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An Evaluation of Utah's Single Farent and
Displaced Homemaker Programs

been ehangmg in a way that threatens the futures of women and thelr children. The
traditional family (working father, and mother at home with two or more children)
occurs in less than 19% of today's families. One half of all marriages pérfermed this
yééF ﬁiiii éﬁ& in 8i§76r6é and with théee div*o*fces many women énd chiid’ré'ri wiii b”e’
economic as wall as the emotional pruee and eannot belueve what has happened to
the Amarican family: We have not understood the depth of the problem.” (For a
complete list of references for this section; see appendix H).

The National Problem

The growth in the number of families maintained by women has far outpaced that
of other families. From 1972 to 1982 their number had increased by 57% to a total of
9.7 million compared with a 10% increase for other families. One out of four homes
with children is headed by a single woman and that figure will increase another 57%
by 1990.

There is a myth that women grow rich on alimony while the husbands struggle to
meet the payments. The facts are that less than 15% of all divorced women receive
alumeny and the overall average ns $4,000 per vear. Women and children are the true
victims of divorce. Divorced wemen with children experience a 73% drop in their
standard of living which forces them into poverty while their former husbands have a
42% rise. Forty-seven percent of single mothers live below the poverty level.

Although smgle parent families can be formed by the death of a parent or the
blrth of a child outside marnage. the increase in smgle parent families in the United



States is due largely to the rise in divorce rates. These women are thrust into the labor
force without the necessary skills to provide an adequate income for their children. Of
women in the iabor force in 1982, 56% worked out of economic necessity because
they were divorced, ééﬁéféiéa, widowed, singie or living with a husband whose
income was less than $10,000 a year. A California study showed that ever when
working; 33% of divorced women fall below the poverty line, and ancther 15% are on
welfare. In 1982 about 3.4 million families maintained by women (one out of every 3)
were in poverty comparad with 1 out of 13 married couple families. This phenomenon,
of divorced women and their children being forced to live in poverty, has been called
the feminization of poverty.

There are 10 million children in divorced homes in this country. Next year there
will be another million. By 1990 only half of all American children will spend their
entire childhood with both natural parents. One out of 3 children will watch their
parents separate and " the break up of the family is almost as traumatic as death".
When separation occurs 90% of children stay with their mothers. Over half of these
children have had no contact with their father in the past year.

Members of Congress deem the issue of child support "a national scandal." By

concern about the father's credit rating than the welfare of his children. The most
recent statistics show that 42% of the time no child support is awarded at all. Of the
47% of cases where child support is awarded, one quarter of women receive partial

payment and one quarter get nothing at all. The average child support per family (not
per child) is $34 per week. The emotional cost for these women and children is



impossible to calculate. They live in loneliness, isolation; and poverty.

The Problem in Utah'

~ The State of Utah is not exempt from these social probiems. The increased
divorce rate over the past ten years reflects shifts in social norms and incicates more
changes for the future. There are distinct differences in employment and income which
exist between married and divorced or separated persons. These differenices present
special challenges for divorced and separated women. These problems are
particularly severe in Utah where families are larger and incomes are lower than
national averages. Single paient (divorced, separated, widowed and never married)
families are less common in Utah than nationally (11% in Utah, compared to 17%
nationally), but there are more divorced single heads of families in Utah (by percent)
than in the United States generally: |

~ Single parent families in Utah increased by more than 88% during the 19870's,
while married couple families with children only increased by 32%. Setween 1969 and
 in Utah aimost doubled. By 1979, 28% of female headed families in Utah had incomes
below the poverty level. Four years later 34% were in the same condition: The median
income of female family heads is 46% of that of male family heads - $7;500 compared
to $16,400. As a restlt; all but a tiny percentage of money for Aid to Families with
Dependent Children is consumed by female headed families.

The circumstances produce a tremendous negative impact on the children. This
is particularly striking since this is a state where famiiies and children are highly
valued. Approximately 10% more Utah women head househclds with ¢ ldren than is
true nationally. Therefore; Utah's women bear a greater responsibility for their
dependent childrea than do men or women eisewhere. Utah women are more often
responsible for minor children than are women in other states because of higher




feriility rates and because Utah men have custody of children less often.

The U.S: Census of 1983 indicated that of female headed families with children
under the age of six, 50% of Utah women in poverty fail in this category. In 1979,
57,000 Utah children were poor. That is one out of nine children under the age of 18
and one out of eighi children under the age of 5.

The heart of the problem is society’s reluctance to face the new realities of the
family. "There is a longing for an America that no longer exists. Policy makers do not
take into account real women'’s iives. We legisiate through nostaigia.” In a new book
of Utah demograptics, the authors insist that "policies need to be developed to help
begin alleviating the growing economic plight of divorced and separated women."
Fortunately, in Utah; our mest preminent leaders have committed themselves to
changing this problem. Governor Scott Matheson identified the problem of single
parent/displaced homemakers as his final human resource priority for the last nine
months he was in office. Govarnor Bangeter, as well, has frequently stated his
concerns about helping this population of women achieve economic independence.

Utah's Response to the Need

In reponse to these needs the Utah State Office of Vocational Education
requested proposals from educators in the state wishing to develop model programs
for single parents and displaced homemakers. (For a complete description of the
original request for proposcls;, see Appendix A). The purpose of these model
programs as stated in the original request for proposals was: "To develop model
programs to assist institutions and districts in Utah to establish, improve, and/or expand
programs to provide vocational education training, and suppport services to singie
parents and homemakers that will furnisi them with marketable skills and rewarding
employment.” In accordance with the Carl Perkins Vocational Education Act of 1984
which provided the funding for the model programs, other requests were made of those



submitting proposals for this first competition. For example, applicants for funding were
cirected to use the definition of single parent and homemaker given in the original Carl
Perkins Act: "A single parent is an incividual who is unmarried or legally separated
from a spouse, and has a minor child or children for whom the parent has either
custody or joint custody: A homemaker is an adult and has worked as an adult

neration to care for home and family and for that reason has

primarily without remuneratio
diminished marketable skills.”
With these definitions in mind applicants for funding were directed to include

homemakers to obtain necessary vocational training in order that they might gain
marketable skills leading to ér?iﬁiéi?ﬁéﬁi. To aid clients in obtaining these skills project
directors were asked to include in their proposals strategies for supporting clients in
pursuing further education and training. These supports; in keeping with the Carl
Perkins Act, included provisions for outreach services (to inform potential clients of the
services), child care, transportation, and basic literacy training: In addition, appiicants
were directed to incide in their proposals techniques for intake-assessment, guidance
end counseling, job seeking and keeping skills, placement and follow-up services, life
skill training in assertiveness, single parenting, and other Simiiar fo"pi'cfs. In other
words, a model project should include all necessary services for a single parent or
homemaker to make personal, s well as professional progress: Simply directing a

majority of single parents and homamakers, such as lack of confiderice in their ability
to function in the employment world. In providing such services, applicants were also
required to establish an advisory committee and interface with other comimunity ba<ed
organizations, such as social services, job service, vocational rehabilitation. etc.




Thus, the projects funded by the state were to be comprehensive service centers
for displaced homemakers and single parents; providing core services within the
center and referring clients to other agencies for additional services. Since the needs
of the population are so diverse, with some clients coming to the centers as newly
divorced young single parents and others coniing as older displaced homemakers, the
breadth of services was necessarily varied: The newly divorced single parent who
never graduated from high school; for example; may need divorce adjustment
counseling; training in single parenting, and assistance with completing requirements
for high school graduation. In contrast, the oider displaced homemaker with a disabled
husband may need immediately to pursue part-time employment and a part-time job
training program for future career development.

Integral to the plans for the first year of model projects in the state was the need to
evaluate their effectiveness. The state not only required project directors, themselves,
to gather data on their clients, but also provided funding for an external evaluation to

be conducted. Because this external evaluation constituted the first data ever collected
in the state of Utah on single parents and homemakers, emphasis was placed on
deveioping measurement techniques, collecting descriptive data on clients, as well as
assessing the effects of the actual programs.

assessment and follow-up data collection;
2) To describe .the nature of the client population served in
~ each of the six projects; and
3) To describe clearly the nature of the actual services clients
received at each of the six model projects;

i0




4) To summarize the effects of the services on clients’ lives.
5) To make recommenidations for improving the services at the centers.

The first purpose of the evaluation; the development of a state-wide record
keeping system was accomplished by the creation and testing of theintake Form and
the Follow-up Form. Each of these forms has been used extensively at each of the
centers; project directors have given suggestions for their improvement; and the forms
are now in refined versions which should improve next year's evaluation. The second
purpose was accomplished by administering, coding, and analyzing the resuits of the
intake assessment data. The results of these analyses are presented later in this
the collection and analysis of several different pieces of information: 1) observers' field
notes of actual training offered at the centers; 2) interviews with project directors and
clients, 3) evaluation assistants' site visits to the centers, and 4) follow-up interview
information: In order to accomplish the fourth purpose (determine the effects of the
services on clients' lives), data from the follow-up interviews were analyszed and

conclusions drawn.




Several questions guided the coilection of data in the evaluation. Each of the

questions addressed by the evaluation are as follows:

1) What are the demographic characteristics of the client
population? (i.,e. How old are the clients? How many
chilc 3n do they have? What is the client's marital status?
What is the client's education and employment history?)

2) What is the nature of the services clients receive from the
centers? (i.e. What are the contents of pre-employment

training offered at the centers? How long do clients attend
such training sessions? For which services do the project
staff refer clients to other agencies?)

3) What are clients' perceptions of the services offered to them
by the centers? (i.e. To what degree do clients feel that the

personal/professional goals? What suggestions do clients have for
improving the services they received from the centers?)

4) What happens to clients after they have received the
services offered by the centers? (i.e. What percentage of
clients are placed in an educational training program?: What

percentage are placed in employment? To what degree have
clients reached their personal goals as a result of receiving
services from the centers?) ;




Method

Evaluation Staff
Before describing the proééaures used in the evaluatlon a brief sketeh ‘will be

glven of the staff positions and the roles sach of the personnel filled in the evaluation:

The project director was responsnble for overall prejeet management training of other
evaiuatlon staff, develepmg instruments used in the evaluatlon and wntmg project

reports. Evaluation assistants were assigned by the director to serve at Ieest one of the

six model pro;ect sites. These assistants were in contect wuth the model prcjeet
directors during the year and coordinated datarcollectuen aetlwtles with the site director
and evaluation project director. These assistants trained local observers who were
hired by the evaluation project director to take field notes and document the types of
services being offered at each site.

While the roles of local observers were quite limited, the evaluation assistants
accomplished a variety of tasks. For example, assistants interviewed clients and
project directors at the sites, canducted telephone interviews with clients after they had
received the services offered by the centers; and helped code, tabulate and analyze

data. Three of the assistants; who held Ph:D. aegrees in evaluatlon or family science;

acted as constltants to the evaluation project director as decnsnons were made

regaralng procedures used in the study. Three assistants were Ph.D. candidates in
enther Instructuonal Scnence or Family Science and tWo were pursumg master's

degrees in family science.

inetrumente
ééverai ihétrﬁmehté were used iﬁ tﬁé év.-;uuaiiaﬁ’ tFé iﬁféké Form the i-ieid

instruments was developed specifically for this evaluation.
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Intake Form. The client Intake Form was the most critical instrument to the first
year evaluation: An initial version was produced; reviewed by state personnel, and
then revised. The revised version was then submitted o selected project diractors for
their feedback, after which another revision was compisted. This revision was then
presented in a formal meseting held with all of the project directors; Phoenix Institute
staff and state personnel for additional feedback. The meeting was, perhaps, the most
useful of all the evaluation sessions regarding the Intake Form because project
directors were able to give suggestions based on their experience with actual clients.

It was also. determined during that meeting that the form would be produced on
pressure sensitive paper so that multiple copies would be available for distribution to
the state, as well as to the evaluation staff. See Appendix B for a copy of the Intake
Form used during the FY 1986 year--the form used in the evaluation study described
in this report.

After the form had been used by bfbjéét staff for several months, another
evaluation meeting was held at the Phoenix Institute during which project directors had
another opportunity to give suggestions to the evaluation project director concerning
the Intake Form. The form was not revised again, however, until the data coders and
other evaluation assistants had had an opportunity to use the form in tabulating data.
The suggestions of data coders were as critical to the quality of the Intake Form as the
comments from project directors because certain of the categories on the form were
difficult to summarize. | 7 7

~ Thus; it was not until the funding year was drawing to a close that a final version
of the Intake Form was drafted. This final version was then presented at anotRer
formal meeting of project directors (including those who had received funding for FY
1987) for their review and suggestions. This final version appears in Appendix C and
should be considered for state-wide use during FY 1987. Note that the newly revised
form actually has significantly more information on it, but is now only one page instead

pmdi
vo Y



of two. The categories; especially for financial resources of the ciient; are much clearer
and should increase the accuracy of reporting client income during the coming funding
year.

Project directors were encouraged to assist clients in completing the Intake Form,
although it was reportsd that many clients completed the forms themselves. Pr'o’jéci
throughout the year.

Field Notes Form. In addition to the Intake Form, a Field Notes form was
ﬁéﬁéiéﬁéa for use by observers. A copy of the Field Notes form can be seen in
Appendix E. As can be seen in Appendix E; ths form contains instructions for
observers as they attend training sessions conducted at one of the six model project
sites: It also contains instructions and sample questions to be used when interviewing
the project director or clients participating in the iiéiihiﬁﬁ:

Job zﬁiiéiy&ié Form. Because this was the first year of the model E)Eéjééié a
éurvéy instrument was aé\iéiébéd to assess the roles and tasks of the model project
directors. A-copy of the Job Analysis for Model Project Directors can be seen in
Appendix F. As can be seen in the appendix, the form contains a listing of common
tasks required of model project directors and asks the respondent to assess the

importance and frequency of each task in her everyday professional life. This survey
was developed in conjunction with several of the project directors, themselves, in order

to ensure that the list of tasks included on the form was as complete and accurate as
possible. The form went through several revisions before actually being used to gather
data. - _

" Follow-up Form. In addition to obsersational and survey data, follow-up
telephone interviews were conducted with clients approximately six months following

their contact with the model projects. An example of the Follow-up Interview for Single
Parents and Homemakers is contained in Appendix G. The form focuses on three



main areas: 1) services received by the client, 2) effects of those services on ih’é
client's life (i.e. piacement in a vocational program or in employment), and 3) the
client's judgment regarding the vaiue of the services and suggestions for improving the

services offered by the model project.

Procedures |
Intake assessment. Each project was required to use the Intake Form with

(UTC-Provo, Snow, and BAVC-Logan) many clients were served prior to the
development of the Intake Form and thus, the number of clients served in the state
during FY 86 is greater than the number of clients included in this evaluation. It is also
important to understand that most projects had additional procedures they used at the
another form they had already developed for internal purposes. In addition, most
projects referred many clients to othar professionals within their institution for further

assessment information, especially regarding career interests and éﬁiiiddéé. Thus, the
intake Form itself represents only a small portion of the intake assessment activitios
conducted at most sites. But it does represent a set of uniform demegraphic items
which can be summarized acruss all projects, leaving project directors free to require
additional intake assessment activities which fit the specific needs of their clients and
geographic areas:

Although the /ntake Form was designed to be filled out by a project staff member
rather than the client, the actual Eiééé&UEéé varied from one project to another. Aii
project directors periodically sent a copy of the completed forms to the evaluator.
These forms were then coded and the data entered into a computer file for later
analysis: If the forms were unreadable or certain: items were diffictilt to discern, the
evaluation assistant contacted the project director responsible for that client to obtain
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clarification. During the summer a coding scheme was devised for the form and the
data were entered into a computer file for later analysis: (See Appendix D for a
description of the coding scheme used for the Intake Form). |

Fleld notes. Either a local observer or an evaiuation assistant on the
offered at the model project sites. Since each project differad in the types and length cf
services it offered; the amount and nature of the observational data varied from one

project to ancther. Usually, however, the field notes consisted of at least four hours of
observational time in one of the project's Bfé-éfﬁpibyrhént training courses { a course
dealing with confidence building, single parenting, financial planning, etc.). The
results of these observations will be used in two places in this repor:: to help describe
the services offered by each project; and to amplify the section of the follow-up data
which focused on the services clients received and their suggestions for improving
those services. . '

Job analysis data. The Job Analysis for Model Project Directors form was
administered during an inservice meeting held at the Phoenix Institute. Each of the six
model project directors completed the form, as well as three others who felt
knowledgeable cencerning the tasks of project director. Means and standard
deviations were calculated on each of the items for each of the two scales (importance
and frequency):

Follow-up interviews. One of the most critical aspects of data collection in
this evaluation was to measurs the effects of the services on clients' ability 16
evaluation assistants telephoned clients approximately six months after the clients had
completed the services at the centers: It should be noted that the follow-up period was
not exactly six months in every case. Some clients, for example, ‘were interviewed
approximately four months following their completion of the training course offered at



that center. However, efforts were made to equalize the follow-up period as much as
possible from one center to another:

When interviewers contacted clients tc gather follow-up data, the interviewers
introduced themseives, stated the purpose of the telephone cail and explained to
slients that the interview woulid be used to evaluate the effectiveness of each center's
services; that the client's name woula never be associated with the data collected
during the interview; and that the client had <omplete freedom tc accept or decline the

interview. These procedures were used to ensure that no client's rights of privacy were
violated. The nature of the follow-up data was ciearly parsonai in some instances (i.e.
the client's present earnings) and evaluators made certain that rio client was forced to
respond to the interview or to an item which the client felt was an invasion of privacy:
Because of the size of the population (nearly 1600) no attempt was made to
gather follow-up data on every client: Rather; several procedures were used to collect

this data on a subgroup from each of the six ceniers. In some cases, because of the
scheduling of training programs in the various centars, two or thrée pre-amploymaent
training groups were selacted for follow-up. It shouid be understood that these groups
were selected based on the premise that six month foliow-up data could be collected
on them before the end of the funding year, not that these particular groups were the

most representative of all clients served by a center: In other words, the evaluators
were restricted in the gathering of follow-up data to those ciients who had received
services from the center prior to April, 1986. Clients receiving services later in the year
were included in the analysis of intake data, but could not be included in six nionth
follow-up analyses. 7

In some instances centers served so many clients that a random sample of clients
‘were drawn: one from a §F6ij§ of cliants who were primarily referred to other agencies
for service, and the other from clients who had completed Provo's pre-employment



t’rai'ni'n’g program. o
7 It is important to note that many clients were unreachable by telephone; sither
because they had moved since completing the training at the center or they had no

telephone. When a client was difficult to reach, the evaluation assistant contacted the
project director for further informaiion regarding the client and then in some cases tried
again to telephone the client. However; because a given percentage of clients were
unreachable by telephone in each of the six locations; the follow-up data should riot be
construed as totally reprasentative of all clients served in the state. Thus, caution

should be used in interpreting the data gathered from this follow-up procedure. Every

effort was made to ensure that as representative a group as possible was selected for
interviewing, but because all clients selected could not be reached; and because all
clients were not included in the follow-up data; results should be viewed as preliminary

in nature.

Results

The results section will be divided into five sections. In the firsi section, a client
profile will be given to illustrate the most commoniy served client in the state. This
client profile is designed to provide an introduction to the statistical data presented
later in this section. In the second section, selected case studies of actual clients wil
be described: These case studies were selected as representative of clients served
throughout the state during this funding vear. In the third section, each of the six
programs will be described. These descriptions will be based on field notes taken
during the course of the funding year, interviews heid with project diractors, the job
early stages of the evaluation: In the fourth section; data gathered on the Intake Form
will be summarized. Overall ttatistics, combining intake data from all six sites will first
be shown, followed by comparative resuits, examining the differences in clients from




one site to another. In the final section; the results of the follow-up telephcne
interviews will be described: Emiphasis will be placed on describing clients’ placement

in employment or vocational training, as well as clients’' perceptions of the services

they received from the various centers.

Client Profile 7 7

In this section of the restilts a client profile will be drawn which describes a typical
client served at any one of the six centers. Because this profile is a composite
description, based on all of the intake and follow-up information gathered in the
evaluation, the profile, itself, represents a common client who eame to a center for
services: not a case study of an actual client. For the sake of this doctment; the client

will be called; "Susan."

Susan is a 32 year old Caucasian woman who has recently been divorced from
her husband. She has two children, ages 4 and 8. She graduated from high school,
but has had no ﬁéé't-s}éébrida’r}/ training of any kind. Before she was married she had a
full-time job, and during part of her nine year marriage she had a pant-time job s a
clerk in a department store. But for the lasi several years, since the birth of her four
year old daughter, she has not worked outside the home. In the divorce settiement
Susan's husband was required to pay child support, but has not had steady
employment himself, and Susan does riot expect to receive much financial Suppon

from h’f'm in the future.

on government welfare assistance for the past three months (Aid to Families with
Dependent Children) and has become discouraged about the prospects of being able
to support herself and her familv. She does not like thinking of herself as the sole



provider of income for her two children, but she is coming to realize that she has little
choice.

She is Iiving in a moderate three bedroom home which she and her husband
purchased five years ago, but no mortgage payments have been made for the past 10
months. When their separation first began, Susan’s husband quit making payments,
partiy because he did not have regular income at the time and partly bec.iuse he
thought he would lose the house anyway, in the divorce. Susan does, however, have
a seven year old car which they purchas »d three years ago and which still requires
one more year of monthly payments. Recause of Susans' financia! situation and
becziuse the mortgage is so far in arrears, she is planning to sell the home and move to
a smail apartment as soon as possible.

As she looks at her life and considers her future, Susan has an overwhelming
feeling of inadequacy: inadequacy as a person, inacequacy as a provider for her
family, and inadequacy as a parent. She knows that her lack of education and work
experience will go against her as she tries to seek employment, and she’s afraid of
tackling school since she hasn't been in any type of formal education since ner
graduation from high school. And she never feit very capable as a student, even when
she was in high school.
mentions a new program that is being offered at the technical college. Because of her
friend’s encouragement, Susan decides to take the challenge and go to the center for
some advice. Sha is impressed with the people in the center. They seem to
understand her situation and almost anticipate her needs. Somehow, she doesn't feel
quite so alone after the first visit. After the second visit to the cenler, Susan decides to
enroll in the training program offerad at the college for displaced homemakers and
single parents. She attends the prog:-am for two months, having direct contact with
center personnel for a total of about 50 hours. She learns in the sessions to take

21
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responsibility for her future and to feel better about the strengths she, as a person; has
to offer both an employsr and her family.

Upon completion of the course, Susan decides to enroll in a formal vocational
training program offered at the college. Although she has considered a variety of
carsers, she finally decides to pursue a program in secretarial training in which she
learns to operate a variety of the latest word processing equipment. Shé is so positive
about the effects of thi center on her own life; she tells a number of her single parent
friends about the progirams.

Three months arier énrolling in the secretarial training program, Susan finds a job
at a iocal company which develaps and markets computer softwars. She enjoys her
new job, but plans to pursue further training at the technical college in computer
science so that she will be able to advance more rapidiy within her company.

Case Studies 7 . ,

In this section of the reslts; three case studies will be presented of actual ciients
who have come to one of the centers for assistance. They represent the broad
spectrum of clients éféiiéiiééiiy desuribed in the in’iéké data section of the report. The
first is a young single parent, the next is like the fictitious profile of the most common
client, and the last is an example of an older displaced homemaker. The names have
been changed to protect the identity of the actual clients. |

Case study one. Lori is pretty but too thin. At 23 she is emotionally an old
woman. As the illegitimate child of an alcoholic mother who is irresponsible and
immature; she long ago learned to take care of both herszif and her mother: Caring
grandparents helped give her some stability in life; but she learned early that her role
in life seems to be to rescue others: Lori's few girifriends are usually in trouble of some
sort and come to her for advice and help.
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Lori's first marriage was to a high school boyfriend when she was 17 and, like her
mother, a baby was on the way. She had another baby a year later. Soon after that
her husband was sent to prison for pushing drugs. She waited for him until he got ou.
of prison, but he left her for another woman. She has been on welfare for a number of
years now. She doesn't want to be away from her children, and she doesn't have any
skills to get a job that would pay enough to support them. Besides, iife is freer when
she is not working:

A year ago she met a tall, good looking guy at a beer bust in the canyon. It wasn't
long before he moved in with her and the kids. He works construction when he can get
a job, and he is good to the kids when he is not drinking. He also takes drugs nearly
every day. Lori wishes he wouldn't, so he promises to quit but so far he hasn't. Lori is
pretty happy with him except for his mother and sister. They don't like her and they
keep making problems. Her boyfriend doesn't stand up to them very well so Lori has to
be the one to smooth iﬁiﬁéé out for him.

They were engaged to be married last June. About the first of May he was
arrested at her apartment at 6:00 in the morning for pushing drugs: When Lori realized
it was the police on a drug bust; she flushed the dope down the toilet so she and her
children wouldn't be implicated. Her boyfriend was really angry ai her for wasting
those expensive drugs. 7

While he was in jail, Lori decided she wanted to change her life. She decided
she would get some computer training in the fall and in two years would be able to get
a job to support herself and her children. A week after her boyfriend got out of jail they
were married: Her mother is happy for her because she was able to find a husband.

Lori began a Self-Sufficiency class last fall and attended about four sessions
before she dropped out. In the spring she had & few weeks of individual therapy
through the Displaced Homemaker program in her city but she didn't stay with that
either. She says she warits wiat the Displaced Homemaker program has to offer and
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she will take it in the future.

7 Case study two. You'd like Mary the mirute you set eyes on her. Thers is a
bubbly quality about her that is irresistible. She is rather short with dark hair, a ittie
overweight kut she looks cuddly, not fat: She grew U3 in a modest, lower middie class

home where religion was taught and believed. She went tu coilege for about a year
and a half and then attended a special training school and became a dental assistant.
After completing her training she went to Arizona with a friend to work.

It was while she was in Arizona that she met her future husband who was on a
mission for his chirch. With the same religious and moral values, her marriage got off
to a great start at the age of 20. Things seemed to be going pretty well for several
years. They had a daughter and three years Iater another daughter. Six year later
their only son was born. About that time; Sue's husband became involved with several
different women. The first few times she forgave him but, when she could see that
nothing had changed, she filed for divorce. He has remaried and lives in Florida.

Financially, it has been rough. Her husband has a college degree and hoids a
top management position that pays him more than $40,000 a year. There is no
alimony; but the courts did award her $638 a monith child support. Her husband paid
her about half the time so she turned him in to the Office of Recovery Services. She
doesn't think they do much because he still only pays part of the time: In the past three

which gives her $400 to $500 per month. She has been hunting for a fuil time job but
is unable to find one. It is difficult to get by on that amount of money. Her foiks help her
when they can. Because she couldn't make the mortgage payments, Mary lost her
home. She ncw rents around the corner from her housa. o |

Her children have a struggle emotionally. They went to Florida for a visit the first
summer after their dad left, but it turned out to be a disappointment. The children
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wanted to spend time with their father but his new wife seemed very threateried and
resented them being there so they came back early. The boy who was about 6 at the
time has been acting out ever since. The older girls have a lot of resentment toward
the new wife too. Mary is sensitive and spends a lot of time with her children knowing
that thare is a lot of confusion and pain for them surrounding the divorce.

Mary complsted the Displaced Homemaker program in her city over a year ago
and says that she continues to benefit from it. She has more skills for helping herself
and her children and it shows in their lives. She is amazingly positive and is sure she
will be able to get a job in the future:

Case study three. Alice is an attractive middle aged woman of 50. She
married for the first time when she was 27. She and her husband had a boy and a gir,
and when she couldn't have more children; they adopted a 3 year old boy who had
been badly abused. Her husband was a welder who was laid off due to an iliness. He
had a nervous breakdown and the stress of that ercded their marriage and they were
divorced. 7

Alice's daughter was born with PKU, a metabolic disease. Today, babies with
this disease are identified quickly and proper diet prevents damage. Twenty-cne years
ago they did not have the modern identification methods and Alice's daughter was
nine months old before they caught the illness. By that time her brain had been
damaged, and she was mentally retarded. She has been sbie to graduate from high
school in a special education class. She lives in a group home and is learning to
function by herself. With some supervision she will be able to live in an apartment with
other young women. 7

The youngest son is behavior disordered and learning disabled as a result of the
physucal abuse he suffered before he was adopted He has had a iot of trouble with
school and the pohce out seems to be doing better now.

m‘.
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Eight years ago Alice remarried a man who had Niultipie Sclerosis, but he got
Lroke his hip several years ago which seemed to worsen his iilness: He began to
have trouble remembering and, in the last year, he has been diagnosed as having
Alzheimer's Disease: e must live in a nursing homie now.

- Alice broke her ankle recantly. She said it was a good time for her to Siéwrd'e”\"h
and take stock of her life. She has decided she can’t do everything for everybody and
has to take care of herself, too. Financially, her husband gets a pension as a disabled
veteran; and they alse have Social Ssctrity so they can get by fairly weil.

