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the therapeutic dynamics of group interaction. This study _

investigated the effect of Cohn's group process on the self-concepts

of ninth grade students. Four themes, or teaching units, were chosen

for inclusion based on the appropriateness of the theme to the age
group and the proven effectiveness of the theme to bring about

positive change in self-concept. These themes were study skills,

career education; values clarification, and transactional analysis.

It was hypothesized that the theme-centered group process would
facilitate implementation of the instructional material thereby

creating an intervention that would improve self-concept. Ninth grade
students were assigned to either an experimental (N=24) or a control

(N=22) group. All subjects were given the Piers-Harris Children's
Self Concept Scale at the beginning of the school year, at the end of

the group process_ (mid-year); and at:the end of the school year. An

analysis of covariance revealed no significant difference in scores

between the control and experimental groups: It is recommended that

other themes, such as decision making and human relations training,

and other student variables; such as grade point averages and B

attitudes about school, be investigated in order to provide a more
comprehensive evaluation of Cohn's process. (Author/NB)
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This stody investigated the effect of Cohn s thgrne-c(_rut(_n_d

interacticnal group process on the self corcepts of ninth grade

students: Foor fﬁéﬁéé; ar teaching urits, were chosen for inclusion

proven effectiveness of the theme to bring about positive chan in
self concept. These themes were study skills, career educatisoh,

values clarification, and transactional analysis. Theé idnderlying

hypothesis uwas that the theme—centered Qroup process Waidld

facilitate implementatian of the instructicnal mateérial thereby

creating an interventatian that wonld impriove self coricépt. The

qUhJLth were 44 ninth qradL :tudgntq whe were giver the Piers-—
Harris Childrens” Self Concept Scale at the beginning of the &chool

year; at the end of the group process (mid—year), and at the

end of the schoal year: An analysis of covariance revealed no

rence in scores between the caontrol and
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décision=making and human rejations training, and other student

Variables, such as B.F.A. and attitodes about schuool, be
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investigated in order to provide a more comprehliensive evaluation
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77777 theme—centered Qrodp process is designed to
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balance between corncertration on & grodp topic or theme and the
fﬁéﬁ&ﬁi tic dynamics of group interaction (Iﬁhh, 1972). The é?ﬂ&%fi
seems well-suited to the educaticonal setting because of ite hiéﬁ
degree of structure and delimitation of learning goals (Shaffer %
Gaiiﬁgﬁy; 1974). The gerieral facus of the theme—centered apprnééﬁ
is the "I-We—It" triangle (Shaffer % Galingky, 1974). The "I-—We®
caomponent of the Eﬁiénaie is represented by the individial’s
emotional~interactional respoarise to the grodp while the "It" refers
to the ééﬁﬁi%iVé learning function (Shaffer % Falinsky, 19745, This
dual attentisn to the feeling and thifking aspects #f Functioning
seems baﬁfi&ﬁi&?iy relevart to the early aduléscent who is seeking a
positive relf concept (Erikson, 1943). Fuoiur themes oF topics were
chasen té be ntilized with the ArEilbp procEss becadse of their
demonstrated success in Eésitiveiy affecting &&1f coricépt. These
themes were career educatian, transacticnal analysis, stiidy skills,

and values clarificatiomn The parpase
determine the effect of Cohn’s theme—centered Qraup
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saif E@?E;EEG af & arisdp G F Larly adniiétéﬁfé. Far the purpn5=s of

this study self caricept was defined as the way stiudents feol

aboot their level af happiness and satisfaction, behavior,

ihtélleé%béiify; statos in schoal, papularity, an=iety, and
Appearanc e It was hypothesized that due tw the structiure of the

theme-centered process; the specification of learning aualts, and the

wauld ceccur.
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Subjects: The 24 studerits comprisirg the

giﬁié and 1% ninth grade boys, from the middle to
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wpper middle saciv—ecaoncomic level, were taken from a groiip o f

students who were unab1= to take ore of several Sefm
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U‘l

courses heing offered at a

students we = plaCLd in an elective because of scheduling

difficulties or an inability two wohtain a chosen élective. A aradp

of these students were randomly chosen and invited to béﬁfitiﬁaté in

a group that would discuss schos] and schioal related problems. AT

students offered the group discussion elective chose to take it.

The 24 stodents were then divided inta four grodps of six students

who met for 55 minutes a day, five dayé a week, for 14 weeks.

nts were determined by thL student’s fr
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Student grouop assiagn
period which in turn was determined by random compiiter assignment.

at began the group couniseling activity finmished it.
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of students as the ewxperimental group, i.e., stidents who were not
Flaced in a semester elective: This group consisted of 11 nminch
grade girls and 11 ninth grade boys: These students wére randomly

selected and asked iFf th re~Harris
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Children's Self Concept Scale Ffar the pre, prst, and delayed

delayed posttest. The lass of the seven students did rnt Sppear to
gréatly change the compositian of the centroi graup.  Means for the
pré and pasttestings for the 15 and 2% students were very similar.

A1 students participating in the study, esperimental and contral, WErd

ket Ween the ages of 14 and 15 with the moda] age being 14.

Materials, The dependent variabies in the study were th

fi)

total scores on the Fiers—Harris Childrens Self Concept Scal

i
Tt

(Fiers % Harris, 1949). The Fiers-Harris (FH) was chosen hecsuse of
its past utilization in similar studies (Carusi, 19234y Crittenden,

Kaplan, % Heim, 1924) and its established reliakility and validity
(Beritley, 1972). The FH measures the way a stodent feels abuout his or

, Popularity, anxiety,

mi

her bEhavier, intellectuality, schoal statun
appearance, and happiness and satisfactien: The FH has a possible

tatal score of 94 points.

