DOCUMENT RESUME
ED 281 574 Jc 870 140

AUTHOR Rendon, Laura I. o . .
TITLE The Demographic Imperative: Responding to New
o Students in Postsecondary Education.
PUB DATE Sep 86 ) o o ) i o
NOTE 18p.; Keynote presentation at "Affirmative Action at

the Crossroads: A Manifesto for Change;" a Conference

sponsored by the Board of Governors of the California

Cpmm?nity Colleges (San Jose; CA; September 26-27;

1986). - ) o ; .
PUB TYPE Viewpoints (120) -- Speeches/Conference Papers (150)

EDRS PRICE MF01/PCO1 Plus Postage.
DESCRIPTORS Access to Education; Change Agents; *College Role;

Community Colleges; *Demography; Educational Change;
*Educational Trends; Futures (of Society);

*Immigrants; *Minority Grbups;”*gopulé;i6n,Trehééi

School Responsibility; 5ocial Values; Two Year

Colleges; Two Year College Students

ABSTRACT e o ,
To appropriately plan for the year 2000, three major

issues must be addressed to reduce the gap between what postsecondary

institutions currently have to offer and what the student population

will require at that time: First, anticipated increases ia the
numbers of minority and immigrant students call for action to

strengthen efferts to achieve full equity and access by addressing

problems such as low retention and transfer rates. Second, these

demographic changes require community colleges and senior

institutions to address staff;, curricular, and related educational
policy issues to ensure that there are faculty role models for ethnic
minorities, to increase the numbers of minorities in leadership

positions, and to improve the quality of minority students’

experiences at the college. Finally, postsecondary institutions must
guard against a social vision that views new immigrants as "problem

groups” and work instead as agents of society to create a responsible

and informed citizenry. Racial and ethnic diversity are becoming more

and more an integral part of American society, and colleges should de
their best to promote dignity and respect for all people, to

cultivate thought at both an intellectual and emotional level, and to

prepare future leaders. (AYC)

bl R T Ty T T T P IS TN R o gy
* Reproductions supplied by EDRS are the best that can be made

o riiiann _____from the original document.
R R R R R R A Rk kR R R A A R R R R R R R R AR AR KRR KRR R R AR AR AR AR A AR RARARARAR

*
*

*

*



2
S
3
)
)
)

?4

5

E D281

THE DEMOGRAPHI

C IMPERATIVE: RESPONDING TO NEW STUDENTS
IN POSTSECONDARY EDUCATION

Laura I. Rendon

Visiting Assistant Professor of Higher Education

The

University of South Carolina

Columbia, SC 29208

Keynote Presentation at Conference

Affirmative Action at the Crossroads: A

Cal

“PERMISSION TO REPRODUCE TH!S
MATERIAL HAS BEEN GRANTED BY

L.I. RENDON

TO THE EDUGATIONAL RESGURGES
INFORMATIO~ CENTER (ERIC)."

Manifesto for Change

Sponsored by
Board of Governors
jfornia Community Colleges
San Jose City College

I
~

September 26 = 27, 1986

... U.S. DEPARTMENT OF EDUCATION
Ottrce of Educational Research and Improvement
EDUCATIONAL RESOURCES INFORMATION
I CENTER (ERIC}

XTHié document.--has- been reproducad .as
received from the person or orgamzation
oniginating 1t.

O Minorchanges have been made to improve
__reproduction Quality

& Pointsol view or opinions stated in this docy-
ment do not necessarily represent otficial
OERI posifion or pohcy



THE DEMOGRAPHIC IMPERATIVE: RESPONDING TO
NEW STUDENTS IN POSTSECONDARY EDUCATION
Laura i. Rendon, Ph.D.

Visiting Assistant Professor of Higher Education

University of South Carolina

Buenos Dias.

First, I want to.thank the Board of Governors of the California Community
Colleges for graciously inviting me to address you this morning.

