
4. It is recommended that additional emphasis be placed on
language development at the fourth grade level.

5. It is recommended that some attention should be given
to those factors which influence the differential
performance of male and female students at particular
grades.

6. Additional effort should be made to identify methods to
further involve parents in the planning and
implementation of the Chapter 1 project.

7. Attention should be given to the difficulty that
principals experience in recruiting suitable teachers
and aides.

8; The situation _in_which two teachers,_ each with 16
students, teach _in a single regular,,sized classroom
should be reviewed in order to determine if adjustments
can be made to_reduce the negative effects resulting
from this situation.

9; The _inservice_needs/desires_ of Chapter 1 personnel
should be identified and'appropriate inservice training
provided. Survey data indicated a need for inservice
training in .the areas of computer education, computer
software, language experience, and oral language
development.
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Executive Summary

This report presents program evaluation findings concerning the1984-85 Chapter 1 project as- it was implemented in the DadeCounty School District.

Federal funds totaling approximately $28 minion were providedthrough Chapter 1 of the Education Consolidation and ImprovementAct (ECIA) of 1981 /Public Law 97=35) for the implementation ofthe project. During the 1984=85 project year, services wereprovided to a total of 33,278 students at 177 sites.

A major revision of the public elementary school program was madeat the beginning of the 1983-84 school year. These modifications,which were continued during 1984-85, included: (1) provision ofservices to eligible students during the regular school day,rather than through an after-school programv(2) development of aSchoolwide component in one elementary School; and (3) provisionof Chapter 1 services through a Full=Day Basic Skills model inthe Elementary component and the Chapter 1/SCE elementarycomponent.

The objective of the project was to raise the reading,mathematics and language performance levelS, relative to nationalnorms, of low achieving students who attend schools with highconcentrations of children from low income families. The _majorevaluation _focus was an assessment of achievement made _by theproject students in areas of reading, mathematics and language asevidenced by NCE gain scores reported from April, 1984 and April,1985 adminiStrations of the Stanford Achievement Test.

In addition to the assessment of achievement gains, evaluationefforts included monitoring th(2 status of project operationsthrough site viSitations, and a survey of Chapter 1 personnel andparents in order to gather data for use in developing and
implementing compensatory educational programS in 1985-86.

Act..evement Gaino for 1984-85

While the overall district public school reading and mathematicsachievement gainS for 1584-85 are not substantial, it appearsthat the project waS generally successful. With the exception ofthe second and fourth grades, positive gains in reading wereachieved at all grade_levels. The negative resultS at the secondand fourth gradeS reflect districtwide achievement patterns andare reported by several other districts in the State that use theStanford. Positive gains in mathematics were achieved at angrade levels except for a slight negative result in the fourthgrade. Achievement results in language showed positive gains ingrades five and six with a negative result at the fourth grade.Since any gain greater than zero would indicate that the Chapter1 pupils had improved their standing with respect to thenormative population, the overall public school results indicatethat the Chapter 1 program had a generally positive effect on theparticipants, achievement.

10



The reported overall public school reading and mathematics
achievement results for grades kindergarten through eleven would
indicate that the Chapter 1 program was having a similar impact
in both reading and mathematics. The overall reading gain is
slightly higher than the overall mathematics gain, but it i8 not
clear whether thiS id a program effect or the result of inflated
reading gains in the Secondary grades.

Most participants in the Elementary component and the Chapter
1/SCE elementary component received Chapter 1 services through
the Full-Day Basic Skilld model. A small number of students who
could not be assigned to a Full-Day Basic Skills class received
supplementary instruction through one of three contingency models
/Staff Resource, Pullout, Extended School Day). An attempt waS
made to compare the achievement gains made by participants in the
contingency models with _the gains made by students who
participated in the Full=.Day Basic Skills model. Only in the
Elementary component Staff Resource model did a sufficient number
of students participate to_allow such a comparison. In reading,
participants in the Staff Resource Model achieved a slightlyhigher gain than the Full=Day model participants/ while in
mathematics, the Full=Day participants achieved a greater gain
than the Staff Resource students. It may be that these findings
are not a result of differences in the models but rather a
function of differences in the student populations due to factort
at the school level that influence student placement.

Compared to the elementary grade level (K-6), the secondary grade
level (7-ll)_gains were greater in both reading and mathematic8.The secondary grade level reading gain is substantially greaterthan the elementary level reading gain score. The difference inmathematics gains, although not as substantial, is relativelylarge. Howeveri_ the secondary level gains should be interpreted
cautiously due to selection procedures which may have increased
the regression effect on these gain scores.

Female reading achievement gains were higher than the malereading achievement gains overall at well as at the elementarylevel and the secondary level. Overall and elementary levelmathematics achievement gains were greater for the femaleparticipants. However, at the secondary level the males achieveda greater NCE gain in mathematics than the female participants.Female students appeared to benefit more from participation inthe Chapter 1 program than the male students except in
mathematics at the secondary le,rel.

Monitoring Activities

Data from both site visitation cycles revealed that, on thewhole, the program was functioning smoothly. There were someproblems which were reported to project personnel at conference
sessions following each of the visitations.



ECIA,__Chapter-1 Personnel and Parent Survey

Results of the survey indicate an overall high degree of program
satisfaction across all Six respondent groups. Principalsreported that, in general, little difficulty was encountered inplanning and implementing the Chapter 1 program. The Chapter 1planning process and the adequacy and clarity of informationprovided to facilitate program planning received favorableratings by most administrator8. However, more than half of thepkincipals reported that they experienced difficulty obtainingparental involvement in the planning of their program.Similarly, area educational specialists reported difficultyinvolving parents in the implementation of the program. Arelatively large number of administrators also noted that they
experienced problems in developing their program because of thelate arrival of test scores used to determine studenteligibility. Some principalS reported problems implementing the
Chapter 1 program because of difficulty experienced in recruiting
suitable personnel.

The positive influence of the Chapter 1 program on studentachievement was reported by_administrators, teachers, educationelspecialists, and parents. The 16:1 student-teacher ratio used inthe elementary schools Full-Day Basic Skins classes was rated aSeffective by virtually all teachers even though a high percentage
indicated that having two teacherS, with 16 students eachi in Asingle regular-sized classroom was harmful to instruction. Thevast majority of teachers, however, indicated that they preferredto remain in Chapter i during the next school year even if itwere necessary to share a classroom.

Chapter 1 personnel were provided with an opportunity to indicatetheir detird and/or need for inservice training. Two generalareas of inservice were noted most frequently. The need/desirefor inservice in the area of computer education and computersoftware was reported by administrators, elementary teachers, andsecondary aides. Responses from principals, teachers, andeducational specialists also indicate the need/desire foradditional inservice training in the area of the languageexperience approach and oral language development.

Recommendations

1. It is recommended that the Chapter 1 project, as
implemented in the 1984-85 school year, be continued.

2. It is recommended that specific attention be given tothe reading instruction at the second and fourthgradet. It should be noted, however, that there alsomay he non-programmatic influences affecting reading
test results at these grade levels.

3. It iS recommended that additional emphasis be placed on
mathematics in the fourth grade.

iii
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4. It is recommended that additional emphasis be placed on
language development at the fourth grade level.

5. It is recommended that some attention should be given
to those factors which influence the differential
performance of male and female students at particular
grades.

6. Additional effort should be made to identify methods to
further involve parents in the planning and
implementation of the Chapter 1 project.

7. Attention Should be given to the difficulty that
principalS experience in recruiting suitable teachers
and aides.

8; The situatioM _in_which two teachers,_ each with 16
students, teach _in a single regular,,sized classroom
should be reViewed in order to determine if_adjustments
can be made td_reduce the negative effects resulting
from this situation.

9; The inservice_needs/desires_ of Chapter 1 personnel
should be identified and'appropriate inservice training
provided. Survey data indicated a need for inservice
training in the areas of computer education, computer
software, langdage experience, and oral language
development.



INTRODUCTION

This document keports the evaluation findings concerning the
1984=85 ECIA, Chapter 1 project operated by the Dade county
Public Schools. The findings are based on the achievement test
results obtained from promoted students who were participants of
the project for the academic year 1984-85.

Purpose of Project

The project's general aim was the provision of Supplementary
instructional programming in the basic skills at the elementary
school level and in reading and mathematics at the secondary
level. Thede skill development services were to be provided in
sufficient Strength to counter educational handicapS stemming
from conditions associated with low socio-economic areas.

Background of ESEA, Title I and_ECIA_,__Chapter-1

In 1965, the United States Congress passed the Elementary andSecondary Education Act (ESEA) in an effort to improve thequality of education in the United States. Title I of this Act
provided federal funds for supplementary instruction for lowachieving student8 who attended schools with the highest
concentrations of children from low-income families. Effective
with the 1982-83 school year, ESEA, Title I was replaced by theEducation Consolidation and Improvement Act (ECIA), Chapter 1(Public Law 97=35). Under this Act the Title I program purposeof supplementary inStruction in the basic skills for low
achieving students in low=income communities has been continued.

Selection-of-Participating Schools

Me percentage of students eligible for free and/or reducedLunches in a given school is used to determine the eligibility ofthat school for participation in the Chapter 1 program. Allmhools, in which the percentage of children eligible for free
Ind/or reduced lunch is higher than the districtwide average, arealigible_ for the Chapter 1 program (elementary, junior, andmnior high schools are analyzed separately). From among the
aligible schoolsi selection for participation is generally made
al economic rank order (highest percentage = highest ranking).
the inimber of schools to be selected for participation iS
:ontrolled by_the program coSt per pupil, ,the number of eligible
mpils in each school, and the total available funding. A list

the 1984-85 ECIA, Chapter 1 Schools can be found in Appendix

4aection of Eligible Students

ECIA,_ Chapter- 1 statute and related guidelines define- any
tudent Who_is achieving below:the 'lora for his/her age and_grade
s ueducationally disadvantagedu.Such a_population_ was much too
arge _to serve effectively with_ the_funding whichwas availablender ECIA, Chapter 1. Consequently, the selection of students



for participation in the Chapter 1 program was based on the need
to concentrate- resources on as many_ of thel educationally
disadvantaged students as possible without jeopardizing the scope
and quality of the program which was_planned. Several factors
were included in the process of defining the population on which
the Chapter 1 resources were concentrated. Atong_these factors
were costs per pupil for the proposed_ program designi total
available fundingi grade level prioritieso instructional
prioritiesi student achievement characteristid$,_ and available
resources from other programs; The specific student selection
criteria for the 1984-85 Chapter 1 program can be found in
Appendix B.



DESCRIPTION OF THE PROJECT

During the 1984.=85 academic year, Chapter 1 funds were allocated
to 106 elementary, 28 middle/junior high, 14 senior high, and 6
alternative public schools in Dade County. In addition, fundswere provided to. nine non-public schools and 14 centers for
neglected or delinquent youth. The pwoject funding totaled
approximately $28 minion and _provided services for 33,278
eligible students through seven project components. Presented inTable 1 is the number of students served by each of the seven
project components.

Table

1984-85, ECIA, Chapter 1
NUMber Of Students Served by Component

During the 1984-85 School Year

No. of Grade
Component Sites Levels

NO. of
StddentS
SerVed

Schoolwide 4 K-6 2,768

Elementary 67 1-6 14,560

Chapter 1/SCE 35 1-6 1/935

Secondary School 42 5-10 11,907

Alternative 6 6-12 836

Non-Public 9 1-8 605

Neglected/Delinquent 14 K-12 667

Total 177 K- 2 33,278

Sdhoolwide Component

Ddring_ _the 1984-85 school year indtrUdtion was:provided in self-
contained cIavsrooms with a_student=teacher ratio of 16:1 to all
students,..grades kindergarten throdgltdiXth, enrolled in _the four
pUblid_ elementary _schools with the _highest_percentages of
students eligible for_ free or reduced price lunches; Chapter 1funds were allocated for each student_whose_prior reading and
mathematics__achievement levels were between the Ist.through -the
49th percentiles. Regular state and local funds (Budget, Part 1)were allddated_:for those students whose pricit .reading and/ormathematics achievement Ievels_were at _or above the 50th
percentile.___,Chapter 1 supplementary fUnding was provided for atotal of 2,768 students in this component.

3
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All _students _received_ instruction ft-ot Certified elementary
teachers in- all curriculum areas based -oh AndiVidual student
needs. Although instruction was not liMited_to_ basic skills,
teachers were_ encouraged .to_provide parallel_etiphasis: on the
mastery of_basic skills in conjunction with itittrUotion:in _other
learning areas.. Students were instructed_for the:entire:school
day in accordance with the district's "Salanded Curriculum"
instructional time requirements. .

Elementary_Component

Students in grades one through six it the Sikty=SeVen schools
with the highest economic ranking, tkolusive of _the_ four
schoolwide component sites, participated ih :the_ Elementary
component. Students were eligible for partiCipation_in the
program if their prior achievement levels were at or below the
20th_ percentile in reading and the 49th_ percentile in
mathematics. Supplementary funding for thiS doniponent was
provided exclusively by Chapter 1.

Eligible students were enrolled in Full=Day BaSid Skills_ classes
witha student-teacher ratio no greater that 16:1. :Approximately
onehalf: of the school day was devoted tO individualized
instruction_in reading, language arts1 and Mathetatids using _a
diagnostic/prescriptive approach; The remainder Of the day
included_basid skills instruction through content areas (science,
social ittddied, health and safetyi and literature_and expressive
language) and instruction from specialists in physical edUCAtioni
music, art and other special electives;

A limited_nutber of_eligible students who could tot be astigned
tO_ a _Fullpay Basic__Skills class due to _parent requests,
scheduling, spade_and/Or staff availability limitatiOnS0 re-delved
supplementary inetruction in basic skills throvgh_ote Of _three
contingencyMOdels_(Staff_ Resource, Pullout, Extended _Sdhool
Day). In_ the Staff Resource model, Chapter 1 _aides/aSdistants
provided badid Skills instruction to Chapter 1 students Under the
direction and SdperViSion of the locally-funded teacher in the
regular_classroom._ The Pullout model supplementary serviCeS_vere
provided by Chapter_i funded personnel (teachers or aideS) in
specifically designated areas outside the regular _clasardom
during_ the regular Sohetil day._ The Extended School Day mOdel
allowedChapter1 _funded _teachers to provide basic_ skillt
instruction to Chapter 1 eligible students in-pre or post school
hours. _A complete ideddription of the supplementary prograt
models _is included ih Appendix C. A total of-14;560 StUdehta
received _services under this component including those students
enrolled ih the Staff ReSource, Pullout, And Extended School Day
models.

Chapter 1/SCE Component

The remaining 35_pUblid eletientary school sites included in the
1984-85 Chapter 1 prOjedt_used Chapter 1 and State Compensatory
Education (SCE) prOgrat fUndit jointly to provide supplemental

1 7



instruction to eligible students in the first through sixth
grades. Chapter 1 funds were allocated for Students whose prior
achievement levels were between the 16th through 20th percentiles
in reading in conjunction with the 49th percentile or below in
mathematics. SCE funds were allocated for students whose prior
reading achievement levels weve within the let through the I5thpercentiles in reading and the 49th percentile or below in
mathematics.

Instructional services were provided without regard to Chapter 1
or SCE program distinctions using the Full=Day Basic Skins model
described in the Elementary component. A limited number of
Students who could not be served in this =del were provided
supplementary instruction through the contingency models (Staff
Resource, Pullout, Extended School Day) as described in the
Elementary component. Chapter 1 supplementary funding was
provided for a total of 1,935 students in this component,
including the students served through the Staff Resource,
Pullout, and Extended School Day models.

Secondary School Component

Chapter 1_ reading and mathematics services were _provided to
students_ in _grades __fiVe :through ten at 42 _public_ secondary
schools (28 middle/jthior_highi _14 senior_high). Students _Were
eligible to receive serVides.if their prior_achievement_leveI wasat_the firat orItedond stanine; Separate eligibility Was
determined for reading And mathematics;

Two _Chapter 1 supplementary:models were used to pr6vide Set-Vide-a
to--eligible studentet _Split_ Laboratory/Classroom and StaffResource. The most_cdtkohly_used_model was the Staff Resource in
which Chapter 1 funded paraprofessionaIsi_under the directidn 4ind
supervision of locally fUnded_teachers, provided_instructibh_ toChapter 1,eligible atUdente:in classrooms which were composed_of
either Chapter 1 stud-Mite only or both Chapter_l and non-ChapterI __students; United _USage: :was also made of the Split
Laboratory/Classroom tddel_in Which.Chapter 1_ and,locally fUnded
teachers .wete_paired fOt_the piitpose of providing instructiOn_tO
Chapter-1 eligible stUdenta in Separate classrooms; A detailed
description of the SadOndary SdhooI..component program modela_ ia
provided _in _Appendix C. _A_tOtal of 11,907 students reteiVed8,766 reading services and 7,201 Mathematics services throughthis component;

Alternative-School Component

Public alternative school atUdente (grades 6,!.12) were eligible tOparticipate_ in the Chapter 1 prOgraM if their prior achievementlevels were at or below the 25th percentile in reading and/otmathematics and,they otherWied_WOUld_have_been attending Chaptet
schools; _Supplementary inattUdtion was provided_to eligiblestudents through-_ Homogeneoua Laboratory/CIassroomi_ _Split

Laboratory/Classroomi_ and Staff ReedUrde models (as described in
the Secondary School component) and the Pullout model (elementary

18



grades only} in which Chapter 1 teachers provided supplementary
instruction outside the regular classroom. Reading services were
provided mainly through the Homogeneous Laboratory/CIassroom
model with the remaining reading services almost evenly divided
between the Split Laboratory/Classroom and Staff Resource models.
Mathematics services were primarily provided through the
Homogeneous Laboratory/Classroom model. A total of 836 students
received 672 reading services and 633 mathematics services in
this component.

Norv-Public_School_Component

The Chapter 1 Non-Public School component operated in nine
schools and served 605 students in grades one through eight.
Non-public school students were eligible for participation
according to the following levels of prior achievement: grades
ohe through six - 20th percentile or below in reading and 49th
percentile or below in mathematics; gradeS Seven through ten -
stanines one or two in readinTand/or mathematicS. In addition,
to receive Chapter 1 services the studentd_ meeting the
achievement criteria would have otherwise attended a Chapter 1
public school. Students at the elementary grade levels (grades 1-
6) received instruction in both reading and mathematics whereas
secondary level students (grades 7 and 8) received instruction in
reading and/or mathematics, depending on eligibility.

Chapter 1 instruction at the non-public school_sitte was provided
through the Staff Resource model as described in the Secondary
School component; the Extended School Day model in which Chapter
1 teAchere And paraprofessionals instructed studente in pre or
post School hours; and the Pullout model (elementary grades only)
as dedcribed in the Alternative School component. The Pullout
model was most frequently used to provide Chapter 1 services for
students in this component.

center for Neglected or DeIinguent_Youth Component

ReSidentS of 14 Centers for neglected or delinquent youth were
seleCted for :Chapter _1 participation on the basia Of prior
achievement levels at _the 30th -percentile or belOW in
kindergartett and the first through twenty-fifth percentileb in
gradea_Ofte throUgh twelve in reading and/or mathematics. _Chapter
1 serVices were offered to 667 students either at the reSidentiaI
institUtiOh Or iat the pUblic schools attended by prOgram
partiCipaflta. Chapter Ifunded teachers and paraprofeSdidnals
prOVided tUtdrial_indtruction after the completion of the_regUlar
school day,(Ektended School Day)i or during the StUdeit's
regular reading And/or mathematics class time (Staff ReSOUrCe)
At one tenter the Homogeneous Laboratory/Classroom model vas Used
to provide tathetatics services and the Split Laboratory/Claaa=
room model _Vag_ USed for the provision of Chapter 1 reading
serviceS._ The Heitogeneous and Split Laboratory/Classroom modela
are described under the Sedondary School component.
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DESCRIPTION OF THE EVALUATION

Achievement Gains for 1984-85

In order to evaluate the academic benefits which the project was
abld_to produce, an analysis of achievement gains was undertaken.
In addition, the effects of specific program characteristics on
achievement gains were also examined.

To determine program effectiveness/ the norm-referenced model
(Model Al) was implemented on a full year (twelve month)
evaluation cycle for most of the Chapter _1 participants.Pretesting and_posttesting occurred in April, 1984 and April,
1985 respectively, As part of the districtwide administration of
th.e Stanford Achievement Test. For kindergarten studentsenrolled in the Schoolwide component the norm-referenced modelwas implemented on a fall to spring evaluation cycle with
pretesting occurring in October, 1984 and posttesting in May,1985 using the California Achievement Test (CAT). Students
receiving services at neglected or delInquent centers were also
evaluated using the CAT on the basis of the fall to spring cycle.
The results of the analysis for the neglected or delinquentcenters have not been included in this report due to a limited
number of student teat scores.

The normal curve eqUiValent (NCE) score, which was used in theanalysesi was mandated At the national level,for use in theevaluation and repOrting System of 1984-85=Chapter 1 prOjectS;The _scale of NCES eXtendiat from_one to ninety-nine and ha& amidpoint_of fifty, ad_ dddit the,percentile scale; The NCE Sdale
is more refined that the perdehtile scale in that_NCEs represent
equivalent achievement_Unitdi Whereas percentiles do not refledtequivalent units. Thig prOperty allows for the legitiMate
arithmetical manipulatiOn Of NCE ddores.

An identical NCE Obtained_bh podttest as compared to _preteSt
would reflect the_conditioh_that the:individual being tested hadnot changedhisiher relatiVei _pOsition with respect tO thepopulation _on which the teat had been normed;__ This conditiOnwould _be expected unleSS_ dohie:_unusual educational proqtat
intervened to,alter the indiVidtal'd standing with respect to the
normative_ population. Sinde_Chapter 1 is expected_to partially
compensate_ for identified _edUdational_deficienciesi it vasanticipated that,participantd of the program should demonstrate
at least_some change in their telatiVe position (with respect tOthe normative population) freit_the pretest_to the posttest phaseSof the project; In measuremeht termsi_some_gain in their averageNCE scores should_ occur if the_ project iwas successful in
compensating for the students, -Original deficiencies.

This evaluation addressed the ft:Ilk:Wing questions:

1. Has the districts Chapter 1 pro-gram produced achievement
gains _beyond what -would haVe been expeCted without the
operation of such a program?

7



2. Did the program have similar impact on reading and
mathematics?

3. How d d the Staff ReSource, Pullout and Extended School Day
cinstrctional models uded in the pilblic elementary schools

compare with the achievement gains realized in the Full-Day
Basic Skills model?

4. How did the achievement gains made at the elementary_ grade
levels compare to gains made at the secondary grade levels?

5. Did the females differ from the males in the achievement
gains made in both reading and mathematics?

Monitorinq_ActivIties

The Office of Educational Accountability, through its Department
of Program Evaluation,_ has periodically determined the status of
district Title I/Chapter 1 operations in the past, and has
continued similar reviews of the program in 1984-85. As in prior
years, the procedures used to evaluate the program status
consisted of two visitations to each of the sites providing
services.

Thei __process consisted _of _structured interViews with
adMinistrattve: personnel, and Chapter 1 instructional Staff_ .and
the_ examination of such__ documents as eligibility: liStsi
participant_ rosters, listings of_equipment purchased With_Chapter
1 funds, 'and_ free and/or,reduced,price lunOb applicatiOh_fOrMs.
Besides the administrator, efforts were 4ade to interVieW at
least .one .Chapter 1,-funded_teacher, one LEA-funded Chapter_ 1
teacher, one Chapter 1-funded aidei_ and one Chapter 1=funded
PrOject Micro_Aide at each cite where_ these staff Were dtployddi
DUring each:site visit, efforts were made to interVieW different
teachers and aides.

The sites observed were of the following types:

First
ViSit

Second
Vitit

public Uementary schools (grades X 6) 106 106
publid jUnidir high/middle schools (grades 5 ..,

public Sehi-or:high_schools (grades 9 -_10)
28
14

28
14

alternative aducation schools (grades 6 - 12) 6 6
nonpublic schools (grades 1 - 101
centerA fot neglected or delinquent

youth (grades K - 12)

9

13

9

12

Total sites visited 175 174

21_
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Of the 177 Chapter 1 sites, 175 were visited at the first visit.
Two non-public Sites and two centers for the neglected anddelinquent were not visited as three did not have programs in
operation at the time of the site visits and one had just started
its program.

For the second viSitt, 174 sites were visited. Two non-public
schools and three centers for the neglected and delinquent were
not visited as they did not have operational programs at the time
of the site visits.

The site visitations were designed to gather informationpertaining tu the following areas of program operation:

1. Student Population - the nature of selection and degree
of service to the Student population.

2. Site Selection - the compliance with state and federal
regulations regarding the maintenance of evidence for
school site eligibility, specifically the free and/or
reduced price lunch applications and a report of the
number of those applications and school membership.

3. Equipment, SupplieS, and Materials - the compliancewith state and federal regulations regarding the
maintenance of records of local funds spent on
equipment_t supplies, and materials for Chapter 1
participants; the general maintenance of records of
Chapter 1 equipment; and the availability and adequacy
of the equipment, supplies and materials.

4. Personnel Utilization and Training - the equitable andappropriate use of Chapter 1 Personnel and the
availability and participation in staff development
activities.

5. Instructional Activities - the compliance with
contractual agreements and with district implementation
guidelines regarding instructional activities and grade
reporting.

6. Organization - the compliance with state and federal
regulations regarding the availability ahd completeness
of school level planning documents.

7. Project Micro - the compliance with contractual
Agreements with the state and with district
implementation guidelines regarding the computer
assieted instruction for Chapter 1 participants.

The first site visit occurred during the period of October 29 to
November 14, 1984, which meant that the various Sites had been in
operation for approximately two months prior to the Site visits.The findings from that visit were presented at a conferencesession to the Office of Federal Projects Administration



personnel, area administrative directors4 and program managers
approximately three weeks after the site visits were completed.
At that session individual site reports were distributed to the
appropriate personnel. These reports described each instance of
non-compliance or non-implemenation found during the site viSitt.
In additionr a summary of the more frequent problems wat
presented and discussed.

The same procedure was followed for the second visits which
occurred during the period of January 31, 1985 through February
154 1985 which meant that the various sites had been in operation
for approximately five months prior to the site visits. The
conference session reporting the findings from these visits
took place Ilproximattly two weeks following the completion ofthe site visitations.

Written reports ot the data_cellected for the first and second
site visitations were_produced_(ECIA, Chapter 1 Status Report as
of November 144_ 1984 and ECIAi Chapter 1 Stet:us Report as of
February 15, 1985).

ECIA4__Chepter-1-Personnel and Parent Survey

The ECIA, _Chapter 1 Personnel and Parent_Survey was_intended to
gather_ information on_the_planning_and _implementation of the
1984-85_ Chapter -_1 project. The data obtained were _used in
developing and implementing compensatory_edUcational programs forthe 1985-86 school_year. Survey queStiennaires were mailed to
153_ principals, 386:elementary school teachers4 164 _seconder/
school: teacher aides/assistants* fiVe prOject managers, 23
educational specialists,_ and 181 parents. The questionnaires
Were__developed so -as to be appropriate for each group of
respondents, although similar dimmsions were probed on all ofthe questionnaires.

