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] A study investigated the apparent inconsistency of
meaning connected with the term "professor,” using the problematic

aspect of the term as a way of examining tacit features of a
particular speech community. The "social drama" that served as a
catalyst for the study centers around the presence of the natirial
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"Accuracy in_Academia" organization; brought to the campus of the
University of Washington by staff members of a self-described

conservative campus journal that implemented a campaign to monitor

professors suspected of spreading liberal, leftist, or Marxist views
in the classroom. Over the course of an eight-month period 65

different occurrences of talk relating to the social drama were
collected, and from these data; 215 statements relating to the term

"professor” were recorded. Based on ethnographic interpretive
analysis of text, two distinct cultural conceptions of "professor"

emerged--liberal and conservative:. The liberal group within the

speech community defined a "professor" as a person who treats
students as critical thinkers, thereby eliminating the need for
balance in the classroom, while the conservative group defines
him/her primarily as one who respects student beliefs while exposing

students to different viewpoints. An exploration of these two

conceptions revealed that the conservative culture can be identified

as a traditional society by virtue of its veneration of an episodic
sequence (way of doing things in_the classroom); adherence to which
determines the quality of a "professor,” and by its reiteration of

the status guo. The liberal culture group displays several attributes

- of classic (rather than modern American) conservative thought--for

‘example, the rights of the individual and the legitimacy of opinion
for presentation by the professor in the classroom. References are

included and appendixes contain a comprehensive inventory ot data
citations.) (NKA)
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A’ccurécy in Academia?
"Professor" as a Problematic Cultural Term: An Ethnographic Study

Not only the character but alsc the degree of a culture
is responsive to the prevalllng image of man. For what
man tells himself he is maniféests itself soon enough in
what he does and may even predeterminé what he can do.

(Weaver, 1964, p. 134)

Introductlon )
- Deil Hymes (1962) claims three things to be true about the
speaklng done in any given speech community. First, the speech of

any grvfeﬁnﬁ group oonstltutes a system, second”sp'e*e’-ch ari language
vary cross- cuiturally in function, and third, the speech activity of

a community is the primary object of attentzon. Thus, speech is seen

as systematic, varied, and constitutivé of a shared world-view in any
given speech community. Based on these assumptions, Hymes asserts

that the everyday speech of community membérs can be studied in order

to determine tacit knowledge w1th1n a glven soeech communlty.

éﬁﬁé;éﬁi (Philipsen, 1986). A study which utlllzes the speech of a

commurnty as a way of determ1n1ng this cultural knowledge is labeled

byiljymes an "ethnography of communlcatlon" (Hymes, 1962). The
current study is an example of this approach, with goals similar to

Katriel and Philipsen’s (1981) study of the term "communication".

This study seeks to determine the system of symbols which comprise

the taik about the cuitural term prc:tessor" within a specific speech

community, and to expiicate dimensions of meaning which will help to

make that discourse intelligible.

The titile professor“ labels a role whose 1nterpretatlon is

sometimes problematic in American culture. The appearance on the

Un1vers1ty of Washlngton campus in recent months of a group whose

stated aim is to monitor and make public the talk of "professors" has

once again made this a promlnent term in the discourse of a speech

community; in this case, the speech community which éncompasses the

University of WEshlngton.

There is no one, clear, coherent conceptlon of professor"

apparent in a cursory reading of discourse from this speech

community: This statement, made by an emeritus professor of history,

hints at one perspective: "Once @ professor has established himself

in his field, he must be free to state his conclusions."(234)

Contrast that conception of "professor" wlth the one embedded in

this aiscourse, _taken from The Washlngtonﬁgpectator— a self descrlbed

Seattle: "The question is: Has Professor Amés forgotten the
difference between a UW communications coursé and a démocratic party
function? Answer: Either yes or he doesn’t care."(29) Another

statement from The Washington Spectator reads: "Ramét is an

excellent professor, covering this subgect] from a completeiy

unbiased position. You hear no polemlcs...gust the pure,

unadulterated facts."(29)

BEST COPY AVAILABLE
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Th1s research project, rather than bemcanlnq the apparent

1ncons1stency of meaning in the talk about the term "professor,"
instead chooses to usé the problematicity of this term as a key, a

way of examining tacit features of this ~peech ccmmunlty 7which mlght

not ctherw1se come to light. Submitting a large sample of discourse

to ethncgraph:c interpretive analysis produces two different and

related groups of cHonclusions. -
First, the term "professor" will be treated as a "cover term"

and "1ncluded term" for other, related speech within this speech

community (Spradley, 1979) so that some measure of order may be
brought out of chaos. This stage of analysis first displays

community discourse about "professors"; and then demonstrates that

the discourse emanates from two distinct cultural groups (terminclcgy

Geertz, i973) within the speech community, each of which has its own
conception cf what a "professor" should be and do:
Second, hav1ng established the existence of these two cultural

grovps through their differing conceptions of "professor", the speech

of these two groups is thén submitted to fur*ther analysis: This

allows for the placement of thése groups on a general descrlptlve

framework expllcated by Ph111psen (1981) and a dlscussxcn of several

In order for th1s project to utilize the probiematicity of the

term "professor," 71t i& necessary first to demonstrate that such

prcblemat:clty exists in community discourse. This demonstration

will be accomplizaed in two general ways. Flrst, an accurate account

w:ll be presented of the events which acted as catalyst for the taik

about the term "professor" within this speech community. Second, the

discourse which emerged within this context, and subsequently served

as the data for this study, will be displayed. In this way, the

prcblematlclty cf the term for the members of this specific speech

community will becomée appareéent.
The Context: Social Drama e
The talk about the problematic term "professor" arose from what

is termed a "social drama" (Turner, 198@). Social dramas "occur

within groups of persons who share values and interests and who have
a real or alleged common history" (Turner, 1980, p.149;. Social

dramas (alcng with "rituals" and "myth") are characteristic forms by

which a community’'s sengse of shared identiiy =<an be affirmed and

negctiated (Philipsen, 1981). The dramatic action follows a sequence

of four phases. - o
First, a v1clat10n of the communal code cccurs; a BrEach. Then

fcilcws a second stagé of =risis, wheérein community members attend to
and make public the violation. Third comes redress, in which the

vffender attempts to correct the damage caused by the breach: ¢tast,

the offender is either reintegrated into the community, or a schism

is reccgn:zed by the ccmmun:ty (Turner, 1980). Scclal dramas serve

moral bcundar:es (Phlllpsen, 1981 p. 9).
The social drama which sSserved as the catalyst for th1s study

centers arcund the presence of the natlcnal "Accuracy 1n Academla"

Seattle, Washlngton. The crgan:zat:cn, formed in August of 1985, is B
headed by the co-host of a fundamentalist Christian radio show and is

E:
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directed by the son of a Hungarian "freedom fighter". Its stated aim

is to expose professors who lean ideologically either left or right

in the classroom. The group alleges that there are 10,000 Marxiste
currently among the 600,000 professors in the United States.(39)

Staff members of The Washington Spectator, a self-described
"conservative" campus journal, brought the movement to thé University
of Washington by implementing a campaign to "monitor professors

suspected of spreading liberai, leftist, or Marxist views in the

classroom."(23) In October of 1985, The Washington Spectator
published a list of those professors they deemed "the worst on

campus”, along with a rationale for the inclusion of each on that

list. Reaction to this list from the campus community and the

community at large was immediate, energetic, and varied, making the
air thick (during the "crisis" stage of this social drama) with
public discourse about "professors": This public text formed the
majority of the data base for this study. S

, The first stage of analysis can be conceptualized as an attempt
to make that talk about "professors" less problematic by
demonstrating the ways in which the natives of this speech community
themselves render this talk intelligible. A description and display

of their talk about the term "professor" is the necessery first step
in this process.

