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SUMMARY

It has been the aim; since the inceptiOn Of the_Success_in
Reading and_Writ_ing___P-rog-ram, to incorpOrate or Mesh the "best",
most effective, and most insightful Meth6dS and aspects of many
approaches to reading instruction. _The Program was brought to
the attention of the Distridt Of COlUMbia Public Schools (DCPS)
by the School_Services BranCh -Of the WAShington Post newspaper.
Materials used_in SucCeSS instruction are practically anything
readabltt within eeatOn, SUCh as newspapers; magazines, library
books, textbOOkS 6f tahy subject areas, catalogues; product__
labels, etc. _The PrOgraMhas been implemented in certain DCPS
elementary schoOls since February; 1979 on a voluntary basis and
has grown to inclUde More schools each year since.

FOrMel_eValUations of_the Succes program have been conducted
each year Of itS Use inDistrict of Columbia Publid SChOOls; With
the eXCeptiOn Of the 1980.41 schoolyear. The_eValUatiOns_have
been designed to provide teachers with informatiOn tO facilitate
mOre effedtive program use (formative evalUatiOh), toiprovide
info_r_Mati6h to District of Columbia Public_ SChOOl adMihistrators
and Washington Pozt decision=makers upon whidh tO base decisions
COncerning continuation of the Success prOgraMi and to aid_school
personnel (primarily teachers and prinCipalS) in communicating to
parents the viability of alternate (n6h=traditiOnal) approaches to
reading instruction. Additionally, eValUations of the Succes_s___in
Readi_ng_and_WritAms-Program_in Dittridt Of Columbia Public Schools
provides decision.=making infOrMatiOn to other school systemsi
na_tionwidei_who are ih search Of inStructional methods that may
contribute to greater reading_and language arts achievement. The
present evaluation SJek6 t6 address these audiences;

The 198546_SUCCeSS in Reading and-Writing T-rog-ram
encompassed_65_eleMentarY schools, 191 classrooms; and
approximately 4,800 Students, averaging 25 students per class.
The present evalUation focuses upon pre-kindergarten through
sixth grade Soccess classes.

The objectives of the evaluation are as followa:

1. To measure the effectiveness of the Success
program in improving the reading aChievement
of students participating in that .JeOgrat,

2. To measure the effectiveness of the Success
program in improving the language achievement
of students participating in that program.

vi
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3. To measure the effectiveness of the Success
program in improving writing achievement of
students participating in that program.

4. To measure the effectiveness of the SucCeSS
program in improving the reading attitudes
of students participating in thAt prOgram.

5. To_determine the impact Of the SUCceSS
program on the promotion/retention rates
of students participating in that program;

6. To measure the effectiveness of the Succesa
program in improving the reading achievement
of those fOUrth grade students having partici=
pated in that program at least two consecutive
years from the second through third grade.

7. To measure the effectiveness of the Suocess
program in improving language achievement of
those students having participated in that
program at least two consecutive years from
Second through third grade.

8. To determine student level of satiSfaction with
the Sucoesa program.

9. To determine teacher level of SatiSfeetiOn With
the Succ_eaa program.

10. To determine principal level of SatiSfaction with
the Sucoreas program.

The results reported in this evaluation are as follows:

Ob,jective

Statistical analysis indicates a highly statistically signifi=
cant difference in total reading achievement means of Success
and_comparison third graders, favoring the Suco-eaa group.
Highly significant difference was observed between the Success
and comparison third graders,_means_on the vocabulary 8t1b=
Scale of the reading achievement_measure. No Signifidaht
difference was observed between the groups on the reading
Comprehension subscale

Objeetive 2:

Statistical analysis indicated no signifiCant differences
between the language achievement means of $uedeSt and cam-
parison third_graders. Analyses of the indiVidUal language
achievement subscale results_(i..6.,_Medhanies, expression,
spelling) indicated no signifidant differences between
Succeza and comparison group achievement.

vii
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Objective_34

Statistical analysiS indicated significant differences in
the writing achievement of Success and comparison third
graders, in favor of_the comparison group. Gain analysis
(pretest/postte8t) of third grade Succ-ess studentS, writing
achievement indicated significant gain from January to April.
Statistically .significant differences were observed in the
writing achievement of fourth grade veteran=Success
students and a comparison group, in favor of the Success
group.

Objective 4:

Statiatically significant difference in the reading
attitudes of Success and comparison third graders was
observed, in favor of the Success group.

ObjectiVe 5:

The percentage of SubbeSS StUdents promoted was greater
than the percentage Of_the comparison group7promoted.
A smaller percentage Of Success students were re4;ained
when compared to the COMparison sample.

A_sMaller_percentage of Succees studehts
were_identified 'AS having reading deficiencies, When
compared to thb coMparison sample.

Objective 6:

Statistidal analysis indicated_significant difference
ih tbtal reading performance of veteran-Success and
compariSbn fOurth graders, in favor_ of the Success
group. Individual analyses of vocabulary and compre-
hension subscale results indicated_a Significant
difference in the comprehenSiOn achievlment of veteran-
Success and comparison_roUrth graders. No significant
difference was observed betWeen the groups on the
vocabulary subscale.

Objective

Statistical analysiS indicated a significant differende
between the total language achievement_of_veteran=Succe88
and compatiSbn fOUrth graders._ Individual analyseS of
composite lengtJage subscales (iie.i_mechanicsl_spellihg,
expression) in-di-dated significant differenceS between
language adhieVement of the groups in each of the language
skill areaa, favoring the Subbess group in eadh.

viii
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Ohjeo_84-

Student questionnaire responses indicated a unanimous
satisfaction with the Success program and most of its
features. Positive suggestions were given by students.

Objective 9:

Teacher questionnaire responses indicated a unanimous
Satisfaction with the Success program. Many advantages
of the program were cited and several recommendations
were given by teachers.

Objective 10:

Principal questionnaire responSes indicated satisfaction
with_the program. Principals cited many advantages to
Success program use and few diSadvantages. A number of
positive recommendationS were made by principals, con-
cerning the Success program.

ix
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INTRODUCTION

The_SuCCItS1=i-n Rea
pilot_project_to_t e 0 strict of Co

:the-Right=to=Reed effOrt at the begi
ye.r_(SY)_ 1978=79. Lille prOgraM WaS

41Vt!` Vit:Xisift.hr=1 g:
OffiCialt td1Obter04 the_program in
PUblid SchOols, where the program wa
observAtiOns, they recommended that
as a pilot project in the District's

(Success) was introduced At A
atria Public Schools under the umbrella of
nning of the SecOnd semester of school
broUght to the attention of responsible
SchoOl Services Branch of the Washington
key District of Columbia Public School
action in the Durhan City (North Carolina)
s being used. Impeested With their
the program be tri& in Washington; D.C.
Public SchoOlS.

DESCRIPTION OF THC_SUCCES-SI-N
7EATTNTAWVRTIMER-

The late Dr. Anne H. Adams, a professor of edUcation_at Duke University in
Durham, North Carolina, conceived and deYeldped the Success in Reading and
Writing Program. Dr. Adams began formulating ideas for the progran_during her
tenure as a fitit grade teacher in 1964. She had an interest in attacking
problems often aSSOCiated With the beginning instruction of reading. The key
eleMents Of theAucce_s_s Program are an outgrowth of her analysit Of such
problems.

_Later as a doctoral student preparing her di asertation, Dr. Adams
researched the concept of correlated language_arts in tlie first grade without
the use of basal reederS. The Success-in Reading__antl__Wrl_t_i_9 Program evolved
out of_her studieS. She tondluded that anything_in print (within reason; of
course) thbUld be part of the reading prograns in schools. According to her
design, instructional materials to 11e used in teaching Students to readinclude the following: newspapers: fiction and non=fiction library books:
assortment of_content area textbooks; magazi nes; and similar materi al s .
Or._Adams recognized a close link in the acquititicin of reading skil ls andthat of writing skil ls. Another reco-gnition was that readi ng vocabulary
evolves fran the eXperiences_of the students themselves. The Success
classroan, typically, is filled with a number of charts composed of vocabul a ry
words, i*Ord clusters, and sentences generated by the students. Display of tele
charts in the classroan encourages and facilitates easy reference to tnem at
any time.

an

Jhe_Success_Program not only calls for changes in materials of
instruction, out provides for claSSrotrri procedural modifications as well.
Whole=class instruction iS preferred over tradi tional grouping pract ices.
was Or. Adams' bel ef that certain groupi rig pr act ices damage the effectivenessof teachers as well as the self-concepts of :he studentS.



Within the Success_Program, i ndividual i zed i nstruct ion, a key element of
this approach; is defined as time (minutes or seconds) spent between teacher
and individual student in focusing on what the student is_doing, has done, or
should te doing; This type of interaction is tailored differently to suit
each student's needS. _Atcording to Or. Adams' design, individualized contact
should occur three_ tci four times duri ng a lesson and i s cons idered critical to
the affective development of the students.

The skeletal structure for each daily lesson is provided in the Success
manuals prepared for each grade; To implement the leSSont, teachers are
encouraged and free to exercise their knowledge, eXpertite, and creativity.
(Examples of a one=day program for gradeS kindergarten through sixth grade may
be found in Appendix A.) In general, Dr. Adams sought to incorporate in the
SucceSs Program, the "bete, mOst effective, and most practical ideas for
reMing instrictiOn frtm patt and contemporary approaches.

With SUccett, the readi ng instructional period is divided into four to
fiVe modules, each of approximately one=half hour in duration. Thus; the
Success__Program is implemented 2 ta 2=1/2 hourS of the five hour teaching
day.

The modules taught by grades are:
Grade-

Kgn. 1 2 3 4 5 6

Alphabet

Oral Language

Picture Word Association

Story Time

Phonics/Spelling

Language Experi ence

Academic, Cultural Art arid Current

Events

Patterning

Decoding in Context

Conpos i t ion-, Fluency/Accuracy

Campos i t ion

- 2 -
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The modules taight by grad s are:
(continued)

Composition Writing

Research Practicum

Study Skills

Recreational Readi ng

Kgn. 1

Grade
3 5-6

Instruct ional Envi ronnent :

The environnent in each participating clastroan should reflect key

elements of the program. Some of the key elements eXpected in any field

observation of the Success Program in aCtion Would be the followin :

(1) Adherence to posted schedule;

(2) 1-dhole class teaching during preliminary discussion period
(approx, 10 minutes);

(3) contact with each child during the writing phase of modules
(individual i zed i nstruct ion);

(4) continuous display of charts;

(5) display of charts with students' vocabularies (words, c.sord
cluttersi sentences, paragraphs);

( ) use of a wide variety of printed materials (newspapers
magazines, library books, textbooks, ch art si product labels,
etc;);

development of independently written materials (factual
and creative);

fostering i ndependence (proofreadi ng and scori ng) ;

prcmoting accountabi 1 i ty (daily fil i ng of papers by students
thensel yes) .

* See obServational checkli st used in determining implementation levels of
Success classes, Appendix J.

3



General Objecti-ves of Success Program

The three main objectives of the Success Program are to develop in the
'teener reading and writing skills in the cognitive domain and the develop-
ment of a positive self-concept in the affective domain. The Success manuals
for each grade delineate specific achievement expected in the aforementioned
areas; by grade level.

By_the end of the school year each Success student Should have eXperienced
the following:

Grade
Reading Opportunities 1 2 3 4 5 6

o 300/350 library books 300 300 350 350 350 350

o daily newspapers x x x x x x

o current magazines x x x x x x

o textbooks (sci ence; so ci al x x x x x x
studies; mathematics and (primary) (primary and upper grade)
music) primary level/upper- only
grade

p.amphlets, catalogues, etc.

Writing Opportunities

daily creative writing

daily factual writing related
to academic content information

o a variety of writing skil IS
emphases

words; phrases; paragraphs; a nd
stories containing vocabulary
frail students in the class

immediate closure and longterm
writings

daily proofreading cheCks

= a -



Affective Opportunities

o Success in Academic Pursuits

o Positive and protective atti-
tude toward school, teacher,
classmates

o A positive self-concept relating
to past, present, and future
learning experiences

Histor of the Success_
District_o

GradeS
3 4

n the
bia Pub Schoo s

t

The Success in--Reading and Writing Pro ram was pilot& in the second
senester Jan 29June 14, 1979 in 6 schoo s of Region V in the District of
Coluntia Public Schools, There were 18 classes with an approximate enrollment
of 450 students. The eighteen classes were located in 6 different schools.
Each school had a first, second and third grade class.

The evaluation of the Success in_Re_ading and Writing Pilot Project during
school year 1978-79 disclosed interesting aspects of its implementation and
provided substantial baseline data for more canprehensive evaluation. The
1978=79 evaluation made many recanmendations to improve the program, one of
which was to provide training and technical assistance to the teachers using
it.

12.79-1.1

The Success Program was expanded during the SY 19 79-80 to encompass. six
regions of the 0.C. Public Schools, There were 66 teachers in 21 schools
teaching kindergarten through fourth grade as of SeptEmber 1979; Principals
and teachers frail participating schools received training from Dr. Adams.

The evaluation of the Success Program for SY 1979=80 disclosed the
followi ng ;

0.) The reading achievement gains of the Success group o,ri the
ComprehenSive TeSt of Basic l s) were sign i ficantly higher
than those of the comparison group;

- 5
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(2) The teachers were satisfied with the program for a variety
of reasons;

(3) Although the canparison group wrote better than the Surcess
group in the wri ting exerci se, the resultt Were to be revi ewed
cautiously. The evalUator was not in charge of administering
or collecting the samples fran the two groups; It appeared as
if the canparison sample did rrore "selecting out" of low
quality papers than the Success sample;

(4) There was a significant difference betWeen the pre-test and
post-test means of third grade Success students on the _Este-s
Attitude_Scale which was aqminiStered to measure reading
attitudes, These results indicated that the S_uccess group had
developed a more positive attitude toward reading over the
school year.

1980=81 Success Program

There were 32 elementary schools and 83 claSsroans in the Success program.
The StleePss Pro ram was expanded to 30 clatsroans in 15 junior high schools
systenwide in February 1981. No formal evaluation was prepared for the.1980-81 school year.

1981-82 Success Program

The 1981=82 project included 88 classroans in 39
grades K=4. There were 41 classes at 23 junior high
education teachers also participated. The project d
the program intermittently since its inception, came
basis_ as of February 1982. The principals and teach
schools (elementary and junior high) received traini
(Or. Adams' successor).

elementary schools,
SchoolS. Four sped al
rettOr havi ng worked wi th
On bdard on a ful 1-time

ers fran participating
ng from Helen Cappleman

The evaluation of the Sricrpcs Program_ for SY 1981=82 disclosed thefol lowi ng results;

(1) First and second grade Success and ccripari Son groups did notdiffer significantly in their reading performances as measured
by the California Achievement Test (CAT); The third grade
Success groups had a Significantly greater reading achievement
gain than the carpari son group on the CAT;

(2) Teachers appeared satisfied with many aspects of the Success
Program_ but there were some problemS.

Principals of the sample indicated satisfaction with the
Success Program.

(3)

6
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(4) The Success groups (canposed of third and fourth grade
clasrei) -fild significantly more positive attitudes toward
reading than the canparison group as measured by the Estes
Attitude_Scale.

1982=83--Success-Program

The Success Program was used in 45 elementary and 23 junior high schools.
At the elementary level 74 teachers_taught the Success Program on a full=time
basis; 22 teachers used the Success Program partially. Seven special
education teachers participated i n the program.

For the first time; the Success-Progr_am had a director for the entire
school year. Many staff development act ivi ties were arranged by the di rector
for the SY 1982=83; These activities included training sessions and
demonstration lessons on al 1 grade levels involved;

Retults of the 1982-83 Success evaluation are as follows:

(1) The mean achievement scores of third grade Success students
on the CTBS were significantly higher than those of the
canparison group.

(2) Statistically .significant differences in pre-test and post=
test means on the Estes Reading Attitudes Scale were
observed for.third and fourth c:rade Success students.

(3) Statistically significant difference in means between third
and. fourth grade Success and canparison groups on the writing
exercise were ooserved;

(4) Elementary teachers (grades 1=6) appeared satisfied wi th the
Success Program. Junior High teachers reported satisfaction
arid a nu:T*3er of concerns about use at that level.

(5) Principals of Success classes reported satisfaction with the
program

(6) The Succe_ss Progral had a positive impact on student
pranot ions.

1983-84 Success Program

The 1983-84 SucePs_s Program was in operation in 54 elementary schools (with
134 teachers fran pre-kindergarten through sixth grade) -Due to the lack of
program participation, an evaluation of the junior high school level was not
conducted; An attempt was made to evaluate tne Succes Program implemented in th(
Adult Education program. However, due to attrition e.nd low and irregular
attendance of the adult students, a meaningful evalwttion at this level also
was not possible. Result s of tne eval uation of the Sucness Program at tne
elementary level for SY 19 83-84 were as fol lows:

- 7 -
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1.03-1984 SucCess Program (cOn't)

(1) There wat ho Statistically significant diff-erehe- ih mean
CTBS reading achievement scores at the third graTe level
betWeen Sucoess and comparison groups.

