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HARTFORD EFFECTIVE SCHOOLS INITIATIVE

SUMMER TRAINING INSTITUTE
EVALUATION REPORT

Part One: TIntensive One Week Training

Part One of the evaluation report begins with an overview of the
training content provided during the first week. This section on content
is followed by a section describihg the trainer's methods, strengths
and weaknesses and the pérti:ipantj' respornses to the training; It is
based on observations by the evaluation staff (at least one of whom
was in attendance each day of the training) and on informal interviews
with a sample of attending teachers, administrators, and paraprofessionals.
Part One of this report concluééé with a section éummériZing the total
participant survey. Participants were in substantial agreement with the

positive report of the independsnt, qualitative evaluation.

Training Content. Rob Hunter began the week of HESI training with a

formidable task before him. He had the opportunity to influence positively
the teaching capacitv of approximately 150 teachers, administraztors and
paraprofessionals, who had chosen to participate in this training project:
However the school staff had just completed a year of school work, and most
were tired. They wondered what any trainer could provide that merited
Sitting through five consécutive days of intensive training that lasted
from 8 a.m. until 1 p.m. By the end of the first day, the skepticism

was receding. Most participants seemed to agree that the day had been
worthwhile. Rob's personal style and ability, coupled with the saliency

of the materizl, had captured the participants' attention and interest.
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Rob's agenda for the first day of training was to present through
example, modeling, role playing, and some didactic teaching, the con-
ception of teachi'g as deciSion making, three categories of teacher
decision making and six variables of motivation. The areas of teacher
decision making were 1. content decisions {what is to be EédéBE):

2. learner behavior decisions (how children learn and how they can
demonstiate that they have learned); and 3. teacher behavior decisions
(what teachers can do to maximize sStudent learning).

Sensitive %o the issue of teaching being both an art and a science,
Rob stressed early in the presentation that the training was not designed
to create teachers who were alike. Rather, he recognized that teachers
have their unigue personalities and styles, and said that the goal of the
training was to increase teachers' awareness of the decisions that they
make 50 that they can better accomplish their goals within their own
teaching styles. He said, "We can't tell you how to teach; but it's a
decisionmakifg process and we can help with what to think about whils
teachirg." This was an important distinction tc make early in training,
as teachers would not have been receptive to the idea that the goal of
training was to create teachers ali of whom did things in the same mannexr
in their classrooms. Nor would they have accepted a message that
suggested that despite years of experience, they knew littla about
classroom teaching: Rob's approach successfuily reinforced and built on
teachers' knowledge that they have considerable skill already in both
managing classrooms and teaching children.

During the remaindér of Day One, Rob taught about motivation and

its concomm{ténté or "states" as he called them. He taught about



O

ERIC

Aruitoxt provided by Eic:

1. extrinsic versus intrinsic motivation; 2. level of concern (how
intensely the student feels the desire to learn the specific lesson and
what the teacher can do to increase the level of concérn); 3) use of
feedbéck to increase student motivation; 4) sSuccess as a motivator:
5. using the teaching content to increase motivation: and 6. feeling tone
(a continuum from pleasant to unpleasant) that accompanies learning.
During Day Two he taught about reinforcement theory, emphasizing that
this theory is effective with all péopié. If a reinforcement doesn't
work with a pérticulér child, it is not because the theory is wrong; it
is bécause the particular reinforcement in use is not a reinforcement
for the child: It is the teacher's job to make sure that what he or she

chooses as a reinforcement actually works as one for the child. He stressed
positive over negative reinforcers (although he noted that negative
reinforcements do have their use) and the need to push children toward
ifitrinsic reinforcemernt rather than toward extrinsic reinforcement. The
goal is to create in children the desire to work hard at school work
because it is what they want to do and not because of the teacher's wishes.
Agéin stressing the positive, Rob suggested that teachers pay
attention to reinforcing the 95% of the children in class whc are doing
the right thing, rather than always looking at the one or two who are not
acting appropriately (although he provided examples of using reinforcement
theory to improve the behavior and work patterns of those children): And
he noted that it was important to reinforce an approximation of appropriate
behavior and not only the perfect response. He called this "preventive
reinforcement,” and notsd that it makes children aware that teachers

are accepting their efforts, not only their perfect accorplishments.
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He suggested that children will be more inclined to participate in a
positive manner, rather than negative, if they have a positive way to
participate even when théy are not always perfect. Rob spent a sufficient
amount of time dealing with the topic of ch.ldren with severe behavior
probiems and how to use reinforcemernt theory to ameliorate and eliminate
their behaviors; in addition to stressing the need to use positive
réinforcement with all childrén.

After reinforcement theory, the remainder of pDay Two was spent on
the topic of learning theory: how to make learning more meaningful to
students; how to increase the rate at which children iearn.

Day Three focused on 1. Task Anéi?éié: how to take a more compiex

task and break it down into simpler tasks, and 2. Lesson Design. The

goal of task analysis is to structure lessons so that they make sense t
the learners. More specifically, task analysis helps the teacher to
identify essential components of teaching and thereby simplifiés the
téaching nrocess. It turns the essential comoonents into diagnosﬁic
questions: can the student do "x?"

Task analysis also assists the teacher in making decisions about
which curricular materials to use to teach toward the essential compcnents.
In the process, it makes teachers better consumers o= commérciaiiy pre-
pared materials (including textbooks), many of which, according to Rob,
are yuite poorly structured to teach the tasks they purport to teach.
Finally, as a resuit of the care involved in task analysis; it is a
process that ultimately makes teaching more effective and efficient.
Day Three moved teachers into the heart of what they do in classrooms
wiht respect to content. It provided them with a way to make decisions

about lesson objectives, component parts ¢nd Sequencing:
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Day Three ended with a serious discussion of Lesson Design. Rob
presented a series of Stéps or questions to ask oreself in designing

a lesson, but stiessed that he was not proposing a "recipe" approach to

.iesson design: One should not, he stressed, judge the quality of a

lesson by counting the elements of lesson design. The guality should
depend on whether the necessary Steps have besn included. The steps
that Rob described were: 1. Anticipatory Set (getting the kids®
attention):; 2. Objective and Purpose; 3. Inpu® (decisions about the
information that students need in order to be successful learners);

4. Modeling (auditory and/or visual) so the léarners can try out whst
théy are iéarning; S. éhecking for ﬁhéerstanding (done throughcut a
lesson and not oniy at the end); 6. Guided Practize; and 7. Independent
Practice.

Day Four included a review of Lesson Design in which participants
watched a film of a teaching Segment. The film was used to help parti-
cipants focus on the various features of lesson design. Much of the
remainder of the day was devoted to a discussion of learner styles. Rob
reviewed recent research on brain functions, describing the ways in which
the right and left hemispheres are different. He defined the left side
of thé brain as dominant in crgéhizing reaiity by time; thinking in
words; as segquential; analytic and tewporal: In contrast; the right
side of the brain organizes reality by space, thinks in images and is
wholistic and spatial. Although both sides of the brain function in
concert, Rob;s message was that inaiviauéié éiffér Witﬁ,réépéct to which
side is dominant. In trying to help create appropriate learning tasks

for chiidren, Rob stressed that teachers be sure the structure learning
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tasks so that they includé activitiés that respond to both sides of the
brain. Then, regardless of the side of the brain that is dominant,
children will have opportuniities to learn.

The fifth day of training presented some new material, provided
an ovexrview of the training, and then saw teachers off to _Lheir classrooms
for the start of the clinical é#périéncé with children, éach othér and the
trainers. Rob calked about the need for consistancy in setting up
citassroom rules and regulations at the start of the schoot year, and
suggested that it was important to focus on classroom mangement and

de=emphasize academics at the beginning of the school year until children
have learned the routines. He proposed that teachers emphasize classroom
management by providing activities that are academically unchallenging
but useful in reinforcing positive behaviors.

The next segment of the last day provided teachers with 12 "sponge"
dctivities; activitiés to use whén there are small pieces of time
available for learning -- during transition times for example. These
are short duration, highly intense, motivating, learning games such as
Hangman, Silly Sally, and In/Out Machine. Each is a game that teachers
can éééiiy ééépt to the conte:t level of a current class.

Rob concluded with a review of the kinds of decisSion making that
had been the subject of the week's training: content; teacher, and
learner decisions. He suggested that participants begin tc include small
bits of tHe traininé in their settings and not try to become proficient
in all of it at once. But he urged them to practice what they have

learned because as with children's learning, "I can predict that if

you don't practice, you will forget it. But distribute your practice
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periodicaliy, and don‘t try to do the whole thing." With that message;
amidst enthusiastic applause, the formal, orne-week training was concluded.

Trainer's Methods; Strengths and Weaknesses. Without doubt, the one

week intensive training provided by Robin Hunter was of the highest
quality and mét the expectations of virtually all participants. Perhaps
the quality and success of the week-long t-aining can best Le summarized
by the teacher who pulled Rob aside on the fourth day of trairing and
said, "I have been teaching for 16 years and this i5 the firs: ili-service
that I have enjoyed. And I am learning too!" There was much in Rob's
teaching style that merited sich enthusiasm. Teachers, administrators
and paraprofessionals should also he commended for their level of involve-
ment with the training provided.

Rob Hunter was extraordinarily efféctive in maintaining the attention
and interest of a group of 150 teachers, administrators and paraprofessionals
for five concecutive days. He was able to do this through 1. expert
knowledge of the training content, 2. force of personality, 3. myriad
examples that illustrated his conceptual information and sontinually
re-established his credibility as someone with knowledge of real classrcoms
and schools, 4. modeling the teaching behaviors that he was speaking
about, and 5. careful attention of his audience. He was lively at all
times, altering the pace and timing of his teaching in response to his
sense of participants’ féélihgs. He used frequent "coffee breaks" to
give participants (and no doubt Himself) = chance to stretch; chat and
relax after each intensive teaching period. Rob encouraged teachers'
questions and responded fully to them. He tended to involved participénté

in a passive way by asking their names and using them as foils or

[»]



examples against which he would role play. 1In all; it was a masterful
implementztion of this training project. The paragraphs that follow point
out in greater détaii the méthod, many Stréngths and few weaknesses of
ﬁhe ﬁraining.

METHODS

1. The trainer affirmed school staffs' krowledge of sctools.and

teaching. He in no way suggested that trainees were beginning with

1ittle or no useful knowledge of their jobs. Instead; Rob indicated

that the goals of this staff development were a) to validaté with
research what staff were already doing; b) to bring to the forefront
things that they used to do but have forgotten about; and c) to bring some
new ideas to teaching: By taking this positive approach to staff and to
the training, Rob minimized much participant defensiveness and encouraged
an openness to the trainina.

2. The trainer modeled the kind of_ teaching he was describing.

For example, when Rob spoke about ways to raise the level of concern

for a child, a key to iﬁéféaéihé the probability of student learning,

he mentioned proximity -- tlte teacher Sténding near to a child who might
~e_ be completely attentive. &S he spoke about this, He moved near

to a participant who seemed not to be at*entive, and he noted what he
was doing in a humorous; not negative or demeaning manner: He called

on participants by name, another way of raising level of concern.
Modeling enabled participants to see and experiencé the efféct of the
teaching in addition to heiring Rob talk about it.

3. The trainer expertly used school-based examples: For virtuaally

ERIC 10
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examples that brought it to life. He spoke about real teachers and
students by name (nct necessarily real names) so that the participants
had an image of the child, teacher and setting: His ability to create
vivia visuai images with words enabled participants to "see" the
classroom situation and imagine thé i.oact of the specific teaching
técﬁniquéé. Rob Qouia refer back to these exampies in SUBSequent
teaching segments, and participants could recall the setting as if they
had actually been there themseives: Use of examples turned theoretical
into usable knowledge. 1In addition; it established and continually
teaching and écﬁdbiS;

4. The trainer made masterful use of t!~ ~verhead projector.

By design; Rob Hunter did not use pre-printed transparencies; but

ingtead wrote on blank ones as he went along. This method encouraged
participants to pay attention in order to see the point he was :rying

to make: TIn a sense, Rob maintained interest by whetting participants'
appetite for what would appear next on the transparency. He freguently
shut the projector off in order to make its presence more salient when

he turned it on égéin. Pré:prihtéé trénépérénciéé, or handouts would not
have served to maintain participant attention as etfectively as this use
of the overhead: Finally, not having handouts encouraged participants

to take notes, further engaging them actively in the lLearning process.

5. The trainer reviewad freguently the material that had been

disciissed ifi previous Sessicns and related it to current learnings.

During the five days the trainer presented a great deal of information.