I am very pleased to be in California, and I find it a humbling experience
to be on the same program with Dr. Kenneth Clark, who has devoted his exemplary
professional career to addressing the kinds of human issues that we will be

1 was one of the "baby boomérs" who started going to college in 1966. As
.an Hispanic woman, I was also a non-traditional student entering higher
education for the first time through a community college in my hometown of
Lé?éd&; ?Eiés; Todays; in 1986, 20 years have gone by for me. What have I
learned from my experienceés in that 20 year span that I can possibly share with
you as we prepare to meet the future of the year 20007

In the 1960s the members of my generation listened to Bob Dylan's intuitive
message: "The times they are a'changing.” And indeed they were. Within a 20
year span we have become a highly productive, affluent and powerful society.
The members of my generation have taken a central role in shaping the progress
of our society. I am very proud of my generation. Back in the 60s older folks
were asking; "My God, are these the people that will be taking over our
country?" In those days, older folks were angered and disconcerted with our

clashes with the "establishment," our demands for justice, peace, freedom and



equal opportunity and our demands for reform and curricular relévance in the
nation's colleges and universities. But I remember that what fueléd these
demonstrations and demands was not i'?kéﬁﬁéﬁﬁi‘l’)ﬂity; it was moré a sénse of
concern, caring and a desire to make our nation and our world a better place to
live. |

Today, 1 am also deeply concerned about my generation. I am troubled
because the characteristic essence of my generation: our quixotic vision and
sur commitment and compassion to contribute to the public good seem to be
drifting away and being replaced by a consciousness which overvalues
iﬁdividuéiism and self-=reliance. It is ironic that the same generation that so
vigorously fought for equal rights, peace and human dignity, is now labeled the
"fig" geﬁération == arrogant, selfish, materialistic -- concérned more with
individual success and less with the collective progress of humanity. I am
deeply concerned because it is my generation which comprises the core of the new
7 leadership that will. educate, train and hire our future leaders and that plays a
central rolé in the economic, social and political development of this country.
It i;; also the members of my generation that have chosen to be faculty,

counselors, administrators, researchers and policymakers in higher education who

will take a key role in meeting a complex and most demanding challenge:
responding to new students in higher education who are the outgrowth of a
changing population profile presently taking place in our country. Today, we
are confronted with a demographic imperative--one that recognizes a dramatic
population shift (from white to primarily non-white) and that serves as a
compelling basis for the re-direction and reform of community colleges and
senior institutions. Today, I will discuss the key educational issues related to

the demographic imperative: I will also set  “the framework



for a call for action, and provide a motivating rationale for the development of
solutions and strategies that address diverse needs of new students.

The Demographic Imperative

In the 19805, i:rhévh;més are still a'changing. We know that immigration
patterns and differential fertility rates due in large part to the youthfulness
of Blacks and Hispanics will increase the numbers of ethnic minorities living,
working and going to school in this codntry (Hodgkinson, 1985; Estrada, 1983).
By 2020, it is expected that between 25.4 and 28.7 percent of the nation's
population will be either Black or Hispanic (Richardson and Bender, 1986; Lee,
Rotérmund and Bertschman, 1985). Asian Americans currently represent 44 percent
of all immigrants admitted to the U.S., and their growth potential for the next
decade is very great (Hodgkinson, 1985). The children of these new peoples are
destined to be the country’'s new Americans and the colleges' new students by
the year 2000.

Already, we are beginning to see a changing composition of students on our
college campuses. In California, 29.6 percent of college and university
éhrbii@énts in 1984 were comprised of American Indian, Asian, Black and Hispanic
students.’ Irn Arizona, the figure was 33.5 percent; and in Texas, 25:4 percent
(Jaschik; July 23, 1986). And community colleges continue to be a primary
access point for large and diverse numbers of ethnic minorities. In the fall of
1984, fully 54.3 péFCén{: of all Hispanic students enrolled in public and private
institutions of higher education were found in two-year colleges. For Asians
the figure was 43.2 percent; for Blacks, 42.7 percent; and for American Indians,

54.7 percent.



Table I
Fall 1984 Ethnic Enrollments by Institutional Type

Public and Private

Institutions Indian Asian Black Hispanic White Foreign
Four year 45.3 56.8  57.3 45,7 64.1 84.3
Two year 54.7 43.2  42.7 54.3 35.9 15.7 ~

Noté: Adapted from The Chronicle of Higher Education, duly 23, 1986.

