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Abstract
This study used multiple regression analyses to examine the contribution
of graduates' collegiate goals and career outcomes to satisfaction with
their degree programs. Gender and major field differences in
satisfaction also were assessed. As predicted, general satisfaction
the personal importance of educational development, the personal
importance of career preparation, their annual salary, and their field of
enployment. AnalySes for each gender found that females weighed personal
and social development significantly, while males did riot. However,
males weighed career preparation significantly, while ferales did not.
Major field qifferences in weights for goals and outcomes were found, but
predictions coricérring theésé differences were Supported only weakly.

Implications of these data on curriculum development are considered.
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Objective

Diminishing enrollments and restricted finmancial rescurces have
contributed to contemporary emphasis in higher education on assessment of
students’ satisfaction with their academic programs and with citcomes
derived from their education: In earlier decades data from students
focused rather narrowly on evaluations of their instructors and courses
and on follow-up of their post-graduation employment: Greater efphasis
recently has been placed on global assessment of students' collegiate
experiences and on educational; career; and personal benefits derived
from those experiences:. These evaluations; which are received from
students who are still enrolled in colleges and universities or who have
graduated from these institutions; can critically influence evaluations
of programs and internal distribution of institutional resources.

Assessment of students' satisfaction with their collegiate
experiences nommaily has concentrated on variables which are intrinsic to
a university, either within a program (e:g:; quality of the faculty;
teaching style, or faculty-student interaction) or within other services
and opportunities for students (e:g:, counseling, relationships with
other students, extracurricular activities, or administration). Interest
in these variables is based on an assumption that the effectiveness and
style of institutional delivery of education and services to students are
primary contributors to satisfactior: However; this focus has miniwized
the contribution of factors outside a university to satisfaction with

degree programs. Particularly; little attention has been given to the

student as a source of variablility in reactions to degree orograms.
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Entering student characteéristics have been found to contribute
little to prediction of satisfaction with degree programs (Astin, 1977;
(1980) noted that there has been little study of the effects of students’
goals in college (e.g., an education, a social life, or career
Preparation) and of the career outcomes gained fram collegiate
experiences (e.g., type of employment or salary level) on satisfaction
with degree programs. This is a 'pérti’ci.ila’rl'y mporta:rt concern when
satisfaction is measured on follow-up surveys of an institution's
graduates. Retrospective appraisal of an institution by graduates is
quite likely to be influenced by the degree to which personal goals and
career plans were fulfilled. For example, after students have graduated
from an institution and found employment, their field of employment and
salary may come to exert considerable influencé on ratings of
satisfaction with educational programs and experiences. Study of the
contribution of graduates' goals and career outcames to satisfaction with
degree programs should Yelp colleges and universities gain a better
understanding of their students, interpret surveys of graduates’
reactions to their programs, and thereby assist in program review,;
development, and delivery.

The focus of the present study, then, was to assess the influence of
the personal goals and career oiitoomes of graduates on satisfaction with
their degree programs. Also, as Hearn (1985) found that reactions to
curricular aspects of degree programs are different across major fields
and genders, these variables were included in the present research. The

three specific research quéstions addressed in this study were:
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* How do graduates weigh various goals for their college experiences and
their career outcomes in satisfaction with their degree programs?

* How do gender differences affect the weight given to goals and career
outcames in determination of satisfaction with degree programs?

* How do academic field differences affect the weight given to goals
and career outcomes in determimation of satisfaction with degree
programs?

