsron assessment, and assessment

appendlx are “Regrstratron of Visually Handrcapped

Students; as of January 2; 19— “Eye Report for
Children with Visual Probl:ms,” “Preferred Visual

Report
mary Sheet.”
Appendix C contains information about the Cah-

fornia School for the Blind in Fremont; including the
r>ferral process and residential policy:

Appendm D provides a description of state hospital

programs in California. The purpose of the prograris,
referral procedures, and the residential policy are
presented ,

~ Appendix E presents legrsiatrve provrsrons for fund-

1ng, program options for students with visual impair-

ments, fundrng sources for low vrslon assessments and
rials and equ:pment
_ Appendix F contains. perirnent sections from the

Education Code and California Administrative Code,
Title 5, that apply to the content of this publication.
The purpose of this appendix is to grve readers an
opportunity to review key legal requirements that
relate to the education of visually impaired students:

Appendix G “Resources for Technical Assistance’
lists addresses and telephone numbers from the Cali-
fornia State Department of Education and other
resources in California and nationwide.

The glossary contains definitions for terminology

1]

used in educating visually impaired students that may
be unfamiliar to some readers of this publication.

L Y
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CHAPTER TWO

Identifying the
U“i‘l“le

Nds Rel ated
 Visual

Impalrment

hls chapter contains an examination of the

unique educational needs of visually impaired

studcnts Thls 1nformat10n can be used for

assessing a student with a visual impairment

(see Chapter Three) as well as for planning and pro-
viding instruction and services to meet the assessed

needs (see Chapter Four) in the following areas: con-

cept development and academic skills, communica-

tion skills; social/emotional skills, sensory/motor!
skills; orientation and mobility skills, daily living
skills, and career and vocational skills. The inforiia-
uon about unique educauonai needs identified i in this
vidualized ed,ucauon program (IEP) team as well as
for those implementing the 1EP:

Concept Development and Academic Needs _

- Sinice a visual 1mpalrment will often impede the
development of students’ visual concepts and learning

in_academic subject areas, special concept develop-

ment and academic skills, such as hstemng and study
skills, wxll often be needed

should be addressed 1nclude -
e Developing a good sense of body image
° Understandlng the followmg concepts: laterality,

time, position, dlrectlonr size; Shape association,

dlscrlmlnatlon sequence quantlty, sensations,

emotions; actions, colors (to the best visual abil-
ity), matching, and classifying
¢ Developing listening skills appropriate to the

level of the student’s functioning; including the
developimient of auditory reception, discrimina-
tion, memory, sequencing; closure; and associa-
tion skills

e Developing auditory comp,chcnsmn and analysis

skills appropriate to the level of the student's
funcuomng, such as the development of the abll-

cause and effect predlct outcomes visualize;

understand character; understand setting; recog-

nize feelings; recognize climax, foreshadowmg,

_ and purpose; and distinguish fact from opinion
° Becommg familiar with the format of, and know-
ing how to use, reference materials in the stu-

dent’s primary reading medium

iSee the Glossary for an explanatiofi of this term.
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o Bemg able to mterpret accurately maps charts;
graphs, models, and tables .
e Developing skills for notetaking durmg alesson.

e Developing skills for notetaking from material

originally intended for print; e.g., recorded or
material read aloud by a reader

Developing the ability to orgamze notes and
otherstudy materials

Developing the ability to orgamze oné’s time -
Developing the ability to select and use a reader

Being able to acquire materials in the appropriate

reading medium,; e.g:, braille or large type

Communication Needs

A student with a vrsual 1mpa1rment will usually
require alternative modes for instruction in readlng
and writing. He or she will need special skills in using
alicrnative strategies and specialized equ1pment and
materials to communicate effectively.- - -

‘Communication- needs that should be addressed
where appropriate include:

o Being skilled in readmg, usmg approprrate modes

(braille;. print, or recorded form) for such pur-

poses as gainirig academic information and pur-
su1ng personal and recreatlonal mterests )

mg, recordmg and/or handwrrtmg) for such pur-

poses as notetaking, recording phone numbers
and addresses, taking messages, and recording
travel directions and personal niotes

Being proficient in typmg -

Being able to write one’s own signature leg1b1y

Bemg able to operate b basrc commumcatlon equlp-

reel- totreel tape recorders cassette recorders and
- phonographs
® Being cognizant of, and able to use, appropnate

specxal dev1ces for readmg and wrltmg, such as

e Being cogmzant of, and able to use appropnate
special devices for mathematics and science,

mcludmg the abacus the talkmg calculator, paper-

and the talkmg computer

" Social/ Emotional Needs

A visual impairment often affects a student’s self-

concept, observation of behavior in social situations,
1nvolvement m recrcatronal actlvmes and sexualrty

special nieeds for socialization, aﬂ'ectwe educatlon
recreation, and sex education. These studenis will also
need to learn to deal wrth the psychological implica-

tions of the visual impairment.

Socialization
Socializaticn needs that should be addressed include:
(] Understanding and displaying aCCeptable social
behavior appropr1ate to a variety of group situa-

tions
° Be.ng able to discriminate hetween those behav-

iors that are socially unacceptable in public yet
~ acceptable in private
¢ Understanding and exhibiting appropriate asser-

trveness techmques m a var1ety of s1tuatlons

and intonation

¢ Being aware of and 1 usmg approprrate nonverbal
communication techniques: e.g., gestures eye
contact, raised head, and facial expressions

Being aware of and being able to control body
posture movement, and physical mannerisms in

° Bemg aware of and usmg proper manners in eat-
ing and other social situations

e Being able to make introductions properly and
demonstrate appropriate conversational skills
¢ Being prepared to contribute constructively to
group activities and social situations

® Being aware. of appropriate social distances for
various communication situations. .

e Being aware of dress codes for speclﬁc groups

and occasions and dressing appropriately for
one’s age and situation
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A student with: a visual impairment will usu-
ally require alternative modes for instruction
in reading and writing.

Being aware of thie stages of the life 'cy'cié

a varlety of hvrng thrngs

® Being aware of the factors that influence the

growth of one’s body
Being aware of the biological and emotional
changes that occur in human males and females

during puberty .

Understanding that: differences occur in the rate
of maturity of an individual’s body

Being knowledgeable about appropriate groom-

ing and personal hygiene techniques
Being able verbally and tactilely, with the use of
models, to identify human male and female body

parts and organs of the reproductive system

Berng able to use correct termrnology to explarn
how sexual intercourse and human fertilization
occur

Being aware of the changes in the human female
body during pregnancy and the developmental
process of the growth of the fetus

Being -aware of the birth process and possrble

complications- -
Being knowledgeable concermng the factors that

should be considered during pregnancy to increase

chances of delivering a healthy baby

Being knowledgeable about appropriate child
care procedures and adaptatrons that may be
necessary for a visually impaired parent thrbugh
contact wrth real rnfants and chrldren

mng options

Being aware of the common types of veneral dis-

eases, their symptoms, consequences, and treat-
ments

Being aware of appropriate datrng and social
mores to be used with the opposite sex; e.g;; flirt-
ing or asking someone for a date or to dancc

Being aware of the various types of interpersonal

relationships one can have with members of the
opposite sex

Bemg aware of verbal and nonverbal communi-
cations that relay sexual niessages to others; €.g.,

the use of body language

Berng knowledgeable about alternatrves avarlaBle

for rape prevention and appropriate safety pre-

cautions
Understandrng that there are md'vrduais with dif-

ferent types of sexuai preferences

related to some visual 1iriparrments that one

should consider before havrng children and being

aware of available genetic counseling
Being aware of the responsibilities assocrated

with premarital sexcal relations, marriage, and

parenthood
Being able to express and discuss any concerns

related to one’s visual impairment and relations
with the opposite sex; e.g., dependency, not being
able to drive, ﬁnancral concerrs, and genetic

factors

Psychologlcal lmpllcatlons

her visual 1mpa1rment can be determined by address-
ing the needs 1n this area, 1ncludmg

Berng able to recognize that one has a visual
impairment :
Being knowledgeable about oné’s own eye condi-
tion

Being able to éipiéin one’s eye condition to
others

Understandmg and acceptmg any physical limita-
tions caused by the visual 1mpa1rment
Understandmg how low vision aids can assist in
improving visual abilities and accepting the use
of appropriate low vision aids -

Accepting the use of alternative techniques and

apparatuses for obtaining sensory information,

where appropriate; e:g:; use of braille, tapes, and
the long cane

Being knowlegeable about personal eye care; e.g.;
medications, hygiene, regular eye exams, and low
vision assessments :

Having realistic knowledge of current research in

the field of visual impairment
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The vnaually lmpalred student wull need
special skills to understand and become
oriented to the environment.

Affective Education
Affective education needs that should be addressed
mclude

ferent from every other pcrson
® Understanding that a vnsuahy impaired person

- has all of the same emotions s everyone else

Bemg able to 1denufy one’ s feelmgs

directly and in a spcnally acceptable manner.
Having feelings of self-worth and well-being
Recognizing one’s own strengths and weaknesses
in a realistic manner

Acknowledgmg both positive and negative feel-

ings in oneself and in others and understanding

~ that both types of feelmgs are legitimate -

Being able to identify one’s likes and dislikes
Being able to understand andrré'cognirz"é t’eas@ﬁg

feelings and behav1or of others

Feeling that one is a valuable, comnbutmg
member of society

Bemg able to ldenufy and understand a w1de

sion, anger embarrassmenl and pride .
Being aware ihat the way a person feels about

himself or herself is reflected in the way he or she
treats others

Being aware that each person must establish his
or her own set of values and live by them
Being aware of the concept of peer pressure and
determining the appropriateness of conforming
to peer pressure

Being able to identify and share feelmgs of inse-

curity about his or her visual impairment in rela-
tion to being accepted by one’s peers
Underslandmg lhe ways m whxch one can become
choices in one’s life

Understanding the long-range resuits of too much
dependence on others

Being aware of the connection between being in
control of one’s life and taking responsibility for
what happens to one in life

from others when it is appropnate
Understanding the diffefenée between allowing
others to help when it is not needed and deciding
to ask for help when it is needed.

Recreation

_Recreational needs that should be addressed
include:

Being familiar with a variety of social and recrea-
uonal aclxvmes
recreational activities with a group and on an
tndividual basis
Realizing that many opuons are involved in

deciding how to spend one’s leisure time
Learning to play indoor and outdoor gamies
appropriately; e.g., ball, cards, and roller skating
Developing hobbies of individual interest; e.g.;
arts, crafts, music, or collections

Being competent in several different recreational
activities

Learning about popular spectatcr activities to
enjoy “ttendlng them and to be able to discuss
these topics appropriately ]

Being aware of opportumtles for partlclpauon in
recreational activities in the neighborhood and in
the community in addition to those designed spe-
cifically for the visually impaired; e.g:; YMCA or
YWCA;, neighborhood parks and centers, scout-

ing, and school clubs

Being aware of current recreational trends and
being able to participate where appropriate; e.g.,
current dance steps or fad games

Sex Education
Sex education needs that should be addressed
include:

Being able to identify with his or her own gender
and to be accepting of it

® Recognizing that each human is a sexual entity
and has certain characteristics associated with
~ gender

Identifying sexual roles in our society
Underatandmg what constitutes a famlly and the

various roles of family members
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Sensory/Motor Needs

A visual impairment may affect one’s gross and fine
motor skills; alternative sensory discrimination and
sensory integration skills; and abilities to develop
appropriate posture, balance; strength, and move-

ment. The visually impaired student may need to

develop special skills in these areas.
Sensory/motor needs that should be addressed
include the following:

Learnlng to control the head llmbs, and body for
purposeful exploratxon and movement
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pendently.
e Learning to control the head and body while sit-
ting, crawling, standing, and walkmg, exhibiting
appropriate gait, stride, and mannerisms
e Developing the ability to balance while standmg
still and while in motion

e Using gross motor skills, such as crawling; walk-

ing, exploration for objects negotlatlng sta1rs,

negotiating depth changes, opening and closing

doors, and pushing and pulling objects
° Developlng ﬁne motor skllls such as graspmg

lblhty to periorni basic daily hvmg and mobility

skills safely; efficiently, and gracefully

e Developing sufficient strength, stamina, and endur-
ance to complete necessary mobility; phyrical
education; and daily llvmg skills tasks within the

dally rout1ne
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ious textures and Ob_]eCtS tactxlely and underfoot

e Learning to identify, discriminate, track, and use

continuous and intermittent audltory sources
mdoors and outdoors

slopes and depth changes
° Learnmg to identify, discriminate, and use var-
ious olfactory sources indoors and outdoors

learns- about and functions within the envxronment

Theivxsually impaired student; therefore, will need
special skxlls to understand and become orlented to

Orientation and moblllty needs that shouid be
addressed include the following:
* Developing a conceptual understanding of:
Body image; e.g.; planes, parts, laterahty, and
directionality in relation to objects and

envxronmental features

lawn, cement, wood, carpet, t|le tree bush
and street ]

Spatial concepts; e.g.; far; near, close, hxgh
low; above, below; facing; in front of; behind,
beside, away from; next to, forward; back-
ward, sideways, and 90, 180, and 360 degree
turns 7 - .

Compass direction coticepts; e.g., north, south,
east, and west relationships,; sides of streets,
names of corners, and relationships among

_ changes in direction

Traffic and traffic control concepts e.g:, fast,

slow, parallel perpendicular, same direction,

opposite direction, near side, and far side

Learnlngto crawl, stand; and walk mdependently

Learning to identify, discriminate; and track
increasingly complex auditory, tactile, kinesthetic,

or olfactory cues
° Lcarmng to travel mdependently at home and at
career
Learning to control one’s head and body to
exhibit a comfortable and appropriate gait and
stride
e Learning to control tie head and body to exhibit
approprrate physical mannerisms while standing
still, in motion; and sitting
° Learnlng approprxate trailing and protectwe tech-
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The visually impaired student will often need
§§ééial techniques to function as indepen-

facilitate independent orientation and mobility at

home and school

Learmng to use appropnate sighted guide SklllS
in all travel situations when needed, such as trav-
eling in normal situations; going through narrow
passages; being on ascending and descending
Stai’rway"s on-escalators; on elevators, -and. diii-

in sofas and at tables; and estabhshmg and m mam-

tammg control of the sighted guide situation with
familiar and unfamiliar gundes

l:earmng to use residual vision and distance low

vision aids, as appropriate, to the maximum
extent possible for independent, safe orientation
and mobility

Learning to use the long cane appropriately to
supplement or replace visual travel skills (Skills
to be acquired are basic grasp and hand and arm
position; touch technique; use of the cane at
closed doorways and stairs and in congested
areas and in social situations; trailing techniques;

and modified touch technique for location of

drop-offs; e.g., curbs or down staircases.)
Developing a maturity level sufficient for under-

standing the importance, dangers, responsibili-

ties, and behavior appropriate for independent

travel in increasingly sophisticated scttings

I:earmng to become oriented and travel indepen-

dently in residential and rural areas (Examples of
skills are traveling along a residential sidewalk;
travelmg past dnveways and walkways locatmg

street crossings; using envxrqnmpntal tactlle a

itory, kinesthetic, or olfactory cues, compa
directions, maps, and spanal relationships fo:
orientation and safe mobility in familiar rural or
residential areas; and bécbming independently
Developing an undcrstandlng of the services var-
ious business establishments provide; for exam-
ple; grocery stores, department stores, post of-
fices, and shopping malls

metropohtan busmess areas:
Using traffic sounds to estabhsh maintain, or

regain orientation and line of travel
Traveling safely and appropriately on increas-
_ ingly busy business area sidewalks
Crossing independently intersections of four
__lanes or more controlled by traffic lights - -
Exhibiting appropriate verbal and physical
public behaviors
Developing the ability to seek out and interact

appropnately with the public for assistance
_ in orientation or mobility as needed
Learning to use community address systems as
__an aid to orientation
Carrymg identification anc. emergency funds
-_ when traveling
Knowmg whom to contact in case of emergency
or disorientation
Knowing how to locate and use a pay phone
(dial or push-button)
Learnmg to locate mdependently various des-

tinations in business areas

Learmng to travel safely in various retail and
service establishments, including independent
_ travel on escaldtors and elevators

Learning to carry out 1ncreasmgly compiex

personal business transactions independently
Understanding and being able to use public
transit systems

Learning to acquire information regardmg
products, services, or location of various
stores and businesses by using the telephone,;
including storage of this information for
later referral o

Being able to recognize and safely travel past

- areas of road construction

Being able to negotiate railroad track crossings
independently

Benng able to travel 1ndependently wnhm lnght
or major: metropolitan business areas at a
level sufficient to carry out tasks necessary
for basic survival
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e Developing, if nonverbal, a feasible communica-
tion system for acquiring information and comi-
mumcat ng. needs )

sary, such as wheelchairs; walkers, braces ortho-
pedic canes; and so forth to provide for the max-

imum amount of independent mobility possible -

e Learning to travel, if necessary, specific routes in
limited areas to care for basic needs as indepen-
dently as possible

ijaily Liviné Skills Needs

Since a visual impairment affects the student’s abil-
ity to live independently, the visually impaired student
will often rieed special techniques to function as inde-
pendently as possible. Assessment and instruction to
provide needed daily living skills should include those
needs as follows:

Performmg personal hygiene skills:

¢ Performing basic personal hygiene tasks e g toi-
letmg, care of teeth and harr and bathmg needs

barber or beauty shop (These activities are . for
students who are beyond the basic skill level:)
Performmg dressmg skrlls

o Selectir ng approprrate clothing and plannmg cloth-

ing purchases 7
Caring for one’s own clothing:
e Using techniques for clothing storage and identi-

fication of colors and patterns and sorting laundry

_ and using a washer and dryer
. Usmg servxces such as shoe repaxr performmg

1ron1ng clothmg

Practicing housekeeprng skills:

e Locating and using housekeeping areas in_ the
home, such as:the kitchen; dining area, and bed-
room; and assisting in BaSié upkeep, such as put-
ting out trash and setting the table

e Performing many basic housekeeping tasks, such
as vacuuming and scheduling regvlar maintenance
. Bemg able to make basic home repairs

Preparmg food:

] Identlfymg kitcher apphances and performrng
basic pouring; stirring; measuring; and spreading
techniques

® Using kitchen equipment, such as a stove and

oven, preparing and cooking menus, following
recipes, and preparmg complete meals

Practrcmg eating skills:

e Locating food on the plate

. Usmg utensils properly; being familiar with pass-
ing fcod, serving oneself at buffets; and using
cafeterias; ordering food from restaurant menus;
and understanding tipping

Managmg money

. Handlmg money 1n publrc planning a budget,

usrng checking and savings accounts, and having
one’s own system for money management

Practxcmg soclal communication skills:

e Conducting basic social interactions, including

~ communicating needs

e Conversing appropriately with familiar persons
and strangers

e Identifying one’s own telephone number and
placing an emergency call :
o Using directory assistance, usmg the telephone

for personal and business calis, arranging for

one’s own telephone service; and displaying good

teleﬁhone etrquette

. Understandmg that written commumcation is
used to convey information and ideas

e Using a srgnature writing personal and business
letters, using a system for recordmg information,

l:lnderstandmg ofchanges in time:
e Responding to a daily schedule, knowmg events

that occur during the daytime versus nighttime
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* Knowing how to tell time and using clocks and
watches, knowing automatic t;me (weeks or
months); scheduling one’s own time, and keeping

appointments
Being able to organize:

e Organizing systematically time, activities, and

personal belongings

Career and Vocational Needs

To be successfully employed, the vxsually impaired
student will often need guidance in selecting an
appropriate career. Assessment and instruction: in
career awareness and. special vocational education
skills; including adaptive skills; will often be needed

fer an individual to e successful in that career:

Some career and vocational needs that should be

addressed incluri;

. Understandmg oneseif in terms of the character-
uality and recognizing one’s iniqguéness as a per-
son with a visual impairment

¢ Understanding that a variety of life-styles is
acceptable

e Knowing the difference between work and play
_ and when each is appropriate

e Relating present experiences to future jobs
¢ Being familiar with jobs held by one’s family mem-
bers and the jobs 'aiVail'aible in the school and the

impaired persons

Bemg able to fill out a job application or giving
the necessary information to another person
Being familiar with the development and use of a

resume
Knowmg basxc employablhty skllls mcludmg

Knowmg that money is a medium of exchange
and refated to work and devcloping concepts of

financial management

Developing competencies in the decxsxon-makmg
process

Knowing and using personal information skills,
including a legal signature

Understandmg the importance of domg a job to

the best of one’s ability, of beceming employed to

increase one’s self-esteem, and of interacting

appropriately with the supervxsor

Maximizing one’s capabilities in manual skills,
including basic tool subjects; with the goal of
using the hands to explore and control the

environment ,
Experiencing hands-on work expenences through

chores; paid _]ObS on or off campus or after school

(particularly in the private sector), or in simu-

lated work environments

Partxcxpatmg in skill training at a Job-entry level
in a variety of experiences to assist in determmmg
realistic > occupational choxccs

obtammg necessary services, adaptatlohs and

eqmpment needed for success on a job, during
job training, or in college
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CHAPTER THREE

Assessing
Unique
Educational
Needs -

his chapter contains information about the

special ediication and a discussion of therldgn-
tification -of these students and ar: assessment

of their unique educational needs. Descriptions of the

requirements for assessment personnel and of the vari-

ables that affect the unique educational needs of the
visually impaired also appear

___Eligibility for Speclal Education

To be elxgxble for special educatlon, “3 pupll has a
visual impairment which; even with correction, adverse-

ly affects a pupil’s educational performance.” When

an assessment of a student with a visual impairment

determines that he or she has educational needs that

cannot be met without special education and related

services, this student is provided with instruction, spe-
cialized services and materials and equipment in accor-
danice with his or her individualized education | program
(IEP). (See Appendix F for legal requirements:)

The term visually impaired includes, for educa-

tlonal purposes

nels for learnmg)
. Low v1sxon students {who usé vision as a méjéi’

A vxsual xmpalrment does not include visual percep-

tual or visual motor dysfunction resulting solely froni
alearning disability. (See Appendix F for legal require-

ments:)

Identification of Vigﬁﬁny Impaired Students

How does the program ensure that ;ggudents with vis-
ual impairments who may require spec:al education
are referred, including referrals from the vision screen-

ing program?

Identlfymg a student’s visual problems at an early
age is important. Local procedures to find these stii-
dents should include search activities, such as the fol-
lowing, to locate and refer individuals suspected of
having a visual impairment:

__1California_Adnunistrative Code; Title 5, Education, Section 3030(d)
(See Appendix F.)
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(See “Resourses for Techmcal Assistance. 7).

Activities to make staff members and parents

aware of signs that may indicate a student’s visual
impairment
e Coordination with local eye specialists and other

possible referral sources

How does the program ensure that students with sus-
pected visual impairments are assessed, when appro-
priare; in the areas related to their disability?

To 1dent1fy all the unique educanonal needs of a

student resulting from his or her visual impairment,

those conducting the assessment must be sure that the
initial comprehensive and ongoing assessments ad-
dress; where appropriate; the areas that are ificluded
in Chépter Two. (See A’p’péﬁdix F fdt legal ’réi:jtiii’e-

helpful in assessmg a student’s vision/low vision.)

The paragraphs that follow present a discussion of

the assessment of visually impaired students.
Reports on Vi§i6ii
The assessment should begin with the report of an

exammatlon by an ophthalmologlst or optometnst It

Problems” or in the“qucatlonally Oriented Vision
"""" .” Sample copies of both of these forms can be

found i in Appendix B.
The eye report should include:

® Near and distant acuity, with and without best

~ possible correction

o Field of vision, including penpheral field

® The etiology and prognosis of the visual impair-
ment

¢ The eye specxallst s. recommendatlons for sehool

dent should be reexammed
. For severely multiply impaired students whose vision

may be difficult for an eye specialist to assess, infor-
mation may be obtained from the eye specialist, from

Q

the student’s pedlatncnan or from other attending

medical staff. Additional information could be ob-
tained through electrodiagnostic testing (e.g.; v1sually
evoked response testiig) and a functional vision

assessment.
The “Eye Report for Chxldren with Visual Prob-

lems” is also used as the basis for registering visually

impaired students annually with the State Depart-
ment of Education’s Clearmghouse Depository for
Handicapped Students. This reglstratlon provides for
the use of materials, aids, and equipment produced: by
the American Prmtmg House for the Blind: (See

Appendix E.)
Low Vision
~ For visually impaired students with residual vision,
a low vision assessment is provided in accordance
with_the guidelines that are discussed in the para-
graphs that follow (see Appendlx F for legal require-
ments):

In the first step, a functlonal vision assessment is

conducted by the teacher of the visually impaired, in

coordination with the orientation and mobxllty spe-
cialist, to determine the student’s functional vision.
(Appendix B contains more detailed information and
a sample report form.) Parents can also provide valu-
able information on how the student uses his or her
vision. .

