It is recommended that additional emphasis be placed on

language development at the fourth grade level.

It is recommended that some attention should be given
to those factors- which infiuence the differential
performance of male and female students at particular
grades.

Additional effort should be made to identify methods to

further involve  parents in - the ©planning and
implementation of the Chapter 1 project.
Attention should be given to the difficulty that

principals experience in recruiting suitable teachers
and aides.

The situation in which two teachers, each with 16
students, teach in a single regular-sized classroom
should be reviewed in order to determine if adjustments

can be made to reduce the negative effects resulting
from this situation.

The inservice needs/desires of Chapter 1 ﬁéiSbnnéi

should be identified and appropriate inservice training
provided. Survey data indicated a need for inservice

training in the areas of computer education, computer

software,  language experience, and oral language
development.
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Executive Summary

1984-85 Chapter 1 project as it was implemented in the Dade

This report presents program evaluation £indings concerning the
County School District.
Federal funds totaling approximately $28 million were provided

through Chapter 1 of the Education Consolidation and Improvement
Act  (ECIA) of 1981 (Public Law 97-35) for the implementation of
the project. During the 1984=85 project year; services were

provided to a total of 33,278 students at 177 sites.

A major revision of the public elementary school program was made

at the beginning of the 1983-84 school year. These modifications,
which were continued during 1984-85, included: (1) provision of
services to eligible students during the regular school day,
rather than through an after-school program;_(2) development of a
Schoolwide component in one elementary scheool; and “(3) provision
of Chapter 1 services through a Full-Day Basic Skills model in

the Elementary component and the Chapter 1/SCE elementary
component.

The objective of the project was to raise the reading,
mathematics and language performance levels; relative to national

norms, of low achieving students who attend schools with high

concentrations of children from low income families. The major

evaluation focus. was an assessment of achievement made by the

project students in areas of reading, mathematics and language as

evidenced by NCE gain scores reported from April, 1984 and April,

1985 administrations of the Stanford Achievement Test.

In_ addition to the assessment of achievement gains, evaluation

efforts included monitoring thr status of project operations
through site visitations; and a survey of Chapter 1 personnel and
parents in order to gather data for use in developing and

implementing compensatory educational programs in 1985-86.

Ack evement Gaine for 1984-85
While the overall district public school reading and mathematics

achievement gains for 1984-85 are not substantial, it appears
that the project was generally successful. With the exception of
the second and fourth grades; positive gains in reading were
achieved at all grade levels. The negative results at the second
and fourth grades reflect districtwide achievement patterns and
are reported by several other districts in the State that use tre
Stanford: Positive gqains in mathematics were achieved at aii
grade 1levels except for 2 slight negative result in the fourth
grade. Achievement results in language showed positive gains in
grades five and six with a negative result at the fourth grade.
Since any gain greater than zero wouid indicate that the Chapter
1 pupils had improved their standing with respect to the
normative population, +he overall public school results indicate

that the Chapter 1 pro

participants' achievement.

ram had a generally positive effect on the
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The reported overall publiic school reading and mathematics
achievement results for grades kindergarten through eleven would
indicate that the chapter 1 program was having a similar impact
in both reading and mathematics., - The overall reading gain is
slightly higher than the overaiil mathematics gain, but it is not

clear whether this is a program effect or the result of inflated

reading gains in the secondary grades.

Most participants in the Elementary component and the Chapter
1/SCE elementary component received Chapter 1 services through
the Full-Day Basic Skills model. A small number of students who
could not be assigned to a Full-Day Basic Skills class received

supplementary instruction through one of three contingency models

(Staff Resource, Pullout, Extended School Day). An attempt was

made to compare the achievement gains made by participants in the
contingency models with the gains made by students  who
participated in the Full-Dpay Basic Skills model. oOnly in the
Elementary component Staff Resource model did a sufficient number
of students participate to allow such a comparison. In reading,
participants in the Staff Resource model _achieved a slightly
higher gain than the Full-Day model participants, while in
mathematics, the Full=Day participants achieved a greater _gain
than the Staff Resource studentsz. It may be that these findings
are not a result of differences in the models but rather a
function of differences in the student populations due to factors

at the school level that influence student placement.

Compared to the elementary grade level (K-6) ; the secondary grade

level (7-11) gains were greater in both reading and mathematics.

The secondary grade level reading gain is substantially greater
than the elementary level reading gain score. = The difference in
mathematics gains, although not as_substantial, is relatively

large. = However, the secondary level gains should be interpreted

cautiously due to selection procedures which may have increased

the regression effect on these gain scores.

Female reading achievement gains were higher than _the male

reading achievement gains overall as well as at the  elementary
level and the secondary level. Overall and elementary level
mathematics achievement gains were greater. for the female
participants. . However, at the secondary level the males achieved
a dJgreater NCE gain in mathematics than the female _participants.
Female  students appeared to benefit more from participation in
the Chapter 1 program than the male students except in

mathematics at the secondary levwel.

Monitoring Activities

Data from both site visitation cycles revealed that, on _the

whole, the program was functioning smoothly. There were some

problems which were reported to project personnel at conference
sessions following each of the visitations.



ECIA, Chapter 1 Personnel and Parent Survey

Results of the survey indicate an overall high degree of program
satisfaction across all six respondent groups.  Principals

reported tgg;;;m;nfgénérélp,,1ittlé,&iffi§g;§gfgas encountered in
planning and implementing the Chapter i program. . The Chapter 1
planning process and the adequacy and clarity -of information
provided to. facilitate program planning. received favorable

ratings by most administrators. However, more than half of the
principals  reported that they experienced difficulty obtaining
parental involvement in the planning of their progran.
Similarly, _area educational _specialists -reported  difficulty
involving parents in the implementation . of the program. A
relatively large number of administrators also noted that they

experienced problems in developing their program because of the

late. -arrival of test scores used to. determine student

eligibility. Some principals reported problems implementing the
Chapter 1 program because of difficulty experienced in recruiting

suitable personnel.

The positive influence of the Chapter 1 program on student

achievement was reported by administrators,; teachers, educational
specialists; and parents. ~The 16:1 student-teacher ratio used in
the elementary schools Ful =Day Basic Skills classes was rated as

effective by virtually all teachers even though a high

rtual_y all teachers even though a hig percentage
indicated that having two teachers, with 16 students each, 1in a

single regular-sized classroom was harmful to instructicn. The

vast majority of teachers, however, indicated that they preferred
to remain in Chapter i during the next school yYear even if it

were necessary to share a classroom.

Chapter 1 personnel were provided with an opportunity £o indicate

their desire and/or need for inservice training: Two .general
areas of inservice were noted most frequently.  The need/desire
for inservice in the area of computer education and computer
software was reported Byigg@igistratérg,,éléméhtafy,fééggg;s; and
secondary _aides:. . Responses from principals; teachers; and
educational = specialists also indicate the need/desire for

additional inservice training in the area of the 1language
experience approach and oral language development.

Recommendations
1. It is recommended that the Chapter 1 project, as

imnlemented in the 1984-85 school Year,; be continued.

2. It is recommended that specific attention be given to

the reading instruction at the second and  fourth
grades. It should be noted, however, that there also

may be non-programmatic influences affecting reading
test results at these grade ievels.
3. It is recommended that additional emphasis be placed on
mathematics in the fourth grade.
iii )
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It is recommended that additional emphasis be placed on

language development at the fourth grade level.

It is recommended that some attention should be given
to those factors- which infiuence the differential
performance of male and female students at particular
grades.

Additional effort should be made to identify methods to

further involve  parents in - the ©planning and
implementation of the Chapter 1 project.
Attention should be given to the difficulty that

principals experience in recruiting suitable teachers
and aides.

The situation in which two teachers, each with 16
students, teach in a single regular-sized classroom
should be reviewed in order to determine if adjustments

can be made to reduce the negative effects resulting
from this situation.

The inservice needs/desires of Chapter 1 personnel

should be identified and appropriate inservice training

provided. Ssurvey data indicated a need for inservice

training in the areas of computer education, computer

software,  language experience, and oral language
development.
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INTRODUCTION
This document reports the evaluation findings concerning the

1984=85 ECIA, Chapter 1 project operated by the Dade County
Public Schools: The findings are based on the achievement test
results obtained from promoted students who were participants of

the project for the academic year 1984-85.

Purpose of Project

The project's general aim was the provision of supplementary

instructional programming-in the basic skills at the elementary
school 1level and in reading and mathematics at the secondary
level. These skill development services were to be provided in
sufficient = strength to counter educational handicaps stemming

from conditions associated with low socioc-economic areas.

Background of ESEA, Title T and ECTA; Chapter 1

In 1965, the United Stéﬁéé,ééngrgsgipagggdfthé,Eléméhtéry and
Secondary Educaticn Act - (ESEA) in an effort to _improve the
quality of education in the United States. Title I of this Act
provided federal funds for supplementary instruction for low
achieving students who attended schools with the highest
concentrations of children from low-income families. Effective
with the 1982-83 school year, ESEA, Title I was replaced by the

Education Consolidation and Improvement Act (ECIA), Chapter 1

(Public Law 97-35). Under this Act the Title I program purpose
of supplementary instruction in the basic skills for low
achieving students in low-income communities has been continued.

Selection of Participating Schools

rhe percentage of students eligible for free and/or reduced

lunches in a given school is ised to determine the eligibility of

chat school for participation in the Chapter 1 program. All
schools, in which the percentage of children eligible for free
ind/or reduced lunch is higher than the districtwide average, are

2ligibie for the Chapter 1 _program (elementary, Jjunior, and

senior high schools are analyzed separately). . From among the
r1igible schools, selection for participation is generally made
ln. economic rank order (highest percentage = highest - ranking).

‘he. number of schools to be selected for _participation is

‘ontrolled by the program cost per pupil; ,the number of eligible
upils in each school, and the total available funding. A list
)£ the 1984-85 ECIA; Chapter 1 schools can be found in Appendix

Le

:éiééfiaﬁ4654ﬁi;§;§;é:§§gdént§
he  ECIA, Chapter 1 statute and related guidelines define any

tudent who is achieving below the norm for his/her age and. grade
8 "educationally disadvantaged". Such a _population was much too

arge _to serve effectively with the funding which was available

nder ECIA; Chapter 1. Conseguently, the selection of students
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for participation in the Chapter 1 program was based on the need

to concentrate resources on as many of the educationally

disadvantaged students as possible without jeopardizing the scope
and quality of the program which was planrned. Several factors
were included in the process of defining the population on which

the Cchapter 1 rescurces were concentrated. Among these factors
were costs per pupil for the proposed program desiga, total

available funding,  grade 1level ©priorities, instructional
priorities; student achievement characteristics, and available

resources from other programs. - The specific student selection

criteria for the 1984-85 Chapter 1 program can be found in
Appendix B.



DESCRIPTION OF THE PROJECT
During the 1984-85 academic year; Chapter 1 funds were allocated

to 106 elementary, 28 middle/junior high, 14 senior high, and 6
alternative public schools in Dade County. In addition, funds
were provided to . nine non-public schools and 14 centers for
neglected or delinquent youth. The project _funding totaled

approximately $28 - million and provided services for 33,278

eligible students through seven project components. Presented in

Table 1 is the number of students served by each of the seven
project components.
Table 1

1984-85; ECIA; chapter 1

Number of Students Served by Component
During the 1984-85 School Year

S o _No. of

- ) No. of Grade Students
Component Sites Levels Served
Schoolwide 4 -6 2,768
Elementary 67 1-6 14,560
Chapter 1/SCE 35 1-6 1,935
Secondary School 42 5-10 11,907
Alternative 6 6-12 836
Non-Public 9 1-8 605
Neglected/Delinguent 14 K-12 667
Total 177 K-12 33,278

Schoolwide Component
During the 1984-85 school year instructien was provided in seif-

contained classrooms with a student-teacher ratio of 16:1 to all
students; grades kindergarten thrpugh,éixth,iéﬁgoiied in the four

public  elementary schools with the _highest _percentages of
students eligible for free or reduced price lunches. _Chapter 1
funds were allocated for each student whose prior reading and
mathematics achievement levels were between the 1st through the

49th percentiles. Regular state and local funds (Budget, Part 1)

were allocated :for those students whose prior reading and/or

mathematics achievement 1levels were at or above the 50th

percentile.  chapter 1 supplementary funding was provided for a
total of 2,768 students in this component.




All students received instruction from certified elementary

teachers in all curriculum areas based on individual student

needs: Although imstruction was not limited to basic skills,
teachers were encouraged to provide parallel emphasis- on the
mastery of basic skills in conjunction with instriction in _other

learning areas:. Students were instructed for the entire schooil

day in accordance with the district's "Balanced Curriculum"

instructional time requirements.

Elementary Component

Students in §§éaé§,§§§7£ﬁiéugh six in the sixty-seven schoois

with the highest economic ranking, exclusive of _the. four
schoolwide component sites, participated in -the. Elementary

component: Students were eligible for participation. in the
program if their prior achievement levels wers at or ‘below the
20th. percentile in reading and the 49th percentile in

mathematics. Supplementary funding for this component was

provided exclusively by Chapter 1.
Eligible students were enrolled in Full-Day Basic Skills classes

with a student-teacher ratio no greater than 16:1. Approximately

one-haif: of the school day was devoted to individuaiized
instruction in reading; language arts, and mathematics using a
diagnostic/prescriptive approach. The remainder of the day
included basic skills instruction through content areas (science,
social studies; health and safety, and literature and expressive
language) and instruction from specialists in physical education,
music; art and other special electives.

A limited number of eligible students who could not be assigned

to a Full-Day Basic Skills class due to parenc requests,
scheduling, space and/or staff availability limitations, received
supplementary instruction in basic skills through one of three

contingency ~models (Staff Resource, Pullout, Extended School

Day). In the Staff Resource model, Chapter 1 aides/assistants
provided basic skills instruction to Chapter 1 students under the
direction and supervision of the locally-funded teacher in the

regular classroom. The Pullout model supplementary services were
provided by Chapter 1 funded personnel (teachers or aides) in
specifically designated areas outside the regular classroom
during the regular school day. = The Extended School Day model
allowed Chapter 1 funded teachers to provide basic skills
instruction to Chapter 1 eligible students in pre or post school
hours. A complete description of the supplementary program

models is included in Appendix C: A total of 14,560 students

received services under this component including those students

enrolled in the Staff Resource, Pullout,; and Extended School Day
models.

Chapter 1/SCE Component

1984-85 Chapter 1 project used Chapter 1 and State Compensatory

Education (SCE) program funds jointly to provide supplemental

4
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instruction to eligible students in the first through sixth

grades.  Chapter 1 funds were allocated for studencs whose prior
achievement levels were between the 16th through 20th percentiles
in - reading in conjunction with the 29th percentile or below in

mathematics: = SCE funds were allocated for students whose prior

reading achievement levels were within the lst through the 15th
percentiles in reading and the 49th percentile or below in

mathematics.

Instructional services were provided without regard to Chapter 1
or SCE program distinctions using the Full=Day Basic Skills model
described in the Elementary component. A limited number of
students who could not be served in this mcdel were. provided
supplementary - instruction through the contingency models _(Staff
Resource, Pullout; Extended School Day) as described in the
Elementary component. _Chapter 1 supplementary funding was
provided for a fotal of 1,935 students in this component;,
including the students served through the sStaff Resource,

Pullout, and Extended School Day models.

Secondary School Component

Chapter 1 reading and mathematics services were provided to

students in grades five through ten at 42 public secondary
schools (28 middle/junior high; 14 senior high). Studénts were

eligible to receive services if their prior achievement level was

at the first or second stanine: Separate eligibility was

Tvo Chapter 1 supplementary models were used to provide services

to eligible students: sSplit Laboratory/Classroom and Staff

Resource. The most commonly used model was the Staff Resource in

which Chapter 1 funded paraprofessionals, under the direction &nd

supervision of locally funded teachers, provided instruction +o
Chapter 1 eligible students in classrooms which were composed of
either Chapter 1 students only or both Chapter 1 and non-Chapter
1 _ students. Limited usage was also made of the Split
Laboratory/Classroom model in which chapter 1 and locally funded
teachers were paired for the purpose of providing instruction to
Chapter 1 eligible students in separate classrooms. A detailed

description of the Secondary School component program models is

provided in Appendix ©. A total of 11,907 students received

8;766 reading services and 7,201 mathematics services through

this component.
Alternative School Component
Public alternative school students (grades 6-12) were eligible to

participate in the Chapter 1 program if their prior achievement
levels were at or below the 25th percentile in reading _and/or
mathematics and they otherwise would have baen attending Chapter
1 schools: Supplementary instruction was provided to eligible
students  through = Homogeneous _ Laboratory/Classroom,  Split
Laboratory/Classroom, and Staff Résoiirce models (as described in

the Secondary School component) and the Pullout model (elementary

. 5 -



grades only) in which Chapter 1 teachers provided supplementary

instruction outside the reqular classroom. Reading services were
provided mainly through the Homogeneous - Laboratory/Classroom
model with the remaining reading services almost evenly divided

between the Split Laboratory/Classroom and Staff Resource models:
were primarily provided through the

Mathematics services

Homogeneous Laboratory/Classroom model. A total of 836 students

received 672 reading services and 638 mathematics services in

this component.

ﬁaﬁg,,,;; oo ,,,;Lés;; R

The Chapter 1 Non-Public School component operated in  nine

schools and served 605 students in grades one through eight:

Non-public school students were eligible for participation
according to the following levels of prior achievement: grades
one through six - 20th percentile or below in reading and 49th
percentile or below in mathematics; grades seven through ten -
stanines one or two in reading and/or mathematics. In addition,
tc . receive . chapter 1 services the students meeting the
achievement criteria would have otherwise attended a Chapter 1
public school. Students at the elementary grade levels (grades 1-
6) received instruction in both reading and mathematics whereas
secondary level students (grades 7 and 8) received instriuction in

reading and/or mathematics, depending on eligibility.
Chapter 1 instruction at the non-public school sites was provided

through the sStaff Resource model as described in the Secondary
School component.; the Extended School Day model in which Chapter
1 teachers and paraprofessionals instructed students in pre -or

post _school hours; and the Pullout model (elementary grades only)

as described in the Alternative School component. @ The Pullout

model was most frequently used to provide Chapter 1 services for

students in this component.

Center for Neglected or Béiinquentfiouthgécmgonént

Residents of 14 centers for neglected or delingquent youth were

selected for  Chapter 1 participation on the basis of prior

achievement levels at the 30th percentile or below in
kindergarten and the first through twenty-fifth percentiles in
grades one through twelve in reading and/or mathematics. Chapter
1 services were offered to 667 students either at the residential
institution or —at the public schools attended by procram
participants. - Chapter 1 funded teachers and paraprofessionals
provided tutorial instruction after the completion of the regular
school day,  (Extended School Day), or during the student's
regular reading and/or mathematics class time (Staff Resource).

At one center the Homogeneous Laboratory/Classroom model was used
to provide mathematics services and the Split Laboratory/Class-

room model was used for the provision of chapter 1 reading

services. = The Homogeneous and Split Laboratory/Classroom models

are described under the Secondary School component.
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DESCRIPTION OF THE EVALUATION

Achievement Gains for 1984-85

In order to evaluate the academic bensfits which the project was

able to produce, an analysis of achievement gains was undertaken.
In addition, the effects of specific program characteristics on

achievement gains were also examined.

To determine program effectiveness, the norm-referenced model

(Model Al) was  implemented on a full year (twelve _month)
evaluation cycle for most of the Chapter ~ 1 participants.
Pretesting and posttesting occurred in april, 1984 _and Aprii,
1985 respectively; as part of the districtwide aaministration of
the = stanford Achievement Test.  For kindergarten students
enrolled  in the Schoolwide component the norm-referenced model

was implemented on a fall to spring evaluation cycle with

pretesting occurring in October, 1984 and posttesting in May,

1985 wusing the california Achievement Test (CAT). sStudents
receiving services at neglected or deilnguent centers were also
evaluated using the CAT on the basis of the fall to spring cycle.

The results of <the analysis for the neglected or delinquent
centers have not been included in this report due to & limited
number of student test scores.

The normal curve equivalent (NCE) score; which was used in the

analyses, was mandated at the national level for use in the
evaluation and reporting system of ~1984-85 .Chapter 1 projects.
The -scale of NCEs extends from one to ninety-nine and has -a
midpoint of fifty, as does the percentile scale. The NCE scale

is more refined than the percentile scale in that NCEs represent

equivalent achievement units, whereas percentiles do not reflect

equivalent units. This property allows for the legitimate

arithmetical manipulation of NCE scores.
An identical NCE obtained on posttest as compared o pretest

would reflect the condition that the individual being tested had
not changed his/her _relative position with respect to the
population on which the test had been normed. . This condition
would be expected unless some unusual _educational program
intervened to alter the individual's standing with respect to the
normative population. _ Since Chapter i1 is expected to partially
compensate for identified _educational .deficiencies, it was
anticipated  that participants of the program should demonstrate
at least some change in their relative position (with respect to
the normative population) from the pretest to the posttest phases
of the project. In measurement terms; some gain in their average
NCE scores should occur if the project -was successful in

compensating for the students' original deficiencies.
This evaluation addressed the following questions:

1. Has the district's Chapter 1 program produced achievement

gains beyond what -would have been expected without +the

operation of such a program?

7 - o
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2. Did the program have similar impact on reading and

mathematics?
3. How ¢ d the Staff Resource, Pullout, and Extended School Day
instructional models used in the public elementary schools

compare with the achievement cgains realized in the Full-Day
Basic Skills model?

4. How did the achievement gains made at the elementary grade
levels compare to gains made at the secondary grade levels?
5. Did the females differ from the males in the achievement

gzins made in both reading and mathematics?

Eaﬁiii: R ,;;Eif, I
The office of Educational Accountability, through its Department

of Program Evaluation, has periodically determined the status of

district Title 1I/Chapter 1 operations in the past, and has

continued similar reviews of the program in 1984-85:  as in prior
years, the procedures used to evaluate the program status
consisted of two visitations to each of the sites providing
services:

The  process consisted of structured interviews  with

administrative personnel and Chapter 1 instructional staff and
the - examination of such. documents as eligibility  lists,

participant rosters; listings of equipment purchased with Chapter

1 funds, ' and free and/or reduced price lunch application forms.

Besides the administrator, efforts were wmade to interview at

least one Chapter 1-funded teacher, one LEA~-funded Chapter 1
teacher; one Chapter 1-funded aide, and one Chapter 1-funded
Project Micro Aide at each cite where these staff were employed.

During each site visit, efforts were made to interview different
teachers and aides.

The sites observed were of the following types:

First Second
visit visit

public .lementary schools (grades K - 6) 106 106
public junior high/middle schools (grades 5 < 9) 28 28
public senior high schools (grades 9 - 10) 14 14
alternative aducation schools (grades 6 - 12) 6 6
non-public schools (grades 1 - 10) 9 9
centers for neglected or delinquent @ L - -
youth (grades K - 12) 13 12

Total sites visited 175 174
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Of the 177 Chapter 1 sites; 175 were visited at the first visit.

Two —non-public sites and two centers for the neglected and
delinguent were not visited as three did not have programs in

operation at the time of the site visits and one had just started
its program.

For the second visits, 174 sites were visited: Two non-public

schools and three centers for the neglected and delinguent were
not visited as they did not have operationai programs at the time

of the site visits.

