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THURSDAY;, MARCH 26; 1986
- House or REPRESENTATIVES,
SUBCOMMITTEE ON ELEMENTARY; SECONDARY,
~ __AND VocATioNAL EpucaTion;
CommITTEE ON EpUCATION AND LABOR,

, : . o 5 Washington, DC.
__The_subcommittee met; pursuant to call, at 9:30 am:, in room
2175, Rayburn House Office Building, Hon. Augustus F. Hawkins
(chairman of the subcommittee) presiding. o -
P Meﬁxbers present: Representatives Hawkins; Goodling, and

awell. o .

Also present: Senator Edward Zorinsky. __ -

‘Staff present: John F- Jennings’,fc'(jurfisgl;,Nanéy L. Kober; legisla-
tive specialist; and Andrew Hartman, Republican legislative associ-
ate. o , , B ]

Chairman Hawkins. The Subcommittee on Elemertary, Second-
ary, and Vocational Education is called to order. o .

This morning the subcommittee continues its oversight hearings
on illiteracy. L e ]

We are very pleased to have with the subcommittee this morning
a distinguished Member of the Senate, Senator Zorinsky, who more
than any other individual, 1 think, prompted this particular hear-
ing and who is very active on this issue in the Senate. We are very
delighted, Seriator Zorinsky, to have you present this morning, and
we know other members will be joining us. But I know this_subject
is one_which is very close to your heart and certainly one that you
have devoted a tremendous amount of timeto.
__So; insofar as possible, we will give you the major attention
today, becaiise we know of your continuing interest in this subject.

Mr. Goodling, the ranking minority member, is also present. .

The Chair has no oral statement; at this tinie although I do have
a_written one which I will forego and ask that it be entered in the
record at this point. =

[The opening statement of Hon. Augustus F. Hawkins follows:]
OPENING STATEMENT oF HON. AuGusTUS F. HAWKINS, A. REPRESENTATIVE IN CON-

GRESS FROM THE STATE OF CALIFORNIA AND CHAIRMAN OoF THE COMMITTEE ON EDij-

CATION AND LABOR .

. This morning the Subcorimittee on Elementary; Secondary; and Vecational Edu-
cation is continuing its inquiry- into the issue of illiteracy, We began this endeavor
last year with a series of joint hearings with the Senate, in which we examined the
extent and nature of the problem, some contributing factors, and some possible solu-
tions.
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_ One of the witnesses last year was our colleague Senator Zorinsky, who has been
a leader on the issue of illiteracy in the other body. Senator. Zorinisky suggested we
continue our oversight this year by examining issues related to teaching and learn-
ing reading, and 1 am pleased to be able to accommodate his request. I welcome the
Senator this morning, along with our panel of witnesses, several of whom come
highly recommended by Senator Zorinsky. i
_ Chairman Hawxins: Mr: Goodling, do you care to make a state-
Mr. GooDLING: Just very briefly, Mr. Chairman. o
_This is our fourth hearing that we have held on the subject of
illiteracy, and I think the attention we are giving it mirrors the se-
riousness of this issue as far as the well-being of our Nation is con-
“erned. - - . ; S o o
The bill you and I have introduced together is a  small attempt to
make the public aware of how sericus the problem is ard how de-
structive it will be if we don’t do something aboutit. =~ ..
1 can only say that I am out there trying to raise $4 billion a

year for the next 3 years in the private sector to do something
about it. I will tell you more about that later.

1 am happy_to welcome all of those who are here to testify today
on a subject that is probably the most important subject and prob-
lem.facing the Nation at this time: . y L o
~ Chairman HAWKINS. Let me call the witnesses at this time to the
table. We will hear from each of them, and then question them
subsequent to that. ) S
~ May I indicate to the witnesses that their entire statements will
be entered in the record just the same as if they had given them
verbatim. We always try to look to the witnesses to confine them-
selves to the highlights in their statements; so that it will provide

more time for communication back and forth between the members

and the witnesses: . ) L
~ Several of the witnesses have been invited through the generosi-
ty of Senator Zorinsky.. . . . . el
~ We have Mr. Charles M. Richardson, an electrical engineer,
Sperry Corp;; education consultant; Mr. Charles J. Micciche, super-
intendent of schools, Groveton, NH; Mrs. Sally Queal, special edu-
cation instructor, Gosnell Senior High School; Blytheville, AR; Mrs.
Ann Mactier, a member of the Board of Education, Omaha; NE;

and Dr: Dorothy Strickland, professor of education, Teachers Col-
lege, Columbia University, New York, NY. '

_If any of those witnesses are present, I wish they would corie to
the table.

~ While they are assembling at the table, the Chair would like to
yield to Senator Zorinsky for any statement that he may care to

make at this point.
Senator. -

Senator ZoriNskY: Thank you, Mr. Chairman.
I would like to express my sincere appreciation to you very much

for holding this hearing to_address the issue that I have raised,
which is the prevention of illiteracy.

Mr. Chairman, without your cooperation; certainly I, from the
other body, would not have been able to pursue this hearing with
you jointly on the House side this morning. So, for that I thank you
very, very much, and the ranking member of your commttee also.
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I also want to thank the witnesses and the students who have
come here today.

Mr. Richardson; Mr. Micciche; Ms. Queal, and Ms: Mactler are
representative of the hundreds of persons who have contacted me

from around the country. They are here at their own expense be-
cause they want to share their successful experiences with you, and
they can dramatically demonstrate how schools can spend less
money and get better results.

- The majority of our schools are not using proven methods of
teaching reading, as evidenced by the report of the Commission on
Reading, “Becoming a Nation of Readers.” Ironically; almost all of
the basal programs sold by the large publishers -are more expensive
and less effective than other methods which will be descnbed here

today

The damage belng done by the use of the whole word or look-say
method was_ illustrated in the testimony of Renee Poussaint and
the adult education student, Woodrow Evans, at one of your earlier

I have attached a copy of the portion of the hearing record to
which I am referring. Their testimony clearly indicates how our
schools are creating illiterates and we must ask why they continue

to use these type of ineffective methods.
Dr. John Manning, the president of the International Reading

Assomatlon,L also testified at an earlier hearing. He does not sup-

port the use of phonics, and in fact has been a paid consultant to

Scott-Foresman, a_leading publisher of basal programs, since at

least 1978, if not earlier: I believe this is a clear conflict of interest:
“In “The Great American Reading Machine,;” Prof. David Yaring-

ton blames our reading ills on interlocking self-interests of nation-
al, State, and local education departments; publishers; particularly

of basal readers; education professors; and unsuspecting teachers:
He says, “It is a billion dollar feeding trough, and no one with a

nose in it has any notion of coming up for air to say so:’

Apparently we cannot leave reform efforts up to the educators,

so we must get involved: And if we_are serious about addressing
the problenis of illiteracy, we must look into its caiises. We miust
work toward a solution instead of belng part of the problem.

Even with the _publication of “Becoming a Nation of Readers,”
schools are not ju:aping on the bandwagon to improve their meth-
ods of teaching reading. I believe this is because they still do not
have sufficient information to choose the best ones.

The need for this information was evidenced by the response re-
ceived by the Readlng Reform Foundation in Scottsdale, AZ, after a
footnote in a Reader’s Digest article last fall mentioned them as a
source for material on teaching reading by phonics. They were im-
mediately inundated with inquiries, and as of this date have re-
ceived over 25,000 requests for their materials.

1 am revising my illiteracy legislation to require the Department
of Education to compile specific information on what does and does

8
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not work in the teaching of reading, and I believe it will be in a
form that you and your committee can support; Mr. Chairman.
Again, I thank you, Mr. Chairmian, for the spirit of cooperation

which you and_Nancy Kober of your staff have displayed. I look
forward to working with you on this i§Sue to achieve the results

that we both desire.. .
Thank you; Mr. Chairman.
[The material referred to above follows:]

FROM THE STATEMENT OF RENEE Poussmm‘ WJLA-TV WASH!NGTON, DC
1 became_a tutor with the Operation Rescue Program_in Washington, DC, run

jointly by the D.C. Public. Schools and the Washington Urban League. In its 5 years
of existence; some 3,000 elementary students have been tutored in math and reading
with the help of some 700 volunteers:

Rather than getting.into generalizations, let mie use a specxﬁc example of one
httle boy I tutored during last spring sSemester. His name is Donnell. He was in the
third grade but reading on the first grade level. Like-many kids who.need tutoring,
Donnell was not inherently incapable of learning. He was not stupid, nor was he -
economically deprived,
~ Donnell’s reading difficult,
th
br . nell would memonze
certain_ 1501;1ted words in that story, like hat; but if he later saw the word cat; a
seemingly equally simple word, he would not have the vaguest idea of what it
meant; of how the sounds of certain letters coald give you consistent.clues to read-
ing any word, even if you had not seen it before: To Donnell, such atfi idea was total-
ly mcomprehenslble, S

-So once we established the idea of trust, 1 began workmg on basxc letter sounds,
phonics, over and over again, making sure that we never went on to new words or
stories until 1 was certain Donnell really understood and had not simply memorized
isolated words, trying to bluff his way through as s0_many illiterates do.

Then my w1fe suggested for me to join this adult program;. and I had doubt when I
first joined, But after joining; I started finding out things that I never did when I
was_going to school; to begin with. For instance; I never was taught the sounds of
letters or vowels. I knew nothing about it: So if you can put a word in front of me, it
was xmpossxble for me to read it:

dy was_that he saw no pattern no connectlon between

. If his class worked on reading a stox;v,Do

Chairinan HAWKINS. Thank you; Senator.
Mr: Richardson, we will hear from you first.

STATEMENTS OF CHARLES M. RICHARDSON; ELECTRICAL ENGI-
NEER, SPERRY CORP., EDUCATION CONSULTANT AND FORMER
READING TUTOR; CHARLES J: MICCICHE, SUPERINTENDENT OF
SCHOOLS; GROVETON; NH; SALLY QUEAL, SPECIAL EDUCATION
INSTRUCTOR, GOSNELL SENIOR HIGH SCHOOL, BLYTHEVILLE,
AR, ACCOMPANIED BY TRACY WILLYARD, LITERACY PRO-
GRAM PARTICIPANT; ANN MACTIER, MEMBER,; BOARD OF EDU-
CATION, OMAHA, NE, ACCOMPANIED BY SECONDARY SCHOOL
STUDENTS; AND DR. DOROTHY STRICKLAND, PROFESSOR OF
EDUCATION; _TEACHERS COLLEGE; €COLUMBIA UNIVERSITY,
NEW YORK, NY

Mr. RICHARDSON. Thank you, Chalrman Hawkms Senator Zorin-

sky; members of the committee, 1adies and gentlemen
_ It is indeed an honor to speak to you on this occasion where ev-
eryone is tuned in on education, and especially on literacy.
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__Substantial portions of our country are also tuned in, and I can
speak as a member of the work force of the Sperry Corp. which
supports the improvement of basic skills across.the board.
. Besides being a professional engineer, I also hold permanent
teaching certificates in secondary math, physics and general sci-

ence, elementary education and special education.

My involvement in education began in 1970, when I opened a
franchised iearning center, and since that time, these last 15 years,
I have dealt with over 2,500 students on _an_individual dimagnosis
and prescription basis dealing with all levels of subject matter from
first grade through adult; and English, math; and reading. o
_ What I see in all of these persons as I test them first; I see the
damaging effects of poor teaching practices; poor school manage-
ment, and I feel that most of them woiild not have been remedial
had they been taught properly in the first place. .. . . o
. So, this and other experiences have led me to think that some-
body else has to get involved, somebody outside of the education
community: And, I think, the greatest hope for the expertise in
both management and scientific insight would come from the busi-
ness community and the technical community. o
By technical community, I am talking about technical societies

such as the Institute of Electrical and Electronic Engineers, who
are very interested in precollege education.

__As far as the money aspect of education is concerned; we are all
concerned about the money going into education; and; I think, our
country has been very generous: o
- -1f you dig out the figures on gross national product over the past
35 years and the costs of public education, you will find that educa-
tion’s share has just about tripled in those years. If these trends
continue, by the year 2060 education can spend the entire gross na-
tlonal product. There is a_graph in my submitted testimony that
shows how you can arrive at that concliision. o
.. But with all that input, we now can see that money alone is not
the answer; that we have to ask if our education doliars are beirg
properly spent.. . o .
With-all of the sagging SAT scores and the difficulties with the

illiterates filling our jails and our welfare rolls, 1 know that this is
something which is of definite concern. S

. An engineer has sometimes been defined as one who can do for 2
shillings what any damn fool can do for 1 pound. So, we have to
ask, how can we optimize education dollars,

. The business community’s interests, of course, are looking into
cause and effect relationships and looking for not only a pool of
skilled employees but a literate public who understand the techiol:
ogy in our culture: = S ]
We can mostly ask that education abide by its own best research,
its own best technologies; and ask why is there siich a reluctance of
educators to look at what is happening with their own research.
Why is so much good material being ignored?
In 1984, at education conferences which were organized by these
technical societies, there were two science edicators reporting that
both at elementary school levels and at secondary levels there was
much interference by inadequate reading skills and remedial read-
ing programs to the promotion of science education. And yet not

10
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one of those educators suggested that any remedial action be taken
looking at the reading situation. -

__ We are also_concerned about high school dropouts: If you look at
the National Center for Education Statistics’ data which has been
put out just this past year; you can see that the reasons givenal-‘)f
students for dropping out are very largely related to academic fail-
ure; ) o L .

- Five times as many drop out from the bottom gquartile in aca-
demic standing as from the top. Those students who are in voca-
tional programs drop out five times faster than students who are in
educational academic programs: o . .
8o, for high school dropouts, we are looking for some means to
prevent or reduce academic failure. And in_the realm._of academic
failiire, what one subject is both the key element and the biggest
sticky-wicket? It is reading. So, if we attack the reading problem,;
we are also going to be looking at a way to improve the high school
dropout problem:. . = . o
.- It has been said by the past reports that Senator Zorinsky has

mentioned; “Becoming a Nation of Readers;,” and also just within
the past month a pamphlet called “What Works in Education”. has
come out of the Department, emphasizing very strongly that phon-
ics is a component of the reading education which is shown by re-
search to be primarily effective.

Yet four out of five schools in the United Siates are still doing
the_ﬁe%posite, with the basal readers that Senator Zorinsky has de-
SCri . - - - - - - - - - S

We still come back to the question, why do educators bury this
reading and literacy problem. oo - - . L

For one kind of reason, if you will look at the testimony that was
given in your August 1 hearing by Mr. John Manning, yes, he is
the president of the International Reading Association and also a
paid consultant to one of the larger publishing houses in education-
al materials. s
. This International Reading Association was founded in_1956; co-
incidentally perhaps, but it was the year right after Rudolf Flesch’s
blockbusting_book, “Why Johnny Can’t Read,” which was pub-
lished in 1956.. - -
. The IRA at that time was founded by a coalition of people deeply
,ig_igi%li’:éd in the writing and publishing of whole word reading mate-
Tl o - - - - I A -
This association has, over the years, augmented its influence to

where it is virtually the only game in town as far as reading prac-
tices and pedagogy. It very largely influences what is taught in the
teacher training institutions. == . . , .
- In its publications and in its local and national conventions, it

controls what and who gets published; and who gets to make pres-
entations to teachers. =~ . - - -

The late Nina Traub, a_very well known phonics advocate who
won a Federal title IV-C. replication grant for her successful
phonic-based program called ‘‘Recipe for Reading,” was put on one
IRA convention program in the late 1970’s, but given a small room.
Her workshop was so heavily attended they had to move her into
the main duditorium: And yet she was never asked back to another
IRA convention.

11
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Large-scale reading tests which were accomplished in the mid-
1960’s, primarily called the “27 First Grade Studies,” showed over-
whelmingly superior results for phonic-based reading systems, and

yet in IRA publications these were distorted, derided, and down-

played. They were labeled as infamous and given as reasons for dis-

continuing the use of such tests for evaluating reading methodolo-

ges. . . . - , ,

_ Indeed, with all the controversy over reading, there have been no

large-scale studies in the last 20 years. o ; -
_No one denies that the aim of reading iS comiprehension, which,

of course, requires something beyond phonics in its pure state. It
requires vacabulary background information, language experience;
and so forth. - - o i L

. But what is not fully appreciated and certainly buried by the

look-say advocates is the contribution of phonics to all of those:

And in the testimony which I have submitted, there is a diagram
which attempts to depict those relationships, a relationship which
has really been borne out by the results of past research.
_The success of our_work force and, indeed;, our success as a
nation rests on our ability to solve problems. =
- Now, in the recent international comparisons of students among
the industrial nations, areas which are language intensive, problem
solving, geometry, all of those kinds of subject matters that require
thinking and application of language, the United States has shown
up very poorly in comparison with other nations. And I submit
that the early instruction in_phonics, the analytical reflexes that
result-as a result of this early linguistic experience, detailing the
syllables of words, is a key ingredient of the kind of thinking that
affects the ability to absorb all other learning. @~
_So; this is tied in with the math and science effort which is being
made in this courntry to improve math and science. L

-_If we can spend $100 million in math and science education, we
might be wasting some of that if we don’t attack the literacy prob-
lem first. - - S T
.. Many students are spun off into a label called LD, or learning
disabled. There is much evidence that these students are victims of
poor instruction. . . A
__In_the supplemental testimony which I intend. to submit, there
will be a bibliography with references to some of that research.
_-We cannot really call ourselves a scientific or technological
nation if we permit 80 percent of our schools to continue to use
reading methods which have repeatedly proven inferior. And with
the start that has been made by these last two reports, “Becoming

a Nation of Readers;” and sc forth, they have identified the concept
but not sufficiently the detail by which conszientious educators and
parents can choose appropriate reading material for their students,
for their children: e

There is such a mountain of misinformation and ignorance
which has been created by the events of the past half century that
we need some organization of the good information.. .. . .

So, 1 urge the establishment of a study, with legislative over-
sight, to identify reading programs which use phonics effectively.
The study should result in a report describing the characteristics of
such programs in a way that parents and educators can use it for
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selecting reading materials which produce the best results for the
greatest proportion of our chidren. - . .
The study should use existing results wherever possible; existing
research. I don’t think there is a need to reinvent the wheel. The
information is all there. All we have to do is use it:
Thank you verymuch. - - .. . .. . .
Chairman Hawkins: Thank you; Mr: Richardson: = .
[The prepared statement of Charles M. Richardson follows:]

PREPARED STATEMENT OF CHARLES M. RICHARUSON
_:Chairman_Hawkins; Members_of the Committee_on_Education & Labor; ladies and
gentlemen. It js an honor to speak on this o-zasion where everyone is tuned in on
education; and =specially -onliteracy.: Substantial portions of our country are also
tuned in: I speak as a member of the workforce of the Sperry Corporation, which
supports the improvement of literacy and basic skills across-the-beard, and as a
member of the Long Island Forum for Technology (EIFT) and its subcomiaittee, the
Regional Industrial Technical Education Councit (RITEC). I am also a_member of
the Pre-College Education Committee of the Institute of Flectrical and Electronic
Engineers (IEEE), the worid’s largest techriical society. I am a trustee of the NY
Chapter of the Reading Reform Foundation (RRF), (a literacy organization espousing
interisive phonic methods in reading) and of the Feingold Association (advocating
nutritional—not drug—tréatment for hyperactive children), and a member of the
Orton Dyslexia Society and of the Air Force Association. Besides being a Licensed
Professional Engineer, I hoid £ormanent teaching certificates in Secondary Math,
Physics, and General Science, Eicmentary Education and Special Education, and
have tanght education at the college level. - S - e o Sl -

_ Let me expldain how an engiiiéer became involved in education. In 1970 I opened a
franchised learning center t-aching readi ing, math, and English at all levels. In the
last 16 years, I have dealt with over-2500 studeris on an individual diagnosis and
prescription (mostly remedial) basis. 1 see at ali levels ‘K - adult) the damaging ef-
fects of poor-teaching and school management practices, and feel that most of-my
clients—would not have been remedial had they been taught properly-in the;—ﬁi‘st
place. -This_(and related experiences) has given me grave doubts about-the-ability of
our educational system to -solve its problems withou! outside help. This help may

best core, L believe, from the business and technological communities with their sci-
entific insight and management expertise. - - - - - - . -
- ‘When it comes to money for education, we're all interested; indeed our country
has-been most generous: A little %igging,i,n the World Almanac shows that, since
1950, U.S. expeuditures for public education have grown at annual rates about-half
again faster than our gross national product (GNP). In these 36 years public educa-
tion has tripled its share of the GNP from 2 percent to about 6 percent. Extrapola-

tion of this data (by computer or logarithmic graph) shows that, should these trends
continue, public education will spend the entire GNP by gbpup,,the,{igar _2060!! (See
Figure 1.) But with the rise in expenditures per pupil have come the sagas of the

sagging SAT scores, record illiteracy (increasing by 2.3 million ,pgr,sons/syearl;gi@
somber statistics on the poor scientific and problem-solving abilities of U.S. students
in comparisons with Russia, Japan, and other industrialized nations. In geomeiry

teaching reading and language. So _money alone has shown itself not to be the
answer; business and scientific persons are rightfully asking if our education dollars
are being properly spent. An engineer has been defined as, “one who can do for two
shillings what any damn_fool can do for a pound!” In view of the above patterns of
money Vs results; I suggest it's time to speak o ,ed,uc,a,,,,n,al,,sgstem,gngi,neerinz-,,We
need to ask, “What are the connections among the symptoms? Where are the cause-
and-effect relationships?”’ = - .

_. The business community is interested in pre-college education for two reasons,
self-serving to a_degree; but ultimately consistent with National interest: (1) The
need for a pool of skilled employees; and (2) the need or a technologically literate
public in a culture where technology affects our lives to such a great extent, and
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where lack of public understanding can let abuses of technology deteriorate our en-
vironment and our national welfare. The most useful effect of the b ess_commu-
nity will be its insisterice that edication employ its own best technologies; abide by
the_results of its own best research, especially in the area of reading. where there

Seems to be a.probler: Sormietimes the reluctance of educators to face the problem is
baffling.-In 1984, at education corferences organized by the IEEE in concert with
other technical sociaties, two sciefice educators ;epgrteg hat elementary school sni-
ence was being crowded out by remedial reading programs; and junior high school

was -th _impeded hy inad-

teachers’ most frequent complaint was that science teaching w;
equate student reading skills. Yet NOT ONE educator suggested that reading be
treated as a problem area. Why are educators silent on this issue? You camn’t solve a
problem unless you examine causes. Otherwise vou are just confounding confusion
with commotion, attacking appendicitis with aspirin, My observations are that there
are:lots of good empirical data, research results, which are being routinely igriored
by_educators, particularly in-the areaofreading. T L

.. Many of us are corcerned about high school dropouts. A_careful reading of the
National Center for Educational Statistics surveys shows that the majority of high
school dropouts are related-to academic failure. The reasons given by students for
droppirig ott, and the fact that 5 times as many drop out from the bottom fourth of
academic standing than from the top fourth, and that more drop out of vecational
programs than out of academics, all tell the same story. Remedies must obviously be
measures to prevent or reduce academic failure. And in the reaim of academic fail.
ure what ohie subjert is both key element and biggest sticky wicket? Reading! So, if
i’ﬁé attack the readir.g problem we'll have a leg up on the high school dropout prob-
erm. - - o S -

- The cricial issue is phonics in beginning reading.  The experimental eviderice ifi
favor of. teaching phonics first and i

phon: intensively is consistent in over 124 stidies
during the past 50 years. The most respected researchers, such as. Dr._Jeanne Chall,
say it repeatedly, and the last two projects emanating from the U.S. Department of
Education say it clearly and emphatically. It is not & new issue. Yet four out of five
schools in the U.S. are doing much the opposite; and teachar training institutions
are teaching the opposite, teaching the use of whole-word memorization, the “Dick
& Jarie see Spot run!” look-and-guess; psycholinguistic; or whatever other names -it
can go by. But it’s opposite to the weight of available research, and. it doesn’t-even
have a coherent theory to justify it, as has also been pointed out by Dr. Chall,
Should business people treat education people as ““part of the problem?” S
Why do educators seem to bury the reading and literacy problem? For one kind of
reason, look into the record of an earlier session (Augiist 1, 1985).of these hearings
for the testimony of the leader of the must influential professional body in ihe field
of reading, the International Reading Association (IRA). The gehtleman is also a
professbr of reading at a_teacher training . institutisn, But what he did not say is
that he is also a paid consultant to one of the textbook publishing houses that Sup-
plies miliions of basal reading books. The TRA was_ founded ifi 1956, the year after
Rudolf Flesch’s ,b,lockbus,ter;,,,“Mly,dohnny Can’t Read,” by a coalition of -people
deeply involved in the writing and publishing of whole-word reading materials. The
association has, over the years; augmented its influence to. where. it is virtually the
oily game in town in reading practices and p,ed@ﬁgéy: In its publications and in its
local and national conventions it controls what and who. gets published, and -Who
gets to make presentations to_teache;s. The late Nina Traub; who wor a.federal
Title IV-C i'epl,}i),cgtirqn, grant for her successful phonic-based prograni called “Recipe
for Reading,” was put on one IRA convention program in. the late '70's, in .a small
room. Her workshop was so heavily registered that they had to move her. into the
main auditorium. But she was never invited to another IRA function. The large-

scale reading tests run in the mid 1960’s; called the 27 First-Grade Studies, showed
overwhelmingly superior results for phonic-based reading systems. These were de-
rided and downplayed in IRA publications, referred to as “infamous,” and given as
a redson fdi-f“diéicbhtir;uin%ighe _use of such tests for evaluating reading methodolo-
gies” Indeed, despite all the controversy over phonics vs whole-word methods, no
15’;@‘5‘5@'16 testing has been done in the last 20 years. _____ oo -

0 one deniesthat the aim of reading is comprehension; or ‘understanding of

meaning. Even though research shows that rhonics-trained students comprehend
better, whole-word advocates claim otherwise and deride phonics as “‘mere word-
calling,” and claim that “comprehension skills” include vocabulary, general knowl-
edge, and language experience. What they neglect to mention is the innate contribu-
tion .of early phonic practice to the-acquisition of all of those comprehension ele-
ments: From an engiheering point of view, the linguistic and analytical experiences
acquired by the phonics-trained student form the basis of the ability to handle infor-
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deplct what research has alreaéy shown bo be txjue B

The success of our work force, indeed our success as a Nation, rests on our abxhty
to_solve problems. Problem solving requires precise thi kmg, usually precise com-
munijcation with others. Precise thinking and communication require precision of
language; a quality 1 find wanting in much of the documentation I see in the mar-
ketplace. It affects even the documents of this committee; there are two _anomalies
ir. »otr “Rules for 1 estrmoriy"’ If we look at the nation that i is tops on. the precal-
lege ertcation comparisons we find it is also the country the! is beﬁting the pants
oft_us in. world.trade. That country. is Japan, whose industiial practices call for
biiilding in quality the first time, and they do it with a workforce whose rising gen-
eration is topping all others in math, science, and problem-solving measires.