ERIC T
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at other times, he was able to remind pérticipants of where they had been,
why it mattered, and where they were going. This method made the wealth
oF material manageable to the participants:

6: The trainer used impromptu events as teaching examplés. Rob

brought a sense of humor and good teaching téchnigue to the training

thit could be Seen in his response to impromptu events. The events and
the humor were put to good teaching use. For example, at one point Rob
was interrupted by Mary Wilson who announced that somecne's car was
blocking the Superintendent's car. Mary read off the license and thére
was silence and then nervous laughter in the room as somecre got up to
fove tlie car. AS thé individual left, Rob turned back tc the group and
stopped himself and emphasized what he had done as a teaching technique:
he had engaged the group in the learning prccess Ly asking them to do the
remembering. He pointed out that he had not said, "Before the interrup-
tion we were talking aboiit ..." There were several instances Eﬁfédéﬁaﬁé
the training in which Rob made use of his own teaching explicitly to
demonstrate aspects of teaching that he wanted to emphasize.

7. The trainer encouraged guestions. Rob encouraged participants

to ask questions, suggesting that if individuals felt uncomfortable
asking them in the large group they could write their guééeaaag on paper
and leave them at the front of the room during breaks or at the start

or end of the Eféihiﬁé a&y; Participants increasingly did ask questions
as the week continued, and Rob responded thorolughly to each one: The
depth of his response, and the seriousness with which he tock each

guestion served both as a model for participants and as an encouragement
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to others to raise their Questions. Encouréging quéétidns also helped
to¢ produce a sense of smaller scale in what was a very large group
situation. It fostered additional active rather than passive engagement
with the training: |

8: The trainer conveved high expectations and a realistic view of

life in schools. Rob stressed that by implémenting the training in

their classrooms teéachers could improve the probability that children
would learn: He affirmed that teachers make a difference in the lives

of children. However, he also noted that some children come to school
with ﬁdlfiﬁlé; long-term problems that the school cannot sclve. Recognizing
the difficulty of teaching those children, Rob emphasized that the

teacher must take smaller steps, developing discrete goals and objectives
that can help the child: He noted that this task is not easy and that

he could not guarantee success with all children. "The effort," he

said, "is to contain and improve those kids who we can." He spent

about one third of one day's sessions détailiug ways in which teachers

and adminisStrators can assist those children who exhibit extremely negative
behavior to begin to eliminate those behaviors and substitute more

positive ones:

9. Trainer responded to_the concerns of this particular group

of participants. Rob Hunter was presenting a carefully planned training

project which has a generic core: However he was adept in tailaring

it to the particular questions and concerns of this group of participants.
The best example of this can be found in his response to participant
concern about a film he had shown. On the fourth day of training, Rob

Showed a film of a teaching segment, stopping the film frequently to

13
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point out aspects of the teacher's behavior that he wanted to emphasize.
Some participants remarked with concern that although the teaching

methods Seemed to work successfully, the children in the classroom on the
film were unlike those they face in Hartford. They were skeptical that

the methods would work with tHeir children in their classrooms. After

the training day, Rob viewed a videotape made in a Hartford school and

thHen Showed that fili on the fifth day of training to indicate that

irdeed these teachirig methods can work in Hartford. He was aided in

this segment by a participating administrator who was implementing Hunter's
model in his school. Taking the time to show this film minimized the

objection that "this won't work here."

STRENGTHS AND WEAKNESSES

The list of methods detailed above constitute the core of the
strength of the training program. Rob took a large body of information
and assembled it into manageable teéaching units which he implemented
with skill and considerable flair. The content, described in the previous
Section, was not necessarily new but it was important material packaged
in a way that made it accessible to teachers; administrators and
paraprofessionals. As Rob stated at the outsét of the training, the
purpose of staff developmént is to provide some rew information, and also
to remind School people of what they once knew but had forgotten or
perhaps neglected to use. With this goat in mind, the training content
was appropriate and successfully implemented.

The sequencing of teaching units was well designed. The first two
days were spent on Subjects distant from the core of teaching --

reinforcement theory and motivation. During these days Rob developed his

vy
[Foy
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own credibility and built trust in the participants. Only then did he
iritroduce the subject of task analysis, thé Heart of teacher decision
making: Had he bequn with this sensitive and crucial topic, it is doubtful
that participants would have been ready to tackle it. Rob was &ﬁ
excellent choice for trainer because his knowledge, experience, style and
éénSiti\(ity gave him high credibility with the péttitipénts and enabled
trainer and participanté to work tdgéthér éuccéésfuiiy for a common
goal -- the improvement of instruction:
If there was any weakness in the training, it came as a result of
the intense format of the program. Despite Rob's ability 5 "hold" the
Judience, some participants suggested that the novelty of his approach
was wearing off by Wednesday, and that they were having difficuity
absorbing all of the information: Nonetheless, it was apparent from
observing participants during training, that they were attentive for
all five days; returning from breaks on time; appearing for the start
of the day on time, continuing to take notes and ask questions.

The size of the room and group was a handicap. It was difficult
the back and far sides of the room as he was tethered to the microphone
at the front. Some participants did seem to drift out of attention at
the fringes of the group, perhaps as a function of space. Aagain, this
has to be seen as a minor weakness in what was otherwise an exceptionally
strong prograin.

Participants should be commended for their continuing involvement
throughout the training. At the start of the first day, only a few

participants were taking notes; but mid-morning most seemed to be

ERIC
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writing. With the exception of a small group of staff members who sat

it the back of the room embroidering or reading the newspaper; participants
kept their attention on Rob's presentation. There was little chatting

or off-task work apparent during the week. participants laughed at his
stories and nodded with recognition at many of his school examples:

They were learning, and they were enjoying thé experience: A more detailed
description of participants' response to the training follows in the

next section of this report.

The teachers, paraprofessionals and administrators attending the
Summer Institute l-week training provided by Rob Hunter completed an
evaluation form entitled Pra-Clinical Training Evaluation Form (see
Appendix A). The form asked the participants to evaluate the training in
tHe areas of accomplishing workshop objestives, the presenter, training
content and outcomes, and to offer recommendations for additional

training.

Table 1 presents a breakdown of the 113 persormel from HoGKerT s King
and Sand schools representing the I-week only and full 6-week training
time groups who completed the surveys. Note that thé paraprofessional
and administrator respondents were all participating in the six-week

component.

1an additionai group of 30 people indicated they were from other Hartford

schools and were not included in the analyses.
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Workshop Objectives. The participants were asked to rate the extent

that the workshop objéctivés were achieved using the following scale:
1 = Not at all, 2 = Somewhat; 3 - Mostly, and 4 - Completely. Table 2
1ists the 11 workshop objectives followed by the response percentages by
school for the three participant groups (i.e., T=Teacher, P=Paraprofessional,
A=Administrator) and the l-week only and full 6-week participants.
Emphasis in this text will be placed upon the school total percerntages and
the summary of all schools presented in the boxed-in area for each objective:
Readers may wish Eé further examine the responses fo the three groups
and two training time breakdowns also presented.
Perusal of the total percentages listed for the "All Schools" column
indicates tﬁat; oVéraii; at least 80% of all participants felt that all
of the 11 objectives were "Mostly" or "Completely" achieved: These
ratings are quite positive and support the conclusions of the independent
evaluators as to the quality training provided by Rob Hunter. No
discernible differences were found between the l-week and A-week teacher
groups and no differences appeared among the opinions of the staff from
the three schools.
Participants were asked to comment on the achievement of the workshop
objectives. Five teachers offered comments as follows:
;I think,hob is aoing an exceiient job of pgggenting this
incredible amount of information in five days."
"Excellent."
"More checking for understanding, although this is hard for
a large group."
;IhEOImativé -- héipéa to focus on many thingsVWe actqailyﬁ@crin
teaching -- by greater awareness it should help us to be more
effective.”



Table 1

Numbér of HUhtér”fréiniﬁg Survéy ﬁespOﬁdents
by School, Group and Training Time

L Weeks of - Schoo] , o

Group Training Hooke*r King Sand Total

Teachers 1 11 12 6 g7
6 17 22 19

Paraprofessionals 6 4 10 6 20

Administrators 6 2 2 2 6

TOTAL 34 45 33 1132

%A total of six participants did not properly complete the survey;

an additional group of 30 participants indicated that they were

not from the Hoo

ker, King or Sand schools. This report is based

on the remaining 113/149 survey forms from the three schools.
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Table 2

Participant Ratings of Accomniishment of Hunter Yorksnon Nbjectives

8y School, fircip ane Training Time

- - . Hooker S . Ring - - . . Sand— 411 Schdols
Objectives  Groug® Training® T2 3 ¢ 2 T 7T 3T 7 1 T 1 3
Participants will be able
tor 7
List the three categories T 1 9 9 3 25 67 57 1 3 28 &3
of teacher decisions 6 29 N 3 23 73 26 74 2 26 2
? 6 25 78 30 70 33 30 17 i€ 48 20
A § 50 50 50 50 100 33 67
TOTAL 3 28 69 s 29 &7 6 3¢ 50 a 30 66
List the six variables of T 1 6 64 8 42 30 50 56 3 42 53
motivation and. the gener- 6 12 18 70 S 36 59 5 42 S3 7 32 60
aifizations of each N _ . . o
P 6 100 50 50 50 50 60 40
A § 56 50 56 50 56 50 50 50
TOTAL 6 3 s8 4 a2 58 3 4 s1 3 a1 55
Cist tha four princicias 6f T 1 27 7 17 17 65 17 33 so 10 24 66
reinforcament thaary and 6 12 41 47 5 36 59 47 53 5 32 83
the a&finition of each . . . - o i 3 I
P 6 50 50 a0 69 67 33 10 50 40
A 6 50 S0 50 50 50 50 50 S0
TOTAL I Y Y/ 6 3% o8 6 38 36 8 4 Sq
DEsigH 3 banavisr sEratagy T 1 . 85 4§ 17 50 33 17 67 16 19 55 35
to change. an unproductive . 6 6 41 53 4 64 32 10 58 32 7 s5 38
individual or group behavior . _ - —_— _ ) : .
P 6 75 25 10 30 68 50 SO 20 0 30
A 8 100 50 50 50 50 67 13
TOTAL 11 47 42 8 52 40 9 sa 37 9 st idl
List; explain and aoply the T 1 55 45 17 33 50 17 83 10 52 38
variables of effactive 6 18 41 &1 129 16 58 2 10 58 32
practice B _ _ _ . _ _ . '
P 6 75 25 0 0 78 3 sa 17 0 25 15
A 6 100 50 S0 50 so 67 33
TOTAL 17 387 % 6§ 51 43 20 6a 20 16 52 ’Jtl
CiSE Ehe steps of task. T 1 18 82 8 a2 5o 83 17 42 55
analysis and apply it to_a 6 9 71 50 50 16 52 32 5 45. 30
self-selectad contant area - _ Ll . Cae i
P 6 25 25 25 25 10 20 7 i7 331 50 15 25 35
A § 50 50 100 50 50 57 13
TOTAL 3 3 28 %6 2 2 46 50 11 57 R 5 4 19
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Table 2 (cont.)

o | deeks of __HookerS —_¥ag - ——.  —.Sand_ All_schaals
___ Objectives  Group® Training T 23— T~ =71 3 T2 7% I
List and explain the clements T 1 18 g2 17 33 50 57 33 7 38 59
of lesson design [ 59 41 33 7 58 32 19 =
p 6 50 25 25 40 60 33 17 S0 20 30 350
A 6 1< 100 50 30 50 50
TOTAL § 36 58 & 4. 35 5 58 30 5 43 52|
Gbserve lessons and lanel T i 273 B8 & 3 50 . m 20 s 4 3 53
elements of effective 6 6 5§ 35 13 3 SO 11 47 42 10 47 43
teaching - — - - - R .
p 6 - 75 25 10 20 70 20 26 60 26 21 53
A 5 50 50 50 50 50 50 17 5 33
ToTAL 11 4 & 2 13 13 52 9 52 33 | 1 11 8 3
Explain the functions of T 1 18 32 33 67 50 S0 31 &3
both halves of the brain 6 kht 25 5 %8 7; 63 137 2 3’15 61
P 5 75 25 10 * 8 33 67 5 40 55
A 6 50 0 100 50 50 3 &7
TOTAL ) 4 27 69 54 4 2 3 g[
List the three impiications T i 9 36 38 9 9 27 55 33 13 3 3 18 12 5
011‘ brain research in educa- 6 12 41 41 9 4 as 2 3 2 2 17 43 38
tion - - - - - L
p ] 50 50 10 20 70 80 20 16 42 42
A 5 50 50 50 so 50 50 17 33 50
TOTAL 19 36 a2 2 9 38 5] 24 50 25 | 2 16 81 41
List, explain and apply the T 1 18 & 9 3 ss 17 31 50 & 3 29 &&
six levels of Bloom's 6 12 41 47 14 27 59 11 37 32 12 38 50
Taxonomy [ .. - . o
P ] 25 75 10 30 50 §7 33 10 55 35
A 5 50 so 50 50 50 sa 17 33 50
TOTAL 8 36 56 2 11 30 57 9 51 40 L, i 9 38 32]

%roup: T = Teacher CResponse format: 1 = Not at all
P = paraprofessional 2 = Somewhat

A = Adninistrator 3= Hnst}y i

4 = Comoletely

Beeks of Training: 1 = 1 week anly

§ = Full 6 weeks drable entries are percentages:
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"Uses humor in his approach, good stories. It's quite interesting
to me that he was able o maintain the audience's atténtion for
so long a time.

