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~"Ina demo::faéyyo can’ t just tell people what's good for them and then unpose 1t on

them whether they want it or not. Yet that's what we have always done in public

education. That's why so many paignt want to fake their children out of the public
schools and — using tiition-tax credits. or vouchers — put them in private or parochial
schools. That is often the only way that parents car choose the kind of eduication their
Chll,drénwﬂlfeﬁelve» - . o Iz . s —es e

_"We are all individuals. We learn and work in different ways. If you give students,

teachers and principals a chance to learn and work in an environment they prefer — a

place they have chosen of their own free will, where they feel comfortable and respected
— we think they will direct their energies towards a common goal: excellenice.”

— George Tsapatsaris, Project

_ Director for Magnet Schools,

Lowell Public Schools, Lowell, MA

.. “1think a good modern school system ought to provide as many options as possible. in

that sense, I think every school ought to compete with every other school. One of the major
problems we have in the public schools is that they all point to the almighty norm, with

the result that they offera dull and uninteresting education for children. What we need is
to provide enough options — different kinds of good educational programs — to satisfy
the total demand of parents and teachers and students.” S
- — Eugene T. Reville,
- Superintendent of Schools,
Buffalo Pubic Schools, Buffalo, NY
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FOREWORB
An introductiOn to the Series "Parent Choice and the Public

Schools™

by Ross zerchykov,

Research Director, Institute for Responsive Education

What determines where cﬁiidren in America go to schooi? In the
vast maJorxty of cases, it is where they and their parents live,
But, amldst all the current debate about excellence in educatlon,
we never hear of an gdngg;igaai reason why public school children
are most often a391gned to schoois on the ba51s of place of
residence. This system has serious ramlficatiOns for équaiiéy in
our éoéiéty;
Choice and the Public Schools,’ we examine the queStioﬁE WEY
must where a family can afford to buy or rent housing be the
d t’r;ininé factor in where a chiid goes to school?

We hope this séfiéé of publlcations will be heipfui to all

those - parents and taxpayers, schooi 1eaders and government

One obv1ous explanatlon for the connectlon (other tha-
1nert1a) is cost- a551gnment by resldency is relativeiy 51mple
and holds down administrative and transportation costs, thereby

freeing up resources for currlcuium and 1nstruct10n. Arguments



against parent choice as an alternative agsiaﬁﬁéﬁé model often
also invoke concern that parent choice could lead to rac1al
réséérééatioﬁ aﬁd/or exacerbate socloeconomlc segregation.
Furthermore, some say increa *d chotce would oniy be exerc1sed by
theréﬁy leading to some schools becoming hotbeds of parent
support and involvement, whtle others become pockets of apathy.

Opentng up choice among schools, others argue, ﬁouid
1nv1gorate all schools through competttioﬁ. Indifferent schools
would no longer attract parents and, as in the business world,
would go out of business to be replaced by other, more
"responsxve" schools.

Such clatms, when repeated often enough, can begln to sound

11ke seif—ev1dent truths. The flrst of our series of

publlcatlons,

de51gned to shed some 1xght on the costs and beneflts of

different kinds of parent ch01ce and prov1de summary answers to

enroiiment proqrams; The answers, as alwéys; are not definitive
or tidy, and some questions can never be answered w1thin the
11m1ts of experimentation in education (e g., what would be the

'1mpact of a totally free market in education? -- would consumer

sovereignty and the résulting competition equalize opportunities,

-
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excellen e? or, would suppliers in the educatlonal market, like
suppliers ln atl markets, strive to restrict compe ition°)

Nonetheless, the research evidence is 1nstruct1ve and tells
us endugh to sift tﬁrough and put aside some of the claims and
counter-claims about choice.

One such claim that could be used to justify the current
system of assigning pupils to schools on the basis of res1dence
is that parents don't want anythlng eise. They like the
"neighborhood school, as witnessed by community GppOSItlon to
school closings and "forced busing. And, some contend, choice
is irrelevant anvway since, basicaily, all parents want Ehe szme
thing. good schools and a good education fur their chiidren.

eontrary ev1dence, however, comes from data in the Gallup
Poll on education showing that a significant majority of parents

1, Séptember 1986

want more ch01ce.
But for local citizens and school leaders, nationally

aggregated opinions are less 1mportant than local sentiment. One

way to find out if local parents want more choice is to simpiy

ask them; A method for d01ng so, for identifying whether parents

want more ch01ce, under what conditions s, and what kiﬁés of
education they would choose is described in the second volume in

our series, "5, which offers a stepiby-

step guide to surveylng parents, and prOV1des a method and a-
survey 1nstrument that has been used over a period of five years

1n four Massachusetts urban scﬁool districts.

10
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There is I research eviuence, espec1ally from the intensive

evaluation of 19765 voucher experiments in Alum Rock California
and other 1ocations, which does show that there is cause for the
concern that not all groups of parents participate ééﬁaii§ in
choice programs, that, in fact, more informed tand affluent)
parents are more likely to participate in, and hence benafit
from, increased 0pportunities for parent choice. In those cases,
the "information deficits" suffered by parents were attributed to
schools disseminating information only in the form of print
material in the Erglish language. These dissemination strategies
ﬁéy ﬁavé been appr0priate for mlddle—class, whtte-collar settings

Eut ééie not effective for poor or linguxstzc minority parents.

ways that information reaches different kinds of parent

poPulations.

The thifd volume in this series is a
st;g;ggig_ providing short profiles, wztﬂ nuts- and-bolts kind of
1nformation, about the range of exemplary parent 1nformation
strategies from 23 school districts in 13 states across the

nation.

Our fourth veiaaé,
addresses parents who are ir the env1able position of being able
to choose but could use help in makxng the righ fit between
their aspirations and values and a particular school, éhis guidé
is 1ntended to give such parents real life descriptions of what

actually goes on in schools of choice. What is Gifferent in



particular style or philosophy of teaching - i e.; "basic
skills” or "classical education" or "child-centered,
developmental approach' == or a particular curricular éﬁsﬁaéig,
- ithe arts" or "science and technologyﬁ" The ansnmggzs

ﬁﬂiﬂﬁ elaborates the assumptions about how children learn that

H-“

lie behind such labels and provides a checklist that enables

about their children will match up w:th the labels that

diversifi ed public schoels of choice use in describing
themselves. The ggnanmggzg;gnidg sketches daily activities in
ten schools in six different school districts in Massachusetts

and New York

Such 1llustrations belie the general assunption that éii
parents want the 5§mg kind of good education,f an assnmption
that can and has been used as an argument against providing
expanded opportunities for parent choice. The vignettes are all
taken from public schools of choice, many of which have 1ong
waiting lists, indicating that many parents have a desire for
more options than are currently availabie*

We don't pretend to have all the answers to the bﬁééié
facing local school decision-makers == school and government
officials and parents and citizens -- as they consider ways to
respond to the grow1ng desire for more choice cf some Lind;
Neither do we believe that parent ch01ce will solve all of the

educational problems fac1ng our nation today. Rather, we prefer

R ¥
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to remain

Eaxpayérs

open-minded and offer this publication and its

n volumes to other open-minded readers == government

(at all levels); school administrators, and parents and

== who have questioned whether we should assign all

students to the same kinds of schools on the basis of residency

and not according to parental aspirations or children's lé&fﬁing

styles,



ONE: INTRODUCTION AND USER'S GUIDE

Parents chooslng the publlc schools their chlldren w111
attend may well be an 1dea whose time has come, But 1t 1s not
yet a familiar or widespread practlce in most of our publlc
school systems. Parent ch01ce can potent:ally lead to a major
restructurlng of the way publrc school systems operate and can
alter the re1ationshlps among parents, teachers, adm1n1strators
and the schools. If parents can choose a school for thelr
ch11dren, shouldn't teachers be able to choose a school to teach
in and an educational phllosophy to pra~t1ce9 Choice then holds

real potentlal ag a force for upgradlng the conditions of
teachlng;

not overly 1nterested in 1eaping off a polltlcal c11ff w1th such
an unfamlllar practlce; we feel that the wisest course for an§
pubixc school system to take if 1E wisﬁes to move towards parent
ch01ce is to present the notion of ch01ce to a local ccmmunity as
an idea to be explored and studled, to essentiaily conduct a
feasibllity study. In out experiments; the most valuable tool in

a fea 1b111ty study is to ask people what they think

Such an exploratlon and study shouid involve the board of

educatlon, the admlnistrit ve staff of thé system; the teachers

and principals in the schools and most especially the parents

whose children will be directly 1nvoived as weil as the citizenry

;—M I
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provxaes choice for both parents and professionals.
There is an obvious set of questions that any such

éxpiorétioh must attempt to answer:

® Do the school system s parents ggn; to be able to choose

the schoois the1r chlldren will attend'>

e If so, what different kinds of schoollng do parents w1sh
their local school system to creaté and make available for

choice?

e Once having chosen a school, would parents be willing to
have their children transported in order to attend that

schooi°

e Once the parents have chosen the kinds of schools they

their chlldren, are there teachers and prxncxpals

2 I

o

H

wéﬁé
in the system who wish to practice those kinds of

o And if there are, are those teachers and pr1nc1pals
w111ing to transfer voluntarlly to a new bulldlng in order
to practlce the kind of sohooling both they and the

parents want?




