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ABSTRACT
A study investigated the apparent inconsistency of

meaning connected with the term "professor," using the problematic
aspect of the term as a way of examining tacit features of a
particular speech community. The "social drama" that served as e
catalyst for the study centers around the presence of the nat3cia1
"Accuracy in Academia" organization, brought to the campus of the
University of Washington by staff members of a self-described
conservative campus journal that implemented a campaign to monitor
professors Suspected of spreading liberal, leftist, or Marxist views
in the classroom. Over the course of an eight-month period 65
different occurrences of talk relating to the social drama were
collected, and from these data, 215 statements relating to the term
"professor" Were recorded. Based on ethnographic interpretive
analysis of text, two distinct cultural conceptions of "professor"
emerged--liberal and conservative. The liberal group within the
speech community defined a "professor" as a person who treats
students as critical thinkers, thereby eliminating the need for
balance in the classroom, while the conservative group defines
him/her primarily as one who respects student beliefs while exposing
students to different viewpoints. An exploration of these two
conceptions revealed that the conservative culture can be identified
as a traditional society by virtue of its veneration of an episodic
sequence (way of doing things in the classroom), adherence to which
determines the quality of a "professor," and by its reiteration of
the status quo. The liberal culture group displays several attributes
of classic (rather than modern American) conservative thought--for
example, the rights of the individual and the legitimacy of opinion
for presentation by the professor in the classroom. References are
included and appendixes contain a comprehensive inventory of data
citations.) (NKA)
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Accuracy in Academia?

"Profe88or" a8 a Problematic Cultural Term: An Ethnographic Study

Not only the character bUt_also the degree of a culture
18 respon8ive tO the prevailing image of man. For what
man_ tells himself _he is manifeSts itself soon enough in
what he doe8 and tay even predetermine what he can do.
(Weaver, 1964, p. 134)

IntrodUdtiOn
Dell Hymes (1962) claims three things to be true about the

speaking done in any given speeCh community._ First, the speech of
any given group constitutes a system; second, speech arl language
vary cross-culturally in function; and third, the_speech activity of
a community is the primary object of attention. Thus, speech is seen
as systematic, varied, and conStitutive of a shared world-view in any
given speech community; _Based on these assumptions, Hymes asserts
that the everyday speech of community members can be studied in order
to determine tacit knowledge Within a given_speech community.

It has been stated _that this tadit cultural knowledge is
essential in order to make sense of speech whoE, meaning is not
apparent (Philipsen, 1986). A study which_ utilizes the speech of a
community as a way of determining this cultural knowledge is labeled
by Hymes an "ethnography of communication" (Hymes, 1962). The
current study is an example of this approadh, with goals similar to
Katriel and Philipsen's (1981) study of the term "communication".
This study seeks to determine the system of symbols which comprise
the talk about the cultural term "professor" within a specifiC Speech
community; and to explicate dimensions of meaning which W111 help to
make that discourse

The title "professor"' labels a role whose interpretation is
sometimes problematic in American culture. The appearance on the
University of Washington campus_in recent MOnthS Of_a_group whose
stated aim is to monitor'and make public ti'e talk Of "professors" has
once again made this a prominent term in the discourse of a speech
community; in this case; the speech community which encompasses the
University of Washington;

There is no one; clear, coherent conception of "professor"
apparent in a cursory reading of discourse_from this speech
community; This statement, made by an emeritus professor of hiStory,
hints at one perspective: "Once a professor has established himself
in his field, he must be free to state his conclusions."(24)
Contrast that conception of_ "professor" with the one embedded in
this discourse, taken from The Wa8hington-S-0-Eitor-, a self-described
"conservative" journal published_at the University of WiShington in
Seattle: "The question is: Has Professor Ames forgotten the
difference between a UW communications course and a demddratic party
function? Answer: Either yes or he doeSn't Care."(29) Another
statement from The Washington Spectator- reads: "Ramet is an
excellent professori_covering [his subject] ftot_a completely
unbiased position; You hear no polemicsjust the pure,
unadulterated facts."(29)

BEST COPY AVAILABLE
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2
This research project, rather than bemoaning the apparent_

inconsistency of meaning in the talk about the term "professor,"
instead chooses to use the problematicity of this term as a key, a
way Of_ examining tacit features of this f-Ipeech community which might
not otherwise come to light. Submitting a large sample of discourse
to ethnOgraphiC interpretive analysis produces two different and
related groups of c-mclusions.

_firet; the term_"professor" will be treated as a "cover term"
and "included term" for_other, related speech within this speech
community (Spradley, 1979),_ so that some measure of order may be
brought_ out of chaos. Thip stage of analysis first displays
community discourse about "professors", and then demonstrates that
the discourse emanates from two distinct cultural groups (terminology
Geertz, 1973 ) Within the speech community, each of which has its own
conception of_what a "professor" should be and do.

Second, having_ established the existence of these two cultural
groups through their differinn conceptions of "professor", the speech
of these twO groups is then submitted to further analysis; This
allows fOr the placement_bf_these groups on a general descriptive
framework explicated by PhilipSen (1981), and a discussion of several
ideologioal_features apparent in community discourse;

In order for this project to utilize the problematicity of the
term "prOfessor,"_it is necessary first to demonstrate that such
problematiCity_exists in community discourse. This demonstration
will be accomplisned_in two general ways. First, an accurate account
will be presented of_the events which acted as catalyst for the talk
about the terM "professor" yithin this speech community; Second, the
discourse which emerged Yithia this context, and subsequently served
as the data for this study,_will be displayed. In this way, the
problematicity of the term for the members of this specific speech
community will_become apparent.
The Context: Social-DraMS

The talk aboUt _the problematic term "professor" arose from what
is_termed a "social drama" ,(TUrrier, 1980). Social dramas "occur
within_ groups of persons who share values and interests and who have
a real or alleged common_history" (Turner, 1980, p.149i. Social
dramas (along Yith "rituals" and "myth") are characteristic forms by
which a community's sense_of Shared identity rzan be affirmed and
negotiated (PhilipSen, 1981). The dramatic action follows a sequence
of four phases;_

First, a violation of the Communal code c.2curs, a breach; Then
follows a second stage of Yherein community members attend to
and make public the violation. _Third comes redress, in which the
offender atteMptStO ccrrect the damage caused by the breach; Last,
the offender is either related-rated into the community, or a schism
is recognized by the community (TUraer0 1980). Social dramas serve
the unique function Of_defining the boundaries of communal life and
of reintegrating into the group those persons who have tested those
moral boundarie8 (Philipsen, 1981, p. 9).

The social drama which served as the catalyst for this study
centers around the presence of_the_national "Accuracy in Academia"
organization on the campus ci the UhiVersity of Washington in
Seattle,_ Washington. The organitation0 formed in August of 1985, is
headed by the Co-host of a fundamentalist Christian radio show and is
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3
directed by the son of a Hungarian "freedom fighter". _ItS stated aim
is to expose professors who lean ideologically either left_Or right
in the classroom. The group alleges that there Ore 10,000 Marxists
currently among the 600,000 professors in the United_Stateg.(39)

Staff members of The Washington Sbectatb-r, a Aelf-described
"conservative" campus journal; brought the MOVeMent to the University
of Washington by implementing a campaign to"Mbnittit OtbfbagOrs
suspected of spreading liberal; leftist, or MarXiSt ViOWS in the
Classroom."(23) In October of 1985; The Washington-LS-PeStetor
published a list of those professors they deemed "the W_OrSt On
campus"; along with a rationale for the inclusion of OaCh On_that
ligt. Reaction to this list from the campus community Snd the
community at large was immediate; energetic, and varied, making the
dir_thibk (during the "crisis" stage of this 80Cial_ drama ) With_
public discourse about "professors". This public text fOrted the
tajoi-ity of the data base for_this study;

The first stage of analysis can be conceptualized_SS an atteMpt
to make that talk about "professors" less problematiC by
deMOngtrating the ways in which the natives of this_ speech COMMOnity
themselves render this talk intelligible. A description and_diSplay
Of their talk about the term "professor" is the necessary firSt Step
in thiS process.

Method
Procedures-for-Data Co11,2ct1on

Data for this study were gathered over the course of eh bight-
month periOd, beginning with the publication of The Washing-tbn-
Spect-sto-r's list of suspect professors at the University_Of
Washington in early October of 1985; Data which were C011ected
dUring the latter months of the study were included only if they Made
some reference to the controversy; or social drama; SUrrOunding the
role of "professor" at the University of Washington. ThiS criteriOn
SerVed to maintain the desired focus of the study Oh Speech Situated
in a particular time and place. _

Sixty-five different occurrences of talk relating tOthe_SoCial
drams were collected. From these various occurrences; 215 StateMentS
relating to the term "professor" were recorded._ Included in thiS
number are statements culled from articles; editorials, and letterS
tb the editors of the two large city newspapers (The Seattlie TiMtS
and Seattle- Post-Intelligencer); statements discovered in_srtiOleS,
editorialS and letters to the editors (published and utipublihed) Of
bOth_thei_campus newspaper (The Daily of the_University Of -WS-Shing-t-bh)
and T-herinbton Spectator; and statements given during a SerieS of
uhStruCtured interviews with eight members of the speedh cOMmUhity
under investigation, including four faculty and folir studentS choSen
fcif their awareness of but lack of public; verbal involvetent ih_the
controversy. The interviews were used primarily to deterMine Whether
the _ethnographers conclusions; at various points in the at40y,
intelligible to other members of the speech community; and fOr the
purpose of adding to the available discourse;

A COMprehensivr ,? listing of_aII data is recorded i-i the appendix
St the end of this paper. All references to community _diSCOUrSe in
thiS text Sre followed by a reference number in parentheses.
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Condensed verbatith field_notes were recorded_immediately after

each of the interViewS (Spradley0 _19790 p. 75). These condensed
versions of the talk Whidh tOok place during the interviews served
the purpose of recording key terms and relationships_as expressed by
the informants. In addition tti the field notes, regularly written
memos delineated cOncernb,,prOblems, and .nsights encountered during
the process of data OcilleOtiOn and analysis (Miles and Haberman;
1964); In this way, the OthhOgrapher's thought processes, as well as
the data, became part bf the_permanent record which assisted in the
drawing of conclusions ft-OM the information available in the
discourse.