Training Présenter. Participants were also asked to evaluate the

agreed or disagreed with the statements listed in Table 3. Focusing again
on the total responese for the "All Schools" section of the table, we see
that for all fivé inétructionéi béhévioré, at least 95% cf the participants
either "Agreed" or “"Strongly Agreed" that the behavior was exhibited.
ThHese are indeed high ratings to be rece ‘ved for a 5-day workshop; the
highest agreement ratings appeared for the area of "uses good examples
to illustrate pcints." Our ohservation of the training supports the
répbrtéa fréquéncy and high quaiity of the exampies “he trainer shared
with the participants.

When asked for comments, the participants from all schools were in
agreement and stated such positive things as the following:

"The best I've ever heard!"

"gExcellent éntertainer and kriowledgeable in subject matterz:"

"Rob speaks loudly; clearly; involves the entife group. He

explains things well; He's respectful to everyone. He's

interested. In short; he is -n excellent example of the

effective teacher he is talking about."

"Trainer has done an excellent jobh in trying to ﬁéép the group's
attention.”

large crowd for the past four days: quite an accomplishment!

He has done a fine job of giving us a very beneficial workshop."

"The trainer has succeeded ir l5lding the attention of a

"Though long sessions - enjoyed lecture - found it very
informative."

"Very productive, reéfreshing from previous courses:"
"Yery motivating and neatly related to some of our teaching

circumstances as studied in previous courses at the University."

ERIC 21
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Table 3
Partic’oant Evaluation of Training dregenter
oy School, Group and T.aining Time

} Jesks of _Hogker . _ ... Xing i ___ Said } __ A1l Senools ..
Group Training 30T [ A 3% S5 T A A S R+

the Trainer:
Clearly presents the T 1 9 91 3 8 42 42 67 33 3 35 33
material § 28 78 4 32 64 2 88 2 29 53
P 6 75 25 50 50 17 67 18 3 §0 35
A 6 190 50 50 107 17 83
TOTAL :8 718 4 2 a0 sa 3 80 57 [ 2 2 34 62
.
Maintains 1iveliness in ; - : = . ia mk P
; T 1 100 8 3 §7 17 17 33 9 3 3 4 35 53
discussion 6 18 82 4 2 6 11 8 2 21 77
6 25 75 11 5. 28 87 33 s 47 28
A 100 100 100 100
TOTAL 11 89 4 2 2 45 a7 3 23 7&B 1 iéiﬁ
Uses good examples to ¥ PRSI PR ol
J . 100 §7 33 50 50 §0 =0
11lustrace points 6 6§ 23 71 4 32 68 2 68 2 2 29 &7
p 25 75 50 50 69 40 47 353
A 100 100 160 100
TOTAL 3 18 83 2 ® 52 385 &S [1 1 13 f]
Responds_clearly to t i 5 73 8 3 34 17 67 15 3 TR
questions 6 18 & 5 5 36 56 42 s8 2 1 33 &
° 25 75 10 30 60 17 17 66 0 25 65
A 100 50 S0 100 17 2
- TOTAL 19 81 ¢ 3 a4 48 6 37 57 | 2 335 50|
Yodels the described T i 9 91 8 8 50 38 67 13 3 8 38 53
teacher behaviors H 28 76 3 2 64 37 63 2 i1 67
B 50 50 10 70 20 17 S0 33 10 60 30
A 100 100 100 100
TQTAL 19 81 2 2 6 48 46 1 40 57 111 35 6o

3Table entries are perceatages;
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"He is excelle: .. - never Joes anythirg without & tie into content."

"Excéllent présenter, I would not have been abls to sit for so
lorig. Rob is very supportive and a pleasure."”

only three respondents indicated any negative comments as follows:
"Speaks and gives materials too fast."

"Needs to control thé audiénce more = common problem for
adult groups."

"Too miich information:"

Training Content:. The survey form included a section which aszkad

carticipants to rate the quality of the training contént areas listéd in
tatle 4. (i.e., 1=Very Pocr, 2=Poor, 3=Acceptable, 4=Good, S=Very 5ood):
The ratings fcr "All Schools" indicated that, overall, at least 85% of the
participants felt that tlis content was "good" or "very Good:" The
highest rating was received in the area of "Quality uf Information
Presented.” A variety of comments were forwarded as follows:
"Thé,infétmétiOQ was réiétivéi?,h@thing new. QOWever, itrheips
to be refreshed on the topics before entering a new teaching
situation."
"Excellent presentation; practical applications."
"Printing is difficult to read. Very intensive amount of
material to absorb."
"Next time he should use a variety of different materials."

"There was a wealth of iufo which probably could have been

presented in a session extending longer than 1 week."

“At times I found the sequeiice hard to follow but with his
anwticipatory sets they (it) came back pretty well."
"Due to the large gro-+, ét was difficult to see the
transparenciés.”

Notetaking. Participants were asked to indicate if and to what extent

they took notes during the sessions: Of the 113 participants respondiag,
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Table 4

Participant 2atings of Hunter “ri.

by School; frotp and Trainirg Time

_ Weeks of _ __Hooker _ _ . - Kna- - _ - - Sand - A Scriogls
____ Group Training T 2 5 & % T Z 3 ¢ 3 T 7 3 ¢ 5 T— 2 3 1 3
J@ality 6F tne training T 1 . 45 54° B 17 33 42 17 83 3 . 7 35 3
content: 6 17 35 52 18 32 50 5L 37 A2 2 16 38 48
Jsa of transparencies 2 8 75 25 10 30 50 33 17 50 (5 35 50
A B 50 50 50 50 100 33 67
e ——————— g R P N T T 3 17 26 58 [ 1 13 =3 -1
Time allocated to topics T 1 9 36 sé 25 .';13 ié - 33 1.5 - 14 4§ ﬁ
6 6 35 59 5 9 35 41 16 47 37 2 10 33 45
p 6 75 25 0 20 70 17 5 13 10 40 50
A 6 50 S0 _ 50 Sn 50 50 50 S0
A — 5 a2 353 215 35 48 - 57 32 [ i3y 32 33]
dpoortunity to ask T 1 3 9 3 46 B 67 25 17 67 16 & 10 55 A
questions 6 i2 12 78 18 % & it 6 63 14 26 &0
p 6 50 S0 10 @ s0 3 67 5 30 55
A 6 50 . 7567 - xggf - 100 ) - j - a3
TOTAL 3__ 11 22 68 14 34 32 18 29 57 [ 1 13 33 353
S~iusnce of topics T 1 . 36 64 7 25 S8 17 83 10 4l a3
3 6 6 18 70 18 6 50 21 12 47 2 14 29 S5
P P 75 25 10 20 7 17 17 66 10 30 50
A 6 56 50 1c0 100 17 82
7 TOTAL 73 30 68 15 29 56 YA G s ) w7 |
uality. of information T 1 5 91 8 _ 17 78 17 83 3 16 33
presented 6 & 18 76 9 312 59 5 42 53 7 3t 62
P 50 S0 10 10 80 17 33 S0 19 28 &2
A 6 100 100 190 100
OoA 3 17 80___2 6_25 67 6 31 631 1 ¢ 28

oesponse format: 1 = Vary Poor

2 = Poor_. __ ..

3 = Acceptable

4= Good .

S = Yery Good

Prable entriss are percentages.
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Extent of Participant Notetaking
by Schaol, Group and Training Time

L A

s

Mes. A femin
main poins  points and examples

o Hedksof
School. __Gruup_ Training

Extensive mites
o7 all poin®s

_ Mestmain
paints wid examyles

Hecker T 1
b 30

p 6 g

o
%

i
5

75

100

tmm B i0 it P
King T 2% | 3 0 .

; ; 6l %

p 6 13 1 5 2

A § 100

TOTAL R i %

Sand T 1 0 %

6 0 3

P 6 80 20

A 6 5 £
T 3 i Ml
Al1 Schools 4 4 17 10

Q Jo-iim cemegm e e
ERIC Tahle entries are percentages.
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Table 6

Farticipant Ratings of Accomplishment of Hunter Training Expectations
by School, Group and Training Timed

o Weeksof .. Wethy  Hore Than
School Group Training Not at All______§bm§@§§§______Expectations Expected

Hooker T 1 18° % 16
b 18 iy 29

p 6 25 50 25
A 6 - | 100

[ToTAL ) TR 50 ,

1 8 -
6 23 32 45
King p 6 22 33 45

TOTAL Y T 10 0

Sand T o 67 i6

17

o
=
w
S
[
o

[ToL T I T B

A1l Schools 1 19 47 33

21
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111 or 98% indicated that they took notes. This is an important fact in
light of Ecbis choice to use the overhead projector rather than handouts.
Table 5 presents a breakdown of the extent of notetaking. The bottom row
in the table contains the percentages of "All Schools" and indicates that
47% of the respondents took notes of "Most Main Points and Examples” and
40% felt their notes were "Extensive Notes of All Points." The two
participants indicating that no notes were taken were paraprofessionals
from King.

Training Outcomes. Participants were also asked to rate whether their

expectations were met with respect to what they had hoped to learn during
the training using the following scale: l=Not all All, 2=Somewhat, 3=Mst
My Expectations, and 4=More Than Expected:. Table 6 presents a breakdown
of the ratings which again support the high quality of the training.

At least 80% of the pérticipéting staff from each of the three schools

felt that the training either met or more than met their expECtaticns:
training, participants had little trcuble coming up with several topics.
A representative list of topics mentioned is as follows:

Teacher Behévior/lnétruéticﬁ

important factors necessary for good control, insight into reasons

"Some technigues in teacher behavior in the classroom; reminders of

for doing certain tasks.
"Peacher behavior; techniques for improvement of instruction.”

"Some ideas to change my way of doing things in;thé classroo. "

“I héé simiiar t;aining in my graéuate program in ﬁeaaing-,,ibis,,,,,
refreshed some forgotten points. Also, I found out more information
about effective practice.” i
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"Reassurance that I was doing a lot of the 'right stuff' already."
"A good specific list of components in effective lesson structure."

"Learning fhé proper namésﬂfdr différént eiementsrofrreinforcemenf
behavicr, etc. we do in class, but wasn't sure of what it was
labeled as:."

"The awareness and importance of thoughtZully preparing lessons
using the correct content and level."

"Improvement of teacher/pupil rélationship. Strategies to present
lesson topics and to motivate more participation out of students."

"Three categories of teacher decisions, six variables of motivation:

"Wags of keeping children focused and on task: How to set classroom

tone for the school year in September.”
"Reinforcement of good teaching skills and créating précticés, new
approach to 'old skills.'"

"Understanding of motivation and reinforcement theory.

"Student correcting techniques/"crash" review of past learnings which

enabled me to bring knowtedge in focus once again:"

Student Behavior/Discipline.

"New ideas in aiding with problem child in classroom."

"Place responsibility for child's behavior on child."

"How teacher's behavior affects the child's behavior. And what to
do to moderate the teacher behavior so it will have a positive
impact on the learner's behavior to moderate it."

"Discipline with dignity - teaching is a science and an art."

"Behavior management techniques:"”

"A good review of material I already know but hadn't thought about in
awhile. Information on discipline was the most valuable."

Recontiendations: The final section of the survey asked participants

what recommendations they would have for the trairing if the sessions were

repeated for other school staff in the future. The recommendations will be

29
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presented separately for the teachers, paraprofessionals and administrators.

The teacher suggestions reflected the areas of content, training time,
training materials, presentation mode, and room size as follows:
Content
"To give more examples, and what to do when you are a first or
second grade teacher and have to work with three or four groups
of reading."

"To plan the workshop based on population, cultural background

and behavior at the particular school in Hartford:"

"Deal with the issues that are pertinent to a particular school/
staff, or what the school feels is a priority."

"More dpportdnitiéérto aéSigh béﬁavibr Strategies fd: changing
unproductive individuals or group behavior (particularly for
éemotionally maladjusted students).”

Training Time

“lLater, start, shorter length - 5 hours even with breaks is tough!"
"Shorter lecture periods, same teacher please."
"Lecture périoéé too iong ... too iong;"

"Need more time to experience actual teaching technique." (This
comment was from a l-week teacher.)

"Shorter than 5 days - 4 days (whole days, with 1 hour lunch break)."
"Time - people felt that 8-12:00 was a better perioé. Attention

and retention went down aftexr 12:00."

"éhortér,training sessions, smaller groups, time at end of

year not productive.

"He's good - but the material is extensive for people not familiar

with it - could it be spread out over time."