(2) The Success_Program had a positive impact on student
Orb-Motions.

(3) There_was a statistically signifiCant difference between
second grade Sudoess and COMparison students, performances
on a creative writing -ercise.

(4) Students of grades 3.;05 reported satisfaction with the SucceS8
FroAram in questionnaire responses;

(5) Pre=kindergarten and kindergarten_teachers reported_
satisfaction with the SUCcess Program in questionnaiee
responses.

(6) Teachers of grades 1-6 reported satisfaction with the Success
Pro-gram in questionnaire responses.

(7) PrincipalS who responded reported satisfaction with the
Success Program in questionnaire responseS.

1984-45 SuccesS PrOgram

The 1984-85 &top-lass _Frog-ram operated in 59 eleMentary
SChools, 177 classes; For the first timei eh attempt was made to
determine the effects of continued Success participation and the
effects of the interaction between achievement level and
method of instruction. Results Jf the evaluation of the Sudde-s-s
program, for SY 1984=85 are 88 fdllows:

(1) There was no statistically_significant difference in the
performances of SuCCOSS and comparison third graders in
the sample on the CTBS reading achievement measure.

(2) No_statistically Significant difference was_found between
Sudda-ss and domparitbh third graders' performances on the
CTBS language aChieVetent measures;

(3) No statiStiCallY Significant differences between SUCCeSb
and cOMparison thi:d graders were_fdund in an ahalytit bf
the interadtiOnal effect of achievement level and Method
of reading instruction;

(4) StatiStiCal analysis revealed no significant_ differences
in Mean writing performance ratings acros8 thied grade
SUcdeSS and comparison groups.

(5) SUCcess Program teachers report satisfadtiOn with that
Method of instruction as evidenced from clueStionnaire
responses.

=8=



(6) Third and fourth grade students responding to_a
questionnaire reported satisfaction with the Success
Program and favor its use;

(7) Principals responding to a questionnaire reported
overall satisfaction with the Success program and a
desire for its continued use at their schools;

(8) Proportionately, the promotion rate for the Success
third grade sample was not greater than the system-
wide promotion rate.

(9) A_highly statistically significant difference_was _

observed between the reading attitudes of_Succ_es_s_ and
comparison third graders, favoring the Success group;

(10) No statistically significant differences werl found between
Success- continuing and comparison group fourth graders'
perförtande on reading and_language measures. A highly
satistically significant difference was observed in the
writing performances of the two groups, favoring the
Success group.

1985-86 Suocess_P__r_ogram

The 1985-86 Success in Readimg andW-r-i-t-ing- -Program was
implemented, to varying degrees, in 65 elementary schools, 191
classes; The pf'ogram, within the Instructional_Services Center
(I;S;C;), is staffed by a full=time_directOr and a_part-time
evaluation consultant, 1/. Clerical support for_the program is
provided by the I.S.C. The DiVi8ibh Of Quality Assurance pro-
vides technical_assistance and facilitie8 to the evaluation
consultant for data processing.

EVALUATION DESIGN

Certain design considerations aimed at gaining greater
control of relevant variables for more accurate measurement
influenced modifications of the 1984-85 evaluation design. 2/;
Sampling procedure was altered at that_time to include only schools
having absolutely no history of_Success use in the comparison sample
to possibly gain more control of confounding variables related to
communications and/or collaboration among teachers within a school;
Additionally, an attempt to partition the variance between achieve=
ment levels of students was also built into the design of the 1984=85
evaluation. The student, teacher, and principal questionnaires

1/ A list of the activities conducted by the director of the
program, relative to its operation for SY 1985=86 may be
found in Appendix C;

2/ See 1984=.85 Success Final Evaluation Report for more
detailed description.
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Figure 1

-...1141=0.

SUCCESS IN READING & WRITING PROGRAM
PARTICIPATION BY GRADE LEVEL

(Percentages af classes)

Grucle 2

Grad 3

Kndgth
;311

Pre-K 7.6X

Grade 5 5.9X

Grade 5 7%

Grad 4 10.3X

Wiser taarres Evai. MD* I MS-111 04111110

*Note": Percentages based on 183 classes, not including -sChool-based
readina specialists.
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Evaluation Desio (con't)

were also modified to yield more data with the inclusion o
Open-ended items.

In the present evaluatiOn effOrto it was determined that
the 1984-85 evaluation design:Was basidally a sound_Oneo
methodologically_and_pradtidally. However; a deciSiOn_WaS
maCe to include in the COMPArison sampleiof the 1985-86
evaluat4.on several ClaSses from schools_participating in the
Succ_e_s_programi but nOt participating_at third grade level.As the Succass Program spreads; the pool of_pure non-Successcomparison schoolS Shrinks The schools referred_to here wereschools having teachers_new to the Suct63S Program._ It wasfelt that the prObability of "contamination" of the comparisonsample was not_great_enough to justify the elimination ofclasses from that group. The basis fOr_ this assumption alaoemerged from interviews with teatherS_Whd related that therewas very_little if any communication between teachers ofdifferent_arade levels; especially, dOncerning teaching methodS.This was due, primarily, to time donStreints.

Another modification to the previous design involvesinclusion of additional analyses to examine the individualSkill components of the reading and language measures acrossthe treatment_groups (i.e., vocabulary, comprehension, mechanics,expression, and spelling). A pretest-postest analysis ofwriting achievement was used in the present evaluation.Other analyses were of two-groups, postest-only structure.(Consult Appendix B for a complete chart of the evaluation
design.)

Ob ectives

The_objectives for_the 1985=86 Success in Reading and WritingProgram Evaluation are as follows:

1. To_measure the effectivenett of the Success program in
improving the_reading perfOrmance of students partici.=
pating in that program.

2. To_measure the effedtiVeness of the Succez prograM in
improving language performance of students partidipating
in that progcam.

3. To measure the effectiveness of the SUCCeSS peogeem in
improving writing performance of students participating
in that program;

4; To measure the effectiveness of the Success program in
improving the reading attitudes of students participating
in that program.



(con'ti)

5. To determine the impact of the Success_ program
upon the_promotion/tetention rates of students
participating in that program;

6; To measure the effectiveness_of the_SucceSt Program
in improVing the reading achievement Of_ thote fourth
grade stUdents_having participated in that program
At léatt two prior consecutive years.

7. To meature_the effectiveneSS_Of the Succesa program_
in improving the language_aChievement of those fourth
grade students having partiCipated in that program at
least two prior consecUtiVe years.

8. To determine student tAtitfaction with the Success
program.

9. To determine teacher tatisfaction with the SucceSS
program.

10. To determine prinCipal satisfaction with the Success
program.

methodology

=_The following procedures were used to
generate the sample fer this study:

The liSt efall Succeas program_partidipants for SY 1985=86was consulted. From direct observationt of the_program director
and information gathered from sucoess program recordsi length ofprogram participation was establithed for each teacher; Onlyteachers having at least two_years_of experience in tbk Successpregram were considered for inClUtioh in the present_sample.
This criteria was_established by the program director and thepresent evaluatori_based upon ekperience with the program, itt
non-traditional nature, and COntideration of a reasonable_aMOUnt
of time required by teacherS td aChieve a high degree of fadilityin its use._ The third_grade level was identified as having the
most teachers meeting thit_driteria and evidencing the greatest
consistency_of_progeaMiitplementation. Current testing policies of
the District_of Columbia Public Schools mace available Criterion
measurem nt data_fer third, fourth, and sixth graders systemwide
in-the .orm of_standardized achievement test scores. The
Cbm-r-eltetsive Test of Basic Skills- (CTBS) was adminiStered inSpring, 19.

_Success program participation at the fifth and sixth grade
levels is sparse at the present time. It was assumed, based upon
widely_accepted developmental theory' that children of the third
grade level and above would generally_be able to provide_ more
subttantial and more interpretable Writing samples than younger

-12-

2 4



students, Therefore, it waS determined that the prObability of
obtaining the_most representative sample of SuccesS_Classes wouldbe greatest at_the third grade level, with tRe aVailability ofvalidated reading and language measurement data.

Third grade teachers of Chapter Ore SthOOle having at least twofull years of Success Program experience were listed to be observeddirectly to determine their_level_of impleMentation; Classeswere Observed in a_random order by the po-ograt evaluator; All obSerrvatibeiS were unannounced,_at which tiMe eadh Success classroom
eceharie was compared_against an iMpleMentation checklist of keyeleMents of the program,. (An example Of the checklist may be found
in_Apendix J). Additicnallyt_e Standardized interviewing
technique was employed to_assist_in this determination. ThiS
teohniquei Levels-of Use (L.O.Ui) is_a component of an
interviewing system, tETConceen-Based Adoption Model_(CBAM),
thlt "assumes change_to_bea highly personal and lengthy process,one that affects individuals differently," 3/ L.O.U. iS_a
dimension of the model Which describes the Eehavior_Of individualsas they become more familiar with and more skilled in_using aninnovation; In the present study, the SUOttS8 in_Readin and

was_considered the innovation. TheiL.U.U,
procedure involved_interviewing Success teadhert USing
standardized_questions, This technique, howeVeri provides some
flexibility in the order in which the queStiOn8 May be asked,
encouraging more:complete and_detailed respOnSeSi Teachers were
interviewed at the time of observation by the program_evaluator. 4/All interviews were taperrecorded in atooi-dande_with the design oTthe L.O.U. technique.._ Data gathered in the interviews was_used to
deterthine the Level -of -Use (degree bf ithpleMentation of the
innOVation) for each teacher. OnlY_teadhers identified as operatingat the "routine" level_of use (LeVel_IV-A) were included in the
samOlej in that_they would most lik:ely be those teachers_imple-
menting the SuccessProgram, such that the integrity of its
fundamental design was maintained. All observations and inter-_
views were conducted during the MOnths of October, November, andinto December. Upon completien of observations and interviews,list of high-implementing Success classes was derived. _All__
school regions of the city Were represented in the sample. 5/

3/ S.F. Loucks, B,W NeWleVe, and_G.D. Hall Measuring LevelS Of Use
of the-rhnovation: A Manual for Trainer -InterviewerS and
Raters.(AUStino TX.: R & D Center_for Teacher Education, The
University of Tekas at Austin; 1975).

4/ Suo-oess program evaluator was trained and certified in the L.O.U.
technique by the DCPS Division of Staff Development in September,
1985.

5/ Figure 2 displays schools included in the SaMple, by region.



Selection of:a comparison group proceeded from the
compilation_of a list if those Chapter 1 schools_either having_a
history of absolutely no_Suocess Program participation or whose
Succees particqpation was not on third grade level and teachers not
experienced in the program (new to the program); Effort was made
to c7:ntrol for socioeconomic status factors by selecting a
comparison sample of relatively the same SES composition as the
Suoc-eas sample. This was accomplished through the use of a
document produced by the Division of Quality Assurance, D.C.P.S.
entitled Selet-i-am-af=E-1 _it-er I Atteh-dahce Areas-for-the
DIetrIo-t-of-Columbia SY 4 5-x- The_table labeled_Earinni_of__
ELemati:au--Att-e-n-d-ance kreas -Eli ible for theExpenditure cf EcIA_
Chapter I-Funds for SY 1986 Based Upon the_Number. and Percent of
Economically Disadvanta ed Students_Enrolled in Accord_with_the
U.S. Department_of Education Guidelines was the specific reference
consulted in this procedure All Of the above sampling procedures
were also followed in the_selectior_Of a sample of fourth grade
veteranSuccess students for an analysis of a longitudinal nature;

In_addition, the principals of several known (based on previous
studies) high-implementing schools, having_Suocessparticipation
on the first through fourth grade Ievels_were asked to identify
those Success fourth graders_in their respective schools who had
been taught in the Suocess_LProgram consecutively in second and
third grade, as weII-(Veteran-Success students); This information
facilitated sample selection pertaining to objective #6;

Letters were sent by the Sucoess__ProKraal Director to all
schools considered for sample inclusion. The letter generally_
introduced the evaluation intentions and_asked for the cooperation
of principals and teachers._ Subsequent to the above_sampling
procedures, a_telephone call was placed to each of the selected
comparison schools_by the program evaluator_to confirm_willingness
to participate in _the evaluation. The final sample selection was
then completed. Figure 2 displays schoola included in the sampl,
by treatmbt group and by t-sion.

-14-
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Figure 2

scHous OF SUCCESS El."-ALUATION SAMPLE (1985 = 8 )

REGION SUCCESS CCMPARISON

Garrison

M. L. King

Birney

Leckie

Mbntgomery

Savoy

McGogney

Turner

Patterson

POWell

TakoMA

LaSalle

H. D. Cook

Cage-Eckington

Bunker Hill

Meyer

Park View

Reed

Lewis

Tuhman

Ludlow-Taylor



Steps in Sequence

_In January, letters went out from the Success Director to all
teachers of the sample asking_them_to administer a writing exercise
tO their third (and/or fourth) grade classes, using as a topic: "If
I could change places with anyone in the world, I would be
tell why. Teachers were ask to administer the writing exercise by
a given date for uniformity; Additionally, they were asked to
conduct a short pre-discussion period just prior to the actual
writing period, which was to be no longer than 30 minutes in
duration. Teachers were instructed to include all papers,
regardless of_quantity and/or quality of the writing;
Return-addressed envelopes were provided each teacher for
returning essays. Returned essays were coded by class, prior to
being rated, having no teacher or school identification visible
on them. This precaution was taken to control_for possible rater
bias. The essays were then randomly given to two raters by the
evaluator. The Suaaess- program director and a volunteer
assistant, both reading specialists, served as raters of the writing
exercise compositions. The_papers_ were rated on a scale of 1=4
with 4 representing the rating of highest quality. Criteria for
rating included clarity of expression and_cogency. Each eater
read each paper) reaching_a_consensus_on discrepant ratings. This_
method of scoring is the holistic method, described_as one_in_which
a "whole" or_overall_impression of the composition is attained;
(For_more detail on the holistic rating method see Appendix Ei)
All data_were_analyzedi_by hand,_by the program evaluator using
inferential statistics (t-tests for independent samples and
t=teSt f-or correlated samples in the gain analysis);

In April, an identical procedure_was followed in the
gathering of "posttest" direct writing data; It was anticipated
that compositions of greatly reduced quality and quantity might
likely be received if the January writing topic was retained, due
to lack of motivation associated with the recall of that topic.
The topic used in the posttest writing exercise was_"The most
memorable day of my life was when ;;;" (Tell why. Describe what
happened;)

-16-
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A certain degree of error i3 inherent in a change of tOpid,
due primarily to the possibility of differential levels of _

motivational variables_ associated with_the topics. It is alSO
widely recognized in the profession that topics that call fcr

responses in different rhetorical_modes often requite somewhat
different skills (Charney, 1984; Hoetkeri 1982; LloydJones, 1977;
Whitti_1985). 6/ Consistency of the design Of eSSay topics is_

eSSential for 17fair"_comparison among experimental groups. The

topidS_USed in the present evalation were of the_"expositionfl_
type_. It ShoUld be noted that most of the researdh in this area
has been_dOne at the high school and college leVel. It was
assumed that the same concerns and processes apply to Writets at

all levels.

In May, all_classroom teachers of the sample were tailed
Estes Reading_ Attitude-Scals_to be administered and
returned to:the Success evaluator. All completed instrumentS were
scored by the_program evaluator and_program director. The Program
evaluator analYZed the data utilizing a t-test for independent
samples.

In May, questionnaires were mailed to all Success im ReadinK
and_Writing=Program participants. Each Suaoess teacher,
principal, and student were sent the appropriate questionnaire to
be completed and returned to the Success director no later than
June 13th, 1986. Preaddressed return envelopes were provided to

teachers and principals for all materialS. In July, all
questionnaire data_was compiled and analyzed by the program
evaluator. Descriptive statistics were computed for all question-
naire responses and comprehensive lists of all recommendations
were generated, by group (i.e., students, teachers, principals).

6/ See CharneY, D. (1984). The validity of using hOliStic scoring'

to evalUate Writing:_A critical overviewi_Reseatdh in the Teaoh-ing
EggliShi 18, 69-=71 and Hoetker, J. (1982); Essay examination

topics and studentS'_writing. College Comloosition and
Commundcation, 33, 377-392.
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During June,_1986,_reading and_language achievement test
data for third_and_fourth grade_students of the evaluation
sample was gathered frOM_the Office_of_Student Assessment of
the Division Of_QOality Assurance (DCPS). The_instrument
used during_SY 198546_WaS the Comprehensiv.e_ Test of Basic
Skills (CTBS), 1973 editioni Level 1, Form-T, which_was
administered_Onde in may, The CTSS is a norm-referenced
achievement inStrUment produced by the McGraw-Hill Publishing
Company. Test iteM development for this instrument was a
collaboration of teachers, curriculum specialists, and the
publiSher CTBS/MCGraw-Hill. The publisher reports having
attempted tO identify and eliminate ethnic bias as a part of
norMing proceduresi The raw data in_the form of total
reading and writing scores and subscale scores_(reading and
language skill areas) were entered into a mainframe by the
eValUator and analyzed using the Statistital_Packege for
SO-dial Science (SPSS) program, for use as criterion data in
the posttest-only design of the planned analyses.