We're talking about preventing reading failure, using the old ounce of prevention
principle. Let’s engineer the system, train the regular first and second grade teach-
ers to do it right tha first time. The track record of remedial reading is its own con-
demnation.. School systems that have switched to phonic-intensive methods not only
are seeing higher scores; but reduced costs of materials. We can not call ourselves a
scientific or technological nation while we permit 80%. of our schools to continue to
use reading methods which have repeatedly proven inferior: Our ability to govern
ourselves will ultimately founder if we cannot turn our schools to using reading sys-
tems built on research-proven fourdation:. The turnaround will not happen unless
those of us who understand the situation 3peak out.
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SUPPLEMENT: C.M. RICHARD" 'N; 3/20/86, PAGE 8

_Thete is & great need to organize the good information so as to counter the moun-
tain of misirnformation and.ignorarnce created by the events of the past half century.
The last two relevant publications sponisored by the Department _of Education have
laid down the principle {phonics first 2id. intensively) to be followed; but not _the
details. Therefore, I urge the establishment.of a_study, with legislative. oversight, to
identify reading programs which -iise phonics effectively 5o as to produce the best
results in reading -achievement for the greatest proportion of our childrem The
siudy should be scientifically run, using exixtiiig research wherever possible; and
should result in a report descri’.ing the charsinteristict of such programs.in a way
that parents and educators can use the information to select reading materials for
the children in their charge. : - - S .
 DBecause the great increases in per-pupil expenditures for education have been ac-
companied by declines in quality, it is clear that school administration and mHianage-
ment need to tighten up accountability -and-quality control procedures. Therefore, I
urge that studies be directed, with legislative oversight, toward identifying school
m: ment systems and practices which produce-effective basic skill learning pro-
gressions; with scientifically verifiable results, and clear lines of responsibility and
accountapility for said results. - T
__It was good to have Dr. Strickland in @déy’é hearing because her testimony is
representative of the “reading establishment’s’ use of attractive words likeé ‘“‘mean-
ing”_and “comprehension cueirg” to muddy the waters between the nrocesses of
“learning to read;” :.ad “readiny to learn.” The initial emphasis on. “meaning," as
opposed to “sounding;” irnores the basic fact that the beginni ]

s ]

imores the basic fact that the beginning reader is ot inter-
ested so muci in meaning as in the successful act of reading, and thet practice sen-
tences_like, “Matt sat on a fat cat,” serve a vital purpose in the riechanics of the
“learning to_read” process. The “cueing strategies’” and psycholinguistic guessing
are devoid_of research vslidation; and are poor substitutes for automatic, accurate
decoding. (Ref: Jeanne Chall; Stages of Reading Development) The way the compre-
hension issue is being used is a diversion from the the real problem. Comprehension
is ‘‘reading to learn,” and requires the subskills depicted in the diagram of Figure 2.
The “comprehension skills” band-aided into remedial reading labs_include items
that belong in the turf of other teachers; e.g.; English, science, social studies. An

analogy is that of the average adult reader attempting to read a passage about
brain. surgery:. He might read every word; but comprehend little. But, for help he
would turn not to a reading teacher; but rather to someone schooled in the vocabu-
lary and sub{'ect matter! The reading establishment’s demagoguery, its articulate as-
sininity, qualify as “acts of war” as described in the “Nation at Risk” report.
Mi: Chairman; you asked how engineering relates to the issue of literacy. I can
assare you that literacy skills are vital in_the engineering profession in the manage-
ment of information: Responding to the needs of the customer as expressed in his
RFP; writing a clear and persuasive proposal or article; clarifying/documenting re-
guirements and specifications with subcontractors. .
Tharik you for iricluding this supplemental testimony.
 Chairman HAWKINS. The niext witness is Mr. Charles J. Micciche;

superintendent of schools, Groveton, NH. -
Mr. Micciche, I apologize for having mispronounced your name

at the very beginning. I should have known better. I guess I didn’t
go_through phonics when I was in school. )

Mr. MiccicHE. It is one of the few sighi words you will ever en-
counter, sir. __ .

Chairman Hawgins. Thank you..- . - : ,
_ Mr. MiccicHg. Mr. Chairman, Senator Zorinsky; and members of
the committee; the problem of illiteracy among our citizens = so
obvious, so. prevalent, and so well-documented that it doesn’t war-
rant dragging before you a raft of statistics to prove its evistence
and-dimension. . - . . o

We know there is & problem when our colleges, corporations, and
Armed Forces m:ist institu‘e remedial programs for their new em-
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ployees and recruits. You know there is a problem when you pass

over applicants for positions on your staff as aides and secretaries
in_your own offices. = = ; N
I know there is a problem, and a seriouis one, when one out. of
every five letters of application I receive from college graduates for
teaching jobs in my school districts goos into the round file due to
misspellings, poor- punctuation, lack of syntax, organization, graiti-
mar; or any solid evidence of acceptable communications skiils.

- The vital questions center not on how much illiteracy there is;,
but on how we eradicate it, prevent it, and assure future geuera-
tioi.s that they will not be piagued by this insidious weakness per-
vading our cultwrte. ~~ © = T o ] -

- The most difficult task lies in eradication, and there is no simple

solution outside of a committed exercise of will and intellect from
every adult citizen who desires to overcome his or her deficiencies
with literacy and command of language. — <
_ I'am a practical school administrator and have full knowledge of
my strengths and limitations to deal with illiteracy. I will confine
my remarks to the problem of prevention. - . o

- I ask your indulgence for & moment to bear with some -statistics

that illustrate the reading effectiveness of children in my three

rural school districts in northern New Hampshire, statistics which

define how my schools establish the fundameatal langua-e arts
skills that lay a rock-solid foundation for reading, the first and
only defense against illiteracy. o ,, - :
__On the 1985 California Achievement Test, reading subscores; I

have a few scores here from my fourth graders; who have been into
our reading program for 4 years. And the subscores are on the V.5
cabulary, compreliension, expression, and mechanics subtests.
I have divided these into two sections, the top achievers and the
lowest achievers. P S
.. The top achievers in my 4th grade, who should average around
the 75th percentile on these subscore tests; score on those respec-

tive subteosts at the 88.7-, 88.3-, 83.9- and 82.4-percentile levels:

- Fine. 'f'op_achievers should score well: What about the low
achieve:s, what about those kids that always wind up falling be-
tween the cracks, the ones that we have remedial programs for in
many schools, the ones that iisually get shunted off to title I pro-

grams or chapter 1 programs;, or get moved into special education

programs for want of something to do for these youngsters, those
kids who score normally at the 25th percentile and lower. -

My youngsters on these same subtests score at the 48.8 percentile
on vocabulary, 49.2 percentile on comprehension, 38 percentile on
expression, 34.2 percentils: on mechanics:

ror what an_average is worth, if we combine all of these figures

and compare the students in my school districts on these reading
subtests with the national uverage, which come out to the 50th per-
centile, my youngstars come out to 682 percentile, one fiill stand-
ard deviation beyond the mean. .

- Now, as significantly above the national scores as these figiires
are; it is even more significant to know something about the demo-

graphics of my school districts to appreciate their value vig-a-vis

the regional culture:

I8
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All of my districts lie in Coos County, NH, which was determined
in the 1980 census study to be one of the 20 poorest counties in the
Nation. By every measure, per capita income, equalized evaluation
of property, unemployment, local suicide rate, divorce rate, Coos
County is consistently on the bottom within New Hampshire’s
counties every year: _. R . S o

Yet our local reading scores have been consistently above State
and national figures since 1980: . ... _ S o

1 thirk this emphasizes that children, regardless of their social
and economic eénvircnment, can learn well when taught well, and
will not learn well; no matter how much money you throw at their
schools; when they are not taughtwell. =~~~ =
~ Let me outline for you briefly what changes in our reading pro-
gram came about to cause these dramatic increases in our scores,
to lay this solid foundation for literacy among our children. -

When I became the assistant superintendent for my present dis-
tricts, I was given the task to do something about the poor reading

scores in the sckools: A secondary science background did not equip

ing in scientific research gave me the basis for evaluating our ex-
isting program, identifying its weaknesses; and understanding what
I needed to dc "o make proper changes. =

1 spent 2 years examining reading programs, reviewing litera-
ture; and generally edncating myself to address the problem. -
- In all frirness and objectivity, I found that the flaw in our pro-
gram, as in most published; peckaged, basal reading systems; lay in
the instructional mode called whole-word or look-say pedagogy, a

pt ‘agogy absolutely bankrupt of logic, merit, effectivenesas, anu
common sense; and replete with the germ of most reading difficul-
;i%smfpund among our illiterates in our society today, in and out of
school. .. . _ _ . - Lo
_- The logic of language, if it is to trarscend space and time, if it is
to pass from one_generation to another; if it is to transmit across
the boundaries of a mother and her child in the cradle, across the
backyard fence, across oceans and cultures, that logic depends en-
tirely upon the process of encoding words in written form. -
- No one is illiterate in a society that has only an oral tradition of
language. But once a civilization invents its written code; no one is
immune from illiteracy who does not or cannot learn that code.
Our encoding system is simplicity itself, the alphabet. Twenty-six
symbols; capable of arrangements tc create the 44 sounds of Eng-
lish, comprise the entire code to unlock the lexicon of several hun-
dred thousand words in the language. . ) . L
__Yet I found in my studies that our old reading system did not
teach the code; the sounds of language, the tools needed to read
and writeodwords. - .
- Surprit ingly, the reading system trained children to look and say
the whole words they encountered; to memorize whole words one at
a time; ignoring the fact that a coding system exists at all: This
system works well for pictographic languages like oriental ideo-
graphs or ancient Egyptian hieroglyphics, but not for a modern al-
phabetic language like English.

19
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__Here is why. A good standard dictionary will have about 150,000

’s that you find in most libraries con-

entries. The massive Wehster
tains over 400,000 entries; - o .
- Children entering school usually have a command -of language
that would surprise you. You, yourselves _probably had = speaking
vocabulary of 8,000 words when you entered school, and an under-
standing, recognition, or listening vocabulary of 8,000 to 10,000
more. - - ] L ,
__In_order to learn to read these words you had already orally mas-
tered, you would have had to memorize by shape; by association
with pictures, stories; and extensive drill and recall, the tull 11,000
t0 13,000 whole words.

- Unless you ‘were taught ‘o read phonetically, unless you were
taught the code system by which words were transcribed into writ-
ing, you would have been condemned to this insurmountable task.
. Treating words as wholes, as hieroglyphic units, absolucely defies
the logic of our phonetic coding gystem. . 7

- .1 submit that any reading program using whole word, look-say,

phonetic_analysis, the eclectic -approach, miscue or word guessing

reading techniquies is the seed of illiteracy in our society to-day.
And further, I submit that illiteracy is the greatest rot in the
fabric of our culture. =~ = =~ S
_ Moreover; since 85 percent of the Nation’s piiblic elementary
schools use look-say systems and heve been doing so for over 50
years, a fraud of immense proportions has been visited upon the
last four or five generations of children in our country. -
There is-a complex web of circumstarnces that has brought us to
*his sad state, and to fully understand why one needs tc appreciate
the psychological and economic evolution of public educaticn from

the eariy 1900’s on, examining the nations of John Dewey_and

Colouzi Parker; the social changes in America after the First
World War, the rise of consumerism and the effectiveness of adver-
tieing in the marketplace; and most of all, the unhealthy, self-serv-
ing, vested, monopolistic interests of that troika of misplaced
power, the entrenched prefessor/publisher/author control of how
and what our teachers are given in teacher colleges. . .

__The most important cost of the two.costs that result from illiter-
acy is psychological, and rises both from the fact of a frustrated
and illiterate segment of our. citizenry ‘.id the roncommitant lack

of confidence in American public education. T
- The other cost is in the need for remediation, a need that admits

the job of teaching reading was done improperly in the first place:
It is significant to note that the number of referrals in my ele-
mentary schools has declined for remedial reading and learning
disability placements in resource room programs sirice we estab-
lished phonics. =~ - T o
- This is verified by the additional written testimonsy submiitted
from my staff and my colleagues, including a principal, my special
education coordinator, a language specialist, our school psycholo-
gist, and several of my veteran elementary classroom teachers. I
urge you to refer to their sincere and enthusiastic support of our
program. o - o
With the very narrow limits of verifiable biological disabilities,

comprising less than 1 percent of the poepulation, most children en-
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tering school are not dyslexic, they are not brain damaged, and
they are not learning disabled. They are, however; disabled and
damaged by logically and pedagogically unsound approaches to
teaching reading. Those approaches are not inexpensive. - .

‘A typical basal program purveys its misbegotten notions through

hardcover books, workbooks; pamphlets, posters, charts, games,
ditto masters; and an array of teacher management devices which
have a built in obsolescence. They must be purchased for each
child; each year; at an average cost of $18 to $20 per child.
~ Wheti my three districts were using a similar package 7 years
ago; our average cost was $16 per pupil per year, for a program
that didn’teven work. =~ ; R
~ Since we switched to phenics; our annual costs have stabilized at
$2.25 per pupil per year, and include hardcover literature books;
teacher training, and paper and pencils for the children.

" Isn’t it ironic that there was an inverse relationship between
high cost and low productivity, between low cost and high output?
Isn’t it a tragedy that the majority of school systems still act as if

throwing a lot of money at a problem will make it go away, when a
good resource, minimally and properly funded, will solve the deep
problems in literacy that we face. e
" The limited fiscal resources in New Hampshire and our State as
lowest in the Nation in State support of education are legendary.
Yet the prudent use of our funds has given us top in the Nation

ranking in the scholastic achievement test scores several years in a

row, and locally my districts rank in the top of the State for read-

ing ability. Qur success is also measured by the fewer children
being referred to chapter 1 and special education placements.

The solution, in my view, is for us to rid ourselves of reading pro-
goams that don’t work if we areto_uproot the weed of illiteracy.
Look-say and whole-word methods; with their self-serving de-

pendency, their built-in obsolescence of materials; their addition to

mediocrity, all serve to fertilize the seeds of illiteracy.. . __ - ___
~ Lock-say reading striictured on a false and baseless. philosophy,

frustrated and often poorly trained teachers, a publishing industry
more concerned with the bottom line for its stockholders than the

tipper limits of learning for children, a citizenry brought up on the

inanities of Dick and Jane; and childrer; children anesthetized by
controlled vocabularies, children so conditioned to meaningless
readers in school that they often turn to Saturday morning car-

toons for solace—is it any wonder we have a nation of poor readers
and nonreaders today?

Is it any wonder that lawsuits; so far unsuccessful, periodically
crop up against schools for educational malpractice? Is it any
wonder that this Nation has a right to be deeply troubled by the
illiteracy of so many of its public schools’ consumers.

1 am gratified at this committee’s concern and willingness to
listen to recommendations, because you have it within your power
to begin this country’s difficult but vital process to recover from its
plague of illiteracy. . S

"~ An objective, scientific comparison of reading systems is essen-
tial. Too many vested interests oppose phonics.
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- An honest assessment will allow phonics to stand on its own
merit against expensive programs whose effectiveness lack credibil=
ity, S L
If there were a magical instant change in the public schools to-

morrow to a reading system that really works and costs 85 percent

less than those schools are now using, severe market dislocations

would probably result to. the detriment of some publishers and

their employees and stockholders, and to the lasting benefit of tax-

payers and their children: . e
No one is expecting magic; nor am I asking from this committee

for a pontifical mandate for instant change. That is not what a free
enterprise system is all about. T T
_ What I am urging is that an unbiased study be made and pub-
lished, that the facts be allowed to speak for themselves, and that
parents, teachers, and school boards be allowed to choose as in-

formed consumers in their sel setion of reading programs.

I have great faith and trust in the American citizen's sense of

fairness, judgment, and practicality. - S
Illiteracy 1s a deeply embedded proolem, in that for the last four

or five generations look-say reading has oeeni the predominant

system; it is what most people know and how most teachers—and

teachers of teachers—learn to instruct in reading. -

. The cycle won’t easily be broken, but your committee’s leader-

ship in supporting a fair assessment of the causes of illiteracy can
have a profound effect in refocusing our educational priority on
making this truly a nation of readers.

Thank you._ -

Chairman HAwxins. Thank you.. -

[Attachments to the stateinent of Charles Micciche follow:]

FREPARED STATEMENT OF MARG MiccicHe; UNIVERSITY oF New HAMPSHIRE
HEMISPHERIC DIFFEREQTIATION AND LANGUAGE ACQUISITION: THF TRANSFORMATION OF
) . SPOKEN LANGUAGE TO THE WRITTEN COD? B )
-- Simple analogies fail to justify the limitless complexity of the human brain and
its interactive, é;sc;eet;,yet,ultimately interdeperident two hals es, the right and left

hemispheres. The normal brain, whose norms where first. inferred by the pioneering
work of Wernicke and Broca, paradoxically by st':.dying abnormalities in sfgegh and
language disorders (uphasias) und iater by Deterine's brilliant forensic analyses; sep-
arates the two critical language functions of surface recognition and deep meaning
in its halves. The left brain; to uss am analogy that allows a minima; level of inter-
pretation, is the computer; the clerk; the huriorless functionary which spends its
time before a limitless array of pigeontholes storing, catalozing, and retrieving the
elemental units of language, words. Tha right brain-is the artist and poet, the emo-
tional, directionless purveyor of images, concepts, flashes of insight, the master of
punsand metaphor. - - - T " S - -

Split-brain studies illustrate the divided natiire of the halves, their

a alves, their limits and po-
tential, and through study -of certain .unfortunate. disease conditions, reveal the
mechanism and importance of linkage. This fibrous body of nerve tissue, the corpus
callosum, articulates right and left brrins, and allows the balance of communication
easential to normal language development. Restak describes the development of this

tissue as it matures to its final function: the formation begins in the early months of
life and may not be completed until age éiiht or -nine. During this time; pruning_ of
unnecessary neurons takes place along with myelinization of the fiber tracts. Note-
tohm discusses this ‘neural plasticity” in his recent (1984) study of neurogenesis in
canaries, T . : - .

Early in life, neural connections are almost random. As a “child experiences his
environment, pathways develop to_facilitate more efficient transmission signals. No-
tebohm’s discussion is especially pertinent concerning a child’s language environ-
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ment and suppcrts the psychologist’s theory of association which plays a major role
in memory and metaphor._ ____
. How does this affect the learniag of & complex task that depends on a combina-
tion of will; intellect and mechanistic. interpretation?_ First; spokon and_aural lan-
guage acquisition must be briefty explored: To mewborns; languags must be an in-
comprehensible rusk: of ii0ice, less monotonous than the sound of a vacuum cleaner
¢r washing machine, yet as in distinguishable as the sourids of birds or rausic. By
age six months, the imnfant can differentiate qiiite a few spoken sounds, but prcbably
makes distinctions among them mostly through tone, voice qiiality, and concommi-

tant physical stimuli, By seven or eight months, the infant begins voicing a charac-
teristic babble, the baby-talk often perceived as so cute and endeariig to-adults.

This babble-stage is absolutely critical to language formation, however. The baby at
this time is making every sound in every human language, from the full range of
open_vowels; tc the nasal “gn” of Romance languages, the gutteral stops of German,
and the click sounds of African languages. He does not; at this point, vocalize with
any: specific_communicative_intent. That is; he_attaches no meaning to his utter-
ances. By trial and errov, by association, by repetition and recognition of one lan-
guage’s sourds only (the first; or cradle language), the sounds which elicit appropri-
ate responses from the ervironment will be reinforced; while phones not essential to
the native language will disappear, leaving the child a complete pattern (phonology,
syntax and semantics) for his neuromuscular development to.follow. _ . )
At this point, le™s and- right brains are working -independernitly, yet beginning to
settle into their assigned rolcs as connections in the corpus callosuim mature. %'hé
cataloging left stores and recalls- the phuhic essenc-: of words, the imcging right ae-
cribes meaning. It is about uge three when the ch.id recognizes that adults or older
children_have a way of freezing and thawing sounds from strange marks cn paper.
And within two years, the child knows that the process of reading and writing, of
performing the s me ruagic with words, is soon to be within his grasp. This is an
extremely vital nexus in the child’s life; because he be able to learn either to
recognize words or decipher them; depending upon which half of his brain is en-
gaged in_learning ta read. Remember: the corpus callosum is not yet fully formed,
znd either hemisphere is_accessible with_relatively equal facility. An approach to
the right brain with holistic concepts, with picture associations; colors; shapes; with
wliole words units; if used thioughout th= complete developmental phases of the
corpiis callosum will sel._a life-long learning pattern: The child will be. brain-cordi-
tioned tu ledarn all the pritited words of his language one by orie, as wholes. ]
-Shoiild the child be introdiiced to reading by the decoding and encoding mecha-
iiistn-of the alphabet and -its cormbinations of letters which represent the forty-odd
sounds o~ English, he is-then being brain-cnditioned to attack words through the
logic and organization of syllabic and speiling stricture. English iises seventy eepa-

rate letter and letter combination units to represent all of its sounds. This requires

that a child (learning to read) memorize these seventy facts and then learn abeut
thirty rules for theiruse inwords. .
__Given the normal intellect, curiosity and enthusiasm of six-year-olds, they can
memorize these facts within a few weeks of competent, concentrated study. Once the
facts become fixed; similar_to the fixation of sound productior in the infantile
babble phase; the_essential skills of rcad.ng ‘words is embedded; and the child has
hir. keys to the entire iexicon before hiny; his magic wand to freeze and thaw printed
words on hiz owvi. Over_eighty percent of the: hundreds -of thousands of English
words conform to phonetic regularity. The phonetically trained clilld can access;
decode .ar:i encode most of them, even though his. vocabulary throughout life may
fiever deimand. more than twenty or thirty tHousand words at the most: .. . .

- However, the child taught holistically sbout.- words. and never given the key to
their coding, the child taught look-say or whole-word reading, is condemned to a
future of using mental gyminastics, mnemonic devices, and gestaltic. miracles to
learn to read aud write words one¢ by one. Just as antnropologists mark the transi-
tion of primates o hominids by the use of stone tools, so-must linguists mark the
transition from primitive to civilized societies by the use of language-tools. The evo-
lution of scratched, drawn or carved symbols in hieroglyphic, cunneiform and picto-

ting' rapidly reduced to the common elements of phonetic alphabets-in
western_civilization, and established the basis for our contemporary culture. T
teach the written transmission of language by any means other than its logical
phonic code_ignores_the emerging scientific mage of technical knowledge of brain
studies. Look-say methods are the latter-day equivalents of phlogiston; geocentrism,
and all the other misguided notions of man’s learning.
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7 PREPARED STATEMENT OF JoaN Kirp -
1 have been a claisroom teacher for 18 years, and for the last 13 yeass, I have
tavght firstgrade. -~ - - R
Most of the reading programs that I used are basal reading series. The sight word
approact is used giong with phomics: As a first grade teacher I have felt phonics is a

valuable tool for a beginning reader to have. At the sa-we time, J am aware tnat
children with poor mumorics have trouble learning sight words. There are sorue
children whc cannot learn phionics because of -auditory prob’ems. Ihey need a more
visual_approach to reading. Most childreri I have taught tnough, have learned to
read using the basal reader approach. = - - [
- It is important to do @ thorough job -of teaching a child to read in the early
gir,{z;ald,es. Children need to know basic skills in order to progress to more difficuit
SKI1. . oo - - - - - N
A child who_can read has better self-e steem. A good self-ego helps the child
achieve in other areas. Most areas.of learning in school involve reading. The illiter-
ate child becomes frustrated and disihtéréépeg 1n_school. Some behavior problems if
children may be attributed to their poor reading gkills. -

... As they grow older, children become more self-conscious of being illiterate: It is
difficult for them to learn the skills they need. Their attitude toward being able to
read or improve their.skills is poor. I A -

- In onr world quantities of information come to us through uonreadable media,
such ar television. But, we need to be able to read in order to get a job in today’s
world. Reading is the.important tool to prepare oneself for a career, from getting a
college degree, or to being retrained to fit in with the computerized techriology of
our society: - S T o

- Six years ago 1 was trained in the Spalding Method. I had thought phionics was
one good tool for reading previous to this experience. Now, I feel this method is -the
effective tool and I would not want to give it up to go back and use the reading
manual approach to phonics. - T P
-, Spalding believes: that English has sevent _common_phonograms or sounds (26
gingle letters and 54 combinations of 2, 3 ar.d 4 letters) to say. the forty-foir soiinds
used in speaking. First graders learn fifty-four phonograms when they start school.
They say and write the sounds at the same time, After this they begin -Spelling,
learning 150 of the most frequently used words. Spelling rules ere taught along with
tha,'zpéllirig words. The rules determine which phonogram to. use. The children
sound out the words as they write them instead of using the lettsr names. Soie
words have special markings which help determine the- phonogram’s sound. At this

point, children are ready to write their own sentences and questioris. Later. in first
grade, they will learn the remaining sixteen phonograms. The spelling lists continue
on. . - - = - P .- -- -
- In the.last five years I have used Economy books as suopleniental reading materic
al. This hielped tha child understand how to a ly what he learned in S'pa’ldi'rig.r— -
i Economy. uses many of the same two and three letter sounds, siich as “ng”, “ck”,
“ay” and “igh”. Word lists are similar. Some of the words. Economy presents. 88
sight words, the children decode. Presently; we are using the 1986 Economy Reading
Series. We are pleased with the progress the children are making with it, o
- One of the greatest strengths of Spalding that I have observed these past six years
is that listening, speaking, spelling and reading are all integrated together in -this
system. The Spalding teaching method - hearin . writing, seéing and reading, allows
the child other avenues if his aural or visual recall of letters is weak. This program
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is well-striictured &nd it works for most children: It he’ o the remedial reader and
the learning disabled child as. well.

One of the reasons given. for advocatmg the whole word approach to readmg is
that we speak. a whole word at a time. Reading is more meaningfil when the child
cafi say the who.e word rather than parts of it. Some teachers ve it is easier to
learn a number of sight words than to learn a set of rules for sounding out words.

-The weakness I .;ee in this wiiole word approach is that children do not have tlie
phonetic skills te- proneunce. words they do -not recognize as s.ght words. So, they
guess at-them. Phonetlc gkills are needed if-children are -to become in =pendent
rezders. This is wiiy-I believe in-teaching Spalding. Whenchildrei. .earn to read, it
unlocks-4 new world for them. They-become excited as-they-recognize words they

know. When children-t2ad a book, which is not a school reading book, they are so
proud of their accompl:shments.
-Reading for-enjoyment helps to remforce thls valuable approach to reading. ThlS

phonic method lays a =olid foundation for reading in the later grades.

PREPARED STATEMEN™ OF VICKY BAILEY

As a classroc.n teacher for fourteen years, a mother afid a reader, I feel it is vety
important to address the question of literacy in. this country. There seem to.be three
factors .which help to make a reader - parencal example in the home, good readiug
instruetion .developed from an infegraied language arts progiam-in the school and
desire.by tbe individual to read.. Readmg makes up the mejority of all learnirg.
Therefore, it is important that a child read with ease and enjoy doing it

A child’s success. in-reading is affected by his parents and what he learns at home
as well as at school_Parents set examples, s0 parents-need-to be seen-reading and to
read to their child. They, also, rieed to encourage their child to read himiself. I don’t
believe parents realize their importance in-their child’s-reading development. Tele-
vision makes it easier to watch-the news than ¢ read it in newspapers. A child is
allowed to stay up an extra half hour to watch TV rather thau encouraged to go to
bed a half hour earlier-to read. It is easier to have televigion entertain a child than
to entertain that child by reading to him.

As reading is a complex-thirking process requmng t‘\e reader to recogmze wnt-
ten-words and to-underr:and their- meaning, it is necessary for him to have the
skills to do this. These skills should be taught before a ckild starts to read so he can
enjoy what he is reading. Reading should not be practice for the gkills he learns as

he goes along. The teaching of these skills siiould combine all the language arts (i.e.,

spelling; writing, speech ancd reading) and utilize more than one of the senses in-the
zta};:proach The Spalding Method developed by Romaldo a.id Walter Spalding dves

is. -
With this method the student is first taught seventy phonograms which are
sounds for letters and letter combinations. Then in spelling lessons he ig taught
words in their order of frequency of use in language. The important spelling rules
are taught by example as they occur in the writing of the spelling words. Tech-
niques for good and easy handwntmg as well as precise pronuncmtlon are taught
from the very beginning. The meening of the werds is taught by using these words
in original, well written sentences, With the knowledge of the phonograms, these
spelling words and the rules of spelling, the child is ready to begin reading.

‘The senses are impor:ant to the learning process. Everyone seems to find a senso-
rv approach that he learns with best. If a multi-sensory approach is used each stu-
dent will be able to learn through his best sense. The Spalding Method is a multi-
sensory approach. The student learns through the sense of touch, hearing and
seeing

The Spaldmg Method requlres the student to use hls mind; not Just his memory.
This kl"d of 1zental discipline is valua a

,,,,,,,,,, ith the bi-lingual, the mentally_ handxcapped and any age
level. Also, it can be a whole language arts program or the foundation with which to
use other texts as supplements o
- With every teacher in a school system using this method as the basis for the lan-

guage. arts program, it will insure fluent transitions from clas,s,to class, and a con-
tinuous_reinforcing and maintaining of the skills. Mani{ times in school systems
there are different programs being used for each of the language arts’ components
in the individual classroom as well as throughout the school. As a result a child
might be reading usm? the look-say approach with a contrived vocabul: while
learning to write the letter ‘M’ for penmanship, domgl workbook e3 that are

teaching the ‘ch’ sound, and learmng spelling words with short vowe ords As the
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child passes to the next grade, the texts might be different which means the ap-
proaches coiild be different. Also, this would disrupt the order in which the skills
are taught. s - . -

There are many approaches to reading, and there is the on-going argument of
phonics versus look-say. It is my experience that children learn to read better and
easier with specific, concrete skills - those skills that a phonics program Pprovides.
However, many of these programs do not teach these skills before the student tries

to read nut as he goes along. The Spalding Program believes the teaching of phonics
belongs in the teaching of spelling and that reading is to-learn-what is being said
and not to learn phonics. This approach works. It would be Jifficult to think of
teaching without using Spalding; The Spalding Prograts -is consistent and once the
student has the skills through the teaching of spelling, he has -the ability and the
contidence to attack any reading material he wishes. He is not limited to contrived
yocabulary found in some basal readers: Schools can retain the reading books they
have to use as books for reading after the skills to read with have been taught ac-
cording to the Spalding Method. S o - _
__If the student has the skills to read . with; if e reads to find out what is being
said, if he is beinf,rgadbo,by adlts; if lie sees aduiits reading because they want to,
the cesire to read will be there. That sounds like a lot of ifs, but when one stops to
think about them; they are not hard to accomplish, - T
- Not wanting to sound like an ad for the Spalding Method, I must point our that it
presents a logical way to approsach learning to read. The skiils are taught independ-

ent of any specific reading program with a multi-gensory approach that integrates
all the language arts and gives tlie reader confidence in his ability to read. What
more can we ask of a program!