Alice has completed ths Dispiaced Homemaker program. It has given her the
courage to start college this fall. She plans to take classes in the human services field

so she can be employed and help others.

Program Descriptions

Each of the centers is comprised of several main components or servicas
(Detailed descriptions of each project, the services each offers, and observers field
notes are contained in Appendix I). :

1) Outreach activities designed to attract clients into the center who are in most
need of the services.

2) Pre-employment training which assists clients in preparing for further
vocational training or entry into the work force. |

3) .Vocational training which will preprare clients with spaecific skills rneeded for
empioyment. Since most of the centers are attached directly to a technical college or
area vocational center, this training is usually provided with the institifion iself.

4) Support services, such as child care and transportation.




Assertiveness tralning. The common thread to all centers is an emphasis on
building client confidence (assertiveness training). Each project delivers this training

somewhat differently; but all feel that it is central to the success of thsir projects:
Because clients almost universally feel victimized by their circumstance, they are
seldom ready to immediately enter full-time employment upon entrance to one of the
centers.

As seen in the materials in the appendix, Provo has two methods for delivering
this pre-employment training: 1) their Successful Life Management course, and 2)
their Self-sufficiency course: The Successful Life Managment course is conducted
over a ten week period with a total of approximately 60 hours of contact time in training
sessions. Logan, on the other hand, has about 40 hours of contact time with the clients
8 hours per day for one week. (It should be noted that L¢. an spread their training over
a two week period at the beginning of the funding year).

Some of the centers have a module entitied "assertiveness” (or something
similar) while others, iike Salt Lake, build the assertivenass into the other modules they
teach on career preparation, financial planning, stc. Regardiess of Fow ihe centers

structure their pre-employment training; the assertiveness component is seen as one of
the most crucial. They believe that it is in this type of training that clients begin to take
responsibility for their own behavior and gain the confidence they need to set goals
and achieve them. ‘

Client referrals. One critical difference among centers is the degree to which
they refer clients to other sarvice providers or agencies. In shear numbers, Provo
probably refers more clients out to other agencies than any other center, but Provo is

less likely to refer clients to other service providers within their institution than, for
example, Ogden. The project director at Ogden does much more brokering of service
to other providers than the other centers such as Logan.
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One of the interesting findings of the field notes and interviews with project
directors is the community acceptance of the centers and the relationship of this
acceptance with centers’ tendency to refer clients to other agencies or providers. In
some instances, the rural projects (especially Price and Ephiraim) rely heavily on other
community agericies to conduct their projects; while some of the urban centers where
the community services are the richest, the centers rely less on them (such as Sait

Job analysis survey. Because of the many tasks that are required to manage
a center, directors of these programs are key people. The purpose of the job anaiysis
survey was to have directors rate how important various tasks are her program and to
indicate how much time is spent on each task. To determine the impontance of the
task, they were asked to rate the task on a five point scale ranging from not important to
extremely important. The directors were not asked to approximate actual hours spent

on each of the tasks since this would have been impossible considering the number of
months the programs had been in operation. They were asked to approximate their

that were ot listed on the survey, the directors were asked to add these tasks; rate
their importance and approximate the time spent on them: In addition, the directors
were asked to provide comments about the most and least rewarding aspects of their

jobs and any other feelings they had about their role as director in their project.
Nine directors and their assistants completed the survey. The following summary
of findings is a result of an analysis of the data using descriptive statistics. In addition
to the findings, a qualitative section is included in this repart to illustrate the comments
made by the directors about their jobs. A copy of the survey is included in Appendix F
of this report:
The findings of the survey were as follows:
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1. Directors rated the collecting and managing of intake data from clients and
teaching classes in the program as being most important. Seventy-eight percent
of the directors rated both these tasks as being extremely important in their jobs.

2. Recruiting clients; interviewing clients, and managing finances were rated as
being the next most important tasks which directors performed.

3. Directors rated initiating special conferences as the least important task in
their jobs. Only 33 percent of the directors rated this task as being extremely

important.

4. Serving on other community advisory boards was rated as being the second
least important task which the directors performed.

5. Directors stated that they spend most of their time interviewing clien:s.
Forty-four percent reported they spent an extreme amount of time interviewing
clients, and 89 percent stated they spent quite a Iot of time to an extreme amount

of time interviewing clients:

6. Directors reported spending the second largest amount of time in recruiting
and counseling clients. Eighty-nine percent of the directors stated they spent
quite a lot to an extreme amount of time in recruiting clients while 78 percent said
they spent qite & lot to an extreme amount of time counseling clients.

7. Directors reported they spend the least amount of time on community advisory
boards and staffing their organizations. Eleven percent of the directors reported
they spent ne time on community advisory boards, eleven percent spent very little
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time, 44 percent spent some time, and 33 percent spent quite a lot of time.
Eleven percent reported they spent no time at all staffing their organization, 11

percent spent very little time; 44 percent spent some time, 11 percent spent quite
a lot of time, and only 11 percent spent an extreme amount of time.

8. The following are the ratings in descending order of task importance and time

spent on the task by directors:

Collecting and managing 4,78 Interviewing clients 4.33
intake data - N L L
- o Recruiting clients 4.22
Teaching 4.78 - - . o
L o Counseling clients 4:22
Recruiting clients . 4.67 e o
S _ Developing instructional 4.00:
Interviewing clients 4.67 materials

Managing finances 4.67 Meeting with community staff .00

R [ S o - L - = B Mgaﬂ

Couriseling clients

b
ur
o

e Teaching 3.89
Meeting with decision makers . e
Meeting with regular staff 3.89

D
oy
(s}

Meeting with state 4.44 i o
personnel Meeting with decision 3.78

e makers

Developing instructional 4.33 . o
materiais Collecting and managing 3.67

: : o data

Meeting with regular 4.33 o N

staff ~ Travel 3.67

Staffing the organization 4.25 Placing cliérits and 3.33
follow-up
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Placing clients and 3.22

follow-up Managing finances 3.22
Meeting with community 422 Special Confererices 3.22
staff e o
L o _ Meeting with state 3.22
Meeting with advisory 4.00 _ personnel
group o
_ . o Meeting with advisory 3.22
Travel 3.78 group
Community adviscry 3.67 Community advisory 3.00
board board
Spacial Conferences 3.56 Staffing the organization 3.00

9. Only three of the directors added any additional tasks to the original list. All
but one item received a 4 or 5 on both the importance and time spent scales. The
tasks were as follows: Time coordinating with other z agencues involved with the
clients; Time preparing the actual lessons (not the materials); Setting up an
extension of the program in anothér county; Crisis counseling; Finding
resources for group members; Inservicing people on campus who ask for our
help; Developing other funding sources or fund ralsmg The item with the lowest
rating was home visits to clients without phones

The following sample of comments were made by project directors who
completed the survey. The comments are divided into three categories: most
rewarding aspects of the job; least rewarding aspects of the job; and other comments
about the role as director: |

The following are comments about the most rewarding aspects of the job:

"Seeing the change in the clients’ lives."

"Watching the women grow--seeing an increase in their self-esteem; heip’ihg
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them realize their options; seeing them realize a goal of employment or a return to
school; seeing the women network and help each other.”

"Getting people unstuck--getting other agenies off them. Helping women network
and build group support.”

"Watching it [the program] grow, seeing the success of our clients, seeing the
professional growth of the staft.”

"Seeing community involvement and bringing about awareness to desplaced
homemakers in our area. Watching the single parants/displaced homemakers become
self-sufficient.” 7

"Witnessing the progress of our women: Exploring befter and new ways to help
fill our women's needs."

"Working directly with the clients, getting them into pre-voc training and training
programs, watching them grow and develop.”

"Providing positive reenforcement, making them aware of resources and choices,
seeing them take positive steps for their own growth and progress.”

"Seeing a person’s life actually change and a new person evolve.”

The following comments are about the least rewarding aspects of the job:

"Working through the red tape of our own institutions and others."

"Having to wait on other people . . . to get things rolling."

"Being consumed by the iob."

"Worrying about money, trying to develop as a program in [another county] with
limited money and staff. Satisfying all entities! Trying to write funding [proposals] and
do a good job in the space allowed." '

32
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"Busywork:.."

"Outside politics botn on and off campus. Haiiiﬁé others try to use the program for
their own ends and not the éééd of the client.”

". .. paper work and travel.”

The following are additional comments made by project directors:

"The biggest challenge is to keep the project on track and to keep the nseds of
the women up front. In the future, the absorption of the project by an institution or
public organization concerns me. I'm afraid that we'll lose it.”

"It i of vital importance that | have an awareness of services; as well as individual
contacts; within the community for cooperative referrals and to eliminate, if possible,
the traditional 'run around.’ My activity within the community has provided me with a
vast neiwork of women who | can call on to provide input information and resources for
myself as well as the women | work with. The service provided by the [project] is
integral to the development of self-dependent individuals.”

"I am only a VISTA, but | really enjoy this type of work. | forsee myself taking more
educational training in this area to further my skills.”

33.
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Intake Data

clients whose Intake Forms were included in the analysis. As can be seen from the
chart; sample size varied among locations with approximately one-third of the clients’
forms coming from UTC/Provo. Comparing the three urban sites with the three rural

sites, it can be seen that the projects located in the urban areas each served more
clients than those in the rural areas. Specifically, 70% of the clients were served in
urban projects with the remaining 30% being served in rural projects.

Location

~ Ogden

Salt Lake

Figure 1. Percent of client intake forms from each lozation includad in the

analysis.
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Gender, race, and age of clients. Virtually all (98.7%) of clients served in
the model projects were women. Thus, of the total number of 984 clients included in
the analysis; only 13 were men. These men were usually facing problems similar to
those faced by the women sarved, but often not to quite the same degree. For

example, some men cama for the training in single parenting because they had been
preparation in education; employment, and budgeting than did the women in generai.
As shown in Figure 2; a total of 89% of the clients were Caucasian, with most of

number of mirority clients varied greatly from ons Iocation to arother. These data
comparing differant sites with each other will be reported later in the document.

The programs served clients ranging in age from 15 to 62 years of age with the
average age being 32. As can be seen in Figure 3 the distribution of clients according
to age was somewhat normal with approximately 70% of all clients being aged 25 to
44. As shown in the figure, very few clients were served by the centers who were older
than 55. Clients in their teen were usually single mothers, while older clients:
especially those over 45 wouid be categorized as displaced homemakers.




Racial Distribution
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Figure 2. The number of clients of different races.
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FiéUié 3. Number of clients in each age group.
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Although most of the clients served in the centars were Caucasian, the proportion
of clients who were minorities varied substantially from one mode! project to another.
Figure 4 shows, for example, that the Ogden center had four times the percentage of
minority clients on the average as did Provo and nearly twice the percentage of any
other center.

RACE-OTHER THAN CAUCASIAN

LOCATION

1

SALT LAKE

15 20

Figure 4. Percent of minority clients served at each center.
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The age of clients also varied sumewhat from one center to another. Figure 5
shows that UTC/Salt Lake had the oldest clientele on the average and that Ephraim
had the youngest. However, the mean age of clients did not vary greatly from one
center to ancther. As can be seen in the figure, tha average age varied oniy 4 years

AGE

AVERAGE AGE 20 1

SALT PROVO OGDEN PRICE LOGAN EPHRAIM
LAKE S
LOCATION

Figure 5. Average age of clients served at each center.
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Marital status. Figure 6 shows the marital status of clients. As can be seen in
the chant, fully 65% were either divorced or separated from their spouse. An additional
13% were single (never married) and 4% widowed. It shotld be noted that the
category "single” did not have the words "never married” following it on the Infake
Form, and there is some possibility that a few clients may have misinterpreted this
category as meaning divorced, separated or widowed. However, for purposes of this
evaluation it will be assumed that the category means that the client has never married.
From the intake forms it was evident that at least some of the clients in this category
were young single mothers who had never married. The final category in the chart
shows that the remaining 18% were married. Many of these clients were women who
had husbands who were disabled, had recently become unemployed, or were earning
below the poverty line.

Marriage

Separated

Married

Divorced

Figure 6. Marital statds of clients.
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There were soma interesting differences in clients’ marital status from one center
to another. For example, Figure 7 shows that the rural centers (Price; Logan; and
Ephraim) had a higher propertion of single clients than the urban centers (Ogden,

Provo, and Salt Lake).

LOCATION

0 5 10 15 20

Figure 7. Percent of single clients served at each center.
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Figure 8 shows that Provo and Price had a substantially larger percentage of
married clients served, with Provo serving fully one third married clients, while Ogden
and Logan served only 3% married clients.

PROVO

PRICE
EPHRAIM
SALT LAKE

Figure 8. Percent of married clients served at each center.
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The number of divorced clients did not vary as widely from one f:éﬁféf to another
as did the other categories of mantal status. Figure 9 shows, for example, that about
half of the clients at most centers were divorced with Price and Provo serving a
somewhat lower percentage of divorced elients.

EPHRAIM

 SALT LAKE

DVORCED . |
oo [,

60

Figure 9. Percent of divorced clients served at each center.
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The percent of widowed clients varied widely from one center to another. Figure
10 shows that Logan served four times the percentage of widows as did Price or
Ephraim; for example.

Figure 10. Percent of widowed clients served at each center.
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Figure 11 shows that Salt Lake served the largest ﬁéfééﬁiééé of separated
clients, nearly a third of their clientele selecting this category (30%), while only 12% of
the Provo clients said they were separated at the time of intake into the program.

st e [ -

LOCATION

Figure 11. Percent of separated clients served at each center.

Clients' children. The number of dependent children reported by clients
ranged from zero to eleven with the average client reporting two children (see Figure
12). In Figure 13 the age of clients’ children is shown. While some children were
quite old (as high as 40 years old), the median age of the oldest dependent child was
eight years of age while the median age of the youngest child was four years old. Thus
the most common client was about 32 years old with 2 children, ages 4 and 8.



# of Children

Frequency

o 1 2 3 4 5 6 7 8 10 11
Number of Children

Figure 12. Number of clients' dependent children

Age Of Children

B Age Of Oldect Child

Percent

0 1-5 6-10 11- 18- OVER
15 20 20
Age of Child

Figure 13. Age of clients’ children.
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The age and number of children reported by clients varied according to the
center at which they received service. For example; Figures 14 and 15 show that
Provo clients had, on the average, larger and older families than the clients at the other
centers: Figure 15 shows that Provo clients' oldest child was, on the average, more
than three years older than the clients’ oldest chiid in Logan.

AVERAGE NO.
OF CHILDREN

OGDEN PRICE EPHRAI SALT LOGAN PROVO
M LAKE
L7 TATION

Figure 14. Average ages of children at each center.




AVERAGE AGE-OLDEST CHILD

| averace Ace-
_ OLDEST CHILD
B AVERAGE

* YOUNGEST CHILD |

AVERAGE AGE

Figure 15. Average age of oldest and youngest child at each center.
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Spouse's disability. The percent of married clients raporting that their spouse
had a disability is shown in Figure 16. This data is especially critical when examining
the income levels of clients and their marital status. It was clear from the data that
many of the married clients were displaced homemakers because their husband was
no longer able to provide family income because of a disability.

WIFE/HUSBAND DISABILITY

PRICE PROVO OGDEN EPHRAIM LOGAN  SA-T

LOCATION
Figure 16. Percent of clients reporting a spouse's disability at each center.
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clients with less than an eighth grade education to those who had completed graduate
work at a university. As shown in Figure 17, approximately half of the clients (54%)

completed ﬁi@ﬁ school or completed requirements for the G.E.D. It is important to note
that fully one out of five clients dropped out of school before graduating from high
school, with 8% stopping at the ninth grade or below. Approximately 10% of the
clients had received vocational training of some kind prior to entering the program;
most of that training eceurring in either the secretarial field, the nursing field; or in a

Education

Grad.

Coll. Sen.

Coll. Jun.

Coll. Soph.

_-__- -_ Coll. Fres.
Years of ==
Education

12th

11th

10th

9th

8th @2 s o S e S S S —

0 5 10 15 20 25 30 35 40 45 50
Percent

Figure 17. Clients' level of education ("college” refers 10 any type of
post-secondary education).
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When the educational level of clients is examined at each center, it can be seen
that Provo had the most educated clientele with Ephraim reporting the least amount on
the average: For example; Figure 18 shows that Provo clients reported on the average
one year of post-secondary training, while the average ciient in Ephraim had not yet

educational level as not as disparate as some other ciiant characteristics and that all
centers were primarily serving clients who needed further education in order to enter
the employment market successtlly.

5.0=H.S. GRADUATE EDUCATION
6.0=l YR. COLLEGE
. s

:

AVERAGE

PROVC PRICE  SALT OGDEN LOGAN EPHRAIM
LAKE
LOCATION

Figure 18. Average Education level at each center.
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Clients' employment and wages. Most of the potential clients had
previously held three or more jobs (46%) while only 2% of the applicants had never
been employed in a job for pay (see Figure 19). Even though most of the clients had
worked at one or more jobs previcusly in thair lives, the majority of the applicants
(72%) were unemployed at the time they enrolled in one of the programs (see Figure
20).

Approximately one third of the 219 people that were working at the time they
applied to the program held temporary positions while 53% were only working part
time. For those who were working the average wage was $639 per month. This
United States. If the unemployed clients are included in the calculations; the average
salary for each person is $178 per month or about $2,150 per year. Thus, clients
receiving services from the model projects are nearly all significantly below the poverty
line.

Jobs

No -Priar- Jobs (2%)

- One Prior Job

Three or

More Prior
Jobs

”Two Prior
Jobs

Figure 19.. Number of jobs previously held by clients.
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Wages

Percent 40

~ Not  $1-500 $501-1000 $1000-  >$1500
Working 1500
Wages Per Month

Figure 20. Clients wages at the time of intake assessment.

The number of jobs held prior to intake also varied from one center to another.
Figure 21 shows that Salt Lake clients, on the average, had held slightly more jobs
prior to intake assessment than the clients at Ogden. However, since the number of
jobs hovers around 2 at each of the centers, only limited conclusions should be drawn
from the differences between one center and another.
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SALT LAKE §

Mg

LOCATION  +——
EPHRAIM :

NUMBER OF JOBS HELD

Figure 21. Average number of jobs held prior to intake at each center.

‘Other income: For those clients who wers receiving income other than from

employment, the most common source was government welfare assistance (Aid to
Families with Dependent Children; and food stamps). Figure 22 shows the percent of
clients receiving income from sources other than personal employment. From the chart
it can be seen than many clients failed to enter anything on the /ntake Form. It is
assumed that their failure to respond indicated that the clients were not receiving any
income at all from other sources, but for purposes of this evaluation these
non-responses will be considered as missing data. It is interesting that only 17% of the

clients reported receiving any child support or alimony, while 45% of the clients are
divorced and most have young children.
A total of 73% percent of the entrants into the program were the sole providers of

L
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income for their families. As indicated previously; 18% of the clients were married. Of
those married clients, 74% of their spouses were working. The average income of
those spouses was approximately $175’06 per month. Fifteen percent of the spotises
were working part-time and 15% had jobs they considered temporary.

Almost-half (47%) of the applicants were on some form of public assistance (see
Figure 22); Many more had applied for assistance but were awaitng an answer to their
application at the time they applied to the program. Of those on assistance the
average length of time they had been on assistance was twenty months. Half of the
applicants had medical cards allowing them to receive health care.

Other Income

Missing Data NSRS 3

AFDC Finance

AFDC Food Stamps
Child Support

No Source Of income
Other Source Of Income
Social Security
Alimony
Unemploymient
Gﬁhff;ﬁ

w.lC.

Other Sources
Of Income

O 5 10 15 20 25 30 35
Source

Figure 22. Clients' sources of other income.
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A much wider discrepancy among the different centers appeared on ihe item
askmg clients whether they were employed at the time of intake assessment. Figure
23 shows for example that Provo and Salt Lake clients were much more hkely to be
centers with the highest empleyment rates also had reported the hlghest average
incoma tor clients. For example Salt Lake clients average monthly income was nearly
twice that of I:ogan clients: It should be kept in mind, however, that the average wage
aven in Salt Lake was still below the national poverty line: Mirroring this data were the
results of the item asklhg clients if they were presently receiving assistance in the form
of Aid to Families with Dependent eh:ldren anure 25 shows that Logan clients were
again the most économneally dlsadvantaged, with more about three times the
percentage of clients receiving AFDC assistance than clients in sither Salt Lake or
Provo. Logan and Ogden clients wers also ths riost likely to say that they were the
sole provider of income in.their ariily (see Figure 26).

.

LOCATION

50

Figure 23. Percent of clients employed at time of intake at each location.
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AVERAGES DON'T INCLUDE NON-
WORKING APPLICANTS WAGES

700 800

0 100 200 300 400 500 600
AVERAGE WAGE/MONTH
Figure 24. The average wages for employed clients at each center.

AFDC AID

ASSISTANCE

LOGAN EPHRAIM OGDEN PRICE  SALT PROVO
LAKE

Figure 25. Percent of clients receiving Aid to Families with Dependent childien at

~ each center.
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Client Sole Provider of incomé

Percent

Logan Ogden Ephraim Salt Lake Price  Provo
Figure 25. Percent of clients reporting that they were the sole provider of income

" in their family.

Transportation. Because the Carl Perkins Act specifically mentions the need
to provide transportation, clients were asked on the Intake Form to deseribe how they
would get to and from the model project for training. Transportation to and f:om the
various centers was predominately (78%) by the client's own car. The other form of
transportation used most often by clients was a local bus (7%).

Figure 27 shows the ﬁéfééﬁf of clients at each canter who say that they provide
their own means of transportation to and from the training institution. From the figure it
can be seen that Provo clients are the most likely to say that they have their own
transportation, while those in Ogder are the least likely to report this.
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Figure 27. Percent of clients reporting that they use their own transportation to

and from each center.

Child care. Approximately half (51%) of the clients either had children old
enough that they did not need help with childcare (the children were in schoc! or old
enough to care for themselves) or had no children. Of the remaining group, only 9%

Clients’ goals. Incoming applicants were asked to list their life goals. This
was a free response item and tharefore required interpretation on the part of the coding
assistant in order to categorize clients' responses. The coding scheme adopted had
four main categories: "educational, occupational, financial, and personal.” As shown
in Fiéiiié 28, most clients goals centered around educational or occupational
improvements. These goals usually included a client's desire to develop skil's which
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would eventually lead to needed employment. Some mentioned specific tocrins or
majors; but many éiﬁiﬁiy stated that they wanted more vocational training so that they
could feel more confident in seeking employment outside the home.

Many mentioned specific financial goals which often related to making progress
educationally or occupationally: These clients often mentioned target incomcs they
would like to achieve as a result of the services they were receiving at the centers. In
addition, more than a fourth of the clients mentioned personal goals. These goals
included a variety of topics and areas, such as greater emotional stability, increased
confidence, and better interpersonal and parenting skills.

Educational

Occupational B

Goals

Financial

Personal

70

Percent

Figure 28. Clients’ goals.



57

Referral source: One matter of interest to the centers was the various sources
people who knew about the program seemed to be the best source of advertising.
Whether soms of these "word of mouth" referrals came from other organizations is

Referral Source

Word Of Mouth

Missing Data

__ _ Newspaper

Voactional Rehabilitation

Other Source

: Brochure
Source of Social Security
. Church
_JTPA

_ - TV-Radio

Financiai Aid/AFDC

__Workshop

Job Service

:

0 50 10 15 20 25 30 35 40 45
O 70 OO 0 70 0 0
Number Of Reéferrals

Figure 29. Clients' source of referral to the centers.
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Follow-up Interviews

The purpose of the follow-up interviews was to determine what services the
clients had actually received from thc canters, what effects those services had had on
the clients’ employment and educational placement, and what suggestlons clients had
for improving the services offered by the centers. ‘

Flgure 30 shows the maké-up of the follow-up sample of clients: A total of 225
clients participated in the follow-up interviews, constituting 23% of the total clients
included in the intake assessment data. From Figure 30 it can be seen that ali six
centers were represented in the follow-up sample. An attempt was made to construct
the follow-up sample as closely as possible to the original make-up of éh’é intake
assessment sample. In other words; if Figure 30 is compared with Figure 1, it can be
sean that Provo constituted the largest portion of intake forms, as well as follow-up
interviews and that Logan in beth cases constituted the smallest portion. Thus the
follow-up sample should be representatlve of the intake sample of clients.

However, it should be remembered that the follow-up data was not a purely
random sample of intake clients because of the requirements of the six month interim
period between the time the client received service and the time the intérview was
conducted. In other words, all clients receiving service did not have an equal chance
of being selected for follow-up, because many clients received service too late in the
year. Further, some clients who were randomly selected for follow-up did not have
telephones, and could not, therefore, be included in the sample. These cautions do
not negate the validity of follow-up data reported in this section, but should be képt |n

mind when mterpretlng the results.

€1
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Location

Salt Lake

Provo

Figure 30. Percent of total number of completed follow-up interviews from each
center.
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were conducted during the months of July and August, 1986. The time of the intarview
coincided with the six month interval (or approxirnately six months) since the time the
client had completed services at the center. Thus; many of the Ogden clients were
interviewed as late in the year as possible because they did not begin receiving
service until March: Figure 32 shows the percent of intake forms completed by month
from the follow-up sample of clients. The important aspect of this chart is that very few
clients in the follow-up sample enrolled at the centers prior to November of 1985 and
after April of 1986. This shows that the sample of follow-up clients was necessarily
restricted this year to a subsample of all clients served in the state.

Follow-up Interview Date

40 ¢

Lo g

30+

Percet 20 %

i0 ¢

Jun 86 Jul 86 Aug 86 Sep 86
Date of Follow-up Interview

Figure 31. Percent of follow-up interviews completed by month.
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Figure 32. Percent of intake forms completed by mont:: ‘cr tollow-up clients.
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For purposes of the follow-up interview, discrete categories were created ini order
to label clients’ responses regarding the type of services they received. Figure 33
shows that the mest commen category of service was termed; "successful life
management.” Although each center had their own title for such training (see program
descriptions earlier in this report}, the content and purposes only varied slightly froin .
one center to another. All centers conducted a somewhat intensive pre-employment
course for clients aimed at helping the clients build their confidence, prepare for entry
into the work-force, gain parenting ard finaneial planning skills; as weil as to improve
in personal areas, such as nutrition and fitness. Some centers offered a shorter
version of this training; often in the community school setting for clients who did not

need (or could riot attend) the more intensive course. For purposes of this report, these
shorter pre-employment courses will be called, "self-sufficiency” courses.

Figure 33 shows that the most common type oi service reported by clients during
the fcllow-up interviews was that of Successful Life Management. In other words,

The second most common service reported was that of career counseling. The shorter
pre-employment course, self-sufficiency, was complewed by one in five of the clients. It
is critical to note from Figure 33 that some of the follow-up clients reported receiving no
services directly from the centers themselves. These clients ware immediately referred
to other agencies, although they did complete an Intake Form at the center and did,
therefore, receive some eounsel about where they should go to receive appropriate
service. It is also interesting that only 7% of the clients reported receiving services
cther than the primary ones offered by the center. Many clients had no knowledge of
other community agencies which are closely related to the services offered by the

centers.
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Figure 33. Percent of follow-up clients reporting each type of service received.
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When asked to describe the services which had been most helpful, clients most
commonly said that their increased confidence (self-esteem) was the primary benefit
they had received from the centers. Figure 34 shows that the self-esteem benefits
interesting finding in view of tiie fact that most clients upon entering a center for service

are most likely to report *hat they came to the center so they could prepare for
employment. It should be noted that the percentages add to more than i100% in this
figure (and in others) bacause clients could make more than one response to this item

on the follow-up interview.

Services Parceived As Halpful

Percent Helped

Self-Esteem  Career  Financial Parenting

Preparation  Planning or

Assistance
Category

Figure 34. Percent of follow-up clients reporting various services as being most

helpful
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Of particular interest to all those who work with single parents and displaced
homemakers is the effects of services on the ability of the client to obtain employment

interviews; nearly half (44%) of the clients interviewed were employed at the time the
interview was conducted. Fully 76% of the clients interviewed were either empioyed or

enrolled in a vocational prcgram. Only about one in four of the clients was neither
employed nor pursuing an educational program.

FURTHER EDUCATION AND/OR JOB

EDUCATION.