The experimental treat

atilized Cohn‘s theme—
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CéﬁféTéd iﬁféP§C£iGnéi group process (Shaffer & Eé1iﬁgky; 15745
which attempts to create a balance hetween the aronp’s concentratian
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in the ﬁﬁédb; and the group interactien. This concentration on both

the tgachlnq and the therapeutic aspects makes the interactienal

method unique and highly applicabkle ti the school @RViIFGORMERt .

Four themes, or teaching anits, were presented to the stiudents

during the course of the sessions. These triemes were chosen fFaor

their appropriateness to the age arcup of the sfudy and their proven

effectiveness in bringing sbout positive change in student self

Relate to my Future? concerned career exploaration and incliuded

vocational interest testing and the explaration of varicie car
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aréas. Career cducation activities of this type have beén shawn to

improve self Cnnc’ﬁf in early and late adolescents (Shelver, i§763

1935, —au]:bgrry’ 197%)  "Hetting Along Better with Others®

used the Harris (1%4%) transactional aralysis t o
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%t as a basi

s

@iercises in which Th- students interpreted their hehaviar and the
behavisr of ather 56665 members. Transactisnal analysis groups have
improved self concept in a variety of araups (Wocdward, 1975:

Brown, 1974, E;rﬁéi; 1?&84). The unit "How to Léarn Moré in Less

Time" waz a study skills and motivation coiirse ising the Achievement

Motivation TFéiﬁiﬁ& program of Markle, Rinn, and Wﬁrfhy 61?77);

ement technigques adapted from The Memuory Book (Lorayne

3
o
3
3
<
o
3
-
W
=
ﬁ |

% Lucas,; 1974);, and several approapriate cassetté—workbook ewxercises

from the Ligféﬁ and Think (Mallis, 1963) serics. Study skill
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in a wide range of popolatiosns (Askounis, 1978y Crittenden, ﬁéhiéh;

.
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% Heim, 1924). The last theme was "What I Value in my Life" iFi

which the Zimon,; Howe,;, and ¥irschenbaom Values I1ar1f1rat4ﬁﬁ (1972)

text served as a basis for a qronp discussion of values. Sel

-+

concépt has been improved, utilizing values clarification, in a

variety of scttings (Redmon, 1978 Thompsan & Hodson, 1931).

if was bL]lLVLd that ut111~at on of material from these themes

wiuld €nable the students to know themselves better, to develap

pérsﬁnaiiy meaningful geals, and toa become effective in coping with

their academic responsibilities: Intgr:pgrch with the themie

material the stiudénts discussed grades, dating behavior, parents,

and other mattérs of interest. When a student wasnt contributing

o 1ntgract1na an attempt was made by the cnunqg1ur to elicit this

participation and whilé stiidents were protected From abose, a

certain amount of ematicnally charged dialogue was allowed to cccur:

The cligft-céntered approach (Rogers, 1951); which has hbeen showr to

facilitate P“qltIVL s

i

1f concépt change (ZSamulewicz, 1975: Broyere,

&d as the underltying CHUﬁqL1Lﬁq orientatiorn:
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1975), was

a pre, pdéf; and delayed pﬂ:ttgqtlnq with the FH;

ni

There wa

Thie fire—-test was given in Seéptember at the first of the schani year

arid biefore the grulp process begad. The posttest was gqiven in

January at the end of the first semester when the group activities
were corcluded. The delayed posttest was given four and a half

manths later, in May, at the end of theé school year.

Iy

Results

ll\

I order to contral for éiﬂhi?itéﬁf initial differences bgt en
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cantral and experimental groups (Fi. 4471 584,p00010 an analydis of

covariance was performed nsing the pre—~test scores 58 covariarnt.

Altheough the experimental group displayed s 5033 point 98in between

pré and posttesting as cumpargd to 8 (¥ paint decrease for the

contrial group (see Takle 1) the difference was nok significant

(Fi,g —9'9ﬁ;h};65); Fir the dx1aygd pustt sling the Cohn groop

&vidénced a .42 drop from the piéf%ééf score resulting in a =97

increase from the pretest indicating thet some of the gain From the

treatment périod was rndlnq with time:. The control groibp, however,
achievéd a 1.50 score increase Fram posttest to delayed posttest

resiulting in a gain of 2,07 points from pre to delayed pusttesting.
This indicates a gradual increase in positive self corcept for the
contral group throogh the years The changes in both the pasttest

arid the pretest tuo

ricit sfafis{icaiiv

sighificéht.

Insert rablg 1 abcout here

Cohn’s theme—centered inter ctIuna1 Qroup process; dtilizing

the themes of career édUcatiéﬁ; study skills, values clarificatinm,

ransacticnal analysis was rnurd tu be ineffective in impraoving

and t
the S&1Ff concepts of a aroup of ninth grade studernts. It may be
“hat o different set of themes ,.rum th”qL used, might be mor e

g
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effective. W&ing multiple themes may nof be as

R

=ctive as

[
i
e

concentrating on a sirgle théme. The gain in self concept esxpericriced

by the treatment grodp From the beginning of the aroup process to

""" der of the year. 1In

activities been provided thrcughout the remainde

T

addition, investigation into the éffects of the Cohn method on ather
student variables siicii as HF.A., attitudes aboot school, motivation

to achieve, and studert behavior may produce a more comprehensive

evaloation of thiz greup process.
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TABEE
Mean Zicores for the FPiers-Harris

Childrern s Self-Soncept Scale

i FRE~TEST FOET-TEST TELAYED-PO=T

Evxperimental Group =24 S1. 90 B 17 =475

Control Group g AOL 33 B0 00 LliE7#
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