Procedures fer Data Collection B 7 7
~_Data for this study were gathered over the course of an eight-

month period, beginning with the publication of The Washington

pectator’s list of suspect professors at the University of

Washington in early October of 1985. Dpata which were collected
during the latter months of the study were included only if they made

some reference to the controversy, or social drama, surrounding the
role of "professor" at the University of Washington. This criterion
served to maintain the desired focus of the study on speech situated
in & particular time and place. 7 o ) N ]
Sixty-five different occurrences of talk relating to the social

d'réinér were collected. From these 7viairiprpis7 occurrernces, 215 stateméents

relating to the term "professor" were recorded. Included in this

number are statements culled from articles, editorials, and letters

to the editors of the two large city newspapers (The Seattle Times
and Seattle Post-Intelligencer); statements discovered in articles,

editorials and letters to the editors (published and unpublished) of
both the campus newspaper (The Daily of the University of Washington)

and The Was ton Spectator; and statements given during a series of
unstructured interviews with eight members of the speech community

under investigation, including four faculty and fo'wr students chosen
for their awareness oi but lack of public, verbal involvement in the

controversy. The interviews were used primarily to determine whether

the ethnographers conclusions, at various points in the study, wvere

intelligible to other members of the speech community, and for the
purpose of adding to the available discourse: - B
.. A comprehensive: listing of ail data is recorded in the appendix
at the end of this paper. All references to community discourse in

this text are followed by a reference number in parentheses.
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Condensed verbatlm f:eld notes were recorded. zmmedlateiy after

each of the interviews (Spradley, 1979; p. 759). These condensed

versions of the talk thCh took place during the interviews served

the purpose of recording key terms and relationships_as exprecred by

the 1nformants. ~In addition to the field notes;, regulariy written

memos del:neatpd concerns, problems, and .nsights encountered during

the process of data collection and analysis (Miles and Huberman,

1984). In this way, the ethnographer’s thought procesﬁsﬁeﬁsﬁ:,ﬁiaisi well as

the data,rbecame part of the permanent record which assisted in the
drawng of conclusions from the information available in the
discourse.
The Nature of the Discourse.
"(Professor Barash is on the list of ’'the worst on
campus’] becausé he teaches his viewpoint and his

viewpoint only." (Statement attributed to Joe Friend, a
former editor of Thé Washington Spectator; 39)

7 "But I think we a3ll teach from a perspective:. A
class in women’s studiés doesn’t give a balanced look
at men’s studies." (Statémént attributed to professor
bavid Barash 39)

"You can’t very well tar a man with ‘unscholarly
conduct’ if he reachés a conclusion that’s different
from your own." (Statémént attributeéd to Arthur Bestor,

professor emeritus of history; 24)

o "Gonservat:ve Vi'dr'eésr ~are bféing squelched on
campus.” (Statement  attributed to John West Jr.;
managing editor of The Washingten Speetator; 23)

"All we ask is that [proféssors] at least have the

courtesy to respect our beliefs. All we want them to
do is introduce students to differing poirts of view.

(Sfatement attr:buted to John West Jr., managing editour
of The Washington Speeta%ep' 33)

"Professor Willis Konick néé endeared himself to

students with his most unusual teaching style...Willis

has been known to walk &atop classroom desks; pull

students’ hair, and quité often sing. ’'Willis classes’
are extremely entertaining to be sure, but students

fearn a lot about the topics they study from Wwillis."

fEmphasis addedl(29)

"li you’'re the type of pérson who thinks English
ought to be classified as a social science, tlien Prof.
Patterson is for you. Pattérson likes to be trendy.
He’il +try +to find feminism in Edgar Allen Poe; he’ll
apply Cliftford Geertz’s cultural anthropolcocgy tn

Puritan I:Iterature. (From The Washington Speectator’s

list of ’*the woret on campus’; 29)
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"[Professor Pedro Rametl] allows an amount of

freedom in the «class for students to explcre specific

areas of interest to them: Ramet is truely [sic)
engrossed in his subject, covering it from a completely
unbiased position: You hear no polemics cn the evilg

or virtues of Communism, just the pure, unadulterated
facts."(29)

"They have a right to academic freedom, but with

that right they also have a responsibility not tc use

their position to propagandize or promote a politicel

belief." (Statement attribuoted to Laslo Csorba,

director of "Accuracy in Academia"; 39)

"Reading Thursdays article on the group called

Accuracy in Academia was Interestlng. Liberals call it
censorship; conservatives call it an attempt to create
a balance."(5)

"It is an attempt te insist that in an 1ns+1tut10n

of higher education; opposing v:ewpo:nts be: gdmitted to

the classroom (this point ought to be moot; any

responsible professoi® 1is probabiy aiready dairg thls).

For the few professors who abuse their p@s:tion and the

public trust, [Accuracy in Academia]l becomes a

disseminator of 1nformatloﬂr to the g'enera1 public
informing them of this fact."(5)

"Academic subjects can rarely be objectively

presented. The purpose of 1learning is to promote

thought, and +thought inspires opinion: Balance in an

academic  setting, if such a thing can ever be attained

can only come about by broadening rather than
restricting the ideas taught therein:"(i2)

"...almost every class _you go to, you hear the

prbfééédr as he spouts off about how stupid the

conservative viewpoint is. (Unless it is a sensible
class like accounting!!!)."(1@)

"We’'re not censors; we’'re not ideological hit men,

we’'re Jjust students who want to learn instead of being

indoctrinated.” (Statement attributed to John West Jr.,

managing editor of The Washington Spectator; 23)

"We want to make sure professors are held

accountable for what they teach:" (Statement attribu+ ted
to Laslo Csorba, director of "Accuracy in Acadeuwia;"33)



These statements have in common two important clements: aiil

discuss the role of the "professor", and all emanate from the same

speech community, that of those persons concerned with and verbailly

involved in the University of Washington. These statements, however,
are also different from one another, in that all of this discourse is
clearly not spoken with one "voice". The immediate task in analyzing

these samples of discourse and the larger body of discourse of which

these are representative, is to determine how many “voices" there are

in this discnurse; znd from where thoseé "voices" emanate, Barseid on

analysis of the above statements and others, it appears that one way

in which the members of this speech community make this potpourm of
talk 1ntelhq1ble7;ﬁs by bearing in mind attributés of the person or
persons who utter a given piece of discourse. Theére are two general

ways this is accomptlshe e

First,; embedded in the dlscourse are repeated references to one

ideological orientation or another: The two most prevalent labels

which the speakers -assign to themselves and others are "liberal" and

"conservative®: Attaching one «¢f these labels to a speaker

apparently heips a listener from this spéeech community make sense of

that sveaker’s utterance:

Second;. by also lookxng for a speaker 8 pOSl'thn on the issue of

whether it is the "professor'’'s" respoagibility to assure "balance in

the CIabsrc’?Tt,,a, llstener is assisted in making sense of discourse,
and of the controversy as a whole. Utilizing the above and further

samples of tailk; I will now demonstra‘.c the valld:ty of these two

types of indicators for the members of this speéch conmunity.

"Liberai" and cornservatlve" as labels. As can be readily shown

through a display of reievarnt discourse, the labéls "liberal" and

"cor.servative" are the ones most commonly used by speakers to
identify their ideological orientatlon. "Conservative University of

Washington students:.. said they will expose UW faculty members whose

teaching excludes conservativie viewpoints," stated one reporter from
the Seattle Post-inteliigencer:(23) One reporter from The Seattle

Times began her articie with the statement "Conservatlve college

students have formed a nationatl group to spy on professors whose

politics are considered questionable."(39) The Washi
repeatedly identified itself s "a conservative journal."

At the other end of the spectrum, The Washington Spectator

charged that "liberal professors commonly ignore- or attack-

conservative ideas in the classroom."(24) The editors of The Seattle

Times stated that "conservative students propose to exposé professors

wvho demonstrate a liberal slant in the classroom."(20) Laslo Csorba,

the directc- of "Accuracy in Academia", was quoted as saying "Social

science depertments have traditionally been havens for liberal

doctrine...AIA investigates cases not only of prufessors who are too

liberal, but also those who way be too conservative. The problemn,

however, is cofhlng mostly from the left "('33)

labels "liberal" and cio;nseirvatxve" are used cons:stently w1th1n this
speech community to denote a Bpeaker’s ideological orientation.