The site visitations wers designed to gather information

pertaining to the following areas of program operation:

1: Student Population = the nature of selection and degree

of service to the student population:

2. Site Selection = the compliance with state and federal
regulations regarding  the maintenance of evidence for
school site eligibility, specifically the free and/or

reduced price lunch applications and a report of the

number of those applications and school membership.
3. Equipment, Supplies, and Materials - Ehe compliance

with state and federal regulations regarding the

maintenance of records of local funds spent on
equipment, = supplies, and materials for Chapter 1

participants; the general maintenance of records of

Chapter 1 equipment; and the availability and adequacy
of the equipment, supplies and materiails.

4. Personnel Utilization and Training - the equitable and

appropriate use of Chapter 1. personnel and the
availability and participation in staff development
activities:

5. 1Instructional = Activities - the = _compliance with
contractual agreements and with district implementatiuvn
guidelines regarding instructional activities z=nd grade
reporting:

6. Organization - the compliance with state and federal
régﬁlationsfggga;d;pgfthe,availébility and completeness

of school level planning documents.

7. Project Micro =~ the compliance with contractual

agreements - with the state and with district
implementation guidelines regarding the computer

assisted instruction for Chapter 1 participants.

The first site visit occurred during the periocd of October 29 Eo

November 14, 1984, which meant that the various sites had been in
operation for approximately two months prior to the site visits.

The findings from that visit were presented at a _conference
session to the office of Federal Projects Administration
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personnel, area ééﬁiﬁiééiéﬁiﬁé §;§é§§§f§i775§§ program managers
approximately three weeks  after the site visits were ~completed.

At that gession individual site reports were distributed to the

appropriate personnel. These reports described each instance of
non-compliance or non-implemenation found during the site visits.

In addition, a summatry of the more frequent problems was
presented and discussed.

The same procedure was followed for the second visits which

occurred during the period of January 31, 1985 through February
15, 1985 which meant that the various sites had been in operation

for approximately five months prior to the site visits. The

conferernce session reporting the findings from these visits

took place :proximately two weeks following the completion of

the site visitations.
Written reports of the data collected for the first and second

site visitations were produced (ECIA, Chapter 1 Status Report as

of November 14, 1984 and ECIA, Chapter 1 Sta‘us Report as of

February 15, i985).
ECIA, Chapter 1 Personnel and Parcnt Survey

The ECIA, ,éﬁéﬁﬁei 1 Personnel and Parent Survey was intended to

gather information on the planning and implementation of the
1984-85  cChaptsr 1 project. The data obtained were used in
developing and implementing compensatory educational prcgrams for
the 1985-86 school year. Survey dquestionnaires were mailed to

153 principals; 386 elementary schcol teachers; 164 secondary

school: teacher aides/assistants, five project managers; 23

educational specialists, and 181 parents. The questionnaires
were developed s0 . as to be appropriate for each group of

respondents, although similar dim:nsions were probed on all of

the questionnaires:

The vast majority of the iters on the surveys were statements to

which the respondent expressed his/her agreement or disagreement
on. a six point scale ranging from strorgly disagree to strongly
agree. After examining the data the six point scale was collapsed
across the three agree and three disagree response options to
obtain the total percentage or number in agreement or
disagreement for each item. The collapsing of the data provides

a sharp agrae -~ disagree distinction whichi is used in the

discussion which follows. Also included on the _surveys were

lists of areas/activities to which the respondent provided

g from specific response options provided,

information by selectin

and the provision for the respondent to make written comments and
suggestions.

An_ oral presentation of the preliminary findings was made by the

Office of Educational Accountability at a meeting of the Ad Hoc

ECIA, Chapter 1 -~ State Compensatory Education Program Planning
Committee on March 28, 1985. In addition, copies of each of the
survey forms with the results included were given to the Office

of Federal Projects Administration.

10

2



. RESULTS AND DISCUSSION
Achievement Gains for 1984-85

The impact of the 1984-85 Chapter 1 project on the reading,
mathematics, and language achievement of participants was
demonstrated by - the amount that the average ©Normal Curve

Equivalent (NCE) scores changed from preti'st to posttest: The
information included in this section was . .tained from the test
scores of 13,072 chapter 1 reading. parcicipants and 12,199
mathematics participants for grades kindergarten through eleven.
2dditionally; - language test results for public elementary school

participants in grades 4, 5, and 6 are included. fThis population

represents those promoted pupils for whom both pretest and

posttest  scores were available. Summary data are generally

presented separately for reading, mathematics; and language

achievement by grade level.

For the 1984-85 Chapter 1 project, test scores from the april,
1984 diétriétﬁiaé,&&ﬁ§n§§§;§§;6n,Of,thé,Sténfbrd:ﬁéﬁiéﬁeggntfmggt
were used to determine student eligibility.  This was the  first
year in which student eligibility was based on. test scores from

the previous Spring test administration. In addition; test scores
from the same administration of the Stanford were used as the

pretest for the Chapter 1 evaluation. This was also the first

year in_ which Total Reading scores (grades. 1-6) and Total
Mathematics scores (grades 1-10) were used in the evaluation of

Chapter 1, Due to these changes; comparisons to previous years
achievement test results are not recommended.
_schools. Tables 2 tlirough 8 present  the

Public slementary : L s
achievement results for the. three public elementary school

components (Schoolwide, Elementary, Chapter 1/SCE). A review of
the tables reveals that positive average NCE gains were achieved

in reading and mathematics Zor all three components and in

language for the Chapter 1/SCE component. The average reading and
mathematics gains reported for the Schoolwide component must “be

viewed with caution. ~Included in the average weighted totals are

the . gains for the kindergarten participants which are

Ssubstantially higher than the gains for grades one through six
and distort the overall results. __For each component,; the

overall average gain in mathematics exceeds the overall average
gain in reading and language.
The Elementary component Staff Resource model 1is the only

contingency model with a sufficient number of students to allow a

reasonable comparison of achievement gains to be made with the
Full-Day Basic Skills model. In reading, participants in the
Staff Resource model achieved a slightly higher overall NCE gain

(2.9 NCEs) than the Full-Day model participants (1.6 NCEs). _ In
mathematics;, the participants in the Full-Day model achieved a

higher overall NCE gain (2.1 NCEs) than the participants in the

Staff Resource model (0.2 NCES).




crade
Level

K

1

Table 2

1984-85 ECIA, Chapter 1

_Schoolwide Component

Ackievement Test Resuits by Subject

Total Reading

Nunber
Tested

265

32

NCE
Gain

Average NCE Gains

Total Mathenatics

Nimber  NCE
Tested Gain

265  29:1
32 2.8
54  =2:0
8 2.7

168 -1.6

184 0.9

159 1.5

Language

Nunber
Tested

166
183

155

NCE
cain

Average
Weighted
Totals

949

4.7

940 8.6

504



Table 3

1534-85 ECIA, Chapter 1
. Elementary Component
Achievanent Test Results by Model
Total Reading = Average NCE Gaing

o Staff Bxtended

Full Day Resource School Day Pullout Total
Grade  Naber JCE  Waber N Nuber NE e g faber i
Level  Tested Gain  Tested Galn  Tegted Galn  Tested eain Tested Gain

1 102 3.1 o12:3 2161 3 =10, N0 38

€T

2 816 1.6 63 =0:1 - - il 913 -1.5
3 119 3.9 0.8 - 6 &b 1252 3.8
S S I Y B S R L0 0.2
5 140 0.9 B =16 - .- 1 6l Wl 0.8
6 un Ll § s - = I 5.9 1233 3.1

Average
Welghted o _ - -
Totals 6957 1.6 333 2.0 9 0.4 211 70 1.6




Table &

1984~85 ECIA; Chapter 1
_ .. [Elenentary Component
_ Achievenent Test Results by Model
Total Hathematics - Average NCE Gaing

statf 7
Full Day Resource School Day Pullout Total

rade  Nuer WP Waber WP et BE e i fisber N
Level ~Tested Galn  Tested Galn  fTested Gain  Tested Gain Tested Gain

1 1060 3.1 o33 2 =189 b9 10 58

T

T I A 5 10:5 017 16
3 LM 1.8 0 -5l - - 6 5.l 1297 L7
TV SR R 7 <Ll 551 1305 ~0.1
5 Wl 43 6 38 - 3 oL U6 4;2

6 161 1.7 60 0.2 - 1 7.0 1222 1.6

hierage.
Welghted N - - -
Totals 6966 2.1 33 0.2 9 =12.8 U 08 72 2.0




Tablé 5
1984+85 BCTA; Chapter 1
. Elenentary Component
Achievenent Test Results by Model
Lanquage - Average NCE Gains

st Bteded

Full Day Resource School Day Pullout Total
Grade  Waber G Wuber NGB Mamber iGE  fuber i Nuaber 1R
Level  Tested Gain  fTested Gain Tested Galn  Tested cain Tested Gain
i 1262 =2:5 59 =3, T 6.2 b2 1332 0.5
U5 W 13 %00 - e 2 =] HES 1.3
6 167 1.1 60 2:2 - 1 6.3 1928 1.

e
Weighted - - S o
Totals 3850 0,0 165 0.4 T =62 1 1.0 4029 0,0

1



Table 6

198485 ECIA, Chapter i
_ Chapter 1/SCB Component
Achievenent Test Restlts by Hoel
Total Reading = Average NCE Gains

o Sttt Btended o
Full Day Resource School Day Pullout Total

Grede  Muber NE  Bwber NGB ywber WE  Nuer NGE Wusber fcp

bevel Tested Gain  Tested Galn  Tested Galn  Tested Galn Tested Galn

1 7 L9 1 6 - - - - 0 %3

9T

3 5 66 LY 2 -L.§ - .- 59 6.9
a‘ 9 3.2 &l - - - - 05 %3
§ 90 1.6 8 «0;5 - s 314 101 1.7
I X T T ST 55 0.2
6 12 29 3 94 - - 6 6.6 Bl %l

Average
Weighted - S o
Totals 521 0.7 58 1.7 2 =15 10 81 581 0,9




Teble 7

1984-85 BCIA, Chapter 1
. Chapter 1/SCE Component
 Achievenent Test Results by Model

Total Mathematics « Average NCE Cains

o Staff  ptewed -
Full Day Resource School Day Pullout Total

rade  Nuber NGB We NGB jmber iG  igher ik Vitber e
tevel  Tested Gain Tested Galn  Tested Galn  Tested Gain Tested Gain

1 ¥ 1.8 3 9,8 = e - - 2 5,2

LT

3 51 =0, b -6 2 96 = - 5 ~0:9
3 93 3.4 12 .5 S, - - 105 ~0;6
. 92 1,9 T 74 - e 3 4k 102 2.8
56 13 ST T 66 35 3.2
6 24 4,5 23 5.5 - 6 0.8 15 4.5

Average
Welghted o . L
Totals 525 3,5 57 2.5 2 =9.6 10 1.9 594 2.5

Jeyy 30



Table §

1984-85 ECIA, Chapter 1
. Chapter 1/SCE Component
Achievenent Test Results by Model

Language = Average NCE Gaing

_____ Extended
School Day

Full Day Resource Pillout Total

Musber ficg
Tested Gain

Nusbar NCE
Tested Gain

Mumber NCE
Tested Gali

Grade Namber NCE
Level

Nuber NCE  Number NeE
- Tested Galn

Tested Gain

g % 0.0 5 6.8 - 7161 02 0.8
b - N - -
® 3§ 126 4,0 g8 1.7 we = 1 =202 135 3.7
6 122 35 23 5.8 - 5 =37 150 36
Average
Welohted - L
Totals 343 3.7 % 50 o 9 1.6 BT 2.9

37
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Public secondary schools. Secondary School componernt reading and

mathematics achievement test results are presented in Tables 9
and 10, respectively. An inspection of these tables revezls that

positive overall average gains were recorded in both subjects.

In the Secondary School component, the Reading _Comprehension
subtest was -used for both the selection and evaluation of
students in grades seven through ten. This; plus the very 1low

participant selection critsria of the first and second stanines,

may have increased the possibility that the positive gains seen

in the Secondary school component may not be due entirely to the

effect of the chapter 1 program on achievement; but to the effect
of regression. The tendency for gain scores to reflect regression

is increased when the same test is used for selection and

evaluation  because repeated measurements of a phenomenon using

the same instrument leads to a score closer to the mean. This

tendency is alsc increased when incliusion is based on a narrow

range of extreme scores as in the Secondary Schcol component.

Because _these students were selected with scores very far from
the mean;,; they would, therefore, have a high probability of

moving closer to the mean on subsequent testing. . A more lenghtly

explanation of regression can be found in Appendix D.

A regression correction procedure prescribed by the Florida

- Department of Education has been applied to _the Secondary results
for grades seven through eleven in reading and grade 11 in
mathematics. However, this correction may not have accounted for
all the regression as it is not based on test results from Dade
‘County but from national data supplied by the test publisher.
The correction factor applied -to the gain scores may have
underestimated- the amount of regression in the scores. Thus,
although the large gains for the Secondary School component are

welcomed, they must be viewed cautiously.

Public alternative schools: Alternative School componient reading
and mathematics achievement test results are presented in fTables

A slight positive overall NCE gain is

1l and 12, respectively. A sli C ]
reported for reading while a negative result is reported for
mathematics.

Non-public schools. Non-Public School component achievement test

results for reading and mathematics are displayed in Tables 13

and 14. Overall average positive NCE gains were achieved in Both

reading and mathematics:  Positive NCE gains were achieved at all
grade levels in both reading and mathematics except at the fourth
grade in reading and mathematics and at the eighth grade 1in
mathematics.

Public schools. Tables 15; 16, and 17 report the district public
schools achlevement test results for males and _females in
reading, mathematics, - and language: Positive overall NCE gains
were. achieved in both reading and mathematics. With the

exception of the second and fourth grades, positivé gains ‘were

achieved in reading at ail grade levels. Positive NCE gains 1in

mathesmatics were achieved at ailil grade levels except for a slight

¥ 38



Table 9

190445 BCTH; cagter 1

é iéj 361 i i §i éoi

i
l\
oy
ooy
L2 |
-

-

1287 8.8

7 1030  8:5 55 9:4 202 10.1

g 972 91 66 104 19 9.7 1235 9,3

é 497 iﬁii gj 4;7 ‘ éig iécs — —— 805 éné
10 9 93 18 86 106 10.4 - - 513 9.4

i 2 1%L0 - - 3 5.7 S 5 6.0

hierage
Weighted L o o
Totals 3029 8,7 330 8.0 756 9,8 -~ - 4115 8.8

"3




1984-85 ECIA, Chiapter 1

Secondary School Camponent:
Amievement Test Results by Model

Total Mathematics - - Average NCE Gains

e T I

6 g7
T 6
8 sl
5
0 5
i 6

3.7
6.7
1.9
5:9

7.0

869
641
928

700

2:0
5.5
6.9

0.8

Average
Weighted
Totals 2525

4:7

84

3.4

664

m

3273

4.9



Tl 11

- 1084-85 BCTR, Chapter 1
- Hltemative School Conpenent
Ichievenent Test Results by Hodel
Tl Reading - Merage B g

Ievel Testad Galn  Tested Gafn Tested Gain  Tested Galn  Tested Gain Tested Gain
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Table 12

- 1984-85 BCTA, Chapter 1
Alternative. Sdmoi
vement Test Results by Model

Achies
Total Mathematics - - Average NCE Gains

ent

||
-~3

29

16

11

11

(=}
.
~ |

22

~1.8

76

14



Table 13
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s
i1
2
il
{
WA
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0.6
18
WA

WA

3
7
?
7
5
;
2

3

10:4
10:8

"h1ghted

9,0

206

3,2

305
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Tihle 14
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1984-85 ECTA, Chapter 1
- . District Public Schools
Total Reading - Average NCE Gains

Weighted 4843 1.1 3997 1.7 9105 1.9

O W
(U TN
~J T
1e] 00
(14] [o+]
h v

[+1]
N
o
0
)

; '_753 8.6 545
8 682 8.4 596

Ol Y
o N
[$4]
Ui
=

449 9.6 371
10 288 9.2 263 9.3

11 10 2.7 10 0.5

4
O
N
o

2182 8.8 1735 9.1 39867 9.0

Welghted 7025 3.5 5782 4.0 13072 4.1
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Table 16
1984=85 E ECTA, Chapter 1
District Public Schools
Achievement Test Results by Gender
Total Mathematics - Average NCE Gains

R — - — — 265 29.1
1 650 2.4 534 3.4 . 1184 2.8
2 604 0.8 424 1.9 1028 1.2

851 1.3 631 1.9 1482 3.7

895 -0:5 681 0.1 1576 ~0:2
3.8 882 4.0 1804 3:9

[+)] n B W
\D
N
N

851 1.8 790 1.4 1641 1.6

Average o o o .
Weighted 4773 1:6 3942 2.2 8980 3.0
Totals (K-6)
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Table 17
1984-85 ECIA, Chapter 1

District Public Schools

5 943 1.5 900 0.7 1843 1.1

6 913 1.3 815 0.9 1728 1.1
. _—_ _— —_— —_ I - — - B
Weighted 2764 0.0 2407 0.0 5171 0.0
Toty1s (4~6)

® 51




negative result reported for the fourth grade. Achievement

results. for language (grades 4-6) reveal an overall NCE gain of
zero although positive gains were achieved at grades five and
gix.

The = overall negative results for second and fourth grade reading
may be reflective of the pattern of districtwide Stanford ‘median
percentile  scores for 1984 and 1985. The districtwide resuits
contain relatively large declines for two of the three subtests
that comprise the Total Reading score for the second grade and

one of the two subtests that comprise the Total Reading score for
the fourth grade: 1In addition, a similar pattern of negative
results was reported for several other districts in the state

that use the Stanford for Chapter 1 evaluation.

In examining Tables 15, 16, and 17 for the results by dgender it

was observed that both the overall gains for grades one _through
eleven and_ the overall gains for grades one through six were
higher for females in both reading and mathematics. The reported
overall gain for grades seven through eleven in mathematics was
greater for males. Further examination of the results for grades

one through eleven reveals that females had higher gain scores at

the  majority of the grade 1levels in both reading and

mathematics. The overall achievement gain reported for language
(grades 4-6) was zero for both the females and males although the

males exhibited a highsr NCE gain at grades five and six.
Tables 15 and 16 present data allowing for the comparison of the

elementary grade level (K-6) and the secondary grade level (7-

11) achievement test results, An examination of these tables
reveals that the gain exhibited at the secondary grade level is
greater than the gain at the elementary grade. level in both
reading and mathematics. This is especially evident for the
reading results which show a 7.1 NCE average weighted gain
difference between the elementary = grades and the secondary
grades. The mathematics results, although in the same direction,
do not show as great a difference. As discussed earlier, the
secondary level gains must be interpreted cautiously due to the
selection procedures which may have increased the regression
effect on these gain scores.

Administrative areas. Tables 18 through 32 report achievement
test results for each component by administrative area (North,
North Central 1, North Central 2, South Central, South). The

data are presented by grade level for reading, mathematics, and
language.
Individual schools. Individual school achievement test resuits

for all Chapter 1 public and non=public schools are presented in
Appendix E.
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1984-85 ECIA Chipter 1

Achievement Test Results by Administrative A
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Table 20

1984-85 ECIA thapter 1
SdlﬁolWide
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1984-85 KCTh, Chapter 1
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1984-85 BCTH, Chepter 1
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Table 24
1964-35 BCTA, Chapter 1

Chapter 1/5CE
iehlevarert Test Results by Anindstrative Area

Total Reading - Average NCE Gains
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idlievamnt Test Results by Mminish'ative Area
Total Mathenatics = Average §E Gaing

WO domnll kbl séemml s bl

level Tested Gafn  Tested Galn  Tested Gafn  Tested (Galn Tested Galn - Testad Gaip

1 B 4 5 w45 1 22 W 14 i 14 252

Cale Naber NE Mo I e MR Nk i3 Nuber NE  Maber NG

N 16 -4 380 4 186 4 -6 20 =06 5 0,9

=

}0B 09 L0 066 1 3 B Y
B 6 9 0 B 0 B35 7 28 02 23

5 50 09 % 0.9 %5 176 18 17 1% 3l

Iverage
Wgtd R |
Thals 1 2.5 R 0.8 T Wl W 42 W 14 55 54




Table 26
1984-85 CIA, Chapter 1
. Chopter 1/SCE Cmponent
Achievement Test Results by Administrative Area
£ Dest Resilts by Asinistra
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Table 28
1964-85 BCTA, Chapter 1

Mﬁ@@wﬁ%& by Adninistrative Area
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. 1984-85 ECIA, Chapter 1
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Table 3
-1984-85 BCIA, Chapter 1

Achievenent Test Resuts by Aduinistrative Area
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Problems identified - £irst site visit. _These _findings were

presented = in conference with Office of &= Federal Projects

Administration  perscnnel, area : ~-inistrative directors, and

program managers on December 5, 19¢

Overall, the program was found to be functioning quite smoothly

considering the size of the program, the changes that were made
last year in _ the elementary schools and this _year ir. the
secondary schools. The following problens were identified by

their relatively more frequent occurence at sites across the
district.

Chapter I personnel at 23 of 175 sites indicated in irkerviews

that = they had not participated in_ _inserwvice. _activities.
Personnel  at 16 sites expressed a need for inservice regarding
the specific software used in Project Micro Another problem
identified was the insufficient allocation of LEA teachers at

nine elementary schools.

Problems were noted regarding the appropriate pupil-staff ratios

at 27 of the 175 sites districtwide. At 15 of the elementary

schools visited there were one or more Full-Day  Bazic 3Skills

classes which exceeded the 16:1 ratio. 1In addition, at 13
elementary sites the minimum duration of 35 miniutes of aide time
per pupil in the contingency models was iiot provided: At 12 . of
the 42 seconda—~v sgites the maximum ratioc of 125 Chapter 1
services per # = hours of aide time was exceeded. Thirteen
sites across th- istrict were not serving all eligibie Chap*er 1

students. Thi .r~luded nine elementary, two secondary; and two
non~-public sche .is.

Eighteen sitcs were eithzr unable to ..cate their 1982-83 lunch

forms or their lunch forms were missing required signatures or
dates. = The "Census of Free and/or Reduced Price . ILunch
Applications and School Membership" form was not ~available at
seven elementary and six secondary schools. In thirty of the

sites. across the district,; the Chiapter 1 equipment 1list was

lacking one of the required categories.

Interviews with Chapter 1 personnel at the 114 public elementary
;ggffggngpublic,,ébhbdl,;éitésigngigagggfghgt at 15 sites the
Project Micro aide, rather than the teacher, was prescribing the

computer software.

Problems identified = second site visit: These findings were

presented  in conference with Office of Federal Projects
Administration personnel, area administrative directors, and

program managers on March 1; 1985. The following problems were
identified at sites across the district.

A careful inspection of the Chapter 1 rosters of participants

revealed 30 out of 174 sites across the district at Wwhich

appropriate scores were not enterred, rosters were not updated; or
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ééﬁdéﬁﬁgffwhdse scores were abovi .ie criteria for. Chapter 1

participation were receiving services. At 10 sites, not all

students elegible for Chapter 1 participation were receiving
services.
Eleven out of 174 sites visited reported that they had chapter 1

equipment which was not in satisfactory working order.

Spot checks of payroll records and substitute cards revealed nine

sites ~with at least one instance of an absence of an _LEF-funded
Chapter 1 teacher without a corresponding substitute recerd and

seven sites with at least one instance of an absence of a Chapter

l1-funded teacher withcit a corresponding substitute record: At

15 sites, at least one of the Chapter 1 personnel reported that

he/she -had not participated in any staff development/inservice
activities and at 30 sites at least one of the  Chapter 1

personnel interviewed indicated that adequate inservice was not
provided.