PREPARED STATEMENT OF SyLvI:. CARRIGAN

- 1 have-taught children to read with a variety of programs over twenty years. I
have had much greater guccess with phonics approaches than -any locksay, whole
word | ggama-,,’l‘hg Spalding program that I am using now is by far thé must suc-
cesrful. The children learn faster and with miore eagerness. o

_Opponents who thought the prograsi to be boring were easily won over after
trying it. Teachers at this school are concerned about having to use another. pro-
gram should they change schools: The. teachers in the primary grades where reading
is the major part of the day are particiilarly concerned. The success rate is 50 out-

standing that we have achieved good pareiit participation. They too are excited by

the reading abilities. - - - - IS
_ The Spalding phonics program uses the miltisensory approach of seeing; saying;
writing, and reading. This approach first Zeaches letters, letter combinations; and on

to spelling, and reading of books. The spelling is the beginning of the decoding using

simple, easy to remember rules. Young children have very good success with this
program. - - - - [
... Before we had a school wide phonics o%ram only the children receiving remedi-
al reading were being taught phonics. With phonics the number needing remedial
help is greatly reduced: . . S I
_. I believe if we are truly ititerested. ifi eliminating illiteracy the phonics approach
should be the only way of teaching. It enables children to read very quickly. It gives
them skills for decoding that become so automatic that they are_reading_fluently
and enjoying it very early in their school life. They are able to read a variety of
material. With other methods. they are taught key words for a story filled with
Dalch,,WQrdsJ:nd cannot.transfer to other works. W?;th their phonics they can read
individually more difficult material. . . - et

- Children are much less frustrated with the phonics approach to reading. Because
they are all being taught this method-together previous ex&erienceg,o; lack of them
have little effect on their learning. They have concrete skills to help them where
with other_ programs they have only their memories to rely on. The children read
better, score higher on achievement tests, and have a better attitude toward school
work. This makes phonics the most important program a school can have.

- PREPARED STATEMENT OF CaRoL Cummis

Imagine climbing a ladder with the bottom three rur.gs. missing. Those-with good
athletic abilities may be able to spring gracefilly up, but the majority will flounder
on the ground trying; but never making is easily.
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__The same holds true of reading programs which do not emphasize phonics in the
early grades. As an elementary and a special education teacher, I have been aware
of the number of students leaping to grab the rung of reading biit unable to reach
it. - - - e - S
_ Luckily, now as Director of Special Services for SAU#58, I can be certain that
our ‘literacy ladder’ has all the rungs - and strong ones atthat. This is due to the
Spalding_ Pr,ogram-,,wi,th,,this,,prqgram,,,ip, place from kindergarten through sixth
grude, all students are given the basic support of a phonetic structure. -

With the realization that readings comes (1) by building upon the prelearned ai-

ditory skills (2) by using the natural need for visual reinforcement and (3) the desire
of children to reach closure, one can see that the Spalding Method (with its logical

andaggquential phonics) is one of a few outstanding methods for assisting the young
reader. o~ :

__By using a strong phonics approach, the Special Services team sees fewer students
referred for 'ack of decoding skills and basic spelling problems. Students are reading
at or_abeve grade level in all classrooms. There is a positive feeling about reading,
as demonstrated by the high usage of our libraries. - - .-
— I would _like to add that when a student is unable to learn to read well through a

phonetic_approach; the Special Services team is immediately pointed in the direc-
tion of severe_auditory problems. This has served to make the screening process,
1EP writing, and_choice of instructional methods much more accurate.
- T SAU # 58 we _don’t seem to be asking ‘Why can’t Johnny read?”’. We may have
to deal with the over siimulation of television viewing; or the lack of abstract think-
ing skills; or ‘even the lack of physical flexibility and strength but seem to have a
good handle on the early reading groundwork and are now able to begin that long
climb up or “literacy ladder”.

. PREPARED STATEMENT OF BRENT HoLT

_ This statement is written to endorse the Spalding Method of teaching children to
read and write. As a school psychologist whose area of concern lies with special stu-
dents (mentally retarded, learning disabled, gifted, and emotionally disturbed), I am
particularly concerned about effective and individualized approaches to teaching
thesestudents. - e
I see it as being critical to preserve the phonetic approach upon which the English
language is based. Languages around the world which rely on memorized symbols
rather than phonetic concepts are limited in function and quickly lose their utility

in_a rapidly changing and increasingly complex world. From phonetic roots has

come_the _richness_of the English language in terms_of breadth of vocabulary and

conciseness of expression. Proper reading and writing instruction nccessitates,
therefore; that phonet -

approach.
- _Recent learning theori

eorists have asserted that people learn through two distinct
processing channels: sequential and simultaneous. Sequential processing -is com-
prised of logical, systematic a,ppma,ch,es,,tg,lmqwlgd%e, acquisition while simultaneous
processing;_akin to_Gestalt theory; postures that learning occurs as an individual
makes sense and differentiates knowledge from a complex surrounding environ-
ment. Very often, emotionally disturbed studen ve particular difficulty discrimi-
nating information in an environment which c« ns multiple cues. Distracted by
their_emotional issues; simultaneous processing weakens or fails. Learning without
structure and rule becomes difficult if not impossible. The sequential approach of
the Spalding Method allows them a logical and structured alternative not allowed
by “word recognition” approaches. ____ ________ . . __
The. Spalding Method ‘as a_phonetic approach _has certain essential advantages
over other phonetic programs. It teaches the elements of the English language
through a varied mumber of congnitive processing channels: visual, auditory, aural,
and kinesthetic. In_other words; the student learns to read and write by seeing,
hearing; saying, and writing_the seventy phono%mms,.,flfhis,P[eﬁe!l@;manyiﬂdvaﬁz
at :g,to the students with whom I work;, particularly the “specifically learning dis-
al S U UR
_Learning disebled students are students who have specific cognitive processing
disabilities which interfere with their ability to see and accurately copy written ma-
terial. If left solely to visual learning stimuli, such as copxin%r,om,a chalkboard or
spelling workbook; spelling will be delayed and impaired. ,,,,Q,Spaldinﬁ, Method,
with_its multi-factored cognitive approaches, wouid compensate for that visual
weakness by allowing that student to also learn the same material through auditory

avenues. Learning disabled students; usually showing significant verbal weaknesses
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(auditory and visyal imaging) in comparison to their performarce (physically ma-
nipuiative) aptitudes; now are sble to experience early school success. They not only
are using the verbal channels. of learing such as seeing and hearing but algo are
able to utilize performance skills such.as writing. - .-

__Finally; individualized instruction of children who might- be-at the extreme ranges
of intellectual functioning is allowed by the Spalding Method. Slower and retarded
students_have shown they are capable of learning the pho
slower rate: Traditionial approaches have -congistently H
and it i3 more important that these children

hildren learn phonograms at a _slower rate
than not to read at all. The Spalding Method also presents distinct _advantages_for
those gifted or high intelligence students. Because the phonograms are applicable to
complex as well as beginning vocabulary words, “above-grade-level” decoding allows
these 'st':liidéhfs' the opportunity to enjoy reading of more intellectually stimulating
material. . . - - - e ]
. In conclusion, I have found the Spaldinz Method to be a recommendable and
highly effective ap roach to the acquisition of English reading and writing skills for
the diverse population of students I serve, The program incorporates a sound philo-
sophical base which is the phonetic teaching of the English language: Critically; for
me, it-offers a varied cognitive processing approach to the presentation and acquisi-
tion of these gkills, making it possible for special learners to learn to read and write
at a higher level. B o o i
__Chairman Hawkins. The next witness is Mrs. Sally Queal,
Blytheville, AR. .

Mrs. Queal, we welcome you.

Mrs. QUEAL. Thank you. S oo

I am a resource room teacher, and I would like to tell you today
of the importance of using phonics-based _reading systems in our
classrooms, and of the odyssey 1 have traveled to arrive at this
opinion. S e s o

L have a likeral arts degree in English and history, a B.A: in edu-

cation; and an M.S: in special education. I had top grades, went to
good schools, and expected to begin my first teaching assignment
very well prepared indeed. e
I began as a long-term substitute in a class for children who were
predicted to be school failures. They had all already flunked kin-
dergarten. . o o ,
. Instead of doing regular first grade work, those children were to
be assigned extra activities so they could acquire experience and
develop knowledge and skills needed for doing first grade work,
loads of films, field trips, telling stories; being read to; et cetera.

It seemed to me that instead of doing this, they should be work-
ing and drilling on first grade objectives and pursuing enrichment
activities in the time that remained. =~~~
It was clear to me that in following that program of reading
readiness; when the_children were retested for second grade, obvi-
ously still more special classes would be needed:

_In my next classroom, I had junior high special ediication sti-
dents. From their records; I recall all sorts of handicapping condi-
tions; but their major handicap was that they couldn’t read.

- 1 waited eagerly for the reading specialist’s assessment results:
Older and wiser teachers.laughed to themselves, sadly knowing

how little the results would help me deal with the problems.

_The testing revealed that Johnny could not comprehend passages
at grade level, his word attack skills were poor, and he couldn’t
consistently pronounce vowel dipthongs or medial sounds.

This was Greek to me, and to my fellow junior and senior high

school teachers with whom I shared these test interpretations.
¢

‘\ Y



24
The reading specialist didn’t have time to teach us how to teach

reading: For all practical purposes; we still just knew that Johnny
couldn’tread. - - - . o
_ 1 read to them from .books and newspapers_ 1 shared Weekly
Reader with them. I had them work puzzles and play other games

that were supposed to improve their perceptual skills and make
them more ready for reading. - - ..
I found some phonics sheets and some other reading material
that another teacher before me had left in the teacher’s closet. I
used those, but not knowing the sequence in which these skills
should be taught; I am afraid much of this was unproductive; hit or
misseffort. -~~~ - - : - :
. T retired from teaching for a number of years in order to stay
home with my own-young children. When they were both of school
age; I returned to teaching, this time at th> Department of Defense
Dependents School in Lakenheath, England. -~ -
I organized the compensatory education program for. the high
school. Our target students were those who for 1o idemtifiable
reason -were not racceeding in schootl: o o
___The labelless adolescents all had one thing in common. Surprise.

They couldn’t read. They manifested various degrees of illiteracy:
They were angry; frustrated young people who disliked their spe-
cial curriculum and wanted to function in regular classes like their
peers: Their inability to read, write; and spell make that participa-
tion very difficult.

I complained about the problem to a friend who.was. soliciting
volunteers to conduct a lay tutoring program in the elementary
school..1 became a volunteer in order that I might at last learn how
to teach reading. = - - - .- -

We used the Metra Reading Program, which was designed origi-
Siéll?; as I understand it, for use in Utah with indigent Indian chil-
dren. o . . L S o

The system required no commonality of white middle-class back-

ground, no prereading activities. It is a sequential system of teach-
ing sounds, first consonant, then vowel; then combinations, dipth-
ongs, common word segments, prefixes and suffizes. - c s

The_children could read something the very first day, and they
were thrilled. I, too, was. thrilled. I finally knew a process that
could really help the children who came to my classroom. = = _
_ I could begin to Successfully teach reading after completing a.4-
hour training .course; 4 hours actual elapsed time; not university
credit hours. I couldn’t believe the simplicity of it, having been
taught that all children learn by different methods; far too numer-
ous tomention.
. Even with a master’s degree in special education; I had never
been taught one process to teach the subject on which all else de-
pends, reading. - - o .
_ From England; we were_transferred to_Blytheville, AR, where I
teach primarily learning disabled and educable mentally retarded
youngsters. ] ] I
"~ My first year, I was confronted with three very ill-behaved non-
readers. who had been together long enough to have rehearsed
game plans for thwarting the teacher:

29

s



25

.- Doubtlessly, when they were at the optimum age to acquire read-
ing skills, they had been hyperactive and disabled in the sensge that
there was a discrepancy in their learning modalities that made it
difficult, if not impossible for them to learn along with their peers.
_. Their psychological reports said they were nonreaders; and since
they were already 16 to 18; probably always would be. =

Taping all their textbooks, memorizing survival word lists, teach-
ing survival skills such as filling out job applications, license forms,
and so on, was the recommended curriculum. = -
___They demanded my full-time attention with their antics. I was
unable to spend any quality time with a; 7 other students. ~ =
__In desperation, I ordered my own copy of the Metra Teaching
Manual. You cannot imagine how exciting it was to see their atti-
tudes toward school change. Their pride in their progress was
matched only by my own. Once they could read, however low the
level; progress could begin: o L :

One of the young men is here today, Tracy Willyard. He can de-
scribe full well the frustration of a nonreader in an environment
designed for the literate. = = - [

He is bitter because he should be in college now; and instead is
in an adult remedial program: His school records indicated that he
would never read aid any effort to teach him would be futile, He
knows this was not true. He is learning to read and could have

learned perhaps earlier with a structured phonics system. =
_—You should be asking now how many studeits are not only being

deprived of the right to read, but are misgtakenly being labeled as
uneducable, dual handicaps, obviously ruinous to one’s future life.

I now teach two children from Thailand with the same Metra
system. They can now. read and comprehend sixth grade material.
They are particularly interesting because they have no background
in English spelling or sentence structure. L .
- They have learned all the sounds very rapidly. Théy can read,
but they can’t spell or write as yet. =~ o
1 have started teaching them to do this with the Spalding
method; which has the student memorize the spelling of 70 phono-
grams—phonograms are individual letters and fixed combinations
of 2,.3 or 4 letters that represent one or more of the speech sounds.
- When they can successfully spell those phonograms from dicta-

tion, they can spell 93 percent of the words they will use in written
expression. They and I can’t wait. = = = S
Hliteracy is crippling and expensive; $54 million was paid out in
welfare benefits to the 24,000 unemployed and illitcrate adults in
Missisgippi County, AR alone. That represents ¢ z12 million in lost
personal income: S :

. Forty-five percent fail to complete high school, Prison popula-
tions swell with illiterate dropouts. They can’t get jobs and thus
turn to crime. . = , T
_.We must_do something to combat illiteracy. For the richest
Nation on Earth to have such high illiteracy rates is a costly and
tragic national scandal. =~ =~ ° T —_—
_ T am proud to be a teacher. I try every day to teach well. I care
about my students and their futures. Everyone I know in teaching
does. That is why I chose this profession:

n
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It is a wonderfiil feeling to help a person grow, to know you have

made a difference in their lives. . .
The children we see in today’s classrooms present us with many

problems and challenges, and I know that learning to read won't
solve all of them. But it can solve the ones schools are empowered
to address. The cycle of frustration and mental imprisonment can
be broken by effective reading instruction.
I have related to you this odyssey so that you might understand
the resentment I feel at having to reinvent the wheel. =
__There are several known phonics-based processes for the teach-
ing of reading. I should have been taughtone. . = =
-_ When talking with other teachers, I have found the same lack of
information about the process for teaching reading. All of us have
had methods in teaching of reading zud/or special education meth-
ods in teaching of reading. We learned all about reading; peripher-
ally speaking.
We learned that some.children learn best kinesthetically, some
orally, still other visually, a whole kaleidoscope of reading con-
cepts, but no process: L . o
I submit to you that we are entitled to be given processes so that
we can teach the most effectively: If you don’t know where you are
going; it is unlikely you are going to get there.

~ If a teacher understands the sequential development of reading
skills; when a child begins to flounder she knows what went wrong
and how to get that child back on track. She is no longer at the
mercy of the textbooks, many of which are quite confusing as they
attempt to teach the different modalities and combine all ap-
proaches; . . L o

Many children cannot select the portion of the teaching that is

directed to them and thus learn to read: o
The fundamental error in thinking seems to be that children
must be presented with an opportunity to learn through a conglom-
eration of approaches and that the learning cannot be systematized

and structured in any way. - L o :
From my experience;, children; especially those with learning
problems, learn best when all channels to the mind are tapped si-
mgltaneously; as they are with the Spalding method and some
others. - - - , - o
__ The child sees the letters that comprise the sounds; visual modal-
ity, says the sounds, both ora! and aural, and writes phonograms
for the sounds, kinesthetic, very organized,; very simple. = = =
_One repeatedly hears the argument, yes, yes, but reading is a lot

more than just being able to say the words. S o
1 say to that, true, triue, but until they can at least read the
words accurztely and fluently, they have no hope of developing the
other necessarysgkills. - - -~~~ . .. . . -

We must begin somewhere: What good does it do to try and teach
students to learn to predict outcomes, detect the main idea, recog-
nize inferred meaning or make judgments; if they cannot decode
the words? = _ o -

It is time for the government to study reading systems that get
results and generate recoramendations for improved reading in-
struction:
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__ Textbook publishers need to design textbooks implementing
these recommendations. = . T R
- Schools and colleges of education need to design courses for us

{,hat emphasize the processes needed for teaching reading effective-

N . . o
These_are only suggestions from an ordinary teacher, but they

reflect the views of many of us. We really must do something.

_ I am reminded of that compelling public service announcement,
“A mind i8 a terrible thing to waste.”

Chairman Hawkins: Thankyou. .
__The next witness is Mrs. Ann Mactier; member of the board of
education; Omaha, NE. e
-1 understand that you are accompanied by secondary school stu-
dents. Would you very kindly introduce and have them stand at

the beginning of your testimony, so we can at least welcome them?
— Mrs. Mactier. Yes. I have here Matthew Jordan, from Omabha;

I%Céﬁﬁis McQuillen, from Omaha; and Jason Paladino, from Norfolk,

Chairman Hawkins. We welcome the students also.
_Mrs. Macrier. Let me introduce Tracy Willyard; from Blythe-
ville; AR, for Mrs. Queal. e
_ Chairman HAWKINS. Thank you. It is nice to have the young
man present: -

You may proceed. o , B} -
~ Mrs. MacTier. I must say that I do not speak as a member of the
board of education of Omaha, NE. I speak for myself.

Chairman Hawkins. Well, that is good enough.

Mrs. MAcTier. Thank you. S - -
- An abundance of illiteracy does exist in our land. And nowhere
do_the words of the Nation At Risk repurt apply more tragically
than to this fact. “If an unfriendly foreign power had attempted to

impose on America the mediocre educational pasrformance that

exists today, we might well have viewed it as an act of war.” But it

was not an unfriendly foreign power that imposed the way we
teach reading upon us. We did it to ourselves. And we must correct
it ourselves. » - - -

There is urgency. Lives are being wasted, and excellence in edu-
cation is being lost: We must look immediately for sources of the
Pr?blem; and put in place as quickly as we can the best possible
solution. . = ) _ o

Fortunately, there is an excellent solution ready at hand; a re-
markable method of teaching reading that can enable virtually all
children of 6 years and older to read in a year’s time anything the
can say. Where there is a need, parents can learn right along with
their children.

gy which has undergirded the main line of our teaching of reading
for decades. This ideology must be brought to the light of day,
locked at and discarded once and for all.

It says children learn to read best by memorizin%lwhoig words by
sight. It says children who learn the spellings of the sounds in iso-
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lation—phonics—are harmed by that knowledge. This is the ideolo-
gy we must put behindws. .~ - - -
__ s _far the best solution to the problem; it is very possibly the
Spalding method of teaching reading, which understands that chil-

dren learn to read in different ways and teaches all four of them

conciirrently, using a clear, simple, multisensory approach that is
virtually foolproof. ] S ) ) o
__If the Spalding method were put into nationwide use immediate-
ly; the teachers we have could teach virtually every child 6 and
over to read anything he could say in a year’s time. .. <o
_ At the least; as large a percentage. of our six-year olds would be
able to read as do 6-year olds in the most literate countries of
America, of the United States is not one. ) . ) R
__There are Spalding teaching centers alreudy.in operation across
the country, which have stemmed from the work of Romalda Spald-
ing and Oma Riggs. A growing number of teachers use Spalding
today. Some have been using it more than 20 years. = .
~ The Spalding method is not hard to learn. People of low. intelli-
gence can learn it, and can learn to read by it; if they follow its
precepts carefully. - S : : -
Literate, non-English speaking people can learn our languafs
with Spalding quickly and easily. And for.illiterate adults, therz is
probably no quicker way.to learn to read; nor one which is more
exciting and -more productive.. _ __. S S
__What would it cost to put the Spalding method into our schools?
Much less than we are spending on the teaching of reading now:
The biggest cost would be the training of teachers. A good Spald-
ing course takes about a week and prepares an experienced teacher
toteachitatoncee. @~ = o
Supervision is needed for the first year, and most teachers like to
repeat the course once or twice in the summertime. =~
Those who do Spalding the best are ready to become teacher
trainersin2or3years. - - . - :
_ The costs of teacher training can be recovered fairly quickly, like
in maybe 3 years, because of the elimination of workbooks and

worksheets, elimination of years of reading instruction, and elimi-
nation of the need for remedial reading courses and counseling for

disheartened children. Reading is taught right in the first place. .

How is it taught? Kindergartiiers and first graders learn the

printing of the letters and the spelling of the sounds: ¥or first grad-
ers, this taikes 2 months. I the same 2 monthsftheyfleamto Spell

words and to. write sentences and use personal pronouns correctly.
At the end of the 2 months, if not sooner, they begin to read.

- By the end of second grade, children have_the skills of spelling;
grammar, and writing well in hand, and reading is becoming auto-
matic: Second graders read for pleasure and knowledge. They read
good literatiire, both silently alone and out loud in class in one
reading group. . . S o

‘The children discuss and write about ideas that come up in the

reading. The learning is **s own reward and the motivation for self-
discipline. Young mind. are nourished and school is fascinating. .
~ Some of you are skeptical of what I am saying here. You ask; if
the Spalding method works so well and costs so little, why is it not
being used across the country. Good question.
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A main reason why it is not and also why we are so far down on
the international literacy list is that all of cur teachers have been
told that children should be taught to read whole words and should

No one has taught teachers good phomcs Nofone has taught

them how to teach readmg well: The mamhne ‘reading teacﬁmg

kn,OW,SOQd,EhOE,lCS They have been decrying them for decades..
_ Also, school reading admmlstrators have little interest in and too
few 1ncent1ves for putting in a method, no matter how good it is,

that requires teacher trmmng from people outside their own educa-
tional bailiwick. And there are incentives for not putting in use a

reading method that successfully puts virtually all children in reg-

grade, incentives like protection of turf, saving of jobs, and having

to prepare a_whole new curriculum for masses of children who read
well in the third grade.

Remedlal readmg teachers could qulckly learn Spnldmg, but ra:m-

more difficult.
There are problems. Kizudergarten teach2rs have been trained to
teach many things, but printing and phon..8 aré not among thein.

They do what they know to do: o

They believe that their Job is to get children ready to write and
read, not todo them.

There is a big push_on now to get dxsadvantaged children_inio
preschool, es;gecxally children who are at risk. But there is little

point_in putting children in preschools that just do the same thmgs
preschools have been doing. We are doing that,; though.

- We-have school districts testing entering kindergartners in lew-
income areas to find those most at risk to put them into preschools
and special kmdergartens which get thein ready to learn. The pur-

pose; of course, is to give extra help; but the outcome may be that
these children come to :irst grade already behin4.

fSpaldmg kindergarten teachers do not test entering children:
They just teach them; teach all of them; to print the letters and
spell the sounds, and to spell some words, as well. All of the chil-

dren participate in the regular work of the classroom, and none are
allowed to fail.

Come the day when children who have not learned how to print
the letters and spell the sounds enter first grade alongside childrzn
from Spalding kindergartens; - the former will be ready to_be
taught; but the Spalding children will be starting to read. The
formier will be behind and many of thein will ever catch up, be-

cause that precious year of natural motivation to learn to read and
write, age 5, will have passed by.
1 _am very concerned that money being cha.nneled today mto

the lett/ers and spell the sounds.
Please put money instead into programs that do. Because this

curriculum Juickly moves children ahead, niakes them wawnt to suc-

ceed, makes school exciting, and makes a country prosper:

59-608 0 < 86 = 2 34
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__To get such a curriculum instituted, though, we have to convince
the powerful early education industry that the curriculum is good
for children. S
- These people caution us now to wait until children are ready to
learn. They caution us to wait for motor skills, social skills, and
verbal skills te develop. R o o .

But therc is no need to wait. It is easier to-teach social, motor,
and verbal skills along with teaching printing and spelling than by
themselves, because printing letters and spelling are skills 4 year
olds want to learn. And once they learn them,; they will read.
Spalding is individualized by children themselves. == =
_ Spalding cuts down on nonteaching tasks. For instance teachers
do not need to -draw up and monitor individual education plans.

Children work at their own pace, with virtually all of them learn-
ing to read by the end of first grade, or first grade summer school.
Nor do Spalding teachers have to devote a lot of time to deter-
mine proper placement in special ediication classes for learning dis-
abled or behaviorally impaired children; because there are very few
of them, ifany. - - -~ - . - - - -
Some of you are saying; this lady lives in fantasyland; what she

says is not possible to do. But I tell you, it is possible.

_ And putting Spalding in across the Nation would move our chil-
dren years ahead of what they do now in elementary school, move
them to levels attained in countries more literate than ours, = _
_ We would have to rewrite curricula and do a lot of new planning,
but elementary schools would be more interesting; more fun; and
more productive forit. = - .
. Do 1 live in fantasyland? Well, I have brought three teenage boys
today to help me convinceyou. = -~ - - .- -
They all learned to print, spell; and read by the Spalding Method
in their early elementary grades. Their- parents drove. them 40
miles each day to attend a Spalding school in a poor neighborhood,
where the teachers had been trained by Oma Riggs. These boys.are
my exhibits 1; 2, and 3. You can ask them questions about their
experiences with Spalding and about how they feel about them
now. .. . . o o I
~ Matt Jordan says that he read at just below average level in the
first and second grades in his home school. He entered the Spaid-
ing school along with two older brothers who were having great dif-
ficulties; and attended third and fourth grades there, soon testing
at the 99th percentile. He has, he says, a strong base now in read-
ing, spelling; and writing that is very helpful to him.

_Dennis McQuillen entered the same school in the third grade,
almost a disaster case. He had already taken first grade twice and

had not learned to read or write by the end of the second, and he
knew he was dumb. By the end of one year of Spalding, he was
writing and reading, was at grade level, and knew he was just like
theotherkids. -~ . -
He and. his two sisters ,staged at the school for 4 years and then
went_back to_the neighborhood school, where Dennis made. the
honor rolt in junior high. Today he is earning B’s and C’s in high
school and is getting a good education. T :
_ Jason Paladino says he was an average student in first grade;
but his older brother was having difficulty in grade four. Both boys
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went to the Spalding school for only 1 year because the family
moved to Valentine, NE. o -
The older boy got back to grade level in that 1 year, and Jason
says he himself learned so much ia the second grade that he was at
the top of his class afterwards. Théese boys have come today to do

what they can to help save children of America from illiteracy.
- How can you gentlemen of Congress help? You could blast ou
the word. that millions of American children are not being taught
to read. You can shock those of us who can read; and whose chil-
dren can read, out of our complacency.

~._You can seize on an existing method that works marvelously and
use it to start now a nationwide campaien to make sure that every
man; woman and child can read; and « oes read every day. You can
put our best marketers to work to sel! the campaign, and our best

teachers to work to lead it:

--_You can support Senator beiiiéiiji and get every Member of Con-

gress behind the literacy campaign. You can reach down to the

b}ciittbh’i of the well of illiterates; find them; teach them, enfranchise
them: : -
_Our country cannot have widespread illiteracy and remain

strong. We cannot be a united nation, most of us educated, but mil-
“ions of us not able to read. And this does not have to be. )
__But if it is not to be, we must move a few mountains. Some of
them will take a very big shove. o S -

I leave jt to the boys to convince you that if we start today and
pull together, we could go a long way in a couple of years toward
removing our bottleneck of illiteracy.

Chairman HAWKINS. Thank you. . - S

The final witness on the panel is Dr. Dorothy Strickland, profes-
sor of education, Teachers College, Columbia University, New York
Cityy, NY .

Dr. Strickland; we welcome you.