Promotion/retention data for all_Success_stUdents in the
evaluation sample was obtained from the Division Of Quality
Assurance. This data_included promotion and retention rates
of the individual Success classes Of the sample, as well_as
that information for the entire schoolwide third and fourth
grade population; Further, information was provided to
identify those students who were retained due to reading
deficiencies. All data waS analyzed by the program
evaluator, using descriptive Statistics.
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RESULTS

Objective 1

To measure the effectiveness of the SII-ecess Program in
improving the reading achievement of students in that program.

A t=test to determine the significance of variance between
Success and_comparison group_ means was performed using available
reading achievement data. The criterion level of statistical
significance was set at 0.05. Data_was collected for 15 third
grade Success classes from 13_schools and 12 comparison classes
from 9 school8. Table 1 diSplayS the result of this analysis.

Table 1

Reading Achievement of Third Grade Success and Comparison Students
BaSed on Total Reading Scores;

Group
Nööf
Cases Keans .-DI

1

T=value
Level of
Significance

Success 320 58;04 15;96 2.44 **

Significant
beY'ond
.01

level
Comparison 261 54.73 16.69

Summary:

The t-value_of_ 2.44 indicates a highly statistically signifi-
cant_difference in Success and comparison group performance on CTBS
total reading scale,_in favor of the Success group. The Success
group performed significantly better on this measure than did the
comparison group, demonstrating greater reading achievement.

The reading achievement scale of the CTBS is composed of
vocabulary and comprehension subscales. A separate t-test was
performed on data for each of the subscales, comparing the treatment
and comparison groups. These analyses were performed to determine if
one of the skill areas (vocabulary or comprehension) was more re-
sponsible for the variance between groups.
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ObjectiVe 1 (con t)

Tables 2 and 3 below display the results of these analySes.

Table 2

Reading Achievement of Third Grade Success and Comparison StudentsBaSed on Vocabulary SubScalé Scores.

Groups
No; of
Casas Means_ .D. T -_v_alue-

_Level of
Sighificanc

Success 320 28;45 7.44
_ 3.83

**

Significan
beyond the
.001
level__

Comparison 263 26.03 7.74

Summary:

The_t-valUe of 3.83 indicates a highly statistiCally signifi-cant difference in third grade Success and compariSon group per-formance on the vocabulary subscale of the CTBS, in favor of theSuocess group. The Sue-c-esS group evidenced greater vocabularyachieVement than did the compariSon group.

Table 3

Reading Achievement_Of Third Grade Sucd-t-ss and Comparison StudentsBaSed on Comprehension SubScale Scores;

Groups_
No. of
-Case8 Means_ ___

T-vE.111_ --SignificanCe
Level of

Sur_Pess 320 29;59 9.80
1. 6

_Not
Significant

Comparison 261 28.64 9.78

Summary:

The_t-value of 1.16 indidates that no statistically signifi-cant difference was observed in the performances of_the tWogroups on the comprehensiOn achievement subscale. The Successand Comparison groups perforted at the_same level On the measure.Thereforei the_differente in Success and compariSOn_group per-fbrmance on the vocabulary SUbscale is_responsible f-or thevariance observed in the analysis of total reading achievementbetween groups;
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nbjective_2_:_

To measure the effectiveness of the Success Program in
improving the language achievement of students participating
in that program.

A t=test to determine the significance of variance between
Sup-oess and comparison group means was performed using available
language achievement data. The criterion level of statistical
significance was set at 0.05. Data was collected for 15 third
grade Success classes from 13 schools and 12 comparison classes
froM 9_8chool8; Table 4 beloW displays the reSult of thi8
analysis.

Table 4

Language Achievement of Third Grade Success and Comparison
Student8 BaSed on Total LangUage Scores;

Groups
No; of
Cases Means ; . T-value

Level of
Significance

Success 314 70;17 14;44
;05

Not
Significant

Comparison 259 70.23 14.23

Summary:

The t-value of -0.05 indicates that there is no statistically
significant difference_between third grade_Success and comparison
group performance on the total language achievement scale. Both
group8 demotiStrated the same level of achievement on this measure.

The language achievement scale of the CTBS is composed of
three subscales; A subscale to measure skill in expression, a
subscale to measure skill in language mechanics, and another to
measure spelling skills are represented in the total language
achievement score;

An analysis of each of these skill areas was performed
individually to determine if Success and comparison groups
differed significantly in one or another of these areas.
Tables 5-7 below report the results of these additional analyses.
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Gbj-eative 2 (con't)

Table 5

Language Achievement of Third Grade Succe-sa and CompariSon StudentS
Based on Mechanics Scores

Groups
;

Cases Means S.D. T=valde
Level of
Significan

SurcPas 315 14.33 4.23

-1.12

Not
Significant

Comparison-- 2 1 14.75 4.51

Summary:

The t7value of -1.12 indicates that there_is no statistically
signifitant difference between the sample group means on the
methanits subscale_of the language achievement measure; The
Success and comparison groups demonstrated_the same_level of
achievement on this subscale4 Table 6 below presents the results
of the language/expression analysis.

, Table 6

Langdage Achievement of Third Grade Success and Comparison
Students Based on Expression Scores

Groupa_
No.i_of
_Cases_ Means-- S.D.

LeVel Of
1%-value Significant

Success 316 21.45 5.55 Not
-0-83 __Significaat_

Comparison-----260 21.83 5.14



Objective : cont)

SumMary:

_ The t-value of -0.83 indicates that there is no statistically
significant difference in performance of SUCCess and comparison
third graders on the expression SUbaCale Of the language achievement
measure; The two groups demonstrated_the same level of
achievement on this_SubScale. Table 7 below reports the result
of the spelling analysis.

Table 7

Language Achievement of_Third Grade Succ_ess and Compariaon
Students Based on Spellirig Saores

G-roup-s
No. of
Cases Mea __S_.D;- T-value

Level of
Si_En_ificance_

Not
Significant

Success 319 34.19 7;12
0.83

COm.arison 260 4;td 6.81

Summary:

The t..value of_0.83 indicate$ that there is.no_statistically
significant difference in the perforManCe -of Success and com-
parison third_graders on the spelling SUbscale of the language
achievement measure. The treatMeht groups demonstrated the same
level of achievement on thia SubScale.
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Objective 3:

To measure the efl'ectiveness of the Success Program in
improving the writing achievement of students participating
in that program.

anuary and in April, classroom taaohaea of the sample
conducted writing exercises on topieS_Specified by the program
director and evaluator._ _Ratihgs of theSe coMpositions provided
data_for the writing_achievement ahalyaeS. Due to insufficient
comparison group_postteSt data fdr the third and fourth grade
sample, a comparison of gain betWeen the two groups could not be
performed.A gain analysis was_performed for the SuaoPss group,
for which there was more cowplete data. A t-test for non-
independent_(correlated) groupS Was the statistical procedure
used for this partidUlar analysis. A t-test for independent
groups was used to analyze the January writing performances
bf the_Success and comparison gro:Ips. Similar analyses were
donductud on third and fourth grade data. Tables 8=10 report
the re-Sults of these analyses.

Table 8

Writing Achievement of Third Grade Suc-c-ess, and Comparison Student8
(January Writing Exercise)

Gr_-_01- -_-Ga-s-es-

No. of
Means S. . T=Value

lAVel of
Significance

Su-doe-a-a. 243 1.80 0.85

4.55

**

Significant
beyond ;001
level

Comparison 95 2.21 0.82

Summary:

The t-value of 4.55 indicates a highly statistically signifi=
dant difference between Sudeeas and comparison group_writing
achievement on the third grade level, after five months of
instruction; This result is in favor of the comparison group.

*Note: The foregoing results_should be interpreted with caution
due to the probability of the "selectingout" Of certain
compositions, particularly in the_comparison geoup. The
numbers of compositions :',Jdeived frOm SOme compariSon blase
indicates the likelihood of thiS occurende.
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Objective 3: (can't)

Table 9 below reports the result of the_Writing gains
analysis conducted on Success group data colleCted in January
and April.

Table 9

Writing Achievement Gain Of SUCce88_Third Grade Students Based on
Pretest=Posttest Writing ExerdiSeS (January and April)

Time Of
-resting

No. of
Cases Means S.D; T=value

Level_of
Signifidance

January 88 2.00 0;98
4.91

**

Significant
beyond the .0
level

sril 88 -.

Summary:

The t-value of 4;91 indicates a highly statiatiCally
significant difference between the writing aChieVetent Of
Success third graders in writing exertisea_bbbdUCted in January_
and in April (i.;e., mid=year and ehd of adhool year)i The Success
third graders wrote significantly better in April than they did in
January .

Note: A portion of the vatiande bbSerVed is possibly due to
differing motivational:dr Stimulus effects of the two
different tOpida USed in the writing exercises. This
represents a Certain degree of error variance.

Table 10 reports the results of the analysis of fourth
grade veteran=Success and comparison group writing achievement,
measured ih ..Jhubey. The selected Success fourth graders were
stUdents who had been taught reading through the use of the
Success Program on the second and third grade levels(veteran-
Success students).



Objee_t_ive_ : con't)

Table 10

Writing Achievement of FOUrth Grade veteranSuccess and
Comparison Students (January Writing Exerci8e;

GrcUpS
NO. of
Cases MeanS S.D. T-vslue

Level of
Significance-

SucCe88 50 2.66 0.92

L4.52

**

Significant
beyond .001
level

Comparison 1 78 2.02 .84

Summary:

The t-value of 4;52 indicates a highly statistidally 8ignifi=
cant difference between the fourth grade veteran-=SuCCesS and
comparison_group writing achievement Oh the January Writing
exercisei in favor of the Succ-ess group.

Note: There appeared to be less uselecting-out" of compositions
across the groups on the fourth grade level, as evidenced
from the numbers of compositions received for each class
included in the sample.



2.121±2.11.1214

To measure the effectiverieSS_Of the Success Program in
improving the reading attitude8 Of students participating in that
program.

In May,_1986t ClaSSrdom teachers of the Success and COM-
parison third_grade students_included in the sample adMinistered
the Estes Reading Attitude=_Scale_i a "Likert-type" ititeuthent
designed to determine the quality of the reading attitudes of
respondenta. The instrument is scored on a_scale of 20-100 with
higher scores indicating more_favorable_reading attitOdes._7/ A
t-test was conducted to determine significance of the difference
between Success and comparison group means on this measure.
Table 11 displays the result of thiS analyais.

Table 11

Reading Attitudes of Third Grade Succe88 and Comparison Groups

Groups
No. of
Cases Mean8 S.D. _T-value

Level of
Significance

Success_ 185 81.82 2.63
2.31

** Significal
beyond the .(

levelComprison 203 79.18

Summary:

The t-value of 2.31 indicates a highly significant differende
between the reading attitudes (attitudes toward reading)_ of third
grade Success and Comparison students of the sample, in favOr of
the Success_group. The Slincess third graders evidenced
significantlY more favorable attitudes toward reading than did the
Compariaon third graders.

7/ See Appendix D for a review oi'_the EStes Attitude_Scales,
including validity and reliability data.
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As shown in Figure 3, posttest==only analyses of students'
attitudes toward readingi as measured by the_Estes Reading Attitude
Sealei conducted during evaluations_of sch001_Y4ars 19 2i
1984=.85, and 1985.86 indiCate that SucceS6 third grade students
haVe COnSiStently recorded higher derage scores than comparison
StudentS.

Figure 3

SUCCESS _AND COMPARISON STUDENTS
ATTITUDES TOWARD READING

(Tr.end of findings over three evaluations)
SILO

74.24

024 .

41.7.*

30.11+.

20.0

1981/82 1084/85 1985/86
YEAR OF EVALUATION

. SUCCESS GROUP

--OOMPAMSON GROUP

Source:DCPS Succes Evoi. Study 1205-80

*Mote: Each of the three evaluations referred to aboVe involveda different sample of students; Thereforei_SOMe degreeof error variance may be attributable_to differences ingroup and individual characteristics (Within-subject).It should be noted that this figure doet not represent
repeatedmeaSures of the same studentt.
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OtjectiVe__5_:_

To determine the impact of the SucCess Program on_thepromotion/retention rates of those students participating inthat program.

PromotiOn/retention data waS Obtained for SUCCes_a andcmparison_ClaSSes included in_the sample. NUmbers of studentshaving_reading deficiencies weee also_obtained for this sample.Promotion/retention data waS_also obtained foe elementary_claSSeS(grades 1A=6S)rsvstemmide. Percentages of Students promoted*retained* and identifiedl ad having readlng deficiencies weeeicorpmmed fOr each_group. rable 12 below_displays numberS andpercentageS of retentions, promotions, and reading deficiendieSby groUp.

Table 12

Promotion/Retention_Rates of Third Grade_Succesz and ComparisonStudents with percentages of Reading OefierEKETET

GROUP

SUcces_s
(Ni366)4*

Comparison
(N=411)11

P-r-omot-ed
Number/ %

RETAINED
READING_DEEZOTENCIES
Number] -177777-----

Number/___%

3 8 (95.1%)

375 .(91.2%)

15 (4.1%)

30 (7.3%)

19 (5;2%)

55 (13.4%)

(Grades
_1A=65)
,N=35078241)

33,206 (92.8%) 2,576 (7.2%)

i'Does_not include Special_education Students assigned to a regularclassroom_who do_hot participate in a full SPP pcogi7erh nornon-English speaking students for Whom a SPP grade deSignationcould not be given.

-29-
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Objective 5: (con't)

Summary:

iPromotion/retention/reading deficency data for Success and
comparison group third graders and third graders systemwide
indicate differential proportions for each group. As shown in
Table 12, approximately 95% of the Success group third graders
were promoted, as compared to 91% of the comparison group.
Approximately 4% of the Success group was retained, as compared
to 7% of the comparison group. In comparison of these groups, the
percentage of Succ_ess third graders promoted was slightly greater
than similar percentages computed for the other groups. Compara-
tively, the percentage of Success third graders retained was lower
than similar percentages for all other student groupings included
in this analysis.

Approximately 5% of the Success third graders were identified
as having reading deficiencies, as compared to 13% of the
comparison group third graders.
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Objective_61

To measure the effectiveness of the Success Program in
improving the_reading achievement of those fourth grade students
having participated in the program for at least two prior con=
secutive years, as measured by the CTBS.

Fourth grade Success students who had been exposed tO the
program in the second and third_grades as_well_as presently_ _

(i.6.# veteran!-Success students)A were selected for_ the analysis.
A t=teSt to determine the significance of variance_between Success
and comparison_group means_ was conducted_using available reading
achievement (CTBS) data. The criterion level of statistical _

significance was maintained at 0.05. Data was collected for 78
Success students and 19 comparison students.

Note: Two comparison classes were dropped from the sample
due to some degree of Success use. Table 13 below displays the
result of this analysis.

Table 13

Reading Achievement of Fourth Grade Veteran-Success and
Comparison Students Based on Total Reading Scores

Grou0
No. of
Cases MEANS S.D. T-.VALUS

LEVEL OF
-SIGNIFICAN(

SucceSS 78 59.39 15.63
2.58 **

Significant
beyond
.01

level

CompariSon 19 49.42 12.75

Summary:

The t-value of 2.58 indicates a highly statistically signifi-
cant difference in total reading achievement mean scores of the
veteran-2access and comparison fourth gradersi in favor of the
Sucaess group. A difference of approximately 10 points was
observed. Veteran-Success fourth graders' total reading achieve-
ment was/significantly greater than that of comparison fourth
graders.

The total reading score is a composite of vocabulary and com-
prehension subscale scores. Separate_t-tests were conducted to
compare the achievement of the two groups in each of the reading
skill areas that were measured. Tables 14 and 15 below present
the results of these analyses.
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Table 14

Reading Achievement of Fourth Grade_Veteran-Success and Compariton
Students Based on Vocabulary Subscale Scores-TUTT37T;

GROUP
NO. of
Catet MEANS _ JS.D;

_

--=-VALUE
LEVEL OF
SIGNIFICANC

Suo,oess 78 27.85

--I.

7.65

0.97

Not
Significan

Compariton 19 26;00 6.81

Summary:

TEe t-value of_007 indicates that there is no statistically
significant difference_in Success and comparison group perfor-_
mance on the vocabulary subscale. Bdth groups performed at the
same level on this measure.