Training Materials

"Handouts so notetaking could be minimized and more attention
given to the speaker."
"It was hard to see the overhead at times and the writing was

small for those sitting a distance from the overhead."

ERIC 30
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"More films ralating to principles discussed. Films relating to
inner city childrer."

"Longer periods of time, more printed material, outlining

objectives for day, philosophy, etc."
"pBifferent materials and technigues."

Presentation Mode

"Fewer breaks, more variety. More examples of classroom application.
Role play by participants. More visual and meaningful/relevant
modeling materials (films)."

"variation of presenters, group discussion."

"Smaller>gfou§s,énd,opportunity for group participation in
modeling examples."”

"Too little group participation:"
Room Size

"Different room with different levels. At times it was very hard
to see Rob."

"Change the workshop to a better area, like an auditorium.®

The paraprofessional recommendations offered were as follows:

"Further workshops."

"Shorter sessions."

"Time be shorter; 3 hours would be sufficient."

""No changéé éxCépf easy on the coffee:."

"More films showing teacher and students witu behavioral problems."
"More variables."

"a live workshop with children in action with teéachér in classroom."

The administrators also offered the following suggestions  for

future sessions:

"Improving students' behavior.

o éiji
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"Reinforcement theory."

"Motivation."

"Smaller groups,"”

"Separate administrators from teachers and have a section on

evaluating classroom, teacher, student behavior."

gtrategies on how to change teacher attitudes and behavior
for the administrators."”

"Five hours is too long a time per session."

us slow learners."

"I would like an outline. I started taking notes on the second
day because I did not expect the type of training we would be
into."

A final question on the survey asked the 6-week participants what

would be most helpful for them during the remaining 5 weeks of training.
These comments were forwarded directly to Mary Wilson at the start of

the 5-week session.

Conclusion: One Week Training

Together the qualifative report and the summary of the participant
survey provide an in-depth assessment of the training provided by Rob
Hunter. The two sources of information are in substantial agreement with
designed and impiemented. Teachers, paraprofessionals and administrators
were eager, although somewhat anxious, to bégin the clinical part of
their work at the end of the first week. They were ready to try out
decision making in the three areas -- learner behavior; teacher behavior
and content -- and seemed eager to do so. Rob had cautioned them against

trying to implement all facets of the training, suggesting instead that
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they pick oné or two areas in which they wanted to work. He also
reminded them that it would take timé to see results and that they should
give themselves that time: Part Two Of this report describes and
evaluates the ciimical aspect of the training in which participants
attempted to implement what they had learned and were invoived in

additional training dé'signeé to reinforce what Rob Hunter had provided.



part Two: Clinical Component_of the HESI Training

During the summer clinical experience the Qualitative evaluation
team spent a total of 11 days at the King School observing trainiry and
classrooms and interviewing ééfﬁiéié&ﬁié and trainers: Without the full
cooperation and support of all participants and project planners our work
would have been difficult if not impossible. We note at the outset that
Staff went out of their way to accommodate to our regquests. There
was a feeling of camaraderie in the building which extended to include
the evaluation team in the learning experience. We believe that the
staff's openness and desire to share their eXPériéncé is an ind: :ation
of théir COmmitmént to thé tréining, and to their assessment of it as a
valuable experience.

At the end of the clinical experience,; the teachers, paraprofessionals
and administrators participating in the 5-week practicum completed an

evaluation form entitled Summer Training Evaluation (see Appendix A).

Areas ééérééééd inciuééé training cohtéhf; the traihing prESenfeIS;
coaching, transportation logistics (pérépréfégéiéﬁéié); and the training
Sessions:; Recommendations for future workshops werec also requested.
Table 7 contains a breakdown of the number of survey respordents by
school and group; a total of 78 Surveys were compléted at a training
session during the last week of the summer program.

this part of the report into two sections. The first presents

the qualitative evaluation of thé additional tréining proviééd auring
the clinical experience, followed by a summary of participants'

évaluation based on the Summer Training Evaluatici form: The second

Q 34
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section reports on the clini~3l experience itself based on formal
interviews in which we asked about the actual classroom implementation
and the coaching component. Our conclusions are based on interviews
with 25 teachers, 3 administrators, 5 paraproféssionals, and 6 trainers.
In this Section we also present the remaining questionnaire data compiled
at the end of the training and we report briefly on our observations of
the parent training: Finally we summarize our findings.

Additional Training. During each of the five weeks of clinical

experience teachers, péréproféSSibnéls and administrators had additional
forméi tréining désignea to reinforce and extend what théy had learned
ducring the first week with Rob Hunter. For the nost part this training
was well-prepared and presented and our evaluation of it conforms closely
to the evaluation given by the participants.

1. Training for Administrators. This training was designed to

assist principals in implementing a clinical supervision model with

The content of the training reinforced that which was taught by Rob
Hunter, but also dealt with the specific details of 1. managing a
cli:.ical supervision conferance and 2. managing the impiementaticn of
this project in each school from September througn June. The staff
hired to conduct the training were experienced individuals who brought
with them a wealth of insight and specific knowledge. With ths
exception of the session condictéd by Bob Gutzman, we found the sessions
to bé focussed, well-paced and informative: Although there was at times

35
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varied in their opinion of the repetition. Most said that the repetition
eventually made "it all come together" so that they understood what they
were trying to do: Administrator jarticipation varied from session to
session and individual to individual. Some administrators asked

many questions and made many commerts; others did not. However all
Seemed to be attentive to the trainers and eager for the information.
Admini.strators and teacher coaches attended many of the ses:ions which
lielped coordinate the content and process of the project.

Specific ihformaticn included how to structure a clinical supervision
conféerence; script taking while observing a classroom; techniques for
Stressing the positive and including the negative that one would like tu
change. One major emphasis for administrators was the parallel structure
of the clinical supervision model with reépéct to the model that the
teachers -rere implementing. Trainers ; sinted out that both models are
the same; they merely attend to different lavels in the school
organizaficn.

Another issue raised and addressed durxing training concerned the
impiementation of the Hunter model aurinq the school year. The training
Sossion that dealt with this issue was <«cellent and provided principals
with some guidelines on an important top:c. For exampie, the trainer
suggested that principals explain to non-participating teachers some of
the concrete information that participating staff learned, and describe
what they will be iodking for as théy observe classes in the coming
year. He stressed establishing a positive feeling tone in the school
and offered the possibility of working on one aspect of the model each

month at a faculty meeting. He said, "You are becoming more like a
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teacher and moving aiay from Béiiéfé, busses, and budgets. And your
job next year is to teach the elsments of instruction to those people
who have not had the summer, and to reinforcé those who were in the
program." He sugg:isted that teachers could be helpful in teaching their
collsagues about what they have learned.

Another concern related to teachers' (and therefore administrators'
pctential difficulty in i~plémenting the model with a class of 25
cﬁiidren after ﬁhe experience with very smaii groups. Again; the message
was to go slowly, provide a lot of support; and work on one thing at a
time. The trainer's warning was "You can't go fast or you'll kill the
whole thing." It sdunds like excellent advice.

Despite the emphasis on the positive, administrators did ask for
advice on dealing with marginal or perhaps imcompetent teachers:. During
the last day of administrative training this subject was addressed with
an emphasis on the positive. Trainers stressed that the principal has
a resporisibility to provide help to the marginal teacher and the Hunter
model COupied with clinica’. supervision can be a vehicle with which to
delivsr that help: Trainers recognized that not all help with be
successful and spent some time rem®nding principals how to keep adequate
records of the help they provided and the teacher's responses.

Administrative training conciuéed with new information and with
a pep talk. Carole Helstrom, who ebérainaﬁed the trainers for the
clinical experience, met with the principals and told them how much they
had accomplished and how skeptical she had been at the prospect of the
six week training project. Now, at theé end of the experiénce, she

believes it has been effective. Her words serve as a fitting conclusion
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to thiz ssction:

You have established a team approach with your faculty. We

have pushed the positive side of the project, positive : inforcement
for teachers; but this program is not pablum. You have to establish
positive relationships in order to establish PoOsitive communication
Teachers need to be told they are doing well. And they need a way to
talk about what works. They néed to know what we know about teachingy
and how te talk about it.

These principals, according to Carole, bhad accompilished enough
to foster those necessary communications ir their buildings. From our
perspective on the training, her assessment seems quite accurate.

2. Training for Teachers. THe afterncon training sessions designc.d

for teachers in particular were also attended by administrztors and para-
professionals. Our conclusions about this training are based on
observations of segments of the training and on intérviéws with participants.
On the wholé, the “raining sessions were good. They tendéd to review prior
teachings -- a reasonable focus given the wea'th of information that had
been ccmmunicated during the first week of traiiing -- and participants
reported ga’ining useful information from them.

With respect to the question of review, somé teachers (one third
o< those interviewed) reportad that too much of the triining material
presented in the clinical cxperience repeated Hunter's content. They
suggested that the trainers relied not only on the content of the Hunter
model, but on the same Jokes and examples. Having observed segments

of the training, we concur with the general sentiment. There wasc

a pale copy of Rob Hunter. However, for the most part trainers had

their own styles, and the repetition was not necessarily a disadvantage.

Q 5?5?
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.

and most indicated that they benefittcd from the review:

We would evaluate the trainers as good to very good; with only one
exception. (Participante' ratings on the evaluation form aré in
agreement with our judgments.) The high quality sessions might have been
improved had the trainers provided an opportunity for staff to engage
in diclogue with them. The large size of the group and of the auditorium
in which the sessions were held, however, precluded ruch an exchange.
Trainers did encourage gquestcicns from the participants. The following
descriptions provide samples of the material to which participants were
exposed in the additional training sessicns:

Faye Parmalee's session detailed task analysis beginning with a
review of the fsté’pé necessary in giving clear téaching directions.

She listed ten steps: l. signalling to get the students' attention,

2. knowing the objective and purpose of the lesson, 3. giving the
directions, 4. checking for understanding; 5. modeling behavior if
appropriate;, 6. pcacticing the lesson in parts, 7. checking for under-
Standing again, 8. practicing the whole lesson, and 10. giving a clear

signal to begin: This was followed by a segment on task analysis:

1. formulating the objective(s), 2. clarifying the objective (what it
means and what the teacher wants students to do); 3. listing the
essential components en route to the objective, and 4. putting the

essential components in sequenice. The information was presented
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Although a great deal of material was prosented in a short time,
participants did not seem to feel rushed. Scume; however; needed
additional clarification on the process of éiiminéting components that
might rnot be essential to teaching a particular objective. The discussicn
of this important issiue was somewhat confused, with the trainer suggesting
thHat the outcome of the decision process was less important than engaging
in the process of thinking about what needs to be taught in order to
reach a particular objective. It is a significant indicator of
participants' involvement with the training content that they are pursuing
further clarification. It might be useful to include additional training
ofi this topic and on task analysis in generai during the coming academic
year.
teaching to an objective and the need to add meaning to the content so
that students are motivated to learn as well-organized, fast-paced and
full of useful classroom examples and practical suggestions. This
trainer was particularly responsive to participants' questions and
modeled the Hinter model very well.

Summary: Additional Training.

The additional training provided participants with yet other
occasions on which to hear and use the Hunter vocabulary. Repetition,
perhaps tedious on occasion, might be tholught of as the "massed practice"
recommended by the model for mastering new learning. Several teachers
and one administrator indicated that by the fourth week of practice
and training, they realized that they were beginning to feel more at

ease with both the vocabulary and the meaning of the ideas. Certainly
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this is an important outcome of the training project.

Our fajor concern with respect to the additional training relates
the positive, and 2. the role of the paraprofessiocnals.

1. Throughout training trainers emphasized the need to stress the
positive aspects of teachers' efforts. This is a worthwhile endeavor,
but raises a potential problem that needs to be mentioned with respect
to administrators' as well as teachers!' work. Positive reinforcement
alone will not improve the quality of what goes on in a classroom; although
as suggested during training, it can help set a tone and a relationship
in which teachers and principals can work together to improve teaching.
Little if any attention however was paid to curriculum -= clearly one of
the areas of teacher decision making -- an area which will ultimately
influence the duality of children's learning:. This ceparation of the
raised the issue of how to deal with a teacher who might be doing all
of the things Hunter suggested as far as form i§ concerned but who still
might not be teaching much to the children: It was raised as a serious

that we observed: Answers stressed the supervisory nature of the
clinical supervision conference rather than its evaluative possibilities.
This begs the issue which is a serious one for both teachers and
administrators.

2. Although required to attend the training, it was not always
clear to paraprofessionails that it was specific to théir jobs. Trainers

were not likely to use examples of paraprofessionals working with

ey
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teachers or children in their lectures; some paraprofessiOnais worked
closely with individual or groups of children; others said they did not.
ThHe actual work of a paraprofessional seemed to vary as a function of the
paraprofessionals’' skills and interests and the preferences of the
classroom teacher. Those paraprofessionals who found the training salient
were 1. those who do work cibééiy with children and 2. those who were
enrolléd in college courses and hope to earn their teaching certificate.
Others wondered why there were there:. In future training, and during

the year; it would be heilpful to articulate more clearly the purpose

of training for paraprofessionals.