ECIA, Chapter 1 Personnel and Parent Survey

Nine hundred and twelve survey forms were distributed  with a

total  of 544 (60%) completed and returned. As is shown in Table

33, the return rate for completed questionnaires ranged frca a

high of 73 percent for administraters to a low of 27 percent for
parents.

Table 33

ECIA, Chapter 1 Personnel and Farent Survey

Number of Survey Forms Distributecd a.d Return: 2

Form Distributed Returned
‘Administrator 153 111 (73%)
Elementary Teacher 38¢€ 279 (72%)
Secondary Aide 164 92  (56%)
Project Manager @ 5 '3 (60%)
Area Educationai Specialist 23 11  (48%)
Parent 181 48 (27%)
Overall 912 544 (60%)

For each of the sur ‘eys, results for the overall respondent groun

were obtained. Where appropriate, results for subgroups within
the overall respondent group were obtained as well. _ The
discussion of the survey results which follows is based almost
exclusively on the overall -findings for each of the six
respondent groups with specific. noteworthy _subgroup findings

presented where appropriate. A copy of each of the survey forms
with the results included for each of the overall populations and

subgroups can be found in Appendix F.
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Administrator survey. A review of the responses to the adminis-
trator. survey reveals that, in general, little difficulty _was
experienced = in planning and implementing theo Chapter 1 program.

All _statements regarding the process used to plan the Chapter 1

program and the adequacy and clarity of information provided to
facilitate  program . planning received favorable ratings by .at

least 75 percent of the respondents. Especially favorable rates
of agreement werzs obtained on statements indicating that from the
information.  prowvided, the administrators clearly understood the

policies regarding tke handling of Chapter 1 materials (95%); and

that_ the informztion concerning thue various chapter 1- classroom
models was clear and helped facilitate program planning (93%).

From a list of five areas, administrators indicz:ed that they
experienced -difficulty  in the following: "obtaining parental
involvement in the planninc of the program" (60%); "ascertaining
which students were eligible for cChapter 1 servi-es" (27%); and

"daveloping a- plan to provide the appropriate reading and math
services to all eligible students" (26%).
on the questionnaire administrators were also askcd to desciibe

problems experienced in developing their program. A total of 26
different problem areas were ident.ified in developing their
Chapter 1 program. Twenty ore of these areas only had one or two

xespondents indicating that it was a problem area. The most
frequently mentioned problem area (N =_13) was the late arrival

of test scores used to determine student ~eligibility. &
relatively high number of administiators also reported problems
as _a result of continued changes in the student eligibility
criteria (N = 5), and in scheduling elementary school resource

students for 35 minutes (N = 4).

When asked to state susgestions that could potentially improve

the -Chapter 1 rprlanning proce:;; a total of 13 different
suggestions were pirovided. Of tlL:use 13 _suggestions, ter had only
one or two respondents making that suggestion: The mosi frequent
suggestions were to provide student test scores prior tov planning

for <%g upcoming school year (N =8),; . providing for more input

from principals (N = 5), and going back to the 15:1 student-

teacher ratio in the secondary schools.

Most statements regarding the implementation of the Chapter 1
program were- favorably rated ¥y the administrators. = The highest
rates of agreement were pro.ided for statements which  indicate

that. the Chapter 1 program appears to positively influeiice its

participants! writine skills (923); and achievement in reading

(94%) and math (94%). A relatively high rate of agreement was

also made in response to a st:.cement indicating that the program

documents - regarding the utilization of Chapter 1 personnel were

clear and concise (93%). The lowest rate of agreement was given

by elementary  school aduinistrators to a . statement indicating

that two teachers working in the same classroom with each teacher

serving 16 students works well (43%). ~ Relatively low agreement

rates were also provided t5 a statement indicating that few

problems were experienced in recruiting suitable teachers and

aides (67%), and a statement indicating that few difficultiess
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were encountered in devising instructional schedules for Chapter
1 teachers and aides (70%).

Admin’strators were asked to list areas in which ths Chapte 1

staff would benefit from more inservice training. A total of 7
different areas were 1listed with ten of the seventeen are:
identified by only one or two respondents: The most frequently

identified area was language experience/oral language development
(N = -14). oOther areas of inservice training that were 1listed

relatively freguently were computer education (N = 7), affective
education (N = 5), and classroom management (N = 5),

Elsmentary teacher survey. A review:- of thé,,fiﬁéi§§§, reveals

generally positive results. An especially positive response was

provided to a statement indicating that the 16:1 pupil-teacher

ratio is more effective than the typical ratio. (99%. agreement).

Highly favorable responses were also obtained regarding the

effectiveness of the Full<Day Basic Skills program as. a_ _method

for improving students' abilities in math (95% agreement),

agreement), languade developme=k (89% agreement),

reading (96%

and writing (95% agreement). The lowest perc. atage of agreement

was provided to a statement indicating that having two teachers,
with 16 students éach, in a single regular-sized classroom is not
harmful to instruction (36%).  Other statements receiving
relatively low ratings were: "“the amount and variety of
instructional materials provided to Chapter I personnel are
sufficient" {(.2% agreemen), and "the cChapter i1 prograr's
emphasis ' on basic skills causes toc® many limitations  and

restrictions on my teaching" (33% agr=iswiat).

overall 65 psrcent of the teachers ir.iii:ed that their classroom

was. -suitable for _fieaching their students. Of +the _te: shers

working in a regular-sized classroom with two teachers, each with
approximately 16 students, 46 parcent repcrted that  their
classroom _was suitable. Overall, 75 percent of the teachers
indicated that they preferred to remain in the Chapter I program

during the next school year even if it was necessary to share a
classroom;
Elementary teachers who disagreed with a statement indicating

that their classroom was suitable for teaching their . students

were asked to list the problems that they encountered as a_result

of their classroom situation.. The ragponses provided were

grouped intc .iine different areas. Four of the nine areas “only

had one or two persons providing that response and the remaining

five areas were related to space and noise problens. The area

indicated as a problem by the greatest mumber of teachers (N =
68) was that of noise. @ oOther fregquently 1listed -problems
encountered as a result of classroom situations include not
enough space (N = 23); restricted activities (N _= 20); not

sufficient space to have reading/learning centers (N = 16), and
being crowded (N = 12),;
In _nine ateas Lzacuers wers asked to select from specific

response options regarding their receipt of and/or need for
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inservice training and support materials: fThe areas of "language
experience approach", "Total Math_ Program!,  'Reading Systems/Very

Plain", and_ "oral _languagz -development" had the highest
percentage of respondents  indicating that they had received
inservice training and support materials: . The greatest need for
inservice training was in the areas of "test-taking strategies"
£20%), and "project micro" (23%). The greatest need for support

materials was indicated for the areas of "test taking strategies"
(34%), "regular compositicn activities" (30%), and "the use of

manipulatives" (49%). In addition to the nine areas 1listed,

teachers were asked to list any other areas in which they would

like - inservice training. A total of ten different _inservice

areas were identified. _The most frequentiy indicated areas wers

computer training (N = 1l1), behavior and classroom _managemnesr.

strategies (N = 6), the language experience approach (N = 5), and

motivating the slow learner (N = 3).

Teachers were also asked to select from a 1ist of seven
activities; those activities that they think benefited from the

support. provided by Chapter 1 resources. _ The ~_4activities

identified most freguently as benefiting Zrom the support

provided include "the teaching of oral language development®

(77%),; "the use of the language expé&rience approach" (76%), and
"the _teaching of reading" (63%). Activities identirfied 1least
frequently as benefiting from support provided were "offering

incentives to students" (37%), and "the develcpmecnt of
individualized educational plan~? (41%).

Secondary aide survey: Results of the secondary aide survey are
generally positive. . Especially high rates of agreement (99%)

were provided for statements indicating that the directions :-id
support .rec=iv = from teachers is sufficient and that_ the
articulation ; cedures between the teachers and Chapter 1
parapre "° :ionals. . are effective. The need for more _inservice
trainirn;- was. indicated by 59 percernt of the respondents with a
relatively:- low percentage of respondents (76%) reporting that

inservice is provided at convenient times.

In response to a request to indicate areas in which they feel a
need for more training; the most freguent response (N = 20) was
for additional computer and software training. oOther training
needs indicated were upgrading skills in English (N = 4§),

classrocm management techniques (N = 2), and mathematics (N = 1),
Project manager survey. _ Program favorable resvonses. were

provided for almost all statements:._ For most program models high

rates of agreement were obtained ror a statement indicating that
little or no _difficulty was. encountered in implementing that
model. Respondents__disagreed with a statement indicating that
little or no difficzulty was encountered in the implementation of

the staff resource model and with the same statement f£or the
extended school day model.
When asked to list problems encountercu while supporting the

Chapter 1 program, the project managers indicated that they
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experienced difficulty scheduling aide time at the regquired 35

minutes per student; and that principals react negatively when

the required number of locally funded chapter 1 teachers is

greater than the number of Chapter 1 funded teachers.

When asked to list problems encountered in planning and

coordinating inservice activities, . the following was provided:
no = days set aside for planning _and ~conducting inservice
activities; aides are part-time and often do not attend inservice
because they do not get paid overtime; teachers are tired when
inservice s offered formally and must be given one-tc-one during
the day; and getting teachers together for group inservice
sessions.

Rec—~mendations provided for improving Chapter 1  included

revanping the w»rganizational structure of the area -offices to

more effectively utilize personnel; to have full-day bzsic skills
clasgses in =z few schools where resources and efforts could be
concentrated; changing the contingency mode- to 30 or 0 minutes
per child: iduntifying days for county and/or area inservice

activities; and developing a- monitoring check off form for

educational specialists and project managers.

ATea e specialist survey. Because o7 the small number
of _respondents (N - = 11), the results of the  educational
specialist survey were regorted in the number rather than
percentage of respondents. Progr - " ~rable  responses  wers
provided for =zlmost all stateme 'specially favorable
responses. (11 out of 11 in agreenme - provided to staterents
indicating. that the program staff . vork with participate  in

appropriate. inservice activitiou; ... t cooperation and positive

interactions  _appear _to be zharacteristic of the relationships

among . the  teaching staff; +that thay feel positive about the
program's strict emphasis on basic skills instruction; and that
in the schools they are involved with, Chapter 1 is working
effectively - to promote positive changes in _basic .  _.skills
achievoment in the students. Ten out of eleven also agreed that
the information describing the guidelines for monitoring the

Chapter 1 program were clear and specific.

Nine out of eleven respondents i~ icated that they encountered

difficulty in the implementation o the staff resourcs model, and
that the schools experienced difficulty involving parents in _the
implemencation of _the bzsic skills program. All respondents

reported. that the. schools they work with have difficulty

maintairing compliance with pragram guidelines. The educational

specialists listed =2 total of 15 different areas as causing
problems with compiiance with 13 areas reported by only one

person and two areas listed by two specialists.

All educational specialists agreed with a statement indicating

that inservice training would increase their effectiveness in
providing support and direction tc the Chapter 1 schools. From a
list of seven areas, a ralatively large number of respondents

indicated a .desire for further inservice training in the areas of
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Yiigaes (N = 6), assertiveness training
o Frogram {N =.5), the language experience

r.~ Tanguage development (N = 4).

classroom managérant
(N =6), the T ' =
approach (N = 4. . . .

[o T S ¥

When asked to provids, r@i;mméﬁaat;6ﬁ§75§§;iﬁéiéﬁihgféhaptér, 1,
three respondents _8wgygertsd direct comtunication from central
office to Area stas® aic one specialist  requested that they

receive coples of most of the memos that are sent to Chaptir 1
schools. = Two educatioci:. specialists also suggested that the

conditions for providing school group inservices be improved.

arent surv In general, the parents expressed positive

Parent survey.
feelings about the operaticn and impact of the Chapter 1 program.

Ninety-eight percen: of the responding parents agreed that the

use - of computers to help students - in reading, writing, and
mathematics is effective and that the provision of cChapter 1

services through paraprofessionals at the secondary level met the

needs of eligible students. A relatively high - percentage of
parents (97%) also indicated that the Full-Day Basic skills

program is an effective method for improving children's reading
and math.

Relatively low é§fééﬁéh§ifraté§ were provided for statements

indicating that the evaluation results of the Chapter 1 progranm
had been eynlained to them (79%), and that they had been given a
chance to . :.ake recommendations about the Chapter 1 project. (80%).
Twenty-eight percent of the parents disagreed with a _statement
indicating that having two teazhers, with groups of 16 students
each, in a single regular-sized classroom is not haraful +c
instruction; - and 29 percent did not approve of the requirer«ut

that eligible elementary Chapter 1 students not receive _dir. ..
instruction in objectives for sociul studies, science; arl
health. Twenty-eight percent of the respondents iiidicated that

they did not receive enough direction and support from the parent
aide. Thirty percent did not agree that the communication
between parents and the parent aide is satisfactory, aithough 93

percent indicated that the parent aide support should be
continued.

Tha parents were presented with a matrix which allowed them &o

indicate their training experience and/or needs in three areas.

Forty-six percent of the parents reported that they had received

training in helping children at home in reading and mathematics

and 44 percent indicated a need for. training in this area-

Fifty-four percent responded that they had received inforwation
about the Chapter i program and 34 percent indicated a need for
more information. Only: 35 percent reported receivine training in
conducting parent meetings and activities for parents, although

44 percent indicated a need for training in this area.



CONCLUSIONS AND RECOMMENDATIONS
Achievement Gains for 1984-85

1. Hes  the district's Chapter 1 program produced achievement

gains beyond what would have been expected without the

nweration of such a program?

While the overail district public school reading and mathematics
achievement. gains for 1984-85 are not substantial, it appears
that the project was generally successful. With the exception of

the Ssecond and fourth grades, positive gains in. reading were

achieved at all grade levels. The negative results at second and
fourth grades reflect districtwide achievement patterns and are
reported by several other districts in the State that _use the
Stanford. Positive ~gains in mathematics were achieved at all
grade levels except for a slight negative result in the fourth
grade.  Achievement results in language showed positive gains in
grades five and six with a negative result at the fourth grade.
Since any gain greater than zero would indicate that the Chapter
1 pupils had - improved _their standing with respect to. the
normative population;. . the overall public schools' results

indicate that the ~Chapter 1 program had a generally positive
effect on the participants' achievement.

2. Dpid the program have similar impact on reading and
mathematics?

The reported overall public school reading and mathematics

achievemen: results for grades kindergarten througbh eleven would

indicate that the Chabter 1 program wes having a similar “impact

in _both reading and mathemetiss. . The overall reading gain is

slightly higher thau the oveiall mathematics gain but it is not
clear whether this is a program effect or the result of inflated

gains in the secondary grades.

3. How did ths Staif Resource, P llout; and Extended School

Day instructional model=s used in the public elementary

schools compare with the achievement gains realizsd in the

Full-Day Basic skills itodel?

Most participants in the Elementary and Chapter 1/SCE components

received Chapter 1 services through the Full-Day Basic Skills

model: A small number of students who could not be assigned to a

Full-Day Basic Skills class were srovided with supplementary
cuct . one_of three _contingency  models (staff
Rescurce; Pullout, Extended School bay). &an attemyt was made to

insiruction through

compare . the achievement gain. made by participants in the -

contingency models with the gains made bv  students  who
paxticipated in _the Full-Day Basic Sikills modei. Only in the

Elen:rtary component Staff Resocurce nodel 3id a sufficient numver

of studants psticipate to 2iiow such a comparison. In reading,

participants In tne Stagf Resource model achieved -a_  siightly

Filgber gain thizn the Full-Duy participants, while in matkeraliies,

vha Mil-Day partlcipants reported = greater gain thar v oooni2
S3 -
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Resource students. It may be that these findings are not a

result of differences in the models, but rather a function of
differences in the student populations due to factors at the
school lee¢sl that influence student placement.

4. How did the achievement gains made at the elementary gride

levels compare to gains made at +he secondzry grade

levels?
Compared to the elementary grade leve’ (i = &), the ~ secondary
grade level (7 ~ 1l1) g=ins were grea.uxr in both- reading and
mathenatics. - The secondary grade leval _reading. gain is
substantially grezt=~ than the elementary level gain score. The
difference in mal’-:~: .ics gains, althouch not as substantial, is
relatively 1large. ‘lowever, as_stated in the Results and
Discussion sect:w:., the secondary level - gains -should be
interpreted cautic¢:’ . due to selection procedires which may have

increased the regression effect on these gain scores.
5. Did the females differ from the ma’ss in the Aachievement

g~ ins made in both reading and mathematics?

Female reading achievement gains were higher than the male

reading achievement _gains overall as well as at the elementary

level and the secondary level. .. Overall and elementary  level

mathematics achievement gains were greater for the = female
participants:. However, wuc the -secondary level the males achieved

a greater NCE gain in mathematics than the female participants.

Female students appeared to benefit more from participation in

the Chapter 1 program than the male students except in

mathematics at the secondary level.

Monitoring Activities

Data from both site visitation cycles revealed that, on the
whole, the progran was functioning smoothly. There were some
problems which were reported to project personnel at conference
sessions following each of the visitations.

ECIA, Chapter 1 Personnel and Paren

Results of the survey indicate an overall high degree of _program
satisfaction across all six respondent groups. - Principals
cceported that, in general; - little difficulty was encountered in
planning and implementing the Chapter 1 program. The Chapter 1

planning process and the adequacy and clarity of information

provided to _facilitate  program.  planning -received favorable
ratings by most administrators.. -However, morc than half of the

principals reported that they experienced difficulty obtaining
pirental  involvement in the planning of  their program.
Similaril , area educational -specialists reported difficulty
involving paren.s in tha implementation of the progra-. A
relatively 1large number . administrators also noted that they

experiencud prcblems in developing their program because of the

late arrival of test scores used to determine student eligibility

54

91



and because of difficulty experienced in recruiting suitable
Chapter 1 personnel.

The  positive influence of .the Chapter 1 program on  student

achievement was reported by administrators, teackhers; educational
specialists; and parents: The 16:1 stude:* tes hir ratio used in
the elementary schools Fuli-Day Basic Skili. clarrss was rated as
effective by virtually all teachers even though & high percentage
indicated that having two teachers, with 16 students each; in a
single regqular-sized classroom was harmful to instruction. The
vast majority of teachers; howevzr, indicated that they preferred
to remain in Chapter 1 during the next school year even if it

were necessary to share a classroom.

Chapter 1 personnel were provided with an opportunity to indicate

their desire and/or need for inservice training.  Two _general
areas of inservice were noted most frequenily. The need/desire

for inservice in the area of computer education and computer
software was reported by administrators, elementary teachers, and

Secondary aides.  Responses from: principals, teachers, and
educational = ipecialists also ‘indicate the need/desire for
additional inservice training in the ~area of the language

experience approach and oral language development.
Recommendations
1. It is recommended that the Chapter 1 project,

as
implemented during the 1984-85 school year, be

continued.

2. It is recommmended that specific aFtention be given to

the readiny instruction in the second. and  fourth
grades: It should be noted, however, that t
may b¢ non-programmatic influences affecting reading

test results at these grade levels.

owvever, that there also

3. It is recommended that zdditional emphasis ba placed on
mathematics in the fourili grade.

4. It is recommended that additional emphasis be placed on

language development at the fourth grade level.

5. It is recommended that some attention should be given
to those factors which influence the differential
performance of male and female students at particular

grades.

6. Additional effort showd be made to identify methods to

further involve parests in the planning and
implementation of the Chapter 1 project.

7. Attention should be civen to the difficulfy that
principals experience in recruiting gultable

teachers and aides.

92
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The situation in which two teachers; each with 16

students, teach in a single regular-sized classroom
should be reviewed in order to determine if adjustments

can be made to reduce the negative effects resulting
from this situation.

The inservice needs/desires of Chapter 1. personnel

should be identified and appropriate inservice training
provided. survey data indicated a need:for inservice
training in the areas of computer education; computer

software, language experience; and oral language
development.
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APPENDIX A

ECIA, éﬁéﬁiér 1 Schools, 1984-85




B/9SYERT

N>x§su®waocE_x Wi8jepaqe
| ZAXMANLSHOJONWINIIHDI3A0aY

i 1 0BBLISYEST §§>Em.cao:E_z__zu*muunm
" EAXMANLSHOJONWINTIHD43008Y

25

ww: g

wwngit

ww Q11

WEEW.HW'- 4
B E P ..I=_=
Qi =l =
<l = sy

E

E

=]

2

8

%aw % A

AMA | A"gq’t

A/%




Schoolwide Component

ECIA, CHAPTER 1 SCHOOLS

1984-85
(elementary)
Lewis; A: L:

Miramar
Riverside
Wheatley, P.

Elementary Component

Allapattah
Arcola Lake
Bel-3Aire
Blanton
Brentwood
Bright
Broadmoor.
Buena Vista
Bunche Park.
Campbell Drive
Caribbean
Carol City
Chapman
Citrus Grove
Comstock

Coral way
Crowder
Douglas

Drew

Dunbar I
Earlington Heights
Edison Ppark
Evans
Fienberg
Floral Heights
Florida City
Golden Glades

Kinloch park

Lake Stevens

Lakeview

Leisure City

Liberty city

Little River

Lorah Park

Ludlam.

Melrose
Meadowlane

Merrick
Miami Gardens
Miami Park
Moton
Myrtle Grove
Naranja = @
North Carol city
North County
North Glade
Olinda _

Opa Locka
Orchard villa
Parkview
Pharr

Pine villa
Poinciana Ppark
Rainbow Park
Santa Clara
Shadowlawn
Southside
Tucker

Walters i _
West Homestead
West Little River
Westview

Young



Air Base
Auburndale
Biscayne
Coconut Grove
Crestview
Dupuis
Earhart

Fulfora =
Kensington Park
Miami Heights
Milam -
Morningside
Natural Bridge
North Hialeah
North Twin Lakes
Olympia Heights
Palm Lakes

Palm Springs
Parkwvay

Perrine

Redondo
Richmond -

Scott Lake
Semiriole
Shenandoah
Silver Bluff
Skyway
South Miami -
South Miami Heights
Sylvania Heights
Twin Lakes
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Middle/Junior High Schools
Allapattah
Brownsville.
Campbell Drive
Carol city
Carver _
Citrus Grove
Drew/Middle
Filer
Hialeah
Homestead
Jefferson
Kinloch park
Lake Stevens

Madison

Mann

Miami Edison_
Miami Springs
Nautilus

North Dade
Parkway
Rivieria
South Miani
Thomas
Washington
Westview

Senior High Schools
American

Miami Carol. city

Miami eentral
Miami Edison

Miami Jackson

Miami Norland =
Miami Northwestern
Miami Senior
Miami Southridge
Miami Springs
South Dade:

South Miami
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Alternative School Component

Cope Center - North

Copa Center ~ South

MasArthur - North

MacArthur - South

Jan Mann Opportunity = North

J.R.E. Lee Youth Opportunity - South

Non-Public School Component

eorpus Christi

Holy Redeemer

Immaculate Conception

Our Lady of Perpetual Help

- - _ - =TT

St: Francis Xavier

St: John the Apostle

St: Monica's

St. Peter & Paul

(:éni:éf for ﬁaaiéaféa or ﬁéiinquént Youth Component

Boystown of Florida

Catholic Home for chiidren

Children's Home Society of Florida

Dade County Jail-Department of Rehabilitation

Dade Juvenile Detention

Dade Group Treatment Home

Dade Halfway House

Florida Baptist children's Home

Gladeview- Emefééﬁéj Shelter

Here's Help

Metatherapy IﬁéEif&Ee

Miami Bridge - cCatholic Community Service Inc.