The parent and profe551onal survey ‘model and the plannlng
process described in th1s handbook can prov1de answers to these
questions and a way of convertlng such answers into a local
public school system based upon a dIVéISIty of schools and
parent/profes51onai eh01ce.

The surveys and the plannlng process descrlbed here have

been developed and tested in four Massachusetts urban school

dlstrlcts - Loweii, Worcester, Fall Rlver and New Bedford* In

o whether a 51gn1f1cantly large number of the éarents
se rved by the school system want to be able to choose the

kind of schooling their children will receive.

what the specific choices, i.e., the different kinds of

o
schools; are that the parents want for their children.
e what the specific kinds of schooling are that teachers

want to practice.

e a rough idea of how many parents want each partlcular
kind of school and what the rac1al/ethn1c breakdown of

such parental choices is likely to be.



e a general idea of how many parents making such choices
would be wxlltng to have their children transportéd in
order to obtain the kind of schooling they want.

o a fairly clear idea of how many teachers wish to practice

each Of the different kinds of schooling and whether

there is a rough match between the kinds of schooling

parents want and the kinds of schooling teachers and

principals wish to practice.

® a general idea of how many teachers would be willing to
transfer voluntarily to a new school in order to practice

the kind of schoolrng they have chosen.

While the survey and planning model developed in these four
communities was created to aid in magnet school plannino and was
thus addressed to the challenge of desegregation, it is equally
applicable to any school district seeking to 1mplement choice,
whether desegregation is involved or not

The basic survey model - 1ts structure and general
functionlng -- is described in Secticn Two below.

This is followed, in Section Three, by a descrxptron of the
role played by such parent and professional éufaé9s in a
comprehen51ve plannxng process leading to school systems based
upon ch01ce. Con 'ete xamples are provxded from the experiences

of the four Massachusetts communities. We use these examples



Sbtﬁ to illustrate how the survey mééél has been used and to
suggest how it and the information gained from it can be used for
purposes wiééf than aééééfégétion.

In Sectior Four, we pause to reflect on some of the issues
raised by the use of parent/professional surveys and to provide
at least some Eentative answers to some of the questions that
emerge from such survey use,

In Section Pive, we then attempt to provide the reader witkh
some further sources of information.

A general review of the available research on parent choice

is available in a companion volume to this handbook, Parept

13




TWO' THE PARENT/PROFESSIONAL SURVEY:
WHAT IS IT? WHAT DOES IT po?

Our basic survey model is depicted on the following pages.
We offer two examples. The first is a survey sent home to every

parent of puhiié school chiidren kinderéarten through grade 7 in

in January i982 The same survey 1tems, modlfled sllghtly for
use with teachers and pr1nc1pals, would serve for professional
staff,

The second example is a survey sent home to the parents of
all kIndergarten through grade 6 parents in the New Bedford
Massachusetts, public schools 1n Aprll 1986 (a total of 8,727
surveys dxstrlbuted) The same survey items; suitably adapted
for the purpose, were aiso d1str1buted to all teaohers and
pr1nc1pals in the New Bedford system.

These surveys are made up of three basic elements:

1. Respondents' deciarat1on of what kind of schooiing they
would prefer (for their children, in the case of parents and to
practice; in the case of brOfessionai staff) .
chlldren go to a school outside the1r nelgﬁborhood attendance
area. (For teachers, the correspondlng item would so11c1t
information on w1111ngness to transfer to another school).

3. Background data on respondents (ethnicity, school

location, etc,).

139




It is 1mportant to note that these surveys avoid the more
0pen-ended, "what do you want" kind of queStions. Open-ended
questlons can leave planners thﬁ the problem of interpreting
many diverse, dlfferently phrased respons es,

One should also note that, although there is some overlap,
the educational 6pt16ﬁs aéséfiﬁéa in each survey can and do vary.
The process of determining the options to be included in a sutvey
is described below.

It shouid be po:ntea out here that the ind1v1dua1 items in
both of these surveys -~ the different types of schooiing and the
90551b1e curricular 0ptions -- were aetermlned by c1tyw1de parent
planning councxls made up of parents representlng every publxc
school in each of the two c1t1es. This parental determination of

survey items is descrlbed in greater detail in Section Three

beiow.
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A MESSAGE TO ALL K-7 PARENTS OF THE WORCESTER PUBLIC SCHOOLS

FROM: THE CITYWIDE PARENT PLANNING ADVISORY COUNCIL

Dear Fellow Parents and Quardfans: 7 |
-~ -The Worcester Aublic Schools s plamning to set up several Magnet® el ementary

schools a3 part of a three year plan to reduce mindrity {salation and to give parents

3 choice of the kind of schooling they want for thefr children.
"Magnet® schools are schools that: 7
* offer a particular kind of schooling (such as *Sack to basfcs® or “con-

timuous progress®), or offer 3 special curriculum (such as the arts or
science and tecwology).

* teach a1l of the basic skills of reading, writing and arithmetic but do

it 1n special and different weys.

® attract volunteer students from outside thefr local district.
* nave strong involvement of parents.

- --We are ot asking you to sign your child p for any particular schooi. ie

aeed to know the different kinds of schools and progrems YOU would 11ke to have
for_your children. Please resd the following pages and follow directions on each

page, ngn your child take the completed forms back to ﬁii{ner teacher:
_If you have any questions ar need help, call your school principal or the
Parent Information Center, Sharon AfUtu/L11113h Perez 799-3543,

____Jomm E, Durkin
Superintendent of Schools

Rodert Knott, Co-chairperson mrie Piergallind; Ca-chairperson

’Ci’tjri?dc Pare=t Planning Advisary Councii Citywide Parent Planning Advisory founcil

Qi) Aframe, Chairserson Ohristine Johnson, Chairperson
Survey Sub-committes Magnet School! Sub-committes

T ecandmnes wih Fodorsl and Siaee Lows inchudios, bot st ming i 5 VGG (X 4 Coapo: 1.

oo “in
ﬁwﬁiﬁwsm-wpdm-ﬁﬁiﬁiiﬁn’u--m-u.-uiyum;
qm.—dma&mmﬂ-du—;aﬁ;iim-ﬂdw-m'




- Please resd the followisg descriptions of spectal programs or courses of study
that the magnet school-could-offer. -Write the number *1° {n the box mext to the kind
of progra® you would most l1ike your-child to attand. Write the number "2" 4n the
box next to the program that would be your second choice, the number "3° next to
your third choice, the number "¢" next to your fourth choice and °S" next t? your

¢f _your children,

least favorite choice. If g; want different proqrams for_each o
you mdy 111 out 3 form Tor e .

rim - esphasizes the methods of scientific

nqiry, experimentation and reasoning. The curriculum would include

special projects in-such disciplines as bioloqy. botony, astronomy,

physics; mathematics and such modi:n technoloqy as computers and data
processing equipsent.

= - emphasizes the health

E The Physical Health and Environmental Pro 1zes the
sciences_and tne effect that soCiety and the environment have on each

other. Students will work on projects which-combine the physical and

the social sciences and learn how :he intsraction can have both
positive and negative effects on the vay we live.
The Fine, Applt ram - will provide students
stic skills both-as artists and

Q W pportunity to: P thelr artistic skills both-as
a3.cbservers of the arts. -The-traditional -language arts skills of read-
ing and writing will-de incorporated inta the study and practice of
acting; paintimg, music, sculpturs, dance and other arts dctivities
selected by parents for thafr children.

-~ provides students with the opportufifty to

ents and do advanced work in both academic

g Gifted and Talented ¥
qdevelop their specTal ta d :
subjects and in practical areas such as carpentry; computers, electricity
and mechanical skills,

D The Msle1-Ciltura)_Progran - would provide students of all racial and
1C_Dacxgrounds with_the_opportunity to learn the lanquages and learn
about the different cultures that make up the modern world.




EDUCATIONAL “GPTIONS" OR “TYPES® OF SciooLS

--- -Please_reed-the following descriptions of different kinds of schogls. Write.
the number “1" in the box next to the kind of school you wouTd most 11ke your. child
to attend. Write the number °2° {n_the box next to the school that would be your -

second chaice;-the number “3° next to your third chofce, the number "&* next to your

fourth choice and °S° next to your least favorite choice. [f you want di fferent
schools for each of your child: z.you may 111 out a form for ea 111d.

tion - encourages students ta progress through 3
—curriculum at thefr owm bast rate of speed. A child will

iy defined f speed.
to advance as fsst a3 possible in each subject area and may be

a
working at different grade levels in different subjects: The curriculom will

1
.
9

stress language arts and uthqtﬁcs;

] Ihe Develo ,ifii@iii?ii tﬁ:!@tﬂliﬁﬁiii:i&éiiii physical and
g onal- adevelopment of -your-child. -As students particisate in sctivities

which help them learn about objects, fdeas, other children and aduos, they

will -learn how to tasch themselves and work independently in specially ge-
signed learning cantars.