Dr. STRICKLAND. Thank you. . = . o

Mr. Chairman and members of the Subcommittee on Elementa-

ry, Secondary, and Vocationa! Education; 1 am, as was just men-
tioned, Dorothy Strickland, and I am a professor of education at
Teachers College; Columbia University: e

My professional experience includes 6 years as a classroom teach-

érﬂaﬁd 5 years as a reading consultant and learning disabilities spe-
cialist. o . o . o

I am a past president of the International Reading AsSociation,
and I recently served as a member of the Commission on Reading
which produced “Becoming a Nation of Readers.”
1 am a teacher trainer. I research and write about children’s lan-
guage development, their reading and writing; and children’s liter-
ature. o o . S

Most important, I want you to know that I get into classrooms on

a regular basis. This past year I have been working with kindergar-

ten and fourth grade teachers; investigating effective ways to teach
reading and writing.
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- 1 am particularly interested in kindergarten because; as you may
know; much of what we once thought of as veginning reading in
first grade is now being taught in kindergarten. A

It is extremely important that we give these young chillren a
good start, and that means a developmentally appropriate reading
instruction for the kindergarten age level child. S
--1 am here today to testify on the topic of learning of read and

reading instruction in our Nation’s schools, and 1 am separating
learning to read and reading instruction because I think that we

need to look at the learner first and what the learner does.. .
I hope that what you will hear is a commprehensive and balanced
view of what is needed: . . ] - S .
‘What do skilled readers do when they read?- Skilled readers,
whether they are kindergarten, youngsters, first grade, high school,
or beyond; have certain things in common.-And when I say skilled,
I am talking about skilled in terms of that developmental age: )
 First of all; they make predictions based on their knowledge of
the language. And we have already heard this morning that they
do come to_school with strong knowledge base of the language and
their knowledge of the world.

“Even in kindergarten; before we read aloud to youngsters, we
show them the cover of the book and we talk about what this book

might be about; and as we read we talk about what might happen
next. We are trying to help them to begin very early to think with
thetext. . . .. _ . : . - SR

‘What do skilled readers do when they- read? Well, they move

along in the text, confirming the predictions, and they use several
cueing systems. They certainly do use letter sound cues, phonics.
They also use word meaning cues and sentence structure cues:
They use their knowledge of the language; and that includes a
great many things. @~~~ - - -

_ Skilled readers use the three cueing systems and they use them
together. For example, if I were to say to you, Jack ate bread and

blank; and asked you to fill in the word; more than likely you
would give me butter or cheese or some word that made sense.
That is, you are making an inference in terms of the semantics; the
word meanings. And the words that you would give me would be
nouns; because those are the words that would fit in that slot.

If I were to write in there in that blank, b-u-t-t-e-r, now you have

another cueing system to go by. You not only have semantics and

structure; but now you have sound-symbol relationships. You put

them all together znd you come up with the correct word: .
_Finally; what do skilled readers do when they read? They under-

stand the message. There is no reading, no reading; if there is no
understanding. Understanding is the ultimate goal.
Therefore, understanding must be an integral part of reading.
~ In my prepared document you will see a list of sentences, headed
by the letters, m-e-a-n. When we look at that group of letters, we
can pronounce mean, but indeed that has little : neaning unless we
look at that word in a sentence. - -
For exaniple, Hansel and Gretel had a mean stepmother. In that
sentence the word, mean, means a particular thing and is used in a

particular way:
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_ This trip will mean a lot to him. I didn’t mean it. The mean was
7.2. Each time we can pronounce it exactly the same way, but each
time the word functions differently, both in terms of its meaning

and in terms of its use in the sentence: -
Finally, sorry, I didn’t mean strawberry, I meant cherry. Weli;

we have the “e=” combination of letters; but indeed if you under-
stand what the words mean and how they are used in a sentence;

you certainly are not going to pronounce the “e-a” in exactly the
Same way. - - . ; S <
_Reading is even more than simply understanding the relation:
ships among words in a sentence. Reading involves the relation-
ships among sentences in paragraphs, and among paragraphs in a
longer passage. . L -
Getting the gist, the main idea, the essence of the whole test.
I think each of us this morning on this panel is hoping that you
will get the essence of what we have to say. .
_-Reading is a constructive process: Phonics plays an important
;(l)le in all of this, but it is only one part and it does not operate
one. o ) .
Effective reading instruction makes use of all three cueing sys-
tems in combination: : S
Skilled readers are wide readers, The relationship between vol-

untary reading or independent reading and reading achievement is

extremely high. We must have good literature in the classrooms

and we must start very early with good literature, and that means
the literature children read as well as indeed the literature that is
read to them: it .
__Good instruction capitalizes on the relationship between reading
and writing. They are language processes, and so everything that
we _do with language has an impact on every aspect of language.
- We all know, and certainly we have heard this morning, that
there is a disparity between achievers and non-achievers in our so-
ciety. o . S .
The recent report on reading achievement by the National As-
sessment of Educational Progress makes this point quite clear. -
Students who are drawn from segments of society that are often

outside the mainstream of our nation’s economic life display. levels
of reaching achievement that are significantly below those of other

groups. These students are making impressive gains; but a gap in
achizvement still exists. @~~~ = o

~ Much of my work has been with thesc youngsters. A large
number of such students are enrolled in chapter 1 programs. These
students need our help. Their families need our help.
- Why _limit them? They need instructional programs that give
them all the reading strategies they require to be better, miore ca-
pable readers. =~ , , S ,
- For these students; simple decoding is not enough. They mist

have the benefits of learning how to use all of the necessary read-

ing cue systems, letter-sound relationships, absolutely, word mean-
ings and language structure. L . :

They need to be encouraged to read widely and taught how to
use the information they can gain through reading:

I am going to repeat that:
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They must be eﬁéoiirééé& to read widely_anc taught how to use
the information they can-gain through readmg -

If we allow these children who are—and it has been termed ear-
lier—at risk to be deprived of extra help; the gap between the
haves and the have—nots will widen:

- On Tuesday I am going to speak to approx1mately 100 parents of
children, pre-K to grade three. They are primarily bispanic and

black parents; in public schools in New York City. I will be sharing
with those parerits the very sarme ideas that I am sharing with you

today.
One of 7the thlngs that I have learned is that the chlldren of

these parents are smart. They are eager to learn and they are

I have also learned; however, that their parents do care. and
they care deeply about them.

Mr. Chairman, these children can think: We must not treat them
as- if they cannct. We must offer programs that require them to

think with the text, and to think rlght from the beginning.
- No one, absolutely no one gains from ineffective reading instruc-
tion: Not. teachers, teacher educators, parents; students, or text-
book publishers.

Theoretically, if we were all av1d readers, we would buy books

mstead of hamburgers, certamly as many as hamburgers

mcorporate in a wide vénetjr of ways: .
With a balanced approach we can help nurture students who can

read material;, and that means understanding it, and apply the

m;ﬁnmg of what they have read. That is the mark of an effective
reader
_Thank you very much for this opportumty to share my views. I

[The prepared statement of Dr. Dorothy Strickland follows:]

PREPARED STATEMENT OF DOROTHY STR!CKLAND, Pu.D.

Mr. Chairman and members of the subcommittee on Elementary, Secondary and
Vocational Education, I am Dorothy Strickland, Ph.D., Professor of Education at
Teachers College, Columbia University. I have served as a member of the Commis-

gion on Reading that contributed to the report Becoming a Nation of Readers. My
professwnal experience includea six years as a classroom teacher, five years as a
reading consultant and Learning Disabilities Specialist, numerous publlcatlons in
the areas of reading and language arts education, and research on children’s lan-
guage and concept development. I am a past presldent of the International Reading
Association. I am here today to testify on the topic of reading instruction in our
nation’s schools.

The teaching of reading has as its primary goal the Eroductlon of literate individ-
uals—md iduals who can read in the fullest sense of the word. Reading competence
signifies many- things, 1nclud1ng the ability to recogmze and correctly pronounce
words on a page, the ability to extract the appropnate meamng of words read, and
the ability to suitably use and apply the meaning of what is read. Reading is many
layered process whereby _numerous, interrelated elements of information are used
by the reader to build meaning. from written text. In ghort, reading is not a one-
dirnensional, simple process; it is a very complex one. The nature of the reading in-
struction we use in our schools must take this complexity into full account if we are

to serve our students and our society well.
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Effective rrading ability-is vital for a person to achieve his or her full potential in
our complex society.-Reading competence leads to individual independence and con-
tributes immeasurably to the strength and vitality of our society.

In considering the quéstion of reading and reading instruction several important
points mustbern.ade. - . T R
-- The first is-that i’éﬁdiﬁ% and literacy learning are constructive processes. That is;
the learner’s knowledge of language and of the world is a vital foundation for read-
ing ability. As the reader reads, he or she makes use of a variety of cues or cue
systems. These important cue systems irclude letter/sound_relationships_tphonics),
word meanings, #nd language structure. For effective reading to uceur; all of these

cue systems must operate. =~
A simple example will illustrate the function of these three elements and demon-

strate that they are inextricably and inevitably related. Consider the simple word

mean. This vrord consists of four different letters and occurs quite frequently in our

dgéldfl language. Next, consider the following sentences in which the word mean is

u . -

Hansel and Gretel had a mean stepmother.

This trip will mean a lot to him.

1didn’t mean it!

Themeanwas72.

The mean was not appropriate to the end.

1didn’t mean strawberry, I meant cherry._ ___ _______ . _ o

_. Here we see a clear example of how_three cue systems. ronst operate in order for

successful reading to occur. Certainly lettr -nd sound relationships are important

159{!:}!!& successful prenunciation of the woxd meay.. But pronunciation is not; of itsslf,

sufficient for correct reading to occur in all of the examples seen here. Word meati

) or correct reading to occur_in all_of the examples seen here.. Word mean-
ing-in different contexts must be discerned through a process of uging kiiowledge of
language structure; alternative word meanings; and the reader’s experience to con-
firm the appropriate denotation of the word. In other words, three important cue
systems or strategies must be used if successful reading is to oceur. ) o
__Reading instruction which makes full use of these important cue systems is the
most effective instruction for the beginning reader. To provide .the student with a
constrained repertoire of reading strategies, such as one limited to.mere decoding or
sounding-out, is to promote a very narrow, limited reading capability. One would
not argue that the ability to decode, by itself, constitutes the ability to read. If thst
were the case then the person who has mastered, for exaimnple; the French alphabet
could claim to be able to “read” French; even though a total lack of comprehension
might exist. Is this realistic_or desirable? Understanding the message should be the
ultimate goal of reading and, therefore, must be an integral part of reading instruc-
tion from the very beginning. . . . o T
__Skilled readers are also wide readers. That is, the skill of reading shoiild lead to
the habit of reading widely on a variety of subjects. According to the report, What
Works; recently released by the U.S: Departiient of Education, 'réédihg fluency and
vocabulary are increased through extensive independent reading. Sich.reading, es-
Pe: aliliy,,when,jtjs,,qrganized around the reading.of good literature, builds back-
ground knowledge while exposing:the child to a rick variety of langiiage and mean-
ing. All of these elements clearly contribute to better reading ability. R
__There is a well-documented and pervasive relationship between overall school
achievement and reading. Students who read a lot not orily read better, but. they
also do better in most other aspects of school as well. Students who read well also
read voluntarily and often; they seek information, experience and personal growth
through reading. Research shows that meaningful context enhatices the word ideniti-
fication and comprehension process and that reading is not merely a serial process
of letter by le decoding. The fact that wide and frequent reading improves over-
all reading achi t is an important piece of evidence in this regard.

__The strong relationship between reading_and writing. demonstrates. the _impor-
tance of a broad, constructive approach to reading instruction. A considerable body
of sound research clearly demonstrates that writing is a powerfal promoter of read-
ing_competence. Good writers_ are_also good readers; and._good_reading programs
should offer many opportunities for student writing. Studies of young children have
shown that writing helps them to develop their language abilities and that these
language abilities, in turn, promote better reading. Reading and writing instruction
should start early and lead to life-long competencies_and habits. These competericies
and habits are desirable because they expand possibilities and remove limitations
and, by so doing, they enable a fuller achievement of human potential. In short, lim-
ited and narrowly defined reading instruction can lead to limited abilities on the
part of the reader.
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- There is a disparity between achievers and non-achievers in our society. The
recent report on reading achievement by the National Assessment of Educational

Progress makes this point quite clearly. Students who are drawn from segments of
society that are often outside the mainstream of our nation’s economic life display
levels of reading achievement that are significantly below those of other groups.
These students are making impressive gains but a gap in achievement still exists.
___A large number of such students are enrolled in_Chapter 1 prograns. These stu-
dents need our help. Why limit them? They need instructional programs:that give
them all the reading strategies they require to be better. more capable readers. For
these students; simple decoding is not enough. They must have the benefits of learn-
ing how to use all of the necessary reading cue systems: letter/sound reiationships,
word meanings; and language structure: They need to be encouraged to rezd widely
and taught how to use the information they can gain through reading. If we allow
these children who are “at risk’’ to be deprived of extra help, the gap between the
“haves” and the “have nots” will widen: . . ) . o

We have learned a great deal..about how people learn to read and what that
means for classroom instriction. The research that has been carried out and report-
&d through thie many programs of stidy encoiirsged by the federal government has
boriie fruit. We kiow.that reading is a constrictive and complex -process involving
many elements. Photiics is-ornly-one of the strategies -used to make sense of print.
Orie cannot deny-the function of letter/sound knowledge-in beginning reading; nor
can one regsonably oppose the careful, intelligent and balanced teaching of phonics
in-early reading instruction. - - - — - -

Whether or not phonics is effective is-not the issue-here. The issue is the negative

and limiting effect of an overly-simplified concept of what constitutes reading and

effective reading programs. Don't limit our students’ potential by limiting readin,
instruction to a single, rigidly defired approach. Our students, our developing read-

ers, must-have all the benefits of our present knowledge of the reading and learning
process. We must encourage the development of the richest programs of instruction

possible at the earliest age to be certain that students receive all they can from our
efforts. No one wishes to promote or

fforts. No one wishes _protect ineffective reading_ instruction, We
must apply what we know tq,be,,tme,aggut, the reading and learning process if we
are to be successful and do the best we can for the school children of America.
.. Mr. Chairman, I ask you tc remember that reading is more than a simple; easily
defined set of skills. It is a complex process involving many elements—elements
which good instructional programs incorporate in a wide variety of ways. With a
balanced approach we can hel: nurture students who can read material; understand
it, and apply the meaning of what they have read. And that is the mark of an effec-
tivereader. .. e
__Thank you_for the opportunity to share my views. I look forward to answering
your questions.

. Chairman Hawkins. The Chair would like to open the question-
ing to Senator Zorinsky. I am quite sure that he has a tremendous
interest in the statements that have been made. And then w will
follow him; Mr. Fawell and then the Chair; in that order.

Senator. . .
Senator ZorinNsKy. Thank you, Mr. Chairman..

.. Mrs: Queal, what made you believe thut the boys that you men-
tioned in your testimony could learn to read after you had been
told that they couldn’t read? .. -~ - . - -
- Mrs. QUEAL. Well, they were all three of them very clever; clever
enough with ianguage that when you would say, Donny, take off

that hat, Donny would reach for another hat and put on somebody
else’s hat. And I would say, Tracy, you can’t wear that either, and
théjithéi' boy would pick up the hat. You know, they were clever
people. - , _ . . - o

- -And also; when I was in college taking my master’s degree, as
part of the program they had the master’s degree candidates actu-
ally take some of the tests that are administered to people that are
suspected. of haviug leerning disabilities and things. And when I
completed my testing, che gentleman in charge came in and said,
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can you read. And I said, of course. And he said, oh, yes, you are in
the program here. And I said yes. And he said, well, how did you

learn? I said, I don’t have any idea, my father read to me books at
the house and that sort of thing. And he said;, well, you make me
feel very uncomfortable. And I said, why? And he said, based on

these tests, I would feel that you wouldn’t learn reading very easily
at al and would probably be placed in a learning disabilities pro-
gram. -- -

Senator Zorinsky. Thankyou. ]
__Mr. Micciche, could you elaborate from your testimony on why
your costs_for reading instruction dropped, and why you have less
need now for remediation? . = _ e
- Mr. MiccicHe. Yes, sir. The standard type to reading package
that most school districts have with the look-say programs have a
built in obsolescence to them, except for the hardcover book. ,

Workbooks which today run anywhere from $3.85 to $4.25 on the
average are designed to be written in by a student and then dis-
carded at the end of the year, another ‘one_bought the next year.
There is also other material that goes along with it. . _ -

We were into.a program that was published by the Scott-Fores-
man Corp.; which is a very common and widely used reading
system, which has all these characteristics.

- Our intent was not so much to reduce costs but to get @ reading
program that worked. We just happened to get lucky in both direc-
tions when we put our current phonics program in. It is a program

that was mentioned here several times today; the Spalding pro-
gram. S - e
‘The cost of the program today runs; as I said; about $2:25 per

child per year. The figure was variable in the beginning because

we were doing more intensive training in the beginning. Our train-
ing now runs us about $1,000 a year for all the teachers in my dis-
trict. - i i L

. We purchased textbooks, hardcover literatiire books that we con-
sider to be excellent literature. They are from the Open Court
Headway Series, that run about $11 a book, and we expect about a
12- to_13-year amortization period on those before we have to re-
placethem,. @ .=~ . o ]
-_Putting all these costs together; taking everything that we have
spent and our planning costs for the future; we are spending about
$2.25 per kid per year. - o

Senator ZoriNsky. Thank you, Mr. Micciche:

- Mrs. Mactier, these young students you have brought with you,
do they understand how they were able to read through a different

process, other than the original one that they were taught? Do they
understand the difference? Or is it just that now they can read and
that is great? = e S
___Mrs. MacriER. Matthew; would you like to give an answer to that
ne? Here, come uptothemike,. =~ ~ ~
_-Senator ZoriNskY. Incidentally; I think it is wonderful that these
young people are taking part in the legislative process; so to speak,
of our Government; and hopefully they will understand that some
people in this country feel they are voices in the wilderness, but
you can be a voice in Washington; D.C. also, and participate in
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your Government. This is one of the few countries in the world
that you can do that.

Please. . . =

Mr: JorpanN: What is the question you want me to answer, again?
_ Senator Zorinsky. Well, I have to also probably tell you there
are two things Senators like to hear; and that is their own name
and their voice. - -
_ But the question was; do you understand within yourself how ini-
tially you had a problem in reading, as opposed to being taught a
different method which enabled you to overcome the deficiency
that you previously had in reading, to enable you to catch up wit
the rest of your class? ] L . . L
- Mr.-JorpAN. OK. Well, when I was in first and second grade, I

was taught a reading program from like a hard textbook, probably
Scott-Foresmaii, anid it wasn’t the basics. It was the visual, like ev-
eryone has been talking about. =~ =~~~ = L
_ Then when I went to this school that had the Spalding program,
I was introduced to a program that taught just the basics.. R
- You know, you can look at a picture and say, cat, yo know, but
if someone tells you to spell cat and you don’t know how; you
know, there is no way you are ever going to be able to write out
stories or whatever. L . . o
_ So, you have got to be able to comprehend what you are reading,
but first; before all of that, you need to be able to read sentences
and words and be able to spell. S mies .
 Senator Zorinsky. So, you feel there was a distinct difference be-
tween the method b;; which you learned to read later, az opposed to
the original method? .

Mr. JORDAN. Yes, a severe difference.. . - s .

Senator ZorinskY. Now, was this explained to you or did you just
realize this? - . = . -

Mr. JornDaN. What do you mean by explained? =~
 Senator Zorinsky. Did somebody say, now we are going to teach
you differently, and this
learn to read? - . S o
_- Mr. JorpaNn. Yes. They said, we are going to teach you the basics,
this is going to be like from the beginning. And, you know, I
thought; oh; my God, it is going to take a long time to learn. But it
is a very simple process and was very easy to pick up:

Senator Zorinsky. Thank you very much.

Thank you, Mr:. Chairman. I have no further questions.

Chairman HAWKINS. Mrx, Fawell. = - = o

Mr: ¥aweLn. Yes; Mr. Chairman. I am sorry I am late. The two
witnesses I did listen to were very interesting. @~ - = -
_ I happen to have a daughter who is a kindergarten teacher, and
I am going to take a lot of this testimony back and discuss matters

with her; I should perhaps better comprehend whether she is using
phonics in kindergarten. LT :

_But let me ask this question: I believe Ms. Queal; your statement
about noting-clever people and getting a comprehension that, hey,
these kids are bright enough, they ought to be able to read, re-
minds me when I was in high school and earlier in junior high
school how I had grown up with kids—I remember one who was an
excellent quarterback, much better than I could ever be in being

this will help you bette: understand how to
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able to remember all the plays, et cetera, and yet he was consid-

ered dumb; he couldr’t read: o

. Is that what you are talking about? People who have just native

intelligence: . . - .
Mrs. QUEAL. Yes. And I have today Tracy Willyard here, and he

is one of these three, probably would have been lost, boys. ~ _ _
It really is sad to see someone that is that intelligent and all

rather than toward building themselves and the school programs
with it. I just felt out of self-defense, if rothing else, if I could just
turn this eround, I had to try something. ..~ _
. Mr. FAWELL. My daughter went to Michigan State and thought
they had early education courses that were outstanding. But are
thﬁe’ge early education courses not emphasizing this; and if so;, why
not? . S : :

Mrs. QUEAL. Well, there are a couple of problems here: I am a
junior and senior high specialist particularly, and it i3 pretty much
assumed that once you are in junior high, if jou haven’t learned to
read, you are not going to learn to read, and you are put in special
programs in order to try to give you the highest quality of educa-
tion possible: . e o
. You know, how much education can you get as a.non-reader? It
18 quite difficult, because the setting is designed for literate people.
__So, junior_and senior high teachers are typically not trained in
reading at all.

their energies are going toward disruption of a school program,

member how many hundreds «f things they tailked aboiit in read-
ing, but they didn’t give us a process to imitate: = .
Now; in all the tie I have been teaching and doing things with
education, I have had two courses that really helped. One was a
course sponsored by the Department of Defense in the—it was the
Bay Area writers project, and the instructor was a lady named
doan Gibbons: _ e
Mr. FAWELL. Department of Defense? -
- Mrs: QuEaL: Yes. And she used the teachers as her students; and

she modeled for us'ways to teach writing. And everybody was sort
of, oh, I don’t want to do this, and 16 hours, and you know, that
will be terrible. But we all did it and it was interesting, walking
down the halls in the next few days and weeks; to see how many of
those teachers had picked up methods that had been taught and
were using them in the classroom. S o
. We need models. You know, people want to do a wonderful job
teaching. It is not that we aren’t interested in kids and don’t want
to do a good job: R
__Mr. FAweLL. But our institutions of higher learning; in early
educat‘)ion especially, are not teaching this as a mode of early edu-
cation? o . o

. Mrs. QuEar. Well, I have a Master’s Degree and I was not
taught—I was given methods in special education, as well; and that
was, again, selecting one of the hundreds of things you had been

given and teaching a lesson on one of those hundreds of things.

And that is fairly difficult for a beginner. And really, you can

44



40

imagine yourself, somebody giving you five textbooks on the subject
of reading and then saying, OK; now you can do it; go ahead. )

Mr. FAweLL. I wonder if any of the other witnesses know of insti-
tutions of higher learning who; in early education areas; do empha-
size phonics and the Spalding method? e
__Mrs. QUEAL. I really can’t address that question, because I don’t
_Mr. FAWELL. Any of the witnesses; could they respond, or care to
respond to that question? - : - - A
-- Dr. STRicKLAND. I think the question, as I undarstand it; is what

scho';)ls of higher education emphasize phonics. Isn’t that the ques-
tion?

Mr. Fawrir. Yes,itis. . .
Dr. StrickLAND. I would not, pretend to answer that or to speak

in terms of all institutions of higher education. My experience has
been that none of them deemphasize it and that phonics is very
much a part of the methods courses that I.know about; and.the
people with whom I have associated as teacher trainers;, and it is

definitely an important part: - ST
_-Also the writing. It is interesting; you mentioned writing; be-

cause in children’s writing, particularly in kindergarten, it is won-
derful to see how they are using the phonics that they know to
produce written text: So that phonics is very much in evidence.

Mrs. QUEAL. But as a process

. Dr. StrickranDp. That is precisely the writing process that I am
talking about, yes, that is exacuy it.

Mrs. QUEAL: Mine were not process-oriented courses.

Mr. FawgLL. The gentleman there? - = =

Mr: RicHarDsoN: I am Charlie Richardson, Mr: Fawell: .

I went through what passes for teacher training at a teacher

training institution on Long Island fairlr late in life, after I had

been 25 years in engineering. So, I looked at these things perhaps

with a little bit more critical viewpoint than, say; a 19- or 20-year-
old person just getting out into that milieu for the first time.

I was very appalled at what I thought was a lack of ccmmon
sense process in teaching a model of how to teach reading. They

danced all around the subject: They talked about looking for config-
uration clues, ihe length, and shape of the word and taking a

guess, and I just couldn’t see the sense to that at all:. . }
~There was one reading teacher who was an adjunct professor, not
one of the full time staff, who did wor): some phonics into his
course, and I learned a great deal about gond material from him,
which I have in subsequent years incorporated into the learning
center program which I was operating. = -
--And yet that particular adjunct professor was at odds with the
directors of the education_department of that school, and they told
him,- hey, knock off the phonics if you want to hang around here.

He later left that school and he is not there any longer.

- Subsequently, after 1 had finished my special education work;

that same.institution recognized that I was doing a little bit more
than usual on the outside; they called me to teach a course in spe-
cial education materials and methods. o LT
~So, I served for a time as a teacher in one of these training insti-
tutions:
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-_ Now; the class that | was assigned to teach were a group of sen-
iors who had supposedly been through 4 years of the teacher train-
ing, and the department chairman said, you won’t have any trou-
ble with these, these are the cream of the crop, these are special
education students. . . L ,
. Now, this was a six credit-course for seniors. Well, these stu-
dents; most of them, had not learned to read by phonics; let alone
had any idea of how to teachit.
-~ In most any profession, say in engineering, for instance, we are
taught about the contributions of the various researchers and prac-
titioners to our foundational art; and so forth; the great mathema-
ticians, physicists, andsoforth. -~
_Well, one of the great contributors to the special education
knowledge in this country was Dr. Samuel Orton, who was the le-
gator of the Orton Dyslexia Society. He was a physician who was
an early interested party in why do certain kids have difficulties in
reading, writing, and spelling; and so forth. So, he was a very sig-
nificant contributor: - - -
-_These kids had never heard of Orton. Now, some of Orton’s re-
search is the basis for all of the reading programs that are used in
remedial areas today, Slingerland, Frenault, Spalding. Spalding
was a colleague of Dr. Orton. It was some of his influence, I am
sure, that helped her design this program that these other people
here have talked about.. - - -
- So that I see great reluctance of the teacher training institutions
cf which I am aware;, and say by anecdotal evidence from col-
leagues who have gone to other similar institutions and they come
bftck and tell me; no, they don’t teach phonics, they actually down-
playit. -

Mr; Fawerr. Thank you: .
I have no further questioas; Mr. Chairman. o ]
. Chairman Hawkins. If we were to believe most of the witnesses
today, then we would have to conclude that much of what we have

done in Federal aid to education since 1965 has been too expensive
and perhaps ineffective. We would almost have to conclude that

Head Start and compensatory_ education have received too much

g‘gdprglgjd and that we should have taught phonics from the very
eginning. = = . . A o . .
You would almost have to, it would seem to me, fault the Depart-

ment of Education, which has not provided leadership and techni-
val assistance in steering the State and local educationel systems

in_a different direction, and. conclude that their recent report,
“What Works,” did not suggest the right things to do. We yrobably
would have to also criticize the teachers’ colleges for not having
taught teachers what they should have taught. =~
__This might be a conclusion that a reasonable person would reach;
that everybody seems to be going astray and that we therefore are
not wisely investing our money. o
. Now, are all of these conclusions correct? Is this the situation we
face in singling out one method of approach and, in a sense; saying
that that is sufficient for the educational process?

Yes, Mrs. Mactier. = = ] . . ) .

Mrs. Macrier. There is a national problem in eaistence that
cannot be argued with. I think you shou:! look into these ap-
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proaches that we are talking about, at least, and make a determi-
nation of the_most effective of them. S -
Chairman HAWKINS. Well; we are certainly doing that.
Mrs. MacTier. Fine. - - - - :
afChéii'i’iialﬁ HAWKINS. Senator Zorinsky is going to make sure we
oit. __ _ - - -
Mrs. MAcTier. That is to be commended. . = o
Chairman Hawkins. But I am wondering whether or not that is

sufficient? I am not suggesting that I am in any way opposed to
any of the statements that have been made; I think the witnesses

have been very capable and have presented their views. But I am

wondering why. it_is that no one seems to have caught the message?

We have had the Secretary of Education before this committee

several times, and ¥ am sure that he is very much in favor of
economizing, as a matter of fact almost to a fault; according to the

Chair at least. And if we are not using or, let’s us say, encouraging
the proper approach, why is it that these other individuals or

groups that I have mentioned have been,; in a sense, backward in
getting the message?