Selection of Measures

Multiple regression amalyses were employed in this research. The.
dependent variable in these analyses was a measure of general
satisfaction with graduates' degree p: ~grams: Independent variables
included four measures of graduates’ collegiate goals, three measures of
graduates’ outcames; six major field areas; and gender:

Goals. Four broad goals which students have for higher education
were identified from the literature. They were general educatior;
vocational and career-related education, development of social skills,
and prepavration for graduaté or professional training: The first three
of these goals have been examined frequently in studies of students'
motives to attend college (e.g., Baird, 1967; Fe'dman & Newcab, 1969:
Preparation for graduate or professional training was added as a fourth
goal to be studied, as other research has found it to be an important
goal for matly students. Half of the freshmen studied by Astin, King, and
Richardson (1976) desired graduate training, and Astin (1977) found that
as many of two-thirds of college seniors consider graduate school in

théir future plans.
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Career outcames. The thrée carser oltcomes studied in this research

were the type of employment gained by respondents relative to their major
and annual salary. Attention to the type of employment and annual salary

gained by graduates has had long-standing interest in higher education

(e:g+, Astirn, 1977; Feidman & Newconb, 196%; Sewell & Hauser, 1975). fThe
level of enployment variable responded to contemporary difficulty of
graduates in obtaining full timé émployment, particularly in the fieids
of their majors.

Major fields. Holland (1973) developed a system of six

hexagonally-oriented personality and envirommental types which result
from an interaction between specific personal and cultural forces. The
six types are: realistic, investigative, artistic, social, enterprising,
and conventional. Holland argued that sach type is most camfortable with
a specific career area. The realistic type prefers careers which involve

explicit or systematic manipulation of objects. The investigative type

prefers careers which involve. scientific observation or investigation of
physical, biological, or cultural phenomena. The artistic type prefers
careers which involve ambiguous or unsystematic manipulation of physical,
verbal, or human material to create art or products. The social type
prefers careers which involve manipulation of other pecple to develop,

inform, or cure them:. The enterprising type prefers careers which

involve manipulation of people to attain organizational or economic

goals. The conventional type prefers careers which involve ordered or

systematic manipulation of data to a prescribed plan for attainment of

organizational or economic goals.
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The Holland (1983) model has been used successfully in research on

Walsh, Vaudrin, & Humel, 1972), the goal priorities of academic
departments (Smart & McLaughlin, 1974), students' satisfaction with their
academic programs (Hearn, 1985), and personalities of students who choose
different majors (Yonge & Regan, 1975): This history of successful
application of the Bolland model provided basis for its use as the
classification framework for majors in this study:

Hypotheses

The four goals and three career outcomes measured in this study were
selected from literature which established their pevsonal importance to
college studerits. The purpose of the present study was to determine the
contribution of these goals and career ocutcomes to graduates’
satisfaction with their degree programs. Predictions for the results of
this study were made for the general contribution of these goals and
career outcomes on satisfaction with degree programs for ail graduates,
for males and ferales, and for Holland's fields.

All graduates. Morstain (1977) assessed students' satisfaction with

their degree programs on the basis of their educational a:titudes and
preferences. Among variables which predicted gereral satisfaction were
achievement, a career oriented purpose for education, and inquiry, an
emphasis on the value of education for its own sake: Similar data were
obtained by Peterson (1965) and by Centi and Sullivan (1967). These data
led to the prediction that significant positive weights on satizfaction
with the degree program would occur on graduates' ratings of the personal

importance of career preparation and of educational development.
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Other research has shown that attainment of a high incame is an
important outcame sought generally by college students (e.g., Feldman &
Newcorb, 1969; Fenske & Scott, 1973; Garbin & Vaughn, 1971; Weidman,
1979): Also, the choice of a major i§ considered an important career
decision by students (€.g., Chickeéring, 1969). Thus, it also was
predicted that annual incoms and employmént in the major field would have
significant positive weights on satisfaction with degree programs for ail
graduates.

Gender. Predictions about gender effects were based on the
assumption that goals and career cutcames which literature has shown to
be different between genders should bé weighted differertly by them in
ratings. of satisfaction with degree programs. Research has shown
consistently that wamen are more interested than men in personal and
social develomment at college, whileé men have been more career oriented
and persist more in their major fields (Alexander & Eckland, 1974; Astin,
1977; Hearn; 1985; Phelan; 1979; Spaeth, 1977). Thus, it was predicted

that wamen would place significantly more weight than men on social and

personal growth in satisfaction with their degres programs, and men woul
place significantly more weight than wamen on caréér dévelopment and
enployment in their major fields.

