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An Evaluation of Utah's Single Parent and

Displaced Homemaker Programs

The American family is in danger. For the past 30 years the American family has

been changing in a way that threatens the futures of women and their children. The

traditional family (working father, and mother at home with two or more children)
occurs in !ess than 19% of today's families. One half of all marriages performed this

year will end in divorce and with those divorces many women and children will be

plunged into poverty. One commentator observed, "We have failed to understand the

economic as well as the emotional price and cannot believe what has happened to

the American family. We have not understood the depth of the problem " (For a
complete list of references for this section, see appendix H).

The National Problem
The growth in the number of families.maintained by women has far outpaced that

of other families. From 1972 to 1982 their number had increased by 57% to a total of

9.7 million compared with a 10% increase for other families. One out of four homes

with children is headed by a single woman and that figure will increase another 57%

by 1990;

There is a myth that women grow rich on alimony while the husbands struggle to

meet the payments. The facts are that less than 15% of all divorced women receive

alimony and the overall average is $4,000 per year. Women and children are the true

victims of divorce. Divorced women with children experience a 73% drop in their

standard of living which forces them into Poverty while their former husbands have a

42% rise. Forty-seven percent of single mothers live below the poverty level.

Although single paresit families can be formed by the death of a parent or the

birth of a child outside maniage, the increase in single parent families in the United
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States is due largely to the rise in divorce rates; These women are thrust into the labor

force without the necessary skills to provide an adequate income for their children. Of

women in the labor force in 1982, 56% worked out of economic necessity because

they were divorced, separated, widowed, single or living with a husband whose
income was less than $10,000 a year. A California study showed that even when

working, 33% of divorced women fall- below the poverty line, and another 15% are on

welfare. In 1982 about 3;4 million families maintained by women (one out of every 3)

were in poverty compared with 1 out of 13 married couple families. This phenomenon,

of divorced women and their children being forced to live in poverty, has been called

the feminization of poverty.

There are 10 million children in divorced homes in this country. Next year there

will be another million. By 1990 only half of all American children will spend their

entfre childhood with both natural parents; One out of 3 children will watch their
parents separate and " the break up of the family is almost as traumatic as death".

When separation occurs 90% of children stay with thefr mothers. Over half of these

children have had no contact with their father in the past year.

Members of Congress deem the issue of child support "a national scandal." By

not facing up to these realities we place a new generation of children at risk. Child

support is often set by judges with inadequate knowledge of the realifies of
impoverished; divorced women. The New York Task Force on Women reported that

"judicial decisions were repeatedly made on misinformation, misunderstanding, and

outright prejudice toward women and their children." Judges often showed more

concern about the father's credit rating than the welfare of his children; The most

recent statistics show that 42% of the time no child support is awarded at all. Of the

47% of cases where child support is awarded, one quarter of women receive partial

payment and one quarter get nothing at all. The average child support per family (not

per child) is $34 per week. The emotional cost for these women and children is

_
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impossible to calculate. They live in loneliness, isolation, and poverty.

The Problem In Utah'
The State of Utah is not exempt from these social problems. The increased

divorce rate over the past ten years reflects shifts in soda( norms and indicates more

changes for the future. There are distinct differences in employment and income which

exist between married and divorced or separated persons. These differences present

special challenges for divorced and separated women. These problems are
particularly severe in Utah where families are larger and incomes are lower than

national averages. Single parent (divorced, separated, widowed and never married)

families are less common in Utah than nationally (11% in Utah, compared to 17%

nationally), but there are more divorced single heads of families in Utah (by percent)

than in the United States generally.

Single parent families in Utah increased by more than 88% during the 1970's,

while married couple families with children only increased by 32%. Between 1969 and

1982, the number of poverty level, female headed households with dependent children

in Utah almost doubled. By 1979, 28% of female headed families in Utah had incomes

below the poverty level. Four years later 34% were in the same condition. The median

income of female family heads is 46% of that of male family heads - $7,500 compared

to $16,400. As a result, all but a tiny percentage of money for Aid to Families with

Dependent Children is consumed by female headed families.

The circumstances produce a tremendous negative impact on the children. This

is particularly striking since this is a state where families and children are highly

valued. Approximately 10% more Utah women head househelds with c Adren than is

true nationally. Therefore, Utah's women bear a greater responsibility for theft
dependent children 'than do men or women elsewhere. Utah women are more often

responsible for minor children than are women in other states because of higher
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fertility rates and because Utah men have custody of children less often.

The U.S. Census of 1983 indicated that of female headed families with children

under the age of six, 50% of Utah women in poverty fall in this category.. In 1979,

57,000 Utah children were poor. That is one out of nine children under the age of 18

and one out of eight children under the age of 5.

The heart of the problem is society's reluctance tO face the new realities of the

family. "There is a longing for an America that no longer exists. Policy makers do not

take into account real women's lives. We legislate through nostalgia." In a new book

of Utah demographics, the authors insist that "policies need to be developed to help

begin alleviating the growing economic plight of divorced and separated women."

Fortunately, in Utah, our most prominent leaders have committed themselves to

changing this problem. Governor Scott Matheson identified the problem of single

parent/displaced homemakers as his final human resource priority for the last nine

months he was in office. Governor Bangeter, as well, has frequently stated his
concerns about helping this population of women achieve economic independence.

Utah's Response to the Need
In reponse to these needs the Utah State Office of Vocational Education

requested proposals from educators hi the state wishing to develop model programt

for single parents and displaced homemakers. (For a complete deteription of the
original request for proposris, see Appendix A); The purpose of these model
programs as stated in the original request for proposals was: "To deve/op mode/

programs to assist institutions and distridts in Utah to establish; improve, and/or expand

programs to provide vocational education training, and suppport services to single
parents and homemakers that will furnish them with marketable skills and rewarding

employment." In accordance with the Carl Perkins Vocational Education ACt of 1984

which provided the funding for the model programs, other requests were made of those

8
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submitting proposals for this first competition. For example, applicants for funding were

directed to use the defion of single parent and hornemaker given in the original Carl

Perkins Act: "A single parent is an inr:ividual who is unmarried or legally separated

from a spouse, and has a minor child or children for whom the parent has either

custody or joint custody. A homemaker is an adult and has worked as an adult
primarily without remuneration to care for home and family and for that reason has

diminished marketable skills."

With these definitions in mind applicants for funding were directed to include

several important components in their proposals for model projects. For example, the

programs should emphasize opportunities for single parents and displaced
homemakers to obtain necessary vocational training in order that they might gain

marketable skills leading to employrnent. To aid clients in obtaining these skills project

directors were asked to include in their proposals strategies for supporting clients in

pursuing further education and training. These supports, in keeping with the Carl

Perkins Act, included provisions for outreach services (to inform potential clients of the

services), child care, transportation, and basic literacy training. In addition, applicants

were directed to include in their proposals techniques for intake-assv..-asment, guidance

end counseling, job seeking and keeping skills, placement and follow-up services, !ife

skill training in assertiveness, single parenting, and other similar topics. In other

words, a model project should include all necessary seMces for a single parent or

homemaker to make personal, is well as professional progress; Simply directing a

client to a vocational training program was not considered sufficient service by the

state; Project staff alba needed to focus on the personal needs evidenced by the

majority of single parents and homemakers, such as lack of confidence in their ability

to function in the employment world. In providing such services, appHcants were also

required to establish an advisory committee and interface with other community ba.ced

organizations, such as social services, job service, vocational rehabilitation. etc;

9
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Thus, the projects funded by the state were to be comprehensive service centers

for displaced homemakers and single parents, providing core services within the

center and referring clients to other agencies for additional services. Since the needs

of the population are so diverse, with some clients coming to the centers as newly

divorced young single parents and others coming as older displaced homemakers, the

breadth of services was necessarily varied. The newly divorced single parent who

never graduated from high school, for example, may need divorce adjustment

counseling, training in single parenting, and assistance with completing requirements

for high school graduation. In contrast, the older displaced homemaker with a disabled

husband may need frnmediately to pursue part-time ernployment and a part-time job

training program for future career development.

Integral to the plans for the first year of model projects in the state was the need to

evaluate their effectiveness. The state not only required project directors, themselves,

to gather data on their clients, but also provided funding for an external evaluation to

be Conducted. Because this external evaluation constituted the first data ever collected

in the state of Utah on single parents and homemakers, emphasis was placed on

developing measurement techniques, collecting descriptive data on clients, as well as

assessing the effects of the actual programs.

Purposes of the Evaluation
There were four primary purposes of the evaluation:

1) To develop a state-wide record keeping system for intake
assessment and foltow-up data collection;

2) To describe .the nature of the ctient population served in
each of the six projects; and

3) To describe clearly the nature of the actual services clients
received at each of the six model projects;

10
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4) To summarize the effects of the services on clients' lives.

5) To make recommendations for improving the services at the centers.

The first purpose of the evaluation, the development of a state-wide record

keeping system was accomplished by the creation and testing of thelntake Form and

the Follow-up Form. Each of these forms has been used extensively at each OT the

centers; project directors have given suggestions for their improvement; and the forrns

are now in refined versions which should improve next year's evaluation. The second

purpose was accomplished by administering, coding, and analyzing the results of the

intake assessment data The results of these analyses are presented later in this

section. The third purpose (describing the nature of the services) was fulfilled through

the collection and analysis of several different pieces of information: 1) observers' field

notes of actual training offered at the centers, 2) interviews with project directors and

clients, 3) evaluation assistants' site visits to the centers, and 4) follow-up interview

information. In order to accomplish the fourth -purpose (determine the effects of the

seMces on clients' lives), data from the follow-up interviews were analyszed and
conclusions drawn.
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Several questions guided the coilection of data in the evaluation. Each of the
questions was tied directly to one of the previously stated purposes. The primary

questions addressed by the evaluation are as follows:

1) What are the demographic characteristics of the client
population? (i.e. How old are the clients? How many
chilc4 jn do they have? What is the client's marital status?
What is the client's education and employment history?)

2) What is the nature of the services clients receive from the
centers? (i.e. What are the contents of pre-employment
training offered at the centers? How long do clients attend
such training sessions? For which services do the project
staff refer clients to other agendes?)

3) What are clients' perceptions of the services offered to them
by the centers? (i.e. To what degree do clients feel that the
center's services have impacted on their realization of their
personal/professional goals? What suggestions do clients have for
improving the seMces they received from the centers?)

4) What happens to clients after they have received the
services offered by the centers? (i.e. What percentage of
clients are placed in an educational training program?. What
percentage are placed in employment? To what degree have
clients reached their personal goals as a result of receiving
services from the centers?)



Method

Evaluation Staff
Before describing the procedums used in the evaluation, a brief sketch will be

given of the staff posifions and the roles each of the personnel filled in the evaluation.

The project director was responsible for overall project management, training of other

evaluation staff, developing instruments used in the evaluation, and writing project

reports. Evaluation assistants were assigned by the director to serve at least one of the
six model project sites. These assistants were in contact with the model project
directors during the year and coordinated data collection acties With the site director

and evaluation project director. These assistants trained local observers who were

hired by the evaluation project director to take field notes and document the types of
seMces being offered at each site.

While the roles of local observers were quite limited, the evaluation assistants
accomplished a variety of tasks. For example, assistants interviewed clients and
project directors at the sites, conducted telephone interviews with clients after they had

received the services offered by the centers, and helped code, tabulate and analyze
data Three of the assistants, who held Ph.D. degrees in evaluation or family science,

acted as consultants to the evaluation project director as decisions were made
regarding procedures used in the study. Three assistants were Ph.D. candidates in
either Instructional Science or Family Scicnce and two were pursuing master's
degrees in family science.

Instruments

Several instruments were used in the evakiation: the intake Form, the Fietd

Notes form, the Job Analysis inventoty, and the Foitow-up Mterview form. Each of the

instruments was developed speccally for this evaluation.



11

tntake Form. The client Intake Form was the most critical instrument to the first

year evaluation. An initial version was produced, reviewed by state personnel, and

then revised. The revised version was then submitted to selected project directors for

their feedback, after which another revision was completed. This revision was then

presented in a formal meeting held with all of the project directors, Phoenix Institute

staff and state personnel for additional feedback. The meeting was, perhaps, the most

useful of all the evaluation sessions regarding the Intake Form because project

directors were able to give suggestions based on their experience with actual clients.

It was also. determined during that meeting that the form would be produced on

pressure sensitive paper so that multiple copies would be available for distribution to

the state, as well as to the evaluation staff. See Appendix B for a copy of the Intake

Form used during the FY 1986 yearthe form used in the evaluation study described

in this report.

After the form had been used by project staff for several months, another
evaluation meeting was held at the Phoenix Institute during which project directors had

another opportunity to give suggestions to the evaluation project director concerning

the Intake Form. The form was not revised again, however, until the data coders and

other evaluation assistants had had an opportunity to use the form in tabulating data.

The suggestions of data coders were as critical to the quality of the Intake Form as the

comments from project directors because certain of the categories on the form were

difficult to summarize.

Thus, it was not until the funding year was drawing to a close that a final version

of the Intake Form was drafted. This final version was then presented at another

formal meeting of project directors (including those who had received funding for FY

1987) for their review and suggestions. This final version appears in Appendix C and

should be considered for state-wide use during FY 1987. Note that the newly revised

form actually has significantly more information on it, but is now only one page instead
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of two. The categories, especially for financial resources of the client, are much clearer

and should increase the accuracy of reporting client income during the coming funding

year.

Project directors were encouraged to assist clients in completing the Intake Form,

although it was reported that many clients completed the forms themselves. Project

directors sent the completed forms to the evaluation project director periodically

throughout the year.

Field Notes Form. In addition to the Intake Form, a Field Notes form was

developed for use by observers. A copy of the Field Notes form can be seen in

Appendix E. As can be seen in Appendix E, th9 form contains instructions for
observers as they attend training sessions conducted at one of the six model project

sites. It also contains instructions and sample questions to be used when interviewing

the project director or clients participating in the training.

Job Analysis Form. Because this was the first year of the model projects a

survey instrument vitas developed to assess the roles and tasks of the model project

directors. A.copy of the Job Analysis for Model Profect Directors can be seen in

Appendix F. As can be seen in the appendix, the form contains a listing of common

tasks required of model project directors and asks the respondent to assess the

importance and frequency of each task in her everyday professional life. This survey

was developed in conjunction with several of the project directors, themselves, in order

to ensure that the list of tasks included on the form was as complete and accurate as

possible. The form went through several revisions before actually being used to gather

data.

Follow-up Form. In addition to obseriational and survey data, follow-up

telephone interviews were conducted with clients approximately six months following

their contact with the model projGcts. An example of the Follow-up Interview for Single

Parents and Homemakers is contained in Appendix G. The form focuses on three

15
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main areas: 1) services received by the client, 2) effects of those services on the

client's life (i.e. piacement in a vocational program or in employment), and 3) the

client's judgment regarding the value of the services and suggestions for improving the

seMces offered by the model project

Procedures
Intake assessment. Each project was required to use the intake Form with

each client served. It is important to understand that for some of the projects
(UTE-Provo, Snow, and BAVE-Logan) many clients were served prior to the
development of the Intake Form and thus, the number of clients served in the state

during FY 86 is greater than the number of clients included in this evaluation. It is also

important to understand that most projects had additional procedures they used at the

time of intake to assess the client's needs. Some projects used the state form and

another form they had already developed for internal purposes. In addition, most

projects referred many clients to othar professionals within their institution for further

assessment information, especially regarding career interests and aptitudes. Thus, the

Intake Form itself represents only a small portion of the intake assessment activities

conducted at most sites. But it does represent a set of uniform demographic items

which can be summarized acr:Jss all projects, leaving project directors free to require

additional intake assessment actMties which fit the specific needs of their clients and

geographic areas.

Although the Intake Form was designed to be filled out by a project staff member

rather than the client, the actual procedures varied from one project to another. All

project directors periodically sent a copy of the completed forms to the evaluator.

These forms were then coded and the data entered into a computer file for later

analysis. If the forms were unreadable or certain items were difficult to discern, the

evaluation assistant contacted the project director responsible for that client to obtain
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clarification. During the summer a coding scheme was devised for the form and the

data were entered into a computer file for later analysis. (See Appendix D for a
description of the coding scheme used for the intake Form).

Field notes. Either a local observer or an evaluation assistant on the
evaluation staff used the Fietd notes form to record their observations of seMces

offered at the model project sites. Since each project differed in the types and length of

services it offered, the amount and nature of the observational data varied from one

project to another. Usually, however, the field notes consisted of at least four hours of

observational time in one of the project's pre-employment training courses ( a course

dealing with confidence building, single parenting, financial planning, etc.). The

results of these observations will be used in two places in this report: to help describe

the services offered by each project, and to amplify the section of the follow-up data

which focused on the seMces clients received and their suggestions for improving

those services.

Job analysis data. The Job Analysis for Model Project Directorsform was

administered during an inservice meeting held at the Phoenix Institute. Each of the six

model project directors completed the form, as well as three others who felt
knowledgeable concerning the tasks of project director. Means and standard
deviations were calculated on each of the items for each of the two scales (importance

and frequency).

Follow-up Interviews. One of the most critical aspects of data collection in

this evaluation was to measure the effects of the services on clients' ability to
eventually support themselves and their families. In order to obtain this information,

evaluation assistants telephoned clients approximately six months after the clients had

completed the services at the centers. It should be noted that the follow-up period was

not exactly six months in every case. Some clients, for example, were interviewed

approximately four months following their completion of the training course offered at

17
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that center. However, efforts were made to equalize the follow-up period as much as

possible from one center to another.

When inteMewers contacted clients to gather follow-up data, the interviewers

introduced themselves, stated the purpose of the telephone call and explained to

llients that the interview would be used to evaluate the effectiveness of each center's

seMces; that the client's name woulo never be associated with the data collected

during the interview; and that the client had ..z:omplete freedom to accept or decline the

inteMew. These procedures were used to ensure that no client's rights of privacy were

violated. The nature of the follow-up data was dearly personal in some instances (i.e.

the client's present earnings) and evaluators made certain that no client was forced to

respond to the interview or to an item which the client felt was an invasion of privacy.

Because of the size of the population (nearly 1000) no attempt was made to

gather follow-up data on every client. Rather, several procedures were used to collect

this data on a subgroup from each of the six centers. In some cases, becsuse of the

scheduling of training programs in the various centers, two or three pre-employment

training groups were selected for follow-up. It should be understood that these groups

were selected based on the premise that six month follow-up data could be collected

on them before the end of the funding year, not that these particular groups were the

most representative of all clients served by a center. In other words, the evaluators

were restricted in the gathering of follow-up data to those clients who had received

seMces from the center prior to April, 1986. Clients receiving services later in the year

were included in the analysis of intake data, but could not be included in six month
follow-up Analyses.

In some instances centers served so many clients that a random sample of clients

was drawn from the intake Forms: In the case of UTC/Provo, for example, two samples

were drawn: one from a group of clients who were primarily referred to other agencies

for service, and the other from clients who had completed Provo's pre-employment
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training program.

It is important to note that many clients were unreachable by telephone, either

because they had moved since completing the training at the center or they had no

telephone. When a client was difficult to reach, the evaluation assistant contacted the

project director for further informatiJn regarding the client and then in some cases tried

again to telephone the client. However, because a given percentage of clients were

unreachable by telephone in each of the six locations, the follow-up data should not be

construed as totally representative of all clients served in the state. Thus, caution

should be used in interpreting the data gathered from this follow-up procedure. Every

effort was made to ensure that as representative a group as possible was selected for

interviewing, but because all clients selected could not be reached, and because all

clients were not included in the follow-up data, results should be viewed as preliminary

in nature.

Results

The results section will' be divided into five sections. In the first section, a client

profile will be given to illustrate the most commonly served client in the state. This

client profile is designed to provide an introduction to the statistical data presented

later in this section. In the second section, selected case studies of actual clients will

be described. These case studies were selected as representative of clients served

throughout the state during this funding year. In the third section, each of the six
programs will be described. These descriptions will be based on field notes taken

during the course of the funding year, interviews held with project directors, the job

analysis conducted with the projects directors, and inal descripfions developed in the

early stages of the evaluation. In the fourth section, data gathered on the intake Form

will be summarized. Overall tlatistics, combining intake data from all six sites will first

be shown, followed by comparative results, examining the differences in clients from
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one site to another. In the final section, the results of the follow-up telephene

interviews will be described. Emphasis will be placed on describing clients' placement

in employment or vocational training, as well as clients' perceptions of the services

they received from the various centers.

Client Profile
In this section of the results a client profile will be drawn which describes a typical

client served at any one of the six centers. Because this profile is a composite
description, based on all of the intake and follow-up information gathered in the

evaluation, the profile, itself, represents a common client who came to a center for

services: not a case study of an actual client. For the sake of this document, the client

will be called, "Susan."

Susan is a 32 year old Caucasian woman who has recently been divorced from

her husband. She has two children, ages 4 and 8. She graduated from high school,

but has had no post-secondary training of any kind. Before she was married she hada

fulkime job, and during part of her nine year marriage she had a part-time job as a
clerk in a department store. But for the last several years, since the birth of her four

year ofd daughter, she has not worked outside the home. in the divorce settlement

Susan's husband was required to pay child support, but has not had steady
employment himself, and Susan does not expect to receive much financial support

from him in the future.

Susan has tried to get a job, but has had /little luck in finding one. She has been

on government welfare assistance for the past three months (Aid to Families with

Dependent Children) and has become discouraged about the prospects of being able

to support herself and her family. She does not like thinking of herself as the sole
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provider of income for her two chitdren, but she is coming to realize that she has little

choice.

She is P;ing in a moderate three bedroom home which she and her husband

purchased five years ago, but no mortgage payments have been made for the past 10

months. When their separation first began, Susan's husband quit making payments,

partly because he did not have regular income at the time and partly because he

thought he woutd tose the house anyway, in the divorce. Susan does, however; have

a seven year old car which they purchas get three years ago and which still requires

one more year of monthly payments. Because of Susans' financial situation and

because the mortgage is so far in arrears, she is planning to sell the home and move to

a small apartment as soon as possible.

As she looks at her life and considers her future, Susan has an overwhelming

feeling of inadequacy: inadequacy as a person, inaoequacy as a provider for her

family, and inadequacy as a parent. She knows that her tack of education and work

experience will go against her as she tries to seek employment, and she's afraid of

tackling school since she hasn't been in any type of formal education since her
graduation from high school. And she never felt very capable as a student, even when

she was in high school.

As her discouragement is deepening, Susan talks with a single parent friend who

mentions a new program that is being offered at the technical college. Because of her

friend's encouragement, Susan decides to take the challenge and go to the center for

some advice. She is impressed with the people in the center. They seem to
understand her situation and almost anticipate her needs. Somehow, she doesn't feel

quite so atone after the first visit. After the second visit to the center, Susan decides to

enroll in the fraining program offered at the college for displaced homemakers and

single parents. She attends the pro&.-am for two months, having direct contact with

center personnel for a total of about 50 hours. She learns in the sessions to take
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responsibility for her future and to feel better about the strengths she, as a person, has

to offer both an employer and her family.

Upon completion of the course, Susan decides to enrol/ in a formal vocational

training pmgram °Mitred at the college. Although she has considered a variety of

caraers, she finally decides to pursue a program in secretarial training in which she

learns to operate a variety of the latest word processina equipment. She is so positive

about the effects of tho center on her own life, she tells a number of her single parent

Mends about the pmgrams.

Three months after enrol/iv in the secretarial training program, Susan finds a job

at a local company which develops and markets computer softwaro. She enjoys her

new job, but plans to pursue turther training at the technical college in computer
science so that she will be able to advance more rapidly within her company.

Case Studies
In this section of the results, three case studies will be presented of actual clients

who have come to one of the centers for assistance. They represent the broad

spectrum of clients statistically described in the intake data section of the report. The

first is a young single parent, the next is like the fictitious profile of the most common

client, and the last is an example of an older displaced homemaker. The names have

been changed to protect the identity of the actual clients.

Case study one. Lori is pretty but too thin. At 23 she is emotionally an old
woman, As the illegitimate child of an alcoholic mother who is irresponsible and

immature, she long ago learned to take care of both herssir and her mother. Caring

grandparents helped give her some stability in life, but she learned early that her role

in life seems to be to rescue others. Lori's few girlfriends are usually in trouble of some

sort and come to her for advice and help.
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Lori's first marriage was to a high school boyfriend when she was 17 and, like her

mother, a baby was on the way. She had another baby a year later. Soon after that

her husband was sent to prison for pushing drugs. She waited for him until he got oth

of prison, but he left her for another woman. She has been on welfare for a number of

years now. She doesn't want to be away from her children, and she doesn't have any

Skills to get a job that would pay enough to support them; Besides, iife is freer when

she is not working.

A year ago she met a tall, good looking guy at a beer bust in the canyon. It wasn't

long before he moved in with her and the kids. He works construction when he can get

a job, and he is good to the kids when he is not drinking. He also takes drugs nearly

every day. Lori wishes he wouldn't, so he promises to quit but so far he hasn't Lori is

pretty happy with him except for his mother and sister. They don't like her and they

keep making problems; Her boyfriend doesn't stand up to them very well so Lori has to

be the one to smooth things out for him.

They were engaged to be married last June. About the first of May he was

arrested at her apartment at 6:00 in the morning for pushing drugs; When Lori realized

it was the police on a drug bust, she flushed the dope down the toilet so she and her

children wouldn't be implicated. Her boyfriend was really angry at her for wasting
those expensive drugs.

While he was in jail, Lori decided she wanted to change her life. She decided

she would get some computer training in the fall and in two years would be able to get

a job to support herself and her children; A week after her boyfriend got out of jail they

were married; Her mother is happy for her because she was able to find a husband.

Lori began a Self-Sufficiency class last fall and attended about four sessions

before she dropped out. In the spring she had a few weeks of individual therapy

through the Displaced Homemaker program in her city but she didn't stay with that

either. She says she wants %That the Displaced Homemaker program has to offer and
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she will take it in the future.

Case study two. You'd like Mary the minute you set eyes on her. There is a.
bubbly quafity about her that is irresistible. She is rather short with dark hair, a littie

overweight but she lOoks cuddly, not fat. She grew u7 in a modest, lower middle class

home where religion was taught and believed. She went to college for about a year
and a half and then attended a special training school and became a dental assistant.
After completing her training she went to Arizona with a friend to work.

It was while she was in Arizona that she met her future husband who was on a
mission for his church. With the same religious and moral values, her marriage got off

to a great start at the age of 20. Things seemed to be going pretty well for several

years. They had a daughter and three years later another daughter. Six year later
their only son was born. About that time, Sue's husband became involved with several
different women. The first few times she forgave him but, when she could see that
nothing. had changed, she filed for divorce. He has remarried and lives in Florida.

Financially, it has been rough. Her husband has a college degree and holds a
top management position that pays him more than $40,000 a year. There is no
alimony, but the courts did award her $638 a month child support. Her husband paid
her about half the time so she turned him in to the Office of Recovery SeMces. She

doesn't think they do much because he still only pays part of the time. In the past three
months she has received one check for $315. She drives a school bus 3 hours a day
which gives her $400 to $500 per month. She has been hunting for a full time job but
is unable to find one. It is difficult to get by on that amount of money. Her folks help her

when they can. Because she couldn't make the mortgage payments, Mary lost her
home. She now rents around the corner from her house.

Her children have a struggle emotionally. They went to Florida for a visit the first

summer after their dad left, but it turned out to be a disappointment. The children
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wanted to spend time with their father but his new wife seemed very threatened and

resented them being there so they came back early. The boy who was about 6 at the

time has been atting out ever sinde. The older girls have a lot of resentment toward

the new wife too; Mary is sensitive and spends a lot of time with her children knowing

tnat there is a lot of confusion and pain for them surrounding the divorce.

Mary completed the Displaced Homemaker program in her city over a year ago

and says that she continues to benefit from it. She has more skills for helping herself

and her children and it shows in their lives. She is amazingly positive and is sure she

will be able to get a job in the future;

Case study three. Alice is an attrac!ive middle aged Woman of 50; She

married for the first tirne when she Was 27. She and her husband had a boy and a girl,

and when she couldn't have more children, they adopted a 3 year old boy who had

been badly abused; Her husband was a welder who was laid off due to an illness. He

had a nerVous breakdown, and the stress of that eroded their marriage and they were
divo rced.

Nice's daughter was born with PKU, a metabolic disease. Today, babies with

this disease are identified quickly and proper diet prevents damage; Twenty-cne years
ago they did not have the modern identification methods and Alice's daughter was

nine months old before they caught the illness; By that time her brain had been
damaged, and she was mentally retarded. She has been able to graduate from high

school in a special education class. She lives in a group home and is learning to

function by herself. With some supervision she will be able to live in an apartment With

other young women.

The youngest Son is behavior disordered and learning disabled as a result of the

physical abuse he SUffered before he was adopted. He has had a lot of trouble with

school and the police but seems to be doing better now.
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Eight years ago Alice remarried a man who had Multiple Sclerosis, but he got

around pretty well. In the years since then, his health has deteriorated badly. He

Lroke his hip several years ago which seemed to worsen his illness. He began to

have trouble remembering and, in the last year, he has been diagnosed as having
Alzheimer's Disease. He must live in a nursing home now.