Table 15

Reading Achievement of FOUrth Grade Veteran-Success and Comparison
students Based on Comprehension SubscaIe Scores (CTBS)

O_ROUP-S-
NO. OF
CASES MEANS . T=OIALUE

LEVEL OF
SIGNIFICANCE

SIMC0-88 78 31;57 9.06
3.Lt3

**

Significant
beyond
.001
Level

Compariton 19 23.42 10.22

Summary:

The t-value of3;43 indicates_a highly statistically signifi-
cant difference between Success_ and comparison group performance
on the reading_comprehension subscalet in favor of the Success group.
These results identify differential performance of the_groups in
this particular skill area_at_being responsible for the_
statistically significant difference observed in the analysis of
total reading achievement. The Success group demonstrated
significantly greater aChievement in the reading comprehension skill
area than did the compariton group.
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To measure the effectivenetS Of the Succe_as Program in
iMprOVing the language achieveMent of tho'se fourth grade studentS
having participated in the program for at least two prior
ConSedutive years, as measured by the CTBS.

As in objective six, dizta for veteran=Suotess fourth graderS
was analyzed. At-test_was conducted to determine the level of
significance of variance between Succe-sz and competistin gedUp
means on the language achievement_measure of the CTBS. _An
analysis of the available total language scOteS WaS perfOrted.
Total language achievement scores are compOtitet Of Medhanicc;
expressioni_and_spelling_skill measures. Spelling data was
available for_29of_the .Success studentS_df_the saMple. There-
fore, total language scores were_available ftie that number of
students _Language_mechanids_and language expression achieve-
ment data for 411_78 veteran.,SUccess foUrth graders of the
sample was available. ThiS data_wae GiVailable for 18 students
of_the_comparison group. _AS in the ahalysis of objective six,
separate t=tests_were_conducted fOr each of the three language
skill areas. TableS 16 through 19 present the results of these
analyses.

Table 16

Language Achievement_of Fourth Grade Veteran-Suc-cess and
CompariSon StUdents Based on Total Language Scores

GROUP
NO OF
CASES_ MEANS_ B_._DI T=1/ALUE

LEVEL OF
SIGNIFICAN

Success 29 73.48 13.30
3.05

**

Significan
.004 level-

Comparison 18 62.64 7.82

Summary:

A difference_of_10.84 WaS ObServed between the two group means.
The_t=value of 3.05 indicates a highly statistically significant
differende between Success and comparison group total-language
Means,_in_favor of the Success group; The total language achieve=
merit of the Neteran-Success fourth graders was significantly greater
than that of the comparison fourth graders of the sample.
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Table 17

LanguaFe Achievemeht_of Fourth Grade Veteran=S-u-c-c-ess and
Comparison Studentt Bated oh Language/Mechanics Scoret.

GROUP
NO. OF
CASES _MEANS__ -S.D. T VALUE

LEVEL OF
SIGNIFICANC

Success 78 15.42 4.21
2.75 **

Significant
.007 levelComparison 18 12.55 2;79

Summary:

A difference of 2.98 was obseeVed between the two group meant.
The t-value of 2.98 indicates_a highly statistically significant
difference between Success_and_comparison group means on the
language expression subsdale -of the CTBS. The_language/expressionachievement_of the veteran-Suddess fourth graders.was signifidantly
greater than that of the Comparison fourth graders of the sample.'

Table 18

Language Achievement of Fourth Grade Veteran=.Succett and Comparison
Students Based On Language/Spelling Scores.

GRO-U-P
NO. OF
CASES MEANS .1). T=VALUE

LEVEL OF
SIGNIFICANCE

Success 29 36;62 5.36
2.91

**

Significant
;006 levelCompariton 18 31.88 5.51

Summary:

A difference of 4;73 was obterved betWeen the two_group means
on the Language/Spelling subscale of_the CTBS. The t=value of 2.91
indicates a highly statistically difference between Success and
comparison group_means on the language/spelling subscale of the CTBS,
in favor of the Succ-ess_group. The language/spelling achievement
of the veteran-Suc-dess fourth geaders was significantly greater
than that of the compariton fourth graders of the sample.



Tuble 19

Language AChieVeMent of Fourth_Grade veteran=Success and
Comparison Students Based on Language/EXpreSSion Scores

GROUP
NO; OF
CASES__ MEANS S. . T-VALUE_

LEVEL OF
SIGUIFICANCE

Success 78 22.57 496
2.98

**

significant

.004 levelComparison 18 18.61 5.62

SUMMARY:

A differende Of 396_was observed between the tWo group
means. The t4ValUe Of 2.98 indicates a_highly statiStioally
significant differende between Success and comparison group meanS
on the language expression subscale of the CTBS. The
language/expesSidn Achievement of the veteran-SUCCeSS foUeth
graders was significantly greater than that of the cOmpaison
foutth graders of the sample;

_ ReSUlts of analyses of the individUal language skill
achieveMent scores indicate that the_Veteran=Success fourth
gtaders of the sample demonstrated Significantly greater language
mechanics, expression, and spelling Skilla than the comparison
geoup.
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ObjPotive--8

To determine student satisfaction with the Success Program.

Student questionnaires were mailed to an elementary SChbolSutilizing the Success Program in Mayo 1986 to_be administered bydlassroom teachers to thirdl fourtho fifth, and sixth geade
studentsi_ Of_65 SUOteSS SChOols0:18 schools returned COMOleted
student questionnaireS, eepeeentihig a_25% response eat-6 (of
schools)_i,_ Two hundred Seven questionnaires were redeived from
third_graders, 90_frOt f-ourth graders, 33 from fifth_graders, and41 from sixth graderS._IiResponse rates by grade leVel based onaverage_class size_of 25 students are as folloWS: third grade29%i fourth grade 100 fifth grade_10%, Sikth grade 15%.
Percentages_of stUdent responses to specific questionnaire itemsare reported in Table 20 by grade level.

Table 20

Percentages Of AffirMative Questionnaire ReSponses of Succe.-sStud-en-tatby Grade Level

Questionnaire Items
.

3 5___
(N=2_07) Nez90-)- (N=33) N:41

I enjoY participating in the 97% 100% 100% 98%SUCCess Proxram

I WOUld enjoy having the 93% 97% 97% 95%Suacess_Program continue.

The program has_helped me
with other studies. 87% 97% 97% 95%

The_Succe-ss Pro:ram has made me 91% 9.1% 97% 83%more confident in My reading

I read more now in my spare time. 84% 82% 82% 73%

I enjoy WOrking with a partner. 89% 88% 79% 80%

SucceSs has enabled me to write 71% 63% 61% 68%better.

I enJOY individual help from the
teaCher.

94% 83% 88% 33%



Grade Three Students:

NihetY=SeVeh pettent of_the 207 third_graders reapondingi
reported erijoYing participation in the Success Program; 93%

reported that thdY WOUld enjoy having the program continue; 87%
indicated that the SUcCeSS PrOgram has helped them with 6ther
studies; 91% reported_feelIng more confident in reading as a result
of their Success partidipatiOn; 84% reported reading more now in
their spare time; 87% indicated that they enjoyed working with a
partner in class; 88% reptitted that Success has enabled thet tO
write better; 71% felt that they had sufficient time for writing
during the instrUCtiOnal period; 94% reported enjoying the receipt
of individual teacher help.

Figure 4 shows percentages of Success third grade respondents
selecting each module as that liked best.

Figure 4

THIRD GRADE SUCCESS STUDENTS
ASPECT OF SUCCESS LIKED MOST

(Percentage selecting each aspect)

ENTIRE PROGRAM OM' 10

OOMPOMON MODULE 111111111111.

DECODING IN CONTEXT MODULE 11111111111111111111129

RECREATIONAJ. READING MODULE -11111111111111111111111111111.1 39

RESEARCH MODULE 1 4

10 ID 40

Source: DCPS Suedes@ Evol. Study 1 085 SO (N..207)
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Grade Four Stadents-:

All 90 fourth grade_Student respondents reported enjoymehtOf the Suocess Progratt 97% reported that they would enjoy havingthe program_to COntinue and that the program has helped them withOthee_studiesi 91% rePorted feeling more confident_in readingiattributable to SUCCett Oarticipation; 82% reported_reading morenow in their spdre tite; 88% indicated that they enjoyed wdrkingWith a partner in clat and the same percentage reported thatSuccess has enabled their' to write better; 63% felt that theY_hadsufficient time to write_dueing_the instructional period; 83%reported enjoyment of indiVidUal teacher help.

Figure 5 shows_perdehtageS Of Success fourth grade respondents
selecting each module aS that liked best.

Figure 5

FOURTH GRADE SUCCESS STUDENTS
ASPECT OF SUCCESS LIKED MOST

(Percentage selecting each aspect)

ENTIRE PROGRAM

COMPOSITION MODULE

PHONICS/SPELLING MODULE -MN 1 4

1

RECREATIONAL READING MODULE -111111111.11.1 2 2

STUDY SKILLS MODULE IIIII 6

Sourc:OCPS Swccess E.c St-ciy 985-86 (N90)_
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Grade Five__Studen_t_s_:_

_ All 33 fifth grade respondebtS reported enjoying the SuCtess
Program. Ninety=seven percent reported that they would enjoy the
continuation Of the_SucceSS_PrOgraMi that the program has helped
tnem with °thee Studies _and_that it has made them feel mbre
confident ih_reading; lEs% indidated that thevread mord_hOW in
their spare tithe; 79%_reported_enjoyment of working with:a partner
in claSS;_85% reported that the Success Program has enabled the-di
to write better; 61% reported feeling that they have sufficient

tb_Write during the instructional period; 88% indicated that
,ey enjOY individual help from their teacher.

Figdre 6 shows percentages of Suocess fifth grade respondents
seldting each module as that liked best.

Figure 6

FIFTH GRADE SUCCESS STUDENTS
ASPECT OF SUCCESS LIKED MOST(Percentdge seIcting 6dcli aspett)

ENTIRE PROGRAM MIN 15

COMPOSMON MODULE
111111111111111111111111111111111161

PI-IONICS/SPELLING MODULE MI 15

RECREATIONAL READING MODULE -111.1111= 36

STUDY SKILLS MODULE ME '12

0 5 15 25 35 45 56 55

Sourc.:DCPS Succse Eval. Study 1985e5 (N.-.33)
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Grade_Six_Student-s4

Ninety7eight percent of the 41 Sikth graders responding
reported enjoying,the SUCCeSS PrOgraiki. that they would like for
it to continue_and that it has_helped them with other studies;
83% reported thatIthe §Acgesa Program han made them feel more_
confident in_reading; 7-31i'dparted_reading more in their spare
time; 80%_indidated that theY enjoy working_with a partner in
class; 85% reported that the SUCCASS Program has enabled them_
to Write better; 68% felt that they had sufficient time to write
Ouring_tne .listuctional period; 83% reported that they enjoy
individual teacher assistance;

Figure 7 shows percentages of Success six grade respondentS
SeleCting each module as that liked best.

Figure 7

SIXTH GRADE SUCCESS STUDENTS
ASPECT OF SUCCESS LIKED MOST

(Percentage selecting each aspect)

ENnRE PROGRAM -111111111111.111111.1. 37

WRITING MODULE 1111111111.111111 22

CURRENT EVENTS MODULE 111.11111111117

1111111111111111RECREATIONAL READING MODULE 22

STUDY SKILLS 11111111111111 17

10 20 30 40

Source:OCPS Succss Even. Study 19/35-86 (N.41)
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Obiect4ve 9:

To determine teacher satisfaction with the Success
Program.

In Mayi 1986, questionnaires were mailed to all Success
teachers. Completed questionnaires were returned by 55 of
191 pre-kindergarten kindergarteni and primary grade
teachers using_the_programi_representing an overall respOnSe
rate of 29%; A breakdown by grade level of the response
rates in the form of percentages is as follows: Pk=K (28%);
Grade 1 (39%); Grade 2 (28%); Grade 3 (31%); Grade 4 (26%);
Grade_5 (15%); Grade 6 (36%). Questionnaire_data anelySiS iS
presented for each grade level in the f011OWing tableS with
individual summaries for each queStiOnnaire_iteM föllOwing
each table. An overall summary iS presented at the end of
the section.

Pr4=kindergarten and kitidergarten teachers

_Table 21 diSplays_the Mean ratings by which Pk-K
teachers represented their_level of enjoyment and their
perceptions of the level of enjoyment experienced by their
Students in the use of the Success programi by module. These
ratings are on a scale of 1-7i with 7 representing the rating
of the highest level of enjoyment;

Table 21

Mean Ratings of PK and K Teachers of Their Perception of the
Level of Student Enjoyment and Level of Personal Enjoyment of
the Success Modules

(N = 11)

Picture_Word
Association Alphabet

Enjoyment Module MOdUle

T:eather Means 6.3 6.8

Student MeanS 6.0 6,6

Oral Reading StOry Title
Module Module

5.7 6,5

5.6 6.6



Summa ry

Table 21 indicates that Plz=K teachers and students,_as
perceived by the teachers4 enjoyed the Success modules to a
high degree. PK ahd_K teachers reported that the SUCC688 peo=
gram has improved the liStening and 8peakifig abilities of their
studentsl_with a mean rating of 6.18 on a scale of 1-7i with 7
representing great improvement. One hundred percent of those
teachers responding, reportithat their children are proud of
their accomplishments with Success. Ninety-one percent report
that their students are learning to associate words with cangible
items and intangible concepts in pictures more rapidly with this
program than with traditional programs; Eighty percent of these
teachers report that their students can read words printed in a
variety of materials. Four of the eleven teachers identified the_
Oral Language Module as a difficult one for them to teath. _Two of
these teachers felt that this particular module does not hold the
children's interest as it is formatted in the Success Manual,
preferring lessons with visual aids. The other two offered nO
explanation for their difficulty. Five of the responding PK and
K teachers reported using the Success program exclusively.
Teachers reporting the use of other peogratb_ditt SChei-ol_reCUire
ments to do so, enrichment concerns, and_half-day schedules as
reasons. Eight of 13 (62%) PK ahd K_teachers:reported using at
least three Success modules_per_instructional period, with only
one teacher reporting use of all four todUles. Nine teachers
of this sample (.69%) report Success use at least 4 days per week,
6 of them usihg the peogeam_daily. Foue Of the teadhers
responding expressed the_belief thit students of the high achieve-
ment level benefit_ most from the Success approach, with five report-
ing the average achievement level, two reporting low achievement
level, and oneinot answering the item. All of the teachers
responding, indicated an intent to continue use of the Success
program next year. Table 22 lists the advantages and disad-
advantages as stated by these teachers.



Table 22

Advantages and Disadvantages of the SucceSs Program as Stated
by Pre=Kindergarten and Kindergarten Teachers

No; of
Teaohers

2

2

3

2

Advantages

(1) Children recognize words and letters MOre _

readily. They are able to identify more objects

(2) This program meets CBC guideliheS.

(3) The Picture-Word Module enhandeS the children s
writing skills.

(4) The Alphabet Module iS thOroughly enjoyed
by the children.

(5) The program is so ver8atile.

(6) The Suoo-ess_Program_meets the needs of
children with Wide levels of abilities.

(7) It_developS listening 31(11s, vocabulary,
and helps to organize t;Iinking and time
elements. It_also develops different
language skills, especially the Story
Time Module.

(8) The program influences certain developmental
(growth) processes and results at these grade
levels.

(9) Children learn to read earlier and enjoy it.

(10) This program_offers an excellent aVenue fdr
expressive language, perceptualmotor Skills
and general readiness development.
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NO. Of
Teacher8 Disa4Lvantages

(1) Difficulty in finding pictures fOr_the
Picture-Word Module without deviating
from the recommended list of piCture
topics.

RecommendatIons of PIC=4( Tea-cher-8

Following is a list of recommendatiOna offered by some
the pre=kindergarten and kindergarten teadhers who responded.

(1) Correlate the topid$ Under the Picture-Word
Module With adtiVitieS and skills taught each
month.

(2) Involve more children, that they might receive
the benefits of this program;

(3) I incorPorate the pictures from the current news=
paper and the topics from the manual for the
Picture-Word Modulei rather than follow the daily
outline.

(4) Try using the Sweet_Pickles-R-aading ReadineSS
Program with the Alphabet Module and the Picture-=
Word Module.

(5) Somehow employ visual aids in the reconStruCtion
of the Oral Language Module.

-ummary

Pre-kindergarten and kindergarten teachers responding
report satisfaction with the Success Program. The bases for
this determination are as follows:

(A) Teachers registered_high personal enjoyment
ratings as_well aS high ratings of perceived
student enjoyment in using the Suo_c_ess_Program.

(B) The greater portion of responding teachers_reported
using the Success Program at least 4 days per week;

(C) The advantages to Succ_e_s_s Program use, as cited by
these teachers, greatly outnumber the disadvantages
cited and indicate an appreciation and positive
evaluation of the program.