The purposes of the functional vision assessment
areto:

1. Determine what the vnsually 1mpa1red student

sees functionally in a variety of educational
~ situations. o o
2. Indicate modifications required for visual effi-
ciency, suchi as:
a. Task modifications, mcludmg time requlre-
~ ments -
b. Specnallzed mstruetmnal materials and equip-
ment
c. Desired seating, lighting, and physical arrange-
ments

] when necessary.

4. Complement the needed mterdxsc:plmary ex-
change of information between educators and
eye specialists.
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Good communication skills are essential for

a student to become successfully integrated
into the school setting and later into society.

In the second step, iecommendations from the
funictional vision assessment report are made to the
assessment team or IEP team regarding the possxble
need for further assessment by a licensed optometnst
or ophthalmologist who has training and expertise in

low vision and who has available appropriate low

vision aids and assessment equipment. (Appendix B
contains more detailed information.)

When the assessment of a stucent with residual
vision is to be discussed; the assessment or IEP team;
or both;_should iii’cludé' ‘the individuals Who con-

recohiniendatlon 1s made for further low vision assess-

ment, the assessment or IEP team, or both, should
include an individual knowledgeable about prescrip-
tive low vision aids and additional low vision assess-
ment. The information from thr low vision assessment
will be extremely useful in determining the needs of
students in other areas related to the visual impairment.
Concept Development and Academic Skills
_Although assessment and instruction in the aca-
demxc subject areas are. the major responsnbllmes of

should be thoroughly assessed by the teacher of the
visually impaired; in coordination with the classroom
tegeh'er in academic areas; such as ﬁ'iéthematics read-

assessments will not only provide valuable mforma-
tion about the level on which the student is perform-
ing academically but will also provide the teacher of
the visually impaired with an opportunity to observe
how the student functions visually or tactually in aca-
demic tasks. When an assessment indicates that a stu-
dents’ errors are the result of unique educational

needs related to the visual impairment, intervention
by the teacher of the visually impaired may be

necessary.
V1s1on is the major channel through whlch students

appropnate instruction m concept development to

progress from understanding concrete and functional
levels of information to comprehending abstract levels

of instruction. Assessment should, therefore, include
the students’ understanding of basic concepts:

® Temporal

¢ Quantitative

e Positional

& Directional

¢ Sequential .

- Because v1sually 1mpa:red students must rely on

their auditory sense for learnin to a greater degree

than do their sighted peers, an assessment of the stu-
dents hstemng Skl]]S should also be conducted mclud-
and skills of analysis

Study skills should also be assessed su*‘h as:

° Usmg reference books and materials

o Interpreting maps, charts, graphs, and models

e Taking notes from both written materials and
. oral presentatlons

¢ Keeping one’s place

¢ Tracking

O Comprehendmg the “whole,” based on observa-

tions of the “parts”

€ommumcat|on Skllls

Good communication skills are essential for a stu-
dent to become successfully integrated into the school
settmg and later into society. The assessment of com-
munication skills for the visually impaired student
should begin with an evaluation of the reading
(braille, large print, print, or aural) and writing (braille,

print; cursive, or aural) modes being used by the stu-

dent. The teacher of the visually impaired, with sug-
gestions from the student when possible, should
determine whether these modes are the most appro-
priate for the student at that particular time or
whether cther (or additional) ones should be intro-
duced. -

Once the student’s reading and writing modes have

been determinred, the efficiency and accuracy with
which th> student performs these tasks should be
assessed to determine whether further instruction is
necessary to improve his or her technique, speed,
or accuracy in these areas.
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Throughout the assessment pmcess, the
teacher of visually impaired students needs
to be involved in identifying areas that
should be addressed.

S
———

In addition, the following areas should be assessed
where appropriate:

Signature and cursive writing -

Familiarity with basic communication equxpmeni
e.g., talking book machines, tape recorders, read-
ing machines; and radios

¢ The use of computefs

o The use of optlcal aids

e Closed circuit television systems

¢ Slate and stylus

® Abacus

® Talking calculator

e Other equipment specially desxgned or mod:ﬁed
for vxsually impaired students

Social md Emotloml Skllls

- The assessment of social and emouonal skills for
the visually 1mpalred student encompasses socnahza-
tion skllls ””””

ment !!!9!,h9£'°l9819§,e#!§t !,hat t!!s ,t,eagh?r,?,fths,vgsgr
ally impaired is familiar with and that are used to

assess the skill levels in each of these areas. The devel-

opment of positive social and emotional skills is essen-
tial for students to function mdependently at home, at
school, and as adults and to be effective in vocational
and interpersonal relationships.
Sensory/Motor Skills

The development of sensory/motor skills is essen-
tial if students are to benefit from instruction in orien-
tation and mobility, daily living skills, prevocational
and vocational skills; and physical education.

- Various formal and informal assessment methodol-
ogies exist with which the teacher of the visually hand-
icapped and the orientation and mobility specialist
are familiar.

Orientation and Moblllty Skills
- The dcvelopment of onentatlon and moblhty skllls

independently in various cominumty settmgs The

needs of visually 1mpa1red students in this area are
unique because vision loss requires these students to

learn about their environment in a way that differs
from a sighted student’s. An assessment should address
how the visual impairment affects the student’s:
e Understanding of the physical environment and
space -
e Becoming oriented to different school and com-
munity environments
e Being able to travel in school and community environ-

ments

If students are to function mdependently at home

and at school and as adults, the development of daily
living skills is essential. An individual’s ability to
become mdependentfwxllfvary The needs of each stu-
dent must be assessed and instruction provided so that
he or she-has the opportunity to learn as many inde-
pendent living skills as possible:

. Assessment of daily living skills often reqmres a

careful task analysis of the skill being evaluated, since
prerequxsne learning may not have occurred. In addi-
tion, a student’s level of abxhty in the assessed skill
shquld be precisely specified in terms of the level of
assistance the student needs to complete the skill.
Career and Vocational Skills

Since employment should be viewed as an essential
goal for each v1sually impaired student and the devel-
opment of concepts in this area begins in early child-
hood, assessment and training must begin early and
progress through four sequential stages: awareness,
exploration, preparation; and pamcxpanon

Assessing and addressing the needs in all of the

qther areas related to this disability are important,
since these needs directly relate to the student’s ability
to make a successful transition from school to the
world of work.

~ Assessment of career and vocational education
programs should mcludc prevocatlonal skills (mclud~

tional interests; and vocatlonal skills: Aéseésment of

ne=ds and training to meet these needs will be aimed
at achieving skills necessary for a range of employ-
ment possibilities.

26
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Assessment Personnel

How does the program ensure that assessment per-
sonnel are kno wkdgeabfe aboul v:sual mipatrmem?

must:
e Have the necessary trammg and materials to

assess cognitive, affective, social, and motor abil-

ities of the visually 1mpa1red student.

® Be familiar with tests adapted for the vnsually

impaired.
Be aware of the availability of large-prmt and

bra:lle assessment matenals

Communication among persons conductmg the

assessment, including comments from the teacher of

the v1sually mipalred and recommendatlons from the

needs to be mvolved in 1dent1fymg areas that should

be addressed, including; but not limited to:

° Use of nondlscmmnatory assessment mstruments

. Need for addmonal testtng tiine
® Visual performance of the student
® Low vision aids; if needed

® Previous assessment _
e Lighting requirements
® Print and plcture size appropriate for the student

° Best posmomng of ‘materials

& Motivation of students

® Other special needs; for example those of bilin-
gual students

Assessments must be administered by qualified indi-
vidual: so that the desired data and educatnonally
relevant mformatnon are obtamed Assessment mstru-

as tests of cognitive development should be admnms-

tered by a qualified school psychologist: This person

should be a valuable souree of information; Teachers

can use informal assessment tools and administer,

score, and interpret many of these instruments;- -pro-
vided that the manual of directions is understood and
carefully followed. The teacher of the visually impaired

should be a valuable resource person: (See the section
entitled -“Resources for Technical Assistance” and

Append:x F for legal requirements.)

Assessment Réf)ﬁi’i

How does the _program develop assessment reports

that identify a student’s unique educational needs

related to the visual impairment, including needs for

sﬁéixéhiéc? ézfiapmem and materials:

other reqmrements (See Appendlx F for legal require-

Assessment reports can assxst in coordinating all of
the assessment conducted by the multidisciplinary
team. The unique educational niceds; as well as the
strengths identified in the reports, will provide valu-
able information, which should be used to develop or

review a student’s IEP:

___Variables Affectmg Educational Needs

How does the program’s staff consider the variables
that affect students’ unique educational needs when
visually impaired students are being assessed?

_ When assessing the unique educational needs for

each student and providing instruction and services,

one must consider the variables that influence indi-

vidual needs. These include, but are not limited to,
variables related to a visually smpanred student who

Has a congemtal or adventitious visual 1mpa1r-
ment

Has multtple 1mpanrments
e Is an infant or a preschool child

® Is at the elementary or secondary levei
e Has a varying degree of visual 1mpa1rment
o Is functionally blind or has low vision

e Has other special needs
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Congenital or Adventitious Visual Impairment
The terms congenital and adventitious identify the

time of onset of a visual impairment. A congemtally
vrsually m.parred student has had a vrsual 1mpa1rment

vrsually impaired student has a vrsual 1mparrment that

was acquired after birth and generally already has

some visual concepts and skills, dependmg on the age
of the chrld when thc onset of the vrsual 1mpa1rmcnt

acqurre,new visual concepts and may have needs relat-
ing to his or her adjustment to the visual impairment.

Students with Mulitiple Impairments
The unique educational needs of vrsually 1mpa1red

students with one or more additional impairments are
diverse and complex. Those serving students with
complex needs resulting from multiple impairments
should:

e Usca multrdrscrplmary team approach in assess-

ing. and providing instruction and services to

meet these needs.

e Coordinate assessment, as well as instruction and
services, through ongoing communication among
all other personnel serving the student, to ensure
that all needs are met.

lnﬁmts a:ld Preschool €hlldren

_Visually impaired infants and preschool children
have differentiated educational needs. Until these
individuals have developed complex mental process-
ing abilities; a difficult task without vision, they are
surrounded by sounds, smells, and sensory percep-
tions that have little or no meaning to them. :

Opportunities for learning, such as associations

among sounds, shapes, and objects and their pur-

poses—a process that often occurs mcrdentally wrth

research shows that the first five years of a ,clnld, s life
are the most important for developing a foundation
for learning, special emphasis must be given: to the

infant and preschool child whose opportunities to

learn through visual observation are limited or non-

Assessment should include; but not be limited to:
e Potential for delays in development and learmng

because of limited experrental opportunities in
the following areas:

Sensory/ motor development
Communication skills development
Cognitive development
Daily living skills development. :
Social/emotional development, mcludmg the
development of self-concept and self-esteem
e Acceptance of the family as the primary provider
of experiential and learning activities
e Opportunities for family members to learn, from
quahﬁed personnel; the manner in which they
car assist their child’s learning
e Provision for the integration of concepts and the
ability to generalize
e Provision, through early and appropriate intro-
duction to educational processes; for a smooth
transition from preschool services to elementary
school services

Elementary and Secondary Students
Elementary or secondary students need preparation

for becoming as independent as possible, so that they
may have access to the core currrculum Thrs sectlon

be met to accomphsh this goal
EIememary students. Students in an elementary

program may have needs described in the prevrous

section, “Infants and Preschool Children,” particu-
larly if these students have developmental delays or
have not received needed instruction and services at
the infant or preschool level. Elementary students
should be provided intensive instruction in basic skills
that they need to function independently in the regu-

lar classroom: Often, these students should be placed

in a resource room for the visually 1mpa1red partrcu-
larly in the primary grades, to receive such instruc-
tion. (See Chapter Five for a discussion of placement
in the least restrictive environment.)

Elementary students should receive ifistruction and

services that will prepare them for the secondary level,

including career education and prevocational skills,

28



Elementary and secondary students need

possnble so that they may have access to the
core curriculum.
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addressmg courses of study; and meeting proﬁcxency

standards: These students also need instruction in

accepting responsibility for their educational needs.
_Secondary students. Students in a secondary pro-

gram should be encouraged to become increasingly

responsxble for thelr educatlonal needs mcludmg

eqmpment and selectmg and uslng readers. These stii-
dents should receive instruction and services _that
focus on skills that will enable them to function inde-
pendently as adults; particularly in career and voca-
tional education skills:

Secondary students should, to the extent possible,
meet the requirements of the prescribed course of
study and the proficiency standards for graduation.
When appropriate; these students should use alterna-
tive means (such-as more time) or. modes (such as
large type or brailie) to meet the proficiency standards

or differential standards, or both, as determined by
the individualized education program team.

The Nature of the Visual Impairment
A student’s unique educational needs will be influ-
enced by the cause of or type of vision loss as well as

mipalrment occurred:

e A student’s visual status may be stable; fluctuat-

ing, slowly or rapidly deteriorating, or capable of
1mprovement

tlonally, blind. (See Appendlx Bfora dlscussmn
of the kinds of visual impairments.)

Functionally Blind and Low Vision Students

Functionally blind students will have needs related
to using their other senses as primary channels for
Iearmng Brallle readmg and wr1tmg are pamcularly
minimal vision when it is not efficient or effective for
reading or writing..

Low vision students will have needs related to using

their residual vision as a primary channel for learning.
The low vision assessment information will be particu-

larly useful in 1dent1fymg and meeting these needs.

Students with Other Speclal Needs

Some students will have other specxal needs that
those canducting assessments of these students should

consider. Examples of students with other special

needs are those who are bilingual, gifted, education-
ally disadvantaged, at risk because of spec1ahzed
health care needs or hvmg in threatened home envi-

Those makmg assessments of students with other s spe-
cial needs must work closely with staff from programs

and agencies providing services to meet these needs:

(See “Resources for Technical Assistance.”) For exam-
ple, when a bilingual visually impaired student is
being assessed, the followmg should be cornsidered:

O Obtammg and preparing materials in the appro-
priate language and medium

e Providing an interpreter when the teacher of the
visually impaired or the orientation and mobility
specialist is not bilingual
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his chapter presents a discussioti on the unigue
educanonal needs of v1sually 1mpa1red students;

Unique Educational Needs

How does the program use the assessed umque educa-
tional needs of visually impaired students 1o Jjorm the
foundation for the following?

¢ Developing the IEP, which includes, when appro-
priate; specialized services and materials and equip-
ment (See Appendlx F for legal Tequirements. )
Providing: appropnate instruction and services

and materials and equipment

Bevelopmg curriculum and implementation strate-

gies to 'qeet these needs
Concept Eé%éiopfnéni and Academic Needs
For most visually impaired students; it is expected
that information in the core curriculum areas will be
obtained as a part of instruction in the classroom: The
classroom teacher should work closely with 59,“,‘,,‘,he
visually impaired student and the teacher of the visu-

ally impaired so that c concepts that may be unfamiliar

(e-g:; contractions of words in reading, braille mathe-

manés and columns) or visual demonstrations {e.g.;
science experiments and examples on the chalkboard)
do not slow the integrated student’s progress and abii-
ity to keep up with the rest of the class: If the visually
impaired student also has a learning handicap, the

resources of a specialist in that area should also be
o the maximum

used so that the student may perform to
limits of his or her ability.

Three areas in which a visually impaired student
may require specialized instructior. are concept devel-
opment, listening skills, and study skills. A discussion
of these three areas follows

Concepl developmem The development of con-

cepts in sighted children is based almost entirely on

their visual observations of the world (identification
of objects, their relationship to objects in their envi-
ronment, and their concepts of the relationships
among ob_lects) Unless these relationships are specifi-

cally taught, they cannot be totally understood by
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students whose visual perceptrons are drstorted A

comprehensive, sequential program of concept devel-

opment is necessary for most visually impaired chil-

dren before they can be expected to develop abstract

thinking skills.
Listening skills. Functionaily blind and low vision

individuals do not automaticaliy develop better listen-

ing skills; these must be systematically taught and

practlced The development of good lrstenmg skllls

,,,,,,,

but extends to the development of audrtory compre-
hension, analysis; and memory skills. Good listening

skills will be needed by the student to interpret the

environment when:
& The student works in the regular classroom.
¢ Books are read to the student (by a reader or on

® An older student trres to retam the maximum

amount of information from lectures.

Study skills. The study techniques used by usually
impaired students are so different from those used by
sighted students that study skillsshould be taught by a
specialized teacher of the visually impaired: The var-

ious formats used in reference works; such as diction-

aries; encyclopedias, and atlases, coupled with the dif-

ﬁculty of tracking and keeping one’s place in these

bocks, demand that special attention be grven to the
development of these skills.

Readmg and 1n.erpret1ng maps, charts, and graphs
also require special techmques whether the material is

in braille or large print or is being read using an opti-

cal aid. Also, visually impaired students need to devel-

op methods to take notes while listening or reading
and to organize notes and other m.aterials in a media
that they can use and to develop the skills that are
needed to acquire and use a reader.

L:‘ommunrcatnon lnstructnon
Wxthout communication skills individuals cannot

be fully independent and, therefore, must rely on oth-
ers to assist them at home, at school, at work, and in
society. For the vrsually 1mpalred individual, _dealing
with information in a written form is partrcularly dif-
ficult. Unique problems arise both in the reception of

printed material (reading) and in the written transmis-

Q

sion of one’s thoughts and opinions (wrmng) Many
vrsually impaire< students will need special ivstruc-
tion in one or both of these areas to develop profi-
ciency in communication, -

Dependlng ou the vrsual functromng of the student

specral instruction in braille, large print, or regular

prnt reading techniques may be necessary. Reading

techniques are not acqurred for sighted and visually
impaired individuals in the same maniier.

For written communication; depending on the stu-
dent’s visual functioning; use of a braillewriter; slate
and stylus, pen and pencil; or typewriter should be
taught.

Social/ Emotlonal lnstructlon
The needs of vrsually 1mparred students in this area

are unique because of the effects loss of vision may

ha\[eon the formation of one’s self-concept oppor-
tunities for appropriate modeling in social situations,
involvement in recreational activities, development of

concepts about human sexualrty, and understanding
and awareness of the visual 1mparrment

Needed skills and understanding in these areas
should be addressed to aid visually impaired students

in developing the appropriate social and emotional

skills necessary to function 1ndependently at home
and in school and as adults in vocational, interper-
sonal, and family relationships.

Socialization. Visually impaired students often have

needs in demonstratmg approprrate social skills. The

from visual modeling. An approprrate behavior or
mannerism is observed and then is copied in a similar

situation. Many acceptable social behaviors go unno-

ticed by visually impaired students unless they are

taught to them with an appropriate demonstration of
how and an explanation of when and why one would

use such a behavror

inaccessible to the vrs,ually 1mp,arredi §§“d§!‘f; Nonyerj
bal methods of communication are often critical

avenues of social interaction for the sighted and must
be. drrectly ‘addressed if the visually 1mpalred students
are to incorporate them into their repertoire of social

skills.



The emetlenal needs of wsually |mpa|red
students must be addresﬁsed so that these

needs do not interfere with these students’
academic; social, and vocational growth.

affective education so tha: these needs do not interfere
with these students’ académic;:’sb"ciia!i and. vocatronal
growth. One of the most crﬁéiialfemoftifqnfal develop-

mental tasks for visually impaired students is the for-

mation of self-concept. Research has shown that visu-
ally impaired children and adolescents have a lower
self-concept than do their sighted peers.

_ Visually 1mpa1red infants and young children often
have difficulties in recognizing themselves-as individ-
uals apart from other individuals and objects in the
environment, because vision plays ;«;ﬁé@;gf@éggi role

in this process: The lack of feedback from a mirror,

which assists sighted students in learning how they
appear to others, further hinders the development of
a healthy self-concept in visually impaired students.

As the visually impaired students-become older;
they may percerve themselves as devalued or incapa-

ble persons because of their inability to perform many

of the common tasks required l..,school or on the

playground. Another common occurrence is the over-
emphasrs of certain strengths, resulting in an unrealis-
trc self-concept whrch may | later be deﬂated in adoles-
.,nc,oun,ter, tedsmg by peers and must learn to handle
these situations constructively while maintaining a
good self-concept.

As visually 1mpa1red students reach adolescernce,
ma:.y emotional issues arise, such as dealmg with
lear-1ed helplessness, dependency, overprot-ctive fam-
ilies, and sexuality.

The emiotional needs of vrsually 1mpa1red students
must be addressed so that these needs do not interfere
with these students’ academic; social, and vocational
growth.

Recreauon, ,Vrsually 1mpa1red studcnts are often

o e

skills avarlaBle to them, mcludmgextracurrrcular

activities: A need exists to expose these students to a

variety of available options, which they either may not
be aware of or in which they may not feel sufficiently
competent to participate.

The srghted person beécomes aware of i many recrea-
tional activities through visual media sources. Many
specific leisure skills are learned from visual model-

Q

ing In addition, smdems may be limited Becau'sé of a

included in the development of recreational and lei-
sure skills, including art and music.

‘Human sexuahty Visually impaired students need
a much more mtensrve and conceptually urrented sex

times vrsuaHy 1mpa1red students can. verBalrze sexual

concepts and information accurately, but further

mqurry reveals that these studr.nts have many miscon-

ceptions.
The use of tactile models is an important part of the
sex education program for visually_ 1mpa1red students

process Dealmg with the attitudes and emotions sur-
roundmg these students’ sexuality at various stages of

growth is 1mportant ‘The confusion that often exists

regarding the stigmas attached to the disability and
sexuality of the visually impaired can seriously affect
these students’ self-concepts.

The local sex education program-must be adapted
for the visually impaired to deal with gender identity,
reproduction processes, sexual and social issues, and

health and safety precautrons— Al in relation to each

student’s visual impairment and moral code. Before
providing sex education, one should follow both the
IEP and local policies and procedures.

Una‘ersianding and a’cc’epian'c'e of Ihe visual impair-

vrsually impaired students stem from the lack of
understandmg and acceprance of therr mdrvrdual eye

problem when others inquire: Visually 1mpa1red stu-

dents are often uncomfortable discussing their vision
problem smce such a drscussion forces them to
mierit. These studeiits rieed 10 understand and embrace
fully their visual impairment as part of their identity
so that a healthy adjustment results and so that they

are able to deal with the stereotypes and prejudice
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often sncountered in our socxety If the students are
knowledgeable, comfortable, and accepting of their

visual impairment, then the chances of creatmg asim-
iliar comfortable and accepting attitude in others will
be increased.

Sensory7 Motor lnstructlon
- From an early age sighted chxldren are able to use

vision, imitation; and opportunities for unrestricted

exploration, movement, and play to develop neces-

sary fundamental skills in the following areas: gross

and fine motor coordination; relaxation of muscles;
strength, endurance; flexlbllny, and balance: nghted
children also are bcttcr able to develop their tactile,

auditory, propnocepnve and kinesthetic sense dis-

crimination and integration: The lack of visual, imita-

tive, and normal play opportunities may hinder the
anhty of visually impaired students to develop these
fundamental skills through the natural process of
development and maturation or as a result of regular
physical education activities.

Instruction in development or remedlanon of iden-
tified needs in this area should be previded, as needed,

by a team of instructional personre} that may mclude
the following: classroom teacher, special class tcacher,
teacher of the visually impaired; physical education
teacher, adaptcd,physxcal education specialist; orien-
tation and mobility specialist, occupational therapist,
and physical therapist.

Sensory/ motor development needs overlap with

severai other areas of need. In some cases certain skills

and abilities are prerequxsne o the development of

more sophxsncated skills in other areas, particularly
orientation and mobility, daily living skills, and career
and vocational education.