AND/OR OB ENROLLED IN EDUCATION ' 43

——————————— 24

0 10 20 30 40 50
PERCENT

Figure 35. Percent of follow-up clients employed or enrullad in &n educational
program.
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For those ellents employed the follow-up questionnaire asked them how long
they had held that jOb Figure 36 shows that the najonty of clients (57%) reported that
they had been employed a relatively short time, only one to six months. This
information is helpful in determining how many clients are fi inding employment during
the time of serjice or after the service has been given to them at the center. Those
clients reporting that they were employed more than six months prevuous to the
follow-up interview are usually indicating that they had the job prlor to coming to the

center fer servnce

Months Employed

Percent

1-6 6-12 Over 12
Months

Figure 36. Length of employment of foilow-up clients who were in the work-force.
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Those follow-up clients who were employed at the time of the interview were in a
traditional "pink collar" categories. For example, the categories of secretzrial, clerical,
day care provider, nurse, maid and waitress accounted for 59% of ‘he employed -
clients. From their responses, it would appear that clients are gensrally reluctant to
pursue nontraditional jobs. Of the categories contained in Figure 37, laborer/rades is
perhaps the only nontradtional category and it accounts for only 4% of the ~lents. it
should be remembered, however, that many jobs were difficult =5 classly into a
discrete category and some nontraditional jobs may be contained in the "oiher"
category on the graph.

Typss Of Jobs Held By Clients

Other

Secretarial |
Laborer/Trades B
~_ Cashier/Clerk E
Day Care/Pre-School
Nurse/Medical |

Maid BB

 Waitress
Self-Employed

_ Teaching &

Managerial }i
Babysitting BT .

0 2 4 6 8 10 12 14 16 18
Percent

Types Of Jobs

Figure 37. Percent of employed follow-up clients holding various types of jobs.
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Training being received in vocational areas was somewhat easier to categorize

than jobs from the data gathered during the follow-up interviews. Figure 38 shows
pursuing; accounting for more than one third of the clients (38%). Thus, many clients
are either presently employed as secretaries or are pursuing training in the area. The
only nontraditional area is “trades” which accounts for only 10% of the clients pursuing

an educational program.

. Categories Of Educational Programs
secretary KRS :
Bus.Mgt. ¢ e

Trades RN, 1

General Education

Catagory Social Sciences g
Teaching

Nursing |

Othar §

Beautician J

0 10 20 30 40
Percant
Figure 38. Percent of enrolied follow-up clients pursuing various vocational

programs.
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newly placed single parent or homemaker v'" remain in the job she has recently
obtained as a result of the servicaes provided by the center. Figure 39 shows that the
majority of clients responding to the follow-up interviews who were employed at the
time of follow-up saw their job as a stapbing stone to a better career. Only 28% said
that they thought they would keep ‘“eir present job more than two years. Some of the
clients, of course, were still in th< jot they had at the time of intake assessment and
they were actively pursuing tsairing that would assist them in improving their
employment situation. Others had recently obtained a job which they did expect to
keep longer than two years and expressed new fcu..d satisfaction with their job. As
shown in the figure, the —0st common response v:.s ta ~v that tke client would be in

the present job between six months and vne year.

Time Clieni Wiskas To Keep .Job

More Than Two Years

rie YearTo Two Years

Time

i Months To One Year

Less Thun Six Monthe i 17

v

0 10 20 30 40

T

Figure 39. Percent of employed follow-up clients' estimate of how long they

would remain in their present job.
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Clients' hourly wages varied widely: Figure 40 shows that 1 in 5 follow-up
clients was earning less than $4.00 per hour, while 1 in 5 was earning more than $9.00
per hour. The average {mean) wage per working client was $581.89 per menth.

Median income was $502.20 per month. The message from Figure 40 is that a
minority of clients make enough money to provide adequate support to their families.

The chart shows that, if $6.00 per hour is considered the minimum level of income
which clients need to function above the poverty line, 57% of the follow-up clients are
still functioning at a poverty level.

EARNINGS PER HOUR

$9.00 OR MORE

$8.00 T $8.99

: srootos7so 2 00
DOLLARS ~ $6.00 TO éé‘-ég_is
$5.00 TC '%5-935_14

$4.00 TO .9

LESS THAN $4.00

hourly wages.




In order to determine how many clients found jobs as a result of the services they
received at the center, a separate calculation was made comparing the number of
follow-up clients who had jobs at the time of intake assessment with the number of
clients who had jobs at the time thay were interviewed approximately six months later:
it should be noted that cause cannot be directly attributed to the centers' services

based on this data, but it is the best existing measure of the two employment situations
that can be calculated from this year's evaiuation. From Figure 41 it can be seen that
16% more clients had jobs at the time of follow-up than had jobs at the time of intake:
One of the interesting aspects of this data is the confirmation it lends to the quality of
the follow-up sample; even thotigh the sample was not randomly selected from the
overall population of clients. For example; the 28% figure indicating the percentage of
the 225 follow-up clients who had jobs at the time of intake assessment is precisely the
same percentage of the larger pool of 984 clients %ebdfﬁﬁ,tj that they were employed at

the time of intake.
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Figure 41. Percent of follow-up clients employed at the time of intake assessment
compared with the percent employed at the time of follow-up interviews.
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The final question on the follow-up questionnaire asked clients to give

suggestions for improving the services they received. The most common response of
clients was to say that they had no suggestions for improvement (see Figure 42). This
usually indicated the client's enthusiasm for the services they had received; and that
they did not know how they might be improved. As shown in the graph; no single
suggestion dominated as a gereral weak point of the services provided by the centers.
If anything, clients who did have suggestions, often said that they did not want to see
the services changed, but would simply like more of what they had already received.
Since most follow-up clients had experienced primarily a pre-employment course, they
were mainly responding to the high gquality of that program and their desire to learn
more about 2ssertiveness, career preparation, and the other topics covered in the

course.

Client's Suggestions

No Suggestion
Other Suggestions
More Advertising
Suggestion S
Longer Classes
Keep Program Going

Services Fres

0O 10 20 30 40 50 60 70
' Percent
Figure 42. Percent of follow-up clients making various suggestions for improving

the services they received irom the centers.
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Discussion and Conclusions

This section of the report will be organized according to the four original
questions stated in the introduction:

What are the demographic characteristics of the client population?

From the data described in the results section of this report, it can be concluded
that the centers are serving clients they were designed to serve. The clients nearly all
have severe financial, as well as personal needs which must be addressed by some
type of intervention program. The shear size of the client population assessed in this
evaluation is clear indication of the growing problem of single parents and displaced
homemakers in the stais of Utah. While some might prefer to thirnk that this problem is
not as serious in our state, the experience of project staff and evaluators confirms the
widespread need for quality services, such as those offered in the centers. The centers
are definitely not serving "re-entry” women who are pursuing further education for
personal interest. They are serving women who are coming for service more out of
desperation than for personal growth. They are discouraged about their own future
and the future of their children.

What is the nature of the services clients receiveé from the centers?

primarily an intensive pre-employment course as the core service at most centers.
Brokering of service to other service providers within the institution is the exception,
rather than the rule. As described earlier in the report, this conclusion is tempered by

~1
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the fact that different centers vary substantially in their approach to brokering: Some
(such as Provo) broker to outside agencies regulary; while others /such as Ogdan)
broker heavily to other service providers within the institution. But most centers see an
intansive pre-employment type course as their most effective service for clients whb
have the greatest needs. The course provides much .76 for the clients than the

content on the surface would indicate. For example, most clients value the social
support network that the course helps to establish for them as much as they value the

clients out to other agencies and then, perhaps, not seeing them again.

What are clients' perceptions of the services offered to them by the centers?

From the data gathered during the follow-up interviews, as well as the field note
data gathered during the year, it ~an be concluded that the services provided by center
staff are viewed as effactive and appropriate by both clients and outside observers.
Seldom do clients have suggestions for improving the services they received; and if
they do have suggestions; it is usually regarding the agencies they were referred to
outside the center. The observers, as shown by the field notes and summary
comments in the appendices, were equally as positive. Everyone who gets close to
the programs being offered by the centers are convinced that they are providing a

critically needed service in a quality way.
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What happens to cients after they have received the sarvices offered by the centers?

It can be concluded that after ieceiving the services provaoed at the centers; many
clients soon find employment or enroll in a vocational training program. Howaevar, this
does not mean that all clients are placed as a result of the services. There are still
24% of the clients who do not report being employed or enrolled in an educational
program six months after they receive the services at the center. Some of these clients,
however, are likely planning to enroll in an educational program later, but have not yet
been able to arrange their lives to accommodate the demands of academic schedules.

There is littie doubt that some of thes® 24% are still having serious problems
which prevent them from either getting employment or enrolling in an educational
program. It is this mmon*y of clients who should glve project directors and state
pereohﬁel concern. Many of these clients are still on government assistance and the
fervrces provided at the center have apparantly not been successful in helping them
support themseives. There is no question that there will always pe some clients who
may not receive immediate benefits from the services, or who choose not to invest
themselves in the services. But these clients should always concern those who fund
the centers, as well as those who provide the services.

Recommedations

1) The model projects are filling a critical need for displaced homemakers and
single parents in the state of Utah and should be continued and expanded. The most
important recommendation that can be made by the evaluation staff responsibile for

this report is that the programs begun this year should be continued and expanded.
Although an exact number cannot, as yet, be placed on t-o size of the population in
need of the services offered at the centers, there is clear indication that the state is now
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rezching only a small proportion of those women in the state who are in need of the

services.

1) Project directors should improve cooperation with other agencies and services
in the community. Evaluation assistants noticed that in some projects closer ties
existed between agencies, such as Job Service, JTPA, and Vocational Rehabilitation,
than in some other projects. At times in the larger urban centers, there is a feeling of
turf protectior,, a reluctance to refer clients because then the client will be "taken over"
by that other agency. Sometimes the lack of referrals resuits from the lack of trust
between the project director and another agency. Evaluators also feit that often the
reluctance to refer resulted simpiy from the shallow relationship that exisied between
the project director and some of the personnel at the other agericies: In some cases,

at times to result from a lack of understanding of the purposes of the modei projects.
Buring the ceming year; i .. ad emphasis should be placed on the networking
of model prujects with other oo .:..nity agencies. This means that more time should
be spent in actual contact with some of these agencies so that a better understanding
of roles and resporisibilities might result both for project directors and for the agency

personneél.

2) Project directors should continue to strive to build more effective working
relationships with other service providers in their own institutions. As well as referring
out to other agencies, project directors need to continue in their efforts to involve and
build upon existing services in their institutions. Ogden is likely the most exemplary in
institution begins with administrative involvement and builds to other departments and
personnel. It is clear that such support is not built immediately, but each project
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director should be asking herseif frequently what progress has been made in this
regard. Only when institutional support is solidly visible will the centers ba able to
function at their potential. This involvement will not only mean better, more complete
services available to clients, but it will also mean that the services will be delivered at a
lower price because institutional resources will be used more efficiently.

3) Project staff need to explore ways to attract and prepare clients for
nontraditional employment. Since most of the clients have young families to support,
they could benefit from pursuing a wider array of vocational argas: Tos often; clients
are pursuing traditional "pink collar” jobs which will not provide an adequate wage to
support their family. Some are earning very little more on the job than they were
receiving from government assistance. As long as clienis select the safe i’ré’ditiohéi
type of employment, they will have difficulty earning enough to support themselves and
their children. _

There i no guestion that many of the women who ceme to the centers do not
have the emotional strength to face a nontraditional job area at the beginning. Sc¢. o

still do not have the strength at the end of the pre-employment training. But effo:
should constantly be made to help clients see the possibilities of realistic nontraditional
career preparation. Even if the woman does not immediately pursue a nontraditional
area; she needs to be planning for the future when her financial needs may be even
greater. More should be done in each center to familiarize the clients with single
parents and homemakers who have succeeded in nontraditional careers.

4) Improve follow-up procedures for clients who are neither placed in
employment of enrolled in a vocational program. Duiing the follow-up data collection,
it became clear that some women do not succeed in either finding employment or in
enrolling in an educational pregram which will prepare them for employment. There
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will likely always be a certain number 6: .iients who do not respond to the services
provided, but project directors si:auld be giving constant thought to how this number
can be reduced. There are cleariy factors beyond the control of the project Zirector,
such as employment availability in their community or personal and family crises which
impact negatively on clients: The primary factor which can be influenced by projsct
staff is client motivation:

The client who is motivated at the end of a successful life management course is
going to enroll in a vocational program or find a job--often inspite of tremendous
difficulties. But the client who is not motivated at the end of the training; who becomes
discouraged because of failire in school or failure on the job; neads further support
and motivation: This support can only be given if project directors are aware of the
clients needs through some type of follow-up procedure. Follow=up with this group of
women is nost difficult because they often are the ones least likely to have a
telephone. They are also sometimes unpleasant to interview because they feel
discouraged; that they've let everyone down--the project director and the other clients
who they met during the training: These are the women who don't like to hear about
themselves. During the coming year, project staif should pay particular attention to
these women who fail to find employment or appropriate educational placement.

5) Data collection procedures should be refined both for collecting intake and
follow-up data. During this first year the evaluation staff have learned a great deal
about data collection procedures which are successfui an~ ~se which are not. The
revised intake assessment form should, in itself, improve thic yuality of the intake data
collected during the coming year. The form is now on only one page but contains
significantly more information than before and will be much easier to code accurately.




will likely always be a certain number of clients who do not respond to the sz fices
provided, bt project directors should be giving constant thought to how this number
can be reduced. There are clearly factors beyond the controi of the project director,
such as employment availability in their community or personal and family crises which
impact negatively on clients: The primary factor which can be influenced by project
staff is client motivation.

The client who is motivated = the end of a successful iife management course is
going to enroll in a vocational preciam or find a job--often inspite of tremendous
difficulties. But the client who is not motivated at the end of the training, who becomes
discouraged bccause of failure in school cr failure on the job. needs further support
and motivation. This support can only be given if prc . directors are aware of the
clients needs through some type of follow-up procedure. Follow-up with this group of
women is most difficult because they often are the vnes least likely 0 have a
telephone. They are alsc sometimes unpleasant 1o interview because they feel
discouraged, that they've let everyone down--the project directer and ihe other clients
who they met during the training. These are the women who don't like to hear abotit
how well the other cliznts are doing because they have not been able to succeed
themselves. During the coming year, project staff should pay particular atiention to
these women who fail to find employment or appropriate edtcational placement.

5) Data collection procedures should be refinec both for collecting intake and
follow-up data. During this first year the evaluation staff have iearned a great deal
about data collection procedures which are successful and those witich are net: The
revised intake assessment form shouid, in itseif, improve the quality of the intake data
collected during the coming year. The form is ry in only one page but contains
significantly more information than befere and will be much edsier to code accurately.
Follow-up data collection is not now a« refined a procedure: The interview form itself
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nesds revision and more detailed decisions need to be made concerning *-- types of
follow-up data which are most needed by the state. Folicw-up intervals rr.  also be
determined so that long range plans can be made for collecting follow-up data on the

clients served during this, and subsequent years.



Appendix A:

F'y 1986 Request for Proposais
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PROGRAM TITLE:

AUTHORITY:
DURATION OF PROGRAM:
AVAI&ABLE FUNBS

FHNBING,PRGCEBHRE
5LIGIBLE,APPLICANTSE

STATEMENT OF PURPOSE:

BEFINITIGNS GF :
GROUP _TC_BE SERVED:

PROGRAM OBCECTIVES/

REQUEST FOR PROPOSALS

Vocational Single Parents and/or Homemakers Model
Programs.

Car] Perk1ns Vocational tducation Act of 1984
P.L. 94= 524, Title II, Part A, Section 201(f).

July 1, 1985 - June 30, 1.36
Approximately $256 ,000

Proposa1 awarded on & compet1t1vn proposa1 basis.

H@memaker,éemgastratJQU 51F§§,E§§abl1shed during
FY 1985, and other post secondary institutions, -
area vocational centers; skill centers and school

districts 1nterested in estab11sh1ng model 3ingle

Post secondary 1nst1tut1ons, area vocational

centers, skill centers and school districts.

To develop model program(s) to assist institutions
and districts in Utah to estab11sh, improve, and/or

expand programs to provide vocational educat1on
training, and support servicas to Sinc ¢ parents and
homemakers that wil?! furnish them with marketable
skills and rewarding employment.

S1ng.a Parent - means an individual who
: is unmarried or legally separated from a
spouse; and

b. has a m1nor eh11d or ch11dren for which
the parent has either custody or joint
custody.

Homemaker - means an individual who:

a. is an adult, and

b. has worked as an adult primarily without
remuneration to carc for home and family

and for that reason has diminished market-
able skills.®

Single Parent/Homemaker funds shall be used to:

1. Develop model programs to establish, improve,
and exgan vocational ed..ction and training
services designed to enabie single parent and
homemakers to gain marketable sk111s and obfa1n
reward1ng employment.

I'SD
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P11 TRY ]G CRIERIA:

accass1b1e to S1ng1e parent< and/or homemakers
by ‘roviding them with support services, i.e.,
child care and transportation.*

Inform single parents and/or homemakers of vo-
cational education opportunities ava11ab1e to

them:

E1igib1e reciﬁiéﬁfé 55311‘

1.

Establlsh Jmprove, and/or expand vocational

education and training services to enable

single parents and homemakers to obtain viable
emp loyment.

Actively participate in inservice training ,
prav1ded by ‘the Utah State Office of Vocat1ona1

suppert staff te,werk effeet1ve1y with s1ngie
parents and/or homemakers.

Provide job related instruction in basic
literacy witr an emphasis on math, reading,

writing and computer sk111s

-

rov1de tra1n1ng opt1ons 1nc1ud1ng oper P

bl 4
N
o

open exit, short term training for ent::

jobs with high placement/wage potential, =i
opportunity for advancement and upward
mobility.

*Provide child care and transportation for
students, preferabiy at training site, and
through cooperative agreement with JTPA public
and private sector entities, etc. (Max1mum of .
15% of funds may be used for support services).

Delineate how recipient will provide outreach
services and information to singlé parents and
homemakérs .o irform them of available vo-
cational education programs and related
services. (i.e., newsletter):

* Pr1or1ty will be g1vnn to aop11cants prop051vﬂ *he most innovative
golutions for providing child care &ac Liarcpzriation ua clients.
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APPROVABLE ACTIVITIES:

7. Develop a plan of action to show that recipient
will:

a. nge spec1a1 consideration to S1n0]e

parents and homemakers who have the

greatest financial need and who be-

cause of divorce, separation or the

death or disability of the spouse,
>~ .must prepare for paid employmert.

b. deliver services in_an environment
that is free from sex stereotyping
and by persons who are sensitive to
the needs of single parents and
homemakers .

c. prov1de relevant training and

vocational education activities for

women_and men who desire«to_enter

occupations that are not tradition-

ally associated with their sex.

8. Support not_less_than 50% of the cost of the

program witn non-federal funds.

Programs designed to assist singie parents or home-

makers shculd:

1. Identify existing resource materials and
prograimns 7~  ngle parents and/or homemakers

ara adap.; . :fy; revise; and where néCéSSéi‘y
de -~ . additicnal mater1ais for use in model
prwram.

2; Provide ou*raach, 1ntake-assessment gu1dance
and counseling, job seeking and keepwng skills,

(including a component to prepare clierts to
relocate); job training; placement and followup

services.

3. Provide life skili training in assertiveness,

single parenting, manaping individual and

family resources, goal setting, managing home

and work responsibilities, conrsumar skills,

dressing for the labor force, health concerns
of mature women, and,other,requested topics,
including nutrition knowledge.

4. Involve ccinmunity based organizations (CBO)
that have demonstrated effectiveness ir
providing related services to 51ngle ol 35
and/or homemakers.

88
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APPROVABLE ACTIVITIES:

7

8.

Beve]op a p]an of action to show that recipient
will:

a. give special consideration to single

parents and homemakers who have the

greatest financial need and who be-

cause of divorce, separation cr the

death-or disability of the spouse,

~  .must prepare for paid employment.

b. deliver services in an environment
thas is free from sax stereotyping
ard by persons whc ure sensitive to
the needs of single parents and
homemakers.

c. ~provide relevant training and
vocrtional education activities for
worten and men who desirecto_enter_

occupations that are not tradition-

ally associated with their sex.

Support rot ]ess than 50% of ‘the cost of the
prograin with non-federal funds.

Programs designed o assist é?ﬁéié parent
makers should:

1.

Identify existing resource materizls «
programs ror single parents and/cr homemakers
and adapt, modify, revise, and where itacessary
develop additicnal materials for use in model
program

Provide outreach. 1n\ake assessment, gu1dance

and counseling, job seeking and keep1ng skills,

(including a component to prepare clierts to

relocate) Jjob training, placement arc¢ followup

services.

Provide Tife skill training in assertiven .S,

single parenting, munaging individual ard

family resources, goal setting, managing home

and work reSponsib1]1t1es consumer skills,

dressing for the labhor force, health concerns

of mature women, and other ® equested topics,

including nutrition knowledge.

Involve community based organizations (CBO)
that have demonstrated effectiveness 1n

and/or homemakers.
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DEJ. IVERALLES:

LINKAGES :

MAIL TO:

DEADLINE:

5. Establish ar: -* - . in advisory council,

including repri-:i. it1 ° of husiagés: and
industry, servics Litovit | AdAtsplaced

homemakers, PIC coun~il, _aaunity ransd
organizations; vocationz® wiractars from =iic
regional organizatigxn; «:é-

6. Explain the methodolcjy :tnat will be used to
evaluate the effectiveless of the strategies,
activities, and matervals developed.
Evaluation must include rumber trained and
placed; beginning wage and length of time
placed.

Deliver to the Utah State Office of Vocational

Education an interim report by January 15, 1986 and

a compilation of activities, strategies,

and materials for dissemination to other providers.
by June 30, 1986. <

Link and conperate with agencies involved in
delivery of sarvices to displaced homemaker; single
parents and homemakers, i.e.; Social Service,
business ar' industry, and other appropriate public
and private entities:

David S. [Gailey

Vocational Education

250 East Fifth South ,

Salt Lake City, Utah 84111

April 22, 1985

It is suggested that eligible recipients explore the possibility of

submitting propesals under consumer homemaker; guidance and counssling, adult
training and racraining;.

dicidvantaged and handicap prdposals to sunplement

single parents and homemaksr activities and requirements where they ire
compliimentary and/or supportive in nature.

30
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Appendix B:
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Intake Assessment Form ‘LEA#
{Revised November 18, 1985)
Please complete the following form. This information will be kep' confidentia! and will be used for

assessing your needs and evaluating program effectiveness. If you choose not to respond ta a quéstior:. ;
will not affect your acceptance into the program.

For Office an Statlstlcal Purposes Only:

Name (Please Print) . Date

Address - ,

CKV - State ZIP oo voma f’hene

Work Phone Date of birth : Ai __ Race Sex ——_
Marital Status:  Singlo___  Mamied__ . Divorcsd——-  Widowed-___ Separated____

Ages of dependent child:en
Do you or your spouse have any physical or menta! disabiiities? Yas ——— No
i yes, explam

Educational History:

The highest grade you have completed:  Less than8__, High School: 9___10___11__ 12__
Post High School:  Vocational training ___ College: Fresh. __ Soph.___ Jr.___Sr.___ Grad.___
Other training L

Work Eipenence'

List your past work experience (paid and unpaid):

Position___ Corripany - __ Dates: From To
Position Company Dates: From To
Position . Company—— Dates: From To

Are y2u curren‘ly employed: Yes___ No___
if yes, whatis your nonthly or hourly 'age from this pb before taxes? _

Is your position: Temporary Permanent ___  Are you:. Part-time Full-time
List other sources of income: Source —_ Amount
Are you the sole | puider orf tamily incomz? Yes No

'f married, is your spouse currently emploved? Yes____No___
If yes, wha" is iier/his monthly or hourly wage before  xes?___
!s heishe Part-ime ___ Full-ime Is his/her position: Temporary———_°~ -manent _-

*(BA\ C=45: CEUSS7; GINAVC=44: S, 0w=59; UTC/P=50; UTT/SL=49)

92
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Are you on Public Assistance? Yes No
If yes, what type of assistance are you recaiving? —
How long ‘.. '8 you received the assistance?
Do you hav - = medical cad? Yes_-__No

How did “:ou hear about our program? -
Newspaper article/ad _— . Workshop, TV or Radioad Brochure STPA____
Church Word of mouth (Please specify) . _

What are your arrangements for transportation?

What are your arrangements for child care? —

Personal Gosls:
Dascribe your goals. You raay mantion goals for emplcyment, education, family or persona!.

Plan of Action (For Offi ce Use Cnly)
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Appendix C:

FY 1987 itake Form
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SLEA#
Smgle Parent o~ Homemaker Intake Form
(Re 'sed August, 1986}

Contact Information:

Nme (Please Print) .. .. Dag—

Street - —— —— Ciy: State — - Zip

Home Phone —————— Work Phone - -- - Date of birth Soc. Sec. #

Age ___ Race Sex Agesof depéﬁ&ent children __ o

Mama.l Staws Do you have any of the followmg disabilities or héalth care needs’
— Single (never mamed) -— - Hearing

—— Married —— - Visual

—— Separated — rthopedic
—_Divorced —.. Psychological

— Widowed Other (spec:fy) e —

Do you have health insurance (medical card)  Yes No___ _

Educational Hmory

Thie highest grade you have completed: Lessthan9__ High Sciwoot: 9 10—— 11— 2

Post High School: Vocational training —-—  College: Fresh. —-— Soph. Jr. Sr. Gred. ____
Work History: o -

List your past wark expcncnce - Part-time_—_—_ Full-time_— ~_ Seasonal___
Position_._ : ~ Company —————— — — — — —  Dates: From To
Position— — - Company Dates: From To

What are your ciirfent Sources oy income? What is your total yearly income from all sources?

—— Fnll-time ij . Chid =upp0rt/ai1m0ny , 0—5 000
—_Pact-time job Uriempi')yment benefits . 5,000-10,000
AFDC (welfarr-) . Diszbility benefits ——= 10,000-15,000
Socxal Secunty Olher (spec:@) S j— 15;000;20;009

- over 20,000
I married, is your spouse currently empicyed? Yes___No___

In what areas do 3 you need help to reach your goals?

How did you hear about our program?

—.— Word of mouth ——= Newspaper —— Transrortation — Employment

— Social services __ Flyers —— Child care ___ Financial assistance
___ TVorRadio —_Church __ Jobtaining = ___Legal assi:tance
__JTPA N —— Personal counseling - ‘g
. Job service Other. —- Conficence building _ __ . 5

I undcrstmd that except for referral purposes my narme wﬂi nevir Ye associazed wuh any mfonnahon contzined i, ... . ;mi'u
authorize the release of this form to evaluation pc:sonnel who may Contact me regarding th : oroject.

Date: - Panticipant’s Signature: — = — -

For Office Use Only _ i _ -
Ciieul rq’erred 1w: B 7 ) 7 Client meets requirementsfor:
:.TIPA —-- Voocational training ____Utah displaced homemaker act
___Job Service ___ Pre-employment workshop C arl Perkins displcced homernaker
___Voc: Rehab: Emplo)ier C'ari Perkins single parent
_Comeiiﬁg Other (specify) :

.f;s
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Appendix D:

Ceding Scheme for FY 1986 Intake Forms
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'i Colomn(s) Subject Code
01-03 intake Form Number 999  Missing Data
1.D. number on the intake form

Form Location

T ntaki

G (A BN =01
(¢}

fowr-un Form 1D Number From O1 to Last Fortn

88-11 Date of intake Form 9998 MissigData
Enter Month, then Year

Missing Data

Karen Pool

12 Interviewer

Ruth Killpack
Cindy Richards

3} GV BB N, =D

b 1318 Date O Interview Missing Data
‘ Enter Month, then Year
Missing Data

17 Institution Providing Services

BU AN =
2
o

18 Self-Sufficiency

N =
51 .

19 Sucsesstul Life Mangement

N =
FF

| -

20 Personal Or Career Counseting

N
z

|
&

21 JTPA

22 Placement Center i v

2 Help ¥ith Transportation e

24 Help With Child Care 1 ves
2

g7




% " Sooial Serviess

Nl
r 373

26 Attorney

N -
gl -

27 Housing

N =4 p) ea
-
X

29 Job Service

N =
g

31 Financial Aid 1 Yes

32 Yocational Rehabilitation 1 Yes
2 No

33 Welfare ' 1 Yes
2 No
Yes

24 Pell Grant
No

), -

None 1 Yes
' No

!

Other Yes

fNo

8
N -

Missing Data _
Worien's Center

JTPA -

Social Services
Yocational Rehabilitation
Job Servyice

Financial Aid _

All Organizations

3

5738 Which Agency as The Most Helpful

REAREI

o
~

28

77j”

.

o

MissingData
Understood my Problem
Financial -~ ..
Information Provided
Support Group
Counseting

Self Confidence

Not Applicable

Service was local

39-40 Why was this agency the most helpful?

FRIRFRAR2Y

_.‘_.
-0
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Missing Data
Yomen's Center

JTPA

Social Services
Yocational Rehabilitation
Job Service.