Alice broke ner ankle recently. She said it was a good time for her to slow dorm

and take stock of her life. She has decided she can't do everything for everybody and

has to take care of herself, too. Financially, her husband gets a pension as a disabled

veteran, and they also have Social Security so they can get by fairly weil.

Alice has completed the Displaced Homemaker program. It has given her the
courage to start college this fall. She plans to take classes in the human seMces field

so she can be ernployed and help others.

Program Descriptions
Each of the centers is comprised of several main components or services

(Detailed descriptions of each project, the services each offers, and observers field

notes are contained in Appendix I). :

1) Outreach activities designed to attract clients into the center who are in most
need of the services.

2) Pre-employment training which assists clients in preparing for further
vocational training or entry into the work force.

3) .Vocational training which will preprare clients with specific skills needed for
employment. Since most of the centers are attached directly to a technical college or

area vocational center, this training is usually provided with the institution itself.

4) Support seMces, such as child care and transportation.
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Assertiveness training. The common thread to all centers is an emphasis on
building client confidence (assertiveness training). Each project delivers this training
somewhat differently, but all feel that it is central to the success of their projects.
Because clients almost universally feel victimized by their circumstance, they are
seldom ready to immediately enter fulkime employment upon entrance to one of the
centers.

As seen in the materials in the appendix, Provo has two methods for deliv.ering
this pre-employment training: 1) their Successful Life Management course, and 2)
their Self-sufficiency course. The Successful Life Managment course is conducted
over a ten week period with a total of approximately 60 hours of contact time in training
sessions. Logan, on the other hand, has about 40 hours of contact time with the clients
a hours per day for one week. (It should be noted that Lr . an spread their training over
a two week period at the beginning of the funding year).

Some of the centers have a module entitled "assertiveness" (or something
similar) while others, like Salt Lake, build the assertiveness into the other modules they
teach on career preparation, financial planning, etc. Regardless of how the centers
structure their pre-employment training, the atsertiveness component is seen as one of
the most cmcial. They believe that it iS in this type of training that clients begin to take
responsibility for their own behavior and gain the confidence they need to set goals
and achieve them.

Client referrals. One critical difference among centers is the degree to which
they refer clients to other service providers or agencies. In shear numbers, Provo
probably refers more clients out to other agencies than any other center, but Provo is
less likely to refer clients to other service providers within their institution than, for
example, Ogden. The project director at Ogden does much more brokering of service
to other providers than the other centers such as Logan.

2, 7
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One of the interesting findings of the field notes and interviews with project

directors is the community acceptance of the centers and the relationship of this

acceptance with centers' tendency to refer clients to other agencies or providers. In

some instances, the rural projects (especially Price and Ephrairn) rely heavily on other

community agencies to conduct their projects, while some of the urban centers where

the community services are the richest, the centers rely less on them (such as Salt
Lake).

Job analysis survey. Because of the many tasks that are required to manage

a center, directors of these programs are key people. The purpose of the job analysis

survey was to have directors rate how important various tasks are her program and to

indicate how much time is spent on each task. To determine the importance of the

task, they were asked to rate the task on a five point scale ranging from not important to

'extremely important. The directors were not asked to approximate actual hours spent

on each of the tasks since this would have been impossible considering the number of

months the programs had been in operation. They were asked to approximate their

time in general terms (e.g., very little time, an extreme amount of time, etc.). For tasks

that were not listed on the survey, the directors were asked to add these tasks, rate

their importance and approximate the time spent on them. In addition, the directors

were asked to provide comments about the most and least rewarding aspects of their

jobs and any other feelings they had about their role as director in their project.

Nine directors and their assistants completed the survey. The following summary

of findings is a result of an analysis of the data using descriptive statistics. In addition

to the findings, a qualitative section is included in this report to illustrate the comments

made by ttie directors about their jobs. A copy of the survey is included in Appendix F

of this report.

The findings of the survey were as follows:.
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1.. Directors rated the collecting and managing of intake data from clients and

teaching classes in the program as being most important. Seventy-eight percent

of the directors rated both these tasks as being extremely important in their jobs.

2. Recruiting clients, interviewing clients, and managing finances were rated as

being the next most important tasks which directors performed.

3. Directors rated initiating special conferences as the least important task in

their jobs. Only 33 percent of the directors rated this task as being extremely

important.

4. Serving on other community advisory boards was rated as being the second

least important task which the directors performed.

5. Directors stated that they spend most of their time interviewing clientq.

Forty-four percent reported they spent an extreme amount of time interviewing

clients, and 89 percent stated they spent quite a lot of time to an extreme amount

of time interviewing clients.

6. Directors reported spending the seclnd largest amount .of time in recruiting

and counseling clients. Eighty-nine percent of the directors stated they spent

quite a lot to an extreme amount of time in recruiting clients while 78 percent said

they spent quite a lot to an extreme amount of time counseling clients.

7. Directors reported they spend the least amount of time on community advisory

boards and staffing their organizations. Eleven percent of the directors reported

they spent no time on community advisory boards, eleven percent spent very little
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time, 44 percent spent some time, and 33 percent spent quite a lot of time.

Eleven percent reported they spent no time at all staffing their organization, 11

percent spent very little time, 44 percent spent some time, 11 percent spent quite

a lot of time, and only 11 percent spent an extreme amount of time.

8. The following are the ratings in descending order of task importance and time

spent on the task by directors.

lingAttaarduittaffs____filian

Collecting and managing 4.78
intake data

Teaching

Recruiting clients

Interviewing clients

Managing finances

4.78

4.67

4.67

4.67

Importance of task Mean

Counseling clients 4.56

Meeting with decision makers 4.56

Meeting with state
personnel

Developing instructional
materials

Meetingwith regular
staff

Staffing the organization

4.44

4.33

4.33

4.25

30

Time-on-Task Mean

Interviewing clients

Recruiting clients

Counseling clients

Developing instructional
materials

Meeting with community staff 4.00

Time on Task -Mean

4.33

4.22

4.22

4.00:

Teaching

Meeting with regular staff

3.89

3:89

Meeting with decision 3.78
makers

Collecting and managing 3.67
data

Travel 3.67

Placing clients and 3.33
follow=up



Placing clients and
follow-up

Meeting with community
staff

Meeting with advisory
group

Travel

Community advisr ry
board

Special Conferences

4.22
Managing finances 3.22

4.22 Special Conferences 3.22

Meeting with state 3.22
4.00 personnel

Meeting with advisory 3.22
3.78 group

3.67 Community advi&ory 3.00
board

3.56 Staffing the organization 3.00
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9. Only three of the directors added any additional tasks to the original list All

but one item received a 4 or 5 on both the importance and time spent scales. The

tasks were as follows: Time coordinating with other agencies involved with the

clients; Time preparing the actual lessons (not the Materials); Setting up an
extension of the program in anothdr county; Crisis counseling; Finding

resources for group members; lnservicing people on campus who ask for our

help; Developing other funding sources or fund raising. The item with the lowest

rating was home visits to clients without phones

The following sample of comments were made by project directors who
completed the survey. The comments are divided into three categories: most

rewarding aspects of the job; least rewarding aspects of the job; and other comments

about the role as director.

The following are comments about the most rewarding aspects of the job:

"Seeing the change in the clients' lives."

"Watching the women grow--seeing an increase in their self-esteem; helping
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them realize their options; seeing them realize a goal of employment or a return to

school; seeing the women network and help each other."

"Gaffing people unstuckgetting other agenies off them. Helping women network

and build group support."

"Watching it [the program] grow, seeing the success of our clients, seeing the

professional growth of the staff."

"Seeing community involvement and bringing about awareness to desplaced

homemakers in our area Watching the single parents/displaced homemakers become

self-sufficient."

"Witnessing the progress of our women. Exploring better and new ways to help
fill our women's needs."

"Working directly with the clients, getting them into pre=voc training and training

programs, watching them grow and develop."

"Providing posilive reenforcement, making them aware of resources and choices,

seeing them take positive steps for their own growth and progress."

"Seeing a person's life actually change and a new person evolve."

The following comments are about the least rewarding aspects of the job:

"The paper work is sometime overwhelming. This is a real frustrating..."

"Working through the red tape of our own institutions and others."

"Having to wait on other people . .. to get things rolling."

"Being consumed by the job."

"Worrying about money, trying to develop as a program in [another county] with

limited money and staff. Satisfying all entities! Trying to write funding [proposals] and

do a good job in the space allowed."
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"Busywork..."

"Outside politics both on and off campus. Having others try to use the program for

their own ends and not the good of the client."

". . . paper work and travel."

The following are additional comments made by project directors:

"The biggest challenge is to keep the project on track and to keep the needs of

the women up fron t. hi the future, the absorption of the project by an inStitution or

public organization concems me. I'm afraid that well lose it"

"It is of vital importance that I have an awareness of seMces, as well as individual

contacts, within the community for cooperative referrals and to eliminate, if possible,

the traditional 'run around.' My activity within the community has provided me with a

vast network of women who I can call on to provide input information and resources for

myself as well as the women I work with. The .service provided by the [project] is

integral to the development of self-dependent individuals."

"I am only a VISTA, but I really enjoy this type of work. I forsee myself taking more

educational training in this area to further my skillS."
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Intake Data
Number of clients included in the analysis. A total of 984 clients

completed Intake Forms at one of the six project sites. Figure 1 shows the percent of

clients whose Intake Forms were included in the analysis; As can be seen from the

chart, sample size varied among locations with approximately one-third of the clients'

forms coming from UTC/Provo. Comparing the three urban sites with the three rural

sites, it can be seen that the projects located in the urban areas each served more

clients than those in the rural areas. Speccally, 70% of the clients were served in

urban projects with the remaining 30% being served in rural projects.

Price

Location

Figure 1. Percent of client intake forms from each location included in the

analysis.
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Gender, race, and age of clients. Virtually all (98.7%) of clients served in
the model projects were women. Thus, of the total number of 984 clients included in

the analysis, only 13 were men. These men were usually facing problems similar to

those faced by the women served, but often not to quite the same degree. For

example, some men came for the training in single parenting because they had been

recently separated or widowed, but some of these men had clearly stronger
preparation in education, employment, and budgeting than did the women in general.

As shown in Figure 2, a total of 89% of the clients were Caucasian, with most of

the remaining portion being either Hispanic (5%) or Native American (5%). The

number of minority clients varied greatly from one location to another. These data

comparing different sites with each other will be reported later in the document.

The programs served clients ranging in age from 15 to 62 years of age with the

average age being 32. As can be seen in Figure 3 the distribution of clients according

to age was somewhat normal with approximately 70% of all clients being aged 25 to

44. As shown in the figure, very few clients were served by the centers Who were older
than 55. Clients in their teen were usually single mothers, while older clients,
especially those over 45 wouid be categorized as displaced homemakers.
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Caucasian

Hispanic I 43

Native American 1141.
Black 15

Asian 3

Racial Distribution

Other 2

769
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Frequency

Figure 2. The number of clients of different races.

15-24
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AGE GROUP 35-44
45-54
55-64
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Number

Figure 3. Number of clients in each age group.
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Al(hough most of the clients served in the centers were Caucasian, the proportion

of clients who were minorities vaned substantially from one model project to another.

Rgure 4 shows, for example, that the Ogden center had four times the percentage of

minority clients on the average as did Provo and nearly twice the percentage of any

other center.

LOCATION

OGDEN

LCGAN

RACE=OTHER THAN CAUCASIAN

HMO

EPHRAIM

SALT LAKE

PROVO 11111.11 5

20

1 3

1 3

I I 1 1

5 1 0 1 5 20
PERCENT

Figure 4. Percent of minority clients served at each center.
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The age of clients also varied somewhat from one center to another. Figure 5

shows that UTC/Salt Lake had the oldest clientele on the average and that Ephraim

had the youngest. However, the mean age of clients did not vary greatly from one

center to another. As can be seen in the figure, the average age varied only 4 years

from Salt Lake to Ephrairn.

40

30

AVERAGE AGE 20

10

AGE

-34--

SALT PROVO OWN PRICE LOGAN EPHRAIM
LAKE

LOCATION

Figure 5. Average age of clients served at each center.
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Marital status. Figure 6 shows the marital status of clients. As can be seen in

the chart, fully 65% were either divorced or separated from their spouse. An additional

13% were single (never married) and 4% widowed. It should be noted that the
category "single" did not have the words "never married" following it on the intake

Form, and there is some possibility that a few clients may have misinterpreted this

category as meaning divorced, separated or widowed. However, for purposes of this

evaluation it will be assumed that the category means that the client has never married.

From the intake forms it was evident that at least some of the clients in this category

were young single mothers who had never married. The final category in the chart

Shows that the remaining 18% were married. Many of these clients were women who

had husbands who were disabled, had recently become unemployed, or were earning
below the poverty line.

Marriage

Widowed_
Single

Separated 4%

20%

te_%

45%

Divorced

Figure 6. Marital status of clients.
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Married
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There were some interesting differences in clients' marital status from one center

to another. For example, Figure 7 shows that the rural centers (Price, Logan, and

Ephraim) had a higher proportion of single clients than the urban centers (Ogden,

Provo, and Salt Lake).

LOCATION

SINGLE

PRICE p 20

LOGIN 20

EPHRAIM 19

SALT LAKE

15

10 15

Figure 7. Percent of single clients served at each center.
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Figure 8 shows that Provo and Price had a substantially larger percentage of

married clients served, with Provo serving fully one third married clients, while Ogden

and Logan served only 3% married clients.

LOCATION

MARRIED

-
PROVO

PRICE

EPHRAIM

SALT LAKE

CGDEN

LOGAN

8

11

28

34

10 20
PERC7NT

30

Figure 8. Percent of married clients rierved at each center.
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The number of divorced clients did not vary as widely from one center to another

as did the other categories of marital status. Figure 9 shows, for example, that about

half of the clients at most centers were divorced with Price and Provo serving a

somewhat lower percentage of divorced clients.

DWCRCED

CCDEN 51

EPHRAIM 50

SALT LAKE 49
DIVORCED

LOGAN 49

PROVO 41

PRICE 31

0 10 20 30 40
PERCENT

50 60

Figure 9. Percent of divorced clients served at each center.
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The percent of widowed clients varied widely from one center to another. Figure

10 shows that Logan served four times the percentage of widows as did Price or

Ephraim, for example.

LOCATION

WIDOVVED

-
LOGAN

SALT LAKE

OGDEN

4PRW°11.1111111111111111

EPHRAIM
-

PRICE

2

2
I

1 2 3 4
PERCENT

6

Figure 10. Percent of widowed clients served at each center.
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Figure 11 shows that Salt Lake served the largest percentage of separated

clients, nearly a third of their clientele selecting this category (30%), while only 12% of

the Provo clients said they were separated at the time of intake into the program.

LOCATION

SEPARATED

SALT LAKE 30

LOGAN 20

EPHRAIM 18

PRICE 17

25 .

10 15 20
PERCENT

25 30

Figure 11. Percent of separated clients served at each center.

Clients' children. The number of dependent children reported by clients

ranged from zero to eleven with the average client reporting two children (see Figure

12). In Figure 13 the age of clients' children is shown. While some children were

quite old (as high as 40 years old), the median age of the oldest dependent child was

eight years of age while the median age of the youngest child was four years old. Thus

the most common client was about 32 years old with 2 children, ages 4 and 8.
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Figure 12. Number of clients' dependent children
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Figure 13. Age of clients' children.
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The age and number of children reported by clients varied according to the

center at which they received service. For example, Figures 14 and 15 show that

Provo clients had, on the average, larger and older families than the clients at the other

centers. Figure 15 shows that Provo clients' oldest child was, on the average, more

than three years older than the clients' oldest child in Logan.

2.5 -

CHILDREN

2
2.3

PRICE EPHRAI SALT LOGAN PROVO
M LAKE

I. -AMON

Figure 1& Average ages of children at each center.
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44

AVERAGE AGE-OLDEST CHILD
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0

AVERAGE AGE
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Ei AVER AGE
YOUNGEST CHILD

Figure 15. Average age of oldest and youngest child at each center.
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Spouse's disability. The percent of married clients reporting that their spouse

had a disability is shown in Figure 16. This data is especially critical when examining

the income levels of clients and their marital status. It was clear from the data that

many of the married clients were displaded homemakers because their husband was

no longer able to provide family income because of a disability.

WIFE/HUSBAND DISABILITY

LOCATION

Figure 16. Percent of clients reporting a spouse's disability at each center.

Clients' education. Variety in educational levels was extreme, ranging from
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Clients' education. Variety in educational levels was extreme, ranging from

clients with less than an eighth grade education to those who had completed graduate

work at a university. As shown in Figure 17, approximately half of the clients (54%)

completed high school or completed requirements for the G.E.D. It is important to note

that fully one out of five clients dropped out of school before graduating from high

school, with 8% stopping at the ninth grade or below. Approximatey 10% of the
clients had received vocational training of some kind prior to entering the program,

most of that training occurring in either the secretarial field, the nursing field, or in a

trade.

Years of
Education

.
Grad.

Coll. Sen.
Coll. Jun.

Coll. !3oph. 8
Coll. Fres. 10

G.E.D 5
12th
11th 6

10th 7
9th
8th

Education

49

0 5 10 15 20 25 30 35 40 45 50
Percent

Figure 17. Clients' level of education ("college" refers to any type of

post-secondary education).
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When the educational level of clients is examined at each center, it can be seen

that Provo had the most educated clientele with Ephraim reporting the least amount on

the average. For example, Figure 18 shows that Provo clients reported on the average

one year of post-secondary training, while the average client in Ephraim had not yet

graduated from high schooL It should be noted, however, that this difference in
educational level as not as disparate as some other client characteristics and that all

centers were primatily serving clients who needed further education in order to enter

the employment market successfully.

5.0.H.S. GRADUATE
6.0-I YR. COLLEGE

6
6 - -5.7-

5 =

4 -
AVERAGE

GRADE 3 -
COMPLETED

2 -

EDUCATION

PROVO PRICE SALT OGDEN LOGAN EPHRAIM
LAKE

LOCATION

Figure 18. Average Education level at each center.
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Clients' employment and wages. Most of the potential clients had
previously held three or more jobs (46%) while only 20/0 of the applicants had never

been employed in a job for pay (see Figure 19). Even though most of the clients had

worked at one or more jobs previously in their lives, the majority of the applicants

(72%) were unemployed at the time they enrolled in one of.the programs (see Figure

20).

Approximately one third of the 219 people that were working at the time they

applied to the program held temporary positions while 53% were only working part

time. For those who were working the average wage was $639 per month. This

results in an annualized salary of less than $7,300, well below poverty ley& in the

United States lf the unemployed clients are included in the calculations, the average

salary for each person is $178 per month or about $2,150 per year. Thus, clients

receiving seMces from the model projects are nearly all significantly below the poverty

line.

Three or
More Prior

Jobs

Jobe

No Prinr Jobs (2%)

One Prior Job

Two Prior
Jobs

Figure 19. Number of jobs previously held by clients.
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Figure 20. Clients wages at the time of intake assessment.
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The number of jobs held prior to intake also varied from one center to another.

Figure 21 shows that Salt Lake clients, on the average, had held slightly more jobs

prior to intake assessment than the clients at Ogden. However, since the number of

jobs hovers around 2 at each of the centers, only limited conclusions should be drawn

from the differences between one center and another.
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50

JOBS

SALT LAKE 2.4

LOGN1 2.3

PRICE 2.2

EPHRAIM 2.1

PROVO 2.1
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0.0 0.5 1.0 1.5 2.0 2.5
NUMBER OF JOBS HELD

Figure 21. Average number of jobs held pnor to intake at each center.

Other Income. For those clients who were receiving income other than froM

employment, the most common source was government welfare assistance (Aid to

Families with Dependent Children; and food stamps). Figure 22 shows the percent of

clients receiving income from sources other than personal employment. From the chart

it can be seen than many clients failed to enter anything on the Intake Form. It is

assumed that their failure to respond indicated that the clients were not receiving any

income at all from other sources, but for purposes of this evaluation these
non-responses will be considered as missing data. It is interesting that only 17% of the

clients reported receiving any child support or alimony, while 45% of the clients are

divorced a.nd most have young children.

A total of 73% percent of the entrants into the program were the sole providers of
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income for their families. As indicated previously, 18% of the clients were married. Of

those married clients, 74% of their spouses were working. The average income of

those spouses was approximately $1500 per month. Fifteen percent of the spouses

were working part-time and 15% had jobs they considered temporary.

Almost-half (47%) of the applicants were on same form of public assistance (see

Figure 22). ManY more had applied for assistance but were awaitng an answer to their

application at the time they applied to the program. Of those on assistance the
average length of time they had been on assistance was twenty months. Half of the

applicants had medical cards allowing them to receive health care.

Other Sources
Of Income

Missing Data
AFDC Finance

AFDC Food Stamps

Child Support
No Source Of Income

Other Source Of Income
Social Security

Alimony
Unemployment 3

Church
W.I.C.

Other Income

9

7

14

17

31

30

0 5 10 15 20 25 30 35
Source

Figure 22. Clients' sources of other income.
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A much wider discrepancy among the different centers appeared on the item
asking clients whether they were employed at the time of intake assessment. Figure
23 shows, for example, that Prow and Salt Lake clients were much more likely to be
employed at time of intake than the clients at Logan. Figure 24 shows further that the
centers with the highest employment rates also had reported the highest average
income tor clients. For eicample, Salt Lake clients average monthly income was nearly
twice that of Logan clients. It should be kept in mind, however, that the average wage
even in Salt Lake was still below the national poverty line. Mirroring this data were the
results of the item asking clients if they were presently receMng assistance in the form
of Aid to Families with Dependent children. Figure 25 shovs that Logan clients were
again the most economically disadvantaged, with more about three times the
percentage of clients receiving AFDC assistance than clients in either Salt Lake or
Provo. Logan and Ogden clients were also tho most likely to say that they were the
sole provider of income in. their ;aroily (see Figure 26).

LOCATION

EMPLOYMENT

SALT LAKE

CGDEN

LOGAN

10 20 30 40 50
PERCENT EMPLOYED

Figure 23. Percent of clients employed at time of intake at each location;



53

AVERAGES DONT INCLUDE NON=
WORKING APPLICANTS

LOCATION

SALT !AKE

WAGES

-
PROVO 649

OGDEN 526
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Figure 24. The average wages for employed clients at each center.
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Figure 25. Percent of clients receiving Aid to Families with Dependent children at

each center.
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Figure 25. Percent of clients reporting that they were the sole provider of income

in their family.

Transportation. Because the Carl Perkins Act specifically mentions the need

to provide transportation, clients were asked on the Intake Form to describe how they

would get to and from the model project for training. Transportation to and from the

various centers was predominately (78%) by the client's own car. The other form of

transportation used most often by clients was a local bus (7%).

Figure 27 shows the pement of clients at each center who say that they provide

their own means of transportation to and from the training institution. From the figure it

can be seen that Provo clients are the most likely to say that they have their own

transportation, while those in Ogder are the least likely to report this.
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Figure 27. Percent of clients reporting that they use their own transportation to

and from each center.

Child care. Approximately half (51%) of the clients either had children old
enough that they did not need help with childcare (the children were in school or old

enough to care for themselves) or had no children. Of the remaining group, only 9%

said that they needed help with childcare.

Clients' goals. Incoming applicants were asked to list their life goals. This

was a free response item and therefore required interpretation on the part of the coding

assistant in order to categorize clients' responses. The coding scheme adopted had

four main categories: "educational, occupational, financial, and personal." As shown

in Figure 28, most clients goals centered around educational or occupational
improvements. These goals usually included a client's desire to develop skilis which
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would eventually lead to needed employment. Some mentioned specific tcs or

majors, but many simply stated that they wanted more vocational training so that they

could feel more confident in seeking employment outside the home.

Many mentioned specific financial goals which often related to making progress

educationally or occupationally. These clients often mentioned target incomes they

would like to achieve as a result of the services they were receiving at the centers. In

additian, more than a fourth of the clients mentioned personal goals. These goals

included a variety of topics and areas, such as greater emotional stability, increased

confidence, and better interpersonal and parenting skills.

Goa it

Educational

Occupational

Financial

Personal

MIN

Goa IS

28

34

58

62
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Figure 28. Clients' goals.
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Referral source. One matter of interest to the centers was the various sources

that referred clients to the program. As Figure 29 indicates, personal referrals from

people who knew about the program seemed to be the best source of advertising.

Whether sorng of these "word of mouth" referrals came from other organizations is

difficult to determine, since many clients could not remember exactly how they heard

about the program or from whom.

Source Of
Referral

Referral Source

Word Of Mouth 410
Missing Data 123

Newspaper 87
Voactional RehabilitatiOn 85

Other Source 80
Brochure 74

Social Security 47
Church 46

JTPA 29
TV-Radio 24

Financial Aid/AFDC 21
WorRthop 20

Job Service 1 7_
: i I

0 50 10 15 20 25 30 35 40 45
0 0 0 0 0 0 0 0

Number Of Referralt

Figure 29. Clients' source of referral to the centers.
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Follow-up Interviews
The purpose of the follow-up interviews was to determine what services the

clients had actually received from thc cqnters, what effects those services had had on

the clients' employment and educational placement, and what suggestions clients had

for improving the services offered by the centers.

Figure 30 shows the make-up of the follow-up sample of clients. A total of 225

clients participated in the follow-up interviews, constituting 23% of the total clients

included in the intake assessment data. From Figure 30 it can be seen that all six

centers were represented in the follow-up sample. An attempt was made to construct

the follow-up sample as closely as possible to the original make-up of the intake

assessment sample. In other words, if Figure 30 is compared with Figure 1, it can be

seen that Provo constituted the largest porton of intake forms, as well as follow-up

interviews and that Logan in both cases constituted the smallest portion. Thus, the

follow-up sarriple should be representative of the intake sample of clients.

However, it should be remembered that the follow-up data was not a purely
random sample of intake clients because of the requirements of the six month interim

period between the time the client received service and the time the interview was

conducted. In other words, all clients receiving service did not have an equal chance

of being selected for follow-up, because many clients received seMce too late in the

year. Further, some clients who were randomly selected for follow-up did not have

telephones, and could not, therefore, be included in the sample. These cautions do

not negate the validity of follow-up data reported in this section, but should be kept in

mind when interpreting the results.
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Figure 30. Percent of total number of completed follow-up interviews from each

center.
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From Figure 31 it can be seen that the majority (63%) of follow-up interviews

were conducted during the months of July and August, 1986. The time of the interview

coincided with the six month interval (or approximately six months) since the time the

client had completed services at the center. Thus, many of the Ogden clients were

interviewed as late in the year as possible because they did not begin receiving

service until March. Figure 32 shows the percent of intake forms completed by month

from the follow-up sample of clients. The important aspect of this chart is that very few

clients in the follow-up sample enrolled at the centers prior to November of 1985 and

after April of 1986. This shows that the sample of follow-up clients was necessarily

restricted this year to a subsample of all clients served in the state.

Follow-up Interview Date

40

Jun 86 Jul 86 Aug 86
Date of Follow-up Interview

Sep 86

Figure 31. Percent of follow-up interviews completed by month.
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Figure 32. Percent of intake forms completed by :nonth tollow-up clients.
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For purposes of the follow-up interview, discrete categories were created in order

to label clients' responses regarding the type of services they received. Figure 33

shows that the most common category of service was termed, "successful life

management." Although each center had their own title for such training (see program

descriptions earlier in this report), the content and purposes only varied slightly from

one center to another. All centers conducted a somewhat intensive pre-employment

course for clients aimed at helping the clients build their confidence, prepare for entry

into the work-force, gain parenting and financial planning 5i4ils, as well as to improve

in personal areas, such as nutrition and fitness. Some centers offered a shorter

version of this fraining, often in the community school setting for clients who did not

need (or could not attend) the more intensive course. For purposes of this report, these

shorter pm-employment courses will be called, "self-sufficiency" courses.

Figure 33 shows that the most common type or service reported by clients during

the follow-up interviews was that of Successful Life Management In other words,

about half of the follow-up clients (48%) received an intensive pre-employment course.

The second most common service reported was that of career counseling. The shorter

pre-employment course, self-sufficiency, was completed by one in five of the clients. It

is critical to note from Figure 33 that some of the follow-up clients reported receMng no

services directly from the centers themselves. These clients were immediately referred

to other agencies, although they did complete an intake Form at the center and did,

therefore, receive some counsel about where they should go to receive appropriate

service. It is also interesfing that only 7% of the clients reported receiving services

other than the primary ones offered by the center. Many clients had no knowledge of

other community agencies which are closely related to the services offered by the

centers.
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Services Received

Successful Lite Mgt. 48

Career Counseling

instruciion Self-Sufficiency

Other Services
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Figure 33. Percent of follow-up clients reporting each type of service received.
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When asked to describe the services which had been most helpful, clients most

commonly said that their increased confidence (self-esteem) was the primary benefit

they had received from the centers. Figure 34 shows that the self-esteem benefits

were a much more frequent response that even, career preparation; This is an
interesting finding in view of the fact that most clients upon entering a center for service

are most likely to report that they came to the center so they could prepare for
employment. It should be noted that the percentages add to more than 100% in this

figure (and in others) because clients could make more than one response to this item

on the follow-up interview.