Unentatlon and Mobility lnstmctlon
The anhty te understand, interact with, and move

within one’s physical and spatial environment is a

fundamental developmental skill. This ability is one of
the milestones indicative of maturation of sighted stu-

d-nts and should be so viewed for visually impaired

students.
A visual 1mpanrment may affect an individual’s

opportumtles for unrestricted; independent explora-

tion, movement, and play; understanding of the phys-

ical environment-and space ablhty to become onented

to and to travel in various comraunitv environments;
and ability to acqmre basic daily l;vmg and social

skills necessary for interaction with sighted individ-

uals and for travel within the school and the commu-

nity: A visual impairment may also result in volunta[y
or lmposed restrictions on a person’s JCthlty occur-
ring simply because of the presence of visual lmpalr-

ment and associated misconceptions concerning the

ability of students to develop independent movement
capabnlmes

Specific instruction and services will be necessary to

meet assessed needs in: ,
s Environmental zih’d,spzit,ié! concept development,
body image, control, and purposeful movement
e Orieni ation techniques

® Adaptive visual or nonvisual mobility techniques
° Use of resxdual 'vision for travel or orlentatlon

and independence

For reasons of safety and llablllty, persons provnd-
ing instruction in orientation and mobnhty must be

qualified. For example, instruction in the use of the

long cane and off-campus instruction should be pro-

vided only by a credentialed orientation and mobility

specialist.

Instruction in Daily Living Skills 7
~ Specific instruction in daily living skills will often
be necessary if siudents are to function independently

at home, at school; and later as adults: Sighted chil-

dren learn these da:ly living skills from their parents

beginning at a very early age. Parents of visually

impaired students are often unaware of the students’
ability to acquire these skills or are reluctant to teach
them because they usually have not had any training
in the use of adaptive techiniques. - -

For sighted children; the acqunsmon of daily living

skills is seen as a milestone in their development; e.g.,

eating and dressing independently or doing household
chores. Often, visually 1mpa1red students are not

expected to be independent in this area, resulting in
the performance of daily living skills that is far below
the level of skills expected from sighted students.
Working closely with parents and other caretakers as
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Career and vocaticnal education are essen-

tial components in a program for visually
impaired students.

early as possible is important so that they can assist in
teaching these skills and following through at home.
One of the most effective ways of teaching daily living
skills is through involvement of the parents by provid-
ing instruction, as appropriate; in the student’s home.

 For sighted children many of these skills are
learned incidentally or reinforced through visual
modeling. Depending on the level of Visual function-

taught these skills usmg specialized or adapted skills
and equxpment Teaching students to make simple

adaptations is important so that they will be able to

function independently in a variety of settings and

situations.
Planmng, mstrucuon and curriculum should focus

preparation eatmg, money management social com-

munication, telephone use, written communication,
time, and organization.

Ciréér and Vociiioiiil l'nst'ru"ctio'n

Even though new technology and legisiation that pro-

hibits discrimination have provided more opportuni-
ties for employment, visually impaired individuals will
continue to encounter many barriers in realizing their
employment. potential Career and vocational educa-

four phases awareness, exploration preparation and
partxcxpation

Awareness. Awareness begins during early child-
hood and includes the development of a person’s self-
esteern and self-concept and the beginning of an
understanding of how people live, work, arid play.
ActiVities at this level should begin. to assist students

""" . of their skills,
abilities, attitudes; and strengths .as well as of their

limmng factors. Instruction should also help students
gain the skills, abilities, and attitudes they need to be-
come successfully employed. Awareness also includes
an introduction to the world of work and occupations,
emphasizing those positions that are held, or could be
held, by visually impaired individuals.

c

~ Exploration. Exploration should begin when stu-
dents have developed a realistic awareness of their
abilities aiid limitatioiis as well as of their intereSts

appear to requxre vision should not automatically be

eliminated: Instead, students should be encouraged to

explore ways in which the occupational tasks could be
adapted for a visually impaired person, including the
use of technology The rehabilitation counselors for

the visually impaired need to become involved:
Preparanon Preparation should mcludc Vocatlonal

necessary for the mdiwduals achievement, in his or
her career interest or choice. A student should become
a client of the Department of Rehabilitation no later

than the tenth or eleventh grade or after reaching a

comparable chronological age:

Participation. Participation could include on-the-

job training for a specific career or work experience
that will provide an opportunity for individuals to
develop the skills, abilities; and attitudes that will be

valuable in any career choxce Cooperation With local

iiig sheltered workshops; regional occupatio1al pro-

grams and centers, and local businesses. (See “Re-
sources for Techmcal Assistance.”)

Knowledge of individual rights and affirmative
action policies, current law, and the skills of self-
advocacy should also be included in the career and
vocationai education program.

All of these areas of learning and achievement are
lifelong activities for everyone. Because visually im-

paired students are unable to learn about these areas
through visual gbservation, as sxghted students do,
training of visually impaired students in meeting their
career and vocational needs should receive special
emphasis.
Materials and Equipment

To provide instruction and services to meet these

assessed nieeds; a program must provide, as indicated
by the student’s IEP, materials and equipment, rang-

34



ing from braille, large type, recordings; and tactual
diagrams to electronic-aids. If the student’s 1EP so

indicates, these materials and equipment must be
provided.
__ Those responsible for providing materials and equip-

ment for the visually impaired should follow these
gmdelmes

audltory adaptatlons or both, in the form of

braille; recorded materials, and technological

devices to function optimally within a classroom.

Low vision students will often be able to use reg-
ular_or large -type as their primary reading

medium, even though the use of adaptations such

as low vision aids may be necessary; €.g., magni-

fiers or closed circuit television. Recorded mate-
rials, technological devices, and braille may also

be needed. N
Mijltiply impa;réd Stiidenis With a visual i’rn’pai’r-

and eqmpment dépéndnng on the combination

and severity of the impairments. For multlply

impaired s students who need a specxalxzed curncu—
large type, and so forth) may be use,d,ds modes
for learning. Students may need additional time
to master the operation of equipment and the use
of materials:

Nonacademic students, infants, and preschool

children will need to use concrete objects, picture
representations, auditory and tactual materials,
and so forth that may be more appropriate to
enhance sensory stim’nlation; concept develop-

(See App°nd1x E, “Sources of Funding and Mate-

rials and Equipment.”)

Roles and Responsibilities of Key Individusls _

What do ihe key individuals who are mvolveﬂ in the

assessment or provision of instruction, services, or

consultation to visually impaired students need to
know about these students’ unique educational needs?

3

The Skl“S abnlmes and knowledge these individu-

als possess in carrying out their roles and responsibili-
ties should be examined.

Each IEP contains the special education instriiction
and serv1ces mcludmg the specnallzcd serwces mate-
s,tudent (See Appendxx, F for legal requlrements ) The
degree of coordination that can be achieved among all

individuals involved in implementing the IEP, and the
knowledge and skills of thesc individuals, will play a
vital role in the success of the total program in meet-
ing all of the needs of students with visual impairments.
Therefore; each of the following individuals who pro-
vide instruction and services to visually impaired
students must understand his or her roles and responsi-
bilities:
Teacher of the Visually Impaired
The teacher of the visually impaired has the follow-
ing roles and responslbllmes
Has| primary responsanhty for specxahzed 1nstruc—

tion and services required to meet the unique

educational needs of the visually impaired student

Possesses the skills and abilities 1 necessary to pro-
v1de and coordmate this 1 1nstructlon

education personnel and sxghted peers in:

Understandmg the unique educational needs
and learning characteristics of visually im-
paired students

Becoming aware of services and support avall-

able from local programs for visually im-
paired students
Acquiring information regardmg local; state;
and national resources in the education of
- visually impaired students

Interpreting the visually impaired student’s
sf)eéif' c eye condition, the educational impli-
cations of the visual 1mpaxrmenl and the
results of functional vision assessments

e Confers regularly with the classroom teacher,
other regular and special educaticn personnel,
parents, and others to coordinate programs and
services for the visually impaired student

9



The orientation apﬁf@qbiiijyfg{eﬁciaiisi

teaches students to travel with proficiency,

safety, and confidence in familiar and
unfamiliar environments.

® Assists the site administrator and teachers in

making environmental adjustménts for the stu-

dent in the school situation and in the improve-

ment of practices and prosedures

-0 Shares responsibility with classroom teachers in

the identification of instructional areas in which
the student requires assistance-
Has responsibility for selecting and oBtammg

large-type or braille textbooks, supplémentary
materials, educational aids, and equipment needed
by the visually impaired student and the class-
room teacher to ensure the student’s maximuim
participation in all classroom activities (Appro-
pnate cducational materials may be prepared or
adapted by the teacher of the visually impaired,

or they may be obtained from educational, cleri-

cal, or transcriber services.)
Provides specialized instruction to the visually
impaired student, school personnel, and parents
in the use of ne:essary educational aids and
equipment
Provides instruction to the visually impalrcd stu-
dent in the development and maintenance of
skills desxgncd to meet students’ unique educa-
tional needs in the following areas; as indicated in
the IEP:
Low vision and visual efficiency skills in coor-
dination with the eye specialist
Concept development and academic skills in
coordination with the classroom teacher and
- other staff
Sensory/ motor skills in coordmation with the

physical education instructor, occupatmnal

and physical therapist, and the orientation
~ and moblhty specxahst

bra-tlle readnng and writing as appropnate )

Career and vocational education skills in coordi-
nation with career and vocational education
 staff and rehabilitation counselors
Social/emoticnal skills and abilities in coor-
dination with the counselors, psychologists,
and classroom teachers

Daily living skills in coordination with the

orientation and mobility specialist, classroom

teachier, and parent

» Provides assistance to the classroom teacher in
academu. subjects and activities bf the classroom

zequm; adapi,atn,on of reinforcement
Provides assistance for any assessment
Conducts the functional low vision assessment in

coordination with the orientation and mobility

specialist
Attends IEr’ meetmgs for students with visual

,,,,,,,,

parelits the student, when appropriate; the class-

room teacher, principal, counselor, and other

school personnel

Schedules adequate time for assessment, instruc-
tion, planning, preparation of materials, travel,
and conferences with relevant school and other
key individuals (Scheduling should be flexible to
meet the varying needs of each student:}

Maintains ongoing contact with parents to assist

them in the development of a realistic under-
standing of the child’s abilities, progress, and

future goals
Provides in-service training programs for all
school personnel and students and education for

grams and services for v1sua:lly 1mpmred students

Is aware of pamphlets; films, and other public

relations materials that may be useful in develop-
ing realistic and unprejudiced attitudes toward
visually 1mpaired students

Assists ini the coordination of other personnel
such as transcribers, readers, counselors; orienta-
tion and mobility specialists; career/vocational
education staff; and rehabilitation counselors

Maintains a reference library of current profes-

sional materials
Acquires information about current research,

development; and technology

The ‘teacher of the visually. 1mpaircd m a self-
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ééﬁﬁéd may be responsibie for instruction in all sub- ® Provides consultation and support Services to

jects in addition to undertaking mos! of the previously

listed responsibilities.

Classroom Teacher

The classroom teacher 1regu14r, spccxal class, or
resource specialist) has th~ following roles and respon-
sibiiities:

. ?ggylgqg instruction to the visually impaired stu-

dent in the classroom
s Works cooperatively with the teacher of the visu-

ally .mpalrcd to:
Ideiitify the v15ually nmpaxred student’s areas

of educational need, including unique educa-
tional needs.

Coordinate instruction and services to meet

these needs.

Provide the teacher of the visually lmpalred
with classroom materials that need to be
reproduced in another medium in a timely

- manner.

Determine mutuall j convenient times during

the school day for scheduling the teacher of
the visually impaired to work with the
~ student.

Modify classroom procedures and. environ-
ment to meet the specific needs of the visu-
ally impaired student for participation in
classroom activities:

Exchange information concerning the visually

impaired student with parents and other
individuals on a regular basis.

Orientation and Moblhty Speclahst

The orientation and mobility specxahst has the fol-
lowmg roles and responsibilities:

e Instructs visually impaired students in the devel-
opment of skills and knowledge that enable them
to travel indzpendently to the highest degree pos-
sible, bazed on assessed rieeds and the students’
IEP

e Teaches students to travel w1th proficiency, safety,
and confidence in familiar and unfamiliar environ-

ments

R}

parents, regular and specnal _education teachers,
other school personnel, and sighted peers

¢ Confers regularly with parents; classroom teachers,

physical education teachers; and/ or other sp'ual

education personnel to assist in home and class-

room environmental modifications, adaptations,
and considerations and to ensure reinforcement
of appropriate orientation and imobility skills
ihat will cncourage the visually impaired student
to travel independently in these settings

® Works with the teacher of the visually 1mpa1red

to conduct the functional vision assessment as it

relates to independent travel

e Conducts assessments which focus on both long-

term and short-term needs of the stideit

® Includes in the assessment report the needs and

strengths of the student and an estimate of the

length and frequency of service necessary to meet
identified needs

® Prepares sequential and meaningful instiuction

geared to the student’s assessed needs, {EP goals
and objectives, functlomng level; and motiva-
tional level

® Prepares and uses equlpment and aterials for

the development of orientation and mobility
skills; e.g:, tactual maps, models, distance low

vision aids, and long canes

e Transports students to various community loca-

tions as necessary to provide meaningful instruc-
tion in realistic learning environments- -

¢ Is responsible for students’ safety at all times and

in all teaching environments while fostering max-
imum independence

¢ Provides orientation and mobility instruction,

where appropriate, in the following areas:

Body imagery
Léterality

_pendent travel
Sensory awareness, stimulation, and training
Spatial concepts
Compass direction concepts

Sighted guide procedures

7
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:l'he i&ﬁé;r’e;i@pjér’iiéibaies in ensuring thatan
?f!!!mp!em,en!e! to meet the individual
needs of the child.

o ls knowledgeaﬁle about the assessment results

prior to the IEP meeting to participaic m~re

Orientation skills effectively in the meeting
Map skills e Participates as a member of the IEP team by

Cane skills Stating the observation of needs, expectations,
Use of residual vision _ interests; and goals for the child ,
Low visioli aids related to travel skilis Cooperating with school and other personnel
Residential travel - ONNC
Travel in business districts _

Procedures for crossing streets, mcludmg traf-

fic control signals

to determine IFP goals and objectives for
~the chlld

Use of public transportation systems

Procedures for use of the telephone for infor-

_mation gathering and for emergencies

Procedures for interacting with the publlc .

Knowledge and application of community ad-
dress systems

Procedures for travel and mdependent func-
tioning in places of public accommodation

Skills of daily living

Sensory/ motor skills in coordination with the
physical or occupational therapist and teacher

of the visually impaired

1mplementat10n of IEP goals and objectlves

Participates in ensuring that an appropriate edu-
cational program is planned and 1mplemented to
meet the individual needs of the child and main-

tains commurication with school personnel to

accomplish tliis goal, including providing feed-

back and suggestions about the instruction and
services being provided :
Provides, in cooperation with scﬁooi personnel,

an appropriate educational program in the home

to improve students’ daily living skills, career and
vocatmnal skllls onentatron an"d mobllny skllls

]
o E::lusatizStrlelgse::)stegr:fre?ghogfgeﬁ?gomg basis to spemal instruction and services to meet the
 1€Cps prog 1 studer child’s unique educational needs
e Participates in necessary parents’ conferences TR NS I

and meetings Participates in and provides ideas for formal and
e Provides in-service training to regular and special informal parental education programs that are

education personrel, sighted peers,; and parents
concerning the orientation a’m’d mdbility needs of

methods- and procedures for mteractmg with the

visually impaired person that will foster maxi-

mum mdependence and safety

Parent, Guardian; or Conservator

designed to assist parents in understanding and
children

Has information and assistance from schiool per-
sonnel and -other sources to acquire the knowl-
edge and skills necessary to participate in meeting
the unique educational needs of the children (See
“Resources for Technical Assistance:™)

The parent, guardian, or constrvator has the fol-
lowing roles and respc nsibilities:

o Is fully informed as to why an assessment is b’ein’g
conducted and how it is to be conducted
¢ Provides information relating to the assessmerx,

including medical information

Vlsually lmpalred Student
The visually impaired student has the following

roles and responsibilities:

e Is involved, unless it is clearly not appropriate, in
all decmons about his or her education
L Is encouraged to prov1de mformatlon ‘about h1s

¢ Gives written informed consent before an indi-
vidual assessment is conducted and may receive a

copy of the assessment report when requested expectatlons as a part of the assessment

L.
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° Pamcnpatcs when appropriate, i.: the develop-

ment of the IEP
e Gives feedback and suggestions about the instruc-
tion and services bcmg provided

_e_

® Has high expectations-and works toward achiev-

,,,,,

ing them to become as independent as possible

Eye Specuhst
The eye speclahst a licensed ophthalmologlst or

optometrist, makes vision-related recommendations

to -the classroom teacher, teacher of the visually
impaired, orientation and mobility specialist, or other
professional staff. Some optometnsts and ophthal-
mologists specialize in low vision 1mpa1rment and

have the necessary eqmpment and expertlse to assess
low vision and prescribe low vision aids. (See Appen-
dix B, “Assessing Vision/Low Vision,” for more

detailed information.)

Regular 6r Adapted Physical Eduemon Specialist
The regular or adapted physical educaiion specialist

has the following roles and responsibilities:

e Is knowledgeable about unique educational needs
in the area of sensory/motor skills
® Wouks closely with the teacher of the visually

impaired, the orientation and mobility specialist,

and the occrpational or physic?! theraplst to

share needed information and cooru.nate services
that may be provided by these individuals -

e Is familiar with specxallzed or adapted equnprﬂém
for the visually impaired in the area of physical

educatlon

Occupational or Physical Theraplst

 The occupational or physmal therapxst has the
followmg roles and responsibilities:

@ Is aware of 1 unique educational needs of thc visu-

ally imipaired, particularly in the areas of sen-
sory/ motor skills

e Works clbsely with the teacher of the visually
impaired, orientation and mobility specnahst and

physic 2l education staff to coordinate services
School Nurse o ;
The school nurse has the following roles and
responsibilities:

LW

® Acts as a liaison with health professionals, educa-

tors of tihe visually impaired; other school per-

sonnel; and parents

® Coordmates vision and hearing screening, includ-

mg making referrals and providing hearing screen-

ing to visually lmpalred students

® Provides assistance in determmmg the need for
additional health ass€ssmenti; € & physxcal exam-
inations and referrals to other agencies, including

California Children Services and Regional Centers

Program Speclahst

The program spec‘ahst has the fo]lowmg roles and
responsxbxlmes

rience in provndmg education for these students

® Provides technical assistance and in-service train-

ing to all personnel working with visually impaired
students and parents

e Is knowledgeable about local, state, and national

resources for the visually 1mpa1red )
® Is especially knowledgeable about program options

and services available within the local plan area
Specialist in Career and Vocational Education
_ The specialist in-career and vaeatigij’gl education
e Is aware of umque educational needs in career
and vocatjonia! education and other related areas
and appropriate carcer and vocational assess-
ment toois ] o ) o
e Consults and works with the teacher of the visu-
ally impaired, orientation and mobility specialist,
and parents in determining realistic goals and
instruction in this and related areas -
oI5 knowledgeable about the expandmg career and

vocational educauop opportumnes currently avail-
able to visually impaired individuals; including

the use of technological aids

e Coordinates with the rehanhtatlon counselor for
the blind in the local office of the California State
Department of Rehabilitation



should be coordunated to focus on the visu-
ally impaired student.

Language; Speech; and Hearing Specialist
The language, speech, and hearing specialist has the

following roles and responsibiiities: ,
e Is aware of the student’s functiona! \ \1s1on umque

educational needs in the areas of communication,

particularly lan guage development conce ,;t devel-

skills
& Works closely with the teacher of ihe v15ually

impaired to coordinate instruction aad services
Counselor, Psychologist, or Social Worker
The counselor, psychologist, or social worker has

the following roles and responsibilities:

e Is aware of the unique educational needs of the
visually impaired student or the student’s family
[ W,?fks clbsely With the teéchef of the visually
ols knewledgeeble about specxal considerations
for visually impaired students when conducting

assessments (See Appendix F for legal require-
ments.)
Transcriber (Certified Braille Specialist)
~ The transcriber (certified braille specialist) has the
following roles and responsibilities:
» Holds Library of Congress certification for pre-
paring materials in braille
o Adheres to standards of the Braille Authority of
North America when preparing braille materials
in mathematics, music, foreign language, or com-

puter notation

e Is knowledgeable about embossing tools, tech-
niques, and media and understands the concepts
to be presented when preparing tactile materials

® Adheres to the transcribing standards and proce-
dures for large type of the National Braille Asso-
ciation and qualifies as a typist according to the
standards of the local educational agency when

preparing materials in large type
¢ Has the necessary competencies to prepare aural
media, 1ncludmg knowledge of recordmg equ1p~

matenals at an appropnate pace, and a well-
modulated voice

Reader
 The reader has the following roles and responsi-
bilities:
® Possesses the skills fiecessary to read print mate-
rials to vxsually 1mpa1red students; mcludmg
Knowledge in the use of recordmg equipment
Good articulation; pronunciation, and pleas-
antvorce
Ability to follow the directions of the teacher
~ and student
Ability to meet deadlines

e Works under the,superwsxon of the teacher of the
visually impaired, when the reader is a sighted
stud=nt or volunteer

Aide 7 7

The aide has the following roles and responsibilities:

® Assists, as directed by the teacher of the visually
ing areas:

Facxhtatmg the classroom orgamzatlon and
env1r9nment
Reinforcing the mduggiuahzed instruction pro-

vided by the teacher to achieve IEP goals
 and ObjeCtIVBS

ols famlhar with the unique needs of students in
the class

Anclllary Stnff in Residential Prognms

The roles and responsxbllmes of staff members will

vary; depending on the ageney in which they work:

e Dormitory and ward persofnnel, including pSy-
chiatric technicians in state hospitals; are respon-
sible for the health, safet ety; and well- -being of stu-
dents when they are not in school: Since these

staff members engage in activities with students
similar to those normally provided by parents,
these personnel should be aware of the unique
needs of students and coordinate with instruc-
tional staff, pariiCijliifly in the area of dailyliving
skills, so that consistency in expected behavior
occurs.
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® Food service staff members are responsible for
planning, preparing, and serving meals to stu-
dents. Diets should be monitored so that they
micet the special needs of students: Food service

staff should coordmate with instructional staff,

when appropriate, in reinforcing students’ eating
skills:

® Health services staff members are responsible for
the health and medical needs of students and
should commumcate w1th appropnate personnel

of stu,den@s pg{tlcg!gflg;eggcermng medications
and special heaith care needs.

How does tﬁe program coordinate instruction and
services to visually impaired students?

Be coordinated to focus on the visually mipalred stu-

dent. Meetings concerning the individualized educa-

tion program and the program itself should form the

foundation for the coordmatmn of instruction and

services.
lt 1s 1mportant however that all key mdmduals

municate with one - another on an. ongoing basis to

ensure that the individualized education program is

implemented in a coordinated manner. Since many

key individuals are often involved in the education of
visually impaired students, one staff member should
be assigned to facilitate this coordination among all
key individuals, iﬁcmding the parent. In most éééés;

responsibility when the v1sual impairment is the stu-

dent’s primary disability.
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CHAPTER FIVE |

cussed are administrative roles and responsi-
_bilities,. placement in the ieast restrictive

his chapter presents a discussion of the provi-
sion of services on a regional basis. Also dis-

envrronment class sizes and caseloads, staff and

supervision, staff development and parental educa

S tion, gurdehnes for facrlmes ‘emergency procedures,

Instruction | pi nl s wamhii 5

_ § _ -
and SEI'V 1CES Regionalization
How does the program ensure that appropriate instruc-
tion and services are provided thrcugh a full range of
program options on a regional basis?