The vast majority of the-items on_the SUrVeys_were statements to
Which the respondent expressed hiti/her greetent_ or disagreement
on_ a six point scale,ranging_from strongly didagree to strongly
agree_. After examining,the data the six peint scale was collapsed
across the three agree and three diSagree reiiponse options toObtain the total percentage or_thilaber in__ agreement or
disagreement for each item. The collapding of the data provides
a_ Sharp_ agree - disagree distinction whidh AS used in thediscussion which follows. Also inClUded Oh the _surveys werelists of areas/activities ,to, which the reispondent _provided
information by_selectinq from,specific reSponde_optiOnd provided,
and the_provision for the respondent to make Written comments and
suggestions.

An oral presentation of the preliminary findingS WaS Made by the
Office _tif Educational Accountability at a meeting of the Ad Hoc
ECIA,Chapter_l State_Compensatory_EducatiOn_PrOgrat Planning
Committee on March 28, _1985; In,additiont copied Of eadh of the
survey fOrts with the results included were glAten to the Offide
of Federal PrOjeCtis Administration.
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RESULTS AND DISCUSSION

Achievement_Gaims-tor 1884-85

Thei_impact of_ the 1984-85 Chapter 1 project on the reading,
mathematics; and language achievement of participants was
demonstrated by _the amount that the_ average Normal Curve
Equivalent (NCE) scores changed from pretost to_ posttest; The
information included in this section was .,tained from the testscores of 13,072 _Chapter 1 reading_ par.liCipants and 124189
mathematics participants for,grades kindergarten through eleven.
AdditiOnallyi: language test results for pUblid elementary school
participants in grades 4, 5, and 6 are included. This population
represents those promoted pupils for whom_ bdth pretest and
posttest: ddores_ were available. Summary data are generallypresented separately for reading, mathematiosi and language
achievement by grade level.

For the_1884-95_Chapter 1 project, test scores from_the April4
1984 dittridtwide administration of the StanfOrd:Aahievement Test
were used to determine student eligibility._ Thiit Was_the _firstyear in_Whioh Student eligibility was baeed Oril_tedt scores from
the previOtS Spring:test administration. In addition, test'scores
from the_ sate administration of the Stanford were used as thepretest fdr_the Chapter 1 evaluation. ThiS WAS Also the firstyear in_ Whidh Total_ Reading_scores (grades__1=6)_ and_ Total
MathematicS itdbres (grades 1-10) were used in the evaluation ofChapter 1. _Due to these changesi_ comparisont to previous years
achievement tedt results are not recommended.

Vublic elementary_eshooIs. Tables 2 through 9 present theiairiViment results for the three public elementary schoolcomponents (Schoolwide, Elementary4 Chapter 1/SCE). A review ofthe tables reveals that positive average NCE gains were achieved
in reading and mathematics for all three components and inlanguage for the Chapter 1/SCE component. The average reading andmathematics gainil reported for the Schoolwide component must beviewed with caution. Included in the average weighted totals arethe gains for the kindergarten participante which are
substantially higher than the gains for grades one through sixand distort the overall results. For each component, theoverall average gain in mathematics exceeds the overall averagegain in reading and language.

The Elementary component Staff Resource model is the onlycontingency model with a Sufficient number of students to allow areasonable comparison of achievement gains to be made with theFull-Day Basic Skills model. In reading, participants in theStaff Resource model achieved a slightly higher overall NCE gain
(2.8 NCEs) than the Full=Day model participants (1.6 NCES). Inmathematics, the participants in the Full-Day model achieved ahigher overall NCE gain (2.1 NCEs) than the participants in theStaff Resource model (0.2 NCEs).

11



Table 2

1984-85 ECIA,_Chapter 1

Schoolwide Component

Achievement Test Results by Subject

Average NCE Gains

Total Reading Total Mathematics Language

Grade Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain

K 265 20,9 265 29 1

1 32 -3,7 32 2.8 .. ..

2 56 -6,4 54 -2,0 .. ..

3 79 4.1 78 2,7 .. ..

4 170 3,5 168 -1.6 166 -4.0

187 -1,0 184 0.9 183 -0,5

160 -1.1 159 1,5 155 0.3

M,INMO/P.MM......0111/.,.lammi

Average

Weighted 949 4.7 940 8.6 504 -1,4
Totals



Table 3

1984-85 ECIA, Chapter 1

Elementary Component

Achievdent Test Results by Model

Total Reading - Wage NCE Gains

_Staff Extetided

Pull Day Resource School Day Pullout Total

Grade Number NCE Number NCE Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain Tested Gain Tested Gain

1 1052 3,1 44 12,3 2 16,1 3 -10,2 1101 3,5

2 846 =.1.6 63 -0,1 NM WO
4 2,1 913 -1.5

3 1199 3.9 47 0,8 ... .
6 4,8 1252 3,8

4 1270 =0,1 58 -0.7 7 -4.1 5 -1,9 1340 -0.2

5 1420 0,9 48 -1,6 .. ..
3 6,8 1471 0,8

1170 3,1 62 3,0 ... ..
1 5 9 1233 3,

Average

Weighted

Totale 6957 1,6 322 2,0 9 0.4 22 1.1 7310 1,6

27
26



Table 4

1984-85 ECIA, Chapter_l

Elementary Component

Achievement Test Results by Model

Total Mathematics - Average NOE Gains

Staff Extended

Pull Day Resource School Day Pullout Total

Grade Number NCE Number NCE Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain Tested Gain Tested Gain

1 1060 3,1 44 -2,3 2 -18,9 4 ;9,9 1110 2,8

2 849 1,5 63 2,s, .. .
5 10,5 917 1,6

3 1244 1,8 47 -2,1 .. II
6 5,1 1297 1,7

4 1241 ,;0,1 53 -1,2 7 -11,1 5 -5,1 1306 -0,1

5 1411 4 2 46 3,8 . ..
3 -1,7 1460 4,2

6 1161 1,7 60 0,2 .. ..
1 7.2 1222 1,6

Average

Weighted

Totals 6966 2,1 313 0,2 9 -12,8 24 0,8 7312 2,0
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Full Day

Grade Milmer NCE

Level Tested Gain

Tible 5

198485 ECIA, Chapter 1

Elementary Component

Achievement Test Results by Model

Language - Average NCE Gains

Staff Extended

Resource School Day Pullout

Number NCE }limiter NCE Number NCE
Tested Gain Tested Gain Tested Gain

1262 -2,5 59 ;34

5 1421 1,3 46 0,0

6 1167 1,1 60 2,2

7 -6,2 4 2,3

IN4

=4.1

1 6,3

Total

Number NCB

Tested Gain

1332 -2,5

1469 1,3

1228 1,2

.1111.11.......
Average

Weighted

Totals 3850 0,0 165 0,4 7 -6,2 7 1,0 4029 0,0

3 0
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Table 6

1984=85 ECIA, Chapter 1

Chapter 1/SCE Component

Achievement Test Results by Model

Total Reading - Average XCE Gains

_Staff Extended

Full Day Resource School Day Pullout

Grade Number NCE Number HCE lomer RE Number HCE
Level Tested Gain Tested Gain Tested Gain Tested Gain

1 37 -1,9

1.1

2 53 -6,6

3 93 3,2

4 90 1,6

5 126 0,1

6 122 2,9

3 6,4

4 -13,2

12 4,1

8 -0,5

8 1,1

23 3,4

2 -1,5 OW

WO OM OM WM

a.

3 11,4

1 6,8

6 6,6

Total

Number HCE

Tested Gain

40 -1,3

59 -6,9

105 3,3

101 1,7

135 0,2

151 3,1

Average

Weighted

Totals 521 0,7 58 1,7 2 1,5 10 8,1 591 0,9



Tale 7

1984-85 ECIA, Chapter 1

Chapter 1/SCE Component

Achievement Test Results by Model

Total Mathematics - Average NCE Gains

Staff Extended
Full Day Resource School Day Pullout Total

Grade Number NCE Number NCE Number NCE Humber HCE Number RELevel Tested Gain Tested Gain Tested Gain Tested Gain Tested Gain

1 39 4,8

2 51 -0,1

93 -C,4

92 1,9

5 126 3,5

124 4,5

3 9,8

4 -6,6

12 -2,5

7 7,4

8 -1,3

23 5,5

MO WO WM

ow OM

3 4,4

1 0,6

6 0,8

42 5,2

57 -0,9

105 -0,6

102 2,4

135 3,2

153 4,5

Average

Weighted

Totals 525 2,5 57 2,5 2 -9,6 10 1,9 594 2,5
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Tabli 8

1984-85 ECIA, Chapter 1

Chapter 1/SCE Component

Achievement Test Results by Model

Language - Average NCE Gains

Staff Extended

Pull Day Resource School Day Pullout

Grade Number NCE Number NCE Number NCE Number NCE
Level Tested Gain Tested Gain Tested Gain Tested Gain

4 94 0,0 5 6,8

al 5 126 4,0 8 1,7

6 122 3.5 23 5,8

3 16.1

1 -20,2

5 -2.7

Total

Milmer NCE

Tested Gain

102 0,8

135 3,7

150 3,6

Average

Weighted

Totals 342 2,7 36 5,0

36

0611
9 1.6 387 2.9



Public secondary schools. Secondary School component reading andmathematics achievement test results are presented in Tables 9and 10, respectively. An inspection of these tables reveals that
positive overall average gains were recorded in both subjects.

In the Secondary School component, the Reading Comprehensionsubtest was used for both the selection and evaluation ofstudents in grades seven through ten. This, pIus the very lowparticipant selection criteria of the first and second stanines,
may have increased the possibility that the positive gains seen
in the Secondary School component may not be due entirely to theeffect of the Chapter 1 program on achievement, but to the effect
of regression. The tendency for gain scores to reflect regression
is increased when the same test ie used for selection andevaluation because repeated measurements of a phenomenon usingthe same instrument leads to a score closer to the mean. Thistendency is also increased when inclusion is based on a narrowrange of extreme scores as in the Secondary School component.Because these students were selected with scores very far fromthe mean, they would, therefore, have a high probability ofmoving closer to the mean on subsequent testing. A more lenghtly
explanation of regression can be found in Appendix D.

A regression correction procedure preecribed by the Florida
Department of Education has been applied to the Secondary results
for grades seven through eleven in reading and grade 11 inmathematics. However, this correction may not have accounted for
all the regression as it is not based on test results from DadeCounty but from national data supplied by the test publisher.The correction factor applied to the gain scores may haveunderestimated the amount of regression in the scores. Thus,although the large gains for the Secondary School component arewelcomed, they must be viewed cautiously.

Public alternative schools. Alternative School component readingand mathematics achievement test results are presented in Tables11 and 12, respectively. A slight positive overall NCE gain isreported for reading while a negative reeult is reported formathematics.

Nonpublic schoole. Non-Public School_eomponent adhievement testresults for reading_and mathematics are displayed in Tables 13and 14. Overall aVerage positive NCE _gains were adhieVed in bothreading and mathetatics. 1:sositive NCE gains were adhieVed at allgrade levels in bbth reading and mathematics except_at the fourthgrade in readitl and mathematics and at the eighth grade inmathematics.

Publicsehools. Tables 15, 16, and 17_report the dietrict publicschools achieveMent tedt_ results for_ males and _females inreading._ ,mathematidbi -and language._ Positive_oVerall NCE gainswere- achieved in both reading and_mathematiCe. With theexception of the_edoond and fourth grades, positiVe gains wereachieved in readitl_at all grade Ievels.Positive_NCE gainsi in
mathematics were aChitiVed at aII grade levels except for A slight

19
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7able 10

1984-85 ECIA, Chapter 1
Wortazy School

Achievarent 'rest Results hj ltdel
ibtal Mystics - Average Ncs Gains

Halogens= Split Staff Utended
Class/Lab Class/la Res= Schtml Day

Grade Nurter NCE Nutter NCE Nutter NCE Met' NOE
revel Tested Gain Tested Qin Tested Gain Itsted Qin

5 24 5.9

6 97 -3,2

683 5,6

501 1,9

9 671 5,4

10 543 6,9

6 0,811

MeV OWN 10011

8 3.7 .
43 3 9 143 6.7 . .
40 3,1 100 L9 .. ..

1 -3.5 256 5,9 -- --

.. -- 157 7.0 .. ..

MHO 11111 MOD MOM ME WON

Ibtal

Number NCE

Tested Gain

24 5,9

105 -2,7

869 5,7

641 2,0

928 5,5

700 6,9

6 0.8

Average_

Weighted

Tttals 2525 4.7 84 3,4 5,7
3273 4,9



Huger=
CIAN/Lab

Grade Note NOE

1st tsteci Qin

6 2 -11.3

7

10

11

Split

Class/lab

Huta NCE

Wei Gain

OE

9 0,9

1 10,5

ENE

Me 11

198445 Eri1t4

Alternative School *net
kiiievad Itit Results by itditl

btal AVerage NCE Gains

_Ref
Race

Ida NCE
IVastei Gain

Me En

-- 2 -2,0

-- 2 6.0

5 -019

8 3,1

10 1,2

ended

bad Day

&ter XS
Tested Gain

9 3,2

8 6.6

5 ;4,6

=.m=m10...NdNir

Weighted

ttals 53 0.7 22

ONE

EEO

OE

IOW

kat

Niter NCS

Tested Gain

Ibtal

Naahr ICE

Itted Qin

2 -11,3

11 0 4

43 -0.5

15 2,3

16 4.9

15 -0,7

27 1,5

VINW011.

102

42



lionogerosous

Class/lab

Split

ClaSS/Ial3

Table 12

_1984-85 ECM,

Alternative School Casporent

Achi Evened Test Results by Model

1btal Mathematics - Average NM Gains

Staff

Resource
Extended

School Day PULICUt

Nuober

Tated Gain

2 -15.2

6 11.9

28 -5.3

10 -2.4

4 0.9

4 7.5

Numl3er NCE

. Tested Gain

1111 1111

.111 1111

NMI= 1111

1111

OM=

Ow= 1111

Number NCE
Tested Gain

ea= eiN1

1 0;0

1 -4.6

1.2

0.3

1.5

Number NCE
Tested Gain

1111

MIN

MM rMD

1111 OM=

1111 1
111

Nthdpet NCE

ItSted Gain

/1 NNW.

1111 Ole=

11

Number NM
Tested Gain

2 -15.2

7 10.2

29 -5.3

16 -1.1

11 0.5

11 3.7

ge

ted

s 54 =1.8
-

mm0. GM= 22 0.7 11
OWNS 76 -1.1
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Napo
Classfiab

Grade Niter KB
Wel fttei Gain

1

2

3

4

OW mm

OW IOW

WO mu

W M mu

WW1 WO

Table 13

1984-85 ETh thpter 1

Noll-M.1k School algonst
kkevenent Itst Results by }Wel

Total (r.,111 I Average NCE Gaini

Staff Ittenid
Res= School My Mout

Niter ICE ItztOx Nuter IKE
fitted Gain tsted Gain Testal Gain

WO mu

Stal

Nair NCE

Tested Gain

34 6,7 39 4.7

25 3.6 26 3,3

2 2,8 41 1,6

0.7 2 104 23 -3,5

6.2 1 -6.4 41 016

7.1 4 6.1 42 7,8

20 9,6 2 17,9 N/A N/A

31 10.3 1 27.3 V/A NIA

48 2.2

29 ;2,0

54 1.7

55 7 6

22 10.4

32 10.8

mu mu WEI

46

87 713 12 9.0 206 3,2 305 4.6
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1984-85 MIA, Chapter

IbAblic Schad

Matte. 'fest Results by tde1
'Doti khdeties Average Ha Gains

;pool'

Split

flass/tab

Ituthe

Mt Qin

0 IBM

Staff

Rio=

Rater liCE

teed Gain

0,7

1 -14,8

5 -0,7

.. .. .. ..
4 -14,1

.. ... .. .. 2 2,4

.. a. .. ..
9 3.3

.. .. .
19 8-.6

SOO IMO MIN
20 -2,6

Exterded

Schad ray ice
litter KS Lit its
Testin Testii

34 3.6

25 0,8

-1,0 39 4.2

8,0 23 07 .3

1 -642 41 0,0

4 8,2 42 2,8

2 11,5

2 11.0

vexe
Weighted

Idols

47

....

%do

Total

titer IC
Tested

39 3,2

26 0.2

46 3,4

29 -7,2

54 0,4

55 3,3

21 8.9

22 -1.4

113 13 6.6 204 1.3 292 1,5
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Table 16

1984=85 =Ai Chapter
District Public Schools

Achievement 'rest Results by Gen:ler
Nathematics - Average NCE Gains

Grade
level

Females Total

Number
Tested

--

NCE
Gain

-;.-

Number
Tested

NCE
Gain

--

Number
Tested

265

NCE
Gain

29.1

1 650 2.4 534 3.4 1184 2.8

2 604 0.8 424 1.9 1028 1.2

3 851 1.3 631 1.9 1482 3.7

4 895 -0.5 681 0.1 1576 -0.2

5 922 3.8 882 4.0 1804 3.9

6 851 1.8 790 1.4 1641 1.6

Average
Weighted 4773 1.6 3942 2.2 8980 3.0
TotalS (K=6)

7 437 6.6 440 5.0 877 5.8

8 337 1.1 333 2.1 670 1.6

9 448 5.7 496 5.2 944 5.4

10 324 7.3 387 6.4 711 C.8

11 10 2.9 7 2.2 17 2.6

Average
Weighted 1556 5.3 1563 4;8 3219 5.0
Totals (7-11)

Average
Weighted 6329 2.5 5605 2.9 12199 3.5
Totals (K-11)

27

50



Table 17

1984-85 ECIA, Chapter' 1
District Public SchoolS

Achievement Test Results by' Gender
Language -Average ME ains

Grade
Latiel

Males lemales 'Dotal

Ntimber
%Seel

NCE
Gain

NUMber
Tt ME

Gain
NuMber
Tested

NcE
Gain

4 908 -3.0 692 -1.8 1600 -2;5

5 943 1.5 900 0.7 1843 1.1

6 913 1.3 815 0.9 1728 1.1

AveraCA_
Weigbr-ed 2764 0.0 2407 0.0 5171 0;0Tctkla (4-6)



negative result repored for the fourth grade Achievement
results for language (grades 4-6) reveal an overall NCE gain of
zero although positive gains were achieved at grades five and
Six.

The overall negative results for second and fourth grade reading
may be reflective of the pattern of districtwide Stanford median
percentile scores for 1984 and 1985. The districtwide results
contain relatively large declines for two of the three subtests
that comprise the Total Reading score for the Second grade and
one of the two subtests that comprise the Total Reading score for
the fourth grade. In addition, a similar pattern of negattveresultS wait reported for several other districts in the state
that use the Stanford for Chapter 1 evaluation.

In examining Tables 15, 16, and 17 for the resultS by gender it
was observed that both the overall gains for grades one through
eleven and the overall gains for grades one through six were
higher for females in both reading and mathematics. The reported
overall gain for grades seven through eleven in mathematics wasgreater for males. Further examination of the resultS for grades
one through eleven reveals that females had higher gain scores atthe majority of the grade levels in both reading and
mathematics. The overall achievement gain reported for language
/grades 4-6) was zero for both the females and males although the
males exhibited a higher NCE gain at grades five and six.

Tables 15 and 16 present data allowing for the comparison of theelementary grade level (E.=6) and the secondary grade level (7=11) achievement test results. An examination of these tablesreveals that the gain exhibited at the secondary grade level isgreater than the gain at the elementary grade level in bothreading and mathematics. This is especially evident for thereading results which show a 7.1 NCE average weighted gaindifference between the elementary grades and the secondary
grades. The mathematics results, although in the same direction,
do not show as great a difference. As discussed earlier, thesecondary level gains must be interpreted cautiously due to the
selection procedures which may have increased the regression
effect on these gain scores.

Administrative areas. TableS 18 through 32 report achievementtest results for each component by administrative area (North,
North Central 1/ North Central 2, South Central, South). The
data are presented by grade level for reading, mathematics, and
language.

Individualschools. Individual School achievement test resultsfor all Chapter 1 public and non-public schools are presented in
Appendix E.

29
52



North

Grade limber NCE

level Tested Gain

1

2

3

4

5

6

Table 18

1984-85 ECTA,

Schcolvide

Achieved Test Malts by Mainistrative Ana

Reading - Wage NCE Gains

North Cert.xal 1 North Central 2 Sath Ctntral

!lute NCE Number

Uteri ain Tested

Oft

Oft

00.

a. ism

74

12

18

34

51

65

NCE Namber

Gain Tested

13,6 84

-5.9

-8.2

8.0

-2.7

0.7

78 1.1

a.

NCE

35,9

IMO

Mel

77 =3.5

71 -0.1

82 -3.1

South Total

Nuaber NCE Amber NCE

Wtsted Gain Sated Gain

107 14.2 265 20.9

20 -2.5 32 -3.8

38 -5.4 56 -6.3

45 1.1 79 4,0

42 -4.5 170 -3.5

51 -4.4 187 =1.0

OM WM 160 -1.1

Average

itighted

Tothls
332 3.2 314 7.9 303 3.0 949 4.7

54



North

Grade Number NCE

level Tested Gain

2

3

4

5

6

ONO

IIPM1

Table 19

1984-85 ECM; Chapter 1

Schoolyide Oliponent

Adhievement Test Pesultsby Administrative Area

Vital Mathematics w. Average NCE Gains

North Central 1 Ndrth Central

Hater Na
Tested Gain

040 Woo

Ater NCE

Wed kin

Scuth Costal Scuth

Number NCE

Tested Gain

74 29,5 84 42.9

12 12.9

17 -5 7

35 7.9

51 -2,1 76 -3.2

64 2.7 69 2.4

78 3,3 81 -0.1

101 ON,

!WWI

Nunitxr

%tad Gain

Ibtal

Niter NCE

Tested Gain

107 18.1 265 29.1

20 -3.2 32 2.8

37 -0.3 54 ;1.6

43 4,6 78 2.7

41 1.8 168 -1.6

51 -3.1 184 1,0

159 1.6

Average

Neicjited

'Weals --
331 310 11.3 299 5.7 940



Table 20

1984-85 ECIAI chaptet 1

Schoolwide mop-theft

Achievement Test EasUltS wAddhistrative Area
language , Average NCE Gains

North

NUmber NOS
Tested Qin

MINN 4IM

MINN

North Central 1

Number NCE
Tested Gain

North Mrittal 2

Hunter NCE
Tested Qin

49 -10.4

64 -1.9

78 -0.4

South Central

Number NM
Tested Gain

75 -0.9

69 2.4

77 1.1

South

NUmber

Tested

42

50

NCE

Gain

-2.0

,2.8

Ittal

Number NCE

Tested Gain

166 -4.0

183 -0.5

155 0.3

tid

Id
191 -3.5 221 0.8 )2 -2.4 504 -1.4



Table21

1984-85 ECU, Chapter 1

Elementary School Cbmponent

Achievesst lest kaats by Administrative Area

'hal Heat; - Average NCE Gains

North

Grade Number ICE

Level Tested Wn

North Centxal 1

Number NCE

Tested Gain

North Central 2

Number NCE

Tested Gain

Scuth Untral

Amber NOE

reetbi Gain

South

Number HCE

Tested Gain

Ittal

Rater NCE

Tested ain

1 216 5,1 348 1-.7 295 6,7 77 3.8 165 -0.4 1101 3,5

2 120 4,9 329 -1,1 269 -1,6 86 0.1 109 -3,0 913 4.5

3 213 2,8 371 3.8 338 4.6 172 4.8 158 2.0 1252 3,8

4 249 -1,0 423 1,0 351 -1.9 136 3.8 181 4,1 1340 ;0.1

5 282 1,1 425 1.3 445 0.4 98 2,3 221 0.0 1471 0,9

6 322 2,4 341 3,6 388 2.6 106 3,7 76 5.3 1233 3,1

'111111111a

Average

Weighted

Tctals 1402 1.6 2237 1,7 2086 1,7 675 3.3 910 0,1 7310 1,7

19



Table 22

1984-85 MAI &Ater 1

Elarentcy Salmi Qapnent
ildievarent lest Results by Administrative Area

ToW Hathotica Average KZ kins

Nod o3ntral 1 Korth Central 2 San á1 Smith

Gra& Ott NCE Niter NS babe ItE Ribber NCE &der NCZ Niter NCE
leve1 Isted Gain Tested Gaii1 Wad Gain NW kin Tested kin %sted Gain

1 217 7.6 352 1.2 297 2,2 80 5,0 164 -0.1 1110 2.8

124 -0,6 330 2.6 267 1.3 83 2.5 113 1.3 917 L 6

212 -0,1 431 la 329 4.3 170 1,5 155 -1.6 1297 IA

244 -1,0 421 0.7 335 ;1.5 131 2.5 175 -1.0 1306 -0.4

5 282 1,9 424 6.1 437 4.6 95 L2 222 4.3 1460 4.2

6 321 2,0 338 2,0 383 0.6 106 0,2 74 6.1 1222 1.7

Average

We

Totals 1400 1.8 2296 2.4 2048 2,0 665 2.0 903 1.2 7312 2.0

61



Table 23

1984-85 thaTter 1

__Eleantzy Stool Covalent
Atievant Itst Result ty Matrative kea

Isiguage - Average NCE Gains

North North Centrel 1 North Cedcral 2 Sant Central South

Grade Nd:er NC$ Mater NCE zer NCB Miter liCE &der NCE Malz NCElevel TestGafrt ted Gain Tested Olin Sided Gain Tested Gain Tested Qin

4 249 '2.4 419 -0,7 347 4.6 137 -0.5 180 -4,1 1332 i,5
5 287 1.6 418 2,3 445 0,7 96 2,8 223 -LO 1469 1.2

6 316 2,2 HO 41 391 1.0 105 0,7 76 37 1228 Ll

..m.............ww
Average

Weitted
It& 852 0,7 1177 0.5 1183 .4,8 338 18 479 -L4 4029 0.0

64

3



Table 24

1984-85 ECIA, Chapter 1

Chapter vsa Catioonent

Actaevrent Test Results by Administrative Area

Ibtal Reading Average NCE Gains

North North Central 1 North Central 2 South Central Sixth %tat

G r a d s N u s t e r N C E
N u t t e r N C % R a t e r N O E R a b e limber NOE Natter NCElive). %tell Qin Tested Gah Teted Gain Tested Gain Itsted Gain Tested Gail

16 r.1,4 5 3.6 1 -13.6 14 -0.9 4 -6.0 40 -1.4

2 18 ;5,8 3 -134 4 6.2 14 -7.6 20 -9.1 59 -6.9

3 35 0.8 11 1.3 15 3.7 20 5,4 24 5.8 105 3,3

4 23 3,0 9 0.3 27 3,5 27 2.3 101 1.7

50 -0.3 -2.2 12 -3.1 31 4,0 17 0.0 136 0.1

60 3.8 9 3.6 24 -1,6 34 2,3 24 7.1 151 3,1

MINgom.IIIIIIIImm1.0141110Nill....