Percent Helped
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Self-Esteem Career Financial Parenting
Preparation Planning or

Assistance

Category

Figure 34. Percent of follow-up clients reporting various services as being most

helpful.
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Of particular interest to all those who work with single parents and displaced

homemakers is the effects of services on the ability of the client to obtain empbyment

or enroll in a vocational training program. Figure 35 shows that at the time of follow-up

inteMews, nearly half (44%) of the clients interviewed were employed at the time the

interview was conducted. Fully 76% of the clients interviewed were either empbyed or

enrolled in a vocational program. Only about one in four of the clients was neither

employed nor pursuing an educational program.

Si.FLOYED

EDUCATION
ENROLLED IN EDUCATIONAND/OR .:0B

NEITHER EMPLOYED OR
ENRCLLED

FURTHER EDUCATION AND/OR JOB

10 20 30
PERCENT

40 50

Figure 35. Percent of follow-up clients employed or enrolled in ein educational

program.
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For those clients employed, the follow-up questionnaire asked thern how long
they had held that job. Figure 36 shows that the .najority of clients (57%) reported that
they bad been employed a relatively short time, only one to six months. This
information is helpful in determining hew many clients are finding employment during
the time of ser ;ice or after the service has been given to them at the center. Those
clients reporting that they were employed more than six months previous to the
follow-up interview are usually indicating that they had the job prior to coming to the
center for seMce.

MonthS EmOlojied

50

40

Percent 30 30

1-6 6-12
Months

Over 12

Figure 36. Length of employment of follow-up clients who were in the work-force.
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Those follow-up clients who were employed at the time of the interview were in a
wide variety of jobs; Figure 37 shows that the most common job areas were in
traditional "pink collar" categories. For example, the categories of secretarial, clerical;

day care provider, nurse, maid and waitress accounted for 59% of the employed

clients. From their responses, it would appear that clients are generally reluctant to

pursue nontraditional jobs. Of the categories contained in Figure 37, laborer/trades is

perhaps the only nontradtional category and it accounts for only 14% of the ,:hents. It

should be remembered, however, that many jobs were difficult' 7-1 class]fy into a

discrete category and some nontraditional jobs may be conta1;76 in the "other"
category on the graph.

Types Of Jobs

Types Of Jobs Held By Clients

Other 17
Secretarial 1 7

Laborer/Trades
Cashier/Clerk

Day Care/Pre-School
Nurse/Medical

Maid

Waitress
Self-Employed

Teaching
Managerial plEN 3
Babysitting 1TM

2 4 6 8 10 12 14 16 18
Percent

Figure 37. Percent of employed follow-up clients holding various types of jobs.

70



68

Training being received in vocational areas was somewhat easier to categorize

than jobs from the data gathered during the follow-up interviews. Figure 38 shows

again that the secretarialtclerical area is by far the most common major clients are

pursuing, accounting for more than one third of the clients (38%). Thus, many clients

are either presently employed as secretaries or are pursuing training in the area. The

only nontraditional area is "trades" which accounts for only 10% of the clients pursuing

an educational program.

Secretary

Bus.Mgt.

Trades

General Education

Catagory Social Sciences 7

reaching 6

Nursing

Other

Beautician

Categories Of Educational Programs

10 20
Percent

30 40

Figure 38. Percent of enrolled follow-up clients pursuing various vocational

programs.

71



69

There has always been a great deal of discussion about the issue of how long a

newly placed single parent or homemaker v''" remain in the job she has recently

obtained as a result of the services provided by the center. Figure 39 shows that the

majority of clients responding to the follow-up interviews who were employed at the

time of follow-up saw their job as a stapoing stone to a better career. Only 28% said

that they thought they would keep !heir present job more than two years. Some of the

clients, of course, were still in t.17., job they had at the time of intake assessment and

they were actively pursuing ti-ainiiio that would assist them in improving their
employment situation. Others had recently obtained a job which they did expect to

keep longer than tWo years and expressed new fou-d satisfaction with their job. As

shown in the figure, the rost common response v., s that the client would be in

the present job between six months and une year.

Time

More Than Two Years

One Year To Two Years

Si.. Months To One Year

Less Than Six Month.:.

Time Client Wishes To Keep Job

1 0 20
Percent

30 40

Figure 39. Percent of employed follow-up clients' estimate of how long they

would remain in their present job.

72



70

Clients' hourly wages varied widely. Figure 40 shows that 1 in 5 follow-up

clients was earning less than $4.00 per hour, while 1 in 5 was earning more than $9.00

per hour. The average (mean) wage per working client was $58 .89 per month.

Median income was $502.20 per month. The message from Figure 40 is that a
mina* of clients make enough money to provide adequate support to their families.

The chart shows that, if $6.00 per hour is considered the minimum level of income

which clients need to function above the poverty line, 57% of the follow-up clients are

still functioning at a poverty level.
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Figure 40. Percent of employed follow-up clients' reporting various levels of

hourly wages.
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In order to determine how many clients found jobs as a result of the services they

received at the center, a separate calculation was made comparing the number of

follow;up clients who had jobs at the time of intake assessment with the number of

clients who had jobs at the time they were interviewed approximately six months later.

It should be noted that cause cannot be directly attributed to the centers' services

based on this data, but it is the best existing measure of the two employment situations

that can be calculated from this year's evaluation. From Figure 41 it can be seen that

16% more clients had jobs at the time of follow-up than had jobs at the time of intake.

One of the interesting aspects of this data is the confirmation it lends to the quality of

the follow-up sample, even though the sample was not randomly selected from the

overall population of clients. For example, the 28% figure indicating the percentage of

the 225 follow-up clients who had jobs at the time of intake assessment is precisely the

same percentage of the larger pool of 984 clients reporting that they were employed at

the time of intake.



STAGE OF
PROGRAM

FOLLOW-UP

INITIAL (INTAKE)

JOBS

44

i I I 1 i

0 10 20 30 40 50
PERCENT

72

Figure 41. Percent of follow-up clients employed at the time of intake assessment

compared with the percent employed at the time of follow-up interviews.
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The final question on the follow-up questionnaire asked clients to give
suggestions for improving the services they received. The most common response of

clients was to say that they had no suggestions for improvement (see Figure 42). This

usually indicated the client's enthusiasm for the services they had received, and that

they did not know how they might be improved. As shown in the graph, no single

suggestion dominated as a general weak point of the services provided by the centers.

If anything, clients who did have suggestions, often said that they did not want to see

the services changed, but would simply like more of what they had already received.

Since most follow-up clients had experienced primarily a pre-employment course, they

were mainly responding to the high quality of that program and their desire to learn

more about assertiveness, career preparation, and the other topics covered in the

course.
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Figure 42. Percent of follow-up clients making various suggestions for improving

the services they receive.,..1 tram the 6enters.
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Discussion and Conclusions

This section of the report will be organized according to the four original
questions stated in the introduction.

What are the demographic characteristics of the client population?

From the data described in the results section of this report, it can be concluded

that the centers are serving clients they were designed to serve. The clients nearly all

have severe financial, as well as personal needs which must be addressed by some

type of intervention program. The shear size of the client population assessed in this

evaluation is clear indication of the growing problem of single parents and displaced

homemakers in the staia of Utah. While some might prefer to think that this problem is

not as serious in our state, the experience of project staff and evaluators confirms the

widespread need for quality services, such as thote offered in the centers. The centers

are definitely not serving "re-entry" women who are pursuing further education for

personal interest. They are seMng women who are coming for seMce more out of

desperation than for personal growth. They are discouraged about their own future

and the future of their children.

What is the nature of the services clients receive from the centers?

From the results of the evaluation it can be concluded that cHz,rts are receiving

primarily an intensive pre-employment course as the core service at most centers.

Brokering of service to other service providers within the institution is the exception,

rather than the rule. As described earlier in the report, this conclusion is tempered by
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the fact that different centers vary substantially in their approach to brokering. Some

(such as Provo) broker to outside agencies regulary, while others ',such as Ogden)

broker heavily to other service providers within the institution. But most centers see an

intensive pre-employment type course as their most effective service for clients who

have the greatest needs. The course provides much r,cire for the clients than the
content on the surfaCe would indicate. For example, most clients value the social

suppon network that the course helps to establish for them as much as they value the

new skins they are acquiring. Many clients mention how rnuch they value the
unplanned meetings they hold with course members even after the course is
completed. Center directors know that such support cannot be built by brokering
clients out to other agencies and then, perhaps, not seeing them again.

What are clients' perceptions of the services offered to thern by the centers?

From the data gathered during the follow-up interviews, as well as the field note

data gathered during the year, it -an be concluded that the services provided by center

staff are viewed as effective and appropriate by botn clients and outside observers.

Seldom do clients have suggestbns for improving the services they received, and if

they do have suggestions, it is usually regarding the agencies they were referred to

outside the center. The observers, as shown by the field notes and summary
comments in the appendices, were equally as posve. Everyone who gets close to

the programs being offered by the centers are convinced that they are providing a

critically needed service in a quality way.
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What happens to eents after they have received the services offered by the centers?

It can be concluded that after ieceiving the services provioed at the centers, many

clients soon find employment or enroll in a vocational training program. However; this

does not mean that all clients are placed as a result of the seMces. There are still

24% of the clients who do not report being employed or enrolled in an educational

program six months after they receive the services at the center; Some of thes e. clients,

however; are likely planning to enroll in an educational program later, but have not yet

been able to arrange their lives to accommodate the demands of academic schedules.

There is little doubt that some of these 24% are still having serious problems

which prevent them from either getting employment or enrolling in an educational

program. It is this minority of clients who should give project directors and state

personnel concern; Many of these clients are still on government assistance and the

cervices provided at the center have apparently not been successful in helping them

support themselves. There is no question that there will always be some clients who

may not receive immediate benefits from the services, or who choose not to invest

themselves in the seMces. But these clients should always concern those who fund

the centers, as well as those who provide the seMces.

Recommedations
1) The model projects are filling a critical need for displaced homemakers and

single parents in the state of Utah and should be continued and expanded The most

important recommendation that can be made by the evaluation staff ,responsibile for

this report is that the programs begun this year should be continued and expanded.

Although an exact number cannot, as yet, be placed on V-E) size of the population in

need of the services offered at the centers, there is clear indication that the state is now
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reaching only a small proportion of those women in the state who are in need of the
services.

1) Project directors should improve cooperation with other agencies and services

in the community. Evaluation assistants noticed that in some projects closer ties
existed between agencies, such as Job Service, JTPA, and Vocational Rehabilitation,

than in some other projects. At times in the larger urban centers, there is a feeling of

turf protection, a reluctance to refer clients because then the client will be "taken over"

by that other agency. Sometimes the lack of referrals results from the lack of trust
between the project director and another agency. Evaluators also felt that often the
reluctance to refer resulted simply from the shallow relationship that exisied between

the project director and some of the personnel at the other agencies. In some cases,
there was also a lack of support from the other agencies themselves, which appeared

at times to result from a lack of understanding of the purposes of the model projects.

During the cerning -year, qd emphasis should be placed on the networking
of model prJjects with other CO agencies. This means that more time should
be spent in actual contact with some of these agencies so that a better understanding
of roles and responsibilities might result both for project directors and for the agency
personnel.

2) Project directors should continue to strive to build more effective working
relationships with other service providers in their own institutions. As well as referring

out to other agencies, project directors need to continue in their efforts to involve and

build upon existing services in their institutions. Ogden is likely the most exemplary in
this regard, but all projects could improve. This kind of mutual support within the
institution begins with administrative involvement and builds to other departments and
personnel. It is clear that such support is not built immediately, but each project
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director should be asking herself frequently what progress has been made in this

regard. Only when institutional support is solidly visible will the centers be able to

function at their potential. This involvement will not only mean better, more complete

services available to clients, but it will also mean that the services will be delivered at a

lower price because institutional resources will be used more efficiently.

3) Project staff need to explore ways to attract and prepare clients for
nontraditional employment. Since most of the clients have young families to support,

they could benefit from pursuing a wider array of vocational areas. Too often, clients

are pursuing traditional "pink collar" jobs which will not provide an adequate wage to

support their family. Some are eaming very lithe more on the job than they were

receiving from government assistance. As long as clients select the safe traditional

type of employment, they will have difficulty earning enough to support themselves and

their children.

There is no question that many of the women who come to the centers do not

have the emotional strength to face a nontraditional job area at the beginning. Sc.,

still do not have the strength at the end of the pre-employment training. But effo:

should constantly be made to help clients see the possibilities of realistic nontraditional

career preparation. Even if the woman does not immediately pursue a nontraditional

area, she needs to be planning for the future when her financial needs may be even

greater. More should be done in each center to familiarize the clients with single

parents and homemakers who have succeeded in nontraditional careers.

4) Improve follow-up procedures for clients who are neither placed in
employment of enrolled in a vocational program. During the follow-up data collection,

it became clear that some women do not succeed in either finding employment or in

enrolling in an educational program which will prepare them for employment. There
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will likely always be a certain number 0: ,iients who do not respond to the services

provided, but project directors si auld be giving constant thought to how this rwmber

can be reduced. There are clearly factors beyond the control of the project frector,

such as employment availability in their community or personal and family crises which

impact negatively on clients. The primary factor which can be influenced by pro;.9ct

staff is client motivation.

The client who is motivated at the end of a successful life management course iS

going to enroll in a vocational program or find a job--often inspite of tremendous

difficulties. But the client who is not motivated at the end of the training, who becomes

discouraged because of failure in school or failure on the job, needs further support

and motivation. This support can only be given if project directors are aware of the

clients net. is through some type of follow-up procedure. Follow=up with this group of

women it most difficult because they often are the ones least likely to have a
telephone. They are also sometimes unpleasant to interview because they feel

discouraged, that they've let everyone down--the project director and the other clients

who they met during the training. These are the women who don't like to hear about

how well the other clients are doing because they have not been able to succeed

themselves. During the corning year, project staff should pay particular attention to

these women who fail to find employment or appropriate educational placement.

5) Data collection procedures should be refined both for cottecting intake and

foltow-up data. During this first year the evaluation staff have learned a great deal

about data collection procedures which are successful an-' Ise which are not. The
revised intake assessment form should, in itself, improve t1-1( quality of the intake data

collected during the coming year. The form is now on only one page but contains

significantly more information than before and will be mijoh easier to code accurately.

Follow-up data collection is not now as refined a procedure. The inteMew form itself
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will likely always be a certain nurnber of clients who do not respond to the SE Hces
provided, but project directors should be giving constant thought to how this number
can be reduced. There are clearly factors beyond the control of the project director,
such as employment availability in their community or personal and family crises which
impact negatively On clients. The primary factor which can be influenced by project
staff is client motivation;

The client who is motivated at the end of a successful life management course is
going to enroll in a vocational prop! am or find a joboften inspite oi tremendous
difficulties. But the client who is not motivated at the end of the training, who becomes
discouraged because of failure in school cr failure on the job, needs further Support
and motivation. This support can only be given if prc directors are aware of the
clients needs through some type of follow-up procedure. Follow-up with this group of
women is most difficult because they often are the ones least likely to have a
telephone. They are also sometime8 unpleasant to interview because they feel
discouraged, that they've let everyone down--the project directrr and the other clients
who they met during the training; These are the women who don't like to hear about
how well the other clients are doing because they have not been able td succeed
themselves. During the coming year, project staff should pay particular attention to
these women who fail to find employment or appropriate educational placement.

5) Data coltection procedures should be refined both for collecting intake and
foitow-up data. During this first year the evaluation staff have iearned a great deal
about data collection procedures which are successful and those w;lich are net. The
revised intake assessment form should, in itself, improve tne quality of the intake data
collected during the coming year. The form is ry In only one page but contains
significantly more information than befcre and will be much easier to code accurately.
Follow-up data collection is not now E) refined a procedure. The interview form itself
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needs revision and more detailed decisions need to be made concerning types of

follow-up data which are most needed by the state. Fo licw-up intervals also be

determined so that long range plans can be made for collecting follow-up data on the

clients served during this, and subsequent years.



Appendix A:

FY 1986 Request for Proposals



PROGRAMTULE:

AUTHORITY:

DURATION OF PROGRAM:

AVAILABLE FUNDS:

FUNDING PROCEDURE:

FLTGTBLE APPLICANTS:

STATEMENT OF PURPOSE:

DEFINITIONS OF
GROUP _TO RESERVED:

PRO'GRAM OB'ECTIVES/

REQUEST FOR PROPOSALS

Vocational Single Parents and/or Homemakers Model
Programs.

Carl Perkins Vocational Education Act of 1984
P.L. 94=524, Title II, Part A, Section 201(f).

July 1, 1985 - June 30, 1_36

Approximately $256,000

Proposal awarded on a competitive proposal basis.

Urban (UTC/P) and rural (Snow College) Displaced
Homemaker demonstration sites established during
FY 1985, and other post secondary institutions, _

area vocational centers, skill centers and school
districts interested in establishing model 3ingle
parent and homemaker programs.

Post secondary institutions, area vocational
centers, skill centers and school districts.

To develop model program(s)to_assist inAtitutions
and districts in Utah to establish, improve,_and/or
ex and programs to provide_vocational education
train ng, and_support_servic3s_to sinc.,F: parents and
homemakers that will' fUrnith theM Wit marketable
tkills and rewarding employment. :

Single Parent - means:an individual who:
is unmarried or legally separated from a
spouse, and

b. has a minor child or children for Which
the parent has either custody or joint
custody.

Homemaker - means an individual who:

a. is an adult, and

0. has worked as an adult primarily without
remuneration to care for home and family
and for that reason has diminished market-
able skills.'

Single Parent/Homemaker funds shall be used to:

1. Develop model programs to establish, lyanat,
and expand, vocational ed, 717671Fiff training
services designed to enaole single parent and
homemakers to gain marketable skills and obtain
rewarding employment.
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rmuTFYI,JG CRIERIA:

2. Make vocational_education and training more
accessible to single parents and/or_homemakers
by )roviding them with support services, i.e.,
Child care and transportation,*

3. Inform single parents and/or homemakers of vo-
cational education opportunitiet available to
them.

.Eligible recipients shall:

1. Establish, 4mprove, and/or expand; vocational
education and training services to enable
single parents and homemakers to obtain viable
employment.

2. Actively participate in inservice training
provided by the.Utdh State Office of Vocational
Education and designed to prepare adminis-
trators, counselors,_instructors and other
suppt:vt staff to work_effectively with single
parents and/or homemakers;

3. Provide job related.instruction in basic
literacy an emphasis on math, readirg,
writing and computer skills;

4. ;rovide training options including (*et', nt-
open exit, short term training for entr
jobs with high placement/wage potential,
opportunity for advancement and upward
mobility.

5. *Provide child care and transportation for
students, preferably at training site, and
through cooperative agreement with JTPA, public
an.1 private sector entities, etc. (Maximum of_
15% of funds may be used for support services).

6. Delineate how_recipient will provide outreach_
services and information to_single parentt and
homemakers_uo inform them of_available_vo=
Catiohal education programs and related
servicet. newtletter).

* Priority will be given to applicants proposirs the most innovative
1olutions for providing child care zi!' rrtion o clients.
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Develop a plan of action to show that recipiem;
will:

a. give special consideration to sinale
parents and homemakers who have th'e
greatest financial need and who be-
cause of divorce, separation or the
death.or disability of the spouse,
.must prepare for paid employment.

b, deliver services mn an environment
that is free from sex stereotyping
and by persons who are sensitive to
the needs of single parents and
homemakers.

C. provide relevant trainino and
vocational education activities for
women and men who desirekto enter
occupations that are not tradition-
ally associated with their sex.

Support not_less_than_50%_of_the_cost of the
program with non-federal funds.

APPROVABLE ACTIVITIES: Programs designed to assist single parents or .home-
makers should:

1. Identify existing_resource materials and
programs fr- ngle parents and/or homemakers
an,1 ad.en :fyi revise, and where necessary

additiOnal materialt for use in model
pru;:ram.

2. Provide outreach, intake-assessment, guidance
and counseling, job seeking and keeping skills,
(including a component to prepare clients to
relocate), job training, placement and followup
services.

3. Provide life skill training in assertiveness;
single parenting, manaping indiviJual and
family resources, goal setting, managing home
and work responsibilities, consumir skills,
dressing for the labor force, health concerns
of mature women, and_other_requested topics,
including nutrition knowledge.

4. Involve community based organizations_(CRO)
that_have demonstrated_effectiveness ir
providing related servicet to tingle p
and/or homemakers.



APPROVABLE

7. Develop a lan of action to show that recipient
will:

a. give special consideration to single
parents and homemakers who have the
greatest financial need and who be-
cause of divorce, separation or the
deeth-or disability of the spouse,
must prepare for paid employment.

b. deliver services in an environment
tha,' is free from sex stereotyping
and by persons. who ..tre sensitive to
the needs of single parents and
homemakers.

ca provide relevant training and _

vocational education activities for
women and men who desire.to enter
occupations that are not tradition-
ally associated with their sex.

Support pot less_than_50T-of_ithe_cost of the
program W7-15-FUTIlfederal funds.

Programs designed o assist single parent
makers should:

1. Identify existing resource materi.ls
programs ror single parents and/or homemakers
and adapt, modify, revise, and where pecessary
develop additional materials for use in model
program.

2. Pr%vide outreach, imtake-assessment, guidance
and counseling, job seeking and keeping skills,
(including a component to prepare clients to
relocate), job training, placement ane followup
services;

3. Provide life skill training in assertiven
single parenting; managino individual ,Ind
family resources, goal setting; managing home
and whrk responsibilities; consumer skills,
dressing for the labor force; health concerns
of mature women; and other ,equested topics,
including nutrition knowledge;

4. Involve community based organizations (C80)
that have demonstrated effectiveness in
providing related servces to single parents
and/or homemakers.
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DELIVERAULES:

LINKAGES:

MAIL TO:

DEADLINE:

5. Establish ay., ,- advisory council,
including rep,,,. and
industry, ser-oc (115plac,7!

homemakers, PIC cv-n-41, adunity
organizations, vocationa' drectors from
regional organizatiu7;,

6. Explain the methodolcm 'olat will be used to
evaluate the effectiveqess of the strategies,
activities, and materials developed.
Evaluation must include norther trained and
placed; beginning wage and length of time
placed.

Deliver to the Utah State Office of Vocational
Education an interim report by January 15, 1986 and
a compilation of activities, strategies,
and materials for dissemination to other providers.
by Jene 30, 1986. k

Link and cooperate with agencies involved in
delivery of services to displaced homemaker, single
parents and homemakers, i.e., Social Service,
business ar industry, and other appropriate public
and private entities.

David S.Sailey
Vocational 1EdUcatiöh
250 East Fifth South
Salt Lake City, Utah 84111

April 22, 1985

Itis suggested that eligible recipients explore the possibility of
submitting proposals under consumer homemaker, guidance and counseling, adult
training and rrainingi_didvantaged and handicap proposals to sunplement
single parents and homemalo3r activities and requirements where they ire
complimentary and/or supportive in nature.
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Appendix B:

FY 1986 !ntake Form



Intake Assessment Ftwm *LEA #
(RoVitod Nowitior 18i 1985)

Please complete the following form. This information will be kep confidential and will be used for
assessing your needs and evaluating program effectiveness. If you choose not to respond to a questior
will not affect your acceptance into the program.

For Office arrl Statistical Put7Vses On6e:

Name (Please Print) Date
Address
City Slate Zip , "dome Phone

Work Phone Date of birth Race Sex
Markel Status: Single Marrted Divorce;d- Mowed Separated
Ages of dependent chili:ken

Do you or your spouse have any physical or mental disabilities? Yes No

If yes, explain

Ectucatfonal Histoty
The highest grade you have completed: Less than 8 High School: 9 10 11 12

Post High School: Vocational braining College: Fresh. Soph. Jr. Sr. Grad.
Other training

Work Experience:

List your past work experience (paid and unpaid):

Position Company Dates: From To

Position Company Dates: From To

Po&tion Company Dates: From To

Ar j currently employed: Yes No

If yes, wivat is your .nonthly or hourly age from this job before taxes?

yolir poskion: Temporary Permanent Are Part-time Full-time

List other sources of lacome: Source Amount

ke -pm the sole r,....N*Ier or family incorr.,? Yes No

:f married, is your scx2use curnmtly employed? Yes No

If yes, who"' is iter/his monthly or hourly wage before xes?
heNne Part-time Full-time is his/her position: Temporary manent

(SAV C-457 CEU47; '.'+'41"Ate.w.44; low49; UTC/P-50; UTS/SL.49)
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Are you on Public Assistance? Yes No

If yes, what type of assittance are you reteMng?

How bng r,t e you received the assistance?

Do you hal, medical call? YeS No

How dkf "au hear about our program?

NeWSpa per art le/ad Workshop TV or Radioed Brochure JTP:4

Church Word of mouth (Please specify)

What are your arrangements for transportation?

What are your arrangements for child care?

Personal Goa:
Describe your goals. You rnay mentbn goals for employment, education, family or pecson! ,

Plan of Action (For Office Use 016)
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90
*LEA *

Single Parent o' Homemaker Intake Form
(Re sed August, 1986)

Contact Information:
Mime (Please Print)
Street
From Phone Work Phone
Age Race Sex
Marital, Status:

Single (never married)
Married
Separated
Divorced
Widowed

Do you have health insurance (medical card)

Date
City State Zip

Date of birth Soc. Sec; #
Ages of dependent children

Do you have any of the following disabilities or health care needs':
Hearing
Visual
41rthopedic
Psychological.

Other (specify)

No

Educational History:
The higliest grade you have completed: Ltss than 9 High Sct1001' 9 10 11
Post High School: Vocational training College: Fresh. Soph. J r. Sr.

Work History:
List your past work experience: Part-time Full-tim
Position Company Dates: From
Position Company Dates: From

What are your currutt sources ot income?

Grad:

Seasonal
To
To

What is your total yearly income from all sources?

Flit-time job _._ Child support/alimony 0-5poo
Przt-time jol, Unemployment binefits 5,000;10,000
AFDC (welfare) Dicability herieflts 10,000=15;000
Social Security Other (specify) 15,00020;000

over 20;000
11 married, is your spouse cuxrendy emplcyed? Yes No

How did you hear about our program?
Word of mouth Newspaper
Social services Flyers
TV or RacHo Church
ITPA
Yob service Other

In what areas do you need help to reach your goals?
Transportation _Employment
Child care Fmancial assistance
Job training Legal assi.,tance
Personal counseling
Confieence building

I understand that except for referral purposes my name will new.r ts associacd with any information contained . -.Tau
mahorize ttm release of this form to evaluation personnel who may contact me regarding In 7yroject.

Date: Participanes Signature:

For Office_ Use Only
Client r<erredto:

JTPA Vocational training
Job Service Pre-employment :vorkshop

_Voc. Rehab. Employer
Counseling Other (specy)

Client meets requirementsfor:
Utah displaced homemaker act
Carl Perkins displaced homemaker
Carl PerkitssinE:e parent

*(BAVC=45; CEU=57; DAVC=48; Dixie=58; OWAVC=44; Snow=59; SUSC=56; UBAVC=47; UTOP=5 ,

UTCISL=49).
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Coding Scheme for FY 1986 Intake Forms
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enisisamodP Lbarrse...--Ftearra.

RECORD 1

Column(s). Su_liject Code

01-03 Intake Form Number 999 Missing Data
ID. nurriber on the intake forni

134 nake Irorm Locaiion Hissing i5aia
Logan

Nden
3 SLC

4 Provo
5 Pii-e4,

6 Ephraim

nc-137 Frn LD. NITriver From 01 to Latt Form

08-11 Date of Intake Form 9999 Missiig Data
Enter Month, then Year

12 Interviewer 9 Missing Data
1 Karen Pool
2 Buddy Richards
3 Mark Mathias
4 Ruth Killpack
5 Cindy Richards

13-16 Date Of InterView 9999 Missing Data
Enter Month, then Year

17 Institution Providing Services 9 Missing Data
1 Logan

2 Ogden
3 SLC

4 Provo
5 Priee
6 Ephraim

18 If-8ufficiency Yet
No

19 8u-cc-essful Life htvngemInt 1

10 Personal Or Career Counseling

21 JTPA 1 Yes
No

22 Placement Center 1 Yes
2 No

23 Help With Transportation 1 Yes
2 No

24 Help With Child Care 1 Yes
2 No

9 7



Social Services

Attormy

1 Yes
2 No

Yes
No

27 Houstg i Yes
2 No

28 Soc: Sec 1 Yes
2 No

29 Job Service

Church

Financial Aid

Vocational Rehabilitation

Welfare

Pell Grant

30

31

32

33

34

37-38

Other

WhiCh Agency Was The Mitt Helpful

39-40 Why was this agency the most helpful?