“Mis. Macrizr. Congressman Hawkins; ¥ don’t know if you can

appreciate the Cepth of this ideology that has been taught to every

teccher and every teacher administrator in this country since 1930:
They simply say, if you teach children to spell the sounds; they will

not comprehend: When teachers tell that to parents, parents have
to believe it. When every teachers ,C,Qllégé,;ﬁéﬁithéj,,tﬁo, teachers, it
is sort of like the Bible; and it has been extremely hard to break in
thtbggh}hétgbrj’gé”t. It is corg;ngnow in the book you ﬁiéﬁtibﬁéﬂ.

the recent “Wiat Works;” I believe. The Secretary does say that
phOHlCS must be f.ﬁught.

Jean Chall; I heard Jean Chall talk at the elementary school
center meeting in January, and she came right out, finally, and
said—Jean Chall is the researcher at Harvard Teacher €ollege—
she came right out finally and said, we must teach our 4- and 5-
year-olds to read, professional people are decing this, we must teach
all of our children to read, and the way to teach them is by teach-
ing them phonics. . .

So, a lot of progress is beingmade. =~~~ - . . -

_ Also; the American Broadcasting Company Television Corp. and
the National Education Corp. are getting together to have a series
of broadcasts on literacy starting next,fafl. T%liS,WOUId be a wonder-
ful way to start and define the most effective program there is, and
teach it cn a national network. == - S
- You see, the teachers are doing what they know to do. So, it is
going to be very hard ‘o get every teacher in the land turned
around from this ideology with which they have been imbued: But
with a national television network and with your committee; and
with the Senator’s people; all moving in the direction of finding
one-method and putting it out across the country so that we could

all teach each other and talk to each other about it and help each
other, we could get a whole lot done.

. Chairman Hawxkins. Well, this is something more than reading,
however. One-might be a good reader and yet a very bad engineer.

Isn’t that so, Mr: Richardson? Just being able to read isn’t enough:
Is there something extra that is needed in connection with reading

.
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which may, obviously, be combined with phonics? Is there some-
thing extra, something else that is needed; other than just the abil-
ity to read? — S .

__Mr. RicHARDSON. Well, reading is; of course, the basic ingredient,
and I think it is important how early a student gets into the
stream of reading for information: _ i S
- We have to distinguish between learning to read znd reading to
learn. And if the learning to read process is stretched out over 5 or
6 years with mediocre effects, then the reading to learn process
may not ever get off the ground to where the student is managing
information properly. o st
. 1t may interest you to know that this research I spoke of back in
the 1960’s, there has been no contravening research, nothing to say
that other methods, such as the whole word approach; is_any supe-
rior methed. But yet it is being used in so many of our schools, it is
incomprehensible, the stonewalling that is occurring. .

_ An organization which has been mentioned previoiisly, Reading
Reform Foundation, has been struggling for the past 25 years, and

on a national scale I would zay they liave hardly caused a rippls in

the stonewall of misinformation and igncrance which pervades the
area of knowledge of how to teach reading. = =~ =

- Chairman HAWKINs. Pardon me; Mr: Richardson; but the Chair
must respond to those bells to vote. Senator Zorinsky has agreed to

continue the hearing. I would think that it is_possible that it may
conciude before I return, but Mr. Goodling had asked that his staff

propound some questions that he wanted to have answered.
‘Again, I would like to thank the witnesses for their contribution;

to assure you that we will continue, and in_conjunction with Sena-
torZorinsky, we will announce additional hearings on the subject
and will pursue this subject matter to its logical conclusion.
- With that, may I ask Senator Zorinsky then to take over the
chair and to proceed with the hearing. Thank you very much.

_ Senator Zorivsky. Thank you, Mr. Chairman, and again thank
you very much for holding these hearings. @~ IR
. Would the staff member representing. Congressman Goodling
please identify himself and then proceed with the questions on
behalf of the Congressman?

Mr. Hart™MaN. Thank you. = o
_Congressman Goodling asked me to thank you for coming today.
He_is very concerned and interested in the problem of illiteracy
and is sorry he had to leave for another appointment that he had
been committedto. - = . . o
_.Actually; I am afraid it isn’t quite the form of a question, but
more of a statement, but if you want to react to it, I am sure I
could pass along your reactions: -

He wrote it down, and let me just readit. =~
_“My wife is a first grade teacher”—and I should add, Mr. Good-
ling also has been a teacher, a superintendent and school board
member; so he; I think; understands and is interested in your com-
ments as teachers.

My v-ifz is a first grade teacher, an outstanding reading teacher according to par-
é;lts #nd students, who emphasizes phonics no matter what program the district
chooses.
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ﬁowévér, nelther she orF f wouid want iao slmpinfy the Iiilteracy prohiem to Ehé

problem to the students
I think his point here was that while he and his wife agree that

phomcs 1s an important element in any instructional program, that

there are obwously words and further tests and goals of reading
that perhaps go beyond the phonics approach.

Some of the words he pulled out were, for example, bought
doubt; weight; country, and we could go on. He asked me to list
some, and that i3 as far as I could get

grants with language problems; in a sense; aren't created through our. teachmg
problem; how many because of new definitions. of illiteracy, how many never before
noticed because. functional illiterates couald find jobs before without much difficulty?
- Functional illiteracy is oiir No. 1 problem facing us. But we inust look at the
breakdown in the family, the many new demands thrust upon nur educational
gystem, and a multitude of changes that have taken. place in our scciety during the

last 50 years, in addition to instructional methods, if we are to solve this problem.

He thanks you; and thank you for your time:

Senator ZoRINSKY. Would anyone care to respond"

Mr: MiccicHE: Thank you: -

If I may react to that; I hadn t known that Congressman Good-

ling had been a school administrator in the past, and perhaps, if

any of his foreign langiiage classrooins at the high school level,

where French or German or Spanish; or any language was bemg
taught, I will guarantee that he found that children were taught a

foreign language, who had never been exposed to it before; from a
strictly phonetic point of view.
All languages except Enghsh seem to be taught from a phonetic

You will find a short contrast by walkmg into any first or second
grade classroom, using a whole word or a look-say system, com-
pared to how children are taught when they are exposed to a new

language for the first time: -
- The logic, esgecmlly approaching a mature mmd in teachmg a

1a:nguag&that is based on an alphabet, the logic is stnctly phonic:
It is the first step..
~ And.-1 agree that 1t is not the only thmg, but tmless that first

topple. -
Mr. HArT™MAN. He did actually make a comment to me; as you

may be aware, bilingual education is another issue which we have

discussed here in our committee; and in that area there are people
who are proponents of the m: thod English as a second language,

and he asked me if, in fact, in that method; if you observed the
classrooms, it is usually done by—it doesn’t seem to him or myself

a phonics approach, that they just start talking, using words, and
the teacher never speaks the other language.
Does that jibe with the phonics approach?
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Mr. MiccicHE. I am not that familiar with that, but it sounds
more_like a life experience approach to language, and perhaps
someone & little bit more familiar with that can perhaps comment
better to that effect. i o <o

Dr. Strickranp. I simply wanted to comment that if Congress-
man Goodling had walked into a high school classroom, he might
have heard students talking in a language immn.>rsion kind of ap-

proach, where th%v really get a feel for the language, a sense of the
language,; and, indeed, move from there to components of the lan-
guage. - = i S -

But there is an attempt in most schools today to try and use the

way we learn first language; and then move to print, and very
much the same way in the second language learning. N
Mrs. MActier. I would like to talk about that: I have personally

studied a lot of foreign language, and this I know for a fact, that

people need to learn to saeak and talk at the same time as they
learn to write. They are different components, and if you learn one
before you learn the other, you are very apt not to learn the other.
 So that you need to learn the grammar at the same time you
learn to talk, at the same time yotv learn to write. S

But I would also like to say regarding the fact that reading is
jcgmjil%x and not simple, why make something complex that is
simple? = = = = . e
_dJean Chall, in her latest book—I heard her mention it at this
same conference—has divided reading into levels, stages she calls
them, and the first stage or the zero stage is where a child_kaows
nothing; and the first stage and second stage are learning phonics.
_.And she says you simply do not start interpreting and talking
abo(lilt meaning until after children learn the basic—are able to
reaad. - : . . B . _ -
And that is not hard. It is relatively simple to do. I can do it
giygegg u%mg the Spalding Method. It is not complicated: Why com-
plicate 1t? I -

Senator ZoriNsky. Would someone like to respond.

.. .Mr. HartmaN: T think his point, and I think he would agree with
you that phonics—in his opening statement, that he and his wife;
as a teacher, would agree with you. But that the 2.6 million or
however many illiterates are said to be added to the illiterate popu-
lation each year, that there is a proportion of those students who
are not—it is not as a result of a breakdown in the educational
system, but; in fact, I believe over half of those, that number, is
Just based on the number of immigrants who come to our country
%iggiijt speaking English and have never been in our educational
8 m, - . .

_-So, be was just tryirg to make the distinction that that is not a
real index of the faﬁ&re,,,nat,,that there isn’t a problem in the edu-
cational system. There obviously is: But that isn’t a good index,

and someone_had used that in their testimony; and he wanted to
make that_ distinction; that thcre are other sources feeding into
that overall number, _ - L

_ Mr. RIiCHARDSON. May I react to something about his concern
with the irregularities of English? @ =~ .
- Those words comprise less than 15 percent of our language. If
the student is initiaﬁy taught the rules which apply to the other 85
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ual irregularities; which is a much more efficient system than
learning 100 percent of the language by sight memorization and as
an _irregular process. . e . . N
The method which teaches whole-word memorization first ob-
scures the structure of the language and tends to make children
feel that that is theonly way todoit. = .
__-People who would deride the phonics methods as far as its struc-
tural nature is concerned, make fun of the simple sentences like
“Matt sat on_a fat cat,” and so forth as being nonsensical. But
what they fail to realize is that for the beginning reader it is not
the content that he is interested in; it is simply the act of success-
ful reading that turns him on to the learning process. @ =
_ Your very beginning reader doesn’t care what it says as long as
he can read _what it says. The meanings will come later. But if he
misses that first step, then his foundation is severely impaired. }
- Mrs. Queav. I teach retarded youngsters, as well, and I have—at
the same time that I was working with Tracy, 1 had another stu-
dent, and you could teach him to read the word,-‘“committee,” or
“chairman,” but he wouldn't necessarily know what he had said.
So; I can appreciate the idea that without the comprehension you
haven’t got much. = o . -
. But for most children, why not_give it a try? What have they got
to lose by learning how to crack the code? o L.
Some of them will not be able to make use of it, some of them
are too disturbed, some of them have tragic home lives; but at least

percent, then he can learn this 15 percent on the basis of individ-

we can try to help fix the decoding process. . - e
~_Mrs. MAacTisr. 1 would, with your permission; like to_ call on
Dennis here. Dennis entered third grade unable to read and I think
with severe psycholcgical problems, and perhaps he would like to

tell %!ou what he thinks about what happened to him: Would that
beallright? = . - .

Senator Zorinsky: Yes; certainly. . =~ = . . _ o
__Mr. McRuiLLEN. When 1 first started school at first and second, I
was in this program—I don't know what it was called—and they
were trying to teach me how exactly to read; and I couldn’t pick up

on i%{ You know; I couldn’t understand what they were trying to
teach me. : : - :

They would give you like a cat and you would have to see if you
could sp.il it and stuff. But not knowing the basics of like what
“A” means—that has three different sounds to it; you know. If I
see cat and then see another word with an “A” in it, I would still
try saying it the same way.. _ __ : ] T
- Phonics has taught me the different ways, how the English lan-
guage is used; how they write it differently. Because something like
a word like car,

o-u-g-h-t, that has six different sounds. If you see :
you know it is ah. But then if you see another word, you might t
doing it the same way: = = - T
_If you can just break it down_the way phonics does; you can
learn how to read it, and then after that you have got your base,
and so-then you can start learning what the words mean and the
words come along: - . - - : -
At second grade I could not read; and my mom got to talking to

this lady—I don’t. know her name—but my mom went to this clinic
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where phonics is and they taught her; and she liked it, and then I
went to summer schovl between second grade; and I was put into
this other smaller school where they taught phonics. . -
During that summer I took phonics and I really started to under-

stand more of the English language by this one teacher. =~
. When I got to third grade at this new school, they kept on teach-

ing me; you know, the phonics, so I knew it better; a:d then after a

while I just started, my grades started going from D’s and F’s up to
D’s and C’s; then C’s and B’s; and now anything I want to learn, I
can try, and I can usuallygetit. =~~~
I am a slow learner, but once I do learn it, I do know it. Without
reading, I would have never learned how to do any of this and get
any grades that I am getting now: , A o o

enator ZorINsSKY. Thank you very much. How did you come
here? I know probably on an. airplane; but I mean; where did you
get the money to buy your ticket?

Mr. McQuiILLEN, My parents. . o o
~ Senator ZURINS,K?-,,WGIL,P},@Q@R&S'@! very much. You know; it is
great_when people are concerned. enough about the future. The
strength of this country is the education of its people; and it is

wonderful to have people like yourselves that would voluntarily

come back here at your own cost. It seems in this day and age ev-
erybody usually tries to get somebody to pay for_them, somehow,
some way. You think enough about the future of the Nation and

education to have made a contribution today; and I want to thank
you for being here. =~ =

Mr. McQuiLLEN. Thank you. . = . o . .
_. Senator ZoriNsky. I would just like to, in concluding—unless the

Congressman has any other further questions—ask if any of the
panelists would care to comment on the testimony of another
member of the panel, if there is any desire to do that? On aniv) of
the testimony that one of you may gax}e given, is there any rebut-
tal or statement that you want to make on the statement of an-
other panelist? _ I e
~Dr. StrickLAND. I would like to follow up on Dennis; because I
think that this will indeed do the same thing.
Senator ZoRINSKY. OK. . } L

_ Dr. StrickranD. I would like to congratulate him, too. He is con-
fident and it is wonderful to see that kind of success in any reader:

I must say, however, that knowing all the sounds of o-u-g-h does
not necessarily make a reader. I mean, it is possible to know that
and not be able to read: On the other hand, I think there are many
people in this room who read quite well and don’i know all the
sounds of o-u-g-h: S o T
-- Phonics is being taught. You know, this dichotomy or this contra-
diction between whole-word and phonics is really a nonissue. It is
there, If anything, we are doing a very good job of teaching phonics
in this_country; and not a very good job of helping youngsters to

use and apply what they read, which is really what we need.

__It does not mean eliminating phonics and it does mean the kinds
of things that other panelists have been saying here, in that we
need a strong program to help youngsters decode and to use every-
thing that they know about the patterns of the language, absolute-
ly. But that is only one part of it.
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_Let’s not fall in the trap of putting everything in polar kinds of

considerations. I don’t think that is useful or helpful. Indeed, I
think you could probably take any method or approach in the
country today and bring youngsters into this room who have suc-
ceeded with: it, and we would all be delighted.

The fact remains that there is no one program, at least at this
point, that is successful with all learners, and that we still have a
lot to learn: . o . . B
- I think that part of the success here, and it is beautiful to see, is
that there is such confidence in these kids and that there are
teachers here who talk about siiccess and their beliefs in students.
Al of those things help to make a reader:

Senator ZorINsSKY. Yes, Mr. Micciche. =~
. Mr. Miccicue:. If I may make some comments on some of the
things that you pointedout. -~~~ . .

“Jack ate bread and blank” was one of the examples that you
used. If you are asking a child to put a word in there, you are

asking a child to put a word in there; period: You are not asking a
child to read. You can’t read a blank line. That is not reading.

Cueing signals or miscue theory is not a vahid way to begin the
process of having children recognize words. - - - . .

I certainly don’t. want the young men and women of this country
who are in our r.ilitary installations sitting down with a red and a
yellow button in front of them; not knowing which one to use but
guessing or cueing that, gee, red is important, I think I will push
that one and see what happens. . .. . . - o
A rather dramatic and hyperbolic situation, of course, but basi-

cally tle underlying philosophy; I feel; is the same with reading.
~_Idon’t want my children learning to read by guessing at words. I
want them to have the tools that they need to be able to attack the
good literature you:said should be in the classroom. That literature
1s meaningless to them unless it is accessible to them; and accessi-
bility comes from having the fundamental tool, knowledge, first.
- I am not arguing that we shouldn’t teach kids thought processes;
thinking processes, inferential skills, all the other things that go
along with reading. They come and they are necessary to be there.
But I.do feel that children. come.-to school equipped with the
mental capacity, the raw native ability, to function in a language
environment if they are given the tool, knowledge, in a sequential
process; if they are given those skills in the order in which they
belong there: =~ o S - -

- I do know_that from all the brain study information that has
been done; the normal human brain is predisposed to language:
Language comes fairly automatically because of the types of neuro
connections that are in the brain: L
- - Reading is not an-automatic process that is built into the biologi-

cal system; unlike language; the ability to speak and listen to lan-
guage, and reading has to be taught, just as driving a car has to be

taught, just as any other skill that we have put upon ourselves in a
social environment must be taught. I S

I said earlier in my testimony that a person who was brought up
in a society, a primitive society that does not have a written lan-
guage is not illiterate. There is no such thing as illiteracy in lan-
guages that do not have writing as a part of their culture. But once
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the mechanism of written language has been invented and has

been used to transmit thoughts across years, across time, anybody
who doesn’t access that language properly will be illiterate in that
soctety. L .

Establish the tool first, then go on to the major things like com-
prehension. o

Senator ZoRINSKY. Yes, Mr. Richardson. . -
__Mr. RicaarpsoN. I would like also to respond to the cueing
the%ryijétjr the psycholinguistic guessing of what should that next
word be, . - - o ,

This, I believe, has been overplayed by the whole-word advocztes
as a substitute or a crutch for students who ‘have poor decoding
skills, that they have to be looking for something else to tell them
what that next word is going tobe.
- Now, just a simple sentence, “Johnny ate bread and,” to say that
that next word has to be a noun, I disagree. The best reason for a
child depending on decoding skills, that he can take each word as it
comes and he can switch signals as that next word unfolds. That
next phrase could simply be, “Johnny ate break and ran home.” It
does not have to be a noun: And a student who is locked into psy-
cholinguistic guessing is going to be constrained on his fluency and
comprehension. S

1 think the early recognition of any word that comes next in the

sentence, and being able to assimilate that, no matter whether it is
a noun, a verb, or an adverb, something that is going to switch the
signals where that sentence is going, is the most _important kind of
fluent comprehension, and that will only be brought about in a stu-
dent by practicing decoding gkills to automatic levels very early in
his reading career,. @~ = ]
__Senator Zorinsky. Ms. Mactier, did you have any comment you
wanted tomake? . === 0000 o o -
- Mirs. MacTieg. We really, all of us, want the same thing, and we

all have very much in comment, and I agree with everything that

has been said; particularly with the fact that Ms. Strickland
brought out that children néed to read good literature.
__Children need to read; and the sooner they read, the better. And
young children, particularly, are very motivated to read; and when
Wwe can teach children to read in a couple of months time,; ages 4; 5
and 6; and then get them reading and get them having a good time
reading, we have come a long way towards winning the battle.
. Teaching children the six sounds of o-u-g-h simply enables them
to tell the difference between “through”. and . “though” and
“bough” and “rough,” so.that they aren’t confused by it, and it is a
very simple thing. All children learm it very quickly,. =
_ It just gets us all in the way we all want to go; and I know we
can all work together to get there. o
- Senator ZoriNsky. Thank you very, very miuch for your partici-
pation as a panel in today’s earing, and as the chairman pointed

out, there will be additional hearings. . I
-Again, thank you on behalf of this committee and myself person-
ally for being here. It is nice to be important biit it is more impor-
tant to be nice, and-certainly you have been that today: -
Thank you very much for being here. We are adjourned.
[Whereupon, at 11:34 a.m., the subcommittee was adjourned.]

[Additional material submitted for the record follows:]
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STATEMENT OF SENATOR BARRY GOLDWATER
MARCH 19, 1986

MR. PRESIDENT; I RESPECTFULLY SUBMIT THE FOLLOWING STATEMENT FOR THE

RECORD AS TOMORROW THE HOUSE SUBCOMMITTEE ON EDUCATION AND LABOR WILL BE
HOLDING A HEARING ON THE CAUSES OF ILLITERACY AT THE REQUEST OF SENATOR
ZORINSKY.

%ﬁ' THIS HEARING HAS ALREADY RECEIVED MY STRONG SUPPORT AS T WAS A GO-SPONSOR
WITH NEARLY 30 OF MY COLLEAGUES ON SENATOR ZORINSKY'S AMENDMENT TO DOD
AUTHORIZATION IN FY '85. THIS AMENDMENT WAS DESIGNED TO IDRNTIFY THE CAUSES
OF ILLITERACY IN THE EARLY YEARS OF EDUCATION, K-3 GRADES. IT IS MY FIRM
BELIEF THAT A DISCUSSION ON ILLTTERACY IS WITHOUT THE HRART OF THE ARGUMENT
IF THE PREVENTION OF ILLITERACY IS NOT A MAJOR FOCUS OF THE DISCUSSION.
UNFORTUNATELY; THERE ARE OVER 23 MILLION AMERICANS WHO ARE CONSIDERED
ILLITERATE. I DO NOT DENY THE TREMENDOUS NEED FOR REMEDIAL READING PROGRAMS
TO HELP THSSE PEOPLE. MY CONCERN IS TO PREVENT THIS INCREDIBLE STATISTIC
FROM INCREASING BY EVEN ONE MORE AMERICAN. ‘

WE CANNOT CONTINUE TO TALK ABOUT ILLITERACY WITHOUT ASKING THE QUESTION:
"HOW IS BECINNING READING BEING TAUGHT IN OUR SCHOOLS? ' OUR YOUNG AMERICANS
START SCHOOL EAGFR AND READY TO LEARN AND FOR MANY OF THESE CHILDREN THE

HEALTHY SPIRIT oF ADVENTURE INTO THE WORLD OF SCHOOL AND LEARNING QUICKLY

CHANGES: MANY ARE LABELSD LF.ARNING DISABLED AND PLACED IN CLASSES APART FROM

'IHEIRH(HEROOM PARENI‘SNEEDIOQUESTICNWHEIHERACHHDHASA'IRUELEARNIMJ
PROBLEM ORHASTHECHILDBEENTAWHT BYANINEFFHJ'I'IVFANDINEF’FICIENI‘
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SCHOOLS RFADILY SEEK FEDERAL FUNDS FOR REMEDIAL Fi.GRAMS. TO MY WAY OF
THINKING, THE NEED FOR SUCH PROGRAMS INDICATES A LACK OF SUCCESS IN THE
INSTRUCTIONAL PROGRAM OF THE SCHOOL. NOW; I GRANT YOU THAT SOME STUDENTS
WILL NEED SPECTAL ASSISTANCE THROUGH A REMEDIAL PROGRAM, BUT THE PERCENTAGE
OF STUDENTS 1N THESE PROGRAMS I HOPE WOULD BE RELATIVELY LOW.

FOR A CONCRETE EXAMPLE, I GIVE YOU THE GALLEGO SCHOOL IN THE SUNNYSIDE
SCHOOL DISTRICT OF SOUTH TUCSON IN ARIZONA. THE PRINCIPAL OF GALLEDO, MRS.
MUSGRAVE CHOSE TO RECEIVE NO FEDERAL FUNDS FOR THE SCHOOL. IT IS A K~6

BASICS SCHOOL WITH AN INTENSIVE PHONICS PROGRAM FOR ITS MOSTLY HISPANIC LOWER

SOCTO-ECONOMIC STUDENT BODY. MANY OF THE HOUSEHOLDS DO NOT HAVE A WORKING
PARENT, BUT THE SCHOOL WITH ITS DRESS AND DISCIPLINE CODE ARE FULLY SUPPORTED
BY THE PARENTS. MANY OF THESE PARENTS, THEMSELVES, DO NOT SPEAK FLUENT
ENGLISH; HOWEVER, THEY WANT NO SPECIAL TREATMENT FOR THEMSELVES OR THEIR
CHILDREN.

SCHOOLS IN THE SUNNYSIDE DISTRICT WITH READING, GRAMMAR AND) MAti! ABOVE GRADE
LEVELS IN ALL SIX GRADES. TIT SHOULD BE NOTED THAT THE? ARE 522 STUDENTS AND
5> TEACHERS. THERE ARE NO SPECIALISTS ON THE GHLLEGO FACULTY: THE MORNIMG

SCHEDULE IS CORE TIME WHICH TRANSLATES INTO 3 HOURS OF UNINTERRUPTED
GRADES: THE PHONICS PROGRAM OF CHOICE BY THE GALLEGO SCHOOL IS

THE SPALDING PHONICS PROGRAM. THE TEACHERS AT GALLEGO WERE TAUGHT BY MRS.
SPALDING; HESELP. ALSO, THE SPALDING PHONICS PROGRAM IS THE PROGRAM OF
CHOICE OF THE READING REFORM FOUNDATION OF SCOTTSDALE, ARIZONA. I AM PROUD

TO REPORT THE FUUNDATION HAS CHAPTERS ACROSS THE COUNTRY AND THE SCUTTSDALE
FACILITY IS THE NATIONAL HEADQUARTERS. FACH CHAPTER HAS AN OPPORTUNITY TO
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UTILIZE A PHONICS PROGRAM OF THETR OWN CHOGSING; SO NOT EVERY PROGHAM USES
"THE SPALDING METHOD OF TEACHING PHONICS: THE SPALDING METHOU HAS BREN
REPEATFDLY SHOWN TO BE BOTH COST-EFFECTIVE AND TIME EFFICIENT: THE COST CAN
HE CONSIDERED NOMINAL AS THERE ARE FEW MATERIALS NEEDED AND TT IS EASILY

EFFECTIVELY BEGINNING READING. ONE OF THE MAJOR FUNCTIONS OF THE
. FOUNDATION, FOUNDED BY PARENTS AND EDUCATORS IN 1961, IS TO PROVIDE A
SYSTEMATIC, MULTI-SENSORY PHONICS PROGRAM FOR BEGINNTIG READING INSTRUCTION.
IN NOVEMEER 1985, READER'S DIGEST CARRIET AN EDTTORTAL ON ILLITERACY
.ENTITLED: "WHY CHILDREN AREN'T READING." AT THE CLOSE OF THE EDITORIAL AS
READER'S DIGEST IS KNOWN TO DO THE POSTSCRIPT STATED: "FOR MORE INFORMATION

ABOUT TEAGHING READING BY THE PHONICS METHOD, " AND GAVE THE ADLRESS OF T

READING REFORM FOUNDATION IN SCOTTSDALE, ARIZONA. I AM TOLD BY MRS. BETTINA
RUBICAM, PRESIDENT OF THE FOUNDATION; A DEAR FRIEND AND TIRELESS WORKER IN

THE FIGHT FOR LITERACY, THE FOUNDATION RECEIVED OVER 25;000 LETTERS AS A
RESULT OF THE READER'S DIGES? FDPTORIAL. THESE LETTERS HAD NOT ONLY BEEN

THE WORLD: THIS KIND OF RESPONSE TELLS ME THERE ARE MANY TNDIVIDUALS WD ARE
DEEPLY CONCERNED WITH THE PROBLEMS OF ILLITERACY AND THEY WANT TO LEARN WHAT

BEGINNING READTNG PROGRAMS WORK: THEY AREN'T LOOKING FOR GIMMICKS AND

THE READER'S DIGEST FDITORTAL STATED A EEGINNING READING PROGRAM NEEDS T0
HAVE AN INTENSIVE PONICS COMPONENT. THF READER'S DIGEST PHONIGS
RECCMMENDATION SUPFORTED AND GAVE GREDIT TO "BECOMING A NATION OF READERS:
THE REPCRT OF THE COMMISSION ON READING" WHICH WAS SPONSORED BY THE
DEPARTMENT OF EDUCATION. THIS REPORT STATED IN ITS OWN RECOMMENDATIONS
THAT: "TEACHERS OF BEQINNING READING SHOULD PRESFNT WELL-DESIGNED PHONICS

ERIC
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INSTRUGTION.” IT WENT ON TO STATE: "THOUGH MOST CHILDREN TODAY ARE TAUGHT
PHONICS, OFTEN THIS INSTRUCTION IS POORLY CONCEIVED." ACCORDING TO RICHARD
¢. ANDEFSON, CHAIRMAN OF THIS COMMISSION, "THE REPORT CONTAINS THE MOST
THOUGHTFUL, SCHOLARLY, AND COMPREHENSIVE STATEMENT THAT HAS EVER BEEN MADE
ABOUT THE NATURE OF READING AND THE PRACTICES IN THE HOME AND THE SCHOOL THAT
PROMOTE LITERACY."