Finanoial Aid

Velfare

4142 Which Agency Yas the Least Helpful

None

c3BIRATRI2LY

Missing Data

Did Not Understand
Gave Me Run Around
Did Not Care

No Financial Assistance
Couldn't Provide
Services | Needed

Lack Of Employment
Information

4344 Why was this Agency the Lesst Helpful

X BEEAS2Y

89

Not Applicable
Oher

o3

Missing Data
Yes
No

és Have the servises helped you in ang wy?

N ==\ |

i the answer to 45 is YES then 46-57
apply. If NO, snter 2 for each variable.
46 Missing Data 1 Yes
47 Career Preparation ‘ 1 Yes
48 Self-Esteem 1 Yes
‘ 2 No
43 Finanoial Planning iﬁ Yos
0 Parenting - 1 Yes
51  Physical Fitness 1 Yes
52 Provided Emotional Support 1 Yes
53 Communication 1 ves
54 Emploijment 1 Yes

CH Financial Asssitance (Tuition, 0. Yes
' Mo

) iws




Yes
fo

B -

Yes
No

N =

Missing Data
Career Preparation
Self-Esteem
Financial Planning
Parenting

Ptwsical Fitness
Emotional Support
Communication
Financial Assistance

58-59 Which of the sbove was the most important?

Not Applicable
Other

N-S3BIRAREBZ2Y

Columas 60-71 pertain to o
~Whyg was this oné the mostimportant?

60 Missing Data

-
4

61 Timing 1 Yes
2

62 Support Group , 1 Yes

62 Coonseling 1 Yes

64 Jdob and/or Financial Oppor tunities 1 Yes
2

€S Received the most informstion 1 Yas

of the program 2 Mo

67 School 1 Yes

€9 Self Confidence 1 Yes

70 Other 1 Yes

2 Nn
71 None 1 Yes
2 No
o 100
pRlc




3

Suggestioas 72-50

Do not charge/more funding
Reach more people-Advertising

Recognize individual noeds (ex. parents with
grown children don’t need child rearing
classes)

More Job Information

More Counseting

Record 2

Présently enrolled in Educational Program

if yes, describe the program

Presently Employed

101

N= N = N

N -

N~ W

BIRRIRI2Y

233

Y
N

N = 00|

Yes

Missing Data

Yes
Mo

Missing Data

Not Applicable

Nursing/Medical
Sec./Computer Prog.
Business Management
Beastioian

Teaching

Trades

Social Sciences
General Education

Othe

Missing Data
Yes
No



07-09

11-14

Description of Job

Hormber of mants emploged at hi job

Earnings per hour

How long do you plan to keep this job?

Missing Data

Finish Trade School or Junior College

Good Paying Job or Better Paying Job

Homeraker

IRIRARRI2Y

999
00.0

Laborer /Trades
Managerial
Teaching

Missing Data
Not Applicable
Part Time
Full Time

Missing Data

Enter amount of earnings

S NN = O

| SR

N, =

Missing Data

Not Applicable
Less than six menths
Six months to 3 jyear
One to two years
More than two years
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27

Family Sesurity

Caroor-includes Own Business

Finish school (does not designate high school,
trade school, or college)

Unicertain

Self Sufficient

On The uob Training

Physical Fitness

Re-Locate

Keep ‘Forking

Other

[ S N (e N ies N (== [ S IE N == N ems | N = N =

N =

103

Yos
Yes
Yos
Yes
Yes

Yes
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Appendix E:

Field Notes Form
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INSTRUCTIONS FOR TAKING FIELDNOTES
DURING PARTIC{PANT OBSERVATION

aking ficldnotes is a process of recording what you sec in specific setting and then
expanding those notations into namative form. It is not difficult, but it is time consurning. The
purpose for taking fieldnotes aiiﬁﬁg classes or workshops in the Displaced Homemaker Program is
to describe what is happening in the classroom; what is being taught, and how the cliénts are
responding. This is not an attenpt to spy on the teacher or the client; it is mer;’eiy an account of
what happened in a particular situation:

There are a few basic techniques which will aid you in taking fieldnotes. First, you should
try to record 2s much of the happenings in the class as you can. If possible, use quotes; record
what the éii'&iﬁ say xﬁ their own words. Second, if you have questions about what is happening
in tﬁé class; or if you have personal comments about what is happening; you should récord thesé in
your fieldnotes. Most observers use "OC" in front of their own comments to separate them from
client comments. Personal comments can be very helpful in clarifying theé situation when you.
expand your fieldnotes. Third, you should try to describe the setting of the observation as

completely as possible using explicit descriptive terms. This description provides a context for all

the other notes that you will iake. You should describe the people involved, the room of place

where the situation is taking place, the feelings that exist in the situation (the atmosphere in the
room), and anything else that might help the observer understand what is going on ¢ iring the class.
A drawing of the classroom setting wouid be helpful; you should include client p’asiaaag; teacher
position, Soards, dooss, visual aids, etc. Fourth, you should review and éif»éﬁé your fieldnotes
as soon after the observation as possibie. Expanding fieldnotcs involves rereading yous recorded
notes and adding the detail that is n3cessay to make the narrative complete. |

The Evaluation Team does not expect you to be an expert in taking ﬁéiéﬁétés; This

possible about what is actually happening in the program so wé can help in the improvement uf the

105
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- 101

program. An e;‘(am'pi’e of fieldnotes is attached for your information, and additional sheets for
taking fieldnotes are available for your use. In additic'i, we can provide on site instruction in the
use of these instruments.

" Finally, your fieldnotes for this program should include a short interview with the clients and
the teacher for each class you obse~ve You will find a sample of the kinds of questions that shouid
be asked during such an interview. You are not limited to these specific questions. If you notice
something special or unusual during the class, please ask additional questions which will yield a

true description of the situation.

108

i



102

) ' SAMPLE OF FIELDNOTES
Date: 2/15/85 Class: Career Planning Starting Eme: 9:06 am

Teacher: Jznis Lang Ending time: 10:00 am

I walked into the classroom at $:06 am. The class was already

in session, and the students didn't even seem to notice me

because no one even looled up when I walked in and sat
down.

OC: I wonder why the room is so small and has so _many
students? Isn't there another room that is available? Will the
crowded conditions affect learning or the general feeling in the
class?

The teacher iniroduced me and told the class I was attending the
class to make some notes about what was happening in the
class. J; one of the younger women in the class; asked if I was
there to spy on them. “"Why is she here anyway--to spy cn
us?" The teacher said no that I was here to find ways to make
the class better. J: "Just how is she going to do that just by
taking notes. Will she tell people what we say in here?' The

teacher again answered that I would not be telling anyone what
anybody said specifically: She said I was there to find out
what was good and not-so-good about the class, and the

information would be used to make the class better. Isaid that
no one could be identified from any comments I made in my

reports. This seemed to satisfy the class, and the teacher

resumed her presentation.
OC: Ishould be careful during interviews.

The teacher focused her presentation on the concept of sociai
support networks. She asked the class to think of ways we

show support and love to one another. ‘Two class members did

most of the talking--naming several different ways we show
support. The teacher then discussed the importance of building
support networks. She emphasized the benefits of such
networks for finding employment, increasing the chances of
upward mobility in a career; family needs; and personal needs:
During the discussion one class member disagreed with the
need for a network, saying that she did not want to become
dependent on others. Her comment lauched the class intc a
de=per discussion of the difference between dependence and
social support. The class ended with everyone thinking of
ways they could provide support to others.
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SAMPLE QUESTIONS TO ASK DURING INTERVIEWS

Questions for Clients:

Has this program helped you in reaching your f gosls? I o, explain,
(If not mentioned by the client, ask about goals related to each of the following areas:

What services (parts of the course) have you found most useful? Explain.

What services (parts of the course) have you found least useful? Explain.

How would you improve the program for future clients?
Are there services (or topics) you would add to or delete from the program to improve
Y |

Questions to ask the Instructors:

1.

Do you believe that clients' life goals are changing as a result of their participation in

the program (course)? If so, explain.
Describe your most effective teaching techniques.

What would you do to improve your class? What are tiie changes you would make?

What do you do that helps clients to make the miost progress?

How do you follow up on the clients in your class? If you could, would you do

anything different in your follow-up procedure?

Think of two clients you are now serving, the oric who has experienced the most _

personal growth (or shows the most potential) and the one who has experienced the
least personal growth). Describe what you believe to be the causes of the growth (or

lack of it) in each client's life.

a What could program directors (or teachers) do that would cause more clients to

experience real success?
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Job Analysis Form
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Job Analysis for Model Project Directors

Name Position .

Directions: Rate the following job Importance Amount of Time

tasks by circling the appropriate

number under each scale. If you How important is the _ How ruich time do you
perform tasks which are not on the performance of this task? spend performing this task?

list, add them at the end of the list L
and rate them on each scale: Nona {Not applicable)
Very little time

Some time _

Quite a lot of time
An extreme amouri of
time

. Notimportant
. Somewhat important
. Quite important

. Veryimportant
. Extremnely important

NHBWN -
OB LI

Jod Tasks

4)]
-
N
W
B
(6,0

1. Recruiting new clients (developing fliers, 123 4
radio annourncements, etc.)

o

2. Inter-iewing new clients 1

N NI
w W
n
(6} (3,
ot

3. Counsgling clients 1

o .Y

4. Collecting and managing intake data 1

N, N
W W
(62 8 (6] (6,01

5. Placing clients and collecting follow-up data 1

LR - ¥
o o
—

6. Teaching pre-employrment courses 1

n a
N NN NN D

N NI
w W
(O, 8,1

7. Developing instructiona! materials 1

N
W W W W W W

S S I ¥ SR - - T R - R - N

N
Ww!
H

;i
—

N
Q|
a1

8. Meeting with cooperating staff within your 1
organization

BN
o

9. Meeting with cooperating staff inthe community 1 2 3 4 5 12 3

(&, 8

10. Meeting with decision makers within your 12345 1 2 3 4
organization

11. Sciving on community advisory boards 123 4

(&
-
N
S ¢ I
H
()] o

12, Managing finances related to the project (writing 1 2 3 4 5 12 3 4
grant proposals, completing financial repoits, etc.)

[SY
Sy
Pt !
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om
N
w!
H
mi

13. Organizing and conducting special conferences 1 2 3 4

14 Meeting with state personnel (networking 12345 12345

groups;legisiature; inservice meetings, etc:)

)]
—_
N
w!
H
m

15. Organizing and conducting meetings with your 12345
advisory group '

16. Travel related o the project 123 4

w
E-S
o G
-
N
w
~
&)

17. Staffing your organization (hiring, training, 1 2
managing; etc:)

o

18. 12

19. 12

FY

20. 1 2

W w W (V]
iy
-
N

w W W w
' ~
(6]

£

21. 12

20. What are the most rewarding aspects of your job?

21. What are the least rewarding aspects of your job?

22. Usé the following space to make further comments regarding your role as project director.

112




108 °

Appendix G:

Follow-up Interview Form
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Follow-up Interview Forn: for Single Parents and Homemakers

Client Name Interviewer -
Date of Intake Form Date of Interview .
Institution providing services .

1. What services did you receive from (name of the project director or instituticn)?
Pre-employment course: Self-Sufficiency _ Successful Life Mangagement ___
Personal or career counseling___ JTPA __  Placement Center ___

Help with transportaticn ___ Help with child care— Social Services ___
Attorney —- Housing ___ Soc: Sec. ___ Job Service ____ Church ___
Others
Which of these agencies was the most helpful to you?
Why was this one the most helpful?_—

Which of these agencies was the least helpful to you?__ _
Why was this the least helpful? -

2. Have the services helped you in any way? Yes____ No_
If yes, in which of the following areas?
Career preparation ___  Self-esteem ___ Financial planping
Parenting —— Physical fitnhess —— Other
Of these areas, which would you say was the most important to your success in
the future? . ..
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Why was this one the most helpful?
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4. Are you presently enrolled in any educational program? Yes __ No
If yes, describe the program: T

. Are you picsently employed? Yes_ _ No___
If yes, describe your job

Wi

How long have you had this job?
Is the job part-time or full-time
How much do you earn per hour?

6. How long do you plan to keep this job?
Less than six months ___ Six months t a year ___ One to two years ___
More than two years '

7. What are your goals for the future (employment, education, personal)?
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FIELD NOTES:

Car pool organization. Everyone seem. cooperative and friendly.

One lady commented that she and her children are inseparable. Son is having problems
at school and being very destructive. He refuses to get up and won't eat breakfast
before he goes. She feels as 1if she needs help in dealing with all these problems.
She “eéls used. Made the mistake of telling her children too much about her personal
prob -ms.

Roxanne tells how her daughter has been at the sitter since she was a newborn. On
the first day of school Roxanne found it hard to say goodbye, but the little girl
thought nothing about it. Roxanne feels & lot of guilt.

Lesson on Goal Setting. Take time to set some goals and expectations for the class.
Members share their expectations.
wants to gain skills of assertiveness, especially over herself and to gain

ééﬁtiél over her life. She also wants to conquer her feelings of _insecurity and

_hopes to learn how to work on her job without the constant distraction of
personal problems.
: says she 1earns the most from herseif but she fears not being atle to grasp
all the class material: She does have a feeling of high to keep going and growing.

* wants to 1earn to express self, especially because she has a tendency to
engage mouth before brain:. 3She wants to be able to feel good about things. She
fears that she will confuse aggression with assertiveness.

also wants to learn qualities of assertiveness. She feels as if she is going
upstairs instead of down.

wants to learn how to say "No" and still be a nice person to people that are
trying to take advantage. She fears that people will think she's domineering and
rude.
, wants to learn how to communicate with husband and to make wants and desires
known. She's worried her husband will react negatively to her. She feels good about
the group.

is Baéicaiiy shy aﬁd,ﬁééaé to work on it. She has a hard time dealing with
nervous tension. She still has problems with ex who writes her anonymous letters.
She is the choir director and has problems with the people in the choir. She has
good feelings about being accepted by the group.

 warts to work on self-confidence. He is shy and needs to take time to get
dcquainted. He has a hard time expressing himself.
shy and fears that she will upset self and others by sajing how she
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FIELD NOTES:

husband was disabled due to a heart attack. He applied for jobs and was

accepted until he was given a physical exam and they refused him a job.

Another lady tells how her husband died two years ago and she works at D.I. but

because_she didn‘t have adequate child care, she quit her job to stay home with the
two children.

Roxanne glves them a pep talk about being "alcne vs. lonéliness"
wéﬁéﬁ ééllé how kids her whole life. She raiséd :ﬁém ahiié working three joss; Now

is lgoking for upwar ed mobility éﬁé ééyé when you g0 to a job interview say to

Assertiveness vs. Aggression: There's a big difference.

Anothar DH 83Yy5; "G kids den't need me acd I have 10 grandchildren.f I still have
something to EEhtribute, but there 1is no volunteer work that's self fulfilling. I
don't know where to go and I am afraid of the labor market. Schoel is too éxpéhéiVé
for me. 1 am hoping that I will find some aptftude test to assist in directing me."
& DH comments, "I got sick so I 16st my job. I have dome custodial aork and I have

tried to prove myself time and time again; but I get no recognition.'

. 1is currently not working because of health problems. She, likes working with
people and has worked in grocery stores and gift shops. "I éﬁﬁlied to the state for
aid, but they said since I was able to work that I was not eligible for any aid."

. - is looking for direction. She says ghg has a éyhical attitude about life.

She has a strong desire to be a strong role model; but has difficulty feeling
anything towards children. :

It is important not to indulge in self-pity. You must believe in something greater
than yourself. Good emotional health is liking yourself.

GOAL SETTING:
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Betty has a fear of assertiveness training.
Gail expects to have a good time, learn from others in tke group.
There's a good warh feeling with the group, no feelings of dislike.

Talk about how passive/aggressive behavior is manipulative. It's appropriate to
express thoughts and feelings (?!7!)

THIRD LESSON: COLORS, OBJECTS AND ANIMALS

We did a group activity to determine whether we were passive, aggressive, or

agsertive. We learmed about "I" messages and now to expruss your own feelings.
Next class on "Stress Managemcnt;" very interesting.

Thursday Afternoon Session: SUCCESS

Thare are success stories: One. young 1ady tells of a broken engageaent and baing

fired from a job. She decided to go on a mission. After a few years want back to

school and got straight A's. A4fter first year in school found cut about financial
aid. Was very successful in school and on job:

tells how first husband died, i6§;§ﬁ§;§§f§§§éa §hgine§§gdﬁtgmg to grieve and
then put her life in order. Grieving can help heal: Counseling was also very

helpful. Do it if you need it., Try another counselor.

talks about. many myths that we are taught. (1) the right guy will come

5165@., In reality, it's a miracle anyone stays married when you consider how well we

make the choice: (2) The world is black or white; in reaility it is mostly gray and

not _clear-~cut: The most important things are our values. The most important thing

in the world is physical and psychological survival. She tells how she had no

credentials so she couldn't get through the front door, so she entered through the

back door. After getting experience.then you can improve your pay and work

conditions. She suggests that you do what offsets your frustrations. Work should be

a laughing place. It is important to be diversified with job skills so you can change

Jobs when the bottom falls out: She describes the inferiority complex she suffered

from all her younger years:

-She got her first job working for an airiine, gotrmarried and started having

children. Money was tight so she supplemented with home wares. After 13 children,

she decided to enter real estate. Bought an apartment and learned how to do repairs

and plumbing: Then worked at hairdressing, but lost a $5,000 business. Real estate

again and made $8;000 profit. Then lost her real estate job for telling boss how to

do things better. Finaiiy has become successful in the bed and breakfast businnss.

Some solid advice--give up TV and watch diet. Remember you have no where to go but
up.

does lesson on AFFIRMAfiVEgtCTIﬁu

Explains how the term sexuai harrassment came about and how women can and should deal

with it. This can also occur in job interviews when inappropriate questions are
asked.
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DRESSING FOR SUCCESS ON A JOB:

Talks about the different distinct figure types and how to dress appropriately.
ASSERTIVENESS HOW TO USE "I" messages to build a relationship. Combined with good

listening skills you can have good communication:

Non-verbal Cues are divided into three types—-body language, voice, content.

Although ther: will be congruent; homostatis and equilibrium. Remember that when

you make assumpcion it is okay; but acting it out is another issue.
Sherry's story of switching from spanking to counting on her finger.
ASSERTIVENESS "LISTENING" S -
Remember the components of empathy; eye contact, response and body language.

Blocks to listening: distractions; counter argument; counter opinion, ilent
arguments, buzz words to push a button; assumption that they know what they are going

to say.

Assertive Listening: give feedback, keep communication clear,

.. My rights——to hell with housework; to go to school, to change mind.

Right to own thoughts, opinions, to laugh. i

Right to personal choice to be single, impulsive or to feel sad.

To have own value system; dream own dream, to be self, to lose control.
Right to say no; to like self, to not apologize, to ask for things.

Right to personal time, not feel guilt, make mistakes to values and
opinions. S o _
Right to have feelings, emotions, own opinion, to take responsibility,

express feelings and to make choices.

Right to work when I want to, to be listened, to become what I want; to

- dream and have goals; to remain silent. ) ,
Right to be myself, to love and to be loved, not to be logical, to good
career; to think kids are good or brats. o
Right to do things on own time, to enjoy 1lifé and be crazy, to be creative,
to be me without apologizing, right to not share.
Right to choose not to share with class. _
Right to personal goals,; to be foolish, not to feel guilty about others
people's feelings, not to be manipulated. o ,
Right to discover who I am, to say no, not to feel guilty,; to believe in

self, to grieve:

How to deal with illegal questions in a job interview. Theé different types of
resume.

ASSERTIVENESS TRAINING:

8aid she made a realization about her personal behavior, so she came to class

all dressed up and looking good:
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tells about how her husband always gives smmrt alec responses. §he tried

everything--walked away, get angry, etc. but nothing worked. One day she decided to

use a smart alec response and her husband shut-up.

. 8ays that her brother accused her of causing her mother's death. She in turn

told her brother that he had caused their father's death.

tells how her friend was killed in an auto accident. Sharon_had. taﬁght this

friend how to drive. She started thinking that if she had not taught the friend how

to drive; none of this would have happened and feeling real guilty.

ASSERTIVENESS LESSON: DEALING WITH CRITICISM:

Some ideas on ways to handle aggression, especially because it usually comes by
surprise.

tells story of her mother's put down about the color purple, which Gail loves to

wear. Gail's husband doesn't like it either, it is a big source of contention. Gail

doesn't want to be disrespective to her mother or husband.
sets dates to sit down and talk about problems.

relates experience with son where she was taking responsibility for his

pehavior. She started using "I" messages and was better able to discipline him

because she wasn't always fighting. He said, "Mom, I am going to listen and it is
okay if you spank me.”

. tells how at work they tell him they don t like his shirt and that he doesn't

do anything right. During his training period as a meat cutter; they praised him but

afterwards they started to criticize him. He was finally fired due to medical

problems: = We role-played a hypothetical situation where I was the boss and he was

the custodian. The boss criticizes him and Junius has to respond. He kept saying

that he didn't know what to say and he got very. uncomfortable. 1 waited and waited

for a response. Finally, I said, "You are thinking something. Now just put those

thoughts into words." After 12 minutes I had to leave and Junius was very relieved.

JOB SERVICES: WIN-=WORK INCENTIVE PROGRAM

Look for Gﬁét is best for you. Use the markiting concept to sell yourself. The job
interview is a business transaction. They are as intérested in a good employee as
you are in a good job.

GOAL SETTING: CAREER PLANNING

To. get started on job: assess yourself, establish goals, select activities: Don't

catch yourself saying "there i1 just no jobs or there is nothiag available.” It is a
fallacy that only the skilled get the job. Discuss the most common job application
and job interview mistakes.

PARENTING SKILLS BY GLEN JENSON:

Discuss the lack of good male role models. Talk about Warm Fuzzy and cold prickly.

Scapegoats come about in the family from the parents' example.

e |
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THE WAY YOU FEEL ABOUT YOURSELF

Must feel good abggtfgggggglf first. Can result in serious depression and other

serious personality deficits:
talks about ber depression and how she used to feel like garbage.

Descriptiﬁn of indivtduais with good self-esteem and those without. You must act the

part that you are not until it becomes part of your personality. Describe some of

the common putdowns tnat we hear from childhood and how that carries over into our own
personality.

o~
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, realized that she didn't like sitting around watching sports on TV so she did
her own thing and listened to the radio. The next morning her husband asked her what
she was mad about.
. went to Bear Lake with family:. She kept using "I" messages and her family
asked what was wrong with her.
8 mother commented that after Lauri used "I'" messages, that she thought she was
growing up.
tells how her Grandma's class of 1923 had a motto "agree to disagree."
decided to exercise some of her rights of her Bill of Rights so she cleaned

the kitchen and the bath and that was it:

 told of inviting guests to dinner that came an hour late, she and her family

already had eaten. She said, "I'm sorry, therc must have been a misunderstanding.

Dinner was at 6, but you are welcome to the leftovers."

told the story of a man that she worked with who felt that convalescent homes

were good for older people. He was the only one in the group that felt this way and
others were very unhappy with his ideas. He told that others were angry with

him about the idea, but she told him he had a right to his own opinion.

has started to practice with "I" messages.

used "I" messages with her son and mother. Her mother queried what are you
learning over there?

ASSERTIVENESS LESSON: HOW TO SAY NO

There are many biocks to assertiveness: fear, blaming, lack of practice, losing

control of your own life. There is specific power and victim language.

ASSERTIVENESS:

Description of a victim and those that are powerful: Centering is the ability to

focus in on me. How do I feel? Find a good time each day to center:

Discuss how personal power must be takeu back once it is given away. and
_ do an exercise to demonstrate this point. It is time to disengage when you are
psychologically and physically tired.

HOW TO SAY NO WITHOUT REALLY FEEING GUILTY:

Do not make up excuses.

CLOSING EXERCISES:

Everyone has been asked to write down ten good things about themselves. Everyone is

going around the room to compliment themselves and each other. Everyone; except two
male participants.
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Ogden Interviews and Field Notes
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Interviews of Participants in the OWAVC
Living Skills Workshop

At the conclusion of workshop; March 14, 1986, 6 participants were
asked to respond to the four general, cpen-ended questions as given at
other centers: 1) Has this piogram helped you in reaching your goals? If
so; explain. 2) What services (parts of the course) have you found most
uséful? 3) What services (parts of the course) have you fcund least
useful? 4) How would you improve the program for future cliénts? The
interview, lasting about 45 minutes; was given to the entire group.

1) Has this program helped you in reaching your goals? If so,
explain: The participants were very positive about the program in general.
Statements were made such as: "I can now make a goal;" "I now know I'm not
dumb;" "I didn't know who I was or what I was supposed to be," "I was so

that the biggest help from the program was in their attitudes. When asked

more specifically about their goals, 3 of the six were enrolled in school,

the others were either thinking about it or actively looking for work: One

contributing her ideas in the evaluation that; "all she did for the first
few days of this class was bawl." Perhaps, this best described the affect
they felt with regard to their goals: in many ways the course had been more

helpful in getting them to the state where they could begin to set goals

rather than either to feel sorry for themselves or to feel stuck in an.

unchangeable set of circumstances.
2) What services (parts of the course) have you found most useful? In

response to this question, they all expressed appreciation for the chance

frnad
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of méeting with a groiip who had undérgone or were undergoing thé same type
of difficultiés. As oné phraséd it: "at first, I felt so sorry for myself;
seeing others with the same problem has helped me get my feet back on the
ground again. The parts of the course mcst bftéh discussed was régarding
the self-esteem and assertiveness and the feeling that "you don't have to
apologize for the past. They also enjoyed thé personality tests.

Special appreciétibn was expressed about Sherry. "Sherry's
fantastic," "We really love her." When asked to describe what they meant,

they responded by explaining that she was tremendously supportive and
caring, but that she didn't "baby" them. While they felt they rieeded the
support from the group at first, none of them expressed a felt dependence
upon the group for the future. They were interested in following up with
each other, but they felt that they were better prepared to handle their
own individual situations on their own.

3) What éérvicéé (pérté of the cdurse) have you found least useful?
fﬁéy were hesitant to describe anything in this category except one recent
session about food Budgéting. Most felt that it had provided little new or
useful information.

4) How would yo: improve the program for future clients? Ia response
to this question, several ideas were proposed. Several expressed a desire
to meet one on one with thé inStructor. Some were somewhat confused about
the financial support available for their future training or schooling
through the program or elsewhere (and for how long it might be available).
One expressed interest in hearing about the effects of diverce on children
and another would like instruction in something like how to eliﬁinéte seif-

defeating behaviors;
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Sherry Burkes provided the following list of reference materials
currently being used in connection with the courses.

Emotional Survival Hafen & Brog

Total Self-confidence Robert Anthony

The Ultimate

The Psychology of Winning Dennis Waitley

The Double Win Dennis Waitley

The Missing Piece Shel Silverstein

"WSC Social Work 150 Course Material

"Living Skills Manual"

Their schedule of courseé évents in the next part of the year are as

foiiows:
iiVing §kiii§ March 17-28 2:30=4:30 daiiy
Self Esteem/Assértivenéss April 1=11 2:30<4:30 daily
Living Skills April 21-May 2
Self Esteem/Assertivéness May 5-16
Living Skills May 19=30
Self Estéem/AsSértiveness June 2-6

Interviews were also held with Sﬁérry Burkés, director of the project,
Nelle Stuart, the VISTA volunteer, and Mike Bouwhuis, Training Supervisor
of the Center. Sﬁérry discussed the up coming eVents, the materials used
in the workshops, and the mannér in which she perceived the project fitting
into the rest of the activities at the centar. They were finalizing the
personnel éb£ their governing board. She felt very much a part of the
center and felt Supportéd by the other sérvices. She beiiéved that the

ma jority of thé participants in thé "Living Skills, and Assertiveness"




Workshops would be coming from students already enrolled: From this, I
got. the impression that the program in the Ogden area was configursd not so
much as an outreach (although they have contacted many women, and it should
be mentioned what an important and competent contribution Nelle Stuart, the
VISTA volunteer is making in this regard) social work type of program as &
support program to vocetional training. They felt that there were enough
women already participating in the program at the center to supply the
workshops and that as the project builds its reputation; they will be
éttrétting woliér to thé céenter and not 5ust to the workshops. I frankiy
see this as one of its greatest strengths. To my mind, this is due to the
administrative functions of the center as well as to the openness of the
Centér's administration for integrating the ef forts so directly. Mike
Bouwhuis was very complimentary of Sherry and her efforts as well as of the
rest of the staff in sewing the importance of this program for contributing
to this spe¢ific area of need. It will be interesting to see whether this
attitude about the role of the displaced homemaker program will be

maintained given more time.