(D) Recommendations are proSuocees Program_in nature
and offer a variety of suggestions for further
development and creative implementation of the
program.
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Table 23_displays_mean ratings of teadhert of gradei
1=60 representing the degree to WhiOh they perceived the'Success
Program 83 having improved the reading performance of their
students.

Table 23

Teacher Perceptions of the Degree to Which the SucceSS Program
Has Improved the Reading Performance of StudentS (Gradet 1-6)

scale
"Good

Gradet
1 2 3 -5-

Mean* 1 5.5 6.6 6;0 5;0

N 1 1 8 5

*MeanS based upon ratings by teachers on a
With "1" indidating "Little Improvement and

1-7
"7"

point
indicating

IMprovement".

The Elementary teacher responses in the form of_the
mean ratings reported_above indicate that_for_those teachers
respondingi the Succsss Program was considered as having
improved the reading performance of their students to a
relatively great degree;

Table 24 reports the achievement level of StOdents
perceived by teachers as benefiting most by the_ SuodeSS
Program approachi by_grade level, _Tahle_25 indidateS teacher
responses regarding_the number of dayt that they utilited the
Suooess Program each week.



Table 24

AchieVeMeht Level of Students Benefiting Most From the
SUCcess Program,

Level of Number of Respondents By Gradet_
Achieve., 5 6 Percent_

el-11 nt8 -n-t8 n=1 11:3

44High

AO.

-3- 2 2 1

A_v_era-ge- 4

Low 1

All Levels 1 2 3 ----17

*Note: Calculations of percentages are based upon 36 responding
teachers. Several teachers indicated more than one achieve-
ment level. Therefore, total percentages exceed 100%

Table 25

Number of Dayt Per Week Succes_s_Trogram Taught By Grade

DAYS/Week
Numb_er_oLf-Teathers BY Grade_

-1 2 3--
--1

(n=11) (nt8) (nt5) 1 (n=1)'_Cats3)

1

2

3

4

5---

-(-n-r.-8) _

14

_7

1

3

1

3

-1-,

2

3 1

1

i

1

19

25

Total 11 8 a 5 3

_56
100

Teachers of this sample not using_the Success Program daily
indidated the following reasons for not doing so:

Grade
(1) Attention span_of my group of children intluence

my not using it daily.

(2) I needed to use a different approach with thy slow
learners.
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Grade One (con't)

(3) I was required to show evidence of basal reader
use by every student.

Gracte_ Two

(4) I needed to spend more time on other skills such
as social studies and certain math skills.

(5) We use one day for testing and the teaching
test taking skills.

(6) Computer laboratory and other special activitieS
cut into my Success time.

Gead6 Three

(7) Fridays are_used to teSt and revieW SPP SkillS
for the week.

(8) Children go to various resource personnel and
special classes.

(9) We have assembly programs on Fridays 9/10 of the
time.

Gra_d_e_Four

(10) Testing on Friday of skills covered during the
week interferes with the Success schedule.

(11) Special classes prevent us from using the program
daily.

Grade Six

(12) Special classes are held, usually on Friday.

(13) The SChool's sCheduling poSed a problem.

-4 7-
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The greateSt number of responding teachers from grader 1

through 5 reported using the program five days per week; 56%
of all of the teachers responding reported daily use, across
all grade levels. No teacher reported using the Success
Program, lose than 3 days per week.

Table 26 displays the number of teachers, by grade level,
reporting the teaching of each of the Success modules during
their instructional period.

Table 26

Number of TeaCherS Teaching All Suaaess Modules During Inttruc-
tional Period by Grade.

IResponSe Number of TeacherS Boy Grade
t_._3td 4th 5th 6th-Ye c all mOdUlet taught 9 7 5 1

No all medUlet are not taught 2 0 1 0 0 1 11

Total res_ondirff 11 8 100
Percenlag -Srade-Al_l_ Modules- 82 100 88 1_0_0 100_

Eighty-nine percent of the responding teachers taught all four
Success modules during their instructional period, across all
grade levels.

Table 27 reports the number of teachers that indicated
having problems in incorporating the Success Program with the
Student Progress Plan, by Grade Level

Table 27

Problems_EXperiended by Teachers in Incorporating the Success
program With SPP, by Grade Level

Retponse -:Kumber of Teachers By Grade._,
1 2 3 4 5 Tct.

Yes, had problems incorporating
SPP with Succezs

Noi_didn't have problemS ih
SucceSS

2

9 8

Total 11

14

86

1 -3-
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Table 27 indicates that of the_36 teachers responding,
only, five reported having_any problems incorporating the
Suocess-ProAram with the Student Progress Plan. _Eighty-six per=
cent of the responding teachers reported not having any problems
in incorporating_the two programs. FollOwing is a list of the
problemS reported by teachers, by grade level:

Grade One

(1) Children in transition (especially in September)
have to be ready for second grade by mid-year.
They must have second semester skills at the
beginning of school.

(2) Have problem with materials that are made
available.

Grade_Three

(3) The timing of the teaching of the modules is not
coordinated with the end of the advisories.

Grade-Flve

(4) Checklists are a problem_in that it_taka8 a
high degree of_organization_to use basal readers,
reading CBC guide, and the Success Program (but
I tried).

Grade Sik

(5) The Success Program doeS not lend itself to the
continuity Of the SPP.



Table 28 displaYs the numbers of teachers indidating use of
the Suddess_Program exclusively in their reading inSteuction
and thoSe Who did not.

Table 28

FreqUency of Exclusive Su ess Program USe

ReSponse Number Of Teadhers By Grade
1 2 3 5 6

YeS usin 5 6 2 2 1 44

NO not_ 6 2 6 1 50

No rest:II:mum-- 2 6
total. 11 8 _el__ 5 _1_ 3 100

Table 28 indicates that
first, third- and sixth grade
using the S-u-e-ess Program in

mdre responding teachers on the
levels report not exclusively
their reading instruction. The

third grade level. All theee
reported not using Success

proportion is six to two on the
sixth_grade teachert_eeSponding,
exclusively. FortyfOur percent
responding, reported USing the
during their reading instructional
of_the_teachers reported not

of all primary teadheeS_
Success Program_eXdlusively,

period. Fifty_peecent
using SuccesS exdlUSiVely.

FollOwing is_a comprehensive listing of_adVantageS and dis-
adVantagesiof the Suceess Program as_stated bY the primary
grade teachers in this sample, by grade leVel.

Of the 36 teachers_respondingp only tWo indicated that
they do not intend to continue to US& the SUccess Program
during the next school year, one Of Whidh is a kindergarten
teacher, the other_a iirst_grade teadher. Four teachers of
the sample indicated that thy Wer& Undecided at the time of
questionnaire completion, TWO Of those teachers taught on
the first grade level, the othee two on the third grade
level; Eighty=six percent (86%) of those responding, intend
to continue Success Program use next year. Tables 29 and30
list advantages and disadvantages of Success Program use, as
stated by primary teadherS, eespectiveIy.



Table 29

Advantages of Success Program as Stated by Elementary Primary
Level Teachersi by Grade Level

No. of Teachers
by Grade*

Graxle_1

2

3

_Aci_v_antages

(a) You are able to work with the entire class
at once.

(b) Success motivates even the slowest child to
want to read.

(c) There is no basal reader you must Stibk With.

(d) It gives every childo_regardless_of their
ability, an opportunity to experience success,
no matter how small the success,

(e) It_increases the language experiences of the
Children,

(f) Success allows for creativity on the parts
of the teacher and the children.

(g) It allows great flexibility.

(h) It allows children to experience immediate
success.

(i) Children are able to write sentences;

(j) It is very easy to relate the Oral Language
Module to science and social studies.

(k) There are so many skills that can be taught
from the modules, especially the Phonics/
Spelling Module, Which I relied dh heavily.

(1) Success provides an Already=planned daily
reading program.

* Absence of a_number indicates that only one teacher expressed
thiS point of view.
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No. of
Teachers Advanta eS (don't)

Gracte -2 (a)

(b)

(c)

(d)

(e)

(f)

(g)

(h)

(i)

(j)

(k)

Success allOWS flexibility in subject matter.

freedom of expression from teacher

frees time that would be spent
papersi planningi etc.

produces fluent reader-Si_
teaches life SkillSi
improVeS Self-iMage,

attentivenesSt_and allowS for student
as teacher creatiVity.

intereSting, eaSily adaptable

SOphiStidated spellersi
readerS, due to the variety
Uaed.

dictionary skills.

sight reading;

teaches children how to read a news-

children to explore magazines
types of reading matter.

induces and encourages3

It allows
and students.

The program
checking

This_program
proficient_writers,
builds confidencei
improves
as well

The modules_are
to any curriculUM.

Pupils become
writersv_and
of materials

It strengthens

It promotes

Success
paperi

It allows
and many

This program
participation.

(1) It helps teacher to pace time in inStruC

3 (m) Students are able to 14oek at their own reit.

(n) Children learn organizational skills throug':
the use of folder8 and notebooks for wor.:,

*Absence of a number
_ indicateS that only one person expressed ti?is

point of view.
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No. of
Teachers by
Grade.

Advantages Grade 2 (con't)

(o) The program_helps weaker students lose their
fear of failure,

(p) Reading is made more personal and
relevant to current events and the
childrens and teachers lives.

(4) Parents get more involved.

(t) Writing skills are enhanced.

(S) Ib_iS very well correlated with the
SPP objectives.

(t) It is a great reinforcer for all skill .

*AbSende Of a number indicates that only ohe person
expressed this point of view.



Table 29 (con't)

Advantages of Sdccess Program as Indicated by ElementaryPrimary Grade Teachers;

No of Teachers
by Grade. AdVantages (con't)_

e (a) SucCeSS bdilds vocabulary.

(b)The PrOgram encourages oral participatiOn.

(c) It enhances creativity greatly (teacheeand children).

(d) It help;s children become aware of the
parts of the neWSpaper.

(e) It enables the Children to be expoSed
to many fadt.

(f) The children and the teacher lOVe it.

(cr) Thit'4 si)pt'oach utilizes a variety of reading

(h) It use:; eVeryday materialS to teach.

(i) It teaChes SPP skillS.

(j) SuccesS highly motivateS the students.

(k) This program alloWS for individual differences.
(l) It uses whole--grOup instruction.

(m) This program brings more variety in
opportunitieS for teaching and learning;

Grade 4 (a) The SucCeS8 peOgram allows each Child to
experienCe success on his/het individual level.

(b) It toerelates with the SPP Skills.

(c) It_proVides structured experiences in variouSMedia for developing skill in all areas
Of eeading and language artS.

(d) Success provides More opportunities for
positive resporis-.25

(e) It encourages better oral and written
expression.

*Absence of a_nUMber indicates that only one person expretSedthis point of view.
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No. of Teachers
by Grade* A dv ant a_g_e_s_ -(-C On t

Grade 5 (a) Children are able to see word parts and
how they are related.

(b) Spelling improves.

(c) Writing Skills are enhanced through
increased practice.

(d) Lessons are easy to use and the manual
is easy to follow.

(e) Children read a 1ot.

(f) Current events are di-cussed daily.

Grade 6 (a) Suc_cess provides enrichment.

(b) Children have first=hand information
and references.

(c) It covers a great variety of Skill8.

-35 -
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Table 30

Ditadvantages of Sucoesa Program as Stated by Elementary
Primary Teachers, by Grade Level.

No, of TeacherS
12,-- Grade

Grade 1

DisaAvamta es

(a) No supplies are given for this program.

(b) Whole group inttrUCtiOn is a dis-i
advantage fOr_tome students who
require a smaller group, more time,
and more hands-on experience to get
better grasp of any subject matter.

(c) Children need directed reading.

(d) In open-space, children sometimet tend
tb get noisy when doing the Phonide/
Spelling Module and ACC Module.

(e) Thit program is_rigid for_SlOWer ttUdents.
YOU tend to lose_their interett They
Can't seem to sit through All of the
modules.

6 (f) None

Grade 2

7 (a) None

11.111

(b) It is_diffiCUlt to teach all modules on
heavily scheduled days, due to special
clattes, etc.

aracie

(a) None

(b) It is difficult_to teach all modules in
the alloted time.

(c) It does not provide time for teaching a
new skill;

(d) The program didn,t allOW enough time for
completing writihg akins in composition.

(e) The time limit in spelling doesn't allow 8lo4
studentt to complete or copy words.

=56=-
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No. Of_Teachers
b Grade* Disadvanta es (cont)

Grade 4

3

(a) Children often don't want to stop,
throwing your time schedule off.
especially when you're attempting
to encourage those who oftcn don't
respond well.

(b) None

Grade 5 (a) A SUbStitute teacher will find it
diffidUlt to teach a lesson, using
another method of instruction.

Grade 6

2 (a) None

(b) Skills covered are not nedessarily the
skills necessary to acCompliSh mastery
of SFP list.



IduIe ii
RecOMMendations of Silccess Program Teachert by GPade Level

Noof Teachers
by Grade' --Reoomendations

Grade 1 (a) I_am going to fOrm a grade level Succ-e-s-s-
Club to share ideas once a month.

(b) I would provide more hands-on experience,
more manipulative objects.

(c) I WOuld incorporate some type of directed
reading modulz:.

(d) Incorporate more illustrations_in the
Phonics/Spelling Module and give Students
added variety to this module.

(e) I see no need to change the program.

Grade 2 ( ) ReVath0_6(3-rien_area.s tO a-din-di:de with DC?S
curriculum guides (i.e., Math, science,
social studies, and Some litei'ary arts).

(b) Have periodic_ meetingS fOr sharing of ideas,
even for teachers who are veterans of the
program.

(c) Proauctioo of a booklet of new exciting
ways in which Success teachers have used
the_prOgrami incorporating math and science
WOUld be USeful.

( ) Cut back on filing.

Grade (a) Give a refresher_workshop to show how
resource or special subject teacherS tan
incorporate Succe_s=s in their programS.

(b) I wouldn't change the program.

Grade 4 (a) Teachers should exercise the aMoUnt of
flexibility the program elloWS tO adjust
their teaching to meet the Specific needs
and abilities of the Students.

Grade 6 (b) Coordinate prOgram to blend with SF'''.

;=38-
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Objective 10:

To determine elementary principals' satisfaction withthe Success Program, as determined from questionnaire responses.

Twentyone elementary school principals of a total of 65principals of schools participating in the Success Programreturned completed questionnaires, a response rate of 32%.The following tablea present data relative to principalquestionnaie responses.

Table 32

Mean Ratings_of PtinCipals Regarding Improvement inStudent and Teacher Abilities;

Area ce_Improvement MeahRating*
Reading and Writing Abilities of Success Students 5.2aaching Abilities of Success Teachera 5.5

teas_Aatiu- Both AteaS * 5.4

*Mean rating by principals iS based upon a scale of 1---,;7 With"1" representing "less improvement" and "7" representing "greatiMprovement."

Principals of this_sampleireported_in their ratings thatthildren participating in_the Success Program have ShOWn moreitprovement in_reading and Writing abilities than Childrenekposed to other reading PrOgrams being taugut at theirSchools. The mean tating Was 5.2 Principals Of_ thiS samplealso reported more iMproVement_of the teaching abilities oftheir teachers who uSe the Success Program With a mean ratingcf 5.5. The mean rating for both consideratiOna combined is 54.

Fourteen of 21 (67%) of the responding principalsrelated that Other_reading programs are in uSe along with theSuccess Program. Reasons for other program uSe as stated bythe principals are cited below:

(1) To maintain continuity of inStruction throughout thebOildin6.

(2) To continue exposure tO varying skills and
broad-based data offered by the series we haVe uSed
for several yearS.

(3) Th f. teacher felt that some pupils showed great
strength when a small group basal text approach was
also incorporated into the reading program.
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(4) We are_directed by the school syStem to have a
more_structured reading program. Success in
Readihg WaS a perfect compliment to our struatured
reading program.

(5) Development of aomprehension skills Call-, f r
incorporation of Other methods.

(6) Teachers have elected to use other programs as
an eclectic approach to teaching;

(7) Teachers often feel more comfortabl, when using a
basal approach to teach reading.

(8 Participating teachers are not soJ..:ly committed.

(9) chers used modified Suaaess approach in which all
modules are not taught.

Table 33 presents data concerning the nature of -(e.

joint use of Suaaess and SPP reading programs, aS viewd bY
principals. _This item concerns the dehtificabiczi of i,oblf.3
in the associative use of the tWO programS.

Table 33

Incorporated Use of Success and SPP Programs as Rc:ported by
PrincipalS.