Major fields. Simllar to predictions for gender Qifferences,

predictions about weights assigned to goals and career citcames for each
major field (realistic, investigativi, social, converitiomal,
enterprising, and artistic) were based on literatiire concerning goal and
career outcome preferorces for students in the field areas.
Specifically, Holland's (1973) theory, research on the theory, and
support from related rosearch were considered in development of

10
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predictions. It was assumed that goals or career outcomes which are

important to students in a specific field would be weighted significantly
by them on ratings of satisfaction with their academic programs:

Holland (1973) stated that the realistic individual is a pragmatic
person who values concrete objects and tangible characteristics (money;
status, and power) and is aversive to education and social relations.

Career orientation in realistic majors also has been noted by Feldman and

Newcomb (1969), and a lack of interest in general education has been
found in several studies (Feldman & Newnamb, 1969; Smart & McLaughlin;
1974; Yonge & Regan, 1975). oOn this basis, it was predicted that
realistic majors would give career preparation; employment in their major
field, and annual salary significant positive weights on satisfaction
with their degree programs, while they would give educational development
and social and perscnal developmént negative weignts.

Hollard (1973) belicved that the investigative individual is a

scholarly person who values scientific inquiry and avoids social
activities. Other résearch also has shown that these individuals vaiue
scholarship and science (AStin, 1977; Feldman & Newcomb, 1969) and
preparation for advanced degrees (Astin, 1977; Smart & Mclaughlin, 1974),
while they exhibit less concern for social and personal development
(Astin, 1977; Feldman & Newcamb, 1969; Yonge & Regan, 1975). With this
primary concern for undergraduate and graduate education; career outcomes
do not appear to be an immediate concern to investigative majors (Smart,
1986). It was predicted, then; that these majors would give educational
development and preparation for graduate or professional training
significant positive weight on satisfaction with their degree prograws,
while they would weigh sccial and persanal development negatively:

11
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Holland (1973) stated that the social individual is a person who
prefers interpersonal situations and development of educational
competencies and is aversive to practical situations and tangible
personal benefits (e:gy:, money and status). Other research also has
found social individuals to be high in altruistic and social inteérests
(Astin, 1977; Feldman & Newcomb, 1969; Weidman, 1979; Yonge & Regan,
1975) and in pursuit of general education (Feldman & Newcanb, 1969; Yonge
& Regan, 1975). Thus, it was predicted that social majors would give
educational development and personal and social development significant
positive weights on satisfaction with their degree programs, and they
would weigh annual salary and employment in the major field negatively.

Holland (1973) described the conventionzl individual as a person who

seeks organizational goals, economic gains, and business achievement.
Other research also has found that conventional individuals seek career
preparation and leadership (Feldman & Newcomb, 1969; Weidman, 1979).
Thus, it was predicted that conventional majors would give career
preparation, level of employment, annual salary, and field of the current
job significant positive weights in satisfaction with their degree
program.

Holland (1973) suggested that the enterprising individual is a

perscn who seeks organizational goals; economic gains, and leadership
roles. Other research also has shown that the enterprising individual is
oriented to econamic achievement, income, and occupational status
(Feldmn & Newcomb, 1969): The enterprising person tends to be aversive
to scholarship and theory (Feldman & Newconb, 1969; Yonge & Regan, 1975).
Thus, it was predicted that enterprising majors would give employment
level, annual salary, and field of the current job significant positive

12
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weights on satisfaction with their degree programs, while they would
weigh educational development negatively.

Holland (1973) stated that the artistic individual is a person who
seeks unstructured independence and avoids the constraints of
conventional occupations. Other research has found this individual to
have a high interest in graduate or professiomal education (Astin, 1977),
and little interest in career preparation (Feldmn & Newcorb, 1969) of
majors would give preparation for an advanced degree significant positive
weight in satisfaction with their degree programs, and they would weigh

annual salary and the field of their current job negatively.