Village South Inc.
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1984-85 ECIA, Chapter 1

Student Selsction Criteria

Following are the primary student selection criteria for Ethe

1984-85 Chapter i project. = Where appropriate, special selection
criteria are to be used when the primary test score is not

available or is markedly inappropriate.

Schoolwide Component

All students enrolled in each schoolwide project are eligible to

participate in the supplementary program concept. No distinction

will be made among students relative to eligibility.

Kindergarten The 1984-85 ECIA, Chaptsr 1 program

does not include a component for

kindergarten students.

Grade 1 Students who scoyred at the 320th
percentile or below on _the
"Listening to Words and Stories"
subtest of the Stanford Early School
Achievement Test (SESAT), Level 1
AND who also scored at the 49th
percentile or below on - the

"Mathematics" subtest of the SESAT

as administered in April/May, 19s4.

Grada 2 Students ﬁhéf scored at the 20th
percentile. or below on the "Reading
Comprehension" subtest of  the

Stanford Achievement Test S.A.T. AND
who also scored at the 49th

percentile or below on the
"Mathematics - Computation _and

Applications" subtest of the s.a.T.
as administered in April/May, 19s4.

Grades 3 through & Students who scored at the 20th
rparcentile or below on the "Reading
Comprehension" subtest of the S:.A.T.
AND who also scored -at the 49th
percentile or - below on  the
"Mathematics _Applications" subtest
of the S.A.T. as administered in

April/May, 1984.
65
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Chapter 1/SCE component

Kindergarten

Grade 1

Grade 2

Grades 3 through 6

The 1984-85 ECIA, Chapter 1 program

does not include a component for

kindergarten students.

Students who scored at the 20th

percentile or below (1-15 SCE, 16=20

Chapter 1) on the "Listening to
Words and Stories" subtest of the

Stanford Early school Achievement

Test (SESAT), Level 1 AND who also

scored at the 49th percentile or
below on the "Mathematics" subtest
of the SESAT as administered in
April/May, 1984.

Students who scored at the 20th
percentile or below (1-15 SCE, 16-20
Chapter 1) on the "Reading

Comprehension" = subtest of the
Stanford Achievement Test S.A.T. aND
who also scored at the 49th
percentile = or below on the
"Mathematics Computation = and

Applications" subtest of the S.a.T.
as administered in April/May, 1984.

Students who scored at the 20ta
percentile or below (1-15 SCE; 16-20
Chapter 1) on the _ "Reading
Comprehension" subtest of the S.A.T.

AND who_  also scored at the 49th

percentile or ‘below on  the
"Mathematics Applications" gubtest

of the S:.A:T. as é&ﬁihiéfered in
April/May, 1984.



Alternative School Component

All Grades

Grades 6 through 12

Grades 6 through 10

Grades 11 and 12

READING - students who scored in
stanines 1 and 2 on the "Reading
Comprehension®  subtest of +the
Stanford Achievement Test  as
administered in April/May, 1984.

MATHEMATICS. -~ students who scoread

in stanines 1 and 2 on the

"Mathematics Applications" subtest
of the Stanford Achievement Test as

administered in April/May, 198¢.

Studsnt would have attended a

regular Chapter 1 school if not

attending the alternative school.
READING = students who scored at or
below the_ 25th percentile on the

"Reading Comprehension" subtest of

the stanford Ackievement Test as

administered in April/May, 1984.

MATHEMATICS = students who scored at
or below the 25th percentile on the

"Mathematics Applications" subtest
of the Stanford Achievement Test as

administered in April/May,; 1984.

MATHEMATICS - students who scored at
Oor below the 25th percentile on the

"Matheuatics"  subtest of the
Stanford  Achievement Test as

administered in april/May, 1984.



Non=Public School Component

All Grades
Kindergarten

Grade 1

Grade 2

Grades 3 through 6

Grades 7 through 10

Student would have attended a

regular cChapter 1 public school if

not attending the non-public school.
The 1984-85 ECIA;, Chapter 1 program

does not include a component for
kindergarten students.

Students who scored at the 20th

percentile ~or below on  the
"Listening to Words and Stories"

subtest of the Stanford Early School
Achievement Test (SESAT);, Ievel 1

AND who- also scored at the 49th
parcentile or below on  the

"Mathematics" subtest of the SESAT
as administered in April/May, 1984.

Students who scored at the 20th
percentile. or below on the "Reading

comprehension" subtest of  the
Stanford Achievement Test (S:A.T:)AND

who also scored at the 49th
percentile or below  on the
"Mathematics _ Computation and

Applications" subtest of the S:A:T.

Students ' who scored at the 20th
percentile or below on the "Reading
Comprehension"” subtest of the S-A.T.
AND who also scored:- at the 49th
percentile or below on . the
"Mathematics Applications" subtest
of the S.A.T. agc administered in
April/May, 1984.

READING - students who scored ~in
stanines 1 and 2 on the "Reading
Comprehension"  subtest of the
Stanford _Achievement Test as

administered in April/May, 1984.

MATHEMATICS - students who scored in
stanines 1 and 2 on the “Mathematics
Applications"  subtest of  the
Stanford Achievement Test as
administered in April/May, 1984.



iinéergaftéﬁ

Grade 1

Grades 2 through 6

Grades 3

Grades 7

through 6

through 1

Students who score at or below the

30th percentile on the Cooperative

Preschool Inventory as administered
in September, 1984 or at the time of
entry into the program.

REZADING = students who score at or
below the 25th percentiie ~on the
"Listening to Words. and Stories"
subtest of the Stanford Early School

Achievement Test, 2né edition as
administered in April, 1984.
MATHEMATICS = students who score at
or below the 25th percentile on the
"Mathematics"  subtest of the
Stanford Achievement Test; 2nd
edition as administered in April,
1984.

READING -~ students who score at or
below the 25th percentile .on the
"Reading Comprehension" suhtest of

the Stanford Achicevement Test, 7th

edition as administered in Aprii,
1984.

MATHEMATICS - students who score at

or belcw the 25th percentile on the

"Mathenatics Computation _ and
Applications"  subtest of the

Stanford Achievement Test, 7th
edition as administered in April,
1984, ‘

] Tﬁ?ﬁﬁ?fﬁéf: students who score at

or below the 25th percentile on the

"Mathematics Applications" subtest
of the Stanford Achievement Test,
7th -~ edition as administered in
April, 1984.

READING - - students who score at or
below: the 25th percentila on the
"Reading Comprehension" subtest of
the Stanford Achievement Test, 7th
editiorn as administered in

April, 1984.
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Grades

7 through 10

11 and 12

Youth Component (continued)

MATHEMATICS - students who score at
or below the 25th percentile on. the
"Mathematics Applications" subtest
of the Stanford Achievement Test,
7th _ edition as administered in
April, 1984.

MATHFMATICS -~ students who score _at
or below the 25th percentile on the
"Mathematics"  siibtest of the
Stanford Achievement Test, 7th
aedition  as administered in
April, 1984.
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program models for implementation at the elementary and secondary grade leve

respectively. The following program models are the ONLY

a. Chapter 1 -and local supplementary furding from Part 1 of the
budget will be used to reduce class size for all students in the
4 most econamically e

7 disadvantaged elementary schools (not to
exceed 16 stidents per teacher).

b. All students will receive instruction in all curriculun aress
based on individual needs.

C. All students will receive grades in all curriculum areas in which
instruction is presented (e:g. basic skills in conjuncticn with
instruction in other learning areas such as science, social
studies, health and safety, enriciments, electives).

d. Although instruction is not limited to basic skills, all teachers
should be encouraged to provide parallel emphasis an the mastery
of basic skills in conjunction with instruction in other learning

8 '[:!i as sida’mi 7? mmﬁi?’ B émi m;

a: In this mosl, locally-Ruied and Gispter 1-fursied teachers FAH

uct Chapter l-eligible students exclusively in separate

1 a maximm of 16 students. Although space

limitations may requis wo teachers and 32 | dents be

assigned to _a single classroom, each teacher will be

instructionally accountable for his/her specific group of 16
studerts. "Turn" teaching is not permitted.

b: This model differs from other modals in that it provides a full

day of basic skills instruction to eligible students in grades 1-

- Since students will not receive direct instruction in

all Chapter 1 schools with both a standard ‘parenth

provide aill =7 h _a .
letter and guidlines for the preparation of report cards.

-y
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cs

mﬁwof ‘dzes’chooldaywill be devubea to
individualized instruction in r langt ,

Both the "language experience’ and "oral languags development®
activities - prabidasuﬁmtslimmmiti@étaapp]*” y and
reinfarce the basic skills: ™n order to assist all teachers in

theﬂﬂl—dayibasfiqsﬁﬂsspmgrmtoeffectivelyinstructinﬂ;g

and oral language development strategies, the

follmdmhmreédﬁ:@hwﬂibeavaﬂable*

(1) l*éédiplmwhidthmpgratacofbep& from science,
social studies; and health in the effort to reinforce
"tionsarximﬁmﬁcssktﬁ;s.

(2) camrehensive, structured staff development activities
provided through staff fram the Bureau of Education and
Chapter 1 pn:ojéct staff in the respective areas.

- teadxersfcrﬂ:ismdeiviﬂibeallmtedmthe

Chapter 1-furded will ;
basis of 1 teacher for 32 eligible students.. The mmber of
locally-funded ‘teachers required to participate in this program

model - must be at least equal to the mmber which would have been

assyggsitoﬂﬁparticipaﬁ:gmapterisuﬁentsifmdmpter 1l
pmgram existed.

d:l:gg:'iputim of éligiblé étlidénts, writy isolation, etc.,

-8 Resource Mode

ﬁ’cnpterlaidamnmassistame”** ance to Chapter 1 students

in this model in the basic askills only.

Instruction provided by the Chapter 1 alde in this s ng mst
be under the direction amd supervision of the locally-funded
(reqular) teacher.



students exclusively in the basic skills only in pre or post
J— i” B 1 h”m’m "'. . .

day) and the Chapter 1 teachers in the extended day model mist

Chapter 1-eligible stulents will receive instruction in the basic

If aides are used to implement the pullout model, supervision of



The foiigw;i:gpmgramdesignmodéléhavebééﬁidmtifiedasﬂmsewhidt meet

the requirements of "supplementary instruction" for
Chapter 1 Jjunior or senior high school may chicose one or a canbi:nationﬁof
these iﬁdeis far use in the design and implementation of its chapter 1

a. mreimllg-ﬁmedtaadﬁrarda‘nmapterl—ﬂzﬂedteadaer a;ag-

b. The regular classroom teacher is responsible for the planning and
evaluation of each student's instructional p&:ogramﬁ'@:}sﬁmgbg

c. The mmber of aaapterlmenmlledperperiod i;n this
wmmt&mmmm@a&p&ﬁo& to
n:n-dnpteriteadmxsinthésamembjectareaardgrade

2;

b. Ehammﬁerotdaapbaristtxieg;gmjadateacher'sglass should
be appro the same and the total of the two classes should
not exceed the average for non-Chapter 1 classes in the same

subject.
c. Ead:tead:ernayhnpianenth:g/mrawni:ﬂividualiza’ diagnostic-

program with his/her own Chapter 1 students. No
canmcu:shareda:!agxmis prescription, arxd asse between

ﬂmloalarﬁanpﬁeri-fmﬂedteadmarareqtﬁred

NOTE: This model can be used on a minimm basis cnly due to the
limitation in per pupil funding of $125.

(machers . and/or paragrcféssiomls)
exclusively

e, -1~eligible students
’ygroupedd;assmans

b. Instruction provided by the Chapter 1 perscmnel in this setting
must be under the supervisicn and direction of the locally-funded
teacher.




exceed on the average the mmber enrolled in classes in the same
étﬁectarﬂlevelwhic:hhaVEmdaapter l-eligible students.

Extended School Day — (Add-On)

7&' 7a7 7w777” tt’ L ]

2 with
mdels 1, 2, or 3 for at least one of the two periods in which
the Chapter 1 students are scheduled for "double dosage.

If Chapter 1 funding permits, models 1, 2, or 3 may be
implemented for both periods of the "double dosag' sagen.

wh
wh|
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2.

3.

b. e reqular classroom teacher is technically responsible for the
plarning ard evaluation of each student's instr oral  progrem

mxiel mst not exceed the mumber which is assigned per period to
non~-Chapter 1 teachers in the same subject area.
4. 1If the chepter 1 allocation pammits, hourly snd/or full tims
assist in the implementation of this model.

a. One locally-fnded and ane Chapter 1-funded teacher will each
m <hapter l-elig:l.bl" g e students ’mﬁ'ﬁgiveiy’m” in separate

classroams.
b. The mmber of Chapter 1 students in each teacher's class should
be approximately the same and the total of the two classes should
not exceed the average for non-Chapter 1 class
subject.

c: Each teacher may implement his/her own individualized diagnostic-

d. If the Chapter 1 allocation pemnits, howrly and/or full-time

Chapter i-funded paraprofessicnals may be employed for assigrment
to the locally-funded teacher or Chapter l-funded teacher or
m7 7&1’5

and/or paraprofessicnals)
tadents sxplusively . In

b. Instruction provided by the Chapter 1 perscrmel in this setting
must be under the supervision and of the locally-funded

wf 2 m L )
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4.

C.

d.

The zespmﬁibﬂify of gmfgggtﬂar classroam tead'xer for the
plaming and evaluation of each student's instructional C

may be demonstrated: _through the individualized d:i;agnos&' aomnostic-
pmcr:jpti'"** riptive instructional management records for each student.

nmmmberofsbﬁmmg@‘ﬁedpermiodinthismodeimstmt
excead. mthaave:agaﬂmmppq,mlledmcléééésinﬂmsam
s:injectandlevelvﬁid&havamd:aptarl—eligiblesmdarts

Highpriarityrstn&dbegivm
;ggmm

apter 3 teachers will instruct a:gﬁp:er 1-eligible students
elry by "Pulling® <them from regular classroam for
instruction in ancther facility.

utﬂizai (di@mis P:miPtia n, ass
If the d’npl;eriallcutimpemits hourly a:ﬂ/or full-time

paraprofessicnals may auployedmﬂeraaa'ptéi-l funding to
assistinﬂnhpianmtaﬂmofthismdal .
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a; Gmeloca;'ﬂ;yh-ﬁ_i tead:erardm'xeaiapterl-ﬁxﬂedteacherwill
instruct Chapter l1-eligible students exclusively in a single
classroom.

1aborato:y’”’ ar

b. The regular classroam teacher is technically respansible for the
plam&ng and evaluction of each student's instructiocnal program
this may be demonstrated through the individualized

c. The 'mnb& ofdnpberisttﬁmtse:mlledper period in this

model st not exceed the mmber which is assigned per period to
ter 1 teachers in the same subject area.

d. If the. d:apteri;aﬂoal:tmpemitsﬁfganlyarﬂ/or full time

profe ay be 1 to
B e L TR T e e

a. One locally=fundad mﬂmeenipl;ggf;gfggagf;g@er will each
instruct chapter 1l-eiigible students exclusively in separate
classrocms.

b. The nmberofmapbarisﬁﬂexmsheaditeadier'sclass should
bea approo: ely the same and the total of the two classes should

not excead ﬁxeaveragafcrma—dmptericlasses in the same
subjéct

d. If the cngterlanocatimpemits,;houf?s;y and/or full-time
gnpgggl-ﬁnﬂaiw iamlsmybeexpioggﬁforassig!m@
to the locally-funded teacher or Chapter 1-funded teacher or
both.

a. WWW(MW& parap:of sionals
instruct Chapter 1l-eligible stidents Sas 1
mmgmiygru:paiclm

b m,m ﬂxed:apterlpezscrmlmﬂ'xis setting
mst be under the supervision and direction of the locally-funded

g0l 14



¢ e respnsibility of the reular Glassroom teacher far the
plarning and evaluaticn of each student's instructional prooram
mev  be demonstrated through the ﬁﬁvmizedidﬁ?“w@‘.c_@

I scriptive instricticnal management reocete ser o A0Sl
d. The mumber of students enrolled per pericd in this model misk not

subject and level which have no Chapcer 1l-eligible students.

a. Chapter 1 rs will instruct chiapter i-sligible students

"Pulling" them from the regular classroom for

by "Pu
Y © iy,
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3.

a.

c.

cne locally-funied teacher and ane Chapter l-funded teacher cher vill
instruct Chapter 1l-eligible students exclusively in a single
laboratory or classroam.

The regular classroom teacher is technically ally responsible for the

arning- and evalustion of each student's instructional pro

AL program
but this may be damnstrated through the individualized
Sm X WilEi
Tie mmber of Chapter 1 students enrol lled per pericd in this

paraprofessionals may be anployed under Chapter 1 funding to

assist in the implementation of this

C.

The mwber of Chapter 1 students in each teacher's class &hoild

be approximately the same and the total of the two classes should
not excoed the average for non~-Chapter lclasses in the same

Each teacher may implement his/her own individualized diagnostic-
77777 program with his/her own Chapter 1 students. No
camon or shared diagnosis escription, and assessment be

the local and Chapter 1-funded teachers are m. 1t between

It the Cuapter 1 sllocstion permits, houwly am/or full-tize
Chapter 1-funded paraprofessicnals may be employed for assigrment
to the locally-funded teacher or Chapter 1-funded teacher or

Chapter - 1-furded  persormel (teachers and/or paraprofessicnals)
m“m'”i'"" truct Chapter _l-eligible students mmm in

must be under the supervision and direction of the locally-funded

teacher.




c. The responsibility of the regular classroam teacher for the
plarming’ amming waailﬁtimrii of each stident's ins 7'7777 al program
my be demonstrated through the individualized diagnostic-

subject and level which have no Chapter 1-eligible students.

a. Qupter 1 persamel (teachers and paraprofessionals)  will
inst. 1t Chapter 1-eligible students exclusively in pre of post

f per sessicn by the Chapter 1
in this &  significantly lower than the
mumber of non-Chapter 1 students instructed by the regular

c.

JEETT




APPENDIX D
Explanation of Regression




Explanation of Regression

Regression occurs when multiple measiurements §§§ made of any

phenomenon: Any observed measurement or score has; as parts of
the score; the actual value of the phenomenon being measured
(such as achievement) ard some randem factors that. may be the
result of the measuremcnt instrument not being perfect,
variations in the object or person baing measured; variations in
the environmment, or other unknown random facters: These factors,
which are not the. object of the measurement, are considered to be
srror. This error iz always a part of the measurement or test
score. As more n2asurenents ares taken tha error beccmes _less

important and the measurements tend to approach the actual value

of the phenomenon. The best representation of the actual value

of the phenomenon is the average of the measurements . that were
taken or the mean: Thus, as more measurererits are taken, each
measurement tends to approach or regress towards the mean. This
concept of regression is quite important for testing and even
more so for Chapter 1 achievement data. In any large group of
scores, those scores furthest from the mean would be expected; on

repeated testing; to move thu grea-est distance toward the mean.

This _ is_ because  those scores furthest from the nean are

considered to have a greater amount of error as part of the score

which is what put them far from the mean in the first place.




APPENDIX E

Individual school Achievement Test Results
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Air Base Elementary - 0041

E Reading Mathematics —— Lanquage
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain

1 1 -2.3 1 9.1
2 4 -2.2 3 8.1
3 4 6.7 4 3.3 B ]
2 3 2.3 3 8:4 3 =1.2
5 1 -5.:0 1 1.7 1 14.8
6 3 3.4 4 -1.7 3 €.6
Allapattah Elementary - 0081
o ——Reading Mathematics —Langus:
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
3 30 7.4 38 11.0 N e
5 42 -6.8 41 -1.0 41 -1.2
6 35 -3.9 37 0.2 37 2.5
Arcola Lake Elementary - 0101
,,,,,, —Reading —Language
Grade Number  NCE Number  NCE
Level Tested Gain Tested Gain Tested Gain
1 19 4.8 19 2.4
2 14 0.2 14 6.6
3 15 2.1 14 1.5 ) o
4 19 -3.3 19 -1l.4 19 -4.9
5 41 0.8 42 12.0 42 1:8
6 50 2.0 48 0.7 49 0.9
Auburndale Elementary - 0121
: — Reading = ematics Lanquage _
Grade Number NCE Number  NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 2 10.9 2 19.4
3 . 5 1.8 5 7.7 )
4 1 -6.8 1 =24.1 1 -24.2
5 ] 3.0 9 7.0 9 0.6
6 4 -l.0 4 2.3 4 -3.0
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Bel-Aire Elementary - 0261

o — Reading _Mathematics -

Grade Number NCE Number NCE

Level Tested Gain Tested Gain
1 25 -2:;7 25 =l.5
2 21 -0:8 21 15.7
3 29 4.4 29 4.4
4 24 -0:6 24 1.8

Biscayne Elementary - 0321

—_Reading _Mathematics

Grade Number  NCE Number NCE
Level Tested Gain Tested Gain
3 1 2.3 1 12.3
5 l =1l.9 1 -78;7
6 2 5.0 2 6.6

Blanton Elementary - 0401

o . __Reading Mathematics
Grade Number NCE Number NCE
Level Tested Gain Tested Gain

1 15 16.5 16 7:0

2 8 -4.4 9 -5:3

3 23 3.2 23 3:2

4 33 0.8 31 -1:7

5 33 0.9 33 5.1

Brentwood Elementary - 0461

o ___Reading —Mathematics

Grade Number  NCE Number NCE

Level Tested Gain Tested Gain
1 25 9:6 25 5.1
2 i3 -3.3 13 1.9
3 20 2:6 .20 =7:3
4 20 -6.7 20 =3:6
5 27 0.4 27 1:5
6 22 -4.4 22 4.3

Lanquage _
Number NCE
Tested Gain

24 -6.2

::Laﬁggagé
Number NCE
Tested Gain

2 -2.6
1 9.9
2 16.3

Number NCE
Tested Gain

* o
oo

W
w
o

20 -4.2
27 -0.7
22 1.6



J. H. Bright Elementary - 0481

o —_Readijing Mathematjcs —-Lanquagq :
Grade - Number NCE Number NCE Number  NCE
Level Tested Gain Tested Gain Tested Gain

1 7 2.1 6 14.0

3 9 -1.3 9 -14.7 o o

4 21 0.6 21 3.2 20 =6.0

5 9 9.0 9 20.4 9 =6.0

6 9 2.6 9 -6.0 9 =-7.0
Grade Number Number  NCE
Level Testad Tested Gain

1 47

2 25

3 49

Buena Vista Elementary - 0601
—Reading —Ma Lanquage _

Grade -Number . NCE_ ' Number Number NCE
Level Tested Gain Tested Gain Tested Gain

1 20 4.6 . 20 =3.6

2 11 -8.6 12 -0.8

3 51 9.6 52 2.2

Bunche Park Elementary - 0641

L Reading Mathematics Lanquage
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain

1 14 -1.4 11 =7.2

2 9 -2.0 9 -1.0

3 10 1.1 10 -0.4

4 13 -1.1 11 4.7 12 2.0

5 3 7.9 3 8.1 3 -5.0

6 11 14.9 11 6.4 1z 5.6
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Campbell Drive Elementary = 0651

: —_Reading __ —_Langquage
Grade Number NCE Number  NCE
Level Tested Gain Tested Gain