SPP and SuCcess Program U e No. of

No problems encountered

o Problems were encountered

18

3

*Total

Percent

8'%

14%

100%

Eighteen of 21 (86%) of the_principalS_responding report
that no problems in the associative use of the SUccess
_Prograill and the SPPprogram_of_study wJre encountered during
this school year. Three prir.7ipals reported that there were
problems_related to this_association_at_their. schools. Following
is a list of the types of problems cited by those principals:

(1) There are students and parents who feel that a
teXtbaOk (basal) i3 needed. Many comprehension_
SkillS are felt tO be undeveloped in the Suacess
PrOgraMi

(2) Teacher creativity and effective planning are
prescribed for programatic integration.



Success Use (con't)

(3) Time is needed to provide staff develOpment
for teachers.

Nineteen of the 21 (90%) principalS reSponding indicated
an interest in the continuation of tht Success Program at
their schools, with but two indicating the contrary. No
reasons were given by those two principals for their lack of
interest in the continuation of the Success Program at their
school. Table 34 following presents a list of advantages to
using the Success Program, as stated by responding principals.
Table35 lists disadvantages.

Table 34

Principals' Statements of Advantages of the Success Program

Advantages Nn. of Princi als

(1) There is no basal reader that a teacher
has to stick with.

(2) You can work with the entire class at
once;

(3) Variety in materials and experiences are s r..)1us. 3

(4) Students are encouraged to write.

(5) This program provides opportunity for students 2
to handle newspapers, development of
searching techniques, and dev(7Jpment
of realistic reading and language arts
skills in a creative instructic _1 method.

(6) It improves the reading scores of the
Children involved.

(7) Children are enthusiastic about the 2
activities;

(8) We notice an improvement in writing and 2
spelling skills.

(9) Students are provided meaningful reasons
for reading and writing.
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Advantages (COnt) No-of Principal&

(10) The program allOwS for maXimum
skill and Subject matter inter-
gration.

(11) Very young Children eee Successful
in reading printed material.

(12) Success provideS a "road map" for instruction.

(13) It increases vocabulary used daily by 2
Children.

(14) It requires students to think and sharpen8 2
this skill.

(15) Students_are able to progress at_their
own rates, increasing selftonfidende.

(16) Students_improve organizational skills
through the use of folders and notebooks.

(17) Success motivates teachers in allowing
them to do new things.

(18) Teachers trained in_the Use of this
program_seem td_utilize more creative
and MOtiVational Methods and techniques.

(19) Use of the WaShingLop_EFIEL newspaper is 2
excellent, be-Cadens interest in newspapers.

(20) The program gives all students an opportjnity
to develop greater use of oral and written
language.

Table 35

Principals .._t_a_t_ernent_s_cfDisad-vantages of Success Program Use

Dlsa-dvantages No. of Principal&A

(1) Amount of display space needed is greater.

(2) The scope of the program is not extensive
enough to provide enough skills, when using
it exclusively.
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DidedVanta es (cont) No; of-PrincipalS,

(3) No disadvantages 14

(4) It doesn't provide sufficient
review and practice for slower learners.
Skins are introduced too_rapidly for
his particular group of students.

(5) More time iS needed for appropriate
implementation.

(6) Students are expected to read from
a basal reader.

(7) Teachers often fail_to be_as consistent
as is needed for skill maintenance.

*Absence of a number indicates that only one person expressed
t-his point of view.

Table 36 presents 2 comprehensive listing of the reCOMmen-
dations Offered by principals who responded, concerning the
Success Program.

Recommendations
Table 36

of Suceeza Principals for the SuccesS Program

Recomme-ndationS

(1)

(2)

(3)

(4)

Provide more

Continue tc

Train more

Use SU-Cde8S

monitor1.1g by the

provide funding

and more teaChers

in Conjunction with

Success staff.

tO provide newspapers;

in how to use the program.

a basal reader textbook
approach.

(5) COntinue to provide workshops for training new teacherS
tO help them to implement the program properly.

(6) Utilite Succes_s Program 90% and basal reader 10%.

(7) There should be provision of positive feedback tO i_ihforde
teachers through visits to the classrooms by SucCeSS Staff.
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Summary of Principal Data:

Success principals of this sample report satisfaction with
the Success Program. Following are the bases for this determi-
nationi

(1) Mean principal rating of improvement in reading and
writing skills of Success students indicates a relatively
great degree of improvement.

(2) Mean principal rating indicates p relatively_great degree
of teaching ability improvement for Success teachers.

(3) Very few protdems in the astcociative uSe Of the Success
Program and SPP are cited.

(4) Many more advantages of the Success Program than disadvan-
tages are cited by Success principals.

(5) Ninety percent of the relponding Success principals expressed
the intention to continue Success Program use at their
respective schools next year.

(6) Recommendations offered by the Success Principals responding,
are of a pro-Success Program nature.



Limitatlams:

o Lack of randomization in the self-selection bf
volunteer sampling imposes a n8elebtiob by treat
Ment" interaction which threatens external validitY
(generalizability) of the findings.

o Effects of the Success In_Reading and Writing Program
upon criterion variables (reading; writing; and language
achievement) are likely to be confounded with other
instructional factors; due to varying degrees of actual
Success program implementation (as the program is designed).
Two thirds of the principals responding; indicated that Sutces-z
was not "purely" or exclusively used, making true measurement
impossible; The wide range in number of Success lessons
reportedly taught by responding teachers also indicates
lack of uniformity in program implementation.

o Small sample sizes in questionnaire analyses warrant
caution in generalization of findings.

o Differential motivational factors associated with_each
of the topics in the pretest/posttest writing analysis
is likely to_be responsible for an unexplained amount of
variance in treatment group measure8.
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ReoommendatiOnS of the Evaluator:

AnalySiS of data gathered in the present evaluation of the
SuccesS Program indicates need for the folloWing:

(1) Continued encouragement of SucteSS teachers to teach
each of the SuccessProgram MOdule8 at least 4 days
per week (i.e., as close tO the de-Sign as possit1-.

(2) Continued provision of wOtk8hOOS, demonstrations, and
meetings of Sucoess Program participants and potential
Success participant8 tO fdether sharpen teacher
competence and to increase COnfidence in this approach.
This may also serve to faCilitate the further_refinement
of methods and creatiVe nuances introduced and deVeloped
by teachers, as well as the sharing of these.

(3) Continued efforts by principals to schedule_SpeCial
subjects, ptOgrams, and activities so as not to diSrUpt
or interfere With Success instructional petiod8 tO allOw
for tOe implementation of the_program as it i8 designed.
The actual impact of the SuccessProgram, or any other,
cannot_be addUrately measured unless it i8 implemented
as designed and implemented reliably.

(4) COntinUed efforts to iniolve teachet8 Of_the fifth and
SiXth grade levels, so that (possible_effeCts upon
aChieVeMent related to continuity of_Sdccess exposure)
aCtoSs all elementary grade leves might be observed
and evaluated.

(5) Continued comprehensive evaluatiOn to determine program
effectiveness upon student aohievement.



Pre - Kindergarten and Kindergarten Lessons

_The following gives examples of a one-day program for grades Pre-
, 21 3i 4, 5, 6 and junior high.

PHASE I

PIC1URE/140RO
LESSON ASSOCIATION

PHASE I

_ALPHABET
FORMATION

1 story characters

2 animal s

3 bui 1 di ngs

4 kitchen
5 landscapes

furni ture

7 feet

8 story characters

food

PHASE I

_PuPPET_PHRASES

telephone talk

toys

food

pl ayi ng

televi sion

safety

pretty things

school

animal s

PHASE I

STORY TIME

a name

a pl ace

a verb

a name

an adject ive

a time

something that happened

a name

something tr.at caused
something to happen



APPENDIX A

Sample - Success ir
Reading and_Writjtg
Prrogram, Lesson Plans
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Le-Stan

Grade 1

Me, U e Act vfly
9:15 9:45

9:45 - 10:15

10:15 - 10:45

10:45 - 11:00

11:00 - 11:30

11:30 - 2:00

Phonics/Spelling - r

Language Experience-
Envirorment: Houses

Academic, Cultural Art ,
and Current Events
Reading-Newspapers: L, .

Rest Period

Patterning - ho.

Recreational Readi ng -
Library Books

Write on chart paper word clusters
suggested by the student that con-tain r. Pronounce each Work.
Students wHte_the letter r and
WOrds containing r. Ditedis the
meanings. Ex: raise your hand, ahard_rock, fire Truck siren.;
Stirdents date-and-file plpers.
Display chart in classrocm.

Write on board word Clusters sug-gested by students conterning
houses. Students cUt a picture of
a house and label_ itt Parts
Example of vocabulary: slantedroof, red bridk chimney, patiodoor; StUdents begin a story about
houses. Studentsdate and 1' .116
papers.

Studentt cut or tear the letters 1,
1 and words containing theseTZtters frail the neWspapers.Paste. Check each_ Student for
recognition of 1, 1. Students dateand file papert.

Write on chart paper different
endi ngt for_words begi nning wi thho. Ex.: hop-, hocky, hank,
hospital _Stress Emphaiis: vocalstress on one word near beginning
of_sentence. Display chart in
classroan.

Help indiVidual students find and
pronounde words in library books
that contain 2.

Source: Anne H. Adams, Success in Beginning_Reading and Writtng: TheConcept_ aLthe-Future, (Santa Monica, Cahf.: Goodyear PubCompany, Inc., 19 7E3), p. 6.
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Lesson I
Time_ Kodule

Grade 2

915 - 9:45 Phonics/Spel ii ng

945 10:15 Academic, Cultural
Arts, Current Events
Reali ng

10:15 - 10:45 Language Experience

10:45 - 11:00 Rest and Relaxation

11:00 - 11:30 Recreational Readi ng

Letters to bestudicipb, c.
Students give ticaorpTes of: single,
one-syllable words (minimum of 10
with each letter)

Areas: Sci ence
Global Reading Theme: Locating
Information about animals.
Materi al s : Sci ence textbooks, n on-
f ict books.
Writing Assignment: List animals
and information found about each.

Theme: Writing About Fun
Segment Writing: Any topic.
Maybe related to the theme.
Wri ting Skil l : Li st.
Proofreading Thrust: Name and date
on paper correctly.

Individual t each er- s tude nt
TEFfererTeis, decode and discuss
wrds containing "b".

Source: Anne H, Adams and Helen Capplernan, Success in Reading and Writing:
Grade 24 (Santa Monica, California: Goodyear Publishing Ccmpany,
Inc., 1978), p. 3.



Lesson_ I
TI me

Grade 3

Module Actiirit y

915 - 9:45

9:45 10:15

10:15 = 10:45

10:45 - 11:00

11:00 .; 11:30

Decoding i n
Context

Academic Cultural Arts

urrent Events Reading

CompoSition
Fluency/Accuracy

Rest and
Relaxation

Recreational Readi ng

PhaseI: Lessons 1 - 40,
Spel ling Emphasis t
Grammar Emphasis common nouns_
sci ence

Cycle 1' CurrentEvents
Theme: Ptdtpl in the NeWS
Materials : Newspapers
Readi ng Skil is: As soci ation of
nfo tion

Read about people and wri te
nanes and titles.

Phase I (Lessons 1 90)
Cycle I
Theme: Classification of Like
Items-
3a:Theme : Things seen on the way
to school .

Mode: Li Stt

Proofreadi ng Thrust: spel 1 i ng of
some words on list.

Skill Focus I
Locating t itle of book

Source: Anne . Adams and Helen Cap pl ema n, SUCCOS5 in Readi_nandltriting:
(Santa Monica, Cal i fo rni a: Goodyear Publishing Ccmpany, Inc.)pp. 4=5



Lesson I
ime Moclu e_ffi

Grade 4

9:15 - 9:45 Phonics/Spel ng - bl

9:45 - 10:15 .omposition

10:15 - 10:45 Study Ski 1 ls

Activit
Phase I Introductory Phase:
Lessons 1-10
Spelling Emphasis - Twc letter
Consonant Clusters

Cycle One: Wri ting
Descriptions and Compari sons
People Phytical ly, Act ions, etc.

Materi al s : News pope rs
Writing Assignment: Write
sentences describi ng a classmate.

Cycle One: Al phabetizi ng
Theme: People
Material : Sci ence Textbooks
Readi ng Assignment: Read to f ind
nanes of people

a l st
of names and alphabet e names.

10:45 - 11:00 Rest and Relaxation

11:00 - 11:30 Recreational Readi ng Cy nal shiroj

Wri ting Assignment:

le One: Teacher

Everyone, ncludi ng the teacher

,

mode)

en;reads fiction or non-fiction books
sil tly

r'i
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LESSON 50

PHOKCS/SPELLI% COMMITION

Grade 5

SaA SKILLS
RECREATIONAL READVil

SPELLING LMPHASIS:

2-3 s)ilables in paragraphs

r)).APHS

VOCABULARY EMPHASIS:

PLACE S

MATERIAL: newspaper

HOMEWORK: Usiiig 5-10

words Iron chaft; design

a puzzle: crossword

seek/find

(..crainbled s

95

PRE-WRITING TOPIC:

Illy Magic Pencil"

1111T1N6 ASSIGNMENT:

students write a creative

story about a magic pencil

PRONREMIk6 THRUST:

adjectives de; lying the

pencil,

.tle_Idx: Charts, vaphs

tables.

KNOWLEDGE AREA: metric

system

READIMORITING FOCUS:

using a math book read to

locate charts and/or graphs,

tables using the metric

syste.. List the metric

terms.

Teacher may wish to explain

meaning of chart graph,

tables.

SEE LESSON 41



Grade 6

LESSON 5

.11a.bial 411410.1.....M11416411MM.-.1-1.1.11.4

PRE-WM TUG: V I un t eers

Lu reci te

ad ve rt is ing

slogan.

WRITING: ',Rite a jingie

or a sales-

pitch to

advertise a

product.

Ctcle 11: Wather

MATERIAL; Newspaper

VDCABULAPJ: Precipitation

SPELLING; -tir, -is

MECHANICS: Ccimbi fling

noun phrases

in subjects

,.m.m......*.=.m.,110114.moffilimmimws

MATERIAL: History book,

encyclopedia,

and almanacs,

_MY SKILL; locating

cities wi th

largett

population in

given area.

Cycle 6)
,

COMPREHENSION:

Nariereirtzation

ilGRLATIACK:

Suffixes

STUDY SKILL.

Synonyms

See Lesson I READING; Read to determine

vilich city in your
area is laigest.

AITING: Write a pAragrap

speculating about

reasons for city's
growth.

See Lesson

'AlriPIDOINala!A
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EVALUATION DESIGN
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MATION--OBJECTIVE AETHOD OF ANALYSIS

leasure the effectiveness of
Success piogtam in improvIng
reading performance of_the
entil participating in that
ram.

Norm-referenced-reading teat
scores Of Success third graders
will be co;57a-to scores of
a tompatiiiiii group. Statistical
analysis of the sampte data on
vocabulary and comprehension
measures will_be performed
using theianalysis of
Variancc (ANOVA) procedure.
Similar analysis, using this
statistical procedure, will be
conducted on composite reading
scores, (vocabulary and com-
parison)Success and comparison
etudents, categorized into high,
average)and low achievement
levels will be compared on norm-
referenced achievemert test per-
formance in the areas of v4iNii,y4
comprehension and their com-
posite (total reading scores);
The Analyels of Variance pro-
cedure_will be_used to observe
main effects of the Success pro-
gram and interactions betweer _

treatment and achievement level.
Criterion of significance is set
at S;05.

90

g'_3T.ro EPrr

:ef .f4.1 r.eadtni

-

to

0 Diagnr-Uv 2'0 Pre-
scripf.!,vo rument
(D.P.1) wi)1 be used
in achiotr nt level
categor.zacion.

PROGRAM/SAMPLE

Regular third grade
q4r7r7as classes

Apter I achoo!s
ab high

imple=oteriLaia- _

(HI) of th6 saatan
program and regular
third grade classes
from non-Success
Chapter I schools.

91



EVILUkTION-OBJ-ECTI-VE- -METHOD OF-ANALYSIS INSTRUMENTATION -P01511LITIONTSAPLE

2. To measure the effectiveness

of_thellccess program in

improving language per-

fOrMance or the Stbdints_

participating in the program

Norm!referenced_language:test±

scores of Success_third graders

will be compared to scores Of a

comparison group of students.

Statistical analysis of sample

data_on:usagei lechanics_and_

spelling measures will be per-

formed using the Analysis of

Variance procedure (ANOVA)i

Similar analysis_will be con-

ducted on composite language

scores. Success and comparison

studentsi categorized Into high,

average and low achievement

levels will_be compared_on norm-

referenced language achieveient

test performance in the component

areas_of usageoechanics, and

spelling, as well as their

composite (total language.scores);

The ANOVA procedure will be used

to ObServe fin' main effects of the

Success program and interactions

between treatment and achievenent

level. Criterion rf signifiance

is set at 0.05.

o Norm-referenced

language achievement

measure - to be

announced.

o Diagnostic ani1_Pre-

scriptive Instrument

(D.P.I,) 1ll bi

used_in achievement

level categorization.