Average

Weighted

Totals 202 0,9 63 -0.5 71 -0 9 140 2,0 116 1.4 592 0.9

66



Table25

1984-85 ECIAI_ Chapter 1

ChaPtgr 8cR 031 Pond

Wilmot Itst Results by Madnistrative ka
Nattematics - Average NC2 Gains

Nctth t North Central 1 North Central 2 South Central South Dotal

Grade Niger ma Rutz NOE guMber NCE Nunber NCE Mbar NCE Number 112Level Tested Gain Tested Gain Tetted Gain Tested Gain Tested Gain Teeted Gain

1

2

3

4

5

6

Average

lidghted

Totals

18 4.0 5 -4.5 1 2.2 14 11.4 4 1.4 42 5.2

16 0,1 A
701 3 -2.0 4 18,6 14 -2.6 20 -0,6 57 -0.9

35 0.9 11 0.9 15 0.6 19 -1.3 25 -3,8 105 -0,7

23 6.7 9 -9.4 15 -0,4 28 3,5 27 2.8 102 2.3

50 0.9 25 0.9 12 7.5 31 7.6 18 1.7 136 3,1

59 4.7 9 3,5 24 2.2 36 4.5 2565 153 4,5

1101.
...,.INI.=ell=11=1.

201 2.5 62 -0,8 71 3.1 142 4.2 119 1.4 595 2.4

F
68



Table 26

1984-85 ECIAt thapter 1

Chapter 1/SM Ccmponent

khievement Test Results by Adminittrative Area

language - Average NCE Qing

With

Number NCE

Tested Gain

North Ozntral 1

Number OM
Twtki Gain

North. mrittai 2

Rater K2
Waked Qin

South Central

Number NCE

Tested Gain

Saitb

Number

Tested

NCE

Gain
Number

Tested

NCE

Gain

24 -0.1 9 2.3 15 =3.2 25 -0.4 29 4. i 102 0.8

50 4.0 25 -0.3 12 .6.7 31 4,9 18 3.5 136 3.5

58 6.0 °_, 5.2 24 0.4 36 2 il 23 2.8 150 3.6

132 4;1 43 1,4 51 0.6 92 2.4 70 3.6 388 2.8

70



North

GI* later NcE

. Tested Gain

Tab1e27

1984-85 A*th 1
SEC011ary School aminnent

Achievenent Test Pesults bdnistrative Area

Taal Peading -ANerage NCE Gains

North (tatted 1 North (Xtral 2 kb Centrai Smith

Miter NCE

Tested Gain

5

6

65

105

2.3

-1,2

7 275 11,1 333 8.2

8 323 11,7 325 7.1

9 212 9,0 210 7.4

10 127 10.5 148 8.7

11 4 6.1 11- MOP

......awa

Average

Ne

Ibtals 941 10.7 1186 6.7

71

Nutt KZ
Iragtd Gain

NUnber NCE NUnber NCE

Tested Gain Itsted Gain

ttal

Rater NCE

'rested Cain

65

36 2.1 115 2.9 256

290 7.8 273 9.4 117 5,7 1288

331 10.4 178 8.4 80 5.5 1237

208 11.2 112 11.6 65 91 807

138 9.6 71 9.2 53 7.8 537

1 5 6 5

967 9.7 670 9.1 431 5.7

2.3

1,1

8,8

3

9,5

9,3

6.0

8.6



Table 28

1984-85 MI thapter 1

Seanday School °vont
Acilievertat Test Results by adnistrative area

Total Matheisatics - Mtge RE Gains

Ibrth North Central 1 Nixth CYIntral 2 South Central Scuth ibtal

Grade Number NCE NUmber NCE Inter NCE Nater NCE Mir NCE Number
level Tretted Gain Testei Gain Tested %in Tested Gain Gain tsted Gain

5

6

7

8

9

10

11

Ida ls

Mel
66 -0.2

NMI
103 -4.0

36 -2.0 111 -1,9

362 1.6 443 3.8 381 2.7 324 1.3 138 1.2

389 0,2 402 1.2 366 0.4 223 -0,3 96 -0.6

366 4.4 320 4.3 332 6.1 169 6.7 110 1,0

235 6.2 238 5.3 224 5.9 108 6.1 126 5 5

2 -2.2 2 5,4 1 -14.4 1 12i7

1354 2.7 1574 2.8 1304 3.5 860 2.4 582

1..M.MIMI

1.2

66

250 -2.8

1648 2.4

1476 0.4

1297 4.8

931 5.8

6 0;8

5674 2,7

74



Mk 29

1984=85 ECIA4 Chapter 1

Alternative_Sohodi Component
Athievenent 'lest Results_byldMihistrative Area

7tta1 Readirg = Average NCE Gains

North Central Y. Nbrth Central 2 Sodth Centzal South

Number

Tested

.111110,11

.111m

ft./NO

I
Meow

NCB

Gain

MMIle

.1M=1

Ma

MM.M

MM.M

.111M

Ranter

Test)31

1

5

37

10

11

12

NCE

Gain

-9.4

0.0

-1.5

4.0

8.5

-0.2

NUmbet

Tested

-
gam.

NCE
Jain

NIVM

&liter
Tested

2

5

6

411

NCE

Gain

-14;8

3;8

57

Imago

No.=

Number

Tested

.000

1

.000

5

6

5

NCE

Gain

MINIM

-14.0

-0.9

2.0

0.1

Number

'rested

3

11

43

15

17

17

Gain

-13;0

0;5'

-0;5

24

6;2

-0;1

=MN 111a=li 76 0,9 111116 13 1.8 17 -0.4 106 0.8



Number NCE

Tested Gain

NNW.

110.1

MS=MP

M.=

m

OMNI

=woo

Table 3C,

1984-85 ECM, Ciwter 1
Alternativz School Component

Achievement Test Remath by Administrative Area
ibtal Mathematics - Average NCE Gains

North Cotta

Natter NOE

'1Veted Gait

--

4 119

29 -7.1

14 -4.8

8 -3;3

8 49

North Central 2 South Central

Number NOE Number NCE
'Basted Gain Tested Gain

2 -15.2

4 3.8

8 -3.0

MOIR =SOO

Me =POO

=.11

MOO/

South Total

Number NCE Mater NCE
Tested Gain Tested Gain

2 -15.2

8 7.9

37 -6.2

7 1.5 21 -2.7

7 -2.2 15 -2.8

3 0.3 11 3.6

63 -3;4 =WEIS 101.1 14 -2.8 17 -0;2 94 -2.7

78



bble 31

1984-85 ICA thapter 1

Nonsitblio Sokol

idieverst Resits by Atinistrative Area

Total Bed1 Average NCE Gains

North Nth Central 1 NOttliCentral 2 Ruth Central i Scuth Tctal

Grade Nuter NCE Ner NCE Elder RCE Nutber NCE 4ber 1,1 Nuiber NCElevel Tested 5ain Tested Gain Tested Gain Tested Gain Tested ain Tested Gain

6 -0;7 4 32,8 11 4;1 4,9 6 4,3 39 46

2 3 -7,2 6 117 6 26 B 3 3 25.6 26 3;3

10 Oil 8 1,5 9 15 17 3;0 4 7,2. 48 2;2

5 8;1 3 7,9 11 -7,7 7 -4,6 3 ;1,4 29 -2,0

5 10 3,6 12 1,4 22 -1,9 9 7,5 1 11,9 54 1,7

6 10 6;3 9 16.5 17 3,3 16 9,0 3 1 3 55 7,6

4 11,1 6 4,4 8 2,1 7 18,4 ..
25 8;7

8 3 17;1 12 8,5 5 12,7 10 13,3 2 2,7 32 11;1

.0..M.11-

Averap

IS

Tbtals 51 4,1 7.5 89 0.9 86 6.7 22 3.3 308 4,5

80



Tabie32

198415 ECM/ Qpter I

*Public School Cakoonst

vat Itst Results iv klmbistrative Ares

Total Stogies Verage 11 Gains

North North Central 1 Korth Central 2 South Central South ttal

Gtade later NCE Maher NCE bier NCE bber NCE &der NCE Nder NCE
level Tested Gain Tested Gain Tested Gain Tested Gain fitted Gain Tested Gain

1 6 4,3 4 6.3 11 0,9 12 5.6 6 -0 4 39 3.2

2 3 0,9 6 4.4 6 -0.2 8 -4,9 3 5,5 26 0,2

3 10 5.9 8 3,6 9 0.5 15 4,8 4 12.2 46 3,4

4 5 10.0 3 -10,0 11 -11.2 7 40.8 3 -10.8 29 -7,3

5 10 1.6 12 7,3 22 -4.1 9 -1,5 1 3,5 54 0.4

6 10 4,7 9 10,1 17 -3.5 16 7,6 3 -5,0 55 3.4

7 6 5.6 11 6,9 10 6,5 2 5,2 29 6,4

8 5 3,5 18 -6,2 6 3.8 5 -5,5 2 2,5 36 -2.6

Average

Weighted

Ibtalt 55 4,9 71 1.9 92 -1.9 72 1.5 24 1,4 314 y2



Monitoring Activities

Probl_ms=4denti-fied - first Site visit. These findings were
presented in conference with Office of Federal Projects
Administration personnel, area ,inistrative directors, and
program managers on December 5, 19..

_pregram was foUnd to beiftrictioning quite_smoothly
considering the size of the proqrat4 the.changes_that_were_ made
last: year in_-the elementary Sehtieltiand_ this _year in the
secondary schools.The folloWing problems were identified by
their: relatively more frequent bOdUrende at sItes across thedistrict.

Chapter_I personnel-at,23 of 175 sittS ihdidated_in :lrterviewsthat _they_ had not _participated in ihSeruice_ _activities.
Personnel: at 16 sitesexpressed a heed ter inservice_ regarding
the_ specific software used in Projett Rieke. Another problem
identified _ was the insufficient allodation of LEA teachers athind elementary schools;

Preblems were noted regarding the appropriate pUpil-staff ratios
At_ 27 Of:the 175 sites districtwide. At 15 Of the_eIementary
deheols visited there_were one_or more FU11=Day:_Basic SkillsClagges which _exceeded the 16:1 ratio. It Addition, at 13elementary sites the minimum duration of 35_tinUtes of aide timeper pupil in the contingency_models was Met iJr-ovided. At 12_ ofthe 42 seconde-y sites the maximum ratie Of 125 Chapter_ 1services per_:t s hours of_aide time was eXeedded; Thirteensites across_tb, Lstrict were not serving all eligible Chapter 1students, Th3 47;.-1.uded nine elementary, twe Sedondaryi and two
non-public schc,1S.

Eighteen sites were:_eit'fmr unable to 1,-cate their 1982-83 lunchforms or their lunch_fertS were missing required tignatUres ordates. The "Census :of__Free and/or PAduced Ptiee LunchApplications _and SohooI_Membership"_form was net _available _atseven elementary and Sik secondary_schools. In thitty_of thesites,_across the diStrict, the Chapter 1 equipMent list waslacking One of the required categories;

Interviews with Chapter 1:personnel at_the 114 public elementary
and nonrpublic school_ilaites indicated that at 15 sites theProject Micro aide/ rather than the teacher; was prescribing the'
computer software.

Problems=identified - Addend Site visit; _These findings :werepresented in conference with Office_ of Federal Projects
Administration personnel, area administrative directors, and
program managers_on Mardh 1, 195. The following problems were
identified at siteS across the district.

A careful inspection of the Chapter 1 rosters of participantsrevealed 30 out of 174 sites across the district at whichappropriate scores were not entered, rosters were not updated, or

4 5



students whose scores were above ,ria criteria for Chapter 1
participation were receiving servik:es. At 10 sites, not all
students elegible for Chapter 1 participation were receiving
services.

Eleven out_of 174_sltes visited repotted that they had chapter 1
equipment which was not in satiSfaCtory Werking order.

Spot checks of payroll,records and StbStifute cards revealed nine
sites _with at_least one-instance cif an_abbehee of an _LZT4funded
Chapter: 1 teacher_without a corresponding Subttitute_record and
seven_sites_with_at leapt pne instance -Of an_abSence of a Chapter
lfunded teacher_withott a correspondinq SUbStifute_record. At
15 sites,_ at_least one of the Chapter 1 pertenhel reported___that
he/she _=had _not participated in any staff deVelopment/inservice
activities and at 30 sites at least end_ Of the:_Chapter 1
personnel interviewed indicated that adeqUate inservice was not
provided.

ECIA- Chapter l_Personnel_andParent Survev

Nine= hundred _and twelve survey forms vere diStributed :with a
*fetal:of 544_(60%) completed-and returned. AS i6 shown_in Table
33i:_ the return rate for completed questionnaires ranged frcm a
hiah of 73 percent for administrators to a lot4 tif 27 percent for
parents.

Table 33

ECIAi Chapter 1 Personnel and_rart:tt Survey'
Number f Survey Forms Distributec cid Roturm

Form Distributed Returned

,AdMinistrator_ 153 111 (73%)
Elementary Teacher 386 279 (72%)
Sedendary_Aide_ 164 92 (56%)
Pt-eject Manager 5 3 (60%)
Area Educational Specialist _23 11 (48%)
Parent 181 48 (27%)

Overall 912 544 (60%)

For each of the sur-eys, results for the overall respondent group
were obtained. Where appropriate, results for subgroups within
the overall respondent group were obtained as well. Thediscussion of the survey results which follows is based almostexclusively on the overall findings for each of the sixrespondent groups with specific noteworthy subgroup findings
presented where appropriate. ,A copy of each of the survey forms
with the results included for each of the overall populations and
subgroups can be found in Appendix F.

46 84



Administrator-survev;- -A_review of the reSponSet to_the_adminis-
trator_ survey__ reveals thati in_general, _little difficulty__was
experienced_ in planning,and implementing:the Chapter_l. _program;
All _statements__regarding the process used te plah the_Chapter
program_ .and the_adequacy_and clarity Of infertation provided to
fadilitate. _program _planning received favorable ratings _by _at
least_75.percent of_the respondents. Especially favorable_rates
of_agreement were_obtained on statementS indidating_that _from the
information__ provided; _the administraters- Clearly_understood the
policies_regarding. the. handling,of Chapter 1 Materials (95%),_and
that_ the_informetion concerning-the varidus Chapter_1:. classroom
to-dela was clear and helped_facilitato prograiti planning_ (93%);
Frol _a list of five areas., _administrators indiotted that they
eXperienced :difficulty :in tbe_following: "obtaining parental
involVetent in the_planning of__the program" (60%); _:"aecertaining
which StUdents were.eligible for_Chapter 1 servinesu_ (27%); and
"deVeldping a: plan:to_provide the appropriate reading and math
services tie all eligible students" (26%);

On the questionnaire:administrators were-also asked-t0 _describe
problems experienced .in developing_their program. A 'total of 26
different problem areas were _identified in develeping their
Chapter l_program; _Twenty_or2e:of these areas only had -one or_two
respondents indicating_that it_was_a problem area. The most
frequently mentioned_problem_area_(N -_13)_ was the late- arrivalof test scores used to determine student eligibility._ A
relatiely high-number of:administrators_also -reported _problems
as -a result of COntinued changes in the student eligibility
criteria (N = 5), and in sdheduling elementary school resource
students for 35 minutes (N = 4);

When _asked to state aurnestiOnff that_ could_potentially improve
the _Chapter-2. rianning prbod,. a _total of 13 different
suggestions ware pi:ovided._ Of_thse. 13_suggestions,- ten had only
one or two respondents making_that suggestion;_ The mos1; freqUent
suggestions were to provide student_test_scores. prior to planning
for 't'A.E1 upcoming school:year (N =:8)i__prov:%ding for_more inputfrom principals (N = 5)0 and going back to the 15:1 student-
teacher ratio in the secondary schoold;

Host_ statements_ regarding the itplementation of the Chapter 1
program_werefavorably rated Ny_the_administrators; -The highest
rates of agreement were proided fdt Statements which- indicate
that: the Chapter_l_program appears td..positively__ influence its
participantsi ,writinq skillS And_achievement in reading_(94%) _and math_(94%). A relatively high_rate of _agreement was
also_ made in-response_to a_stLtethent indicating that the progral
documents _regarding_the utilitatiOn.of.Chapter l_personnel were
clear and_ _concise_(93%)._ :The_16Vest rate of agreement_was given
by_ elementary_:_school_adminidtratdra to_a_statement indicating
that_two teachers_working in_the_itate classroom_ with_each teacher
serving 16_students works well (43%). Relatively low agreementrates were also, provided t a Statetent indicating- that fewproblems were experienced in_tedrUiting suitable teachers andaides (67%); and a statement indidating that few difficultieS



were encountered in devising instructional schedules for chapter
1 teachers and aides (70%).

Admin4ltrators were asked to list areas in which tha Chapt 1
staff vrould benefit from_more inservice training. A total of 7
different areas were listed with ten of the seventeen arec
identified by only one or two respondents. The most frequently
identified area was language experience/oral language development
(R = 14). Other areas of inservice training that were listed
relatively frequently were computer education (N = 7), affective
education (N = 5), and classroom management (N = 5).

Elementenr--teacher Survey. A review of the findings reveals
generally positive result-S. An especially positive response was
provided to a statement indicating that the 16:1 pupil-teacher
ratio is more effective than the typical ratio (99% agreement).
Highly favorable responses were also _obtained regarding the
effectiveness of the Full=Day Baeic Skills program as a methoe
for improving students' abilitied _in math (95% agreement),
reading (96% agreement), language developmrt (89% agreement),
and writing (95% agreement). The lowest perc(ntage of agreement
was provided to a statement indicating that having two teachers,
with 16 students each, in a single regular-sized classroom is not
harmful to instruction (36%). Other statements receiving
relatively low ratings were: "the amount and variety of
instructional materials provided to Chapter 1 personnel are
sufficient" (.:2% agreement), and "the Chapter 1 program's
emphasis on basic skills causes tco many limitations and
restrictiona on my teaching" (33% ag:17,,et.at).

Overall 65 parcent of the teachers that their classroom
was suitable for teaching their students. Of the teE.zhers
working in a reguIar,sized classroom with two t6achers, each with
approximately 16 students, 46 percent reported that their
classroom was suitable. Overall, 75 percent of the teachers
indicated that they preferred to remain in the Chapter 1 program
during the next school year even if it was necessary to share aclassroom.

Elementary teachers _who,disagreed with a etatetenti _indicating
that their _classroom was-suitable for teaching_ their_ students
Vere_asked to_Iist the_problems that they encountered eig_a_resuIt
of their IcIassroom, situatiom- The responses _proVided were
grouped intc_ine_different areas; Four of the hindiereas :only
had one or two_persons providing that response_and the remaining
five areas were related to spaceand noise probleMS; The areaindicated as a problem by the_greatest mumber of_teddhers (N =68) was that of noise. Otherfrequently_ liSted :problems
encoUntered as_ a result_ of classroom situatiOne indIude notenough Space (N = 23),_ restricted activities (N= 20), notsufficient space to have reading/learning centers (N = 16), and
being crowded (N

In nine &Leas tEiacL;ers: wers_asked to lect _frot 4Jedificresponse options regarding their receipt of and/or heed for
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inservice training and support materials. The areas of "language
experience approach", "Total Math Program", ''Reading Systems/Very
Plain", and "oral language development" had the highest
percentage of retpondents indicating that they had received
inservice training and support materials. The_greatest need for
inservice training waS in the areas of "test-taking strategies"
(20%), and "project micro" (23%). The greatest need for support
materials was indicated for the areas of "test taking strategies"
134%), "regular compoSition activities" (30%), and "the use of
manipulatives" (49%). In addition to the nine areas listed,
teachers were asked to list any other, areas in which they would
like_ inservice training. A total of ten different inservice
areas were identified. The most frequently indicated areas wer,,1
computer training (N = 11), behavIor and classroom managemer,
strategies /N = 6), the language experience approach (N = 5), and
motivating the slow learner (N = 3).

Teachers were also asked to Select from a list of seven
activities, those activitieS that they think benefited from the
support provided by Chapter / resources. The Activities
identified most frequently as benefiting from the support
provided include "the teaching of oral language development"
(77%), "the use of the language experience approach" (76%), and"the teaching of reading" (63%). Activities identified least
frequently as benefiting from Support provided were "offering
incentives to students" (37%), and "the develcpmnt of
individualized educational plan7" (41%).

Secondary aidesurvey. Results of the secondary aide survey are
generally positive; Especially high rates of agreement (99%)
were provided for statements indicating that the directions ?Ltdsupport rece3,- from teachers iS Sufficient and that_ i.the
articulation i cedures between the teachers and Chapter 1paraprc ;ionals are effective. The need for more inservice
trainiro., was indicated by 59 percent of the respondents with arelatively low percentage of respondents (76%) reporting that
inservice is provided at convenient times.

In response to a request to indicate areas in which they feel aneed for more training, the most frF-quent response (N = 20) wasfor additional computer and software training. Other trainingneeds indicated were upgrading skills in English (4 = 4),
classroom management techniques (N = 2), and mathematics (N - 1).

Pro ect manager survey. Program favorable revonses were
prov ded for almost all statements. For most program models high
rates of agreement were obtained tor a statement indicating thatlittle or no difficulty was encountered in implementing thatmodel. ReSpondents disagreed with a statement indicating that
little or no diffzulty was encountered in the implementation ofthe staff reSource model and with the same statement for the
extended school day model.

When asked to list problems encounterL, while supporting theChapter 1 program, the project managers indicated that they
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experienced difficulty scheduling aide time at the required 35
minutes per_student, and that principals react negatively when
the required number of locally funded Chapter _1 teachers is
greater than the numbc.r of Chapter 1 funded teachers.

When asked to litt problems encountered in planning _nd
coordinating inservice_activities, the following_was provided:
no days set aside for planning and conducting inservice !
activities; aides are part=time and often do not attend inservice
because they do not get paid overtime; _teachers are tired when
inservice :!.s offered formally and must be given one-to-one during
the day; and getting teachers together for group inservice
sessions.

Reccn;:lendati.ons provided ftir inproving Chapter_ 1 included
revamping _the_organizational StrUcture of the area -offices _to
more_effectively utilize personnelv to have_full,day basic,skills
classes__ in _a few schools where_reSoUrces_and efforts could _be
concentrated;_ _changing the Otintingency mode:. to 30_or 150 minutes
per_ childr id'Intifying _days tot COUnty alt/or area inservice
activities; anddeveloping a: lOnitdring check off form for
educational specialists and prOjeCt kanagett.

Area-=educational_apecialist survey. Be-Cali-se of the small_number
of respondents ,fN = 11), the reStltS of _the _educational
specialist survey _were repo,'t7ted in the iiiiMber_ rather than
percentage of respondents. Proqi ,-7,tablei responses _were
provided_ for almost all stateme 1Spedially favorable
responses_(11 out of 11 in_agreeme' _ jkOVided tostaterents
indicating_ that_the program staff iOrk Withipaticipate _in
appropriate_ inservice_activitio:4 t_COOperation_and_positive
interactions__appear _to be :tharacteristiC Of the_ relationships

, among__ the teaching staff; ,that they_feel_ pObitive _about _the
program's _strict emphasis on-basic skills inStrtdtiOn;_ and_that
in_ the schools they,are involved with/ Chapter 1 id working
effectively to promote _positive changed in _baSic skills
achievament_in_the students._ Ten out of eleVen alSdiagreed that
the _information describing the guidelines' ftir tidnitoring the
Chapter 1 program were clear and'specific.

Nine_ out of eleven respondents i-sicated that the.iy encountered
difficulty in_the_implementation the sttff redoUtta model, and
that the schools_experienced_difficulty involving_pakents in__the
inplementation of__the basic skills program. All respondents
repcirted_ that_ the__schools _they work with haVe difficulty
maintairing compliance with prwram guidelines. The educational
specialists_ listed_ a_ total_ of 15 different areat_ as causing
problems _lath compliance with 13 areas reported by only one
perm:in and two areas 1.,sted by two specialists.

All_ educational specialists_agreed-with a statement_ _indicating
that_ inservice training would increase their effectiVeness in
providing support and direction tc the Chapter_l sChtio10. From_a
list Of seven:areas., a r,Iatively large number Of _reSpondents
indicated a .deSire fOr further inservice training in the areas of
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classroom manager,-).o*: (N 6), assertiveness training
(R ft 6), the ' rroqram N = 5), the language experience
approach (N 4), . or /angue4c development (N = 4).

When_ asked to prov.td4x ::Jr improving Chapter 1,
three respondents sulgtt:%td direct communicAtion from central
office to Area statt a one specialist requested that they
receive copies of most 67).`Z the memos that are sent to Chaptir 1
schools; Two educatiay_-_ specialists also suggested that the
conditions for providing School group inservices be improved.

_Parent-survey. In general, the parents expressed positive
feelings about the operation and impact of the Chapter l_program.
Ninety-eight percely: of the reeponding parents agreed that theuse of computers to help Students in reading, writing, and
mathematics is effective and that the provision of Chapter 1
services through paraprofessionala at the secondary level met the
needs of eligible students. A relatively high percentage of
parents (97%) also indicated that the Full-Day Basic Skillsprogram is an effective method for improving children's reading
and math.

Relatively low agreement rates were proVided for_ statements
indicating that_the_evaluation resultt of the Chapter 1 program
had_been evnlained_to them (7941)4 and that they had been given a
Chance to ..:Ake recommendations about the Chapter:1: project_00%1;
TWentyr-eight_ percent of_the parents digagreed with a _statement
indicating that_having_two tealhers, With groups of 16_students
eachi in a single regularu.sized classtOOM iS_ not harmful_ tc,
instruction,: and _29_percent did not apprcve Of_the _requirernt
that eligible_ elementary_Chapter 1,studentS
instruction in objectives for social studieSi_ science, arihealth._ TWentp!eight percent of the respondente indicated _thatthey did not_receive_enough_direction and suppCrt from theiparent
aide. Thirty percent did not agree that the communication
between parents and the parent aide is satisfactOry, aithough 93percent indicated that the parent aide sUpport should becontinued.

Thm parents were presented with a_matrix which allOwed them_ toindicate their training_experience_andLor needs_in three areas;
Forty7six _percent of the parents,reported that they had_received
training in helping:Children at home in reading and Mathematics
and44 percent' indidated_a need for_ training_ in this area
Fifty-four percent resPonded_that they_had received_ information
about the Chapter 1 _prOgram_and_34 percent indicated a need for
more,information._ Only:35 percent reported receivinq training in
conducting _parent meetings and activities for parent7 although
44 percent indicated a need for training in this area.
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CONCLUSIONS AND RECOMMENDATIONS

Achiev,atent_Gains-tor-1984=85

I. Hezs the district's Chapter 1 program produced achievementgains beyond what would have been expected without thsnraration of such a program?