Speakers identified asﬂsnarlng a common label are also 1dent1f1ed as
sharing a common position on an important issue. Although séveral

issues appear to be in dispute within the discourse, theé oné which
appears most central to the controversy is the issue of whether or
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not it is the {-ééfaaﬁéisiii’ty of a "professor" tc present all sides of

a given issue to his/her class: Further samplés of discourseé can be

examined in order to assess the 7ccuracy of this claim. -
"Balance in the ciassroom": Indicator of orientation. This
statement, made by bavid Barash, onie of the proféssors namad in the

worst on campus 7hst tryplcaily addressed this issue: "It’s

shonest for an instructor toc claim he’ s presenting an unbiased,
God's;eye view."(33) The Washington Spectater seemed to agree only
in part; stating that r"[Profeszorsl have every rxght to make

(their] point of view known to [theirl students...as long as they
don’t g1ve short shrift tor no shrift) tc other viewpoints."(1l) This

point-of-view was amplified by an anonymous letter writer, wheo stated

that "...anyone who resists the introduction of opposing viewpoints

in his course and calls EE,EEE,demIC freedom’ is probably himself a
master of both thought control and l'joublespea}' (5)

"There’s no policy that says fprofeséorsl can’t be one-sided. If the

stated purpose of the c.ourse is to teach about the negative 1mpacts

of nuclear war, and that’s what the professor teaches, then he’'s

doing his job. A faculty member teaches from the perspéctive he’s

familiar with."(24) Another professor, Bradley Scharf claimed that

even though his loang-term goai is for students to have "a balanced
picture of the world", he doesn t have to teach students "the

officxal government v1ew in the classrocom: "They can get it every

To the extent tnat the above statements are typlcal of the

dlscourse surrounding the terimn professor"' it would seem that the

public assertion that it is the protessor s" responsxblllty to

ensure "balance in the classroom" appears to be the actual breach oi

the communal code which instigated the controversy. Oné apparent
methud by which members of this speech community make 1nte111g1ble

the talk about professors" then, is to determine whether a given

speak >r is in favor of or opposed to the "professor" beéing

responsible for assuring  "balance in the classroom"
It can also be shown that each 1deolog1cal label 7("11beral"or

"conservative") consistently covaries with one of the two positions

onn "balance in the classroom". in the discussion which follows,

these relationships are made explicit:

Huoert G. Locke, one seif- proclaimed "ultra- l1bera1 prﬁfessor"

stated "l am quite cpen aboutimy pohtlcai b:ases in the
classroom...l believe my students have a right tc know what my biases

are."(3e) David Barash, another professor iabeled as "liberal,"

stated "I'm not going to make any effort whatsoever for a balanced

approach lin the classrooml."(21) Based or these staternients and many

others like them, it is apparent that perscns who are opposed to

"balance in the classroom"' are the ones generally referred to as
"liberal" in orientation by members of this speech community.

The Washington Spectator, repeatedly self- and other- descrlbed

as a "conservative journail;" wrote "We want to encourageé professors
to include a diversity of views lLin the classrooml."(21) Another
statement; attributed to the edI'tOI‘ of that Jjournal, assérts that
"...whén only certain points of vie- are includec in the classroom,
then students are being denied their r:ght to academic freedom; their

right to listen to all points of view; their right to make up their

9
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own minds intelligently - without being led along like pupils in &
catechism class."(21) This dizcourse shows that speakers in favor of
"balance in the classroom" are the ones generally déscribed as
"conservative" by members of this speech community. ,

Utilizing the question of "balance in thé classroom" as a sort
oi fulcrum, the natives (and the ethnographér) can then divide up the
discourse about the term "professor" into two general camps. If the
speaker is in favor of the "professor" ensuring "balancé in the
classroom,"” th=t speaker is identified as a "conservative." If, on
the other hand, the speaker is opposed to the "oroféssor" ensuring
"balance in the clasmroom,” that speaker is identified z& a
"liberal." . , o

Utilizing these two distirictions, it was possiblé to identify
segnents of discourse as emznating from either the ‘“conservative" or
the "liberal"” cultural grcup. This produced a twofold data analysis
vyielding two separate and distinc* conceptions of "professor." This
anélysis also allowed a much tighter focus on the cultural groups

themselves by treating them separately, and emphasizing dimensions of

similarity and contrast between the two. o
Two distinct cultural groups: Geertz (1973) defines "culture"

as "an historically transmitted system of symbals and their
méanings." In order for the labels "liberal” and "conservative" to

denote two distinct cultural groups within this particular speech

community, it must be shown that while the entire speech community
may share a system of symbols, each of these two labels represents a
group vwhich utilizes its own unique system of meanings. The

remainder of this study sets out to show just that. N
... Analysis will continue by demonstrating the disparity, within
this speech community, be‘ween "liberal"” and "conservative" cultural
conceptions of the term "professor:" Then, by demonstrating the

dissimilar placement of tne term "professor" within each group’s

system of symbouls and meanings; societal vaiues and views of the .
communication process can be shown to differ between the two cultural
groups. Intelligible accomplishment of this analysis enhances the
validity of the "liberal"/"conservative" and "balance in the
classroom" distinctions as indicative of the two "voices" within this
speech comaiunity.
Procedures for bata Analysis . ) ,

Data analysis involved two general moves. T..ese were not

accomplished in a linear fashion; but rather were allowed to feed
into oné another as new cata and insights were exposed at oné or

another stage. The first move involved a "domain =znalysis" utilizing
the term "professor." Spradley (1979) defines this type of analysis
as "a search for...cultural symbols which are included in larger

categorier (domain:) by virtue of some similarity" (p. 94). This ,
Study sete out to look for cultural symbols which make up the domain
"pProfessor;" as well as the symbols which make up the domains of
those terms. , . o o

A previously published list of types of semantic relationships
was utilized in the initial stages ©of this process (Spradley, 1979,
p. 111D. These semantic relationships were found to be prevaient ia
the talk and language systems of many differert cultures, and proved
to be a uséful teowl in the analysis of discourse. The two semantic

relationships which proved to be the most usefui during the initial
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stages of data analysis were "x (is a kind of) y:;" and "x (should be

done by) y," with the térm "professor® functioning as the "y" term in

each case. These semantic relationships yielded several other terms

which are used by the natives to refer to "professors;" and norms
deaiing with a "professor’s" behavior; respectiveily.

Domain analysis continued, utilizing the semantic relaticnshlp

"X (should be done by) y," with the "y" terms bexng several of the

most prevalent other terms used to refer to "professors" (e.g."x"

should he done by "instructors," "x" should bz done by "members of

the academic community"”). This procedur. facilitated the emergence

frem the talk of norms pertaining to the behavior of someone called

by one cf the other terms. This procedure was accomphshed

separately for "conservative" and "liberal® discourse; as were all

procedures of data analysis.
The second move in the data analysis process involved

examination of the domains. identified in the first part of the data

analysxs. Vil’i particular, the norms pertaznlng to the behavior of a

"professor" were compared with the norms pertaining to the behavior

of someone called by orie of thé other terms (e.g. "schoiar"™ in order

to achieve a taxonomic analysis of the term "professor” (Spradley,

1979, PP 144-15Q) for each cultural group. The goal of this step

was to demcmstrate the reia{;enshﬂas among the terms dzscovered

durlng domain. analyszs, to determine which of the other terms are

actually "cover terms" (comaing of which "professor” is a subset) znd

which are "included terms" (or subsets of "professor") relative to

the . problematic term "professor" (Spradley, 1979). This was

aéé&mpllshed through a comparison of the norms and roles talked about

by each cultural group.

Acccmpllshment of thls taxonomy facxlltated the defxnxtlon of

the term "professor," utilizing thé explicit symbols and tacit

relat: Ohbhlps discovered in the discourseé of each cultural. gro.xp

within the speech community. The symbols and relationships by which

the members of each cultursal group makée this term meaningfui fall
most 1r:*t::ﬁillg}l:»iy under two dxstxnct aefinitions. Explication and

analysis of theses two conceptions is detailed in the following

section.

: Results
Initial Pnalysis of the problematlc term "professor” yielded the

f:f‘éééﬁéé of several other terms which symbolize different "types" of

"profesrors." Mast pervasive and consustent among these terms were
"scholar," "instructor," "faculty membe:r," and "member of +the

academic community." These terms were used by wmembers of both groups
within the speech community. Subsequént analysis, however,

demanstrated that tine two cultural groups define these common terms

in very different ways.
In the discusaxon wmch follows, these common terms wxll be

defined, uthizxrg the indigenous terminology of each grmup to

éf‘EiﬁEfdﬁiﬁé@évthe "norms," or "behaviors which ere obli igated, preferred,

or prohibited" (Shiwancff, 198®, p. S57) for a persor. who is called by

one of these terms. Once theése norme have been explicated, they will
then pgfpeld 9p ror comparison with the norms which regulate a
"prcfessor’s" belLavior. In this wayv. not only can the term
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professor" be culturally defined;, but it can alsc be accurately

Placed in context with other related talk which surrounds it.