We note in this respect that one training session was held specifically
for paraprofessionals and addressed the guestion: What does all of this
have to do with me? The objective of the session was tc bridge the gap
between the teachers's training and the paraprofessionals’ job. The
training was well-implemented by Faye Parmalée who modeled effective
teaching techniques as she fociused in part on four principles: l. monitoring
ard adjusting; 2. using the »rincipals of leaiming, 3. selecting learning
at the correct level of difficulty, and, 4. teaching tc the intended
objectives. This session was a good start toward exploring the role
of the baraprofessionil and the specific ways in which they can use the
training in their work in schools.

3. Summer Training Evaluation Form. With respect to Training

Content, participants were asked to rate the extent that they felt the
objectives of the training sessions were achieved using the following

Scidle: 1=Not at all, 2=Somewhzt, 3=Mostly 4=Completely. Table 8

contains a breakdown of the response percenfages by school and group.
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Table 7

Numbéir of Five-Week Summer Training Survey

Respondents by School and Group

L _______ Scheol _ L
Group Hooker King Sand o Total
Teachers 20 22 19 61
Paraprofessionals 3 7 4 15
Administrators”® 2 2
TOTAL 25 29 23 78

*Due to their involvement in a meeting, the administrators
from King and Sand were not present when evaluation forms
were distributed. The evaluator failed to follow-up
obtaining surveys from these admlnlstrators. We note
that their views are reflected in the report as a result
of formal gualitative interviews.



41

Table 8
Participant_Ratinas_of Accomolisnment of £ive-Jeek
Summer Training Objectives by Schod! and Grouo

B - . — —-Hooker— ] King Sand 311 Schagls
Objectives Growe* TTZ 3 ® TTr T T TT I T T[T 1=

Participants will be able to:
Carsl Halitrom

1. Identify the classroom T 30 10° & % 50 5 32 83 2 2 8 8
rasponsibil ities of the P §7 33 33 67 25 30 25 7 50 23
teachar A 50 s0 50 $0

TOTAL ) 3% 64 4 36_60 9 35 56 |1 31 37 59
2. List and define the essential T .3 0 & 23 73 a9 2 . 2% 13
elements of instruction P 33 33 38 33 67 75 25 7 43 350
A 50 50 - o 50 50
TOTAL s 32 64 4 5 71 0 70 11 1 30 &8
3. Teach to an objective T 070 5 27 58 5 2 69 2 1 29 68
p 33 67 33 67 50 59 3 62
A B 50 50 . 50 50
TOTAL _ 3 68 4 _ 28 68 4 31 65 Li T éi]
Robert Gutzman— S o
4. Use the principles of leaming T 5 sg 37 9 31 %0 26 37 37 15 44 41
P 100 17 33 50 100 13 68 22
A 50 50 ) 50 50
TOTA 4 63 23 11 39 50 22 438 30 | 14 8 3|

S. Effectively use the tools T 26 & 28 9 50 41 11 16 47 26 3 17 49 31

of teaching P 67 33 @ 60 25 75 15 54 31
A so s 7 %0 %0
TOTAL 21 50 29 7 48 35 9 17 52 2277[3 16 50 3

5. Monitor leaming and adjust T 16 4 a2 14 33 83 11 10 53 26 3 15 42 4

teaching whén necessary P 100 _ . 20 80 28 78 8 61 31
,,,,, _ 5 s0._ , 50 59
TOTAL 13 S0 37 12 31 87 _9 13 56 22 |3 13 5 3|

7. Effectively employ knowladge T 21 2 ¥ 26 29 &7 6 17 44 33 2 29 33 39
about 1earming to increase P G7 33 20 8 25 75 8 54 38
student success A 50 S0 . 50 30

TOTAL. 17 46 37 19 27 54 5 18 S50 27 |1 18 @ |

8. Use the principles of leaming T & 60 5 38 57 11 37 52 5 39 56

P 3 67 50 50 25 75 18 57 29
A 50 S0 S © 50 50
TOTAL s 4 52 4 41 55 13 48 43 | 5 43 51
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Table 3 (cont:)

e o Hogkerd King — — Sand— —A11- Scheols—
Objectives Growpd_ __ T2z 3% 1 33 T-Z3 T _1TZ27 %8
9. Effectively use the taols of T 5 53 4 45 53 10 53 37 5 s1 44
teaching P 33 87 33 67 100 7 64 29
50 50 7 50 50
TOTAL 8 s4 38 a2 s8 9 61 0 | 5 53 42
10. Design a plan to elicit T 5 45 S0 5 48 47 S 47 38 2 5 46 37
productive student behaviar P 33 33 3 17 17 66 75 25 i a3 a3
A 50 50 _ 50 S50
TOTAL 8 a4 48 7 81 52 & 52 u |i ,115,‘7]
Witliam Bircher/John—Del-Grego B R o o
11, Use the components of lesson T 10 -35 S5 9 91 5 37 58 5 26 &9
design P 100 a0 60 23 50 25 8 61 31
A 50 50 53 50
TOTAL 8 44 a8 .15 85 9 19 % | 5 33 82
12; Use the principles of T 5 42 53 2 68 6§ 33 61 1 3% 61
learning P 00 25 75 50 50 58 42
A 50 50 7 50 s0
TOTAL 3 50 46 31 69 5 36 59 | 3 a0 57
13. Use the tools of teaching T 11 82 47 9 14 77 5 @ 53 2 7 31 &
P 67 33 50 50 50 50 58 12
A 50 S0 - 50 S0
- TOTAL 8 4 & 8 1973 & & 52| 1 5 37 5
. Camle Helstrom ] - o - - - = -
14. Uncerstand the relationship. T S 32 63 14 23 83 - 47 53 6§ 33 61
between instructional skills P 67 133 20 &0 25 50 25 8 38 54
and classroom management A 50 SO 50 SO
strategies - — e — - — - ' - A
TOTAL 4 38 s8 11 22 67 s 68 48 | 7 3 8
15. Design a_plan to_implement T § 43 52 5 21 74 _ 5 53 4 _ 5 40 55
components of the model _ P 67 33 25 75 25 50 25 8 50 82
during the 1984-1985 year A 100 o I .. oo
TOTAL 4 50 & 427 5 452 3| 1 & & 52
qroupsi T v Teacher Drasponse Format: 1 = Not at all Crable entries are Dercentages
P = Paraprofessional 2 = Somewhat
A = Administrator 3 = Mostly
4 » Comoletely
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Note that the training presenters for each set of objectives are also
listed. Readers should first focus on the percentages listed in the

far right column labeled "All Schools." The percentages enclosed in

the box under "All Schools" répresent thé ratings of all respondents

for &ach objective. Readers may also wish to further examine the ratings
for individual groups (teachers, paraprofe: sionals and administrators)
or schools. The "Total" percentages for "aAll Schools" were clearly
supportive of the training efforts in that for 11/15 objectives at least
92% of thé participants felt the objectives were either "Mostly" or
"Completely Achieved:" For the remaining four objectives (i.e.;, #4-7),
at least 81% of the respondents felt this was the case. Inspection of

the ratings by school and participant group suggests that no major
differences of opinion were present among the schools or groups.

Training Presenters. The quality of the training presentations

was evaluated by asking participants the extent that they agreed cr

disagreed with the statements listed in Table 9. The evaluations suggest
that the participants felt that the highest quality presentations were
made by John Del Grego and Carole Helstrom. Lover ratings and more
varied opinions were present for Robert Gutzman, especially in the area
of "maintaining liveliness in discussions.” Overall, the presenters

are to be commended for their quality presentation styles: HESIT
administrators are also to be commended for their selections of the
particular trainers.

The Clinicai Experience

Staff members had a unique opportunity during the clinical segment

of the training to try out aspects of the Hunter model. In addition,



Table 9

participant Ratings of the Qual ity of the
Five-Week Sumier Institute

o Gifol Mlistron.  Robert Cutzndi  Fajé Paraéleé  William Bircher  John Del Grego
TOPiC Sﬁ, EVUNSE WO URSE SODURSE SDDUNSE SDDUAMA

Clearly presented the S o o o
material 1 15048 IRBYAY 198 % § 541 1 267
Waintairied 1ivel iness S o
in discussion 114 360 M 16174112 17 UH 2 11529 8N
Used. good examples _ L L o o
to illustrate points 1 15 54 LRI IR/ 538 1 1051 ] 3168
Responded clearly to S &
questions 154056 4 7MU525 3484 3% 1314639 2 366

Hesponse fornat: 0 = Strong Disagree
D = Disagree.
b = Undecided
A= hgree
SA = Strongly Agree
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die to the concurrent training of principals in clinical supervision,
there was an opportunity for teachers to get .eedback on what they were
doing, and perhaps more importantly, for teachers and principals to
build a supportive, constructive relationship in which they could work

together to improve classroom instruction. We emphasize that all teachers
and administrators indicated that they had indead improved their ability
fb wbrk with Each ofﬁer with rESpecf Eo instrucfionai issdes; feachers
and administrators said that they felt they were working togethcr
supportively and with greater focus than had been the case prior to
training. They found the common language beneficial and applauded the
opportunity to engage in the learning together. Teachers and principals
appreciatea the presence of their coachesi several teachers wiéhéa that
their coaching was as intensive as that of the principals: Perhaps most
important as a long-term impact, teachers did not feel threatened by their
principals' observations. 1Indeed, most welcomed them. It would serve

the project (and the students of Hartford) well to maintain this emphasis
on collaborative growth for improved teaching, supervision, and of course,
student learning during the academic year.

Although the clinical component was excellent, staff members did
report several issueés that concernied them. We list them here in the
spirit of improving what was an excellent format and experience. We
present the findings for all participants rather than school by school
because responses were similar regardless of the specific school.

First, some teachers found themselves without the teaching supplies they
had regquested. We do not know what the logistical problems were, but .

teachers interviewed would have appreciated having their supplies and
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eguipment at the start of the five week téaching péribd;

Seécond, more than half of the teachers would have liked slightly
larger class sizes: Fifteen children might have been assigned to a
classroom, but often no m~re than 8-10 were actually in class. With two
teachers and an aide in the room, teachers felt they did not have a
large enougnh teéchér/pupii ratio to try out the Hunter techniques in
2 real schocl setting. We noted observing one class in which there
were in a room at one point 9 children, two teachers: ona paraprofessional,
two principals and a principal ccach. The adulvs came close to out-
numbering the children! Despite this teacher concern, we would argue
that small class sizes, even if a few were toc small, did allow teackers
to work on their own learning with greater attention than would have
been possible had they had larger ciasses:

Third, approximately one third of the teachers said that they
would have liked éomething more than pdsitiVé réinforcement from their
coaches. They appreciatsd :he emphasis on the positive, but began to
wonder why no one was telling them how to improve further: There was a
strong emphasis in the design of this project on fostering a positive
climate in which teachers could in fact be open to SuggEStidhé about
improvemént. Tﬁé fact thHat Some would Have liked to hear about their
weaknesses during the summer, although mentioned as a concern, should
alsoc be taken as an indicator of success with the positive approach.
Certainly there is time in the academic years ahead to gently guide
teachers into imprdving aspects of their work.

We include now an overview of teachers', principals' and

paraprofessionals’' descriptions and evaluations of the implementation
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of their learning during the clinical experiencé. It is an extraordinarily
positive report, and should be read keeping in mind the énduring Sénse

6f enthusiasm and excitement tihat permeated the King School during these
five weeks. Teachers and principals locked enthusiastic as they went

about the school: They appeared to be enjoying their work; not a small
indicator of sUccess in a program that took teachers and principals
immediately from the end of the school year and placed them oncé again

in classrooms and corridors.

Impleme iting the Model: Results from Summer Training Evaluation Form

Coaching. The summer institute coaching activities were evaluated
by teachers and administrators. Teacher responses are listed in Table 10.
frciuded are the questions asked of téachers and the pércéntage Of
teachers respdnding 'Srcizé'i to each quéétion. When asked if they and
their team member observed and then coached each other,; all Hooker
respondents, 85% (18/21) of the King teachers, and 90% (17/19) of the
Sand teachers indicated this activity took piace. Those teachers
responding yes indicated that the number of times such coaching took
place over the five week period ranged from 1 to 20; two teachers
listed "several times" and 21 teachers listed "all the time." All
respcndents except for one Hooker teacher indicated that they were observed
by their teacher coach: The frequency of such observations orer the five
week period ranged from 1 to 20 with 70% of the teachers indicating two
or three observations were made by thg teacher coach. All réépondehts,
except for one King téacher, felt that the follow-up conference with
thHe teacher coach was helpful. When asked for their comments, several

teachers offered observations about the coaching activity; a few



Table 10

Teacher Description of Summer Institute
Activities and Instructional Materials

o Hooker  King  Sand  All Schools
__ Question Yes Yes Yes Yes

Did you and your team : 7 - - B
member(s) observe and then 100 86 90 90

Were you observed by your ar i
tedcher toach? 95 - 100 100 I8
Was the follow-up conference ! . .
with the teacher coach 100 95 100 98
helpful?