While the_overall district public School reading and mathematics
achievement gains for 1984-85 are not Substantial, it appearsthat the project was_generally successful. With the .exception of
the.: second and fourth grades, positive gains in reading were
achieved at all grade levels. The negative results at second andfourth grades reflect districtwide achievement patterns and arereported by several other districts in the State that _use theStanford. Positive gains in mathematic8 were achieved at allgrade levels except for a slight negative reSult in the fourthgrade. Achievement results in language Showed positive gains ingrades five and six with a negative result at the fourth grade.Since any gain greater than zero would irdicate that the Chapter
1 pupils had improved their standing with respect to thenormative population, the overall public schools' resultsindicate that the Chapter 1 program had a generally positiveeffect on the participants' achievement.

2. Did the program have similar impact on reading andmathematicd?

The _reported OVerall _public_ school_ _reading and tathematics
achievemelr:, reSUlts_for grades kindsrgartea thrOUgh eleVeniwould
indicate that the Chapter_l _program was-having a Sitilar .impact
in -both reading and mathematics; The overall reading_gain .isslghtly higher thazi the ovall_mathematics gain bUt it'is notclear whether this id a program effect or the resUlt Of inflated
gains in the secondary grades;

3; How did thia Staff Resource. PIlout, -and Extended School
Day_ instructional_ todel_ uned_in the public dletentaryschools compare with the acW.evement gains realiZad in the
Full-Day Basic Skilld WaddI?

Most:participants in the Elementary and_Chapter-1/SCE cOtponentsreceived Chapter-- 1 serviOdS_through the_Full.,Day_ Basic SkillSModeli._. A small number of students who_could not_be assigned tdFulIDay. Basic -Skills class were ':.,iovided _with suppletentary
insruction through -_one_ Of-- three _contingency -modelta (StaffResourcei Pullout,_Extended Sdhool_Day); An attempt was made_tocompard_the achievement_ gait..4 made by_participants _in thedntingency models with the_: gainsitade_ by ntudents Whopat:ticipated_ in_ -the_Full-Day Dasid Skinsimodei. Only_in the
Eleitary_component -Staff Rflsource nUmberOf ktddents_pticipate_to_ailow such a_domparison_ In readiug0partiCipants the_Staff Rasource_modial achieved -a iiliohtlyb_ighe gain th.ln the pull-Day participattdi_while in mat-a-_i,lk.f.I-Day participants reported greter gain that.
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Resource students. It may be that these_ findings are not a
result of differences it the mciddlisi: bilt_ rather a function of
differences_ in _the student_populations due to factors at the
school leval that influence student plademeht.

4. How did the, achievement_gains made at the elementary grac:a
levels compare to gains made 6.-t the secondary grade
levels?

Compared_ to the elementary grade leve0, 61i_the secondary
grade level (7 7 11) gains were gteit in both: reading and
mathematics. The secondary grade leVd1 _reading_ gain is
substantially greptr than the eleMentaty_leveI gain score_ The
difference in_maids gains' althoUgh hOt as substantiali is
relatively large= tlowever, as Stated in the Results and
Discussion sect, the secondary leVel: gains :should be
interpreted cautic, due to selectiOn prOdedures which may have
increased the regmssion effect on these qain Sdores.

5. Did the females differ_from the mets_in_ the achievement
gns made in both reading and mathematiCS?

FetaId reading_achievement- gains were highet_ thaii _the_ male
teading _achievement gains_overall as well AS at_the elementary
leVeI _and the secondary level. Overall and eletentary _level
Mathematics_ achievement gains were greater foe _the _female
pattidipants. Howeveri 4c the=secondary_level the talesiachieved
a gtdater NCE gain in_mathematics than the female _participants.
PetaleStudents appeared to_benefit more from_partidipation in
the_ Chapter_ I program_ than the male studentd except in
MatheMatics at the secondary level.

Monitoring Activities

Data from both site visitation cycles revealed that, on thewhole, the program was functioning smoothly. There were some
problems which were repotted to project personnel at conference
sessions following each of the visitations.

ECIA,--Chapter 1 Personnel and Parent_Survey
_ .

Results of the survey indicate an_overaIl_high degree of _program
satisfaction across all_ kiiki respondent _groups. Principals
:reported that, in generaloli_Iittle difficuIty_was encountered in
planning and implementing the_Chapter I program. The Chapter 1
planning process _and the adegdacy and clarity of information
provided to _fadilitate :ptogram_ planning received favorable
rat!ligs by most adMinistratots. Howeveri more than half Of the
principals reported that_theyiexperienced difficulty obtaining
plrental involvement _in _the _planning of their program.

area e=lcationaI idpeciaIists _reported diffiCulty
involving paren,..i in thd itjlementation of _the progrt., Arelatively large nUlber_G. idMinistrators also noted that they
experiencrA problems in developing their program because of the
late arrival of test scores used to determine student eligibility
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and because of difficulty experienced in recruiting suitableChapter 1 personnel.

The poSitive influence of _the Chapter 1 program on student
achievement was reported by administrators, teaci-etv, educational
specialiStS, and parents. The 16:1 studenq- tc..Pv.sr ratio used in
the elementary schools FulIDay Basic Skill- zlmirs was rated as
effective by virtually aIl teachers even though a high percentage
indicated that having two teachers, with 16 students each, in asingle regular=sized classroom Vag harmful to inStruction. Thevast majority of teachers, howev, indicated that they preferred
to remain in Chapter 1 during the next school year even if it
were necessary to share a classroom.

Chapter 1 personnel were provided with an opportunity to indicatetheir desire and/or need for inservice training. Two general
areas of inservice were noted most fregueni*7.y. The need/desirefor inservice in the area of computer education and computersoftware was reported by Administrators, elementary teachers, andsecondary aides. Responses from principals, teachers, andeducational :'pecialistS also 'indicate the need/desire foradditional inservice training in the area of the languageexperience approach and oral language development.

Recommendations

1. It is_ recommended that the Chapter 1 project/ aS
implemented during the 1.984-85 school year, be
continued;

2. It is recommended that Specific at-tention be given tothe reading instruction in the second and fourthgrades. It should be noted, however, that there alsomay bi non-programmatic influences affecting reading
test results at these grAde levels.

3. It is recommended that additional emphasis ba placed on
mathematics in the four-Lit grade.

4. It is recommended that additional emphasis be placed on
language development at the fourth grade level.

5. It is recommended that some attention should be givento those factors which influence the differentialperformance of male and female students at particular
grades.

6. Additional effort shomd be made to identify methods to
further involve pare:.ts in the pIannIng and
implemenation of the Chapter 1 project.

7. Attention shouId be civen to the difficulty thatprincipals expericInce In recruiting suitableteachers and aides.
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S. The situation in whidh two teachers, each with 16
students, ttach in a single regular-sized classroom
should be reviewed in order to determine if adjustments
can be made to reduce the negative effects resulting
from this situation.

9; The _inservice_needs/desires of Chapter_ 1personnel
should be identified and appropriate inservtce training
provided._ Survey data indicated &need:for inservice
training in the -Areas of computer education, computer
software, latquage experience, and oral language
development.
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APPENDIX A

Chaptar 1 Schools 1934-85
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EcIA, CHAPTER 1 SCHOOLS

198485

Schoolwide Component (elementary)

Lewis, A. L.
Miramar
Riverside
Wheatley, P.

Elementary Component

Allapattah
Arccila Lake
Bel=Aire
Blanton
Brentwood
Bright
Broadtoor
BUena Vista
Bunche_Park_
CaMpbell DriVe
Caribbean
Carol City
Chapman
Citrus Grove
Comstock
Coral Way
Crowder
Douglas
Drew
Dunbar
Earlington Heights
Edison Park
Evans
Fienberg
Floral Heights
Florida City
Golden Glades
Hialeah
Holmes
King
Kinloch Park
Lake Stevens
Lakeview
Leisure City
Liberty City
Little River
Lorah Park
Ludlam_
Melrose
Meadowlane
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MerriCk
Miami Gardene
Miami Park
Moton
Myrtle GroVe
Naranja _

North Carbl City
North Cotrity
North Glade
Olinda
Opa_Locka
Orchard Villa
Parkview
Pharr
Pine Villa
Poinciana Park
Rainbow Park
Santa Clara
Shadowlawn
South Hialeah
Southside
Tucker
Walters
West Homestead
West Little River
Westview
Young



Chapter 1/SCE Component

Air Base
Auburndale
Biscayne
Carver
Coconut Grove
Crestview
Dupuis
Earhart
Fairlawn
Flamingo
Franklin
Fulford
Kensington Park
Miami Heights
Milam
Morningside
Natural Bridge
North Hialeah
North Twin Lakes
Olympia Heights
Palm Lakes
Palm Springs
Parkway
Perrine
Redondo
Richmond
Scott Lake
Seminole
Shenandoah
Silver Bluff
Skyway
South Miami
South Miami Heights
Sylvania Heights
Twin Lakes
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Secondary School Component

Middle/Jumior Hiah Schools

Allapattah
Brownsville
Campbell Drive
Carol City
Carver
Citrus Grove
Drew/Middle
Filer
Hialeah
Homestead
Jefferson
Kinloch Park
Lake Stevens
Lee
Madison
Mann
Mays
Miami Edison
Miami Springs
Nautilus
North Dade
Parkway
Rivieria
Shenandoah
South Miami
Thomas
Washington
Westview

Senior High Schools

Alerican
Homestead_
Miami Beach
Miami CaroI_City
Miami Central
Miami Edison
Miami Jackson
Miami Norland
Miami Northwestern
Miami Senior.
Miami Southridge
Niaki Springs
South Dade:
SOuth Miami
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Alternative School Component

Cope Center NOrth
Cope Center - South
HaaArthur - North
MacArthur - South
Jan Mann-Opportunity -_North
J.R.E. Lee Youth Opportunity South

Non-Public School Component

Corpus Christi
Holy Redeemer
Immaculate Conception
Our Lady of Perpetual Help
Sacred Heart
St. Francis Xavier
St. John the Apostle
St. Monica's
St. Peter & Paul

Center for Neglected or Delinquent YOUth COMponent

Alternative Home Care Program
Better Outlook Center
Boystown of_Florida
Catholic_Home for Children
ChildreWs Home Society of Florida
Dade County:Jail-,Department of Rehabilitation
Dade Juvenile Detention
Dade Group Treatment Home
Dade_Halfway_House
Florida Baptist Children's Home
GladeviewEmergency Shelter
Here's Help
Metatherapy Institute
Miami Bridgei- Catholic Community Service Ind.
Village South Inc.
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1984-85 ECIA, Chapter 1
Student SelgIction Criteria

Following are the primary student selection criteria for the1984-85 Chapter 1 project. Where appropriate, special selectioncriteria are to be used when the primary test score is notavailable or is markedly inappropriate.

Schoolvide-Component

All students enrolled in each schoolwide project are eligible toparticipate in the Supplementary program concept. No distinctionwill be made among students relative to eligibility.

Elementarv-Sch0-1-CbtOonent

Kindergarten

Grade 1

Grade 2

Grades 3 through 6

The 1984-85 ECIAi_ Chapttt 1 program
does not include a cokpOnent for
kindergarten students.

Students who sclred at the 20th
percentile or below on the
"Listening to Words and Stories"
dubtest of thefitanford Early School
Achievement Test (SESAT), Level 1
AND who also_scored at the 49th
percentile or below on the
"Mathematics" subtest of the SESAT
as administered in April/May, 1984.

StudSntsi who scored at the 20th
percentile or below on the "Reading
Comprehension" subtest of the
Stanford Achievement Test S.A.T. AND
who also scored at the 49th
percentile or below on the
"Mathematics computation and
Applications" subtest of the S.A.T.
as administered in April/May, 1984.

Students who scored at the 20th
percentile or belem on the "Reading
Comprehension" subtest of the S.A.T.
AND who also scored at the 49th
percentile or below on the
"MathematicS _Applications" subtest
of the S.A.T. as administered in
April/May, 1984.
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Chapter 1/SCE Comnonent

Kindergarten

Grade 1

Grade 2

Grades 3 through 6

The 1984-85 ECIA, Chapter 1 program
does not include a component for
kindergarten students.

Students who scored at the 20th
percentile or below (1-15 SCE, 16=20
Chapter 1) on the "Listening td
Words and Stories" subtest of the
Stanford_ Early School Achievement
Test (SESAT), Level 1 AND who also
scored at the 49th percentile or
below _on the "Mathematics" subteet
of _the SESAT as administered in
ApriI/May, 1984.

Stildents who scored at the 20th
percentile or below (1-15 SCEL 16=20
Chapter_ _:1) on the "Reading
Comprehension" subtest of the
Stanford Achievement Test S.A.T. AND
who also scored at the 49th
percentile or below on the
"Mathematics Computation and
Applications" subtest of the S.A.T.
as adMinistered in April/May, 1984.

StUdents: who scored at the 20th
percentile or below (1-15 sCgi 16=20
Chapter :1) on the "Reading
Comprehension" subtest of the S.A.T.
AND who_ also scored at the 49th
percentile or :below on the
"Mathematics Applications" subtest
of _the S.A.T. as administered in
April/May, 1984.
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Secondary School comhonbht

Grades 5 through 10

Alternative School Component

All Grades

GraddS 6 through 12

Grades 6 thrOugh 10

Grades 11 and 12

READING - students who scoredin
stanines 1 and 2 on the ilReading
Comprehension" subtest of the
Stanford Achievement Test as
adtinistered in April/May, 1984.

MATHEMATICS - students who scored
in stanines 1 and 2 on the
"Mathematics Applications" subteSt
of the Stanford Achievement Test as
administered in April/May, 1984.

Studant _WOUId_ have attended a
regular Chapter 1 school if not
attending the alternative school.

READING = Sttdents who scored,at or
below the 25th,percentile on the
"Reading COMprehendiOn" subtest of
the StanfOrd AdhieVement Test as
administered in AptiI/May, 1984.

MATHEMATICS StUdentS who scored at
or below the 25th perdentile on the
"Mathematics ApplidatiOns" subtest
of the_Stanford AdhieVetent Test as
administered ih April/May, 1984.

MATHEMATICS ,= atudehtS Who_scored at
or below the 25th perdentile on the
"Mathv..latics" SUbteSt of the
Stanford AchieVeMeht Test as
administered in April/May, 1984
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Non=Public-sChool COmponent

All GradeS Student would have attended la
regular Chapter 1 public school if
not attending the non-public school.

Kindergarten The 1984.-85 ECIA, Chapter 1 program
does not include a component for
kindergarten students;

Grade 1 Students who scored at the 20th
percentile or below on the
"Listening to Words and Stories"
SUbtest_of the Stanford Early School
Achievement Test (SESAT).i Level 1
AND who: also scored at the 49th
percentile or below on the
"Mathematics" subtest of the SESAT
as adMinistered in April/May, 1984.

Grade 2 studente who scored at the 20th
percentile or below on the "Reading
Comprehension" subtest _of the
Stanford Achievement Test (S.A.T.)AND
WhO also scored__ at the 49th
percentile or below on the
"Mathematics_ _Computation and
Applicatidne" _sUbtest_of the S.A.T:
as administered in April/May, 1984;

Grades 3 through 6 Students VITO _adored at the 20th
percentile or below on_the "Reading
Comprehension" sUbtest of the SAUT.
AND who also scored: at the 49th
percentile Or _below on_ the
"MathematiOS Applirations" subtest
of the S.A.T. ad administered in
April/May, 1984.

Grades 7 through 10 READING = studentt who Scored :in
stanines 1 and 2 on the "Reading
Comprehension" sUbtest of the
Stanford Achievement Test as
administered in April/May, 1984.

MATHEMATICS - students who scored in
stanines 1 and 2 on,the "Mathematics
Applicatione" sUbtest of_ the
Stanford Achievement Test as
administered in April/May, 1984:
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Center for Ne Iected or Delin-- YOUth C Itt onent

Rindergart n

Grade 1

Grades 2 through 6

Grade 2

Grades 3 through 6

GradeS 7 through 12

Students whb_score at or below the
30th _percehtiI6 On the Cooperative
Preschool_ IhVentOry as administered
in SepteMber4 1984 or at the time of
entry into the programi

RMADING = dtUdents who_score at or
below the 25th percentile on the
"Listening _t-ci _Words_ and Stories"
sUbtest of_the Stanford Early School
Achievement_ Tett, _2nd edition as
administered ih Apra, 1984.

MATHEMATICS = students who score at
or below the 25th percentile on the
"Mathematics" subtest of the
Stanford Achievement Test, 2nd
edition as administered in April,
1984;

READING Whb_tcore at or
below _the_ 25th_perdentiIe _on the
"ReadinT_ CoMprehehSiOn"_Siabtest of
the Stanford_AchidVdteht Testi 7th
edition as administered in April,
1984;

MATHEMATICS - studehts WhO score at
or below the 25th percentile Oh the
"Maithelatics_ Computatibh_ and
Applications" subtest of the
Stanford Achievement _Tedt . 7th
edition as administered ih AptiIi
1984;

MATHEMATICS 7 students whO_Sdord at
or beIowthe 25th percentile Oh_the
"Mathematics Applications" _SUbtest
Of_ the Stanford Achievement TeSt,
7th-: edition as administered in
April, 1984.

READING students who score at _or
belbWI the _25th percentileOh_ the
"Reading Comprehension" subteat _Of
the__Stanford Achievement TeSt, 7th
edition as administered ih
Apt14, 1984;
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Center for Neglected-or-DelinqUent-YOtth COMpohent (continued)

Grades 7 through 10

Grades II and 12

MATHEMATICS - students who score at
or below the 25th percentile on the
"Mathematics Applications" subtest
of the Stanford Achievement Test,
7th edition as administered in
April, 1984.

MATHEMATICS = Sttddritt tiihb_score _at
or below_the 25th percentile on the
"Mathematics"_ sUbtest of the
Stanford Achievement_ _Test, 7th
edition as adminiStered in
April, 1984.
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APPENDIX C

Supplementary Program Models
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4. Extended -School Day Model

a. Chapter 1-funded hourly teachers will instruct Chapter-eligible
students exclusively in the basic skills only in pre or post
school hours.

b. Systematic articulation between the regular teachers (regular
day) and the Chapter I teachers in the extended day =del must
he Implemented.

c. Chapter 1 abidentki who participate in this mcdel will receive
instruction and grades in all other learhing areas ficti theregular teacher.

5=

a. Chapter 1.i-eligible students will remive instruction in the baSicskills only froin Chapter 1-funded teachers or aides inspecifically tresigtatect areas outside the regular classroom
durim the regular edio-ol day;

b. Systematic articulation between the regular teachers and the
Chapter 1 personnel mist be implemental.

c. If aides are used to implement the pullout model, supervision of
their activities by certified personnel must be provided.

I
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c. The reqyonsibility of the regUlar :classroom teacher for the
planning and evaluation of eadh student's instructional program
may be demonstrated thrilUgh the_ individualized diagnostic=
prescriptive insto:uctional maliagetherit records for each student.

di The _number of shy:dents enrolled per period_in_ this model must-not
exceed on the average the rember_enrolled iniclasses in the samesulect and level which have no Chapter I-eligible students;

4. Extended SchcoI Dav -
a. Chapter 1 teachers will instruct Chapter I-eligibIe studentsexclusively in pre or post school houra.
b. The_ruzber of stteents assigned per Chapter I teacher per sessionin_this model should not excomd the tubber assigned per_periad tolocalir.funded teachers in the same sUbje-ot during the regularday, _ High priority should be given, _however, to substantiallylowering the teacher-student ratio during the Chapter 1 extendedday instnIction.

c. Systematic articulation between the locally-funded teachers(regular day) and the Chapter 1 paretnnel in the extended day
program should be izplemanted.

1W21.2igaiM9

a. Chapter I-eligible students will receive a second period ofindtruction in theix area of eligibility (reading/mathematics) in
lieu of an elective subject.

b. A locally funded teacher mat be assigned to each class ofChapter 1 students who are being scheduled for "dolble dosage"treatment.

c. Chapter lfunded_personnel mat be utilized in accordance withlt 2, or 3 for at least one of the t:wo periods in which
the Chapter 1 students are scheduled for "double dotage".

d. If Chapter 1 funding _pemaits, models I, 2, or 3 may be
imlemented for both periods of the "double dosage".
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AMERNATIVE SCIEOLS

1.

a. One locallp=funcred teacher and one Chapter I-funded teacher will
instruct Chapter 1-eligible students exclusively in a simle
laboratory or clasticrocm.

b. The regular classroom teacher is =briigalla responsible for the
planning and evaluation of each student's instructicral _program
hut this ray be ckaannstrated througli the individualized
diagnastic-prescriptive instructional management records for each
studect.

c. The ramter of Chapter 3. students enrolled per period in this
andel mgt,j exceed the =her iihich is assigned per period to
ncn-Ctapter 1 teachers in the same subject area.

d. If the Chapter 1 allocation permits, _hourly ath/or full titre
parawofeasicnals may be employed under Chapter 1 funding toassist in the ixplementation of this model.

2. =ligilmataiivelnatta
a. One locally-funded and one Chapter 1-funded teacher will eachinstruct aapter 1-eligible StUdents exclusively in separate

classrooms.

b. The muter of Chapter 1 studente in Bath teacher's class should
be awroxixately the *Tame and the total of the I= classes should
not exceed the average for now-Chapter 1 classes In the same
saAect.

Each teacher may implement his/her cxel indiVidualized diagnostic-
preeptive _program with his/her own Chapter I studentsi No
comma or shared diagrxelsi prescription, and astesseent between
the local and Chapter 1-funded teachers are required.

d. If the Chapter 1 allocation permits, hourly and/or fun-time
Chapter 1-funded paraprofessionals nay be employed for assignmentto _ the locally-funded teacher or Chapter 1=funded teacher or
both.

3.

a. Chapter_ 1.7-funded personnel (teachers andjor paraprofaktionals)will itistrbzt_ Chapter 1-eligible students givaggitray in
hetergentously grouped classrooms.

b. Thstructim prtiVidel by:the Chapter l_personnel in this dettit#
must be =ler the supervision and direction of the lccally-funded
teacher.

78 112



6 a z,-. ,a..- . a .1 ra =1___, . - ail 0011 .--. .- el I-
. 919 92 - ... .. le; MI 0' =.`1 01 Z a rJ a la u9 .1.1 - a; OLV,111

11'7. = .-...iie9.a - Z.. II I 0 al a 1 . Z-- 1 ..i19212z..a_.11 41.-
01.9z...- _all 9I Z ..:-. MI :Al 11.--1 '7. L=.111-zilL = eel a 01 - . 40 Z 01=1

1 .= I II1,=.1 1 era.J lea al 1 a III = =4 -_7-11.111 2, Z II ay Ze Mal.=
=4 40. = .7_ 0, 9 ..: . - . 9 ..:. sl 1: 1IIIII a/ 1 0 to . - Zea 44 t= .111
a = - a - ... 111/.= = qt. 4=1. or:. op 0 = = In Z.I a

6 - I eu _.- at:7.21.411p .:-. .a.-:.(6 ia.1 - - .1 - - ci .1=.7. fel .. 911

Z 6 6 - el - - p_2 a a artai int- =4 4 - =... I = 2....1,..a
_ a.

6 9 .= l MAI -=.1 - a .all - - a 41 =0 .....li 6 6-- i I" a- a- - - -a li a Z e a ica-a .1 fr_ IIIIIIIi- . a a el = a - s....._- VI Oa a
I I Z. Z- a. Z.1 Z 19 ...La - _III = Z414. I 0 a -aL..,,

fra 0 019 1101911 a L =./ n a , aa

'.° al a a. 400 al a 0 a, . SI. Well I IP a. el. - to - al a:-
0a ° :-. WI e

UZ1911_,J11'.9 - S. _ .2 - .2- al

2. 9 01_ . i - = 69 -ta.L_El
e l (..1it Z1. CZ II a ll ar/ a

710_ =' Vfr;._ %1-el e.2

/-1 Cal

z eat
=3Z1919

a..

2.2 Z-

I'=- - :A a . a Il S. r-121=4 = = -
6 e =. 4 . i, . fa =Op .,. . -1 II

... 11, 11911 0. L...3

- .1 r= IOW 7-1 z 0 al a Z W. r ... a. a- .....a a 01 a wil T.: 6 - a_....1._
a .I0,11I=3 II Os a 11 7. ZI. : a 1910 w--1 ell ^ =II

thill al . irsi.....u.__,J, .-: . al a ,Z,. 11,1 C. a . Ill a a.
..laZI ll lia....1. , .=,

'1 z ....091/"..11 0.1 ..I.lial ,' ,, git . .9. .,i a a.-:,-.120,9 Z, z .1 U - 01 W.:.
a .z. - saga .-.. -frf: __ 40. a el al a .0. 2 Oill! _:...aA !La'. a a

S. r-1.01_7_4 a,144 aJll al S. 6 - a - I SDI Z. 22_s_ajailz..- Z. a . ODIC Z a^ 2.-Z1 C .z. a L___,,..._ _ 6 - ..L.__, loa-6;.i6 r=1 it___:31 z
111e. . Z. - = aill a.

,z 6 -..12.0Ir. . .0.-- a z.. au Z a 1 .1 I 0 II =
.. - 01 a a.a ' ..119: ll'a ° - alll10 a I a el r-. el . 1 0
CC Z: = ouI a.11 al - a 11 2



:1 $1, $11

i. Ca.... Zs "Piz dly 111 ziziatle - -a

6, .a. Ii It - sl Z - - z_

uz S. G. ZZ I. I. a el

. 1 1 Il$11V.V......1 .511
Z.

19 . r.....q. . S. -taal a n erz-fe. ra..1 a "fa:oily -1 I =...:t sec .z 0.1

-;121..$_± -I a _BIZ IIli$011I 9 19 =Y.. l a IN .Z.I yza vel 01 - I opAzili
ow= II'. v :... f =411s oa WI :. =a Se au, Z. I - ZIO

_ Iy_n_zi yoy..ifyz-z_04,1_,Ivka I ..= NI I' 64 o, )-- II-- '--,cz-mz.1,L =4..0 ol z.- S.
a .7-

. I WO .1 a as IZI ula ai I a. -
It 92A 4s. a- Z. liii t1 S. I a. a-

1 iØ -IeLi __ 1../ a tqli z

".1.4 MI WI. I. _7-4_9911111L0Z 41.5 I I - I-Zza a . r a zIll,111 II '..1 U. - z.

z Il wale II

0,1 z,z tau. i

S. a a-. I Z T.. C a ii.121.5....a./ SI =. 'Z'a.
..1!1 al

Z,Z1 .11.:

oo a iii al *II .1.11 a.

a .I 01111$1.t .
tk4t

0. 11111 as

a. a .9 zi zi 44.4 biz a

a al

$ _ - a .0 a ua. .1 fa_ As
iv= Si U.