The Fundamental Optfon - concentrates on-teaching students the hasic skills
ng, writin
discipline and order. —Parents and tsachers work together to guarantee that

fg, srithmetic-and responsidility. The schooi emphasizes

the school has high scaderic standards and that al) students are working
at grade level or above.

| Qe Hoacessort Option Hontessori Option - provides an sducatfonal eniromment that fits each
| $tage of 3 student’s intellectual and physical development. Students_select

their work with guidance from their tescher and use special, sel?-correcting

learning matarials to develop ski11:1n-language. mathematics; practical-iife

and sensorial activities. The curriculum is based on the idea that childrsn
dre naturally curious, want to learn and 1ike to work on things which in-
terest them.

D The Picrosociety Option - provides s program designed to help students learn

how: society works. Students will not only learn about all aspects of the
city-in-which-they 1ive; but will sat up_and run their own society in school,

fncluding banks, business corperations.-a-systas of government, 3 Newspapér
and_publishing house, an-art-gallery and a thestre company. Stiudents will

Tearn that the basic skills are useful and cah be used to run .heir in-
s Yool society as well as the world outside school.

23
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In order to complete this survey, we need you to provide the following

1. In order to have your child attand the kind of magnet school you want,

woyld you be willing to have your child go to school outside his/her
neighborhood district, with FREE transportation provided?

W [C] myve
f 3 magnet sche -an all day kindergarten, would you be more 1ikely
to send your child to & magnet school?.

{7 Tes D""

3. What race-or ethnic group does your child/children belong to?
Plasse check the correct box.
i [iiiéi ‘: Merican Indian
[ nispantc " oFiental 7Asian

| |wnite/Non Hispanic i Other/Specify

4. Ve wuld 11Kke the fo1lowing fnformation; but you are not required to
supply 1t 1f you do not wish to:

Grade (preschool - grade 7). Please 11st the grade.

Tel ephone: o
Please h. ¢ your child return thesa forms to his/her teacher.

WORCESTER SCHOOL COMMITTEE
Sars J, Rodertson, Chairperson

Mark J. Andrews
John_F.: ODoherty
Konstanting B. Lukes
PRilip J, Niddrie
Jane 0. 0'Srien
Edmind J. Tierney




A MESSAGE TO ALL KINDERGARTEN THROUGH GRADE SIX PAREN 'S
OF THE NEW BEDFORD PUBLIC SCHOOLS

FROM: THE CHAPTER §36 PARENT/EDUCATORS ADVISORY COUNCIL

Dear Parents and Guardiansi

The New Bedford Public Schools are planning to set up
naighbarhood district “magnet” slesentary schools as part of
a long range plan to reduce @inority isolation and-give
parents & chaice of the kind of instruction they want far
their children.

“Magnet” schoals are schools that:
____=TEACH ALL OF THE BASIC SKILLS OF READING; WRITING, AND
MATHEMATICS BUT IN SPECIAL AND D'FFERENT WAYS.

__ _ _~offer themes for special kinds of curricalum &r
schools.
~attract volunteer students from outside the

neighbaorhood school district when classroom openings exist.

-have strong community involvement.
_We are NOT asking you ta enroil yaar child ?ofﬁ;b& o

particular: schodl. We need to know the different kinds of
schools YOU would like to have for vour children. Please
read the following pages and follow directians on each page
Have _yaur child take the_complet®d surveys to his/her- teacher

by Friday, April 18th. OUne survey should be campleted by
@ach family.

_1f you have any questians or need help, please contact

the Chapter 636 office at 997-4511, ext. 4i8.

Mr. Constantine T. Nanopoulos

Superintendent of Schools
Mr. Joseph S. 3ilva; Jr. __Mrs. Diane L. Souza
Assistant Superintendent Chapter 636 Coardinator

L and o
The Parent/Educators Advisory Council

O
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DIRECTIONS
Rate sach-of tho felluuing kinds uf schoals using the

fullouiﬂq

a » W

= Negative

Medial

e Pasitive

codes:. Circle the sppropriate number.

®= Very Negative (I DEFINITELY WOULD NOT send my child to

this schaool.)

(I WOULD NOT send ay child to this
®heol.)

(1 HﬂY s.nd my child to this schuul.)

(I EUUEE sand ny cehild to this schaol.)

very Positive (I DEFINITELY WOULD sena ay child ta this

2 3 o« 8

school.)

T™HE ADVANCED STUDIES SCHOOL
™e agvarssd Studies Ssheal would provide

students of advanced learning abilities with

challenging curriculum activities. Students

will be able to advance as fast as possibic in

offered

well as en-
in the and

perforaming arts, sciences, comsunication

skills, computers and foreign languages.

each-subject area. They will b

academically challenging work
riching activities in the visu

THE CGHHUNICATIGNS SCHOOL

e Sﬂ!!ﬂDiSliiﬁﬂl Schogl would enabie

students to receive instructions that wouid
strengthen comsunication skills: writing,

reading and oral lanquage. -Straong writing

skills would be developed: creative writing:
report writing, poetry, QE:. h school

will be strengthened in & varisty of ways.
Oral language skills would- be developaed

through ausic, theater, storytelling, radio

and television studies. Listening activities
and computer instrugtion would supplement
Classroom instruction.




1 2 3 4« s THE WORLD OF WORK SCHOOL
The borld gf Work Schagl brings the real warld

into the classrcom. Students will learn about

caresrs and that-education plays an impartant
role in attaining one’s carser choice.,
Children will; through contact with community

people and fisld trips, bocome familiar with

local government officials, doctars, nurses,

Shapkeepers, architects; policess. . “actory
workers and others who can provids ‘dren
with particular values, informatia
knowledge about-the real world. Ha
experiences in computer labs and -wor.
would provide children with instructic
caoking., carpentry, sewing; plumbing;
accounting, banking; etc.

) 2 3 4 8 THE INTERNATIONAL SCHOOL

The Intecrnationsl Sghgel proposes to
capitalize on the rich diversity af New

Bedfaord’s papulation and to make students
MOre_appreciative af their own, -other:
Pecple’s ethnic backgrounds. Clas

eaphasize the cultural heritage of eh
student. Traditions, beliefs, language, art,
susicC, dance and other cultural expressions

would be introduced tu the students: as well
&8 the basic skilis coursas - which would aiso
be taught to make the most of the magnet

thame.

1 2 3 4 8 THE ARTS SCHOOL

oppartunities to experisiice an integrated arts

curriculum. Activities in the performing arts
ceuld involve musici drams; dance angd
-tolevisian.- Fine arts activitiss couid - -

The Arts Schgol would provide students with

include sculpture, painting, photography an
architecture. Applied arts activities could
include needlework; graphics, gardening,
advertising and ceoking.

15
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1 2 3 4 s mrmxmmm
The ‘Egreign Lanquage Schegl woula provia- all

students the opportunity to learn a foreign

language. -Students will be taught foreign

natural ..iiing baginmning with_an oral

approach stressing listening, spezking;
reading; and writing respectively. Pleass

check the language you would be interested

ins
Spanish Por tuguese
====Crioule - —_.French
——_0Other; specify
1 8 3 4 5 mmm/scxatcs TECHNQI;OBY scmo:

The Math/Scisnce iss.fmnhs s:nm would
emphasize the sethods of scientific ingquiry,

esperisentation and reasoning. The curricuium

could include special projects in areas such

asbotany; biology; astronsmy, physics:
oceanography, and sathematics. Students would

be involved in computer and data processing

activities.

1 2 3 « s . TH( PHYSICAE HEALTH AND EDUCATIOﬁ SCHUUL

The Physical Health a0d Sdusasisn Schaai weuid
nlohasizo tho hoclth sciences and the effect

other. Students would work on projects which

combine the physical and social scierces and

learn how the interaction can have both

positive and negative effects on the way.
live. Physical education activities nould be
strongly stressed.

23
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THE INTEGRATED LEARNING SCHOOL

The Inteqrated Learning Scheel propcses ]
to_integrate readings; writing and sathema matics
with individual and group projects in science,

history:; guographys art and children’s

literature. -Rather than learning the: three
R’s in isolations -children would develop these

skills through activities and projects
designed arcund their interests and abilities.

Writing, including book reportss science
reports, stories and journsls, would be _

expected on a daily basis. Childrcen woald
work at their own_level and at their own pace.
Indspendence, self-discipline and a love of
Isarning would be fostered.