The two cultural groups found within this speech community will

be explicated one at a time. First, two culture speciﬁc definitions

of "what a professor is" will be set forth; ocne frcm each group

("congérvative" and "liberal"). Second; the two def:nit:cns will be

compared in detail, not only to each other;, but also to concepts
outside of this specific case and community:

The "Liberal” Cultural Group -
The "liberal” group describes a "scholar" as one who is an

"expert " vho "puts ideas down on paper where they can be cr;tlclzed"

by other "experts." The "scholar" is in the husiness of "ecreating
knowledge through research" whlch s/he then submlts in a@ccordance
with the "publish-or-perish rule." Althougfhja schoiﬁaﬁrf is held

respcnsrxble for his/her "views" by his/her peers in the "academlc

community,” and is expected to be "accurate about factual thlngs, ]

that same scholar is "not told what to teach by non- experts” in the

classroom. S
The "liberal" group talks about an "instructor”" as one who

"teaches courses.” ‘"Instructors" should be "clear"” and "open-minded"
with theéir students about their "political biases" "in the

classiroom." This pérson should not "claim to present an unbiased,

God's-eye viéw," nor should they "teach a course to please any
particular point of view"; an "instructor®™ shouid, hcwever, be able

to "justify his/her teaching perspective.” Uitzmately, an o

"instructor” teaches students to be "critical thinkers" by "making

hie/her decision-making process explicit." ) 7
The "liberal" group describes a "faculty member"” as a "teacher"

who teaches from the "perspective" with which s7he is familiar. &s

seen by thig culture, "faculty members" should "speak thexr minds"
and be free from "intimidation." A member of the faculty is rewarded

with "tenure" for abiding by "professional standards of conduct."
~ Members of ,thﬂe "liberal” culture talk about a memberiicrf”the ]
academic community" as one who must, most 1mpcrtant1y, "defend” and

"maintain” "academic freedom" and "free speech,” both "within our own

ranks" and "in the classroom.” A "member of the academic co-nmunlty
should "create knowledge through research" and be "free to state
his/her cornclusions.” This person should also prepare students to
"understand &nd change thé world" by "improving their minds" and
"training them tor careers."- A member of this community should not
"express dogmas" or "promoteé action regarding personal vieus in the
classroom.”

The above cultural conceptions provide a set of behavxcrs

perceived as appropriate for the most commoen types of prcfesscrs"

referred tc in_the text. By comparing these descript:cms of

appropriate behav1ors wvith the behaviors descrlbed as apprcprlate (by

the "llberal" roup, below) for a "professor,;" = definition of the
g P

term "professor” can then be formulated; utilizing terminology and
interrelationships _found within this culture.

. Norms for a "professor”: _The "liberal” group:. The "liberal”
culture talks abcut a "professor" as being a person who, most
importantly, "tréats Students as critical thinkers." Becauseigf this

basic orientation toward students, a "profassor" does not ineed to
15
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have a "balanced approach" or teach the "ofﬁcial government view"
beceuse studeénts can hear that "every day on televis:on. The job of

the "professor" is to "interpret®™ the sub;Ject matter, and that

interpretation can be "one-sided.”
In addition to the freedom 1mp11ed in the defln:tlon up to th1s

point, "professors" also have cer‘.arm responSIbleres up to which
they should live. This can be summed up by talking about the

"professor" as the "creator"; both of "curriculum” and of
"l'nowledge. _ This "creator" should knaw. how best to present"

information for "maximum impact,” and should hold to the "stated

purpose of the course" whea creating curricuium: This person should
"be accuren.e" when talking about "factual”. thxr.gs in the classroom,

and should not "ask students to agree" with everything s/he

presents. In sum, the "professor® is a person who. "creates" and
"interprets" "knowledge" and "information" for students who are

"critical thinkers."
In the disScussion to this point; th1s culture s VIews on what

const:tutes appropriate behavior for a "scholar;" - an_ instructor, a

"faculty meémber," a "membeér of the academic. commuruty,f and a

"professor"” have béen demonstrated. By lookrnigiifior 7d17mens1ons of
similarity and dlfference among these sets ~of norms,. these five
Cultural terms can beé placed in relation to one znother: By

accompl:shing this taxonomic analysis (Spradiey; 19797), the term

"professor” can be culturally defined, utilizing accurately the

terminology of the culture. e
What a "professor" should be: The "liberal” group:. The

"llberal" cultural group talks about a proiessor" as primarlly a

"member of the academic community® whose job is to "create knowledge

through research.” O0One malntalns one sstandlng in this community by

being a good "scholar"; one who puts ideas down on paper to be

criticized" by other "experts" and professxonais" within the

"acsdemic community.” The "academic community"” is Iarger thsn’ the

Unlverslty itself, but is locally represented by "facuity members."

A "professor" is ultimately answerable not _to the "public,” but

rather to the "academic community.” This abstract community becomes

more concrete as a "faculty" which can reward good "scholarsh:p with

such things as "tenure." Because a professor" is responsible for

"creating knowledgé," a& an "instructor® s/he is entitled to teach

from an "educsted perspective.” It is by cultivating and learnlng

more about this "perspective" that a "professor” maintains his/her

si:'and:ng w1th1n the "academic community.” It is %fhis pursuit which
is protected by "academic freedom."

The "Conservative" Cultural Group —_— _
The "conservative" group describes a "gcholar" as one who does

not suffer from a "lack of knowledge.® If this person is an

"extremely intelligent individual"” and a "real scholar," then s/he is

described as an "academician."” o
The "conservative" group talks about an "instructor® as one who

"leads classes." The "instructor" should "love what s7he. teaches,

be "filled with enthusiasm," _and should be "open _to criticism of

his/her teaching ability." This person should have "scholarly

value;" but "should bé more than an extremely Vxntelhgent

individual." An "instructor" should not "censor the conservative

13
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pcint of view,” but rather should "teach so that students learn a lot

about the topics:"

The "conservative” group describes a "faculty member" as a

"teaici}eir:, ' often a. "6G's radical®™ who "indoctrinates 1nstead of
educates:" "Faculties" are talked about as oftén being "havens for

leftist and Marxist doctrine, and as being groups which reinforce

the denial of "academic freedcm cf students.

The "conservatxve" group talks about a worthy "memberof the

academic commumtz .as one vho should pay more than "lip service" to

such goals as "promoting the free exchange of ideas," "encouraging

students to think for themselves," "tolerating a wide range of

pchtxcaj: eypressxcn in the classroom," and prov:d:ng a forum for

v1gcrous debate.” f‘hxs person should not see it as their "duty" to

"show leftist vxews. -

_Norms_for a prcfesscr"- The "conservative" group. The

"conservative" cuiltural. group talks about a8 "professor" as being a

person who; most Impcrtantiy, "respects student beliefs" while

"introducing” or "exposing” students to "differing points of view."

Because of this twofoild approach a professor should not only admit

"opposing viewpoints" to the classroom, but should also let his/her

"moral conscience" prevent him7her from "using his/her posltlcn to

"propagandize" or "promote beliefs."

A "professor” has the freedom to "teach h1s/her v:ewpcnnt" and

his/her "educated, intelligent opinion." A "professor" evén has the

right to "make this/herl point of view knc.wn" to students. While

these freedoms are tolerated thhxn this culture, they are clearly

not the preferred behavxcrs for a prcfesscr.

An ideal "professor;"” as taiked about by 'thlS cultural group,

should not make students hear "polemics" on the "evils or virtues" of

a given subject; but should rather cover his/her subject from a

"completely unbiased pcsxft}gn., This prcfesscr" should expose
students cnly to "pure" and "unadulterated facts,” and be held

"accountable” for what they teach: In this way, "professors" do not

"abuse the public trust" placed in them by virtue of their

"position.” .
Because tth—* prcfessor" shculd also "respect student behefs,

several other behaviors are prescrxbed and prcscr:bed in the

classxoonm. Brcadiy! students shouid be allcwed to explore” spec:flc

"areas of interest to them" within the "topics" being "learned."