1 19 1.9
2 9 -6.1
3 1 2:3 o
4 5 0.1 5 0.6
5 25 -7.9 25 -11.2
Caribbean Elementary - 0661
L Reading _ Mathematics Language _
Grade Number NCE Number  NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 13 -0.2 13 -3.3
2 12 1.4 12 -7.3
3 18 -1:8 18 =3.6 i
3 15 -2.7 15 -3.9 15 -3.3
5 27 =1:2 27 5.6 27 -0.5
6 31 10.9 30 10.4 31 6.8
Carol City Elewmentary - 0681
L ——Reading -Mathematjcs —langu
Grade Number  NCE Number NCE Number  NCE
Level ‘ Tested  Gain Tested Gain Tested Gain
1 17 6.7 18 -1.6
2 _8 7.1 9 6.0
3. 28 2.7 25 -5.4 -
4 20 =2.7 18 -1.3 21 -7.8
5 19 =1.4 20 6.5 20 2:6
6 54 5.8 55 5. 54 1:2

Carver ﬁiémeﬁtafy - 0721

Number NCE
Tested Gain

N I 7B’g7 gﬂ g’ !’ EE 7777
Grade Number  NCE

Level Tested Gain
2 6 -7.5
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Grade
Level

OV W INT 2

Grade

Level

Gl W N

Grade
Level

W

Chapman Elementary - 0771

Reading _Mathematies
Number  NCE Number  NCE
Tested Gain Tested Gain

14 -5.3 13 -0.3
15 6:6 15 1.5
12 6.2 11 1.0
12 -1.6 12 0.1
23 -0:.5 23 2.2

ain
7.1 16. 2
10 5.5 7 13.4
38 5.6 36 7.9
5 2.2 5 5.6

Tested Gain Tested Gain
1 0.8 1 6.4
2 -1.3 1 =156
2 4.4 2 5.0

Comstock Elementary - 0881

Number NCE Number NCE

Tested Gain Tested Gain
18 7:8 20 -2.8
47 -4:8 37 -4.2
39 ~1.7 36 5.8

__Language
Number NCE
Tested Gain

Number NCE
Tested Gain

37 ~6.2
5 8.0

Number NCE
Tasted Gain

1 -4.8
2 2.9
2 3.2

Tested Gain



Coral Way Elementary - 1121

__Reading - _Mathematics

Numbeax NCE Number NCE

Grade E um i
Level Tested Gain Tested Gain Tested Gain
1 1 -20.6 1 9.1
2 12 4.0 11 20.4
3 15 14.4 15 4.7 o
4 8 6.6 7 -2.7 '8 -5.3
5 - 19 6.2 19 4.4 19 4.6
6 22 0.1 22 1:9 21 -0.4
Crestview Elementary - 1161
L Reading _ —Mathematics Lanquage
Grade Number NCE Number  NCE Number  NCE
Level Tested Gain Tested Gain Tested Gain
1 3 6.0 3 15.5
2 1 -10.0 1 4.5 i o
4 4 -0:3 4 4.5 4 -4.5
5 7 7.4 7 1.3 7 1.4
6 8 7. 8 11.2 8 14.6
Douglas Elementary - 1361
L —Reading ~Mathematics —Language
' Grade Number NCE Number  NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 26 11:4 28 6.1
2 16 -5:2 16 =9.9
3 50 5.2 47 3.0
C. R: Drew Elementary - 1401
S ——Reading -Mathematics - Lanquage
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 20 17.8 20 15.1
2 15 -3.1 16 -1.4
3 22 1.8 21 3.2 ,
4 27 3.1 26 0.3 28 1.4
5 23 =0.7 23 6.1 24 5.9
6 21 -l.1 20 -0.8 19 1.3

ek 1
N\
m\
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Grade
Level

OV il W IN (0

Grade
Level

OANdWw

Grade

Level

LW

Dunbar Elementary = 1441

Number NCE
Tested Gain
22 -8.0
16 -4.6
48 2.6
38 0.7
33 -1.6

Number
Tested

Wit

NCE
Gain
6.6

-3.1

-l.9

~-3.2

Mathematics

Number  NCE

Tested Gain
23 =5.0
16 =2.9
51- -1l.6
37 -3.5
33 -3.5
51 -0.6

Number NCE

Tested Gain
2 3;6
1 -3.7
2 2.9
5 16.0

Earlington Heights Elementary =

—Reading

Number NCE
Tested ain

33 9.9
28 7.3
33 0.1

27

1561 -

Number NCE

Tested Gain
40 Q;i
31 2;1
51 0.3
Lang age

Number NCE

Tested Gain

1 -1.,6
5 7.6
3 2.1

Tested ° Gain

1 12.6
2 12.0
5 -0.9

— ? -'57 7I 7! g’ 755’ !’Eﬁii - -
Number NCE
Tested Gain



Edison Park Elementary = 1601

) Reading —Mathematics
Grade Number NCE " Number NCE N
Level Tested Gain Tested Gain Tested Gain
1 42 1.6 42 0.5
2 23 1.3 20 7.6
3 46 5.9 47 8.5 o
4 68 .9 68 3.6 64 -0.4
L: C; Evans Elementary - 1681
o — Reading _Mathematics Lanquage
Grade Number NCE Number NCE Number  NCE
Level Tested Gain Tested Gain Tested Gain
1 9 3.1 9 <6.0
2 22 0:1 23 1.1
3 31 . 4:3 30 =5.1
4 11 -2.0 11 =8.0 11 -10.5
5 24 1.3 24 6.0 24 2.8
6 26 =-2.4 26 -3.7 25 -2.4
Fairlawn Elementary - 1801
. —_Reading _Hathematics : ng e
Grade Number NCE Number  NCE Number NCE
Level Tested Gain T anited Gain Tested Gain
3 1l 7:1 1 -27.0 o
4 2 ~2.8 2 -6.1 2 6.6
6 8 5.9 8 9.6 8 13.2

Fienberg Elementary - 0761
- - Bgag j D g - nggiimggi g Aanguade
Grade Number  NCE Number NCE Number NCE

Level Tested Gain Tested Gain Tested Gain
1 16 =1.3 16 12.6
2 11 7.2 11 9.9
3 25 4.3 26 1.6 o
4 24 1.9 24 ~1.0 22 -5.3
5 42 2.9 41 4.3 a1 0.9
6 46 2.5 45 3.7 46 1.4




Grade
Level

UL W IN

Grade

Level

Ul W N

Grade
Level

AU dW N

Flamingo Elementary - 1921

__Reading EraTa—y—

Number  NCE Number NCE
Tested Gain Tested Gain
1 -13.6 1 2:2
2 13.9 2 44:;8
1 13.7 1 4.9
8 -7.0 8 -0.1
3 -9.5 3 -3.4
8 -0.6 8 0.2

Floral Heights Elementary = 1961

d - - V-3 ] r T
Number NCE Number NCE
Tested Gain Tested Gain

20 6:2 19 9.5
12 -8.6 12 =14.5
19 3.7 18 3.9
9 :2;? 79 ;206
20 -2, 20 5.4
15 1.4 15 =7.7

Number NCE Number NCE
Tested Gair Tested Gain
11 1.1 11 3.7
12 =3.6 14 2.4
31 =1.5 29 -4.9
17 0.2 16 8.0
19 -0.6 19 5.2

NCE Number NCE

Tested Gain Tested Gain
3 =13.5 3 -2;9

3 ;o? 5 7?;87

4 -1 & -14.3
13 0.4 13 =2.7

7 3.8~ 7 4.4

Number NCE
Tested Gain

8 -9.7
3 -2.1
8 12.2

1 -3:4
20 2.1
15 -103

—lLanquadge
Number NCE
Tested Gain

16 . 3.6
19 1.6

Number NCE
Teéated Gain

é ",601
13 2.4
7 5.5



Fulford Elementary - 2081

—_Reading Mathe _Lanquage
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 3 -8.6 3 i;?
2 1 ~-18.4 1 -30.0
3 3 7.6 3 10.8 -
4 3 -1.3 3 13.6 3 6.1
5 6 -7.7 6 3:3 5 2.7
6 1 12.4 1 -1:1 1 8.3
Golden Glades Elementary - 2161
77777 Reading - _ —Mathematics ___Lanquage
Grade Number  NCE Number  NCE Number NCE
Level Tested Gain Test~d Gain Tested Gain
1 6 -2.9 6 1.2
2 1 -1.0 1 8.7
3 4 4.6 4 3.5
! 19 1.0 18 0.5 20 -7.0
5 19 -1.7 18 5.6 is -1.3
6 24 0.9 22 =-2.4 22 2.7
Hialeah Elementary - 2361
. —Reading -Mathematics
Grade Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 7 8.8 7 3.2
2 5 -1.9 6 11.6
3 3 6:0 3 -13.4
4 6 1.9 6 -0.4 6 =81
5 12 8.0 12 13.0 11 6:4
6 23 9.2 23 7.3 23 1.5
Holmes Elementary - 2501
i —_Reading _ _Mathematics —Lanquage
Grade Number  NCE Number  NCE Numbar NCE
Level Tested  Gain Tested Gain Tested Gain
1 31 1.8 30 0.4
2 _6 2.7 i § -ﬁi;
3 15 9.2 15 7.8 o
4 35 0.4 35 -5.1 35 -9:2
5 66 1.5 63 5.9 66 0:9
6 50 9.7 48 -0.7 50 -1.0
100 3




Kensington Park Elementary - 2661
—_Reading _Mathematics __Langquage
Grade Number NCE Number NCE Number NCE

Level Tested Gain Tested Gain Tested Gain
_8.2

-35.8

-29.1

O NN =W

3
1 8.6
2 2.8
2 -
8

o
[l Y|
oW
(=)
N
L N
L)

M. L. King Elementary = 2761
o Reading _ _Mathematics Language
Grade Number  NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 26 -13.6 27 =11.4
2 19 -8:1 19 =8.1
3 24 9.9 24 =3.7

Kinloch Park Elementary - 2781

o 7Bg’7§7g 1 n 79 I . _Ma t R > ”; ny

Grade Number  NCE Number NCE Number NCE

Level Tested Gain Tested Gain Tested Gain
8 4.6 8 8.1

11 2.9 11 10.8

_5 2.2 5 2.3 _

17 2.8 18 3.4 18 5

10 9.6 10 7.8 10 14

D WwN =

Lake Stevens Elementary -~ 2801

, ~ Mathematics __Lanquage

Grade Number  NCE Number NCE Number  NCE

Level Tested Gain Testd Gain Tested Gain
1 6 -1.2 6 6

2 11 0.8 11

3 ] 2.9 11

4 18 -1l.4 18

5 6.1 :

6 2.1

o owvan
ol

oonw Lo

22
19

N

[
Q=N
" e e
N i~ 100!

cor 101137




Grade
Level

O 1 LI i

Grade
Level

O bW

Lakeview Elementary - 2821

Reading
Number NCE
Tested Galn

14 3:1
30 0:2
31 -2.5
35 3.2
24 -2.8
36 3.4

Leisure City Elementary - 2901

— —m\ﬂi A ( iﬂg_

Nunmber NCE

Tested Gain
14 -17:6
5 -1:6
6 0.4

€ 0.7
27 5.3

Liberty city Elementary - 2981

Tested Gain
17 1.4
7 -€.
9 1.
16 1.
1l -8.2
29 1.

102

_Mathematics

Number NCE

Tested Gain
13 0.1
30 .
31
35
24
36

)]
(To]

001N

o0 O

14 -5.7

5 15.0
6 1.0
16 8.2
27 8.3

athematics
Number NCE
Tested Gain

18 3.1

7 1.2

—Language
Number NCE
Tested Gain

35 3.9
24 2:5
35 2:0

Number
Tested Gain

Tested Gain

15 -1.3
1l -3.7



Little River Elementary = 3021

Language

Grade Number NCE Number NCE
Level Tested Gain Tested Gain
1 63 6.4
2 75 4.1
3 6 4.5 _
4 55 3.3 56 -2:1
5 56 ~1l.4 53 2.8
Grade Number Number NCE
Level Tested Tested Gain
1 19 2.1 9 s ¢
2 14 -5.4 © 12 -11.6
3 17 7.2 17 5.8 . o
4 17 -1.7 17 10.1 17 1.8
5 35 0.3 35 16.8 35 1.8
6 4 0.0 4 -3.4 4 3.1
o , guage
Grade iC Number NCE
Level a Tested @Gain Tested Gain
1 8 9.7 8 16:5
2 13 1.7 14 ~0:4
3 7 5.0 8 3.6 o _
3 12 13:9 12 7.8 11 11.4
5 10 1.0 7 1.3 10 -3.4
6 9 2.3 8 -7.8 8 2.0
Meadowlane Elementary -~ 3141
. ——Reading —Mathematies = _ Ia n —
Grade Number NCE Number NCE Number  NCE
Level Tested Gain Tested Gain Tested Gain
1 6 9.8 6 -1.1
2 12 5.6 12 7.9
3 13 5.2 13 5.4 -
5 41 6.5 41 7.0 41 0.8

103 133




Melrose

__Reading

Elementary - 3181

__Langquage __

Grade Number  NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
3 27 -6.4 26 ~7:9 27 =11.5
5 62 3.5 62 5.4 62 =0.6
6 49 4.5 50 5.8 49 0.4
. Miami Gardens Elementary - 3241
Grade Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 3 -0.2 3 6.8
3 ,8 407 é -5;?
3 ;E 408 14 7;;4 o _ _
4 18 1.0 18 -0.1 18 1.4
5 10 3.3 10 8.2 10 5.4
6 15 0.1 . 15 -2.7 15 2.2
Miami Heights Elementary - 32361
Grade Number  NCE Number  NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 b5 18.3 1 17:2
2 2 ~7.2 2 11.5
3 6 8.6 6 -10:9 7 )
4 3 3.7 3 8.8 4 1.6
5 1 ~1.4 1 6:5 1 24.0
6 4 13.7 4 2:3 4 0.7
Miami Park Elementary - 3301
B Re _ age
Grade Number  NCE N Number NCE
Level Tested Gain Tested Gain Tested Gain
1 i1l 7.4 11 -1.3
2 24 -4.3 23 -2.3
3 29 -1.9 29 0.7
4 38 -2.4 39 2.2 39 i0.0
5 36 2.2 36 3.1 36 3.5
6 58 5.2 58 2.7 58 1.7
134
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Milam Elementary - 3421

= - ng_ Mathematics  Lancuade
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
4.2 ) 72 . 8
=2.2 -1:1
l.1 6 . §
=2.3 -0.
=0.3 5.

OOV )
N winon
Voo

(]

N0 M
by
[ [ [
00 .C

Miramar Elementary - 3461

Number  NCE Number NCE Number NCE

Grade umb N \ Jer
Level Tested Gain Tested Gain Tested Gain

3 41 -2.0 42 -0.6 40 . -8.5
5 40 0.6 40 0.3 40 -l.9

6 54 0.6 54 3.9 54 0.4

——Reading iemati __Lan
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain

oUW
NN IOV
§
(4]
[ ]
[# ]
(4]

R: R. Moton Elementary - 3541

Grade Number NCE Number NCE Number NCE

Level Tested Gain Tested Gain Tested Gain
5 17 -3.8 18 1.7 19 8.9
6 16 2.6 15 1.5 16 1.2




Tested Gain . Tested Gain
12 6.0 11
K 1.7 :
15 6.6 15 2:6
13 2.4 14
30 6.2
19 -1.0

—Reading

Number  NCE

Tested Gain
15 -11.7
2 -14.2
20 4.3
19 3.2
15 6.2

Natural Bridge Elementary - 3661

——Reading S
Number  NCE_ Number

Tested Gain Tested Gain

4 =7:5
1 -10.2
1 -8.5

=
[
[\
[ ]
0

North Carol City Elementary = 3781

—— Reading _ Mathematics

Number NCE Number N
Tested Gain Tested G
24 15:.1 24 h
11 -6:.4 13 -1
10 4.7 9
17 -3.8 17
30 -1.8 30
19 4, 3 20

0
“
[y

Tested

Number NCE

Gain

SO

7
=3
3

ﬁumbér N
Tested

Number
Tested

NCE
Gain




Grade
Level

O U s W 0

Grade
Level

AdWwN

Grade

Level

N =

oW

North County Elementary = 3821

Tested Gain

18 1.6
3 -12.5
13 -1.3
14 -1.5
6 -4:7
9 2.0

North Hialeah Elementary - 3901

Number NCE
Tested Gain

2 -1;5
9 25
3 -3:.3
5 =0.:3
8 -4.

North Twin

Number  NCE
Tasted Gain

; gol
2 =2.7
5 =2.0
3 1.6
4 6.8

Number  NCE
Tested Gain

19 4.7
1 =-9.5
14 7.4
14 0.8

_Mathematics
Number NCE
Tasted Gain
2 -7.8
9 -0.7
3 =7.5
5 15.0
8 -3.2

| S
Number NCE
Tested Gain

1 1:5
2 ~10.7
5 ~17.4
4 1:1
4 0.9

Olinda Elementary = 4071

Tested Gain
26 15.4
22 4.6
15 0.8
18 -5.9
15 ~5.7
12 -2.9

—Lanquage
Number  NCE
Tested Gain

14 0.2

6 5.2

9 2.1
——Lanquage

Number  NCE

- Tested Gain

8.6
7:2
-1105

O i

107 137



Olympia Heights Elementary = 4091
- —Reading _Mathematics banquage
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
2 2 -3.7 2 8.5
3 3 0:7 3 <6.2 7
4 7.3 4 0.6 4 -4.7

Opa Locka Elementary - 2121

L e Mathematics —Language
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain

35 8.7 34 12.7

13 -8:2 13 3.1

27 1.3 27 -1.4 ,
3 25 -2.3 25 -0.
29 -2:9 28 1.1 29 6
17 2:4 17 -1.8 17 4

QO WIN I
| N [ [
o
[
w
.
[+}}
N
o

Orchard Villa Elementary - 2171

R —-Reading _Mathematics = = _ _r1an Juage

Grade Number NCE Number NCE Number NCE

Level Tested Gain Tested Gain Tested Gain
35 9.9 35 -1.0

32 1.4 32 1.9
=3.1 48 -1.6
2.1 42 =-0.6

AN HWN =

LA IF -
o NI
& G Y
& 01103

[+,

[ ]

[/

Grade Number NCE Number NCE Number
Level Teasted Gain Tested Gain Tested Gain
1
4
8
i
5

aONWLN K
OV =4 OO oo 4=t

108 138




Palm Springs Elementary - 4261

. Readigg _ Mgggematies—r Langquage _
Grade Number NCE Number  NCE Number  XNCE
Level Tested Gain Tested Gain Tested Gain
3 5 3.4 3 -2.6 o
4 3 4.8 3 6.9 3 ~2.6
5 2 -1:7 2 9.7 2 7.9
6 3 6.3 3 -0.9 3 2.6

- — 1q Mathematics - nquage
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 14 1.5 14 7.8
2 13 -6:7 14 -4.1
3 11 =-1.3 11 -8.2 .
3 16 4.8 16 0.8 ls 11:5
5 14 -1:6 14 2.8 14 4.0
6 21 4.1 21 -1.7 20 6.5

Parkway Elementary - 4341

Grade Number NCE Number NCE Number NCE

Level Tested Gain Tested Gain Tested Gain
1 1 -6.6 1 i1.8
2 3 =1.9 3 ~7:8
3 3 4.6 3 2.8 B L
4 1 =4.3 1 13.7 1 =22.2
5 2 -10.4 2 6:5 2 2.4
6 7 =1l.8 7 -2.2 7 8.2

uaga_

, ——Reading —Mathen

Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain

1 1 -16.3 1 -15.9

2 1 -5.8 2 -0.1

3 3 10.7 4 3.0 )

4 4 5.0 3 -3:.4 4 -l.6

109

R 139




Kelsey Pharr Elementary - 4401

L ——Reading _Mathematics —Lanquage

Grade Number NCE Number NCE Number  NCE

Level Tested Gain Tested Gain Tested Gain
3 55 1.7 47 4.7 51 2.3
5 70 1.7 67 2.8 70 -1l.1
6 76 5.4 75 4.6 77 2.0

matics

Grade Number  NCE Number NCE
Level Tested Gain Tested Gain
1 32 5.7 32 -3.0
2 16 =7.2 15 =7.2
3 14 -=3.3 14 -18.7 S
4 44 =5.1 41 7.7 44 -8.7
5 48 1.9 49 6.3 47 -1.6
6 28 1.0 28 4.3 28 1.1
. Poinciana Park Elementary - 4501
. ——Reading —Mathematics —Language
Grade Number  NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1 33 3.4 32 4.1
2 23 -6.0 23 2.1
3 29 6.6 29 13.8 N o
4 31 -6.6 30 -4.5 31 -5.9
5 29 -5.0 30 1.9 30 2.4
6 35 -4.5 35 -4.0 35 0.1
Thena Crowder Elementary - 2531
L Reading _ —Mathomatics ang p—
Grade Nurber NCE Number NCE Number NCE_
Level Tested Gain Tested Gain Tested Gain
1 i1 6.5 11 7.1
2 11 -7:4 11 =5.3
3 8 3.7 8 =0.7

110

140




Rainbow Park Elementary = 4541

o geagingwm MatggmagieS— Lanquage
Grade Number NCE Number NCE Number  NCE
Level Tested Gain Tested Gain Tested Gain
1 13 -0:8 14 <1.7
2 11 -1.9 11 9.3
3 11 1.2 11 1.8 ]
4 13 1.5 13 -0.2 13 1.2
5 21 6:2 21 -1l.2 21 4.0
6 24 -0.6 24 -3.5 25 -0.4

Redondo Elementary - 4611

o ———Reading _Mathematics —Langquage-
Grade "Number  NCE Number NCE Number  NCE
Level Tested Gain Tested Gain Tested Gain
1 1 =-23.4 1 -4.6
2 6 -10.6 6 -3.8
3 3 -001 3 -1100 B .
4 4 2.5 3 0.7 4 5.4
5 5 0.5 6 4.6 6 2.9

Grade Number  NCE

Number NCE

Level Tested Gain Tested Gain
4 7 9.4 7 8.1
5 8 0.3 8 -2.9
6 11 9.0 10 2.7

R ’ééa i ﬁgﬁ e ﬂx ﬂ 7’@"';& i cs

Grade Number NCE Number NCE Number = NCE

Level Tested Gain Tested Gain Tested Gain

4 77 =3.5 76 =3.2 75 =-0.9

5 71 -0.1 69 =2.4 69 2.4

6 82 -3.1 81 -0:1 77 1.1
141




Santa Clara Elementary =~ 4841

o —_Reading ___ _Mathematics

Grade Number  NCE Number NCE

Level Tested Gain Tested Gain
1 29 3.2 32 2.2
2 39 1.7 41 5.4

Scott Lake Elementary - 4831

o ——Reading__ Mathematics —Landquage
Grade Number  NCE Number  NCE Number  NCE
Level Tested Gain Tested Gain Tested Gain
1 2 3.1 3 11.5
2 1 =9.5 1 -20.9
4 3 5.6 3 2.0 3 3.8
5 5 ~-2.3 5 2.0 5 10.6
6 5 8.6 5 11.9 S5 0.3

Seminole Elementary - 4921

-Readinc Mathematics —-Lanquage —

Grade Number NCE Number NCE Number NCE

Level Tested Gain Tested Gain Tested Gain
1l 5 2.9 5 11.4

2 1 ~-11.2 1 -2.5 B S

4 3 7.0 3 3.5 3 =18.3

5 3 5.3 3 i4.8 2 =5.4

6 3 -10.0 3 =-0.9 3 5.9

Shadowlawn Elementary - 4961

= cs
Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain
1l 45 -3.7 45 =7:6
2 26 -6:2 26 -€:.3
3 15 2.6 16 =3.6 o
4 35 6.2 36 10.3 36 5.3
6 1 -4.6 1 18.4 1 -8.8