Were you obsérved by a ; ;

principal team? 100 91 106 7
Was thc follow-up conference , g . ,
with the principal team 94 94 84 91
helpful?

Did you have adequate - - N N
teaching materials and 78 85 53 72
equipment?

37able entries are percentages.
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teachers (N=4) requested additional personnel and activities in this
area. Thé comments were as follows:
ébéervétions

"Very good conference."

"Were able to share and clearly understand certain use."

"She was always positive; she gave specific examples for

everything."”

"The conference was always very positive and encouraging. We

were able to discuss the program and any concerns."

"The coach knew the same that T knsw about this program."

"Great relationship between teachers-coach."

Personnel/aActivities

";g,W?Pid have BthrmHCh mcre éfféC;iVé béd,ééth school been
assigned at# least two coaches which would have enabled that

coach to observe and corfererice miore."

"Excellent point of reference = teacher coach. More teacher

coaches needed as teams wanted every other day observations."
"Not enough observation."

"Need more feedback on improving teaching skills."
observed by the principal team. While one Sand teacher noted he/she
had been observed 20 timés over the S-week period, the remaining
teachers indicated that from one to four observations took place
with the most frequent number being sither one or two times. Té;chéré
were asked if the follow-up conference with the principal team was
helpful. Ninety-one percent (91%, 50/55) of the teachers responding

felt the sessions were helpful. Comménts offered by respondents

.
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as follows:

"Phey were positive and always gave specific examples.™”

"More observations-formal and informal-are needed."

"I did not value this conference as much as the ones with the

téacher coach because the principals are training too and were

"Very good follow-up conference."
"We should ask for suggestions on improvement."
"Need more feedback on improving teaching skills."

"Good conmunication between teacher-administrators."

materials and ecuipment. Overall, only 72% of the respondents responded

" with the lowest percentage of affirmative responses coming from

the Sand teachers (53%). When asked to comment, only oneé teacher

recorded a positive statement of "Great!" while the remaining comments

were as follows:

"Had to search for staplers, chalk, board erasers, scissors, paint,

paint brushes:"
"Short of materials."
"Short of materials, material ordered never arrived."

"ﬁubiisher‘s materiaisfeii thrbugh at the iast mingté, classroom

"We asked for specific materials before we started the program

and we didn't receive it."
"Yes, from our classroom."

"We made do without math paper for a long time. Orders for
supplies were slow in coming, but we adapted."

"We had to make plenty of teacher made materials:"

"They were all teacher made material. Had to spend extra money
for materials."

ok
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"They were all teacher designed."

"pid not get what we ordered - a readlng program - but my téacher
went to the Ilbrary frequently to get reading materials not

provided by HESI."

Principals and vice-principals were also asked to respond to
questions regarding coaching activities listed in Table 11. THeé three
respondents from Houker and King indicated that their coach was
always with them during the post-observation conference with teachers;

the two Hooker administrators disagreed as to whether the conference

was helpful. Comments offered were as follows:

"Extremeiy heipfui since he 1mmediateiy conferenced with us

on our conferences prDVIdIng us with the positive things we

did and recommendations for improvement."
"It was not only heipful and profitable, but vital as well."

Paraprofessionals from Sand and Hooker were asked if riding the

bus each day with students to and from Xing at lunch time interferred
with their involvement in any training activities: Of the Hooker
paraprofessionals who responded, 2/3 or 67%, felt it was a problem;
onty 1/3 or 33% of the Sand respondents noted a problem. Comments

offered were as follows:

"Trani time between Hooker and King prevented me from makIng

the 12:15 beginning time on Wednesdays. ZLunch time was hasty

becaiise of time factor; but again, only on Wednesday.'

"Not aiwa}s havxng means of transportation that would allow

returning to King in time to begin training activities was
a problem."

a5
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Table 11
Principal/Vice-Principal Description
of Summer Institute Coaching Activity

o . A1l the About_Half Less Than ,
Question School™ 4ﬁﬁ,11@§,",, 77§ﬁé Time Half Time Yes

Hiow often was your coach with you  Hooker’ 100°
during your post-observation Kina 100
conference with teachers? TOTAL 100

In general, was the coach's Hooker ' 50
participation helpful during King 100

the conference? TOTAE . 67

Following the teacher conference Hooker 50
you met with your coach. In King 100
general; was this meeting TOTAL 67
helpful? -

éﬁb surveys were received from Sand.
Hooker, N-2
King, MN=1

CTable entries are percentages.

g
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“Because I cannot attend all the conference because of the
distance from Hooker to King."

Training Sessions. DBarticipants weré asked if théy thought the

léngth of the 5-week clinical training was "Too Short, " "Just Right,"
or "Too Long" (see Table 12). The majority (59%) of respondents felt
that the training was "Just Right;" while 36% felt it was "Too Long."
Among the three schools, the participants most satisfied with the
5=week léngth were from King. Almost half (48%) of the Hooker teachers
and 41% of the Sand teachers felt the training was too long: When
asked to comment; the statements generally reflected the feeling that
+he program should be reduced by one week. The Hooker and Sand teachers
offered several comments as follows:
Hookex-

"Four weeks should be sufficient."

"After being saturated during the first week with Robin Hunter,

I felt that there has been too meny lectures presenting the

same material. I feel 4 weeks would have been sufficient."

"Four weeks would have been niore than eriough. A five week ,

program (including the week or training) would have been enough."”

"Too much in a very intensive period. However, much was

accomplished on my part."

“"T think four weeks with the students would have been sufficient.”

"Four weeks would have been best; but, of course, the § is a

motivation."

"I think the only reason 5 weeks was a little hard was because

we just finished school and we're a little tired. But, I think

the 5 weeks are necessary."
3and
"Too long for so few children to work with."

"First week - too much too soon."



Table 12
Pakticipant Evaluation of Léngfh of Five-Week Training

 Question gCﬁbng_, Too Short Just Right Too Long
What is your opinion of the Hooker 52 a8
length of the 5-week clinical i | ; A
training? King 14 72 14
Sand 59 41
TOTAL 5 59 36

37able cntries are percentages
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"I believe the program should have ended the end of July

instead of 'the beginning of August. Five weeks (total),
4 with students, would be sufficient."

The final question asked participants to offer recommendations for
changing future HESI training sessions. Several suggestions were
forwarded by teachers, paraprofessionals and administrators: The
teacher suggestions generally reflected the areas of general pitanning
and iogiéticé, mététialé, training time, students, coaching; presenters,
and program content. The paraprofessional Suggestions pertained mostly
to program logistics: We have included these comments in Appendix B:

Implementing the Model. Resuits from Formal Interviews

1. Stressing Positive Reinforcement and Positive Feeling Tone.

Virtually all of the teacheérs with whom wé spoke indicated that they
were trying to provide positive reinforcement and to create a positive
feeling tone in their classrooms. One experienced teacher,; for example
said, "I'm working on praise. I had a habit of being critical." This
teacher is also re-thinking his reliance on extrinsic reinforcement --
candy and stickeérs -- in light of Huntér's emphasis on developing
intrinsic motivation in students, and on his abiiity to influence the
feeling tone of the classrcom: He noted "I used to come in sometimes
in the morning irritated and angry and I'd let the kids know. I thought
I was giving them fair warning, but I wasn't thinking about the kind

of ab ~sphere that set. It never occurred to mé that it Set a certain
mood that would last for the whole day." The training had led this
teacher and others to re-think and in schne instances change their ways
of interacting with students.

It has dene *he same thing for principals who are now stressing
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the positive with their teachers. Said one principal, "I am doing away
with the negative and looking for the positive. That's for developing
rapport at this stage of the game. I don't want to frighten anyone. off.
I want to set the tone end tell the teachers that I am just another
trainee along with them and my assistant principal is writing about
what's wrong with me." -

Paraprofessionals also reported new attention to the positive.
3aic one; "I no longer tell children théy are wrong if théy are Wrong.
I ask them to try again and I try to make more of an effort to see if
they understand what they are doing." Said another, "Before you would
say, 'how come you don't have the work done?' Now I say, 'Are you having
any troubla? Let's see how we can work it out?' And you don't get as
angry or as frustrated. "

2. Working on More Focussed Teaching. Some teachers had chosen to

work on improving the extént to which they 1. teach to objectives; and
2. uSé questioning. One teacher in particular said he was now more
aware of his tendency to "fly off on tangents" while teaching; and was
working hard to stay with the objective. Another said he realized
that he usually "lets kids off the hook" by calling only on those

who raised their hands. As a result of training, he is more aware of

the need to include all children in guestioning activities:

3. Emphasis on Level of Concerxn. For several of the teachers,

level of student involvement and commitment to the particular learning
objective became an important issue. They worked on ways to make material
meaningful to students and on ways to maintain student concern throughout

a lesson. Unfortunately, teachérs emphasizing this issue were unable
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the interview which was éériy in the clinical segment of the project.

One teacher, however, articulated an important aspect of level of
coricern with respect to teaciers rather than students. She revealed
that two things were most impcztant to her in the HESI training. Ohe was
the quality of Rob Hunter's training. The other was the visible support
central office staff at the training and at the ciinical experience.
The Superintendent's commitment to the project; the involvement of high
quality trainers, gave this teacher the sense that teachers ars important
and will be supported by the System. The symbolic meaning of HESI
should not bé overlooked as this teacher has significantly indicated.

4. Lesson Dééign. Aithough most of the teachers with whom we

spoké reported attending to positive reinfcrcement, two or three indicated
that they were trying to develop lessons that included the seven design
principa—s that Rob Hunter had outlined. They felt that the seven
principals helped them to structure better léssons. "Before, I used to
pick bits and pieces of lesson design that I knew about from handouts
that the principal had given us. But I never went through it in sequence
in order to feel comfortable with it. My goal this summer is to

start working on lesson design; to start lessons, to go through ;hé
sequence and finish and be comfortablé with the process." When asked
why she had chosen this emphasis, the teacher replied,; "Because I see
that it works. It doesn't leave a lot of room for failure;.beéausé you
are constantly checking for failure and ré=teaching what Some of the

kids have missed."

Two teachers who were enjoying the teaming experience were also
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working on aspects of lesson dééign. "We have been trying to gear our
16550ns to include at least a few aspects (of the model): how we are
starting and ending, anticipatory set, <losure and guided practice ...
And now we're quizzing the kids at the end, and you see that they've
learned it." For these teachers; and fo'r most others, lesson aééign
providés a Stricture that helps them teach and monitor childzen's
progress simultanecusly. 3urely their erdorsement is an indication of

5. Becoming Aware of Teachinj Decisions. Without diminishing

their enthusiasm for the training and clinical experience; most teachers
indicated that much of what they had learned thev knew before. AS a
result of training, howévér, tﬁéy were now able to label what tﬁey -.ere
doing, and talk about it to others. For a small number of teachers,
atterition to the labeling, to self-reflection with respect to teaching,
was where they focused their attention during the clinical experience.
Although this might not have resulted in their WOrRinq on a particuiér
aspect of Hunter's model, this kind of reflection is a positive outcome
of the training, and one that should not be minimized. As one teacher
said; "this training has given me a language to talk to other people
about teaching. I feel more like a professional, more like I know
something, because of that." A teacher from another school siiared her
sentiments. She said, "I want to internilize this (model) and I want
to be able to articulate what it is that I am doing." Yet another
teacher who had some previous exposure to the model was able to

describe many ways in which it has made a difference in her teaching:
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I've becn aware of calling on reople, on everyone. I used
to be quick to say "no," now I promot or tell kids that I'11 come back
to them and ask another kid a simila: question. I really try ali parts
of the Hunter model. Ant1c1patory set, gusdea practlce... Some thIngs

on as many klds as p05s1ble, or SLgnallng.ﬂ Ksklng different types of

guestions is another new thing:.. Now I'm more aware of Bloom's

taxonomy and I tTy tc use that hl@h &uesEiéﬁs. I try to stretch them
motivation, and I used to have mafﬁlng work, but it wasn e mind
expanding and now it wakes their brain up... I'm more creative in my
motivation and I understand the need for it. I'm more aware of the
importance of modeling, using the overhead and using the blackbcard
an¢ helping the right hemisphere. I'm klnd of 2 visual person myself,

and now I understand the importance of doing =his.