98

1

2 No

Yes
2 No

1 Yes
2 No

Yes
2 No

1 Yes
2 No

1 Yes
9 No

1 Yes
2 No

Yes
No

MiSsing Data
Women's Center
JTP A
Stdial Se*ViCeS
Vocational Rehabilitation
Job Si*Vi-ce
Financial Aid
All Organizations

K666
Other

99 Misstg Data
01 Iliwierstcod my Pralem
02 Career Direction
03 Finamial
04 Information Provided
05 Support Group
CS Counseling
07 EdwAttonal
08 Self Confidence
09 Not -4-plicalk
10 Other
11 Service was- local
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41-42 Which Agency Was the Least Helpful 99 Missing Data
01 Yornen's Center
02 JTP A
03 Social SerVices
04 Vocational Rehabilitation
05 Job Service
06 Financial Aid
07 Welfare
08
09 None
10 Other

43-44 Why was this Agency the LeaSt Relpftil 99 Missing Data
01 Did rifOt Uni*rttand
02 Gave I** Run kround
03 Did Not Care
04 ?to Finanoial ASsittance
03 Couldn't Provide

Serificet I Needed
% Lack Of Employment

information
07
08
09 Not Applicable
10 Other

45 Rave the serrices helped you in any way ? 9 Mitting Data
1 Yet

if Ue answer to 45 is YES Woo 46-57
apply If NO, ester 2 for each variable_

Missing Data

47 Career Preparation

48 Self-Esteem

49 Finanoial Planning

Parent/1g

51 Ptiysical Fitness

ProirkFed Ernotienal Support

-53 Communication

54 Employment

55 Financial Asssitmce (Tuition, eto.)

2 No

1

2

Yes
Ito

No

1 Yes
2 No

1 Yes
2 No

1 Yes
2 No

1 Yes
2 No

Yes
No

1 Yes
2 No

1 N'ib

No

99-
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56 1 Yes

2 No

57 Other 1 Yes
2 No

58-59 Which of the aboye vas the moil important? 99 Missing Data
01 Career Preparation
02 Se114-steoni
03 Financial Planning
04 Parenting
05 Ptigtidal Miss
06 Emotional Stipjio-rt
07 Communication
08 Financial Assistance
09
10
11 Not Applicable
12 Other

60

61

62

64

65

67

68

70

71

Cakieteset 60-71 portals to
was thiS oat Ur* motitimportant?

Missing Data

T !ming

Support Group

Courtseling

Job and/or Financial Opportunities

Received the most information

Began to experience success because
of the program

8chOcil

Increased CoMinunitation Skint

&elf Confidence

Other

100

Yes
No

Yes
No

Yes
NO

Yes
No

Yes
2 No

Yes
NO

1 Yes
2 No

Y-cs

NO

yet
No

1 Yet
2 NO

Yet

Yet
NO

95



72

Susgostioas 72-90

Loncier 1

2

73 Do not charge/more funding I Yes
2 Ro

74 Keep Prwam gotig 1 Yes

2 No

Reach more people-ktvertising 1 Yes
Pio

76 Recognize individual needs (ex: parents with 1 Yes
grown children don't need child rearing
classes)

2 No

77 More Job irdormation 1 Yes

More Counseling 1 Yes
2 No

79 None I Yes
No

80 Other 1 Yes
2 No

Record 2

01 Presently enrolled in Educational Program Missing Data
Yes
NO

02=03 if yes, describe the program 99 Missing Data
01 Not Applicable
02 Nursing /Medical
03 Sec/Cornputer Pr og:
04 Business Management
05 Beautioian
IX Teaching
07 To*uk
08 5Ocial Sciences
09 ekiral Education
1 0

1 1

12 Other

14 Presently Employed 9 Missing Data
1 Yes
2 No
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05-06 Description of Job 99 Missing Data
01 Not Applicable
02 Cashier-Clerk
03 Maid
04 Babysitting
05 Nwse /Medical
06 Laborer/Trades
07 Managerial
08 Teaching
09 Day Care/Pre-School
10 Secretarial
11 Waitress
12 Other
13 Self Employed

07-09 Minter of months employed at this job 999 Missing Data
000 Not Applicable
Enter Number Of Months

10 ls the job part time or full time? 9 Missing Data
0 Not Applicable
1 Part Time
2 Full Time

11-14 Earnings per hour 99.9 Missing Data
00.0 Not Applioable
Enter amount of earnings

15 How long do you plan to keep thiS job? 9 Missing Data
0 Nat AppliCable
1 Less than six months
2 Six months to a ;year
3 One to two years
4 More than two years

Goals

16 Missing Data 1 Yet
2 No

17 Finish Trade School or Junior College I Yes
No

18 COT** Education 1 Yes
2 No

19 OLD 1 Yes
2 No

Giod Paying Job or Better Paying Job 1 Yes
2 No

21 HOMO-Maker I Yes
2 No

114n-sage 1 Yes
2 No
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23 1 YosFamily Security

2 NO

24 Kr*) Job Yes
2 No

25 .areer-kiebides Own BusinIns 1 Yes
2 No

Finish school (does riot designate high school, I YeS
trade SZho01, or 6olleye) 2 No

27 Uncertiln 1 Yes
2 No

25 Self Sufixieut 1 YOS

2 NO

29 On TN Job Training 1 Yet
2 NO

Phijsal Fets 1

2 No

31 Re-Locate YOS

32 Keep VorkitYg Yet
2 NO

33 Other I yos
2 No
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Appendix e

Field Notes Form
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INSTRUCTIONS_FOR TAKING_FIELDNOTES
DURING PARTICIPANT OBSERVATION

Taking fieldnotes is a process of recording what you see in specific setting and then

expanding those notations into narrative form. It is not difficult, but it is time consuming. The

purpose for taking fieldnotes during classes or workshops in the Displaced Homemaker Program is

to describe what is happening in the classroom, what is being taught, and how the clients aro
. iresponding. This s not an attempt to spy on the teacher or the client; it is merely an account of

what happened in a particular situation.

There are a few basic techniques which will aid you in taking fieldnotes. First, you should

try to record as Much of the happenings in the class as you can. If possible, use quotes; record

what the clients say in their own words. Second, if you have questions about what is happening

in the class, or if you have personal comments about what is happening, you should record these in

your fieldnotes. Most observers use "OC" in front of their own comments to separate them from

client comments. Personal comments can be very helpful in clarifying the situation when you.

expand your fieldnotes. Third, you should try to describe the setting of the observation as

completely as possible using explicit descriptive terms. This description provides a context for all

the other notes that you will take. You should describe the people involved, the room or place

where the situation is taking place, the feelings that exist in the situation (the atmosphere in the

room), and anything else that might help the observer understand what is going on c tiling the class.

A drawing of the classroom setting wouid be helpful; you should include client positions, teacher

position, boards, doors, visual aids, etc. Fourth, you should review and expand your fieldnotes

as soon after the observation as pOssible. Expanding fieldnoLs involves rereading yo recorded

notes and adding the detail that is nessay to make the narrative complete

The Evaluation Team does not expect you to be an expert in taldng fieldnotes. This

explanation is to help you feel a little less overwhelmed in the task. We want to know as much as

possible about what is actually happening in the program so we can help in the improvement of the
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program. An example of fieldnotes is attached for your information, and additional sheets for

taking fieldnotes are available for your use. In additici, we can provide on site instruction in the

use of these instruments.

Finally, your fieldnotes for this program should include a short interview with the clients and

the teacher for each class you obse-ve You will find a sample of the kinds of questions that should

be asked during such an interview. You ate not limited to these specific questions. If you notice

something special or unusual during the class, please ask additional questions which will yield a

true description of the situation.
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SAMPLE OF FIELDNOTES

Class: Career Planning Starting erne: 9:06 am

Teacher: Janis Lang Ending time: 10:00 am

I walked into the classroom at 9:06 am. The class was already
in session, and the students didn't even seem to notice me
because no one even looked up when I walked in and sat
down.

The room was very small. The desks were very close together,
and the students looked as if they were crowded together.

0 C: I wonder why the room is so small and has so many
students? Isn't there another room that is available? Will the
crowded conditions affect learning or the general feeling in the
class?

The teacher inUoduced me and told the class Iwas attending the
class to make some notes about what was happening in the
class. I*, one of the younger women in the class, asked if I was
there to spy on them. "Why is she here anyway--to spy en
us?' The teacher said no that I was here to find ways to make
the class better. J: "Just how. is she going to do that just by
taking notes. Will she tell people what we say in here?' The
teacher again answered that Imould_not be telliirg anyone what
anybiSdy said specifically. She said I was there to find out
what was go-o-d and not-so-good about the class, and the
information would be used to !flake the class better. I said that
no one could be identified from_ any comments I made in my
reports. This seemed to satisfy the class, and the teacher
resumed her presentation.

OC: I should I* careful during interviews.

The teacher focused_her presentation on the concept of social
support networks. She asked the class to think of ways we
show support and love to one another. Two class members did
most of the talking--naming severàli different ways we show
support. The teacher then discussed the irnportanceof building
support networks. She _emphasized the1 benefits of such
networks for_finding employment, incmasing the chances of
upward mobility in a career, family needs, and pexsonal needs.
During the discussion one class member disagreed with the
need for a network, saying that she did not want to become
dependent on others. Her comment lauched The class inte a
deeper discussion of the difference between dependence and
social support. The class ended with everyone thinking of
ways they could provide support to others.
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SAMPLE QUESTIONS TO ASK DURING INTERVIEWS

Questions for Clients:

L Has this program helped you in reaching your life goals? If so, explain.
(Una mentioned by the client, ask about goals related to each of thefoltowing areai:
emptoyment, education,family, andpersonal.

2. What services (parts of the course) have you found most useful? Explain.

3. What services (parts Of the dottise) have you found least useful? EApain;

4. How would you improve the program for future clients?
Are there services (or topics) you woutd add to or delete from theprogram to improve

Questions to ask the Instructors:

1. Do you believe that clients' life goals are changing as a result of their participation in
the program (course)? If so, explain.

2. Describe your most efUective teaching techniques.

3. What would you do to improve your class? What are the changes you would make?

4. What do you do that helps clients to make the most progress?

5. Row do you follow up on the clients in your class? If you could, would you do
anything different in your follow-up procedure?

6. Think of two Clientsyou are now serving, the ono who has experienced the most
personal growth (or shows the most Ntential) and the one who has experienced the
least personal growth). Describe what you believe to be the causes of the growth (or
lack of it) in each clienes life.

a What -could program direztors (or teachers) dO that woUld cause more clients to
experience real success?
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Appendix F:

Job Analysis Form

110



Job Analysis for Model Project Directors

Name

Directions: Rate the following job
tasks by circling the appropriate
number under each scale. If you
perform tasks which are not on the
list, add them at the end of the list
and rate them on each scale.

JO Tasks

Position

Importance

How important is the
performance of this task?

1. Not imoortant
2. Somewhat important
3. Quite important
4. Very important
5. Extremely important

1. Recruiting new clients (developing fliers,
radio announcements, etc.)

2. Inter lewing new clients

3. Counseling clients

4. Collecting and managing intake data

5. Placing clients and collecting follow-up data

6. Teaching pre-employment courses

7. Developing instructional materials

8. Meeting with cooperating staff within your
organizatbn

9. Meeting with cooperating staff in the community

10. Meeting with decision makers within your
organization

11. Serving on community advisory boards

12. Managing finances related to the project (writing
grant proposals, completing financial reports, etc.)

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

111

Amount of Time

How much time do you
spend performing this task?

1. None (Not applicable)
2. Very little time
3. Some time
4. Quite a lot of time
5. An extreme amount of

time

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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13. Organizing and conducting special conferences 1 2 3 4 5 1 2 3 4 5

14. Meeting with state personnel (networking 1 2 3 4 5 1 2 3 4 5
groups,legislature, inservice meetings, etc.)

15. Organizing and conducting meetings with your 1 2 3 4 5 1 2 3 4 5
advitory group

16. Travel related to the project 1 2 3 4 5 1 2 3 4 5

17. Staffing your organization (hiring, training, 1 2 3 4 5 1 2 3 4 5
managing, etc.)

18. 1 2 3 5 1 2 3 4 5

19. 1 2 3 4 5 1 2 3 4 5

20. 1 2 3 4 5 1 2 3 4 5

2 1 . 1 2 3 4 5 1 2 3 4 5

20. What are the most rewarding aspects of your job?

21. What are the least rewarding aspects of your job?

22. Use the following space to make further comments regarding your role as project director.
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Appendix G:

Follow-up Interview Form
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Follow-up Interview Form for Single Parents and Homemakers

Client Name Intervkwer
Date of Intake Form Date of Interview
Institution providing services

1. What services did you receive ftm (name of the project director or institution)?
Pre-employment course: Self=Suffictency Successful Life Mangagement
Personal or career counseling JTPA Placement Center
Help with transportaticn Help with child care So-dal Services
Attorney Housing Soc. Sec. Job Service Church
Others

Which of these agencies was the most helpful to you?
Why was this one the most helpful?

Which of these agencies was the least helpful to you?
Why was this the least helpful?

2. Have the services helped you in any way? Yes
If yes, in which of the following areas?

Career preparation Self-esteem Fmancial planning
Parenting Physical fitness Other

Of these areas, whkh would you say was the most important to your success in
the future?
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Why was this one the most helpful?

110

3. Do you have any suggestions for improving the services you received?

4. Are you presently enrolled in any educational program? Yes
If yes, describe the program:

5. Are you presently employed? Yes No
If yes, describe your job

How lc,ng have you had this job?
Is the job part-dine or full-time

How much do you earn per hour?

6. How long do you plan to keep this job?
Less than six months Six months to a year
More than two years

One to two years

7. What are your goals for the fume (employment, education, personal)?
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FIELD NOTES:

Car pool organization. Everyone seem:.; cooperative and friendly.

One lady_commented that she and her children are inseparable. Son is having problems
at_school and being very_destructiVe. He refuses to get up and won't eat breakfast
before he goes. She feels as if she needs help in dealing with all these_problems.
She_'Feels used. Made the mistake of telling her children too much about her personal
prob 7MS.

Roxanne tells how her daughter has been at the sitter since she was a newborn._ Ot
the first day of school Roxanne found it hard to_say_goodbye, but the little gitl
thought nothing about it. Roxanne feels a lot of guilt.

Lesson on Goal Setting. Take time to set some goals and expectations for the class.
Members share their expectations.

. wants to gain skills of_assertiveness, especially over herself and to gain
control over her life. She also wants to conquer her feelings of insecurity and
guilt and how to deal with negative feedback. She also lacks confidence with
decision-making skills.

wants to learn to express thoughts and feelings so others will listen. She

feels an inability to express her inner feelings.

hopes to learn how to work On her job without the constant distraction of
personal problems .

says she learns the most from herself, but she fears not being able to grasp
all the class material. She does have a feeling of high to keep going and growing.

wants to learn to express self, especially because she has a tendency to
engage mouth before brain. She wants to be able to feel good about things. She
fears that she will confuse aggression with assertiveness.

also wants to learn qualities of assertiveness. She feels as if she is going
upstairs instead of down.

wants to learn how to say "No" and still be a nice person to people that are
trying to take advantage. She fears that people will think she's domineering and
rude.

wants to learn how to communicate with husband and to make_ wants and desires
known. She's worried her husband will react negatiVely to her. She feelS good about
the group.

Someone else says that assertiveness conflicts with religious values.

is basically shy and needs to work on it. She has a hard time dealing with
nervous tension. She still has problems with ex who writes her anonymous letters.
She is the choir director and has problems with the people in the choir. She has
good feelings about being accepted by the group.

warts to work on self-confidence. He is shy and needs to take time to get
acquainted. He has a. hard time expressing himSelf.

feels.

-

feelS shy and fears that she will upset self and others by saying how she
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FIELD NOTES:

husband was disabled due to a heart attack. He applied for jobs and was
accepted until he was given a physical exam and they refused him a job.

Another lady tells how her husband died two years ago and she works at D.I; but
because_she didn't have adequate child care, she quit her job to stay home with the
two children.

Roxanne gives them a pep talk about being "alone vs. loneliness".

Woman tells how kids her whole life. She raised them while working three jobs. Now
kids are married and having their own family, so her life was totally changed.

is looking for upward mobility. She says when you go to a job interview say to
yourself, "You're going to like me regardless."

Assertiveness vs. Aggression: There's a big difference.

Another_DH says, "Hy kids don't need me and_I have 10 grandchildren. I still have
something to contribute, but there is_no_volunteer work_that's self fulfilling. I

don't know where to go and I am_afraid of the labor market. School_is_too expensive

for me. I am hoping that I will find some aptitude test to assist in directing me."

A DH comments, "I got sick so I lost my job. I have done custodial work and I have
tried to prove myself time and time again, but I get no recognition."

: is currently not_ working because of health problems_. She,likes working with
people and has worked in grocery stores and gift shops. "1 applied to the state for
aid, but they said since I was able to work that I was not eligible for any aid."

is looking for direction. She says she has a cynical_attitude about life.
She has a strong desire to be a strong role model, but has difficulty feeling
anything towards children.

It is important not to indulge in self-pity. You must believe in something greater
than yourself. Good emotional health is liking yourself.

GOAL SETTING:

121.
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Betty has a fear of assertiveness training.

Gail expects to have a good time, learn from others in the group.

There s a good warm feeling with the group, no feelings of diSlike.

Talk about how passive/aggressive behavior is manipulative. It s appropriate to
express thoughts and feelings (?!?!)

THIRD LESSON: COLORS, OBJECTS' AND ANIMALS

We did a group activity to determine whether we were passive, aggressive, or
assertive. We learned about "I" messages and now to express your own feelings.

Next class on "Stress Managemz,nti" very interesting.

Thursday Afternoon Session: SUCCESS

There are success stories. One_young_lady_teIls_of a broken engagezzent and being
fired from a job. She decided to go_on a mission. After a few years went back to
school and got straight A's. After first year in school found out about financial
aid. Was very successful in school and on job.

tells how first husband diedi but_she _survived; She needed time to grieve and
then put her life in order. Grieving can heIp heal. Counseling was also very
helpful. Do it if you need it; Try another counselor;

talks about_many myths thatwe are taught: (1) the right guy will come
along.__In_reality, it's a miracle anyone stays married_when you consider how well_we
make the choice. (2) The world is bIack_or white, in reality it is mostly gray_and
not_cIearcut_. The_most important things are our values. The most important thing
in the_worId is_physicaI and psychological survival. She tells how she had no
credentials so she couldn't get through the front door, so she entered through the
back doot. After getting experience_then you_can improve your pay and work
conditions. She suggests that you do what offsets your_frustrations. Work should be
a laughing_piace. It is important to be diversified with job skills so you can change
jobs when the bottom falls out; She describes the inferiority complex she suffered
from all her younger years.

_iShe got her first job working for an airline, got married and started having
children. Money was tight so she supplemented with home wares. After 13 children,
she decided to enter real estate. Bought an apartment and learned how to_do_repairs
and_plumbing.._ Then worked at hairdressing; but lost a $5;000 business. Real estate
again and made_$8,000 profit; Then Iost_her real estate job for_telling boss_how to
do things better; Finally has become successful in the bed and breakfast business.
Some solid advice--give up TV and watch diet. Remember you have no where to go but
up.

does lesson on AFFIRMATIVE ACTION

Explains how the term sexual harrassment came about and how women can and should deal
with it. This can also occur in job interviews when inappropriate questions are
asked.
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DRESSING FOR SUCCESS ON A JOB:

Talks about the different distinct figure types and how to dress appropriately.

ASSERTIVENESSHOW TO USE_"I" messages to build a relationship; Combined With good
lit-Meting Skilld YOU can have good communication.

Notverbsl_CUes are_divided into three typesbody language, voicei_content.
Although theri74ill be Congruent, homostatis and equilibrium._ Remember that When
yot Make ASSUMption it is okay, but acting it out is another issue.

Sherry'S Story of switching from spanking to counting on her finger.

ASSERTIVENESS "LISTENING"
Rftember the components of empathy, eye contact, response and body language.

BlUckS to listening: distractions, counter argument; counter opinion, Silent
argUMentS, buzz words to push a button, assumption that they knoW What they 4re going
to Say.

Agtertive Listening: give feedback, keep communication clear.

ASSERTIVENESS BILL OF RIGHTS:

EaCh person what they feel they have a right to do. Then they share it.

MY rights7to helI with housework, to go tb schbol, to Change mind.
Right to own thoughtsi_opinions, to laugh.
Right to personal choice to be single, impulsiVe or to feel sad.
To have own value system, dream own dream, to be itelfo_tO lose control .
eight to say no, to like self, to not apologize, tO atik for things.
Right to personal time, not feel guilt, make mittakéS to Values and
opinions.
Right to_have feelings, emotions, own opinion, tO
SkOresS feelings and to make choices;
Right to work when I want to, to be listened, tb
dream and have goals, to remain silent.
Right to be myself, to love and to be loved, hbt
dareer,_to think kids are good or brats.
Right to do things on own time, to enjoy life And
to be me without apologizing; right_to not share.
sight to choose not to share with class.
Right to personal goals; to be foolish,_hOt
Oeoples feelings, not to be manipulated.
Right to discover who I am, to say no, not
self, to grieve.

RESUMEHOW TO WRITE:

How to deal with illegal questions
resume.

ASSERTIVENESS TRAINING:

take responsibility,

become what I want, to

to be logical, to good

be CraiY, tO be Creative,

to feel guilty about others

to feel guilty, to believe

n a job interview. The different types of

in

Said_she made_a realization about her personal behavidr, So She Came to class
all dressed up and looking good.
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tell§ about how her husband always gives smart alec responses. She tried

everything--walked away, get angry, etc. but nothing worked. One day She decided to

use a smart alec response and her husband shut-up.

says that her brother accused her of causing her mother's death. She in turn

told her brother that he had caused their father's death.

tells hoW_her friend Vas killed in an auto accident; Sharon_had_teOght thig

friend how to drive._ She started thinking that if she had not taught the friend how

to drive, none of this would have happened and feeling real guiltY.

ASSERTIVENESS LESSON: DEALING W1TH-CRITICISM:

Some ideas on ways to handle aggression, especially because it usually comes by

surprise.

tells story of her mother s put down about the color purple, which Gail loves to

wear. Gail's husband doesn't like it either, it is a big source of contention. Gail

doesn't want to be disrespective to her mother or husband.

sets dates to sit down and talk about problems;

relates experience With son where she was taking responsibility for his

behavior. She started tiding "I" messages and was better able to discipline him

because she wasn't always fighting. He said, "Mom, I am going to listen and it is

okay if you spank me."

tells how at work they tell him they don't like his shirt and that he doesn't

do anything right. During his training period as a meat cutter, they praised him but
afterwards they started to criticize him. He was finally fired due to medical

problems. We role-played a hypothetical Situation where I was the boss and he was

the custodian. The boss criticizes him and Junius has to respond. He kept saying
that he didn't know what to say and he got very uncomfortable. I waited and waited

for a response. Finally, I said, "You are thinking something. Now just put those

thoughts into words." After 12 minuteg I had to leave and Junius was very relieved.

JOB SERVICES: WIN--WORK INCENTIVE PROGRAM

Look for what is best for you. Use the merkZting concept to sell yourself. The_job

interview is a business transaction. They are as interested in a good employee as

you are in a good job.

GOAL SETTING: CAREER PLANNING

To get started on job: assess yourself, databliSh goals, select activities. Don't

catch yourself saying "there is just no jobs or there is nothing available;"_ It is a

fallacy that only thi skilled get the job. Discuss the most common job application

and job interview mistakes.

PARENTING SKILLS BY GLEN JENSON:

Discuss the lack of good male role models. Talk about Warm Fuzzy and cold prickly.
Scapegoats come about in the family from the parents' example.
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THE WAY_YOU_FEEL_ABOUT YOURSELF:

MUSt feel good about yourself first. Can resUlt in serious depression and other

Serious personality deficits .

talks about ber depression and how she titled tO feel like garbage;

DeSctiption of individuals_with_good selfesteem arid those without. You must act the

part that you_are notauntil it becomes part_of_your pergOtality. Describe_some_of

the common putdowns that we hear from childhood And hoW that carries over into our own

perdonality.
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realited that she_didn't like sitting around Wittnhing_spotts nn TV so_she_did

her own thing_and listened to the radio. The neXt Mc:it-rang her husband asked her what

she was mad about.

. Vent to Bear Lake with family. She kept using "I" messages and her family

asked what was wrong with her.

d mother commented that after Lauri used "I" messages, that she thought she was

growing up.

tell:A how her Grandma's class of 1923 had a mOtto "agree to disagree."

dedided tti exercise some of her rights of her Bill of Righta SO ghe cleaned

the kitchen and the bath and that was it.

_
tald of ihvitihg guests to dinner that came an hour late, She and het faMily

alreadY had eaten. She said, "I'm sorry, therc must have been A MiSUnderStanding.

Dinner was at 6, but you are welcome to the leftovers."

told the Story of a man that she worked with who felt that convalescent homes

were good for older people. He was the only one in the group that felt thiS way and

others were very unhappy with his ideas. He told that others were angry with

him about the idea, but she told him he had a right to his own opinion.

has started to practice with "I" messages.

used "I" messages with her son and mother. Her mother queried what are you

learning over there?

ASSERTIVENESS LESSON: HOW TO SAYNO

There are many blocks to assertiveness: fear, blaming, lack of practice, losing

control of your own life. There is specific power and victim language.

ASSERTIVENESS:

Description of a viCtit and those that are powerful; Centering is the ability to

focus in on Md. HOW do I feel? Find a good time each day to center;

Discuss how perSonal puver must be takea back once it is given away. and

do an exercise to demonstrate this point. It is time to disengage when you are

psychologically and physically tired.

HOW TO SAY NO WITHOUT REALLY FEEING_GUILTY:

Do not make up excuses.

CLOSING EXERCISES:

EverYdne haS been ASked tio Vtite dotal ten good things about themselves. EVeryone is

going around the room to compliment themselves and each other; Everyone, except two

male participantS.

;.
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Ogden Interviews and Field Notes
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Interviews of Participants in the OWAVC

Living Skills Workshop

At the conclusion of workshop, March 14, 1986, 6 participants were

asked to respond to the four general, openended questions as given at

other centers: 1) Has this vogram helped you in reaching your goals? If

so, explain. 2) What services (parts of the course) have you found most

useful? 3) What services (parts of the course) have you fcund least

useful? 4) How would you improve the program for future clients? The

interview, lasting about 45 minutes, was given to the entire group.

1) Has this program helped y u in reaching your goals? If

explain. The participants were very positive about the program in general.

Statements were made such as: "I can now make a goaIi" "I now know I'm not

dumb," "I didn't know who I was or what I was supposed to be," "I was so

Scared," "I never thought I could, but naw I .can go to school." They felt

that the biggest help from the program was in their attitudes. When asked

more specifically about their goals, 3 of the six were enrolled in school,

the others were either thinking about it or actively looking for work. One

woman described her interest in going to Weber State for a masters degree.

They described an interesting change in one of the women who was actively

contributing her ideas in the evaluation that; "all she did for the first

few days of this class was bawl." Perhaps, this best described the affect

they felt with regard to their goals: in many ways the course had been_more

helpful in getting them to the state where they could begin to set goals

rather than either to feel sorry for themselves or to feel stuck in an.

unchangeable set of circumstances;

2) What services (parts of the course) have you found most useful? In

response to this question, they all expressed appreciation for the chance



of meeting with a group who had undergone or were undergoing the same type

of difficultieS. As one phrased it: "at first, I felt so sorry for

seeing others with the same problem has helped me get my feet back on the

ground again:' The parts of the course most often discussed was regarding

the self-esteem and assertiveness and the feeling that "you don't have to

apologize for the past:' They also enjoyed the personality tests.

Special appreciation was expressed about Sherry. "SherrY'S

fantastic," "We rea/ly love her:' When asked to describe what they meant,

they responded by explaining that she was tremendously supportiV6 and

caring, but that she didn't "baby" them. While they felt they needed the

support from the group at first, none of them expressed a felt dependence

upon the group for the future. They were interested in follOWing 4 With

each other, hut they felt that they Were better prepared to handle their

own individual situations on their own.

3) What services (parts of the course) have you found least useful?

They were hesitant to describe anything in this category except one recent

session about food budgeting. MoSt felt that it had provided little new or

useful information.

4) How would you improve the program for future clients? Ia response

to this question, several ideas were proposed. Several expressed a desire

ito meet one on one with the nstructor. Some were somewhat confused about

the financial Support AVailable for their future training or schooling

through the program or elseWhere (and for how long it might be available).

One expressed interest in hearing about the effects of divorce on children

and another would like instruction in something like how to eliminate self-

defeating behaviors
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Sherry Burkes provided the following list of reference materials

currently being used in connection with the courses.

EmotiOnal-Sorvilma Hafen & Brog

The-Utimate Secret of Total Self-confidence Robert Anthony

The PsychOlOg-V-of Winning Dennis Waitley

The -Double Win Dennis Waitley

The Missing Piece Shel Silverstein

"Phoenix Institute Assertiveness Material"

"WSC Social Work 150 CourSe Material"

"Living SkillS Manual"

Their schedule of courSe eventS in the next part of the year are as

folloWS:

LiVing SkillS Match 17=28 2:30=4:30 daily

Self Esteem/Assertiveness April 1=11 2:30=4:30 daily

LiVing SkillS April 2141ay 2

Self Esteem/Assertiveness May 5=16

Living SkillS may 19=30

Self Esteem/Assertiveness June 2-6

Interviews were also held ith Sherry Butkes, director of the project,

Nelle Stuart, the VISTA volunteer, and Mike Bouwhuis, Training Supervisor

of the Center. Sherry discussed the up coming events, the materials used

in the workshops* and the manner in which she perceived the project fitting

into the rest of the activities at the center. They were finalizing the

personnel for their governing board. She felt very much a part of the

center and felt supported by the other services. She believed that the

majority Of the participantS in the "Living Skills, and ASSertiVeneas"
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Workshops would be coming from students already enrolled; From thig, I

got the impression that the program in the Ogden area was configured not so

much as an outreach (although they have contacted many women, and it should

be mentioned what an important and competent contribution Nelle Stuart, the

VISTA volunteer i8 making in this regard) social work type of program as a

support program to vocational training. They felt that there were enough

women already participating in the program at the center to supply the

workshops and that as the project builds its reputation, they will be

attracting women to the center and not just to the workshops. I frankly

see this as one of its greatest strengths. To my mind, this is due to the

competency of the project director in building the program into the basic

adMinistrative functions of the center as well as to the openness of the

Center's admdnistration for integrating the efforts so directly. Mike

Bouwhuis was very complimentary of Sherry and her efforts as well as of the

rest Of the staff in seeing the importance of this program for contributing

to this speCific area of need. It will be interesting to see whether this

attitude about the role of the displaced homemaker program will be

maintained given more tiMe.
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Field Notes

5-1 9-86

Walked into class with instructor, Helen Mills and Linda Cavazinne with Job Services.