Sample

Baccalaureate degree recipients (N = 2;523) from a midwestern

university participated in this research over a two year period (Fall,
1983, through Summer, 1985). Most graduates were fram lower to middle
econamic classes; representing both urban and rural backgrounds: Many
were first generation graduates; and less than 10% were from minorities:
Graduates were mailed an institutional follow-up survey from 4 to 11

months after their graduation. A letter which encouraged nonrespondents

to return their surveys was sent to approximately two weeks after the
surveys were mailed. Responses were obtained from 945 graduates (36%):
However, information from all items used in data analyses were rot

obtained fram 3¢5 respondents; and their data were deleted from analyses:

Particularly heavy losses in data occurred from an item which asked for

information about respondents' annual salary: The resultant effective

b |
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response rate was 25%: A total of 380 of these respondents were female:
260 were male.
Respondents were grouped by the departments of their majors into six
field categories by Holland (1973): 1) realistic majors (e.g.,

agriculture ard industrial education), 2) investigative majors (e.g.,

chemistry; biology, and other basic sciences}, 3) artistic majors (e.g.,

music; drama, and other areas of arts and humanities), 4) social majors

(esg:; social sciences and nursing), 5) enterprising majors (e.g.,

marketing or management), and 6) conventional majors (e.g., accounting or

compute science): A total of 68 respondents were realistic majors, 39

were investigative majors, 221 were social majors, 129 were conventional
majors; 132 were enterprising majors, and 6@ were artistic majors. This
breakdown approximated the proportion of graduates from each category.
o

General satisfaction with the respondents’ degree programs Was
obtained on an item which asked "If I could begin college again (at the
University); I would choose the same degree program:” Responses were
made on a 5-point "Strongly Agree” to "Strongly Disagree" scale. This
item was selected from alternatives on the survey as the dependent
variable in the multiple regression analyses presented below. Other
analyses showed that this was the single measure which correlated most
strongly with items pertaining to satisfaction with specific components
of curricula and university life (e.g., student activities, or specific
abilities which had been developed at the university). Other support for
use of this measure was found by Astin (1978), who noted that it closely

approximated other measures of general satisfaction with degree programs.
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Several other measures from the follow-up Survey were treated as
independent variables in the regression analyses. They were items
pertaining to ratings of four personal goals and three career outcomes.
The four personal godls were measured on items which asked the
respondents to rate the importance in their collegiate experience of
educational development, perscnal and social development, preparation for
graduate or professional school, and preparation for a career (on 5-point
"Strongly Agree" to "Strongly Disagree" scales).

The three career outcome items asked about respondents' current
annual salary, level of employmernt, and field of current employment.:
Annual salary was measured on a scalé which contained six salary ranges.

‘ ined their present salary.

Respondents checked the range which con ine
Level of employment was measured on an item which asked graduates to
indicate whether they were employed full time, part tifms, or unemployed.
Respordents who were employed checked their field of current employment
as being in their major, minor, another field by choice, or another field
by necessity. These four alternatives were used to establish the
graduates' level of departure from career preparation which had occurred

variables, also were used as independent variablee in the regression
analyses reported below. These were developed according to “effect
coding" strategy (Pedhazur, 1982). Gender was coded as 1 for males and
-1 for females. Also, a dichotomous variable was constriicted for each of
Holland's (1973) six fields. The coded field was assigned a 1, and -1

was assigned to the comparison field (the artistic major for all

15
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comparisons). @'s were assigned to uncoded fields in each dichotamous
variable.
Results

Correlations among the four goal; three outcame; and general
satisfaction variables were calculated: An inspection of Table 1
indicates that most correlations were quite low (below :25): In fact;
only one correlation exceeded :58; and one correlation was between .49
and .50. ‘These low intercorrelations established that the potential
problem of multicollinearity of independent variables was not present and
that miltiple regression analyses could be conducted with the expectation

standard errors (Pedhazur; 1982):

Insert Table I about here

Regression for All Respondents

Table 2 presents the results of the regression amalysis for all
respondents;, which examined the impact of the goal variables; ocutcome
variables, gender, and academic fields on overall satisfaction with the
degree program. The overall RZ was .17 (p < .0001): As predicted;
significant main effects were found for educational dévelopment; career
preparation, annual salary, and employment in the major field. A
significant weight for the conventional major also was obtained. These
findings indicate that students' satisfaction with the degree program was
positively related to their ratings of the importance of college toward
educational developmerit, the inportance of career preparation; annual

salary, and employment in the major field: Among the six academic

16
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fields, only the conventional field weighed significantly on satisfaction

with the degree program.