1N ADDITION TO THLS STRONG RECOWMENDATION FOR THE NEED FOR INTENSIVE

PHONIGS INSTRUGTTON IN BEGINNING READING PROGRAMS, THE DEPARTMENT OF

EDUCATION ON MaRCH U, 1986, RELFASED ITS LATEST REPORT ENTITLED: "WHAT WORKS:
RESEARCH ABOUT TEACHING AND LEARNING." I WOULD LIKE TO QUOTE THE SECTION ON
FONTCS IN ITS ENTTREDY AS IT GIVES NOT ONLY RESEARCH FINDINGS, BUT ALSO
BROVITES IMPGRTANT BACKGROUND INFORMATION ON HOW WE ARRIVED AT OUR PRESENT

READING DILFMMA: o

CHILDREN GET.A BETTER START IN READING IFP THEY ARE TAUGHT
PHONICS. _TEARNING. PHONICS HELPS THEM TO UNDERSTAND THE

RELATIONSHIP BETWEEN LETTERS AND SOUNDS AND_TO 'BREAK THE
CODE' THAT LINKS THE WORDS THEY HEAR WITH THE WORDS THEY

SEE IN PRINT.

UNPIL THE 1930'S AND i9i0'S, MOST AMERICAN CHILDREN LEARMED.
TO READ BY THE PHONICS METHOD, WHICH STRESSES THE RELATIONSHIPS.

TO READING WAS DOMINANT: CHILDREN WERE TAUGHT TO IDENTTFY WHOLE
WORDS IN THE BFLIEF THAT THEY-WOULD MAKE MORE RAPID PROGRESS IF THEY
TDENTIFIED WHOLE WORDS AT-A GLANCE, AS. ADULTS. SEEM TO. RECENT
RESEARCH INDICATES THAT,-ON THE AVERAGE, CHTLDREN WHO ARE _

TAUGHT PHONICS GET OFF.TO A BETTER START IN LEARNING TO READ

THAN CHILDREN WHO ARE NOT TAUGHT PHONICS.

TDENTIFYING WORDS QUICKLY AND ACCURATFLY IS ONE OF THE CORNER-
STONES_OF “SKILLED.READING. _ PHONICS IMPROVES THE ABILITY OF
CHILDREN BOTH TO IDENTTFY WORDS AND TO SOUND OUT NEW ONES.

SOUNDING OUT THE. LETTERS IN A WORD IS LIKE THE FIRST TENTATIVE
STEPS OF A TODDLER: IT HELPS CHILDREN GAIN A SECURE VERBAL
FOOTING AND EXPAND THEIR VOCABULARIES BEYOND THE LIMITS OF

BASIC READERS. 7

BECAUSE PHONICS IS A READING TOOL, IT IS BEST TAUGHT TN THE
CONTEXT OF READING INSTRUCTION, NOT A3 A SEPARATE SUBJECT TO BE
MASTERED. GOOD PHONICS STRATEGIES INCLUDE TEACHING CHILDREN THE
SOUNDS OF LETTERS IN ISOLATION AND IN WORDS (s/1/%), AND HOW TO

BLEND THE SOUNDS TOGETHER (8-s-1-1-t).
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PHONICS. SHOUID_BETRUGHT EARLY BUT NOT OVER-TISED, IF PHONICS
INSTRUCTION. EXTENDS. FOR_TOO.-MANY YEARS, IT CAN DEFEAT THE

SPIRIT AND EXCITEMENT OF LEARNING.TO. HEAD PHONICS. HELPS
CHILDREN PRONOUNCE WORDS APPROXIMATELY, A SKILL THEY CAN LEARN BY
THE. END. OF SECOND GRADE. .IN. L'['H'.ELMEANI‘DE, CHILDREN CAN LFARN

TO PUT THFIR NEW PHONICS SKILLS TO WORX BY READING GOOD STORIES
AND Prims,

AT THIS TIME, I WOULD LIKE TO SAY; I DO NOT ALWAYS FIND MYSELF IN FAVOR
OF THE REPORTS PUT OUT RY THE DEPARTMENT OF EDUCATION; HOWEVER, I FEEL
COMPELLED TO COMMEND THE EFFORTS OF SECRETARY BENNETT AND ASSISTANT SECRETARY
FINN FOR THESE REPORTS. I BELIEVE ©HE REPORTS ACHIEVED THEIR GOALS OF
GATHERING PERTINENT AND TESTED KNOWLEDGE ON EDUCATION AND OF WIDELY
DTSSEMINATING THE INFORMATION IN LAYMEN'S TERMS. NOW, I CHALLENGE THE

DEPARTMENT OF EDUCATION AS I HAVE THE DEPARTMENT OF DEFENSE TO FIND WASTE AND

ABUSE AND TO STOP FUYDING PROGRAMS THAT DO NOT WORK. THE AMERICAN PUBLIC
DESERVES A FAIR RETUI* ON ITS TAX DOLLARS: CONCREI‘E R&UL’I‘S IN READING

SCORES AND A REDUCTION TN THE NUMBER OF CHITDREN BEING PLACED IN REMEDIAL
READING PROGRAMS WOULD BE A STEP IN THE RIGHT DIRECTTON:

OUR SCHOOLS SHOULD NOT BE TURNING OUT LOSERS; BUT RATHER MAKING EVERY
CHILD A WINNER. MANY OF US ARE 7ONSTANTLY STATING HOW VALUABLE OUR CHILDREN
ARE; BUT THEY ARE ALSO EXTREMELY VULNERABLE. AT A TIME WHEN THEY ARE BOTH
YOUNG AND VULNERABLE IT SEEMS UNFAIR TO EXPECT SO MUCH FROM THEM. THEY ARE

REPEATEDLYTFSI‘ED B&rOUR&)CIEI‘YSEB(S'IODmAND'IHESE'IESPS. WELL, IF VE
ARE GOING TO TEST OUR YOUNG ATLEASI‘GIVEMRCHENCE'IOSUUCED BY USING

PROVEN PROGRAMS THAT ARE BOTH EFFECTIVE AND EFFICIENT IN THE TRANSFER OF

KNOWLEDGE. IT IS MY HOPE THE ABOVE REPORTS ON PHONICS AND EDUCATION AND THE
UPCOMING HEARING ON THE PREVENTION OF ILLITERACY WILL BE THE NECESSARY FORCES
TO REQUIRE ALL LOCAL EDUCATIONAL AGENCIES TO PROVIDE AN INTENSTVE PHONICS
COMPONENT IN BEGINNING READING INSTRUCTION. OUR CHILDREN DESERVE THE BEST WE
HAVE TO OFFER. WHAT BETTER GIFT TO GIVE OUR YOUNG PEOPLE THAN THE ABILITY TO
DECODE THE WRITTEN WORD.
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THE UNIVERSITY OF TEXAS AT AUSTIN

COLLEGE OF EDUCATION
AUSTIN, TEXAS 78712
March 13, 1986

Honorabié,iﬁgﬁsfus,kz,Hawkins;,Chairman
Sebcomnittee _on Elementary, Secondary

_ and Vocational_Education

Room B 346 C_ Rayburn Building
Washington, D. C. 20515

Dear Corgressman Hawkins:

You -are aware that I. have written you before and that I support yuur mich
needed efforts in behalf of educational improvement and accountability.

I understand that you and your Subcommittee will be taking .testimony on
illitaracy at your_hearing schednled. for March 20. I woald like very.mach
to be there_in person, bot that is_not_possible. _I_ am_taking_the liberty,
hawev2ar,of providing my written_testimony_and I will appreciate _it_very _
much if you will have it included in the record of the illiteracy hearing.

I think a review of my contribution will indicate how very serious I be-
lieve the problem to be. Our research, in fact, indicates that_the matter
constitutas a serious threat to the continued advance of this nation and

to our position among world leaders in the technologically sophisticated

future.

Pledse contiiiie your efforts; We fiust Have consisteéiicy of leadership if we

are to.overcome this most serious situation.

Please let me Know the progress

your effort is achieving and téll me if I may be of additional service.

Thank you very much.

ereif; -

JC. Cates, Director B
t Performance Level Porject
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These comments,-prepared-by -Jim C. Cates, Dirertor of the Adult Performance Level
Project of the College-of-Education of The University of Texas at Austin,; are ad-
dressed.to the Honorable Augustus F.-Hawkins, Chairman of the Subcommittee on
Elementary, Secondary, and Vocational Education, United States House of Repre-
sentatives; with_the request_that they be read irnto tiie-record of that Sub -
Committee's hearing on illiteracy scheduled for March 20, 1986.

Following its unigque and comprehensive_research into.ihe scopeand.character of
functional illiteracy in_the United States over_a_decade .ago; Theé Adult Perform-
ance Level Project has retained a position of respect and acceptance among its
peers. Our data, and our systems, have endured and remain valid.Our concen-
tration on the problem of functional illiteracy in America has remained.stead-
fast so that we can say without equivocation that APL occupi.s a premiere_po-
sition.in its understanding of the problem. Staggering as were the findings
we_published in 1975, we are convinced the probiem has grown steadily worse
uptil; today, we face a situation of national disgrace and devastating con-
sequence.

APL's original_research dealt only with that populaticn aged 18-65.- -0f that
group, 19.1% or almost 23 million, were found to be functignally i11iterate.

An additional 33.3%, or almost 41 million; were found to.function .at or below

a level associa*ed only with margiral success._ They could. be said. to. operate
at a-'bare survival' level. Slightly less than one-half {46:3%) of. the adult
population studiad was found to be clearly proficient. APL's findings were
widely accepted at all levels, including the federal establishment where they
were.accepte 1 and announced by the then U.S. Commissioner of Education. The
U.S Office ot zducation re-awrote sections of the Adult Education Act based on_
cur:work and to reflect an expanded concern for functional Titeracy (competency).
In_addition,  there was a gratifying sirge of interest and activity which de-_
veloped_in_various states and school Systems around -the maticn and we saw ex-
panded activity and redirection fiot only in adult ediucation programs, but also
in special education; some secondar - systems, and in developmental programs
offered in correctional inst*tutions: ~It can bé.said, however, that the federal
action of choice was 1imited almost exclusively to remediation.

What is the situation in 1986? Bad as it was a decade ago,.all._indication is
thai it may be significantly worse. Is it because our efforts at_remediation.
have been inadequate? Is it because we have failed to_identify_and_to_correct
weakness and-irrelevance in our public education systems and approaches? Is ..

it because of diminished federal leadership and_commitment to_education coupled
with-diminished.relevance.and demand for accoutability at iocal levels? The
answer mast_include all of thé above. Remediation is critical and must be
provided those millions_who do. not have the_skills-and the-knowledge required

for success in this_society. Remediction alorie will.-not win-the day, however.
Unless we correct_and_improv: the basic_system, it will continue annually to
add to the pool of functional illiterates, and at a rate greater than reme-
diation can salvage.

Education, as an institution, does not deserve to be; and should not br;_the
only 'whipping boy' in_this cituation. Given the very nature_of its mission,
however, it-must bear significant responsibility for both success and failure.
Generally, .1 think we must admit that much of the core problem results from

a prolonged era since WW II when we have allowed pubiic education %o concen-
trate_heavy resource and attention on social and athletic development at the
expernise of academic discipline. During the same time, we have aliowed it to
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become alfiost autonomous and, Worse, We have abdicated public responsibility
to_deteriine 3ts_own pace.and often its own direction. One devastating re-.
sait_of_ this_abdication of _control_has _been that_the_system_of public_education
in_America_has not kept_pace_in many_areas with_the_needs_of this_nation.
Whatever the_claim_may_be;there IS no_easy access_to _the _innerworkings of _

Tip _service regarding course content responsive to to the needs of the job
market; and while there is considerable rhetoric regarding the system's
concern for the developmentail needs of its students, the more reliable truth

is that often much of pubiic education, as a system, tends to stay well- be-
hind the-needs of the econemy. -The sociéty and its expectations have thanged
so -rapidly and so remarkably--and that fact only serves to-widen-the gap and to
add to education's burden.. We need to remember that.teachers, including that
great number who are certainly competent, generally teach what the system
designs.and dictates. When that design 1ags behind. rapidly changing_rcquire-
ments of the society, students do not receive the skilis._and_knowledge. needed
to become proficiently productive and contributing members of that society.
We_have_seen_enormous_change in_this country since the 40s_and society has_be-
ch_more_sophisticated. A person held in isolation for the past 40 years
and dropped suddenly into the complexities of life in 1986 would not even __
recognize the tcrrain and could not be expected to deal with our current re-
quirements. Knowing that is basic to an understanding of ‘how we got where we

are. This nation is no longer heavily rural or agricultural. -Many of -ovr man-
ufacturing and heavy fabrication industries have-changed remarkably and/or have
faded from the scene. The society-is highly mobile and-very few of us get through
life on the basis of one set of skills or on one assimilation.of static know-
ledge. The econony and the job market have. become clearly national forces_ ..

and, as such, they necessitate mobility on the part.of:those_of_us. «ho_parsue
career involvement and success..  For such a_system to succeed; 3 graduate of

the educational system_in any_corner_of_this_nation who, as a_result of his/ _
her_application ;_attention,.and_successful_completion_of _a required course of
study is_deemed_and_certified proficient; should have every right to expect

that _preparation_tp serve retiablyho matter where relocation may lead. Such

is too often not the case. Not only do we find that prescribed preparation

to be so_often jrrelevant and dated; we so often find its level of quality
seriously inconsistent. These conditions, and others, have brought us to the

sorry state revealed by APL's national research over a decade ago.

Where are-we today? To approach that answer,-we.must begin-with a review of
APL's_earlier findings -that. fewer than one-half (46.3%).of American adults were._
clearly proficient, and that the remaining pool of "non" and."marginal’ literates
represented at that.time some 60.million persons,_a.devastating condition for

a nation rhetorically committed_to_a-future_ of_technological_supremecy. Did
any part_of that_finding_indicate_that there may_already have heen_a weakness in
our_basic_educational_system? _Consider_the following facts: Of thos: persons
deternined_to be functionally illiterate; 11% were high school graduates, 9%
had_completed some college, and 2% had at least one college degree. Addi!: .nally,
of_the_segment of the population found to function only marginally or below _
37%_had completed high school, 27% had some college, and 17% had at least o
degree. Most action taken during this past decade has centered around reme-
diation and those efforts, no matter how weil intentioned, ippear to-have r.:.-
duced an infinitesimal resuit. Such federal efforts have bteen woefully sma™:
and critically underfunded adn that situation has deterioreted.until, today.
the best we appear-able to get out of Washington.is a. rathZpr simplistic ap- .
proach. based on volunteerism and ho finding. WHilé there has been 1ip service,
there has not been the federal mandate and leadership, ti.e national commitmen?

6375
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society and:certainly unable to.contribute to it has surpassed seventy million.
Each year; additioral mi11i6ns join that hapless pool. The ranks of those un-_
able to function adequately swell each year by at least 400,000 legal immigrants,
100,000 refuges, at least 800,000 illegal imiigrants, 850,000 school dropouts,
and by an additional 150,000 who are poshed out primarily for the comfort and
convenience of the educational system.. Add to these thie.several.hundred -thous=
and high school graduates each year who are found to be i1literate to a degree
that i*enders them unable to function above a bare survival level.

persons in the United States today unable to share fuily in the benefits of this

We know of no way to assess adequately the cost_in terms_of human. suffering;
shattered dreams, and unfulfilled potential. The cost in dollar_loss to the
society is somewhat more calculable. In terms of GNP, the wel)-edycated esti-
mated annual 16ss is set at $237 billion. In addition, an "imédiate” annual _
cost. to government and taxpayers {s estimated at $20 billion. Welfare payments
to thoseé who are.on.the rolls because of a remediable deficiency are calculated
to_be at_least $6 billion a year, and there is at least $6.6 hillion annual

cost _assocjated with. the incarceration of -the three-quarters of a million
inmates whose_imprisonment has beéen linked-directly to functional-illiteracy.
Whatever the numbers; they are too high. And whatever the cost of meaning- -
ful action; it ir manageable when compared to the staggering, unfathomable price
exacted by continued inaction.  Many_teachers are_now incompetent or marginally
competent at best. A great manv parents are now_incapable. of determining
whether their children are exposed to quality ipstruction_or_if their_school
tax money is buying only custodial care. Far too many_traditiopalists withir
the educational -cadre find change too threatening ro:contemplate and persist.
instead in application of the 'tried and true' methods they first learned per-

Functional incompetence .in.the United States has-attained prop~rtions of a
national_disgrace.: Productivity falters to a point ‘where - foreigr competition
threatens_to_dominate our commerce...Our societal- and-political-iastitutions
are_in a_state of.decline. Our military establiskment siuffers from a lack

of competent enlistees and czpable administration, and for that generation of
vauth currently enrolled in oyr educational system, medicerity is rapidly be-
coning the norm.

What is desperately needed is a national policy statement on_functional 3:teracy:
To -some- degree,-at least, w2 have addressed equallty of opportupity; we have __
said that we all should be free from any stigma assochited with race, ethnicity,
sex, and age. -But we have not embraced a_national mandate_freeing_our fellows
from the grinding burden of illiteracy. The ability of the individual to
coritribute meaningfully to the development of this society and to participate._
fully and equally in:its benefits has been the basic building block of America.
That inherent element of self-determination, achieverent, and liberty should

not be entrusted to the caprice of .any-transient administration. Rather, it
should be a clearly ennunciated and universally nurtured tenet of this democratic
society.

de cannot ignore the fact that the United States is engageu in a_var of teechnology.
in order to succeed; we need. the_positive;_productive input of ail sur &i%izens.

In addition, each citizen deserves an opportunity to_attain the level of pro-
Ficiency which enables competent, effective representation.in_job.access. and

career development, in consummerism, in appropriate utilization of community
"esources, and in understanding and supporting the requiramont of our ‘laws and
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government., It is unrealistic to expect that all our citizens will become full
contributors to this society. It is paramount, however, that each citizen be.
allowed- the dignity of -that opportunity. .. It has been said that the.attainment
of excellence 1$-an individual matter, but that it i5_the responsibility_of
society to see. that barriers are refoved. The demonstrated fonctional_ in-_ .
competence-of half our adult population.constitates a_clear_and critical barrier
to the fuller advancement of this society. tntil we develop and embrace a
positive, coherent policy dealing with the 'right' of our citizens to expecr .
institutional systems capable of_enabling each of us to atiain acceptable
forctional_competence; we_ will_not begin to succeed. To have the capacity for
bringing_each_of us to_acceptable levels of performance, systems charged with
that_responsibility must_themselves have clearly ennunciated, consistently
enforced_standards of performance, and ones which bear clear relevance to the
dynamic needs of this society.

Surely the Congress understands its responsibility in-this pressing need. -
There will never be a better time to-address the problem. Given continued
delay, there may never be time at all.

Thank you very. much for allowinig me the opportunity, and the privilege; to
offer this testimony for your consideration.

Jim €. Cates: Director . ..
Adult_Performance Level Project
The University of Texas At Austin
Austin, Texas
March 13, 1986

arp]
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DRAKE UNIVERSITY

DES MOINES, IOWA 50311

School of Journallsm
and Mass Communication

March 14, 1986

Honorabloe Augustus F: Hawkins
Chairman; Subcommittee on

Elementary; Secondary and

Vocational Bducation = _

United States House of Representatives

Room B 346 C Rayburn Building
Washington, D.C. 20515

Dear Rep. Hawkinsi

I am writing 8o expréss support for the National _

Commission on Ill¥teracy Act proposed by Senator Edward.

s,

forinsky and 28_co-sponsors. _Consequently, I request that _
this_letter be included in the record of the illiteracy hearing

schedyled for March 20.

Perhaps_the most haunting comment I have heard in the

past year: is one from Jonathan Kozol: “When it comes to
-statigtics on illiteracy, the United States is a Third wWorld

Ration,

- __Komol might be identified as an advocate of literacy, if
chat ‘weren't such,an odd way to identify someone. Who isn't

vocate of literacy? Well, given the scandalous

illiteracy rates in the nation, there must be a numbér of

- people.who oppose literacy through their inaction;

insersitivity or iack of awareness.

_ _ The proposal for a National Commission on Illiteracy is

a_small; but n
economic problems

ed  step-toward resolving the social and
resulting from illiteracy. I urge your

-committee to support this measure and related legislation.

Thank }65 for your attention and cor rn.

Sincerely;

cc: Senator Zorinsky

59-608 O - 86 - 3

Xg;
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THE UNIVERSITY OF SOUTHERN MISSISSIPP!
OFFICEOFTHEDEAN- -~ - -
COE[EGEOFEDUCA“ONANDPSYCHOLOGY

March 18, 1986
Honorable Augustus F. HawKins, Chiairman
Subcommittes. on_Elementary, Secondary.
__and Vocational Education
A House of Represen -tives
346 C Rayburn Building
Washington, DC 20515

Dear Congressman Hawkins:

Thll letter_is Eiiﬁg v:xtEnn En bacoas pA[L of the record of the illiteracy
hearing on_March 20, 1986, 1 write in support of the spirit of the
National Commission on llliteracy Act.

s much merit. To focus upon.
the specific antecedents of
ghi: d billtltiny _social, nconunlc. lnd oducltlonll _problea. Only threugh
the tification of illiteracy's cause or causes will we be able to take
pruvontlv- ReAsures.

Piyéhéléiiili. 8% far back_as Edward L. Thorndike, realized that the first
educational event was the most important. If this e L vas polxtxve and

appropriate., future succe This inxtlll success sets the stage
for sub wh

negative and/or -inappropriate fniiuro results. Remediation ®must. then _be
employed. Remédiition 18 no positive cure, it is expensive, it 1s time
consng, and it is negative locillly and enmotionally.

The spirit of the National Commission-on Illiteracy Act accepts and
embraces the importance of the initial, educational _avent. _Further. it
seodks_£o identify and define Lthe caUses of illiteracy. No cure can be
rendered until such time as the illness is diagnosed and defined.
Logically it, e Act, proceeds to the next step; that of identifying

lpproprllgoilnlhbdi for children *“o manifest pre-illiteracy conditions.

This approach impresses meé as _bein, correct and offers hope for the
eradication of our Nation’s illiteracy problea.

I Eaﬁb ydd and the Subcommittee will see fit to support this legislation.

Sincerely,

ames O. Schnur
oan

Southern St Mon ® Box5023 * Hattiesburg. Mississipmi @ 39406-5023 *  (601) 266-4568
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JWAKE FOREST

The Bowman Gray

School of Medicine

Department of Neurology.
Section- of logy

(919) 748-2261

March 27, 1986
._Hawkins, Chairman
mentary, Secondary, and
. _Yocational Educatien )
United States House 6f Répresentatives
Room-B, 346 C-Rayburn Building
Washingten, DC 20515

Dear Mr. Hawkins,

... L vwould 1ike for this detter to pe included in the record of .the
illiteracy hearing to_be held. by_your subcommittee on March 20, 1986. As a
Person. trained in gen 1 elementary educatisii_as well .as in special
education (léatning disabilities), I ha become increasingly awnré of the
shortcomings of my training_in_the area.of teaching-reading. During the
late sixties and early Seventies, I taught young children with. a range of
abilities and found myself. faced with -the-inadequacy of both traditisiial
(i.e. basal readers) and the then popular {i.e. perceptuel-motor deficit)
models of “Special education™ for learning disabled children: _In my -search
for ways to teach yéung, "hard-to-teach™ children to read, I became
convinced of the relative efficacy of the_phonics as compared to the whole
vord approach. After moving to Winston-Salew, NC, I was fortimate. enough to
be introduced to June Ortoh .and her knowledge concerning various ways of
teaching phonics. I learned to appreciate fhe vast differences between what

passes. for plionics inStruction in many basal texts and what constitutes a

careful, systematic phonies approach.

___ Out of my esrly teaching experiences, I developed 8 strong inferést in

learning more about ways ré_feach_ young chiidren that would prevent or
smeliorate subsequent reading disabilities. Ti_patsuif of this. goal, I
completed doctoral training in child development and learning disabilifies
and am currently on the faculty of. fhe Neurolegy Department of Bowman Gray
School of Medicin At _Bowman Gray my colleagnés and.I are actively
involved in research with rea rece

8 disabled children. We haye receatly
completed a_study of the brain bases of. reading disabilities (sponsored by
NICHD .and . NINCDS) and have other applicaticms under_teview.. A part of the

TELEX 80644~ 5GSM WSL

300 South Fiawt.~orne F. ad, Winz.ton-Salem, North Ciroling 27103
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is vital. One of the problems inherent in such research is that the

identification of reading disabled or dyslexlc children is clouded by the

interaction between teaching methods and reading_ problems. As researchers,
we are,faced with the problem of trying to determine how _much of a _child's
reading disability is due to some brain based deficit and how much is due to
poor or inappropriate.teaching. Research that starts with the idea of
preventing future reading disabilities is in my opinion, the only way to

resolve this issue.

In conclusion, I strongly recommend that you and your COmmlCCee support
S.J. Res. 138 which would establish a National Commission on Illiteracy.

Sincerely. .
Bt ca Jetvoe

Rebecca Felton, Ph.D.

Section of Neurepsychology
Department of Neurology - -
Bowman Gray Schcol of Medicine

cc.. Senator Edward Zorinsky
Congressman Steve Neal
Senator John East
Governor James Martin
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March 18, 1986

Honorable Augustus P. Hawkins, Chairian
Subgglm,ittee ol méﬂﬂiﬁy; Seconda "_-Y' ’,’ and
__Vocational Eduzation _ o

United States House of Représentatives
Room B, 346°C Rayburn Building

Wachirgton, p.C. 20515

Dear Congressman Howkins:
It is my request that the following statement be included in the rocord of
the "Illiteracy Hearinrg" on March 20; 1986.

My Statedent:
I; Robert T. Nash, Professor of Special Education a* thv. i v 3itj Of .
Wisconsin,- Oshkosh, want to go on record in support of £t EGE . Zorinsky ‘s
proposed ‘bill' that is designed to identify the causss o7 1fjiterac
in the United States and to also identify the most efficls ' wtho
of instruction £6 teach Reading and Spelling in ovder t«. .. ;iste the
occurrence in the United States.

. e importance of your commItESSS SUpPOrt of this Bll cawiok be iverstressed.
Why, because today our naticnal professional teacher traiuing educitional

institutions just have not been collectively efficient in advocating what is

the most efficient way to teach resding and spelling to those who do not_respond
to traditional and/or conventional procedures. for teaching reading. That ef-
ficient "way" is known as “the direct instrucEion of phonlcs™ 5 all beginning
kindergarten and 1st Grag. sti ts e entire United States of Americs.

Because of this instructional inefficlency on the part of o colléges and_
universities we have in the United States a body of 25 £o 73 million people
(both rich and poor) who qualify under one or more of thesc labsls:
II1iterats, Flnctionally Illiterate, Learning Disabled; or Dyrlexics

Large elemesits of this 25 to 73 million language_handicapped people.are in our
Armed Patces, in_our Correctional Institutions, and on our list of £he Clirdii-
Ically Unemployed and generally.. dispersed throughout all of the levels of
our society.

ne of the significant. subsequent benefita of an inactment of Senator_Lorinaky's
'bill? would be the future savings in tax revenue, revenue which is now being

negatively dissipate “in at l&sst 4 ways:

- - PROECT SUCCESS s COLLEGE OF EDUCATION AN HUMAN. SEFVICES
THE UNNVERSITY OF WISCONSIN OSHKOSH ® OSHKOSH WISCONSIN 520012{414) 4241033
MMMGWWMSMMW—N‘MM ACTON INSTRURON

=0
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March 18, 1986
Page 2

a) Federal support for the tralning and hirihg of Special Education
Leatriing Disability teachers who are themselves inefficient for

b) State and.Federal Support for inefficiemt instruction of Incarcerated
Irnimates; to Clients of Vocational Rehabilitation Service, and to
beneficiaries of other State and Federal Job Retaining efforts, and

c) To recipients of Federal Welfare, and

d) To recipients of Unemployment Compensation .
If I can be of any further service to you and the members of your committee in
evaluating the merits of Senator Zorensky's 'bill' then all you have to do is
to eay so. I am willing , if my personal presence would help, to come to
Washington, D.C. at my own expense to support the successful implementation
of this bill and its intended goals.
I will add just one further note, for the last 7 years all of iy professicnal
energies have been spent in remediating the reading and spelling deficits of
individuals who can come under any one of the aforementioned labels.