It was 2:32 - two ladies were waiting. Room is well lit - windows open but still hot and

no circulation. Introduction of instructor to us - Linda was not introduced. They didn't

introduce us. Filled out some questionn-

aires. Introduction Linda - Talked about class - Dean Draney. Testing Social Skills.

Interpersonal skills for environment. Intro - Helen Mills - WSC Producton.

1 = a friend - sent her.. single -

2 - 3 children

3 - DFIP -? 1 Child

4 - 6 childrei,1 IMng with me. Vistis program explains Linda - Cavazinne - discussion

1 child - get to know self

Stress management - Relaxation - self affirmation - give self positive strokes - muscle

group relaxation - condidentuality - keep information i i class room. Skill of listenMg -

coutesy of listening.

Rules:

OC = I feel a tenseness in taking class and field notes at the same time - but that is my

problem.

Human Rights - Get acquainted with self. Talk about self worth change attitude of

"problem" to challenge.

Life Style Discuss - "Your Body Doesn't Lie" - book.

OC - Developing some reponse with class - opening up to class discussion - remarks

from class.

Break at 327

3:40 - Relaxation tape - 4:07

Self - anaysis checklist.
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Perception/wakeness - don't begin mental - illigetamate scepts

Victim martyr, Rescuer - gives advice, Percuter - gossiper

Be an authentic peson

OC - instructor is going at a good pace to cover material. She has stammered, but she

is getting in control with information she has to cover.

James -

1st game - flirting, jokes, socially accepted

2nd game - gossip - negative information about others

3rd game - damage property relationships

5-20-86
2:36 - I entered class with 2 other ladies - Just other ladies were talking and waiting for

rest of class. Dean Draney is out of town. Helen is going to give tests for him.

OC - Room is warm - curtain drawn which keeps room cooler than yesterday. Room

quite while taking 1st test.

2:53 - 2nd test

317 - Break - got population - stood outside while 2 smokers - sat and talked.

3:30 - Trans actional analysis. TA Basic structure of transactions if understand some

things we do - perception of life.

Ego - part that interacts with environment

Parent - demanding/critical or nurturing

Adult - logic (planning/reasoning), creative, intuition

Child - Feelings/emotions

developed by 3 years - script we follow.

Nuturingparent - helping, protective, permissive -

OC I ? permissive with my own inforrnation

133
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we are just a small part of a big system. other influences

Djuaanstim - judgemental, biased

Anger - admit it to yourself. let yourself know that I'm pissed off." Accept emotions -

Emotions in general - rules for expressing them -

1) Genuine - express the one you are feeling

2) Express when they 1st happen

3) Beaware of variety of emotions negative, positive with varying intensities.

4) Feelings as a means to control others.

5) Here and now emotion - don't load up and dump.

6) Covering and repressing.

7) Controlling emotion

8) disciplining

Own your emotions -.myths about emotions.

1) feelings are involentary/ they happen without warning

2) feelings can be shared without someone else

3) feelings are caused by something outside us.

4) We can be responsible for someone elses feelings

asked about going into shock after a trauma like 2 days after a

trauma. Somata form - body is reacting to the stress or that

have not been thought out in mind, mind has.

4:15

I left to help a person who was trying to find administration building play games value

conflicts.

5-21-86
Got to class late because of clients in office - when I walked in Linda was teaching

134



13]

class because Helen had had her car towed away while they were at lunce - She is
trying to retrive her car. Took a test (interest )

3:15 Break -; till 3:30

325 - Unda doing her Job Service - class. Job inteMews - appearence - dean and
neat. arrive early.

Resume - or Data Sheet -

1 page data

talking to interviewer -

1) eye contact

2) don't fidget

3) keep it positive - give examples of successuss

4) body language

5) be honest

- what position -

.= qualifies you for position?

- why did last job end?

- Reduction of force

- company without benefits - annual - sick leave

- tell me about self - hardworker - goals

= get letter of reference.

- knowledge about company

- starting salary

- weakest point - minimize

- ask questions - show interest posibility for advancement learn others

OC = Linda has great rapport - good information getting class involvement

5=22-86

2:30 - class comfortable - it ws dark. I turned lights on we took an esteem evaluation -
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Helen needed some chalk - I left and got some.

2:50 - talking about values.

Life Value Positions

1) I'm okay you're okay - mentally healthly (authentic)

2) I'm okay - you're not okay not okayness - rationalize - blame others

3) I'm not okay - you're okay - blames self - withdrawn - depression - suicidal

4) I'm not okay - you're not okay - fucility - suicide

Negative stamps - my ILAC - I told about ILAC Buttons.

Energy from the universe - becoming aware of the universe. definition of selected

values so we can take the forced choice value inventory intrinsic - being comforable
with self.

extrinsic - stimulus froms - usually looking for a pay off - Support system are important

Emotional Health

Anxiety - ask these 719

1. Am I distroying the', moment byconcentrating on thelurture?

2. Am I anxious because of exaggerating a problem or procrasting?

3. Is there anything I can do to allay (offset) the anxiety exp - finsih project started -

keep a list a journal of yor feelings.

4. Make a phone caA - Stay in the here and now, - can not get anxious.

- external world .

tune into your senses - become aware of sights, sounds, adors around you.

verbalize - talk to self - here and now I am aware.

- Internal world - Body - skin muscles, breathing - heart beat

vebalize -

here and now I am aware - after becoming aware of external and internal

a) do I use some of my senses and not others?

b) do I ignore certain parts of my body.

136
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if you didn't use all your senses etc. Do exercise again - pay close attention to the
ignored part - Each time you feel anxiety (have a now experience) Pay attention to your
breathing. exha(e thoroughly 4-5 times breath softly - become really aware of all
aspects of breathing ask 2=

do you hold breath ? if so what are you holding back? exhalation is releasing try
breathing more deeply.

use logic - problem solve what is going on in your life.

All social behavior is learned - it can also be unlearned.

Stress is a handicap

the Universe

What lies out there beyond our scope

illusions?

dreams:

a vail of hope?

Amid this universe so great, we question life - we question fate. Beyond those skies of

gray or blue. That seem to shelter all we do. There lies a vision that's untold. Some

fantasy we can't unfold, die. There lies a dream that we won't Perhaps we're just

living a lie. There lies eternity at best To comforl those we put to rest. Perhaps it's not
for us to know . If out there we'll find friend or foe. Perhaps the risks we take will take.

If ther's a heaven or a hell.

4:15

Listen to tape on affirmation

The potential of being the best we can be.

5=23=8 6

240 - I was late - Helen has started class - Unda was with her.

Rules for expressing emotion:

1) genuine
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I messge:

1) what has happened specific behavior

2) How I feel

3) How this affects me

discussion with all class members. everyone is participating.

Interpersonal - communication - Self disclosure (reasons not used)

1) hurt self or others

2) embarrassed

3) show our weaknessesfinsecurities

4) family background

5) fear of knowing self

6) fear of closeness

71 fear of change

we should be special. everyone has strength and.weakness. Hold values we may

want to hold.

Appropriate Self - disclosure

1) amount - how much is being disclosed.

2) time- how much time do we spend self disclosing

3) depth fo Eeli disclosure hown deep/ intimate/ personal is the information

4) the person talked to

5) the situation - under what conditions

Assertive- helps express value system.

Conflicts - are

1) unavoidable

2) neccessary

3) neither good nor bad

4) symptomatic of a problem.



OC - the class was well lit. It just dawned on me when Linda got up and walked out,

that Helen:

Heim
LLEKIL

#2 #3 #4( mel

I'm sitting - I ask if it was cold - they said no - I guess it's me - I think it's cold -

Conflicts can

1) increase understanding

2) prevent us from listening

3) strengthen relationships thru - confrontation and objective problem solving.

To solve problem.

1) set the stage

2) define the problem

3) both parties generate solutions alternatives

4) evaluate and choose mutually acceptable solution

5) Implement and evaluate the solution.

Use your "adult".

Who counts - 4 life positions

passive

aggressive

I'm not okay

I'm a victim

I'm okay - you're not

persecutor

139
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I'm not okay

you're not okay

passive - aggressive

136

assertive

1) filtering

take negative and build on it - ignore positive

2) polarized thinking - blacak or white - no middle ground can not negofiate

3) mind reading

4) blame

5) shouids

6) "yes out"

7) Let's you and him fight

8) See what you made me do

9) Up roar - (accuser and definder)

10) court room

Human Rights - Assertive Right Assertive

1) "I" messages

2) posture - open - convident

3) express feeling (emotion).

4) lack of apology for feeling expressed

5) eye contact

6) express the emotion felt.

140
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7) Voice tone ana volume - appropriate

5=27-86

lighting was good. Class was started when I got to class -

Assertvie behavior, Avoid.

1) Being passive

2) being agressive

3) being passive - aggressive Try to be

describe

express

specify

consequence

negotiate!!

everybody counts.

3 crucial elements to negotiate

1) Information - what are your needs, conditions, personal characteristics - cost -
respect etc

2) Time - deadlines, are of your own making, thus cna be changed.

3) Power - Personal power, negative or positive

not power over others but powers to go.

- start without immediate agreement

- statement or problem is agreed. Talk about the same -:.ubject.

- don't ' "my way vs. your way -

goal = to solve problem/to understand

- Analysis (problem) = Oral test - AG Assertiveness Quote

- become more asser:vie when we learn lo negotiate, Brainstorming -
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- Game plan - for negotiation -

a - Establish trust

b - obtain and exchange information

c - meet needs of all parties

d - Get an agreement on statement of problem.

e - consider the ideas and goals of all parties

f - transform the relationship into collaboration

g - consider the "items one at a time. But don't fail to see the interaction between items.

open door - hot in room

h - Take a moderate risk

i - get his/her help

5-27-86
Reacting Vs. Relating

Reacting

1. feel inadequate, inferior, incompetent, hurt, unworthy.

feelings reacting behaviors.

aggression - physical-verbal gesture, resistence, impatience, overly kind

over accomodating)

defensiveness - projection, of blame - excuses, denial, forgetting, reacting in

opposite manner

Aithdraval_ - silence, leaving, avoiding, escape

negative cycle

negative feeling

failure.

withdrawal

defense

aggression

142
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Relating

1. feel adequate, competant, equal to theirs, worthy and successful.

feelings = reacting behaviors

a. acceptance of the other person and his behavior unconditionally - he/she is what

heishe is at this moment.

b. understanding - the persons's behavior and attitude leads to more acceptance

and effective relationship.

c. communication - leads to better understanding and more acceptance

positive cycle

positive feelings

success

communication

acceptance

understanding

You are what you do!

3:26 - Break - 3:47
Funcational things parents can do for their children:

a. take a look at your behavior to see what you are modeling.

b. watch thi games and the degree of okayness that we model.

c. firm, fair and consistent discipline with lots of love TLC

d. stroke children in positive ways for learning self-discipline

e. separate the deed from the doer - punish the behavior not the self-concept

Origins of our scripts

a. experiential - traumatics experiences that leave an impact.

b. cultural - those norms that are already set up in our society.

c. familial - the parental messages (child internalizes-into)
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1. personality and behaviors

2. types of stroking (-or+)

3. touch and recognition

4. child's first name

Verbal Messages

Stress:

distress - negative

eustress - positive

Physical exercise

endophine - brisk walk times -> neg. cons. - early in AM or after rainstorm

Meditation - high Ifie erilrgy ->

Coping and Stress - paper in packet

5128186, 310
*Class was rearranged - hot window open, blinds drawn, lights on

When I walked in Aden stated that I was late-what was my excuse-did I think anything

was more important than being here on time. Didn't I have a commitment to be

here. Yes I did make a commitment but I was with someone that I thought
information was important to get

-Break-

Stayed outside - working with a handoui Rational Self-Analysis

5/19/86, 2:30
Class started at 230. She assigned each of us a topic and left us to get a 5 minute

presentation. My topic explains: 1) assertive behavior - give example and rules, 2)

Handling Emotions, 3) Self disclusore, 4) Reacting Behavior, to talk about it, it

reinforces it into our conscious mind. oc. Good input with this - class is relating well

with each other. Career Advice -> Read article from Cosmopoliton - Be yourself -
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authentic.

6/2/86
Sherry rearranged seating so we were closer some informal talking. Ask us to

evaluate Helen's teaching and subject matter.

emotions, talking about feelings

How to handle stress

assertivenes - express feelings when they happeh .

self disclosure - things to do

1. deal with nager - negative feelings

2. assertiveness

time frame 2 weeks - yes

Becoming aware of more options

Get to know each other better

car -> Barracuda "340" "Eagle"

Best movie and why - South Pacific

music and with mom and dad - Romancing the Stone

flower - orchid color - lavander, purple

unique - special - rare - delicate

1a. Cougar - fits personality

b. Return to Bountiful and Short Curcuit

c. indian paint brush

2a. Pontiac Sunbird - small not flashy

b. Officer and a Gentleman

c. geraniums

3a. fiero, spider - sporty

b. Excalibur - love and cornmittment - friendship

c. peach roses



4. me
oc - good feelings - self esteem handout

330, break, 340 - Building Self Esteem
2a. Physical - lose 10-15 #

be more consistent in exercises

eat better

smile, wink, twinkle in eye

B. Social

C. Intellectual ->

D. Emotional ->

3a. Self talk

Behaviors ->

feekubgs -> positive and good things

B. Evaluation

Write two - I am (positive)

I am a good person.

I am a good mother.

Enjoy the here and now.

I like where I'm at right now.

C. ->

D. ->

4a. opportunities ->

B.

C.

5a. Set priorities

B. establish goals

C. take action ->

146
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6.

6/3/86
waited for on student

we have anotehr student that took the "r part - now zxshe is in DHP's part with Sherry

doing an exercise on "little peaks" and "little highs"

OC. The room has air conditioning, it is nice.

Share time with the handout

Positive experiences fo our lives.

Sherry told us about the "Eagle Story"

"Total Self;Confidnece" lecture

from the book - level of awareness and what you think is what you are.

I can't be anymore than I am at this morning.

Expectations that will not be realities cause problems.

Accept the reality of the moment.

Share time -> problem solving

options - be strong

6/4/86
Assertive Communication

Stereo-type femine Woman

A - is not - aggression

A is - open choices

two-way-equal ->

not controlling others

not magic

personal power in control

Key Assumptions - Phoenix

Inst. Book



Styles of Comm.

1. Aggressive

Controlling power

loud

physical acting out violent, explosive

domineering

bossy

thoughtless

pushy

rude

always be right

interrupt

honest and direct but closed

very controlling

loose/loose "you"

a Pasive - "we"
withdrawn

quiet

doormat

sacrificing/martyr

"sweet"

insecure

timid loose/loose

helpless

apologetic

victurn

dishonest/indirect-controlling/closed

148
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Passive/Aggressive

manipulative - "they, them"

two-faced

double messages

dishonest

confusing

message indirect

sarcastic

devious

phoney

malicious

user

con man

unaware - makes it hard to help someone

dishonestfindirect/closed/controlling

loose/loose

Assertive

confident

self-esteem

honest

direct/open/real

secure

considerate

centered

appropriate

clear (room is too cool-cold)

149
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responsible

flexibel

negotiate

competent

honestiopen/direct/2way

win/win "I"

Break

went outside to get warm-talked and had some good casual share time.

"I," "You" and "We° messages.

(went outside because of the cold room) 0E-let's go outside

thinking and feeling

6/5/86

UWCA evaluation

Bobbie Jones from the "Y" took the evaluation

The class room is cold

speaker - 1) what I think about being a woman, 2) what I feel about being a woman

Body language - congerent with message.

3:15

Dean Drainy - evaluate

Strong - Campbell test

Career planning

1. What do I do well?

be with people

work with things

show empathey



Realistic

Investigative

Artistic

Social

Enterprising

Conventional - structured way
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FIELDNOTES

18/ 86 CnaSs S L M Observer Michelle C;

OC: The speaker and topic
were very well received by
the group.

OC: _This was a very_good
Opening to begin this_class.
The_people seem comfortable
with each other.

OC: This was liery effec-
tive except for the one
lady who would not talk.
It looks Iike it's going
to be a good class.

149

Tit= 10:00 A.M.

Instructor: Sherril Burge
Speaker: Lynn Ravsten, Psychologist

Topic: Interpersonal Relationships

Dr. Ravsten_discussed the different positions
of_power within the family hierarchy, and how_it
effects you_if_you feel no sense of power. He

gave handouts for everyone to participate in (en-

CloSed). A great deal of discussion was held by
the class on their families.

After class the instructor stayed to visit
With a couple of women who had a hard time coming
out. One in_particular_ was so frightened that
she was unable to give her name and I noticed
another member of the group_openly offering her
support and she never met the other womam before
today.

1:00 P.M. This afternoon the instructor had the
group draw their_own life line. She also drew one.
She_had each member stand in_front of_the_classto
explain what theirs meant. Most of the_students
were afraid but about 1 tinute_into their presen-
tations seemed to overcome their fears.

Homework - Due 2/ 19/ 86
Turn in a list of ten (10) things you are

good at doing.

Class was held in the Career Center today.



Date 2/ 19/ 86 Class

FIELDNOTES

--S L M- Observer Michll C. Time 10:00 A-

OC: Class went very_well,
everyone war; involved in-
oluding_the_lady who_was
so afraid the first_day.
The students started to
pair Alp as friends_once the
group work was finished;

Instructor: Sherril Burge
Held in: Gold Room

The instructor started the class in the T

Assertiveness Workbook this morning (enclosed).
For 2 hours they discussed what assertiveness
is and how it can help them.

Homework assignments were handed in and
discussed; The instructor talked with the class
about why some of them found it difficult to
write down the things that they are good at doing.
This led to more discussion on assertiveness.

The afternoon was spent discussing stress
management and centering.

Homework - Due 2/ 20/ 86
Write down ten (10) things I would like to

do before I Aie.
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Examining techniques ot communication in
relationships with others and in my
relationship with myself.

G CES
Examining choices made and alternatives
available

i+k Orxid_PEKSok\ALrottmErz.
Examining my power:

cdo FFELIN)&C
Allowing myself feelings and expressing to
others what my feelings are.

Phoenix Institute 3
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ASSEADVE COMMUCAtIOW is aclear and open expression ofthoughtsand feelings that inveilvesmaking free Choices and offering freeChbices to others. It means exploringand creating
alternatives. Ityneantstating ones _thoughts and feelingsand inviting the other Person to dothe Same.

Assertiveness meansknowing about personal rights andpersonal power. and the way rightsand power workwithin relationthipsand organizations.

A66gESSIV9 Ca14.14tWot4 likeassertiVe
comMbnicatibri, may behonest and direct. BUt unlike

assertivenets-, where the airn is toOpen up
cortimunitation. aggrestivaCommunication aims to Promote Oradvance- the apeakeet aiMs at theexpense cif `he receiver's: a win/loseSituation, This is One-way

COmmuniCation: the speaker airds tocontrol invade, dominate and takeadvantage of the other person.

wgivemsizatsswe
comwww-Artast manipulatea theother allowing the speaker t0 gainthe advantage indiredtly. The
patsive/aggressive

Communicatoraims at covert control by hidingintentions and misleading thelistener. This is an exaMple of One-way
COmMunication: a_win/losesitUation. The speaker tries to win byManipulating the listener withindirect and dishonest

communication.

PAS Cady"
Ut3401/411011 lettanother invade, contra or takeadVantage Of the.speaker. In Passivecorniiunication he Speak& defertto theother putting aside her or histhoughtS or feeling!. PasSivecomMunicatiOn is a gOod

exaMple ofa lb-Se/lose
Situation. Both partieslose:the Speaker doesn't

CoMmunicate directly and openly,withholding infOrtnation about *antsand deSires. The other dipesri't havethe information needed to respondassertively.
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batd 2/ 20/ 86 Class

155

FIELDNOTES

S L M Observer Michelle C Time 10:00 A.)

OC: There was a lot of
class participation. The
speaker was very well
accepted.

OC: This looked like a
good tool to get them
thinking about their fu-
ture plans.

Instructor: Sherril Burge
Speaker: Michelle Fleck

Topic: Math Anxiety

The speaker explained about all the math
classes offered here at the college including
the preparation math classes (non-credit), and
the 100 and above math classes (credit). I

sensed a great deal of relief from the women as
most of them thought that they would have to
take classes they were not ready for.

The instructor went over the homework
assignments. Everyone enjoyed this part and
were laughing at what some of them wanted.

1:00 P.M. - The class took a tour of the campus
this afternoon.
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FIELDNOTES

Date 2/24/86 Class S L H Observer Michelle C. Time 10:00 A.

Instructor: Sh2rriI Burge

Speaker: Trish Ravesten from JTPA

Topic.: 'Personal Power

OC: The class was in good
spirits taday. Everything

went smoothly.

DiScusaion was held On campus tours.

Everyone Seemed excited and_poSitive about it.

They learned about al' the buildings;

TriSh gave a Iot of'examples about

personal not4et whether you are married

or not not.C7.ass seems very comfOrtable

with her. _he_was able to really get

them to talk about poweri
_

1:00 P.M. Instructor'worked on Self .

image.
. .

Homework - 2/251.86,; .

Write Abobt 'their least faVorite

body part, in Assertive Workbook, page

53.-'

160



Date 2/25/86
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FIELDNOTES

Class S L M Observer Michelle_C-_____ nine 10:00 A.M.

Instructor: Sherril Burge
Speaker: Coleen Quigley and Sandra Snyder

Topic: Tests

The students. took a_A.B.C. Test at the
Learning Center (2 hours).

Workid 'Out of ASSértivé Workbook, pages 12-13
(Copy encloSed)
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FIELDNOTES

Dme 2/26/86 aass S L M Ob Sava Michelle C. rime 10:00 A.M.

Instructor: SherriI Burge _

Speaker: Mary Helen Powell
Topic: All English classes below 100 in

CEU Catalogue

She_discussed aII the EngliSh dlage8 below

100 in the_CEU Catalogue; She alSO

explanéd the different degrees of 6th:cation.

The wonien i4dre very interested. They

asked guite a few questions;

1100 P.M. They discussed their_homeWork
fro:a 2/24/86_on their least favorite

body Part. Thit brought a lot of laughter

and dian4SSion and lots of positive
came.baCk on the negative.

16 4



FIELDNOTES

Date 3/4 86 CiaSSS L M Ummrver lime 10:00 A.M.

OC: IT turned out to be
a very good day for every-
one.

Instructor: Sherril Burge

Topic: Review tests with the results

Each student left individually to have
test_results reviewed and explained.
The students seemed excited and oppomistic
abouth the test results. A lot of time
was spent discussing the classes they
wanted to take tc reach their goals.
Even the ones with below average scores
in Math or English seemed ready to take
prepatory classes.

A lot of teasing and laughter went
on; After people were hugging Om ones
that were scared, saying "We knew you
could do it."

1:00 P.M. - We all went to the
Computer Lab to -bserve.
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Date 3-5-86 Class

FIELDNOTES

S L M Observer Michelle C.

162

Time 10:00 A.M.

OC: She is an_excellett
instructor. The women ,

took_excellent notes_and
she handed_out examples
and study information.

OC: Everyone had a good
time.

Instrzctor: Sherril Burge
Speaker: Kathy Painter, Job Placement; CEU
Topic: Job Preparation

Gave a two (2) hour lecture on_job preparation,
how to do a resume, and how to dress
for an_interview, what to expect from
an interview, and got them ready for
next day interviews

Speaker: Carol Rogers, Vocational Rehabilitation
Time: 1:00 P.M.

Talked about body language and the way
you give non-verbal communication;

_The students did a lot_of role_
playing;_ Even the shyest students_were
involved; They were amazed in what



FIELDNOTES

Dltd 3/6/86--- Class S L M Observer __Michelle
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Time 10:00 A.M.

InstrUdtOt: Sherril Burge

Topic: Job Interview Preparation

Today was_a special day for the class.
They Were all_dressed up. They_practiced
interviews and talked about self image
and how_goOd it made them feel_in_taking
a positiVe step_by going to schoel
6r finding_a job._

The class celebrated by going
to lunch at the M,tedor. Everyone_

enjOyed themselves. After_lunch_they
went to Job Service_to be intervieVed
by Dave Cl4rk. _EaCh interView was
video taped. The women were really
nervous, but they enjoyed it. EVeryond
participated and seemed proud when
it was over.

Everyone got to review the_tdpe.
They all felt good about themselveS.
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FIELDNOTES

Date 3/10/86 Class S L M Observer Michelle C. IIM:10:00 A.M.

Instructor: SherriI Burge
Speaker: Margret Sidwell Taylor, Attorney
Topic: Planning for the Future

Margret told the students the story 4:uut
how she became an attorney and all
the things she_did before_she went
to school and_how she called_on

strength to,ber through, Whi/0 t

a self-support Of her self.

1:00 P.M. - Went to Womens Shelter
and discussed the Cinderella Complex
and that you don't need a man to get
ahead. Everyone felt that it 4as a
great day.



165

FIELDNOTES

Date 3/11/86 Class Observer Michelle C. Mine 10:00 A.M.

In:;tructor: Sherril Burge
Speaker: Lynn Ravesten

Topic: Parenting

Lynn gave a lot_of hints on how to be a good
responsive parent and how_to say "NO".
There was a 1,ot of class_discussion
and some of_the women made appointments
to get_further personal_counseling
to work out family problems.

1:00 P.1C_- Henning Olsen from the
business depatment came in and discussed
budgeting. The women got a_lot Of
good ideas and seemed to tdke a lot
of notes.
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FIELDNOTES

aite 3/12/86 Class S L M Observer Michelle C. Time 10:00 A.M.

OC:_ The_teacher
indicated after class that
he has a hard time explain
ing to_a class with no
knowledge about electronics

OC: Everyone seemed very
pleased with the speaker.

Instructor: SherriI Burge

10:00 A.M. - Follow-up on Lynn Ravesten
lecture on parenting and saying an
Assertive No, and being an assertive
lisLener.

11:00 - Gerry Neis; Electronics instructor,
talked about the field of electronics,
the need for women in this field, the
type of pay expected and the jobs.

en seemed very interested.
Some of the others felt like he talked

. over their heads because of their lAck
of experience.

100 P.M. - Marlyn Lema, Attorney at T..,

Biscussed_questions women want to ask
an attorney and Law_as a field for'women.
Questions were asked on willS, divorce,
cuStody. Class ran overtime.
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FIELDNOTES

aue 3/13/86 Class s L m Observer Michelle C. Time 10:00 A. .

Instructor: Sherril Burge

Today we helped women register for
classes in Spring quarter.

June Cline from Financial Aids office
came to help girls fill out applications
for funding through their office after registr:4tion.

1:00 P.M. RiCk Manard, from Four Corners
Mental Health, Came in And talked about
Stress Management.
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FIELDNOTES

Date 3/17/86-- Class S L M Observer Michelle C. Tune

Instructor: SherriI Burge

10:00 A.M. Video tape from Four Corncrs
Mental Health "When l Say Noi I Feel Guilty",
viewed by students in class in the Science
Building.

1:00 P.M. - Films on Polygamy in Utah and
AlSo on outStanding women was viewed.
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FIELDNOTES

Date 3/18/86 Class s L m Observer Michelle c. Time 10:00 A.M.

Instructor: Sherril Burge

Evaluations were_given out in the morning
and graduation was held. Vegetabla tray and
punch were served in the Alumni Room._ Speaker
TRish Ravesten, CHairman of Advisory_Board.
Dr. Michael Peterson alao made remarks. Students
were all given Certificate of Achievement.

This was_an outstanding_group. Mixed feelings
were expressed because the class wsas over and
students realiZed that it Wat time to move forward.
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Provo Interviews and Field Notes
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IntervieWS at UTC Provo, December 1985

A. LeGrand Richards

:At the f:lnclusioo of seminar, 12 participants were asked to respond to

four generl!l, openended questions: 1) Has this program helped you in

read:ing your goals? If so, explain. 2) What services (partS Of the

course) have you found most useful? 3) What services (parts of the course)

have you found Ieaelt useful? 4) How would you improve the program lor

future clients? Of course, following up questions were asked to encourage

them to elaborate as much as possible. The average interview was

approximately 10-15 minutes.