O
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 In order €c complete this survey, we need the following
nformationt

1. 1In . order ta have your child attend the kind of

sagnet-school you want; would-you be willing to

have your child go_to school asutside his/her
neighborhoed district: with transportatian

provided?
yeos no saybe
2. Wnat race or ethnic group does your child/children
belaong to? Please check the appropriate space.
—_bmarican Indian —__Black
———ii® Verdean —e—Hispanic
————Oriental/Asian o —__White/Non-Hispanic

—o0ther; pleass specify

3. Pleass list below the names, school and grade of
each cnild.

Nama Schaal Grade

4, I have raad this survey:

Parent’s Signature _______ _ _____

PLEASE HAVE YOUR CHILD RETURN THIS SURVEY T0O WIS/HER
TEACHER: THONK YOU FOR YOUR TIME AND COOPERATION.

o 18
ERIC
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Survey Administration and Uses of the Data

Who Gets i:he Survey?
In the field experlences thus far, survey instruments have

been used w1th all parents who mlght be affected by any proposeq

affected members of the profess1onal staff.

In all four cases, the dlstributlon of survey forms was
llmited to parents of publlc elementary school chrldren,
1nclud1ng klndergarten parents and parents of seventh graders,
since none of these ch01ce plans have dealt as yet w1th pOSSlble
high school options.

In none of the cases were survey forms given to parents of
pre-school chlldren or parents with chlldren in prlvate or
parochtal schools. Under ideal c1rcumstances, of course, it
would be desirable to have these parents surveyed as well, but it
is often difflcult for public school systems to reach these
parents,

The survey therefore is obviously aot a s mpling survey, but
rather an attempt to discover the actual number of parents who
want choice and what their actual choxces are. 1In analyzing the

results no attempt is made to generalize beyond the actual survey

they make;

19




How Is It Administered?

These are paper and penc11 surveys. Respondents are aékéa
to f111 out the survey ferm and return it. As the d1scuss10n in
Sectlon Three below points out, experlence in the four c1t3es has
shown that sendlng the survey home with the children in the
publlc schools and getting it back the same way has resulted in

the highest response rate,

Applications of the é&fyéy

This survey model can be used in a number of diFfferent
situations and for slightly different purposes; Experlence with
schools of ch01ce in the four Massachusetts communities and
across the country suggests that there are three basic ways of

organlzlng parent choice.

Cityvide Schools of choice

they are brand new schools -- that are established without any
geographlc attendance zones and that therefore are open to
students from anywhere in the school district, no matter whéie
they happen to 1ive.

For instance, all of Buffalo's 13 true "magnet" schools
were established by closing existing nelghborhood schoois and re-
openlng them as citywide magnets. No pféféréncé in admission was
given to students who either had previously attended the SCHoOLs

or who happened to live nearby.

20



In other éaéés; citywiaé seﬁoois af choice are égtabiisﬁéé

aii over the school district rather than belng concentrated in
one geographlc area, Montessori schools are good examples of a

type of school1ng that is often set up as a C1tyw1de school,

Sub-district Schools of Choice

Agaiﬁ iﬁ large urban districts and again in order to
minimize the need for transportatlon, the large dlstrict w111 be
'decentralized“ by belng divided 1nto sub-districts, often with
each sub-district hav1ng 1ts own "dlstrlbt superlntendent“ and
admlnlstratlve staff,

In Beston, for instance, there are five such sub-dlstrlcts,

called “communlty school districts,' while New York Clty : *hollc

schools are d1v1ded into 36 such ccmmunlty school dl stricts:

schcols of choice can be created within each sub-d;strict ané
parents 11m1ted to choos1ng schools in the distrlct in which they
happen to live. Each such district, if 1t is iafgé enough, can
offer the full range of schools of choice, runnlng from very
tradltional to non-tradltlonal schools, w1th the number of each
type of school determined as a result of §areht/professionai

surveys conducted within each district.

a3



District or 'Nelghborhood' Schools of Choice

District schools of choice retain thelr conventional
geographic attenaance zones:; Children who live in the school's
attendance zone are given flrst preference when thelr parents

choose. 1In some cases,; parents are guaranteed that their
éhiléreh can attend the school if that is what they want .
Students from outside the school’ s establtshed attendance zone
can choose the school only if there is "space available," that
is, only 1f there are "extra" seats that are not belng occupled

by students from the school's regular attendance zone,
In Fall RiVEf, Massachusetts; as part of the overall system-
wxde plannlng process, gxgzx elementary and Junlor hlgh school in

the system (31 schools in all) were invited and éacaufégea by the
local school board and the central administratlon to conduct
their own plannlng process, 1nvolv1ng the pr1nc1pal, the teachers
and the school's parent body. The aim of the planning was for
each school, usxng the results of the dlstrlct—w1de parent and
teacher surveys. to dec1de what kind of school of choice it
wished to become,

The aim in Fall River is that every school in the system
will become a "district school of choice," with preference given
to children llvlng in each school's attendance zone.

Avoiding the pitfalls of Inadequate Planning

The surveys described here anﬂ the planning process in which

those surveys are imbedded (to be described in greater detail in

W
&Ai
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Sectlon Three below) can help to avoid some very common problems
assoclated with the creation of schools of choice, These are
problems that have led some educators to question the wisdom and

value of parent cholce itself.

Unwelcome Autocracy

In many school systems that have 1nstituted magnet schools
or schools of chorce, the decisions as to what different klnds of
schools (ot educatlonal optlons) the school system w111 offer
have been made essentially by the central adminlstratlon w1th, of
course, the ultlmate authority restrng w1th the locai school
board,

This practlce has often led to a perceptlon on the part of

parents (and teachers and prlncipals as well) that their w1shes

have been 1gnored -- or never ever. asked for -— and that once
agaln they have llttle say over what is 901ng to happen to the1r

children in the public schools.

whiie magnets created in Lhis fashlon have often been hlghly
there have also been cases where central admlnlstrators have
badly misjudged what the parents really wanted,

In Worcester, Massachusetts, for instance, at least one
central planner was convinced that a school that operated on a
220-day school year and a longer school day would be 1mmensely

popular w1th parents. When parents, however, were asked as part
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of a survey whether this was so, they turned thumbs down on the
idea.

ndeed, in the most successful choice systems -= such as
those in Buffaio, and the four Massachusetts communities refetrea
to above -- there has been intensive involvement of parents and
other community people in this decisionuaking process, and most
parents feel that they and their wishes are being properly

respected.

pirst Class/Second Class Schools

Vlrtually every school system, large or small, urban or
subufban, that has instltuted one or more “magnet“ schools or
schools of choice while 1eav1ng other schools in the system as
non-magnets or non-choice schools has run headlong 1nto this
problem.,

No matter how hard the planners of the choice system try to

eiite“ schoois, the magnets or schools of choice come to be

looked upon by parents and the communlty at 1arge as the system s

choice come to be seen as the iiordinaryii schoois.

magnets or schools of choice that are selective, that is, schools
that restrict their enrollments to students who meet some set of

criteria or standards. In most cases, these standards are either

academic or behavioral (and in many cases both) and are based on

W
oply
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upon the passxng of an entrance examlnatlon, agaln mest often of

an “aCddemlc“ nature.

Excessive E:zpectations

While there is every reason for parents to h0pe and even to
expect that “magnet' schools and/or schools of cheice will
produce “better“ educat;on for their children, there is a genulne

danger that in the process of plannlng a system of parent chcice

wiil actually be able to fulflll. Some excessive expectations

are:

e that the system will iﬁﬁeaiétéiy be able to create all
of the different kinds of schools parents want

Aithough the teachers and other profe551onals in most
systems will probébiy be able to create very traditional
schoois and non-graded or continueus progress schools,
they may well not be able to 1mmedlate1y create some of
the more unusual ch01ces, such as "open" or
&eveiopmental schoollng or “micro~soc1ety schooling or
schools that have a very spec1a1 curricular emphasis,
such as the arts or science and technolbgy. A good case
in p01nt here is the creaticn of Montessor1 schools,

waich require teachers with spec1al training and

certlflcation.

a7
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o that all parents will be able to have their first choice
of schooling for each of their children: While this may
turn out to be true for 80 to 90% of the parents in any
given system, it will probably not be possible £or all
parents to receive their First choices, especially in
those cases where only a few magnets or schools of
choice have been created and/or desegregation and civil

rights guidelines must be scrupulously followed.

38
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Re-segregation

Parent choice plans tﬁat, for whatever reasens, are limited
to majority parents and children would be clearly antithetical to
the basic idea of parenc ch01ce as a device for promottng
educational eqaity in our public school systems: 1In ény
=1tuatton a plan that does not take 1nto full account the rights
of low-income and minorlty children is clearly unacceptable.

The survey model described here is cleariy aimed at
obtaining the kind of information that will make it possible for
pianners to make sure that the OpthnS desired by parents are
equally de51red by both majority and minerlty parents and thus
also makes it possible for a schooi system to provide only those
options which will lead to greater equality of access for all
students in the system and especially for all low-income and

minority students.
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THREE : iLﬁNNINc SURVEYS FOR PARENT/PROFESSIONAL CHOICE

An Overview of the Planning Process:

Planning As Community Education

We do not mean to imply that parent surveys alone w111
address all of the pitfalls described above. Rather, it is the
overall planning process, of which the survey is one very
1mportant step, that can nip these problems in the bud,

This klnd of carefui plannlng requires a stép;by-stép
planning process that essentially becomes a parent/professional/
community gﬂﬂﬂﬁ&iﬁﬂﬁi process, Everyone learns in course of this
process, everyone gradually becomes more sophistxcated about what
choice can mean to them and to the community as a whole (see tbe
chart on the next page) .