The Nature of the 1Mb-course,
"[Profoor BEittlh i6 on the list of 'the worst_on

campus'1_ bocauee he teaches his viewpoint and his
viewpoint only." (StateMeht attributed to Joe Friend, a
former editor of TheWashin-qton -S-pectator; 39)

"But I think We all 'Leech from a perspective. A
class in women's ett4litie dOeSn't give a balanced look
at men's studies." (StateMent attributed to professor
David Barash; 39)

"You can't very well tar a man with 'unscholarly
conduct' if he readheb a cOnClUSion that's different
from your own." (StateMent attributed to Arthur Bestor,
professor emeritus Of hiStory; 24)

"Conservative ideaa ete being squelched on
campus." _(Statement _ettribUted to John West Jr.,
managing editor of The WaShi-tigt-berec4a-tor; 23)

"AlI we ask is that EpreifeSsors) at least have the
courtesy to respeCt but _beliefa. All we want them to
do is introduce stUientS to differing poirts of view."
(Statement attributed tO JOhn West Jr., managing editor
of The Washington Spectator; 33)

"Professor WilliS ['COI-lick has endeared himself to
students with his MOSt UnUSUal teaehing style...Willis
has been knovn to *talk atop classroom desks, pull
students' hair; and quite often eihg. 'Willis classes'
are extremeJy entertaining to _be sure, bal. students
learn a lot about the topida they Study from Willis."
[Emphasis addedl(29)

"If you're the type Of perooh whip thinks English
ought to be classified aa a_SOcial Science, then Prof.
Patterson is for you. _Pat_terbOn likea to be trendy.
He'll try to find feminiam in Edgar Allen PO6; he'll
apply Clifford Geert2'S CUltatal anthropology tn
Puritan Literature." (From The-WaShingttin Sbectetor's
list of 'the worst on dampus' 29)
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"[Professor Pedro Ramet] allows an aMoUnt Of
freedom in the class for students to explore specific
areas of interest to them; Ramet iS truely [SiO]
engrossed in his subject; covering it from a completely
unbiased position; You hear no polemics on the eVilt
or virtues of Communism, just the pure, unadulterated
facts."(29)

"They have a right to academic freedom, but with
that right they also have a responsibility not to_use
their position to propagandize or promote a polititzl
belief." (Statement attributed to Laslo Csorha;
director of "Accuracy in Academia"; 39)

"Reading Thursday's article on the group called
Accuracy in Academia was interesting; Liberals call it
censorship; conservatives call it an attempt to create
a balance. "( 5)

"It is an attempt to insmt that in an institution
of higher education, opposing viewpoints be admitted to
the classroom (this point ought to be mootv any
responsible professol- is probably already doing this).
For_ the few professors who abuse their position and the
public trust, [Accuracy in Academia] becomes a
disseminator of information to the general public
informing them of this iact."(5)

"Academic subjects can rarely be objectively
presented. The purpose of learning is to prjmote
thought, and thought inspires opinion; Balance in an
academic_ setting; if such a thing can ever be attained,
can only come about by broadening rather than
reatricting the ideas taught therein;"(12)

".almost every class you go to, you _hear the
professor as he spouts off about how stupid the
conservative viewpoint is. (Unless it is a sensible
class like accountingill0)

"We're not censors; we're not ideological hit men,
we're just students who want to learn instead of being
indoctrinated." (Statement attributed to John West Jr.,
managing editor of The Washington Spectator; 23)

"We want to make sure professors are hi?Id
accountable for what they teach." (Statement attributed
to Laslo Csorba, director of "Accuracy in Acadewia;d33)
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These statements have in common two important clements: all
discuss the role of the "protessor", and all emanate from the same
speech community, that of those persons concerned with and verbally
involved in the University of WaShingtOn. These statements, however,
are also different from one anOther, in that all of this discourse is
clearly_not spoken with one "vOice". _The immediate task in analyzing
these samples of discourse. and the larger_ body of discourse of which
these are representative, is to determine how many "voices" there are
in this discourse, &nd from where those_"voices" emanate. Bacei on
analysis of the above statements and others, it appears that one way
in which the members of this speech community maks_this potpourri of
talk intelligible is by bearing :in mind attributes of the person or
persons who utter a given piece of discOurSe. There are two general
ways this is accomplished;

First, embedded in the discourse are repeated references to one
ideological orientation or another. The two moSt prevalent labels
which the speakers-assign to themselves-and others are "liberal" and
"conservative". Attaching one of these labels to a speaker
apparently helps a listener from this speech community make sense of
that speaker's utterance;

Second,_ by also looking for a speaker's position on the issue of
whether it is the "professor's" respo.isibility _to assure "balance in
the classroom", a listener is assistel in making sense of discourse,
and of the controversy as a whole. Utiliting the above and further
samples of talk, I will now demonstrate t:10 validity Of these two
types of indicators for the members Of this speech community.

"Liberal" and "conservative" as labels. As can be readily shown
through a display of relevant discourse,_ the labels "liberal" and
"conservative" are the ones most commonly used by speakers to
identify their ideological orientation. "COnservatiVO_University of
Washington students. said they will expose UW_faculty members whose
teaching excludes conservative viewpoints," Stated one reporter from
the Seattle Post-Intel1ioencer.(23) One repOrter from The-S--ttic
Times began her_article with the statement "Conservative cbllege
students have formed a national group to spy op professors whose
politics are considered questionable."(39) The Washinbuteintatian
repeatedly identified itself as "a conservative journal."

At the other end of the spectrum, The WashinotonSPeCtate
charged that "liberal professors commonly ignore- or attadk-
conservative ideas in the classroom."(24) The editors of The Seattle
Times stated that "conservative students propose to expose professors
who demonstrate a liberal slant in the classroom."(20) Laslo CSOrba,
the directc7 of "kccuracy in Academia", was quoted as saying "Social
science departments have traditionally been haVeriS for liberal
doctrine...AIA investigates cases not only of prcifessors who are too
liberal, but also those who may be too conservative. The problem,
however, is coming mostly from the left."(33)

The above discourse, being representative, demonstrates that the
labels "liberal" and "conservative" are used _consistently_Within thiS
speech communiy to denote a speaker's ideological orientation.
Speakers identified as sharing a common label are also identified as
sharing a common position on an important issue. Although several
issues appear to be in dispute within the discourse, the brit. Which
appears most central to the controversy is the i88tle of whether or
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not it is the responsibility of a "profesor" to present all sides of
a given issue to his/her class. Further samples of discourse can be
examined in order to assess the lccuraCy Of thig

"Balance in the cassroom": IndiCator --O-fb-r-i-en-t-at-ion. This
statement, made by David Barash, one Of the prbfesSors named in the
'worst on campus' list, typically addressed thiS iSSUe: "It's
dishonest for an instructor to claim he'S preSeriting an unbiased,
God's-eye view."(33) The Washington Spectator seemed to agree only
in part, stating that "(Professors] have eVery right to make
(their] point of view known to Ett.ir] students...as long as they
don't give short shrift (or no shrift) tt. other VieWpointe."(l) This
point-of-view was amplified by an anonymous letter-Writer, Whb stated
that "...anyone who resists the introduction_ of opposing viewpoints
in his course and calls it 'academic freedom' is probably himself a
master of both thought control and Doublespeak."(5)

Steve Olswang vice_ provost for academic affairs, stated that
"There's no policy that says (professors] can't be One-Sided. If the
stated purpose of the course is to teach about the negative impacts
of nuclear war, and, that's what the professor teaches, then he's_
doing his dob. A faculty member teaches from the perspeCtiVe he's
faMiliar with."(24) Another professor, Bradley Scharf, claimed that
eVen though his long-term goal is for students to have "a halahced
picture of the world", he doesn't have to teach studenta "the
Official government view" in the classroom: "They can get it every
day on television."(39)

To the extent tnat the above statements are typical Of the
diScourse surrounding the term "professor", it would seem that the
public assertion that _it is the "professor's" respOnsibility tb
enSure "balance in the classroom" appears to be the actual breadh o.
the communal code which instigated the controversy. One apparent
methud by which members of this speech community make intelligible
the talk about "professors", then, is to determine Whether a given
Speak ?r is in favor of or opposed to the "professor" being
responsible for assuring "balance in the classroom".