It should be noted at the outset that the participants were very

positive in their general assessments of the program; Even when they were

discussing areas which were not especially helpful or usefUl to them, they

very.often expressed that the aspect of the course was done very well, but

that for a particular reason, it was not especially helpful.

1) Has this program helped you in reaching your goals? If so

explain. In response to this question, general responses were typically

given to the overall impact of the course. The most common response

referred to a change in basic attitude toward life and their Situation-S.

Seven of the tWelve specifically responded with statements describing

increased seIfconfideoce an-ci!or feeling of direction. Typical statements

included: "It helped me pet in touch with my feelings." '"I'm getting on my

feet again;" "I feel like I'm going somewhere instead of just existing."

"I can have control over my "I am not limited in any way and am

O.K." "I'm hopeful now about the future and nOt So afraid of it." MaSt Of

those responding (8 of the 12) 1.ere either currently enrolled in some

vocational or educational training or believed they would be soon (the next
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Setheater Or term). Of the remaining, famU 1....uations currently make this

Option diffitult or they are workins. > eral expressed confusion about

definite career goals Or diri2ctions; Several also expressed how grateful

they were to be able to associate with other women in a similar situation

and for the support and association theY felt from the rest of the group as

well as the insights shared by otherS.

2) What services (parts of the coUrae) have you found most useful?

That which was described as most helpful tended to vary according to the

particular situation. Nine of the respondents immediately referred to the

value of the assertiveness. Several of thoSe with young children mentioned

that the section on parenting was very helpful. One was especially

grateful for the job assessment information; two thought that the

financial was informative; another was especially impressed with the

counseling which was made available. Several discussed how much they

lot ked forward to exercising with the group and how disappoint' -',ey were

when it was dis,.ontinued.

2,) What services (parts of the cOurae) haves you found least useful?

The most common (5) reponse to this item wAS sOme reference to the

financial section. They enjoyed the paraonality of the instructor but felt

that it was either too long, too cOMplicated ("over my head-- I haven't

filled out a rax return"), br not readily applicatie to their situations

("I'm trying to scrape enough to get by, I don't ha Ye enough to even think

Abodt inVeStthenta." "I needed a step by step outline of a budget," "HOW

do I meet my needS WithoUt enough money;") One who was interested in going

tO SChool WaS not interested in the vocational areas (job interviews,

resutheS, etc.) AnOther Who :had raised 9 children already was not

particularly interested in the parenting. Two respondents did not care for

the exerciSeS, one because she just doesn't like them adding "but this is
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the least distasteful of _iny I've done,' the other was already involved in

an exercise program. Two others didn't like the part about dressing for

success: one yist didn't agree with it, the other thought it "seemed far

fetched for someone struggling to get by from day to day." One women

deScribed a session when children were in attendance which seemed very

distractive to her.

4) How would you improve the program for future clients? Several

thought that even more assertiveness trawling would be helpful. Others

would like more specific focus of career guidance (i.e., more input from

people in the job market, some basic skill training or brush up on typing,

word processing, more help in individual career options, job interviewing,

etc. --one women explained that her friend stopped coming because she

wanted some concrete skill training.) One women thought that participants

seemed to put down make,-upi hair, and grooming which she thought could

enhance the selfimage and professional acceptance of participants. Others

discussed that they would like more individual counseling a d help with

particular needs such as interviewing skills, fashion consultation, walking

them through a budget, how to find a job, what other community services are

available, etc. Two women thought that it would have been very helpful to

have a lawyer come of whom they could ask questions. Several others would

like to have some kind of continuing support group until they felt

"somewhat established."

3
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Date: 4/10/86

FIELD NCTES

Class: Parenting Statting Ti7le 1:00 p.m;

Teacher: Linda Barlow Ending Time 400 p.m.

174

I waIRed in and found a seat. The room_iS coMfottable, although a
bit warmi Chairs and tables are in a cirtle and We Can See each other:8
faces, so the setting.promotes group discussion.

Linda began by explaining her own philosoPhy_of parenting: some ideas
come from reading; others from experience. There is_no rigid set bf
rules; She then asked severalluestions for diSOUSSioni 1) What iS
the difference between discipline and punishment? 2). How_do you Set
the rules? A variety of responses came from H, F, Kai and Kt.

OCI: Most of the comments come from these four. A few others
participate once in a while: Sui Sá, T, and D.

Linda then listed Games Parents Play, Games Children Playi_information
concerning psychOlogical position of ,,thildren and that influence, and
basic areas of building a positive relationShiP.

OC: A ccuple_of women easily respond in discussion With tangent
thoughts,. Allreeponses are accepted and yet Linda Can then draw
then back oh tiadk.

We also participated in a written self-evaluation,answering questions
yes or no on how we each diScipline, leaning toward reward or
punishment. After class was excused P asked about a specific concern
of hers: How do I resolve the conflict my husband (disab1es) and I
are experiencing because I am getting out and trying to enter the job
market and be assertive when he thinRs I am adapting a feminist
attitude? Linda directed the answers, but several in the class
responded. The discussion brought out: 1) You cannot rescue him; he
must do that himself and 2) You are trying to make a responsible
decision.

OC: All comments were supportive; Many women in this group feel
similar conflicts as they seek to take responsibility for their
decisions and their lives. This last exchange was a rewarding ending
to the class.
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FIEID NOTES

Class: Personal Power

Teacher: Linda Barlow

Time: 1-4 p.m.

I walked into class on time. Only 6 others--all do not say much
in cIassare here. Class total at the end is 16.

Linda read several quotes:
by what we think we are.
determined by what I thinki
you focus on. H: asked why
back her questionwhy?

We are not held back by what we are, :but
ZigIer Success and happiness are
what I feel, and what I do. You get what
she did a certain thing; Linda gave her

OC: Linda does not think for other people. She says I dor t know
and asks them why.

Linda continued saying we should write our goals down. An unwritten
goal is only a wish. They should be in present tense and positive: I
can do this, not I have to do this. D: Women at Diet Center who
pictured themselves thin and thought that, wrote it down, actually
lost weight, whereas those who did not,di,1 not lose.

Linda asked, What happens when you put yourself in the victim role?
Self fulfilling: Dolly Doormat. How do we give away our power?
Responses written on board: 1) Let other people make your decisions.
2) Taking or owning other people's responsibilities. 3) Body language.
4) SocializationPower is God-given right of men, not women. D and
Katangents about cooking and children. Linda: It is OK to be
capable, OK to be as smart as men, OK to say "I did it gooi:
Plan your destiny. Victim language: I cannot, I should, hopefully,
yes, but. . . Produces feelings: respon.2es from class: trapped,
frustrated, angry.
Positive Language: I want, I accept, I will, I choose. . . Produces
feelings: responses from all class members: greater freedom, communi-
cation is better. L: I feel I can do it, but I am dealing with my
husband's feelings. He is saying, Am I not capable of taking care of
my family? Kr: You will have to work it aut. Ka2: Are you owning
his responsibility? Linda: honest communication. I have seen assertive-
ness save a lot of marriages, I have never seen it ruin a good
marriage. H: personal example of using victim language and then
positive language in a courtroom situation. P: personal example of
using "I" messages in home situation. T: I feel conflict using
these wordsbeing selfish, manipulative. KR: manipulation ceases.

Linda passed around a mirror--Iook at that person eyeball to eyeball.
Some laughed, one woman made faces. Assignment: At least once a day,
look in the mirror and repeat out loud: You are Beautiful, I will take
care of you. (I will do those things that will be best for me).
Ka: personal experience S: I am not comfortable with I will take
care of you-=I would like to be taken care of. D: But I think she
(Linda) means not letting people step on you is taking care of you.

Linda drew a problem solving curve on the board. L: personal experience
about recent job interview that looked good, but she s not sure she
feels gccd aboutso am I back to possibility thinking? T: similar
personal experience, but had strength to turn it down and has always
been gladBUT it was scarey at the time.
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Linda has two of us role play--once using negative thihking7-ganting
a.raisei but talking herself out of iti and once_using positive
thinking to get it. We are our own worst enemies; Kr: How much
can you ask for? Utah County is depressed area. I cannot move;
Linda: I will not accept I cannot. Kr: Well, I choose not be
move; Kat Example af Kennecott-- We will pay comparable_to other
jots_in Utah,(even though same job in Arizona gets twice as much;)
Linda: You can upgrade and get better pay if you want. P: This
state, cityi will spend. *x dollar to save a penny. Krt Then I
guess I will be frustrated if I choose Utah. ***Positive comments
from several of the class: You will do iti make it worki figure
out what to do-=T,_]%_& S.
Linda: You can get whatever you want it life if you will help others
get what they want. Zigler

In closing Linda drew a square divided into sixteen smaller suuares?
How many squares? We said sixteen until sly, started showing us the
other_ possibilitiesactually 27 total. Wh.:A you begin to look at
the same problem differentlyi you get different possibilities,
different answers;

OC: Personally this class was a high point for me; I am accepting
af the potential power af positive thinkIngi but to this point had
not had it laid out so effectively; Perhaps because I had been
questioning what to put into my mind when getting rid or negative
thoughts, it was an especially sensitive teaching moment for me.
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Date 4/3.7/86

IELD NOTES

Class: Finance

Teacher: Mitch Long

Time: 1=4

Mitch intrOddded hinSelf and Said he was here to teach to class
usually taught by eddiebne elSe==the person who wrote the manual
that Will be prOVided (When Linda? Linda: next Thursday), caned
Financial Plarthing for Women.

OC: He seems nervod_;--a bit outnumbered.

Ask? Ybat iS financial planning? Responses-a bddget, control,
whkt do oh a_daily basis with money.51; Not everything_costs

mOney. YOU Can batter. Kri Bdt ultimately what you barter_at_some
tiMe c.:st SoMeOnd tbney. Di It can be given to you . 4,ressing

The ISSde. Pi WithOdt tioney, we haven't any freedomtrapped feeling.

et.ch: The teXt Will be_a resource tool as well as a_text. First
iat us 106k_at the pyramidal structure for financial planning.
The foundation-=etergendy reServes=-what does this include?
Responses: health inS,Ltante, food supply, savings (3-6_month3),_
home_c7;;n±t inSU±ance, attb ineUttiOe, disability insurance (expensive--
see if company providet0 need to gei noncanoellable guaranteed
re7ieWable. 3 Out Of 10 WOrkert age 30 to b5 will be disables once for
Mbre than 90 days.), life insul'aAde.

You_need tb ask yoiir8er: kind of pa:non am I? Managerweighs
heeda_against tiOney -Ot Spend&r? What kind of budget will work for
What type Of person I am.

(UeStion abOdt tat;insurancewhat is minimum? 2opp0/loi Much better
tb get 50/100/50. Umbrella policy for about $100/year

Mitch: Another problem is eliminating consumer debt. Plastic
surgery=.=cut up credit cards a%-cid credit card buying. D: But
you can count the interest on yoxr tax form. Mitch:_ What are
justifiable debts: 1) shelte7:;, 2) transportation, 3) education.
How much debt should you incur? 20% of net pay. If inflation is
high then only 15-16% of net payindependent of home.

OC: This class was mainly information giving. Mitch dealt with
questions and seems knowledgeable. Once he said he did not worry
much about his credit rating. But he does not have to and he will
never be a divorced female head of household either. I wonder how
his wife's credit rating is?
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FIELD NCTES

rate: 4/22/86 Class: Job Careers Time: 1-4

Teacher: Holly Tilton

I walAed in a little IateI:15 p.m. Sixteen were in attendance
by the end af class.

EcIly ia handirz out worksheets,some for us to fill OUt nOW and
discussothers to take home and completa. Worksheet #1 Career
Stereotypes; H: Are we looking for differencee 1.2.9tween?_ NO.

Hs What if we don't Iike either occupation? HoLLy: It is not_
as important whether you Iike it or not as that you choose which
of the two caree= you would prefer. D: story a1.ot.-.4 doctor.

Holly: This worksheei; helps_ you see if you want to be in control;
if you are ready to take charge. What is difference between doctor
and nurse? Responsess_ costs more money and takes more schooling
to become a doctor. Holly: Also more RISK. We can assist our__
children by exfosing them to an types of experieficesi i.e. football
for girls and boys

Workshest *2 What axe you really saying? Holly: _Look_at your own
behavior to see if uncon-trJusly you are reihfordin3 stereotyping
of maks and females.

1/8

Worksheet #3 Expectatic.- _An.:2.ng to Win._ H011y: It depends a

lot on your point of v1e.0: thether ur not what you ale dOing i8 difficult
or a growing axperience. D: personal experience 7--7.11 hard times.

D Ca.z) we not have our husband_s_6oal8 be OUT goals? _Support
tbem in their success? Ls I felt I had_to do motherhoOd and_be a
wife perfectly and I am_tired of doing it all, bUt I feel guilty if
I'm het:. it. Ds IMportent to children choices.

OC: L's luestion not addressed by class and Holly Mutt go on._ She
is really struggling in thiS class to be heard. MuSt talk to her
after cLass,

Holly: We need to target and overcome fears.

OCS I_ have fears and I can tell L has fears. Others Jti this class
must who just are not sayihg anthing right now. .How do I overcome?
AM reading Prospering-Woman by Dr. Ruth Ross with some specific_
answers to that very tluestion. I must read about that tonight and
talk to L aboUt it.

Worksheet #4 My Winning Strengths and Worksheet #5 Abilitiesi_
AptitudeS, and Interests handed out to do at home for_next week.
Holly triod to get a tape roing far us to listen toi but it did not
work. She told us 1-se story briefly about walking a'beam placed on
.the floor and then between two buildlr-s for_$1000. --.1ould we do it?

**The choices we make are determined oir the risks you-are willing to
take. Worksheet #5 Pules for Self-Confidence. D: _personal experience
of fear. Holly went down through the list on this page, stopped at
#4 and sugsted we change the word confronter to: be a probIem-solver.
Other comments from Ka, Kr, and T.

We then took out_a piece of paper and Holly wrote some words on the
board for uS to figure out. All things are not as they appear.
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OC: No one is ever Put down for a comment. Teachers portray attitude
Of acceptance, in this class also. But, they will not rescue anYone
elther whioh it painful, but goiod.

D: personal experience with Pres. Tanner.

Holly: Goal-setting iS planning. It iS_the key to success._ YOU
are going to_pIan for the career you want. There are three types
of goals: 1) short-term-1 day to 6_aonthso 2) intermediatepresent
to I year, and 3) long rangepresent to 5 years, An unwritten goal
is only a wish. H: Can a goal be to'support a huSband in hiS Werk
ar school?

2: We_ran out Of time an one. Talked to L and Kt afterward
bout class and What needs_they felt were not being fulfilled.
Infnrmation it very goad, bUt both these ladies are feeling the
teachers are saying it is so cut and dried. GO dUt and de this and
thiS Will happen. Where is the understanding for_the_specifies of
each situation? _How do we deal with the fears and guilt and
confusion we feel? I think that the_understanding and willingness to
take tiMe must come from each of us to each other. L had to leave
before exercise class, so I Will call her tonight.

P.S. I did find her phone number and called her. Wo xill talk
more after claS8 tomorrow.
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Date: 4/22/e6

FIELD NCTES

Cles : Fitness & Exercise Time: .21.-4 D.

Teacher: Diane Garson

180

This class will be every Tuesday for an hour in room 117 SC. On
Thursdays Ardene teaches us the hula. Ten of us staye4 for this
.cIaSs.

Diane introduced herself and told how she becamw.involved with Better
Jobe for Women. She helps set up life skills classes and teaches loW
impact aerobics. She has also written the text for the class called
Women and Health.

She had us all write down our expectations for the class. Responses
included: fun, something I would continue, better muscle tone, stress
reduction, knowledge, develop more energy.

She asked what women's fears were at urn of the century. Responses:
infectious diseases.7.431 polio. i 4 What are fears today? Responses:
cardiovascular, cancer, diabetas-which are degenerative, chronic.
Research has determined wellness factors are: _ 20% determined by
genetics, 15% determined by environmental, 10% determined by medical
advances, and 55% determined by personal choice of Iife style.
What gives us energy? Oxygen. Had each person share major health
concern.

The rest of_the class_was lecture. From Baileyi_Fit or.Fat--nersonal
fitheSs_iS lost exercig_only two days, maintained exercising 3-5
:days and increased exercising 6 days_a week. We want to gear thiS
claSs_toward what Jou want, emphaSiSing four_areas: _physical_ fitheSS,
nutritioni_st ssmanage7lent and personal and_coramunity self help.
Four ajectives of_aerooic program include: flakibilitY,_fit
reduction, strength, and cal'liovascular fitness. Key words --
freuuency--0-5 days, intensity--60-75%, and duration--20-25 ,.1.nutes
at peak.

oc: This lady is delightful_to liSten_to and I am_interested in
vrhat kind of exercising st.e is suggesting because I have A recurring
back problem. I wonder how many will come.
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Date: 4/30/86

FIELD NOTES

Class: Assertiveness

Teacher: Anita Bradford

Time: 1-4 p.m,

181

I walked in late today. Class discussion has already started. Anita
has written on the board: Criticism is any (unsolicited) statement
that is negative. We will be talking about criticism and put-downs.

At this point of the discussion Anita said that this class is
wonderful at being able to_sidetrack her. _Going on . a a Because of
socialization, women go from parent-child to husband-Wife and give
their power awr.v:7. _Three critical relationships: 1) parent-child.
2) empIoyer,emLoyee, and 3) teachestudent. Parent-child changes
as we grow up to aduIt-raduIt and husband and wife shou r. also be
adult-adult.__How_do_we get our power back? By becoming centered.
AnIta asked_for responses as to Who we are? Somewhere I am a
seIf--aII_roIes are directed by "self-.' Responses from class:
I am-_-a mother, helpmeet, creative, loyal, a person:, Ka, a

mothJr_i afraid, me, a wife. H: confused and frustrated abOut
answering_the_question. Anita: the incident describes you as haVing
a great dsaI of_curiosity. NoW for this week I want you to practi&
suspending judgement. Do not use value statements: shuuld, Ought,
have to. Become an observer of your behavior.

OC: D..-3cussion at this point was delightful. Anita shared an_
experience of being in a gay bar, Suzi another about_being With
some punks, Kristine shared an_experience with_ prostitutes, and Katht.yn
shared a personal experience with her step father. HerVelyh decided
she was judging herself in a partiClaar_cituation. It seems all were
assessing cort3in situations and evaluating Whether at hot they_hAd
been judgmenal. _I am sure -others of i were evaluating 8ilahtly O8
each story was told.

Anita ended with an experience Of rooming With a witch when she uas in
Greece. Life it wonderful and you_meet many_remarkable ,klonle. Our
VieW cf life determines hnw we feel aboUt_things. _Thoughtb aro only
a part of us. If we are cent-red, we control our thoughts;

We next tried an exIK:riment. Anita had us get completely relaxed;
snut our eyes, take_a deep_breath, and when exhaling let all the
tensions flow aut of your body. Take an inward journey; find center
Of yett_phyrAtal self. Responses: head; heart, chest, neck stomack,

etc. SF:: what if you have two? What if :au do not know? Anita:
Part af you is new, part is old. Changes are. coming very rapidly; it is
OK tO be thiS uay.

OC: This lady is never stumped with any Ruestion. I can see that
thls centering is going to take some nore practice.

Anita: Next assignment is to get used to_thiS center_ahd use it. When
you find yourself in an unsettling situation, put hand aver centerspot
and be still until you_become conscious of the wartth_of your hand.
Then say to yourself, 'I am in charge". Then you speak.

OC: I see lots of wheels turning insfde bf heddS._ We rarely do what
she is saying. I am always reacting to what IS going around me without

stopping to think.
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Anita then writes on the board_two types af criticisms: real and
ridiculous and how to respond to each_one. S am1 Ha: what is the
difference between validate and justify. Anita: When you justify
you are using victim language and when you validate you give you.eself
a compliment. Anytime you are left wondering, then it is a put-down.

S: experience with tennis partneri Anita: Yes, it was a criticism.

OCI Some of us are reacting to feedback from Anita--even though the
discussion right now is between Anita and one other class member. The
nice thing about this class is that you can see each others eyes.
Interesting to watch. Some I can identify a questioning look, others a
underntanding look. We respond to each other through air eyes even
though we ars not talking. Iinda is also watching eyes for responses.
I can tell she can read me whereas some of the class members cannot.

H: Pezsonal situation with neighbor? Anita: Where is your center?
It is ell over the neighborhood. I will not identify that for you--
you go home and figure it aut.

OCi_ Againintent body language from class. We are all very much a
part Of thit ditcussion. We are all drawn in emotionally. Perhaps
thit will open more of us up.

Role play Sh and S: "You are not a good cook: Anita: Practice It
again. Look her in the eye. Notice Sh. What is her body language
showing? "You run away from prCilems: Anita: Practice it again and
shortcn it. Look ner in the eye. Turn your body around. P.Lactice
it aLain. Not,ice a difference? Shorten it again. Notice body
language, and eye contact, If the criticism cmea back again a third
time, just cut it off. Sh: I feel as if I am talking with ex-husband.

Role play a3ain--Pa and Ha: "You are.destroying your children: Notice
eye contact and body Iarguage. The shorter your response the hetter.
How is Ha reacting? Now switch. "You have a split personality: Anita:
Ha, find your center. Notice body language. Practice it again and
shorten it. Look her in the eye. Say it again. What is happening?
Ha: This feels good--really good. Anita: be honest, liot defensive.
Ha: these ale-stet are so good for -le. I would never have gotten this
kind of help back in Colorado. I ha:e to try thit with my.attorney.
Anita: Be aware it will take practice to absorb it all. The more
you are willing to risk and practice, the more you will learn.

OC: What a powerful class this has been. Partly because two more
from_thiz aTans were willing to open tip in front of the rett of us.
We were an feeling what was happening to each person as they_role
played the criticisms; The lights really weat on for Sh and Ha,
L and I talked for a minute afterwards about the experience. She felt
the_same_way I did, I know Anita did not get through her material
again today, but the interaction was well worth the time spent;
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Date: 5/8/86

FIELD NOTES

Class: Finance Time: 14 1.m.

Teacher: Mitrsh Long

On tiMe!_ By 1:15 there were 8 of us here plus Linda. Kristine

Cane. I Called her last week, because I really missed h -h-g her

in thib at-4. she is teaching a basic finance :lass to a group

o f_hoMetaketa. When Mitch makrs blanket statements, she can
stggest anathet point of view ar bring some data into class that
helpe US in OUt particular situations.

MitCh reVieWed daily balance, low balancei_FIFO, and LIFO, the Rule

o f 72=arid hOW to_apply it to_infltion. For cxample if inflation..

iS 8%0 the cost of goods would dou.J.se in 9 years.

OC: The_discussion today was much more open._ Lots_of comnents
end Itiestions; Mitch was much more at ease with the ebb and _

flat+. Those of us who have come every time are_getting more_dsed
-Lb him. He is getting exposed to some dAfferent sides 6f life
ftOM this group and is asking what we think more aften.

Mitch explained briefly about CD, Mutual Fundsi and MoneY=Market
Funds. Again, class discussion and interaction. Tami IS back

again. One main idea is that investment money is what you have
beyond emergency reserves. Some of us are a year plus away from
what he is talking about.

_

Following along 111 the book, pretty much Mitch then asked &bout

why we shoun eiet goals.

OCt_ Blanket a.f: Aent again: I don't think it iS all that
important.° We se:u goals to change.

Linda: Your Iife is going to changer, so you just SS Well hav
some say about how or which direction you are going._ The booksays
1) to list family goals, 2) divide into_categories--l_year, 273
years4_5 years, 5+ years. (Kristine whispered tO_Me that in the
beginning it is good to_have 1 month, 6 mionth, and_l year goals for
successful experiences.), 3) priorititéo and 4) eStimate cost in
today's dollars to achieve eadh goal.

OC: This class was_much more longenial: it helped to have
Kristine here to help answer lue:tionS.
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Date: 5/13/86 Class: Toughlove

Teacher: Pat Mosher

Time: 1-4

184

On_time,_expecting workshop on writing_resumest bUt_that will
Wait until_next week. Eleven_present today. Once it was
figured out who was really going to do what, Pat intrOduced
herself by saying: "children are the joy and_misery af life: (Lots
of nods,) She shared her_own personal_experience briefly c.bout
having_2 sons on drugs, _Most paxenta do.nOt want to believe it is
happening here. Life boi18 down to being responsible. You need
tO believe you are a good parent and that children ate also
responsible for their own decisions.

We then watched a video presentation called Toughlove

The film brought emotion and tears to most of the class. Some
are experiencing problems with their own teenagers experime Ung
with ar being on drugs.

OC: PersonallY_I felt this was an_excellent_film. I have heard
About drug prdblems in this area, but had not known of any resource
fOr_information or support. _My oldest is 10 and will be in fifth
grade next year, but I have heard that the Junior High he will
attend Will already a place of easy access to drugs.

Patt Love takes tOughness. Tam!1 But Oah t we help our
-children so they will not have to go through what the young man in
the fill did? Pat: You-cannot change your childrenyou can only
thange yourself. Ka: What can I do now? Get involved. If you
have some concerms about your children anc: their seIf-esteem;
Especially watch for bad attitudes. We are not good in America
at prevention. most pareLts you see involved, do so after their
son/daughter is already on drugs.

OC: A timely presentation. I can accept that there is a bit of
exlerimentation and that wires get crossed tometimes; I talked
with Kristine for just a minute. She is going through the STEP
program with her son and rtzompended a book for reference.
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FIELD NOTES

Date: May 2, 16:14 23, 1986 Class: Exercise Hula) 3-4 p.m.

Teacher: Ardene

This clazt L's every_Thursday from 3. n.m. The first_class_he4
most of us in_attendance, but from on class PArtiCipation haS
been five ar less. Several feel t 'n not haVe tithe for_it.
Far at least one it IS more stres_ ,- try to do it and lb hot
relaiang at 6.11,1 so they avoid :!_t. Ardene lb very positive and
explainS each step well and demonstrates LvIth SloW hand, fobti
and hip movementS.

OC: I understand that_having the c1a3z was an experitent4 bUt hOW
does it really help me? It_does get myheai-t rate_up. _Why don t
Llike it? It iS not_relaXing ar something_I would_continue beyond
the class. It doesn t help me_feel any_better about_myself at
increase_my seIf,awareness. The latt time Of clAts it was more
ihpottaht far Me to_walk out with ane class_ member and talk_about
her feelings, than to stay and work on the hula, So far'me it wet
not a high priority and easily missed.
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Date: 5/20/86

FIELD NOTES

ClaSS: Career Training 1-4 p.m.

Teacher: Holly Tilsc-1

There are eight of ua_here fer Class teaay; What has happened to

Di Hi Hai Ti Mi Pi And S? _Out Classes have dwindled down to about

five with a maximum of eight Ohce in a while.

We were intiedUded to Carrie Eyre who is a professional in writing

resumes who Will be available by personal appointment to help each

one of us.

Holly then gaiit_ut Sete de's ana don'ts about resumes: We should

use the workbook And indlUde the management and business skills we

have'déVeloped_in Out_hotta. 80% of jobs in this area are filled

by word Of MOUth. Reference8 need to be listed separately; but

have AVailable. Interviews are leaening experiences; the more you

de the better.

Li _Why het put referenCeS on? Holly: Very private information.
It 16 better giiien CUt after first interview; also gives opportunity
to haVe_SeMe Mete COMMtnication wit?: employer. After Interview send
handWritten thank=you note and drop by later and leave refer:ences.
Learn how to play the game well;

Kri Ekplained_how jeb_service does.it rTAfferently Holly: _Too

aggressiVd._ Linda: Why do you say mt to call a prospective
employer? Hollyt Jutt Mere aggrer.s. No, jr-t assertive.

OC: _I Sena-6 Scite class members frustratt:. 1-101-

Sometires they_haVe a hard time acceptinc; =,cc nhe because she
SeeMS too_put togetherand they feel put doi in her presence. Wa:s

ahe eVer in this position? Did she ever_get turned down for a jeb?
Did She ever feel insecure? Did she have to deal with a husband's
une-Iployment or disability? And yet_if she got where she is without
all this; why can't we be glad for her and just accept her the way
she is along with the information she shares? these under-
current feelings are also those of envy.

We then became involved individually with the rewriting and writing
of our own personal resumes and personal references. Holly and Linda
helped with indi.Ldual questions.

OC: I can see this will take more tAan one claS6 pdriod to get a
working resur^. As usi we get much practical information and more
ideas than we can 4borb all at once. There is some homework and
personal effort required. This class has changed my view of a_resume
and I hope to get one of my own developed that gives me some flexibility
to specify m-j- own training and experience.
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FIELD NOTES

Date: 5/20/86 ClaSs: Exercise & Nutrition

Teacher: Diane Carson

Diane_showed us The Sugar FilM : sugar is more_than_a_food, has
no nutritive value_and can be addicting._ Most advertising is mis-
leading with regard to sugar. A person today consumes 129 pounds
of sugar a year. 71% Of sugar we eat is hidden in processed foods.

OC: I am_very glad to_hear_some_sgraight facts about sugar. I

have cut down, bid need to do better. Diane gave_us a self contract
for_sugar--to set a goal to reduce consumption. One problem I see
iS that women rely continually more and more on processed foods
because of the time savings. To avoid sugar, you have to cook more
from scratCh.