131

127



Field Notes
5-19-86 |
Walked into class with instructor, Helen Mills and Linda Cavazinne with Job Services.
It was 2:32 - two ladies were waiting. Room is well lit - windows open but still hot and
~ no circulation. Introducticn of instructor to us - Linda was not introduced. They didn't
introduce us: Filled out some questionn-

2 - 3 children

3-DHP -? 1 Child

4 - 6 childrei, 1 living with me. Vistis program explains Linda - Cavazinne - discussion
1 child - get to know self

Stress management - Relaxation - self affirmation - give self positive strokes - muscle

group relaxation - condidentuality - keep information i1 class room. Skill of listening -

coutesy of listening:

Rules:

OC - | feel a tenseness in taking class and field notes at the same time - but that is my

problem.

Human Rights - Get acquainted with self. Talk about self worth - change attitude of

"problem" to challenge. :

Life Style Discuss - "Your Body Doesn't Lie" - book.

OC - Developing some reponse with class - opening up to class discussion - remarks

from class.

Break at 3:27

3:40 - Relaxation tape - 4:07

Self - anaysis checklist.
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- Perception/wakeness - don't begin mental - iligetamate scepts

Victim = martyr Rescuer - guves advice, Percuter - gossiper

Be an authantic peson

OC - instructor is going at a good pacs to cover material. She has stammaerad, but siie
is ééﬁiﬁé in control with information she has to cover.

James -
1st game - fhmng, jokes socnally accepted

2nd game - gossip - negative information about others
3rd game - damage property relationships
5. 20 86
2:36 - I entered class with 2 other iadies - Just other Iadnes were talking and waiting for
rest of class. Dean Draney is out of town. Helen is going to give tests for him.
OC - Room is warm - curtain drawn which keeps room cooler than yesterday. Room
quite while taking 1st test.
2:53 - 2nd tost |
3:17 - Break - got population - stood outside while 2 smokers - sat and taiked.
3:30 - Trans actional analysis. TA Basic structure of transactions if understand some
things we do - perception of life. |
Ego - part that interacts with environment.
Paret - demanding/critical or nurturing
Adult - logic (planning/reasoning), creative, intuition
Child - Feelings/emotions
developed by 3 years - script we follow.
urturing parent - helping, protective, permissive -

oc-17? permlss:ve with my own information
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we are jUSt a small part of a big system. other influences
manding - judgemental, buased _
Anger - admit it to yourself. "let yourself know that I'm pissed off." Accept emotions -
Emotions in general - rules for expressing them -
1) Genuine - express tha one you are feeling
2) Express when they 1st happen
3) Beaware of variety of emotions negative, positive with varying intensities.

4) Feelings as a means to control others:\
5) Here and now emotion - don't load up and dump.
6) Covering and repressing.
7) Controlling emotion
8) disciplining
Own your emotions - myths about emotions.
1) feelings are involentary/ they happen without waming
2) feelings can be shared without someone else
3) feelings are caused by something outside us:
4) We can be responsible for someone elses feelings
| asked about going into shock after a trauma like 2 days after a
trauma. Somata form - body is reacting to the stress or that
~ have not been thought out in mind. mind has.
4:15
| left to help a fjéi"éé'ri‘ who was trying to find administration building play games - value
conflicts. '
5:21-86
Got to class late because of clients in office - when | walked in Linda was teaching

[y

130



131

class because relen had had her ééi‘ towed away while they were at lunce - She is
trying to retrive her car. Took a test (interest )

3:15 Break - till 3:30 '

neat. arrive early.

Resume - or Data Sheet -

1 page data

talking to interviawer -

1) eye contact

2) dont fidget

3) keep it positive - give examples of successuss

4) body language

5) be honest

- what position -

- qualifies you for position?

- why did last job end?

- Reduction of force

- coimpany without benefits - annual - sick leave

- tell me about self - hardworker - goals

- get letter of reference.

- knowledge about company

- starting salary

- weakest point - minimize

- ask questions - show interest posibility for advancement learn others
OC - Linda has great rapport - good information getting class involvement

5-22-86 |
2:30 - class comfortable - it ws dark. | turned lights on we took an esteem evaluation -
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Helen needed some chalk - | left and got some:

2:50 - talking about values.

Lifs Yalue Positions

1) I'm okay - you're okay - mentally healthly (authentic)

2) I'm okay - you're not okay not okayness - rationalize - blame others

3) I'm not okay - you're okay - blames self - withdrawn - depression - suicidal

4) I'm not okay - you're not okay - fucility - suicide

Negative stamps - my ILAC - | told about ILAC Buttons.

values so we can take the forced choice value inventory intrinsic - being comfor'able
with self.

extrinsic - stimulus froms - usually looking for a pay off - Support system are important
Eraotional Health

Anxiety - ask thase 222

1. Am | distroying the moment by concentrating on thefurture?

2. Am | anxious beczuss of exaggerating a problem or procrasting?

3. Is there anything | can do to allay (offset) the anxiety exp - finsih project started -
keep a list a journal of yor feelings. :

4. Make a phone cal! - Stay in the here and pow - ¢an not get anxious.

- external world:

tune into your sensas - become aware of sights, sounds, adors around you.

verbalize - talk to self - here and now | am aware.

- Internal world - Body - skin muscles; breathing - heart beat

vebalize - '

here and now | am aware - after becoming aware of external and internal

a) do | use scme of my senses and not others?
b) do | ignore certain parts of my body.
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if you didn't use all your senses etc. Do exercise again - pay close attention to the
ignored part - Each time you feel anxiety (have a now experience) Pay attention to your
breathing. exhale thoroughly 4-5 times breath softly - become really aware of all
aspects of breathing ask 222

do you hold breath ? if so what are you holding back? exhalation is releasing try
breathing more deeply: |

~ use logic - problem solve what is going on in your life.

All social behavior is learned - it can also be unlearned.

Stress is a handicap

the Universe

What lies out there beyond our scope

illusions?

dreams:

a vail of hope? |

" Amid this universe so great, we question fife - we question fate. Beyond those skies of
gray or blue. That seem to shelter all we do. There lies a vision that's untold. Some
fantasy we can't unfold, die. Thsre lies a dream that we won't. Perhaps we're just
living a lie. There lies eternity at best. To comfort those we puit to rest. Perhaps it's not
for us to know : If out there we'll find friend or foe. Perhaps the risks we take will take.
If ther's a heaven or a hell.

4:15

Listen to tape on affirmation

The potential of being the best we can be.

5-23-86

2:40 - | was late - Helen has started class - Linda was with her.

Rules for expressing emotion:

1) genuine

ook |
(o R
~3
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| messge:
1) what has happennad specific behavior
2) How | feel
3) How this affects me
discussion with all class members. everyone is f)éﬁiéiﬁéﬁrié.
Interpersonal - communication - Self disclosure (reasons not used)
1) hurt self or others
2) embarrassed
3) show our weaknesses/insecurities
~ 4) family background
5) fear of knowing self
6) fear of closeness
7) fear of change
we should be special. everyone has strength and.weakness. Hold values we may
want to hold. '
Appropriate Self - disclosure
1) amount - how much is being disclosed:
2) time- how much time do we spend self disclosing
3) depth fo celf disciosure hown deep/ intimate/ personal is the ihfbiﬁiéiiéﬁ
4) the person tatked to
5) the situation - under what conditions
Assertive- helps express value system.
Conflicts - are
1) unavoidable
2) neccessary
3) neither good nor bad
4) symptomatic of a problem.
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OC - the class was well lit. It just dawned on me when Linda got up and walked out,

,.,,777 7 O - i V,,,i, - -

I'm sitting - | ask if it was cold - they said no - | guess it's me - | think it's coid - -

Conflicts can

1) increase understanding

2) prevent us from listening

3) strengthen relationships thru - confrontation and objective problem solving.
To solve problem.

1) set the stage

2) define the problem ,

3) both parties generate solutions alternatives

4) evaluate and choose mutially acceptable solution
5) Implement and evaluate the solution.

Use your "adult™.

Who counts - 4 life positions

I'm not okay
I'm a victim

passive )
I'm okay - you're not

persecutor

aggressive

o |
(h
w
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I'im not okay
you're not okay

passive - aggressive

assertive
1) filtering -
take negative and build on it - ignore positive
2) polarized thinking - blacak or white - no middle ground can not negotiate
3) mind reading
4) blame
5) shoulds
6) "yes out"
7) Let's you and him fight
8) See what you made me do
9) Up roar - (accuser and definder)
10) court room

1) "I" messages

2) posture - open - convident

3) express feeling (emotion).

4) lack of apology for feeling expressed
5) eye contact

6) express the emotion felt.

i
<
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7) Voice tone ana volume - appropriate

5-27-86

lighting was good. Class was started when 1 got to class -
Assertvie behavior, Avoid. '
1) Being passive

2) being agressive

3) being passive - aggressive Try to be

describe
express negotiatel!

specify
consequence _
: everybody counts.

3 crucial elements to negotiate

1) Information - what are your needs, conditions, personal characteristics - cost -
respect etc |

2) Time - deadlines, are of your own making; thus cna be changed.

3) Power - Personal power, negative or positive

not power over others but pawers to go.

- start without immediate agreement.

- statement or problem is agreed: Talk about the same ~ubject.

- don't ' "my way vs. your way

goal = to solve problem/to understand

- Analysis (problem) = Oral test - AG Assertiveness Quote

- become more asservie when we learn %o negotiate, Brainstorming -

141
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- Game plan - for negotiation -
a - Establish trust
b - Obtain and exchange information
¢ - meet needs of all parties
d - Get an agreement on statement of problem.
e - consider the ideas and goals of all parties
f - transform the relationship into collaboration |
g - consider the itams one at a time: But dont fail to see the interaction between items.
open door - hot in room
. h = Take a moderate risk
i - get his/her help
5-27-86
Reacting Vs: Relating

1. feel inadequate; inferior; incompetent, hurt, unworthy.
feelings = reacting behaviors.
aggression - physical-verbal gesture, resistence; impatience, overly kind
over accomodating)
opposite manner
withdrawal- - silence, leaving, aveiding, escape

negative feeling
failure.
withdrawal
defense

aggression

142
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fesl - adequate, competant, equal to thairs, worthy and successful.

feelings = reacting behaviors

a. acceptance of the other person and his behavior unconditionally - he/she is what
he/she is at this moment.

b. understanding - the persons’s behavior and attitude leads to more acceptance
and effactive relationship. |

¢. communication - leads to better understanding and more acceptance
N

positive feelings

SUCCessS

communication

acceptance

understanding

You are what you dol

3:26 - Break - 3:47
Funcational things parents can do for their children:

a

® a0 o

take a look at your BéﬁéViaf to see what you are modeling.
watch the games and the degree of okayness that we modal.
firm, fair and consistent discipline with lots of love TLC
stroke children in positive ways for learning self-discipline

Origins of our scripts
a. experiential - traumatics experiences that leave an impact.

b.

c.

cultural - those norms that are already set up in our society.
familial - the parental messages (child internalizes-into)
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56%655]@ and behaviors
types of stroking (-or+)
touch and recognition

4. child's first name
Verbal Messages
Stress:

distress - negative

eustress - positive

Wi

Physical exercise

endophine - brisk walk times -> neg. cons. - early in AM or after rainstorm
Meditation - high Ifie en3rgy ->
Coping and Stress - paper in packet

5/2373'6; 3:10

‘Class was rearranged - hot window open, blinds drawn, lights on

When | walked in Aden stated that | was late-what was my excuse-did | think anything
was more important than being here on time. Didn't ! have a commitment to be
here. Yes | did make a commitment but | was with someone that | thought
information was important to get.

. -Break-

Stayed outside - working with a handout - Rational Self-Analysis

5/19/86, 2:30

Class started at 2:30. She assigned each of us a topic and left us to get a 5 minute
presentation. My topic explains: 1) assertive behavior - give example and rules, 2)
Handling Emotions, 3) Self disclusore, 4) Reacting Behavior. to talk about it, it
reinforces it into our conscious mind. oc. Good input with this = class is relating well
with each other. Career Advice -> Read article from Cosmopoliton - Be yourself -

e
gy
oSy




141

6/2/86
Sherry rearranged seating so we were closer - some informal talking. Ask us to
evaluate Helen's teaching and subject matter.
emotions, talking about feelings
How to handle stress
assartivenes - express feslings when they happen.
self disclosure - things to do
1. deal with nager - negative feelings
2. assertiveness
time frame - 2 weeks -yes
Becoming aware of more options
Get to know each other better
car -> Barracuda "340" “Eééié"
Best movie and why - South Pacific
~ music and with mom and dad - Romancing the Stone
flower - orchid = color = lavander, purple
unique - special - rare - delicate
1a. Cougar - fits personality
b. Return to Bountiful and Short Curcuit
c. indian paint brush
2a. Pontiac Sunbird - small not flashy
¢. geraniums
3a. fiero, spider - sporty |
b. Excalibur - love and committment - friendship

c. peach roses

e |
W
at




4. me
oc - good feelings - self esteem handout
3:30, break, 3:40 - Building Self Esteem
2a. Physical - lose 10-15 #
be more consistent in exercises

eat better
smile, wink, twinkle in eye "

o)
wn
Ol
Q
-]

Intellectual ->

Emotional ->

~ 3a. Self talk

Behaviors ->

feekubgs -> positive and good things

E-

B. Evaluation ‘
Writetwo-lam —— —_ (nositive)
| am a good person.
| am a good mother.

Enjoy the here and now.

| like where I'm at right now.

C.>

D.->

4a. opporiunities ->

B.

C.

5a. Set priorities

B. establish goals

C: take action ->

146
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6/3/86
waited for on student.
we have anotehr student that took the *Y™ part - now zxshe is in DHP's part with Sherry
doing an exercise on “little peaks” and "little highs"
OC. Thae room has air conditioning, it is nice.
Share time with the handout:
Positive experiences fo our lives:
Sherry told us about the "Eééié Story”
"Total Self-Confidnecs” - lecture
from the book - level of awareness and what you think is what you are.
| can't be anymore than | am at this morning.
Expectations that will not be realities cause problems.
Aéééﬁi the reality of the moment.
* Share tima -> problem solving
options - be strong '
Assertive Coimmunication
Stereo-type femine Woman
A - is not - aggression
A is - open choices
two-way-equal ->
not controlling others
not magic
pérébriai power - in control
Key Assumptions - Phoenix
Inst. Book

147




Styles of Comm.

1.

[l

Aggressive
Controlling power
loud

 physical acting out, violent, explosive

domineering
thoughtless
pushy

rude

always be right
interrupt

honest and direct but closed
very controlling
loose/loose "you"
Passive - "we"
withdrawn

quiet

doormat
sacrificing/martyr
"sweet"

insecure

timid {oose/loose
helpless
apologetic

victum
dishonest/indirect-controlling/closed

148
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Passive/Aggressive
manipulative - "they, them"
two-faced
double massages
dishonast
confusing
message indirect
sarcastic
devious
phoney
malicious
usar
con man 7 7
unaware - makes it hard to help someone
dishenastindirect/closed/controlling
loose/loose

Assettive
confident
self-esteem
honest
direct/open/real
secure
considerate
centered
appropriate

clear  (room is too cool-cold)

Jrnd |
H
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responsible

flexibel

negotiate

competent
honest/open/direct/2way

Break
went outside to get warm-talked and had some good casual share time.

"l," "You" and "We" massages. :
(went outside because of the cold room) OE-let's go outside
thinking and feeling
6/5186
UWCA evaluation
Bobbie Jones from the "Y" took the evaluation
The class roomis cold
speaker - 1) what | think about being a woman, 2) what | feel about being a woman
Body language - congerent with message.
3:15
Dean Drainy - evaluate
Strong - Campbell test
1. What do | do well?
be with people
work with things
show empathey
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Realistic

Investigative

Artistic

Social

Enterprising

Conventional - structured way

151
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; FIELDNOTES
Datc 2/ 18/ 86 Class__SLM ___ Observer_ Michelle C. _ Time 10:00 4.

insﬁrﬁctor: Sherriiiggrge 77777777777777

Speaker: Lynn Ravsten, Psychologist

Topic: Interpersonal Relationships

0C: The speaker and topic Dr. Ravsten discussed tﬁéiﬁifiéféﬁgiﬁééifiéﬁs
were very well received by of power within the family hierarchy; and how it
the group. effects you if you feel no sense of power. He

gave handouts for everyone to participate in (en-

oc: This was a ver ood closed). A great deal of discussion was heild by
opening to begin thisgciééé the class on their families.

The people seem comfortable After class the instructor stayed to visit

with each other. with a couple of women who had a hard time coming

out. One in particular was so frightened that
she was unable to give her name and I noticed
another member of the group openly offering her
support and she never met the other womam before

today.

1:00 P.M. Thuis afternoon the 1nstructor had the
group draw their own life line. She also drew one.
She had each member stand in front of the class to
explain what theirs meant. Most of the students

: were afraid bﬁt about I8 ﬁinute into their presen-

0C: This was. very effec-

tive except for the one = S i =" 571 ia] RE

lady who wouild not talk. Homework - Due ?Z*;9178§*~ hinos ve '
tady who would not talk. Turn in a list of ten (10) things you are
It 1looks like it's going ) i o 4T
i good at doing.
to be a good class.

Class was held in the Career Center today.
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Date 2/ 19/ 86 Class N P Obscrvcr:Hﬁm@i‘ed;_t Time ]0:00_ A M.

0C: Class went very well
everyorie wag involved in-
cluding the lady who was
so afraid the first day.

The students started to
the

pair up as friends once
group work was finished.

H

Instructor: Sherril Burge
Held #n: Gold Room

~ The instructor started the éléés in the -

For 2 hours they discussed what assertiveness

is and how it can help them:

Homework assignments were handed in and

discussed. The instructor talked with the class

about why some of them found it difficult to

write down the things that they are good at doing.

This led to more discussion on assertiveness:

The afternoon was spent discussing stress
management and_centering.

Homework - Due 2/ 20/ 86
~ Write down ten (10) things I would like to
do before I die.
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T\Ms(s & gt W

e aoowt COMMUNCATION.
Exammlng technigues ¢f communication in

relationships with others and in my
relationship with myself.

Examining choices made and alternatives
available:

5 ot PERSONAL POWER.

Examining my power:

l+s abowt FEELINGS.
Allowing myself feelings and expressing to
others what my feelings are

Phoenix Institute 3




Why beomme Assertive 2

| cam, MOVE ’{’ ed
6‘6 mg eo%iojij Yﬁgph,joﬁ

| cam DISCOVER commumicaipn ools
for acting w i 0w behalf. ¢ ’;ﬁ_

ToolLS

o o 2 €wrbé uNDERSﬁNDw”APPREaATE
muself .. mi feelings , my N/

power wé chot c8s.

| caww CREATE sahis , equal, rela-
housh/q,o:, 3—’% i%z»@ etwirs by
leaxrining wmg?%'o express how | feel
md who |

Phoenix Institute 5
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ASSERNVE COW&UN(E&TION | Asskssswcamud CATION  Tike
Clear and open expression of assertlve,,comf??ymcatven may be
thoughts ang feelings that INvolves onest and direct But unlike

the me Mmunication, aggressive
and Creating alternatives, |t Means communggatib’q aIms to promote or
stating ene‘s thoughts ang feelings advance the Speaker’s aims g the
and inviting the other Person to do éxpense of the receiver's: a win/loge
the same_ ; Ssertiveness Mmeans Situation. This i one-way -
knowing aboyr Personal rights ang §9mmuhi9atibﬁ:jﬁe SPeaker aims tg
personal power., and the way righys control, invade, dominate, ang 1k

= f the other Person.

PASSiVE /466 RESS E PAs:rvee@mvmmoH lets

éqMHN(CAT(é@ Manipulates the another invade, control, or take
other, allowing the Speaker to gain ddvantage of the Speaker. In passive
the ad?antégé jndi’réét(y. The cciﬁﬁunieat(bn. the speaker defers
péSSiVe/éggfgssiVé §6mmﬁﬁi¢ator to ft'hejothéf;fputtihg aside her or his
aims at covert control by hiding ’tﬁfoughts §r7fééliij§s. Passive
iﬁientib’ﬁféﬁand iﬁiélea’dih"g: the écmmﬁﬁicatiéﬁjs a good example of
IStener: This js an example of One a lose/lose Situation. Both Parties
way éémmuh’ig}atnon a win/lose Ose: the Speaker doeg
Situation The speaker tries to win by CoOmmunicate directly and g enly.
ma’ﬁipulatnrjéthe listener with withholding Information about wants
indirect and dishonest and desires, The other dg SN't have
COmmunication @ information needed to respond

assertively.

Phoenix Instityte | 1
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Date 2/ 20/ 86 Class

155

FIELDNOTES
SLM Observer  Michelle C.  Time 10:00 A%

OC: There was a_lot of.
class participation._ The
speaker was very well
accepted.

OC: This looked like a
thinking about their fu-
. ture plans.

Instructor: Sherril Burge
Speaker: Michelle Fleck
Topic: Math Anxiety

The speakér explained aboui all the math

the preparation math classes (non-credit),; and
the 100 and above math classes (credit). I
sensed a great deal of relief from tke women as
most of them thought that they would have to
take classes they were not ready for.

assignments. Everyone enjoyed this part and
were laughing at what some of them wanted.

1:00 P.M. = The class took a tour of the campus
this afternoon.
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5 FIEEDNOTES

Date . 2/24/86 aass,,,,M Observer Michelle C. Time 10:00 A.M.

inSttﬁCtbr. Sharril Burge
Speaker: Trish Ravesten from JTPA

Topic: Personai Power

e e Discussion wgs held on Campus tours:
m-c . Everyone seemed excited and positive about it.
They learned about all the buildings.

Trish gave a lot of examples about
- R personal power;, whether you are married
R or not not. Class seems very comfortable
with her. She was abie to really get
then to talk ubout power.

@Fi The ciégs éas'iﬁiéééa imgOeP M. Instructor worked on self
spirits today. Everything - mage. . - -~,;
went smoothly. Homework = 2/25f86 -

’ :: Write about cheir least favorite
body part, in Assertive Workbook, page

RESS 53.

160
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FIELDNOTES
Date 2/25/86  Class. S LM Observer Michelle C.  Time 10:00 aA:M.

Instructor: Sherril Burge S
Speaker: Coleen Quigley and Sandra Snyder
The students took a A:B.C. Test at the
Learning Center (2 hours).

(Copy enélosgd) c
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FIELDNOTES
Date 2/26/86  Class__ S LM Observer _Michelle C. Time 10:00 A.M.

Instructor: Sherril Burge
Speaker: Mary Helen Powell -
Topic: All English classes below 100 in

CEU Catalogue

_ She discussed all the English classes below
100 in the CEU Catalogue: She also.

explaned the different degrees of education.
The women were very interested. They

asked quite @ few guestionms.

1:00 P.M. They discussed their homework

from 2/24/86 on their least favorite
body part. This brought a lot of laughter

and discussion and lots of positive
came .back on the negative.




; FIELDNOTES
3/4/86__ Class_S LM _ Observer _Michelle C.  Time 10:00 A.M.

Date

Instructor: Sherril Burge
Topic: Review tests with the results

Each student left individually to have
test results reviewed and explained.
The students seemed excited and oppomistic
abouth the test results. A lot of time
was spent discussing the classes they

wanted to take tc reach their goals.

0€: IT turned out to be |Even the ones with below average scores

a very good day for every- | in Math or English seemed ready to take

onie. prepatory classes.

on. After people were hugging th: ones

that were scared, saying "We knew you

could do it."

Computer Lab to rbserve.

Joved |
ol
<l
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) FIELDNOTES

Date  3-5-86 Class SLM Observer Michelle C. Time 10:00 A.M.

Instructor: Sherril Burge

Speaker' Kathy Painter; Job Placement; CEU

Topic: Job Preparation

OC: She 1s an excellert Gave a two (2) hour 1ecture on_job preparation;
instructor. The women : how to do a resume; and how to dress

took excellent notes and for an interview, what to expect from

she handed out examples an interview, and got them ready for

and study informationm. nexy day interviews.

Speaker: Carol Rogers; Vocational Rehabilitation
Time: 1:00 P.M.

. Talked about body language and the way

0C: Everyone had a good you give non-verbal communication.

time.
The students did a lot of role

playing Even the shyest students were

involved. They were amazed in what

Q | | | | | _li;f;
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; FIELDNOTES
Date 3/6/86_ Class- S LM Observer  Michelle C. Timé i0:00 A:M:

Instructor: Sherril Burge
Topic: Job Interview Preparation

N Today was a sSpecial day for the class.
They were &ll dressed up. They practiced
interviews and tzlked about self image
and how good it made them feel in taking
a positive step by going to school
or f£inding a job. o )

~ The class celebrated by going
to lunch at the Matedor. Everyone
enjoyed themselves. After lunch they
went to Job Service to be interviewed
video taped. The women were really

nervous; but they enjoyed it. Everyone

. Everyone got to review the tape.
They z11 felt good about themselves.

o |
(ol
et
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FIELDNOTES

Date  3/10/86 Class_SLM Observer Michelle C. Time 10:00 A.M.

Instructor: Sherril Burge
Speaker: Margret Sidwell Taylor, Attorney
Topic: Planning for the Future

Hargret told the students the story 4-out

RS o strength to her through while she
a self-support of her self.

1 OO P M. - Wént to Wbmens Shelter
and thatfyou don' t needfa man to get

ahead. Everyoneé felt that it was a
great day.

168
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; FIELDNOTES
Date 3/11/86 - Class_S LM  Observer_Micheile C: ime 10:00 A:M.

Inctrictor: Sherril Burge
Speaker: Lynn Ravesten

Topic: Parenting

Lynn gave a lot of hints on how to be a good
responsive parent and how to say ''NO".
There was a lot of class discussion
and some of the women made appointments
to get further personal counseling
to work out family problems.
1:00 P.M. - Heuning Olseén from the i
business depatment came in and discussad
budgeting. The women got a lot of
good ideas and seemed to t2ke a lot
of notes.

Sy
3
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. FIELDNOTES
Date___ 3/12/86 Class S LM _ Observer Michelle C. Time _10:00 A.M.

OC: The teacher o
indicated after class that
he has a hard time expldin=-
ing to a class with no
knowledge about electronics).

0C: Everyone seemed very
pleased with the speaker.

Instructor: Sherril Burge

10:00 A:M. - Follow-up on Lynn Ravesten
lecture on parenting and saying an
Assertive No, and being an assertive
listenier.

11:00 - Gerry Neis, Electronics instructor,

talked about the field of electronics,

the need for women in this field, the

typ2 of pay expected and the jobs.

- 40 women seemed very interested.

Some of the others felt like he talked

over their heads because of their lack

of experience.

1:00 P.M. - Marlyn Lema, Attorney at Law
Discussed questions women want to ask

an attorney and Law as a field for “women.

custody. Class ran overtime.

-
)
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\ FIELDNOTES

Date  3/13/86 _ Class S LM Observer Michelle C. Time 10:00 A.M.

Instructor: Sherril Burge

~ Today we helped women register for
classes in Spring quarter.

June Cline from Financial Aids office
came to help girls fill out applications =
for funding through their office after registration.
1:00 P.M. Rick Manard, from Four Corners
Mental Health, came in and talked about
Stress Management.

171
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; FIELDNOTES
Date 3/17/86_ Class S L M Observer  Michelle C.  Time

Instructor: Sherril Burge

10:00 A.M. Video tape from Four Corncrs
Mental Health "When I Say No, I Feel Guilty",
viewed by students in class in the Science
Building.

1:00 E.M. - Films on Polygamy in Utah and
also on outstanding women was viewed.
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FIELDNOTES

Date  3/18/86  Class S L M Observer  Michelle €. Time 10:00 A.M.

Instructor: Sherril Burge

Evaluations were given out in the morning
and graduation was held. Vegetabl: tray and
punch were served in the Alumni Room. Speaker
TRish Ravesten, CHairman of Advisory Board.
Dr. Michael Peterson also made remarks. Students
were all given Certificidte of Achieévement.

This was an outstanding group. Mixed feelings
were expressed because the class wsas over and
students reslized that it was timé to move forward.
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Provo Interviews and Field Notes
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Interviews at UTC Provo, December 1985
A: LeGrand Richards

:At the zonclusion of seminar, 12 participants were asked to respond to
four generz:l, open-ended questions: 1) Has this program helped you in
reacting your goals? If so, explain. 2) What services (parts of the
course) have you found most useful? 3) What services (parts of the course)
hzve you found least useful? 4) How would you improve the program for
future clients? Of course, following up questions were asked to encourage
them to elaborate as much as possible. The average interview was
approximately 10-15 minutes:

It should be noted at the outset that the participants were very
positive in their general assessments of the program. Even when they were
discussing areas which were not especially helpful or useful to them, they
very .often expressed that the aspect of the coursé was done very well, but
that for o particular reason, it was not especially helpful. -

1) Has this program helped you in reaching your goals? If so
explain: In response to this question, generzl responses were typically
given to the overall impact of the course. The most common response
referred to a change in basic attitude toward 1ife and their situations.
Seven of the twelve specifically responded with statements describing
increased self-confidence an:i/or feeling of direction. Typical statements

included: "It helped me fet in touch with my feelings." "I'm getting on my

feet again." "I feel like I'm going somewhere instead of just existing."

