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- __ _Computer use in tk= English classroom has the

potential to help students enjoy aud integrate their learning of

writing and reading of literature in new ways. This new relationship

between the student and machine-readable text can be thought of in _

terms of Alvin Toffler's theory of the "prosumer," a person_who uses
Information Age technology to combine the role of producer and

consumer. Computer use in English classrooms can integrate the study

of literature and creative writing, reading skills and writing -
skills, giving the student a new "prosumer” role as both producer and
consumer of text. Three approaches tan be used to integrate the study

of imaginative writing produced by professional writers and the

creative eiforts of students: (1) the same software or technique can

be used to analyze student and professional work; (2) software can

guide students in creating imaginative work and then lead to . . .
activities analyzing published warks; and (3) computer programs can

involve students_as collaborutors in the creation of literary works.

In the realm of expository writing, computer aided instruction and
word processing can also blur the distinction between the student as
consumer and as producer, with programs for prewriting and text -
analysis and spelling or style checkers. Teachers can remind_students
that the computer's suggestions are only guidelines by showing them
how a style checker would try to rewrite the work of famous authors.

(sixteen references, including specific software cited in the text,
are appended.) (SKC) '
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eéié&éé% Uses in English Studies

It is not new in English and 1anguage arts curricula to combine the stuay

of literature with the teaching of writing skills, but computer use in the

English classroom has the potential to help students en joy and integrate their

learning of reading and writing in a new way. Whether using computer-assisted

instruction (CAI) or word processing, students can develop a new relationship

to professional writing when they can interact with another writer's text and

then use the same techniques on their own productions: Because

machine~readab1e text is so editable, teachers can design activities that make

1iterary analysis interactive and make writing eiercises into a simulation

with endless what if...:i possibilities for production and discussion;

We can think of this new relation between the student and machine-readable

text in terms of Alvin Toffler 8 theory of the prosumer,‘ the person iho aééé

Information Age technoiogy to combine the roles of producer and consumer, In

The Third Wave (Toronto.

Bantam Boﬁks; 1981); Toffler &iécussés hbﬁ a new

psychology; aided by new technology, allows people to tailor expert knowledge
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to their individual needs; for eiEEEIE; in self-help groups such as Parents

without Partners or By joining a specisl interest group with 8 community
bulletin Board calling in with their hone computer to asR or answer
questions. People gain a new sense of enjoyment and power when they can

participate in what they "consume by having a direct bemefit from what is
produced and a direct relation to it.
In the English classroom, computer use can integrate the study of

literature and creative writing, reading skilis and writing skills, giving the

Btudént a new "prosumer” role as afaaaééf and consumer of text.

im;g;ﬁativé Writing

Three different approaches can be used to integrate the study of

imr~inative writing produced bv professional writers and the creative efforts

of students: First the same program or technique can be used to analyze
imaginative work B§ piofessionais éna students: Sééaﬁ& programs can guiaé

students in creating imaginative work and then iead to activities an51yéiﬁ§

published works. Third; computer programs can involve students sé

collaborators in the creation of literary works.:

In anaiysis, teachers can use a word processing progrsm to get students
interscting with a text. lf the teacher wants to study thé creation of mood
in literature, she &a; type a short story into a word ;éééééséé é;a Bave it
(for e;ample, as a textfile named STDRY) éié&éﬁié éiﬁ then hé diréctéd to
load the textfile into a word processor and modify STORY by removing all the
words or phrases that create mood and replacing them ﬁith a consistent marker

(such as ==), The new textfile can then be saved under a new name (such as

o
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§§6i§ﬁi§ﬂk§; Buring the same class or at e laier time, students can then bo

deleted mood vords. Studénts can use the Search (or Find) command in the vord
processor to go quickly to the place for a mood word. They can then save

their funny version under a new name (such as FUNSTORY). At any time, the

students or teacher can print a textfile to produce a ditto or & paper copy
for easy referéncEa

The teacher can demonstrate these technidues faé the whole class, can

assiéﬁ a iééééh or small group to do the project as an independent activity,

or can make the as ignment to the whole class: The choicé of assigoment will

&epend on the teacher s goais, the availability of computers and the students'
familiarity with word processing. However, the exercise is a good

introduction to word processing because it involves onlv the ﬁost Bééié
co;nands. loading a textfiie, deieting part of the text, iiééiéiié a little

bit of text, saving a textfile. FurtherﬁorE— group work sparks Wonderful

discussions as students debate what to omit and then have fun coming up with
waﬁaérfuiiy inventive comic mood-creators.