II ael .7.1$ I Z

a.4z,a,z

II

. Z.. ..

a Z.Z. a

.7- Z

11110-..Z z - 19_1...

!....2s.,___z_2_.4.1e fu_ 3 : el v......lio a Az., 9 e ,-..12,1.1 a 05 a-

II ii'l 1 Z,$ ... a ... Oft....bi. . 01.11....Z Oil. a -I - iaZz/Z4Z11 s al - V -7... :al
east:. 'e.,_ - Soo .. a, I t a. od 1 -aetw__

a .. U. .....1 V. ..1II . ao IF, .1 01 S II .
i. ...I. .f.a1 I . 0. ..lel au Z a a . Z WI .. Z Z..IIi .7.. el ..I.Z r 1111.12...ler

O MI rz a,- I i z .s. - aw$ za I U. ..110.1 Za I Zs. z. .7-1 el
um a

-zzas

lb v. I e_ille_z.1 I a e_alugar 9i9 Z.. 0. .. 1 _lel =Z.= a,
S a IA I C a a

oil = Wal eiZu9 %. op le";_- at a. ii

i .a. lo ....t ,' ...§ -If.u_z_.._ al_zioz gig a. - Iz a .7. ollia
II Ora . I . a a. It...._1/.&11 a . Z. it ,11,a. I Z

.1



c. The responsibility of the regular Classroom teacher for theplanning and evaluation of each student's instructional prcgrammay be demonstrated through the inlividualized diagnostic-
scriptive instructional management records for each student.

The muter of stndents enrolled per period in this model must-not
exleed on the average the number enrolled in classes in the sameEfulAect and level which have no maptcer I-eligible students.

5. Pulldut (Elementary Grados-Onlv)

ChaPter 1 teachers will inatruct Chapter I-eligible studentsexclustveiv by "Pulling" them from the regular classroom forinstruction in another facility.
b. The ranker of students instructed per session by the Chapter 1teacher in this model should be significantly lower than the=ober of hail-Chapter 1 studentit instructed by the regular

classroom teacher.

The regUlar Classroom teacher is retponsible fOr diagnosing' theinstructirnal needs of each student who partioipates in thisChapter I supplementary activity. A structured process ofarticulatirn between the regaar and Chapter I teacher must beutilized (diagnosis, Prescription, attesstent).
d. If the Chapter I allccation permits, hourly anWor full-timeparaprofessionals may be employed under ampter 1 funding toassist, in the ilplementation of this =del.
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APPENDIX D

Explanation of Regression
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Explanation of Regression

Regression occurs when multiple measurements are made of any
phenomenon; Any observed measurement or score_hasi as parts ofthe scorei the actual value of the phenomenon being measured
(sudh as achievement) -and some random factors that,may be the
resulti of: the measuremunt instrument not being perfect4
variations_in_the object or person being measure-di _variations in
the environmenti or other unknown random factors._ These factorsi
WhiCh are not the.object of the measurementi are considered to be
error. This error is always a part_Of the measurement or test
score. As more measurements are_taken the error becomes less
itportant and the measurements tend tO approach the actual valueof the phenomenon. The best representation of the actual value
Of_ the phenomenon is the average:of the measurements_ that were
taken or the mean. Thusi-as-more measurements Ake takeni each
measurement tends_to approach_or regress towards the mean. Thisconcept of regression is_quite,important for testing and evenmore so_for Chapter 1 achievement data. In any large group of
scores' thobeiddores furthest from the_mean_would_be expectedi on
repeated teatingi to move thQ greaest_distance toWard the mean.This i8_ bedause _those scores furthest frot the mean are
considered_ tb have a greater amount of error_as part_of the score
which it' What pUt them far from the mean in the firdt place.
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APPENDIX E

Individual School AChievement Test Results



Air Base Elementary - 0041

Gkade
LeVel

Reading Mathenatics Language
Number NCE
Tested Gain

Number NCE
Tested Gain

Number NCE
Tested Gain

1 1 -2.3 1 9.1
2 4 -2.2 3 8;1
3 4 6.7 4 3.3
4 3 2.3 3 8;4 -1.2
5 1 -5.0 1.7 14.8
6 3 3.4 4 -1.7 6.6

Allapattah Elementary - 0081

--Reading Mathematics ILLanguage
Grade
Level

NUMber
TeSted

NCE
Gain

Number
Tested

NCE
Gain

Number
Tested

NCE
Gain

3 40 7.4 38 11.0
4 42 =5.0 40 0.0 41 -6.7
5 42 =6.8 41 -1.0 41 -1.2
6 35 =3.9 37 0;2 37 2.5

ArcOla Lake Elementary - 0101

Grade
Level

Agethematics Language
Number
Tested

NCE
Gain

NUMber
Teated

NCE
Gain

Number NCE__
Tested Gain

1 19 4.8 19 2.4
2 14 0.2 14 6.6
3 15 2.1 14 1.5
4 19 -3.3 19 =1.4 19 -4.9
5 41 0.8 42 12.0 42 1.s
6 50 2.0 48 0.7 49 0.9

Auburndale Elementary - 0121

Grade
Level

Reading -MathenatIoe- Language__
NuMber NCE_
Tested Gain

2 10.9

NuMber
Mated

2

NCE
Gain_
19.4

Number NCE
Tested Gain

3 1.8 5 _7.7
4 1 -6;8 1 =24.1 -24.2
5 9 3.0 9 7.0 9 0.6
6 4 -1.0 4 2.3 4 -3.0

91
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BeI-Aire Elementary - 0261

Redding
Grade
Level

NUMber
Tested

NCE
Gain

1 25 -2.7
2 21 -0.8
3 29 4.4
4 24 -0.6

Bisdayne

Grade
Level

Nwuer
Tested

NCE
Gain

3 1 2.3
4 2 5.5
5 1 =1.9
6 2 5.0

Grade
Level

2
3
4
5

Blanton

-Readiner-
Number NCE
Tested Gain
15 16.5

23 3.2
33 0.8
33 0.9

Mathematics-
Number
Tested

25
21
29
24

NCE
Gain_
=1.5
15.7
4.4
1.8

Elementary - 0321

Mathematics-
Number NCE
Tested Gain

12.3
2 7;3
1 -8;8
2 6.6

Elementary - 0401

Mathematics
NtEber NCE
Tedted

16
9

23
31
33

Gain
7.0

- 5.3
3.2

- 1.7
5.1

Brentwood Elementary - 0461

Language
Number NCE
Teeted Gain

24 -6.2

--Language
NUMber NCE
Tedted Gain

2
1
2

=2.6

16.3

Number NCE
Tested Gain

32 =0.6
33 1.0

Grade
Level

Reading L- AlatheMatics
Nutber NCE__
Tested Gain

NUMber
'refitted

NCE
Gain

Number
Tested

NCE
Gain1 25 9.6 25 5.1

2 13 -3;3 13 1.9
3 20 2;6 20 =7.3
4 20 -6;7 20 -3.6 20 -4.25 27 0.4 27 1.5 27 -0.76 22 -4.4 22 4.3 22 1.6
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J. H. Bright Elementary - 0481

Grade
Level

--Reading Mathematics Lanauagb-=-
NUmber NCE
Tested Gain

Nutber
Tested

NCE_
Gain

Number NCE
Tested Gain

1 7 2.1 6 14.0
2 2 =1.4 2; 10.2
3 9 9 -14.7
4 21 0.6 21 3.2 20 =6.0

9 9.0 9 20.4 9 =6.0
6 9 2.6 9 -6.0 9

Grade
Level

BrOadloor Elementary - 0521

Reading-
Number NCE
Tested Gain

Mathematics
NUmber NCE
TeSted Gain

1 47 2.8 48 11.9
2 25 -2.3 25 4.5
3 49 2.0 49 -0.5

Grade
Level

Buena Vista Elementary - 0601

Readina
.Number. NCE_
Tested Gain

-MathematiCS
NuMber NCE
TeSted Gain

20 4;6, 20 =3.6
2 11 -8;6 12
3 51 9.6 52 2.2

Bunche Park Elementary = 0641

Language
Number NCE
Tested Gain

_Language
Number NCE
Tested Gain

Grade
Level

Reading Mathematioa Languaae
Number NCE
Tested Gain

1Nmber
Tested

NCE
Gain

NUmber NCE
Teisted Gain1 14 -1.4 14 =7.2

2 9 -2.0 _9
3 10 -1.1 10
4 13 -1.1 11 4.7 12 2.05 3 7.9 _4 0.1 3 -5.06 11 14.9 11 6.4 11 5.6

123



Grade
Level

1
2
3
4
5

Campbell Drive

Reading_
Number NCE
Tested Gain

19 1.9
9 -6;1

2.3
5 0.1

25 -7;9

Elementary 0651

MatheMetiok Language_
Nutber NCE Number NCE
Tested Gain Tested Gain

19 6.0
9 1.6

5 =2.2
25 0.5

5 0.6
25 -11.2

Grade
Level

1
2
3
4
5
6

Caribbean Elementary = 0661

Reading gathematios Language__
Number
TeSted

13
12
18
15
27
31

NCE
Gain
-0.2
-1.4
-1.8
-2.7
-1.2
10.9

Number NCE
Tested Gain

13 -3.3
12 -7.3
18 -3.6
15 -3.9
27 5.6
30 10.4

Number NCE
Tedted Gain

15 -3.3
27 -0.5
31 6.8

Grade
Level

1
2
3.
4
5
6

Grade
LeVel

2

Carol City Elementary - 0681

Reading Mathemative-
NCE
Gain
6.7
7.1
2.7

=2.7
1.4
5.8

NUMber
Tested

17
8

26
20
19
54

Number NCE_
Tested Gain

18 -1.6
9 6;0

25 -5;4
18 -1;3
20 6;5
55 5.8

Carver Elementary - 0721

Reading
Number NCE
Tested Gain

6 -7.5

Mathematics
Number NCE
Milted Gain

6 4.0

94

124

Language
NUMber NCE
TeSted Gain

21
20
54

-7.8
2.6
1.2

LangUage-
Number NCE
Tested Gain



Chapman Elementary - 0771

Grade
Level

Réadinc Mathematics- Languaae
NUMber
Tested

NCE
Gain

Number
Tested

NCE
Gain

Number NCE
Tested Gain

1 14 =5.3 13 -0;3
2 15 6.6 15 1.5
3 12 6.2 1.0
4 12 =1.6 12 0.1 12 -2.6
5 23 -0.5 23 2.2 23 1.4

CittUd Grove Elementary - 0801

Grade
Level

Reading Mathematics Lativaile-
Number NCE
Tested Gain

Number NCE
Tested Gain

Numb er NCE
Tested Gaih

1 2 7./ 2 16.2
2 10 5.5 7 13;4
3 33 5.1 32 1.8
4 38 5.6 36 7.9 37 =6.2
5 5 2.2 5 5.6 5 8.0

Grade
Level

CoconUt Grove Elementary - 0841

Readina
Number NCE
Tested Gain

-MatheMatics
NUMber NCE
Tedted Gain

Ianquage--
Number NCE
Tested Gain

4 1 0.8 1 6.4 =4.8
5 2 -1.3 1 -1.6 2 2.9
6 2 4.4 2 5.0 2 3.2

Grade
Level

Comstock

Reading!
Number NCE
Tested Gain

Elementary - 0881

-Mathematics
NUMbet NCE
Tested Gain

18 7.8 20 =2.8
2 47 -4.8 47 =4.2
3 39 -1.7 36 5.8

95 125
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Number NCE
Tested Gain



Coral Way Eletentary - 1121

Grade
Level

Readina- -4fat1ietatios Language
Number
Tested

1

NCE
Gain
-20;6

NUtilibt6t

Mated
_1

NCE
Gain
9.1

Number NCE
Tested Gain

2 12 11 20.4
3 15

_4;0
14.4 15 4.7

4 8 6;6 7 -2a7 8 -5.35 19 6;2 19 4.4 19 4.66 22 0.1 22 1.9 21 -0.4

Crestview Elementary = 1161

Grade
Level

Reading AutthematIds- Languaqp__Nutber NCE
Tested Gain

Number
Tested

NCE
Gain

NuMber NCE
Tested Gain1 3 6.0 3 15.5

2 1 -10;0 4.5
4 4 -0.3 4 4.5 4 -4.5
5 7 7 1.3 7 1.46 8 7.1 8 11.2 14.6

Douglas Elementary = 1361

Grade
Level

Language__-Aleading _NathsmAtigg
NUMber NCE Number NCE Number NCEMilted Gain Tested Gain Tested Gain1 26 11.4 28 6.1

2 16 -5a2 16
3 50 5.2 47 3.0

C. R. Drew Elementary -6 1401

Grade
Level

Aleading Language__Number NCE
Tested Gain

_MAttiffmatig-A
Number NCE
Tested Gain

Number NCE
Tested Gain1 20 17.8 20 15.1

2 15 =3.1 16 -1.4
3 22 1.8 21 3.2
4 27 3.1 26 0.3 28 -1a45 23 =0.7 23 6.1 24 5.96 21 -1.1 20 -0.8 19 1.3

9.6. 126



Dunbar Elementary = 1441

Grade
Readina MathematiCs- Lanauacri

NUmber
Tested

NCE
Gain

NuMber
Tested

NCE
Gain

Number NCE
Tested Gain

2. 22 -8.0 23 =5.0
2 16 -4.6 16 i=2.9
3 48 2.6 51- -1.6
4 38 0.7 37 -3.5 40 0.1

33 -1.6 33 -3.5 31 2.16 50 6.6 51 -0.6 51 0.3

Du Puis Elementary - 1481

Reaaing-- Mathematics- --LahauacreGrade
Level

Number
Tested

NCE
Gain

Number
Tested

NCE
Gain

NUMbet
Tested

NCE
Gain3 4 3.3 4 4;1

4 1 3.6 3;6 1 -1.6
5 6.4 5 1.3 5 7.66 3 4.1 3 7.2 3 2.1

Amelia Earhart Elementary - 1521

Yeadlna- Mathematics Languaae---Grade
Level

3
4
5
6

Nutber
Tested

2

2
5

NCE
Gain
6.6

-4.1
-1.9
-3.2

NUMber
Teeted

2
1
2
5

NCE
Gain
8.6

-3.7
2.

16.0

Number
Tested

5

NCE
Gait

12.6
12.0
=0.9

Grade
LeVel

EarIington Heights Eletehtary - 1561.

_Readirm
Number NCE
Tested Gain

-Mathetkatios
NUMber NCE
TeSted Gain

33 4;4 33 9.9
2 33 -3.5 20 7.3
3 35 6.5 33 0.1

t7.2 7

Number NCE
Tested Gain



Edison Park

Reading

Elementary - 1601

-Mathematics LanguageGtade
LeVel

1
2
3
4

Number
Tested

42
23
46
68

NCE
Gain
1.6
1.3
5.9
1.9

NuMber
Tested

42
20
47
68

NCE
Gain
0.5
7.6
8.5
3.6

Ndtber
Tested

64

NCE
Gain

-0.4

L. C. Evans Elementary = 1681

Grade
Level

Reading Mathematics Language__Number NCE
Tested Gain

Ndmber
Tested

WCE
Gain

NuMber NCE
Mated Gain1 9 3.1 =6.0

2 22 0.1
_9
23 1.1

3 31 .4.3 30 =5.1
4 11 -2.0 11 =8.0 11 -10;55 24 1.3 24 0.0 24 2.86 26 -2.4 26 -3.7 25 -2.4

Grade
Level

Fairlawn Elementary - 1801

-Reading
NUMber NCE
Tested Gain

_HAIhmmatigg
Number NCE
TAnted Gain

Language
Ndmber NCE
Tested Gain3

4
6

1
2
8

7.1
-2.8
5.9

2
8

-27.0
-6.1
9.6

2 6,;6

13.2

Fienberg Elementary - 0761

Grade
Level

:=-Roading- Mathematics --LanguageNumber NCE
Tested Gain

16 =1.4

Number
Tested

16

NCE
Gain
12.6

NUMber NCE
TeSted Gain

2 11 7.2 9.9
3 25 4.3 26 1.6
4 24 1.9 24 -1.0 22 -5.35 42 2.9 41 4.3 41 0.96 46 2.5 45 3.7 46 1.4



Flamingo Elementary - 1921

Grade
Level

Reading Aiathematics
Number NCE
Tested Gain

1 -13;6

NUMber NCE
TeSted Gain

1 2.2

_Language
Number NCE
Tested Gait

2 2 13.9 2 44.8
3 13.7 4.9
4 -7;0 8 -0.1 -9.75 -9.5 3 -3.4 3 _72.16 -0.6 8 0.2 12.2

Floral Heights Elementary - 1961

Grade
Level

Reading__ AftthetetigtH Language__Number NCE
Teeted Gain

Number
Tested

NCE
Gaih

Number NCE
Tested Gain1 20 6.2 19 9.5

2 12 -8;6 12 =14.5
3 19 3.7 18 3.9
4 9 -2.2 9 =7.6 11 -3.4
5 20 -2;5 .20 5.4 20 2.16 15 1.4 15 =7.7 15 -1.3

Flibrida City Elementary - 2001

Grade
Level

Reeditmr Mathematics- --LanguageNumber NCE
Tested Gaih

Number NCE
Tested Gain

NUMber
Tedted

NCE
Gain1 11 1.1 11 3;7

2 14 =3.6 14 2.4
3 31 =1.5 29 -4.9
4 17 0.2 16 8;0 16 , 3.65 19 19 5.2 19 1.6

Franklin Elementary - 2041

Grade
Level

=Reading Jathgmatios --languageNumber NCE
Tested Gain

Number NCE
Tested Gain

Number NCE
Tested Gain2 3 =-13.5 3 -2;0

3 3 1.7 5 2.8
4 4 4 -14.3 4 -0.15 13 0.4 13 -2;7 13 2.46 7 3.8 7 4.4 7 5.5

99 129



FulfOrd Elementary - 2081

Grade
Level

=Reading -Mathematics Language-
Number NCE
Tested Gain

3 =8.6

NUMber NCE
Tedted Gain

3 1.2

Number NCE
Tested Gain

2 1 -18.4 1 -30.0
3 3 7.6 3 10.8
4 3 -1.3 3 13.6 6.1

6 -7.7 6 3.3 2.7
6 1 12.4 1 -1.1 8.3

Golden Glades Elementary 2161

Grade
LeVel

Reading AgthtMatidb Language
Number
Tested

NCE
Gain

NUMber NCE
TeSt-Ini Gain

Number NCE
Tested Gain

1 6 -2.9 6 1.2
2 -1;0 1 8.7
3 4 4.6 4 3.5
4 19 1.0 18 0.5 20 -7.0
5 19 -1.7 18 5.6 18 -1.3
6 24 0.9 22 =2.4 22 2.7

Hialeah Elementary = 2361

Grade
Level

Reading Mahematl0S- Language
NUMber NCE
Tedted Gain

Number NCE
Tested Gain

NUMber NCE
TeSted Gain1 7 8.8 7 _3.2

2 5 -1.9 6 11.6
3 3 6.0 3 -13.4
4 _6 1.9 6 !770.4 _6 -8.15 12 8.0 12 13.0 11 6.46 23 9.2 23 7.3 23 1.5

HOlkes Elementary - 2501

Grade
Level

Reading --Language
NuMber NCE
TeSted- Gain

Number
Tested

NCE
Gain

FUlitbdt NCE
TeSted Gain1 31 1.8 30 0.4

2 6 2.7 6 -4.3
3 15 9.2 15 7.8
4 35 0.4 35 -5.1 35 -9.25 66 1.5 63 5;9 66 0.96 50 9.7 48 -0;7 50 -1.0



Kensington Park Elementary - 2661

Grade
Level

Reading -Mathematics Language
Number WE_
Tested Gain

3 -5;7

Number
Tested

3

WCE
Gain
8.2

Number NCE
Tested Gain

2 1 -38;6 1 =35.8
3 2 2;8 2 -29.1
4 7 -1.5 7 8.5 5 12.4
5 8 4.3 8 0.1 8 5.5

Grade
Level

M. L. King

Reading
Nutber NCE
Tested Gain

Elementary = 2761

J-}tathemattos--
Number NCE
Tested Gait

1
2
3

26 -13;6
19 -8.1
24 9.9

27 =11.4
19 =8.1
24 =3.7

KinIoch Park Elementary - 2781

Language__
Number NCE
Tested Gain

Grade
Level

2
3
4
5

Reading
NUMber NCE
TeSted Gain

8 4.6
11 2.9
5 2.2

17 2.8
10 9.6

_Matbematics-
Number NCE
Tested Gain

8
11
5

18
10

8;1
10.8
2.3
3;4
7.8

==lenguage
Ninth-dr NCE
TeSted Gain

18 5.6
10 14.3

Lake SteveriS Elementary - 2801

Grade
Level

Mathematics -Langualti-=-Number
Tested

NCE
Gain

Number
TeSt-id

NCE
Gain

NuMber NCE
Tested Gain1 6 -1.2 6 6.8

2 11 0.8 11 -6.5
3 11 2.9 11 9.3
4 18 -1.4 18 0.5 18 2.85 21 6.1 22 0.0 24 1.76 19 2.1 19 5.0 18 8.2

1011 3 1



Lakeview Elementary - 2821

Grade
Level

1
2
3
4
$
6

Reading Mathematics- --Language
Number
Tested

14
30
31
35
24
36

NCE
Gain
3.1
0.2

-2.5
3.2

-2.8
3.4

Number NCE
Tested Gain

14 0.1
30 5.9
31 -2;0
35 8.4
24 1.8
36 -1.0

NUMber NCE
Mated Gain

35 3.9
24 2.5
35 2.0

Grade
Level

1
2
3

4
5

Grade
Level

2
3
4

Leisure City Elementary - 2901

ftading
NUMber NCE
TeSted Gain

14 -17.6
5 -1.6
6 0.4

16 0.7
27 5.3

Mathematics
Number NCE
Tested Gain

14 75.7
15.0

6 1;0
16 8.2
27 8.3

A. L. Lewiii Elementary - 2941

LLLEA-Ading
Number NCE
Tested Gain

20 =2.5
38 =5.4
45 1.1
42 =4.5

Mathematics
Nunber NCE
Tested Gain

20 -3.2
37 =0.3
43 -1.6
41 1.8

Liberty city Elementary - 2981

Language
Number NCE
Tested Gain

16
27

0.8
9.7

-LangUage---
Number NCE
Tested Gain

42 -2.0

Grade
Level

2
3

4
5
6

Reading= -Mathematids
Number
Tested

17
7
9

16
11
29

NCE
Gain
1.4

-6;8
1.9
1.6

-8.2
1.1

NUMber
Milted

18
7
9

15
9

27

NCE
Gain
3.1
1.2
5.2

=2.3
=3.2
-3.6

_Lanquage===-
Number NCE
Tested Gain

15 -1.3
11 -3.7
30 -0.2



Little River Elementary = 3021

Grade
Level

Mathemwti00- LanguageReading
NUMber NCE
TeSted Gain

Number NpV
Tested Gain

Number NCE
TeSted Gain1 63 6.4 63 4.5

2 75 4.1 78 8.1
3 6 4.5 65 6;4
4 55 3.3 56 -5.2 56 -2.15 56 =1.4 56 5.4 53 2.8

Lorah Park Elementary - 3041

Grade
Level

± Reading- -Mathematics
Nttber NCE
Tested Gain

-LangUagisi
Number
Tested

NCE
Gain

Nunber NCE
Tested Gain1 19 -5.1 19 5.6

2 14 -5.4 12 -11.6
3 17 7.4 17 5.8
4 17 -1.7 17 10.1 17 1.85 35 0.3 35 16.8 35 1.86 4 0.0 4 -3.4 4 3.1

Ludlam Elementary - 3061

Grade
LeVel

2
3
4
5
6

Reading -Mathematlds Language--Number NCE
Tested Gain

9;7
13 1.7
7 5;0

12 13.9
10 1.0
9 2.3

NUMber NCE
TeSted Gain

8 16.5
14 -0.4
6 3.6

12 7.8
7 1.3
8 -7.8

Number NCE
Tested Gain

11.4
10 -3.4

2.0

MeadowIane Elementary = 3141

Grade
Level

-Redding litalammatjioev
NUmber NCE
Tested Gain

Languagei±-NUMber NCE
Tebted Gain

Number NCE
Tested Gain1 _6 9.8 6 -1.1

2 12 5.6 12 7.9
3 14 5.2 13 4.4
4 11 1.8 11 3.9 11 -4;25 41 6.5 41 7.0 41 0.8

103 133



Grade
Level

Melrose Elementary - 3181

Reading
NUMber NCE
Tedted Gain

Mathematics
Number NCE
Tested Gain

Language-
Nutber NCE
Tested Gain

4 27 -6.4 26 -7;9 27 =11.5
5 62 3.5 62 5;4 62 =0.6
6 49 4.5 50 5.8 49 0.4

,Miati Gardenia Elementary - 3241

Grade
Level

keaditil Mathematics --Language
NuMber NCE
Tested Gain

Number
Tested

NCE
Gain

Number
Tested

NCE
Gain

1 3 -0.2 3 6.8
2 a 4.7 -5.7
3 14 4.8 14 1.4
4 18 1.0 IS 18 1.4
5 10 3.3 10 8.2 10 5.4
6 15 0.1 15 -2.7 15 2.2

Miami Heightd Eletentary - 3261

Grade
Level

-Readtna- Afttheinatids Lanquage=-=-
Number
Tested

NCE
Gain

NUMber
TeSted

NCE
Gain

NuMber NCE
Tested Gain

1 18.3 1 17.2
2 2 -7.2 2 11.5
3 6 8.6 6 -10.9
4 3 3.7 4 8.8 4 1.6
5 71.4 1 6.5 24.0
6 4 13.7 4 2.3 4 0.7

Miami Park Elementary = 3301

Grade
Level

Reading Mathematits Lapguage____
Number
Tested

NCE
Gain

Number NCE
Tested Gain

Number NCE
Tested Cain

1 7;4 11 =1.3
2 24 -4;3 23 -2.3
3 29 -1.9 29 0.7
4 38 -2.4 39 2.2 39 10.0
5 36 2;2 36 3.1 36 3;5
6 58 5.2 58 2.7 58 1.7

104 134



Milam Elementary - 3421

Grade
Level

Reading- Mathematics :Language--
Number NCE
Tested Gain

Number
Tested

NCE
Gain

Number NCE
Tested Gain

1 2 4.2 2 2.8
3 5 =2.2 5 -1.1
4 5 1.1 5 0.8 1.4
5 9 =2.3 9 -0.8 4.0
6 7 =0.3 7 5.6 7.8