It can also be shown that each ideological label ("liberal"Or
"cbnservative") consistently covaries with one of the twO pOSitiona
oi- "balance in the classroom". In the discussion which folloWS,
theserelationships are made explicit;

Hubert G. Locke-, one self-procIaimed "ultra-libetal pl-r-fesSor"
Stated, "1 am quite open about my political biases in the
blaSsroom...I believe my students have a right to know tehat My biases
are."(3P) David Barash, another professor labeled a8 "libetal,"
stated "I'm not going to make any effort whatsoever for a balahdd
appi-dadh (in the classroom]."(21) Based or these statementa ahd many
ethera like them, it is apparent that persons who are opposed tb
"balance in the classroom" are the ones generally referred tb as
"liberal" in orientation by members of this speech community.

T-heWe-s-hington Spectator, repeatedly self- and Other-described
aS a "dbriServative journal," wrote "We vant to encoUrage professors
tb include a diversity of views Lin the classroom]."(21) Another
statemento attributed to the editor of that journal, asserts that
"...When only certain points of vie-, are included iti the classroom,
then students are being denied their rrght to academic freedom; their
right to listen to all points of view; their right to make up their
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own minds intelligently without being_led alohg like pupils in a
catechism class."(21) _ This discourse shows that_ Speakers in favor of
"balance in the classroom" are the oneS_ generally deacribed as
"conservative" by members_of_this speech cbttUnity.

Utilizing the question of "balance ih the claSSrbbm" as a sort
oi fulcrum, the natives (and the ethnOgrapher) ban then divide up the
discourse about the term "professor" into tWO general camps. If the
speaker is in favor of the "professor" enSuritig "bUlance in the
blassroom," thalt speaken is identified aS a "ctinSerVetive." If, on
the other hand, the speaker is_opposed to the "prOfeSsor" ensuring
"balance in the clasF;room," that speaker is identified cs a
"liberal."

Utilizing these two distinctions it WAS pOSSible to identify
Segments of discourse as emanating from Either_ the- _!.-conServative" or
the "liberal" cultural group; This produced a tWbfold data analysis
yielding two separate and distincticonceptionS_Of "prOfebbor." This
analysis also allowed a much tighterifocus oh the cultural groups
theMSelves by treating them separately, and etphaeiting dimenSions of
Similarity and contrast between the two.

TWO distinct cultural oroups. Geertz (1973) defiheS _"-cUlture"aa "an historically transmitted system of symbole_ahd their
Meanings." In order for the labels "liberal" and "ConServatiVe" tb
denote two distinct cultural groups wlthin this particUlar Speech
-community, it must be shown that while_the entire Speedh CbMtUnity
May share _a system of symbols;_each of these twO labelS repreSents a
group Which utilizes its own unique system of_ meahihge. The
teMaihder of this study sets but to show just that.

Analysis will continue by demonstrating the diSparity, Within
this speech community, between liberal" and "coneervative" Cultural
CbildeptiOns of the term "professor." Then, by demOnStrating the
diSSiMilan placement of tne term "professor" withih each grOUWS
System of symbols and meanings, societal values ahd vievre bf the_
COMMUnication process can be shown to differ between the tWO cUltural
groUpe. Intelligible accomplishment of this analysis enhandeS the
Validity Of the "liberal"/"conservative" and "balance in the
blaSSrbbM" distinctions as indicative of the two "voicee" within this
Speech couriunity.
Proc-edures fon Data Analysis

Data analysis involved two general moves. Tese Were hbt
acCotpliehea in a linear fashioni_but rather were allowed tO feed
intb_One another as new data and insights were expoeed at One_Or
another Stage. The first move involved a "domain -Fulalysis
the term "professor." Spradley (1979) defines this type of ahal4leie
ae "6 search forcultural symbols which are included in larger
categorie.:7 (domainz) by virtue of some similarity" (p._94) ThiS
etudy bets oUt to look for cultural symbols which make_ up_the domain
"prbfeSSbr" as well as the symbols which make up the domainS of
those terms.

Aprevious1y published list of types o.f. semantic relationshipa
waS _Utilited in the initial stages izf this process (Spradloy; 1979;
p. TheSe semantic relationships were found to be prevalent in
the_talk and language systems of many different culturea; and pr_ovcd
to_be_ a useful tcy.)1 in the analysis of discourse. The two semantic
relationShipS which proved to be the most useful during the initial
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9
stages of data_analySiS were "x (is a kind of)y," and "x (should be
done by) y," with the term "professor" functioning as the "y" term in
each case. These seMahtic relationships yielded several other terms
which are used_by the natves to refer to "professors," and norms
dealing with a "profeSSOr'S" behavior, respectively;

Domain ahalySiS cOhtinued0 utilizing the semantic relationship
"x (should be _cicih-e by)_ y," With the "y" terms being_several of the
most prevalent other terms used to refer to "professors" (e.g."x"_
should he done by "instrUctorS0" "x" should be done by "members of
the academic community"). This procedur, facilitated the emergence
from the talk of norms pertaining to the behavior_of someone called
by one of the other terms. _This procedure was accomplished
separately for "conservati_ve" and "liberal" discourse, as were all
procedures of data ahalySiS.

The second move ih the data analysis process involved
examination of the doMains_identified in the first part of the data
analysis._ In particular, the norms pertaining to the behavior of a
"professor" were compared with the norms pertaining_to the behavior
of someone called by one Of the other terms (e.g. "scholar") in order
to achieve a taxonomic analysis of_the term "professor" (Spradley,
1979, pp; 1447150)_ for each_cultural group. The goal of this step
was to demonstrate the relationehlia,s among the terms discovered_
during domain_analysis, _to determine which of the other terms are
actually "cover terms" (dOmains of Which "professor" is a subset) and
which are "included terms" (or subsets of "professor") relative to
the,problematic term "professor" (Spradley0 1979). This was
accomplished through a coMpariSon of the norms and roles talked about
by each cultural group.

Accomplishment of this taxonomy facilitated the definition of
the term "professor," utilitihg the explicit symbols and tacit
relationships discovered _in the discourse of each cultural_group
within the speechLcommunity._ The syMbols and relationships by _which
the members of each cultUrrAl_ group make this term meaningful fall
most intelligibly under two diStirict cefihitions. Explication and
analysis of these two conceptionS iS detailed in the following
section.

IR6SUltS
_ Initial enalysis of the problematic term "professor" yielded the

presence of s.everal other terms _which symbolize different "types" of
"profesFors." Most pervasive and consistent among these terms were
"scholar-" "instructor," "faculty-Mber-," and "member of the
academic community." These terms were Used by members of bo'c.h groups
within the speech community. _Subsequent analysis, however,
demonstrated that the tWo cultural groups define these common terms
in very different ways.

_ In the discussion which f011ows, these common terms will be
defined, utilizing the ihdigenous terminology of each group to
articulate the "horms," or_"behaviors which are obligated, preferred,
or_prohibited"_,:Shi-Janoff, 1980, 0. 57) for a person who is_called by
one of these terms. Once these norms have been explicated, they will
then be held up tor compariSoh with the norms which regulate a
"professor's" behavior. In thiS way not only can the term
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10"prbfeasor" be culturally defined, but it can also be accurately
plz4ced in context with other related talk which surrounds it.

The two cultural groups found within this speech dOriirinihity Willbe e>cplicated one at a time. First, two culturer-specific definitiontbf "what a professor is" will be set forth, one from each grotip
("conservative" and "liberal"). Second, the two definitions will be
compared in detail, not only to each other, but also to conceptsoutside of this specific case and community;
The -"Liner-a-1" G5.i-Itura-1 Group

The "liberal" group describes a "scholar" as one who is an
"eXpert," ihb "pUts ideas down on paper where they can_ be criticized"by other "experts." The "scholar" is in the business of "creating
knowledge through research" which s/he then submits in accordancewith the "publish-or-perish rule." Although a scholar is held
responsible fbr bie/her "views" by his/her peers in the "academic
community," and_ is expected to be "accurate about factual things,"that same scholar ie "not told what to teach by non-experts" in theclassroom.

The "liberal" grbup talks about an "instructor" as one who"teaches courses." "Instructors" should be "clear" and "open-minded"
wi+.h their students about their "political biases" "in the
olast--;room." This person should not "claim to present an unbiased,
Gocis-eye view," nor should they "teach a course to please anyparticular point of view"; an "instructor" should, however, be ableto "juttify hie/her teaching perspective." Ultima.tely, an
"instrUctbr" teaches students to be "critical thinkers" by "making
hie/her decision7making process explicit."

The "liberal" group describes a "faculty member" as a "teacher"
who teachee from the "perspective" wi th which s/he is familiar; As
seen by thls _culture, "faculty members" should "speak their minds"
and be free _from "intithidation." A member of the faculty is rewarded
with "tenure" for abiding by "professional standards of conduct."