§iiiééiéiy yours:

RIN:d3w
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* WASHINGTON OFFICE # 1608 "k~ STHEET. NW. * WASHINGTON, D.C. 20006 *
(202) 861-2700 *

For God and Country March 27, 1986

Honorable Augustus F. Hawkins;_ Chairmaa
House Education-& Labor Subcommittee on

Elementary, Secondary and Vo. .ional
___Education_. . _.__ T _ ..
B-346C Rayburn House Office Building
Washington, DC 20515 -

Dear Ehairman Hékkinsi

merican Legion, as an organization committed to the weifare of young people,
-deeply concerned about the high rates of illiteracy that continue -to plague our
schools, even in "ioh* . extensive outlays of funds for remedial efforts.

Recent studies ind*na-€_a_disturbingly high rate of functional illiteracy with_
some 23 mi’ o A»2 3 -an adults_unable to_perform in the simplest tests of every-
day reading, writ - - .nd comprehension. The report of the National Commission on
Excellence. tr. £duie entitied “A Nation at Risk: The Imperative for Fduca- ..
tional Rev~-'._ i-dicates that approximate Y-13 percent of all 17 years-olds in the
U.S. are ,....x1 241y _jlliterate_with_minority youth approaching a shocking 40 _
percent-in the same category. Indications are_ that; despite-expenditures of mil-
Hons of dollars in remedial training by the government aud. the. private sector,
the illiteracy rate shows few signs of receding. We believe the debate_over .
what should be_done_to_address the enormous -i1literacy rate in this country should
be shifted from an emphasis_on remedial needs-to a focus on why children are not

becoming proficient in reading in the fi» - place:

—

The American_Legion supports the bip-rtisan initiative Ly Senator Zorinsky to &s-
tahlish a _national comnission-on i11i~: . y. legislation, Senate Joint Res-
clution 102, would establisn 2_commis:ivu_to 2t a full an- -omplete study
-7 the causes-of illiteracy. The comnission v:nld o tasked wii 1 .assessing the
factors contributing to illiteracy while €3 and” 33 programs_ad_policies to
prevent illiteracy;. the appropriate goveramen: ¢ o%e in prevention; and an an-
alysis and publication of its findings. We_belicse that the establishment of
Such a commission as stated in.S.J. Res. 102_would go far in focusing upon the
tiedrt of the {1literacy problem; the cause of students' failure to achieve a pro-
ficiency in reading.

Mr. Chairman, lhe American. zegion urge~ you.and sefibers of the House Committee on
Education and Lahor to support S.J. Re.. 102. We request.that.a copy-of this
lettér be made vdrt of the hearina record for the March 20; 1986 héaring of the

Subcommittee on El:nentary, Second -ry and Vocational Education.

Thank you for your attention to the viéws 6; ?ﬁé American Legion.

75t Riggi ,/Dir'e'T'o'ie
National Legislative Commission
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RUDOLF FLESCH
24 Bo.oan AVENUR

Doses Feany, N.Y. 10522

(914) 993.83e7
Me#cH 18; 1986

Hepn. Augustus P. Hawkins

Chairmen ___ . . ____ . = - R
Subcemsittee on Elementary, Secondary, and Vocational Bducatien
U.S. House ef Representatives
Reom B 346 C Rayburn Building
Weshing6en; D.C., 20515 -
Depr Congressman Hawkins,

~_ Please 4ricluds_thHe fellowing in the record of the illiteracy
hearing en Narch 20th.

~ Internatisnal statistics assum that aiyone with at least
four years ef scheoling is literate. Yet the U.S. has over

23 millien illitsrates_even though we have had cempulsory - - ..
educatien Ior @ humdred years, Why? Because diir SCheals teach._
reading peorly: _90% uss the whode-word or w]gok-and~-say" method.
It takes nine years (E-8) and produces learning disabilities
up-te total Iiliteracy. _In ocmtrast, pheics-first teaches
indepenideiit reading in the first term of first grade.

I Thisg,facis,hgzg peen preved by 124 scientific studies_since
1911, A 1984 survey by the National Assessment of Educatienal
Progress. Pund that 61% of our high sikheol graduatgs_can't read
wiell enough fer cellege 8tudy oy for ab tter—fan-menial Job,
Faced with resding maiter of mere than & hundred _words; shgy
lsok for familiar words and gkip pr guess the rest.

- In_i%ts 1986 beoklet "What Werks” the U.S. Department of
Bducatien says, "At home, h&lf of all fifth gradjrs Spend only.
4 minutes o day remding.” Tf they had been taught phonics-first,

they mnulé read mere.

gféibétfﬁliy,Y§ﬁré.
JDrel) o T~
7 Rudel% Ilesch- . ..
guther e "Why Johnny Can't Read (1955) )
and "Why Jehrny 5till Can't Read" (1981)
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FORT COLLINS HIGH SCHOOL
_.._._1400 REMINGTON
FORT COLLINS, GO 80624
(303) 493-3110

March 17, 1986

The Honorable Augustus F. Hawkins, Chairiian _. ... -
Subcommi ttee on Elementary, Secondary, and Vocational Educatioi
United States_House of Representatives

Room-B 346 C Rayburn Building

Washington, D.C. 20515

Dear Representative Hawkins:
. Will you please inlude thé Follouning in the record of your illiteracy
hearing on March 20?

. _Over 50 years ago the sight-word system of learning to read was
developed for hearing-impaired children. In typical éducational fashion,
this new system was touted as innovative for a1t childien and, in the
style of educators; without any réséarch it became "far superior" to
beginning reading with phonics.

.~ For 50 years the debate over. begidniig reading has.raged.- in-
1965, the Internationsi Reading Association commissioned Jean Chall
el al to review all_of 60 years research. When Dr. Chall reported

ission's findings_that beginning reading.-with. phonics-was the

the Col
mosE successful, the-"oowers"- of the IRA denigrated \he report_bacause
they did not agree with. if.__Many were on paid editorial boards of

"non-phonic” basal publishing companies:

. The latest ten-year study at_the University of- I1linois, funded

by NIE, is by far the most comprehensive study i fhat researchers

weré from imany reading-related di<ziplines. Hundreds of children wera
studied during this period of resra.ch, and-the-report was meticulously
reviewed-by all those involved, Tnis report, "Becoming-a Nation of
Readers," _has_réaffirmed the importance- of phonics in the beginning .
to read process. Again, the IRA has belittled this facet of the report.
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3717786 I11iteracy Hearing (page 2)

©  AS a teacher of reading K-12, for 20 years; and now teaching spelling
in high_ school, I am more convinced than ever that beginning phonics

is absolutely.essential. _I have senior students whose SAT: verbal test
scores are frightening. . Nearly every one of those students_who.cannot
spell, also cannot sound-ociit words and are.poor. readers.. They are__. __._.
skilled in guessing meaning with context Clues because they are intelligent,
but lack basic decoding skills.

_Is not Fifty years of poor reading and spelling skills proof enough

that we need to at least try "the other system"--phonics--nationwide?

As it is; we have pat biilions into _remediation and nothing into the_
cause. The teaching of begin-ing reading with phonics first is a special-
ized skill so there would need to.be a huge staff-development program. But
we have everything to gain and nothing to lose.

1 als0 would Tike your conmittee to support Ed Zorinsky's bill
to establish a National Commission on Il1literacy. We must do something.
We have the research; we only need action.

Thank you for the opporiunity to be heard; I hope legislators

are listening.

_Si éérriy;

¥te Payne . / S
er of Spelling and English

c Edward iorinsky

N §
(@)
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- PIKES PEAK COMMUNITY COLLESE

5675 South Academy Boulevard e Cotorado Springs, CO 80906-5498 + (303) 576.7711
Dévelopmental Studies, Box 14

March 18, 1986

Honorable hugustus F. Hawkins, ____
Chairmin, Subcommittes on Elementary,
Secondary, arnd Vocationzal Education o
United States House of Réprésentatives
Room-B 346 C Rayburn Building

washington, D.C. 20515

Dear Sir:

Community College, in Colorado Springs, as & reading instrictor.
We test_ _most_of Sar incoming Students in reading; _English and
math. Those who _do_rniof havé the bompetencie57;9 take classés in
their particular programs_are._required to take our courses _in
math,. . English, reading, and spelling.. We Serve about 13% of our
student population. Eighty percent of the SEudénts who- read at
junior high level ©or below have psychological__problems in
reading, generally duoe. £o failing a grade or some. traamatic
experience. I am dealing wifh students who have not been  _in
elementary school for 12 to 30_years, . buaf the. psychological
trauma is stilil there. . self esteem in these studénts is low.

I teach in a Developmental Studies prografi at Pikes Ppeak

_I always try to rémové the burden of guilt the students
carry by stating that, "no_six year old child is in charge; the
system fails and some fall through the_cFacks." Many,  however,
ask. _why _the system fails and what to do to prevent such cases as
theirs from happeniing.

MY ANSWERS:

o ,'Jity,to,,help” feach_ their
children but_where. in the public-school system do we_ find. such
courses? wWhere is the wide spread effort to teach parents how to
help their children become better studénts-the delivery system is
already . in place-the public school system, the PTA

l._ parents have -a responsi

--- 2. when _a child shows. that he/she has a reading _problem,
help. should be available immediately. in @Vvery- school regardless
of _the économic situation and such help should be Continued as
long as i€t is néeded.

ERIC

Aruitoxt provided by Eic:
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3. sSecondary schools cannot ignore reading training--every
student with average capac ty. or_above_should be able to use
several approaches to reading, to vary _rate of comprehension to
purpose. Most _average oOr above average students should read
eve materidls at. 500-800 wpm with good _ccrmprehension. -
The average high school student today reads at 250 wpm. The

average college student at 350 wpm. SCANDALOUS.

and newspapers__at__home if possible and -certainly. at school.
Everyday in every¢~schoo£istory hours should be available.

4: _ Every child should be surrounded with bo ks,  magazines

,,,,, .  There are excellent reading teachers .all over _this
nation of ours; teachers who. can teach other teachers; who can be

examples and again the delivery system is in place (the public

schools.) -- utilize what is now in place.

. These are only a few of my observations from forty years of
helping people inprove their reading skills. I am certain the
reading experts o6f the nation have many other suggestions!

éiﬁééféiy;

Dr. Elizabeth H. Gibson,
Reading Instructor
Developmental Studies

Pikes Peak Community Collage

cc/ Senator Edwaxd-Zériisky
United States Senate. . ] o
343 Russell senats_Office Building
. Wwashington, D.C, 20310

NoTE: I WOULD LIKE TO HAVE THIS LEPTER INCLUDED IN THE

THE RECORD OF THE ILLITERACY HEARING ON MARCH 20.

-



GERALDINE E. RODGERS
419 STUYVESANT AVENUE
LYNDHURST, NEW JERSEY 07071
(201) 438.2044

March 10, 1986
The Hotorable Augustus F. Hawkins, chairman -
Subcommittee on Elementary, Secondary and Vocational Educaticn
House of Representatives
Rayburn Building - Room B 364 C

Washington, D, C. 20515

Sir:

Your support; and the Support of your committee, for Senator Zorinsky's
bill, The _National CommisSsion on Illiterec v + ', would be most
appreciated.

Concerning the March 20 hearing - of your subcommittee on.illiteracy,
I am enclosing my written testimony; which I will appreciate your
including in the written record on the hearing. .

I am also sending a copy of this material €6 Senator Zorinsky.

Very truly yours,

Encl.

cc (with enclosure): The Honora“le EAward zZorinsky
Unitéd states Senate
443 Russell Senate Office Building
Washington, D. C. 20510
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PHONICS FIRST

Talk Given at tha,;aéiéifégﬁﬁ aﬁrsééiember 21, 1965

__ washington, D, C.

By Geraldine E. Rodyers

into a human voice. We are born with what amounts to a Kurzweii hcading Machine

in our heads. It just 555 to be proé;am;;& to read print by learning letter sourds.
Do. Wilder Penfield, a neurosurgeon, siid thé conscious activity of the

mind goes from the higher brain Stém up into par£s of the two sides of the brain.

fis Gallad €HNI5 conscious part of the brain the "higher brain mechanism." RuRiiing from

up into other parts of the two sides of the brain is another system he

called the brain's computer. A kind of switch in the brain stem connects vur minds with
éﬁr EGHEGEQEQ. We can decide to turn the switch on or Ofé, 1is£En fo uhéé our ESméu:or
are doing, chang® their behuviors, or ighéf& Lham,  in which.casd Uhie comput e el
Béﬁions; once learnad, are handled by our brains' computers. Nothing is cver Loarnmi
without paying conscious attention to it WHILE béing learned. oOnce learned, it can be
dorie aitomaticaily, while @e think of other thinas. These actions include walkini,
talking, tying shoelaces, typing, and many more, in€luding HERDING. faadisy piobivw
can come from not being abla €0 Form necessary conditioned reflexes SO o~ Compul: :
can éé decoding Auééﬁ;;ié;liy, or by establishing and practicing wronyg |véius--;
according to Dr. Mosse.

She said the “set" on meaning should not be interrupted whén peadam, oo

we learn how to turn print to sourd. Ouf Briins' computers should functio: 1linc tne
Kurzweil machine, aatomavically. O.r minds showld be tetally f£illi with rew . hwis C
the paée for maximum reading cumprehiension. A reader who Seaies to think show docod
in réading is like a walker who Starts tu séurc w his feet. Like the walke:, t.o
£éadeér wiil stumble.

It is, therefore, almost UNBELIEVABLE that the method for tnach.ne reatin.

O
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in most i;;;iéén first g:!éo- forces cﬁii&iéﬁ to focus PERMANENT, CONSCIOUS attention
on decoding itself. Such reading mimics the activity 6f a partly dast person zhen
straining to cateh @ conversation: using only the PEW aounds he heara and the cofitext
of the conversation, he CONSCIOUSLY GUESSES af Gissing words. THAT i3 What basai
réader phbAics REALLY ia; teaching children to use only a FEW léttsr 55Gids &onsciously.
to GUESS at a missing word from €Hé Gontaxt of the memorized aight words they can
Slréady read. By contrast, true phonics programs seach Sost CHIldEan by Janvary of

Kurzweil machine, If their conscious minds choose to listen ‘vemamber: their mind's

attention is free) they will have MAXIMUM comprehension, with NO guessifd.

and Xana syllable characters. Some Japanese stroké patishts can resd ONLY the Kanji
picture ehaiaéééis while others can read ONLY the Kana syllable characters. Memories
of different kinds of print are oﬁviousiy storsd In different parts of the brain.

In 1890, William James wrote of what was common knowledge thshi Fici
autopsies on stroke patients W had I6a€ thé ability to read. Alphabetic sound-bearing

print was stored on the left side of the brain in the angular gyrus region.
AII the evidence points to the fact that conditioned reflexes are

establighed to the left angular gyrus area for print read ds sound but to the right

anguiii gyrus area for print read as pictures or
as they read. Americans today, who learned with sight-words ana phony Pﬁonici; can
rend alphaber. ..iv. .ith BOTH §1d8s of €hé Brain, unlike Willianm Samesé classical
stroke patier the ultimats sffect of reading by sight words, some FEW letfsr
Sounds and iGWEaXt Guessing i mixed dominance, using memory banks on BOTH sides of
the brain on the sa;e siimuius.. Mixed éeminiﬁéé is very undesirable. To use Samuel

Blumenfeld's term, we are jamming the reflexes in children's Erains,
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Something else interferes with aufematic reading. Fivat-graders need

two fixations €0 see a Bight—uoré; hut 3;§éﬁé;é characters need only one fixation.

a sight word “all at once" with the right brair ~hich sees thiﬁgs

How can a child r
»all at once™ when he can sée only the first half of the word all at once? By conscious
guegsing, of é;&;;;.

Two hundred fifty of the highest fréegquency words are three-quarters of

€6day THROUGH HIGH SCHOOL are dumbed down since most children canmnot réally read.

So they never learn the vocabulary and Synfax of western Civilization's literature. -
THIS 1s £he reason the SAT scores are dropping.
Geraldine E. Rodgers:

419 -Stiyvesant Avenue
Lyndhurst, New Jersey 07071

81
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BEEHINE WENTTITH L FO W N
SEPIRMRER 9, 1ady

PRESENTRTION GIVEN. KE_CUILITAN BIiGAN 7
BAPTIST CATHEDRAI, BROOKLYN, NLiI ¥.oilK)

HTLBRER 4. 1UAL

FICCORRECT Plo AL Lok VEACHTNG CGHI
Bl @&pkn.m«q; 1ag5

Gevaldine E.

Far the Past twelve years, I have had thé good fortune o be using

Singr Spell; Read and Write -t ..e MISFORTUNE to have to use it only as a

supplemanial reading prograi. in the school system in which I teach. I used

_i_i—rgi mﬁiii—if, E{ﬁ@ to overcune the damage éor;e by l;he iass;'ni sigi‘nt-word
isaéaii; those programs Dr. Rudolf Flesch has rightly named “The Dismal Dozen." I
have used it for remedjiation at second and third grades and as supplemental material
at first grade, It works; it really works. Why it works is something of a mystery to
the ou;:sidez, &gauae even t.i:e Dismal E’oz’én Eii ciiﬁ:& to use gboé, solid phonics. So,
what is the difference between GOOD phonics and BAD phoni€s? I will t4lk about what
separates them; ’

Ir 1977-1978, T took a six months' sabbatical leave and tésted €ha 5eal
reading acuracy, relative speed, reversals, and reading comprehension of about 900

second graders; in this y and in Luxembour§, Hollafd, Swédéh, Germahy, Austria

erent kinds of readers,

and France. My reeults showed that we were developing ai
based on the programs used i £1r8€ grade. RKeal phoiics programs iike Sing, Speil,

Read and Write, both here and in Europe, developed very accurate; fast readers, who

were capable of excellént reading conprehension. pPrograms which did not teach roal
,

’

;558}.1?:; ;:;:;du&;i ;;ad;r; w);; ;lﬁcie ﬁ\any errors, read siowly, made many ;eveiiﬁiiﬁ&} and
were not capable of reading with high comprehension.

My data was sent to "reading cxperts . almost all of wliGw MEVEr ¢Gp)icd,
have been digging in 1libraries and in historical material. I will ralk of the
conclusiona I have tade, one of which is that we have 1n;titutibh&lizéd\iéaaiﬁé failure
in this countxy, and most “reading expets" have i vested Intazsst In €hat sinking ship.
They are not interested in the water pouring in through the holes in their ship, or

in the fact that the Soviet Union, whi¢h teachés réal phoniés, has no reading problem.
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Concerning my conclusions: to read aiﬁﬁéﬁéfic biint propEzly means ..

ce. The Kurzweil Reading Machine

hear the printed page as well as we hear the human
15 a rewarkable invention. It "reads” books for the blind, turning print into a
human voice. Even more remarkable is that we are, almost all of us, born with what
amounts tc a Kurzweil Reading Machine Iﬁiiéé our heads; 6ux Bzains jusi have to be
proqrnmmeé fo read priﬁt ;hé w;y éﬁ; kﬁ;;ﬁ;ii machine doé;, which is, of course,

by learning the sounds of printed letters, or phonics.

Our ﬁzains are a :emazkéblé éif; éf G;&, liké L;;-Qéy 5eﬁdihg and
receiving radio sets, with a computer inside. The evidence indicates that one side
of our brain deals, for thé most paxt, witﬁ opace; and the other side deals with
mafeziai; for the most part, that concerns time. It is fascinating that our brains
appear to be divided, re or less, %0 that dur minds can deal with the two Aspé;és

of thHe matérial wor «i: speace and time. With the use of our brai:

s, our miads therefore

can interact and deil with the material world, and our bodies can carry out the orders
given to them by our minds.

Dr. Wilder Penrfield, the famous ncurosurgeon who died not loly ago,

a religious man, wrote The Mystery of the Mind .r many yedrs of operating on
human brains, he came to believe that the mind .rst observable at what is cal.ed

S - B s -
the higher brain stem, deep inside the brain. The activity of the mind travels from

thie higher Brain BE€&W Gp INEG parts of the two sides of the brain. Dr. Penfield called
this conscious pé;é of the brain the "higher brain mechani«m.® But also running from

the brain stem up into the other parts of the two sides of the brain is another system

GHIch Hé called the brain's computer (its automatic sensory motor mechanism.)

Dr. Penfield told of a kind of switch deep inside the brain which connects our conscious
which is to say, to listen to what his computer is doing, to alter its behavior, or

to ignore it, in which case the computer can carry on an activity while the person is

€ﬁihking abou£ sameihing else.



O

ERIC

Aruitoxt provided by Eic:

79

o)

Dr. Hilde Mosse, the pediatri¢lan/psychiscrist, wrote The Complete

Piying conscious attention to it WHILE It is being learned. AFIEK if is learned, it

can be done automatically. While we had to pay conscious attention to an activity

pay conscious atténtica and which now should be denc automatically, include v.:aikinq,
talking, tying shoelaces, typing; and many, many more ;- ncladifig, significantly, REAu.:

6 5aid reading problems can come from not being able to form the necessary

tonditioned reflexes 50! that our canputérs canido the work' automatically, or by
establishing and practicing urong reflexes. Another term she used for wEoig EEZIexés
was "an impAirment of autématic mechanisms.®

Let us consider what an impairmént of automatic mechanisms might mean
When this da not automatic; €hé resilt is s€uttering. Consider what happens with

-scuathing else, as simple as brushing your teeth. If you picked up your toothbrush

in thé mo¥ming and had €o study conscioualy in which direction to move the toothbrush

tc get it inside your mouth; and the.  n it wai Finally Inalde your mouth, you
bad to decide carefully whether to Ack and forth or up and down, and if you
had to study ths cap on your €6oLH s~ nd then consciously decide whether to

turn it clockwige or counterclockw-se to get it off, sou would bs saffering Irem
dzment of automatic mechanisms. Almost ncbody th. .~ about these things excer
4 by learning to do them; und we laugh ar its I1€tlé awkwardnéssss.

We are enchanted wish a baby's fumbling, bumbling Fiis€ stéps while
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he is lsarning (conaleioning) the automatic activity of walking, But; if we concentrate
conseicusly on our steps the wey the baby does, we wiil not only be impairing our

automatic mechanism (which he does not yet havel, iut we will most likely fall on our

faces. Our @inde should be frss, uHah WAIKIng; to think about WHERE we are going, and

) So it is with reading. Dr. Mosse said the "act" Oh meaning should not
bé intérzupteé wﬁen reudinq, once ué ﬂ;;; 1;;;5;5 ﬁ;ﬁ i; ;é;d. Oﬁi ;iﬁdi should ‘.
totally occupied with the ideas on the page, if we are going to read with Hiax Tiium
feading Comprahiension. ORGE thé reader starts thinking about the act of reading itself,
he 1s 1ike the walker who starts to stare at his feet, an?, like the walker, he will
£all flat on his face. He will stumble of stammer.

We actually have statistical proof that prasent-day readers, trained

in the phony pacnics of the basal readers, are stumbling moré when reading than in

tiges gone past. Studiém of eye movementa while reading for modern readers show them
making fdr more regressions than in years past, whire tha eye goes back to look at
print it has already seen. Regressions In fvading are like stuitering when speaking.

THis Nas happened because the sight-wor basal reader, phony phonics deliberately

.interferes with the foimation of true, automatic conditioned refiexes in readirj, and

maxes it hecessafy For CHé réadsi ALWAYS, so o speak; ro watch uis feet. No wonder
ihey develcy pizblé;.;;;;;;;l They are like people who are hard of hearing, and who
hav. great trouble followinc conversations .ecause ot; a11 ti"e words i:*le'y miss. Hard-
6*-h~ariﬁq peopie ﬁave éo guess ;ﬂé ;i;;iﬁa Q;;d; from iﬂé c.ntext of the conversation.
Listening, of course, should be as automatic -n activiiy as talking, but for these

therefore, almost UNBELIEVABLE that the method for tasaching reading in most Rmericin
schools, which claim to use phonics, is Baséd on the same kind of act.vity that a
Jattially Géaf person goes through when straining to catch a conversation: using only

the fe. sounds he has heard, and the context Of the conversstion, he CONSCIOUSLY GUESSES
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at thé miiiiﬁg words. That is what basal reader “phonics® is: using only a few
iéﬁéé; sounds ;;;;éiaﬁuiy to GUESS at a missing woré; Eﬁé way a partly deaf persnn
aces. By contrast, Sing, Speli, Read and Write phonics means to form n totally
reliable; AUTOMATIC conditionéd ref)  Batwseh all €hé 44 phonemes in Ergiish, aa
they occur in syllables, so that . . the eyes travel across the page, the Brain's

computer autdiatically prodices a flawleas internal voice spuaking the print, juat

1ike the Kurzweil ;éiéiﬁi ;;éﬁine. If the conscicus mind chooses to listen to «
product that the computer is producing sc flawlessi. (remember: the mind's attention

E  an ANYONE want readers to GUESS print instead of to HEAR it? Yet thé Fac€ I5 ERa€

most reading expérts are on the side of consciously guessing! Obviously, the readers

tﬁ%;;;;&ﬁ;é ;;; ;é;éf read aufomafﬁcaiiy. -

English has perhaps half a million ;6&&5, all of uhiéh must ﬁe reaé by
syiiabics, as the ancient Greeks and Romans read them. Instead of Eéééhihé ;&ii;ﬁi;;,
sight-word basal readers teach high-frequency words. Since only 100 words make
in print, and since 250 of the highest-frequency words are three-quarters

half of anything

) of the words in children's Eééis, the damage the basal readers d6 is hidden for the

majority of children until they get into harder books (as in ﬂiéﬂ school), Qhere

unknown words from letter sounds 3. plv does not work, because the children

guessin;

never heard these harder words. Childre.. should be taught SYLLABLES; not WORDS, jus
as w- Sae by the »:.¢lept Etruscans about 600 B. C., by thec wncient Greeks and ﬁ;ﬁs;;,
and k,-;ll of tu;ééé until ;hé 19t cenfury. ﬁhen phonjcs-students-mEet-éiéiléuiE words
in the rpper qrades, they sound them out so that they can say them, and figure out

the meaning from the maceriai they are réadihg: So they learn the language of

books che same way they learned the Spoken language, tror hearing the word: and

FigUEing GUE WHAE Ehe woPds meAnt frew the _sversation (context). But £ little
;;;;1 ;;;éé; é;éssors cannot hear éne words, arnd so they never iéiih the I.unrdage of

real literature. This is the reason the SAT scores are 2ropping.
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- 16veéd) is really prac - ing syllables very like those taught in ancient Greece.

_ the controlled-vccabular. phony phonics, "guessing” basal readers in most sChools today.

6
As 1 told Sue Dickson once, the author of Sing, Spell; Read and Write,

I enjoy the fact that hér =EErris wheél" song (which my first graders have always

. L. Ma: .54 of France said there i3 evidEncé that ancient Greek children sung the

out of the sands in North Africa, with ferris-wheel
those ancient Greek children #ang not just the le*ters but the syllables, very much
as Sue Dickson has her 20th century children do vith the ferris wheel song, which

they love o mich, Years ago, my principal used €6 walk down the hall to stand

outs=i3- the dc: €6 hear the children §6 through this exercise, as they were enjoying

it so much and it sounded so nice.
ithe ultimate alim of firat-grade reading should be to teach children to

form correct conditioned reflexes between printed phonemes and their =ounds, and

Iotween the printed syllables built from them and €heir sounds, Sing; Spell, Read amd

weite includes 17 little story books with totally uncontrolled vocabulary, giving

the nec ssary heavy P

proper, autcnatic GORATEIohed Tefleves are based. They.provide quite a contrast to

oiir public schiosls have been making children partially deaf when f.° 4 with

experis are éé;é;;ﬁi;; the abi
which means to * :*1 completely EﬁfaﬁSEiCniiy, they have the gall to say they arz
teaching for “Heaning.!"