"Step-by-step also means that a sch001 system and its board
of education need not decide at the very beginning that cholce is
to be the new way the system will be organized.

on the contrary, each stEp in the process should be thought
of as a fea51bllity study which, if successfully completed, leads
to a decision as to whether the school system should undertake
the next step.

There is no need - indeed' it is probably unwise (unless
desegregation requlres it) - to try to decide at the very
beginning of the process that system—wzde choice should be
1mplemented Nor should any actempt be made to predetermine the
precise outcomes of the planning process before everyone
(parents, school board, central administrators, teachers,

49
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- ,,—_’ { ; f 7:77 I S .
—for-Planningfor Schools of
- Choice and System-Wide School Improvement

Discussion and Decision to. Eiplore Possibility of
Diversity & Choice

School Board. Supérintendent
_Parents, Teachers, Principals

— [ —1[

Creation of Parent Parent/Teacher/Principal
Plaiiiiiiig Council Study of Equity Issues Planning Teams in Each
- ] ____School in System
Study of Range of — | - Preliminary Development of
Possible Options . _Oraft of Proposed - Individual School Plans
-— - L - {Controlled Admission &
Preparation & Conduct of - Transfer Policy

Parent/meesstxL

Anglysis & Repnri:ing
f Survey Result

Preparation of Proposed

System-Ride Plan

i.Esignation of Schools of Choice, lncluding

District & Citywide Schools

Designation of Distinctive ng ms in All Schools of Choice

Adoption of Controlled Admissions & Transfer
{Student Assignment Policy)

- Disign of Professional -
__Staff Assignment Polictes & Procedures

e 1

Planning l Early lmplementation Year

f’ir‘eﬂt,LSiUdenLLesruising, parent Information § stems,
(Parent Information Centers; Brochures, Etc:

o _Design of Transportation System

l First Year of xmplementauon]
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N
principals and the community at-large) fully understands
precisely what choice will mean and has had a chance to become

comfortable with it.

Time Lines

A careful, stépzsy:gtép piaaﬁiaé §Eoééss wiii take timé;
results in a decision to proceed, it wil’ take at least a year
simply to go through the community education and
parent/professional survey process. It will probably take
another year for the initial planning and staffing of the
selected schools of choice and working out all of the
administrative details such as transportation, student assignment
and 80 on. At the end of this two-year period, schools of choice
should be ready to open their doors and to begin the process of
fully developing their distinctive characteristics.

If planners deeide on system—wide choice (every school in
the system becoming a school of choice) as the goal of the
pfaééss, then we are proonbly talking about a period of five
years -- depending upon the size and complexity of the system --

before that goal can be reached.

Stages of the Planning piaéésé

deieloped in the desegregating communities of Massachusetts, and

in particular the four communities of Lowell, Worcester, Fall
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River and New Bedford. No éiﬁgie Massachusetts community has
followed preerseiy thls process in its entlrety7 but the
experlences of the four school systems, with added experlence
drawn from 'magnet" and schoois of choice systems being developed
eisewhere in the country, strongly suggest that the process
described here works and can be used in any school system,

In the cases of the four Massachusetts communltles, the
1n1t1a1 reasons for creating magnet schools and provrdrng parents
with choice arose from the need to desegregate. This has been

true as well in aimost every other communlty that has created

Indéed, it is perhaps Just a bit ironic that somethlng that
has proved to be hlghiy popular (parent choice) has emerged from
somethxng that many school systems and communltxes have barely

tolerated (desegregation);

about 1nst1tut1ng both parent and arofessxonar choice qulte apart
from any necessity to desegregate (the small city of Lexlngton,
North earoiina, is one example of this). And many other school
systems. haV1ng discovered the educat:onai benefits of choice
through their desegregat:ve magnet school programs, are thinking
serIously about extendlng parent chorce to all schools in the1r
system, thus making every school a magnet" school. Fall RlVér
is an exampie of this.

However, for whatever reasons a local school system may

decide to move in the direction of choice, it is wise to proceed



with caution, not only to avoid the pitfalls mentioned above but
also to ensure that the school system does not make any

o I Y - E o o
precipitous decisions before the community as a whole is really

prepared to do so.

Exploring thé P6§§ibilit§ of éhoice

system into a district—w1de system of choice or to 1nst1tute such
a system where no choice has prev1ously exlsted can come from a
number of sources.

In some cases, such as in Buffalo, the dr1v1ng force can be
the superintendent (Eugene T, Rev1lle, in Buffalo's case). In
other systems, such as in wOrcester, Massachusetts, whrlé the
or1g1na1 1nstigatron may have come from the superrntendent (John
E. burkin), the central administratlon and the local school
board, it has been the enthusiastic response of parents that has
carried the program forward.

In all cases, of course, whatever the source of the 1n1t1al
1mpetus may be, it is the local board of education that must make
the decis1on to begin to explore the possibilities of ch01ce.

The first step in such a process, therefore, is for the
local school board to be presented with a plan Spellrng out what
the various stages of the planning process should be, how each
stage w1ll be conducted, who will be involved and how each staf
provides a clear way for the board and the central administration

to make a judgment as to whéthér to proceed to the next stage,
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Designing the iianﬁiﬁg Process
Such a *plan for planning” should be made up of the
following stages:
e Dublic éisédééiéﬁ; establishment of parent, community and
professional involvement mechanisms

Information gathering

Parent/professional surveys

Analysis of results
e Development of a staged implementation plan, including cost
analysis

e Implementation

Getting Parents and the E6Eﬁﬁﬁify Involved

The £irst assumption that has to be made in launching an
exploration into the possibilities of choice is that no one --
not even the central office administrators or the teachers and
certainly not the parents —- are going to be fully aware of what
all of the possible choices might be and how a system of
diversity and choice is going to work.

Thus the first step must be a period of information
gathering and pubiic discussion of what the full range of
educationally sound and legitimate kinds of schooling might be
and what particular options or chioices might be of particular

interest to the parents and teachers of the school system.
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The Citywide Parent Planning Council
one of the best ways we know of to conduct such information

gathering and public discussion is the creation of g_g;;zn;ég

In Lowell and Worcester,

these councils were made up of two parent representatives (one
voting representativé and an alternate) from each of the city's
schools:, 1In other cities, such as in New Bedford and Fall River,
the council membershlp has been broadened to include non-parént
members of the community.

Such a parent or parent/community council, ass1sted by the
central administration and often using outside consultants to

prov1de technical ass1stance, has three main JoB S:

1. to investigate what other cities and scheol systems have
done in créating a wide range of educational options; Ideally,
teams of parents and teachers should actually visit as many
different kinds of sekeais as possible and see them in operation.

(ESAA), travelled to most of the maaor "magnet" school cities in
the East and Midwest, including Buffalo, Cinc1nnati,
Indianapolis, Milwaukee and M1nneapolls. They réturnéd
enthu81astic about wﬁat they has seen and eager to see a range of

choices made available in Lowell.




a companlon volume to thls handbook,

’ should be of considerable use to both parents

and school people in this process;

2. to select from thIS broad range somewhere between five to
ten different types of schools that counc1l members belleve
parents would be most 1nterested in belng offered.

This range of choices should concentrate on fundamentally
dlfferent approaches to schooling (the three basic "options“

described in the

e) -- startlng with a very
traditional, "back to basics" type of schoollng, for instance,
and also perhaps including a continuous progress approach, a
Montessori school, a developmental or "open education" school and
perhaps even a “micro-society" school.

A second range of ch01ces should be schools that use one of
partlcular curricular emphasis == such as science and technology,

the fine and performing arts, forelgn languages or computers,

3. to become familiar with this broad range of educational
possibilities and be able o explain to other parents what the
éiéféééaéés among them are, what each is aiming to accomplish and
why it might be the best kind of school for a partlcular child.

It is the membership of the parent council that w1ll serve as one

of the main sources of information and help to other parents.

36



Informing the Media and the Community

In addition to and worklng closely along the
parent/community council, districts should also conduct a
concerted effort to involve all forms of lécal media == not only
the newspapers but television as well and in partrcular the local
access chanaels of local cable systems, 1f such systems exlst

all meetings of the parent council should, of course, be
open to the public wnd to the media. The féct Ehat the school
system and the council are exploring the p0551b111ty of creatinr
schools of choice should be as widely publiclzed as possible and

the medra should be encouraged to follow the §1ahhih§ in detail,

Teachers, Principais and Unions

In addition to 1nvolv1ng parents in the planning process, it
is obviously of equal importance to involve the school system S
professional staff. And this means gil teachers and 311
prlnc1pals in the system, not Just the handful that may express
intense interest rzght from the start.