Diane then talked about stress management and some books that are
available. Ask ourselves: What can I do to deal w1'.41 stress in my
life? What_causes stress for me? Learn to re3wc and some stress
can be eliminated. She had Us to a neck massage for each other. L:

It hUrtS me to have my neck rubbed--may relate back to some child
abuse_I experienced. Touch causes me to tense up. Diane: There
are other relaxation methods, like the deep relaxation breathing
Anita did with you.

OC: I regret we could not have all th;: informatha and contact
with Diane we might havehad. I feel her class was so worthwhile
and wish we could have learned the low-inpact aerobics exercises
better. We really needed it twice a geek. She tries to give us
more information, but cannot fit it all into 50 minutes. I think
more would have attended if she could have been hero twice a week.
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FEBRUARY 18, 1986

925 When I arrived, four participants were already seated
and talking quietly among themselved. Five other
participants came in shortly afterward, and after
helping themselves to coffee, sat down and joined in
the conversation. The Facilitator came out of her
office and greeted everyone individually before she
went over the morning's schedule. She explained that
today Was "Personal Grooming Day," and introduced the
first presenter. Deane, as a Beauty Consultant for
Beauty for All Seasons. She went on to say that Deane
would give the group tips on pulling together a total
"look" using clothing, make-up, and accessories.

Deane began her presentation by explaining that it is
often very difficult to tell if you are overdressed or
underdressed, and when your "look" is right for
whatever occupation you're going into. She deals with
five specific areas in her capacity as an image
consultant: color, make=up, styles. saving time and
money through Wardrobe building, and a point system to
determine if you're dressed appropriately in different
situations. Deane then invited the group to
participate by saying, "This is going to be very
informal and fun. Please feel free to ask questions
at any time."

9:45 The first topic she addressed involved finding the
most flattering colors. She mentioned that it is
important to wear colors that match skin undertones
and that these colors muSt be in harmony with eye and
hair color as well as complexion. She explained the
color system she uses divides people into seasons.
Summer and Winter complexions have blue undertones,
while Autumn and Spring complexions are more golden.
She used swatches of fabric and held them up to
different participants to demonstrate how colors that
were not flattering on some looked attractive on
others.

OC: It was obvious to me from comments made by
participants at this point of the discussion that
concern about appropriate dress during school was as
important to many as what to wear on a job interview.
Many women were concerned that their clothes were
outdated or either too dressy or too casual for a

classroom setting. I overheard one woman say that the

major reason she kept putting off registering for
school was was her fear of looking out of place or
outlandish. The discussion really warmed up as

participants freely discussed these fears while Deane

VAS demonstrzting how different color groupings were
organized.
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Deane suggested to the group that, rather than wearing
clothing that reflects their moods, they should ask
themselves four questions: "Where am I going today?
What am I doing? Who am I meeting? What do I want to
accomplish?" She recommended darker colors for job
interviews as studies have shown that this makes
people appear more authoritative or knowledgeable in
in most business settings.

10:00 Deane then covered wardrobe building and how to modify
an out-of-date wardrobe by phasing out individual
pieces that don't work. She then discussed how
accessories, fabric styles and prints should match
body build in order to avoid incongruity. She called
on various members of the group to demonstrate which
fabric patterns looked best on diZferent physiques.
She added that it is important for each person to work
within her personality when buying new clothes. She
handed out a self-help questionnaire to help
participants determine which clothing types would best
match their personalities and body types.

10:30 Deane then invited everyone to ask questions. Many of
the women expressed concern about being able to put
together an appropriate interviewing outfit after
completing school. The Facilitator mentioned that the
Women's Resource Center was aware that this presented
a problem for people in job search, and that they were
putting together a "Clothing Exchange" to help remedy
that.

OC: The level of group participation remained very high
during Deane's presentation. While P2, P7, P5 and P3
participated the most, everyone present was involved
in the discussion at some point. The session appeared
to be a nice break from the more serious topics
presented and provided the group with an opportunity
to interact more among themselves.

10:45 The Facilitator and group members thanked Deane for
her presentation, and Deane invited everyone to
contact her if they would be interested in a more
in-depth individual or group consultation. The
Facilitator invited everyone to take a break for a few
minutes as the next presenter scheduled had not yet
arrived. She chatted with some of the group members
while others went upstairs to the cafeteria.
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11:05 The Facilitator introduced Cal, a Self-Sufficiency
Group Facilitator for the_Provo area Office of
Community Operations. Cal began his presentation by
discussing human potential and the role of "self talk"
in shaping and forming attitudes and a person's
self-image. He used the blackboard to illustrate the
relationships between these concepts. Cal: "When I
say self-image, what do you think of?" P6: "How you
see yourself?" Cal: "Okay, when I say self-esteem,
what do you think of?" No response. Cal: "How about
how I value myself? So, we start with a blank slate
basically. We all have a great deal of potential.
How does this get clouded through the years? Really,
a lot has to do with the negatives we're exposed to in
our lives. It's hard for us to discover our real
potential." He went on to talk about how many
employers interview people who cannot identify their
own skills or strengths, or even say why they should
be hired. He also discussed how it is often not
acceptable in society to say, 'I'm not good at this or
that.'

11:15 He then asked the group participants to define
'attitudes.' 125: "Doubting yourself." P4:
"Thoughts or feelings." P2: "Isn't it more the way
we look at life? People in general?" P10: "It
influences the way we do things." Cal: "So attitudes
can be thoughts and behaviors. One way to look at an
attitude is as a habit of thought. That's a
definition from an expert named Tyce.

OC: It appeared to me that many of the group participants
seemed somewhat reserved at the beginning of Cal's
presentation. They had been extremely animated
before, he began the discussion, and for the first ten
minutes nearly everyone was non-participatory. By
11:15, however, he had almost the entire group
involved in the topic as everyone began to appear more
relaxed. Cal is obviously an expert group
facilitator. He utilized a training as opposed to a
teaching style during his presentation by encouraging
participants to respond to questions. He reacted to
their answers in a consistently positive and
non-judgmental manner.

11:25 Cal: "Really, the most valuable thing you can learn
from any school or institution is self-awareness--what
I learn about me. According to Tyce, when we have

negative attitudes, we are moving-away from our
goals. When our attitudes are positive, it is because

we are moving toward our goals."
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He then elaborated on how people make value
judgments about traits that are not necessarily good
or bad in themselves. He illustrated this point with
a personal example. He said that he had been
extremely shy in school and had not performed well on
his IQ test. He had been labelled "dumb" by his
teacher and never performed well academically until he
was in college. He said, "What that teacher had done
was "dump garbage on my potential." PS: "When did
you realize that you weren't dumb?" P2: Something
had to happen to change the way you felt about
yourself." Cal: "What happened was that events
occurred that changed my attitudes about myself, and
then things finally began to happen for me. It's like
being willing to take risks following a divorce. At
first is seems really frightening to face all the
changes in your world following a separation. A lot
of times your self-esteem can be nearly shot after an
experience like that. But, one by one you begin to
tackle those challenges, and eventually, after you've
got a few successes behind you, you find you can
regain your self-confidence. In other words,
attitudes change and then behavior can follow. So,
let's say after a divorce a person begins to
withdraw. How do you free that potential back up?
First, look at attitudes. I need to be aware of who I
am and what I'm telling myself." He used the board to
draw a diagram he defined as "windows of potential
that describe awareness." He said this diagram is
called the "Joeharry Windou after the first names of
its inventors.

Available Me:
I and others know.

Private Self:
I know.
Others' don't know.

I don't know.
Others do know.

I don't know.
Others don't know.

The group participated in a discussion about the .

diagram and what kinds of information might fit into
the different boxes. Cal mentioned that as the
'available me' box grows to fill more of the square,
the other boxes shrink. When this happeri,. we feel
more vital, healthier and better about ourselves and
who we are.
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1140 Cal continued, "So, how do you discover who you are?
One thing you can do is a simple exercise. You say,
'I am ten different ways'; in other words, describe
yourself without using roles, such as 'I am a mother
or student.'" He wrote the exercise on the board:

Physical
Mental
Social
Emotional
Spiritual.

"Now come up with two statements about each of these
aspects of your life." He asked the participants to
write their statements down for their own reference.
"The next time you have some quiet time to yourself,
take out these statements, and turn them into 'I am
becoming' statements. Repeat this exercise twice a
day if you can and try to visualize or get a picture
of yourself in your mind as you say each one. This
process is called 'affirmation' and it can be a simple
way to boost your own self-confidence. Lifestyle
planning and goals are not successful until you know
wha you are and what you want to do with that."

The group's interest and animation was evident
throughout the discussion. Everyone was taking notes
and none of the participants were "subgrouping" or
breaking up into smaller discussion grcups during the
presentation.

11:50 P4: "I've seen people do a complete turnaround from
when they were growing up." She related a story about
her son, who always hated sports when he was little,
but had become a real athlete in high school. Cal:
"People can change and do it all the time. This
affirmation process is one method of changing. It's
simply a statement plus a visualization or picture.
It's through repeating this process over and over that
it can become a means of developing new attitudes.
Remember, you are your own authority. Contact your
thoughts at leas': twice a day--three if you can--when
you are in a relaxed state.fl He then advised the
group, "Don't let go of your goals--let go of your
attitudes that are keeping you from your goals. Then
let anyone tell you that a test can tell you what you
czn become. It can oaly tell you where you're at
right now. He wished everyone success in pursuing
their, goals.
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1205 Facilitator: Are there any more questions for cal?
P2: I listen to cassette tapes on positive :hinking
and I think those can be a good affirmation process.
Do you think they're of any use? Cal: " Absolutely.
As a matter of.fact, I know of quite a few worthwhile
cassette series that have books you can get to go with
them. I'd be happy recommend some if you give me a
call." He thanked the group again and left.

12:15 Facilitator: "Let's go ahead and go over the
logistics for tomorrow for Citizen's Day at the
Legislature. She went over the agenda, and the group
enthusiastically brainstormed topics they hoped to
bring up with their legislators. The Facilitator made
sure that everyone had satisfactory arrangements made
for rides and day care for the event, and asked if
there were any other questions or concerns before
dismissing the group for the day.

OC: The Facilitatr: had scheduled her support group to
attend this annual Utah Issues-sponsored event to enable the
participants to get a feel for the vital role that
legislators play in making funds available for programs that
affect displaced homemakers. The Facilitator, feels it is
important for the program to be flexible enough to offer
group participants, many of whIm have been isolated for long
periods of time, opportunities to become involved in the
community as they begin to discover that they're not "all
alone out there."
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PERSONAL 1 7 aPRESS I ON

CHECK THE PHRASES THAT DESCRIBE YOU BEST:

BUILD
.

KOUNOED; FEMININE FIGURE; 'FULL BUST; ROUNSED _H-I-P-S; SLIMWAIST; "HOUR GLASS" FIGURE

SMALL BONES, COMPACT; WELL-COORDINATED; CAN BE SLENDER BUTNOT_FRAGILE; STURDY, NOT LARGE

SMALL-BONED; 0A1NriDELICATE-LOOKING, GENTLY ROUNOEO FIGURE
ANGULAR; SLENOER; MODEL-TYPE

.STRONG; ATHLETIC APPEARANCE; BROAO SHOULDERS; "OUTDOOR TYPE"

SOFTEN7D: DRAMATIC; AVERAGE:;__WELL_-BALANCED FIGURE

HEAD AND FACE CONTOUR

BEAUTI_FUL_; LONG-LASHED ALLURING EYES; SOFTENED; ROUNDEDFEATURES

ROADED CHEEKS AND CHIN; NATURAL_HAPPY FACE

ROUNDED; DEL_ICATE__, DIMPLED; FINE-BONED

FLAT_PLANES; HISH CHEEK BONES; STRONG; PROMINENT; SHARPLYDEFINED

BROAD OR_LONG FACE; WIDE FOREHEAD, SQUARE JAW, FRECKLED,NATJRAL LOOK

195

Color ee Irncc, C.:
231 East 2100 C

Safi Lai: .

(801) 4 S4- f

AVERAGE REGULAR FEATURES; WELL=SHAPED; AOT EXTREME

WER-ALL EXPRESSION

SOPHISTICATED; FORMAL; ALOOF; DIGNIFIED, RESERvED; _S_ELF-AS_SURED

____FREE; EASY;FRANK; OPEN; FRIENOLY; RELAXED; CASUAL: VIGOROUS

CHARMINGLY FEMININE:GR:ACEFUL, "BEAUTY-Qu-EcN"TYPE

P:RKY; BUBBLY; TWINKLING, FREE.; Y_OuN_G AT HEART

YOUTHFUL; GRACEFUL; SPARKLING, DAINTY, OPPOSITE OF DRAMATIC

'Poll0t, 'NELL-MANNERED; CONVENTIONAL;;GRACIOUS, _LADIKE
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PERSONALITY EXPRESSION KEY 'WORDS

CHECK THE WORDS

ACTIVE
DARING
SPIRITED
FRIENDLY
OUTSPOKEN
FLIRTATIOUS
NAIVE
DAINTY
CASUAL
ZESTFUL
LIGHT-HEARTED
SINCERE
MISCHIEVOUS
PERKY
BOYISH
PRINCESS-LIKE
ANIMATED
OUT-GOING
FRANK
OPEN
YOUTHFUL
GRACIOUS
REGAL
IDEALISTIC
SOFT-SPOKEN
CHARMING

WHICH RELATE TO YOU:

ELEGANT
SWEET
FLAMBOYANT
SPICY
HIGH-SPIRITED
CONFIDENT
ENERGETIC
FREE AND EASY
MELLOW
BEWITCHING
PRECISE
MAJESTIC
CONTOLLED
DIGNIFIED
EXTREME
EXOTIC
REFINED
EXTRAVAGANT
SOPHIST!CATED
DRAMATIC
DELICATE
LUXURIOUS
TRANQUIL
ORGANIZED
PURELY FEMININE
INVITING

A
I CONSIDER MYSELF AN EASY-GOING' PERSCN.

I PREFER A SPORTING EVENT TO AN INTIMATE DINNER;

I PREFER A CASUAL TO A FORMAL FEELING IN THE DECOR
OF MY HOME

I PREFER THE OVAL SHAPE TO THE SQUARE

PEOPLE HAVE ALWAYS FOUND IT EASY TO TALK TC ME.

I.PREFER RUFFLES AND FRILLS TO PLAIN.
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PERSONALITY EXPRESSION

CHECK THE PHRASES YOU PREFER:

sTmEs

DETA I L

FABRIC

HA I R

SEVERE; STRAIGHT LINES
SOFT; STRAIGHT LINES
BOUFFANT, CRISP LINES
BILLOWY; BLOUSY
CLINGY

CONTRASTING TRIM; PIPING AND BUTTONS
CRISP; STAND=UPiRUFFLES
SOFT RUFFLES; FLOUNCES
PLEATS

.

SOFT PLEATS OR FOLDS
BOWS
SILK FLOWERS
LACE
FUR TRIM

SHINY
MATTE
SMOOTH
ROUGH
FINELY TEXTURED
NUBBY

:

CASUAL; WINDBLOWN
SOFT CURLS
CONTROLLED CURVES
TIGHT CURVES
STRMGHT
HIGH FASHION
CONSERVATliVE

MINIMAL
MOOERATE
ELABORATE

201

197



MARCH 6, 1986
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9:30 The support group was held in a classroom in the
Technology Building today due to the noise level in the
Student Center from some construction activity on the
lower floor. The first presenter waited a few minutes
to give all the participants adequate time to locate the
room. The group members already present chatted easily
among themselves as the latecomers arrived and found
seats.

9:40 The Facilitator greeted everyone and introduced Betty. a
Placement Specialist from Professional Recruiters.
Betty began by talking briefly about her work
background. She had been in sales for two years.
managed a photography studio, and managed and kept the
books for various beauty salons before being hired by
Professional Recruiters. Betty: "You may not realize
it now, but almost every skill you've ever learned
anywhere works out in the business world." She
discussed how it is often difficult for people to
separate job tasks and duties from what their skills are
when developing a resume. As an example she talked
about various skills a waitresss needs on the job. such
as being organized and having good communication
skills. A common mistake people make on resumes is
describing specific job duties instead of these types of
abilities. She added that people limit themselves by
appearing not to be versatile as a consequence. She
further illustrated her point by showing that the skills
she utilizes in all her jobs--accounting, management.
recruitment--are interrelated.

OC: A wide range of age groups are represented among the
participants today. The youngest member is around
twenty1 while some of the older partiipants are probably
in their late fifties or early sixties. It is also
quite a large group (twenty-one). In my judgment, a
much larger group than this would probably result in
more of a classroom-type atmosphere than a support
c:roup. The Facilitator had commented to me earlier that
she was surprised at the large number of referrals they
had received already this month.

950 Betty mentioned that she noticed how often women
attribute their good fortune to luck rather than giving
themselves credit for their diligence, hard work, and
skills. She feels that women need to take another look
at themselves hetore attibuting their successes to luck.
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She handed out sample job resumes and discussed how
past short-term employment (3-6 months) can often end up
being a handicap. Betty utilized the blackboard to show
how resumes that list employment chronologically can
unnecessarily draw attention to short-term employment
simply by the way they are formatted. She demonstrated
how a functional resume format is usrally better for
most people. When drawing up a resume, she advised
participants to list what they want the interviewer to
notice about them first (education. for example. if
there is not an impressive work history). She defines
resumes as sales tools or as a way of marketing oneself
to potential employer. She added that a resume should
be as unique as the person using it.

OC: Betty handled the somewhat awkward room situation quite
well. she has a natural, informal presentation style.
The group appeared to be relaxed and attentive.

10:00 Betty went on to discuss the importance of non-verbal
communication or body language during job interviews.
She mentioned that.job interviewing is where most job
applicants either make or break their chances for
getting hired. She added that it is important to focus
on what you know and leave personal problems at home.
Betty: "Personal stuff just gets in your way during the
interview. Don't bring it with you." As an example,
she mentioned that she had worked with a secretary who
had been employed at a hospital for years, but had
decided to find a clerical position outside the medical
field. "The problem with her resume," according to
Betty. "was that it was full of blood and X-rays rather
than her clerical skills. It's in expressing who you
are that your attitudes show up," she added.

1015 Betty suggested that it is better to describe personal
characteristics in terms of actions rather than
adiectives, such as honest or self-motivated. P9
brought up that it is often who you know rather than
what you can do that matters in a hiring situation.
Betty agreed with her and the group discussed the .

importance of networking to job seekers. P16: "Another
difficulty I've had is that people take one look at my
application and say. 'Oh, you've just been at home for
two years.' It's real intimidating." Betty suggested
that a good way of re-entering the workforce is to
register at one or two temporary agencies. Then it is
legitimate to list that experience on a resume as
"short-term employment while seeking career position."
That way noticeable gaps in work history can be
eliminated. Of :At least made less obvious.
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Group interaction was very high throughout the
discussion. Despite the classroom setting, participants
felt free to make comments and ask questions without
raising their hands. Most participants were taking
notes.

10:25 Betty suggested that working for family members could
also be considered short-term employment on a resume.
P5 asked about volunteer work. Betty said she thought
it would t more professional to list skills learned
rather than focus on volunteer activities--unless they
are directly related to the job for which you are
applying. She Vent on to suggest that volunteer
experience could be placed under the heading
"Additional Experience," and positioned at the bottom of
the resume. P7: "Where does two years of school fit in
on a resume?" Betty emphasized that since resumes are a
marketing tool, skills, experience and education should
all be considered assets. Betty: The mistake people
often make is setting themselves up so that they have to
defend themselves in the interview. Use your resume to
draw attention to the items that you want focused on
during the interview. Everybody has some blocks--some
excess baggage they're carrying around. But yo.4 don't
Want to draw the interviewer's attention to it."

10:40 Facilitator: "The Y.W.C.A. has a job-hunting workshop
specifically designed for single parents that I've heard
is really enjoyable. One of the things they deal with
is helping women to be less passive during job
interviews. Many of us are brought up to feel like
we're not being polite if we draw Attention to our
strong points." P18: "In two years, when we're through
school, can we all nome_back and get refreshed on what
we've learned_today?" Betty: "If you incorporate what
we've talked about today when you re-enter the work
force, you can make the whole ball game work for you."
P9: "I've done nothing but be a mother for 24 years,
and I'm sure I'm carrying around a lot of baggage. I'll
need to remember to leave it home before my noxt
interview." P2: "It's hard to go sell yourself if
you're shy; and it's hard not to take rejection
personally." *Batty: "You can market yourself well once
you've mastered a few tricks of the trade; Don't spend
a lot of money for fancy, gutless, professionally done
resumes._ All you need is a resume that says what you
want_to say about you." P14 asked some questions about
job references, and the group participated in a brief
discussion around this topic.
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OC: The topic presented today was one that nearly all of the
group participants had experienced some anxiety about in
the past. Some had never worked outside the home:
others had been out of the labor market for two or more
years. Judging from comments overheard everyone seemed
to feel more confident about their abilities to use job
search techniques in order to market themselves
effectively.

10:55 P16 eked Betty if the felt that sex discrimination still
existed in the business world. Betty: "I.feel like
we're moving, and there have been a lot of
breakthroughs. buy we're not there yet." P20 asked,
"How far back do prospective employers go when they're
calling former employers?" Betty: "Tell the employer
who you want contacted. You want to hand in a one-page
reference sheet with your one-page resume." This
launched the group into a deeper discussion regarding
references. Betty wrapped up the discussion by
summarizing key points, and thanked group members for
their participation. The Facilitator invited everyone
to visit with Betty during the fifteen-minute break.
Participants thanked her individually, and Betty handed
out business cards to those who*requested them. One
woman commented: "You're an answer to what I've been
struggling with." Many of the participants chatted with
the Facilitator during the break and discussed
individual goals they hoped to pursue upon completion of
the WUPS support.group.

11:30 The Facilitator introduced the next Presenter, Gwen
Burns, from Granite School. Disrict's Adult Education
Program. Gwen began by explaining that she has an
office at Utah Technical College in the Technology
Building, and wrote her home phone number on the board
as well. She encouraged everyone to contact her for
information about high sch000l rdiplomas and GED
requirements, as many employers screen out applicants
who have neither. She explained that a diploma or GED
equivalent is a tool to help people get where they want
to go, and added that people are often stunned to find
out how close they really are to graduating. She
outlined state requirements for credits on the
blackboard, and demonstrated how classes could
substitute for requirements within different categories
i.e speech or drama as a substitute for some English
credits. Gwen went on to say, "As of now, adults are
required to complete 16 credits in order to graduate.
What does it tell an employer when you have a diploma?
That you can work with others, that you were there when
you were suppored to be, that you completed something,
and that you've mastered the basics."
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11:45 Next Gwen discussed GED Certificates. The GED consists
of five separate examinations. It is necessary to
receive an average score of 45 in order to pass, and no
test score can be below 40. P11: "Can a GED count
toward your high school diploma?" Gwen: "If you pass
your GED, it can count five credits towards a diploma.
Other things can count as well. If you come in to see
me, what I'll do first is send for your transcripts from
wherever you attended high school. You can receive a
credit for woiking six months on a full=time job.
Additional training may count, too. You cannot
graduate, however, until your high school class has
graduated. It's never too late to get your diploma. We
graduate many people in their 60's and 70's. There is
no age limit." P10: "Can classes we take here at Utah
Tech count?" Gwen explained that credit hours passed in
college can easily translate into high school credits.

11:50 Gwen discussed the Developmental Studies program at utah
Technical College, and how credits earned in this
program can apply toward a diploma as well. She used
the blackboard to illustrate how 3.25 high school
credits could be earned through one quarter. of
Developmental Studies. P6 asked her to elaborate more
about work experience credits. Betty: "What I'll do is
confirm with employers that you worked full-time for at
least six consecutive months. You can earn up to four
high school credits that way. People are often shocked
to see how close they actually are after an their
experience and training is added up."

OC: Judging from comments overheard during Gwen's
presentation, I would estimate that approximately 1/2 of
the women present did not have a diploma or GED. Gwen's
explanations were clear and easy to folIcw. I heard
more than one participant say that she intended to pass
this information on to friends.

12:05 Gwen discussed the option of home study for those who
are not able to attend classes. P11: "I quit in the
middle of my senior year to help my mother support our
family. I had no idea it would be so easy to finally
finish." P9: "My sister thinks she's too cad, and
she'd be embarrassed to come back." Gwen: "The bottom
line is that first step can be an enormous one, but
when you take that first step, you'll be amazed at how
easy the rest becomes. If you'd like, you can even
participate in graduation exercises with other adult
students when you're done."
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1215 Gwen_wrapped_up the discussion: "I'm easy to reach;
I'M in:my office here on Tuesdays for anyone who'd like
to register; :If_you'rcinot enrolled in a program right
nowi wait_until the-beginning of the quarter and feel
free to_call me if you have any questions;" The
Facilitator thanked Gwen for her presentation; She then
handed_out_a flyer on "Women's History Week" activities
going on at the University of Utah and encouraged the
group participants to attend some of the events;
Participants began to break up into smaller groups and
socialize as the session ended;
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5:30 I attended the Wednesday,evening WUPS support grouo
session_held at Granite High School; I was greetad by
Pat Ashby, the Group Facilitator: Approximately
fourteen participants_were already_present. Most were
absorbed in a discussion as a I took a seat at the
back of the room. The women seated nearest me smiled
and said, "hello." On the blackboard the FacilitRtor
had written:

OC:

"I am responsible for my own happiness.
The winners in life can find something positive in
every situation.
Rule #1: Con't sweat the small 5:tuff.
Rule #2: It's all small stuff. If you can t fight
and you can't flee, flow."

Despite the traditional classroom seating arrangement,
the_atmosphere_was very_informal. _Most carticpants
were sitting sideways at their desks in order tO be
able to interact with those seated behind them as well
as in front.

5;45 The Presenter arrived and Pat introduced her as J.R.
Gill. Pat commented that J.R. had started out as a
cashier and presently owned her own mortgage and loan
company. J.R. introduced herself and took a seat
behind the instructor's desk. J.R.: "I hadn't planned
a speech. I thought that we might be informal
instead, and I'd like to invite you to ask any
questions you might have." J.R. went on to give a
brief outline of her background. Her first job was as
a cashier at a thrift company. At that time she was
eighteen years old and was majoring in commercial art
in college. She found that she had an aptitude for
her new job and made the decision to quit school. "I
kind of fell into this kind of work by accident. I

saw a great future in the field of finance for
women." When she discovered that $600/month was the
maximum she could expect to make in her position, she
decided to get into management. J.R.: "You may have
heard that a woman has to work twice as hard to get
ahead, and that's true. I worked at this company for
four years, but it was all owned by men. When they
hired a man under me and paid him more money, I
decided that I'd learned a lot but that there were
limits to how far I would be able to excel there."
J.R. expained that she went on to work for a company
out of Newark that had a management training program.
She had worked there for three years when a new
supervisor was transferred in that had a problem
working with women. She decided to start her own
thrift company after considering her options.
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J.R. continued, "If I'd already been working twice as
hard before, now I worked ten times as hard. I had my
son while starting my own business, so I had to
reschedule my life. From 8:00 to 6:00 I was at work;
from 600 to 8:00 p.m. is time spent with my son until
his bedtime. Then I'd work from 8:00 until midnight.
It's interesting to me that men come home, put their
feet up and don't worry about the responsibility of

child-rearing. Those two hours are soent with my son
each evening without fail. He's fifteen months old.
We also spend every weekend together."

J.R. was a speaker who had_obviously impreSted the
grOup, She comes across as very_professional_and_
aSSertive. One_of the group participants in_frOnt Of
Me commented that_J;R; looked far too young ito OWn_her
OWn bUsiness. _She had the_group's undivided attention
When She mentioned that she began her busineSs as a
single parent.

6:05 J.R.: "Setting goals is very important. There is no
Way to reach something if you don't know what you're
trying to get. Set goals monthly, yearly, and even
further on. If you don't, it.s like driving a car
with no place to go. Any questions, comments?" P2:

"HoW are Women treated who work for you?" J.R.:
"Very Well." P3: "Are they given opportunities to
get ahead?" J.R.: "All my departent heards are
women. They work harder and they know more. I didn't
intend for it to turn out that_way. It just did."
P7: "You say you worked harder starting your own
business?" J.R.: "It's harder because you've got to
establish credibility." P6: "How did you do it?"
J.R.: "Guts. I quit my job. I mortgaged my car for
$5,000. My office rent was $200 per month and I
borrowed my desk. I had a six-month plan worked
out. I invested money in real estate rather than
stock." P9: "Did someone help you get started
because you were a woman?" J.R.: "I didn't use or
brJrrow any money from them, but the Small Business
Administration would be a good place to start for many
women." Pl: "But it seems like the knowledge you had
and your contacts were more important than the
money." J.R.: "Absolutely, and I was scared." P2:
"When you started out you were_a cashier and then you
moved up to what?" J.R.: "I moved up to loan
officer, and it was really a psychological thing. I

worked so hard and spent a lot of time learning other
parts of the business, and pretty soon people began
treating me like tneir boss and coming to me for
advice, which is what I wanted."
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6:15

OC:

Facilitator: "I'm telling on someone in here. She's
a secretary for a mortgage and loan, but her boss
won't move her up because she's such a good
secretary." JCR.: "I'd change jobs. There are lots
of openings out there in the savings and loan
business, but it takes perseverence to get one."
Facilitator: "A big factor is knowing how to sell
yourself." PI: "But would they really hire you?"
J.R.: "If you're going to be applying for a so-called
man's job, assert yourself. Say you're applying for a
position as a Igen officer, not processor." PI: "But
what if you're desperate?" J.R.! "Then I might say
to myself, I'Il be a processor for now, and later I'll
get a better job somewhere else." P8: "Where did you
get the background to get your business attitude?"
J.R.: "I got med."