According to a recent report of the Education Commission of the States
nation and current practice in undergraduate education." To appropriatély plan
for the year 2000, we need to examine three major issues which must be addressed
if we are to reduce the gap between what bﬁétééééﬁdaky institutions currently
have to offer and what new students will require:

ISSUE 1: The demographic imperative calls for action to strengthen efforts to

achieve full equity and access.

Ethnic minorities continue to be underrepresented 1in postsecondary

where they are most heavily concentrated; were rotughly one-half that of their
proportions in the total population. Between 1970 and 1980; Hispanic student
representation in Southwestern colleges actually experienced a small decrease
(Payan, Peterson & Castille, 1984). Similary, between 1980 and 1984, Black
college enrollment was down 3.3 percent, and American Indians were down 1.2

percent (Jaschik, 1986).



Retention rates for ethnic minorities, particularly in community colleges;
remain less than satisfactory: A major problem is low student transfer rates
from two-to four-year colleges. Nationally, it is estimated that up to 74
percent of all entering community college students indicate they wish to
transfer (Richardson & Bender;1986). However, only 5 to 25 percent actually do
transfer (Richardson & Bender; 1984; Bensimon & Riley, 1984; Astin, 1982): In
the fall of 1985, fully 67.7 percent ‘of all full-time students enrolled in
California community colleges had goals related to transfer (California
Community Colleges; 1985): However; it has been noted that California community
colleges experiencing the largest transfer losses tended to be those with a very
high proportion of Black or Chicano freshman Students (California State
Postsecondary Education Commission, 1985; Hayward; 1985).
retention and transfer are numerous and varied: Blacks and Hispanics have lower
high school graduation rates than whites and are less likely to attend college:
Other 7actors include: poverty, unemployment, poor quality of education at
inner_city schools; the absence of role models; student lack of commitment to

educational goals; lack of student preparation in reading; writing and math, and
lack of articulation mechanisms between two- and four year colleges (Rendon;

There are those who question the importance of transfer and college

attendance for students: Some maintain that not everyone needs a college
degree and that this country does not have enough jobs to accommodate increased
numbers of bachelor's degree recipients. While there is some truth and merit to

this position, a larger set of issues exist that far outWweigh this argument,

particularly for ethnic minorities. First, the share of college degrees earned



by Blacks and Hispanics is abysmally low: In 1980, Blacks earned only 6.5
percent of the bachelor's degrees and Hispanics earned only 2:3 percent of the
bachelor's degrees: Second, low minority education attainment levels have
resulted in a large income gap between whites and nen-whites. In a landmark
study of wealth in America released by the Census Bureau this July, the median
net worth of white households was $39;135: This was roughly 12 times that of
Blacks; whose net income was $3;397 and’ eight times that of Hispanics;  whose
net income was $4,913. The median net worth of households headed by college
graduates was $60,417; for high school graduates $31,892; and for those with
less than 12 years of education, $23,447. The lesson learned is that higher
education is a great investment ("Steps to Wealth::: Money, September, 1986):

The third reason that ethnic minorities are concerned about increasing the
numbers of students who transfer and earn college degrees is quite simple. A
college degree can mean the difference between rich or poor; between elite and
commonplace, between leader and follower, between dignity and despair: Action

is needed to devise interventions and strategies to encourage and attract

facilitate transfer from community colleges to senior institutions.



Postsecondary institutions, especially community colleges, will be dealing

society and with the higher education system as a whole. The new students

very much unlike students who, like me, started going to college in the 1960s:

Unfamiliar with what it takes to succeed in our society, ignorant and somewhat

fearful of the higher education system; disconnected students will come to

college asking quiet; intense questions much 1ike those who feel aione in
America: "Where do I fit in?" "Who cares about me?" "Who is there to touch and
talk to? (Bernikow; 1986). Black students have been able to fulfill this
yearning for a sense of community in Black colleges; where peers and role models
provide a strong support system.