This exploration is facilitated by the "professor" exposing students

to "facts" about a "diversity of views," being "engrossed in

[his/her] subject;” and being "open" to "guestions" and

"disagreement” from students: . o

In sum, a gccd "professor" "enthusxast:caiiy "expcses" students

to a "diversity of views;"” then aliows "freedom” in the classroom for

students to explore "topics of interest to them" by "welcoming

questions;” "discussion” and "debate." By exposing students to a

wide variety of "facts;" a "professor" rewards the "public trust" in

him/her and does not "abuse his/her position" by "teaching opinion as
fact.”
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Again, as fi:ir the "libei‘él" group diSdUésed previously,

expllcated ) By us;ng these behavxore as a means for placing the five
terms in relation to one anotheér, a "conservative" cultural

definition of "professor" can be accomplished.

B What a "professor" should be: —The "conservative” group. The
"conservative" cultural group, intéréstingly, also sees a "professor"
as primarily a "member of the academic community,” whose job is to
"promote the free exchange of ideas" rather than to "create knowledge
through research:" The "acaderic community” is no larger than the
Universlty itself, and includes both students and "faculty members."
"Faculty members" are, by virtue of théir position in society, held
f'accountable for what they teach,"” not by a large body of
"professionals," but rathér by "the public", of which students are an
important part. A "professor" is a "scholar" if s/he "teaches so
that students learn a lot about thé topics."

For members of this culture, thén, a "professor"” is talked about
as primarily an "instructor" who i a "member of the academic
community.” As such, it is his/her primary responsibility to "expose
students to a diversity of views" and "promote the free exchange of
ideas." The extent to which & "professor" does these things
determines the extent to which &/he i& a "scholar,” with an excellent
professor" bexng larbeled a "real Scholcsr-

The "professor" is answerable to "the publlc by virtue of
his/her pcsition" within the "academic mommunity.” This "academic
commcmlty is talked about as a locslized .ersion of "the public,”
and as such, all "members of the acadi.ic community” are subject to
the same rules and censure applieéd by all other "membérs." "Academic
freedom,r for the users of thxs culture, is the name given to the
freedom to discuss and debate the behaviors of all members of this

communlty.r
Two Conceptions of "Professor"-—A—Genﬂaafzsoﬁ
As spoken by members of this speech communlty, "liberal” and

7§é§éefvative" conceptions of "professor" difféer substantially. This

section will attempt to make those dimensions of contrast more

expiicﬁ: by summarizinq the two concéeptions along specific

dimensions.:
The major dxfference between the two cultural conceptions of

"professor" concerns what is seen to bée his/her primary
responsibility. The "liberals" claim "créating knowlédge through
i‘esearch" as most fundamental, while the "conservatives" maintain
thj;a:t a "professor"” should bé first and forémost an "instructor" who

respects student beliefs" and "exposes students to a diversity of
views in the classroom." It seems that this dlS'tth'tiOn between

z:egea}:ch and teaching as primary focus accounts for many other
differences between the two cultural conceptions of "professor;”

including signiflcant contrasts in the meanings of the shared
cultural terms "academic community,"” "scholar," "academic freedomn,"

and "learning.” i . .
~ _Although the two conceptions of "professor" are very unlike each
other, on the surf:zce they appear to be very similar. Both

";xfbieiriais" aﬁd "conservatives” see the "proféssor" as primarily a
"member of the academic community” who retains his/héer good standing

within that community by being a "scholar." Both groups also claim
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that the "professor" has a right to "academic freedom;" and a o
concomitant responsibility to impart "learning." By keeping in mind,

however, that "social expressions [arel] on their surface enigmaticai®
(Geertz, 1973, p.- 3, it is possible to delve beyond the "surface"
and show actual dimensions of contrast between these two apparentiy

similar definitions. o ,
The "l:beral" conception. Significantly, the two groups define
the nature of the "academic community" differently. The "academic
community,” as talked about by thée "liberal" culture; is larger than
the university itself, and is comprised of all "scholars" who are
engaged in "creating knowledge through research.” A "professor"®
maintains hls/her standing within the "academic community"” by being a
"schoiar"‘ that is, making a "s:gn:f:oant contribution to his/her
field." These "scholars” are generally employed by institutions of

hlgher eduoation, where they are entitled to "academic freedom,” that
being "an atmosphere where oné is freé to state one’s conclusions"

without threat to one’s livelihood. Students are a part of this

process to the extent that they are privileged to "learn" from these

"scholars,” and are allowed that opportunity only after being

@accepted into the university.
777777 while "professors" do have the résponsibility to b= "accurate

about factual things in the classroom,” ~they are not subject to
censure or criticism of their "scholarship” by students. The
responsibility for whether or not students "learn” is placed heavily
on the students themselves., The "liberal"” cultural g:’-oup' is more
inclined to "get good students and get out of their way," leaving the

motivation to "learn” to the stude~nts themselves. The "professor" is

at the university pr:marlly as an exnéert who demonstrates
"schoiarshlp and is willing to share bBoth the fruits of his/her

labors and the methods by whick s/hs arr:ved at them. His/Her

responsibility does not extend to creéating motivation in students,

nor to discovering and presenting thé counteérpoint for évery

assert{oni s/7he makes "in the classroom."
Learning as apprent:cesh:p- A metaphor. A metaphor which aptly

captures thls relat:onshlp ise one which picturées the student and

;progeissor" in an apprentice/expert relationship. Theé apprentice is
piaced with the expert in order to learn what the expert knows. The

student must be accepted by the expert (or the expéert’s employer) in

order to study under him/her, and once there, must kéep in mind that

s7he is apprentrioed to a person who knows more about his/her

specialty than does the apprentize. Upon acceptance of an

apprentice, the expert does not sign:f:cantly alter the way in which
s/he goes about fulfilling his/her responsibilities. Rather, the

apprentice is encouraged to note how the expert goes about making

signxﬁcantr contributions to his/her iield and to "learn" through

observation and practloe of vhat is observed.

The more outstanding the expert’s work, thé more recognition and

esteem that expert will receive from others in his/her field. As a
given expert becomes more and more esteemed by his/her peers, s/he
also becomes more in demand as a tutor for apprentices. Hence, the

better the expert is, the more of a privilege it becomes to work

under this person: By showing him/herself to be an expert, a person

earns the right to practlce whatever pursuits s/he, as an expert,

feels are appropriate for an expert in his/her field, and
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apprentlceshxp to that person becomes more of a privilege than a

right.
The-"conservative® conception. For the "“onservative" culturaJ

group, the academic community does not exist as a singular entity

outside the university itself, as it does for the "Iiberals"
Because the "academic community® is seern as synonymous vith "the

Un1vers1ty of Washington;" both "professors" and students are

considered to be "members of the academxc communlty. Because all

"members of the academic communlty are entitled to "academlc

freedom,", this right then is seen as applying both to professors"

and to students. The "conservatives", rather than defining "academic
freedom” as thé right of a professor" to pursue and present his/her
"perspective” (as it is defined by tlLe "liberail" group), defines it

g8s the "student’s freedom to explore toplos of interest"” to him/her

"in the classroom,, and the rlght to censure those (including

"professors”) who inhibit that process. .
This group, then, sees the role of the "professor" to be more of

a locallzed one, with the campus itself seen as the primary focus of

a "professor’s" professional activity. As sno)l;iiaiigroifessor sf' )
standing within the "academic community” is assessed 19‘?,3,1,1)’1 through
his/her behavior at thé University of Washlnéton. A pz:ofessor" in

and, for the culture, one practices good "scholarship” by being a

good standing within the "academic community” is calied a "scholar,"

good "instructor." A good "instructor' is one who "exposes students
to facts_ about a diversity of views,;" allowsﬁfreedoﬁmf to explore

topics of interest to individual students;" and is "enthusiastic" and

"engrossed in ,h1s/,her, subject.” S
As séen by the "conservative® culture; the "professor" is more

responsiblé for "learning" taking place than is the siudent. The

student does not "learn" simply by watching how the professor" makes

significant contr1but1ons to his/her fleld, but rather expecis that

the "proféessor" will expend the effort which ensures tnat the student

"learns."” As this conception of the professor"/student reIationshlp

is inconsistent with an _expert/apprentice re:atlonshlp, a different
metap‘\or i8 necessary for further explication of this view:

Learnihg as iavesting: A metaphor. By pxcturxng students as

stoc.kholoers in "The Corporation” and "professors” as that

corporation’s board of directors, it is possible to illustrate

several features of the "conservative" cultural conception of

E‘professor;"f The student decides to "invest" in. this spec1fic )
"corporation” based on what it can do for him/her. in return for

"investments" of timé, monéy, and energy; the student expects a
substantial return, in the form of useful "learning:.”