The group began to really warm up during this question
and answer period. Nearly everyone participated in the
discussion, and all seemed impressed with J.R.'s
no-nonsense approach as she answered their questions.
The participants began to interact with each other
again as well as with the Presenter. I overheard one
participant comment, "If I could work for someone like
her I'd go straight to the top."

6:25 P2: "You just got tired of being stomped on." J.R.
mentioned that her self-esteem had been damaged by her
first marriage and that she had not always been this
confident. Pll: "Obviously having good health helps,
too." J.R.: "I haven't always had good health. That
was another hurdle I had to get over." PI: "Besides
dumping your first husband." P7: "But, pretty soon
everyone you work with picks your brains and then they
don't need you any more." P13: "I disagree. You
should share what you have." Facilitator: "Remember
when we talked about the One=Minute Manager? If I
don't share, no one can ever learn from my mistakes."
J:R.: "They may replace knowledge, but they can't
replace you. You may have someone who has a skill the
company needs--like someone who can hold the office
together." P6: "But you don't thihk it's harder to
get a job if you're a single parent.?" J.R.: "I will
hire a single woman with a child over anyone else.
Women who are married often have a husband who wants
them home to cook dinner and is saying to them,
'Honey, it's either them or me.' A single woman knows
she must work hard and that her child or children are
depending on her to bring home a decent living."
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P8: "What kind of schooling c d you get that qualified
you to start your own businets?" J.R.: "Zip." P6:
"How do I know whether to choose schooling or an
on-the-job training situation?" J.A.: "It depends on
what field you want to go into. If a degree is a
requirement in your chosen field, then go for that.
You have to decide. Do your homework to find out if
it will help you." P6: "When I took the assessment
test in this class it said I had an aptitude for
business and cIerical-type things. I've been a mother
for years. I don't know whether to go to school or
work." This statement touched off a more involved
discussion among the group as many of the participants
revealed that they were also in a position to have to
make that decision. PI2: "Where I work you have to
have a degree to get into management." J.R.: "That's
ridiciulous. Sometimes it's a real judgment
call==whether to get that degree or not."
Facilitator: "And that's why interest interviews are
so important. You find out often that there is more
than one way to work into a particular field, and what
kind of educational background would be most
beneficial. Pl: "I'm encouraged to hear you say you
are successful in your own business beaause that's
what I want to do. What I want to know is where do
you get your energy?" J.R.: "Energy feeds itself
*hen you love what you do. If you let people tell you
you're no good, you'll be just what they say. -

Whatever you're doing1 you must do it for yourself."
Some of :;he participants discussed how difficult it
was for them to do things for themselves as all of
their time seemed to be committed to children and
other family members as well as community and church
activities.

I was impressed to note that there was very little
subgrouping going on during this_discussion, which was
remarkable considering the size of the group.
Participants were very willingi on the whole, to share
their ideas and feelings with the whole group.

6:40 P2: "It seems to me that you haven't put too much
Stock in what people said who tried to discourage
you." J.R.: "Well, once you get a few little
successes behind you, your self-confidence really
begins to build." P1 launched a discussion relating
to family members' attitudes and how they can affect
an individual's self-esteem. The Facilitator tied
this discussion into an earlier session about victim
language. J R : "Precisely. You must not allow
yourself to beome a guilt-ridden, helpless wictim.
Victims are no fun."
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P10: "How COUld I get On=the=job training_in
finance?" 3 R "There are_literally hundreds_of
opportunitieS, bUt_try_to avoid working for a bank.
There often are not a lot of opportunites_for women
there;__Try to:work for a small company where you can
gain lots of different kinds_of experiences. _And_
don't_quit a job before_you have another one lined_
up; Don't do anything tOspite people. You'll end up
hanging you:.?self;" :P3: "How :mportant are
appearances:in job interviews?" J.R.: "Nbt just
during job_interviewsi bUt everywhere-7sometimes even
in the_grocery store; : If you_want t0 be a
professional, you need tO project a professional_image
every day of,your life;" rhe group went_on to discuss
specifics_around dressing for job_interviews. Pl:

"What about older women? Isn't it different for_us?"
J.R.: "Why_wouldn't_I hire someone like that and
benefit from her experience and knowledge?"_ The group
went on to discuss appropriate behavior in interview
settings in more detail; The Facilitator brought up
assertion as a communication tool that Works for Women
in job interviews;

6:50 J.R.: There's a difference between aggressive or
abrasive and assertive. People will believe you if
you act like you know what you're talking about. And
they'll believe you if you act the other way, too."
J.R. answered more questions relating to her
individual experience starting her company, and then
wrapped up the discussion by thanking the group and
offering words of encouragement to the participants.

7:00 The Facilitator suggested that everyone take_ a
10=minute break; During the break:many of:the _

participants talked_with the Facilitator about J_.R.'t
presentation; One remarked, "But we we can't all be
leaders; Don't some of us have to be followers?"
Another commentedi "I think I'll take:some of her_
advice. I work for a dentist and he does everything.
I think I'll ask him if I can take ori more;"

OC: From the previous discussion_i.it_was obvious that
Several of the displaced.homemakers_in this evening
support group were already working .either full- or
part=time, but all were in relatively_low-paying.
deadend jobs. By having an _evening .group available
as well, the WUPS program makes it possible:for:women
who are already working to receive information that

assist them to plan for a better career;
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7:10 The Facilitator introduced the next topic, which was
centering. The group has been trained in a component
of assertive communication during each session.
Facilitator: " How do we get pulled off center?"
P4: "By saying something that's important to you and
mo one acknowledges it. That pulls me off center."
Others added personal examples of situ ations that
male them feel out of control or off-center. PI:
"But how do you get rid of anger when it builds up
inside?" Facilitator: "Sometimes counseling may be
advisable. Anger or guilt turned in on
yourself--those are feelings that can sometimes ever
make people feel suiciddal." She went on to share a
personal experience from her past. "Something I
learned is that you need to forgive--to let go," she
continued. "And that's because it's extremely
destructive to hold onto old anger, old problems."

7:30 The problem solving skills we've talked about can be
really useful here. Identify the problem and identify
alternative solutions._ When making choices, don't
forget to ask yourself what is important to you? What
are you willing to try? So, how do you get centered
again?" P3: "Wednesday nights." The Facilitator
recapped the discussion by going over the concepts of
centering step-by-step and utilized some illustrations
she had made up on newsprint. Facilitator: "First,
recognize you're off center_. Then stop and breathe.
Then think about what your body is doing. Agk
yourself, "What are my feelings?" Finally, consider
your thoughts." The Facilitator next had the
participants count off and separate into four separate
subgroups as she explained the training exercise.
Participants were instructed to write down three to
five criticisms that inidividuals believed to be true
about themselNes, and then to list three to five
criticisms they had received which they felt were
ridiculous.

OC: f cbservedi that the participants appeared tb be
enjoying the trainingiexerdise, and that no one seemed
to be dominating the_discussiOnt at the tubgroUOt
recorderd their critiditMs.

755 The Facilitator asked_everyone to return to_their
original eeatti FACilitatOr:_ "It there a difference
between critioismi_negative feedback and_putdowns?_
Individuals offered their_Own interpretations of these
terms; The Facilitator continuedi "When you receive
negative feedback, you have the option to open or
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7:10 The Facilitator introduced the next topic, which was
centering. The group has been trained in a component
of assertive communication during each session.
Facilitator: "How do we get pulled off center?"
P4: "By saying something that's important to vou and
no one acknowledges it. That pulls me off center."
Others added personal examples of situations that
made them feel out of control or off-center, P5:
"But how do you get rid of anger when it builds up
inside?" Facilitator: "Sometimes counseling may be
advisable. Anger or guilt tJrned in on
yourself--those are feelings chat can sometimes even
make people feel suicidal." She went on to share a
personal experience from her past. "Something I
learned is that you need to forgive--to let go," she
continued. "And that's because it's extremely
destructive to hold onto old anger, old problems."

7:30 "The problem solving skills we've talked about can be
really useful here. Identify the protlem and identify
alternative solutions. When making choices, don't
forget to ask yourself what is important to you? What
are you willing to try? So, how do you get centered
again?" P3: "Wednesday nights." The Facilitator
recapped the discussion by going over the concepts of
centering step-by-step and utilized some illustrations
she had made up on newsprint. Facilitator: "First,
recognize you're off center. Then stop and breathe.
Then think about what your body is doing. Ask
yourself, 'What are my feelings?' Finally, consider
your thoughts." The Facilitator next had the
participants count off and separate into four separate
subgroups as she explained the training exercise.
Participants were instructed to write down three to
five criticisms that individuals believed to be true
about themselves, and then to Iist three to five
criticisms they had received which they felt were
ridiculous.

OC: I observed that the participants appeared to be
enjoying the training exercise, and that no one seemed
.to be dominating the discussions as the subgroups
recorded their criticisms.

7:55 The Facilitator asked everyone to return to their
original seats. Facilitator: "Is there a difference
between criticism, negative feedback and putdowns?"
Individuals.offercd their own interpretations of these
terms. The Facilitator continued, "When you receive
negative feedback, you have the option to open up or
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close off:the communicatibn. What you choose depends
on the relationship you have_with that _individual and
how yod choose tO deal with it._ If_ I don't want to_
deal with iti I can keep_my:reply_short ar+d close it
off, er I_can: ask for additional information.
Putdowns can be seen as negative feedback where the
meaning is disguised or fogged;_ Its_very indirect._
The_person that's:giving the information doesn't want
to_take responsibility for the putdown; If I want_my
response to close off the communication, I can reply,
'I_don't want to hear it;' What are some other ways
I can_close it off?" The group discussed other
possible_responses; Facilitator: "How can_I_open it_
up? I could say, "Why did you say that?" Pllt "What
can you say when other people put themselves_down?"
Facilitator: "I share my feelings about that With
them; I may stare off by saying, 'When I hear you say
thati I feel ; ;_; ;i' and then express how their
statement has made me feel;"

8:10 The Facilitator introduced some techniques for dealing
with negative feedback as well: opening_or closing
off the communicationi_or delaying the response until

'one feels more like dealing with it; She then asked
for volunteers for-some role_plays to:demonstrate the
techniques dicussed;_lSeveral participants
volunteered; The participants evaluated_the responses
given in the role plays and gave:suggestions for other
possible_ways of handling each situation; _The
Facilitator_then asked_members from each of the
subgroups to share some of the "ridiculous":criticisms
they had listed; One of the subgroups had listed,
"I'm fat; The Facilitator asked the group for
possible responses; P6: "I'd say,_'I don't want to
hear that;" The_other_subgroups read their
criticisms while the group evaluated suggestions for
responses to the feedback;

OC: It Was_interesting that all the criticisms that
participants_had listed in the "ridiculous" category
dealt with personal_appearance_or parenting skills.
This was a highly participative.exercise as everyone
present had received similar_criticisms either
recently or in the past and shared their own
experiences about how they had either handled or
cvoided handling the situation.
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The participants then discussed same self-esteem
issues and how criticism and putdowns, as opposed to
negative feedback, often result in a loss of
self-confidence. Two of the participants worked
together in the same office, but were receiving
different styles of negative feedback from their
supervisor. The Facilitator suggested they role play
the situation and that she would play the part of the
supervisor. Participants evaluated both verbal and
non-verbal messages during the role play to provide
the players with some insight into why the supervisor
was not consistent in offering negative feedback to
his employees.

8:30 The Facilitator briefly recapped key points and
thanked everyone for coming. Many of the participants
lingered a while to chat with each other and the
Facilitator.

21 7



JANUARI 27, 1086

41,0:25 The Women's Reeource Center is located on the ground floor
levet of the Student Center. It is removed from the constant
traffto And noise of the cafeteria, Admissions ald Financial
Aid Offices upstairs. The setting for the support groups is
comfortable cmd homey, rather than a classroom-type setting. A
pot of coffee was provided and the atmosphere was informal and
relaxed. The Director's and Coordinator's offices are located
at the far end of the room. See diagram below.
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9:30 Five group participants walked in together, sat down, and
taZked quietly among themselves. Two got up and walked over to
the bulletin boards to read the posted announcements.

9:35 The Facilitator greeted the group and explained that two
participants would be absent_ today. She introduced Candi,
a Counselor from Vocational Rehabilitation. Candi began by
taZking about her agency's background, purpose, and funding in
some detaiZ, and asked if there were any questions. P2 asked
if Rehab existed in other states. Candi said that you couZd
transfer your services to other states and talked about the
Utah State Legislature and its role in relation to the agency.
At this point, Candi began expZaining elipibility criteria.
Candi: "You must have a disability that is vocationally
handicapping." She eZaborated by talking about qualifying for
Rehabilitation Services by having a physical or an emotional
disability. Candi: "We use the DMS III. This is a diagnostic
tool for emotional problems. We're looking for things like
stress, anxiety, depression. So, there are three eligibility
criteria: we Zook for disability, at your financial situation,
and at your willingness to work." P2: "Are you saying that
even if you're married you can get this kind of heZp?" Candi
said that if you were needed as an additional breadwinner in
the family and that if you met the other criteria, you would
qualify. She then asked if there were an_y questions so far.
The Center's Intern from the Graduate SchooZ of SociaZ Work was
seated at the work station, and asked her to elaborate a bit on
Rehab's financial criteria and how a person's assets affected
eligibility. Candi replied that assets were Zooked at on an
individual basis, and that if a Person had a great many
personal assets, he would probably be expected to pay for his
own schooling.

9:50 The Facilitator came out of her office and sat at the table
close to the group. P2: "Do you have a telephone number?"
All the participants wrote the number down. She asked P4 how
long it had taken her to get all her paperwork together for
financial aid for school. P4 answered that -4't had taken a
while, but that she thought she had most of it done now. P4:
"How long does it take to find out if you can go through
Rehab?" Candi explained the application process thoroughly.
She said that it depended on many things, includinr your
prognosis. She said that, first, you would need to ,ve a
short physical examination if you hadn't had one in the last
year. Next, you had a psychological evaluation. You wnuld
take the MMPI (Minnesota Multiphasic Personality Invento-,y),
and that this test "ferreted out any problems you micht be
having and looked at some aspects of your personality. You
also would take an IQ testthe Wexler Adult intelligence test.
This test looks at long- and short-term memory and dexterity.
It also looks for learning disabilities. Sometimes you take a
mood inventory--how often do you feel depressed and down--in
addition to a physical inventory. You take projective tests,
like drawing a house and completing a sentence. The tests are
there to identsfy your strengths and weaknesses."

OC: fett that these explanations were too involved and techntcal.
Candi's vocabulary is college-level, and I sensed that some of
the participants were somewhat Zost during this part of the
presentation. To the novice, I believe the Zona titles and
acronyms used couZd sound somewhat threatening at
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Candt went on to mention that if you had already had a physical
within the last year, some time could be saved by sanding for
those records instead of having another one. She said anothar
thing she sends for is your school transcripts, and while that
may sound threatening to someone, her purpose for getting them
is to use them constructively as a counseling tool. Candi then
mentioned that if you had been in counseling within the last
year you couZd have those records transferred and might not
need to go through the psychological evaluation. She recapped
the application process once again: medical records,
counseling records, and transcripts. P4: "le there any
physical testing, like for a handicap like hearino?" Candi
repZied that if a person thought she had a hearing difficulty,
they could send her for audiological testing and that it very
well might be considered a vocational handicap. She went on to
say that the amount of time involved before a person could find
out if she were eligible for Rehab might be up to three months.

OC: At this potnt, the group was quiet, but attenttve. P1, who was
a new addition to the group today, was the only participant
that was somewhat withdrawn. She sat with her arms folded and
had little eye contact with other members of the group.

Candi then covered the financial aid aspect of Rehab. She
advised the group to app/y for their own throuoh PeZZ Grants
and other programs available and use Rehab as a '7back-up." She
said that Rehab clients negotiate with their Counselor on their
financial needs for school, and that the Counselors make their
decisions on an 'individual basis. She went on to say, "If you
don ' t know what you want to do , we can send you for work
evaluation testing to see what types of jobs you would be good
at and what would interest you. We have a testing center that
does just that. Right now people are waiting about six weeks
to get in there. So, as I mentioned before, processing time
now can take up to six weeks. But I encourage you to go ahead
and contact us if you're interested. One more thing that I
wanted to mention was that Rehab may start prioritizing
services." Candi continued that, because of the current
administration in Washington, the amount of money allotted to
Rehab has not been increased over the years. She said that if
you're one of Rehab's "new people," you need to be prepared
and know that students closer to graduation will receive higher
priority for funding in the future. P2: "So the best time to
apply is now or the summer?" Candi encouraged everyone to go
ahead ard Zook into Rehab any time they wanted more
information. Candi: "Any other questions?" No one responded.
Candi: "Again, Rehab can pay for tuition, books, tools,
uniforms, bus passes--any training-related expenses. We can do
on-the-job training types of things, too, but I'm not
personally real sold on that." P1: "Why not?" Candi:
"Employers seem not to be able to or want to spend the tima
really trainIng you_. Most on-the-job training situations I've
worked on haven't lasted more than six months--and that's not
fair to you. That's just my experiance--you may be aware of
instances when it's worked out well. I find most employers
would rather have you trained first. Are you interested in
that?" P2: "I've thought about it." Candi: "Wall, I want to
be honest with you. I think that you're more apt to be kept
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the job if you've had training first. The intern added,
"Candi? I had a personal experience with a job like that at a
place I worked. No one epent any exta time with her ar he
was eventually laid off." P2: "Do you think it was
discrimination?" Intern: "1 think it wa a Zack of
communication about what she needed and what the employer was
supposed to provide. He lacked the skills to train her."
Candi gave an example of an on-the-job training situation that
she had set up with a retarded boy at a retail lumber store.
The boy had not received enough trainina and it had not worked
out. She went on to say, "We have something new we're excited
about--a job-coaching expert. She gave an example of someone
who wanted to be a paste=up artist and started out on the job.
"We'll then pay someone to work with you two hours or so a day
and provide you with some on-the-job coaching. I'm sltting one
up now with a client who is severely learning-disabled. We
need to experiment in new ways." Intern: "People also need to
learn about power structures and politics within companies. It
can be very unpleasant if you don't know anything about it, and
training should cover that." Candi agreed and added, "It will
be interesting to see I-ow it worka out." She recapped the help
Rehab can provide to those with physical disabilities, and
moved again into counseling. "For counseling, we often refer
people to Mental Health. I'd just like to share something with
you personally. I went back to school--applied for financial
aid, had counseling and all of that. One of the things I want
you to know is some of us have been there, and we have been
through many of the things you are struggling with now. Any
other questions on Rehab?" P2: "If necessary, does it just
cover a 2-year program?"

10:20 Candi: "If you want a four-year program, a job that's in the
economy--if you can make a case for it and if we can work it
out with welfare, we can pay for up to four years." P2: "What
about Social Work? That's a four-year program, isn't it?"
Candi explained the difference between licensed Social Workyrs
and SociaZ Service Workers and the different educational
requirements for those positions within state government.
Candi: "Good questions from this group. One thing I'd just
like to add is get hooked into the system before all your
problems are resolved so you can be eligible." Candi continued
by saying Rehab can help people see what they would actually be
doing on the job.

1:30 Two students walked over to the secretary s desk and backgrouni
noise increaaed. Candi spoke a little more.about physical
disabilities and how Rehab can sometimes help pay for medical
needs not covered by Medicaid or other medical insurance. She
then asked, "Any more questions?" No response. The
Facilitator stood and thanked Candi for her presentation, and
suggested that the group take a five-minute break.

OC: The Facilitator has the presentations timed to end on the
half-hour which works out well as this is when classes
generally end, and students tend to drop by the Resource
Center. During this break, the Facilitator, Intern, and
another volunteer spoke to students coming in and out, found
written information they requested, and chatted informally with
others who had dropped by to say "hello." The group
participants walked into the outgr hallway or remained seated
and talked together. Z21 .
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10:35 The Facilitator introduced the next presenter as Ketth from
the School of Genera' Education and Technology, and explained
that his job invotved academic advising for students
considering or atready in those programs. Keith sat where
Candi had been sitting. He talked a little bit about the
various programs offered through General Ed and Technology.
"We're real advocates for women getting into our
non-traditional programs Zike electronics, engineering,
drafting. Right now you'd atitt be a minority in the
classroom. For every female in one of these classes there'll
be about ten males." Facilitator: "We prefer to think of
ourselves as trendsetters, not minorities." Group participants
and Keith laughed. Keith: "I encourage you to Zook into these
fields if yini haven't decided on a major yet. Let me pass out
some things here." Distributed handout on Associate of Science
Dearee with General Education emphasis (attached). P2: Do you
have a marketing degree here? Keith: "Yes, but that's offered
through the School of Business." He went on to exptain the
handout.

OC: Keith was visibly beginning to relax. He had appeared somewhat
nervous at the beginning of the preBentation. Participants
looked at handout. Pl's body language and expression showed
she was much less withdrawn at this point than when she had
first joined the group.

10:50 P2: "Is there any problem transferrina credits from here to
the U?" Keith: "No, because the State Legislature passed a
law that the U is required to accept UTe's A.S. Degree.
Brought over blackboard attached to easel. A student came in
and spoke to the volunteer seated at one of the desks. -The
Facilitator took the student into her office and shut the door
so as not to disturb group. Another volunteer sat down and
began typing on an electric typewriter. The phone at
the volunteer's desk rang frequentty. Keith was answering
questions about specific program requirements and used the
blackboard to illustrate specific points.

OC: At this point I was distracted by the backaround noise and
was unable to hear what was going in within t'he group although
I was sitting approximately three yards from the presenter.
This was beginning to affect the group's ability to keep their
attention focused on Keith.

One volunteer waZked over from her work station and sat next to
P6. Another student came and sat next to me at th< table.
The Facilitator came out of her office and rejoined the croup.
P2 asked some specific questions about transferring credits and
then one about choosing an appropriate math class. Keith
provided suggestions about what to do if you ended up a
course that was too difficult for you.

1200 The background noise quieted down at this point as students who
had walked in to talk briefly with the Facilitator or D'rector
left and the volunteer finished typing. Keith utilized the
blackboard to explain how many hours are- required.for a
Bachelor's Degree at the University of Utah, and how the A.A.S.
Degree works for transfer students.

292



219

OC: The group waS very attentive and most were taking notes as this
topic was being covered.

Keith: "Any questions on any of those degrees?" No response.
"Keep in mind what degree you're working toward and what the
required classes are as you pZan out your schedules each
quarter." _Two women walked in and stood just inside tF-e
entrance. The Facilitator walked over to them and spoke with
them briefly. Keith: "How many plan on goino into the
business program? No response. P2: "I'm thinkino about
marketing." Keith: "How many are undecided?" P3, P4 and P5
raised hands. Keith: "Well, really, the only things that keep
women out of some of the technical fields are the hard science
classes like physics and math." Talked about computer graphics
and architectural drafting programs. "Anyone interested in
nursing?" P3 and P4 raised their hands. He passed out a flyer
on the LPN program, saying, "This is on our LPN Program.
Nursing requirements are changingwe may see some changes this
fall. What we do is have you take a basic biology course and
remedial math course if you're rusty in math. There is a
separate application process for nursing. We accept students
every quarter." P3 asked some specific questions on thd
application process and prerequisite courses. Keith used the
blackboard to explain in more detail and suggested possible
ways a student could arrange her schedule. P4 asked about
Nurse Practitioner degrees. Keith: "We'are not allowed to cio
that far. We hook into Weber for our RN program." P4:
have my LPN license now. I'm wondering if _I'll have to take
some new classes because of the new requirements that are
coming." Keith: "I'm not really sure right ndw,. We will be
offering an Associates in Nursing, but that's kind of under the
table right now." Keith went on to explain some of the courses
offered in computer technology and what the labor market demand
for these types of skills is currently. He said that there are
some four-year degrees offered on campus through Weber State
College. P2 asked why they weren't offered through the
University of Utah as it is closer. Keith answered by saying
that UTC has a better working relationship with Weber, and that
the classes offered through Weber seem to better meet the UTC
students' needs. He then asked for questions from the group.

12:15 P2 asked Keith to discuss math requirements in more detail, and
reminded him that she would be starting "at the very bottom."
The rest of the group laughed.

OC: It seemed to take a while for the group to warm up to Keith,
but at this point everyone seemed to be more at ease. Keith
recognized from the group's reaction to P2's statement that
nearly everyone there was concerned about their math abilities,
and took the opportunity to bring up the subject of a new class
aimed at reducing "math anxiety." Ac this was something that
everyone could identify with, a quite lively discussion among
the group ensued.
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11:25 The Facilitator stood and asked if there were any more
questions. She asked Keith, "Did you talk about ZOOM?" Keith
explained that ZOOM is a motivational and goal-oriented course
geared toward helping students succeed by aosistinc them to
develop coping skills, decision-making skills, making career
lhoices, and other related subjects. He also taZked briefly
about Discover, a computerized career planninc program and
invited the participants to contact him if they were
interested. P2: "That sounds great. I've had a lot of stresa
and anxiety about returning to school. I'm impressed with
everyone's caring and interedt. UTC seems more humane to me."
She addressed the rest of the group: "Don't you feel that
way?" The other participants nodded or voiced agreement. Some
of the participants thanked Keith for his presentation, and the
Facilitator suggested a five-minute break. During the break,
everyone left but the Facilitator and P6, who had not
participated as actively during the morning as the rest of the
croup. P6 asked the Facilitator what classes she would need to
take to become a leoal secretary. They discussed this until
the rest of the group returned from break.

OC: The Facilitator took great care to "check out" the participants
and make sure everyone was feeling comfortable with the
information presented, and insuring that no one felt left out.
She spoke with the different participants individually as they
settled in for the next presentation, and the group appeared to
be relaxed and in cood spirits as the Facilitator introduced
the next speaker, Edith, as a Counselor from Mental Health.

11:40 Edith becan by giving some bac:zground information on stress
testing and then told the group, "Irm a re-entry person myself.
I came back for my Bachelor's at age 56. Now I'm a clinical
MSW. rt's tough to go back, but let me encourage you to stick
with it." She passed around a handout on "The Effects and Cost
of Stress" (attached) and invited the participants to read it
over carefully when they had some quiet time available. She
then directed everyone's attention to certain pages within the
handout. She spoke about Hans Selye and how scientists look at
stress. She added, "We always assilme that you can handle
anything that comes your way, richt? That's just not the way
it really is. None of us can always he the Rock of Gibralter.
No one is immune to the physical effects of stress, no matter
what their education or income. Now many have had headaches?
High blood pressure? Gastrointestinal problems?" Different
participants raised their hands in response to these questions.

OC: Edith is an experienced and effective Group Facilitator. She
used eye contact with individual participants. effectively to
draw them into the discussion, and used humorous personal
anecdotes to illustrate her points and keep the mood of the
group "up."
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1150 She followed with a discussion of Type A versus Type 8
personalities, in which everyone participated. She went on to
taZk about the socialization of women and the difficulty women
often have expressing feelings that are considered "not nice,"
such as anger. She then Zed the group into a discussion about
assertive, passive, and aggressive behavior. The next topic
she introduced involved methods of reducing stress such as deep
breathing and asked the group to participate with her in a
short exercise to demonstrate the technique of visualization.
Edith went on to discuss a film, "Why Do I Feel Guilty When I
Say No?" Other participants agreed that this was a problem
each of them experienced regularly in their lives. P2 asked
where she could find the film, and Edith advised her to check
in the UTC library. She added, "Women always tend to be doing
things for other people. Leave time to be kind to you. Dcm't
listen to the negative opinions of other people. That's all
they are--opinio4s. I'm going to leave you with a gift. I

have a gimmick. When people make critical comments, sometimes
I'll say, 'I wonder why you're telling me this.' That puts it
right back on them for being critical. Usually they find
themselves at a total loss for words." P3: "1 can't wait to
try it."

12:15 Edith wrapped up the discussion by inviting the participants to
get in touch with her if they felt they needed vo talk to
someone or if they would like to be referred for counseling.
The group thanked Edith for her presentation, and the
Facilitator repeated Edith's name and number for participants
to write down. Facilitator: "Let's take a few minutes before
we knock off to talk about tomorrow's activities. It should be
real fun." P3: "I thought today was wonderful." P4: "I
realry felt like 1 got a lot out of it." The Facilitator
briefly went over the agenda for the following day's session,
added that I would be there observing the group again, and
thanked everyone for coming.

12:30 The participants continued to talk among themselves as they
gathered up their belongings about personal experiences with
stress and ways they have discovered to cope with different
kinds of pressures as single parents.

OC:. The Facilitator had scheduled the most participatory
presentation last so that the group would close on an upbeat
note. The participants seemed reluctant to leave and four of
them stayed until close to 1:00 talking with the Facilitator
and among themselves about their individual plans for training
as well as discussing anxieties about child care and
transportation.r3