Regular third grade

Suootsz c)asses in

Chapter I schools

identified as high

implimintirs (HI)

of the Success pro-

gram aad regular

third grade classes

from non-Sui

Chapter I sr.:1,,,

92
93



EVALUATION OBJECTIVE METHOD OF ANALYSIS INSTRUMENTATION

3, To measure the effectiveness

of Suctes5 pregram in improv-_

ing writing performance.of the

students participating in that

'orograM,

4. To measure the effectivenesS

Of the SUcawprogram in

improving the reading

attitudes of StUdentS

participating in the

program;

A creative_writing eXireiii

be administered twice (Jamand

April) to Success and comparison

0:asses, Writing_exercises will

be rated on a.41-point scale by

two raters, utiliting_the

holistic.scoring_method. Each

rater -.All rate each paper,

reSelVing discrepancies_tcL_:

increase rellability. Statisti-

cal ahalysie will be tendUoted

on pretest-posttest gains using

the analysis.of.Variance pro-

tedUre (ANOVA)Of Significance

set at 0.05,

kreading attiti,de inventory will

be administered to Success and

comparison studentS,...Data_Will be

subjected_to the Analysis of

Variance procedure_with the

Criterion of Significance set at

0.05.

o Writing samples of

students 1n_Suo6-8,s_

end comparison groups.

Reading attitudinal

inventory to be

announced,

(Possibly Estes).

94

PORULATION/SAPLi.

Regular third grade

SkeeiS classes in

Chapter_I schools

idehtified_as high_

implementers (HI) of

Success program and

the -regulr third

grade classes from

non-Success Chapter

I Schools.

Regular third grade

Success classes in

Chapter I schools

identified as high

11Plementers (HI) of

the Success program

and regular third grade

classes from non-

Success Chapter I

ools,

P 5

=MEIN



EVALUATION OBJECTUE-- -METROOAN ANALYSIS
IMPLEMENTATION-

5 . TO determine the impact of the ,

Success program on the prOMOtiOn/

Fergilon rate@ of_those students

1 participating in that program.

6. To measure the effectiveness of

the Success program in improving

the TiDirg achievement of those

students participating in that

program at least three con-

secutive years from second to

fourth grade.

Descriptive statistics (fre-

quencies:and percentages) of

the4romotion/rotentiOn rates

of SUccess-secondi_third.and
_

fouFETiders_will be compared__

to systemwide data at those grade

levels. Similar statistics on

Success students assigned to__

Million classes_ for reading

deficiencies will be compared 0

systemwide date.

Trend analysis on reading achieve-

ment scores will be performed on

data_atrOit_a_three_year_span

comparing continuing Success

students with a_CoMparTiTiroup__

of non-Success students; Analysis

of Variance between Success and

comparison group noriqiNienced
_

test score means will be perforMed

by year of erposure_to_the Success

program. The.criterion of

significance it get at 0.15 level.

Documentation of.promotion/

retention data will be_pro-

Vidid-by_the Evaluation

System Section of the

Division_of Quality

Assurance.

Norm-referenced reading

achievement test, to be

announced.

POPULATION/SAMPLE

_

RegUlar, secondi___

Oirdi fourth grade_

Succest_itUdenti_and___

the_entire_student pop

lation at these grade

levels.

RegUlar fourth_grade

Success_students

riiifflied is having

consecutively.pav-

ticipated_in_the_pro-

gram_at the second, _

third and fourth grade

levels, and non-

Success comparison_

fourth grade students

havin9 never partiCi-

pated in the Success

prograc



EVALUATION OBJECTIVE

1

7. Tb measure the effeetiVeness

of the Success program in

improving the.language.

adievement of those stddehts

participating in that program

at leaSt three consecutive

years from second to fourth

grade;

(I)

AITHOD OF ii-NALYSIS- IMPLEMENTATION POMATIONISAMPLE,

Trend analySis on language

achievement, scores will be

performed .using norm-. . .

referenced achievement data

across a three year span,

comparing continuing

&mos students to a com-

parison group of non-Success

6tUdeht3, AtialySiS Of

Variance (ANOVA) will be

used to test_differences in

language performances Of

Success and comparison

groups, by year of exposure

to the Success program, The

criterion of significance is

set at the 0.05 leVel.

Norm-referenced

language achievement

test to be announced.

Regular fourth grade

Suctess students

identified as having

participated in the

Success program con-

secutively at the

second, third and

fourth grade levels

and a comparison

group of fourth

grade students

having never

participated in the

Success program.



Descriptive statistics (fre-

quencies and percentages),

relative to questionnaire_

responses will be analyzed.-

Recommendations_and comments _

of stUdents will be categorized

and listed.

Descriptive_statistics (fre-

quencies and percentages), relative

to questionnaire respOnOes will be

analyzed. Recommendations and

comments of teachers will be

categorized and listed.

Descriptive_statistics (fre-

quencies and percentageS),

relative to.questionnaire .

responses will be analyzed.

Recommendations and comments

of principals will be

categorized and listed.

EVALUATION OBJECTIVE

B. Tc determine student satisfaction

with the Success program.

9; To determine teacher

satisfaction with the Sucess

program;

H. To determine principal

satisfaction with the Success

program.

_IMPLEMENTATION

Student questionnaire;

Teacher questionnaire.

Principal questionnaire.

POPULATION/SAMPLE

All students (grades

3-6) participating

in the Success program.

All Success teachers

(Pre-iiiiiliTgarten to

grade 6).

All Success principals.

100 1 1



APPENDIX C

ACT IV I TIES CORD I NATED/CO NDUCTED
BY SUCCESS D IR ECTOR FOR

SCHOOL YEAR 1985- 86

12



ACtiVities_Coordinated/Conducted by SUccess DireCtOr fOr Sdhool
Year 198546.

1. Planned and conducted three-day summer training sessions for
teachers interested in implementing the Success in leadin_g
and Writing Program.

2. Meeting with staff at Lorton Correction Department - for
evaluation of the Succe_ss program at the Institution;

3; Observation of and meeting with pre=kindergarten teachers
at Rudolph Elementary School.

4. Mini-workshop for teachers at Turner Elementary SChoOl.

5. Orientation session with teachers at Draper Elementary
School.

6; Observation of Grade 6 class at Shepherd SChodl - USe of
Success lessons with coMputers.

7; Meeting with Region D Success teachers at Nene.

8. Demonstration lesson at Lewis School with Grade 3 class..

9. COordination Of_demonstration/visitation of Mrs. Linda
Daniels, Moten School, for Grade 5 Success teaChers.

10. Meeting with teachers (drades 3, 4i 5, 6) HendIey School;

11. Meeting
Center.

with Region A Success teachers at Savoy Educational

12. Mini-workshop for teachers at Simon Elementary School.

13. Conference with teacher at Ludlow-Taylor Elerientary School
to plan for a mini-demonstration for the staff.

14. Meeting with members of the staff of the D:::18ibn of QUality
Assurance_to discuss the evaluation of the SL;ctesS program
for 1985-86;

15. Coordination of demonstratiOn/vsitatiOn_lesson_Of Mrs; Alfrieda
Pushia, M.L. King, Jr., Elementary School, for 3ra e 4 Success
teachers.

1 . Observation of teachers at_Gage-Eckington Elementary School
with Dr. Helen Cappleman, Success Co-autnor/Consultant and
Mrs. Lillie Liu, The WaShington Post.

=-8
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Activities_Ooordlnate-d (con't)

17. Coordination of Success AdminiStratOrs' Meeting.

18. Development of_Material8 For InStruction Handbook for
Grades 3, 4 and 5.

19. Conducted workshops foe Chapter I Parents on using the
newspaper at hOte. Approximately So parents Plutter
and GibbS EleMentarY Schools.

20; Presentation On SUcCess program at the TeaCherS' Convention.

21. Facilitator_in The WashIngton Rost booth at tne Virginia StateReading Conference.

22. Coordinated mid-Year and end of the year meetings of Succ_e_s_s
adMiniStrators and teachers;

23. Observed forty-seven teachers during the Ydär.

24. DevelOped and disseminated three neWSletters (Success
Highlitpt)

25. Individual conferences and meetingS were held with Su_c:c:ezs
administrators and teachers On a request basis.

26. Information_and brochures about the Succ_ess_ program were
given to persons interested in finding out about the program.



APPENDIX 0

Estes Reading Attitude Scala
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Name Grade

Directions: Indicate your feel i ngs about readi ng by writing the letters
A, 8, C, 0, or E in the blank to the left of each statenent.

A z strongly agree /8 = agree /C = undecided
= disagree /E = strongly di sagree

PART

1. Reading is for learning but not for eRjoyment.

2. Money spent on books is well-spent.

3. There is nothing to be gained fran reading books.

4. Books are a bore.

5. Reading is a good way to spend spare time.

6. Sharing books in class is a waste of time.

7. Reading turns me on.

8. Reading is only for grade grubbers.

9; Books aren't usually good enough to finish.

10. Reading is rewarding to me.

11. Readi ng becanes bori ng after about an hour;

12. MoSt books are too long and dull.

13. Free reading doesn't teac:i anything;

14. There should be more time for free reading during the school day;

15. There are many books which I hope to read.

16. Books should not be read except for class requi rements.

17. Reading is something I can do without.

18; A certain mount of summer vacation should be set aside for
reading.

19. Books make good presents.

20. Readi ng i s dul 1 .
-82--



398 ] Etites Attitude Stain: Measures of_ Attitudes_Toward School Subjects
itt bold face to assure readribilitY. In the Mathemat-
cs Basic Concepts test illustrations are attractiVely
interapersed with word problems. At the lower levels
the illustrations axe simple but appealing. The test
booklets contain; in addition to question and page
numbers; identifying_picttirei of animals to help
Students to keep their places.
_ In summary, the ERB Comprehensive Testing
Program can be recommended on the basis of its
6iagntic utiliqito teicheri and administrators WI
well as the relevance of it5 centent, which is
appropriate to hoth the claiiro-orn and more informal
learning. The form and content of the test items,
directions_ for adminiitration, and explanation of
scoring are dear and understandable, making it
valuable for a Variety of echicitional situations.

[ 398 I
Estes Attitude Scales: Measures of Attitudes
To*ard Sehool Subjects. cl1-2CS 2-6, 6.-lat 1975
131;_EAS;_3 levels; manual (1814 23 pages); 1983 price
data: $36 per complete kit including manual, ai elemen,
tary hoolders, 25- secondary ticioklets, so secondary answer
sheets and Set Of scoring keys; 815 per manual; (2o-5o)
minutes; Thomas H. Estes; Julie Johnstont_Estes, Her-
bert C. Richards, and Doris Rotttger; PRO=ED.

a) ELEMENTARY FORM. Grade5 2-761 1981; 3 scores:
mathematics, reading, science; form (4 pages); $13per so elementary booklets.
b) SECONDARY FORM. Grades tiai 1981; 3 scores:
English, mathematics, reading science, social studies;
form (a pages)i_separate answer sheets must be tised;
$13 _per So secondry fortra; $ is per so secondary
profile/answer sheets.
See TI:843 (6 references) and 8:371 (5 references).

TEST REFERENCES
t. Summers,E. G., & McClellAnd,J._ Y. A fklel.bised tvaiUatiOn Of

St-Ls-timed Silent Reading (SSR) in intermediate grades. THE ALBERTA
IOURN&L OF EDUCATIONAL RESEARCH, 103a, at, tooI la,

Review -Of Estes Attitude Scales: Measures cj
Attitudes Toward School Subjects_ by JOHN K.
MILLER, Associate Dean for Graduate Studies
as.ci Associate Professor, Graduate School of Educa,
tson and Hman Development, University of
Rochester, Rochester, NY;

The Fste!s Attitude Scales were developed to
aSsess the tastes of elementary (grades 3 through 6)
and secondary (grades_7 through 12) students_for
the content and study of basic school subjectt. Test
materials are simply and attractively designed for
convenient, efficient administration and hand-Scor-
ing by classroom teachers. The manual is brief, well
organized, well written; and generally intelligible to
the non-technically oriented user. It is unpretentious
in purpose and in its recornmendationS for use and
interpretation; directionS for administration, scoring,and use of norms tables are clear and Simple; and
technical data on test construction, psychometric
properties, and norms development are pregented in
a straightforward and reasonably detailed fashion.

Items require resnondenti to indicate on a five.
point Scale (secondary form) or three-point scale
(elementary form) their agreement/disagreement
with statements that reflect a pbsitive or negative
bias toward a particular school subject. Though each
scale includes both faVorably and unfavorably
worded statements, different scales do k) to a
disproportionate extent.

Scale construction protedureS emphaiized content
relevance and homogeneity of factor structure
among items_pertaining to the same subject matter.
Item selection for the final version of the secondary
form was carefully accomplished in stages that
successively involved content 1115.41_Si5, item discrimi-
nation analysis; and factor analysis with rotation to
simple structure (Varimat criterion) of the full
inter-item cOrrelation matrix. The elementirj,_form
originated with the moit discriminating items of the
secondary Mathematics; Reading, and Science
scales. Vocabulary adaptation of items to the elemen-
tary level was empirically validated through several
stages of individual interviews and group discussions
with independent groups of third grade children. As
in the caie of secondary scales, the item-selection
criterion for the final verSion of the elementary form
was homogeneity of within-scale factor structure.
This strategy prtkluced for both forms scale& that
represent distinct subject matter em_phases. Unfortu-
nately, factor structurei reported for the final
version of the secondary form were_not derived from
freshly sampled data. They resulted,_ instead; from
analysis of partial data sets from Which items with
weak or ambiguous factor loadings had been elimi-
nated; This %as _not the case for the elementary
scales, which were administered in final form co an
entirely new sample prior to the final factoring.

Reported reliabilities of the internal coniistency
type (coefficient alpha) are respectable for measures
of this kind and ranged from .76 to .93 for scores on
the secondary scale and from .76 to .88 on the
elementary scale. Coefficients for the secondary
form were, like the final factor analvses of item data,hoed on Rartial data ,Sets. FAure to present
evidence regarding test-retest reliabilitiei may be the
most serious deficiency in the technical properties of
the Estes_ Scales: The stability of any measure
purportedly relevant to educational practice; or any
other continuous process -rmriable, Should be exam-
ined carefully. It ts important to establish that
meuures of this kind are not the product of unstable
traits or transitory states;

Construct vali.dation of the elementary and secon-
dary forms attended to both convergent and discrim-
inant validity Of individual subject matter scales.
Extrinsic measures of ,Audents intereSt in each
school subject were obtained from the respondents
themselves, trom peers, and from teachers. At the
secondary level criteria also included resi.ondents'



course grades, standardized achievement test scores,
and extra-curricular involvement in course-related
activities. Though on the whole correlational evi--
dence satisfied conditions favoring both convergent
Ind discriminant validity of individual intereat
scales, findings were somewhat mixed for the
secondary form._ In particular, the discriminant
validity of English interests was confounded by
relatively high correlations between Eng liSh -criteri-
on measures and reading interests. This is hardly a
surprising discovery, considering the likeliho-od that
reading interests are relevant in a global sense to
other academic interests.

Finally, it must be noted that "national" norms,
reported in terms _of normalized T-scores and
percentiles, depend on an inadequate data bak for
generalization to _the _school population at large.
Distribution of the norms sImple by sea, race, and
urban vs. rural residence, v US proportional to their
representation in the lational population. However,
the size_ of _the combined norms sample for both
levels WaS only1,815 students (969 at the elementa-

r_leVel and 846 at the secondary level); with
geographic representation limited to five statia.

In Summary, the Estes Attitude Scales appear to
have been competently constructed. They evidence
a conscientious attempt at compliance_with proce-
dural standards for test development. The deficien-
cies of these measures seem to be principally the
result of compromises directly attributable to the
authors' limited resources; Although the Estes ScaleS
cannot be recommended as a basis For comparisons
with national trends, they could constitute a uSeful
and meapenSive means to less ambitious ends: (a)
simple description of children's sentiments regard-
ing various aspects f standard curriculum; (6)
acquisition of affective data relevant to curriculum
retearch and evaluation, especially at the Local level;
and (c) development of local norms For the relative
iskiament of children's subject matter preferences;
Any of these objectives might be accompliihed
Without undue reliance on the instruments' weaker
features; while capitalizing in particular on the
obvious care and attention to detail that character-
ized the development of the Estes Scales.

8 4
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Holi stic Scori ng

ng



HOLISTIC SCORING

Holistic scoring (Spandel and Stiggin, 1980) is bated oh raters reviewing
a paper for an overall or "whole" impression. Although specific factors
(grammar, vocabulary, ett.) may_influence the rater's response; these
considerations are never directly addressed. Consistencyboth among raterS
and arnong_scores assigned by a single rater--is very important in holistic
scoring (Spahdel and Stiggins, p. 20).