Insert Table 2 about here

Regressions for Gender Differences

Tests for gender differences in weights assigned to the various

goals and career outcames first required calculations of the product
interaction of each goal and ocutcome by gender. Significant interactions
were found for two of the four goals (persomal/social development and
preparation for a career) and for the enterprising field: The presence
of these significant interactions justified the computation of separate
regression analyses by gender (Table 2). However, determination of
significant gender differences is limited to these variables in which
significant product interaction effects occurred.

The R? values for the regressions by gender were .22 for males and
+17 for females (both p's < :@9P0l): As predicted, these analyses
revealed that males weighted preparation for a career significantly more
positively than did females on their satisfaction with their degree

programs; and females weighted personal and social development
significantly more positively than did males. A significant positive

weight occurred on satisfaction with the degree program for females among

enterprising majors.

Product interactions for each item by major fields were calculated
for each goal and outcame measure: Significant interactions were found
on ratings of the importance of educational development, the importance
of preparation for graduate or professional school, annual salary, and

17
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enployment status: The presence of these interactions permitted separate
regression analyses to be performed for each academic field (Table 3).
However, significant differences in weights in the regression analyses
across major fields could only be exanmined for the four variables which

involved significant product interaction effects. This, predictions

ertaining to major field differences for the remaining goal variables
outcame variable (field of employment) wére unable to be evaluated and,
therefore, were not supported. Still, results for these other variables
for the entire sample are relevant to interpretation of goals and career
outcomes for the major fields, and these results were considered in the
discussion.

The R2 values for these regressions for the major fields were .26
for artistic majors (p < .@5), .29 for realistic majors {p < .01l); .37
for investigative majors (p < .20), .17 for social majors (p < .20@L),

:17 for conventional majors (p < .01) majors, and .31 for enterprising

Insert Table 3 aboiit here

Realistic. Among the four variables which contained significant
field differences, it was predicted that realistic majors would weigh
educational development negatively and annual salary positively on
satisfaction with their degree programs. These significant weights were
not obtained.

Investigative. Among the four variables which contained significant

field differences, a predicted significant positive weight was obtained
for investigative majors on preparation for graduate or professional

18
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school. A predicted positive weight for educational development was not
analysis was marginally adequate and that the overall RZ for
investigative majors was not significant (p < .20).
Social: As predicted; social majors were among fields which
weighted educational development significantly in satisfaction with their

degree programs: A predicted negative weight for annual salary was not

found.

Conventional: Predicted positive weights for level of employment

and annual salary for conventional majors were not significant. However,
the conventicnal major was one field where a significant positive weight
was found for educational deveiopment on satisfaction with the degree
program. |

Enterprising. Predicted significant positive weights for employment

level and annual salary were found for the enterprising major: Indeed,
the enterprising major was the only field to weigh enployment level and
high annual salary significantly on satisfaction with their degree
programs. A predicted negative weight for educational development was
not found.

Artistic. A predicted positive weight for artistic majors on
preparation for graduate or professiomal school was obtained: A
predicted negative weight for annual salary also was obtained and
revealed that this was the only field to de-enphasize armual salary on
éétiéféd’tién wrth degree programs.