" But there is a terrible shortage of faculty role models for ethnic
minorities in the nation's community colleges and universities: In 1983;
Biéékgbﬁééé up 4 percent of the nation's faculty members; down from 4.3 percent
in 1977. Hispanics accounted for 1.8 percent and Asians 3.5 percent. The

faculty shortage crisis is coming at a time when ocne-third or mcre of the
professoriate will ﬁéVé. to be replaced by the end of the century (Heller;
September 10; 1986): To further illustrate; out of 15;631 contract and regular
faculty employed during the 1985 fall term in Cal:‘ornia community colleges, 6
percent were American Indian/Alaskan, 3.3 percent were Asian/Pacific Islander; 5
percent were Black,; 8.4 percent were Hispanic, and.4 percent were Filipino.

Conversely, 85.3 percent of the faculty were white (California Community

7



where they clearly are most needed, attests to the need for intensified efforts
to strengthen affirmative action hiring practices.

ethnic minorities in leadership positions. To illustrate this critical need, one

only needs to look at who is running most of the nation's community cdlieges and
universities. For example, in the summer of 1985, there were only six Hispanic
four-year college presidents and 20 Hispanic two-year college presidents
(0livas, 1985). Clearly, it will no longer suffice to hire minorities primarily
to fill positions such as Director of Affirmative Action, Director of Minority
Affairs, or Bilingual Education Coordinator. These are worthy careers, but
strong affirmative action efforts to hire more minority college presidents,
vice-presidents, and faculty, and we also need to include minorities in
important policymaking positions. If action is not taken to reverse the present
aﬁacaéﬁfésié and deplorable circumstances; ethnic minorities will remain at the

periphery of power and decision making, eéven wien they are in localities where

their increased numbers make them a majority and even when they are 1in
collegiate forms with differential numbers of minority students.

‘Programs and strategies will also need to be developed to effectively help
students learn and stay in coliege to achieve their educational goals: It is
evaluation, and raising standards. People of color feel uneasy with thase
catchworas, not because we disagree with the basic concept that underlies them,
but because these terms in the past have been misused and abusad to the

detriment of ethnic minority students. For example, the nation's testing




companies havé cautioned college admissions officers not to use, standardized
test scoreés as the sole criterion to determine college entrance, but in many
instances this pernicious practice continues.

What are the alternatives? I believe we need to speak of testing and

evaluation as a comprehensive mechansim, such as presented in the Involvement in

Learning (1984) report, which argues for "the widest possible “range of
techniques:  essays, interviews, portfaiios and performance examinations, as
well as the traditional standardized tests" (p. 55). We need to speak of
excellence as a function of how well an institution responds to students; how
well it contributes to the overall development of students from entrance to
graduation; and how well an institution adapts to changing student clienteles
and their corresponding needs. In short, we need to judge quality not simply by

who comes into the institution, but by what takes place within the institution.
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ISSUE 3: The _demographic imperative calls for postsecondary institutions to
guard against institutional deviancy and work as agents of society to
create a responsible and informed citizenry. ‘

The nation's population growth phenomenon may be viewed in different ways.
Some view added life in America as a curse -- a time bomb that will surely
fragment the legal, cultural, economic and social fabric of the country. For

exampl2; the recent book, The Immigration Time Bomb: The Fragmenting of America

(1986) is based on the notion that if we truly love America we must protect and

preserve its culture, language and national identity. New immigrants, who are
mainly Latin American and Asian, are viewed as "problem groups" who resist
assimilation, insist upon bilingual education and bring conflict - to our
traditional educational, political and economic infrastructures (Madrid, 1986).
In my view, this is a deviant definition of a problem which places the blame for
society's il1ls primarily on people and not on 9inadequacies inherent in our
social, economic and political system. This deviant mindset tends to breed a
sceial and economic fabric and intensify the problems of our educational
institutions.

There is a real déhgék that this deviant social vision may be passed on to
institutions of ﬁiéﬁéF education as they prepare to serve new students.
Institutional deviancy (Galarza, 1970) may be seen when community colleges and
universities begin to think more in terms of devices which perpetuate them as
institutions rather than those which serve the interests of their students.
Institutional deviancy may be seen when students alone are seen as the root of a

college's problems. And institutional deviancy may be seen when the raising of

10
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improvement of curricular, staffing and programmatic services for new students
that do not "Fit" well into the present academic system.