While the parental preferences must in the long run take
preference over prefessional preferences (it is after all the
parents and their children who are the clients to be served
here), there is not much point in talklng about the different
klnds of schools parents want if there is not a complementary
de51re on the part of the teachers and principals to practice the

different kinds of schoollng that parents are asking for.,
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There is also a real danger here that the teachers and
or1nc1pais w111 feel that they are somehow being "left out" of
the plannlng process if they and th61f w15hes seem to be 1gnored

1f thls happens, 1f the exploration into sclhools of choice is

what is crucial here is that teachers and pr nc1pais begln
to see the advantages gg_;hgm of belng abie to choose the kind of
schooling they would like to practice. Rather than simply being
assigned to whatever school happens to have & vacancy, the
ability to choose means that a teacher (and/or a principal) will
find h1mself or herseif sharing profess1onal aims with the ether
staff and w1th the parents of the school as weii.

This "shared sense of mission,' this agreement among a
school's parent body and professional staff as tu what the aims
of education are and what the best methods are for athzev1ng
those aims, is perhaps the best way we know of achleV1ng

with professional satisfaction,

Conducting the Parent/Professional surveys

Assumlng that a school system has progressed through all of
the early stages describea above and has decided to corntinie the
pianning process; the moment has arrived for the conduct of

parent/professionai surveys,
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At thls point, the c1tywide parent/community planning
counc11, the central administration and the system s teachers and
princxpals should have eompleted their exploratory work and
should have arrived at a consensus about the range of SEHools of
cholce that parents in particular but everyone else as well
thinks might be most appropriate for the school system in
question;

The options selected for inelusion in the survey should thein
be made into a questionnaire similiar to the two offered as
examples in Section Two above. The approved survey form must
then be translated into all appropriate languages, depending upon
the language groups served by the school system. The éompléted
forms must then be printed in suffiCient numbers to make sure
that the parents of every targeted child in the system can
receive one,

As aiééagséa eariier, expérienée suggégfg that the best

students by their ¢lassroom teachers with strict admonxtlons that
they be deli"ered to parents and then returned by the students

within the Specified time period Suitable rewards can also be

importance of completing and returning the forms.

Instructions to Parents Taking the Sutvey
In both Lowell and Worcester, the citywide parent survey was

condueted essentlally by the Citywide Parent Planning Council,

90

39




with assistance, from the central administration. This was done
sc that the parents rece1v1ng the survey forms could clearly sée
that other parents were directly reSpon51b1e for de51gn1ng and
conducting the survey.

In all four cases, parents were asked to do the foiiowing
thihgs:

1. To read the survey carefuily and, in particular, to read
the descriptions of the possxble educational choices carefuiiy.

2. To make first, second and third choices among the various

possibilities either for all of their children 9;;£9 gagh gf
It should be made clear that

parents may make different choices for their individual children
if they belitve no single school will adequately serve all of
them, They may choose not to make any choices at all but should
be encouraged to return the survey form anyway.

3. To answer the guestion asking whether -= if “hey have

have their children transported in order to enroll them in the

option of parenta1 choice,

4. To £ill in the 1nformation on the survey form -- their

names, children S names, grade 1eve1s 3

selected, the racial/ethnic group of the children, etc.
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Imaiyziiig tiié Survey Results

In the case of the parent surveys, all survey forms should
be returned first to the students' schools and then be forwarded
to the central office for compilatlon and analysis, For any
large-scale survey, such compiiation and analys1s will greatly
expedited by the use of data proce551ng technlques and a 51mple
computer program for the analysis of results.

The analysis of parent surveys should include and report the
following inforﬁationé

1. the total number of parental responses, reported as one

response for each ch11d 11sted on a survey form (if a parent

a. m;nority and non-minority responses accordlng to efflce
of civil Rights categories (black, Hispaﬁic, Native American,
Asiaﬁ, and otﬁerj .

responses,

c. tally of responses by each individual public school

2 the total percentage of such responses (the number of
children responded for d1v1ded by the total number of ch11dren in
the survey group). ThlS figure should then also broken down by
minorrty and non-minority, public school, non—publlc school and
pre-school (if accurate figures are available for total non-

public school and pre—school).
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3. a breakdown of the total responses by choice of
educational option (includlng first, second and third choices)
and by minority/non—minority. public school/ﬁon-pﬁﬁlié school and
pré—schooi categories;
individual school in the system by minorzty/non-mlnority.

5. the number and percentage of posxtlve responses to the
transportation question and a breakdown of the responses by
m1nor1ty/non—minor1ty, pubiic scﬁool/non-public, and pre-schoolf

The following are parent results for the Worcester citywide

survey:
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March 16. iﬂ?
MAGNET SCHOOL SURVEY
SUMMARY SHLET

Total Responses 5.234 out of 14,311 = 372 returm
Total MJority 4,393 o 843 of responses
Total Mnority ] or 16% of responses
Panking of I3t choices of Kinds of schoola: o
- s = oo ie’—ﬁtﬂ L of tot. Maf. ¢ of %etf “n,
). Fundamental -« 2,111 L § B K| v
2. Contimuous Progress « 1,790 % 3852 297
3. Developmental e« 425 Ly AT ne
4. Montessori s 420 A% 82 9=
5. Mcro-suciety = 257 L 11 14

Ranking of combined 13t and 2nd choices of kinds of schools:

Ranking of Ist chofces, kinds of Educational Programs (Thames):

e 3 of total % of tot. Maj. 2 of tot. M1
1. Sclence and-Technology BN [:; S _W_'L - ar
2. Gifted and Talented 293 32% 1L
3. Fine Arts - 163 16% 172
4. Physical Nealth 122 112 132
S. Mmyiti-Cultursl . 1] 6%

Ranking of combined Ist and Zad chotces, kinds of Educations] Programs (Themes) :
1. Talented-and_Gifted
2. Science and Technolagy
3. Fine Ares - -

4. Physical Health
5. milti-Cultural




e
Transportation
Iéﬁl,‘iii?,&,ﬁiiiﬁ&iﬁé children % of Total £ of Tot. m {. 2 8f Tot. Min_
to st chofce = 1,821 or Y BN V1 B
lotal "maybe® willing to i
trangport = 1,515 or 302
Total “Ye3* and"Mayde”® = 3,338 or 11
L of Tot. Maj. 2 of Tot. Min.
29% 607
Combined Sumary of
Yes™ to transportation by First Chofce of oo .- -
Kinds of Schools Yotal ﬁiéﬂtz’ Minority
1. ﬁiim,iﬁinﬁ 610 4t 129
2. Fundamental _ 4] 23 9R
3. Develomental 179 149 30
4. Montessori L] 148 k3
L Him-rﬂﬁty 128 104 4|
Combined Eﬁ
es transportation by First Chafce of LTl - oz
Edueatiml Program Total Mafority Minority
1 Science and - Tochnoloqy 159 188 1
2. Gifted and Talmtod $02 437 €5
3. Fine Arts 322 249 63
4. Physical Heslth 213 170 43
S. Milti-Qultural 4 63 29
abined Summary of -
“Yas"to transportation by ﬂnt Chim:i of
Kind of School and Educationa! Program
7 Science/Tech. Phys. Health Fine Arts Gifted Mlti=Cult.
Cont 1 Auous 13 50 %0 181 26  mijority
S0 2628 22 _ 9 Pagrity
Developmenta! 29 12 37 40 N Mmjority
8 7 10 3 _ 2 wageity
Fundsmenta! 152 59 66 134 12 Madority
38 S 20 25 10 Mingrity
Montessord 2s 18 1 52 12 mjorizy
N H 14 10 3 Mingrisy




3.
Eﬁb‘lnﬂ ﬁ:ii?f of - -

“Yes®_to_transportation by First Chotce of

Kind of School and Educational Prograa {continued)

Sclence/Tech. Mhys. Health Fine Arts ifted Multi=cult. )

Microsociety 4% 13 S -
4 2 L]

Kagnet School Planning Offics

20 2 ajor ity
5 s Minority

“n
(=)




The following are the result sheets for the parent/teacher/
principal survey conducted in New Bedford. It is important to
note here that there is a procedural error iﬁ tﬁé calculation of
the parent return rate for this survey. Parent responses were
recorded as one response for each survey form returned rather
than for the number of children for whom the parents were
responding. Thus, the actual response rate per child in the

school system was considerably higher than the stated 44.7%:



v: fogendices: Parent and Ieacher Survey Bssulss

Poth tho p(r.nt lﬂd teacher surveys wars distributsd duran
the wask of April 14th, 1984. All concerned were asked to

return the surveys to the Chapter 634 Office by Friday, April

168th. - Results wers tabulated during the following two weeks
angd can be riﬁortoﬁ as foxlou..

Both pzrents and eo-chorl were askesd to rate the diicriations
of possible aagnet school theses from 1 to S. A response of

1_indicated a very negative rating, while a response of %

indicated a v.ry positive rating.