In this corporation, as in any corporation,; it is the
responsibility of the company to make itself attractive to

i"l'nvestors; Thxs meéans that a good share of what the company does
must be accomplished with the "investor" in mind. _@Gnece the student

hag "invested " 8/heé has a voice in determining where the company’s

(1nclud1ng his/her) "1nvestments" might best be piaced so as to yield

maximum return; "investors" are not powerless in this milieu.

Because the corporation has an interest in keeping the students

"invested," its board of directors should continue to respect the

Judgements of its Sstockholders. In this way, the corporat1on is more

likely to supply what its "investors" see as a healthy "return.”
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I1f, on the other hand, 1nvestors" don’'t feel they are given

enough voice in the handling of their "investments;" they are

entitled to call the board of directors to account: If enough

stockholders were to do this, it would be in the best interests of

the corporation to take the "investors’" judgements into account by

either changing the way theé current board of dlrectors handieﬂ

"1nw=-stments" or by replacing the board vith a new one. 7In any

case, it i€ the primary responsibility of the corporatxon to assure
that studénts gét a healthy ketura on their "investment:"
A corpouration becomes a gocod one in which to "invest" by

demonstratlng its ability to deal with the neecds ot its "investors:."

This ability (on the part <t the ksard of d1rectors) involves both

the acquired aklll of placing "investments" where they wilil produce

must effectively, and the ability to be sensitive and receptive to

the differing preferences and judgements of ind: v1dua1 investors.

The "conservative" culture asserts that there is a certain
method of "investing" stuvdent time; money; and energy which

facilitates "léarning" while leaving room tc accomodate. student

beliefs and Judgements. This "preferred episodic sequence;" or

preferred method by which teaching should be accompl:shed is

presented as oné further method by which the "conservative?®
conception of "professor" can be made more intelligible to the

reader.
The preferrid epissdie sequence. The "conservative® conception

of the cultural symbol "professor" can better be understood by
examining a sequénceé of events which, for this cultural group,
embodies what should occur "in thé classroom". This more specific
set of expectationg is répresénted by the native pnrase "taught 1like

ari academic courseé", when that statement is uttered by a member of

the "conservative" group. For example;, "conservative" statements

'diSpa'ra'ge one "professor’s""trendy" teaching style as "non- academic,"

and point out that even though another "professor" "walks on desks"
and "quite often sings" as part of his "entertaining" teaching style,
studentsrcan "learn a lot about the topics" in spite of this style of
preserntation. In what follows, the elements of this episodic
segquence will be discussed in terms of saveral components of sp=ech
events from Hymes (1972), including topic, key, end, participants,
setting, and norms of interaction.

First of all, tne topie- of this s@quence involves what is
actually presented by the "profesisor" to the students "in the

-classroom,” these things beéing "pure, unadulterated facts" and

"topics." If there arises a "topic" about which relatively little is
"factually known (e.g., Elnstean s theory of relativity, Communism),
the "professor" is éxpéctéd to présent "both sides" of the issue. In
addItiDn, "professors" are expected not to talk at all about "topics"
which have nothing to do with the subject matter of the class.

Accord1ng to the "conservatives" then, the "professor" can
present both factual and conjéctural "toplcs" "in the classroomn,”
prOVIded they are relevant to the class, and that s/he does not
advocate one pos1t10n over another, , - )

Closely related to the topic is the R;i or "tone" a

prﬁfessor" uses when presenting mformat:on to the class. This norm
rfn.j:n:ida't.eC~ that all "topics" be preésénted using language which can be
shown to be free from opinion. In addition, a "professor" is
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expected to demonstrate 1nterest and excitement his/her subgect
through presentational style. - The more objectively excited a
"professor” can be about thé topic in the classroom, the better a
"scholar" that profeseor" ig considered to be.

Third, the purpose (or gnd) of an "academic course" is to "teach
so that students learn abcut the topicg.” This purpose can be seen
in contrast to the "liberals’" expressed. purpose of "teaching
studernits to become critical thinkers.” The conservathes" say it is
mcre important that the student "l&arn facts about topics" whilé *in

the classroom” than it is that the student be taught to be a

"critical thinker"” by the "prufessor.” -
The "end" which is to be avoided at all costs “in the classroom”

1=‘ that of "indoctrznatxng students to 1 cer ta1n bellef or point of

VE?Y' it is very important to the "conservatives" that professors"
"d;stlnquish between a classroom and a political conventlon, and

abide bLy the norms appropriate to theé context in wnich they find

themselves.

Fotrth, the identities of the partici ipants in this sequeﬁce are
the "professor” and studénts. The "profscssor” is an "instructor" whe
is. accountable to tl-e public” for his/her teaching by virtue of
his/-‘ier pOSItlon" w1th1n the academ c community.” This view of

gropp vlthin this speech communxty, in wh1ch the "professor® is a

"scholar” who is "accountable" to the "academic community" for

his/her "scholarly actions" and "professional conduct.” The

"conservatives®, _.hen, define a "proféssor" more by his/her
7pos17t7717o§" within the community than by what "actions" s/he
performs: Students are talked about as "members of the academic

\,ormunlty who are entltled to "academic freedom", that being the

right to criticize those whom they feel 1nh1b1t "learning."®

- Fifth, the setting should be "académic." This can best be
E‘E‘d?{?ft,c’,c’,‘i yfhen SEeen in contrast to a setting which is called "an
advertisement for a lifestyle," a "rap group,” or a "catecnism.” In

an "academic"” sett:mg, d1scussion .and debate are welcomed; and

exampies add to that setting by "illustrating” without being

offensive (e:g:, "explicit" or "pornographic”). All elements of this
sequence piay an important role in the setting, and this seems to be

a prxmary focus or attention in the assessment of "professors.”

F‘Ir-ai‘,r, the norms_ of interaction delineate which behaviors are

aﬁﬁro{:rxate "in the classroom." In this ideal sequence of events,

the "prcfessor exposes students to facts about a topic" and "welcomes

questlon._., debate, and discussion about the topics" while "in the

ciaszsroom.” Aithough the "professor” can teach "his/her own

viewpoint,” s/he must alsoc "teach other viewpoints" and not "promote

his/her own beliefs in the classroom.” Students are viewed as

capabile 7both of "Iearning and of "being indoctrinated,"” dependent

upon the behaviors of a "professor" to which théy are exposed. This

will be discussed further below, under the heading "an implicit

theory of communication".

. All of the above centrally 1nform an ep1sod1c sequence which

formahzes what members of the "conservative" culture talk about as

aﬁpprﬁoﬁpﬁrﬁiate behavxor "in the classroom. Thé closer any given

"professor" adheres to the norms set forth in this sequence (as
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opposed to being "trendy" or "entertaining"), the more of a "scholar"

s7he is seen to be. By taking into account both the existence and
the function of this sequence as a who.e, it is possible to map this

cultural group onto a framework proposed by Philipsen (1981).
Discussion

A ;'Traditional" vs. "Personal" Society

111psen claims that cultural communication functions so as to
malntain a balance of communal and perscnal forces so that
individuals can both 11ve in r‘ommunlty and yet remain free (1981, p.
14). One can characterlze t}.,, location or a certain society on an
xmuginary c*ont1nuum which stretches frcm emphasis on the individuail
to emphasis on the commuriity. Thig can be accomplirhed by examining
WhICh "forms" of cultural communlcatlon are prevalent within the

givern SOCiG’f}'.V Ph111psen identifies three of these forms, mentioned
earlier as "ritual,"- "myth," and "social drama" (1981, p. 9), and

identifies three types of societiés as "personal," "sositional," and

"traditicnal® (1981 PpP. 9- l(’l).,
Each of theswe socisrtal typ can be characterized by & "sacred

object" which "carries the Iréate st degree of unspoken force in

regulating publxc conduct A.nd in afflrm}ng shared identity"

(Philipsen, 1981, p. 1@). In a "pérsonal"™ sSociety, the self-concept

of the ind1v1dual is most important and worthy of fulfillment; and
coasequeritly, the form "social drama", wherein individuals test group
boandaries, is most prominent there - In a society found to be