Grade
Level

Mirazar

iL=asadina---
Number NCE
Tested Gain

Elementary - 3461

=Mathematics
NUMber NCE
Teifted Gain

_Language-,
Number NCE
Tested Gain

4 41 -2.0 42 -0.6 40 -8.5
5 40 0.6 40 0.3 40 -1.9
6 54 0.6 54 3.9 54 0.4

Morningside Elementary - 3501

Grade
Level

Reading-- Ailathematics Language--
Number NCE_
Tested Gain

5 3.6

NuMber NCE
TeSted Gain

5 =4.5

Number NCE_
Tested Gain

3 6 . 1.1 6 =0.7
4 5 1.5 5 5 4.2
5 13 -4.6 12 5.0 12 -3.4
6 2 2.6 2 0.3 2 4.2

Grade
Level

6

R. R. Moton Elementary = 3541

Reading
Number NCE
Tetited Gain

17 -3.8
16 2.6

MathematIes
Number NCE
Tested Gain

18 1.7
15 1.5

1 35
105

Language
Number NCE
Tedted Gain

19 8.9
16 1.2



Myrtle Grove Elementary - 3581

Grade
Level

Reading- Mathematics --Language
Number NCE
Tested Gain

12 6.0

Number
Tested

11

NCE
Gain
20;4

Number NCE
Tested Gain

2 1.7 4 5.3
3

_4
15 6.6 15 2;6

4 13 =2.4 14 -8.5 14 =7.130 6.2 30 -5.9 31 =3.0
6 19 19 -9.3 18 =3.4

Naranja Elementary - 3621

Grade
Level

Readlna- Aftthematics -iLanguageNumbar NCE NUMber NCE
Tested Gain Tedted Gain

15 -11;7 16 -5.6

Number NCE
Tested Gain

2 -14;2 _3 -1.3
3

_2
20 4.3 20 4.5

4 19 3.2 20 0.4 20 0.65 15 6.2 14 3.0 15 0.3

Natural Bridge Eletentary - 3661

Reading = jlathetatics LanguageGrade
LeVel

1
2
3
5

Number
Tested

4
1
1

K2_
Gain

-7.5
-10;2
-8.5

NUMbet
Twitted

4
1
1

NCE Number
Gain Tested
047
3.6

-2.9
5.1

NCE
Gain

-2.9

North Carol City Elementary = 3781

Grade
Level

/fattiematios LanguageReading
NUMber NCE
Tested Gain

NUmber
Tested

NCE
Gain

Nutber NCE
Tested Gain1 24 15.1 24 16.1

2 11 -6.4 13 -10.3
3 10 4.7 9 6.0
4 17 -3.8 17 -4.0 18 -10.45 30 -1.8 30 _3.5 31 0.96 19 4.9 20 11.2 19 7.3

106 136



North County Elementary = 3821

Grade
LeVel

Reading__ AtatheMat1cs- Language
Number NCE
Tested Gain

Number
Tested

NCE
Gain

Number NCE
Tested Gain

1 18 1.6 19 4.7
2 3 -12.5 _1 =9.5
3 13 -1.3 14 7.4
4 14 -1.5 14 0.8 14 0.2
5 6 -4.7 6 6 5.2
6 9 2.0 9 -0.2 9 2.1

North Hialeah Elementary - 3901

Grade
Level

Reading Mathematics- Language
Ntitiber NCE
Tested Gain

Number
Tested

NCE
Gain

Nttber NCE
Tested Gain

2 2 -1.5 2 -7;6
3 9 2.0 9 -0.7
4 3 =3.3 3 77;5 3 8.6
5 5 =0.3 5 15.0 5 7.2
6 8 ,=4.5 8 -3.2 8 -11.5

North Win Lakes Elementary - 3981

Grade
Level

-L-Readinet Mathematics --Language-
Number NCE
Tested Gain

1 9.4

Nutber NCE
Milted Gain

1 1.5

Number NCE
Tested Gain

2 2 =2.7 2 -10.7
3 5 =2.0 5 -17.4

4 1.6 4 1.1 4 7.7
6 4 6.8 4 0.9 3 10.1

Olinda Elementary - 4071

Grade
Level

Reading- -Mathetiatids
Number NCE
Tested Gain

NUMber NCE
TeSted Gain

_Language--
Number NCB
Tested Gain

1 26 15.4 26 =6.3
2 22 4.6 22 7.7
3 15 0.8 15 -1.6
4 18 -5.9 18 -7.9 18 74;3
5 15 -5.7 15 -0.7 14 -11;9
6 12 -4.9 12 1.0 13 6.2



Grade
LeVel

Olympia Heights Elementary - 4091

Iteading Mathematics- Language
Number NCE Number NCE Number NCE

Tested Gain Tested GainTested Gain
2
3
6

2
3
4

-3.7
0.7
7.3

2
3
4

8.5
=6.2
0.6 4 -4.7

Opa Locka Elementary - 4121

Grade
Level

Readinm M- ematice- LanguageNUMber
Mated

NCE
Gain

Number NCE
Tested Gain

Number
Tedted

NCE
Gain1 35 8.7 34 12.7

2 13 -8.2 13 3.1
3 27 1.3 27 -1.4
4 25 -3.6 25 -2.3 25 -0.65 29 -2.9 28 1.3 29 6.0
6 17 2.4 17 -1.8 17 4.3

Ordhakd Villa Elementary - 4171

Grade
Level

Reattirfa Mathematics- --Language
Number
Tested

NCE
Gain

Number
Tested

NCE
Gain

Nutbet NCE
TeSted Gain1 35 9.9 35 -1;0

2 28 3.3 27 2;6
3 32 1.4 32 1.9
4 48 =4.1 48 -1;6 48 -5.65 35 13.4 35 6;0 35 6.96 44 2.1 42 -0.6 44 2.1

Palm Lakes Elementary - 4241

Grade
Level

1

Bgading- Mathematics
Number NCE
Tested Gain

0.0

NUmber NCE Number
TeSted Gain Tested

11.8

NCE
Gain

2 4 1;6 4 1.4
3 8 0.2 8 7.5
5 -4.6 1 -2.2 -8.26 2.1 5 -3.9 -1.8

108
13 8



Palm Springs Elementary = 4261

Reading Mathematics- Language
Grade
Level

Number
Tested

NCE
Gain

Number
Tested

NCE
Gain

Number
Tested

!ICE
Gain

3 3 3.4 3
4 3 4.8 3 6.9 3 -2.6
5 2 -1.7 2 9.7 2 7.9
6 3 6.3 3 -0.9 3 2.6

Parkview Elementary - 4301

Grade
Level

Mathematics-Reading Lantruacre
NUMber NCE
TeSted Gain

Nutber NCE
Tested Gain

Ntkber
Tedted

NCE
Gain

1 14 1.5 14 7.8
2 13 -6:7 14 -4;1
3 11 -1.3 11 -8;2
4 16 468 16 0.8 16 11.5
5 14 -1.6 14 2;8 14 4.0
6 21 4.1 21 -1;7 20 6.5

Parkway Elementary - 4341

Grade
Level

Readitig- Mathemattc:tv
Number NCE
Tested Gain

--Latiqutge
NuMber NCE
Tested Gain

NUMber NCE
Tested Gain

1 =6.6 1 11.8
2 3 =1.9 3 -7.8
3 3 4.6 3 2-.8
4 13.7 =2225 2 =10.4 2 6.5 2 2.46 7 -=1.8 7 -2.2 7 8.2

Grade
Level

Perrine

Readintou--
Number
Tested Gain

Elementary - 4381

-Mathematics
NUMber NCE
TeSted Gain

Language-
Number NCE
Tested Gain

2
3
4

1
1
3
4

-16.3
-5;8
10.7
5.0

1
2
4
3

-15.9
=0.1
3.0

-3.4 4 -1.6

109

1 :3 9



Grade
Level

Reliaiey Pharr Elementary - 4401

Reading
Number NCE
Tested Gain

Mathematics
Number NCE
Tested Gain

-L-LarigUeq-e--
Number NCE
Tested Gain

4 55 1.7 47 4.7 51 2.3
5 70 1.7 67 2.8 70
6 76 5.4 75 4.6 77 2.0

Pine Villa Elementary - 4461

Grade
Level

--Readino Mathematics -Tanguago
NuMber
Tested

NCE
Gain

Number
Tested

NCE
Gain

Number NCE
Tested Gain

32 5.7 32 -3.0
2 16 =7.2 15 -7.2
3 14 -13.3 14 -18.7
4 44 5.1 41 -7.7 44 -8.7
5 48 1.9 49 6.3 47 -4.6
6 28 1.0 28 4.3 28 1.1

.Poinciana Park Elementary - 4501

Grade
LeVel

Reqding.=- -Mathematics Languant___
Nuniber Ircg
Tested Gain

33 1.4

Number
Milted

32

NCE
Gain
-4.1

Number NCE
Tested Gain

2 23 -6.0 23
3 29 6.6 29 13.8
4 31 -6.6 30 =4.5 31 -5;9
5 29 -5;p 30 1.9 30 2;46 35 -4.5 35 -4.0 35 0.1

Grade
LeVel

Thane Crowder Elementary - 2531

Reading__
Nurber NCE
Tested Gain

-MathomatiCe
Number NCE
Tested Gain

1 11 6.5 11 7.1
2 11 -7.4 11 =5.3
3 8 3.7 8 =0.7

110
140

_Language
Number NCE
Tested Gain



Grade
Level

Rainbow Park Elementary = 4541

Readina
Number NCE
Tested Gain

13 -0.8
2 11 -1.9
3 11 1.2
4 13 1.5
5 21 6.2
6 24 -0.6

Grade
Level

Redondo

NUMber NCE
TeSted Gain

1 1 =23.4
2 6 --10.6
3 3
4 4 2.5
5 5 0.5

Grade
Level

RichMOnd

Number NCE
Tested Gain

9.4
0.3
9.0

4 7
5 _8
6 11

Grade
Level

Mathematics
Number NCE
Tested Gain

14
11 9.3
11 1.8
13 -0.2
21 -1.2
24 -3.5

Elementary - 4611

Mathematics
Number Ncg
Tested Gain

-4.6
6 -3.8
3 -11.0
3 0.7
6 4.6

Elementary - 4651

=Mathematics
NUMber NCE
Tedted Gain

7 3.6
_8 -0.1
11 12.5

Riverside Elementary - 4681

Reading
Number NCE
Tested Gain

-3.5
-0.1
-3.1

4 77
5 71
6 82

-MatheMatiod
NUMber NCE
TeSted Gain

76 =3.2
69 =2.4
81 -0.1

Lanauage
Number NCE
Tested Gain

13 1.2
21 4.0
25 -0.4

--Language-
Number NCE
Tested Gain

5.4
2.9

IAulquaae---
Number NCE
Tested Gain

7 8.1
8 -2.9

10 2.7

_Language--
NuMber NCE
Tested Gain

75 -0.9
69 2;4
77 1.1



Santa Clara Elementary - 4841

Reading Mathematics- LanguageGrade NUMber NCE Number NCE NUMber NCELeVel TeSted Gain Tested Gain .TeSted Gain
29 3.2 32 4;2

2 39 1.7 41 5;4

Sdott Lake Elementary - 4881

ReAding LanguageGrade NUMber NCE
_MAthematics-
Number NCE__ NUMber NCELevel Tested Gain Tested Gain TeSted Gain

2 3.1 3 11.5
2 1 =9.5 1 -20;9
4 3 5.6 3 2;0 3 3.85 5 5 5 10.66 5 8.6 5

_2.0
11.9 5 0.3

Seminole Elementary - 4921

Grade
Level

=Reading Mathematics Language-
Number
Tested

NCE
Gain

Number
Twitted

NCE
Gain

Number NCE
Tested Gain1 5 2.9 5 11.4

2 1 -11.2 1 -2.5
4 3 7.0 3 3.5 3 =18.35 3 5;3 3 14.8 2 5.46 3 -10;0 3 -0.9 5.9

Shadowlawn Elementary - 4961

Grade
Level

Reading -Mathetatidd
Number NCE
Tested Gain

NUMber
Tested

NCE
Gain

_Language--
Number NCE
Tested Gain1 45 -3.7 45 =7.6

2 26 -6.2 26 =6.3
3 15 2.6 16 =3.6
4 35 6.2 36 10.3 36 5.36 -4.6 1 18.4 1 -8.8

112

142



Shenandoah Elementary = 5001

Grade
Level

' Reading Mathematics Language__
Ntmber NCE
TeSted Gain

Number NCE
Tested pain

Number NCE
Tested Gain2 1 2.0 1 -22.2

3 4 8.9 2 5.2
4 7 5.5 8 1.5 8 0.05 4 7.0 4 14.3 4 9.66 6 6.1 7 5.4 7 0.9

SilVek Bluff Elementary - 5041

-Reading Jigth2MAtigA LanguageGrade
Level

NUMber
TeSted

NCE
Gain

Number
Tested

NCE
Gain

NUMber
Tested

NCE
Gain3 2 9.3 2 10.7

4 1 =1.0 1 -7;0 1 -7.05 3 7.2 3 14.8 3 15.26 3 -=0.4 3 -1.0 3 -5.4

SkyWay Elementary - 5081

Grade
Level

Reading-- -Mathematics
Number mg
Tested Gain

2 -14;7

NUmber
'DM:Med

2

NCE
Gain
-31.6

2 2 -15;8
3 3 -0;1 3 -4.9
4 4 10.0 4 13.8
5 7 1.7 7 2.2
6 3 3.7 3 -2.8

South Hialeah EleMentary - 5202.

Language-
Number NCE
Tested Gain

4 4.3
a 0.5
3 -7.8

Grade
LeVel

Reading__ -Matheliatics Language--Number NCE
Tested Gain

NuMber
Tested

NCE
Gain

Number NCE
Tested Gain1 2 -9.2 2 =0.5

2 5 1.1 6 11.0
3 18 9.7 18 8.0
4 16 7.0 14 0.6 15 -5;9
5. 24 5.8 24 6.7 24 8.76 19 1.3 17 1.9 19 0.7

113 143



SOUth Miami Elementary - 5241

Grade
Level

Reading Mathematics Tanguag4
Number NCE
Tested Gain

Number
Tested

NCE
Gain

Number NCE
Tested Gain

1 4 -7.9 4 10.0
2 1 -3.3 1 1.2
3 2 16.0 2 8.6
4 1 16.4 1 6.4
5 2 0.3 2 10.7 2 7.5
6 2 -1.5 2 20.7 2 1.6

South Miami Heights EleMentary - 5281

Grade
Level

Reading =MatheMatida Language-
Number NCE
Tested Gain

NUMbet NCE
Teitted Gain

Number NCE
Tested Gain

2 7 -12.8 7 -5.0
3 8 3.7 8 -2.9
4 6 -8.3 7 -0.5 7 7;4
5 2 1.0 2 -2.4 2 14.7
6 6 1.2 6 4.0 6 2.5

Southside Elementary - 5321

Gtade
LeVel

Reading -Mathematics
Number NCE
Tested Gain

1 -15.4

Language__
Number NCE
Tested Gain

1 -23;3

Number NCE
Tested Gain

2 3 -1;3 3 1.6
3 5 -2;7 5 =5.3
4 11 2;8 9 3.6 11 2;8
5 11 0.9 11 -2.1 11 -1;3
6 12 0.4 12 3.2 12 2.5

Sylvania Heights Elementary = 5441

Grade
Level

2
3
4
5
6

Reading Iftnematlos
Number
Tested

2
2
4

3

Language
NCE
Gain
-9.6
7.4.9
11.6
6.4

-3.5

NUMber
Tedted

2

4

2

NCE
Gain
-1;5
-2;4
10.4

-1.9

Number NCE
Tested Gain

145
742

3 -4.9

114 144



F. S. Tucker Elementary - 5561

Oracle
Level

/Reading Mathematics- -Language
NUMber NCE
Mated Gain

Number
Tested

NCE
Gain

NUMber NCE
TASted Gain

1 9 9.3 9 13.1
2 5 3.3 5 -4.5
3 _ a 2,5 9 7;0
4 12 -2.8 12 1.1 12 -4.9
5 10 3.2 10 5.6 10 -1.9
6 13 2.7 13 2.6 13 1.7

Witt Lakes Elementary - 5601

Grade
Level

Reading Mathematics _Lanquactt_
NuMber NCE
Tested Gain

1 =1.7

Number
Tested

NCE
Gain
18.3

Number NCE
Tested Gain

3 2 2.8 2 6.5
4 =9.7
5 2 =0.8 2 -10.1 7.0
6 6 =1.4 6 6.2 3.5

Mae Walters Elementary - 5711

Grade
Level

Reffiding -Mathematics IdansmaggNUmber NCE
Tested Gain

NUMber NCE
TeSted Gain

Number NCE
Tested Gain

2 12 1.2 12 4.0
3 9 1.9 9 1.0
4 11 -0.6 9 -0.9 11 -4;7
5 22 2;9 22 8.3 22 5;9
6 13 7.3 13 5.3 13 4.7

West Homestead Elementary - 5791

Grade
Level

Emadina___ AlathematicS-
N4mber
Tetted

Lanauaae____
Number NCE
Tested Gain

NCE
Gain

Nutber NCE__
Tested Gain

1 22 12.3 21 8.5
2 15 -8.9 19 =6.5
3 27 5,9 28 =0.9
4 29 1.1 26 =3.5 28 -7.4
5 20 0.0 20 1.1 21 -10.1
6 1 -1.0 1 0.0 1 21.7

115 145



Grade
LeVel

West Little River Elementary =; 5861

Reading
Ntmber NCE
Teeted Gain

Afathenatios
NuAber NCE
Tested Gain

Lancruage__
Number NCE_
Tested Gain

4 52 -3.7 51 =5.6 52 -8.7
5 83 0.0 81 4.1 79 -2.9
6 83 3.7 83 0.7 84 -5.3

Westview Elementary =- 5901

Grade
Level

Reading Mathematics- Language__NUmber NCE
Tedted Gain

Number
Tested

NCE
Gain

Number NCB_
Tested Gain1 11 7.2 11

2 7 10.1 7 12.1
3 26 8.2 26 5.4
4 24 0.4 24 -3.5 23 -2.3

31 2.1 31 3;7 31 6.96 20 3.4 21 12.9 21 7.2

Wheatley Elementary - 5931

Grade
Level

--ReadinT- Mathematics -LanguageNumber NCE
Tested Gain

12 =5.9

NUmber
Tested

12

NCE
Gain
12.9

Number NCE
Tested Gain

2 18 i8.2 17 -5.7
3 34 8.0 35 7.9
4 10 -5.7 9 -8.6 9 19.35 25 1.1 24 6.6 24 =2.06 24 2.1 24 1.8 24 -=2.2

Nathan Young Elementary - 5971

Gtade
Level

Reading -Natbetatigs
NUMber NCB
TeSted Gain

MantruageNumber NCE
Tested Gain

Number NCE
Tested Gain

7 -13;2 _8 -11.9
2 21 -5;4 21 3.0
3 30 2;3 31 -4.2
4 14 1.8 14 -4.1 14 -2.55 26 7;5 26 0.2 26 3.46 21 6.3 21 4.0 21 2.5
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Grade
Level

7
8

Grade
LeVel

7
a
9

AIlapattah Junior High

ReAding-1
Number NCB
Tested Gain

37 7.7
24 7.1

- 6011

-Mathetatics
Number NCE
Tested Gain

57 2.5
37 2.5

Brownsville Junior High -

Reading
Number :NCE
Tested Gain

46 12.6
82 12.2
36 17.3

6031

41athematics
Number NCE
Tested Gain

59 6.3
84 1.4
53 7.6

Campbell Drive Middle School - 6061

_Ritadina _MathematicS-
Grade Nthiber NCE Number NCE
Level Tedted Gain Tested Gain

6 68 2.6 68 -1.4
7 41 7.5 51 .,0.1
8 23 4.3 26 -64.7

Grade
Level

Carol City Junior High - 6051

Reading Mathematics-
NuMber NCE Number NCE
Tested Gain Tested Gain

7 54 10.1 72 0.2
8 74 9.2 87 0.1

Grade
Level

7

Carver Junior High

Reading
Number NCE
Tested Gain

31 10.8

13.7

- 6071

Mathematics
NUMber NCE
Tedted Gain

39 -2.7
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Citrus Grove Junior High - 6091

Reading -Mathetatjg6
Grade
Level

Number
Tested

NCE
Gain

Number
Tested

NCE
Gain

6 24 1.4 24 0.5
7 58 .5 65 3.0
8 34 1.9 37
9 1 0.0 1 12.1

Grade
LeVel

7
8

Grade
Level

C. R. Drew Junior High - 6141

Reading
: Number NCE
Tested Gain
112 3.7
94 6.0

Henry Filer Junior High.

Reading
NUMber NCE
Tedted Gain

iMAthematitt-
Number NCE
Tested Gain
145 2.0
104

- 6171

_Mathematics-
Number NCE
Tested Gain

7 41 11.3 51 3;5
8 52 14.9 55 . 1.2
9 18 14.4 31 6.1

Grade
Level

7*

9

Grade
Level

Hialeah JUniOt High - 6231

Reeding
NuMber NCE
Tested Gain

25 7.9
30 8.8
25 13.3

Homestead Junior High

Number NCE
Tested Gain

,401.9.MAt122
Number NCE
Tested Gain

31 1.3
43 2;3
41 4.0

- 6251

Mathematics
NUmber NCE
Milted Gain

6 47 3.4 43 -2;5
7 57 3.3 62 1.9
8 36 7.1 43 1.9
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Grade
Level

Thomas Jefferson Junior High - 6281

Reading
Number NCE
Tested Gain

_NAthARAtig.2_
Number NCE
Tested Gain

7 17 11.4 21 6.2
8 37 14.0 41 -0.4
9 14 7.1 21 4.7

Kinloch Park Junior High - 6331

Grade
Level

===Readirtg Mathematics
Number NCE Number
Tested Gain Tested

NCE
.Gain

6 12 _3.8 12 -6.9
7 33 10.9 44 2.9

23 12.0 32 1.9
9 13 14.5 31 7.3

Lake Stevens dunior High = 6351

Grade
Level

Reading
Number NCE
Tested Gain

-MathematioS
Number NCE
TeSted Gaih

7 55 9;4 77 1.4
8 65 10.5 82 0.6

Grade
LeVel

Robert E. Lee Junior

Reading
Number NCE
Tested Gain

High - 6371

Mathematics-
Number NCE
Tested Gain

7 29 11.5 38 0.1
8 41 15.0 43 0.8

Grade
Level

7
8
9

Madison Junior High - 6391

Reading. _Mattiematics-
NUMber NCE Number NCE
'related Gain Tested Gain

77 . 7.7 86 1.4
50 4.9 68 -1;4
31 9.7 54 3;4
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Horace Mann Junior High - 6411

Reading =Mathematics
Grade
Level

Number
Tested

NCE
Gain

NUMbet
Tested

NCE
Gain

6 45 1.1 45 -2.5
7 91 8;7 120 5.5
8 55 7;3 68 3.8
9 1 0.5 1 2.8

Grade
LeVel

Mays Junior High -

Reading
Number NCE
Tested Gain

6431

Alathematidt-
Number NCE
Tested Gaih

7 19 88 25 2.1
8 21 4;1 27 =0.5
9 7 19.0 25 3.2

Miami Edison Middle -

Reading

6483.