Thec concept of reglonalxzatlon is pamcularly 1mpor-

tant for programs serving visually 1mparred students

who constitute a low-incidence group spanning a wide
range of ages. New programs for vrsually impaired
students should be planned and exrstrng programs
modified so that instruction and services necessary to
meet these students’ varied unique educational needs,

including needed materials and equipment, can be

provided through coordinated administrative services

on a regional basis.
T@ provrde the needed 1nstructron and services in an

SEI:PAS and states, particularly in rural areas. Other

optrons include contracting with prrvate ‘agencies for

services, teleconferencmg, and usmg staff members

1mparred and as orientation and ,mobll,rty,specrahsts
_ (See “Resources for Technical Assistance” and
Appendix F for legal requirements:)

Aaﬁiﬁiéiiiiiéé Roles and iiésﬁonsibiiiiies

cxammed for staff f’r§§fr the cpecial educatron local
plan area (SELPA), the supervisor of personnel serv-
ing visually impaired students, and the site adminis-

trator or designee.
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Special Education Local Plan Area (SELPA)

Each SELPA submits a local plan to the Superin-
tendent of Public Instruction, which includes the
following:

e A description of services to be provrded by each
district and county office; demonstrating that the

SELPA is of sufficient size and scope to ensure

that all individuals with exceptional needs, includ-

1ng visually impaired students, have access to ser-
v1ces and mstructron appropnate to.meet their

tion programs (Responsrbrlrty for- provrsron of
and consultation to special education programs

and support services for visually impaired stu-

dents must be clearly defined, including, when

necessary, provisions for coordmatmg with adja-

cent SELPAs, other public agencres other states,
and contracting with private agencies.)

e A description of the governance and administra-
tion of the plan {(The roles and responsibilities of

SELPA special education administrators, district

and county, are unique to each SELPA: See

Appendix F for legal requirements.)

Supervisor of Personnel Serving the Visuiiiy Impaired
The supervisor of personnel serving visually impaired
students has the followrng roles and responsrbrlmes

needs of vrsually rmparred students and the roles

and responsibilities of the persbnnel berng super~

vised so that he or she may assist in improving

the instruction and services being provided to
mee: these needs

e Is knowledgeable about the other areas outlined
in this chapter; as well as fundrng sources (see

Appendix E) and legal requirements (see Appen-

dix F), so that he or she can be responsive and

supportive of improving instruction and services
based on the changing needs of students, staff,
and parents

Site Administrator or Desigriee
The site administrator or designee has the following
roles and responsibilities:

,,,,,,

lmparred studerits and the roles and resp,o,nsrb,rlx-
ties df the regular teacher, the teéiéliér of the visu-
students

e Assists in the coordination of all instruction and

scrvices in the school, including regular course of
study, instruction, and special services; such as
bilingual educatlon and special education, includ-
ing alternative instructional strategies and i:irdﬁ-
ciency standards -

® Assists in promoting and supportmg the least re-

strictive environment for students by assisting the

school in accepting the student, special staff, and
parents of visually impaired students as a part of
the school (This acceptance can be supported
through coordinated staff in-service training and
parental education and by providing information
to all students in the school about visual impair-

ments through classroom activities, cross-age tu-

_ toring; and student assemblies.)
e Provides facilities that are appropriate to meeting
the unique needs of visually impaired students; as

outlined later in this chapter

How does the program ensure that vrsually lmpatred
Students are appropriately placed in the least restric-
tive environment on the basis of their educational
needs?

- When makrng placement decrsrons the IEP team
should:

® Focus on the assessed educational needs and

~ strengths of each vrsually impaired student.

e Determine a placemnient in wWhich these nieeds can

appropriately be met. )

e Change the placement as the needs of the student

change:

The least restrictive environment for each student
may vary with the intensity of the needs of the stu-
dent, Students with needs that require intensive spe-
cialized instruction and services should be placed
where these can be provided. Placing a student in an
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Parents should be provided with opportuni-

ties to meet with other parents of visually
impaired children to exchange ideas and
information.

integrated setting, when the student does not have the
skills or the necessary services to achieve and adapt in

this setting; can actually be more restrictive: However,

visually impaired students who have the necessary

skills and services should be placed with nonhandi-
capped students to the maximum extent appropriate.
Placement in an mtegmted settmg, however; does not

necessary to assist them in acceptmg the student with-

out prejudice. \
Often, an ideal placement does not exist whede all

of the student s needs can be met at once. At this point
the IEP team should look at the student’s entire edu-

cational career; including possible future prograrn options

that can be expected to meet these needs better.

Visually impaired students with additional Jdisabili-

tles are appropriately grouped with other students
with similar needs. Students with a visual impairment
as their sole or major disability are grouped with non-
handicapped peers to provide appropriate academic

and_ behavioral models and appropriate levels of
expectation for achievement.

_The IEP team, in making the important placement

decnsxon, should be creative, particularly in rural

areas, in deciding on the option that will best meet the
necds of each vnsually lrnpalred student. Included here

adapting exxstmg programs and explonng servxces
provided by public and private agencies:

Program Optlons
The fellowmg are the recommended minimum

optlons in a range of specialized services and pro-

grams available to visually impaired students. They
are listed according to the intensity of instruction and
services provided by the teacher of the visually
impaired from least intensive to most intensive:

- The options are identified by nationally accepted

termmology, rather than by fundmg termmology,

because options may be funded in a variety of ways,
depending on local needs. Appendix E provides
information about funding sources for the program

options described in the paragraphs that follow:

Itinerant teacher. Students are enrolled in a regular

classroom in the school they would attend if they were

not visually impaired, or they are enrolled in resource
specialist programs or special classes if they have mul-
tiple disabilities and require specialized instruction to
meet their unique educational needs. Such instruction
is provided by a teacher of the visually impaired to

students according to their needs for these specialized

services: For those children below school age, the itin-

erant teacher will provide intervention strategies in
the home orina preschool setting.

Resource room Students are enrolled in a class-

services and specxahz_ed 1nstruct1Qn provlded, by, a
teacher of the visually impaired. Students are inte-
grated into regular and special education classrooms

from the resource room for varying amounts of the

school day based on individual needs, as determined

by the teacher of the visually impaired and the class-
room teachers.
Self-contained classroom:. Students are enrolled in

a classroom for visually impaired students and ordi-
narily require specialized instruction for all or most of
the school day. Instruction that emphasizes both sub-
ject matter skills and the development of special skills
is provided by a teacher of visually impaired students
in coordination with other appropriate staff. Students

may profit by participating in the regular classes in

selected academic subject areas or nonacademic areas
as appropriate.

Special school.” Students are enrolled in a special
school that exclusively serves visually 1mpa1red stu-
dents with additional disabilities or unique needs.
These students have the most inténsive needs that
require specialized instruction -and support services
beyond those that can reasonably be provided in local

school programs. Special school programs may be

offered on a day or residential basis. These programs
include:

e A special school in a local educational agency

¢ The California School for the Blind (See Appen—

dixC)
e State hospltal programs for the v1sually 1mpalred

(See Appendix D.)

oy
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Students enrolled in specral school programs should

have access to programs in local schools to provide
opportunities for integration as appropriate.

Nonpublic schools and agencies. A nonpublic school

may be a program option when the student’s needs
cannot be met by a public agency. Services may be
provrded by nonpublrc schools and agencres when

mo,b,lluy mstructlon 1ns1ructron 1n,dally lrvmg skllls
and infant and préschool services. (See “Resources for

Technical Assistance™ for additional information:)
Program Options for Infants and Preschool Children
~ Various options exist at the infant and preschool
program level in California. All program options;
however, may not be available in each community.
The following options are cited as examples, not as a
complete list:
® Public school programs for infants and preschool
handicapped children
® Nursery schools that are supported by parents

private organizations, adult education centers,

and others

e State preschool programs

s Children’s centers, migrant child care centers,
and campus children’s centers

® School-age parenting and infant development
programs

¢ Head start programs

¢ Family counseling services; such as:
Providing information and assistafice to par-
ents regarding their child’s cognitive, physical,
social; and emotional development

Referring children to the appropriate educa-
tional facilities

Assisting infant and preschool teachers in
methods of integrating and educating young

visually impaired children
® An educational adviser to preschool blind with
the California State Departitient of Ediication
and other public and private agencies provides
counseling services and educational guidance to
visually impaired children and their families
Parents should be provided with opportunities to
meet with other parents of visually impaired children

to exchange ideas and information and also to meet
and consult with visually impaired adolescents and
adults. Information about programs should be dis-
seminated to parerits through agencies and individuals
invnlved in the identification and provision of services
for visually impaired children:

Ciass Sizes and Caseloads

How does the program establish class sizes and case-
loads that allow for providing specialized instruction
and sﬁe;ryjqeﬁsﬁbasgdﬁpn the educational needs of visu-

ally tmpmred students?
It is essential to establish class sizes or caseloads for

the ieacher of the visually impaired and for “he orien-

tation and mobrlrty specialist that are appropriate to

provrde the instruction and services necessary to meet
the unique educational needs of visually impaired stu-
dents. It is recommended that programs use one or
both of the following approaches in detéermining class

sizes and caseloads:
e Develop a process for establishing and monitor-
ing the class size or a caseload of the teacher of

the visually impaired or of the orientation and

mobility specralrst based on the time requrred for:

Provrdmg instruction based on the severity or
intensity of students’ needs

Consulting with the classroom teacher and

other staff, mcludmg consultation when the
~ student is not receivmg direct instruction
Consulting and assisting parents
Traveling necessary to carry out the respon-
- sibilities . .
Securrng and preparmg needed specralrzed

materials; media; and equrpment

Attending meetings, preparing reports, and

recordkeeping
e Iiiclude in the process ongoing communication
between the staff member and the responsible
Siipéi'ViSiir or adﬁiiﬁisij;aﬁér to ensure that stu-

dents are receiving appropriate instruction and

services in accordance with the IEP and the
changing needs of students.
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Provision ot neeessary quallfled staﬂ isa

critical component in providing ¢ appropnate

assessments; instruction; and services.

e Establish local cascloads and class sizes based on
the age and the severity of the needs of the stu-

vices needed to meet these needs:

The following ranges for class sizes and caseloads
are based on state and national averages for agenci€s
to use as a general guide in establishing local case-
loads and class sizes. These ranges S}ié’tﬂgligg} be

viewed as establishing minimum state requirements:

I ,Cﬁ"?SSSiZea"d
Type of program caseload ranges
Resoirce room (one teacher
and one axde)
Self-contamed classrooms
(one teacher and one aide):

Infants or preschool

8 to 12 students

4 to 8 students

Kindergarten through S
third grade 6 to 10 students
Fourth through o
twelfth grade 8 to 12 studerts
Muluhandlcapped 3 to 7 students

Itinerant teacher 8 to 12 students
Orientation and mobility ) )
instructor 8 to 12 students
Home-based infants or pre-

school age 13to 17 chilaieii

l:ocal _caseloads and class sizes of staff may fall

requxrements outlined in the preceding opnon

Staff and Supervision

How does the program provide qualified certificated
and noncertificated personnel who have the skills and
abilities necessary to conduct assessments and to pro-

vide instruction and services that meet the educational

needs of visually impaired students?

Provision of necessary qualified staff is a critical
component in_providing appropriate assessments,
instruction, and services.

Certificated Personne)
Programs for the visually 1mpa1red include the

necessary appropriately credentialed professional staff,
including the following (see Appendix F for legal

requxrements)

e Teachers of the v1sually :mpalred who are creden-
tialed in this area and possess the skills and abili-

ties necessary to meet the unique educational
needs of the visually impaired students they serve
(See “Resources for Technical Assistance.” Visu-
ally impaired students are taught by teachers who
have credentials in this area. See Appendix F for

legal requirements.)

e Orientation -and - moblhty instructors who are
credentialed in this area and possess the skills and

abilities necessary to meet the unique orientation

and mobility needs of the visually impaired stu-
dents they serve (See “Resources for Technical
Assistarnce.”) o

e Assessment personnel, including a psychologist,
as appropriate ~who are knbwledgéablé _about

Three for additional information regardmg assess-
ment personnel )

to, regular and specnal educatlon teachers; pro-

gram specialists; language; speech, and hearing
specialists; physical and occupational therapists;
adapted physical education specialists; school
nurses; recreation therapists; social workers; and
guidance counselors

e All staff should be. knowledgeable about their
roles and responsxbllmes in provxdmg and coor-
dmatmg needed instruction and services as out-

lined in Chapter Four. Personnel serving pre-

school children should have competencies and
experience in the areas of education for the visu-
ally impaired and early childhood education.

Noncertificated Personnel

Each program for the visually impaired should also
provide; as needed, transcribers, i'éafié’i@;i alfiés, recrea-
tion therapists, and other personnel who possess the
skills neccssary to meet unique educational needs.
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Staﬂ' Development and Parem Educatlon

How does the p program provide staff development and

parent education that are based on a needs assessmetit
reflecting the unique educational needs of visually
impaired students?

Staff developmem based on a contmumg needs

assessment, is provided for all special and regular
education personnel regarding the unique educational
needs of visually impaired students and the roles and
responsibilities of the staff in meeting these needs.
(See Chapter Four for a discussion of the roles and
responsibilities of staff and Appendix F for legal
requirements.)

Parent education is provxded in every program for
the visually impaired, based on a continuing needs
assessment to:

e Assist parents in their roles and responsibilities to
meet the special developmental needs of their
visually 1mpa1red children through ongoing tw >-
way communication. {(See Chapter Four for a
discussion of the roles and responsibilities of
parents.)

e Provide parents with needed information perti-
nent to the education of their children, _including
information regardmg the range of educational
program options and related agencies and ser-
vices at: local, state, and national levels: (See

Appendix F for legal requirements:)

Guldelmes for F acllltles

How does the program provide for the design or mod-
ification of facilities to enhance the provision of
instruction and services to visually 1mpa1red students?

Facilities should be provided to meet the unique
educational needs of visually impaired students: Re-

source rooms or self-contained classes used in pro-

grams for the visually impaired should be the stan-

dard size for regular classrooms of the school system.

The room should include: 7 o
e Adjustable lighting appropriate to the needs of
the low vision students

Adequate storage space for special equipment

A separate area for listening activities

e Furniture with nonglare surfaces

¢ A sufficient number of electrical outlets for spe-
cialized equipment

® A location on the site that allows convenient

accessibility for all visually impaired students

attendmg regular classes

The teacher of the visually impaired should provide
assistance in designing and modxfymg facilities to
meet the needs of students who will be using them.

The followmg guidelines should be considered:

e Appropriate bathroom faellltxeg should be pro-
vides' for multihandicapped and primary age
students.

L Adequate workmg space for 1nd;y1c[qa[ instruc-
tion and counseling should be available in each
school attended by a visually impaired student

served by an itinerant teacher.

® Adequate space should be provxded in regular
classrooms for the visually impaired student’s

specialized equipment and materials.
® Office space should be available for itinerant

teachers and orientation and mobility instruc-
tors: Such office space should include adequate
storage areas, telephones, answering service, and
clerical assistarce.

Adequate working space for the transcriber should
be provided. Special equipment should be available as
needed for production and duplication of materials,
including large-print typewriters and duplicators; tape
recording equipment and duplicators; braillewriters,
and braille duplicating equipment.

Programs for v1sually impaired preschool children

should be housed in a school or facility where:

e Other preschool programs are available for non-
handicapped children to-provide integration oppor-
tunities for the visually impaired child:

¢ Bathroom facilities have been designed or adapted
for young children:

¢ Playground facilities are adjacent to the class-
room and include space for appropriate toys and
equipment.
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Emergency Procedures

Students with visual impairments, like all other
students; should receive instruction and practice -in

responding appropnately and calmly to emergencies

by participating in fire and earthquake drills; bus evac-

uatlon dnlls and other emergency procedures includ-

and ordinances regarding emergency procedures must
be followed. -

Staff should be prepared to handle emergencies;
including 2 knowledge of the specific procedures to

follow: The teacher of the visually impaired or the

orientation and mobility specialist should provides
assrstance to the students and staff in evacuatron

with procedures to follow for medical emergencies.

Materials and Equipment

How does the program prg\grﬂe the matenals and
equipment necessary to meet the unique educational
needs of visually impaired students as specified in the

IEP?

Materials and equrpment are provrded as indicated
in the IEP to meet the unique educational needs of
visually impaired students. (See Appendix F for legal
requirements.)

Sufficient time must also be allocated for the tran-

scriber or teacher of the visually impaired to locate,
prepare, and disseminate materials and equipment for
each student.

Because expensive materials and equipment are
often ot available from other sources; funds at the
local level must be budgeted to ensure that necessary
books, materials, and equipment are provided, coor-

dinated, and maintained. The intent of the Legrslature

is that, to the extent funding is available, school dis-
tricts and county offices give first priority to expendi-
tures to prov1de specnallzed books materlals and
individualized -education programs of puprls with
low-incidence disabilities.

Materials and equipment purchased wrth federal or

state funds by local educational agencies remain the

Q

property of the state and may be reassigned by the
Clearinghouse Depository for Handicapped Students

it is important that a process for trackrng materials

and equipment purchased to implement the IEP of

visually impaired students bc maintained so that this
information may be reported to the CDHS. (See
Appendix E for sources of funding and Appendix F
for legal requirements.)

An organrzed cost-cffective, and coordinated sys-

tem for acqumng, coordrnatrng, disseminating, and

should be operated from a central location in the
SELPA, with one individual assigned this responsi-
bility.

Transportation

How does the program provide for transportation
that is suitable to the health and safety needs of visu-

ally impaired students?

When visually 1mparred students are transported to

special classes or schools:

e Transportation is arranged appropriate to the
health and safety of the students, including con-
sideration of the travel time involved. - -

® Drivers are made aware, through contrnumg n-

service training by the orientation and mobility

instructor or teacher of the visually impaired,
of unique orientation and mobility needs that
may be useful, including emergency, drop-off,
and pick-up | procedures.

e Students are encouraged to travel mdependently
to and from school when they have the necessary
orientation and mobility skailis:

Program Improvement

How does the program improve its effectiveness in

identifying, assessing, planning, and providing instruc-
tion and services to mee? the unique educational needs
of vrsualIy tmpatred students’

_Each program serving visually impaired students
has an ongomg process to evaluate theeffectiveness of
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Each program serving visually impaired stu-
dents has an ongoing process to evaluate the

effectiveness of the program in meeting stu-
dents’ needs.

results for program improvement. This evaluation
process should encompass all of the areas outlined in

this document, using the standards and the key ques-
tions in each chapter and the “Self-review Guide”
(Appendix A) as the basis for the review. : ,
When conducting a self-review, prograni planner
should develop spzcific questions for interviewing
administrators, special and regular education staff,

and parents and for reviewing students’ records and
other documentation. Interview questions should be
open-ended; beginning with %ow, whar, who, and
when as appropriate. This approach will provide more
valuable information than simple yes or no questions

for determining and improving the effectiveness of a
program. This approach can also clarify who is
responsible for the elements of the program and yield
a local consensus for possible local evaluation studies.

_These guidelines are considered when programs
serving visually impaired students are monitored by

the California State Department of Education. The
Department also provides technical assistance to par-
ents, teachers, and administrators in the implementa-
tion of these guidelines. (See “Resources for Techni-
cal Assistance” and Appendix F, “Legal Require-
ments.”)
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APPENDIX A |

3

N1 -8 his self-review guide contains criteria for eval-
Sélf-l‘EVlew uating the components _ of chapters three
through five. Listed -in this guide are laws or

: regulations on which the criteria are based,
G de page numbers in this puthatxon in which the criteria

appear, a listing of the criteria; a scale for rating the

effectiveness of the program, and a section for com-
ments.

“To rate the level of effectiveness of a criterion, pro-
gram reviewers should place beside each criterion one
of the numbers shown under the column heading,

“program effectiveness.” The footnote shows the rat-

ing that each number represents.

Chapter Three— Assessing Unique Educational Needs

Program
effectiveness? |
Reference’ Criteria 11234 Comments
How effective is your program in providing for
each of the following:
13 1. Locating and referring ;[ud?pg.g }qujl y}sual
EC 56300 impairments who may require special educa-
through 56303 tion, including possible referrals from the
vision screening program?
p: 14 A. Providing the process. for referrmg stu-
~ dents identified through vision screening?
p: 14 B. Informing parents and staff of signs that
7 may indicate a visual impairment?
p. 14 C. Coordinating with local eye specialisis
and other referral sources?
l4 11 Asses;mg students with suspecled wsuai
EC 56320(f) impairments in all of the following areas
when appropriate? .
p. 14 A. Assessing vision/low vision:
Appendix B I. Acquiring as much information as
possible on eye reports?
2. Ensurmg that students with res:dual
vision receive a low vision assessment?
a. Conducting functional vision assess-
ments?
b. Determining the need for fus ther assess-
ment?

Refer to the page of the guidelines, chapter, or appcndlx or Edumuon Code section for compllancc items (see Appendix F for legal rcqulrcmcms)
2Program effectiveness: I = Ineffective, 2 = Somewhat effecti- ¢, 3 = Effective, 4= Very effective.
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Assessing Unique Educational Needs— Continued

Reference! |

Criteria

Program

| _effectiveness’

1

| 2 13

4

Comments

p. 16

p. 16

c. Usmg the low vision assessment to
determine needs in the other areas

related to this disability?

B. Assessing concept development and aca-

demic skills:

. Coordinating with the classroom teacher?

. Determining the students’ mode of
functioning in academic tasks?

. Basic concepts?

. Listening skills?

. Study skills?

N e

(2R - NI

b Assessmg communication skills:

Typing? .

Signature?

. Communication Qqulpment"
. Use of computers?

. Use of optical aids?

Slate and stylus?

Abacus? -

Use of specialized eqmpmem"

NS

D. Asssessmg soc:al and emotional skills:

Socialization skills?

Affective education?

Recreation? _ .

Human sexuahty"

Psychological 1mpllcatlons of the vis-
ual impairmerit?

S-"‘.“."‘.N?‘:'T‘

. Assessing sensory/ motor sKills:

1. Gross and fme motor skills?

2. Alternative sensory discrimination and

~ integrationskills?
3. Posture, balance; strength, movement,
and coordmauon"

. Assessmg orientation and moblhty skills:

1. Concepts"

2. Body image control and purposeful
~ movement?

3. Orientation and mobility skills?

a. Home?

b: School?

c. Community?

Use of residual vision? . _
Interaction with the public?
Acquiring and remembering neces-
sary information?

7. Related daily living skills?

o

'Refer to the | page of the guldclmes chapter, or appendlx or Education Code section for comphance ncms (see Appcndlx F I’or legal requirements).
2Program effectiveness: | = Ineffective; 2 = Somewhat effective, 3 = Effective; 4 = Very effective.

ERIC

Aruitoxt provided by Eic:

5
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Assessing Unique Educational Needs=Continiied

Reference!

Criteria

_Program

I

effectiveness?
2 43

_ Comments

p. 16

p. 16

p17
EC 56320(2)
p. 17

p. 17

p:- 17

p17
EC 56327(h)

HI

Iv.

G. Assessing daily living skills:
I. Personal hygiene?
Dressing skills?
. Clothing care?.
Food preparation?
Eating skills? ,
Money management?
Social communication?
Telephone skills? =~
Written communication?
10. Time skills?
I1. Organization skills?
H. Assessing career and vocational skills:
1. Exploration?
2. Awareness?
3. Preparation?
4. Participation?
Providing assessment personnel who are
knowledgeable about viszal impairments:
A. Involving the -teacher of the visually
impaired in determining appropriate
assessment strategies? 7
B. Providing for communication among indi-
viduals conducting assessments?
C. Determining the best qualified individual
to conduct assessments?
Identifying in the assessment report the stu-

/00 G B LI N

dent’s unique educational needs related to
the visual impairment, including needs for

specialized materials and equipment in the
foilowing areas: B

A. Vision/low vision needs?
Conicept development and academic needs?

>

Commiunication needs?

Social/ emotional needs?
Sensory/ motor needs?
Orientation and mobility needs?
Daily living skills and needs?

@mmUOw

. Considering the variables that affect unique

educational needs when the following are

assessed:

A. Congenitally and adventitiously visually
impaired students? 7

B. Students with multiple impairments?

'Refer to the page of the guidelinics, chapter, or appendix or Education Code section for compliance items (se¢ Appendix F for legal requirements).
Program effectiveness: 1 = Ineffective, 2 = Somewhat effective; 3 = Efféctive, 4 = Very effective,
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Assessing Unique Educational Needs—Continued R o
T Program

Reference! Criteria 1| 213 |4 Comments

Infants and preschool children?
Elementary and secondary students?