"positional,"” the group is most important and worthy of veneration,

and the cultural form myth" is most prominent, as it allows the
individual to borrow from the group her1tage and by doing so "o

dignify and give coherence to his life" (Philipsen, 1981, p. 8). A

"traditional"” society venerates the code, or law, as the "sac-ed

object" most worthy of veneratlon, and_the form "ritual" is mcst
common in this type of society. "thual" is the form in which tlere
is "a structured sequence of symbolic acts, thé correct performance
of which constitutes homage to a sacred object"” (Philiosen, 1981, p.
6):

- The concervative" cultural group within this speéech community,

by advocating Juqt such a seguence, appears to be an examplie of a

"traditional’" society: The sacred object, or elemént most worthy of
6?9?’:?310" for this cultural group, is the "code" which
conceptuallzes "academic" behaV1or in the classroom. A "professor’'s"

standing as a "scholar" within the "academic comfiunity" is assessed

primarily by measuring the degree to which his/her behavior patterns

adhere to the rltual (or "preferred eplSOdlt" sequénce") and thus pay

homage to this "code

Contﬁriaist the above view thh the view held by the "lzberal"
cultural group. The "Ilberale" are concerned that the individual

professorc‘" be allowed to express themselves freély, without fear of

censure from non- profesmonals. In addition, theéy aré concerned w1th

"helping students become critical thinkers". Through these concerns

this cuitural group shows the attrxbutes of a "personal" society,

wherein the self- concept of the individual is seen as paramount and
most worthy of veneration.
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The intent of this discussSion is not to build a case for the

correctness" c,f one group. It is instead an effort to demonstrate a
method by whlch to 1nclude relevant context as an aid to

exp051ng thel*‘ most fundamental level of dlsagreement. The abli.ty

to uncover this level of belief in talk allows the observer a lens

which _is capable of both wide-angle and tightly focused examiriation.

Some ©f the themes which run con51stent1y throughcmtrthe

dlsrourse require further clarification in order for their role in

the controversy to be appreciated. Among the most notable of these

are statements central to the controversy which assert that there are

surch things as "unadulterated facts" which can be presented
"objectively" by a "professor."

Logical pesitivism., The conservative author Fuchard Weaver
_.lalms that beliefs such as this one reflect what is called a

"semant1c1st",v1e,w, in which "...the duty of anyone usiag ianguage is

fi:irexPre,s'sthé 'facts’ and avoid studiously the use of emotionail
colorirg" (Weaver, 1964, p. 67). The "conservative" cultural group

in this speech community would clearly prefer that "language for

which a referent can beé showr tc exist in the world" be used by
profe;sors" 1n,the classroom. Talking about language ir this way
refl=cts "porcitivistic" world-view (Weaver, 1964, p. 71).

Danlel J. O’Keefe provides a helpful discussion of "positivism"
(or "logical empiricism"). He states that:

...contemporary empiricists  distinguish 65%%{-9%@@:}77
statements (or terms or language) and +theoreticail

s’féf_éméhté {or terms or language). . Observation

statements . are _straightforward and uncontroversial;

they ~are factual;, theory-free descriptions. which form

the foundations of scientific knowledge...because of

'thlS ~ common "observation base," all theofl?,s,,,,a}‘,e,
ultimately comparable by reference to observations

(observation gtatements). Sharply distinguished from

observation statements arz theoretical statements;

these are problematic, and guestionable if not tied to
observations. (0’Keefe, 1975, p. 170).

The purpose of "teaching" held by the "conservative® W:::'Ei{'uf‘éi

group might best be phrased as "Here is the world expressed in

language that has been freed from t.:ndency and subgectlve colqrfatlon"
(Weaver, 1964 p. 69). "F'or him [@ pcesitivistl, an opinion...is just

an impedlmernt in the way of the facts. On his principle a cohesive
or systematized outlook must involve distortion, and this explains
why he automatically réfers to rhetoric as "propaganda® (Weaver,

1964, p. 71
By way of contrast,,the "llberal" cultural group within th1=

speech communlty states that not only "facts;" but all *intellectual

creationg" have a placé in the classroom. "Intellectual creations

are Judged by the criterion of truth, by which I mean nct only

fldellt}' to reality but also theoretical simplicity, explanatory

power, conceptual elegance, and logical coherence" (Wolff; 1969, p.
21). "The teacher communicates skills, to he sure, bui more

importantly he communicates an attitude toward skill, as well as
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attitudes toward clarity, honesty, responsiveness to evidence, a
concern for relevance. In short; ths teacher, when he is successful,
teaches values" (Wolff, 1969, p. 160). 7 N N
~ Clearly, the two cultural groups differ dramatically regarding
wvhich subjects are appropriate for classroom presentation: WhEat the
"liberal" group regards as one goal of "successful® teaching (the
imparting of values), the "conservative" group disparages as the
product of persuasion and "rheto:ic", and therefore “"propaganda" and
undesirable. This way of talking about the uses of language ré-eals
the "conservative" cultural group (within this speech community) to
be onse which is "positivistic" bv nature. Many statements emanating
from thie group become more intelligibie *o the outsider once this
assumption is understood. 7 B ,
Code of heneor. IZecond, the group identified as "conservat:ve"

within this Speéch community asserts that "professors" thould be
"held accouvntable to the public" for what they teach. They are

subject to this accountability because of their "positior " in what is
séen as a hierarchically structured society; they should not "abuseé
the public trust." Weaver calls this a "status" view (as opposed to

a8 "functionalist" view), in which a person’s primary identity aad
power is derived from his/her institutional role (1964; p. 28).

_ . Berger, Berger, and Keliner (1973; p: 90) demonstrate this way
of looking at a person to be characteristic of a "code of honor."
"The concept of honor implies that identity is essentially, or at 7
least importantly, linked to institutional roles: The modern concept
of dignity, by contrast, implies that identity is essentially
independent of institutional roles" (Berger, et.al:; 1973, p. 90).

The "liberal" group, for instance; talks about "professors" as
accountatbile to "p&#ers" rather than "the public:" & "professor’s"
standing as a "scholar" is determined both by "contributions to the
field" and by "abiding by professional standards of conduct". In

effect, members of this group are given identity and puwer primarily
by virtue of their actions, a belief consistent with a "code of
dignity". ) ]

By talking about a "profescsor" as one who has a "position" of

"power" within the community, and as one who has the "public trust"
because of that "position,” the "conservative" caltural group 7
demonstrates its admiration for a hierarchically structured society,
driven by a "code of honor," in which all members have a voice
relative to their "position." The "liberal” group; by way of

ggnj‘.;asf; places the most importance on the interests and experiences
of the individual, réflécting a "code of dignity" at work in thi

type of society. Understanding these assumptions also helps to

render more community diScourse intelligible to the observer.
An_implicit theory of communication. The group which instigated

the observation of professor talk "in the classroom? did so, at least

in part, based on théir viéw of how the communication process worie.
Members ©of the "conservative" culture described themselves a=
"students who want to learn rather than being indoctrinated™(33).

Rather than recommanding the altération of "student" behavior in the
classroom, S5 as toc enhancé this désired "learning," this group o
instead insisted that "professors" adapt their behavior to the rituai
detailed 2bove as the "préferreéd épisodic sequence."
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By talkxng about the teaching process in th1s way,rrre".bers cf

this cultura! group démonstrate their belief that a sender

("profeesor /, =an, by presenting a message {"facts;," "top cs,"
"opinions," "polemi=s") in a cértain way, cause rece1vere”
("stucents ") to "learn" rather “han "be indoctrirated:" One

Vimpl1cat1on o this view is that a "sender® 1ntentlogaly encodes
information in a8 certain way (into a message ); "sends" the

"message and most importantly, can cause *hat "7e7=:sage to affe_t a
"receiver” in an unmediated way. By way of contrast, the "l;l:oeral"
cuitux treats students as "critical listeners": _or put ﬁain?other way,

as "rece1ve1 s" who are at l1least capable of med.’atlng a "message:"
. Mexnbers of the "conservative" cultural group in this speech
commun:ty who have obv1ou=~ly achievzd the E'tage of "critical

liinking"™ are makirig suré that the "sendersg preieir}tiunblaeed
uncontestable "facts" to students who mlgh- o herw} 77777 see "oupinion"
as "fact." Belief in this one- way, source-oriented view of the

communication process seems to be a prime motivator for the

obscrvatzon and monitoring of the talk of "professors," and again,

awareness of this implicit théory helps the observer make sense of
community dis~ourse.