Discussion

Each of the goals and career outoames measured in this study

contributed significantly to satisfaction with degree programs either for

19
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the entire sample of respondents, or for one or more of the subgroups of
respondents. Among the goals studied, educational development was a
significant contributor to satisfaction with degree programs in analyses
for all graduates, and particularly for social and conventicnal majors.

satisfaction with degree programs for females. Preparation for graduate

Preparation for a career weighed significantly on satisfaction for all.
graduates, and particularly for nales.
Among the career outcomes studied, level of employment contributed

significantly to satisfaction with degree programs for enterprising

graduates: While annual salary was weighed positively on satisfaction by
enterprising majors, it was weighed negatively by artistic majorss
Finally, the field of employment was found to have the most significant
weidht on satisfaction with degree programs for the entire sample of
'graduates:

It is clear from these results that collegiate goals and career
outcomes do affect college graduates' satisfaction with their degree
progams. Also, the data show that understanding the goal and outcome
variables which affect any particular student requires attention to the
individual's gender and major field. As suggested by the significant
gender difference found for enterprising majors, gender differences
within major fields also are likely to exist. Small sanple sizes for
several majors (realistic, investigative, and artistic) prevented these
differences from being tested in the present study. Attention to them in
other research still is necessary.

""l‘Dl
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Genéral Importance of Goal and Ca

Results supported all predictions for significant weights of goal
 and career outcame variables on satisfaction with degree programs for the
entire sample of graduates: Among the goals; educational developwent and

preparation for a career contributed significantly to graduates'

satisfaction with their degree programs. Thus; aspects of the collegiate

experience which are most traditiomal to the mission of colleges =nd

feelings of graduates toward their programs: Goals which have been
somewhat less integral to the traditional mission of many universities
(social/personal development and preparation for graduate or professiomal
school) were not as influential on post-graduation assessment of
programs. The specific career cutcomes which were significant
contributors to satisfaction with degree programs, anmual salary and
enployment in the major field, were consistent with the goals which
contributed to satisfaction. The most satisfied graduates appear to be
those who sought a good education and preparation for a career from their
collegiate experiences, and who subsequently obtained employment which
provided adequate salary in their chosen fields:

These results are consistent with data obtained by Hearn (1985): He
found that aspects of teaching style (e.g., course stimlation and
instructor's teaching ability), which directly benefit educational and
career development of students, contributed more to satisfaction with
degree programs than did social support aspects of curriculum (e:gs;
faculty availability and interaction with other students): Although
colleges and universities recently have given more emphasis to provision

of support services (e.g., counseling, intramural activities) as a means

21
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to attract and retain students, the camined results of the present study

and of Hearn (1985) indicate that graduates most highly regard an
institution which maintains a quality education and which enables
placement in the major fields:
Gﬁi?iiiiii EﬁriEiEiil — — 7577? . 7757 77| .

Predictions for gender effects on satisfaction with deyree programs

were supported fully: Regression analyses on the entire sample of
graduates revealed that educational development, annual salary, and field
of employment contributed to satisfaction with the degree program for
males and females: Additionally, preparation for a career was a
significant contributor to satisfaction expressed by males:. Personal and
social development was a significant comtributor to satisfaction
expressed by females. These results suggest that long-standing gender
differences still exist in use of colleges and universities for career
development and for personal development (esg.; Spaeth; 1977; Spitze &
Spaeth; 1977). Males still seem to see their educational development and
subsequent employment from the perspective of long-term career
preparaticn, while females still exhibit less interest in career
implications of their education and more interest in social and personal
improvement (e.g:; selection of a spouse):

Preparation for graduate or professional school did not weigh
significantly on satisfaction with degree programs for the entire sample
of graduarEeE, nor did it weigh significantly on satisfaction for either
gender. It was the only goal to fail to weigh significantly on both of
these analyses. Many students claim to have an interest in graduate or
professional school (Astin, 1977; Astin, King, & Richardson;, 1977), but
most of these graduates do not pursue graduate coursework. Table 1

22
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revealed that this goal was rated as the least important of the four
goals for the entire sample of graduates. It appears that only graduates
who have the greatest interest in post—graduate course work (e.g:;
investigative majors) or who enter post-graduate course work, might weigh
this preparation significantly. Other research could clarify this
possibility.