6. Teachers Teaming and Coaching Each Other. In iost instances;

teaching with a colleague in the room was a new experience for teachers.
Four with whom we spoke were explicit in saying that they would not
choose to work with another teacher if they had the choice. They
described themselves as "lonérs." However, even these individuals
joined the majority in finding the teaming productive becau e it allowed
thém to watch another professional and taught them to plan for a teaching
day with another teacher. (Teachers who were new to teaming indicated
that they did not know how to include and plan with the paraprofessional.
They felt that they 1 ad enough to do planning with cnzh other and that
rééponéibiiity for the paraprofessional was too much. This concern, and
evaluation form, comments section.)

From our interviews, we have concluded that placing two teachers
in a room, even when they had chosen each other, did not necessarily
lead to activity that w=z would call "coaching." Most often it led to
their observing one another; éVélﬁating activities and planning together.

For example, one teacher said of coaching, "You get to sit down and
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watch each other, and the teaching load isn't always on you. Weé
exchanged ideas; and in Séptémber we pién to exchange classes and do
some things together." Another said, "I am uncomfortable critiqueing
my colleague." We suspect that she spoke for many who shied away
from this activity. Still ancther said that he and his co-teacher
"6 over lessons erch day in the morning before the childrén comé and
review what happened yesterday with the kids -- what went well and
what didn't go well." They do not talk /bout their own teaching
techniques and aspects of Hunter that they are trying to incorporate.
bespite their initial reluctance o team, noné of the te&achers with
whom we spoke disliked the arrangement: on the cdntrary; most seemed
to enjoy the company of another teacher in the room.

Teachers did, however; indicate overwheilmingly on the evaluation
form that they coached each other. Our interpretation of this respose
which Aiffers from the interview data, is that teachers used thé —vord
"coached" broadly, to mean conversatior. chat related to classresm
planning or evaluation of on-going and ::oposed activities as wedll
as conversations that explicitly dealt wiv" teachinr technigues and
strategies:. We are using the word more r' - owiv. Ii is o .ble
that the project may not have ciéariy defin. = @t it ~nvisioned as
"teachers coaching each other, which led to .uis «iffercnce in
conclusion.

7. Role of the Teacher Coach. Most of the t.achers with

whom we spoke found the teacher coaches helpful in providing positive
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the Huriter model: Only cnce did we hear that a coach was unable to

be helpful, and this was from a teacher who objected to the coach's

lack of elementary school teaching experience. It was not clea:r from
éoiVéé the probiém; there seemed to have been a difference in pedadogicai
sfyie;

the language, the terminology and thereby helping teachers to internalize
it. The coaches' use of language also helped teachers to learn how to
labél their own classroom actions: For example; a coach might describe
the anticipatory set that she saw the teacher use. The teacher then
could more readily attach that label to a specific part of the lesson.
Said one teacher;,; "She goes over lessons, asks us how we are uéing

the lesson aésign and offers constructive criticism on how “he lesson
wenit. She has been very helpful. She offers another side as an
observer."

8. Principal Role in Conferencing. Although a few teachers

indicated that they saw no differerce in the way in which their
principals handled the suvgprrvisory :onference, they were in the distinct
mirority. Most fo..ad the 4ifference dramatic and pczitlvé. Said one
teacher, "They neve. conferauced befoze! Never! They .opped in and out
of class, but never gave auy feadback. <We knew that he knew who was

good, but heé never saii This “s the fi~ t time he's e w«r talked to

me about what I do <a €. -:.. rom." % ..; teacher apgreciated the
new focus. So did a.cther . - §2 ° that Pri eipals now "foctis on positive
teacher behavior, on 2 gor=! foali . .3 *.,4 on positive feewnack.

Ri
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They give labels to what you .re doing. I feel good after the conference.
We have longer conferences with the principal than with the teacher

This teacher went on to suggest that one of the reasons for teachers'
positive experiénce with the conference is also a result of the confer-
ence not going into the teacher's permanent file. It is eisier to have
open communication when the teacher's permanent record is not on the line.

Interestingly; teachers also commented that they believed that
principals were enjoying the conferencing. Said one, "The principal-
seemed to be enjoying it more also. They said tha: they were lesa
too and were nervous about being watched by their coach. They we:
being observed and it was really good that they told us that:" Th:
statement, the sentiment of many teachers, provides additional support
for the HESI tréining aééign that included teachers, paraprofessionals and
principais; The design has Héipéé create the fééiing that improvément
is a school-wide understanding in which all staff members will improve
themselves and help to improve each other.

Principals talked about the increased detail in their confreences,
and confirmed teachexrs’ déécrigtioné of the positive focus of the
conferences. One assistant rrincipal explained the rationale for
emphasizing the positive, revealing the similarity between teacher and
principal training. Teachers are emphasizing the positive with children;
principals are doing the same with teachers, "because in that way,
they'll go back and do more of it." He continued by saying that there
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it was excluded during the summer experience "strictly to keep people
from feeling turned off by the training. We did not want them to

feel that weé were harrassing them with these clinical supervisions:"
Teachers comments, reported above, confirm the wisdom 5f this decision.

9. PrinCiQals; Use of Script Taking. Principéis all indicated

that they were studiously working on developing their ability to
write down all of the dialogue that occurs during the times in which
they are observing teaching. They reported that they were able then
t6 use the scripts as a basis for making decisions about how to focus
the supervisory conference. Teachers réportea nevexr having had
conferences before HESI in which principuals were able to be so explicit
about what they had seen and heard in the classroom:

When script taking, one principal indicated <hat he "looks for
principites of learn , the parts of lesson design -- when and how

they were used -- the level of éifficuity and whether it was apprcpriate,

teacher check for understanding, did children meet with success, and
did the téééﬁér accomplish his or her objectives." It is a sign of
project success that thié principéi, who was unfamiliar with Hunter
and with clinical supervision can now list so many aspects of teaching
with ease: He laughed when refiecting on the characteristics of his
conferences with teachers in previous years, noting that he would say
"you have a nice interest center in the room, the climateé is nice, and

I noticed that 8 or 9 children were not engaged in learning." For him,

the ability to know, and therefore notice more has been a positive

experience.
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Orie of the other principals had similar remarks, and added that
clinical supervision provided a way for him to be more visiblé in the
school and nore involved with instruction. Prior to thé training,
he was not sure how to accomplish increased visibility and involvement.
AS a résult of training he "can now see that clinical supervision makes
S6 mich sense as a way of providing instructional leadership."

He feels that prior to training he was "scattershot” i. his conférénces.
To use his words, now he is more "rifiééhot,ﬁ and considers this a
significant improvement. Teachers in his scnool confirm the change in
his conferencing technique. Reported one, "He has always been a
narrative observer and he always has a sheet with things that you

caid and anecdotal things about what you did. The differenceé now is
he's taking SpéCifics of what you are éaying and targeting in on one

aspect of the model. Now he has a structure."

10. Lack of Impiémentétion. Déspité overwheiming enthusiasm for

trying out parts of Hunter's model, we did encounter teachers (2 or 3)
whHo were either tncertain about how to implement the mod<l, or who felt
it offered 1ittlc worth trying. We did not work closely with teachers
and so do not kncw the source of the uncértainty, or the explanation
for why Some teachers saw little connection between training and
classroom teaching: Said one such teacher, "I don't know about trying
the model: I'm not too familiar with the terminology of the Hunter
model. .Béfére I was (already) teaching, and now thé‘términoiogy is
being applied to what I do. I haven't memorized it. I know I'm

teaching along seven or eight areas of lesson design. I was never
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applying any of the terms. I'm not doing anything differently now

as before. I'm doing basically the same thing." This teacher was not
Hostile to the training or the project: We can only conclude that any
training program, even one as relevant and well-implemented as this,
will be unconvincing or of minimal interest or impact to some partici-
pants. We suggest that attention focius on the many teach=r: who found
the training and the clinical experience worthwhile, compelling, and
even fun.

11. Parent Training. On the mornings of Juiy 9, 10, 11 and 12,

parents from Sand, King and Hooker were bussed to the AETNA Institute

to participaue in the parent training component of HESI. Parents were
divided into school groups, each of which had a facilitator. During

the riext four days parents heard Eﬁeiélptincipéls describe their school's

mission, worked on defining their role with respect to the school, and

group on the second morning of training. The facilitator in charge

encou-sed all parents to Speak during the session, and the discussion

was -ivaly. Darents sounded eager to talk about the school and their

role i it. Brief sonversations with parents on the bus returring to

Kiny zfter the training revealed that those in other groups found the
sessicns stimulating and enjowed +a1kin; with parcots whod they had
not previously met. (Many paraits Aid know one anciier; but some
attending had come without khcwing anyone slse involved.)

o It was also clea- from ccnversations or the bus; that some parents
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brought to the training sessions specific problems that they wanted
addressed. At the end of the summer training, we are unclear as to
how or whether the project is organized to deal with specific parent
concerns. Further attention should be devoted to défining the purpose
of parent training, and parents' relation to the rest of the HESI
project as the school year begins.

Summary: The Clinical Experience. There is no question that

teachers and administrators were implementing aspects of the Hunter

model and that they found this a worthwhile endeavor. Their facility

When we interviewed staff members during the Planning Phase of the
project; with the exception of several teachers at Sand, they were
unfamiliar with the Hunter model and did not use the vocabulary when
Speakirg ab-ut their teaching. Now, only two months later, they have
the vocabulary, the ideas; and the belief that they have teaching and
supervisory skills that will improve their work with children. This
is a substantial accomplishment for the HESI project.

Both teéachers and administrators now wonder what will happen as
they try to implement these skills with larger groups of children in
the regular school setting. Principals wonder how they will find time
for the supervisory conferences and how they will combine their
supervisory and evaluation responsibilities without losing the positive
climate that was forged during the summner. Teachers wonder about the
evaiuatidn‘iSSue; bit are more immediatel. concerned with class size,
diversity and discipline. Said one wiio spoke for many, "The truth

will come out when we have 28 in a class for a full day. Whether we

O
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learned anything that we can use this summer is a big question. It's
one thing to do it with the two of us and just a few kids, but it is
going to be a lot harder this Fall.™

These concerns provoke anxiety, but not inaction. Teachers,
paraprofessionils and administratcrs want to be sﬁccessfui in trans-
ferring their new skills to the regular school setting and sound eager
to try. With the support proposed by the project, and with an under-
scanding that full implementation will rake considérablé timé and will
not always go smoothly, ‘e ~immer rraining should be sufficicux
to rééuit in impiéméntation doang the year.

This report has used ¢.  :ral descriptions; cxamples &« questionnaire
data to report the exc:ilent suality with which the HESI =linical
experience was implemented. The Succéss of HESI i5 assuredly dependent
on the quality of the training and experiences provided by the Hartford
Public School systam. However, HESI's siuccess is also dependent on
the commitmernt and involvement of the participants. Hartford teachers,
paraprofcssionals and principals should be commended for their

significant role in making HESI successful.
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Pre-Clinical Training Evaluation Form

Summer Training Evaluation



SUMMER TRAINING EVALUATION

Hartford Effective Schools Initiative
 We asked you previously to evaluate the one week of training provided by
Robin Hunter. Now, we ask that you assist us by evaluating the five weeks of
follow~up training by completing this form.

1.  PARTICIPANT oESCRIPTION

School Hooker Position: Teacher. }
King Paraprofessional
Sand /dministrator

I1. TRAI}.4G CONTENT

_. This section lists the trainer names and training objectives.
Ptease rate the exitent that you feel the objectives were achieved using
tisr following scale:

Not At All
Somewhat

Mostly
Completely

PWIN I

Participants will ke abie to:

) fcarolé HeiStrqﬁ) o . . . }
1. Identify the classroom résponsibilities of 1 2 3 4
the teacher.

P List ani define the essential elements of 1 2 3 4
instruction.

3. Teach ‘o an objective. 1 2 3 4
(Robert Gutzn.n) , , ] , ,

4. Use the principles of learning. 1 2 3 4

5. Effectively use the tools of teaching. 1 2 3 4

6. Monitor tearning and adjust teaching when 1 2 3 4
necessary.

7. Effectively employ knowledge about learning 1 2 3 A

to increasé student success.

(Faye Parmelee)

8. Use the principles of learning. 1 2 3 4
S Effectively use the tools of teaching: 1 2 3 4
10. bésign a pian to elicit productivé student 1 2 3 4

behavior.




(William Bircher/ John Del Grego)

11. Use the components of lesson design. 1 2 3 4
12. Use the principles of learning. 1 2 3 4
13. Use the tools of teaching. 1 2 3 4

- (Carole Helstrom) ] ] ,
14, Understand the relationship bétwéen 1 2 3 4
instructional skills and classroom

management strategies. :

15; Design a plan to implement components 1 2 3 4
of the model during che 1984-1985 year.

{11. TRAINING PRESENTERS

~ Please evaluate the gquality of the HES] trainers by indicating the
extent to which you agree or disagree with the following statements.