Members of the "liberal" culture talk about a "member of the
academac- co-nail-un-3-t-3v" as one who must, most importantly,_ "defend"_ and
"maintain" "academic freedom" and "free speech," both "within our ownranks" and "in the classroom." A "member of the academic community"
should "create knowledge throtigh research" and be "free to statehis/her tOriclusions." Thie person should also prepare students to
"underetand and change the world" by "improving their minds" and"training them tor careers." , A member of this community should not
"express dogmas" or "promote action regarding personal views in the
classroom."

The above cultural conceptions provide a set of behaviors
perceived as appropriate for the most common types of "professors"
referred tb ih_ the tekt. By comparing these descriptions of
appropriate behaviors with the behaviors described as appropriate (bythe "liberal" group, below) for a "professor," a definition of the
term "professor" can then be formulated, utilizing terminology andinterrelationships found within this culture.

Normsf-or -a "prcife-e-sor:. "liberal" group. The "liberal"culture talks about a "professor" as being a person who, most
importantly, "treats studrits as cri tic:al thinkers." Because of thisbasic orientation toward students, a "profa,ssor" does not need to
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11have a "balanced approach" or teach the "official government VieW"becatiae students can hear that "every day on television." The job ofthe "professor" is to "interpret" the subject matter, and thatinterpretation can be "one-sided."
In addition to the freedom implied in the definition up to thiSpoint, "professors" also have certain responsibilities up tti WhiChthey should live. This can be summed up by talking about the

"professor" as the "creator", both of "curriculum" and of"knowledge." This "creator" should know_ how best to "present"
information for "maximum impact," and should hold to tne "statedpurpoSe of the course" when creating curriculum; This person should"be accurate" when talking about "factual" things in the classroom,
and should hot "EiSk students to agree" with everything s/hepresents. In_ sum,_ the "professor" is a person who "creates" arid"interprets" "knOwledge" and "information" for students who aro"critical thinkers."

In the discussion to this point, this culture's views on whatconstitutes appropriate behavior for a "scholar," an "instructor," a
"faculty member," a "member of the academic_ community," and a"professor" have _been demonstrated. By looking for dimensions osimilarity ahd difference among these sets of norms; these fivecultural torts can be placed in relation to one another; By
accomplishing this taxonomic analysis (Spradley, 1979), the term"profeSSOr" can be culturally defined, utilizing accurately theterminology of the culture.

What -a ila-r-o-f-ccsor" should be: The "liberal" group; The"liberal" CultUral group talks about a "professor" as_ primarily a
"member Of the academic community" whose job is to "create knowledge
thrOugh research."_ One maintains one's_ _standing in this community bybeing a good "scholar"; one who "puts ideas down on paper to becriticized" by other "experts" and "professionals" witb4m the
"academic community." The "academic community" is larger than the
univerSity itself, but is _locally represented_ by "faculty members."A "professor" is ultimately answerable not _to the "public," butrather tO the "academic community." This abstract community becomes
more concrete as a "faculty" which can reward good "scholarship" withsuch things as_ "tenure." Because a "professor" is responsible for
"creating knowledge," as an "instructor" s/he is entitled to teachfrom an "educated perspective." It is by cultivating and _learning
more about_ this "perspectiVe" that a "professor" maintains his/herstanding within the "academic community." It is this pursuit which
is _protected by "academic freedom."
The "Conservative" CultUrS1Group

The "conservative" group describes a "scholar" as one who doesnot suffer from A "labk Of knowledge." If this person is an
"extremely intelligent individual" and a "real scholar," then s/he isdescribed as an "academician."

The "conservative" group talks about an _"instructor" as one who"leads classes." The "instructor" should "love what s/he teaches,"
be_ "filled With enthusiasm," and should be "open to criticism ofhis/her teaching _ability." This person should have "scholarly
value," but "shoUld be more than an extremely intelligent
individual." An "inStructor" Should not "censor the conservative
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12
point of view," _but rather shoUld "teach SO that Students learn a lot
about the topics;"

The "conser vative" group describes a "f-dotiltSi aS a
"teaoheri" often a "Ws_ radical" Vhb "indbdtrinateS inStesd of
educates." "Faculties" _are talked aboUt ;AS oft&r: being "havens for
leftist_ and Marxist doctrine;" and as being grouPS which reinforce
the denial of "academic_ freedom" of StUdentS.

The "conservative", group talks aboUt a V/Orthy " im&ffiber of the
academic community"_ las one who shoUld pay Mbre than _"lip service" to
such _ goals as "promoting the free eRChange_ Of ideas," "encouraging
students to think for themselves;" "tolerating a iiide range of
political expression_ _in the claS8rOOM;" and "proViding _a forum foi-
vigorous debate This person shbuld not See it SS their "duty" to
"show leftist views;"

Norms for a "professor": The "COnSerYati ' group. The
"conservative" cultural _group talks about a _"prbfeSsor" as being a
person who; most importantly; "respeCt8 StUdent beliefS" while
"introducing" or "exposing" students tb "differing pOintS of view."
Because of _this_ twofold approach; a profeSSor ShbUld hot Only admit
"opposing viewpoints" to the _classroom; but ShbUld alSO let his / her
"moral conscience" prevent him/her from "using hiS/her pbsition" tO
"propagandize" or "promote beliefs."

A "professor" has the freedom to "teach hiS/het Viewpoint" and
his/her "educated; intelligent opinion;" A "professor" eVen has the
right to "make Ehis/her]_ point :of view knovn" to StUdentS. While
these freedoms are tolerated within this culture, they are clearly
not the preferred behaviors _for a profesSor.

An ideal 'professori" as talked about by this Cultural group,
should not make students hear "polemics" on the "OVilS br yirtues" of
a given subject; but should rather cover his/her SUbject frbm a
"completely unbiased_ .position; This "professbt" ShOuld _expbse
students only to "pure" and "unadulterated facts;_" and be held
"accountable" for what they teach; In this way; "profeSSors" dO not
"abuse the public trust" placed in them by virtue of their
"position."

Because this "professor" should also "respect_ _StUdent beliefS,"
several other behaviors are prescribed and prOsCribed in the
classroom. Broadly; students should be"allowed to eRplote" specific
"areas of interest_ tcL them" within _the "topics" being "learned."
This exploration is facilitated by the "professor" exposing StudentS
to "facts" about a "diversity of views;" being "engrossed in
Olis/her] subjecti" and being "open" to "questions" and
"disagreement" from students.

In sum, a good "professor" "enthusiastically" "exposes" studentS
to a "diversity of viewsi"then allows "freedom" in the classroom for
students to explore "topics of interest to them" by "velComing
questions;" "discussion" and "debate;" By exposing students to a
wide variety of "facts," a "professor" rewards the _"public trust" in
hiM/her and does not "abuse his/her position" by "teaching opinion a s
fact."
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13Again, as fbr the "liberal" group discussed previously,
appropriate behaviors related tb the fiVe cultural terms have been
explicated. By uSing theSe behaViors as a means for placing the five
terms in relatien to Ohe another, a "conservative" cultural
definition of "prefesSer" can _be_ accomplished.

What a "professer"- ShOUI-d- be÷.- The "conservative" group. The"conservative" tultUral group, intereStingly, also sees a "professor"
as primarily a "meMber of the_ adademic community," whose job is to
"promote the free exchange bf ideaS" rather than to "create knowledge
through research The "abaderiiic Community" is no larger than the
university itself; and includeS both students and "faculty members."
"Faculty members" are; by virtue Of their position in society, held
"accountable for what they teach," not _by a large body of
"professionals," but rather by "the public", of which students are animportant part. A "profeSSbr" iS a "scholar" if s/he "teaches so
that students learn a let abbut the topics."

For members Of thiS tiiltiire, then, a "professor" is talked about
as primarily an "inStruttbr" Whe is a "member of the academic
community." As such, it iS hiS/her priMary responsibility to "expose
students to a diverSity of Viewt" and "promote the free exchange ef
ideas." The extent to Whibh a "professor" does these things
determines_ the extent to which s/he is a "scholar," with an excellent
"professor" being labeled a "real_ SCholar."

The "professor" is answerable to '.the public" by virtue of
his/her "position" within the "acadethic Community." This "academic
community" iS talked about aS a lOcliZed s'erSion of "the public,"
and as such, all "member8 of the abacit...ad community" are subject to
the same rules and cenSure applied by all eth-er "members." "Academicfreedom," for the users ef this cultUre, is the_ name given to the
freedom to _discuss and debate the behaViers of all members of this
"community."
Two Conceptions of "Prof esser"-:=ACeittia-i-ise-n

As spoken by members of this apeech Cerlithilnity, "liberal" and
"conservative" conceptions of "profeSSer" differ substantially. This
section will attempt to make theSe ditenSionS_ of centrast more
explicit by summarizing the twe condeptionS along specific
dimensions

The major differente betWeen the tWo cultural conceptions of
"professor" concerns what is _seen tb be his/her primary
responsibility. The "liberals" claim "cteating knowledge through
research" as most fundamental; While the "conservatives" maintain
that a "professor" should be firSt and foremost an "instructor" who
"respects student beliefs" and "ekppaea StUdents to a diversity ofviews in the classroom." It teett that thit diStinetion between
research and teaching as primary foOtiS acCeUnts for many other
differences between the two cultural tondeptions of "professor,"
including significant contraStS in the meanings of the shared
cultural terms "academic community," "Scholar," "academic freedom,"
and "learning."