"I can have control over my liie." "I am not limited in any way and am
0.K:" "I'm hopeful now about the futuré and not o afraid of it." Most of
those responding (8 of the 12) iere either currently enrolled in some

vocational or educational training or believed they would bé soon (thé next

1

175

171




O

ERIC

Aruitoxt provided by Eic:

semester or term). Of the remaining, famil 1iuations currently make this
option difficult or they are workins. 3-veral expressed confusion about

definite career goals or directions. Several also expressed how grateful
and for the support and association they felt from the rest of the group as
well as the insights shared by others.

2) What services (parts of the course) have you found most useful?
That which was described as most helpful tended to vary according to the
particular situation. Nine of the respondents immediately referred to the
value of the assertiveness. Several of those with young children mentioned
that the section on parenting was very helpful. One was especially
éfétéfui for the job assessment information; two thought that the
financial was informative; another was especially impressed with the
counseling which was made available. Several discussed how much they
lo. ked forward to exércising with thé group and how disappoint- ~ “hey were
when it was discontinued.’

3) What services (parts of the course) have you found least useful?
The most common (5) reponse to this item was some reference to the
financial section. They enjoyad the personality of the instructor but felt
that it was either too ibng, too complicated ("over my head-- I haven't
("I'm trying to scrape erough to get by, I don't ha e enough to even think
about investments." "I needed a step by step outline of a budget." "How
do I meet my needs without enough money.") One who was interested in going
to school was not interested in the vocational areas (job iﬁterieﬁs,
resumes, etc.) Another who had raised 9 children already was not
particularly interested in the parenting. Two respondents did not caré for

the exercises, one because she just doesn't like them adding, "but this is
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the least distasteful of :ny I've done," the other was aiready involved in

an exercise program. Two others didn't like the part about dressing for
described a ééésion when chiidrén were in étténdancé which seemed vé:y
distractive to her.

4y How would you imprové the program for future clients? Several
thought that even more assertivenéss training would be helpful. Others
would like more specific focus of career guidance (i.e., moré input from
people in the job market, some basic skill training or brush up on typing,
etc. --one women explained that her friend stopped coming because she
wanted some coricreté skill training.) One women thought that participants
seemed to put down makerup; hair, and grooming which she thought could
enhance the self-image and prcfeséionéi acceptance ¢/ participants. Others
discussed that theéy would Like more individual cbunséiing and help with
particular néeds such as interviewing skills, fashion consultation, walking
them through a budget, how to find a job, what other community sServices are
available, etc. Two women thought that it would have been very helpful to
have a lawyer come of whom they could ask questions: Several others would
like to have some kind of continuing support group until they felt

"somewhat established."
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FIELD NOTES
Date: 4/10/86 Class: Parenting Starting Time 1:00 p.m.
Teacher; Linda Barlow Ending Time %:00 p.m.

T walked in and found a seat. The room is comfortable, although a
bit warm: Chairs and tables are in a circle and we can see each other s
faces, so the setting promotes group discussion.

Linda began by explaining ber own philosophy of pa.ren-ting, __some 1deas
come .from reading; others from experience. There is no rlgid set of
rules: She then asked several guestlons for discussion: 1) What is
the difference between discipline and punishment? 2} How do you set
the Tules? A variety of responses came from H, P, Ka, and Kr.

03: Most of the comments come from these four. A few others
participate once in a while: Su; Sa; T; and D.

finda then listed Games Parents Play, Games Children Play; information
concerning psychological position ¢* children and that influence, and
basic areas of building & positive relationship.

OC: A couple of women easily respond in discussion with tangent
thoughts. All responses are accepted and yet Linda can then draw
them back on track.

We also participated in a written self-evaluation--answering Qpéstions
yes or no on how we each discipline, leaning toward reward or
punishment. After class was excused P asked about a sp’é'cific concern
of hers: How do I resolve the conflict my husband (disabled) and I
are experiencing because I am gettlng out and trying to enter the Jjob
market and be assertive when he thinks I am adapting a feminist
attitude? Linda directed the answers,; but several 1n the class
responded. The discussion brought out: 1) You cannot rescue him; he
must do that himself and 2) You are trying to make a responsible

decision.

OC: All comments were supportive. Many women in this group feel
similar conflicts as they seek to take responsibility for their
decisions and their lives. This last exchange was & rewarding ending

'to the class.
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FIELD NOTES
Tate: 4/16/86 Class: Personal Power Time: 1-4 p.nm.

) Teacher: Linda Barlow

I walked into ciass on time. Only 6 others--all do not say much

in class--are here: Class total at the end is 15.

Linda read several ﬁﬁ&fééi We are not heid back by what we are, ,but

br what we think we are. Z. Zigler Success and happiness are

determined by what I think, what I feel, and what I do. You get what

you focus on: H: asked ﬁﬁy she did a certain thing. Linda gave her
back her question--why?

0C: Linda does not think for oiher people:. She says I don t know
and asks them why.

Iinda continued saying we shouiﬁ write our goals down. An uawritten

goal is only a wicth: They should be in present tense and positive: I

can do this; not I have to do this: D; Women at Diet Center who

pictured thﬂmSelves thin and thought that, wrote it down, actually

lost welght; whereas those who did not, di’ not lose.

Linda asked, What happens when you put yourself in the victim role?
Sg}{ffgigilling. Dolly Doormat. How do Wwe give away our power?
Responses written on board: 1) Iet other people make your decisions.
2) Taking or owning other pecple’s responsibilities. 3) Body lansuage.
4) Socialization--Power is God-given right of men, not women. D and
Ka--tangents about cooking and children. Linda: It is OK to be
capable, OK to be as smart as men, OK to say "I did it good.'

Plan your destiny. Victim language: I carnot, I should, hopefully,

yes, but. . s Produces feelings: responses from class: trapped,

frustrated, angry. o
Positive language: I want, I accept, I will, I choose. . . Produces
feelings: responses from all class members: greater freedom, communi-
cation is better: L: T feel I can do it, but I am dealing with my
husband’s feelings. He is saying, Am I not capable of taking care of

my family? Kr: You will have to work it ocut. Ka2: Are you owning
his . responsibﬁ:ity9 Linda- honest communicat lon. I have seen assertive-

ness save a lot_of marriages, I have never seen it ruin a zood

marriage: H: personal example of using victim language and then
positive language 1n a courtroom situation. P: personal example of

using "I" messages in home situation. T: I feel conflict using
these words--being selfish; manipulative. KR mznipulation ceases.

Linda passed around a mirror--iook at that person eyeball to eyeball.

Some laughed;, one woman made faces: Assigmment: At least once a day,

look in the mirror and repeat out loud: You are Beautiful, I will take
. care of you. (I will do those things that will be best for me)..

Ka: personal_experience S: I am not comfortable with I will take

care of you--I would like to be taken care of: D: But I think she

(I11da) means not letting pecple step on you is taking care of you:

Linda drew a problem solving curve on the board: IL: béfééﬁéi experience
about recent job interview that looked good, but she s not sure she

feels gccd about-=so am I back to possibility thinking? T: similar
personal experlence, but had strength to turn it down and nas always

been glad--BUT it was scarey at the time.
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I:inda has two of us role play--once using negative thinking--wanting

a raise, but talking herself out of it, and once using positive

thinking to get it. We are our own worst enemies., Kr: How much
can you ask for? Utah County is depressed area. I cannot move.
Linda: I will not accept I cannot. Kri Well, I choose not be
move. Ka: Example of Kennecott-- We will pay comparable to other
jols in Utsh,(even though same job in Arizoma gets twice as much.)
Linda: You can upgrade and get better pay if you want. P: This
state, city, will spend % dollar to save a penny. Kri Then I
guess I will be frustrated if I choose Utah. *#Positive comments
from several of the classi You will do it, make it work, figure

out what to do--T D,, & S.
Linda: You can get whatever you want in life if you will help othexrs

get what they want. Zigler

In closing Linda drew a square divided into sixteen smaller suuares°
How many sguares? We sald sixteen until shr started showing us the
other pcssibilities--actually 27 total. ) Whea you begin to look at
the same problem differently, you get different possibilities,

different answers.

0Cs Pe:sonaily this class was a high point for me. I am accepting

of the potential power of positive thinking, but to this point had

not had it 1laid out so effectively. Perhaps because I had been

gquestioning what to put into my mind when getting rid or negative

thoughts, it was an especially sensitive teaching moment for me.
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#IELD NOTES
Date: &/17/86 Class: Finance Time: 1<% p.m.

Teacher: Mitch Long

Mitch introduced himself and sald he was here to teach to class
usually taught by Someoneé elsé--the person who wrote the manual

that will be provided (when Linda? Linda: next Thursday), called
Financial Plarnning for Women.

0C: He seems nervou.--a& bit outnumbered.

whet »uiL do on a daily basis with money. Ds Not everything costs

money. You can barter. Kr: But ultimately what you barter at some
time cost someone money. Di It can be given to you . . Pressing
The Issue. P: Without money, we haven’t any freedom--trapped feeling.

Askeé, Yhat 18 finaneial planning? Responses--a budget, control,

¥.tch: The text will be & resource tool as well as a text. First

i@t us look at the pyramidal structure for financial planning.

The foundation--emergercy reserves--what does this include? .
Responses: Yhealth insurance, food supply, savings (3-6 months),
home ¢vners insurance, auto insuraince, disability insurance (expensive--
see if company providés; nsed to geti noncarcellable guaranteed o
renewable, 3 out of 10 workers age 5C to ©5 will be disables once for
more than 90 days.), life insurance.

You need to ask yourse Xf: Wr:t kind of perwon am I2 Manager--weighs
needs against money or Spender? What kind of budget will work for
what type of person I am. '
Question about car:insurance--what is minimum? 20/40/10: Much better
to get 50/100/50. Umbrella policy for about $1C0/year

Mitch: Another problem is elimlnating consumer deb*t: Plastic
Surgery--cut up credit cards; #-cild credit card buying: D: But

you can count the interest on yrur tax form. Mitch: What are
justifiable debts: 1) shelter, 2) transpertation, 3) education.
How much debt should you incur? 20% of net pay. If inflation is

high then only 15-15% of net pay--independen+ of home.

0C: This class was mainly information giving. Mitch dealt with

questlons and seems knowledgeabie: Once he said he did not worry
much about his credit rating. But he does not have to and he will
never be a divorced female head of household either: I wonder how

his wife’s credit rating is?

EBiq‘. S 15&1 ' -
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Pate: L4/22/86 ciass: Job Careers Time: 14 pims

Teacher: Holly Tilton

I val<ed in a 1itile late--i: 15 p.m. Sixteen were in attendance

by the end of classs

Ecliy is handind out worksheets--some for us to £111 out now and

discuss--others to take home and completc. Worksheet #1 Career

Stersotypes. Hi Are we looking for differences hatween? No.

H: What if we don't 1ike elther occupation? Holiy: It is not

as important whether you iike it or not as that you choose which

of the two careerc you would prefer: D: story atowt doctar.

Holly: This worksheet helps you see if you want to be in controlj

if you are ready to take charge: What 1s difference between doctor

and nusse? Responses: costs more money and takes more schooling

to become a doctor: Holly: Also more RTSK: We can assist our .

children by ex-osing them to all types of experieuces; 1l.e. football

for girls and boys.

Hcrkshe .t #2 What are you really saying° ﬁoiiyi Look at your own
behavior %o see if uncons~isusly you are reinforcing stereotyping
of males and females:

Workshzet #3 Expectatic CJuuting to Win. Holly- It dépends a

ot on your point of Vien ihether ur not what yoiu are doing is difficult
or a growing 2xperience. D: personal experilence " th hard *‘imes.

D 2gain: Can we not have our husband s g22ls he our goals? Support
tiem in their success? L: I felt I had to do motherhood and be a

wife perfectly and I am tived of doning it all, but I feel guilty if

I'm not ‘»ing it. D: Important to giv: chlldren cholces.

0C: L's guestion not addresséd by class and Holly must go on. She
is really stiuggling in this class to be heard. Must talk to her
after class.

Holly: We need to target and overcome fears.

0C: I have fears and I can tell L has fears. Others in this class
nust who juSt are not saylnz arn thing right now. ‘How do I overcome?
Am reading Prospering Woman by Dr. Ruth Ross With some speclfic
ansvers to that very gquestion. I must read about that tonight and
+alk to L about 1it. :

Aptitudes, and Tnterests handed out to do at home for next week.

Worksheet #4 My Winning Strengths and Worksheet #5. Abilitles,,

Holly tried to get a tape roing for us to listen to, but it did not

work. She told us +he story briefly about walking a “beam piaced on

the floor and then between two buildir s for $1000. ‘ioculd we do it?

'**The cholces we make are determined oy the risks you. are wilitng to

take. Worksheet #5 Pules for Self-Confidence: D:  personal experience

of fear. Holly went dokn through the list on this page, stopped at

#4 and sugeested we change the word confronter to: be a problem-solvers
Other comments from Ka, Kr, and T.

We then took out a piece of paper and Holly wrote some words on the
board for us to fizure out. All things are not as they appear.
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Gé No one is ever Dut down for a comment Tea.chers portray attitude
of acceptance; in this class also. But; they will not rescue anyone
i either which is painful, but good.

Di personal experience with Pres. Tanner.

Béll&i Goal-setting is Planning. It 1s the key to success. You
are going to plan for the career you want. There are three types )
of gmls: 1) short-term--1 day to 6 aonths, 2) intermediate--present
to I year; and 3) long range--preseunt to 5 years. An unwritten gaal
is only a wish. H:i Can a goal be to support a husband in his work

o= school?

J: We ran out of time afi ...:% one. Talked to L and Kr afterward
~bout class and what needs_ they felt were not being fulfilled.
Infrrmation is very good; but both these ladies are feeling the
teachers are saying it is so cut and dried. Go out and do this and
this will happen. Where 1s the understanding for the spec:l.'f‘ics of
each situation? How do we deal with the fears and guilt and
confusion we feel? I “think that the understanding and willingness to
take time must come from each of us to each other. L had 1o leave

before exercise class; so I will call her tonight.

P.S. I did find her phone numbér and called her. We will talk
moxre after class tomorrow.
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FIELD NOTES
Date: 4/22/36 Class: Fitness & Exercise Time: 3-4 p.m.

Teacher: Diane Carson

This ciass will be every Tuesday for an hour in room 117 SE. On
Thursdays Ardene teaches us the hula: Ten of us stayef for this

Diane introduced herself and told how she becamer.involved with Better
Jobs for Women: She helps set up life skills classes and teaches low
impact aerobics: She has also written the text for the clasz called
Women and Health:

She had us all write down our expectations for the class. Responses
included: fun, something I would continue, better muscle tone, stress
reduction, knowledge, develop more energy:

She asked what women's fears were at turn of the ééﬁfﬁi'ja Responses:
infectious diseases--TB, polle. ; « What are fears today? Responses:

cardiovascular, cancer, dlabetes--which are degenerative, chronic.
Research has determined wellness factors are: . 20% determined by
genetics, 19% determined by environmental, 10% determined by msdical
advances; and 55% determined by persomal cholce of life style:

What gives us energy? Oxygen: Had each person share major health
concern,

The rest of the class was lecture., From Balley, Fit or Fat--personal
fitness is lost exercit i¢ only two days, mintained exercising 3-5

class,touard,whan Jou uant, emphasizing four _areas: ,physical,fitness,
nutrition; st essmnagerent, and personal and community self helr.
Four objectlves of aexrovwic Program include:; flexibility, fat
reduction; strength; and cariilovasrular fitness. Key words -
freuuency--3-5 days, intensity--60-75%, and duration-=20-25 ,iinutas
at peak.

OC., This lady iS délightful 'tO listen +O and I é.m intéréétéd in

back problem. I wonder how miny will come.

[y
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Date : 4/30/86 Class: Assertiveness Time: 14 p.m.

Teacher: Anita Bradford

I waike@f;n ia;te today. €lass discussion has already started: Anita
has written on the board: Criticism is any (unsolicited) statement
that is negative: We will be talking about criticism and put-downs.
At ;bis point of the discussion Anitz said that this class is
wonderful at being able to sidetrack her: Golng on . : . Because of
socialization, women go from parert-child to husbtand-wife and give
their power awn7; Three critical relationships: 1) parent-child,

2) employer-emg .oyee, and 3) teacher-student: Parenmt-child changes
as we grow up to adult-adult and husband and wife shou.~ also be
adult-adult. How do we get our power back? B3y becoming centered.
Anita asked for responses as to who we are? Somewhere I am a
seif--all roles are directed by "self": Resyonses from class:

I am~-a mother, helpmeet, creative, loyal, wn-.le, a person, Ka; a
mothar; afraid; me, a wife. H: confused ard Irustrated about .
answering the. question. Anita: the incident describes you as having
a great deal of curiwsity: Now for this week I want you to practice

snspending judgement.: Bo not use value sta‘bementsi should, ought, =r

0C: Dxs scussion a* this point was de;ightful. Anita shared an
experience of being in a gay bar; Suzi another about being with
some punks, Kristine shared an experience with prostitutes; and Katiryn -
shared a personal experlence with her step father. Harvelyn decided

she was Jjudging hexrself in a particular cituation. It ssems all were
assessing ceriain situations and evaluating whether or not they bad

been judgmeniil. I am sure others of uS were evaluating silently as
each story was told.

Anita ended with an experierce of rooming with a witch when she was in
Greece. Life is wonderful and you meet many remarkable pw-ople. Our
view cf life determines bh-w we feel about things. Thoughts are only
a part of us. If we are cent~red, we control our thoughts.

We next *ried 4n exp"riment. Anita had us get completely relaxed,

Snut our eyes, take a deep breath, and when exhaling let all the
tensions flew out of”yOur body. Take &n inward Journey; find center

of ycur phyuieal self. Responses: head; heart, chest, neck, stomack,
stc. Sh: What if you have two? What if cou do not know? Anita:

Pz of you is new, part is old. Changes aze coming very rapidly, it is
OK to be this way.

0C: This lady is never stumped with any guestion. I can see that

thls centering 1s going to take some r.ore practice.

Anita: Next assignment 1s to get used to. this center and use it. When
you find yourself in an unsettling situation, put hand over center spot
and be still until you become conscious of the warmth of your hand.
Then say to yourself, "I am in charge. Then you speak,

0c: I see lots of wheels turning inside of heads. We rarely do what

she is saying. I am always reacting to what is going around me without
stopping to think.
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Anita then writes on the board two ty’pes of criticisms: real and

ridiculous and how to respond to each one; S anc Ha: what is the

difference between validate ard justify. Anita: When you justify

you are using victim language and when you validate you give youiself

a compliment. Anytime you are left wondering, then it is a put-down.
Si experience with tennis partner. Anita: Yes, it was a criticism.

CC: Some of us are *-ea;cting to feedback from Anita--even though the

discussion right now is between Anita and one other class member. The

nice thing about this class is that you can see each others eyes.

Interesting to watch: Some I can identify a questioning look, others a

understanding look: We respoud to each other through our eyes even

though we are not talking: Iinda is also watching eyes for responses.

I can tell she can read me whereas same of the class members cannot:

Hi Pezsonal situation with neighbor? A "iia _Where Is your center?

It 1s all over the héigﬁbofﬁbo&; I will not identify that far you—

0C: Again--intent body language from class: We are all very much a

part of this discusslon. We are all drawn in emotionally. Perhaps
this will open more of us up.r
Fole play Sh and S: “You are not a good cock! Anita: Practice it

again. Look her in the eye. Notice Sh. What is her body language
showing? “You run away from prcvlems.’ Anita: Practice it again and
shortcn it. Look her in the eye. Turn your body around. Practice

it aga2in. Nouice a difference? Shorten it again: Notice body
language, and eye contact. If the criticism c-mes back again a third
time, just cut 1t off. Sh: I feel as if I am talking with ex-husband.
Role yiay again=--Pa and Ha: “You are. destroyirg your childrens Notice
eye comntact and tody larguage. The shorter your response the hetter.
How is Ha reacting? Now suitch., You have a split personality: Anita:
Ha, find your center. Notice body language. Practice it again and
shorten it. Look her in the eye., Say it again. What is happening?
Ha: This feels good--really gocd. Anita:; be honest, ot defensive.
Ya: these classes are so good for ne. I would never have gotten this
kind of help back in Colorado. I have to try this with my attorney.
Anita: Be aware it will taks practice to absorb it all. The more

you are willing to risk and practice, the more you will learn.

0C: What a powerful class this has been. Partly becaiise twWo fore

from this class were willing to open up in front of the rest of us.

We were all feeiing what was happening to each person as they role

played the criticisms: The lights really went on for Sh and Ha.
L and I talked for a minute afterwards about the experience. She felt

the same way I did. I know Anita did not get through lier material
again today, but the interaction was well worth the time spent.
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Date: 5/8/86 Class: Finance _ Time: 1-4 p.m.
Teacher: Mitreh Long
On time! By 1:15 there were 8 of us here plus Linda. Kristine
camé. I called her last week, because I really missed b. "ng ber
1n this cle+s. She is teaching a basic fimance class to a group
of homemakevs. When Mitch makes blanket statements; she can
suggest anoihsr point of view or bring some data into class that

helps us in our particular situations:

of 72--and how to apply it to infl:i*ion: For cxample; if inflation.

is 8%, the cost of goods would douvie in 9 years.

Mitch réviewed daily balance, low balance, FIFO, and LIFO, the Rule

0Ci The discussion today wes much more open. Lots of comments

and guestions. Mitch was much more at ease with the ebb and
flow, Thase of us who have come every time are getting more used
to him. He 1s gotting exposed to some ‘different sides of life

from this group ani is asking what we think more often.

Mitch explained briefly about CD, Mutual Funds, and Money-Market

Funds. Again, class discussion and interaction. Tami is back
again. One main idea is that investment money is what you have
beyond emergency reserves. Some of us are a year plus away from

what he 1s talking about.
Following along in the book, pretty mich, Mitch then asked about
why we shoull uet goals.

0C: Blanket s*» -ient again: ‘I dor’t think it is 21l that

important:’ We sev goals to change.

Linda: Your 1ife is going to change, so you just as well hav.

some say about how or which direction you are golng. Theé book says

1) to list family goals, 2) divide into categories--1 year, 2-3
years; 5 years; 5+ years. (Kristine whispered to me that in the

beginning it is good to _have 1 month, 6 month, and 1 year goals Zor
successful exberiences.), 3) prioritize, and 4) estimate cost in

today’s dollars to achlieve each goal.

0C: This class was much moré songenial; it helped to have
Kristine here to help answer qué:tions;

S
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Date: 5/137/86 Giass: Toughlove Time: 1-4 pims

Teacher: Pat Mosher

On_time, expecting workshop on writing resumes, but that will

wait until next week. Eleven present today. Once it was
figured out who was really golng to do what, Pat introduced -
herself by saying:t “children are the joy and misery of 1life.” (Lots
of nods.) She shared hexr own persondl experiernce briefly wbout
having 2 sons on drugs. Most parents dc not want to belleve 1t is
happenling here. Life bolls down to being reSPonéiblé; You neéd

resporsible for their own cecisicns.
We then watched a video presentation called Toughlove .

The f£ilm brought emotlon and tears to most of the class. Some
are experiencing problems with their own teenagers experims:iling
with or being on drugs.

0C: Personally I felt this was an excellernt film. I have heard
about drug problems in this area, but had not known of any resource
for information or support. My oldest is 10 and will be in f£ifth
grade next year, but I have heard that the Junlor High he will
attend will already e a place of easy access to drugs.

Pati; Love takes toughmess. Tam’: But can t we help our
children so they will not have to go through what the young man in
the film did'?, Pat: You cannot change your children——you can only
change yourself. KXa: What can I do now? Get involved. If you
have some concerns about your children anc thelr self-esteem.
Especially watch for bad attitudes. We are not good in America
at prevention, Most pare.ts you see involved, do so after their

son/daughter is already on d:mgs.

Cc: A time_Ly pmsentation. I can accept that there is a bit of
exderimentation and that wires get crossed sometimes. I talked
with Kristine for just a2 minute. She is going through the STEP
Program with her son and rucommended a book for reference.
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Date: May 2, 16, & 23, 1986 Class: Exercise (Hula) j

Teacher: Ardene

This cldz: 15 every Thursday from 3° P.m. The first class had
most of US in attendance, but from !, on class participation has
been five or less, Several feel t  ‘» not have time for it.
For at 1east one it 1S more Stres . .1 .. try to do it and 1S5 not
relaxing at &l1; so they avoid ‘t. Ardené is very positive and
explains each step well and deronstrates =ith slow hand, foot,
and hip movements.

0C: I understand that having the class was an experiment, but how
does it really help me® It does get my heart rate up. ¥hy don t
I 1like 1t? It is not relaxing or something I would contiime beyond
the class. It doesn t help me feel any better about myself or
increase my self-awareress. The last time of class it was more .
important for me to walk ocut with ore c¢lass member znd talk about
her feelings, than to stay and work on the hula, so for me it was
not & high prilority and easily missed.
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&§/20/86 ° Clissi Career Training 1-4 p.m.
Teacher: Holly Tilscn

“here are eight of us here for class touay. What has happened to

D, H, Ha;, T, M; P, and S? Our classes have dwindled down to about
five with a ma.ximum of eight once in a while.

We were introduced to Carrie Eyre who is a professioral in writing

resumes who will be available by persono.l appointment to help each
one of us.

Holly then gave us Some do's ana don’ts about resumes: We should

use the workbook and include the management and business skills we

have  developed in our homé€s. 80% of jobs 1n this area are filled

by word of mouth. References need to be listed separately; but

have available. Interviews are lezvning experiences; the more you
do the better.
Li Why not put references on? Holly: Very private trrf'ormation,

it is better given out after first i;:scrvieyn also gives opportunity

to have some more conununica.tion witn employer. After intervriew send

handwritten tha.nk-you note and drop by later and leave referwnces;
learn how to play the game well.

aggressive. Lirda: Why do you say nst to call a prospective

employer? Holly: Just more aggress’w:i. “Yri No, ju-% assertive.

' Kri Explained how job service does 1% A} ferently. Holly: Too

0C: I sense some class members frustratis: /1 H-llv't ~lasses.
Sometires they have & hard time accepting is j,tje $3.%, because she
seems too put together--and they feel put o.otv n her presence. Was

she ever in this position? Did she ever get turned down for a Job'?

Did she ever feel insecure? Did she have to deal with a husbands

une1iployment or disability? And yet if she got where she is without

all this, why can’'t we be glad for her ard just aonept ner the way
she 1s along with the information she shares? Fulnaps these under-

current feelings are also those of envy.

We then became inveived individua];i:y with the rewriting and writing

of our own personal resumes and personal references. Holly and Linda

helped with indi.idual questions.

0C: I can see this will take more t.an one class pa:iod to get a

working resuzrﬂ . As usuaz we get much practical information and more

tdeas than we can 3sorb all at once. There is some homework and

personal effort regquired. This class has changed my view of a_resume

and I hope to get one of my own developed that gives me some flexibility

to specify m7 own training and experience.

-y
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FIELD NOTES

Date: 5/20/86 - Class: Exercise & Nutrition 1-% ;..

Teacher: ULiane Carson

Diane showed uS_ The Sugaz Film : sugar 18 more than a food, has
no nutritive value and can be addicting., Most advertising is mis-
leading with regard to sugar. A pPerson today consumes 129 pounds
of sugar a year. 79% of sugar we eat 1s hidden 1n processed foods.

oci I am _very glad to hear somie sgralght facts about sugar. I

have cut down, but need_to do better. Diane gave us a self contract
far sugar--to set a goal to_reduce consumption. One problem I see
is that women rely continually more and more on processed foods
because of the time sziings. To avoid sugar, you have to cook mare
from scratch.

Diane then talked about stress management and some books that are
available., ASk ourselves: What can I do to deal wi’h stress in my
1ife? What causes stress for me? Learn to relix and some stress
can be eliminated. She had us to a neck massage for each other. L:
It hurts me to have my neck rubbed--may relate back to some child
abuse I experienced. Touch causes me to tense up. Diane: There
are other relaxation methods, like the deep relaxation breathing

Anita did with you,
OC: I regret We could not have all thkz informztiua and contact

with Diane we might hive had., I feel her class was so worthwhile

and wish we could have learned the low-inpact aerobics exercises

better. We really needed it twize a seek. She tries to give us

more information, but cannot fit it all into 50 minutes. I think

more would have atterded if she could have beer here twlce a week.
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FEBRUARY 18, 1986

When I arrived, four participants were already seated

and talking quietly among themselves. Five other

participants came in shortly afterward, and after

helping themselves to coffee, sat down and joined in
the conversation. The Facilitator came out of her

Went over the morning's schedule: She explained that
today was "Personal Grooming Day:;" and introduced the
first presenter, Deane, as a Beauty Consultant for
Beauty for All Seasons. She went on to say that Deane
would give the group tips on pulling together a total

"look" using clothing, make-up, and accessories.