Concluclon
Based on ethnographlc interpretive analysis of te;\t, two

cultural conceptions oi the problematic term professor erﬁerged The

first t‘tage of analysis demonstrated that there were two distinct

bodies of discourse present in the public text, and that those Sodies
of discourse emanated from cultural groups labeled "iiberal®™ ar.d

"conservative" by the membérs of the speech communlty ﬁnalyslt

demonstrated also that "liberals" were labeled as such becaucse of

their belief that "professors" should be allowed to present whichever
points-of-view they feel are appropriate, while "conservatives" were

so 1abe1ed because ot the1r assertion that "professors" must assure

"balance in the classroom.
Hav1ng establ*shed the ex1=tence of these two cultural group 3,

anaiy81s then proceeded to the determina*tion of a professor s" place

witliin the world-view of each of the two cultural groups. Broadly,

the "liberal” group within this speech communltj defines a

prafessor" as a person who "treats students as crltlcal thinkers

the ‘conservative" group deixnes him/her primarily as one who

respecfs student beliefs" and "exposes students to a d1vers1ty of

topics." Explorlng these two concéptions and the discourse

surrounding them revealed several relevant features of each society’s

world-view: . 7
F‘Irst, the culture wh1f"h advocax.es "balance" in the ciassrcom

(the "conservative® culturs! can be identified as a "traditional”

society by v1rtue of its vrneration of an episodic sequence (way of

doing things in the classruom:, adheréncs to which determines the

quality of a professor. . Second, this "conservative" group

demonc'trates a po51t1v1st1c outlook on the world. Third, this

cgltrirai group predominantly Subscribes to a "code of honor,r as
opposed to the "code of dignity" which d,rlves the "liberai" group

within this speech community. Finally, the "conservative" group’s

theory of communication is a primary force driving this group’s

insistence that "professors" resent information in a certain way.
p
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F‘zfth, and pcrha,.:s most 1nterest1ngly tihis study offers the

Opportunlty to compare community-specific conceptions of "liberolism"

arjgi"r‘enservatﬂ'm with larger-societal definitions cf these terms

Through comparison of the féatures of these locai cultural groups

with _accepted societal dehrntl_:ns of liberalism arnd coriservat =m,

thc appropr iateness of the labels chosen by this commun1ty can be

acsessed.
The cnnservat1ve=‘" w1th1n this speech communlty‘ being

pesxt}y}sx ', talk about such things as the existence; desxrabxllty

and presentab1l1ty cf 'unadultera‘.ed facts." Richara We}*vei‘; h1mse1f
a weii kriown cornservativé, attacks this vies as 1nc.omp¢._-ble thh the

more "truthful concept -of what it means to be 2z human bexng 7\1964;
P: 134); heriv> inccmgatible with his cunception of coaservatism.

Aii':lzgqg}z the "conservatlve cultural group appears to strey irom an
égseg@ed definition of conservatism via its positivistic world- -view,
the group ac*ually adheres fdirly closely to the modern societal

definition of the tern. - 7
In its brc»adest sense, conservatism defenrds the status quo and

resists change (Almond, 1974; Baradat, 1984; Macridis, 1983:.

Interestingly, by showing th&msélves to be very much in favor of

776-5'7157&-55{ for each individual’s beliefs in the classroom, the
"conservatives" within this speech community express "the basic

concept asso<ziated with the origin and growth of iiberaiism and of

liberal socisties" (iac-idis, . 18). This belief puts them right in

step with modern American conservatives. Conservatives today in the

U.S. actually subscribe by and largé to the tenets of nineteenth
antury liberaligm: economic individualism, competition, free

enterprise, personal ireedom, and no state interventior (Macridis, p.
82,

.. This group also subscribez to a "code of iionor", a code which,

aCcorcxng to Berger, Berger, and Kellrer (1973), has been 1losing

favor. in the world (and the U.S.) for décades, even centuries, and.

rooted very deeply ir. history. The modérn concept of "dirgﬂﬁiiziihss

been ga1n1ng favor in itg place. Th& "conservative" cultural group

within this speech commuriity manages to bé conservative in the

broadest sense by trying to presérvé thé status quo in the classroom,

the hazy, trad1t1cmal n1°tor1cal concept of "an academic course,"

which is translated into behavior az the ritual (or "preferred

episodic sequence") cmflined earlier. Thig group also reflects

current American conservatlve thought by emphasizing the rights of
the individual whiie harklng back to the traditional ways of doing

things which they feel worked so well for this country.

The "liberai" cultural group, on the other hand; displays

several attributes of classic (rather than modern American)

conservative fhought’ "l::lberals" within this gpeech community view
opinion (as well as all "intellectual creations") as legitimate for
presentation "in the classroom" 2 view consistent with the

conservative Richard Weaver. This group also believes, as expressed

by one informant, that "professors have a place in the university

because they know more than studente do"(47). Society at the
un1vers1ty, in this view, is hierarchlcally arranged, with authorlty

going to those who are equipped for it in this Society. This view is

consistent with classic (e.g. British) conservative thought (Almond,
p. 155; Macridis, p.78).
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N This group also expresses the libzcal emphasis on the righte o:
the individual, or the "code of diga'ty." In this casze, they talk
about the "professor" as one who has the right to express him/hérself
as s/he izels is appropriate to the situation: - o
) To what does this discussion zdc up? The terms "liberal" and
"conservative,” as applied to the controversy withia this speech
community, are very helpful for analyz:ingy community discourse. The
match between the community detfinitions and societal definitions,

Loweéver, is not close enough to warrant general claims regardirng
nsuional political thought. The discucsion remains interesting at
the level of slcewing how merbers cf one sneech community 1ahe! and
talk akout their belief syscemz; and now thiit discourse informs the
conclusions drawn from it. 7

- This study is not meant ‘o be a basis for universal asses.iment
of what a "professor" ir, and should be. Comparative ethnographiez
would need to be conducted in ord=r to discover dimensions of r&aning
for this térm in other speech communities; should such & thing want
to be done. 7 N o

- A mcre immediate goal of *his study is to point up the facility
of the ethnography cf communicztion (Hymes, 1962, 1972) as a method
of discovering tacit cultural knowledge within a given community. To
realize that talk, especially everyday talk; can manifest the
system(s) ol symbols and meanings within a speech community (Geertz,
1973), and that the systems and their users can be discovered and
inveéstigated using this methodoiogy; is heartening to the studént of
culture. ) ] o )

Once this underlying cultural knowledge has been unearthed

within theé speécific community, it has the capability of reflecting
back on and illuminating what is occurring in larger society, as in
this study’s comparison of local and larger-societal conceptiong of
"liberalism" and "conservatism." In Cities on a Hill, her

examination of four distinct American cultures, Frances FitzGerald

chose to study those cultures as exjsressed in and through four small
communities, saying that "They had a prismatic quality...they served
to show what was happening in a much more diffuse fashion in the
society around them. As they were carrying on social experiments, £o
they were themselves exploring the American Scene and themsclves,
asking the éssential questions of who we, as Americans, are, and how
ve ought to live." (1986, pp. 19-20). ) o ,

~ . It is hoped that this study demonstratesz both the need for and
utility of local cultural knowledge. This knowledge serves as a

means of unraveling problematic community discourse, and by so doing,

offering a point of reference for larger-societal constructs.

M:
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Card,; S. (1‘:‘85 October z4) F‘r € speech for all...even

them. The Daily of *he Unive{lSJrry—e{—Wachlnqton, p. 4:

Card, S. (1985 November S). The joys of the job. The
Daily of the University of Wasthn&tora, p.- 4.
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Freeman, J.R. (1985, October 15). Brown & McCarthy again.
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Washington; p. 5.

From SDS to AIA: FPolitics (as usuai) on college campuses.

(1985, October 6). The Seattle Times, p. AlS8.

From the editor: What the controversy IS all about.

(1985 October 28). The Washington Spectator, p- 3.

Give ;Accurac'y in Academia’ a cail: (1985, October 7).

lAdvertisement). The Washington Spectator, p. 6.

Goldsmith, S. (1985, October 9). Conservative UW students
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Goldsmith, S. (1985, October 14): UW profs react to

conservative attack. Seattie Post-Intelligencer;
pp. D1, D2.
Graduaté Studen”. #1. (1985, November 5 tinterview with

doctoral-level graduate ctudent/teachlng assistant in

speech communication at the Hniversity of Washingtonl.
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