Although the two conceptions of "professor" are very unlike eachother; en the surf3ce they appear te be t).i-y similar. Both
"liberals" and "conservatives" See the "profeSsor" aS primarily a
"member ef the academic community" Who retainS hiS/her good standing
within that community by being a "sCholar." Both groupS also claim

15



14that the rprofessor" hae e right to "academic freedom," and a
concomitant respOnSibility tb impart "learning." By keeping in mind,
however, that "soCial ekpreSSions Care) on their surface enigmatical"
(Geertz, 1973, p. 5), it iS pbSSible to delve beyond the "surface"
and show actual dimensiOnS bf cbntrast between these two apparently
similar definitions.

The "liberal" conceptiOn. Significantly, the two groups define
the nature of the "academic cbmthinity" differently. The "academic
community," as talked abbut by the "liberal" culture, is larger than
the university itself, and is: boinprised of all "scholars" who are
engaged in "creating knOWledge through research." A "professor"
maintains his/her standing Within the "academic community" by being a"scholar"; that is, making a "Signifidant contribution to his/her
field." _These "scholars" are geriertilly_ employed by institutions of
higher education, where they are entitled to "academic freedom," that
being "an atmosphere where one iS free to state one's conclusions"
without threat to one's liVelihbbd. Students are a part of this
process to the extent that they are privileged to "learn" from these
"scholars," and are alloWed that opportunity only after being
accepted into the UhiVersity.

While "professors" db have the responsibility to be "accurate
about factual things in the claSSrbbm," they are not subject to
censure or criticism of their "t-chblarship" by students. The
responsibility for whether or hot Students "learn" is placed heavily
on the students themselVes. The "liberal" cultural group is more
inclined to "get good studeritS trid get out of their way," leaving the
motivation to "learn" tb the Stilde-itS themselves. The "professor" is
at the university primarily as an expert who demonstrates
"scholarship" and is willing to share -? both the fruits of his/her
labors and the methods by Which s/haT, arrived at them. His/Her
responsibility does not extend to creating Mbtivation in students,
nor to discovering and presenting the cbunterpoint for every
assertion s/he makes "in the clasSrboth."

Learning as aoprenticeshipt A---metaph-b. A Metaphor which aptly
captures this relationship i8 On0 Which pictures the student and
"professor" in an apprentice/eRpert _telatiOnShip. The apprentice is
placed with_the expert in order to learn what the expert knows. The
student must be accepted by the expert (or the expert's employer) in
order to study under him/her, and Once there, must keep in Mind that
s/he is apprenticed to a person who kn-oWS more about hiS/her
specialty than does the apprenti,7e. Upon acceptance of dri
apprentice, the_ expert does not signifidantly alter the way in which
s/he goes about _f_ulfilling his/her responsibilities. Rather, the
apprentice is encouraged to note hoW the expert goeS about making
significant contributions to his/her field, and tb "learn" through
observation _and practice of what is ObserVed.

The more outstanding the expert'S work, the more recognition and
esteem that expert will receiVe froM others in his/her field. AS a
given expert becomes more and more esteethed by his/her peers, s/he
also becomes more in demand as a tutor for apprentices. Hence, the
better the expert is, the more of a privilege it becomes to Work
under this person; By showing him/herself to be an expert, a person
earns the right to practice whatever pursuits s/he, ae an expert,
feels are appropriate for an expert in his/her field, and
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15
apprenticeship to that person becomes more of a privilege than a
right._

The "-cianccrv-a-ti-v-e conception. For the "zonservative" CUltUral
group, the academic community does not exist as a singular entity
outside the university itself, as it does for the "liberals".
Because the "academic community" is seer: as synonymous with "the
University of Washington," both "professors" and students are
considered to be "members of the academic community;" Because all
"members of the academic community" are entitled to "academic
freedom," this right then is seen as applying both to "professors"
and to students. The "conservatives", rather than defining "academic
freedom" aa the right of a "professor" to pursue and present his/her
"perSpectiVe" (at it is defined by ti.e "liberal" group), defines it
as the "student's freedom to explore topics of interest" to him/her
"in the classroom," and the right to censure those (including
"professors") Who inhibit that process.

This group, then, sees the role of the "professor" to be more of
a localized one, with the campus itself seen as the primary focus of
a "profesSor's" professional activity. As such, a "professor's"
standing within the "academic community" is assessed locally; through
his/her behavior at the University of Washington; A "professor" in
good standing Within the "academic community" is called a "scholar,"
and; for the culture, one practices good "scholarship" by being a
good "inStrubtOr." A good "instructor" is one who "exposes students
to facts_ about a diversity of views," "allows freedom to explore
topic8 of interest to individual students," and is "enthusiastic" and
"engrossed in hit/her tubject."

As seen by the "conservative" culture, the "professor" is more
responsible for "learning" taking place than is the etudent The
student does not "learn" simply by watching how the "professor" makes
Significant contributions to his/her field, but rather expecLs that
the "professor" will expend the effort which ensures tnat the student
"learns." As this conception of the "professor"/student relationship
is inconsistent with an _expert/apprentice reationship, a different
metaphor is necessary for further explication of this view;

Learning at i-nStinol--k metaphor. By picturing students as
stockholdert in "The COrporation" and "professors" as that
corporation's board of diredtors, it is possible to illustrate
several features of the "conservative" cultural conception of
"professor." The student decides to "invest" in this specific
"corporation" based on what it can do for him/her. In return for
"investmentS" of tiMe, Mbney, and energy, the student expects a
substantial return, in the form of useful "learning."

In this corporation, as in any corporation, it is the
responsibility bf the company to make itself attractive to
"investors." This means that a good share of what the company does
must_ be accomplished with the "investor" in mind. _Once the student
has "invested," t/he hat a Voice in determining where the company's
(including his/her) "investments" might best be placed so as to yield
maximum return; "investors" are not powerless in this milieu;
Because the corporatibn hat an interest in keeping the students
"invested," its board of directors should continue to respect the
judgements of _itt ttockholders. In this way, the corporation is more
likely to supply what itt "investors" see as a healthy "return."
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If, oh the Other hahd, "investors" don't feel they are given

ehoUgh Vbice ih the handling of their "investments," they are
entitled to call the board_of directors to account. If enough
stOckholders were tO do this, it would be in the best interests of
the corporation to take the "investors'" judgements into account by
either changing the way the current board of directors handles
"investMen-W, or by replacing the board with a new one; In any
case, it is the primary responsibility of the corporation to assure
that students get a healthy !return on their "investment."

A_corporation_becomes a good one in which to "invest" by
demonstrating its_ ability to deal with the needs ot its "investors."
This ability (on the part ot the hoard of directors) involves both
the acquired skill of placing "investments" where they will produce
most effectively, _and the. ability to be sensitive and receptive to
the differing preferences and judgements of individual ihv9stors.

The_"Conservative" culture asserts that there is a certain
methOd of "investing" student time, money* and energy which
facilitates_ "learning" while leaving room tc accomodate_ student
beli_efs and judgeMentS. _This "preferred episodic; sequence," or
preferred methOd by which teaching should be accomplished, is
presented as one further method by which the "conservative'
conception of "professor" can be made more intelligible to the
reader.

The _p-referrA.-d-epiaridicseq-uehoe, The "conservative" conception
of the cultural symbol _professor" can better be understood by
examining a sequence of events which, for this cultural group,
embodies What ShOUld occur "in the classroom". This more specific
set of _expectations is_ represented by,the native phrase "taught like
an academic course", when that statement is uttered by a member of
the "conservative" _group. For example, "conservative" statements
disparage one "professors""trendy" teaching style as "non-academic,"
and point out that even though another "professor" "walks on desks"
and _'quite often sings"_ as part of his "entertaining" teaching style*
students can "learn a lot about the topics" in spite of this style of
presentation. In yhat follows, the elements of this episodic
sequence will_be discussed in terms of several components of spech
events from Hymes (1972), including topic, key, end, participants,
setting, and norms of interaction.

First of all; the .tio-rtiid Of_this sequence involves what is
actually pres:ented by the "profosEsorn to the students "in the
.classroom," these things being "pure,_unadulterated facts" and
"topics.r If there arises a "topic"_about which relatively little is
"factually" known (e.g., Einstein's theory_of relativity, Communism),
the "profesaor" is expected tO present "both _sides" of the issue. In
addition, "professors" are expected not to talk at all about "topics"
which have ilothing _to do with the SUbjeCt matter of the class.

According tO the "conservatives" then* the "professor" cen
present both factual_and conjectural "topics" _in the classroom,"
provided they are relevant to the class, and that s/he does not
advocate one pOsition_ over another.

Closely related to the topid it the "keie or ^tone"
"professor" uses_when presenting information to the class. This norm
mandates that all "tOpics" be presented using language which can be
shown to be free from opinion; In addition, a "professor" is
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expected to demohatrate _ihtereat and excitement his/her subject
through presentatiOnal style. The more objectively excited a
"professor" can be abOUt :the tOpic ih the classroom; the better a
"scholar" that "profesSor" iS Cbhaidered to be.