Deane began her presentation by explaining that it is

often very difficult to tell if you are overdressed or

underdressed, and when your "look" is right for :

whatever occupation you're going into. She deails with

five specific areas in her capacity as an image
consultant: color, make-up, styles, saving time and
money through wardrobe building. and a point system to
determine if you're dressed appropriately in different
situations. Deane then invited the group to

participate by saying, "This is going to be very
informal and fun. Please feel free to ask questions
at any time.®

The first topic she addressed involved £inding the
most flattering colors. She mentioned that it is

important to wear colors that match skin undertones

and that these colors must_be in harmony with eye and
hair color as well as complexion. _She explained the
color system she uses divides people into seasons.

Summer and Winter complexions have blue undertones.

while Autumn and Spring complexions are more golden.

She used swatches of fabric and held them up to
different participants to demonstrate how colors that

were not flattering on some looked attractive on

others.

It was obvious to me from comments made by
participants at this point of the discusgion that
concern about appropriate dress during school was as
important to many as what to wear on a_job interview.

Many women were concerned that their clothes were
outdated or either too dressy or too casual for a_

clagsroom setting. I overheard one woman say that the

major reason she kept putting off registering for

participants freely discussed these fears while Deane
was demonstrzting how different color groupings were
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Deane suggested to the group that, rather than wearing
clothing that reflects their moods, they gshould ask
themselves four guestions: *Where am I going today?
What am I doing? Who am I meeting? What do I want to
accomplish?* She,recommended dactker colors fpr job
interviews as studies have shown that this makes
people appear more authorltative or knovledgeable in

pieces that don't work. She ;hen,discussed,how .
accessories, fabric styles and prints should match
563? Bﬁ};d iﬁ 6td§r tb éVbid iﬁéﬁﬁqrﬁlt? Shé Célléd

compieting schooi., The Facxixtator mentioned that the

Women's Resource eenter was aware that this. presented

a problem for people in job search, and that they were

putting together a "Clothing Exchange" to help remedy
that.

The level cf group participation remained very hiéﬁ

during Deane's presentation. While P2, P7, PS5 and P3

part1c1pated the most, everyone present was involved

in the discussion at some point. The session appeared

to be a nice break from the more serious topics

presented and prov1ded the group with an opportunity

to interact more among themseives.

The Facilitator and group members thanked Deane for

her presentation. and Deane invited everyone to

contact. her 1f they would be 1ntere§§gd in a more

Fac111tator invited everyone to take a break for a few

minutes as the next presenter scheduled had _not yet
arrived. . She chatted with some of the group members
while others went upstairs to the cafeteria.
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in ‘shaping and forming attitudes ‘and a person's

relationships between these concepts: Cal: "When I

gsay self-image; what do you think of?"* P6: "How you

see yourself?" Cal: “Okay. when I say self-esteem;

what do._you think of?" No response. ¢Cal: "How about
how I value myself? So, we start with a blank slate
basically. We all have a great deal of potential.

How does this get clouded through the Years? ﬁeaiiy.

a 1ot has to do with the. negatives we're exposed to in

our lives: Iit's hard for us to discover our real

potential:" He went on to talk about how many

employers 1nterview people who cannot identify their

own skills or strengths; or even say why they shouild

be hired. He also discnssed how it is often not

aeceptable in society to say., 'I'm not good at this or
that.'

11:15 He then asked the group participants to define

'attxtudes., PS: "Doubting yourself.“ P4:

“Thoughts or feelings." P2: ‘"Isn't it more the way

we look at 11fe? People in general?" PlO' "It

influences the way we do things." Cal: "So attitudes

can be thoughts and behaviors. One way to look at an

attitude is as a habit of thought. That's a
definition from an expert named Tyce.

oC: It apgeared to me that many of the group participants

presentation. They had been extremely animated
before he began the discussion, and for the first ten
minutes ‘nearly everyone was noniparticipatory. By

partic1pants to respond,to questions,, He reacted to
their answers in a consiistently positive and
non- judgmental manner.

11:25 Cal: "Really,; the most valuable thing you can learn
from any school or institution 1is self-awareness--what
I learn about me. According to Tyce, when we have
negative attitudes; we are moving-away from our
goals:. When our attitudes are positive, it is because
we are moving toward our goals."
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He then elaborated on how people make value
judgments about traits that are not necessarily goodf

or bad in themselves. He illustrated this point with

a personal example:. He said that he had been

extremely shy in school and had not performed well on

his 1Q test:. He had been labelled “dumb* by his

teacher and never performed well academically until he

was in college. He said, "Wwhat that teacher had done

was "dump garbage on my potential.® P8: "when did

You realize that you weren't dumb?" P2: Something

had to happen to change the way you felt about

yourself." Cal: "What happened was that events

occurred that changed my attitudes about myself, and

then things finally began to happen for me. 1It's like

being willing to take risks following a divorce. At

first is seems really frightening to face all the

changes in your world following a separation. A lot

of times your self-esteem can be nearly shot after an

experience like that. But, one by one you begin to

tackle those challenges, and eventually, after you've

got_a few successes behind you, you find you can

regain your self-confidence. 1In other words,

attitudes change and then behavior can follow. So,

let's say after a divorce a person begins to

withdraw. How do you free that potential back up? N

First, look at attitudes. I need to be aware of who I

am and what I'm telling myself.® He used the board to

drav a diagram he def1ned as "windows of potent1a1

that describe awaremness. He said this ~diagram is
called the "Joeharry W1nd0W" after the first names of

its inventors.

Available Me: Private Self:
I and others know. ¢ I know.
Others' don't know

I don't know. 1 don't know:
Others do know. Others don't know.

The group participated in a discussion about the.
diagram and what kinds of information might fit into
the different boxes. Cal mentioned that as the
'‘available me' box grows to fill more of the sguare,
the other boxes shrink. When this happen. we feel
more vital, healthier and better about ourselves and
who we are. : ' '

196

192



11:50

193

Cal continued; "So. how do you._ discover who you are?

One thing you can do is a s;mple exercise. You say.
‘T am ten different,ways" in other words; describe

yourself without using roles. such as 'I am 2 mother
or student.'"” He wrote the exercise on the board:

Mental
Socilal
Emotional
Sﬁifitﬁal;

aéﬁeéts of your 1ife. He asked the part:c:pants to

write their statements down for their own reference

"The next time you have some quiet time to yourself,

take out these statements, and turn them into 'I anm

becoming' statements. Repeat this exercise twice a

day if you can, and try to visualize or get a picture

of yourself in your mind as you say each one. This

process is called 'affirmation' and it can be a simple

way to boost your own self-confidence. Lifestyle

planning and goals are not successful until you know

who. you are and what you want to do with that.

The group 8 interest and animation was ev1dent

throughout the discussion. Everyone was taking notes

and none of the part1c1pants were "subgrouping" or

breaking up into smaller discussion grcups during the
presentation.

P3: "I've seen people do a complete turharound froam
when they were growing up." She related a story about
her son, who always hated sports when he was little,
but had become a real athlete in high school. Cal:
"People can change and do it all the time. This
affirmation process is one method bf,Changing. It's
simply a statement pIUS a. v1sua112at1on or plcture.,

it can become a means of developing new attitudes.
Rémember. you are Your own authority., Contact your
you are in a,relaxed state." He then advised the
group, "Don't let go of your goals--let go of yoar

can become. It cah galv tell you where,you're at
right now. He wished everyone success in pursuing
their goals.
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Facilitator: Are there any more guestions for Cal?
P2: 1 listen to cassette tapes on positive :hinking
and 1 think those can be a good affirmation process.
Do you think they're of any use? Cal: " Absolutely.
As a matter of .fact; I know of quite a few worthwhile
cassette series that have books you can get to go with
them: 1'd be happy recommend some if you give me a
call.* He thanked the group again and left.

FPacilitator: “"Let's go ahead and go over the.
logistics for tomorrow for Citizen's Day at the
Legislature. She went over the agenda, and the group
enthusiastically brainstormed topics they hoped to
bring up with their legislators. The Facilitator made
gure that everyone had satisfactory arrangements made
for rides and day care for the event, and asked if

dienissing the group for the day.

The Facilitatc: had scheduled her support group to

participants to -get a feel for  the vital role that

legislators play in making funds available for programs that

affect displaced homemakers. The Facilitator feels it _is

participants, many of whom have been isolated for 1long

periods of time, opportunities to become involved in the

community as they begin to discover that they're not "all

alone

out there."
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PERSONALITY EXPRESS|ON Fe City, © o 4iiS
PERSONALITY EXPRESSION Sall Lafs Cit

7 (801) 354-2502

CHECK THE PHRASES THAT DESCRIBE YOU BEST:

BUILD

—_ROUNDED, FEMININE FIGURE, FULL BUST, RIUNDED HIPS, SLIM
WAIST. "HOUR GLASS" FIGURE ‘

____.SMAtt BONES; COMPACT, WEEE-GOORDINATED CAN BE SLENDER BUT
NethRﬁGikE— STURDY ., NOT LARGE

——— SMALL-BONED, DAiNfi4gﬁELlQAIE-LOOKING, GENTLY ROUNDED FIGURE
ANGULAR, SLENEER, MaaEL-TYPE

SOFTEN=D; BRAMATIC, AVERAGEL,WEEE_BALANCED F IGURE
HEAD AND FACE CONTOLR

_;;:BEAUTJEHL4 LONé~LA§ﬁéé ALLURING EYES., SOFTENED, ROUNDED
EEKTH?E?“

4——4*RGUVDED CHEEKS AND CHIN, MAIURALMHAPPY FACE
—***RGUNDED DELfQAI:J BIMPLED, F INE-BONED -

— FLAT PLANES, HlﬁﬂgﬁHEEK BONES, STRONG. PROMINENT, SHARPLY
DEF INED -

———BROAD OR LONG FACE, WIDE FOREHEAD. SQUARE JAW, FRECKLED.
NATJRAL LOOK ‘

—_AVERAGE REGULAR FEATURES WELL ~SHAPED, NOT EXTREME
JVEP-ALL EXPRESSION

——-SOPHISTICATED. EééMAE; ALQOF: DIGNIFIED, éééé RVED., SELE-
ASSURED

—— FREE. EASY, FRANK, OPEN, FRIENQLif RELAXED' CASUAL: VIGOROUS

_“__Eg4RIA¢|ous CHARMINGLY FEMININE, GRACEFUL, ZBEAUTY QuEEN"
TYPE .

——FRIENDLY, PZRRY. BUBBLY, TWINKLING, FREE, YOUNG AT HEART

—_YOUTHFUL . GRACEFUL; SPARKLING, DAINTY, OFPOSITE OF ORAMATIC
— FoIMb, WolL MANNERED, CCNVENT IONAL . -GRACICUS ., LADY=L [XE
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PERSONALITY EXPRESSION KEY ‘WORDS

CHECK THE WORDBS WHICH RELATE TO YOU:

ACTIVE
DARING
SPIRITED
FRIENDLY
QUTSPOKEN
FLIRTATIOUS
NAIVE :
DAINTY
CASUAL
ZESTFUL
L IGHT-HEARTED
SINCERE =
MISCHIEVOUS
PERKY
BOYISH
PRINCESS~-LIKE
ANIMATED
QUT-GOING
FRANK
OPEN
YOUTHFUL

GRAC 10US
REGAL -
IDEALISTIC
SOFT-SPOKEN
CHARM I NG

ELEGANT

SWEET
FLAMBOYANT
sPlcY -
HIGH=-5P IR TED
CONF I DENT
ENERGETIC
FREE AND EASY
MELEOW
BEWITCHING
PRECISE
MAJESTIC
CONTOLLED

EXTRAVAGANT
SOPHIST!CATED
ORAMAT IC
DELICATE
LUXURI0OUS
TRANGQU I L
ORGAN I ZED

PURELY FEMININE

INVITING

196

| CUNSIDER MYSELF AN "EASY-GOING" PERSCM;

| PREFER A SPORTING EVENT TO AN INTIMATE DINNER.

| PREFER A CASUAL TO A FORMAL FEELING IN THE DECOR
OF MY HOME :
| PREFER THE OVAL SHAPE TO THE SQUARE

 PEOPLE HAVE ALWAYS FOUND IT EASY TO TALK TC ME.
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PERSGNAtlTY EXPRESSIGN
CHECK THE PHRASES YOU PREFER:

STYLES _

SEVERE ; STRAICHT LINES
SOFT., STRAIGHT LINES
BOUFFANT . CRISP LINES
BILLOWY, BLOUSY

CLINGY .

CONTRASTING TRIM: EJPING AND BUTTONS
CRISP, STAND-UP RUFFLES

SOFT_ RUFFEES, FLOUNCES

PLEATS -

SOFT PLEATS OR FOLDS

BOWS

SILK FLOWERS

LACE

FUR TRIM

DETAIL

FABRIC =
SHINY
MATTE
SMOOTH
ROUGH
FINELY TEXTURED
. NuBBY -

CASUAL , WINDBLOWN
SOFT CURLS .
CONTROLLED CURVES
TIGHT CURVES
STRAIGHT

HIGH FASHION
CONSERVAT [VE

MIN IMAL

MODERATE
ELABORATE
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MARCH 6, 1986
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The support group was held in a classtoom in the

Technology Building today due to the noise level in the

Student Center from some construction activity on the

lower floor. ‘The firet presenter waited a few minutes

to give all the participants adequate time to locate the

room. The group members already present chatted easily

among themselves asg the latecomers arrived and found

The Facilitator greeted everyone -and introduced Betty, a

Placement Specialist from Professional Recruiters.

Betty began by talking briefly about her work

background. She had been in sales for two years,

managed a photography studio., and managed and kept the

books for various beauty salons before being hired by

Professional Recruiters. Betty: "You may not realize

it now, but almost every skill you've ever learned

anywhere works out in the business worid. She

discussed how it is often difficult for pebple to

geparate job tasks and duties from what their skills are

when developlng a. resume. A8 an example she talked

skills,, A common mistake people make on resumes is
describing specific job dutiss instead of these types of
abilities. She added that people limit themselves by
appearing not to be versatile as a consequence. She-
further illustrated her point by showing that the skills
she utilizes in all her jobs--accounting; management,
recruitment--are interrelated.

part1cipants today The youngest member is aroudd
twenty. wiiile some of the older partiipants are probably
in their late fifties or early sixties. It is also
quite a large group (twenty-cne). In my judgment, a
much larger. g:oup ‘than this would . probably result in

croup:. The Facilitator had commented to me earlier rhat

gshe was surprised at the large number of refer'als the
had received already this month:

Betty mentioned that she noticed how often women .

attribute their good fortune to luck rather than g1v1ng

themselves credit for their diligence, hard work, and

skilis: She feels that women need to take anotheg look

at themselves hLetore attAIbutlng their successes to luck:
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past short-term employment (3-6 months) can often end up
being a handicap. Betty utilized the blackboard to show
how resumes that list employment chronologically can

unnecessarily draw attention to short-term employment
simply by the way they are formatted. She demonstrated
how a functional resume format is usvrally better for
most people. When drawing up a resume, she advised
participants to list what they want the interviewer to
notice about them first (education, for example, if
there is not an impressive work history). She defines
resumes as sales tools or as a_way of marketing oneseilf
to potential employer. She added that a resume should
be as unigue as the person using it.

Betty handled the somewhat awkward room situation quite
well. she has a natural; informal presentation style.
The group appeared to be relaxed and attentive.

Eetty went on to discuss the importance of non-verbal

communicatior or body language during job interviews.

She mentioned that: job interviewing is where most job
applicants either make or break: their chances for
getting hired. She added that it isg important t> focus

on what 'you know and leave personal problems at home.

Betty: “Personal stuff just gets in your way during the
ipterview. Don't bring it with you." As an example,
she mentioned that she had worked with a secretary who

had been employed at a hospital for years, but had
decided to find a clerical position outside the medical
field: "The problem with her resume,” according to

Betty, *was that it was full of blood and X-rays rather
than her clerical skills. 1It's in expressing who you

are that your attitudes show up.," she added.
Betty suggested that it is better to Aescribe personal

characteristics in terme of actions rather than _
adjectives, such as hcnest or self-motivated. P9

brought up that it is often who you know rather than

what you can do that matters im a hiring situation.

Betty agreed with her and the group discussed the

importance of networking to job seekere. - P16: “Another

difficulty I've had is that people take one look at my
application and say., 'Ok, you've just been at home for

two years.' 1It's real intimidating." Betty suggested

that a good way of re-entering the workforce is to

register at one or twc temporary agencies. Then it is

legitimate to list that experience on a resume as.
"short-term employment while seeking career position."”
That way noticeable gaps in work history can be o
eiiminated, or at least made less obvious.
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Group interaction was very Ligh throughout the

discussion. Despite the classroom setting, participants
felt free to make comments and ask questions without

raising their hands. Most participants were taking
notes.

Betty suggested that working for family members could

also be considered short-term employment on a resume.

PS asked atout volunteer work: Betty said she thought
it would t. more professional to list skills learned
rather than focus on volunteer activities-—-unless they
are directly related to the job for which you are
applying. sShe went on to suggest that volunteer
experience could be placed under the heading
"Additional Experience," and positioned at the bottom of
the resume. P7: "Where does two years of school fit in
on a resume?" Betty emphasized that since resumes are a
marketing tool; skills, experience and education should
all be considered assets. Betty: The mistake People
often make is setting themselves up so that they have to
defend themselves in the interview. Use your resume to

draw attention to the items that you want focused on

during the interview: Everybody has some blocks--gome

excess baggage they're carrying around. But you don't
want to draw the interviewer's attention to it."
Facilitator: "The Y.W.C.A. has a job-hunting workshop
specifically designed for single parents that I've heard
is really enjoyable. One of the things they deal with
is helping women to be less passive during job
interviews. Many of us are brought up to feel like

we're not being polite if we draw attention to our

strong points.” Pl8: *In two years., when we're through
school, can we all come back and get refreshed on what
we've learned today?" Betty: “If you incorporate what
we've talked about today when you re-enter the work
force. you can make the whole ball game work for you."
P9: "I've done nothing but be a mother for 24 years,
and I'm sure I'm carrying around a lot of baggage. 1I'll

need to remember to leave it home before my noxt

interview." P2: *It's hard to go sell yourself if

you're shy, and it's hard not to take rejection
personally.® 'Betty: "You can market yourself well once
you've mastered a few tricks of the tcade. Don't spend
a lot of money for fancy, gutless, professionally done

resumes. All you need is a resume that says what you
want to say about you.* Pi4 asked some questions about
Job references, and the group participated in a brief
discussior around this topic.
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OC:  The topic presented today was one that nearly all of the
group participants had experienced some anxiety about in
the past. Some had never worked outside the home;

years. Judging from comments overheard, everyone seemed
to feel more confident about their abilities to use job
ééérch,téchﬁiQﬁéé in order tc market themselves
éffébti?él?.

10:55 P16 aked Betty if she felt that sex discrimination still
existed in the business world. Betty: "I feel like
we're moving, and there have been a lot 6f .
breakthroughg; buy wWe're not there yet."™ P20 asked,
“How far back do prospective employers go when theyire
éélliﬁ§ férﬁér éﬁ?lé?éré?“ Bétt?‘ “Teil the empioyer

references. Betty . wrapped -up the aiscussxon by

summarizing Key points, and thanked group members for

their ﬁértié1§§t16ﬁ., The Facilitator invited everyone

to v;slt with Betty durlng the fxfteen-mtnute break.

6ﬁt business cards to _those who* requested them. One

woman commented: "You're zu answer: to what iI've been

struggling with." Hany of the participants chatted with

individual goais they hoped< to pursue upon completion of

the WUPS support .group.

11:30 Tne Facilitator introduced the. next Presenter. ‘Gwen

Burns, from Granite School Disrict's Adult Education

Program. Gwen began by expla:n:ng that she has an

office at Utah Technical College in the Technolcgy

Building, and wrote her home phone number on the bcard

as well. She encouraged everyone to contact her for

information about high schoocl diplomas and GED

requirements, as many employers screen out applicants

who have neither. She explained that a diploma or GED

equivalent is a tool to help people get where they want

to go, and added that people are often stunned to find

out how close they really are to gradusting. She

outlined state requirements for credits on the

blackboard, and demonstrated how classes could

substitute for requirements within different categuries,

i.e. speech or drama as a substitute for some English
credits. Gwen went on to say., "As of now, adults are
required to complete 16 credits in order to graduate.
What does it tell an employer when you have a diploma?
That you can work with others, that you were there when
you were suppored to be, that you completed scmething,

and that you've mastered the basics."
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test gscore can be below 40. Pll: *“Can a GED count

toward your high school &iﬁioﬁi?" Gwen: “If you pass
your GRED, it can count five credits towards a diploma.

Other things can count as well. If you come in to see

me, what I'll do first is send for your transcripts from
wherever you attended high school. You can receive a
credit for working six months on a full-time job.
Additional training may count, too. You cannot
graduate, however, until your high school class has N
graduated. It's never too late to get your diploma. We
graduate many people in their 60's and 70's. There is

no age limit." Pl0: “Can classes we take here at Utah
Tech count?" Gwen explained that credit hours passed in
college can easily translate into high school credits.

Technical College, and how gredits earned in this B
program can apply toward a diploma as well. She used
the Bléékbdéta t6 lllﬁﬁttété hdﬁ 3 25 hléh §éh661

Developmental studies. P6 asked her to elaborate{ﬁore,
about ﬁork 62§erienée credits. Betty: “Whét I'1l1l do is

high school credits that way. People are often shocked
to see how close they actually are after all their
experience and training is added up.*®

dudgtng from comments overheard durtng Gwen'
presentation. I would estimate that approxtmateiy 172 of
the women present did not have a diploma or GED. Gwen's
expianattons were clear and. easY to folicw: 1 heard

more than one: parttcxpant say that she intended to pass

this Informatton on to friends.

Gwen discussed the option of home study for those who
are not able to attend classes. Pii: "I quit in the

middie of my senior year to _help my mother support our

family. I had no idea it would be so easy to finally

finish." P9: "My sister thinks she’'s too old, and
she'd be embarrassegftg come back:" Gwen: "The bottom

iine is that first step can be an enormous one; but

when you take that first step, you'll be amazed at how

easy the rest becomes. if you'd tike, you can even

participate in graduation exercises with other adult

students when you're done."
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12:15 Gwen wrapped up the discussion: “I'm easy to reach.
I'm in. my office here on Tuesdays for anyone who'd like

to register: - If you're not enrolled in a program right

now, wait_ until the beginning of the quarter, and feel

free to call me if you have any questions." The

?acilitator thanked Gwen for her presentation. She then

handed out _a flyer on “Women's History Week" activities

going on at the University of utah, and encouraged the

socialize as the session ended.
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APRIL 2,

5:

30

oc:

145

1586

session held at Granite High School. I was greet=d by

Pat Ashby, the Group Facilitator. Approximately
fourteen participants were already present. Most were
absorbed in a discussion as a I took a seat at the
back of the room. The women seated nearest me smiled
and said, "hello."™ On the blackboard the Facilitator

héd written:

"I am._ responsib;e for my owfi happiness.
The winners in life can find something positive in
every _ situatian.

Rule #1: Con't sweat the small stuff.

Rule #2: 1It's all small stuff. If you can't fight
and you can't flee; flow."

Pespite the traditional classroom seating arrangement,
the atmosphere was very informal. Most carticpants
were sitting sideways at their desks in order to be
able to interact with those seated behind them as well
as in front.

The Presenter arrived and Pat introduced her as J.R.
Gill. Pat commented that J.R. liad started out as 3
cashier and presently owned her own mortgage and loan
company. J.R._ introduced herself and took a seat
behind the instructor's desk. J.R.: "I hadn't planned
a speech. I thought that we might be informal
instead, and 1'd like to invite you to ask any
questions you might have." J.R. went on to give a
brief outline of her background. Her first Jjob was as
a cashier at a thrift company. At that time she was
eighteen years old and was majoring in commercial art
in college: She found that she had an aptitude for _

her new job and made the decision to quit school. "I
kind of fell into this kind of work by accident. I
saw_a great future in the field of finance for
women." When she discovered that $600/month was the

maximum shé could expect to make in_her position, she
decided to get into management. J.R.: "You may have
heard that a woman has to work twice as hard to get
ahead; and that's true. I worked at this company for
four .years, but it was all owned by men. When they
hired a man under_me and paid him more money, I
decided that I'd learned a lot but that there were
limits -to how far I would be able to excel there."
J.R. expained that she went on to work for a company
out of Newark that had a management training program.
She had worked there for three years when a new
supervisor was transferred in that had a problem

working with women. She . decided to start her own
thrift company after considering her options.
2089
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5:55 J.R. continued, "If I'd already been working twice as_
hard before, now I worked ten times as hard. I had my
son while starting my own business,; so I had to
reschedule my life. From 8:00 to 6:00 I was at work;.
from 6:00 to 8:00 p.m. is time spent with my son until

his bedtime. Then I'd work from 8:00 until midnight.

It's interesting to me that men come home,; put their

feet up and don't worry about the responsibility of

child=rearing. Those two hours are soent with my son

gach evening without fail. He's fifteen months old.
Wwe also spend every weekend together:."

oc: 3.R. was a speaker who had obviously impressed the

group. She comes across as very professional and.

assertive. One of the group participants in front of

me commented that J.R. looked far too young to own_ her

own business. She had the group's undivided attention

when she mentioned that she began her business as a
single parent.

6:05 J.R.: "Setting goals is very important: There is no
way to reach something if you don't know what you're
trying to get. Set goals monthly, yearly, and even
further on. If you don't, it‘'s like driving a car._
with no place to go. Any questions; comments?" P2:
"How are women treated who work for you?" J:R.:
nyery well." P3: "Are they given opportunities to

get ahead?" J.R.: "All my departent heards are ..
women. _They work harder and they know more:. I didn't
intend for it to turn out that way. It just did:"
P7: "You say you worked harder starting your own

business?" J.R.: "It's harder because you've got to

establish credibility." Pé: '"How did you do it?"_

J.R.: "Guts. I guit my job. I mortgaged my car for
$5,000. My office rent was $200 per month and I
borrowed my desk. I had a six-month plan worked

out. I invested money in real estate rather than
stock." P9: "pid someone help you get started
because you were a woman?" J.R.: "I didn't use or
brrrow any money from them, but the Small Business
Administration would be a good place to start for many
women." Pl: "But it seems like the knowledge you had
and your contacts were more important than the

money." J.R.: "Absolutely, and I was scared.” P2:

"When you started out you were a cashier and then you

moved up to what?" J.R.: "I moved up to loan

officer, and it was really a psychoclogical thing: I
worked so hard and spent a lot of time learning other

parts of the business, and pretty soon people began
treating me like tneir boss and coming to me for
advice, which is what I wanted."
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6:15 Facilitator: "I'm telling on Someone in here. She's
a éééfétary for a mortgage and loan, but her boss
won't move her up because she's such a good
secretary. ~J:R:: "I'd change jobs. There are lots

Faciiitator -"A b;g factor is knowing how to seli
yourself:" Pl:_ "But would they really hire you?"
J.R.: "If you're going to be applying for a so- called

man's job, assert yourself. Say you're applying for a
position as a loan officer, not processor."™ Pl: "But

what if you're desperate?” J.R.: "Then I might say:
to myseif, I'1l be a processor for now,; and later T111

get a better Jjob somewhere else." P8: "Where did you

get the background to get your business attitude?"
J.R.: "I got med."

oC: The group beqan to reaiiy warm up durxng thxs question

and answer period. Nearly everyone participated in the

discussion, and all seemed impressed with J.R:.'s

no=nonsense approach as she answered their questions:

The participants began to interact with each other

again as well as with the Presenter. I overheard one

participant comment, "If I could work for someone like

her I'd jo straight to the top."

6:95 P2: "You just got tired of being stomped on." J.R.

mentioned that her self-esteem had been damaged by her

first marriage and that she had not always been this

confident. Pll: "Obviously having good health helps,
too." J.R.: "I haven't always had goond health. That

was another iiurdle I had to get over.”" Pl: "Besides

dumping your first husband." P7: "But, pretty soon

everyone you work with picks your brains and then they

don't need you any more." Pl3: "I disagree. You

should share what you have." Facilitator: "Remember
when we talked about the One=Minute Manager? If I

don't share, no one can ever learn from my mistakes.

J)R.: "They may replace knowledge, hbut they can't

replace you. You may have someone who has a skill the

company needs--=1like someone who can hold the office

together." P6: "But you don't thihk it's harder to

get a jJob if you're a single patent.?" J.R.: "I will

hire a single woman with a child over anyone else.