I8
8
19
19

The nature of the visual impairment?

T W WP
mimo o

Functionally blind and low vision stu-
dents? 7 B 7
p. 19 G. Students with other special needs?

__Chapter Four—Planning and Providing iiiéii‘iiéiiéﬁ and Services

_Program
o effectiveness?
_ Reference! Criteria 1| 21314 |  Comments

How effective is your program in providing for

each of the following:

p: 20 VI. Using assessed unique educational needs in

the following areas? ,

EC A. Developing the IEP; including the need

56345(bX7) for specialized materials and equipment

in the following areas:

1. Concept development and academic

needs? . .

. Communication needs?

Social/emotional needs?

Sensory/motor needs? -

Orientation and mobility needs?

Daily living skills needs?

Career and vocational needs?

EC 56364.1 B. Providing appropriate instruction and

services in the following areas:

I. Concept development and academic

n2eds? o

Communication needs?

Social/emotional needs?

Sensory/motor needs? ]

Orientation and mobility needs?

Daily living skill§ needs?

Career and vocational needs?

EC 56220(c)(5) C: Developing curriculum:

1. Concept development and academic
needs? - o

Communication needs? _

Social/emotional fieeds?

Sensory/ motor needs?

NP U RWN

NMovR LN

AR i

Orientation and mubility needs?
. Daily living skills needs?

Career and vocational needs?

3

'Refer to the page of the guidelines, chapter, or appendix or. Education Code section for compliance items (see Appendix F for legal requirements).
Program effectiveness: 1 = Ineffective, 2 = Somewhat effective, 3 = Effective, 4 = Very effective.
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Planning and Providing Instruction and Services= Continued o B

Program
effectiveness? ..
Reference! Criteria 11234 Comments
p.24 D. Providing the necessary equipment and
EC 56345(!2)(7) materials in accordance with the IEP to
Appendix E neet the uiique educational needs for:
1. Functlonally blind students?
2. Low vision students?
3. Multiply impaired students?
4. Nonacademic students; infants, and
o ~ preschool children? -
p-25 VIL. Ensuring that the following key individuals
EC 56001(n) understand the unique needs and possess the
skills and abilities to carry out their roles
and responsibilities:
p: 25 A. Teacher of the visually lmpalred"
p-27 B. Classroom teacher (regular; specnal class
B ~ or resource specna.hst)"
p-27 C. Orientation and moblhty specnahst"
p-28 D. Parent, guardlan, or conservator?
p.28 E. Visually impaired student?
p-29 F. Eye specialist?
p.29 G. Regular or adapted physical education
7 instructor?
p-29 H: Physical or occupational therapist?
p-29 I. School nurse?
p:29 J. Program specialist?
p- 29 K. Specialist in career and vocational edu-
N i E:atlon"
p.30 L. Language, speech, and hearing specialist?
p- 30 M. Counselor?
p- 30 N. Psychologlst?
p. 30 O. Social worker?
p. 30 P. Transcriber?
p. 30 Q. Reader?
p-30 R. Aide?
p- 30 S. Ancxllary staff in residential programs:
. Dormitory or ward personnel?
2 Food services staff?
3. Health services staff?
p. 31 V. Coordinating the instruction and services
provided 1o meet all of the needs of visually
B impaired students:
p- 31 A. Using the IEP as the focus for coordina-
tion?
p- 31 B. Assigning an individual responsible for
this coordination? - i -

IRefer to the | page of the guldelmes chapter or appendlx or Education Code section forcomphance items (see Appendix F for leg:ll requirements).
Program effectiveness: 1 = Ineffective, 2 = Somewhat effective, 3 = Effective, 4 = Very effective.
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Chapter Five—Orgamzmg and Supportmg lnstructhn and Services

Prog'am
o effectiveness?
Reference! Criteria 112|314 Comments
How effective is your program in provndmg for

) each of the followmg 7

p:32 IX. Providing for the delivery of appropriate in-

EC 56369 struction and services through a-full rarige of
program options that are provided, as neces-

B sary, on a regional basi:

p- 32 A Provndmg necessa: y instruction and ser-
~ wvices through regionalization?

pp. 32-33 B. Ensuring that administrative roles and

responsibilities are understood by:

1. The SELPA? .

2. The supervisor of personnel senmg
visually ifiipaired students?

o 3. The site administrator or designee”

p.33. . X. Placing students appropriately in the least

EC 56200(a)(b) restrictive environment:

p. 33 A. Considering the changing needs and
~ strengths of stuceats?

p. 33 B. Placmg students based on the mten.uty

of needs and the intensity of instruc-

7 tional services to mect these needs?

p: 34 C. Preparing the student for integration?

p: 34 D. Preparmg school staff and peers for

- ~ integration?

p.34 E. Grouping students appropriately?

p. 34 F. Exploring additional program options?

p. 34 G. Providing the following program options,

when needed, through regionalization:

1. ltinerant teacher?

2. Resoirce room?

3. Self-contained classrooim?

4. Special school?

5. Nonpublic sctiools and agericies?

6: Additional options for infants and
N preschool children?

p.35 XI. Eslabhshmg class sizes. aqgl caseloads of staff
to allow for providing specialized instrac-
tion and services based on the needs of visu-
ally impaired students by:

p. 35 A. Developing a process for establishing

and monitoring class sizes and caseloads
based on the time required to meet stu-

dents’ needs?

'Refer to the page of the guidelines. chapter; or appcndlx or Education Code section forcomphdncc items (see Appcndlx F for legal requirements).
2Program effectiveness: | = lneffective: 2 = Soméwhat effective, 3 = Effective, 4 = Very effective
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Organizing and Supporting Instriiction and Services— Continued

} | Program
effectiveness?
Reference! Criteria 112,34 Comments
p. 36 B. Establishing local caseloads and class

s.7es based on the age of the students and
the severity of their needs?

p.36 , XIL. Providing qualified professional and para-
EC 56001(n) professsional personnel who. have the skills

and abilities necessary to conduct assess-

ments and provide instruction and services

that meet the educational needs of students:

p. 36 A. Certificated personnel:

1. Appropriately crede:itialed teachers of
the visually impaired? =

2. Appropriately credentialed orientation
~and mobility specialists?
3. Assessment personnel? o
B 4. Other professional staff as needed?
p. 36 B: Noncertificated personuel:

1. Transcribers?

2. Readers?

3. Aides?

4. Other staff as needed?

p-37 XI11. Providing staff development and edacation
EC56240 Jor parents based on a needs assessment:

EC 56220(c)(2) o . . B

p-37 A. Basing the needs assessment for parent

education on parents’ roles and responsi-
bilities and unique educational n=eds of
| their children?

| B. Zasing the needs .assessment for staff

development on the staff members’ roles
and responsibilities and the unique edu-
cational needs of the students they serve?
p. 37 XIV. Designing and modifying jacilities to enhance
the provision of instruction and services 1o
meet the unique educational needs of visu-
ally impaired students in the following dreas:
p.17 A: Facilities for school-age students:

1. Lighting? -

2. Equipment, storage space, and electri-
- caloutlets? .

3. Listeningskills? =

4. Furniture with nonglare surfaces?

5. Accessibility?

6. Bathroom facilities? ,

7. Work area for students being served

by an itinerant teacher?
Work space for the transcriber? ]
. Speciai equipment for production and

duplication of materials?

\Om

'Refer 1o the page of the guidelines. chapter, or appendix or Education Code section for cumpliance items (see Appendix F for legal reguirements);
*Program cffectiveness: | = Ineffective. 2 = Somewhat effective: 3 = Effective; 4 = Very éffective.
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Organizing and Supporting Instruction and Services— Continued

47

Reference!

Criteria

Program

effectiveness?

21314

Comments

p.37

’pié \

P
EC 56345(b)7)
EC 56739

p. 38

p.38

p. 38

p.38
E( 56221(b)(5)

P 38
p. 38
p.38

p- 38
EC 56220(c)(6)

Chapter Three
Chapter Three
Chapter Four
Chapter Four
and Chapter Five
p. 38

XV.

XVI

XVIIL.

B. Facilities for infants and preschool chil-
drem: ... ...
B Opportunmcs for mtggratlon with non-
handicapped students?
2. Bathroom facilities?
_ 3. Playground and storage space?

C. Emergency procedures?

Providir ing curriculum materials in speaal
media {braille, large prini, recorded) and
other educational materials and equipment
necessary to meet the unique educational

needs of students, as specified in the IEP:

A:. Establishing a system for budgeting thét

B p(gjccgs cosfts of gqulpment and materials?

B. Allowing time for the teacher or trans-
criber, or both; to locate; prepare; and
disseminate materials and equipment?

C. Iistablishing an organized, cost=effective,
:nd coordinated system for acquiring,

disseminating, and maintaining special-

ized equipment and materials?

Pro viding appropriate transportation for vis-
uaIIy impaired students by:

A. Considering health and safety, mcludmg
travel time?

B. Providing continuing in-service training
to drivers?

C. Enccuraging students to travel indepen-
dently wien appropriate?

Estabitshmg a process 1o gmp[gvg the effec-

tiveness of programs in meeting the needs of
visually impaired students in these areas:

A. Identification?
. A5§eésméht7

B
C
D. Provndmg instruction and services?
E

. Using the mformatnon obtamed through
a self-review process to:
1. Identify areas of need and suggestions for
improvement? _
Identify areas of strength”
. Identify nieeds for technical assistance?
Coordinate with monitoring aciivities
¢1 the State Department of Education?
Identify possible topics for local annual

evaluation?

.Aww;_to\

o

1Refer to the page of the guldehnes chapter or appcndlx or Education Code secuon for comphance nems (see Appendix F for legal requirements),
IProgram effectiveness: 1 = Ineffective, 2= Somewhat effective; 3 = Effective; 4 = Very effective.
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APPENDIX B |

| Assessmg
Visiﬁn/ Low

Vision

ments and a discussion of procedures for

assessment of functional vision and for assess-
ment by a qualified eye specialist. Samples of
the followmg forms also appear “Reglstratron of Vrsu-

“E\e Report for Chxldren with Visual Problems ”

“Preferred Visual Acmty Notations,” “Educatronally

Checklist Summary Sheet ”

Visual Impairments

- The hst of visual |mparrmems in this appendix is by no

means meam to be complete or all-inclusive. Rather; it is

presented as an example of the range of visual imparrmems
that may be encoumered Many of the vrsual rmparrments

rrnplrcauons of the eye condmon are an rmportanl factor,m
determining needs. Interaction of the teacher of the visually
impaired, ‘the -eye specialist, and the student’s phytician is
essential in assessing and meeting the v15ually impaired stu-

dent’s unique educational needs in this area:
The list of v:sual impairments follows:!

1. lrregulanues of the opucal media (e.g;, cornea, 1ens

2. Medral opacmes such as cataracis, corneai scarring,

or vitreous turbrdrty, may cause lrght deprwauon,

glare or scattering, loss of contrast; impaired color

perception, diminished central visual acuity, or monoc-
ular drplopra, or both.

_ paresis may affect bmocularrty
4. Defects of the iris and pupil include aniridia, polyco-
ria (either developmental, traumatic, or atrogenic),

fixed pupil and lack of pigmentation: (as in albinism).

These conditions may cause photophohra monocular
_ diplopia, or degradation of central vision.
5. Defects of cone (central) vision may. cause maccurate
or total loss of color perception and diminished cén-
tral VIsual acuny

or total mablllly to adapt to low levels of illumination

or complete or partial loss in peripheral vision, or
both:

'Definitions of the terms describing visual impairments appear in the
glossary.
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7. Defects of the opuc nerve pathways or occlprtal cor-
delEcts, or loss in perlpheral vision; rncludmg scoto-
mata, quadrantanopsia, or hemianopsia. These defects
may affect one or both eyes, depending on the site of
the defect, and may or may not be symmetrical

between the two eyes.

Other types. of vision loss due to mtraocular orlg n
include retinoschisis; retinal detachment; choroiditis;
or glaucoma. These types of pathology.cause a loss in
_ visual field or diminished central or peripheral vision.
9. Systém'i'c diseases have numeroiis ocular manifesta-
tions that are as varied as the disease entities them-
selves. Types of systemic disease with ocular manifes-

o0l

tations are diabetes, multiple sclerosis, vascular disease,

and hydrocephalus:

Functional Vision Assessment

Visually impaired students need to learn to use their
residual vision as efficiently as possiblé. To meet this need,
the teacher of the ViSuélly im'p'ai'r'ed, in conjunctioh with the
orientation and mobility specialist, should evaluate how the
students use their vision to function withirn the school set-

ting and in the community. Parents can also provide valu-

able information about their child’s use of vision:

- Given this assessment data and the lnformatlon from the
“Eye Report for \”hlldren with Visual Problems,” those

summary sheet, s lCh as the one that appears in thls appen-
dix. This repoii ontains recommendations for further
assessmerit by an cye speclallst if needed.

From this assessment information; the teacher of vrsually

impaired and the orientation and mobility specialist will
traia the student to adapt to the environment to maximize
the functlonal use of \ vrsron. Thls adaptatlon will include:

e Control of llghttng and glare factors

e Preferred field of view and best gaze posture (eccentric
viewing).

Adaptations of readJng matenals such as print size,
use of color; fatigue factors, time adjustments; and the
use of audltory or braille media

Training in the use of prescribed low vision aids,
including telescopes for travel

e Recommendations for nonprescription aids; such as

specialized paper, pens, reading stands; and adapted
materials and appliances for specialized classes

The goal of the assessment is to enable the student to func-

commumty settrngs L
Additional areas to be mcluded in a functtonal vision
assessment are such considerations for orientation and

mobllltyas
I. Recognition of lllummatlon overhead, body level,

~ windows; and artificial ighting
2. Gross object recognition: shape, size, size of room;

Q Pt
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doorways;, desks; chairs; tables; and objects that are at
body level, overhanging; low, in front of;, and to the
_ side -
3. Flne object and charactenstlc recognmon people

phone, coffee cup, wall dlsplays chalkboard color

and writing on chalkboard

4 Gontrast t recognition: f floor or wall door or wall door
closed or opened, carpet or ﬂoonng, window or wall

and dark on dark)
5. Print recognition: print on chalkboard—white chalk,
colored chalk, blackboard greeaboard, beigeboard,

print on paper—dark print and light paper; light print

and dark paper; colored paper and dark print; and
. maps; charts; and graphs L
6. Color recognmon ﬂoor ~wall, blackboard green-

and graphs o
7. Depth perception: ascendlng stalrs descendlng stalrs
drop-offs, stepups, inclines and declines, floor strips,

and thresholds .
8. Student in motion: lme oftravel conﬁdence ablllty to

hallways, travcl *hrough open doors; recognition of
Stairs depth change color and changes in contrast;

objects at side.?

Assessment by a Qualified Eye Speclallst

An assessment by a fully quallﬁed eye SpCClall‘?. should
be perforied to provide an understanding of the natiire
and extent of visual loss present. The followirg is a sum-

mary of the items needed in the eye specialist’s report:
Detailed Case History
A deiailed case history should include the folloWZHQ‘
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“Hlstoncal landmarks” in (he Jisease | process

Eye preference

Patient’s present vrsual abllmes and deficits

Patienit’s visual rehabilitative desires

Patient’s conceptof his or her goals (vocatlonal avo-

cational; recreational, educational, daily living; and so
forth)

¢ Past and present medical history

® Significant family medical history

e Patient’s evaluation of environmental effects on vision
(e.g., lighting)

s Stability of patient’s vision (any recent changes)

e History of patient’s use of visual or nonvisual aids

e Patient’s motivation

e Patient’s attitude

_ ?Note: Additional evaluation of the student’s use of residual vision out-

doors shouid be carried oat by the orientation and mobility specialist:




Visusl Acuity Measurements
Distance visual acuity. Measire patient’s distance vision

with and without present correction(s) at a distance of ten

feet: This distance may need to be shor‘ened in cases of

severe vision loss: If distance low vision mds are used an

assessment of visual acuity and efficiency in the use of an
aid should be performed. An assessment of illumination
effects should also be done.

Near visual acuity. Patient’s near visual acmty should be
measured with and without presenti correction at the read-

ing distance the patient chooses.. Both single and multiple

digit acuities should be recorded, as well as the working

distance. Testing with any low vision aids the patient pres-

ently has; as well as the effects of illumination; should be
evaluated. If vocational aids are used; a measure of their
acuity and efficiency should be done at the required work-
ing distance of the aid.

Extemal Exam:nation
Aii evaluation of the abthty of the eyes to track. together

mvolved in an external examination are dlscussed in the
paragraphs that follow.
. Evaluation of extraocular motility. If strabismus is pres-

ent; magnttude and comitancy should be measured. Check

for the patient’s head tilt or rotation. If nystagmus is pres-

ent, determine whether a change in amplitude occurs with a
change in the direction of the patient’s gaze or whether a
latent component exists.

_ Pupillary reflexes. These can be used to rule out neiiro-
logical problems or to detect strabismus; .g., the Hirsch-

berg Test: An estimation of the pupil’s symmetry, size,

shape, and position relative to the center of the cornea can

be made. Transillumination of the iris should be performed
to detect the degree of iris pigmentation present:

Color and stereopsis testing. Testing of color perception
is the ﬁiééﬁiiiéﬁibiit Of tb ye s ébllliy td dlschirilhété Véi‘-

color plates and/ or a Farnsworth type of test. Stereopsts

can be evaluated using a polaroxd test (e.g., WlRT) If rio

stereopsis is present, gross fusion can be tested by anaglyph

methods (e.g.; the Worth Test). Patients should be allowed
to hold the test at their best near working distance.
~ Keratometry. Keratometry is a measurement of curva-
ture on the anterior surface of the cornea. _

Rennoscopy Retinoscopy is a method of objectwely
measuring refractive error by shining a light through the

pupil and neutralizing its reflex with lenses. This procedure

may need to be done at unusual workmg ¢.stances if hazy

media or irregular refractive surfaces are present (radical
retinoscopy).

Subjective Testing
Subjective testing is a method of measurmg refractive

:rror by evaluating a patient’s response to changes in lens

yower. A trial frame and trial lenses should be used; rather
han the refractor; to allow for eye or head movements:
l‘es.iiig by the “Just Noﬁoeéble Difference” (JND) method

ortable v1ewmg distance for the patient. For patients with

EKC
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strong prescriptions; an overrefraction_may_be performed
with the use of Halberg Clips or similar devices. Visual
acuity should be measured at the conclusion of the refrac-
tion, and testing of the effect of illumination on distance
vision should be performed.

With the best distance refractton in place testing with

various powered spectacle-mounted telescopes and hand-

held monoculars should be performed: Monocular stands
can also be evaluated. A refinement of the trial frame

plaoe
Near vision testing is performed afte. distarice vision test-

ing is concluded. A reasonable starting point would be to

calculate the reciprocal of vision to determine the approxi-

mate amount of magntﬁcatton "equired: Starting with this

amount of magnification; various powered lenses are eval-

pattents,wnh’a Severe v1ston loss; mlg[oscoplc lenses are
also evaluated. Hand and stand magnifiers, loupes, closed
circuit television, reading stands, illumination devices, and

so forth are analyzed. If specific working. distances are

reqmred ‘telemicroscopes, surglcal telescopes;, or alterna-

with single and multiple dtgtt print; as well as with the
patient’s desired reading material. .

‘Testing with an artificial iris or puptl contact lenses for
albmos or pattents suffermg from glare should be per-

NOIR or CPF. Various density and colored tints should be

evaluated for both indoor and outdoor use. Visors, typo-

scopes, single or multiple pinholes, should also be consid-

ered, as well as devices to provide an increase in 1illumi-
nation.

Visual field defects can be ameliorated by the use of field
expanders (hand-held or spectacle-mounted), Fresnel prisms,
or hemianopic mirrors.

Patients with high refractive errors or nystagmus should

be evaluated with contact lenses to determine whether. a

better visual result can be obtained: Patients with scarred
or irregular corneal surfaces may benefit from contact lens
fit or minification, or they may be used as a light filtering
apparatus. Contact lenses may be used to provide magnifi-
cation to transmit selectively particular wavelengths of
ltght

Objectwe Testing
The following are means of objective testing:
o Blomtcroscopy and tonometry

o Ophthalmoscopy
e Visual field assessment—Central defects may be charted

on an Amsler Grid or tangent screen, with a large

fixation cross present Peripheral fields are best assessed

on an arc perimeter or “bowl type” visual field testing
instrument.

Considerations in Prescnbmg Low Vlsmn AldS

~ The followmg are to be considered by those prescnbmg
low vision aids:

¢ Paticnt’s goals; desires; and needs

o Working distances required
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¢ Illumination requirements Supplementary Low Vision Services and Needs

® Fitld of Yiew riceded The following are supplementary low vision rieeds to be
* Age of patient considered:

e Multiple aids S T , . - ) -

e Stability of vision e Training of the patient in the use of low vision aids

e Performance with various aids tested e Monitoring the patient for a change in visual status

State Department of Education
Form #SE-04

Registration of Visually Handicapped Students, as of January 2,19 __

Check one: [J Public school [J Nonpublic school

Give code numbers from the California Public School Directory or from the California Private School Directory.

Name of the school district. office of the county superintendent of schools, or nonpublic school

Street address Ciry ZIP County
Name of authorized officer Title
- ‘)
Addresss, if different from the ceniral office Telephone number
Dare

Total number of legally blind students reported:

Total number of partially sighted students reported:
I certify that information contained in this registration is based on current eye report forms retained by this office. To

establish eligibility for the American Printing House for the Blind Federal Quota Program; I further certify that this
school system has filed with the Department of Education an Assurance of Compliance Statement, based on the Civil
Rights Act of 1964.

Signature of Authorized Officer

Return this form to: Fred L. Sinclair, Director, Clearinghouse Depository for Handicapped Students, California State

Department of Education, P.O. Bex 944272, Sacramento, CA 94244-2720: The telephone number is (916) 445-5103.
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California State Department of Education To be filled in by
Form #SE-03 (Rev. 7-81) illed i

school personnel.
CONFIDENTIAL Eye Report for Children with Visual Problems RLE

SEX

(Trpe or priat) Wiest) {Migaie) Ttest)

——— S— — : - DATEOFBINTH_—— — — — -
(Me. and cares (Clty or town) (Covary) (Sere) (Meeth)  (Devl  [Your]

GRADE____ SCHOOL _ ADDRESS
I. HISTORY , o o . o .
A Probable age ot onset of vision impairment. Right ys (OD)___ Lak aye [OS)

C wai sl et caadith -
Hl. MEASUREMENTS (Ses bock of form for_protarred netation for recerd

A VISUAL ACUITY DISTANY VISION PRESCRIPTION
_Without  With best With low _Without  With best With low - , ,
) cormecti ion* vision oid correction corraction® vision aid Sph. . Axs
Mghew (OD)y 0 T L J— J— N =

- ST - -

BeysOU] ——— - : - — — Dete

‘. li ikum ore h be WO, were mio'y Ioam l;;ouriw in: Mlostic: T s [ d ﬁiou - *with &div;::y [—

0l

. li tow vinoa aid is pnunbod specity vypo cnd f dations for vse. ——

. FELD OF VISIO&: ii |Mn a Inmh'ion‘;'____ I' 30, yo:ov& nwﬁu oi i.l; on :Iu"; on baek ci ionn.

the widest diameter (in degrees) of rema
__E_li there_impaired_colot percaption? " M &5 t6r what éalars)? - : i —

Il. CAUSE OF BLUINDNESS OR VISION IMPAIRMENT
A. Prasent ocular condition{s) responsible for  0O.D. —
vition impairment. (1 mere then sne, ipecify oIl

Sut wnderline the ene_ which prebebly frt covied
sovers vision Impeirment.) 0.S.

8. Preceding oculor condition, if_any, which led  OD.
15 present condition, or the underiined condi.
tion, specified in A.

o.s.