Most important instant rev‘sion means that the exercise feels like a

simulation. The revision really changes the text, unlike paper—and-pencil

exercises that show the original (the pubiished, printed version) as well as

the student s emendation (scribhied in pen or ink in the paper B white
space). Students can try out different ideas: there ig always room for
another insertion. And the new version has as much visual credibility as the

original.




Another t technique for analysis of imaginative writing helps students get

peer review by using the same program for their creations as for publiahed

literature. Seen 18 a CAI program with a tutorial for analysis of literaty

characters and a programmed-in bulletin board on which students can shave and
comment on each other's ideas. The program initially asks the user ibf the
name of a literary character, the work in which he or she appears and a short

npinion or theais about the character: Thia informatioﬁ is then inaerted in

topic. For example, in the following question the words in capital letters

were provided by the student: "What does ROMEO do in ROHEO & JULIET that

shows ROMEO 18 VERY IMPULSIVE?" Other quéétions, continuing with this

example, wouid ask what Romeo said that proVed he is ﬁery iﬁpuisive, how other

charncters react hﬂw other characters in a similar situation act and how a

explain the apparent contradicticn. Tﬁn summary questions encourage the

student to analyze his oBservations. Does ROMEO change in the course of ROMEO
& JULIET and, 1f so, how? What is your final view of ROMEQ?

The overview questions often 1ead to a refined and expanded thesis;

essentially the thesis paragraph nf a paper, with evidence in the rest of the

tutorial that can be used to support that thesis. The atudént5§ work 1s saved

as a textfile 1) that cas Se séei on the built-in bulletin board, and

commented on by other students, or 2) that can be printed out with the

Teacher s Aide disk or 1osded into a compatibie word processor for revision or
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printing. In a field test; students not only used the program to generate and

test ideas for their writing, they reported and showed evidence that the

repeated QUestﬂons hélped them read diff :rentiy, noticing more evidence thsn

originally (Schwartz 1984)

In addition to using the program for aﬁ&i&éié of charactere in prlished

1iterature, teachers can ask students to critfé;e the imaginative writing of

other students by running the proglam. Fnr example, if the class assignment

was to write a short story; student jﬁd? couid run ééén to anaiyze the
character Brownstone in the short story of her classmate Miguel. Instead of
hawing t” say what she liked or disliked Judy would show Higﬁel what éhé had

inferred from the story. Miguel might ask for more analysis by other students

or he might see what he needed to modify to produce a different impression on

his reader;

Or Miguel might then run the program himself to re-think his

characterization of Brownstone. Althoﬁgh Seen was originaily designed for

literary anaiysis, teachers have alerted me to these possibilities for

aﬁaliiiﬁg creative writinga

Other programs guide students in creating imaginative works. Story Tree
by George Brackett helps students write stories or read ~interactive"

stories. That is, each §togi Tree text can have three kirds of 8creens: a

story segment that simply progresses to the next 8creen. a Branch at which

point the reader decides among several options ( g0 towards the riVer,

investigate the s source of the growling") or a chence branch (in which the
reader 1s sent along one of several paths hy a random choice of the

computer). The student resding one of these texts develops a sense of

5




plotting=-how & choice in story line rules out some options and leads toward

others: 1In the éiﬁ;ie story Hagic Marigold Mine, b§ ?étti xiﬁi; if the

reader chooses to head for the river, she will miss the dread fungaherri

ﬁarthoé; Students can alao write their own plots; with the same three options

(continue branch chance branching) But unlike Froat 8 road not taken, the

impiicity of story line in the program encourages students to expiore

different turnings. The étudént ﬁho has read a story (consumer) can then turn

around and write a story (producer): And until the story 15 deleted from the
diék; 1t 15 "published” for other prosumers.
__éégéééé hy Stephen Harcus provides advice to writers éiiéf they are

guided in writing a poem consisting of a noun and two modifying adjectives, a
prepositional phrase and a verb with two modifying adverbs. For example,

here's a Compupoem product:
The computer
friendly, blinking
on my desk
patiently; always
plays.