Third; the pUrpoSe (Or end) of ah "academic course" is to "teach
so that students learh abbUt the topics." This purpose can he seen
in contrast to the "liberala" eXpteSSed _purpose of "teaching
students to become critical thihkera." The "conservatives" say it is
more important that the 8tUdent "learn facts about topics" while "in
the classroom" than it ia_that the Student be taught to be a
"critical thinker" by the "ptbfeSSOt."_

The "end" which i8 to be 6VOided at all costs "in the classroom"
is that of "indoctrinating" atUdenta to ra certain belief or point of
view. It is very important to the "cdhaervatives" that "professors"
"distinguish betweeh a claSaxidOM and a political convention," and
abide by tne norms approptiate tO the context in which they find
themselves.

Fourth, the idehtitieS of the partrcipants in this sequence are
the "professor" and StUderita. The "Prcif,a,ssor" is an "instructor" who
is_"accountable to the public" fOt_hia/her teaching by virtue of
his/her "position" within the "a_Cademc community." This vicew of
"prof::ssor" can be 8-eeh ih COnttaat to One held by the "liberal"
group within this_speeCh COttunity, ih_Which the "professor" is a
"scholar" who is "accountable" tb the "academic community" for
his/her "scholarly actiotia" ahd "professional conduct." The
"conservatives", ._heri; defihe a "ptbfessor" more by his/her
"position" within the commuhity thah by what "actions" s/he
performs: Students are talked abOUt as "members of the academic
community" who are entitled to "adadeiiirc freedom", that being the
right to criticize thoSe WhOM they_feel ihhibit "learning."

Fifth; the setting 8hoUld be "academic." This can best be
understood when seen in cohtta8t_tb a Setting which is called "an
advertisement for a lifestyle," a ',tap _gi-oup," or a "categ'rlism." In
an "academic" setting discUSsiOn ahd debate are welcomed, and
examples add to that 8-etting by "illUattating" without being
offensive (e.g., "explicit" or "pOrhibgtaphib"). Ali elements of this
sequence play an important tole, In the Setting) and this seems to be
a primary,focus _of .ttention ih the eaSessment of "professors."
_ FinaLIy,the,norms of intel-a-Ot-i-bn- deliheate which behaviors are
appropriate_"in the classrOOM." In thia ideal sequence of events,
the "professor exposea StUdehta tb fatte_about a topic" and "welcomes
questions; debate; and_diSCUSSioh about the topics" while "in the
classroom." Although the "profeSSOt" bah teach "his/her own
viewpoint," slhe must al8o "teach other VieWpoints" and not "promote
his/her own beliefs in,the ClaSsrobt." StUdents are viewed as
capable both of "learning" and Of "boing indoCtrinated," dependent
upon the behaviors of a "prOfeSSOr", to Which they are exposed. This
will be discussed further below, under the heading "an implicit
theory of communication".

Jill of the above centrally_inforM ah episodic sequence which
formalizes what members of the "conSerVatiVe" cUltUre talk about as
appropriate behavior "in the classroOm." _The cloSer any given
"professor" adheres to the norms set forth in this sequence (as
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18opposed to being "trendy" or "entertaining"), the more of a "scholar"s/he is seen to be. By taking into account both the ex4stenge and
the function of this sequence as a whcLe, it is possible to map this
cultural group onto a framework proposed by Philipsen (1981).

Discussion

A 'Traditional" vs. "PerSbnal."
Philipsen claims that CiAltUral communication functions so ar.:; tomaintain a balance of communal and personal forces so that

individuals can both liVe in community and yet remain free ;1981, p;
12). One can characterize the locaton a certain society on an
imaginary continuum whith Stretches from emphasis on the individual
to emphasis on the community. This can be accomplirhed by examining
which "forms" of cultural communication are prevalent within thegiver; society. Philipsen identifies three of these forms, mentioned
earlier as "ritual,"- "myth," and "Social drama" (1981, p. 9), and
identifies three types of societies as "personal," "riositional," and
"traditional^ (1981, pp. 9-10).

Each of thest.-; soci&tal types can be characterized by a "sacred
object" which "carrieS the :;reatest_ degree of inspoken force in
regulatinp public conduct 7;1i-id ih affirMing shared identity"
(Philipsen, 1981, p. 10); In a "personal" society, the self-concept
of the individual is most important and worthy of fulfillment, and
ccrisequently, the forM "scitial drama", _wherein individuals test groupboJndaries, is most prominent there. In a society found to be
"positional," the group is most important and worthy of veneration,
and the cultural form "myth" is most prominent, as it allows the
individual to borrow froM the group heritage and by doing so '4.o
dignify and give coherence to hie. life" (Philipsen, 1981, p. 8). A
"traditional" society venerates the ob-de, or_ law, as the "sac.7-ed
object" most worthy of veneration, and the form "ritual" is most
common in this type of society. "Ritual" iS the form in which tLere
is "a stru,ctured sequence of syMbolic abta, the correct performance
of which constitutes homage to -a sacred object" (Philiosen, 1981, p.
6).

The "conservative" cultural group within this speech community,
by advocating just such a sequence, appears to be a:i euampie of a"traditiona:" society; The sacred object, or element most worthy of
veneration for this cultural group, is the "bode" Which
conceptualizes "academic" behaviOr ih the classroom. A "professor's"
standing as a "scholar" within the "academic community" is assessed
primarily by measuring the degree to Which hiS/hér behaVior patterns
adhere to the ritual (or "preferred episOdic sequence") and thus payhomage to this "code";

Contrast the above view _with the VieW held by the "liberal"
cultural group; The "liberals" are cOnterned that _the individual
"professors" be allowed to express themselves _freely, without fear of
censure from non-professionals. In addition, they are concerned with
"helping students become critical thinkers". ThrOugh these concerns,this cultural group shows the attributes of a "personal" Society,
wherein the self-concept of the individual is seen as paramount andmost worthy of veneration.
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The intent_cif thiS discussion is not to build a case for the

"correctness" of one group. It is instead an effort to demonstrate a
Method by _ivhich_ td include relevant context as an aid to
understanding the people involved in a given controversy - a way of
exposing their most fundamental level of disagreement; The ability
tO uncover this level of belief in talk allows the observer a lens
which is capable of_ both wide-angle and tightly focused examination;

Some of the themes which run consistently throughout the
distoUrSe reqUire further clarification in order for their role in
the controversy to be_ appreciated. Amono the most notable of these
are statements central to the controversy which assert that there are
such things as "unadulterated facts" which can be presented
"objectively" hy a "professor."

Liddillostiv-ism. The conservative author Richard Weaver
claims that beliefs _such as this one reflect what is called a
"semanticist"_view, in yhich "-.the duty of anyone usi;ig language is
to,expreSs_the 'factS' and ayoid studiously the use of emotional
coloring" (Weaver, 19G44 p. 67). The "conservative" cultural group
ih this speech community would clearly prefer that "language for
which a referent_ can_be shown tc exist in the world" be used by
"professors" in the classroom. Talking about language in this way
refl.P.cts a_"pOt.itivistic" world-view (Weaver, 1964, p. 71).

_Daniel J. O'Keefe provides a helpful discussion of "positivism"
(or "logical empiriciSm"). He states that:

-.contemporary
statements (or
statements (or
statements are

empiricists distinguish observation
terms or language) and theoretical
terms or language). Observation
straightforward and uncontroversial;

they _are factual, theory-free descriptions which form
the foundations of scientific knowledge...because of
thiS common "observation base," all theories are
Ultimately compaY.able by reference to observations
(ObserVatiOn otatements). Sharply distinguished from
observation statements are theoretical statements;
these ar t. problematic, and questionable if not tied to
obServationS. (O'Keefe, 1975, p. 170).

The purposeof "teaching" held by the "conservative" cultural
group might beSt be phrased_as "Here is the world expressed_in
language that has been_freed from t::ndency and subjective coloration"
(Weaver,_ 1964, p. _69). "For him [a pcsitivist], an opinion...is just
en impediment in the way of the facts. On his principle a cohesive
or systematized outlook_must involve distortion, and this explains
why he automatically refers to rhetoric as "propaganda" (Weaver,
1964; p. 71).

By way of_ COntraSt,_the "liberal" cultural group within this
speech community states that not only "facts," but all "intellectual
oreations"_ have_a place in the classroom. "Intellectual creations
are judged by the criterion of truth, by which I mean not only
fidelity to reality but also theoretical simplicity, explanatory
power, conceptual elegance, and logical coherence" (Wolff, 1969, p.
21). "The_ teacher communicates skills, to he sure, but more
importantly he CommunicatbS an attitude toward skill, as well as
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attitudes toward clnityi honesty, responsiveness to evidente, a
concern for relevance. In short, the teacher, when he is sUcdeSeful,
teaches values" (Wolff, 1969, p. 100).

Clearly, the tiro cultural groups differ dramatically regarding_
whith subjects are appropriate for classroom presentatiOn. What the
"liberal" groLip _regards as one goal of "successful" teathihg (the
iMparting Of values), the "conservative" group disparagea aS the_
product _Of pelsuasion and 'rhetolic", and therefore "propaganda" and
undeSiráble. This way of talking about the uses of_lahguage_reeals
the "conservative" cultural group (within this speech coMMUnity) tO
be one whith iS "positivistic" 1:), nature. Many statements eManating
frOM this group become more intelligible to the outsider Otic t. thia
assumption is_understood.