.

Sirvoys were distribdutad to all olo-.ntary s:hool teachers

and principals. SS4_surveys were sent and 3T7 surveys were
returned; for & 66 4% return rail.

Ir, responss to. qul'tton rumber one; 'In order to be able to
practice the kind of schooling you wish to practice, would

you be willing to ask for a yolyntary transfer tc a school of
that type?”; the fotinutng responsas werée gathered:
yes 70 19.61%
_99 27.73%
saybe - 1352 “2.38%

"o response ~ 36 - 10.08%-

A total of 42.19% of thes tesachars indt:ltld a uxllann.si ts
transfer or at least consider a voluntary transfer to a

magnet school.

Tiachorl and principall rated the nine school thcmos as

followss - - s
Advanced Studies School 1,382 points
Communications School - 1,242 points
Math/Science Technology School 1,219 points
Integrated Learning School 1,138 points
Werld of Work School 17,130 points
Arts-School 1,110 points
Fereign Language School 1,013 points
International Scheol - . 1,001 points
Physical Mealth and Education School 9469 points

Esrent Syrvevs

English, - Sgantsn. and Portuquoso surveys wers distributad €o
9:727 elementary school students. Families having more than

one child were askad to return only one survey. 3;901
surveys ware returned; for a 64 7% return rate.
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In response to question nuaber one, “in order to have your

chilg attend the kind of magnet school you want, would you be
willing to have your child go to school outside his/her
neighborhood district, with EBEE transportation provided?".
the following responsss were gatherod:

T yes = 1742 ke . 56%

-- ne - -89 am.e1x

. saybe = 1200 30.76% .
A -total of 73.4@ X of the parents indicated a willinyness to

or at lgast consider to sand their children to a schocl cther
than their neighbornosd school.

The racial breakdown of those faailies completing the
questionnaires {s as follows:

Amserican Indian 38 - F7%
Black - 1Y 2.20%
Cape Verdean 399 10.23%
Hispanic - 213 S.%6%
Orisntal/Asian 1S . .38%
ﬁbjgglﬂon—ﬂilpanxc 2848 72.93%
Cther 79_ 2.03%

Hinorify returns were cquql to 19.34% of tha total number of

returns (other net included).

Paront- rated the nine school themes as follows: -

World of Work School _ 1153762 points
Math/Science Technology School 11,26 points
Advanced-Studies School 11,438 points
Comaunications Scnool 11,280 points
Arts School 10,934 points
Integrated L.arninq School 10,884 points
Foreign Language Schaool 10,383 points
Physical Health and Education School 10,347 points
International School 9.:686 points
SLBVEY RESULTS QF PROPQSED MAGNET SEHOOLS
Carney Asademy
36 9!757 sducators raspondecs 417 of 487 parents :n:pondod'
Agvancad 180 points Advanced 1352 points
Comminications 143 points Communications 1324 points
Integrated Lrng. 129 points Math/Science: 1314 poirtan
Arts : 126 points World of Work - 129C pcints
World of Work 12% points Integrated Lrng. 1248 poincs
Math/Science 128 points Foreign LanQuage 1246 points
Internatiocnal: 121 points Arts 1219 points
Phys. Ed./Health 117 points Phys. Ed./Health 1217 poincs
Foreign Language 115 points International 1148 points

-
o
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Aruitoxt provided by Eic:

24 of S35 educators responded:

Advanced =
Integrated Lrng.
Communications
Math/Scisnce

Ares :
Phys. Ed./Health
Foresign Language
International

7’7*"f ,7177,

goints
points
points
points
points
points
peints
points
points

28 of 32 educators responded:

Advanced
Math/Scisnce -
Communications
Arts-
World of-Work -

Integrated Lrng.
Foresign Language
International

Phys. &d./Health

120

points
points
points
points

points

24@ of 732 parants responded:

World of Work
Math/Science
Arts .
Intsgrated Lrng.
Foreign Language
Phys. Ed./Health
Coamunications
Advanced ,
International

690
673
663
641
640
612
607
=97
=80

points
points
points
points
points
points
points
points

362 of 480 parents responded:

Math/Science
Advanced =
World of Work
Communications
Arts. ,
Forsign Language
Intagrated Lrng.

Phys. Ed./Health
International

1126
1153
1186

points

poelats

peints
points
points

Gi)




thereugh analy51s of the results of the parent and teacher
surveys should give the system's planners the fellow1ng types of

1nformat10n§

1’ An overaii inéicatibn of the éegreé to which 5aiéﬁté

of schoollng their children will rece1ve. Any parent who
responds and indicates his or her choice is taken here as a
positive response. It is not necessarily assumed, however, that

a parent who does not respond is not interested in choice.

2. A ranking of the educational choices made by parents,
ranglng from mcst desired to least de51redf Thls will glve
planners a general idea of how many schools of each kind of
option will be necessary to satisfy the parent démand for that

option,

3. Which of the options are sufficiently desired by parents
in individual existing schools to make possible the conversion of

those schools into the option most desired by those parents,

4. which of the Optlons are desired by a smaller number of
parents (ana probably not concentrated in any EXistih§ séhbél),

thereby 1ndlcating that these eptiens shoula be set up as

citywide schools draw1ng from all over the school dlstrlct



5. How many parents would favor thexr children to being
transported in order to receive their first choice option. In
the case of Wbrcester, "maybe responses were interpreted as at

least mildly positive.

6 A rough idea of what the m1nor1ty/non-m1nor1ty balance
would be in the schools of ChOIéé as a result of parental choice.,
ThlS informatlon is obvxously crucial in any situation where
desegregation is required and schools of cholce are being used as

one of the primary methods of achIeV1ng such desegregation.

The results of the teacher/principal surveys should yield

he following information:

1. A ranking of the educational choices made by teachers and

rincipals.

2. A general idea of how the teacher/pr1nc1pal choices break

own by individual school.

3. The number of teachers (and pr1nc1pals) who would be
illing voluntar:ly to transfer from their present schools in

rder to practice the klnd of schooling they have chosen.

When the results of the parent surveys and the results of

he teacher/principal surveys are looked at in their entirety,
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the system planners should be able to determine whether there is
a workable match between the kinds of schooling parents want for
their chlldren and the kinds of school1ng teachers and principals

w1sh to practice.

In the cese of New Bedford, for 1nstance, the overall
results show a laek of compiete agreement concerning the kinds of
schooiing the parents want and the kinds of schoollng the
profe351onals in the system wish to offer. In two of the
indzv:dual schoois, ﬁowe"er, (Carney and Pulaski) there is almost
total agreement on the most popular options. At the Ehira school
(Gomes), the dlsagreement is con31derab1e.

Thls indicates that in New Bedford, there will most likely
have to be considerable sh1ft1ng of schooi personnel in order to

prov1de parents wrth the kind of schooling they want,
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FOUR: REFLECTIONS ON THE PROCESS

Some Nuts and Bolts Issues About Surveys

Although the parent and professxonal survey results such as
and instructive, all such surveys and their results must -- of

course -=- be viewed with and used with considerable caution.
More About Sampling

These surveys are not, for instance; statistiéaliy valid
saﬁples of the total parent or teacher population of their
communitles, nor do they tell us nmuch about that segment of the
parent and krofessional populaticnsg who, fer whatever reasons,
chose not tc . espond.,

What sut. carveys can and in most cases do acconplish;
however, is tc nrovide échool people (as well as parents and the
puhlic at-large) ne: oniv w1th some general indicatlons of what
parents and teacaer iigh’ like to see happen to and w1th their
public schucls {su- us whether parent and profissional choice
should be inétitutéu; but alse some very specific information
about the different kinds of schooling parents and teachers want,

While such spec1fic 1nformation should never be treated as
conc1u31ve, it does gi"e planners a rough idea about the number

of actnal paronts who would choose specific kinds of schooling

for their children and who would allow their children to be
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transported. Given this type of information, planners can make
intelligent projections about what kinds of schools of choice the
system should provide and how many of each kind might be required

to fill the known parent demand,

How High a Response Rate Is High Enough?
While a response rate of 100% is obviously the 1dea1 hére,
such a high response is unlikely for a community that is 3ust

beginning to think about prov1ding schools of ch01ce. Nor is

administration to decide to move in th1s direction: What is
minimally needeo is a response rate high enough so that planners
are supplied with enough data to answer the question of whether
at least one school of choice could be created with the assurance
that a sufficient number of parents would volunteer their
children for enrollment so that the school would be filled,

we know of no instance where the response rate has heen so
choice. Indeed, the Massachusetts experience suggests just the
oppostte -- that in almost every instance parents want a wide

'"dé of “'fferent kinds of schools and that the problem most

z .00l systams face is that of prov1dirg the full range of
ls parcnts would 1ixe to have.
~r in stance, in the -irst Worcester survey results with a
3% rey,-18¢ rate, eznough parents chose developmental, Montessori