112

142




Grade
Level

oW

Grade

Level

aAd W

O Ui W IV

Shenandoah Elementary < 5001

___Reading
Number N¢E7
Tested Gaig

OV iy b
O~
* 0 e @

Number NCE
Tested Gain

2 9.3
1 =1.¢
3 7.2
3 -0.4

_Mathematics
Number  NCE
Tested Gain

1 2.2
2 5.2
8 1.5
4 14.3
7 S.4

Skyway Elementary - 5081

Number NCE
Tested Gain

wNoN
'
~
»
.
®

W 3>

Number NCE
Tested Gain

2 -9.2
5 1.1
18 337
16 ?;o
24 5.8
19 1.3

Number NCE

Tested Gain
2 =-31:6
3 -4:9
4 13:8
7 2:2
3 -2:8

2 -0.5
8 11.0
18 8.0
14 0.6
24 6.7
17 1.9

Lanquage
Number  NCE
Tested Gain

~N b W
(A" e}
* e @
OVNhNO

Number NCE
Tested Gain

1 =7:0
3 15.2
3 -5.4

Number NCE
Tested Gain

4
8 0.5
3

15 -5:9
24 8.7
19 0.7



. ———Reading Mathematics At
ey Number NCE =~ Num NCE_ Number  NCE

[ Number 1
Level Tested Gain Tested @Gain Tested Gain
4
1
2
I
2
2

;'ZOS 1@:0
5'3,03 1;2
;600 8;6
16.4 6.4

0.3 10.7
=1.5 20.7

NN NN
[

AU WN
NN
Ry
[, K

South Miami Heights Elementary - 5281

— ___Reading _Mathematice
Srade Number  NCE Number NCE Number NCE
Level Tested - Gain Tested Gain Tested Gain

7.4
14.7
2.5

ANAND I
{
(1]
{
»N
.
re
OV I I,

Grade Number  NCE Number  NCE NCE
Level Tested Gain Tested Gain Tested Gain

1 -23.3 1 <15.4
3 -1.3

5 -2.7
11

6 11 2
1 11 -1
2 12 2

A WN -
Wwom

i
NV O W
w
L ]

12

sylvania Heights Elementary = 5441

G ——Reading __ -Mathematics Langquage _

Grade Number NCE Number NCE Number NCE

Level Tested Gain Taested Gain Tested Gain

-2 -1:5 -9.6

1 -2.4 -3.9

4 10:4 1l.6
6.4

-3.5

1.5
7:2
-4.9

2 -iog

aAdWwNn
WHMGMNDN

W =

-~
e

114 1¢




Grade
Level

OO W IN I

Grade

Level

VOV WD

Grade
Level

RO LWN

Grade
Level

O D WIN

F. S: Tucker Elementary - 5561

Number

Tested
9 .
5

Number
Tastad
1
2

2
6

Number ]

Tasted
12
S

22
13

Number
Tested
22
15
27
29
20

1

NCE

Gain
9.3
3.3
2.5

-2.8
3.2
2.7

ﬁéﬁ

Mathematics
Number NCE
Tested Gain
9 13.1
5 ~-4.5
9 7.0
12 1.1
10 5.6
13 2.6

Number

1
2
2
6

Number

Tested
12

NCE

Gain
4:0
1.0

-0.9
8.3
5.3

Humbér NCE
Tested Gain
21 8.5
19 ~6.5
28 ~0.9
26 -3.5
20 1.1
1 0.0
115 145

__Lanquage
Number NCE
Tested Gain

12 =4.9
10 -1.9
13 1.7

Number NCE
Tested Gain

1 =9.7
2 7.0
6 3.5

ol
Number NCE
Tested Gain

11 -4.7

22 5.9

13 4.7
1age

Number NCE
Tested Gain

28 Wf?.4
21 -10.1
1 2.7



Grade
ILeveal

Oy Ot W N I

Grade
Level

QU WN e

West Little River Elementary = 5861

___Reading _Eaghgggsisg;

Number NCE Number NCE

Tested Gain Tested Gain
52 -3.7 51 =5.6
83 0.0 81 3.1
83 3.7 83 0.7

Westview Elementary = 5901

—__Reading _Mashgmgsiggz

Number NCE Number NCE

Tested Gain Tested Gain
1l 7.2 11 =2.9
7 10.1 7 12.1
26 8.2 26 5.4
24 0:4 24 -3.5
31 2.1 31 3.7
20 3.4 21 12.9

Nuhbar NCE Number  NCE

Tested Gain Tested Gain
12 =5.9 12 i2.9
18 -8.2 17 -5:7
34 8.0 35 7.9
10 -5.7 9 -8.6
25 1.1 24 6.6
24 2.1 24 1.8

Nathan Young Elementary - 5971
Number NCE

Tested Gain

7 -13.2
21 -5.4
30 2.3
14 1.8
26 7.5
21 6.3

Tested Gain

52 -8:7

79 -2.9

84 -5.3
nguage

23 :?;3
31 6:9
21 7.2

Number NCE
Tested Gain

9 =19.3
23 -2.0
24 -2.,2




Allapattah Junior High - 6011

: ——Reading___ _Mathematics
Grade Number NCE Number NCE
Level Tested Gain Tested Gain

7 37 7. 7 57 2.5
8 24 7.1 37 2.5

Brownsville Junior High - 6031

- Reading _ ggthématies—

Grade Number . NCE Number NCE

Level Tested Gain Tested Gain
7 i6 12.6 59 6.3
8 82 12.2 84 1.4
9 36 17.3 53 7.6

Campbell Drive Middle School -~ &061

— - ——M ~Rea e S—

Grade Number NCE Number NCE

Level Tested Gain Tested Gain
[3 68 256 68 -l.4
7 41 7.5 51 <0.1
8 23 4.3 26 -4.7

Carol City Junior High ~ 6051

o ——Reading cS

Grade Number  NCE Number NCE

Level Tested Gain Tested Gain
7 54 10.1 : 72 0.2
8 74 9.2 87 0.1

ééf@ér Junior High - 6071

Grade Number  NCE

Level Tested Gain
7 31 lo.8

e 117 14%




Grade
Level

W oo

Grade
Level

Grade
Level
7 .

Citrus Grove Junior High - 6091

___Reading _

Number NCE Number  NCE
Tested Gain Tested Gain
24 1.4 24 0.5
58 7.5 65 3.0
34 1.9 37 =0.7
1 0.0 1 12.1

€. R. Drew Junior High - 6141

Reading _Mathematics
. Number NCE Number  NCE
Tested Gain Tested Gain
112 3.7 145 2.0
94 6.0 104 ~-2.5
Henry Filer Junior High - 6171
—— Readinc Mathematics
Number NCE Number NCE
Tested Gain Tested Gain
31 11.3 51 3.5
52 14.9 55 . 1.2
18 14:4 31 6.1

Hialeah Junior High - 6231

- —Reading _Mathematics
Number  NCE Number NCE
Tested Gain Tested Gain

25 7.9 31 1.3
38 8.8 43 2.3
25 13.3 41 4.0
Homestead Junior High - 6251
Number  NCE Number NCE_
Teated Gain Tested Gain
36 7.1 43 1.9
‘118

b |
o



Thomas Jefferson Junior High - 6281

. ng _Mathematics
Grade Number  NCE Number NCE

Level Tested Gain Tested Gain
7 17 11.4 21 6.2
9 14 7.1 21 4.7

Grade Number
Level Tested
12

D 00~ O

Lake

Grade Number NCE Number NCE
Level Tested Gain Tested Gain
7 55 9.4 77 l.4

8 65 10.5 82 0.6

o —Reading

Grade Number NCE Number  NCE
Level Tested Gain Tested Gain
7 29 11.5 38 0.1
8 41 15.0 43 0.8

Madison Junior High - 6391

Grade Number NCE Number NCE

Level Tested Gain Tested Gain
77 . 7.7 86 1.4

50 4.9 68 -1.4
31 9.7 54 3.4

(e 3 JEN |

Yag



Horace Mann Junior High - 6411

o —Reading ithe

Grade Number NCE Number NCE

Level Tested Gain Tested Gain
6 45 1.1 45 -2:5
7 91 8.7 120 5.5
8 55 7.3 68 3.8
9 1 0.5 1 2.8

Mays Junior High - 6431

o _Mathematics

Grade NCE Number NCE

Level Tested Gain Tested Gain
7 19 8.8 25 2.1
8 21 4.1 27 =0.5
9 7 18.0 25 3.2

Miami Edison Middle - 6481

o Reading _ Mathematics

Grade Number NCE Number  NCE

Level Tested Gain Tested Gain
5 65 2.3 66 =0.2
6 60 -2.8 58 =5.2
7 76 10.2 109 5.2
8 100 8.0 113 -0.3

Miami Springs Junior High - 6521

o —_Reading _Mathematics

Grade Number NCE Number NCE

Level Tested Gain Tested Gain
7 27 11:3 47 2.9
8 53 in.1 66 2.3
9 49 1201 83 4.3

20 150




Grade
Level

Grade

Level

Grade
Level

O 0~

Nautilus Junior High - 6541

—Reading _Mathematics
Number  NCE Number NCE
Tested Gain Tested Gain
60 14.8 75 2.9
43 12.5 56 0.6

North Dade Junior High - 6591

Number NCE

Tested Gain . Tested Gain
32 7.1 53 -0.2
25 7.7 48 5.4

Parkway Junior High - 6721
_MatHematics

Nunber NCE

Tested Gain Tested Gain
35 13.1 53 0.3
62 16.5 70 0:5
19 16.1 34 7:1

Riviera Junior High - 6801

eading b d e

Number NCE Number  NCE

Tested Gain Tested Gain
15 11.3 20 2.5
24 8.3 29 -5.1
22 19.9 27 9.8

Shenandoah Junior High - 6841

—Reading 2 naties

Number NCE Number NCE

Tested Gain Tested Gain
27 9.0 31 0.9
24 11.8 41 1.2
9 1.3 16 2.7

[y

121 1



Grade

Level

Grade
Level

O 0~

Grade
Level

O 0~

South Miami Junior High - 6881

___Reading
Number NCE
Tested Gain

24 7.5
28 10.5
10 7.8

_Mathematics

Number  NCE

Tested Gain
27 -1:.3
32 3.0
13 3.2

W. R. Thomas Junior High - 6901

Number  NCE
Tested Gain
37 10.1
35 8.0
27 11.5

Number  NCE
Tested Gain
48 9.4
10 8.8

6 11.5

Westview Junior High =

d o
Number NCE
Tested Gain

62 4.6
67 4.7
36 6.0

152

122

6981

—Mathematics
Number NCE
Tested Gain

8l 2.1
87 2.5
53 7.7



American Senior High - 7011

e - = % -
Grade Number NCE Number  NCE
Level Tested Gain Tested Gain
9 51 9.3 97 3.6
10 26 11.3 63 7.6
11 2 1.2

Homestead Senior High - 7151

——Reading _Mathematics

Grade Number  NCE Number  NCE
Level Tested Gain Tested Gain
9 31 7:7 45 -0.4
10 17 4:8 42 4.5

Miami Beach Senior High - 7201

Grade Number  NCE Number NCE
Level - Tested Gain Tested Gain
9 34 10.5 56 5.0
10 28 10.9 - 44 5.8
Miami carol City Senior High = 7231
Grade Number NCE Number NCE
Level Tested Gain Tested Gain

9 69 7.0 110 3.5
10 58 10.8 100 6.3
11 2 11.0 : 1 0.0

Miami Central Senior High = 7251
Grade Number NCE
Level Tested Gain
.9 -3 -16.5
10 101 4.1




Miami Edison Senior H.jh - 7301

. Readire____ —Mathematics

Grade Number  NCE Number NCE
Level Tested Gain Tested @Gain
9 72 3.3 126 3.5
10 63 7.8 94 7:4
11 2 5.3

Miami Jackson Senior High = 7341

L Reading _Mathematics
Grade Number NCE Number NCE
Level Tested Gain Tested Gain
9 59 8.2 83 5.1
10 51 10.2 87 6:3

Miami Norland Senior High - 7381

Grade Number NCE Number  NCE

Level Tested Gain Tested Gain
10 15 8.2 28 3.2
11 1 -4.3

Miami Northwestern Senior High - 7411

o ——Reading _Mathematics
Grade Number  NCE Number  NCE
Level Tested Gain Tested Gain
9 70 9.1 124 6.8
10 87 9.1 137 5.6
i1 1 -14.4
Miami Senior High - 7461
L ng_ Mathematics
Grade Number NCE Number NCE
Level Tested Gain Tested Gain
9 24 8.7 38 4.8
10 47 10.1 68 6.0



Grade
Level
10

Grade
Level

10
11

Grade
Level
10

Miami Springs Senior High - 7511

—Reading
””” r NCE.
Tested Gain

28 8.9

—Mathematics_

Number NCE

Tested Gain
42 3.1

South Fade Senior High - 7701

: eading
Number NCE
Tested Gain
27 8:2
20 9.7
1 5.6

Mathematics_

Number  NCE
Testad Gain
40 1.4
36 11.1
1 12.7

South Miami Senior High - 7721

Number NCE
- Tested Gain
24 7.7

_Mathematics_

Number  NCE_
Tested cGain
40 6.3

Miami Southridge Senior High - 7731

Grade
Level
10

gambér NCE
Tested Gain
16 8.7

Tested n
48 2.2



COPE-North ~ 8121

; __Rea —Mathematics
Grade Number NCE Number NCE
Level Tested Gain Tested Gain

7 1 10.1 1 0.0
'8 2 6.0 2 -0.6
10 2 6.5 2 0.6
11 5 2.2 4 2.3

COPE-South -~ 8131
L Reading -Mathematics -
Grade Number NCE Number NCE
Level Tested Gain Tested Gain

7 1 -14:0 - _
9 2 13:.3 5. 3.8
10 3 -2.8 4 0.7
11 1 -17.5

Jan Mann-North - 8101
Grade Number NCE Number NCE
Level Tested Gain Tested Gain

6 1 -9.4 7 o

7 4 =2.5 3 15.8

8 35 =2.0 27 -7.6

9 1 10.5 1 0.0

J.R.E. Lee-Opportunity South - 2861
- Mathematics
Grade Number NCE
Level Tested Gain

6 2 =15:2

7 4 3.8

8 8 -3.0

126

156



Grade

Level
10
11

Grade
Level

Mac Arthur-North - 7254

Tested Gain
9 3:2
9 _8:9
7 -1.9

Mac Arthur-sSouth ~ 7631
_Mathematics

—- Reading

Number NCE

Tested Gain
3 -10:5

3 656
4 4.5
127

Number NCE
Tested Gain
2 -4.2
3 0.3



Grade
Level

00U WN =

Grade
Level

G~ ONOY W N

Grade
Level

NOVOHS W IN

Corpus Christi - 8002

___Reading Mathematics _lanquage

Number NCE Number NCE Number
Tested Gain Tested Gain Tested
14.9 7 [
4.3 7 -
10

b=
AWINININ

=

N

W W

1

=

Ww
OWwovw

Holy Redeemer = 8004

NCE
Gain

~7.2
10.5
-1

Reading _Mathematics __Language

Number NCE Number NCE Number

Tested Gain Tested Gain Tested
32.8 6.3

{
[

WO

U0t~
=

03 = O I L 103 Iy

=
()

NOWN WO N

=
i

Immaculate Concepltion -~ ZgQuS

Gain

——Reading __ _Mathema s Lanquage

Number

Number NCE Number
Tested

Tested Gain Tested ¢!
2 0.5
-1.4
13:8
-6.3
5.9

0:8
-4:.1
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W W N W W N
L}

+
(]

e
N

]
W)
=
(W
NN MW
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NCE
Gain
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Grade
Leval
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Grade
Level

AUdWN =

our Lady of Perpetual Help - 8006

Number NCE
Tested zall
’ -1.0
8.0

HN®NRHDN
[o)]
[ ]
. YWIrey |
WWad NN
el el

o0 U1 0 O

Sacred Heart - 8007

ea i —Mathematics
NCE_ Number . NCE
Gain Tested
6 =8.3
3 25.6
4 7:2
3 -1.4
1

3

2

11.9

I3

NN W I W N W Iy

-2.7

St. Francis Xzvier - 8008

——Reading
Number NCE
Tested Gain
232 -
=58 1l
7.3 5
5.7 4
10.: 3
8.¢ 3

W WU W

ber A
N
@

129

LA

LAY

Mathematics

Gain

Tested

Gain

3 -12.3
1 -21.1
3 -9.0

Number NCE

Tested Gain

-17.5
1.1
3.6

[ NN BV



St. John the Apostle = 8010

Number  NCE

Grade Number NCE mber B
Tested Gain

Level Tested Gain
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APPENDIX F

ECIA, Chapter 1 Survey Instruments With Results




___DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY
. ECIA, CHAPTER I
ADMINISTRATOR SURVEY  N=111
Elementary_70.3% Secondary_24.3% Alternative_5.4%

INSTRUCTIONS: Please respond to each of the following statements by cir
cling the number below the phrase which most accurately reflects your
?eeqing about thatrstatémént.

A: _PLANNING

1. The documents regarding the Chapter I guidelines and regulations were

easy to understand and sufficient for assisting administrators with the

planning of their Chapter I program.

Strongly Disagree Slightly Slightly  Agree Strongly
disagree disagree agree agree

1.8% 5.4% 3.6% 11.7% 61.3% 16.2%

2. The information concerning the various Chapter I classroom models was

clear and helped facilitate the planning of your Chapter I program.

Strongly ~ Disagree  Slightly  Slightly  Agree  Strongly
disagree disagree agree agree

0.0% 4,5% 2.7% 15.3% 64.0% 13.5%

3. The statements rega-ding the approp-iate allocation of LEA and Chapter
I staff were easy ¢ interpret:
Strongly Disagree Slightly Slightly Agree Strongly

disagree disagree agree agree

0.0% 10.°% 7.2% 17.1% 52.3% 12.6%

4. From the information provided, I clearly understood the policies re-

garding the handling of Chapter I materials (e.g. who is allowed to use
them, how they should be stored, etc.)
Strongly  Disagree Slightly .  Slightly  Agree Strongly

disagree disagree agree agree

0.0% 2.7% 2.7% 8.1% 59.5% 27.0%
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5. The time allotment for turning in Chapter I proposals (presented in the
planning documents) was sufficient.
Strongly  Disagree  Slightly  Slightly  Agree  Strongly

disagree disagree agree agree
3:7% 11:1 6:5% 19.4% 54.6% 4.6%

6. The Area Principals' meeting(s) offer useful information concerning the
Chapter I program.

Strongly  Disagree Slightly  Slightly  Agree Strongl
disagree disagree agree agree

0.0% 17.9% 7.5% 20:8% 44.3% 9.4%
7. The communication between my school and the Chapter I Project Manager
during the planning process was adequate.
Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

2.8% 2.8% 4.7% 15.9% 52.3% 21.5%
8. Briefly describe any problems experienced while developing this year's
(1984-85) Chapter I program.

Plave an (X) on the 1ine to the right of each of the areas in which you
and/o» your stafi experienced difficLity.

a. deternining the most appropriate classresm modeis 6.3%
b. obtaining teacher involvement in tse planning sf :ha program 9.0%

c¢. htaining parental involvement in the planning 4 the program 59.5%

d. ascertaining which students were eligible For Chapter I services 27.0%

e. develcping a plan to provide the appropria’e reading and math 26.1%
services Tor all eiigib)- students




10.

11.

i2.

developing appropriate articulation procedures to facilitate communica-

tion between the Chapter I funded teachers, the LEA funded teachers and
the Chapter I - funded paraprofessionals 10.8%

selecting appropriate instructional systems 6.3%

other ‘(please describe): 2.7%

Briefly describe the rationale employed to select the Chapter I class-
room(s{ model(s) you eventually used:

The Chapter I planning process is basically an effective procedure.
Strongly Disagree Slightly Slightly  Agree Strongly
disagree disagree agree agree .

0.9% 7.3% 5.5% 20.0% 59.6% 6.4%

The Chapter I planning process is generally an efficient procedure:
Strongly Disagree S1ightly Slightly Agree Strongly

disagree disagree agree agree

0.0% 10.4% 5.7% 20.8% 58.5% 4.7%

State any suggestions you may have which could potentially improve the

Chapter I planning process:
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13. By following the Chapter I planning guidelines, :/we adequately antici-

pated most, if not all, problems that eventually occurred in the fall of

1984 as I/we instituted our Chapter 1 program.

Strongly Disagree Slightly STightly Agree Strongly
disagree disagree agree agree

5.5% 8.3% 5.5% 23.9% 50.5% 6.4%

B. _IMPLEMENTATION

1. I experienced few if any problems recruiting suitable personnel (tea-

<hers and aides) for the Chapter I program.

Strongly ~ Disagree  Slightly  Slightly  Agree  Strongly
disagree disagres agree agree

12.6% 9.9% 16.8% 15.3% 40,23 10.8%

2. 1 encountered few, if any, aifficulties devising instructional schedules

for my Chapter I personne? {teachers and aides).
Strongly Disagree Siightly STightly Agree Strongly
disagree disagree agree agree
8.1% 11.7% 9.9% 17.1% 45.0% 8.1%
3. 1 confronted few, if any, probiems creating teaching schedules for my LEA
funded teachers.
disagree disagree agree agree

3.8% 7.7% 7.7% 16.3% 51.9% 12.5%

Strongly  Disagree  Slightly  Slightly  Agree  Strongly

4. 1 experienced few, if any, obstacles scheduling eligible students for
Chapter I instructional serviees.
Strongly Disagree Slightly Slightly  Agree Strongly
disagree disagree agree agree

5.5% 9.1% 11.8% 20.9% 46.4% 6.4%

5. The physical facilities of my school are adequate to meet the ir:ds of my
Chapter I program.
Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree
13.6% 11.8% 2.7% 15.5% 42.7% 13.6%
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6. The assistance provided to my school by the Chapter I T.S.A. is suffi-
cient.
Strongly Disagree S1ightly Slightly Agree Strongly
dicagree disagree agree agree
4.7% 3.7% 4.7% 13.1% 43.0% 30.8%
7. My Chapter I program has sufficient instructional materials to meet the
needs of my Chapter I students.
Strongly Disagree Slightly STightly Agree Strongiy
disagree disagree agree agree
1.9% 2.8% 7.3% 16.4% 57.8% 13.8%
8. Generally, I feel positive about the Chapter program's strict emphasis
on basic skills.
Strongly Disagree Slightly §ii§ﬁ§iy Agree Strongly
disagree : disagree agree agree
4.6% 2.8% 4.6% 8:3% 43.5% 36:1%

If not, briefly describe any reservations you have regarding this policy:

9. My Chapter I personnel easily transferred knowledge they obtained at in-
service sessions (e.g., TMP, RS/V®, etc.) into teaching methodologies.

Strongly Disagree STightiy STightly Agree Strongly

disagree disagree agree agree

2.9% 5.7% . 6.7% 18.1% 53.3% 13.3%

10. The scheduling of Chapter I inservice workshops provided sufficient
opportunity for my Chapter I personnel to participate.
Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree
3.85% 8.6% 10.5% 18.1% 48.6% 9.5%
11. My Chapter I staff could benefit from more inservice training.
Strongly Disagree Slightly Slightly Agree Strongly

disagree disagree agree agree
0.9% 5.6% 8.3% - 18.5% 44.4% 22.2%
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13.