CrodeOfnenor. Second, the group identified az "cOhserVat've"
within thiS 0066ch community asserts that "professors" should bd.
"held aciciouhtable to the public" for what they teach They are
subjedt to_this accountability because of their "positiot.' ih What iS
seen as a hiétarchitally structured society; they should not "abuSe
the public trUat." Weaver calls this a "status" view (as oppOSed to
a "funttiOnaliat" View)* in which a persons primary identity and
power_is deriVed from his/her institutional role (1964; p. 28).

Berger, Berger, and Kellner (1973, p.; 90) demonstrate this '4-ay
of lookihg at a person to be characteristic of a "code of honor."
"The dOritept of honor implies that identity is essentially, or at
least importantly, linked to insttutional roles. The modern concept
of dignity, by_contrast0 implies that identity is essentially
independeht_of institUtional roles" (Berger, 1973; p. 90)._

The_ "liberal" Orbup, for instance, talks about "professors" Za
accountable to_"peers" rather than "the public." A "professor's"
standing aS a _"Sthplar" is determined both by "contributions to the

ahd by "abiding by professional standards of conduct". In
effect; meMbera of this group are given identity and power primarily
by virtue of their actiOns, a nelief consistent with a "code of
dignity".

By talking_abOUt a "professor" as one who has a "position" of_
"power" within the cbmmunityi and as one who has r.he "public trust"
because of that "position," the "conservative" cultural group
demonstrates its admiration for a hierarchically structured society,
driven by a "code of honor," in which all members have a voice
relative to their "pbaitiOn." The "liberal" group, by way of
contrast, places the_most importance on the interests and experiences
of the individual, reflecting 6 "code of dignity" at work in this
type of society. Understanding these assumptions also helps to
render more community diSdburab intelligible to the observer.

An imolitit theorytilcommui-ricztion. The group which instigated
the observation of professor talk "in the classroom" did so, at least
in part; based Op their VieW Of how the communication_ process works.
Members of the "conservative" culture described themselves as
"students who waht to_learti rather than being indoctrinated"(2a);
Rather than recommending the_alteration of "student" behavior in the
classroom; so as to enhance thia desired "learning," this group
instead insisted that "prcifeSabrs" adapt their behavior to the ritual
detailed above as the "preferred episodic sequence."
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By_talking about the teaching process in this way;_members of

this cultural group_demonstrate their belief that a sender
("professor'_/, can, by presenting a message ("facts;" "topics,"
"opinions," "poleMica")_in a certain way, cause receivers
("students") tO"learn" rather than "be indoctrinated." One
implication o. this view is that a "srider" intentionally encodes
information in a certain way (into a "message");. "sends" the
"message;" and most importantly; can cause that "message" to affa,ct a
"receiver" in an Unted4ated Way. By way of contrast, the "liberal"
culture treats studentS as "critical listeners": _or put another way,
as "receivers" who are at least capable of mediating a "message."

Members of the 7cOnSerVative" cultural group in this speech
community whO have obviously achievsd the stage _ol "critical
thinking" are making _Stake 'chat the "senders" present unbiased;
uncontestable_"fattS"_tb Students who migh *.. o..herwise see "opinion"
as "fact." Belief in thit One-Way, source-oriented view of the
communication prOtesS SeeMS to be a prime motivator for the
observation and mOnitbring of the talk of "professors;" and again,
awe:eness of this implicit theory helps the observer make sense of
community discouree.

Conclusion
Based on ethnographiC interpretive analysis of text, two

cultural conceptions Of the problematic term "professor" emerged. The
first stage of analysir.: deMonStrated that there were two distinct
bodies of discourse preSent in the public text, and that those Nodies
of discourse emanated frOM tUltUral groups labeled "liberal" ar.d
"conservative" by the ?/leTtiberS Of the speech community; Analysis
demonstrated also_that "liberalS" Were labeled as such because of
their belief that "prOfeSSOra" Should be allowed to present whichever
pointsTof-view they feel_ are appropriate; while "conservatives" were
so labeled because of their aSSertion that "professors" must assure
"balance in the classrooM."

_

Having established the eXittence of these two cultural group-.7,,
analysis then proceeded tb the_deterMination of a "prolessor's" place
within the world-viev of eaCh of the two cultural groups; Broadly,
the "liberal" group within thia Speech community defines a
"professor" as a perSOn WhO"treats students as critical thinkers";
the 'conservative" group definea him/her primarily as one who
"respects student beliefs"_ and 'exposes students to a diversity of
topics." Exploring these tWO bonCeptions and the discourse
surrounding them revealed SeVeral relevant features of each society's
world-view;

First; the culture whith advocates "balance" in the classroom
(the "conservative" oulturt?; Can be identified as a "traditional"
society by_virtue of itS -;.:.,neratiOn of an episodic sequence (way of
doing things in the clatSr6LiM;, adhe.renc to which determines the
quality of_ a "professor." Sectind, this "conservative" group
demonstrates a "pozitivietid" bUtlOok on the world. Third, this
cultural group predominantly SUbSbribeS to a "code of honori" as
opposed to the "code of dignity"_ Vqhich drives the "liberal" group
within this speech community. Finally,_ the "conservative" group's
theory cd communication ia a priMary fOrce driving this group's
insistence that "professorS" preSent information in a certain way.
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22Fifth, and perhaps most interestingly, tnis study offers theopportunity to compare community-specific conceptions of "liberalism"
and "conservatism" With _larger-societal definitions cf these terms.Throuch comi,arison of_ the_ features of these local cultural groupswith accepted societal_ definitions of liberalism and conservatfm,th appropriateness of the label.s chosen by this community can beassessed;

_ The "conservatives" Within this speech community, beingpositivists, talk about Stich _things as the e.xistence, desirabilityand presntability cf rUnadUlteräted far.ts." Richard Weaver, himselfa well-known conservative, attacks this vie .e as incompat:Ible with themore "truthful concept of What it means to be a human being" :1964,p. 134); hence incompatible with his cunception of cc.;riservatismAlthough the "conservative" bUltural group appears f.o stray from anaccepted definition of consei-Vatiem via its positivistic world-view,the group actually adheres fairly closely to the modern societaldefinition of the term.
In its broadest sense, conservatism defends the status quo andresists change (Almond, 1974; Barbi:fat, 1984; Macridis, 1983);

Interestingly, by showing themselves to be very much in favor ofrespect for each individual's beliefs in the classroom, the
"conservatives" within this speech cOmmunity express "the basicconcept associated with the ori_g_in and growth of liberalism and ofliberal societies" (ilac-idis, F . 18). This belief puts them right_ instep with modern American conServatives. Conservatives today in theU.s;_ actually subscribe by and large to the tenets of nineteenthc,:ntury 1:beralism: economic individualism, competition, free
enterprise, personal freedorri, and no state intervention (Macridis, p.82).

_ This group also subscribeS -to a "bode of Lonor", a code which,accoreing to Berger; Berger, and Kellver (1973), has been losing_..!avor in the world (and the U.S.) fbi- decades, even centuries, and isrooted very deeply in history; The modern concept of "dignity" _hasbeen gaining _favor in its place. The "conServative" cultural group
within_ this speech community managee to be conservative in thebroadest sense by trying to pres-..etve the status quo in the classroom;the hazy, traditional, historital concept -of "an academic course,"which is translated into behaviOr ar.. the ritual (or "preferred
episodic sequence")_ outlined earlier. ThiS grbup also reflects
current American conservative thOtight by emphasizing the rights of
the individual while_ harking baCk tb_ the traditional ways of doingthings which they feel worked 80 *len fOr this country.

The_ "liberal" cultural group, on the other hand, displaysseveral attributes _of ciait (1-ther than modern American)conservative thought. "Liberals" Within thiS Speech community view
opinion _(as well as _all "intellectual creaticinS") as legitimate forpresentation "in the classiroom",_ view Coneistent with the
conservative Richard Weaver. This gi-oup alSb believes, as expressedby one informant; that "professors haVe a plaCe _in the university
because they know more than StudehtS db"(47). Society at theuniversity, in this view, _is hierarchically arranged, with authoritygoing to those who are equipped for it in thia Sciciety. This view isconsistent with classic (e.g. British) conservative thought (Almond,
pl. 155; Macridis, p:78).
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This group also expresses the bax-al emphasis On the rights of

the individual, or the "code of dignty." In this case, they_talk
aboUt the "professor" as one who has the right to express hiM/nerself
as S/he I.vels is appropriate to the situation.

To What doca. this discussion adt up? The terMs _"liberal" and
"conAerVativei" as applied to the con7-:-ovi?rsy within_thiS Spee-ch
COMMUnity are very helpful for analyz:nq community diSCOUrSe, ThE;
match between the community definitions and societal definitiOnS,
however_0 is_not close enough to warrant general claims regardina
national_pblitical thought. Tne discussion remains interSting_at
the level of sl..wing now members ot one e7leecl-: community 1h and
talk_abbUt their belief sysz.emz; and now thnt discourse informs the
conclusions drawn from it.