The poem is formulaic in production; é&i the advice praviaes ééiééﬁéé in

aiso 1ntroduce such notions as poetic svntax and allusions.

BEcause of the nature of the prompta ( Name a noun, Type a prepositional

phrase that tells where or hew your noun ia”) a teacher can useAComgugoem to

teach iééis of speech before (or after) providing the definitioné 15 clase;

Furthermore, the teacher can use the program not only to ovércome ﬁriter's

e



many of the poems in the textbooR have a form similar to that produced by

gggpggggg? What is poetic diction and how has it changed through the years?

rinally, students can enjoy participation in 1itersture in a new vai ﬁith

interactive fictior. The original adventnre gsmes such a8 Adventure eivéiéé

users iu a ‘ant**y orld of treasure hunts, hostile dwarves and pirates. More

sophisticated than Stogz?ree, adventure games integrate the t user's entry in

the plot. interactive fiction involves the user/reader as author and

adventurerfdetective with the resolutton of the story dependent upon the

student input.

CAI and word processing can also blur the distinction between the student

as consumer and producer of expository writing. Eéachers can iﬁiééiééé the

study of model th the production of their students writiug, whether they

are teaching organization and development of ideas or grammar skills.

and develop them. Hriter 8 Helper Sy William Wresch opoi zég; and Burke by

Hugh Burns, Prewrite by Mimi ¢ Schwartz, Orga ze by Helen Schﬁartz and

Proteus, for grades 3-16 the PreWriting modules in Milliken's Writ

Workshop. fn addition, HBJ Writer contatns tuo relevant segments. Nutshell

asks students for théir itle; thesis and audience, Pianner encourages

students to develop an outline based on arguments for and against a thesis. A

number of these programs could also Be used tn analyze a model essay shosing

its organization, namely, HBJAHriter <g£g nize, Proteus and Writer's ﬁelpEr.

tet me illustrate this point with orgahiié; is the map 'f the program

sliows (41 raiuié 1); the studeil must iiféi answel Jieat lons abuul Basic lerms

7= "




fellow student: These four Basic Terms are then used ﬁitﬁin the 16

tutorials in the four segments of Organize:

Insert Figure 1 about here

Developmen provides tutorials on Definition, Analysis, Description (by

physicsl features, function, examples or anaiogy) Comparison—and-

Contrast Narration, Process and Cause-snd-Effect.

Audience 18 a tutorial to assess audience ﬁééaa and expectations 80 the

writer sees whst to include, what to omit and what to subordinate.

pros and cons) and then allows the writer to choose Testing for
Validity, erderiu; for 1 Debate, or Persuading the Audience.

Approaches offers tutorials on Attitudes (toward tﬁe topic), Outlines

and Beginnings (with a scratchpad for fteewriting)

if the teacher were doing a unit on comparison and contrast, aﬁé éiéﬁé ssnt to

sssign a model essay, have s students aﬁ&iiié it nsiﬁé the

Comparison~and-€ontrsst tutorial in the Beveiopment segment of the program.
Tﬁen students would be assigned to write an essay comparing and contrasting

two items of a topic. ;ggggggg could help students conceptualize their topic

in terms of purpose, thesis and audience. The students work would aiways be

saved as a textfiie tnst could be piinted or transferred to a compatible word

8.
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processing program. Once the students wrote t.eir papers, peer groups could

respond to the essays by answering the tutorial questions on the basis of a

student's paper.