14,

a. List the areas in which Chapter I staff would benefit from more in-
service training:

¢:~wally, the Chapter I program appears to positively influence its par-

ticipants' math achievement.
Strongly ~ Disagree  Slightly  Slightly . Agree  Strongly
disagree disagree agree . agree
4.6% 1.9% 16.7% 65.7% 11.0% 0.0%

Generally, tiiz cihz:i~r I program appears to positively influence its par-

ticipants' readirg actieveme:rt.

Strongly Disayree Slightly ' Slightly  Agree Strongly
disagree disagree agree agree

0.0% 3.7% 1.9% 17.6% 64.8% 12.0%

Generally, the Chapter I program appears to positively influence its

participants' writing skills.

Strongly Disagree Slightly STightly Agree Strongly
disagree disagree agree agree

0.0% 5.6% 2.8% 25.0% 59.3% 7.4%
For elementary schools orly (questions 15; 16, 17; 18)

My school's Chapter I budget allocation p-ovides sufficient monies for

me to maintain the mandated student teacher ratio.

Strangly ~ Disagree  Slightly  Slightly  Agree  Strongly

disagree disagree agree agree

1.3% 6.5% 11.7% 9.1% 55.8% 15.6%

The Chapter I mendate stipulating the teaching of reading, writing, and
mathematics and the teaching of basic skills through content areas (e.g.
science, social studies; etc) presented few, if any, problems for my
Chapter I and LEA teachers.
Strongly  Disagree  Slightly  Slightly  Agree Strongly
disagree disagree agree agree
1.4% 8.1% 14.9% 18.9% 51.4% 5.4%
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18.

19.

Basically, I feel positive about the Chapter I program's grading poli-
cies.
Strongly Disagree Slightly Slightly  Agree Strongly
disagree disagree agree agree
0.0% 3.9% 10.4% 19.5% 57.1% 9.1%

Two teachers working in the same classroom (each serving 16 Chapter I

. students) generally works well.

$trongly Disagree S1ightly STightly Agree Strongly
disagree disagree agree agree
27.1% 15.7% 14.3% 20.0% 21.4% 1.4%

I experienced few, if any. problems complying with the various components
of the Chapter I guidelines.
Strongly Disagree .  Slightly S1ightly Agree Strongly
disagree disagrea agree agree

2.9% 5.9% 2.0% 21.6% 59.8% 7.8%

Placz a check to the right of each component which elicited compliance diffi-
culties-

a. providing servicus for all eligible students 22.7%
h. maintaining a 16:1 pupil-teacher ratio (elementary only) 21.8%
c. obtaining sufficient materials 14.5%
d. securing an adequate number of o
trained aides 40.9%
e. hiring teachers on time 23.4%
f. obtaining test scores to determine students’ .
eligibility for Chapter I 55.0%
g. implementing appropriate models 9.9%
h. obtaining sufficient monies to serve all o
eligible students 20.7%
i. maintaining the appropriate number of students N
who work a1 a small group with an aide 23.4%
j. serving all students for the stipulates amounc
of time - 27-0%

k. serving all students for the stipulated amount
of time
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20. The program documents regarding the utilization of ECIA, Chapter I per-
sonnel are clear and concise.

Strongly Disagree Slightiy S1ightly Agree Strongly

disagree disagree agree agree
1.0% 3.8% 1.9% 15.2% 66.7% 11.4%
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Planning

Question 8.

Briefly describe any problems experienced while

developing this year's (1984-85) Chapter 1 program.

=1

=L
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Lateness of knowing whether or not the school

would be designated Chapter 1 (1 secondary)

Secondary funding is not sufficient
(1 secondary)

Problem in scheduling Tesource students for 35
minutes (4 elementary)
Unrealistic for project managers to expect

(staff Resource) aides to be 1in operation

during the first week of school (2 elementary)

Workshops for teacher aide (2 secondary,
1l elementary)

Workshops for new personnel to the program
(2 elementary)

Workshops for changing attitudes - of teachers
who were not prepared to teach Chapter 1

students (1 elementary)
Difficult to hire gqualified hourly personnel

for Chapter 1 program (3 elementary)
pifficult to hire Chapter 1 teachers

(2 eilementary)

Continued changes in criteria for placement

causes inefficiency with scheduling

(2 secondary , 3 elementary)

Late arrival of test scores presents a problem

between project participation and actuai

student participation as wall ag a _problem

with scheduling (2 secondary, 11 elementary)
The program needs to be explained better to

alternative school's principal (1 alternative)

First grade placement test (reading) is too

easy (2 elementary)
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Planning (cdﬁﬁiﬁﬁé&)

2

-2

»

o

b b

Administering placement test to students

without test scores (1 elementary)

Massive movement of furniture thrcughout scheol
- desk, files should be only in Cnapter 1

class; not LEA (2 elementary)

Staff allocation for students needing a

resource aide should be projected bafore

shortages occur (2 elementary)

Part-time personnel with al‘ernating scheduling

is a problem with articulation (1 elementary)

The formula used to determine the number of

localiy-funded teacher:s for Chapter 1 seems to

be unfair (2 elementary)
Matching LEA/Chapter 1 teachers is not clearly

explained in the document (1 elementary)

No guarantes that monies will be received for
some of our students due to the fact that we

serve a highly mobile population (2 elementary)

When only one Chapter 1 class exists in a
particular grade ESOL I must be placed there
(1 elementary)

Remedial students must be spread throughout all
grades but sometimes even if you have the

number of youngsters for a teacher it is
impossible to combine them (1 elementary)

30:1 ratio with the aide has seriously affected
our staff and academically hurt the students

of our school (1 secondary)
Getting part-time aides (1 secondary)

Inadequate funds (1 alternative)

[y
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Planning (continued)

Question 12. State any suggestions you may have which could

potentially improve the Chapter 1 planning process.

-1

bk b b kb

b ke

o ko e

More inservice for Chapter 1 personnel

(1 elementary)

Increase secondary funding (1 secondary)
Early identification of funds (1 secondary)
More input from principals (1 secondary,

4 elementary)

Cut paperwork (1 elementary)

True invelvement of Chapter 1 persomnel

(1 elementary)

Changing of criteria every year (1 elementary)
Avoid moving furniture and equipment in the

middle of the school year (2 elementary)
Reduce time for planning (1 elementary)
Use 25:1 ratio with a teacher aide in each

Chapter 1 class - establish lower ratio for

secondary students (2 secondary)

Cut=off day for new arrivais (1 elementary)

Go back to 15:1 ratio /1 secondary)

Receiving test scores prior to planning for the
upcoming school year ]

(3 secondary, 5 elementary)
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Question §.

Implementation

ADMINISTRATOR SURVEY -

Briefly describe any ressrvations yocu have

regarding he Chapter 1 progrzm's strict emphasis

on basic skills

ln

bk Kk

e

b

Pruneipals'!/teachers' judgment to be acceptable

for placement (5 elementazy)

Workshop needed for teachers in teaching basic
skills (1 elementary)

Science, social studies and health should be
added to the Basic Skills program (2 elementary
Reduce paperwork (1 elementary)

TSA - should provide only services to Chapter 1

students (1 elementary)

Unrealistic student selection range of scores
(1 elementary)

Students should be afforded a comprehensive

reading and writing program. Basic skills
amphasis has a negative effect by _reducing

students reading experiences (1 elementary)
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sntation (continued)

Question 11. List the areas in which Chapter 1 staff would
benefit from more inservice training.

O Y N AN

bk b

o

RSVP (4 elementary)
TMP (4 elementary)

Language Experience/Oral Development

(32 elementary)

Computer education (4 secondary, 3 elementary)
ESOL (2 elementary)

Affective education = how to motivate students

i.e., interpersonal relations (1 secondary,

4 elemantary)
Basic skills (2 elementary)

Appropriate use of teacher aides (2 secondary,

I elementary)

Classroom management (4 secondary,
1 elementary)
Assassing learning (2 elementa:y)

Additional inservice for a new teacher

{1 elementary)

Writing skills (1 elementary)

Policies and procedures in Chapter 1 program
(1 elementary)

Techniques of basic math instruction
(1 alternative)
Diagnostic/prescriptive teaching of
reading/math (2 seccndary)

Use of audio/visual supplementary material
(1 el=mentary)

Instructional techniques for reading/math
(1 secondary, 1 elementary)
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DADE COUNTY PUBLIC SCHOOLS

OFFICE OF EDUCATIONAL ACCOUNTABILITY
~ ECIA, CHAPTER I o
ELEMENTARY TEACHER SURVEY N=279

Grade level(s) Number of students

Do you teach in a single regular-sized classroom with two teachers each with a

group of approximately 16 students? _ 54.1% Yes . 45.9% No

INSTRUCTIONS: Pleass respond to each of the following statements by cir-
cling the number below the phrase that most accurately describes your per-
ception abouyﬁthat statement.

1. I experience little or no difficulty devising lesson plans focusing
solely on basic skills development. .
Strongly Disagree Slightly S1ightly  Agree Strongly

disagree disagree agree agree
1.8% 2.2% 2.9% 5.4% 53.8% 34.1%
“. The Chapter I program's emphasis on basic skills causes too many 1limita-
::ons and restrictions on my teaching.
Strongly  Disagree STightly Slightly Agree  Strongly
disagree : disagree agree agree
16.8% 42.3% 7.9% 16.8% 11.5% 4.7%
3. Generally, the Chapter I instructional materials (e.g. the Hoffman kits;
the "blue" book, etc.) v appropriate for Chapter ! students.
Strongly  Disagree Slightly Slightly Agree  Strongly
disagree disagree agree agree
3.3% 5.4% - 6.5% 15.6% 54.7% 14.5%
4. The amount and variety of instructional materials provided to Chapter I

personne! are sufficient.

Strongly  Disagree Slightly Slightly Agreée  Strongly
disagree disagree agree agree

5.4% 17.3% 15.5% 15.5% 37.8% 8.6%




§. The classroom in which I work is suitable for teaching my students.
Strongly  Disagree Slightly S1ightly Agree  Strongly
disagree d>sagree agree agree

11.2% 14.7% 9.4% 7.9% 30.2% 26.6%
If not, please 1ist the problems you encountered which resulted from your
classroom situation:

6. The support I receive from the Chapter I T.S.A. (teacher on special
- assignment) and Project Manager are sufficient.

Strongly  Disagree Slightly Slightly Agree  Strongly

disagree disagree agree agree

2:9% 6.2% 4.0% 14.9% 50.7 21.4%

7. Make an (X) in each column that applies to your experience regarding the

nine areas listed below. You may check & many columns as are applicable
for each area.

Column-1 Coluiwn 2 Column 3 Column 4 €olumn 5
Would

,,,,,,,,, _ L L like -

Received  Need Received more Not

inservice inservice support support applic-

training  training  materials materjals able

Test-taking stra- B - o S o
tegies ___ ?76.9% 20.1% 35.5% 34.1% 6.8%
Reg. composition I R . - R
activities 17.6% 12.2% _30.1% 30:1% 10.4%
The use of manipt- - o o o -
latives  _  11.8% . 13.6%  _ 16.1% 49.8% 7.9%
Interdisciplinary o N o - .
inst.  18.3% 17.6% 15.1%  21.5%  17.6%
Project Micro 22.2% __ 23:3% -26.2% - 12.9%  12.2%

Lang. Experi- ) ; o o
ence approach ___ . 5.7% 46.2% 20.7%  0.0%
Total Math Program - - - -
{THP) _10.8% 31:28 17.9% 13.6%
RS/VP __  wicl%  5.4% 45.2% 13.3% _ 1.4%
Oral language deve- o L o - S
lopment -~ 7852 . 3.9% 48.7% _ _ 19.7% 0:7%
b

- .48 e




9. Inservice training is being provided at convenient times.

Strongly  Disagree S1ightly S1ightly Agree  Strongly

disagree disagree agree agree

3.1% 8.9% 8.9% 16.2% '54.6% 7.4%

10. The 16:1 pupil-teacher ratio is more effective for teaching Chapter I
students than the typical ratio:
Strongly  Disagree S1ightly Slightly Agree  Strongly
disagree disagree agree agree
1.1% 0:4% 0.0% 2.5% 26.2% 69.9%
11. The 16:1 pupil-teacher ratio allows me (and/or my aides) sufficient time
to work with each student (or groups of students) at his/her (their) re-
spective level(s).
Strongly  Disagree S1ightly S1ightly Agree  Strongly
disagree disagree agiree agree
1.4% 2.9% ' 4.3% 11.9% 43.3% 36.1%
12. The 16:1 pupil-teacher ratio allows me (ard/or my aides) sufficert time

to supply additional remediation to those students who need it.

Strengly  Disagree Slightly Slightly Agree  Strongly
disagree disagree agree agree

2.2% 2.2% 7.5% 17.2% 42.7% 28.3%



13.

15.

16.

17.

- 18.

The need to have twc teachers, with approximate groups of 16 students
each; in a single regular-sized classroom is not harmful to instruction.
Strongly  Disagree Slightly S1ightly Agree  Strongly
Disagree ' Disagree Agree Agree

30.2% 21.1% 12.7% 9.8% 20.0% 6.2%

approximately 16 students, I would prefer to continue in the Chapter 1
program.
Strongly  Disagree Slightly Stightly Agree  Strongly

-isagree Disagiee Agree Agree

10.6% 9.1% 5.8% 8.4% 29.6% 36.5%

My students apr interested in and stimulated by the basic skills cur-
riculum,

Strongly  Disagree Slightly Slightly Agree  Strongly
disagree disagrec agree agree

0.7% 3.6% 4.7% 14.8% 58.1% 18.1%

I am very satisfied with the grading system instituted this year (1984-
85) for Chapter I students.

Strongly =~ Disagree  Slightly  Slightly Agree  Strongly
disagree disagree agree , agree

3.0% 4.4% 4.4% 10.3% 59.0% 18.8%

The full day basic skills program is an effective method for improving

students' abiiities in mzth.

Strongly  Disagree Siightly Slightly Agree  Strongly

disagree disagree agree agree
1.1% 1.4% 2.2% 14.8% 46.9% 33.6%
The fuli day basic skills program is an effective method for improving

students' abilities in reading.

Strongly  Disagree Slightly S1ightly Agree  Strongly
disagree disagree agree agree

1.1% 1.4% 1.8% 10.5% 46.6% 38.6%
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19. The full day basic skills program is an effective method for improving
students' abilities in language cevelopment,
Strongly  Disagree Stighely 51ightyy Agree  Strongly
disagree disagree ad"% agree

1.4% 3.3% 6.2% 123y 46.4% 30: 4%

20. The full day basic skills program is an effective method for imprnving
students' abilities in writing. '
Strongly  Disagree Slightly 5lighcly Fsrae  Strongly
disagree disagree g’ agree

0.7% 1.8% 2.9% 14-2% 51.8% 28.5%

—_— :/:\/\;

INSTRUCTIONS: Make an (X) after each activity whiSh you ¢ iink benefited
from the support provided by Chapter I resourCes (N.g. project manager/
T.S.A. assistance, basic skills materials, inservite workshops, etc.)

—_— —~— N

a. the development of individualized educationd! plans _20.9%_
b. the teachi, °f basic skills via content arfd(s) _58.8%_
c. the teach , < weading : 62.7%
d. the teaching of math 54.8%
e. the use of the language experience approach 75.6%
f. offering incentives tc students 37.3%

g. the teaching of oral language development 76.7%
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ELEMENTARY TEACHER SURVEY

Question 5. pPlease 1ist the problems you sncountered <sRich
resulted from your classroom situation.
We are crowded (we can't use filmstrips)
Distrrction (noise level)

Not enough space (and storage space)

Not sufficient space to have reading/learni: g
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The placement test doesn't serve its purpose in
the primary grades

—1 Need a textbook and cortent area

Question 8. Please list any other areas in which you would like
inservice training.

Computer training
Language Experience Approach

Behavior and classroom management (discipline
strategies _

Creative writing

Test taking strategies
M-otivating the slow learners
Reading centers

Mathematics

ESOL

bbb bbbb bl

working with Haitian community
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. DADE COUNTY PUBLIC SCHOOLS = _
OFFICE OF EDUCATIONAL ACCOUNTABILITY
. ECIA, CHAPTER T
SECONDARY AIDE SURVEY  N=92

Instriictions: Please respond to each of the following statements by circling

the number below the phrase which most accurately reflects your feelings about
that statement.

1.

The classroom in which I work is suitable for helping my students. .
Strongly ~ Disagree Slightly Slightly Agree  Strongly
Disagree Disagree Agree Agree
1.1% 4.3% 2.2% 9.8% 50.0% 32.6%
The directions and support I receive from teachers are sufficient.
Strongly  Disagree S1ightly Slightly Agree Strongly
Disagree Disagrees Agree Agree

0.0% 0.0% 1.1% 0.0% 58.7% 40.2%

Th¢ size of the instructional groups and the duration of the sessions's
allow me sufficient time to work with each student (or groups of stu-
dents) at his/her respective level(s).

Strongly  Disagree Slightly S1ightly Agree  Strongly

Disagree Bisagre- Agree Agree

1.1% 4.3% 5.4% 16.3% 55.4% 17.4%

‘ne articulation procedures to facilitate communication between the
teachers and the Chapter I paraprofessionals are very effective.

Strongly  Disagree _ Slightly 'S1ightly Agree Strongly
Disagree Disagree Agree Agree

0.0% 0.0% 1.1% 7.6% 69.6%  21.7%
Strongly  Disagree Slightly S1ightly Agree  Strongly

Disagree Disagree Agree Agree

0.0% 1.1% 5. 5% 12.1% 50.5% 30.8%



Knowled9® optained at inservice sessions was easily transferred into

teaching Methodologies.

“trongly  Disagree Slightly Slightly Agree  Str. -ly

Disagre® Disagree Agree Agr
0.0% 10.6% 3.5% 15:3% 61.2% 9.4%

I feel that I need more inservice training.

Strongly  Disagree Slightly Slightly Agree  Strongly

Disagree Disagree Agree Agree

1.2% 34.9% 4.7% 19.8% 27.9% 11.6%

Inservic® training is being providéd at convenient times.
strongly  Disagree Slightly Slightly Agree  Strongly
Disagreé Disagree Agree Agree

2.4% 12.2% 9.8% 11.0% 59.8% 4.9%

Please 115t sreas that you feel a need for iore training:

182



SECONDARY AIDE SURVEY

Question 9. Please 1ist areas that you feel a need foF more

training.

20 Additional computer and software training
_4 Training to upgrade skills in English

—1 Training in mathemetics

—2 Training in classroom management techhiques
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_____DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY
" ECIA, Chapter I
PRUJECT MANAGER SURVEY  N=3

INSTRUCTIONS: Please respond to each of the following statements by

circling the number below the phrase which most accurately reflects
your feeling about that statement.

The documents distributed through the @ffice of Federal Projects Adminis-
tration, regcrding the Chapter I guidelines and regulations, are easy teo
understand and sufficient for assisting administrators with the planning
of their Chapter I programs.
Strongly Slightly  sSlightly Strongly
Disagree Disagree Disagree Agree i.gree Agree

0 0 0 9 2 1

Little or no difficulty was encountered in the impierentation of. the
A. Sclioolwide model
Not Applicable
N i,, ~Z I Z
Strongly . Slightly Slig. ,  Strongly
Disagice Disagree Disagree Agree Agree Agree
0 0 0 G 0 2

B. Full-day, Self-Contained Basic Skills Model
" Not Applicable
0
Strongly ~ Slightly & ‘;ntly Strongly
Disagree Disagree Disagree  fyree Ay. e Agree
0 0 0 0 1 2
C. Staff Resource Model
Not Appiiéébie
0 ,
Strongly _ Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree
1 0 1 0 1 0
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D:

Homogeneous '

There were minimal difficulties when working with school administrators

Not Appif=2oi
0

Strongly

Disagree Disagruz-
0 0

Split Laboratory ur

Not Appiicab’e
B .
Strongly
Disagree Disagree
0 0

Fxtended School Day

Not Applicable
- 1 -

Strongly
Disagre’e Disagree
1 0
Pull.0ut Model
Not Applicable

Strongly. _
Disagree Disagree
0 1]

Double Dosage
Not Applicable
1 ’

Strongly
Dwsggréé DiSégréé

“oretyry o L1assroom

Stightly
Lisagree
0

Classroom

Slightly
Dis;gree
0

Modéi

Slightly
Disagree
0

Slightly
Disagree
0

 Slightly

Disagree
0

Sligntiy
Agree
0

Slightly
Agree
0

STightly

Siightly
Aggeé

Slightly
Agree
0

Agree

Agree

Agree

Agree

Agree
1

Strongly
Agree
2

Strongly
Agree
2

Strongly
Agree
1

Strongly
Agree
1

Sircngly
Agree
1

regarding the implementation of the Chapter I progranm,

Slightly

strongly

Disagree

Disagree
0 0

Slightly
Disagree
o
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Agree
0

Strongly
Agree



4. Minimal difficulty was experienced by ryself or the TSAs when helping the
schutls choose the model(s) resulting in compliance with Chapter 1
guidelines regarding LEA funded class periods.
Strongly Slightly Slightly Strongly
Disagree Disagree Dis;grée Agree Agree Agree

0 0 0 1 1 1

5. Little or no difficulty is encountered in allocating sufficient TSA
support to the Chapter I schools.
Disagree  Disagree  Disagree Agree Agree Agree
0 0 0 0 2 1

Strongly Slightly  Slightly Strongly

6. ﬂ@ﬁy §f7§5§7§§566]§ I work with have difficulty maintaining compliance
with program guidelines.
Strongly ~  Slightly  Slightly ~  Strongly
Disagree Disagree Disagree Agree Agree Agreé
0 3 0 0 B 0

7. Little or no difficulty is encountered when providing support to

Chapter I schools.
Strongly STightly  Slightly Strongly
Dis§grEé Dis;greé Diségree Agree Agree Agree

0 0 q 0 2 1

8. 1 encounter few, 1f any, difficuliies in the supervision of the TSAs.

Strongly . Stightly - Slightly = Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 0 0 1 2

9. Pleace 1ist any problems you encount::ed while supporting the Chapter
I Programs.

[ — -
o _ _ . _
- S e— —— J— . sem— S
o, —————————— — =~ e - ee— — - [ U,




JD.

13.

14.

15.

16.

The TSAs and I are able to provide all needed support to our Chapter I
schools.
Strongly Slightly Slightly Strongly
Disagree Disagree Dis§gréé Agree Agree Agree

0 9 0 1 1 :

Sufficient resources (e.g. funds, staft, r:tirials, etc.) are avail=
able to pbrovide all nccessary inservice :ctivities.

Disagree ntognoca Disagree Agree Agree Agree

0 ¢ 0 0 1 2

Strongly STightly Slightly ~ Strongly

Numerous diffi '  es impede the coordination of jnservice activities.
Strorsly _ Slightly  Slightly Strongly
Disagree Disagree Disagree Agre: Agree Agree

0 2 0 0 0 1
Please 1ist any problems you encountered in planning and coordinating
inservice activities.

Generally, the shared classroom arrangement occtrring in some Chapter I

classes is working very well.

Strongly ~ Slightly  slightly Strongly

Disagree Disagree Disagree Agree Agree Agree
0 0 1 0 0 2

Cooperation and positive interactions appear to be characteristic of the
relationships among the teaching staff.
Strongly Slightly  Slightly Strongly
Disagree Disagree Disagree - Agree Agree Agree

L 0 0 0 1 2

In the scnosls I am involved with, Chapter I is working effectively to

promote positive changes in basic skills achievement in the students.
Strongly . Slightly  Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree
0 0 <07 0 1 2
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18.

20.

21.

22.