ThiS StUdy is not meant Jo be a basis for univerSal asses.Lment
of What a_"professor" ir. and should be; Comparative ethriOgraphie:;:
Would_ need tO be conducted in orr:er to discover dimensiOnS Of veari:ng
for_thiS terM in other speech communities, should such a thing Want
to be done..

A more immediate goal of fhis study is to point up the faCilit
bi the ethnography of communicetion (Hymes, 1962; 1972) as a method
Of discovering tacit cultural knowledge within a given community. To
realize that talk, especially everyday_tanc; can manifest the__
system(s) -o; Symbols and meanings within a speech community (Geettt,
1973), and that the systems and their users can be_ distoVered and
Investigated using this methodology; is heartening to the Student of
CUltUre.

Once thiS Underlying cultural knowledge has been Unearthed
Within the specific community, it has the capability of reflecting
back en and illuminating what is occurring in larger society, aS in_
this studys comparison of local and Iarger-societal cOnteptient of
"liberalism" and_"conservatism." In_Cities on a Hill- het
examinatien cif four distinct American cultures, Frances FitGerald
ChOte tO Study those cultures as ex-jiressed in and throtigh foUt SMall
communitieS, saying .:.nat "They had a prismatic qualkty.they served
to shOw w:lat was happening in a much more diffuse fashion in the
society around them. As they were carrying on social_ eXperiMentS, So
they were themselVes exploring the American Scene and themsulVes,
aSking the essential_ques.tions of who we, as Americans; are, and hoW
we ought tb liVe." (1986, pp. 19-20).

It is _hoped that this study demonstrates both the need for and
utility of local _cultural knowledge. This knowledge serves aS a
means of unraveling problematic community discourse; and by o doing,
offering a point of reference for larger-societal constructs.

25



References
Almond, G., (Ed.). (1974). Comparative cultures today: A

world view. Boston: Little, Brown.
Barad-Lit, L.P. (1984). Paliti-c-ali-deologies: Their origins_

impact (2nd ed.). Englewood Cliffs, NJ: Prentice-HalI.
Ber-er, P., Berger, B. & Kelln Er, H. (1973). The homeless_

mind: Moclerni-zat-ionandcons_.-ciousnesc--. New York: Random
House:

Fitz_Grald, F. (1986). C-itics on a hill. New York: Simon &Sc Lucter.

Geertz, C._ (1973); 7-he- -i-nter-pretation- of cultures. New Yor :Basic BookS, Inc.

Hyrnes, C. (1962). The e-(.hnography of speaking. In T. Gladwin
and W.C. SturteVant, Anthr-opology and human
behavior. Washington, D.C.: Anthropological Society of
Washington.

Hymes; D. (1972). Models of the interaction of language andsocial life 3.3. Gumperz and D. Hymes, (Eds.).
Directions in sociblin-qu-iStic-s The- eth-nography of
communication. Nex;: Ybrk: Holt, Rinehai t, & Winston.

Katriel, T. & Philipsen, G. (1981). "What we need is
communication": Communication as a cultural category
in some American speech. Comrnu-n-i-c-ation -Monographs, 58,
301-317;

Macriciis,_ R.C. (1983). Conternpor-ar,, Ob1-i-t4s-a-1 ideologies
(2nd ed.). Boston: Little, Brown.

& Huberman, A.fl. (1984). Qualitative data
analysis: A sourcebook- of new -rne-thods. Beverly Hills:Sage Publications.

O'keeth, DiJ. (1975). Logical empiricism and the study of
human communication. Spee-t-hM-onograpil-.e-, 1.1,2 169-183.

Philipsen, G. (1986). Mayor Daley's council Speech: Acultural analysis. QuarterlyJournal of Spbec-h,
247-260;

PhiIipsen, G. (1961) The prospect for_ bUltUral Communication.
Paper presented at the Seminar on CornmUnication Theory from
Eastern and Western PerspectiVes, The EaSt-Weat Center,
Honolulu, Hawaii.

26



Shiman Off, S. (1960). Commun-ication rules. Beverly Hills:
Sage PUblications.

Spred ley; J.P. (1979). T-h-e- ethil-oo-r-a-phic interview.
San Francisco: Holt, Rinehart, & Winston.

Turner, V. (1980). Social dramas and stories about them.
Critical Inquiry-, 141-168.

Weaver, R. (1964). Visions of order: T-he cultural ;.--risis ofour time. Baton Rouge: Louisiana State Univ. Press.
Wolff, R.P. (1969). Thei-d-e-al Of th-e--u-n-iversity. Boston:

Beacon Prese..



Appendix

Comprehens-i v-0 Ici-v-e-n-t-o-ry of Data

1. Alas, we must disappoint. (1965, December). The
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13- 5-

11. Callero, (1985; October 28). Thank you [Letterthe editor]; The Washington- SPect-atc, p. 5.
12. Card, S. (1585, October 8). Right-Wing informers turninformants; The Daily of the UniVert-Y of Washington,

p. 4.
13. Card, S. (1965, October 24); Free speech for all...even

them. The Daily of +he UniVer-S-ifW-ashington, p.
14 Card, S. (1985, November 5). The joyS of the job. The

Daily of the University of Was-h-i-n-cuton, p. 4.



15. Card, S. &_Barcott, B. (1986; March 10). Accuracy in
Academia staying out of UW. The Daily of-t-h-e-Uri4V6r-Sity
of Washington, pp. 1, 3.

16. Croce, M. (1985); _[Unpublished letter to the edittir
The Daily of the University of Wathington.

17. Dustrude, J. (1985, October 10). Student spies would:Make
McCarthy proud [Letter to the editor]. Tht Stattle
Times p. A19.

16. Forsythe, A. (1985, October 28) We aim to please, bUt...
[Letter to the editor]; The Washington Spectator p. 5.

19. Freeman, J.R. (1985, October 15). Brown & McCarthy bgaih_
[Letter to the editor]. The Daily of the University-6f
Washington, p. 5.

20. From SUS to AIA: Politics (as usual) on college campuseS.
(1985, October 6). The Seattle Times, p. A18.

21. From_the editor: What the controversy is all about._
(19850 October 26). The Washington Spectator, p. 3.

22. Give 'A-ccuracy in Academia' a call; (1985, October 7).
[AdVertisement]. The Washington Spectator, p; 6.

23. Go1dSmith0 S. (1965, October 9).. Conservative UW students
to monitor profs. Seattle Post-Intelligencer, p. A16.

24. Goldsmith, S. (1985, October 14); UW profs react to
conservative attack. Seattle Post-Intelliciencer,
pp. D1, D2.

25. GradUete Student_ #1. (1985, November 5); _Unterview with
doctoral-level graduate student/teaching assistant ih
speech communication at the University of Washington].

26. Graduate Student #2. (1985, November 5). _[Interview with
doCtoral-level graduate student/teaching assistant in
Speech communication at the University of Washington].

27. GradUete Student #3. (1985, November 5); [Interview with
dOttiaral-level graduate student/teaching assistant in
Speech communication at the University of Washington].

26. GradUate Student 414. (1985, November 6); [Interview with
Matters-level graduate student/teaching assistant in_
Spee-ch communication at the University of Washington].

29. Hall of fame, hall of shame: Some of the UW's great and
not-So-great. (1985, October 7). The Washington
Spectator, p. 6.
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Hedman, P1. (1988, April); WASHPIRG takes petition driVe
into classroom; The Washington Spectator, p. 1.

31. Henley, E.M. (1985, October 17); Accuracy in Academia
[University of Washington interdepartmental memo; to
department chairs and directors, from the office of the
Dean College of Arts and Sciences].

32. Israel, M. (1985, October 15); Brown takes an encore
[Letter to the editor]; The Daily of the University of
Washington, p

33. Jewell, M. & Means; S.P. (1985, October_ 10). _Accuracy,
balance, or witch hunt? The Daily of the UniverSity --o-f
Washington; p. 1;

34. Kendrick, M. (1985, October 11); Lord have mercy [Letter
to the editor];The Daily of the University of Washington,
P. 5-

35. Lanford, T. (1985, October 23). OK, for sure this time
[Letter to the editor]; The Daily of the University of
Washington, p. 5.

36. Leahey, T. (1985, October 24); The last Spectator letter
[Letter to the editor); The Daily of the Pniversity of
Washington, p. 5.

37. Leak, S. (1985). [Unpublished letter to the editor].
The Daily of the University of Washington;

38. Locke, H.G. (1985, December); He wants to join up:
[Letter to the editor]. The Washington Spectator; P-

39. Macdonald, S. (1985, October 4). Conservatives open 'prof-
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41. Naught, S.B. (1985, October 28); A thoughtful, if
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Washington Spectator; p. 5;

42. New shades of McCarthyism. (1985, October 10). Seattle
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43. Osborn, J.T. (1985, October 10); The 'curious' TimeS
[Letter to the editor]; The Seattle Times; p; A19.

44. Pousson, C. (1985, October 15); McCarthy redux [Letter to
the editor]. The Daily of the University of Washington;
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45. Professor #1. (1965, October 16). [Interview with
untenured assistant professor of speech communication atthe University of Washington].
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untenured assistant professor of speech communication atthe University of Washington].
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Washington];

Ragen, C. (1965); [Unpublished letter to the editor].
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