Mathematics
Grade
LeVel

Number
Tested

NCE
Gain

Number
Tested

NCE
Gain

5 65 2.3 66 =0.2
6 60 -2;8 =5.2
7 _76 102

_58
109 5.2

8 100 8.0 113 -0.3

Grade
Level

7
0
9

Miami Springs Junior

Reading
NUAber NCE
Tested Gain

27 113
53 IO;I
49 12.1

High - 6521

Mathematics-
Number wg
Tested Gain

3.20 150

47 2;9
66 2;3
83 4;3



Grade
Level

Nautilus Junior High

---Reading
NUMber NCE
TeSted Gain

- 6541

Mathematics
Number NCE
Tested Gain

7 60 14.8 75 29
8 43 12.5 56 0.6

Grade
Level

North Dade Junior High - 6591

-Reading-
Number NCE
Tested Gairi

Mathematics
Number NCE
Teitted Gain

7 54 8.2 64 1.4
42 7.1 53 -0.2

9 25 7.7 48 5.4

Grade
Level

Parkway Junior High = 6721

Readina--
Number NCE_
Tested Gain

AlAthematics
NUMber NCE
TeSted Gain

7 35 13.1 53 0.3
8 62 16.5 70 0.5
9 19 16.1 34 7.1

Grade
Level

RiViera Junior High -

Readina
Number NCE
Tested Gain

6801

-Mathenatits-
Number NCE
Tested Gain

7 15 11.3 20 2.5
8 24 8.3 29 5.1
9 22 19.9 27 9.8

Grade
Level

7

9

Shenandoah Junior

Reading
NUmber NCE
Tested Gain

27 9.0
24 11.8
9 1.3

High - 6841

INAtbematIes-
Number NCE
Tested Gain

3X =0.9
41 1.2
16 2.7
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Grade
Level

South Miami Junior High - 6881

---Readin0
NUMber NCE
Tested Gain

Mathematics
Number NCE_
Tested Gain

7 24 _7.5 27 -1;3
0 20 10.5 32 3.0
9 10 7.8 13 3.2

Grade
Level

W. R. Thomas Junior High

-Reading---
Number NCE
Tested Gain

- 6901

Mathematics
Number NCE
Tested Gain

7 37 10.1 44 3.1
8 35 8.0 36 -2.8
9 27 11.5 33 7.4

B. T. Washington Junior High = 6911

Grade
Level

Beading -Mathematids
NuMber NCE
Tested Gain

NUMber NCE
TeSted Gain

7 48 9.4 54 1.4
8 10 8.8 16 1.5
9 6 11.5 10 11.1

Westview Junior High 6981

Grade
LeVel

Reading
Number NCE
Tested Gain

7 62 4.6
8 67 4;7
9 36 6.0

152
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NUMber NCE
TeSted Gain

81 2.1
87 2.5
53 7.7



Grade
LeVel

American Senior High

Reading__
Number NCE
Tested Gain

- 7011

AgatbematiCEt-
Number NCE
Tested Gain

9 51 9.3 97 3.6
10 26 11.3 63 7.6
11 2 1.2

Grade
Level

HomeStead Senior High

Reading
NUMbet NCE
Milted Gain

- 7151

_Mathematics
Number NCE
Tested Gain

9 31 7.7 45 -0.4
10 17 4.8 42 4.5

Grade
Level

Miami Beach Senior High - 7201

Reaang
Number NCE
Tested Gain

Mathematics
Number NCE_
Tested Gain

9 34 10.5 56 5.0
10 28 10.9 44 5.8

Miami Carol City Senion High = 7231

Grade
Level

Reading-
Number NCE
Tested Gain

AfttheMatics
NUMber NCE
Todted Gain

9 69 7.0 110 3.5
10 58 10.8 100 6.3

2 11.0 1 0.0

Grade
LeVel

Miami Central Senior

Reading--
Number NCE
Tested Gain

High 7251

-Mat/let-Ratios
NtiMbtir NCE
Mated Gain

_9 21 9;1 3 -16.5
10 57 9.5 101 4.1

153
123



Grade
Level

Miami Edison Senior H_Jh = 7301

ReaOret
Number NCE
Tested Gain

Mathematics
Number NCE
Tested Gain

9 72 3.3 126 3.5
10 63 7.8 94 7.4
11 2 5.3

Grade
Level

Miami Jackson Senior High = 7341

Reading
Nutber NCE
Tested Gain

-Mathetatics
Numbet NCE
TeSted Gain

_9 59 8;4 83 5.1
10 51 10.2 87 6.3

Grade
Level
10
11

Miami NOrIand Senior High - 7381

Reading
Number NCE
Tekted Gain

15 8.2

Miami Northwestern Senior

Grade
Level

--Reading
NuMber NCE
Tested Gain

Number NCE
Tested Gain

28 3.2
1 =4.3

High - 7411

Mat:lematte
Number NCE
Tested Gain

9 70 9.1 124 6.8
10 87 9.1 137 5.6
11 -14.4

Grade
Level

9
10

Miami Senidt High =

*umber NCE
Tested Gain

24 _8.7
47 10.1

124

5 4

7461

Mathematics-
Number NCE
Tested Gain

38 4;0
68 6.0



Grade
Level
10

Grade
Level

Miami Springs Senior High

Reading__
Number NCE
Tested Gain

28 8.9

South Dade Senior

Reeding
NUmber NCE
Tedted Gain

- 7511

=Mathetteti-da-
Number NCE
Tested Gain

42 3.1

High - 7701

Mathemat1cs
Number NCE
Tested Gain

9 27 8.2 40 _1.4
10 20 9.7 26 11.1
11 1 5.6 12.7

South Miedi Senior High - 7721

Grade
Level
10

Miam

Grade
Level
10

-Reading_
NuMber NCE
Twitted Gain

24 7.7

Mathematics-
Number NCE
Tested Gain

40 6.3

southridge Sehidr High - 7731

-Reading-
Number NCE
Tested Gain

16 8.7

125155

Mathematics
Number NCE
Tested Gain

48 2.2



COPE-North - 8121

Reading_ -Mathematid
Grade
Level

Number
Tested

NCE
Gain

Number
Tested

NCE
Gain

7 1 10.1 1 0.0
_8 2 6.0 2
10 2 6.5 2 0.6
11 5 2.2 4 2.3

COPE-South - 8131

Reading =Mathemata-
Grade
LeVel

7

Number
Tested

1

NCE
Gain
-14.0

Number
Tested

NCE
GAin

9 2 13.3 5. 3.8
10 3 -2.8 4 0.7
11 -17.5

Grade
Level

6
7
a
9

Grade
Level

6
7
8

Jan Mann-North - 8101

NUMber NCE
Tested Gain

=9.4
4 =2.5

35 =2.0
10.5

Number NCE
Tested Gain

3 15;8
27 -7;6

0.0

J.R.E. Lee-Opportunity South - 2861

--Reading
Number NCE
Tested Gain

2 -14.8
5 3.8
6 5.7

126
156

Mathematics
Number NCE
Tested Gain

2 -15.2
4 3.8
a -3.0



Qrade
Level

Mac Arthur-North -

Reading__
Number NCE
Tested Gain

7254

AfathematiCs
Number NCE
Tested Gait

9 9 3.2 13
10 9 8.9 6 -4.6
11 7 -1.9 4 7.5

Grade
Level

mad Arthur-South -

-Reading__
NthnbCr NCE
TeSted Gain

7631

Mathematics
Number NCE
Tested Gain

9
10
11

3
3
4

-10.5
6.6
4.;r:

2
3
3 0.3
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Corpus Christi - 8002

G,:ade
Level

-L--Reading Mathematics Language--
Number
Tested

7

NCE
Gain
14.9

Number
Teitted

7

NCE
Gain
9.1

Number NCE
Tested Gain

2 7 4.3 7
3 12 1.2 10 7.7
4 3 -11.9 3 -6.4 -7.2

6 6.1 _6 -0.2 6 10.5
6 13 9.0 13 8.1 13 -1.9

3 10.6 5 -5.5

Holy Redeemer != 8004

Grade
Level

Reading -Mathematics Language__
Number
Tested

NCE_
Gain

Number NCE
Tested Gain

Number NCE_
Tested Gain

1 4 32.8 4 6.3
2 6 4.4
3 8 1.5 8 =3.6
4 3 7;9 3 =10.0 3 -4.9
5 12 1.4 12 7.3 12 -4;9
6 9 16.5 9 10.1 9 7.1
7 6 4;4 11 6.9
8 12 8.5 18 =6.2

Immaculate Conception

Grade
LeVel

Reading Mathema

C*7

Language
Number NCE
Tested Gain

Number
Tested

Ntmber NCE
Tedted Gain

1 2 0.5 2
2 -1.4 1
3 3 13.8 2-2
4 3 -6.3 3 3 -13.4
5 2 5.9 2 1.7 2 16.1
6 3 0.8 3 2 8,6
7 3 -4.1 3 2 8.6
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Our Lady Of Perpstual Help - 8006

Grade
Level

-Reading Mathematics Languatre-
Number NCE
Tested Gain

Number
Tedted

NCE
Gain

Number NCE
Tested Gain

3 2.8 2 -1;0
4 10.5 2 8.0 2 8.6
5 1 =6.4 1 -6;2 1 2.86 4 6.1 4 82 4 4.4
7 2 17.9 3 5.6

1 27.3 3 6.2

Sacred Heart - 8007

Grade
LeVel

Readin -Mathematidd Lanauage-
Number
Tested

NCE
Gain

NUMber
Tested

. NCE
Gain

Number NCE
Tested Gain1 6 -8;3 6 =0.4

2 3 25;6 3 _5.5
3 4 7;2 4 12.2
4 3 -1;4 3 -10.8 3 -12;35 1 11.9 1 3.5 1 -21;1
6 3 1.3 3 3 -9.0
7 2 5.2
8 -2.7 2 2.5

Sti Francis Xavier - 8008

Grade
Level

1

Reading 'Iaematic s Language
Number NCE
Tested Czain

5

_lir

Ntuf ziar NCE
Tes ad Gain

0.7

NUmber NCE
Tested Gain

2 1 - .8 1 -14.8
3 5 7 3 5
4 4 / 4 -14.1 4 -1755 3 3 -4.4 3 116 3 8.c 3 5.4 3 3.6

129



St. John the Apostle - 8010

Grade
Level

2
3
4
5
6
7
8

Readina =MAthAkAtig4_
Number NCE
Tested Gain

9 2.7
5 =2.1

8 =8.1
20 =4.6
14 -61.7
7 7.7
6 3.8

Lanauaae_
Nutber
Tested

9
5
6
8

20
14
5
5

NCE_
Gain
4.9
3.3

-4.6
-8.2
-2.6
4.0
5.
12.7

Number NCE_
Tested Gain

8 -17.8
20 -8.5
14 -3.2

St. Monica - 8012

Reading Alatbematics_ --Langu
Number NCE Number NCE NUmk-Grade

Level Tested Gen Tested Gain TesU.d
1 6 -0.1 6 4;3
2 3 -7.2 3 0.9
3 8 -0.6 8 7;6
4 3 6.5 3 11.4 3 15.0
5 9 4.8 9 4;6 9 8.0
6 6 6.4 6 2;4 6 1.1
7 2 14.5 3 5;4
8 2 12.1 2 -0.6

Grade
Level

7
8

Std. Peter and Paul - 8013

Reading+
Number NCE
Tested Gain

7 18.4
7 14.6

Mathematics
Number NCE
Tested Gain
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APPENDIX F

ECIA, Chapter 1 Survey Instruments With Results



DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY

ECIA, CHAPTER I
ADMINISTRATOR SURVEY N=111

Elementary_70;3%._ Secondary-2A3%- Alternative 5.4%

INSTRUCTIONS: Please respond to each of the following statements by cir
clinq the number below the phrase which most accurately reflects your
feeling about that statement.

A. PLANNING

. The documents regarding the Chapter I guidelines and regulations were
easy to understand and sufficient for assisting administrators with the
planning of their Chapter I program.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

1.8% 5.4% 3.6% 11.7% 61.3% 16.2%

2. The information concerning the various Chapter I classroom models was
clear and helped facilitate the planning of your Chapter I program.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 4.5% 2.7% 15.3% 64.0% 13.5%

3. The statements rega 'ding the approp-iate allocation of LEA and Chapter
I staff were easy to interpret.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 10.P% 7.2% 17.1% 52.3% 12.6%

4. From the information provided, I clearly understood the policies re-
garding the handling of Chapter I materials (e.g. who is allowed to use
them, how they should be stored, etc.)

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 2.7% 2.7% 8.1% 59.5% 27.0%



5. The time allotment for turning in Chapter I proposals (presented in the
planning documents) was sufficient.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

3.7% 11.1 6.5% 19.4% 54.6% 4.6%

6. The Area Principals' meeting(s) offer useful information concerning the
Chapter I program.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 17.9% 7.5% 20.8% 44.3% 9.4%

. The communication between my school and the Chapter I Project Manager
during the planning process was adequate.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree

2.8% 2.8%

agree

4.7% 15.9% 52.3% 21.5%

8. Briefly describe any problems experienced while developing this year's
(1984-85) Chapter I program.

.11
Pla;!J an (X) on the line to the right of each of the areas in which you
and/o.r your staf;- experienced difficcity.

..401MOirlIkOrl.100.

detetmining the most appropriate classrew models

obtaining teacher involvement in Ue planning sf the program

c. )btaining parental involvement in the planning if the program

6.3%

9.0%

59.5%

d; ascertaining which students were eligible ror Chapter I services 27.0%

e. developing a plan to provide the appropriate readinq and math 26.1%
servicls for ail iibi students

114
163



f: developing appropriate articulation procedures to facilitate communica-
tion between the Chapter I funded teachers, the LEA funded teachers and
the Chapter I - funded paraprofessionals 10,8%

g. selecting appropriate instructional systems 6.3%

h. other.(please describe): 2.7%

9. Briefly describe the rationale employed to select the Chapter I class-
room(s) model(s) you eventually used:

10. The Chapter I planning process is basically an effective procedure.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

7.3% 5.5% 20.0% 59.6% 6.4%

11. The Chapter I planning process is generally an efficient procedure.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 10.4% 5.7% 20.8% 58.5% 4.7%

12. State any suggestions you may have which could potentially improve the
Chapter I planning process:



13. By following the Chapter I planning guidelines, :/we adequately antici-
pated most, if not all, problems that eventually occurred in the fall of
1984 as 1/we instituted our Chapter I program.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agreR agree

5.5% 8.3% 5.5% 23.9% 50.5% 6.4%

8-IMPLEMENTATION

1. 1 experienced few if any problems recruiting suitable personnel (tea-
:hers and aides) for the Chapter I program.

Strongly Disagree S!ightly Slightly Agree Strpngly
disagree disagr t,! agree agree

12.6% 9.9% K.B% 15.3% 4O. 10;8%

2. I encountered few, if any, difficulties devising insti0vctiona1 schedules
for my Chapter I personnel (teachers and aides),

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

8.1% 11.7% 9.9% 17.1% 45.0% 8.1%

3 I confronted few, if any, problems creating teaching schedules for my LEA
funded teachers.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

3.8% 7.7% 7.7% 16.3% 51.9% 12.5%

4, Iexperiencedfew,if any, obstacles scheduling eligible students for
Chapter I instructional services.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

5.5% 9.1% 11.8% 20.9% 46.4% 6.4%

5. The physical facilities of my school are adequate to meet the tonds of my
Chapter 1 program.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

13.6% 11.8% 2.7% 15.5% 42.7% 13.6%
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6. The assistance provided to my school by the Chapter I T.S.A. is suffi-
cient.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

4.7% 3.7% 4.7% 13.1% 43.0% 30.8%

7. My Chapter I program has sufficient instructional materials to meet the
needs of my Chapter I students.

Strongly Disagree Slightly Slightly Agree Strongiy
disagree disagree agree agree

1.9% 2.8% 7.3% 16.4% 57.8% 13.8%

8. Generally, I feel positive about the Chapter program's strict emphasis
on basic skills.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

4.6% 2.8% 4.6% 8.3% 43;5% 36;1%

If not, briefly describe any reservations you have regarding this policy:

9. My Chapter I personnel easily transferred knowledge they obtained at in-
service sessions (e.g., TMP, RS/Vo, etc.) into teaching methodologies.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree avee agree

2.9% 5.7% 6.7% 18.1% 53.3% 13.3%

10. The scheduling of Chapter I inservice workshops provided sufficient
opportunity for my Chapter I personnel to participate.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

4.8% 8.6% 10.5% 18.1% 48.6% 9.5%

11. My Chapter I staff could benefit from more inservice training.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.9% 5.6% 8.3% 18.5% 44.4% 22.2%
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a. List the areas in which Chapter I staff would benefit from more in=
service training:

12. rlrally, the Chapter I program appears to positively influence its par-
tl,.ipants' math achievement.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

4.6% 1.9% 16.7% 65.7% 11.0% 0.0%

13; Generally, Cilavr I program appears to positively influence its par-
ticipants' readirg ac:71evemert

Strongly Disagree Slightly Slightly. Agree Strongly
disagree disagree agree agree

3;7% 1;9% 17;6% 64.8% 12.0%

14. Generally, the Chapter I program appears to positively influence its
participants' writing skills.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 5.6% 2;8% 25;0% 59.3% 7.4%

For elementary schools orly (questions 15, 16, 17, 18)

15. My school's Chapter I budget allocation p-ovides sufficient monies for
me to maintain the mandated student teacher ratio.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

1.3% 6.5% 11.7% 9.1% 55.8% 15.6%

16. The Chapter I mandate stipulating the teaching of reading, writing, and
mathematics and the teaching of basic skills through content areas (e.g.
science, social_studies, etc) presented few, if any, problems for my
Chapter I and LEA teachers.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

1.4% 8.1% 14.9% 18.9% 51.4% 5.4%
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17. Basically, I feel positive about the Chapter I program's grading poli-
cies.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 3.9% 10.4% 19.5% 57.1% 9.1%

18. Two teachers working in the same classroom (each serving 16 Chapter I
students) generally works well.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

27.1% 15.7% 14.3% 20.0% 21.4% 1.4%

19. I experienced few, if any. problems complying with the various components
of the Chapter I guidelines.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

2.9% 5.9% 2.0% 21.6% 59.8% 7.8%

Place a check to the right of each component which elicited compliance diffi-
culties.

a. providing service:s for all eligible students 22.7%

h. maintaining a 16:1 pupil-teacher ratio (elementary only) 21.8%

c. obtaining sufficient materials 14.5%

d. securing an adequate number of
trained aides 40.9%

e. hiring teachers on time 23.4%

f. obtaining test scores to determine students'
eligibility for Chapter I 55.0%

g. implementing appropriate models 9.9%

h. obtaining sufficient monies to serve all
eligible students 20.7%

i. maintaining the appropriate number of students
who work ia a small group with an aide 23,4%

j. serving all students for the stipulaten amount
of time 27.9%

serving all students for the stipulated amount
of time 7.2%
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2 . The program documents regarding the utilization of ECIA, aapter I per-
sonnel are clear and concise.

Strongly Disagree Slight%i Slightly Agree Strongly
disagree disagree agree agree

1.0% 3.8% 1.9% 15.2% 66.7% 11.4%
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Planning

Question

ADMINISTRATOR SURVEY

8. Briefly_ describe any problems experiunced while
developiAg this year's (1984-85) Chapter 1 program.

Latentiss _of_khoWing whether or not the school
would be designated Chapter 1 (1 secondary)

Secondary funding is not sufficient
(1 secondary)

Problem _in sdheduling resource students for 35
minutes (4 elementary)

_a Unrealistic fat_ project :managers to expect
(Staff _Resource) aides to be in operation
during the first week of echool (2 elementary)

_a Workshops for teacher aide (2 secondary,
1 elementary)

4 Workshops for new personnel tO the program
(2 elementary)

Workshops for dhanging_attituded iof teachers
who were not prepared tO teach Chapter 1
students (1 elementary)

_A Difficult to hire qualified hOUtly PersOhnel
for Chapter I program (3 elementary)

_a Difficult to hire Chapter 1 teaChers
(2 elementary)

_A COntinued changes in criteria fOr pladekeht
causes inefficiency with scheduling
(2 secondary 3 elementary)

12 Late arrival of test scores presents_a prOblet
between project _participation and adtUal
ilitUdent: participation an wall as a prOblek
With scheduling (2 secondary, 11 elementary)

The program needs to be explained better tO
alternative school's principal (1 alternative)

Firilt_ grade placement test (reading) is too
easy (2 elementary)

_a Poor T.S.A. support (2 elementary)
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Planning (continued)

_1 Administering_ _placement teSt to students
without test scores (1 elementary)

Massive movement_of furnituke thkcughout school
- desk, files should be billy in Chapter 1
class, not LEA (2 elementary)

Staft allocation for Sttdent6 needing a
resource aide should be prOjected before
shortages occur (2 elementary)

_1 Pakt-time personnel with a-ernating boheduling
is a problem with articulatiOn (1 eletentary)

The formula used to_determite the number of
locallyfunded teacherz_for chaptet 1 seems to
be Unfair (2 elementary)

Matohing LEA/Chapter l_teacherS iist_nOt clearly
Weplained in the document (1 eletieht&kY)

2- NO gdarantee that monies will_ be_reddiVed for
dote of_ our students due_to_the fadt_ that we
serVe a highly mobile population (2 eletentary)

when_ only one Chapter_l class exittS_ in a
partiCUlar grade ESOL I must be placed theke
(1 elementary)

.1. Remedial students must be spread throughOUt All
grades bUt sometimes even if you have_ the
number Of _youngsters for a_ teacher _it iS
impossible to cotbine them (1 elementarY)

_1 30:1 ratiO with the aide has seriously affedted
our staff and academically hurt the students
of our school (1 secondary)

_1 Getting part-time aides (1 secondary)

_I Inadequate funds (1 alternative)
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planning- (continued)

Question 12. State any suggestions _you_may_haVe Which could
potentially improve the Chapter 1 planning prOdess.

_I More inservice for Chapter 1 personnel
(1 elementary)

Increase secondary funding (1 860Ohdary)

Early identification of funds (1 secondary)

More input from principals (1 secondary,
4 elementary)

_a Cut paperwork (1 elementary)

True_involvement of Chapter 1 personnel
(1 elementary)

Changiag of criteria every year (1 elementary)

Avoid moving furniture and equipment _in the
Middle of the school year (2 elementary)

RedUde time for planning (1 elementary)

"a UO6 _25:1 ratio with a teacher aide in each
Chapter 1 class - establish lower ratio for
secondary students (2 secondary)

"1 Cut-off day for new arrivals (1 elementary)

Go 'peek to 15:1 ratio CI secondary)

Receiving test_scores prior to planning for the
upcoming_sChOol year
(3 secondary, 5 elementary)
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ADM NISTRATO SUR7Sf,

Implementation

Question 8. Briefly describe any reservations you have
regarding he Chapter 1 program's strict emphasis
on basic skills

5 Pro=ipals,/teachers' judgment to be acceptable
for placement (5 elementary)

Workshop needed for teachers in teaching basic
skills (1 elementary)

la Science, social studies and health should be
added to the Basic Skills program (2 elementary

Reduce paperwork (1 elementary)

TSA should provide only services to Chapter 1
students (1 elementary)

Unrealistic student selection range of scores
(1 elementary)

Students should be afforded a comprehensive
reading and writing program. Basic skills
emphasis has a negative effect by reducing
students reading experiences (1 elementary)
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Implementation (continued)

Question 1 . List the areas in which Chapter 1 staff would
benefit from more inservice training.

-4 RSVP (4 elementary)

-4 TMP (4 elementary)

'A Language Experience/Oral Development
(4 elementary)

Computer education (4 secondary, 3 elementary)

_a ESOL (2 elementary)

5 Affective education = how to motivate students
i.et interpersonal relations (1 secondary,
4 elemantary)

_a Basic skills (2 elementary)

_1 Appropriate use of teacher aides (2 secondary,
I elementary)

_A CIasiroom management (4 secondary,
1 elementary)

_a Assessing learning (2 elementawy)

_1 Additional inservice for a new teacher
(I elementary)

_1 Writing skills (1 elementary)

_1 Policies and procedures in Chapter 1 program
(1 elementary)

Techniques of basic math instrioction
(1 alternative)

Diagnostic/prescriptive teaching of
reading/math (2 secondary)

j. Use of audio/visual supplementary material
(1 elsmentary)

_a Instructional techniques for reading/math
(1 secondary, 1 elementary)
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DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY

ECIA, CHAPTER I
ELEMENTARY TEACHER SURVEY N=279

Grade level(s) Number of students

Do you teach in a single regular-sized classroom with two teachers each with a
group of approximately 16 students? 54.1% Yes 45_.9%-No

INSTRUCTIONS: Please respond to each of the following statements by cir-
cling the number below the phrase that most accurately describes your per-
ception about that statement.

1. I experience little or no difficulty devising lesson plans focusing
solely on basic skills development.

Strongly Ditagree Slightly Slightly Agree Strongly
disagree disagree agree agree

1.8% 2.2% 2.9% 5.4% 53.8% 34.1%

-, The Chapter I program's emphasis on basic skills causes too many limita-
,ms and restrictions on my teaching.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

16.8% 42.3% 7.9% 16.8% 11.5% 4.7%

3. Generally, the Chapter I instructional materials (e. . the Hoffman kits,
the "blue" book, etc.) zil, appropriate for Chapter I students.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

3.3% 5.4% 6.5% 15.6% 54.7% 14.5%

4. The amount and variety of instructional materials provided to Chapter I
personnel are sufficient.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

5.4% 17.3% 15.5% 15.5% 37.8% 8.6%
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5. The classroom in which

Strongly Disagree
disagree

11.2%

work is suitable for teaching my students.

Slightly Slightly
dlaagree agree

14.7% 9.4%

If not, please list the
classroom situation:

7;9%

Agree Strongly
agree

30;2% 26;6%

problems you encountered which resulted from your

6. The support I receive from the Chapter I T.S.
assignment) and Project Manager are sufficient.

Strongly
disagree

2;9%

Disagree Slightly Slightly
disagree agree

6.2% 4.0% 14.9%

. (teacher on special

Agree Strongly
agree

50.7 21.4%

7. Make an (X) in each column that applies te your experience regarding the
nine areas listed below. You may check miny columns as are applicable
for each area.

Test=taking stra-
tegies

toluamk1 Column 2 Column 3 Column 4 Colummi5

Received Need
inservice inservice
training-training

Received
support
materials

Would
like
more
support
materials

Not
applic-
able

26.9% 20-1% 35.5% 34.1% 6.8%

Reg. composition
activities- 17.6% 12.2% 30-1% 30.1% 10.4%

The use of manipu-
latives _11.8% 13-61- 16.1% 49.8% 7.9%

Interdisciplinary
4hit- 18.3% 17.6% 15.1% 21.5% 12.6%

Pro'ect Micro 22.2% 23.3% 26-2% 12.9% 12.2%

Lang. Experi-
ence_approach 5.7% 46.2% 24.7% 0 0%

Total Math Program
(TMO 31.2% 17.9% 13.6%
RS/VP 5.4% 45.2% 13.3% 1-4%

Oral language deve-
lopment 7$1.51: 3.9% 48.7% 19.7% 0.7%
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6. Please list any other areas in which you would like inservice trainin :

9. Inservice training is being provided at convenient times.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

4.1% 8;9% 8.9% 16;2% 54.6% 7.4%

10. The 16:1 pupil-teacher ratio is more effective for teaching Chapter I
students than the typical ratio.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

1,1% 0.4% 0.0% 2.5% 26.2% 69.9%

11. The 161 pupil-teacher ratio allows me (andlor my aides) sufficient time
to work with each student (or groups of students) at his/her (their) re=
spective level(s).

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

1.4% 2.9% 4.3% 11.9% 43.3% 36.1%

12. The 16:1 pupil-teacher ratio allows me (ard/or my aides) sufficert time
to supply additional remediation to those students who need it.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

2.2% 2.2% 7,5% 17.2% 42.7% 28.3%



1 . The need to have two teachers, with approximate groups of 16 students
each, in a single regular-sized classroom is not harmful to instruction.

Strongly Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree

30.2% 21.1% 12.7% 9.8% 20.0% 6.2%

14. Even if it is necessary during the 1985-86 school year to share one
regular-sized classroom with another teacher, each with a group of
approximately 16 students, I would prefer to continue in the Chapter 1
program.

Strongly Disagree Slightly Slightly Acree Strongly
Asagree Disagree Agree Agree

10.6% 9.1% 5.8% 8.4% 29.6% 36.5%

15. My students apT interested in and stimulated by the basic skills cur-
riculum.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.7% 3.6% 4.7% 14.8% 58.1% 18.1%

16. I am very satisfied with the grading system instituted this year (1984-
85) for Chapter I students.

,

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagrte agree agree

3.0% 4.4% 4.4% 10.3% 59.0% 18.8%

17. The full day basic skills program is an effective method for improving
students' abilities in math.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

1.1% 1.4% 2.2% 14.8% 46.9% 33.6%

18. The full day basic skills program is an effective method for improving
students' abilities in reading.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

1.1% 1.4% 1.8% 10.5% 46.6% 38.6%
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19. The full day basic skills program is an effec ti ve method for improving
students' abilities in language aevelopMent.

Strongly Disagree Siigh,ly 511411t1y Agree Strongly
disagree disagree agrN

agree

1.4% 3.3% 6.2% 46.4% 30;4%

20. The full day basic skills program is an effectiVe method for imprming
students° abilities in writing.

Strongly Disagree
disagree

0.7% 1.8%

Slightly
disagree

2.9%

5110'qy
gre

A;rae Strongly
agree

51.8% 28;5%

INSTRUCTIONS: Make an (X) after each activitY xcv riink benefited
Trom the support provided by Chapter I resources (e.g . project manager/
T.S.A. assistance, basic skills materials, inser4le workshops, etc.)

21.
a. the development of individualized education01 plans

b. the teachi, )f basic skills via content area(s)

c. the teach 4 reading

d. the teaching of math

e. the use of the language experience approach

f. offering incentives to students

g. the teaching of oral language development

404%

58.8%

62.7%

54.8%

75.6%

37.3%

76.7%



ETZMENTARY_TEACHER SURVEY

Question 5. Please list the problems you eremuntered which
resulted from your classroom situation.

We ara crowded (we can't use filmstrips0

sa Distrrction (noise level)

23 Not enongh space (and storage space)

2g Restricted activities

I& Not sufficient space to have reading/learni:4
centers

Furniture inadequate

Only one electrAcal outlet

1 The placement test doesn't serve its purpose in
the primary grades

1 Need a textbook and cortent area

Question Please list any other areas in which you would like
inservice training.