Basically; I feel positive about the p®Sram's strict emphasis on

basic skills instruction.

Strongly Slightly  S1'Sh¢ly  strongly

Disagree  Disagree  Disagree Adreg furge Agree
0 0 0 0 3 3

Few, if any problems impeded the ¢:SseiNation of information about the

project to parents and school system pé'Sopnel.

Strongly ~ Slightly  3liShgly  Strongly

Disagree Disagree Disagree A9ree Agree Agree
0 "0 0 1 0 2

The_schools I work with experience diffiSujties involving parents in the
jmplementation of the basic skilis prog’am_

strongly _ Slightly  Sli%hery Strongly
Disagree  Disagree  Disagre. A9 e Agree Agree

0 1 9 2 0 0

strongly Slightly  SliShyyy ___ Strongly
Disagree isagree  Disagree AN Agree Agree

0 0 0 3 0 0
There are few, if any, difficulties assiSting in the organization and
operation of the Parent Advisory LouncilS.
strongly ~  Slightly  Sli%hyyy strongly
Disagree  Disagree  Disagree Agreg Agree Agree

0 0 1 2 0 0

Please_identify other Specific problems "itp the current Chapter I
programs.

a— J— I\:Ai _ S I




23. Recommendations for improving Chapter I:
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Question 9.

Question 13.

Question 22.

Please 1ist anY problems you encountesy while

supporting the Chapter i programs.

_2 Aide time Treguired at 35 minutes @ gtudent-
rescheduling

-l When the redUiredq number of LEa te2Chgrs is

greater thal the number of chapter 1 Tqachers,

Princials are vyery negative

sos.de  1ist aly pyoblems you encounteysy  in

plarning and coordinating inservice activityes.
_1 No set aide qays for this purposSe i.es;

Planning and “onducting inservice actiVigias

Aides are part-time anc often do Nt attend

b

inservice because they 4o not get paid avertime
Teachers aré tired whe: inservice 18 orfereq
formally and Mist be g:iven 1:1 during the day

"

Requesting ‘time for teachers £9F group
sessions. A8 & rasgult inservinn has t° pe on a
one to one basig

.

please identify Other specific probler? Wigh the

current Chapter 1 Programs:

_} Secondary aides are not providing ©Quitaple
time for studentg



Question 23.

;i

e

e

It is generally felt by several of the TSAs

that the organizational structure of the area

Chapter 1 offices should be revamped in order
to bring about more effective utilization of
personnel. Perhaps; at the area 1level, it
would _prove more beneficial for specialists to
be able to specialize in areas such as staff

development; curriculum writing,;
administrative; etc:

To have exclusively full day basic skill

classes in some few schools where we may

concentrate all of our resources and efforts

Contingency model could be éi?ﬁé§7§6iﬁiﬁﬁﬁgs or
50 minutes per child - it would help in
scheduling and hiring

Days should be identified for county and/or

area inservice activities - it would help

Develop form for TSAs and Project Managers to

check off for monitoring - for more uniformity
throughout
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DADE COUNTY PUBLIC SCHOOLS

OFFICE OF EDUCATIONAL ACCOUNTABILITY
~ ECIA, CHAPTER I
AREA EDUCATIONAL SPECIALIST SURVEY  N-11

INSTRUETIONS: Please respond to each of the following statements by

circling the number below the phrase which most accurately reflects
~ your feeling about that statement.

1. The documents distributed through the Office of Federal Projects Adminis-

trations, regarding the Chapter I guidelines and regulations, were easy
to understand and sufficient for assisting administrators with the plan-
ning of their Chapter I programs.
Strongly Slightly Slightly ~~ Strongly
Disagree  Disagree  Disagree Agree Agree Agree
0 4 0 1 5 0
2. Little or no difficulty was encountered in the implementation of the

A. Schoolwide Model

Not Applicable

5 E
Strongly : Slightly Slightly __ Strongly

Disagree Disagree Disagree  Agree  Agree  Agree
0 3 0 3 0 0
B. Full-day, Self-Contained Basic Skills Model
Not Applicable
0
Strongly ~ Slightly Slightly Strongly

Disagree Diéééree Disagree  Agree  Agree  Agree

0 4 1 0 3 3
C. Staff Resource Model
Not Applicable
e -
Strongly  Slightly Slightly Strongly
Disagree Disqgree Dis;gree Agree Agree Agree
4 0 5 (5 2 0




Homogerzous Laboratory or Classroom

Not Applicable

/]
Strongly
Disagree Disagree

0 1

Split Laboratory or

Not Applicable

9
Strongly
Disagree Disagree
0 1

Extended School Day

Not Applicable

. Z 8
Strongly
Disagree Disagree
0 1

Pul1-0ut Model
Not Applicable

4
Strongly
Disggree Disagree

0 1

Not Applicable
8
Strongly

Disagree Disagree’

0 1

Slightly
Disagree
3

Classroom

Slightly
Disagree
0

model

Slightly
Disagree
0

Slightly
Disagree
0

Slightly
Disagree
0

166

Sligntly
Agree
0

Slightly
Agree
0

Slightly
Agree
1

Slightly
Agree

3

Slightly
Agree
1
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Agree

Agree

Agree

Strongly
Agree
1

Strongly
Agree
0

Strongly
Agree
0

Strongly
Agree
0

Strongly
Agree
1



There were no difficuitins when working with school administrators regard-
ing the implementation of the Chapter I program.

Strongly S1ightly  Slightly  Strongly
Disagree Disagree Disagree Agree Agree Agree
0 4 1 . 5 1 0

Generally, the schools I work with encountered 1ittle or no difficulty

allocating sufficient staff to accommodate Chapter I eligible students.
Strongly ~ Slightly  Slightly Strongly

Disagree = Disagree  Disagree Agree Agree Agree
4 3 1 2 1 0

The information describing the guidelines for monitoring the Chapter I
schools was clear and specific.
strongly ~_  Slightly  Slightly =~ Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 1 5 5 0

Monitoring activities are effective in promoting appropriate diagnostic
placements and student progress.
strongly Slightly — Slightly Strongly

Disagree Disagree Disagree Agree Agree Agree
0 3 0 1 3 2

Generally, the schools I support encountered few, if any, problems
testing students in a timely manner for program eligibility:

Strongly STightly Slightly ~ Strongly

Disagree Disagree Disagree Agree Agree Agree
1 1 3 1 5 0

Student attendance is maintained at a high level in my Chapter I schools.
Strongly Slightly Slightly Strongly
Dis;gréé Disagree Disagree Agree Agree Agree

0 1 2 1 7 0

The schools I work with have difficulty maintaining compliance

with program guidelines.

Strongly Slightly  Slightly Strongly

Disagree Dis;greé Disagree Agree Agree Agree
0 0 0 2 3 6
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10. Please 1ist the areas which caused problems with compliance.

11. I experience 1ittle or no difficulty assisting teachers in acquiring
sufficient materials.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree
0 0 5 0 5 1

12. Few, if any, difficulties are experienced in assisting in the develop-
ment and conducting of needed inservice activities in:

A. Reading
Not Applicable
0

Strongly _ Slightly Slightly Strongly
Disagree Dis§gree Disagree Agree Agree Agree
4 0 0 1 4 2
B. Mathematics
Not Applicable
0
Strongly ~ Slightly Slightly Strongly
Disagree Dis§gree Dis;gréé Agree Agree Agree
4 0 0 1 3 3

C. Basic Skills Through the Content Areas
Not Applicable

0
Strongly 7 Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

3 1 0 1 4 2




Language Experience
Not Applicable
0
Strongly  Slightly
Disagree Disagree Disagree
4 0 0

Project MICRO
Not Applicable
3
Strongly Slightly
Disagree Dis§gree Disagree
0 1 0

Oral Language Development
Not Applicable
1
Strongly Slightly
Disagree Disagree Disagree
3 0 0

Test Taking Techniques
Not Applicable
4 ,

St-ongly Slightly
Disqqréé Disagree Disagree

0 1 0
Writing
Not Applicable

- 4 -

Strongly ~ Slightly
Disagree Disagree Disagree

0 1 0

Slightly
Agree
1

Slightly
Agree
0

Slightly

Agree
1

§iigﬁtiy
Agree
1

Slightly
Agree
1
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Agree

Agree

Agree

Strongly
Agree

Strongly
Agree
2

Strongly
Agree
2



13.

15.

16.

17.

18.

Most of the Chapter I program staff I work with participate in

appropriate inservice activities.

Sstrongly - Slightly  Slightly Strongly

Disagree Disagree Disagree Agree Agree Agree
0 0 0 5 3 3

The TSAs and project manager are able to provide all needed support to
our Chapter I schools:
Strongly Slightly ~ Slightly  Strongly
Disagree Disagree Disagree Agree Agree Agree

0 1 4 0 2 4

Please 1ist the areas in which you would 1ike to provide more support.

Generally, the shared classroom arrangement occurring in some Chapter I
classes is working very well. :
Strongly STightly Slightly =~ Strongly
Dis§grée Disagree Disagree Agree Agree Agree

0 0 4 4 3 0
Cooperation and positive interactions appear to be characteristic of the
relationships among the teaching staff.
Strongly Slightly  Slightly . Strongly
Disagree Disagree Disagree Agree Agree Agree

¢} 0 0 6 5 0
Basically, I feel positive about the program's strict emphasis on basic
skills instruction.
Strongly Slightly  Slightly Strongiy
Disagree Disggrée Disagree Agree Agree Agree

0 0 : 0 1 1 9
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20.

21.

22.

The schools I support experienced difficulties involving parents

in the implementation of the basic skills program:

Strongly Slightly  Slightly Strongly

Disagree  Disagree  Disagree Agree Agree Agree
0 1 1 3 2 4

In the schools I am involved with, Chapter I is working effectively to

promote positive changes in basic skills achievment in the students.

Strongly  _ Slightly  Slightly . Strongly

Disagree  Disagree  Disagree Agree Agree Agree
0 0 0 0 8 3

Inservice training activities would increase my effectiveness with

regard to providing support and direction to my Chapter I schools.

Strongly Slightly  Slightly Strongly

Disagree Disagree Disagree Agree Agree Agree
0 ¢ 0 1 6 ]

Place a check ( ) to the right of each topic 1isted below in which
you would like further inservice training:
Classroom management techniques

Assertiveness skills ] S
Establishing effective interpersonal relationships
RS/VP

T™P

The language experience approach to the teaching of basic

skills via content areas
_Oral Language Development

Other: (please specify)

[ FHH
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23. flease 1ist other specific problems
Chapter I program:

you are aware of in the current

24, Recommendations for improving Chapter I: o
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Question 10.

Question 15.

Please 1list the areas which caused problems with
compliance.

=

==

b

o

bbb b b

b b bbb

Resource students being added throughout the
school year .

Securing enough classroom teachers to maintain
a 16:1 pupil/teacher ratio in a schoolwide
project

Inability to secure aides from central area for
non-public schools

Inability to comply with staff resource model
guidelines (maintaining ratio for staff
resource)

Classes over 16 students

Inappropriate scheduling in secondary schools
Two teachers sharing the same room

Changing LEA to Chapter 1 teachers all year

Serving all sligibla students after budget has
been finalized

Securing qualified aides to service secondary
schools

Consistency of directions from central office
ESOL/Chapter 1 interface

Centingency scheduling in high student mobility

schoolr
Secondary Micro

Proper tast scores for placement

Please 1ist the areas in which you would like to

provide more support.

=1

Oral language (explicit guidelines for teachers
countywide)
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Question 23.

Question 24.

Please 1list other specific problems you are aware

of in the current Chapter 1 Frogranm.

=

'n

b

bk

Population increases that require reallocation

of staff and students during the entire school
year

Two teachers sharing the same room

Improve communication between area and central
office
The educational specialists are not prepared to

deal with ESOL program implementation
TSA's should meet periodically to discuss

problems pertinent for countywide uniformity

Change in student population causes scheduling
problems in both resource and basic skills
schedules

Recommendations for improving Chapter i:

bk bk b

L

Direct communication from central office to
area staff

There should be a contact person in all schools

responsible for Chapter 1
Alternative test should be revised

Improve conditions for TSA to provide school

group inservices

Place the oral Language package at all grade

ievels (1-12)

TSAs nead to get copies of most memos that are

sent to Chapter 1 schools (or-have computers

hooked up to the elactronic mail

After a  achool's budget has been exhausted,

provide scme written guidelines for _school
administrators to follow when the number of

Chapter 1 eligible students exceed the amount
of service the school can provide. Should

there be cut-off date? A cut-off number?

Please provide smme clarity for these concerns.

174 201



~___ DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY
ECIA, CHAPTER 1 - PARENT SURVEY

Do you have a child who participates in the Chapter 1 program? Yes 38 No 10

If yes; please place an "X" next to each type of school listed below in which

you have a child who participates in the Chapter 1 program.

> Non-public _3-

Public elementary _31 , Public secondary _4 ; Alternative ___
Were you made aware of your child's participation in the chapter 1 program
by school personnel?  Yes _ 34 _ No 4 _

ok ok k ok ok ok K Tk ok ok ok ok kKKK kR kK KKK ok ok KKK KR KR KK FER

NSTRUCTIONS: Please respond to each of the following statements by circling

Tilcr]r—t |

ie_number below the phrase which most accurately reflects your feeling about
Lhat statement.

1. Generally, I like the Chapter 1 program's strict emphasis on reading;
writing, and mathematies.
Strongly  Disagree  Slightly Slightly Agree Strongly
disagree disagree agree agree

6.3% 0.0% 0.0% 3.2% 35:4% 54.1%

2. Students participating in the Chapter 1 program receive homework:
Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

2.1% 4.2% - 0.0% 4.2% 35.4% 54.1%

3. The school has given me a chance to become involved in the education of
my child(ren).

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree
4.3% 2.1% 0.0% 8.5% 34% 51:1%

4. The evaiuation results of the Chapter 1 program have been explained to
me.

Strongly  Disagree  Slightly Slightly Agree Strongly
disagrez disagree agree agree

8:32 8.3% 4.2% 2.1% 37.5% 39.6%

T
2
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5.

I have been given a chance to make reconwiendations about the Chapter 1
project. : :
Strongly Disagree  Slightly Slightly Agree Strongly
disagree disagree agree agree

6.7% 13.3% 0.0% 13.3% 46.7% 20%

The Chapter 1 program should be in all eligible schools, even though it
would result in fewer students participating at each school.

Strongly  Disagree  Slightly Slightly Agree Strongly
disagree disagree agree agree

2.1% 2.1% 2.1% 2.1% 34.1% 57.5%

Make an (x) in each column that applies to your experience and/or needs
regarding the areas listed below.

Received Need Not = _
training training Applicable

a. Helping chiidren at home in 46% 443 10%

reading and mathematics

b. Information about the Chapter 54% 34% 12%

1 program.

¢. Conducting parent meetings and 35% a4 21%

activities for parents.

The use of computers to help students in reading, writing, and mathe-
matics is effective.

Strongly ~ Disagree  Slightly =~ Slightly  Agree  Strongly
disagree disagree agree agree

0.0% 0.0% 2.1% 12.5% 31.2% 54.2
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9. At the secondary level, the provision of Chapter 1 services through the
use of paraprofessionals (aides and assistants) as supplementary person-
nel met the needs of eligible students in reading and mathematics.
Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

2.4% 0.0% 0.0% 14.3% 54.8% 28.5%

10. In your opinion, how can the Chapter 1 secondary level program be im-
proved? ‘

In four public elementary schools, Chapter 1 services were provided using the
Sc Wi ct Model: R

a. In this model, Chapter 1 instruction was provided in self-contained

classrooms with a 16:1 pupil/teacher ratio to all students enrolled in
the four public elementary schools with the highest percentages of

students eligible for free or reduced price lunches.

b. A1l students received instruction in all curriculum areas based on

c¢: A1l students received grades in all curriculum areas in which instruc-
tion is presented i.e.; basic skills, science, social studies, health

and safety, enrichments, electives.

d. Diagnostic prescriptive instruction in the basic skills (language arts,

reading, mathematics) is enhanced by parallel instruction emphasizing
basic skills_in all other subject mattter content areas (science, social

studies, health; literature and expressive language).

-

11. The Schoolwide Project Model, as presently provided; should be continued.

Strongly Disagree Slightly Slightly Agree Strongly

disagree disagree agree agree

0.0% 2.4% 7.3% 0.0% 39.1% 51.2%
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12. State any suggestions you may have which should potentially improve the

Chapter 1 planning process:

In The Public Elementary

Questions 13-27 Are Only For Parents With
Schoo! Chapter 1 Program

In the public elementary schools; Chapter 1 services are provided using the
Full-Day Self-Contained Basic Skills Model:

a. In this model, teachers instructed Chapter 1-eligible students exclu-
sively in separate classrooms with a maximum of 16 students: Although
in some instances space limitations required two teachers and 32 stu-
dents to be assigned to a single classroom; each teacher was instruc-
tionally responsible for his/her specific group of students.

b. Approximately one-half of the school day was devoted to individualized
instruction in reading; language arts and mathematics using a diagnos-
tic/prescriptive approach.. The remainder of the day included basic
skills dinstruction through content areas (science,  social  studies,
health, 1literature and expressive language)  and dinstruction from
specialists in physical education, music; art and other electives.

c. Since_ students will not receive direct instruction  in objectives for
social studies, science and health; report card grades were given only
in the areas of language arts and mathematics plus enrichment and
elective subjects.

13. My child likes participating in the full-day basic skills program de-
scribed above.
Strongly  Disagree  Slightly Slightly Agree Strongly
disagree v disagree agree agree

3.1% 3.1% 0.0% 9.4% 53.1% 31.3%

14. The full-day basic skills program is an effective method for improving

.children's reading.
Strongly ~ Disagree  Slightly S1ightly Agree Strongly

disagree disagree agree agree

0.0% 3:2% 0.0% 12.9% 35.5% 48.4%
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15.

17.

18.

19.

20.

The_ full-day basic skills program is an effective method for improving
children's math.

disagree disagree agree agree

0.0% 0.0% 3.2% 9.7% 38.7% 48.4%

Strongly Disagree Slightly Slightly Agree Strongly

The_full-day basic skills program is an effective method for improving
children's writing.

Strongly  Disagree  Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 3.2% 3.2% 12.9% 35.5% 45.2%

The full-day basic skills program is an effective method for improving
children's language skills.

Strongly Disagree Slightly Slightly Agree Strongly

disagree disagree agree agree

0.0% 3.3% 3.3% 13.3% 36.7% 43.3%

The 16:1 pupil/teacher ratio allows the teacher time to work with each
student (or groups of students) at his/her (their) respective level(s).

Strongly - Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

3.1% 0.0% 3.1% 12.5% 34.4% 46.9

The 16:1 pupil/teacher ratio allows the teacher time to supply additional

help to those who need it.
Strongly Disagree Slightly Slightly Agree Strongly

disagree disagree agree agree

0.0% 0.0% 6.2% 9.4% 43.8% 40.6%

Having two teachers, with groups of 16 students each, in a single regu-

lar-sized classroom is not harmful to instruction.

Strongly Disagree Slightly Slightly Agree Strongly

disagree disagree agree agree

9.4% 3.1% 15.6% 9.4% 37.5% 25%
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21.

22.

23.

24.

25.

27.

I am satisfied with the 16:1 pupil/teacher class ratio for Chapter 1
students.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 9.4% 9.4% 9.4% 31.2% 40.6%

Generally, I approve of the requirement that eligible elementary Chapter
1 students not receive direct dinstruction in objectives for social
studies, science and health.
Strongly Disagree Slightly S1lightly Agree Strongly
disagree disagree agree agree
16.1% 3.2% 9.7% 25.8% 22.6% 22.6%
The Chapter 1 requirement that the teaching of reading, writings mathe-
matics, and basic skills through content areas (e.g. science, social
studies, etc.) presented few problems for the Chapter 1 teachers.
Strongiy Disagree  ° Slightly Slightly Agree Strongly
disagree disagree agree agree

6.3% 3.1% 3.1% 31.3% 40.6% 15.6%

I am satisfied with the grading system for Chapter 1 students.
Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

3.2% 3.2% 3.2% 6.5% 58.1% 25.8%

I receive enough direction and support from the parent aide (previously

called parent liaison person, PLP).

Strongly ~ Disagree  Slightly Slightly Agree Strongly

disagree disagree agree agree
13.8% 10.3% 3.5% 17.2% 48.3% 6.9%

gggyébﬁﬁﬁﬁiééfibﬁ between the parents and the parent aide is satisfac-

Strongly Disagree Slightly Slightly Agree Strongly

disagree disagree agree agree
13.3% 10% 6:7% 13.3% 43.3% 13.3%

The parent aide support, as presently provided, should be continued.

éfiéﬁgiy Disagree Slightly Slightly Agree Strongly

disagree disagree agree agree
0.0% 6.7% 0.0% 0.0% 40% 53.3%
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Question 10.

In

PARENT SURVEY

your opinion, how can the Chapter i secondary

level program be improved?

kot |

I

bl b

More parental involvement, unavare of vhat

Chapter 1 is all about.
Children involved in Chapter 1 should be

considered equal to other children at their
level.
By having some teacher aides in each Chapter i

teachers’ room.

By having more courses in social studies,

science and other gubjects.
By having wmore aides/assistants.

By having aides/assistants only at the

secondary level the Chapter i program has been
going down.

Better trained aides/assistants.

Send tests home with pupils for parents to test
them; teachers should sign and grade them.
Signed tests ashould be sent home for
parents’ records.

Meny schoole emphasize remediation and do not

recognize students who have the ability to move
ahead or do not make the effort to raise the

@xpepectations of these students:
More waterials.
Conaideration of better teachers.

Science and social studies should be graded in
all schools:
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Question 12: State any suggestions you may have which should

potentially improve the Chapter 1 pilanning procesa:

-1 More principal involvement.

_L Students should receive social sgtudiea and
science.

-1 Send parenta schediules of homework:

-1 The planning committee should keep Parent
Liason Persons in Chapter i1 where they can be
of assistance.

-1 Have all homevork assignments signed by parents
and teachers.

-1 More time for teachers to teach students
reading, math and writing.

-1 Stimulating  reading in socisl studies,
science; religion, etc.

—1 Do not rely so heavily on Stanford Achievement
Test stanines to place students in Chapter 1.
Many factors should be considered before
labeling a child "remedial-”.

_1 More emphasis on child’s needs.

-1 Teachers should vwork closely with the Parent
Liason Person in helping prepare materials for
students.

1 Additional help for the classroom teacher
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The School Board. of Dade County; Florida adheres to a policy of
nondiscrimination in educational programs/activities and employment

and strives affirmatively to provide equal opportunity for all as required
by:

Title VI of the Civil Rights Act of 1964 - prohibits discrimination
on the basis of race, color, religion, or national origin.

Title VI of the Civil Rights Act of 1964, as amended - prohibits
discrimipation in employment on the basis of race, color; religion,
sex, o¢ national origin.

Title 1X of the Education .Amendments of 1972 - prohibits

discrimination on the basis of sex:

Age Discrimination Act of 1967, as amended - prohibits dis-
crimination on tha basis of age betwaen 40 and 70.
Section 504 of the Rehabilitatian Act of 1973 - piohibits dis-

criminatign against the handicapped,

Florida. Educational Equity Act - prohibits discrimination on
the basis of race, sex, natiorial origin, marital statug or handicap

against a student or employee:

Veterans are _ provided re-emplayment. rights in accordance with P;L:
93-608 (Federal) and Sectien 286.07, Florida Statutes, which also
stipulates categoricgl preferences for employment.
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