0.D. —

primorily responsible for _impairment.
(0.9, specific_dissuse. Injery, veisening. heredity

o Other prenetel infuence.|

_01
w
I
|
|
|

D. if etiology is injury or polsoning, indiiote circumstonces and kind of object or poison involived. -

IV. PROGNOSIS AND RECOMMENDATIONS

poirment considerad jo be: Stoble Deteriorating Capable of isprovement Uncertaia -

mended, if any? -—

D. Glasses: Not needed Yo be wom constantly For close work only Other (specify}

E. iighting requirements) Averag Setier than average________ Less thon average

F. Use of eyes: Unlimited Limited, o1 foilows:

G. Physical octivity: Unrestricted Resticted. as follows:

TO BE FORWARDED BY EXAMINER TO,

Date of exoming
Signoture I
of i Degree

H clinic cose: Numbs of clinic _ -
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Preferred Visual Acuity Notations

DISTANT VISION. Use Snellen notation with test distance of 20 fesl. (Examples: 20/100, 20/60]. For aculiles less than 20/200 record
distoncs at which 200 foot letter con be recogriied as numerdior of fraction and 200 as denominator. {Exomples: 10/200, 3/200). I the
200

nce
fool letter is not recognized ot | fool record abbreviotion for best distant vision os follows:

HAND MOVEMENTS (Specify inches or feet)

PERCEIVES AND LOCAUZES LIGHT IN ONE OR MORE QUADRANTS
1P PERCEIVES BUT DOES NOT LOCALIZE LIGHT
NolP NO LIGHT PERCEPTION

NEAR VISION. Use stondard AM.A. nototion and specify best distance ot which pupll can read. (Example: 14/70 ot § In.)

AT

S

TABLE OF APPROXIMATE EQUIVALENT VISUAL ACUITY NOTATIONS
These nototions serve only os on indication of the approsimote relationship between re-
sordings of distant and neot vision and point lype sizes. The teacher will find in praciice
that the pupil’s ieading performonce moy vory considerobly from the equivalents shown.

o —— - -Neor—— %, Centrol Visual L
Distont Sneilen AMA. Joager Metric Efficiency for Near Paint Usuol Type Text Size
20720 {ft.) 14/14 (in.) 1 0.37 (M.} 100 3 Mail order catalogue
20/30 14/21 0.50 9s 5 Won!. ads
20/40 14/28 é Telephone directory
20/50 14/35 0.87 50 8 Newspoper text
20/60 14/42 1.00 0 9 Adult text books — _
20/80 14/56 16 1.50 20 12 Children's books 9-12 yrs
20/100 14770 3] 1.75 15 12 Childrén's books 89 yrs.
207120 14/84_ 12 .00 l Loras tvoe fext
50 2 24 arge typs text
00

X 3 N[N
(=4
N
o
el
Q

2
~20/200 14/140 17 350
12.5/200 14/224 19 6.00

8/200 14/336 20 8
57200 14/560
37200 14/900

-
Y

RELD OF VISION: Recard results on chart below:

Type of test used: - Illuminction in f1. condles:

umeve . gps % i RIONT EYE o odos . M 5

E19%

Test object: Color(s) Size(s) Test object: Colorfs) —————  Size(s)

Bilionco(s): Distonce(s): -

Used with pcrmis'sion from the Northern California Society to Prevent Blindness, 4200 California St:; Suite 101; San Francisco, CA 94118.
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Educationally Oriented Vision Report
(To be completed by the eye specialist)

Date: Month Day Year Stadent s name: Last First Midale

The following information would be helpful in determining educational programming based on the needs of the student.

We would appreciate your completing this form in addition to the “Eye Report for Children with Visual Problems.”

1. What is the cause of visual impairment?

2. Is any special treatment required? If so, what is the general nature of the treatment?

3. I$ the visual impairment iikeiy to get worse, better, or stay the same?

4. What symptoms would indicate a need for reexamination?

S. Should any rsstri.+ - ns! = placec on the student’s activities?

6. Should the student «:2.: glusier or concact lenses? If so, under what circumstances?

7. Ifit was not pcssible to do a visual acuity measure, what is your opinion regarding what the student sees?

8. Are the student’s focusing ability, tracking, and eye muscle balance adequate? If not, piehs’e describe:




10.

11:

12.

13.

. If the student’s visual field was not testable, what is your opinion regarding this student’s fieid of vision?

Please describe the object size and distances that are optimal for the student:
What lighting conditions would be optimal for the student’s visual functioning?

Do you have any additional specific recommendations concerning this student’s use of vision in learning situations?
When should this student be examined again?

Please return this form to:
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Functional Vision Checklist Summary Sheet

Date: — — —— — - -
Student: Age: Grade: School:

Teacher of the visually impaired: Telephone number: ()
Physicsl Information

Nature of the eye condition (describe in simple terms):

Educational implications of the eye condition:

Glasses ptéscﬁﬁéd: -  Tiheworn: o

Describe bfé§c?if>ﬁdﬁ (bifocal, aphakic, contact lens):!

Acuity—near vision: Field:

Acuity—far vision: - - - Color vision:

Preferred eye: Student is/1s not binocular:

Preferred field of view: Best gaze posture, if any:

Photophobia: - - — -~ - .~ - —  ——— —— Sunshade prescribed:
Classroom Modifications—Distance Vision

Student can use:

Overhead projectors: ﬁipcﬁéns:

Filmstrips: _ - - - Flashcards: —

——— = wallclock:

Television:

Chalkboard: Student should be seated:

In front row: Right front: Left front:

Other.

Distance aids used:

!Definitions of terms related to visual impairment appear in the glossary.
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Time adjustments (such as extra time to copy from chalkboard):

Classroom Modifications—Near Tasks
1. Reading

Optimum reading time: _———

Student prefers to improve visual functioning by (finger pointing, marker; and so forth):

Student’s grade level for reading print:

Print size: Reading: ——

Mathematics: S

Activity books:

Ditto papers; ————————

Dictionary:

Adaptations of reading materials:

2. Near Vision Aids
Use of optical aids: -
Reading stand: Marking pen: Writing paper: —
Typoscope marker: Ditto filters: -
Closed-Circuit Television (CCTV)
Best magnification: Polarity: — Reading distance:
Special lighting required: =
Auditory (listening) program: —————— .

Student’s grade level for auditory reading:

Type of classwork to be read to the student:
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Equipment Adaptations for Classes

Will the student need special adaptations for:
Cooking? ———— Sewing? ——— - Shop? ——
Physical education? Laboratory? -

Testing Situations: Modifications required (time and materials):

Travel Skills
The student is oriented to: ——— — — School ————— ... .. . Bus
(Name of school) {Name of bus)

Community

{Name of community)

The student can travel independently:

Adaptations for independent travel:

Time adjustments for travel:

Additional notes:

Maicrial from A Teacher’s Guide 1o ihe Special Educaiion Needs of Blind and Visually Haridicapped Childrén, Sally Mangold, ed., is © 1982 by
American Foundation for the Blind; Inc. ana is reproduced by kind permission from the American Foundation for the Blind, 15 W. 16th Street, New
York, NY 10011. ,

Much of the matenal in this form was originally developed by Linda Roessing, Principal, California School for the Blind, Fremont.
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APPENDIX C

Callforma
School fo 1 the

his appendlx contains information about the
California School for the Blind in Fremont.
This program’s purpose and its referral and
admission procedures, as well as the residen-
tial polrcy, are disciissed.

Purpose of the Program

The California School for the Blind (GSB) is a state-

funded ‘and operated residential facility that prbvndes an

c'ap'p'ed students throughout Calrfernra when appropriate.
The goal of the program is to foster the mastery of skills

commensurate with the individual student’s ab®' lity. This

program includes communication, cognition, selt-;:z1p, pre-

vocational/ vocational education; orientation and ‘mobility,

motor deVelopment and auditory and visual training: An

empbhasis is placed on social skills and the development of a
positive self-image.

When appropriate, stix;
enable them to:

e Live rndependently In an on-campus apartment.

e Experience activities in the world of work through

placement in a variety of work settings.

. it receive instruction that will

o Develop skills and demonstrate progress. by mam-

in a local school district.

Guidelines for Enrollment

~ The dlscussmn in the followrng paragraphs about guide-
lines for enrollment examines the referral process and crite-
ria for referral of students to the California School for the

Blind:

Referral Process o o

_ Priority for admissior: to the California School for the
Blind (CSB) will be gi~er to students residing in sparsely
populated regions of the state. Enrollment of a student will
occur when it has been demonstrated that an appropriate

educational ;Siacement is not availabic in the student’s geo-

graphical area of residence.

. A potential student for CSB must be referred by the
individualized education program team of the school dis-
trict where the student resides. On receipt of the referral;
the staff at CSB will make a request for all records of the
student being referred. (Note: A current district individual-

ized education pian must be part of the records forwarded

to CSB for review:) An admissions committee will review

the records; on receipt; and recommend the following to
the superintendent of CSB:




e Acceptance of the referred student for enrollment at
CSB

e Rejection of the referred student for enrollment at

CSB with a written explanationor = =
e A trial period at CSB to determine appropriateness of
placement for the student
The student’s district of residence and the parent or

guardlan will be notified.of the approved recommendation

by the superintendent of the California School for the

Blind. (Note: If either the school district of residence or the
parent or guardlan dlsagrees wnh the decnsnon made by the

School for the Blind, due process may be initiated. )

Cmena for Rel’erral

. A student referred to the California School for the Blind
shall meet the critzrion that the primary handicapping cen-
dition is a significant visual impairment (see Appendix F).

The Xinds of visual impairments are defined as follows:
® Visually handicapped means a visual impairment that,
even with correction, adversely affects a child’s educa-
tional performance. The term includes both partially
_ seeing and blind children (PL 94-142, CFR 300a.5[b}2};.
® Deaf-blind means. concomitant hearing and visual

impairments, the combination of which causes such

severe communication and other develupmental and

educational problems that they cannot be accommo-
dated in special education programs solely for deaf or
blind children {PL 94-142, CFR 300a.5[b][1]).

® Deaf means a hearing impairment that is 5o severe that
the child is impaired in processing linguistic infrirma-
tion through hearing, with or without amplification, {a
condmon] which. adversely affects a child’s educa-

tional performance (PL 94-142; CFR 300a:5[b][3]).

® Hard of hearing means a hearmg lmpalrment whether

chlld,s ediicational performam*e but not personal rela-
tionships with-peers, teachers, or others (PL 94-142,
CFR 300a 5[b][5])

commumcauon dxsorder The combination of these
impairments causes such severe educational problems

that the student cannot be accommodated in special

education programs that exist solely for one of the
impairments. The term does not inclide deaf-blind
childreri. To quallfy as a visually handicapped/multi-
handlcapped student, a child - must have a visual

impairment as one of the handzcappmg condmans -
A stude-"’s eligibility for admission to the Callforma

School for the Blind shall be determined when the follow-
ing general requirements have been met:

e The parents or Iegal guardlans are deiermined 1o be
residents of California; or the requirements of Educa-
tion Code sections 59031 or 59032 are met for nonresi-
dents.-

e The apphcam studem is of appropnate age for admis-

sior ‘o the Gahfo rnia State School for.the Blind:

o The LEA has a current individualized education pro-
gram that lists the student’ pJacement educational
needs and related servnces requlrements as well as the
mlelduahzed educatlon programi is based. ]

o It has been determiried that no appropriate local pro-
gram exists.

Residential Pelley

~ Students residing in school districis that provide daily
transportation to and from California schools for the deaf
and blind (as manda:ed by ta’ucanon Code secticns. 59030

and 59124) shall be day students; except that travel between
the time of pickup to drép—t 7t at the state spemal school
shall no. exceed 60 minutes. Day students are elig'bie to
pdrucnpate m socnal and C\tracurrlcular acuvmes (spon-
dential staff). Participation in social and] or ext-acurricular
activities will not be a valid reason for residential placement
ofa day student.

If a day student’s mdnvnduahzed educauon progra'n calls
for objectives related to independent living or éﬁé?iﬁeﬁt
living;_which can only be accomplished through the resi-
dential program, then the student shall be a residential stu-
dent. However, this criterion may not be interpreted to
require substantial modifications in the residential pro-

denual facnlmes for students whose place of resxdence is

outside the area for day stude:ts as defined previcusly.

70




Q

ERIC

Aruitoxt provided by Eic:

State Hospital

APPENDIX

Programs

his appendxx contains information about the
services offered by Cahforma state hosmtal

policies.

BéVéléﬁiﬁéﬁtil Services Programs

The t.dlforma State Department of Developmental Ser-

vices operates a number if state hospitals that provide

developmental programs for multihandicapped blind chil-

dren and adults with severe and profound dlsablmg condi-

treatment or training in their home community. Four of the

state hospaals provide programs that specialize in training
residents who have a visual impairment as a significant

handlcép These facilities prowde a continuous training

program ina resndenual settmg on a 24- hour basis.- Each

ated by an mlerdlsc.phnary team. The ultlmate Ob_]CCIIVC of
siich programs is to enablé the muluhandlcapped visually
imp”a'ircd resident to realize his or her maximum potential
in the areas. of orientation and mobility, self-help skills;

communication;_ and. prevocational skills. The long-term

Ob_]CCtIVC when appropnate is to return the resident to the

commumty either in his or her own home environment «..
in a foster or group home setting:

Referral of Residents

Residents are referred to the state hospltal from their

local communiities through one of the 21 California Regional

Centers for the Developmentally Disabled. Before admis-

sion occurs, either for a short-term or long-range program,

staff from the regional center must have explored all com-

munity programs and determined that no other appropriate
facilities are available in the community to meet the needs
of the individi:al. An agreement {the individualized pro-

gram plan [IPP) is developed with ihe regional center and
updated annual'y, establishing the objectlves for this resi-

dent and ndicating that placement in the community will

occur when the resident has made sufficient progress

toward the established goals and when an appropriate facil-
ity is available. .

To ke referred to the state hospnal training program for
visua'ly impaircd, the resident must have a severe to pro-
found developmental disability and a significant visual

impairment.

Resndentlal Policies .

Educauona] planmng in the Department of Develop-
mental Services is done in accordance with state and federal
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laws and regulatlons Staff members from the coumy office

of education participate in all educational planning for stu-

dents under the age of tweaty-two. The least restrictive
environment is selected from a continuum of educational
placements and determined by the interdisciplinary team at
the time the individualized education program is devel-
oped.' A continuum of Services may incliide:

e A class in the unit where the student lives; wnh an
appropriately credentialed teacher providing service
for the amount of time <pecified and agreed on at the
1EP conference (This | ment is used for behavior or
medical conditions so sc,ere that off-unit educational
placerrienit is inappropriate.)

e A class located on state hospnal grounds that is self—

contained (The student travels to and from class with
an escort;)

e A self-contained class in the community operated by
the county office of education for r=<:Jents in state
hospitals

- 1The -Interdisciplinary Feam (IDT) is a multidisciplinary tcam that

meets to review all goals, objectives, and plans for that student or resident.
This team includes the regional center representative, parents, ancillary
personnel, and a representative from a district, county, or SELPA.
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° A >elf—comamed class in the commumty operated by
the county office of education serving both state hospi-
 tals and community students ,,

the state hOSplldl continues to be responsible for provnd;ng
the :.._cssary transportation and health-related and other

seTvices, dc specnﬁed by the .ndmduallzed education pro-
g 'm team: These services may include comprehens:
vy 2ning, orientation and mobility assessment, pm
gran. ;.cmentation, special sensory/ motor programmif:»
speech and language development, and physical therapy, a*
well as additional services of the psychologist, social work-
er, and medical personnel.

- State hospitals must provnde a full range of services pro-

vnded by staff with the appropriate licenses or credentials to
serve the visually impaired.

Involvement of parents and students in the 1EP | process is
promoted. Parents, by policy, may visit state hospitals at
any time and_are encouraged to take the student home as
often as possible.
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deg and
Materials and
Equipment
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nformation about funding provisions appears in

this appendix. The topics addressed are funding
for program options, low vision assessments and

low vision aids; funding for matenals and equip-

ment; and sources of materials and equipment. Fund-

ing provisions for all special education programs are
found in Part 30, Chapter 7 of the Education Codo,

commencing with Education Code Section 56700

___Yunding fer Program Opiions

o Lﬁeg;sﬁlgqgg that provides funding for the vanous pro-

gram options for students with visual impairment: :s {iste¢
as follows:

e Public school programs—Educm!qu Code “z::ion
56364.1 (see. Appendix F) bevxaés the flexibi v for
local educational agencies to fund itinerant teacne:s.
resource rooms; self-contained rlassrooms; and pro-
gram options which are described in Chaptei Five .n
this publication. Other funding options may also be

used, depending on local needs. The State Department

of Education should be contacted for technical assis-
tance. , S
e State hospiials—See Part 30, Che «ter 8, of the Educa-

tion Code, commencing with . cndﬁ 56850, and
“Concurrent Enrollment in Spécml Classes and in the
Regular Classroom,” Chapter 4, * .i:le 4, Section
56364.1..

° Cahforma School for the Blind—See Education Code

sections 59300 and 56367;

e Private schools and agencxes—See Part 30, Chapter 7,

of the Education €ode; sections 56740 thiough 43, and
Chapter 4, Secuon 56365.

Low Vision Assessments anii Low Vision Alds

Low vision assessments and nonpréscrxptxve low vision

axds are funded in the same way as any other assessment or

prescnpuve low vision aids (which are not funded by the
local educational agency), are:

e California Children Servxces

e The California State Der artment of Rehabilitation

e Insurance coverage by tiie parent

® Medi-Cal |

o Nevice orgamzauons pamcularly local Lions Inter-
gatxonal clubs, whose national charity is the blind, and
Kiwanis International clubs, whose national charity is
youth
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Funding for Materials and Equipment

Local budgets must include sufficient funds for provid-
ing expensive books; equipment; and materials for visually
impaired students. When funds received for special educa-
tion are allocated. it is the intent of the Legislature that, to
the extent funding is available, schiool districts and offices
of the county superintendent of schools shall give first

priority. to expendnures to provnde specnahzed bDOkS

materials. and equipment that are necessary and appro-
priate for the individualized education programs of visually
impaired students; up to a maximum of five hundred dol-
lars per visually impaired student. (See Appendix F for
legal requirements.)

State funding is available to purchase and coordmate the
use of spcr':ahzed equipment and materials for pupils with

low inciccnce. disabilities: Yearly enmlemems are com-

puted and allocated on a per capita basis, using the
December unduplicated pupil counts of SELPAs for stu-
dents_in the following categories: hard of hearing, deaf.
visually handicapped, orthopedically impaired, and deaf-
blind.- This -entitlement is allocated at the SELPA level.
Each responsnble local agency of a SELPA needs to ernisure

that appropriate materials and equipment are purchased as

required under_ the individualized . education program,
coordinated, and reassigned as necessary: (See Appendix F
for legal requirem=nts.)
_ For information about current equipment costs, the fol-
lowing chart is provided:

A \'e'r'dg'e L’o"cdl Edu"ca'lib'nal Zg'é'ri'ci C bsis fof a Sample

Bmllle mqﬁte[@ls (yearly per studem‘ ........... $ 523
L.arge-print materials (yearly per student) ;. ::::: . 520
Closed-circuit television system .. . ............ 2.600
Earge-primttypewriter - ::liiililiIiliillnn 400
Magnifyingdevices. ............oieiii.... 25--65
Oriefitation aiid mobility cane ............... 20
Paperless brailler e 6,000

. One source of fundmg for materials and equnpment for
legally blind studénts is the American Printing House for
the Blind Federal Quota Program, administered by the
Clearinghouse Depositorv for Handicapped Students, a
uiiit of the State Deparimen: of Education. Before pur-
chasing materials and eq-ipment, one shouid check with

the €Iear|nghouse Depva.zory to. see .whether .hx squip-

r source. Program planners

ment is available from anc:! =
may also wish to corntact th Clearipghouse Deposnory
before purchasing new ¢yt zont and materials to ascer-
tain their usefulness and cost effe :iveness.

~ Local service clubs and othér community grcups may
help to provide funds for equipment and maieriais when ¢,
other funding source i§ gvailabic.

Sources for matenals and equipment that are exammed

in the parapraphs that follow are the Clearinghouse Depos-

Q

|tory for Handlcapped Studems and 1ts Aural Media Ser-

vices; the American Printing House for the Blind; Federal

Quota Program; National Library Services; the Office of

Curriculum Framework and Textbook Development, and

other sources.

The Clearinghouse Depository for Handicapped Students
The Clearinghinuse Depository for Handicapped Stu-

dents (CDHS), a unii within the Office of Sta?e,S‘PQC??!

schools, colleges and universities in California (see Educa-

1ion Code sections 60313 and 60314) The CDHS assists

school personnel and students with the procurement of

books in braille; large print, recorded form, and other spe-
cialized aids and equipment. As a depository; the CDHS
houses ard distributes books in special media; equipment;
and in'sa i iio’héi éidS df ‘many ki'ri'ds required by héiidi:

sources from Whnch schools and colleges may obtain other

such items by purchase, through exchange; or on loan: The

€DHS produces recorded books through its Aural Media
Services and coordinates the production of new materials
in all special media; utilizing the resources of volunteer and
commercial organizations. Also, the CDHS assists with the
acquisition of elementary textbooks in braille and large
type adopted by the State Board of Education.

- The CDHS provides consultant services, such as in-

service training workshops. for educators in the selection

and use of study materials in specnal media for handicapped
students; professional assistance in the development and
evaluation of programs and curricula for handicapped stu-
denté ih the USe df speéiél iﬁédia éiid i'ri'é'e'ri"i'cé traihing foi‘

tion of materials in special media. Publications available
are A List of California Transcribers' and Resources for
Visually Handicapped Studenis.?

The CDHS administers the American Prmtmg House for

school programs below the college level.
The state retains title to materials secured by schools
with state and federal funds. These materials may be reas-

signed by the CDHS (as they become surplus) among
schools to meet the changing needs of handicapped stu-
dents (see Education Code Section 56822).

_ First_class mail should be addressed to: The Clearlng-
house Dsepository for Handicapped Students; California
State Department of Education, P.C. Bex 944272, Sacra-
mento, CA 94224-2720. However, all parcel post items
shiould be directed to: The Clearinghouse Depository for

'Thls annudlly updalcd list § is available from the Clcannghouse Deposi-
1ory-of Handicapped Students; P.O: Box 944272 Sacramento; CA 94244-
2720

!Resnurces for Vsually Handuapp(»d Students. Los Angelcs Callfornla
transcribers and Educators of the Visually Handicapped (CTEVH) Pub-
lications, 1980.
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mento, CA 95814-4785 _Parcel post rtems may be shrpped
as “Free Matter for the Blind and Physically Handi-
capped Persons nieeding further assistance may telephone

(9]6) 445-5103 or (916) 445-1290.

Aural Medu Semces
Students in. pubhc and pri ate schcols and colleges in

California who are unable to r=ad conventionally prinici

materials can be provided with reccrded materials threugh

the Aural Media Services of the Clearinghouse Depository
for Handicapped Students (CDHS/AMS). Instructional
materials are read, recorded; and stored in the Master Tape
Library (MTL), a part of the AMS. Duplications are made
through another division of the AMS, the Tape Duplica-
tion Center; on cassettes, as requested by teachers. (Detailed

instructions for ordering duplicates are given in the Masrer
Tape Library Catalog:)’

To request a Master Tape Library Catalog, Tape Duph-
cation Center order blanks, or additional information
regarding CDHS/AMS one should contact: Aural Media
Services of CDHS, California State Department of Educa-
tion, P:O. Box 944272, Sacrariernito, CA 94244-2720; tele-

phone (916) 445-1290.
American Printing House for the Blind

Federal Quota Program ]
Each year the €ongress approprlates a specrﬁc sum of

money to the American Printing House for the Blind

(APH) for use in developing and supplying books in special
media, as well as specrahzed aids and equipment for educat-
ing blind students in the nation. States may acquire mate-
rials and equipment from APH without cost up to the

amounts of their federal quota allocation,

In California the APH Federal Quota Progranmi is admin-

istered by the Clearinghouse Depository for Handicapped
Students (CDHS). During January of each year, the
CDHS conducts registration of blind students in California
to establish the state’s proportional credit allotment with
APH. Although the allotment is made to the state; the
California allotment from the annual federal quota appro-

priation is apportioned tc school districts, offices of ¢ county

superintendents of schools, state hospitals, 2nd pnvate

schools on the basis of the number of blind students regrs-
tered in their educational programs:

To _acquire materials on APH Federal Quota accounts,
staff from schools in California must send their orders (on
forms provided for this purpose) to CDHS, where the
orders are approved and forwarded to APH. Following the

receipt of orders approved by CDHS, APH will make

shipment directly to the schoof unless otherwise instricted.