The papers will be rated on a four-point scale. Before the Scoring
process begins; "...the trainer and the most qualified or eiperienced raters
will review a subtest of the papers to be Scored in order to identify range
finders.0_ Rarige finders are representative of all the papers at a
given scoring_level. Range finderc ahe received for each score, respectively,that is, for 4, 3, 2, and 1. Papérl Lited as range finders at given levels
should be so typical of _paperS at that level that all raters agree to the
assigned score. Range finders are used as models to assist raters duringscoring.

In holistic scoring_there is not an/ predetermined spt-of rriteria to
Identify_range_finders. For example, "A paper_atsigned a score of 4 will
-simply be a relatively high quality paper Within a given group; it may or may
not be an excellent paper in itt oWri right." (ibid).

It has been found that the holistic approach will produce marked
consistency among raters ( reli abil i ty).

Two raters should read all papers to minimize the chance of error
resulting fran rater fatigue, prejudice, or other extraneous factors;

In order to determine a final score, scores may be added or averaged
across raters. If there it disagreement of more than one rating point, it can
be resolved through discutsions by the disagreeing raters.

Experienced raters can go through 30 to 40 papers per hour. To inture
high_reliability, scoring should be restricted to six hours per day. Best
results are received with short hours and frequent breakS.

Source: Spandel, Vicki and _Stiggins4 Richard J. Direct Measures of Writing
NortNest Regional Educational Laboratory: Clearinghouse for

;57Fied Performance Testing. Portland, Oregon.

-85-
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PK-K Teacher Questionnaire
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District of Columbia Public Schools
Success In Reading and Writing Program

Prekindergarten and Kindergarten_Teacher
Questionnaire

_Since you have been a participant in the_Success In Rer7'ng
and Writing Program your reactions are an important part of the
assessment of the overall program. Please complete the following
questionnaire items as indicated;

alb

(1) Please rate the level_of enjoyment experienced by you_and_your
students with the following modulet bY placing in X on the
appropriate nUMber.

Picture Mord Association Module

Teacher

Very Unenjoyable 1 2 3 4 5 6 7 Highly Enjoyable

Student

Very Unenjoyable 1 2 3 4 5 6 7 Highly Enjoyable

Alphabet Module

Teacher

1 2 3 4 5 6 7 Highly EnjOyableVery Unenjoyable

Student

Very Unenjoyable 1 2 3 4 5 6 7 Highly Enjoyable

Oral Language/Reading Module

Teacher

Very Unenjoyable 1 2 3 4 5 6 7 Highly Enjoyable

Student

Very Unenjoyable 1 2 3 4 5 6 7 Highly Enjoyable

Stozy Time Modu'e

Teacher

1 2 3 4 5 6 7 Highly EnjoyableVery Unenjoyable

Student

Very Unenjoyable 1 2 3 4 5 6 7 Hi.y nj0*?abIe

=8 6
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eLease rate the eXtent the Success Program has improved thelistening and speaking abilities of pre-k!.ndergarten andkindergarten students.

Littl improvItimAnt 1 2 S 4 5 6 7 great Improvement
(3) Students participating in the Success-ProcraM are quiteproud of their academic

accomplishments.

Yet No

(4) Haft you found that your prekindergarten and kindergartenchr.dron are learning to associate words with tangible itemsand intangible concepti in_pictures more rapidly with theSuccess program than with a traditional program?,

YeS
No

(6) Save you found that your
prekindergarten/kindergarten childrencan read words printed in a variety of materials?

Yes
No

(6) Please indicate below, if applicable, any module that youhave found particularly difficult to teach. State brieflythe reason for the difficulty.

(7) Did you user the Success method exOlusivAly for yoUt pre-kindergarten or kindergarten classes?

Yes
NO

If the answer is no; please indicate O,iilOw why you are nottieing the StocOe-44 method exclusively.

IndiCate the humber tiik modules yOU -tYpicaiiy use ber1234
(9) Indicate the number of days per week you use the SuccessProgram. 1 2 3 4 5

-87-



(10) Do you plan to use the Success program again next year?

Yes

(II) pleate list below advantages and disadvantages of using the
Success program.

(12) In your opinion, which students benefit most from the
Success Program approach; high ability, average ability,
or low ability ? (Please circle ond.)

(13) Please express any recommendatiOns you may have Concernin
the Success Program. (Hot40 if at all, would you change it

Thank you for your invaluable assistance. Best wishes for a pies!
remainder of the Schoolyear

Revised, 1985
-88-

1 4



APPENDIX G.

El erne rat a Ty Teacher Questionnaire
(Grades 1-6)
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District of Columbia Public Schools
Success In Reading and Writing Program

Elementary Teacher Questionnaire

_since you_have been a participant in the Success In
Reading and Writing program_your reactions are an_impoi-Eaht_
part:of the assessment of the overall program. Please complete
the following questionnaire items as indicated.

Please check the box indicating what grade you teach.

First /-77 Second /--7 Third t777

= Fourth /--7 Fifth /-7 SiXth /7-7

1. Please indicate by placing an X on the appropriate
number the degree you feel the Success program has
improved the reading performanciE7716ur students.

Little Zmprovement 1 2 3 4 5 6 7 Great Lmprovement

2. Please indicate below, if applicable, the moduleS you
have found most difficult to teach. State, briefly,
the reason for the difficulty.

3. Do you use the Success program five days per week?
Please check the appropriate box.

Yes /7-7 N

4. If the answer to_Number 3_is no, please, indidate in
the blank below how many days per week you uSed the
Success program.

5. If you did not use the Success program 5 days per week
please state below why cr(7)171nan't.



6. Are all Success modules taught_by you when you use
the Success program? Please check the appropriate
box.

Yes 7-7
7. If the answer to Number 6 is no, please state below

which modules you usually teach.

8. Please also state on the blanks below, if applicable,
why you teach only the modules you indicated in Number 7.

9. Have you had any problems incorporating the Success
program with the Student Progress Plan objectives?

Yes /-7

If the answer above is yes, please, indicate why
incorporating Student Progress Plan objectives with
the Success program is a problem.

10. Please indicate in the blank below the number of the last
Success lesson taught by you.

-90-
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1 . Did you use the Success program exclusively in your
reading/language arts program?

Yes /-7 No /

12. Please list advantages and disadvantages of the Succe_ss
program, (Use back of the sheet if necessary.)

Advantages:

Disadvantages:

13. Are you planning to use the Succe_s _rn_Reading and_Writing
proaram next year?

YeJ /--7 No /-7
14. In your opinion; which students benefit most from the

Success program approach;

(Circle One) hiCth averacre low ability?

15. Please express any recommendations you_may have concerning
the suddess ptoqram. (How; if at all; would you change it?)

THANK YOU FOR YOUR INVALUABLE ASSISTANCE. BEST WISHES B-7,P.
A PLEASANT REMAINDER OF THE SCHOOL YEAR!

1418
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NAME

GRADE

District of Columbia Public SChools

1984-,95 SUCCESS IN READING AND WRITING PROGRAM

STUDENT QUESTIONNAIRE

SCHOOL

YES NO

1. Do you enjoy participating in the "Succesti in
)

Reading and Writing" program at your school?

2. Would you like to have the program zontinued
)

at your school?

3. Has the program helped you in your other class
studies?

4. Are you more confident in yourSelf in reading
since you've been in the program?

S. Do you kead (books, magazines, or the newSpapar)
more now in your spare time?

6.Do you enjoy working in class with a partner?
7. Has the program enabled you to express yourself (

better in writing?

8. Do you have enough time for writing during the (

instructional period?

9. Do you like having individual help given to you
by your teacher?

10. What do you like most about the program?

11. What do you like least about the program?

1 . Would you change the program? How? (please use back of page
if necessary.)

THANK YOU FOR YOUR INVALUABLE ASSISTANCE. BEST WISHES FOR A
PLEASANT REMAINDEP OF THE SCHOOL YEAR!

RevisLg0
1095
-92-
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District of Columbia Public Schools
Success In Reading_and Writlng Program

Px_incipai - Questionnaire_s

The purpose of this questionnaire is to find out your
reaction t'n the Success In Reaiding. and Writing program.

1. Do you feel that children in the Success program have
shown more improvement, at this pcTiiii7in reading and
writing abilities than children in other reading
programs being taught at your elementary school?

Less Improvement 1 2 3 4 5 6 7 Greater Improvement

2. In general,do you feel the Success program has helped
to improve teaching abilitieUTTirticipating teachers
within your school?

Less Improvemeht 1 2 3. 4 5 6 7 Greater Improvement

3. Are the teachers of your school using other reading
programs along with the Success program?

Yes /---7 No

If the answer is yes, please indicate below the
reading programs being utilized.

Please indicate below also, the reason(s) why it was
felt other reading programs were needed.

4. Have your teachers encountered any problems utilizing
the Success In Reading and Writing program in conjunction
with the Student Progress Plan?

YeS / / No /---7

-93-
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5. Are the objectives, basic assumptions and objectives
and rationales being adhered to, as closely as possible,by your teacherS?

Yes 177 No /--7

. If you are not familiar enough with the Success programto evaluate its utilization, would you be interested
in attending a Success workshop for principals?

Yes/L-7 No/-7
7. Are you interested in t e Success program continuingat your school?

Yes /--7 No /--7

8. List below advantages and/or disadvantages you see withthe Succest program.

Advantages:

Disadvantages:

-=.94=
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TUE SUCCESS IN READINZAND_Aia IT TNZ_PROCUM

LEVEL OF IMPLENENTATION Cf-ECKLIST

Sdhool

Teacher Grade

Lesson N-c: Number Present

Date

Enrollment _

Time ofObservation

1.

2.

3.

Madule Observed

) Picture/Werd Association ( ) iDecoding n Context
) Alphabet ( ) Composition Fluency/Accuracy
) Oral Language ( ) Composition
) Story Time ( ) Research Practicum
) Phonics/Spelling C ) Study S%ills
) Language Experience ( ) Current Events
) Academic, Cultural Arts ( ) Writing
and Current Events Reading ( ) Recreational Reading

) Patterning

SchedUle posted

Key Elements

Whole class instruction

Individualized instruction
(contact with each child)

4. Charts (15 or more)
(a) accessible and reading
(b) of words
(c) eE word cluster!:
(d) of sentences

5. Use
(a)

(b)

(c)

(d)

(e)

(f)

(g)

(h)
(i)

(i)
(k)

(I)

of printed materials
newspapers
magazines
library books
dictionaries
textbooks (science ( ),
math ( ), social
studies ( ), music ( )

maps
encyclopedia
telephone books
catalogues
charts
comic books
other

specify

Yes No
( ) ( )

) ( )

( ) ( )

( ) C )

--A25



6. Wri tins Activities
(a) words
Cb) factual tmEormation
(c) creative
(d) other.

5PecifY

7. Communicating with partners

8. Conference with teacher

Student Behaviors

Participation in Pre-dizcussion

Suggesting vocabulary

ether
specify

Participatioft in Follow-up
Activity

Looking for letters

words

pictures

other
specify

Writing

Proofreading work

Filing of papers

Evidence of Student Enthusiasm

Additional Comments

Name of 01,scrver 444:te

Add Z+(440 t xcri"r-S ovt c.k (:)-P 4.111'5 /CI 43e
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The Levl of Use Interview

The procedure chosen to measure the individuai's I;obil is the focusedinterview. According to merton, Fiske end !Carden". the "foCUsed interview"
employs an interview guide with a_ list of objectives and quettions hut givesthe interviewer latitude within the framework,of the interview gUide. tnthe LoU interview, a number of specific: questions are required since they_ _have been found to be effective and efficient in_eliciting the necessary in-formation. However, thr interviewer is Intimately knowledgeable of the ob7
jectives of the interview and is often_required to uSe judgment in sequencing
of these questions; as well as in following up insufficient responses with
further questions and probes.

The Selidtion of a focused interview rather than a highly structured
interview (end that required standardized_questions, probes and procedures)
wes_beeed on SeVeral considerations; Although the LoU iaterview does require
certeih quattionsi_the LoU concept is too complex to expect that probes and
foll010-110 qUeStions can be completely_standardized and still be appropriatefOr evorY situation. As Maccoby end Maccob0 note; less structured_inter-
views alloW for standardization of meaning rather than relying_on_the Samewords to mean the same thing tO bath interviewee. Each individUel_WhO it
interviewed responds differently in extent as well as c:ontent, and for the
objectives of the interview_to_be met; follow7up to responset_Must_he indi-
vidualized; mesningleSS and misleading questions can be.aVoided bY allowing
the interviewer thiS fleXIbility. Less rigidity alS6 encOUtegas More true-
to7life responseS Since the_respondent can follow a natural train of_thought.
Thus, more CoMplete and detailed responses are obtained, and the intev-riewee
feels coMfertable ea if in a normal conversation. It is obvious_that a con-
sequence Of the focused interview is the necessity for_more vigorous inter-
viewer_training. However; the amount Of freely provided and important in-
formation that has been obtained through over 1;680 'toe intervtews
the belief that the selection of thit tnterview procedure was well :!..ade.

3-
Merton; M. Fiske and P. K. Kendall, The Fbsed

fanUal of Problems and Procedures (Glencoe, :LI.: Free Press; 195,z)
4-
E. E. Maccoby and N. Maccoby; 7The Interview: N Tool of Social

iCience," in Handbook of Social Psgchole4y, 701. 1, ed. ty
:Cambridge: Addison-Wesley; 1954).

-97 -
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It ShOuld be noted here that a recognized alternative
to interviewing is observation-. In research, it is naturally
the goal to be as rigorous as possible; It follows thati_if
oneideSiteS_t0 MeASupe behavior; it should be through_obser-
vation of that behaViOr_rather than through reliance_on the
subject to report hOW she/he behaves or behaved._ _However,
the_interview has adVantages over_observationi and these advan-
tageR appbr to the caSe of teasuring LoU. Dean, Eichhorn and
Dean-) note that:

(1) Interviews can get at past eventSi_at events when
the interviewee is alone, and at situations where
outsiders would alter behavior;

(2) Interviews can reveal behavior not occurring
during times when observations are made;

(3) Interviews can reveal relationships that cannot
be observed;

(4) Interviews are quick and efficient;

in the daSe Of theasuring LoU,_ail of the important:US-6r
behaviors coUld nbt be ObSerVed without shadowing the user for
long periods of tiMe_and delving into correspondence,
conversations, planning seSSiOn8; Contemplation, all of which
might change_if an outside: observer were tO be present. An
interview was selected as the most feasible Means for
collecting LoU data_on large samples. FUrthertOrei it_is_the
most efficient way that has been found to detertine_the LOU of
innovation users within a single school or OniVerSity.

The_problem remains that relying_chiefly on the self=.
report_of an individual may not give a full, true pietUre
Of_that individual's behavior. To compensate for this
potential weakness; the Level of Use interview has been
developed in such detail that questions can be asked about
variOU$ independent_yet related behaviors that contribute_to___
eStabliAhing an individual's overall Level of Use; Maccoby and
Maccoby point out_that if a_number of_questions are_
asked that differ in foem and_content but are related_in_a pre-
dicted meaningful Or logioal fashion kas they are through__
operational definitiOnS of LeVO:l8 bf Use), then a high corre7___
lation between responses tb theSe questions indicates that they
tap a common characteristic of the indiVidUal._ It_has been
found in Levels of Use research that an indiVidOal's_responses
to the interview questions are highly correlated, and therefore,
it can be assumed with a high degree of_certainty that they measure
what they purport to measure, Level of Use Of the Innovation.

5 J.B. Dean; R.L. Eichhorn and L.R. Dean, "Observation and_
Interviewing;" in An Introduction to Social Research, ed. by

J.T. Doby (N.Y.: Appleton-Century Crofts, 1967).

6 Maccoby and Maccoby, 1954;
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Generic Nature of the Interview

Another important characteristic of the LoU interview is
that it is not specific to any one innovation; that is, it is
generic. The LoU concept and the recommended interviewing
procedure can be used for any innovation. Different questions
are not required for different innovations. This will become
apparent aS more is learned about the interview.

Levels of Use of the Innovation

Before reviewing the interview and rating procedures in
detail, it is of utmost importance that potential users of this
system internalize the Levels of Use concept. For thi4 reason,
an article explaining Levels of Use is reproduced here'. Note
that both raters and interviewers need to memorize the Levelt
of Use Chart by the end of training. Familiarization with the
levels and categories is a prerequisite to beginning training
in both rating and interviewing skills.

*Note: The Success Program evaluator successfully completed a
Levels of Use training program conducted by the Division
of Staff Development (DCPS) in September, 1986.

_ G.E. Hall, S.F; Loucks, W.L. Rutherford and B;W. Newlove,
Levels of Use of the Innovation: A Framework for Analyzing
nnovation Adoption," Journal of Teacher Education, 26 (Spring,
975).
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