There are zlso disturbing social and economic consequences to buying the
premises of a deviant vision. As we look towards the year 2000, let us
understand that we have a moral urgency before us. Community colleges and
senior institutions must do their best’to respond to disconnected stidents who

vlikéé‘fé see or talk about. They disappear into the poverty and crime stricken
barrios and ghettos, where they live huddled with the rest of disconnected
Aﬁé??éé -- with the poor, the hungry, the powerless, the drug addicts, the
alcoholics, the illiterate. The reform of education to make room for

even far more costly. Make no mistake about it. We will see many of our
educational failures again on the welfare lines, in our overcrowded jails, and
in our drug and alcoholic halfway houses.

'Aﬁ uneducated society of new Americans also has profound implications for

our economy. By the year 2020, I will be 72 years old. I, and the rest of the
baby boomers will be retired, and our retirement income will be provided by
younger; and much smaller age groups that will follow. However, by 1992, only
three workers will provide the funds for each retiree and one of the three
workers will be minority (Hodgkinson, 1985). Clearly, America cannot afford to
have a workforce that is impoverished and poorly educated.

As we move toward the year 2000, there will be a tension between what

wn

higher education has been; what it is now; and how it should be. These tension
11
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drive some fundamental questions: What are we, commurity colleges and
universities all about? What is our responsibility to our constituencies and to
the larger society? What should we teach? Whom should we educate? To frame
responses to these philosopiiical issues, I believe we need to operaté with a
collective vision -- one that recognizes that postsécondary institutions are
agents of society and that one of their primary missions is to faciTitate the
development of an informed and responsible citizenry. The education of new
students must be accomplished with a &pirit of connéction, with the
whole of our society.
' Conclusion

The issues I have raised are complex, politically and emotionally charged
and there are no simple solutions: Earlier; I spoke of my generation and how I
was concerned that as the nation's new leaders, we needed to re-kindle the
energy and commitment with which we operated in the 1960s and early 1970s. I
" believe my generation and a large part of our society have fallen victim to the

call for individualism: In the book, Habits of the Heart, (1985), it is

éibiaghed-tﬁat French social ﬁﬁiidsbpher Alexis de f0cquéviiié warnéd that some
aspects or iiHab’itsii of our thaiattei, fntiuding individuéiism; might éVéntuaiiy
isolate Americans from one another and jeopardize conditions of our freedom. If
I were to pick one habit that has diminished my generation; it is an eroded
sense of compassion: Our drive to prosper, our present concérn with providing
only the bare essentials for the disadvantaged and our emphasis on self-reliance
are sorely lacking in génerosity, humanéness and sympathy.

Vét, there is hope; I am éhtouraged By isoiéféd, but Significanf events

that demonstraté that compéSsion and caring arée still alive. For éxampié, I was

12
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heartened by our response to the starving people in Ethiopia, to the hungry in
America, to the oppressed in South Africa, to the victims of the AIDS crisis:
What will be our response to the new students in the year 2000? Will we do our
best to welcome the students or will we merely tolerate them? I would hope that

the framework for our response be based on a collective consciousness of
Something very special is happening to America. The cast of America is
changing and racial and ethnic diversity are becoming more and more an integral
part of our society. It is an electric time; it is a time of great challénge;
it is a time for actions and it is time for a new vision to g.ide our actions s
we approach the year 2000. Let us use the culture of our colleges to bring
dignity and respect for all people, to c:ltivate thought at both an intellectual
and emotional level, to prepare future leaders to not only read, write, compute
and think, but to be able to find a common ground with all of humanity. The

" scenario in the year 2000 can be either a richer or a poorer America. I believe
we can be richer. And I believe that this new challenge before us is a blessing
-- For it is giving us the opportunity to reflect on where we have been, where
we are going and where we should go. Higher education and the members of my
generation are an integral part of this crucial challenge. An< the best that my
generation can accomp'ish, indeed the best that community colleges and sernior

institutions can do for all students, is yet to come.

13
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