All items provided to schools in California through the

Federal Quota Program are by law property of the state
and are subject to recall and redistribution by CDHS.

National lerary Services

Reading materials for the blind and physically hand -
capped are provided by the U.S. government through the

*Master Tape Library Catalog. Sacramento’ California State Depan-
mént of Education, {984,
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National Library Services for Blind and Physically Handi-
capped, Library oi {ongress, and are made available

through 54 regional branch libraries. The California State

Library serves northern Cahfprma as one of these regional

libraries The Braille Institute of Amenca 4 private agency,

serves as southern California’s regional library: The federal

government supplies the materials; and each agency pro-
vides housing and library staff that administer the program:

Braille books may be borrowed by any visually handi-
capped person on request to the regional libraries. Talking

books and cassette tapes may be borrowed by any person

who has been certified as being unable to handle or read

conventional print materials because of a visual or physical

handicap and who has the proper equipment (also.available

through the National Library Service) on which to play ‘the
records and tapes. Catalogs of braille books, records, and

tions. The regional libraries will select books, if requested,

for those who do not care to make their own Selections.

In addition to an extensive collection maintained for

adults; a very fine collection of books in braille and on

talking book records is available for children: Also; many

titles are available th:t are suitable for use by young aduits;
both for recreational reading and as reading required for
courses of study.

This llbrary service is free to blind and physrcally handl-

capped readers. The bocks are sent postage free to the

borrower and are returned in the same manner.

The lending period is five weeks. Each braille volume,

talking book or tape container must be returned as soon as
it has been finished. When that volume or container is
received at the library, another one is sent in return. In this
manrier the reader alv.ays has something on hand to read.
Talking book mac::i 'cs and cassette players are available

on loan following the completion of an application pro-

cessed thrbugh the regional hbrary and for as long astie
reajer uses the servrce

address for the State Lrbrary, ihe northern Cahfornla

regional branch, is Books for. the Blind and Physically

Handizapped, 600 BroadWay, Sacramento CA 95818; tele-
phone (300).952-5666 (toll free) or (916) 322-4090

Local public librarians can provide additional rnforma-
tion regarding the services and procedures to be followed.

Office of Curriculum Framework and Textbook

Legrslauve mandate requires the State Board of Educa-

tion to provide adopted textbooks in braille and !arge type

tc elementary school pupils whose visual impairment
makes the use of such books necessary (see Educanon Code

and feasible for commerual producuon are dlstrlbuted
t::ough the Office of Curriculum Framework and Text-

book Development; Braille and Large-Print Desk, Califor-

nia State Department of Education, P.O. Box 944272,

Sacramento, CA 94244-2720; telephone (916) 322-0935:
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“The braille editions of these textbooks may be requisi-

tioned by county and district offices directly from the
Office of Curriculum Framework and Textbook Develop-
ment on forms provided by that office. The large-type edi-
tions may be requisitioned by districts with errollments of
40,000 and over and by county offices directly from the
Office of Curriculum Framework and Textbook Develop-
ment. Districts with enrollments of fewer than 40,000 must

order large-type editions through their office of the county
superintendent of schools:

At the end of each school year; excess current books in
brarlle and large type, as_.eported on the school reqursmon
housc 401 N. Third Street, Sacramento, CA 95814-0225.
Books that hiave becomme obsclete dunng.the year may be

retained within the school system or disposed of through

procedures for the disposal of regular-print textbooks:

Other Sources for Equipment and Materials

Other sources for materials and equipment are listed as
follows:
o A calilo’g 'p’f pubji’cﬁti’ons, 'ai'ds, and equipment is availa-
ble without charge from:

Amierican Foundation for the Blind

15 W. 16th St.

New York, NY 10011
(212) 620-2000

The following organization is a major source of recorded
textbooks for high school and college levels:

Recordmg for the Blind, Inc.

20 Rozel Rd.

Princeton; NJ 08540

(609) 452-06066

Books not already recorded may be recorded _on request
to a regional studio. (A catalog is available for a fee.) Stu-
dios are¢ located in California at the following addresses:

Recording for the Blind

5022 Hollywood Bivd.

Los Angeles; CA 96027

(213) 664-5525

Recording for the Blind

McAlister Center

Claremont Colleges
9th and Columbia
Claremont; CA 91711
(714) 6244156 ~
Recording for the Blind

488 W: Charleston Rd:
Palo Alto; CA 94306
(415)493 3717

Recording for the Blind
3970 La Colina Rd.

Santa Bartara; CA 93110
(805) 687-6393



Legal

Requirements

and Reference
Dlrectory

- his appendix contains pertinent sections from
= the California Administrative Code, Title 5,
%  Education and the Education Code that apply

& _to the content of this publication. These legal

requirements were current as of June, 1986. The pur-

pose of this appendix is to nge readers an opportunity
to review legislative provisions for which citations
appear throughout this publication.

Ehglblhty Criteria for the Vlsually lmpalred
Cahforma Adniinistrative Code, Title 5, Educauon Sec-

(d) A pupil has a visual impairment which, even with
correction;, adversely affects a pupil’s educational perfor-
mance:

Credentlalmg
Educauon Code Semnn 44265 5

taught by teachers who are credentialed pursuant to
subdivision (e) of Section 44265. {This section refers to
the Specialist in Special Education Credential for téachers
of the blind and partially seemg )

Low-Incidence Disabilities Definitions
Education Code Section 56000.5
The Legislature finds and declares that:

(a) Pupils with low-incidence disabiliti~, as a group,
make up less than | percent of the total st=i~wide enroll-
ment for kindergarten through grade 12.

(b) Pupils with low-incidence disabilities require highly
specialized services, equnpment and materials.

Education Code Section 56026.5
“Low mcndence dlsabl'lty" means a severe handlcap-

than one percent of the total statewide erirollment in

kindergarten through grade 12. For purposes of this

definition, se./ere handxcappmg conditions are heanng

lmpalrments or any combination thereof.
Qualified Staff
Education Code Section 56001
_ It is the intent of the Legislature that special education

programs provide all of the following:

(n) Appropriate qualified staff are employed _consis-
tent with credentialing requirements, to fulfill the respon-
sibilities of the local plan and that positive efforts to
employ qualified handicapped individuals are made.



Guldellnos] Technical Assistance/ Momtonng

Education CODC’ Section 56136
The superintendent shall develop gurdélrnéé for eaéh

low-incidence disability area and provide technical assis-

tance to parents; teachers; and administrators regarding

the implementation of the guidelines. The guidelires
shall clarify the identification, assessment, planning of,
and the provision of, specialized services to pupils with
low-:ncidence disabilities. The superintendent shall con-
sider the guidelines when monitoring programs serving
puprls with low-incidence disabilities. pursuant to Sec-

tion 56825: The adopted guidelines shall be promulgated
for the purpose of establrshrng recommended gurdehnes
and shall not operate to impose minimum state require-

ments.

Directories of Public and Private Agencles

Education Code Secuon 56137

The superintenident shall develop, update every other
year, and disseminate directories of public and private
agencies providing services to puprls with low-incidence

disabilities. The dirzctories shall be. made available as

reference directories to parents; teachers, and adminis-
trators. The directories shall include, but need not be

limited to, the followrng information:

(a) A descrrptron of each agency provrdrng services
and program options within each disability area.
{b) Tle specialized services and program optiofis pro-

vided, including infant and preschool programs.

~ (c) The number of credentialed and certificaied staff
providing specialized services.

(d) The names, addresses, and telephone numbers of
agency administrators or other individuals responsible
for the programs.

Compllance Assurances/ Descnptlon and Services

Education Code Section 56200

~ Each local plan submitted to the superinterdent under
this part shall contain all the following:
(a) compliance assurances, including general com-

plrance with Public Eaw 94-142; Section 504 of Public
i.2» 93-112; and the provisions of this part:

(b) Description of services to.be provided by each dis-
trict and county office. Such description shall demon-
strate that all individuals with exceptional needs shall
have access to services and instruction appropriate to
:neet their needs as specified in their individualized edu-
cation programs:

Locll Pl:ln Agreements

Educanon Code Section 56220

In addition to the provrsrons required to be rncluded
in the local plan pursuant to Section 56200, each special
education services region that submits a local plan pur-
suant to_subdivision (b) of Section 56170 and each
county office that submits a local plan pursuant to sub-

division (c) of Sectron 56]70 shall develop written

agreements to be entered into by entities participating in
the plan: Such agreements need not be_ submitted to the
superintendent. These agreements shall include, but not
be limited to, the followrng

(a) A cocfdrnated rdentrﬁcatron re! erral and place-

ment system pursuant to Chapter 4 (commencing with
Section 56300).
(b) Procedural safeguards pursuant to Chapter 5

(commencing with Section 56500):

{c) Regronalrzed services to local programs, includ-
ing, but not limited to, all the following:
(1) Program specialist service pursuant to Section

56368:

(2) Personnel dev-lopment rncludrng training for staff,
parents, ang members of the community advisory coifi-
mittee pursuant to Article 3 (commencing with Section

{3) Evaluation _pursuant to Chapter 6 (commencing
with Section 56600).
- (4) Data collection and development of management
information systems. =

(5) Curriculum development.

(6) Provision for ongoing review of programs con-

ducted, and procedures utilized,; under the local plan

and a mechanism for correcting any identified prob’ ™

d) A descrrptron of the process for coordrnatrng ser-
vices wrth other local publrc ‘agencies which are funded

to serve mdrvrduals wrth exceptronal needs:

(&) A descrrptron of the process for coordrnatmg and
providing services to individuals with exceptional needs
placed in. publrc hosprtals proprietary hospi‘als; and

other residential medical facilities pursuant to Article 5:5

(commencing with Section 56167) of Chapter 2.
H A descnpuon of the process for coordinating and

provrdmg services to rndrvrduals with ‘exceptional needs

placed in licensed children’s institutions and foster fam-
rly homes pursuant to Article 5 (commencing with Sec-

® This section shall becoﬁe operative July 1, 1982:
Educauon Code Sectzon 56221

(a) Fach entity provrdrng specral educatron under thrs
part shall adopt. policies for the programs and services it
operates, consistent with agreements adopted pursuant
to subdivision (b) or (c) of Section 56170, or Section

56220. The policies need not be submitted to the
superintendent.
{b) Such policies shall incliide, but not be limited to,

all of the following:

- Transportation where appropriate which describes
wrth regular home to- school transportatron The polrcy
shall set forth criteria for meeting the transportation
needs of special education pupils.
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Staff f)éve’lopinéiit

Edusation Code Section 56240

Staff d-velopment programs shaii % sprovided for

regulsr and special education teachers, "dministrators,

certificated and classified <inployees, volunteers, com-
munity advisory committee inembers and, as appro-
priate, members of the district and county governing
bo..rds Such programs shall be .oordrnatcd wrth other

catron seri/rces region, or county ofl'ce rncludrng school

and federal law:

Identification and Referral

Education Code Section 56300
Each district, special education services regron or

county ofﬁce shall actrvely and syStematrcally seek out

years. including children not enrolled in public school

programs, who reside in the district or are under the
jurisdiction of a special education services region or a
county office.

Educanon C‘ode Section 56301

Each district; special education services regron or
county office shall establish written policies and proce-
dures for a continuous child-find sysiem which addresses
the relationships among identiﬁcation’ Scrcéhiﬁg, refer-

the triennial asscssmcnt Such polrcres and procedures

shall include; but.need not be limited to, written niotifici-

tion of all parents of their rights under this chapter, and

the procedure for initiating a referral for assessment to
identify individuals with exceptional needs.

Education Code Section 56302
Each district, special education services, region, ur

county office shall provide for the identification and

assessment of an individual’s exceptional needs, and *he
plant..ng of an instructional program to best meet the
assessed needs. ldentxﬁcatlon _procedures shall include
teachers, agencies, appropriate pro

persons, and from other mcmbers of the public. ldentm-

,_parents,

cation procedures shall be coordinated with school site

procedures for referral of pupils with needs that cannot

be met with modification of the regular instructional
program.
Education Code Section 56303 .

A pupil shall be referred for special educatronal

rnstructron and servrces only after the resources of the

where appropnate utilized.

Assessment/ Low Vision Assessment

Education Code Section 56320
(f) The pupil is assessed in all areas related to the

suspected disability, including, where appropi i : Yealth
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and development vision, rncludrng low vrsron hearrng,

demic performance self—help, orientation and mobility

skills, career and vocational abilities and interests, -and

social and emotional status. A developmental history is
obtained, when appropriate. For pupils with residual
vision, a low vision assessment shall be provided in
accordanice with, guidelines established pursuant to Sec-

tion 56136.

Persons Conducting the Assessment

Education Code Section 56320
(8) The assessment of a pupil, rncludxng the assess-

ment of a pupil with a suspected low-incidence disability,

shall be conducted by persons. knowledgeable of that

disability. Special attention shall be given to the unique
educational needs, including, but not limited to, skills
and the need for specialized services, materials, and

equipment consistent with guidelines established pursu-

ant to Section 56136:

Assessment Report

Educauon Code Section 56397

The personnel who assess the puptl shall prepare a
written report, or reports, as appropriate, of the results
of each assessment. _The report shall include; but not be

(h) The need for spccxalrz'cd services, materlals and
equrpment for pupils with low-incidence disabilities con-

sistent with guidelines establrshed pursuant to Section
56136.

Educzmon Code Seclron 5638

-As used in Section 56337, “specific learning disability”
includes; but is not limited to, disability within the func-

tion of vision which results in visual perceptual or visual
rmotor dysfunction.

individualized Education Program

Edm «tion Code Section 56345

(b) When appropriate, the indivrdualrzed cducatron pro-
gram shall also include; but not be limited to ;
(D For puprls with low—mcrdence drsabrlrtres specral-

guideliries establrshed pursuant to Sectron 56136.

Program Oxtions

Educauon Code Section 56360

Each drstnct special educatron services regron, or
county office shall ensure that a continuum of program
options is available to meet the needs of individuals with
exceptional needs for special education and related

services.
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Designated Instruction and Services
Education Code Section 56363
(a) Desrgnated instruction and services as. specrﬁed in
the individualized education program shall be available
Wheh the instrtjctibh énd SéWitéS are necessar'y fbr the
tional program. The instruction and services shall be

provided by the regular ciass teacher, the special class
teacher; or. the resource specralrst |f the teacher or spe-
vices and if the provision of such i instruction and services
by the teacher or specialist is feasible. If not; the appro-
p"riét'e designate'd inStrUCtibh and SerViCCS S'p"c'ci'aliSt Shéll

tion and services shall meet standards adopted by the
board:

(b) These services may include, bat are not limited to,
the following:

(1) Language and speech development and remedia-
tion.

(2) Audrologlcal services.

(3) Orientation and moblllty instruction.

(4) Instruction in the home Hr hospital.

(5) Adapted physical educati.n:

(6) Physical and occupational therapy.

(7) Vision services.

(8) Specialized driver tra|n|ng instruction.

{9) Counseling and gurdance

(10) Psychological services otherthan asses¢ ient and
developmient of the individualized education program.

(11) Parent qoqn§elrng and | training.

(12) Health and nuarsing services:

(13) Social worker services:

(14) Specially designed vocational education and
career devlopment.

(15) Recreation services.

(16) SpeC|aI|zed seivices for Iow-rncrdence dlsabllltles.
such -as readers, transcribers. and vision and hearing

services:
Integrated Special Classes/Instruction
Education Code Section 563641
Notwithstanding the provisions of Section 56364 pu-
pils with low-incidence disabilities may receive all or a

portion of their instruction in the regular classroom and
iﬁé\}’ aléd be Ehiblled ih sp'ecial CIéSSéS iaughi by éppibi

vided ina manner whrch is consistent with the gurdelrnes

adopted pursuant to Section 56136 and in accordar.ce

with the individualized education program:
Fﬁﬁding Sﬁééiiliiéd Books, Materials, and Equipment
Educalton C ode Semon 36 739

tion pursuant to this article, it is the intent of the Legrs,l,a-
ture that, to the extent funding is available; school dis-
tricts and county offices shall give first priority to
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expendiwure; to prnvrde specrahzed books matenals

aird equipment which are necessary and appropriate for
the 1nd|vrduaI|zcd educatron _programs of pupils_with
hundred ,do]lars {3500) per pupll wrth Igw-rncrdence d|s-
ability. Nothing in this subdivision shall be construed to
prohibit pooling the prioritized funds to purchase equip-
ment to be shared by several pupils.

(b) Equipment purchased pursuant to. this 7se§t7|on
shall include; but not necessanly be limited to, nonpre-
scriptive equipment; sensory aids, and other equipment

and materials as appropriate.

Low-Iricidence Fundlng

Education Code Section 56771

(a) Commencing with the 1985-86 fiscal vear, and for
each fiscal year thereafter, flinds to support specialized
books, matetials, and equipment as required under the

individualized education program for each pupil with
low-incidence disabilities, as defined in Section 56026.5;
shall be determined bv dividing the total number of
pupils with low-incidence disabilities in the state, as
repbrted bri Debcmbér 1 6fthe piibr ﬁSCéI Yeﬁr into ihé

Budget Act. . .

(b) The per-pupil entrtlement deternrlned pursuant to
subdivision (a) shali oe muitiplied by the nure af
pupils with low-incidence d .sabilities in each spe .~ =
cation local plan area to determine the total fupe .« .-
able for each local plan.

sible local agency in the spet:|al ediication local plan area
for purposes of purchasing and coordmatrng the use of

specialized bocks, materials; and equipment.

(d) As acondition of receiving these funds; the respon-
sible local agency shall ensure that thc¢ appropriate
books, materials, and equipment are purchased, that the
use of the equipment is coordinated as necessary; and
that the books, materials, and eg.ipment are reassigned
to local educational agericies within the special educa-
tion local plan arca once the agency that originally

received the books; materials; and equipment no longer
needsthem.

(e) It is the intent of the Legislature that special edu-
materials, and equrpment with nelghbonng specral edu-
cation local 'plan areas.

Education Code Section 56822
Sound recordings, large type, and braille books pur-
chased, instructional materials transcribed from _regular

print into special media; and special supplies and equip-

ment purchased for individuals with exceptional needs
for which state or federal funds were allowed are prop-
erty of the state and shall be available for use by individ-
uals with exceptional needs throughout the state as the
board shall provide.

&0



- This reference directory contains listings of sections from “Part 30. Special Education Progiams”

and othzr sections from the Education Code!, as well as other pertinent legislation. These sections
were current as of June; 1986:

Commencing with
Education Code

C haptér.r Section
Chapter 1. General Provisions
Article 1. Intent 56000
Article 2. Definitions 56020
Article 3. General Provisions 56040
Article 3.5: Surrogate Parents 56050
Article 4. Substitute Teachers 56060
Chapter 2. Administration. 7
Article 1. State Board of Education : 56100
Article 2. Superintendent of Public Instruction 56120
Article 3. County Offices 56140
Article 4. Juvenile Court Schools - S 56150
Article 5. Licensed Children’s Institutions and Foster Family Homes 56155
Article 5.5: Public Hospitals, Proprietary Hospitals and Other Residential L
: Medical Facilities 56167
Article 6. School Districts 56170
Article 7. Community Advisory Comm. ¢ 56190
Chapter 3. Elements of the Local Plan B
Article |. State Requirements 56200
Article 2. Local Requirements 56220
Article 3. Staff Development 56240

Chapter 4. Identification and Referral, Assessment, Instructional Planning,
Implementation, and Review

Article 1. Identification and Referral 56300
A:icle 2. Assessment . . . 56320
Article 2.5: Eligibility Criteria for Special Education and Related Services
on the Basis of Language and Speech Disorder or Specific —_
L Learning Disabilities o 56333
Article 3. Instructional Planning and Individualized Education Program 56346
Article 4. Implementation 56360
Article §. Review 56380
Chapter 4.4. Early Education for Individuals with Exceptional Needs
Adticle | General Provisions 6425
Article 2. Legislative Intent 56430
Chapter4:5. Career and Vocational Education Programs and Funding 56450
Chapter4.7. Interagency Agreements 56475
Chapter 5. Procedural Safeguards 56500

'Please contact your district administrative office or office of the county superintendent of schools for access to copies of the
Education Code: California Adminisirative Code. Title S, Education; or Code of Federal Regulations.
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i{gt’erence birectory—éontrnued

Co onmiencing with
Education Code

Chapiers Section

Cﬁiﬁtér 6. Evaluation, Audits, and Information 56600
Chapter 7. Funding qf Special Education Programs -
Article 1. State Aid Apportionments 56700
Article 2. Computation of State Aid 56710
Article 3. Instructional Personnel Services 56720
Article 4. Support Services 56730
Article 5. Nonpublic, Nonsectarian School Services 56740
Article 6. Local General Fund Contribution 56750
Article 7. Service Proportions 56760
Article 8 Special Transportation 56770
Article 9: Program Specialists and Regionalized Services 56780
Article 10. Deficit Funding 56790

_ Aricle12.  General Provisions 56820
Chapier 8. Special Education Programs fc r Individuals with Exceptional Needs -
Residing in State Hospitals 56850
Chapter 9. Joint Funding for Education of Handicapped Children Act of 1980 56875

Selected Provisions Not Included in Part 30
Temporary Classroom Facilities and State Funding Freeze on Growth
(AB 223 - Chapter 323, Statutes of 1983)
Transportz. '~n Consolidation .
(Educarii - -de Part 24; Section 41856)
Revenue Linias for Pupils in Special Classes and Centers
(Education Code Part 24, Section 42238.9)
Reappropnatton of PL94-142 Funds
. (EducquonﬁCoJe Part 24, Section 42242)
SUSbéhﬁibrj - Expulsion of Handicapped Pupils
(Education Code Part 27, Section 48915(d)
1983-84 Budget Adiustmerits and Unexpended PL 94-142 Funds
(AB 70 Chapter 1302 Statutes of 1983)

Differential Proficiency Standards

(Education Code Part 28, Section 51215)

State Special Schools Excess Cost Provision
(Education Code Part 32, Section 59300)
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APPENDIX G

Resources for
Technical

Assistance

B his list of resources shows where information
about specific areas may be obtained. Resources
for technical assistance are available from the

Califoraia State Department of Education.

other state ag.acies, and varinus state and natic.al

orgamzatlons
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__California State Department of Education

_For information about identification, assessment; instruc-
tion and services, curriculum, public school programs and

private schools and agencncs, directories, funding and legal

requirements; and monitoring, one should contact the fol-
lowing services provided by the California State Depart-
ment of Education. The mailing address is California State

Department of Education, P.O. Box 944272, Sacramento,
CA 94244-2720.

Consultant Services—North
Spemal Education Division
721 Capitol Mall
Sacramento, California
(916) 445-3561

Consultan: Services—South
Special Education Division
601 West Fifth St.; Suite 1014
Los Angeles, CA 90017
(213) 6204262

(Assistance from a preschool cducational adviser is also
avazilable from this office.)

Information about basic curriculum and instruction may
be obtained from:

Curriculum and Instruction and Assc.sment Division

721 Capitol Mall . .

Sacramento, California

(916) 322-0498 o

Information about the educational and residential pro-
gram and assessmunt center may be obtained from:

California School for the Blind

500 Walnut Ave.

Fremont;, CA 94536

(415) 794-3800

Materials and equ.pment aural media, and transcnbcrs
as well as information about these resources; are available
from:

Cleariiighouse Depository for Handlcapped Students

1025 P St;; Rm. 251

\acrarﬂento California

(516) 445-5]03
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Assistance with 2. -¢ram evalustion is availabic from:
Program Evaluation and Research Division
Local Ev :ilijeiiidh and Assessment Ficld Services
Sa,c,ram,cn,l,o ,Caiifornia
(916) 445-9574
Information about students with other special needs is
available from:
Coordinated Categorical Services Division
721 Capitol Mall
Sacramento; California
(9]6)4 'S5 7492

availaole from:
School Health P,r'o'grams
721 Capitol Mall
Sacramento, California
(9’6) 322 5420

For information abouat \ocauonal educauon available to
the visually lmpalred one shou]d contact:

ZZI Capnol Mal] .
Sacramento, California
(916)445-3314

Additional Resources

For information about eye specialists. one shouid contact:
Céli’féfﬁig:ﬁﬁiénﬁéiﬁé Associat:on

921 1ith St

Sacramento.CA 9581"’

(916) 441-3590

California Association ofOphlhdlmologlsts
2655 Van Ness Ave., Suite 216

San Francisco, CA 94109

(415) 775-5259

The following orgamzatlon sponsors an annual state

conference and provides information about transcription in
special media and. publications; including a newsletter for
transcribers and educators:

Cahforma lranscnbers and Educalors
of the Visually Handicapped

741 N. Vermont Ave.

Los Angeles, CA 90029

The address of the main office of the California State

Department of R-habilitation is:

Department of Rehabilitation
830 K Street Mall . _ .
Sacramento, CA 95814
(916) 3234335
District offices are located lhroughoul the state.