Women who are married often have a husband who wants

them home to cook dinner and is saying to them,
'Honey, it's either them or me. A single woman knows
she must work hard and that her chiid or children are

depending on her to bring home a dacent living."
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P8: "What kind of schooling ¢ .d _you get that qualified

you to start your own business?" J.R.: "Zip." Pé:

on-the-job training situation?" J.R.: "It depends on

what fieid you want to go into. If a degree is a

You have to decide. Do your homework tc find out if
it will help you:." P6: "When I took the assessment
test in this class it said I had an aptitude for

business and clerical-type things. 1I've been a_mother

for years. I don't know whether to go to school or
work." This statement touched off a more involved

discussion among the group as many of the participants

revealed that they were also in a position te have to

make that decision. Pl2: "Where. I work you have to

, to J.R.: "That's
ridiciulous. Sometimes it's a real judgment
call-=whether to get that degree or not:."

have a degree to get in*to management:'’

Facilitator: "And that's why interest interviews are

so important.

_ You find out often that there is more

than one way to work into a particular field, and what

kind of educational background would be most
beneficial; Pl: "I'm encouraged to hear you say you
are _successful in your own business because that's
what I want to do. What I want to know is where do

you get your energy?"” J:R.: "Energy feeds itself

shen you love what you do. If you let peonle tell you

you're no good, you'll be just what they say.
whatever you're doing, you must do it for yourself."

Some of ‘he participants discussed how difficult it
was for them to do things for themselves as all of
their time seemed to be committed to children and

other family members as well as community and church
activities.

I was impressed to note that there was very little

subgrouping going on during this discussion; which was

remarkable considering the size of the group:

Participants were very willing, on the whole, to share

their ideas and feelings with the whole group.

P2: "It seems to me that you haven't put too much

stock in what people said who tried. to discourage

you." J:R.: "Well, once you get a few little

" successes behind you, your self-confidence really

begins to build." P1 launched a discussion relating

to family members' attitudes and how they can affect
an individual's self-esteem. The Facilitator tied

this discussion into an earlier session about victim
language. J R : "Precisely. You must not allow
yourself to beome a guilt-ridden, helpless wictinm.
Victims are no fun." L
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p10: "How could I get on-the=job training in

finance?" J.R.: "There are literally hundreds of
opportunities; but try to avoid working for a bank.
There often are not a lot of opportunites for women
there. Try to:work for a smzll company where you can
gain lots of different kinds of experiences. And_
don't quit a Jjob before you have another one lined
up. Don't do anything to spite people. You'll end up
hanging yourself." -P3: "How .mportant are

appearances in job interviews?" J.R.: "Not just

during job interviews, but everywhere--sometimes even

in the grocery store:. If you want to be a o
professional; you need to project a professional image
every day of _your life." [he group went on to discuss

speci fics around dressing for job interviews._ Pl:

nwhat about older women? Isn't it different for us?"
J.R.: "Why wouldn't I hire someane like that_and
benefit from her expevrience and knowledge?"_ The group

went on to discuss appropriate behavior in interview

settings in more detail. The Facilitator brought up

assertion as a communication tool that works for women
in job interviews.

J.R.: There's a difference betwsen aggressive or _

abrasive and assertive. People will believe you if
you act like you know what you're talking .about. And

they'll believe you if you act the other way, too."

. J.R. aniswered more questions relating to her

individual experience starting her company, and then
wrapped up the discussion by thanking the group and

offering words of encouragement to the participants.

The Facilitator suggested that everyone take a
10-minute break. During the break many of the _ .
participants talked with the Facilitator about J .R.'s
presentation. One remarked, "But we we can't all be
leaders. Don't some of us have to be followers?"
Another commented, "I think I'll take some of her.
advice. I work for a dentist and he does everything.
I think I'1ll ask him if I can take ori more."

From the previous discussion ; it was obvious that
several of the displaced homemakers in this evening
suppori group were already wortrking either full- or
part-time, but all were in relatively low-paying
dead-end jobs. By having an evening group available
as well, the WUPS program makes it possible for women
who are already working to receive information that
will assist them to plan for a better career.
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centering The group has been trained in a component

of assertive communication during each session.

Facilitator: " How do we get pulled off center?”
P4: "By sayilng ‘something that's important to you and
no. nne acknowledges it. That pulls me off center.”
Others added personal examples of situ ations that
ma+e them feel out of control or off-center. P,-
inside?" Facilitator nSometimes counseling may be
advisable. Anger or guilt turned in on
yourself--thase_are feelings that can sometimes ever
make people feel suiciddal." She went on to share a
personal experience from her past. "Something I
learned is that you need to Fdrgiveiitb,lét go," she
continued:. "And that's becauss it's extremely

destructive to hold onto old anger, old problems."

The: prebiem selving skills we've talked about can be
really useful here. Identify the problem and identify
alternative solutions. When making choices; don't
forget to-ask yourself what is important to you? what
are you willing to try? So,; how do you get centered
again?" P3: "Wednesday nights."” The Facilitator
recapped the discussion by going over. thé concepts of
centering step-by-step and utilized some illustrations
she had made up on newsprint. Facilitator: "First,
recognize you're off center. _Then stop and breathe.
Then think about what your body _is doing. AsSk
yourself; "What are my feelings?" Finally; consider

your - thoughts " The Facilitator next ‘had _the

Five eritieisms that in1d1v1duals believed to be true
about themselves; and then to list three to five
criticisms they had received which they felt were
ridiculous:

;”cbae;yed that the participants appeared to be
to be dominating the discussions as the subgroups
recorderd their criticisms. :

The Facilitator asked everyone to return to their

original seats. Facilitator: "Is there a difference

terms. The Facilitator continued, "When you receive

negative feedback,; you have the option to open or
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The Fecilitakor introduced the next topie, which was .
centering. The group has been:trained in a.component
of assertive communication during each session:

Facilitator: "How do we get pulled off center?"

P4: "By saying something that's important to vou and
no one acknowledges it: That pulls me off center."

Others added personal exampies of situations that

made them ?eél out of control. or off-center. .P5:

inside?" Facilitator: "Somatimes counseling may be

advisable. Anger or guilt turned in on.

make peopie feel suicidal. She _went. on to share a

personal experience from her past: "Something I

learned is that you need to. forgive--to let go,"™ she

continued. "And that's because it's extremely

destructive to hold onto old anger, old problems."

"The problem solving skills we've talked about can be

reazily useful here. Identify the protlem and identify

alternative solutions. When making choices, don't

forget to ask yourself what is important to you? What

are you willing to try? So, how do you get centered

again?" P3: "Wednesday nights."™ The Facilitator

recapped the discussion by going over the concepts of

centering step-by-step and utilized some illustrations
she had made up on newsprint: Facilitator: '"First,

recognize you're off center: Then stop and breathe:

yourself; 'What are my.  feelings?' Frnaily, consider

your thoughts.:" The Facilitator next had the

participants count off and separate into four separate

subgroups as she explained the training exercise.

Participants were instructed to write down three to

five criticisms that individuals believed to be true

about themselves, and then to list three to five

criticisms they had received which they felt were
ridiculous:

.to be dominating the discussions as the subgroups

recorded their criticisms:

The Fac111tator asked everyone to return to their

original seats. Facilitator: "Is there a difference

‘between criticism, negative feedback and putdowns?"

Individuals. oFfercd their own interpretations of these

terms. The Facilitator continued, "When you receive

negative feedback, you have the option to open up or
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close off the communication. What you choose depends
on the retationship you have with that individual and
how you choose to deal with it. If I don't want to

meaning is cisguised or fogged. It's very indirect.

The nerson that's-giving the information doesn't wani
to. take responsibility for the putdown. If I want_my

response to close off the communication, i can reply,
"I don't want to hear it.' W#hat are some other ways
I can close it off?" The group discussed other -
possible.responses. Facilitator: "How can_ I open it

up? I could say, "Why did you say that?" Pll: "Wwhat

can you say when other people put themselves down?"
Facilitator: "I share my feelings about that with
them. I may starc off by saying, 'When I hear you say
that, I feel . . . .,' and then express how their

"

statement has made me feel.

Facilitator introduced some technigues for dealing

he

ith negative feedback as well: opening or closing
ff the communication, or delaying the response until
one feels more like dealing with it. She then asked
for volunteers for some role plays to demonstrate the

techniques discussed. -Several participants
volunteered. The participants evaluated the responses
given in the role plays and gave suggestions for other
possible ways of handling each situation: The
Facilitator then asked members from each of the

subgroups to share some of the "ridiculous" criticisms
they had listed. One of the subgroups had listed,
"I'm fat." The Facilitator asked the group for

possible responses. Pé: "I'd say,. 'I don't want to
hear that.'" The other subgroups read their
criticisms while the group evaluated suggestions for

responses to the feedback.

It was interesting that all the criticisms that
participants had listed in the "ridiculous" category
dealt with personal appearance or parenting skilis.
This was a highly participative .exercise as everyone

present had received similar criticisms either
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The participants then discussed some self-esteem
issves and how criticism and putdowns, as opposed to
negative feedback, often result in a loss of
selfwconfidence. Two of the participants worked
together in the same office, but were receiving
different styles of negative feedback from their
supervisor. The Facilitator suggested they role play
the situation_and that she would play the part of the
supervisor. Participants evaluated both verbal and
non-verbal messages during the role play to provide
the players with some insight Into why the supervisor
was not consistent in offering negative feedback to
his employees. ,

The Facilitator briefly rescapped key ooints and )
thanked everyone for coming. Many of the participants
lingered a while to chat with each other and the
Facilitator.
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~ JARUARY Z7, 1988

03&25 The Womsm's Reeource Center is located on the ground Ffloonr
level of the Student Center. It is removed from the constant
trafftc amd noise of the cafeteria, Admissions aid Financial
Aid Offices upstairs. The setting for the support groups is
comfortable und homaey, rather than a elassroom-type setting. A
pot of coffee was provided and the atmosphere was informal and

relazred. The Director'a and Coordiwnator’s offices are located

at the far end of the room. See diagram balow.,

P Presenter Q= Observer F= Fagi-tator
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Five aroup participants walked in together, sat down,rand
talked guzetly among themselves. Two got up and walked over to
the bulletin boards to read the posted annou%cements.

The Facilitadtor greetad the group and ezplained that two
participants would be absent today. She introduced Candi,
a Counselor from Vbrattonal Rehabilitation. Candi began bJ
talking about her agency's background, purpose, and fundzna in
gsome detail, and asked if there were any questions. P2 asked
if Rehab existed 1in other states. Candi said that you could
transfer your servzces ‘to other _states and tatked about thp

At this pozrt— Ccandi beaan explatnzna elzazbzlzty crtterta.
Candti: "You must have a disability that is vocationally
handicapping."” She elaborated by talking about qualifying for
Rehabilitation Services by having a physzcal or an emotional
dtgability. Candi: '"We use the DMS III. This i8 a diagnostic
tcol For emotional problems. _We're looking for th;ngs like
stress; anxiety; depression. _So; there are three eligibility
criteria: we look for dié&bilit;, at your financial situation,
and at your willingness to work. P2: "Are You 8aying that
even if you're married you can get this. kivd of help?" Candi
gaid that if you were_ needed as an additional breadwinner i=n
the family and that if you met the other criteria, you would
qualify. Shé then asked if there were any questions 8o far.
The Center's Inter» from the Graduate School of Social Work was
seated at the work station; and asked her to elaborate a bit on
Rehab's Financial criteria and how a persov's assets affected
elioibility. Candi replied that assets were looked at on an

individual basis; and that 1f a ‘person had a great many

personal assets; he would probably be ezpected to pay for his

own 8chooling;

close to the aroup. P2: "Do you “have a teZephone number?"

All the participants wrote the number down. She asked P4 how

long it had taken her to get all her paperwork together for

ftnanczat aid for school: P4 answered that +t had take=n a

while, but that she thought she had most of it do»e now. P4:

"How long does it take to find out if you can go through
Rehab?" Cand1i ezptazred the applzcatzon process . thorouahly.

She said that it depended o» many things;. includinec your

progrosis: _She sazqifﬁat, first, you vould weed to ve a
short physical ezamination if you hadn't rnad one in the last
year: Next; you had a. psgcholoazcal evaluation. You wzuld

take the MMPI (Minnesota Multiphasic Personality Inventov~y),

and that this test "ferreted out any problems you might bo

having and looked at some aspects of your personality.” You

also would take an IQ test--the Wexler Adult Intelligence test.

This test looks at long- and short-term memory and dexterity.
It also looks for iearnzna disabilities. Sometimes you take  a

mood inventory--how o’ten do you feel depressed and Adown--in
additior. to a physzcal inventory. You take projective tests,
like drawing a aouse and completing a sentevwce. The tests are
there to 14pnt14y your strengths and weaknesses."”

I felt that these pxplanatzons were too involved and technical.
Candi's vocabulary is college-level; and I sensed that some of
the participants were gomewhat Zost during this part of the
presentation. To thé novice, I béliecve the lowng titles and

acronyms used could sound somewhat threatening at First.
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Candi went on to mention that if you had already had a paJs*ca;
within the last year, some time could be saved by sending for
those pecords iwnstead of haviwng another one. She satid another
thing she sends for 18 your school transcrtpts,randfgbzte that
may. sound thredtening to someone, her purpose for getti=ng them
is to use them conatructively as a counseling tool. Candi then
mentioned that 1if you had been in couns?ltra within the last
year you could have those pecords traneferred and might not
need to go through the psychological evaluation. She recapppd
the appltcatzon process once again: ~ medical records,

counsgeling recorde1 and transcrtpts. P4: "Is there any

phjszcal test;na, sze for a handtcap sze hearz*a’" Candz

they could send her for audzoloazcal testtra and that Lt very
well might be considered a vocational handicap. She wewnt on to
say that the amount of time involved before a person could find
out if she were eligible for Rehab might be up to three mownths.

At this poznt the group was quiet; but attentive. Pl, who was
a new addition to the group today; was the only participant
that was somewhat withdrawn. _She sat with her arms folded and
had little eye contact with other members of the group.

Candi then covered the financial aid aspect of Rehab. She
advised the group to apply for their own through Pell Gﬁdﬁté
and -other programs available and use Rehab as a "bagk- -up. She
satid that Rehab clients negotiate with theip Counselor on theirp
financial needs for: school ; and that the Counselors make their

'dectszons on an individual baszs, She went on to say; "If you

don't know bE&t you want to do, we can serd you_ for work

at and what would tnteresp you,, Eave a testing center that
aoegulyst tﬁat. Right now people ara waiting about siz weeks
to get in there ,So, as I mentioned before; processing time

mow ca=n take up to szz weeks: But I encourage you to go ahead

and contact us if you're interested: One more thzrg that I

wanted .to mention was that Rehab may start prioritizing
services.” Candi continued that; because of the current
administration in Washington; the amount of money allotted to

ﬁehab has not beew 1increased over the years. She said that if

you're one of . Rehab's "new people,;,” you need to be prepared

and krnow that students closer to araduatzor will receive higher
priority for fundi=ng in the Future. P2: "So the best time to
apply is now or the summer?" Candi encouraged evepvjorne to go

ahead and took .imto Rehab.. any time ,thoy wanted more

tnformation. Candi: "Any other questzons’" No one responder.

eardil; "Again,; Rehab can paq For tuitionmn; books; tools,
unzformgifbus passes--any traznvra related expenses. We can do
on-the-job training types of thzras, too; but I'm not

personally real sold on thats pP1: "Why wmot?"” Ca=ndi:

"Employers seem not to be able tb or want to spend the time
really training you. Most o=n- the- Jjob. trazrzna situations I've
worked on haven't lasted more than s8iz movfhs--ard,*hat s wnot
fair to you. That's just myy experiewce--you may be aware of
instances when it's worked out well. I Ffind most zmployers
would rather have jyou traiwned #irst. _ Are jou 1iwnterested iw
that?" Pl1: "I've thought about it." Candi: '"Well, I wawt to
be honest with you. I think that you'vre more apt to be kert on

220

216



10:20

1.:30

oc:

théiiiéﬁ if you've had training First: The intern aadod
"Candi? I d a personal ezperience with a job like that at a

d. No one spent any exta time with her and she
y

ha
place I worke

was eventuall laid off:" P2:  "Do you think it  was
diserimination?” Intern: "I think

" Intern: t was a lack of

1
commur.ication abour what she needed and what the employer was

supposed to provide. He lacked the skills to trai=n her:”

Candi gave an example of an on-the-job training situatio=n that

she had set up wtth a re: unded bog at a retazt tumber gtore:

out. She went o=n to say,; "We have soﬁethzva new we're excited

about--a job-coaching ezpert. She gave an example of 8someowe
who wanted to be a paste-up artist avd gtarted out o=m the job.
"We'll thenm pay Bomeone to work with you two hours or so a day
and provide you with some on-the-gob coaching. I'm satting one

up now with a client who 18 severely Zearvzna-dzsabtedfff We
need to experiment in new ways." Interm: "People also neced to
learn about power structures and potztzcs within comparzes. It

can be very unpleasant if you don't kwow anything about it,; and

training should cover that." Candi aareed and added, "It will
be trterestzna to see Fow it works out. She recapped the help
Rehab can provzde to those with physical disabilities, and
moved again into counseling. 'For counseling, we often refer

people to Mental Health, I'd just like to share something with
you personally. I went back to school--applied for financial
aid, had counseling and all of that. One of the things I want
you to know is some of us have been there, ar»d we have been
through many of the things Yyou argfgtrugglzrg with wnow. Any
other questions on Rehab?" P2: "I'f wnecessary, does <1t just
cover a 2=year program?"” '

Cand1: "If you want a four=year program, a Job thdt's in the
ecoromy-=-tf you can make a case for it and if we can work it
out with wélfane— we ecan pqy for up to four years.," P2: '"What
about Sbcial Work? That 's a fbur*yéaﬁ pﬁbdfdﬁ, i18%n’ t it?"

,,,,,

avd Soczal Sqrvzce Workers and the 7dszerert educatzoval

requ-r.remevts Ffor those p’bé-r.t-r.ors wtthin astate g'b'v;éiiﬁ'rhé".t.
Candi: "Good questions from this group. One thing I'd just
like to add is .get hooked into the sustem before all jour
prob?ems are. resolved 80 you can bé eligible.” Cawdi continuéed

doing on the job.

Two students walked over to the secretary's desk and backgrouvi
noise increased. Candi spoke a little more. about physzcal
disabilities and how Rehab can sometimes help pay for medical
needs not covered by Medicaid or other medical insurancz. She
then asked, "Any more questiona?" No Dresponse. The
Facilitator stood and thanked Candi for her presentatiov, and
suggested that the group take a five-minute break.

The Facilitator has the presentations timed to end o% tha
half-hour which works out welz as this 15 when closses
generally end, and studewnts tewd to drop by the Resource
Center. Durzra this break, the Fa01lztator, Intern, and
another volunteer spoke to students coming in and out, found

written information they requested, and chatted tnformallu with

others who. - had dropged by to say "hello.” The group

participants walked into the our§r hallway or remained seated

and talked together.
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The Facilitator tntroduced tho naxt presewter as Keith, from

the School of General Education and Technoloagy; and a:plaiﬁéd

gﬁggi his job involved academic advising for students
considering or already in those programs. Keith sat where
Candi had been sitting. He. ‘talked a little bit_about the

"We're real advocates for women aettzra into our

non-traditional proagrams like = electronics,; engineering;

drafting. Right now . you'd still be a minority 1in the

slassroom. For every female in one of these classes there'll

be about ten males." Facilitator: "We prefer to think of

ourselves as trendseuters, not Ei?&?ttzes*" Group. partzczpants

and Keith laughed. Keith: "I encourage you to look into these

fields if you haven't decided on a major yet: Let me pass out

some things here." Distributed handout on Associate of Science

Degree with General Education emphasis (attached). P2: Do you

have a marketing degree here? Keith: "Yes, but that's offered

,,,,,, R [

through the School of Business.” He went on to explain the
handout .

Kezth was szthy beginning to relax. #He had appeared somewhat

nervous at the beainrtna of the presentation. Participants

looked at handout. Pl's body language and expression showed

she was much less withdrawn at this point than when she had
first joined the group.

the U?" Keith: "No, because the State Leazstature passed .a

P2: "Is there awny probtem transferrzna credits from here to

law that the U 1is requzred to accept UTC's A.S. Pegree.

Brouaht over blackboard attached to easel. A studewnt came in

arnd spoke to the volunteer seated at one of the desks. “The

Faeilitator took the student into her office and shut the door

g0 as %ot to disturb group. Avother volunteer sat down a=d

began typing ,bﬁ, an electric typewriter. The phove ;at
the volunteer's desk rang frequently. Keith was answering
questzons about spectfzc prOaram requtrements and used the

At this point I was distracted by the backarouvd notse and
was unable to hear what was z0ing in withix the group althougph
I wus sitting approximately three Jards from the preserter.
This was beaznntna to affect the group's ability to kPeD their
attention focused on Keith.

One vbiuﬁtéér walked over from her work station and sat nezxt to
P6. Another student came and sat next to me at the table.
The Factlttator came. out of her offzce and reJOtred the _group.

then owne about choaszna an approprtate math CLa88.7 Kezth

provided suggestions about what to do iF you ended up in a
course that was too difficult for you.

The backaground noise quieted down at thzs pOt”t as students who

had walked i=n to talk . briefty with the Facilitator or D' rzctor

left and the volunteer firnished typing. Keith utilized the

blackboard to explain how many houre are required. for a

Bachelor's Degree at the University of Utah, and how the A.A.S.

Degree works for transfer atuderta.
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The group was very attentive and most were taking wotes as this
topic was beiny covered.

Keith: "Any questzors on any oJ those degrees?” No response.
"Keep in mind what degree you're workzna toward and what the
required classes are as You plar out your schedules each
quarter."”" _Two women walked in awnd stood just inside the
entprance. The Facilitator walked over to them and spoke with
them briefly. Keith: "How mavy plan on going into the
business program? No response. P2: "I'"m thinkiwng about
marketing.” Keith: "How many are undecided?” P3, P4 awnd PS§
raised hands. Keith: "Well; really; the only thznas that keep
women out of some of the tééhn;cq}ﬁfzelda are the hard science
classes like physics_and math."” Talked about computer graphics
and architectural drafting programs. "Aviyone 1interested 1in
nurging?" P3 and P4 raised their hands. He passed out a flyer
on the LPN program; s8saying, "This i8 on our LPN Progranm.
Nursing requzrements are changing--we mal see 8ome charaes this
fall. . What we do i8 have ybu take a basic biology course and
remedzal math course if you're rustj in math, There 18 a
separate application process for nursing, We accept students
every quarter.” P3 askeéd somé 8pecific quéations on the
application process and. prerequzszte courses. XKeith used the

blackboard to ezplain in more detail and suggested. posaible
ways a student could arrange her schedule. ‘P4 asked about

Nurse Practitioner dearees. Keith: '"We'are not aZloued to go

that far. We hook into Weber for our RN,pngram. Pq: "r
have my LPN license now.. I'm wondering if I'll have to take

some new clusses because of the new requzrements that _are

cominog:" Keith: "I'm not really sure right now,;. We will be
gffegtraiqg Associates in Nursing, but that's kind of under the
table rtaht now."” Keith went on to ezplazn some of the courses

for these types of. skills is currentZJ., He gaid that thare are

some four-year deprees offered on campus through Weber State

College: P2 asked why they weren't oFrered through the

Untverstty of Utah as it 18 closer; Xeith answered by saying

that UTC has a better working relationship with Weber, and that

the classes offered throuoh Weber seem to better meet the UTC

students' needs: . He then asked Ffor questions from the group.

P2 asked Keith to discuss math requzrements in more detail,; and

reminded him that she would be starting "at the very bottom."

The rest of the group laughed.

It seemed to take a while for the group to warm up to Keith,
but at this point. everjone seemed to be more at ease. Kezth
recognized jrom the group's reaction to P2's statement that
neariy everyone there was concerned about their math abilities,
and took the opportunity to bring up the subject of a wnew class
aimed at reducing '"math anxiety." _Ac this_ was 8something that
everyone could identify with, a quite lively discussion among

the group ensued.
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The Facilitator atood and asked if there were any more
questions. _She dékéd Keith, "Did you talk abbut ZOOM’" Kéith

geared toward helpzﬁg studénts succeed by aﬁéiétzna them to
develop coping skillsa; decistion-making 8kills, makzna careger
2hoices; and other related 8ubjects. He also talked briefly
about Discover; a éaﬁputéiiééa career pLanntngﬁpngram and
invited the participants to contact him t1f they were
interested. P2: "That sounds greats I've had a lot of stress
and an:zetg about returning to school. I'm impréssed with

everyone's caring and interest. UTC 8seems more humane to me.

way?" The other partzczpants rnodded or wvoiced aareement. _Some

of the participa=nts thanked Keith for his presentation; and the

Facilitator suggested a_ five-minute break: Duri=ng the break,

everyone teft but the Facilitator and P6, who had not

participated as actively during the morming as the rest of the

group:. P6 asked the Facilitator what classes she would =need to

take to become a lepal secretary: They discussed this unttl

the rest of the aroup returned from break:

The Facilitator took areat care to "check out” the participants

and make sure everyone was feeling comfortable with _the

information presented, and insuring that 7o one felt left out.
She spoke with the different partzczparts individually as they

settled in for the nmext presentation, and the proup appeared to

be relared and in good spirits as the Facilitator tintroduced

the mext speaker, E iiEh; as a Counselor from MentaZ Health,

Edzth began bJ giving some bac&around 1nJornatzon on atress

testing and then totd ‘the group, _nrr m a re-entry person myself.
I came back for my Bachelor's at age 56: WNow I'm a clintcal

MSW . It s tough to go back, but let me encourage you to stick

with 1it. She passed around a handout on "The Ef fects and Cost

of Stress" (attached) and invited the participants to read it

over carefully when theJ had some quiet time available. She

then directed everyone's attention to certain pages within the

handout. She spoke about Hans Selye and how scientists look at

stress: She added, "We always assume that you can handle

anythznq that comes your way, right? That's just not the way
it reatty zs.: Nove of us can atways he the Rock of Gibralter:

No ovie 18 immune to the physzcat effects of stress, =mo matter

what their education or income.. How many have had headaches?

"Hinh blood pressure? Gastrointestinal problems?" Different

partzczpants ratsed their hawnds in response to these questions.

Edith is an ezgerzenééa and effective Group Facztztator. She

used eye contact with individual participants. effectively to

draw them into the d'scgggion, and used humorous personal

anecdotes to illustra her points and Yeep the mood of the

aroup "up."
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She ’ollévéd with discussion of. TypéAk versus Type B
personalities; in whtch everyone participated. She went on to
talk about the éééidliéﬁtiéﬁ of women and thé dtfftculty women

auch as anger. She then led the. araup . into a discussion about
assertzve, passzve, and aggressive bahavzor. The nezxt topzc

Ereath;ng and asked the group to parttczpate with her in a
short exercise to demonstrate the technique of visualization.
Edith went on to discuss a film; "Why Do I Feel Guilty When I
Say WNo?" Other participants agreed that this was a prablem

each of them experienced regularly in their lives. P2 asked

where she could find the film; and Edith adviaed her to check

in the UTC library. = She added, "Women always tend to be doing

things for other peoples Leave time to be kind to you. Don't

listen to the negative opznzors of other ”Egople. That's all
they are--opiniouss I'm going to leave you with a gift. I
have a gimmick: When peopZe make critical comments, sometimes

I'll s&g;i'f wonder why you're telling me this:' That puts it
right back on them for being crztzcaZ,N7U8yqz§giqﬁqg fznd
mselves at a total loass far words." #P3: "I can't wait to

ting the. partzczpa*ts to

Eiiﬁﬂ wrapped upighe discussion by invi
get in touch wzth her if they fel
)

vi
t they needed to talk to

1
8 , be
The aroup thanked Edith for _her presentation, .and the

referred for counseling.

Facilitator repeated Edith's name and number for participants

to write down. Faciltitator: "Let's take a few minutes before

we kvock off to talk about tomorrow's activities: It should bde

real fun.,"” P3: "I thought today was wonderful. pd: "I

really felt like I got a lot out of it." The Facilitator

briefly went over the agenda for the following day's sesszon,

added that I would be thehe observing the group again, a=nd

thanked everyone for coming.

The participarnte continued to talk among themsetves as they

gathered up their belongings abaut perscnat erperiences with
stress and ways they have digcovered ta cope with different
kinds of pressures as single parents.

The  Facilitator ‘had scheduted _the mast pawtzczpatory

presentation last so that the agroup would close on an upbeat

nmote. The participants seemed reluctant to leave and four of

them stayed until close to 1:00 talking with the Facilitator

and among themselves about their individual plans for training

as well as discussing anxieties about child care and
transportation.f]
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