Implications for Holland's Fields

Goals and career outcomes which contributed to satisfaction with
degree programs differed across major fields areas. Specifically, tne
contribution to satisfacticn with degree programs for the importance of
educational development and preparation for graduate ot professional
school, the level of employment, and anrual ééir-;ry differed sigrificantly
beiween major fields. These results suggest that major fields of
graduates Go affect variables which contribute to satisfaction with
degree programs. However, these results showed only weak support for
types: None of the five weights predicted for realistic majors were
obtz’ned. One (preparation for graduate or professional school) of three
predicted weights for investigative majors was obtajned. One
(educational development) of four predicted weights for social majors was
significant: No predicted weight was obtained for conventional majors.
Two (employment level and annual salary) of threée predicted weights were
significant for enterprising majors. Finally, two (preparation for
graduate school and annual salary) of three predicted weichts were
significant for artistic majors.

Failure of this study to find greater support for Holland's theory

may have been caused more by difficulties within this study, rather than
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by problems with the theory: Several weights which had been predicted to
be significant (e.g., preparation for a career and field of employment
for realistic majors; or personal and social development for social
majors) actually were significant: They could not bs described as
indicating significant field gifferences, however, as they occurred in
variables which did uot have significant product interactions. These
weights, therefore, only suggested significant emphases by graduates
within a major; but these weights were not appreciably different from
those which occurred in other major fields:. Had “he overall product
interactions been significant for these variables, support for Holland's
theory would have been mach more substantial.

This problem appears to have been caused by the quite low sample
size for the investigative major field (N = 30) and the relatively low
sanple sizes for realistic (N = 68) and artistic (N = 60) major fields.
ThHese sanple sizes are only marginally acceptable for multiple regression
analyses which included the number of independent variables included in
this study. The problem was Most evident in the amalysis for
investigative majors, where the overall R2 was as high as found for
regression analyses with other fields, yet it was not statistically
significant. Also, the relatively large standard errcrs for weights in
the realistic, investigative; and artistic fields (see Table 3) were
indicative of problems associated with low sample sizes. Attaimment of
sanple sizes for these fields which approximated the samples for the
remaining major f£ields would have decreased the error in these variables
and erhanced the sensitivity of the multiple regresgion analyses. This
would have been particularly heipful in eliciting significant product
interactions in regressions on the entire sample of graduates and also
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would have increased tiwe likelihocd that weights associated with specific
fields would have been found to be significant:

regressions for major fields did provide additicmal gemeral information
akout contributors to their satisfaction with degree programs: Holland's
(1973) presentation of the six field types include characteristics which
are descriptive of the preferred styles or situations for individuals in
each field and other characteristics which are aversive to individuals #n
each field. Positive characteristics descriked for types in Holland's
theory were associated with predictions for positive weights in the
present study; aversive characteristics were associated with predictions
for. negative weights. Support for Holland's theory in this study often
was found in anticipated significant positive weights for varisbles on
satisfaction with degree programs. Only one negative weight which was
anticipated actually was found. For example, negative weights which were
predicted on educational development for realistic and enterprising
majors were not obtaired. Consistent failure of predicted negative

weights to be significant may inply that the goals and career outcames

which were studied generally are not aversive or unimportant to most
college graduates. Rather, different types of students give particularly
high attention to specific goals and outcomes; and they contribute
positively to satisfaction with degree programs: Where only average
interest in a goal or cutcome exists, they are not weighed on
satisfaction with degree programs, rather than receive negative weights:
Curricular Implications

While previous research has enphasized the importance of factors
intrinsic to a degree program on student satisfaction, this study found
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that graduates' goals for their college experiences and their
post=graduation career outcomes also contribute to satisfaction with
programs. This research, in coiibination with related studies (e.g.,
Hearn, 1985; Yonge & Regan, 1975), has beégun to reveal how students'
goals and interests, preferred teaching styles, and career outcomes all
contriliite to satisfaction with degree programs. Refinement of data in
this area still needs to occur, particularly with regard to information
about najor fields and gender differences within major fields. However,
it is apparent that these data have the potential to serve as a basis for
curriculum development which can accommodate the different needs of
students in various major fields. Not only might satisfaction with
degree programs be enhanced by such curricular changes, but also critical
events such as college persistence, educational development, and career

placement could be accomplished more successfully.
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Tabe 1