Information about state hospital programs in California

is available from:

Department of Developmcmal Services
1600 Ninth St.; Second Floor South
Sacramento. CA 95814

(916) 3234848

_ Information aboui nreparation programs for teachers of
the visually irrpaired, crientation and mobility specialists,
and credentials may be obtained from:

Commission an Teacher Credentialing
1020 “O” St..Rm 222 .

Sacramentn, CA 95814

(916) 445-7253

€alifornia State Unmiversity, Los An;.- les
Department of Special Education

5151 State University Dr.

Los Angeles, CA 90032

(213) 224-3711

San Francisco State University
Department of Special Education
1669 Holloway Ave:

San Francisco; CA 94132

{415) 469-1080

orgam?anon uedu-
cated to the education and reha: . on of blind .and visu-
ally impaired children and acults: the crgamzatlon and
chapters conduct local; regional; and international meet-
ings and conferences; provide publications; i. Jding news-
letters and journals; and offer a job exchai.  service. The
addresses are as follcws:

Th~ followmg is the only me-

A:-ociation of £ducation a:id Rehabilitation
. of the Blind and Visually Impaired

206 N. Wachington St.

Alcxandra, VA 22314

(703; 548- l884 (703) 836-6060

N,orthern Cahforma Chanter

San Francisco State University
Department of Special Educar 1
1600 Holloway Ave.

San Francisco, CA 94132
(4l5)469 1080

Southern Cahforma Chapter
Cahforma State. Umvermy Lds Angeles
5151 State Umversny Dr.

Los Angeles, CA 90032

(213) 224-3711

Th"e roll'o'mng p'rbf’es’s’ib'riai o’rgd'n'i?'atmn's’ 'o'f o'ri'e'nia'tio'n'

lish newsletters, and piovxde mformatlonr in thls ﬁeld The

addresses in California for this organization are:

&4



Californiz
Specialis:
Northern Ca. .rnia Chapter

San Francisco State University

sciation of Orientation and Mobility

Department of Special Education

1600_Holloway Ave. ,

San Frarcisco, C4 94132

(315) 469-1008

California Association of Orientation and “obility

Specialists

Southern California Chapter

California Statc University Los Angeles

Department of Spe~:. £ducatic:

5151 State University Dr.

Los Angeles. CA 90032

(213)223-3711

The organization listed as follow: =¢n.-ides _catalogy of
pubhcauons media, and aids and appliz:ices. The services
of national and regional consultants and publications,

including the Directory of Agencies Serving the Visually
Hanc.tcapped in the U.S., are available from this orgam-
zation.

Americzn Foundation for :he Bund. inc.
15.W: 16th St. -

New York; MY 10011

(212) 620-2000

American Foundation for the Blind, Inc:
Western Regional Office

760 Market St.

San Francisco, C.. 94102

(4 I 5) 392-484_,

posﬁnt;qnpapﬁersg,xd hosts national meetmgs
Division for Visually Handicapped
Council for Excepticnal Children
1920 Associa*:on Dr,
Reston, VA 22091
€703) 620-3660
The orgamzauon listed as follows provides information,

referral services; and pubnc education:

Joint Action Committee of Orgamzauons of
and Serving the Visually Handicapped

7119 Raintree Circle

Culver City, CA 90230

(213) 204-6852
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The following ofééﬁiiéii()ﬁ supports sight conservation

onns Internatlonal
30022nd St.
Oak Brook, IL 60521

-The ‘organizations '|sted below provnde peer support

mformauon and services to parents of visually impaired

and multxply mpamd/vnsually impaired students.

Natianal Association for Parents of the Vlsually
_ Impaired; Inc:
P.O. Box 180806

(512) 4596651

The address of the California chapter is:

California Association for Parents of the Vlsually
Impaired .

1264 Morrt:: ?,',‘,s,‘} -

North Hollywoed, CA 91607

(818‘ 763- 1759

and eye injury through put :T awareness programs:

National Association for "1suahy Handlcap.zcd

3201 Balboa Ave.

San Francisco, CA 94121

(415) 221-320%

Nationzl Society to Prevent Biind:iess

79 Madison Ave:

New York; NY ‘0016

Orgamzauons of .he blind that can provi ‘= assistance to

staff and 1...rent: are:

California Council of the Blind
16119 Sheriian $Vay

Van Nuys CA 1406

(213) 782- 7014

National Feste. :ion of the Blina of California
5982 S: Land Park Dr:

Sacramento, CA 95822

(916) 424-2226
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he purpose of this glossary is ta define termi-
nology that may be unfamiliar to some read-
ers of this publication. These terms apply to
ﬁ lhe areas of specnal treatment, 'nedlcatlon

Accommodation. The édjijéiiﬁéﬁi of the cye to focus at
di,ffé,rém distances, accomplished by changing the shape
of the ¢-. alline lens through action of the ciliaiy
mus».c

Adapted phisical educanon A dwersnﬁed progr‘nn of
develepimertal activitios
andst s & -‘needs mterests capacities, and
limit - 7 it 1ents who may aot salely or successfully
eng.;.2 in unrestricie 1 participation in the vigorous activ-
ities of the general ysncal education program,

Adapmfe behavior. A reaction that proniotes .ii€ social o-
biciogical welfare of an oiganism and !:ads to the
ad stmem ofthe orgamsm to lts envnronmem

4ibinism: € ongemtal absenc- or deﬁcnenc; of pxgment in
ine iris, skin, a.::’;or hair; usually ass:ciated with
lowered vnsual acunty nystagmus and photophobia and

Amblvopla Dlmlmshed vnsual acunty, not rorrectable wnth
conventional lenses, and not related to structural or
pathclogical ocular defects.

Aniridia. Congenital or acquired absence of the iris.

Anomaly. Marked deviation from the normal standard.

Anophthalro- /anuphlhainim) Absence of a true eyeball..

APH. American . .mtmg House for the Blind. Major sup—
children.

Aphakia. Abserice of the crystallme lens of the t eye; a result
of surgery, trauma, or a congernital condition.

Astigmatism. Refractive error that prevents the light rays

from a single point from coming to. a single focus on the

retma because of unequal refracuon or bendmg of the
Aural. Pertaining to the ear, hearing.
Binocular vision. The abiliiy to use the two eyes snmulta-
neously to focus on the same object and to fuse the two
_images into a single perception.
Blindness. The inability to see; absence or severe reduction
of vision: S
Blind spot. A “blank™ area in the visual field, corre-
sponding to the position of the optic nerve (a physnologl-
cal hlind spot). May also be an area of absent or reduced
sensiiivity anywhere in the visual field.

Braille. A system of raised dots that enables some function-
ally blind students to read by touch.
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Braii'eviriter. A michine used to produce embossed braille
Ca?arucl A condition in whrch the crys!allrne lens of * ‘he
eyepan.ally or totally loses transparency. with conse-
g2ent loss of vrsual acuity.
Central visual acuity. Ability of the macu': to separate
_details of imaj:es brbught to a focus on it.
Choroiditis. Inf,ammation of the choroid:
Closed-circuit televisicn (CCTV). Electr snically enIarges
printed matenal onto a televrslon sc . allows the user
"""" . ound into white
- of illumination
ccan be altered, as well as that of ma: fication.
Cognitive skills. Inteilectual processir,. abilities.

Color defaenc; Pdrual or cornplete inability to discrimi-

print on a black background. The du‘

Comniunication skrlls Skills that enablc a visually rmparred
person to communicate with or receive communications
from others.

Cqmpensaron skitls. Any technrque habit, or acuvrtv that
must be developed to overcome a severe visual impair-

ment; e.g:; daily living skills, social and emotional skills,

_andso forth.
Cones and rods._Two kinds of cells that form the photore-

ceptor layer cf the retina and act as Irght receiving media:
Cones aic concerned with visual acuity and color dis-
crrmrnatron rods pertarn to motron and vision at lew

€ongemla1 Present at birth.

Conjunctive. Mucous membrane that forms lhe posterior

layer of 1 cyelids and covers the front part of the eye-

. ball, end:- 2 at the corneal limous:

Contact ler - >5. Lenses made to fit drrec'Jy on the cornea:
These lenses are used for cerrection of vision people
having a coni - shaper‘ cornea (keratoconus) to provide an
rmproved retinal image and ior cosmetic reasons. Cor-
neal lenses are also used aft: cataract (lens) extraction to

replace the lens removed from the eve. They provide less

distortion and difference in the -ize of the image than
. specta*les dm

************* sof the
two eyes {0 a near point, with the result thai tie pupils of
the two eyes are closer together. The eyes are turned
inward.

Cornea: Cleat, transparent portion of the outer coat of the

ejeball forming the front of the agqueous chamber. The

cornea is also the major refracting medium of the eyes.

Corneal scarring. A lack of transparency of the clear tissue

formrng the anterior surface of the aqueons humor

Daily hvmg skills Skills that enable a vrsually rmparrec

student to live rndependently

Dark adaptation; The ability of the retina and pupil to
adjust to a dim light.

Deplh perception. The ability to percerve the solidity of
objects and their relative position 1n space:

Diffused light. Light spread out to cover a large space or
area.
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Dmprer Unit of measurement of i =ens power.

Diplopia: The seeing of one object as two.

Direct 1rghrmg . Light with no shield; creates glare.

Distance vision: The ability to see objects clearly from a
distance. _

Enu. leation. Completc surycal removal of the eye ball:

Esotropia. A manifest turnrng inward of the eye.

Exorropia. Abnormal {uraing ouiward from thé nosé of
one or bet

Extraocular.. :
position to » er.

Eye specialist. A California Ircensed ophthalmologist or

__optometrist.

Farnsworih fesi. A measurement of color perceptron using

_ a series of plastic chips of slightly drfﬁnng hues.

Federal quora program. See “American Printing House for
the Blind Federal Quota Program,” which appears in
Chapter Four:

Fixation ability-. Abrlrty of the eyes to direct a _person’ 's gaze

_on anobject and to hold the object steadily in view.

Forus Point to which rays are converged after passing
through a lens.

* pility to move the ey ., from one

rntenslty. the amount of Irght given off by a candle at a
one-foot distance.

Fovea: A pit or uepres-ion; a rodless arca of the retina
affording acute vision:

Free mzllerfor Ilae bz.nd The mail regulauon that perm’

educatronally

Functionally blind. A student whose primary channeis for
_learning are tactual and auditory: o

Fusion. The | power of coordinatirg the images received by

_ the two eyes into a singlc rental image.

Glare. A quality of light that causes discomfort in the eye; it
may result from a direct light source within the field of
vision or from a reflection of a light source not in the
field of vision:

Glaucoma: A disease of the eye marked by an increase in
the intraocular pressure causing organic changes in the

__optic nerve and defects in the visual field:

Halberg clips. Lens holders that can be placed on glasses
for testing.

Hemranopsra (Hemranopra) Defective vision or blindness
in half of the visual field.

Hand movements (HM). A method of reporting the vision

of people that is too poor ior them to read the Snellen
Chart and too poor for them to count fingers; the exam-
iner moves his or her hand at a relatively close distancs
from the eyes. of the patient and records his distance 1f
movement is discernible.

Hydrocephalus (hydrocephaly) A condition characterized
by abnormal accumulation of fluid in the cranjal vault,

accompamed by enlargemcnt of the head, promirence of

the forehead; atrophy of the brain, mental weakness, and
convulsions:

)
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Hyperopia. Farsightedness; a condition of the eye in  which
behmd the retina when the eye is at rest.

Individualized education program (IEP). A written plan for
a handlcapped student that is developed and lmple-

mented in accordance with the IEP team and that is

designed to meet the assessed needs of the student.
Intraocular origin. Occurring from inside the eve:
Iris. Colored, circular muscle suspended between the cor-
nea and the crystalline lens. It separates the anterior and
prteribr Chéﬁibers and is perforated in the center to

Jaeger test. A st for readmg in which lincs of readmg

matter are prmted in a series of type sizes, viten writien
J#1; J#2. and so forth:
Keratoconus. A conical protrusinn of the corneq associated
__with corneal thinning and scarring. .
Keratometry. The measuremen’ -* corneal curvature.
Large print or iype. Print whici, :s larger than type com-

Ordmary pr-m isétoll pomts in heightr(about 1/16 to

:/8of anir. - +). Large type is 14 to 18 points (3/16 to 1/4

of an inch) or larger:

LEA. Local educational : agency
better eye after best correctlon wrth conventlonal specta-
cle lenses, or vwm’ acuity better than 20/200 if there is a
field defect it : !-s 4 ihe widest diameter of the visual
field is no gr* “720ﬁdegrees In the United States
this deﬁmtrox v U :n established primarily for eco-
nomic and Iegal purposes

Lens A refractive me: tiuimn.

Lentiglobus. An exaggeratéd curvature of the crystallme
lens, producing a spherical bulging oz its anterior

 surface.

Light aa‘apmuon The power of the eye to adjust itself to
variations in.the amount of Ilght

nghlpercepilon (LP). The ability to distinguish light from

Light preference Preferrmg a specrﬁc type of light and/or
degree of illumination to accommodate for a visual
impairment; i.e., direct light to indirect lighting/dim light

~ to bright.

Dghr pro;ecuon The ability to determine the direct.on of
light: :

Loupe. A small magnifier..

Low vision. A student whose vision can be used as a pri-
mary channel for learning (sometimes referred « as
partial sight or subnormal vision),

Low wsron mds Optncal devrces of vanous types useful to

lars, lenses, hariu-hi {d telescope, prism Ienses, and so
forth).

Low vision assc ssmeit. A comﬁrehensrve assessment of a
visually impi ‘-cd stude!'s visaa rmpatrﬁent aird visua!
potentrals and capabllmes

provrdes low vrsron assessments, prescr'bes Iow vrsron
aids, and offers instruction on how to use the aids.
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Macula lutea. The small area of the retina that surrounds

dlstmct vision.
Macul‘ar degenerauon A dlSCaSC affectlng cone ceIIs in the

but never in total blindness. 1t is often associated with the

aging process:

Mobility. A term used to denote the ability to naiflgate
from one’s present fixed position to one’s desired posi-
tion in another part of the environment. (See also
Onenumon )

the same object are seen by one eye.
Moror skills. Movement ability.
Muinpiy rmparred Two or more concomitant disabilities

that have a dizect effect on learning ability.

Muscle balance. T he ability of the six extraocular eye mus-
cles of each é'yl' tu? pull together to allow binocular vision

. and crrcular )

Mtopta Nearsrghtedness a refractlve error in Wthh the
pomt of focus for rays of light from distant objects falls

in front of the retina;

Near wision. The ability to see objects distinctly at the

__required reading distance.

Night blindness. A condition in Wthh the rod functlon 1S
diminished to cause deficient visual acuity at night and in
dim sight.

Nystagmus. An involuntary, rapid movement of the eye

ball; it may be lateral, vertical, rotary, or mlxed

Oct’> p pur- wii. The act of tracking a moving object in all
carainai directions—vertical, herizontal, oblique; ara
circular.

Ocupual cortex. Th section of the brain tha. monitos .

 visual sensations.

0.D. Oculus dexter; rlght eve.

Ophrhaimoiogtsh A doctor of medlcme( MD) who spet..al-

izes in diagnosis and treatmizat of defects and diseases of

the eye, performmg surgery when necessary or prescrib-
ing other types of treatment; including glasses or other
_ optical devices.

Opiic atrophy. Degeneratlon of the nerve tissue that carries

~_messages from the retina to the brain.

Optic nierve. The group of nerve fibers that carry impulses
from the retina to the visual cortex.

Optician. One - ho grinds lenses, fits them into ‘rames and

dtSpenses and adjusts glasses or other optrcal devices on

_ the written prescription of an optomemst or physician:
Opromemsr A doctor of optometry (OD) who specializes

in the eitérriinétion énd tréétrﬁeﬁt df cdnditibns dr

trained tc detect problems with vision, eye diseases, and
ither abnormalities. :

Onemzmon The process of usmg the remalmng senses in

¢:tablishing on's position and relationship to all other

} srgmi' cant ObJCClSJn the environment: (See also Mobility:)

Orthoptic training. Series of scientifically planned exercises

for developing or restoring the normal teamwork of the
eyes.
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Orthopiist. One who provides orthoptic training.
O.S. Oculus sinister; left eye.

O.U.: Oculus unitas; both eyes:

Paresis. Slight or partial paralvsrs

Partially sighted. The visua! acuity of a partlall) srghted
person ranges from 20/70 to 20/200 in the better eye,

__ with correction. (See also Low vivion.).

Periphieral vision. The percept.ufl oi objects motion, or

~ color by any part of the retina, excludmg the maciila.

Photophobia. Abnormal sensitivity to or discomfort from
llght

Puveoria. The exlstence of more than one pupil in an eye

Program evaluation. A process for obtalmng information
to assist in making decisions on program impraovement
and expansion, maintenarice, or termination of a pro-
graimi or program compornent.

Pruprlocepnvt Receiving stimulations within tissues of the

. .body:

Prosis. A paralytic droopmg of the upper eyelld

Public Law 94-142. A federal law mandating a free appro-
_priate pt.bllc education forall handlcapped children

iris, w‘m‘h corresponds roughly wrth the shutter opening
] of a camera. This opening permits light to enter t'e eye.
Qnadmmaropsra (Quadmmanopm) Defective vision or

hlindress in ore fourth of the visual ficld, bounded by a
vzriical and a horizontal radius:

Reading machine. A machine used to r>¢

__orally or tactually.

Reading stand. A stand that supports reguiar or large print
books and allows the reader io change the positiou of the
book.

Refraction. The bending or deviation of rays of light in

d printed material

passing obliquely from one medium to another of diffe:-

ent density: the determination of the refractive errors of

the eye and their correction by prescription of lenses:
Refractrve error. A defect in the eye that prevents light rays

_from being brought to a single focus on the retina. :
Residual vision. The remaining useful sight after a congeni-
tal defect, . -injiiy, illness, trauma, systemic disease, ..
ocular pathohgy has causrd avision loss.

Retina. Innermost coat of thi ~ye, containing light sensitive

nerve cells ana fibers cornecting with the brain through
the optic nerve. ,
Reétinal deiachmeni. A separatlon of the retina ‘rom the
__choroid.
Rerinitis. Inflammation of the retina.
Rermms pigmentosa. Degenerauon aiid atrophy of the

Retinoblastc ma. A tumor arising from the itinal germ

cells; the me~t common malignant intraocvlar tumor of
_ childhood; usually occurs under age five: .
Retinoscope. An irsir: ment for *he objective determining
of the refractive =~ of the eye by observing
ments of lights ar, adows &Cross the pupl’ by the llght
thrown onto the retina {rom a mov: g MITTor.
Retinoschisis. A congemtal cleft of the retina.

Retrolental fibroplasia. (RLf-) A disease of the retina in

which a mass of scar tissue fills the space between the

Q
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back of the lens and the retina. Both eyes are affected in
mosi cases, and it cccurs chiefly in infants born prema-
turely who receive excessive oxygen.

Saccadic fixation. Rel.:ing to eye movements; the jumping

-movement of the eves between ﬁxatrons

Sclera. The white coatmg of theeye.
visual field.

AEZ State educatlond, agency; e.g.;
Departmen*. of Education.

SELPA. Special education local plan area.

Sensory/motor. Relating to or functlomng in either sen+ - +v
or motor aspects or both of bodily activity. This ic. .1

whrch differs from the ordinary spellinig of sensorimotor,

the Calrforma State

is commonly used in special education.
Sensory stimulation. To rouse or mvrtr,rate the senses—
visual, audltory, olfactory, gustatory, 263 ¥ mesthetlc

Sighted guide technigues. Techniques that are used by the
sighted to guide the visually impaired.

Sine correction (SC). Wiihout correction, not wearing
glasscs:

Slate and stylus. Slate: a metal plate used to hold paper for
hand brat...ng. Stylus: an instrument nsed to press the
brallle dOlS on the paper he‘d by the slate.

sistc of - llnes of letters, numbers or symools in graded
rizes drawn to Snellen measuremernits. Edch size is labeled

with the distance at which it can be read by the normal

eve. Most often used for *=sting vision at distances of 20
feet. ,

SzPreoscoprc, vision (Stereopsrs), Abrlrty to perceive relative
'p'oéition' of obje'cté i space without such cues as shadow,

Srrahxsmus gqumt lax.ure of the two eyes simultaneously

to direct their gaze at the same object because of muscie
imbalance:
Suppresszon A mental process of inattention to drstractmg

or disturbing stimuli: Often a forerunner of amblyopia.
Talking book machine. A record player with a variety of

speeds available for the visually or physically handi-

cépped This equrpment 1s frez on personal loan. Applr-

cation is made through the National Library Service for

Elind and Physically Handicapped.
Taikmg book record. Records used with the talking book
macnine. S ) ) )
Talking calcularor. Hand-held calculator that speaks each

entry and resuit. It is capable of performing all the com-
putations of a nonadapted electromc calculator.
Telebinocular. Any stereoscopic instrument used for vision
screening.
Tonometer. An instrument for measuring pressure inside

the eye.

Trackmg The aul'lly of the eye or eyes to follow systematr-
caliy aii ¢h-cct of regard: e.g., print or ball.

Trailing. Information gathering and direction taking tech-
niques, using the hand or cane.

Trauma. Injury, wound, or shock; or the resulting condition.



Tunriel vision. Coniraction of the visual field to such an Visual efficiency. Tke level of visual function.

extent that only a small area of central visual acuity Visua! processing. How one uses or processes the ;mages

remains, thus giving the affected individual the impres: __acquired by the act of secing.

sion of looking through a tunnel. Vitreous humor. Transparent, colorless mass of soft, gelat-
Vision: The art or faculty of seeing. = inous material filling the space between the lens and
Visual acuity. The measurement of the sharpncss of vision eupa.

in respect to the ability to discriminate detail: A visual ~ous turbidity. Cloudiness or haze in the vitreous

acuity measurement is not useful for determining a career hume-

choice, classroom situation; or training program. Visual WIR™ est. A polaroid test for measuring stereopsis.

acuity should not be used to predict one’s visuz! function
or educational performanie.
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This publu.gnpn is one of over600 that are available from thr California Sz te Dcpartme .t of Education. Some
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A ‘Ademic HONEStY (1986) . .. .. uvur ettt e e e e et e e e e et e e e e

y'sforthcHandncappedTramcrsManual(1982) Ll i el
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Program Guidelines for Severely Orthopedicaliy lmpalrcd Individuals (1985) .:.....i..0c.civivuiviiiiiis: 6
Programmn Guideélinies for Visually lmpaired Individuals (1986) ............oiiiiiiiiiieieeries ciiianns 5.00
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School Nuirition and Food Service Techmqucs for Children with Exccpuonal Needs (1982)............... .. 200
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Orders should be directed to:

California State Dcpartmcnt of Education
PO.Box271_ . _____ ___.
 Sacramento, CA 95802-0271
Remittance or purchase order must accompany order. Purchase orders without checks are accepted only from
government agencies in California. Sales tax should be-addtd to all orders from-California purchasers.

A complete list of publications available from the Department, including apprenticestip instructional matc-
rlals ‘may-be obtained by writing to the address listed above.

A list of approxnmately 200 diskettes and accompanying maruals available to members of the California
Computmg Consortnum. may also be obtained hy writing to the same address.

* Also available in Spamsh at the same price.
*Includes 1982 and 1983 revisions. oo o
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