For critical z reading of essays, the teacher night supplement class

discussion with studente analysis of ar;umentstiVe €saays by using Befining

the Issue (to get at arguments for and against a thesis) and Tésting for

Validity (to 1ist supporting evidence). Persuading the Audience would help

students see how writers appeal to the needs and values of their audience.

eéééé—iﬁa-ﬁffec: would point out the 1ogicsl fallacies that sometimes weaken

aréune:xta .

By using the & same program to analyze models and to generate their own

iééaa, students ciose the gap between thenselves and published writers. The

;;;e technique works with outlining, using a program such asAThinkgiank or

word processing. with either eomputer aid a student writer can genetate a

list of ideas, re-order it and then subordinate ninor ideas to major ideas.

She can also insert paragraphs to develop the points of a paragrnph* Such

outlining schenes can a also be used to analyze the vork of a published writer.

Using the same 1 technique involves the student m more aetively with the published
work and helps to show that the student 18 also a writer. Annlysis beeones

more distanced, less idiosyncratic-seening.

Another organizstional technique asks the student to find the thesis
sentence in each paragraph of an essay in nachine~readable forn, to mark the
paragrnph uith an asterisk and then to delete other sentenees in that
paragraph. At the end" the student hss practice in identifying (or providing)
thésis sentences snd a de facto ahstract of the essay-—whether the student hss

used a pub]ished essay for tie exercipe or lier own or a classnste's.
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Pinaiiy, teachera can integrate atudy and praetice of grammar into their

1e§snn plans in a more gane-like and interactive way, by using computer

programs and word-proceaaing tecﬁniques. The textfile used to analyze a atory'

for mood can also be uaed to check for nastéry of parts of speecﬁ 1nstead of

directing etudentn to delete a11 nood worda, the teacher « can asaign that all

iubordinste clauses be de1eted or aii nounss Such an exercise vorka best

uains a powcrful computer peripheral-the extra _hair. Students can Beip and

learn from each other: The teacher can chéci for accuracy while work is on

the screen or in printed forn. He can pass out & ditto created from a

printout of the correct answer.

Teachers can demonatrate the importance of ﬁﬁnctﬁation and capitalization

by removing all capitai letters and punctuation marks from a tzxt. Siudepts

can then try reading the text aloud and deciding where the ﬁnnctuation should

go.
Teachers « can help ntudents understand the importance of styie by using

styie checkers, auch as tbe Postﬁriting in Miliiken'a Writing Workshop and

I feel that teachers need to be Very careful uaing such progruma on ntudents'

vork* if students are using word processing, tﬁey need to know that surface

changes for atyle will proBaBiy not 1 iuprove their papers Substantiveiy.

Checking for atyie and spelling caa help students deveiop a genae of

vorﬁman;ﬁin about their vriting, but 1f such p programs are ayplied before

studentn have nade subrtantiVe cﬁangea-in argunent, amounit of eupport and

organization, for exampie-wthen the style prograns nay unaercnt the writing

procesn by nnking atudenta stick to their first drafts. (Who vants to nake

iajot changes after ependiog time correcting ipe]ling and lty]e featurel?)

~10-
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Purthermore students need to learn t thst the computer can only give

guidelines. The writer's purpose, audience and topic can affect vhs: i;

aiiiéiiiiée for style. One zood way of teaching this lesson is to type

examples of published writing on s wcrd processor, save them as textfilea to

be anslyzed by style checkers: What would- such a program say sbout Bemingusy? ,

about Faulkner? about an editorial from the local newspaper? sbout Lincoln's

Gettysburg sddress or the current president's 1stest speech?

Computers can t help students involve themselves with language in an nctive

and interesting wuy. whether the teacher has one computer svsilable or

severai on a continuing basis or by scheduie, he or she can begin to

integrste the analysis of puBlished esssys snd litersture with the teachtng of

writing, the study of ideas with the study of grammar. Ve no longer need to

talk about the student as the producer and consumer of text but instead of

the prosumer of lsnguage.

-11-
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