87d mig ";~sociecy schooling and also sa1d "yes" to transportation
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to justify creatlng all three of those schools (the flgures belng
179 students for developmental, 191 for Montessori and 125 for
micro-society). Worcester has not yet created any of Ehasé

schools.

strstegiés for tﬁéiéﬁéiﬁé Reasanse ﬁates

survey proceSs more efficlentlr ! o’ic1ng of whether
survey forws aétuaily get home an - .zensive efforts to get
parents to answer the survey), . . eftective ways of

increasing the response rate foi parest suiv.ys are probably
these:

1. Conduct more surveys. In wOrcester, as an instance, Ehe
city s first survey response rate was 37%. The foiIOW1ng year
(and after three schools of chozce had been created as a result

of that first survey) the system conducted a second survey, this
oiic iimited to one quadrant of the c1ty. The survey and the

creation of the next round of schoois of choice were limited to

that one section of the city in order to rediuce the need for
transportation. The response rate on that second survey went up
to 49%. A thirzd survey was conducted the next year in another
éuadrant of the city (and after three more schools of choice had
heeh éstaﬁiished); In thlS thlrd survey, the response rate went
up to 80%. The parents of Worcester, through the previous
surveys ané the success of the schools of choice program, were

clearly becoming increasingly knowledgeable about, 1nterested in
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and increasingly eager to make choices and therefore +o respond

to the surveys. In additi o"; district staff were becoming more

2. Create schools of choice based on the survey rcsults,
Again using Worcester as an example, it seemed clear to the
school system 8 planners that, in addition to the repeated

that produced increased response rates in subsequent surveys.
Parents learned one lesson from the clty s first survey and the
creation of those flrst schools of choice: the surveys were not
just "Mickey Mouse® exercises that no one was going to take
serlously. When parents responded to the surveys and said they
wanted schools of choice, they got them, They d1d not get every
one that they asked for (as yet), but someone down at school
headquarters really d1d pay attentlon to those survey results.

what Bappens when the ch01ces of Parents
and Professionals Don't Match?

This is an 1nterest1ng questlon and one that arises to some
extent in the New Bedford results, The sxmple answer is that in
every case, the desires of parents should take precedence over
the desires of professionals, since parents and their children
are the direct clients of every publxc school system as well as
citizens and taxpayers. In both theory and in the best of
practice, it is the job of the local board of education and the
school system to provide the range of different kinds of

schooling parents want.



In the real world of public schooltng, however, it is
unlikely that any public system will have 1mmed1ately on hand a
teaching staff trained in the various approaehes called for by
parent and professional choice. Thls is partlcularly true for
the more unusual klnds of schooling such as Nontessorr,
developmental or micro-society, and 1t can also be true for
schools with curricular speeralties such as the arts or science
and technology;

In every instance we know of so far; however, there has
never been a case where there was no agreement between parents
and professionals. So the obvious path to take here is to begin
the process By creating those schools of choice upon Wthh
parents and professionals are agreed and then to begrn an
intensive process of staff development to prepare teachers for

the réﬁaininé schools parents want.

In most cases, a "maybe“ response has been taken to mean
that the parent or teacher is srmply waiting to see what happens
or wants more information before making up his or her mind,

While a "maybe" response is clearly not as positive as a
straightforwaré ;yes;“ it at least indicates a willingness to
consider the p0851b111ty of having a child bused (in the case of
e parent) or of a voluntary transfer (in the case of a teacher).

taken as at least partially positive. In all known survey cases
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so far, the proportxon of "yes" and "maybe" tesponses for both
paféﬁfs and teachers has exceeded the outright "no” responses;

This has in every case been 1nterpreted by school sYstem planners
as a signai that the 57 nning should contlnue so that, as more
information becomes av ailable and both parents and teachers
become more famxilar wifl the 90351b111t1es of choice, tre

“maybe“ responses have a chance to turn into "yes" responses.,

Some Things We Bave Learned So Far

While the results of parent and professxonal surveys in the
Massachusetts communzties do not provxde us with concluslve
ev1dence, the surveys have prov1ded some suggestive data
concerning some of the major questions surréundiné the
introduction of parent and professional choice in our school
systems.

We are not, of course, claiming to have arrived at
definitive answers to any of these questions. We are saying only
that the limited 1nformat10n obtalned in Massachusetts cases by
actually asking parents (and teachers and prlnclpals) what they

do want (and alsc drawzng upon 1nformat10n obta1ned from other

be &'i» to choose the kind of school their children will

6y
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attend, whether that school is the neighborhood school or

a rnion-neighborhood school.

It is not neeessariiy true that most American parents
oﬁiy want their children to attend their “nelghborhood“
school and that they are unwilllng to have their children
transported to a school outside thelr nelghborhood The
survey results suggest that many parents are qu1te
nelghborhood school if that school at the end of the

bus ride prov1des the parents with the kind of public

schoollng they want for their children,

It is also not necessarily true that most American public
school parents want very traditional "bac’ to

basics' schools. While in many surveys this tuzned out to
be the single most desired kind of schoollng, the
maJority of the respondents asked for non-tradltlonal
schools. Perhaps the most 1nterest1ng case in §6int here
is that in Lowell the two most desired schools were &
kindergarten tﬁrough grade 8 c1tyw1de sehool devoted to
the fine, performlng and appiied arts and a klndergarten
through grade 8 c1tyw1de “micro-soc1ety school in whi:zh
studencs design and operate their own democratlc, free-

market society in school Both of these schools now

txls* in Lcwelr.
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and minority parents, in particular, want their children
to attend traditional, back to basics schools. Indeed,

just the opposite appears to be the case, that minority

parents are more likely than nén-minority pazents to

choose non-traditional schools.

e There is also reason to que=tion the idea that most
parents don't knew encuigh about “different kinds of

schools” to make s ‘ecision about what they want for

their child:en, that all they want is “good“ schoois and
that théy don't care about a school s philosophy or
curriculum. A large number of parents who responded to
these surveys seemed to feel quite capable and eager to
choose an educational approacﬂ In short, many parents -=

including poor and minority parents == appear to be much

want their children to go to school only with students of

the same race, ethnic group and sociai class.

This, of course, is an impostant and difficult question, and

there is again, of course, considerable evidence that suca
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racial, ethnic and social clasz attitudes are in many ways
strongly entrenched in American society. The evidence of these
surveys, however, as well as conversations with parents in these
four cities strongly suggest to us that many parents -~ not all
parents but many parents =-- are gu1te w1lllng (and some of théﬁ
are p051tively eager) to have their chilﬂren in racxally,
ethnically and soc1ally mixed schools if thes can choose the
schools their chi.uren will attend and i tney can be assured
that those schools are hlgh quality schools advocatlng an

educational philosophy of parents' own choosing.
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FIVE: FOR MORE INFORMATION
For more information on the process of planning for parent

and professional choice, contact:

Evans Clinchy- o

Senior Field Associate @
Insititute for Responsive Educaticn
605 Commonwealth Avenue

Boston,; MA 02215

(617) 353-3309

Those who coordinated the planning and survey efforts cited

in this handbook included:

George Tsapatsaris
Project Director for Magnet Schocils
Lowell Public Schools

89 Appleton Street
Lowell, MA 01852
(617) 937-7614

Roland Charpentier - o
Magnet School Planning Coordinator
Worcester Public Schools

20 Irving Street
Worcester, MA 01609

(617) 799-3033

James A, Wallace f
Equal Educational Opportunities Planner
Fall River Public Schools

417 Rock Street -

Fall River; MA 02720

(617) 678-4571
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or

- - — JE

Martin Barney =
Director of Federal Programs
(same address)

(617) 675-1433

Diane Souza =~
Chapter 636 Coordinator -
New Bedford Public Schools
455 County Street

New Bedford; MA 02740

(617) 997-4511
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ABOUT THE iNSTITUTE FOR RESPONSIVE EDUCATION

The series of pubiications, "Parent Choice and the Public
Schoois,' of which th1s volume is a part, has been developed and
published by the Institute for Respon51ve Education (IRE)

IRE is a Boston-based nationai, non-profit research and
advocacy organization with a ié year history of work designed to
make sohoois more responsive to citizen and parent involvement
and concerns. Although private and independent, IRE is housed at

Boston University, where its President and founder, bon Dav1es,

Education, is now Professor in the School of Educ&tlon. All of
IRE's work centers on two premises- that parent and citxzen
part1c1pat10n is an essential ingredient in school 1mprovement
and that citizen access to 1nformat10n is indispensable for
efficient participation.

IRE conducts several other proiects focusing c- parent

(three t1mes a year)

choice. The magazlne

reports on much of this wafk Working ciosely w1th school

and consultlng a1med at promoting parental choice w1th1n pubiic
school systems. Part1c1pat1ng school systems and interested

others have also 301ned a network, the Nat10na1 Partnership for
ana insights. For information on any of these activities,
contact:
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Sggig; gie;g Aésoélate

Institute for Responsive Education
605 Commonwealth _Avenue

(617) 353- 3309
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