11 Computer training

_A Language Experience Approach

_g Behavior and classroom management (discipline
strategies

_a Creative writing

_1 Test taking strategies

_A Mntivating the slow learners

Reading centers

_1 Mathematics

ESOL

_1 Working with Haitian community

. 152

180



DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY

ECIA, CHAPTER I
SECONDARY AIDE SURVEY N.92

Instructions: Please respond to each of the following statements by circling
the number below the phrase which most accurately reflects your feelings about
that statement.

1. The classroom in which I work is suitable for helping fly students.

Strongly Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree

1.1% 4.3% 2.2% 9.8% 50.0% 32.6%

2. The directions and support I receive from teachers are sufficient.

Strongly Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree

0.0% 0.0% 1.1% 0.0% 58.7% 40.2%

3. The size of the instructional groups and the duration of the sessions's
allow me sufficient time to wcwk with each student (or groups of stu-
dents) at his/her respective level(s).

Strongly Disagree Slightly Slightly Agree Strongly
Disagree Oisagre, Agree Agree

1.1% 4.3% 5.4% 16.3% 55.4% 17.4%

4. :ne articulation procedures to facilitate commvnication between the
teachers and the Chapter I paraprofessionals are very effective.

Strongly Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree

0.0% 0.0% 1.1% 7.6% 69.6% 21.7%

5. The Chapter 1 program has suff..ient instructiona7 materials.

Strongly Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree

0.0% 1.1% 5,5% 12.1% 50.5% 30.8%
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6. Knowledge obtained at inservice sessions was easily transferred into
teaching Methodologies.

.troriglY Disagree
Disagree

0.0% 10.6%

Slightly Slightly Agkee Str_ Ily
Disagree Agree Agt

3.5% 15;3% 61.2% 9.4%

7. I feel that I need more inservice training.

StronglY Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree

1.2% 34.9% 4.7% 19.8% 27.9% 11.6%

8. Inservice training is being provided at convenient times.

StronglY Disagree Slightly Slightly Agree Strongly
Disagree Disagree Agree Agree

2.4% 12.2% 9.8% 11.0% 59.8% 4.9%

9. Please list areas that you feel a need for more training:

_

ml .2.0
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SECONDARY- Zi-IDE-_-SURVEY

Question 9. Please list areas that you feel a need for more
training.

2A Additional computer and software training

_A Training to upgrade skills in English

-1 Training in mathemetics

Training in clas3room management techniques
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DADE COUNTY PUBLIC_SCHOOLS
OFFICE OF_EDUCATIONAL ACCOUNTABILITY

___EC1A4_Chapter
PRUJECT MANAGER SURVEY N=3

INSTRUCTIONS: Please respond to each of the following statements by
cThi7117rigte number below the phrase which most accurately reflects
your feeling about that statement.

1. The documents distributed through the Office of Federal Projects Adminis-
tration 9 reg-Ming the Chapte: I guidelines and regulations, are easy to, Co .

;AiderstanJ and sufficient for assisting administrators with the planning
of their Chapter I programs.

Strongly Slightly Slightly Stroigly
Disagree Disagree Disagree Agree ,gree Agree

0 0 0 0 2 I

2. Little or no difficulty was encountered in the implerehtation of the

A. Schoolwide model

kit APplicWe

StrOngly Slightly S1%. / Strongly
Ditam-6 Disagree Disagree Agree Agree Agree

0 0 0 0 0 2

B. Full-day, Self-Contained Basic Skills Model

Not Applicable

0

Strongly Slightly S hjhtly Strongly
Disagree Disagree Disagree Aq,ree ki.e Agree

0 0 0 0 1 2

C. Staff Resource Model

Not Applicable

0

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree
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D. Homogeneous d! l',)ry or assroom

Not Appo'''

stronoy Strohgly
Disagree Disava: Cisagree Agree Agree Agree

0 0 0 ö 1 2

E. Split Laboratory ur Classroom

Not Applicab'e

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

2

Fxtended School Day Model

Not Applicable

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 0 0

G. Pull-Put Model

Not Applicable

Strongly. _ Slighfly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

2

Double Dosage

Not Applicable
I

Strongly Slightly Slightly
Disagree Disagree Disagree Agree Agree Agree

3. There were minimal difficulties when working with school administrators
regarding the implementation of the Chapter I program.

strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

o o 0 0 3 o
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4. Minimal difficulty was experienced by myself or the TSAs when helping the
schocls choose the model(s) resulting in compliance with Chapter I
guidelines regarding LEA funded class periods.

Strongly Slightly Slightly Strongly
Pisagree Disagree Disagree Agree Agree Agree

0 0 0 1 1 1

5. Little or no difficulty is encountered in allocating sufficient TSA
support to the Chapter I schools.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 0 0 2 1

6. Many of the schools I work with have difficulty maintaining compliance
with program guidelines.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 3 0 0 0 0

7. Little or no difficulty is encountered when providing supPort to
Chav.,Tr I schools.

Strongly Slightly Slightly Strongly
Disagree Disagree Disgree Agree Agree Agree

0 0 0 0 2 1

8. I encounter few, if any, difficill-Lies in the supervision of the TSAs.

Strongly Slightly - Slightly Strongly
Disagree Disagree Disagree Agre Agree Agree

1 2

9. Please list any problems you encounted while supporting the Chapter
I programs.



The TSAs and I are able to provide all needed support to our Chapter I
schools.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 0 1 1

11. Sufficient resources (e.g. funds, staff, r ,:rials, etc. ) are avail=
able to provide all necessary inservice .1-ctivities.

Strongly Slightly Slightly Strongly
Disagree ^.' ,. -e Disagree Agree Agree Agree

0 t 0 0 1 2

12. Numerous diffl, es impede the coordination of inservice activities.

Strongly _ Slightly Slightly Strongly
Disagree Disagree Disagree Agret Agree Agree

0 2 0 0 0 1

13. Please list any problems you encountered in planning and coordinating
inservice activities.

14. Generally, the shared classroom arrangement occurring in some Chapter I
classes is working very well.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 1 0 0 2

15. Cooperation and positive interactions appear to be characteristic of the
relationships among the teaching staff.

Strongty Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 0 1 2

16. In ttie scnools I am involved with, Chapter I is working effectively to
pr:Jmote positive changes in basic skills achievement in the students.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 0 0 1 2
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1 . Basically, I feel positive about the or°graws strict emphasis on
basic skills instruction.

Strongly Slightly Slightly
fvirepDisagree Disagree Disagree AgN4E! 4

Ftzgley

0 0 0 0
3

18. Few, if any problems impeded the Omsselvi214 tion of information about the
project to parents and school L,ystem pe'sonnel.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree APee Agree Agree

0 0 0 1 0 2

19. The schools 1 work with experience difflties involving parents in the
implementation of the basic skills Progr441.

StronglY Slightly Slightly Strongly
Disagree Disagree Disagre, Wee Agree Agree

0 1 0 2 0 0

20. The TSAs and 1 were able to increase Pa ental involvement in the educa-
tional process of their children.

Strongly Slightly Slfghtly Strongly
Disagree Disagree Disagree AreQ Agree Agree

0 0 0
3 0 0

Th 4s*ere are few, if any, difficulties assA ng in the organization and
operation of the Parent Advisory Louncil'.

Strongly Strongly
AgreeDisagree Disagree gl Agre

Irg Slightly
Agree

0 0 1
2 0 0

22. Please identify other sPecific problems with the current Chapter 1
programs.

er.-
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23. Recommendations for improving Chapter
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jagg_I- URVEY

Question 9. please list art' problems you encounterela while
supporting the chapter 1 programs.

Aide time required at 35 minut s a wtudent-
rescheduling

When the reguired number of LEA teach%rs is

prine.7115 are very negative
1 teachers,greater than the number of Chapter

Question 33. list anY IXcoblems you encountek-ed in
planning and coordihating inservice activit&es.

_1, No set aide clays for this PurPcle i.e.,
planning and cohducting inservice actJ.vkties

Ji Aides are part-time ane often do not attend
inservice beoaufte they do not get paid wertime

J, Teachers are tired wheI inzerVios is/4offered
formally and "'met Pe een 1:1 during `Nrie day

J. Requesting tike for teachers for group
sessions. AO 4 reOUlt inser ha0 to be on a
one to one basis

Question 2 . please identify_other specific probler, 144.th the
durrent Chapter 1 Programs.

-.Jr, Secondary _aii4eis ere not providing 421%iitaiold
tite for students



Question 23. Recommendations for improving Chapter 1.

_I It is generally felt by several of the TSAs
that the organizational structure of the area
Chapter 1 offices should be revamped in order
to bring about more effective utilization of
personnel. Perhaps, at the area level, it
would prove more beneficial for specialists to
be able to specialize in areas such as staff
development, curriculum writing,
administrative, etc.

_1 To have exclusively full day basic skill
classes in some few schools where we may
concentrate all of our resources and efforts

_1 Contingency model could:be either 30 minutes or
50 minutes per _child = it would help in
scheduling and hirihq

_1 Days should be identified for county and/or
area inservice activities - it would help

_1 Develop form for TSAs_and Project Managers to
check off for mOnitoring - for more uniformity
throughout
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DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY

ECIA, CHAPTER I
AREA EDUCATIONAL SPECIALIST SURVEY N-11

INSTRUCTIONS: Please respond to each of the following statements by
circling the number below the phrase which most accurately reflects
your feeling about that statement.

1. The documents distributed through the Office of Federal Projects Adminis-
trations, regarding the Chapter I guidelines and regulations, were easy
to understand and sufficient for assisting administrators with the plan-
ning of their Chapter I programs.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 4 0 1 5 0

2. Little or no difficulty was encountered in the implementation of the

A. Schoolwide Model

Not Applicable

5

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 3 0 3 0 0

B. Full=day, Self-Contained Basic Skills Model

Not Applicable

0

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 4 1 0 3 3

C. Staff Resource Model

Not Applicable

0

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

4 0 5 0 2 0



Homogeneous Laboratory or Classroom

Not Applicable

4

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

3 0 2

E. Split Laboratory or Classrgom

Not Applicable

9

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 1 0 0 1 0

F. Extended School Day model

Not Applicable

8

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 1 0 I I 0

G. Pull-Out Model

Not Applicable

4

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

1 0 3 3 0

Double Dosage

Not Applicable

8

Strongly Slightly Slightly Strongly
Disagree Disagree' Disagree Agree Agree Agree

0 1 0
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3. There were no oiFficu.ties when working with school administrators regard-
ing the implementation of the Chapter I program.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 4 1 . 5 1 0

4. Generally, the schools I work with encountered little or no difficulty
allocating sufficient staff to accommodate Chapter I eligible students.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

4 3 1 2 1 0

5. The information describing the guidelines for monitoring the Chapter 1
schools was clear and specific.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 1 5 5 0

6. Monitoring activities are effective in promoting appropriate diagnostic
placements and student progress.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 4 0 1 4 2

7. Generally, the schools I support encountered few, if any, problems
testing students in a timely manner for program eligibility.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

1 1 3 1 5 0

8. Student attendance is maintained at a high level in my Chapter I schools.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 1 2 1 7 0

9. The schools I work with have difficulty maintaining compliance
with program guidelines.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 0 2 3 6
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10. Please list the areas which caused problems with compliance.

11. I experience little or no difficulty assisting teachers in acquiring
sufficient materials.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 5 0 5 1

12. Few, if any, difficulties are experienced in assisting in the develop-
ment and conducting of needed inservice activities in:

A. Reading

Not Applicable

0

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

4 0 0 1 4 2

Mathematics

Not Applicable

0

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

4 0 0 1 3 3

C. Basic Skills Through the Content Areas

Not Applicable

0

Strongly / Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

3 1 0 1 4 2

1.68
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D. Language Experience

. Not Applicable

0

Strongly Slightly Slightly Strongly
Disagree DiSagree Disagree Agree Agree Agree

4 0 0 1 3 3

E. Project MICRO

Not Applicable

4

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 1 0 0 4 2

F. Oral Language Development

Not Applicable

1

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

3 0 0 1 3 3

G. Test Taking Techniques

Not Applicable

4

St-only Slightly Slightly Strongly
Divqree Disagree Disagree Agree Agree Agree

0 1 0 1 3 2

H. Writing

Not Applicable

4

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 1 0 1 3 2
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13. Most of the Chapter I program staff I work with
appropriate inservice activities.

Strongly
Disagree

0

Disagree

0

Slightly
Disagree

Slightly
Agree

5

14. The TSAs and project manager are able to provide
our Chapter I schools.

Strongly
Disagree Disagree

0 1

Slightly
Disagree

4

Slightly
Agree

0

participate in

Agree

3

Strongly
Agree

3

all needed support to

Agree

2

Strongly
Agree

4

1 . Please list the areas in which you would like to provide more support.

16. Generally, the shared classroom arrangement occurring in some Chapter I
classes is working very well.

Strongly Slightly
Disagree Disagree Disagree

4

slightly
Agree

4

Agree

3

Strongly
Agree

b

17. Cooperation and positive interactions appear to be characteristic of the
relationships among the teaching staff.

Strongly Slightly Slightly
Disagree Disagree Disagree Agree

0 e 0 6

Agree

5

Strongly
Agree

0

18. Basically, I feel positive about the program's strict emphasis on basic
skills instruction.

Strongly
Disagree Disagree

Slightly
Oisageee

0

17 0

Slightly
Agree

1
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Strongly
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19. The schools I support experienced difficulties involving parents
in the implementation of the basic skills program.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 1 1 3 2 4

20. In the schools I am involved with, Chapter I is working effectively to
promote positive changes in basic skills achievment in the students.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0
0 0

0 8 3

21. Inservice training activities would increase my effectiveness with
regard to providing support and direction to my Chapter I schools.

Strongly Slightly Slightly Strongly
Disagree Disagree Disagree Agree Agree Agree

0 0 0 1 6 4

22. Place a check ( ) to the right of each topic listed below in which
you would like further inservice training:

Classroom management techniques 6
Assertiveness skills 7--
Establishing effective interpersonal relationships 3---
RS/VP 17
IMP 3
The language experience approach to the teaching of basic

skills via content areas 4
Oral Language Development ---4

Other: (please specify) 0--
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23. Flease list other specific problems you are aware of in the current
Chapter I program:

NIIMMyr

24. Recommendations for improving Chapter I:
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AREA EDUCATIONAL SPECIALISTS SURVEY

Question 10. Please list the areas which caused problems with
compliance.

ReSource students being added throughout the
school year

Securing enough classroom teachers to maintain
a 16:1 pupil/teacher ratio in a schoolwide
project

-1 Inability to secure aides from central area for
non-public schools

a Inability tb_complyiwith staff resource model
guidelines (maintaining ratio for staff
resource)

Classes over 16 students

AL Inappropriate scheddling in secondary schools

_1 Two teachers Sharing the same room

_1 Changing LEA to Chapter 1 teachers all year

_1 Serving all eligible Students after budget has
been finalized

Securing qualified aides to service secondary
schools

Consistency of directions from central office

_I ESOL/Chapter 1 interface

_1 Contingency scheduling in high atUdent mobility
schools

_I Secondary Micro

_I Proper tast scores for placement

Question 15. Please list the areas in which you WOUld like to
provide more support;

Oral language (explicit guidelines tot teachers
countywide)
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Question 23. PleaSe_ list other specific problems you are award
Of ih the Current Chapter 1 program;

Population increases that require reallocation
of staff and students during the entire school
year

Two teachers sharing the same room

Improve communication between area and central
office

The educational specialists are not prepared to
deal With ESOL program implementation

TSA's ShOUld meet periodically to discuss
problems pertinent for countywide uniformity

Change in student_populatitin causes scheduling
problems in both resource and basic skills
schedules

Question 24; Recommendations for iMproving Chapter

Direct communication from central
area staff

There should be a contact persdh in
responsible for Chapter 1

Alternative test should be revised

office to

aII schools

Improve conditions for TSA td provide school
group inservices

Mace the Oral Language padkage at ail grade
levels (1-12)

TSAs need to get copies -Of theist Memos that are
sent to Chapter 1 schools (Or:have computers
hooked up to the electronic mail

After a :sChool's budget had_beeh exhaustedi
provide some written _guideliheii for school
administrators, to follow:when the _number of
Chapter 1 eligible students exceed the amount
of service- the school can± ptovidei Should
there be cut-off_ date? A CUt=dff number?
Please provide some clarity for theté Concerns.
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DADE COUNTY PUBLIC SCHOOLS
OFFICE OF EDUCATIONAL ACCOUNTABILITY

ECIAi CHAPTER 1 - PARENT SURVEY

Do you have a child who participates in the Chapter 1 program? Yes-38 No 10

If yes, please place an "X" next to each type of school listed below in which
you have a child who participates in the Chapter 1 program.

Public elementary 31 , Public secondary AV__, Alternative , Non-public -3

Were you_ made aware of your child's participation in the chapter 1 program
by school personnel? Yes __34 _ No AL_

* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *

INSTRUCTIONSi: Please respond_toleach of.the following statements bycir-cjilig,
Thrmit-Wir5elow the phrase which most accurately reflects your feeling about
t at statement.

1. Generally, I like the Chapter 1 program's strict emphasis on reading,
writing, and mathematics.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

6.3% 0.0% 0.0% 4.2% 35.4% 54.1%

2. Students participating in the Chapter 1 program receive homework.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

2.1% 4.2% 0.0% 4.2% 35.4% 54.1%

3. The school has given me a chance to become involved in the education of
my child(ren).

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

4.3% 2.1% 0.0% 8.5% 34% 51.1%

4. The eveuation results of the Chapter 1 program have been explained to
me.

Strongly Disagree Slightly Slightly Agree Strongly
disagres disagree agree agree

8.3% 8.3% 4.2% 2.1% 37.5% 39.6%
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5. I have been given a chance to make recomendations about the Chapter 1
project.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

6.7% 13.3% 0.0% 13.3% 46.7% 20%

6. The Chapter 1 program should be in all eligible schools, even though it
would result in fewer students participating at each school.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

2;1% 2.1% 2.1% 2.1% 34.1% 57.5%

7. Make an Ix) in each column that applies to your experience and/or needs
regarding the areas listed below.

Received
training

Need
training

Not
Applicable

a. Helping children at home in
reading and mathematics

46% 44% 10%

b. Information about the Chapter 54% 34% 12%
1 program.

c.

d;

Conducting parent meetings and
activities for parents.

Other (please specify).

35% 44% 21%

8. The use of computers to help students in reading, writing, and mathe=
matics is effective.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 0.0% 2.1% 12.5% 31;2% 54;2



9. At the secondary level, the provision of Chapter 1 services through the
use of paraprofessionals (aides and assistants) as supplementary person-
nel met the needs of eligible students in reading and mathematics.

Strongly
disagree

2.4%

Disagree

0.0%

Slightly Slightly Agree Strongly
disagree agree agree

0.0% 14.3% 54.8% 28.5%

10. In your opinion, how can the Chapter 1 secondary level program be im-
proved?

In four public elementary schools, Chapter 1 services were provided using the
Schoolwide_Project Model:

a. In this model, Chapter 1 instruction was provided in self-contained
classrooms with a 16:1 pupil/teacher ratio to all students enrolled in
the four public elementary schools with the-Tfghest percentages of
students eligible for free or reduced price lunches.

b. All: students received instruction in all curriculum areas based on
individual student needs;

c. All students received grades in all curriculum areas in which instruc-
tion is presented i.e., basic skills, science, social studies, health
and safety, enrichments, electives.

d. Diagnostic prescriptive instruction in the basic skills (language arts,
reading, mathematics) is enhanced by parallel instruction emphasizing
basic skills in all other subject mattter content areas (science, social
studies, health, literature and expressive language).

11. The Schoolwide Project Model, as presently provided, should be continued.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 2.4% 7.3% 0.0% 39.1% 51.2%



12. State any suggestions you may have which should potentially improve the
Chapter 1 planning process:

Questions 13-27 Are Only For Parents With A Child In The_Public__Elementary
School Chapter 1 Program

In the public _elementary schools. Chapter 1 services are provided using the
Full-Day Self-Contained Basic Skills Model:

a. In this model, teachers instructed Chapter 1-eligible students exclu-
sively in_ separate classrooms with a maximum of 16 students. Although
in some instances space limitations required two teachers and 32 stu-
dents to be assigned to it single classroom, each teacher was instruc-
tionally responsible for his/her specific group of students.

b. Approximately one-half of the school day was devoted to individualized
instruction in reading, language arts and mathematics using a diagnos-
tic/prescriptive approach. The remainder of the day included basic
skills instruction through content areas (science, social studies,
health, literature and expressive language) and instruction from
specialists in physical education, music, art and other electives.

c. Since students will not receive direct instruction in objectives for
social studies, science and health, report card grades were given only
in the areas of language arts and mathematics plus enrichment and
elective subjects.

1 . My child likes participating in the full-day basic skills program de-
scribed above.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

3.1% 3.1% 0.0% 9.4% 53.1% 31.3%

14. The full-day basic skills program is an effective method for improving
children's reading.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 3.2% 0.0% 12.9% 35.5% 48.4%
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1 . The full=day basic skills program is an effective.method for improving
children's math.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 0.0% 3.2% 9.7% 38. % 48.4%

16. The_fUll=day basic skills program is an effective method for improving
thildren's writing.

Strengly Disagree Slightly slightly Agree Strongly
disagree disagree agree agree

0.0% 3.2% 3.2% 12;9% 35;5% 45;2%

17. The full-day basic skills program is an effective method for improving
children's language skills.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 3.3% 3.3% 13.3% 36.7% 43.3%

1 . The 16:1 pupil/teacher ratio allows_the teacher _tittle to Work_ With eadh
student (or groups of students) at his/her (their) respective level(s);

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

3;1% 0.0% 3.1% 12.5% 34.4% 46;9

19. The 16:1 pupil/teacher ratio allows the teacher time to supply additional
help to those who need it.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

0.0% 0.0% 6.2% 9.4% 43.8% 40.6%

20. Having two teachers, with groups of 16 students each, in a single regu=
lar-sized classroom is not harmful to instruction.

Strongly Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

9.4% 3.1% 15.6% 9.4% 37.5% 25%
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21. I am satisfied with the 16:1 pupil/teacher class ratio for Chapter 1

students.

Strongly
disagree

0.0%

Disagree

9.4%

Slightly
disagree

9.4%

Slightly
agree

9.4%

Agree Strongly
agree

31.2% 40.6%

22. Generally, I approve of the requirement that eligible elementary Chapter
1 students not receive direct instruction in objectives for social
studies, science and health.

Strongly Disagree Slightly Slightly
disagree disagree agree

16.1% 3.2% 9.7% 25.8%

Agree Strongly
agree

22,6% 22.6%

23. The Chapter 1 requirement that the teaching of reading, writing, mathe-
matics, and basic skills through content areas (e.g. science, social
studies, etc.) presented few problems for the Chapter 1 teachers.

Strongiy Disagree Slightly Slightly Agree Strongly
disagree disagree agree agree

6.3% 3.1% 3.1% 31.3% 40.6% 15.6%

24. I am satisfied with the grading system for Chapter

Strongly Disagree Slightly Slightly
disagree disagree agree

3.2% 3.2% 3.2% 6.5%

students,

Agree Strongly
agree

58,1% 25.8%

25. I receive enough direction and support from the parent aide
called parent liaison person, PLP).

Strongly Disagree Slightly
disagree disagree

13.8% 10.3% 3.5%

Slightly
agree

17.2%

(previously

Agree Strongly
agree

48.3% 6.9%

26. The communication between the parents and the parent aide is satisfac-
tory.

Strongly
disagree

13.3%

27. The parent

Strongly
disagree

0,0%

Disagree Slightly
disagree

Slightly Agree
agree

10% 6.7% 13.3% 43.3%

Strongly
agree

13.3%

aide support, as presently provided, should be continued.

Disagree

6.7%

Slightly
disagree

0.0%

j180,

Slightly Agree
agree

0.0% 40%
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PARENT anti=

Question 10. In your opinion, how can the Chapter 1 secondarylevel program be Improved?

More workshops for parents and teadhete.

More_ parental involvement, unaware Of what
Chapter 1 is ail about.

4- Children involved_ in Chapter 1 Should be
considered equal to other childre4h at their
level.

-1 ay having some teacher aided in eadh Chapter
teachers' room.

-1 By having more coursed in social studies,
science and other subjeCte.

Jc By having more aideSteditiStants.

1 By having aides/asdistants only, at the
secondary level the Chapter 1 program has been
going down.

Bettor trained aides/assistants.

Send test& hdthe with pupils for parents td_test
them; teachers should sign and grade theM.
Signed teStb_ Should be sent home tor
parents' records.

Many schoolsAkiphasize remediation and_do niat
recognite students rho have the ability_to a0Ve
ahead or_do not make the effort to raitte the
xpepectations of these students;

More materials.

_a ConSideratiOn of better teachers.

SCience and social studies should be graded in
all Sdhools.
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Question 12. State any suggeetions you may have which should
potentially improve the Chapter 1 planning process:

1 More principal inVOlvement.

Students shOUld rédeive social studies and
science.

Send parents schedUles of homework.

The planning Committee should keep Parent
Liaison_ Perions in Chapter 1 where they Can be
Of assistance.

_1 Have_all_hoMeWork assignments signed by parents
and teachers.

'

I More_ tiMe _för_ teachers to teach students
reading, math and writing.

1. Stimulating reading in additil studies,
Science, religion, etc;

Do_not rely so heavily on Stanford Achievement
Test stanines to place studentd in Chapter 1.
Many factors should be COnsidered before
labeling a child °remedial*.

More emphasis on child'i

Teachers _should -*ark C1,6E:ably with the Parent
Liaison Person in helping ptepare materiala for
students;

1 Additional help for the Classroom teacher.
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The School Board of Dade County, Florida adheres to a policy of
nondiscrimination in educational programs/activities and employment
and strives affirmatively to provide equal opportunity for all as required
by:

Title VI of the Civil Rights Act of 1964 7 prohibits discrimination
on the basis of race; color, religion, or national origin.

Title VII of the Civil Rights Act of 1964; as amended - prohibits
discrimination in employment on the basis of race, color; religion;
sex, or national origin.

Title IX of the Education Amendments of 1972 - prohibits
discrimination on the basis of sex.

Age Discrimination Act of 1967; as amended_- prohibits dis-
cr:mination on the basis of age between 40 and 70.

Bection 504 of the Rehabilitation Act of 1973 - prohibits dis-
crimination against the handicapped.

Florida Educational equity Act - prohibits discrimination on
the basis pf race, sax, national origin, marital status or handicap
against a sludent or employee.

Veterans Are provided ra-employment rights in accordance with P,L.
93=5013 (Federal) and Soctien 295.07, Florida Statutes, which also
stipulates categorical preferences for employment.
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