SD Strongly Disagree

D Disagree
U Undecided
A Agree

SA Strongly Agree

1. Clearly presented the material.

Carole Hels:rom SD D U A SA
Robert Gutzman SD D U A SA
Faye Parmeiece Sb 7] ] A SA
William Bircher SD D u A SA
John Del Grego SD D U A SA
2: Maintained livelincss in discussions. _ = . .
Carcle Helstrom SD D U A SA
Robert Gutzman SD D u A SA
Faye Parmelee . SD D u A SA
William Bircher SD D u A SA
John Del Grego SD D 5] A SA
3. Used good examples to illustrate points. __ _ -
Carole Helstrom SD D u A SA
Robert Gutzman SD D U A SA
Faye Parmelee SD D u A SA
William Bircher SD D U A SA
John Del Grego Sh D U A SA
4.  Responded_clearly to question.
Carole Helstrom ) D u A SA
Robert Gutzman SV D U + SA
Faye Parr. lee SC D U A SA
William ».rcher: SD D u A SA
Jobn Del Grego 5L D U A SA
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1v. COACHING

This section is broken into parts A, B and C. Please respond to

only one section as follows:

A: Teacher Teams .
B: Principals and Vicé Principals
C: Paraprofessionals
After completing your section, plecse go on to Section V.

A. Teacher Teams: Section A to be completed by TEACHERS ONLY.

1. Did you and your team member(s) observe and yes no
and then coach each other?

if yes, approximately how many times did you
codach each other over the five week period?
2. Each teaching tenm was assigned an outside

teacher coach:
a. Were you observed by your teacher coach? yes no

b. If you were observed by your teacher coach,
approx1mate1y how many times were you observed
over the 5 week period? .

c. Was the follow-up conference with the teacher
coach helpful? yes no
not observed

Any commeénts?

3. Teachers were also observed by principal teams.
a:. Were you observed by a principal team? yes no

b. 1f you were observed by the principal team,
approximately how many times over the 5 week

period? —_—
c. Was the follow-up conference with the yes no
principal team helpful? not observed

Any comnents?

4. Did you have adequate teachlng materials yes no

and equipment?

Any comments?
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B. Principals: Section B to be completed by PRINCIPALS AND
JICE-PRINCIPALS ONLY:
1. Each administrator was assigned a coach:

a. How often was your coach with you during your post-observation
conference with teachers? (check one)

All the Time . AbOu; Half - Less,Than Half .. -
the Time the Time

b. In ééﬁéf&l; was the coach's participation
helpful during the conference? yes no

.My comments?

c. Following the teacher conference you met
with your coach. In general, was this
meeting helpful? yes no

Any comments?

C. Paraprofessional: Section C to be completed by SAND AND
KING PARAPROFESSIONALS ONLY.

Each day some Sand and King paraprofessionals rode the bus with

students to and from the King school at lunch time.

1. 1If you rode the bus; did this interfere with your
involvement in any training activities? (circle one)

yes no did not ride the bus

2. If yes, please explain.
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V.  TRAINING SESSIONS

1. What is your opinion of the length of the 5 week clinical training?

(circle one)

too short just right too long

Any comments?

2. 1f the HESI training were repeated for a new group in the future,
would you recommend it to a colleague? yes no

If no, why not?

3. 1f the HESI training weve repéated for a new group, what
recommendations, if any, would you maké for changes in the
training?

Thank you for your assistance in the evaluation.

HAVE A NICE VACATION!




PRE-CLINICAL TRAINING EVALUATION FORM

Hartford Effective Schools Initiative
Please assist us in evaluating the week of training by completing this form.

1. PARTICIPANT DESCRIPTION

School: Hooker — Position: Teacner o
King - Paraprofessional
Sand . Administrator
Other
11. WORKSHOP OBJECTIVES Training Time: 1 week
6 weeks

This section lists the objectives 5f the training workshop. Please rate the extent
that you feel the objectives were achieved using the fol'owing scale:

1 Not At All
2 Somewhat
3 Mostly
4 Completely
Participants will be able to:
1. List the three categories of teacher decisions. 1 2 3
2. List the six variables of motivation and the 1 2 3
generalizations of each.
3. List the four principies of reinforcement theory and 1 2 3
the definition of each.
4. Design a behavior strategy to change an unproductive 1 2 3
individual or group behavior.
5. List, explain and apply the variables of 1 2 3
effective practice.
6. List the steps of task analysis and apply it to a 1 2 3
self-selected content area:
7. List and explain the elements of lesson design: 1 2 3
8. Observe lessons and label elements of effective teaching. 1 2 3
9. Explain the functions of bcth halves of the brain. 1 2 3
10. List the three implications of brain research in education. 1 2 3
1i. List, explain anc apply the six levels of Bloom's Taxonomy. 1 2 3

COMMENTS
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I11.

Please evaluate the guality of the ES! trainer by iriiuz
to which you agree or disagree with the foilowing stivenents

TRAINING_PRESZNTER

SD  Strongly Disagiee
D Disagree
U Undecided
A Agree
SA  Strongly Agree

The Trainer:

Clearly presents the material.

1.
2. Mdintains livelin:is in discussions.
3. Uses good examples to illustrate points.
4. Responds clearly to questions.
5. Model$ the described teacher behaviors.
COWMENTS
IV.  TRAINING CUNTENT

3t

-

5

sD
)
SD
Sb
SD

rhe extent

lw) (v v N v N v

Please rate the quality of the training content using the following

1 Very Poor
2 Poor y
3 Acceptable
4 Good .
5 Very Good

1. Use of transparencies

2. Time allocated to topics

3. Obpbftunity to ask questions

4. SéQuéncé of topics

5. Quality of information presented

.; COMMENTS
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V1.

Please indicate whether and to what extent you took notes.
a. Did you take notes? yes no
b. 1f yes, to what extent did you take notes?

a few main points

a few main points and examples

most main points and examples

extensive notes of all points

and examples

TRAINING OUTCQMES

Each of you came to the training with your own expectations with respect
to what you hoped to learn. To what extent were your expectations met?
(check one). '

Not at all

Somewhat o —

Met my expeciations ____

More than expected ____ . ..

List a few of the most important things you got from the training.

KECOMMENDATIONS

What changes; if any; would you recommend in the training if it were done
again in the future for another school staff?

What do you think would be most helpful for you during the next five
weeks of training?

Thank you for your assistance in the ¢valuation!



Appendix B

Teacheér and Paraprofessional
Comments from theé Summér Evaluation Form
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TEACHER COMMENTS

General Planning and Logistics

"Some Rlnd or type of de51gn should have ueen 1mplement ed to
measure thergrqwth ofrthe program. Period where parents could
have visited program."

"Something should be daa;gned to measure growth with the

children that were taught in the program One day for parent
open house should have been included in the program."

“Ciéariy aéfinéa goalé/objéc;iVéé of program; room set up/prep
time immediately before students are to enter.”

"Divide groups for interaction and exchange of ideas; during
the six week period I did not have tie opportun;ty to meet

teachers from other schools except the ones that I already

knew so interaction was limited in this sense.

facilitate choices of types of materials to order."

"Mcrerinitiai pianning anarpreparatiqn was needed prior to
teachers entering their classrooms!"

"Having the conferences on Mondays and practicing the techniques
the rest of the week."

"Do not think that it is necessary to . a twc hours planning
time every afternoon. Excellent prog. :."

shorten the fIrst week conference in such way that allows for

teachers to bscome prepared.”
"Longer lunches; no meetings during lunches with university
professors or the like; coffee every Friday."

"Somethirg should bé planned on afternoons when theré is no
training {too much free time from 11:30-2:00) or should be

dismissed earlier (for instznce 1:00).

"Increase pay and work out better pay schedule. Just have

Friday as inservice (8:30-2:30) instead of a Wednesday: Be
upfront with amount of monevy teachers are allowed, both
supplies and extra materials. Have a special day for students
and staff at the end of program - a movie at a theater or
rollerskating."

Q ) é;ig
ERIC

Aruitoxt provided by Eic:



"I think afterrthe children left there was a lot of time for

the tezchers to stay till 2:00: Materiils ordered never arrived,

what happened to our $50.00 for materials?"

"Pay for whole summer - many part1c19ants gave up summer jobs
to be involved in this program ~- pay 8 weeks."

"Increase the pay for participants."®

“Train the principal in advance, before the trainirg for teachers

becins, so that they can be more heipful to the teachers while
the training takes place. I had hoped that pr1nc1pals, prime
evaluators of their staff, had had more time to spend in the
classrooms observing and contributing to ~ement new learning
for their teachers. Comments: What really helped me to inter-
nalize the model was having the respondibility of writing a
paper to reflect how I was implementing it in the classroom."

Materials
"Essential materials; erasers, yardstick, etc."

"To provide the material needed for the training so the teacher
provides variety to their students."

“éuppiies in order for teachers."

"Provide more supplies.”

"6iEE6§ (more 8e£éiied) so that notetaking can be minimized and

listening increased; more videos of appl.icaticn of principles."

"Vidéo tapes -- Hunter tapes during the week did not apply to
elementary teaching."

"Materials should be avallable- ““/Céns of the program should
be clarified béfore entering the tralnlng, avoid repetition

throughout the six week conference."

Training Time

"One full training week with Rob Hunter; 4 weeks with students."
“forgive the teachers atrieast a week break after reguiar
school, then start the training sessions."”

"That the number of weeks are shortened to 4 or 5."

“Shorter periods of intense training; concentration on one
component at a2 time, then practice-implement-feedback."

"Afternoons were too long (ié:iszézéd)."

O
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"shorter or make better plans for che afterncon after students

leave: I would very definitely end the .ay at 1:00 p.m.

Ccncentrate on particular needs of .chiools."
"Pismissal of staff at 1:30."

"Shorter length of time - 4 weeks with the children would be
sufficient.”

Students

"Make sure you have at lea’t 10 chlldren to work w1ﬁh ] Make
sure you select a partner who will give you input as far as
working together."

"Aifi “or a4 minimum number of children pe> classroom."

"More students in classroom needed (10'15) greater préparation

fdrmal and - "mrmal ~- po-SLbly every day.

"To select lower achlevers and be}av1oral probiems among the kids

chosen for the progrim to make the practice more realistic."

"A better system of recruiting .:ids for tne program should be
establishzi."

Coaching
"More coaching time/observations by principals and coaches:"

"Coachlng was slow in startlng (creating stress over the unknown)

and observatlons were then too infrequent -- this was a critical

time to receive feedback to coment new elements of learning.
Coachlng schedules were not followed and coaching procedures

were not explained:™
iNeed more coaching."

"Check for partnership to see if they are planning equally together.

Presenters

"More speakers who are practical and interesting and tuned 1nto

our teaching envxronment, additional hands-on or other afternoon

gct;vxtvr. that are optional and fun...somé félt the p.m. time
set asic. for planning was too long or not needed——some were
bored; additional experxts in Subject areas to add to our prcgram

so that we can also add their ideas into our new framework.




"Get morergroup participation and lessen the speaker participation
or control.

"Inclusion of a few trainers with ‘ific URBAN experience as
well as more relevant training te- "

"First week w1th Robin Hunter should have been ln a better location
(more comfortable) One week with just Robln Hunter was too long.
He is very good but after 2 days it's enéﬁgh

"Make sure presenters are able to answer quescions chat participants
feel are important to their effectiveness."

"Use local people as trainers.”

"More modeling of specific skills by consustsint, 1.e., motivation,
reinforcement, retention, etc."

Program Content

"ctressing a more POSITIVE approach to dealing with student
behavior, and more examples of dealing with the typical behavior
found in an overcrowded, diverse level classroom situation."

"Madeline Huntér seems to concentrateé on 'lésson Aesign.' There
should be a section in her model that includes 'An Eng .neered
Classroom.' Many teachers are very well equipped with lesson

plans; in' uctional skiils; stc. However; many teachers have

probiems . lassroom managenent - 'Engineered Classroom' -
example - Hewett. Also, can you provide some data that
includes w~ model' being implemented in the 'Inner City
Schools.. "

“To b’écoma moré aWaré cf the apprcache: end tb inciuée how to deai

"Offer traInIng to those of us who would like te take it again:

smaller amount of material presented; diversity in consultants;
videos should reflect same population as Hartford but not
necessarily be Hartford; videos would be mcre zffective if

demonstrations were on elemeritary level."

PARAPROFESSIONAL COMMENTS

"More activities for para's after lunch."

"More involvement from para in planning sessions: The entire

bussing situation could be smoother and more efficient WIth
better planninc. Get para input on this!"

"During the afternoon lunch; we should have the rest of the time
to use more constructively."
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"We don't nwed 2 nour planning périods in the afternoon."
"Four weeks might have been a little better:"

"Too much idle time aftar children wszre gone (meeting session
too long!)."

"As a para with limited formal training, I perscnally welcomed

this intensive period of education. I'm cértain that it will

{and has) helped me in the year to come."

Finally, one administrater offered the following suggestion:

"Conferences should be held in a place which is not so big so that
the participants are closer together and the con.ference has more
personal contact."
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