Intercorrelations, Means, and Standard Deviations for Goal and Outcome Vari

Variable

1. Ifiportarnce of Edicaticral
Development

2. Tortare of Prseal
and Social Development

3. Inportance of Preparation
‘ for Graduate School

4 Trportance of Preparation
for a Career

5. Level of Brplogment
6+ Annial Salary

7. Field of Enploment
8: General. Satisfaction

ogi
0
07
oig

21

20
.23
06
=03
-.03
29

.16

21

19
10

.23

.ig

31—

4.39% .62
4:13* 73
3.66* .96

4:45¢ 63

2:.72 .60
5.5 L.i7
335 110

3:79* 1:22

importance of the goal variables and greater satisfaction with the degree program.

30

* This variable vas measured on a 1-5 scale, where higher murbers indicated higher ratings of the




Table 2

Regression Resiilts for Academic Sstisfaction: fotal Sample and Gender Differences

Tridicatiors®

Regression for
Total Sample

(n=640)

Aralysis of Gender Differarices

_thles
(n=260)

Ferdles
(n=380)

Regression for Regression for

Sighii ficanit
 Garider
Di fference?

Importance ofs.
Educatiorial Development

- Personal and Social

Development

’ Preparatlon for Graduate
_ or Professional School

_ Preparation for a Career

Gender

Brployment Level

Annua) Salary

Field of Eibloyiiit

Realistic Major

Investigative Major

Social Major

Enterprlsmg Maijor

Conweritional Major

Iptercept
R

(

(
-1 (.10)
-18 |

J0 (.07)

07
18%

Jg*%  (.85)
«28FFR(G4)
45 (.13)

-06 (.18)
~04 (.09)

05 (.19)
24%  {.19)
.86
.16

27% (.12)

-05 (.11)

08 (.28)
:37%% (112)

-03 (.24)

06 (:26)
124%45(207)
14 (515)

-3 (.25)
=17 (:20)
-08 (:14)

:37% (:15)

05
22

12 (.13)
214 (,08)

09 (.07)
A1 (:12)

-2 ()

12 (.07)
«32%%*(.g6)

-8 (:25)
-7 (.26)
=g (1)

30% (:15)
A2 (:13)

1.43

.16

X
Yes (p=.2)

Yes (p=.03)

Note: Regression coefficients are outside parentheses; standard errors are inside parentheses.

a Artistic majors were used as the regression conpar:.son group.
***Ei.ﬁﬁi.

*E<;ﬂ5;
EKC

wll Toxt Provided by ERIC

+p2,01
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E‘ai:ie 3

Regression Results for Academic Satisfaction: Field Differences

Indicators

Social
Majors

Friter=
prising
Majors

Conven-
tional
Majors

(n=221)  (n=129) (r=132)

Artistic Significant

Majors

(1=60)

_ Field
Difference?

Inportance of:
Educational Development

Personal and Social
Development

Cener

16Vel of Enployment
Arinual Salary
Field of Hiployrent

Igtercept
R

Preparation for Graduate -.07

Préparation for a Career

(.22)

80
(:69)

(:16)
06
(:11)

-:38

W02 -:38
(:33)

{.23)
',';gl,
(:19)

5%
(:23)

38
(:16)

ey
(:49)

19
(:18)

@9
(:48)

_____ 1.@2%
(.37)
e
(.27)
____ .34*5:

(.19)

3.26
.30

1.48
A7

04
A7

=15
(:31)
','324,
(:25)

Rkl

(:18)
21
(:34)
2
(:34)
=60
(.47)
-.48*
(.20)
15
(:13)
.75
.26

Yes (p=.05)

No

Yes (p=.01)

s

Yes (p=.01)
Yes (p=.25)

Note: Regression coefficients are outside parentheses; standard errors are inside parertheses.

*in¢;

ol 52,001
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