But, é;aéhiﬁé children to guess at print, fiistead of to sound it out as
sing, Spell, EEfé.EEE Write AOES, is not ALL the rcééiéé éiﬁé;ii have been doing.
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To understand a ;&;éicalnriy vicious effect oé the sight-word, phony phonics basal

readers, we have to jump over io Japan and watch how they handle print. The 3npane:e

do not use our niphaﬁéc. Iﬁiﬁéaé; they have Chinese churacters (which are pictures

with meanings) and also ;&;ﬁél; of their own which ufand 5ust ior iyiiaﬁié sounds (like

Fe, fi, fo, fum, in the nursery rhyme.} The bost way to qet the cffect of reading
Iike the Chinese characters, or like that part of the Jn;ﬁ;é;é ugiéiﬁg called Kanji. wWe
read the picture for ita MEANING. It has no sound. jue reat of the sentence is made of

letters which have éound, s0 théy are like the gylldple pari L fﬁe Japanesc writing,
tﬁe kana; :

é;;é Japanese scroke paﬁients; who havé haé brain damage,can read ONLY the
Kanji picture characters, while some other Japancse stroke paticnts can read ONLY the

Kana syiiaﬁie Characters. 1€ is obvious they ure storing the memorics of the different
kinds of ﬁiihi in different é;;;; of the Egsin. éian spatial pictures are ﬁbnaiéé

Ey the iiqﬁt side of the brain, it is nat surprising to rcad that Kanj: 1+ cone=idered
to be "éé;;&é&" B; the ;iiﬁé E;;iﬁ. éince sound, wﬁich is a timéa activity, is
handled, in Ifa speeCh aspects, by the leit siZe of the brain, it is t. be expected
that Kana characters would be atored on tﬁe iéét Eidé of the brain.

ccmmon knowlédge at that %imé conCerning where alphabetic print was stored in the
brain: unquestionably, on the left side; the side that was known £6 EOREFSI speech |
Samie sfroke patients in this country und in Europé had lost the ability to read print.

when ;hééééiéﬁ were done <n these poor people, it was fourd they .iad damage in a
part of the left brain kncwn as the angular gyrus region, called also Brodmana’s

Area 39. Or. Mosse said thé 5ame Kiiids 6f rcgions appear on buth sides of the brain,

;o it miy 5; s;sﬁméd tﬁéé éﬁé Jéﬁ;;;;é ké;ix pictures are store2 in the RIGHT andular
gytus, Brodmann's 39 regich, we . ‘al vith print SPATIALLY. instead of
on a sequential SOUX v eu, besi=, James and alX rhe other nineteenth century

payéhologxitn were not .m;éxiﬁéd that alphabetic print memori¢s were stored on the
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left side of the brajn, l.écau3e they knew languaje was handled there.
éé, s James and other psychologists reported before 1890, stroke
patients who had tamage in the ares of the Ieft angular gyrus lost ALL ability to

réad print, unlike the Japanese who lose cithe;'igé sound or the piéiﬁié portion.

That was because, at that time, printed word memories werc stored in alphabetic

read alphabetic print used ONLY the memory banks on thc left side of the brain,
the sound side. There was nc reason to use the PICTURE side to read prini pased on
SNUND.

Today, work is iy done on the functlions of Che brain, with new
techniques, so that its Eéfiohi can be scen in living people, as well as observed
777777 new technigues, today, «now that ﬁéépié
reading alphabu.. .rint in Amerila are iéiéing with BOTH sides of the brain, unlike
the éﬁiiiéi Sﬁkoke patienis rcpofiéé g; J;;é; and others. So here is the ultimate
effect of Eé&;ﬂi;; children to read by <ight-words (print considered like §iéture&i,
i~me few ictter sounds, and Context qacasing. Children are being drilled to use
BOTH meméry banks in the brain: the "picture" and the "sound" one. As might be
expocted, the brain research today shows readcrs are Storing printéd mémories on
"BotH sides of €he brain:

That is not a good thing, like using two eyes, or two hands. To p&réotﬂ
an éctiQihy Tike ieaﬂini,domiﬁéﬂééihauia ﬁe estabiéshca for piciuxe p;i;i SOLELY to the
iigﬁi; and for sound-bearing print SOLELY to the left. wmixed dominance on such activities
is very undesirable. For imstance, it. can be one of the ééuééi-é; Stu:tcring; v
speech is on both 5ides éf ghe ﬁrain. 5;iiiiné children to lock a= woidx as

a few lotters) is a direct cause of mixed daminance, in my apinion, and me.is the.
are jamning the reflexes in our children's brains. That, by itsell, should cause

conscious context guessing, and make a true conditioned refléx an imprssibility.
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But scmething else interfer b re s swromatie colfitioned
reflex when alphabetic print is read like « ;' ¢t tho itde of the t . aoa
spaii&ily, ar hall at onée.; iiifle cﬁiidr:n ai PURCITR § SR Tt Eix:&iuns
(movements of the cyes) to see ALL of a sight—wo.? ¢ ne +) . side of the
Sruin does not operate sequentiaiiy; if the chiid P LS F I s,ﬁe of tae Srain,
he "reads” the sight word "all-at-once,” with the first fi%a.i~n, refore he has been
iéié to see ﬁhé wﬁaie ubia; How éééé ﬁé iéié the Qﬁéle woro .en he can only see

the first half? By guessing, of coursc. In Becoming & Na'ion of Readers, clear

confirmation is given on page 11 that "reading experts” expect readers to start
;quessingé a uord as soon as iﬁey see its firsi éev ietters, auc -iqht—unr& frained
roaders DO that, using consciousness and showing an impairment of automatic mechanisms,
because they havé been drilled to use the right side of the brain, the “all-at-once”

side. But children who learn to read by TRUE phonics, like Sing, Spell, Read and Write;
use the memory banks on the LEFT side of the brain, which operate sequentially. They
56 not maké up tﬁeir min& wﬁut a woré is tiil :hey have séen ALL o£ it: They réia it
BY SOUND, automatically, and DO NOT GUESS.

But even the guessing is not the end of the sad story and all the reason
;or our iérriﬁle reaéiﬁq disabilities iﬁ ihis ééuaﬁry. ieédin; is oﬁiy the doér 1ﬁ£o
the tower of knowledge, to refer to a medieval picture drawn to show "learning.” Once
cﬁiidréﬁ knév how to reaé; they can ;;A;; to be eAucutéd; Marva éoilinn of éﬁicaqu
who teiches real phonics, has . thir¢ graders reading Chaucer, and her upper graders
reading even heavier, RERL Iiterature. It ié no wdh&éi ﬁéi students' essays éﬁéﬁ
in.redible language ability: wonderful syntax, marvelous vocabulary. She has been feeding
them wonderful syntax and marvelous vocabulary in the books the has them reading. Yet
fﬁiui ébéers un& mosf suﬁﬁect iaxis in our scﬁocis toduy are ;dUNSea drwn” so tﬁe
children never have the chance to uéaﬁife the écmpléx vbéasulnry and syntax of the
literature of Western Civilization.

When all is said and done, perhaps the twd br~it books for growth in syntax
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and vocabuladry are o3¢ that Abraham Lincoln used as a child: Shakespeare and the
Eii:le The mAJeunc 1aﬁcju$gé of his speeches was no accident, but he would never have

Deen Iimited to coti€¢ books and TV IiKeé th¢ 20th céntury

developed it if he ane

children caught in the wilderness ;f inner-ciéy ;;héglg, where (hé ;ﬁéo;tﬁ;itQ to

learn has been d-' .oyed by reading experts, because they have been wiring our poor
iittie éﬁii&reh‘s Sxaina wrong.

Sing; Spell; Read and write does justice to the little children. It
fiof oRly provides all €hé sssential €rAining and practicé necessary for forming

Pe;n;;\;;\;:, ;utémati; Conai;.xa;lod eufluxué bc[wul_n i)rillL .x;n.! :.uund, but 1t pru;A;J;.;u
materials to arouse the children's interest. ‘The children's attention is assured
wﬁén tﬁéii inﬁéiest is aroused; and, wiéhout conscious aféention oﬁ an aééiviéy o£
lesson, the uctivity or lesson can nover bé learned. Sing, Spell, Read and Write
has the built-in child-delight that guarantees the interest which produces attention.

children love it, and what they love, they ééy ;tténtion ;;, and what éﬂéy ;5; attention

te ihey learn.

Sing, Spell, Read and Write is an é%éf;;;&i;;;ily effective ;;$Aia;
program, and I know of no other like it. 1 am delighted that CBN and you are arranging
to use it in yolr school.

Geraldine E. Rodgers

419 Stuyvesant Avenie .. .-

Lyndhurst, Néw Jersey 07071

(Talk given at Pilgrim Baptist Cathedral, 628 Central Avenu€, BrodkIyn, N. Y. 11207}

September 9, 1985
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A COUNTER-REPORT
TO THE SECRETARY OF EDUCATION, THE HONORABLE WILLIAM g. BENNETT
ON THE REPORT OF THE COMMISSION ON READING

BECOMING A NATION OF READERS

INTRODUCTION

The purpose of €his report is to make you aware of *he necessity to withdraw
Bacoming a Nation of Readers, the report of the Commission on Reading (1985: NIE
Contract No. 400-83-0057) and to appoint a_ new Comnission on Reading, composed of
knowledgeable laypersons, not "reading experts,” to research the. area properly and
to issue a substitute, rational report. _This Counter-report contains highly.
pertinent. Information - testimony, if you will - which is totally omitted from the
background_information of. the report.. The omission of such pertinent infrrmation
night be attributed to intelléctual sIoth, buf, whatever the cause, the area cannot

-be properly understood without it; and this informatioh Ha: no place in the- “reading

experts'" frame of reference. The “reading experts” havc dow-nstrated conclusivaly
that, as prisoners of their own peculiar frame of refereace, they are incapable of
seeirg outside it

Their report is an academic monstrosity, conc .- ¥ '~ their owh IittIé DubIe OF
the heie-and-now, almost totally divorced r. .° - - . e historical; comparative
geographical or psychologically brain-linked¢ - -~ * " reading instruction, all

of which are essential for understanding th o Recause of their ignorance,
they have missed the paramount facti_ what _ .. -~aught in most American first
grades today are not correct, automatic zor’ ‘i . ' flexés_in reading, but the
eatablishment and pra e of wrong reflexes - - . _hrase Dr. Hilde Mosse, uho_
wroté The Complete Handbook of Children's Read. -, -isorders, Human Sciences Press,
Inc., New York, New York, 1982.. As a physician and psychiatrist, Dr. Mosse knew

what she was talkinj about - but €hé "experts
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My research in testing cral reading in this country and Europe in 1977-1978 and my
1ibrary research for th. seven vears since then has determined that the real cause
of our reading aifficvi-ies is the establishing of faulty conditioned reflexes at
the very beginning of reading_instruction;_ thé_critical Initial.three to six

when reflexes become ingrained for life, _Faulty conditioned réflaxes are. being .
formed dominantly to the memary bank for meaning-bearing print in the right angular

+ gyTus avea of the brain, which is suitable only for print like Chinese characters.

Chinase characters ars "neat little squares,” as Stelia S. F. Liu described them,
and can be perceived "all at once,”_or glebally, which Is how the right side of the
brain functions, spatially. Correct conditioned reflexes .iré riot belng formed

solely to the memory bank for sound-bearing print in the left angular gyrus area_

of the brain, which side of .the brain functions sequentially, so it is suitable for
our_alphabecic syatem, where words must be read as sequences of syllables, and not
as meaning-bearing whole characteis. -Beginning readers require two vigual fixations
to sse an alphabetic word of average length, &6 ifi Ho way- can beginning readers see
whole sight words all at once like Chinese characters. . Thé:Tesult is.that.when
childran read printed alphabetic words with the right brain they aré forced té gusss -
to_retort to. conaciousne -which obviously makes the format'on of an automatic
conditicned reflex an impossibilify. Beginning readers must be introduced to print

as sound-bearing characters, not meaning-bearing charictefs, and must be taught to
read print syllable by syllable, which is how the Ancients_taught if, and how €hé whole

orld taught it up until almost the nineteenth century, It is how most Latin
language countries atilI.teach it, and, significantly, how the Soviets teach it,
giving their children péinfers £c. point at syllables THROUGH THIRD GRADE, and the
Soviets, as we all know, have virtually no reading probléd, while our problems with -
the meaning-bearing whole-word approach have reached catastrophic proportions.
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the kana_(syllable)
sgurdg, and the Kan;i
{Chinhese types g only meanmg
Stella S, P. artxcle "Dece ng and Compre ding Chiaese,” in
Dina_ Paitelaon 8 book, eseu-eulzural Perspectives on- Reaalnr,'_ apd Readifig Researcih,
International Reading Association, Newark, Delaware,. ., 1978, _she. refers to an article
in Cortex in 1971 by.S.. Sasanuma and_O. Fujimura. _The Cortex article reported that
aness patients_with brain damage are sometimes ac only ¢
Japanese Bcript, the Kana sound port e meaning portion.

clearly that Xana (sound) and Kanji (meaning) printed memaXies are processed in_
different parEi of the brain. (Japanese childten, incidentally, have almost no dyslexia.}

ound" memory dank for our kind of print has been Known since _

the 19th cuntux'y, and wes referred to by William James in his Psychology book_in 1890
and clearly shown-in- Ladd and Woodworth's Elements of Physiological baycholery, .
Scribner's Sons, I91I, a revision of Gearge Trumbull T Ladd’s earlies 1887
It 1 in.the area of the left angular gyrus, and autopsies Jone on str ! pati nts
who_had_lost_the ability to read provided the evide or this locati~n. _ur. Mosse
referred to tha fact that the reading areas exist on both.siceg Of the brain,. and
Dr. Ort logist concerned with reading disabilifieés through ibe .93
stated r.hat dominance for reading should be established on one . side of the b
Dr. Mosse referred to reading as an autamatic conditioned reflex, and it would

apbear_that Dr. Orton's "dominance” is n thing more nor less than the establistment
of a conditioned r-!lex to one of the memory banks., cither-on the left or right in

the area of the left or right angular gyrus, although Dr. Mésse said why one or
the other raading regions became déminant was upknown, It waS assumed that the
corréct_aide was the left side, which handles language {spee<h), rqf—her tt)ag Ehe

right which is concerned largely with spatial aspects. But we are driiling children

tinny (*meaning") rather than sequentially ("sound").

I !1nd it uuxprxsing that Dr. Mosse did not conclude that.the reason why oio or r_‘\e
dominant In most casés was the result_of_ the teach.ug hod .
mployed when_the_ condj.gggned reflex was formed: to regard print either as Kan:x {right
‘ters. When alphabetic print is taught like Chinese
ter should, logically, go to the right brain juse

as h-:pnens with Kanji characters. Both Bi} Orton and DI, MOSSé weére, however,_concerned
with organic damage to the brain, and nof whac Dr. Mosse. referred to a- “socicgenic”
danage. (Dad_teaching), when_they were discussing dominance, sO this is p
they did rot spell out the result of teaching alphabetic print like Chinese coaracters.

In Inside the Ekain, by William H. Calvin, Ph. D., and George A. Qjc,menn M,,D.,

A Mentor Powok, New York, 1980, _on bage 32;_ a drawing_ is shown of the area damaged in
a_patjent who had lost lely the abxli:v to read, as detemxned by a "ccmpur.enzed
tomographic scan. Th
had a stroke in the area of the left a

by Ladd, presumably as early as 1887. Dr. OJemann and Dr, Calvxn also shcwed on page 32
a rédrawlng 6f an_illustration from M. Lassen, D. Ingvar and E, Skxnho] s scientific
Amerjcan artjcle (239 (4): 62, 71978) . of ‘blood flow changes during silent reading, and

it clearly indicated that the area in the region of the left anqular Jyrus was active.

ALl of thi: confirims the presence of memory banks for. iﬂ'int iﬂ thﬁ areas Of the

right and left_angular gyrus. one of which should handle print as "sound" and “he

other _as pictures with "meaning."” The Japanes. obviously teach print in an either/or
&\shxon, judging from the brain-damage cases referred to. They read print solely as sound,
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(Kana character SOLELY ss meaning (Kanji charactefs). At one time, judging

19th century stroke patients;, so did we teach print SOLELY as.
in the area of the left angular gyrus, the patient simply lost
all_abili€y €6 read alphabetic print, Yet now reports are coming in that 20th
century people_can read priit with BOTH sides of the brain. In the New York Times

= _for May 12, 1985, in_an_article by Daniel Golemanh, he refers to expexriments
by Davidson, Perl and Saron in which words were ghown to be read by EITHER side of
the brain. . . The 19th century stroke victims referred to by James, who bad damage_.
solely on the Ieft, would not-have lost their ability to read if they were lika those
subjects of Davidson, Perl and Saron. Clearly, we are now training children to
use both memory banmks, and thi. is what the statiatical data I obtained in testing
about 900 second graders in_this country and EarGpa showsd. X “profile” showed up
when I compared geores on accuracy, speed, reversals and ccmprehension, batween
classes with greater or lesser phonics emphasis, Those with lesser phonicas_emphasia
and greater "meaning” emphasis showed a clear impairment of automatic mechanisms:
slower speed, greater reversals; increassd oral reading errors, and a arrower range
of comprehension scores (showing divided attention = part.fo.“guessing® words and
part to ultimate meaning, and also that the narrower range of scores was a function of
defective decoding ability).

Although the movement. had roots in the early 19th century, the change in this

country from "sound” in beginning reading to “meaning“ took place about 1930, but

the "experts” who prepared Becaming a Nation of Readers include virtually no data
from 1930 or before, Surely the fact that the alphabet has been in use for almost
2,900 years_in the Wéatern World shéuld Have provided SOME experiential grist for
the “"experts'" mill, Insgtead, they limited themselves almost completclv €6 ..

narcissistic “studies" by "reading experts" dating from AFTER the adve _ »f the __

strictly controlled vocahulary,context-guessing reading texts with sc--.alled "“intrinsic
phonics" which.taught sight words.and guessing from the context, a "me' ning"- approach
obviously ajmed at_forming_a conditioned reflex to. the right angular .cyvas area,

the Chinese character region.  These _textbooks, "teaching" reading f' ‘n grades obe

to four-through-six, werc first written by william Scott Gray of the .iversity of
Chicago.and Arthur Irvini Catos of Columbia Teachers College ip 193¢ .~ 11931,
Indicationz are that such teXtbooks. (but overwhelmingly Gray's Scot:t, rocesman) made
nearly a clean sweep in American schools before 1934;

In 1982, I conducted a survey of 50 older teachers who may have .+~ teaching about
1930 {all but one memhers of the New Jersey Schoclwofen's Club frc- ..350 or before,
which club.was organired.in 1925} . Twenty responded (40% of the ¢
twenty, only ten bad :in{drwmation.on practices in the.primary grad in 1930, and
the other ten said they had no_information as they did not teach .. cliat lévél or
at that time. Of the ten who responded, 90% answered "yes" to ths Jquestion, “Were
sou -personally. aware that there was a char-e in the method of teacning beginning
reading after 1930?"_ .Eighty per cent said “"yes" to the questi-s, “Were you aware
that the 1930 and 1931 Scott. Foresman_and Macmillin readers .- pense

phonics?" oOne hundred per cent answered "no" to this duestio “Do_you Personally
have any information on the promotional-methods used to cause the introduction of
these books?" Eighty per cent were aware of a resulting drop in spclling ability,
but eighty pé_ _en%_were UNAWARE. that dictited ppelling. scales 1lxe Ayres' 1915
scale had been veplaced with tests involving multiple choices on_printéd spellinga,
win'ch involved >uly visual analysis, and no racall of letter sounds.

.,-.-p). Of the

T¥Inl3 1430 sl 1731 were among the deepest years of the Depression +han many trachers
€1z _paid_ii. . ccipt because of the. near-banKrupt condition of municipalities, .c.
~228 highly possible that the textbouks were moved into American. schools._tlirough

foundations underwriting their cost. Foundation$ did still have large_amounts of
money to spend during the Depression, as the very beautiful International House
dormitory at the University of Chicago was paid for by Rockefeller foundation money,

94



O

ERIC

Aruitoxt provided by Eic:

* of pronouncing the word “bake,

90

% underatand, and it . v begun_reportedly in 1931, _
foundations may have  lerwritten the cost of the Gates
would be of interest  ° ~tion tn rnegie and Rockefeller £
particular, on this pounw. [n addition, presumably Scott,.Foresman and Macmillan____.
“1 have scmo.doéuméntation on_the salas volume and methods

(Gatea' publisher) wolld s
of paymént, and whether or n>t school systems received some sort of bonus for agreeing
to_take_the texts; which would explain their astonishing displacement of the multitu-~
dinous textbooks ch had keen used prior to their arrival. An.article by Gates.in
the Columbia-Teuchers College Record, "Procblems in Beginning_ Reading,”_(Mar~k, 1925)
stated he had picked TWENTY-ONE beginning reading series to . , and he listed
them; but he_also said, "All of the systems

were said to widely used. The
twenty-one courses, selected at random from a longer list, presumably provide a

representative variety of primary reading methods now in use in this country.”

So a list of MOHE than twernty - oné series was necessary to cover reading books used
in.Mmefican first grades in 1925, but by about 1934, Gates' and Gray's 1930-1931
books were dominant. This certainly calls for some kind of an cxplanation. The
other .1925 g the Depression, for the

names of many he listed in 1925 arc still in business.

THE_HISTOHY OF_THE_DEAF-MUTE "MEANANG® METHOD DRAWING ON THE KIGHT ANGULAR GYRUS
MEMORY BANK FOR PRINT, WHICH WAS INTRODUCED FOR NORMMAL CHILDREN IN THE 1930 W, S. GKAY
AND 1931 A. Y. GATES READING BOOKS—— —

whiéh fact was turned up by Samuel Blumenfeld in hif Sock. e New Illiterates,
(1973;_Arlingtgn Mouse,; New Rochelle, New York), the ¥ 2 p¢ Lwaies lexts and those
modeled after them are based on a centar: ~'-pld metho) of roa q deaf-mutes
lanquage. This involves the use-of sieh. ~=' is fo L v ud ~r ghéssed in a meaningful
context, without. the use of sound but . a2l _ar_ ‘ys.s,*_which means_to_compare
oné. remembered whole sight word to anc . one, to discingu’sh like parts so
ag_to_tell them apart, and then to use - . to confirm gueszes. Iaturally, when

children with normal hearing are taught this device of comparing remembered sight
d to do while rending silently and alone, sSomeé memory
e up with the remembered meanings of the words.

re expe
wdsvof the words may ¢

v child 2Ove while completing worksh: ith this "iatrinsic phonicu,"
bat, ball and bunion all begin with tie-same.letter and that rake, take and. .
make ail end with the same "phoriogram” or ¢ollection of_ letters, the child's sound
Tiemoriés of those woxrds may be_resurrected to some extent with the visual memories,
put unreliably. To use his “intrinsic phonics” in context to decode a new word, he:

may put the "b" together w. the * and combine it with the context, but instcad
» he is very Iikely to say something like ™

cook."_ 1f
context-guessing method were reliable, such children would not

have read * * for “pot" did so af e word, “pot," himself, ovér
and over on che typewriter.. He WAS aware of the léfférs - but did not_concern himself
with the sound. Such 5¢.3titufions most commonly meet with the * ing experts
warfi approval. because they demonstrate that the children got the meaning. 3y

contrast; perts” are appailed at the almost phonically correct misreading of “bottle®
for "bzttle" bacause the meaning is wrong.

c 2 . Yet any child who is rot mental'y.defective
would know he had made an error if he read that his father was .iu.a bottle.._ The child

who fend that .his father was in a war most commonly would not know that he had r.ide
an error.

The point is that children taught. “intrinsic. phonics“ £or meaning often efd up____
reading _the deaf-mutés for whom the _metho” i tairlored and ignore
the .sow:'. . Interestingly enough, it is a very !i. - method n for the teaching
of deaf—utes who learn language far better if their initial learning is based not
on meanitg bet on sound, presumably because. the iunouage areas of the brain_ are on
the left s:ice (Aroca's and Wernickeé's aréas), as is the left angular gyrus areca
memory bank whick mtorés printéd memories for sound.
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___The Nellie Thomas
Institute of Learning Inc:

_Post Office Box 2303
Monterey, California 93942

The Honorable August F. Hawkins, Chairman . _ __  _ .
Subcommittee on Elementary, Seconday and vocational Educatien
Onited States-House of Representatives

Raom B 346 C Rayburn. Building

Washington p.C.

Sir:

20515

Unti) qur children_entered thé school system, I never Feally
paid much attention to educatiom; other thar my Gwr .of course.
1-assumed that the world consisted of the bi.ght. on._the_top . .
side and. then those, graded downward, based 2n God given talents
that _each possessed, tempered with the ambition that happened to
reside in each to reach whatever goal he desired.

ation. might have ended right there, at least in elementary

that.,

ing staff as_his two older brothers,;_so._

er Three -Son and changed all of

He entered the_ same school. in 1984 and had the same teach-

we_never.gave.much thought

to his progress until about the Tirst of May; 1975, 1 was read-
ing.one. Sunday when Craig looked over my shoulder and said, "Dad,
I know that word.” I asked him what it wus and heé said "just a
minute” and ran off to his room_and_came_back .with & little book
which he perused for a minute and said "horse". I informed him
that the worcd was "pony" and- asked 1f he knew any more words. _He
would_pick._a.wWofd from the paper and then would look it up_ in the
book before answering.__I_called hiS mother and said "Ginny, it
looks as if we have a problem."

The next day Ginny and I presented ourszives at the school and

asked to see the Mothel Superior,. a. very

cated Sister who

"ad accomplished a great deal with thie . rescuizes given to her
to work with. sShe acknowledged. that. Cralg was. .haviog.problems
and ascribed nuch of them to the fact that he was left handed
anc also that he was-somewhat stubborn. Well, I could attest
to both of these facts, tut was somewhat reluctant to write him
off for thase reasons, as he seemed as bright as any of his

.. (408) 372-1068_ . .

A Non Profit Foundation in the State of California
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Institute of Learning Inc.
_- Post Office Box 2303 ___
Monterey, California 93942

brGthers who. were_doing_.uite_nicely. We also found that the
school had received some new reading books that year- and that.
this was the first class to receive the.benefit of them. _well,

the school cerm came to a close and Craig was passed - but

still could not read.

Ginny and I were getting a little frantic-about the situation

and started-searching for a tutor to .see if private_instraction.
could improve the situation:__Ginny discovered a retired teacher
Who was willing to_take_on.the task of teaching Craig, even though
be was stub.oorn and left handed. The teacher, Mrs. Talboty had

some material from a pilot program through -the Opéen .Court Pob-_
lishing Company.- The material incorporated_s_method of teaching
reading. ano. writing develooed_by.a_teacher named Nellie Thomas.
We_ascured_her _that we were not topo familiar with methods nf -

teaching; but were interested in Treults.. Mrs. Talbot started
making the many trips from her home on .the other Sideé of Port-
land to- our home..in OTegon.City and_did, indeed, make progress;
how much.I_wWas soon to_discovel.. One day; I decided to eat lunch
at_home rather than downtown as 1 usually did.- As I approached

the area where we lived, the streets were fully parked.and I--.

had to park some-distance from my house_and.walk, thinking _that
the Lraffic resulteéd from_a_wedding in one of the many churches
in_tbe_neigbborhood... As. soon as I opened the door to my house,

I discovered that the occupants of many -of the cars-were in my
house and that they were the -mothers and children.of_the_first_ _
grade that Craig had attended plus_some others from other schools!
it seemed that many.of_the children must have been "left handed"!
Ir a_few short simauer months Mrs. Talbot had aceomplished what
«wuld not be done in nine months of regular class work;she

taught all of the children to read: . We later found_that the

new books_that our 1ittle school had received were based on_

the '_opk-Say Metbod and _that the system Mrs. Talbot used was

the Phonics Method. When we found that the Look-Sav Method-was
to be retained at the Catholic school, we.sold our home.in Oregon
City and moved to Redlands Where OUT. fouTth son could still be
taught with thé. Phonics Method of Open Court, the school having
adopted that method.

- (408) 372-1069

A Non Profit Foundation in the State of California
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Sinee tnen, my wife has devoted much of her time to the pro- _
motion.of. the phonics method of reading, which, though ancient;
is_still_the _best_method, 1t seems, for.the majority of child-
ren. She has seen the improvements that MTs. Nellie Thomas has
made in the method of teaching phonics and; with the generous.
assistance of many people in the Central Coastal Ares of Calif-
6Tnia, . founded. The Nellie -Thomas -Institute of-learning with the
goal.of improving the_reading-and writing skills of-all who have
a_need. They are numeropus; and hecoming more_so. . A_particular
goal of the Institute is in training the teachers who_are the key
to-eliminating illiteracy. The Seminars for the training of
teachers have been carrieéd out by Mrs. Thomas, whe, though in
her late 70’'s, 1s contipually striving to.instiuct as many as
she can in the_techniques which she perfected over her many. _
years in the teaching profession. God willing, she will have
many mofe years in this work.

Please Include this letter in the.records_of. the_ IIliteracy
Hearing that you and your committee are holding on March 20,
1986.

Tﬁéak”yau for,yuur efforts to imﬁfﬁvé the education of the
Nation’'s ch,i}\ldren. -

Sincerely

Copy to S&nato? Edward Zotlnsky

P.S. May we also_add our very enthusiastic endor 0
Senater Zorinsky's education bill. " sement of

R - (408) 372-1069 - -
A Non Profit Foundation in the State of California
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Phone (005) 224-2751 " 126 N. Ceatral
Preme. 8D 57501

Febtuary 17, 1986

Honorable Augustus F. Hawkins, Chairman
Subcommittee on_Elementary, Seconcary,
____and Vocational Education :
United States House of Representatives
Room B . 34C Rayburn Building
washington, D.C. 20515

Dear Mr. Chalrmarn:

Please consider. this letter 4a written testimony to support the
establishnent of a National Commission on Illiteracy. }1)°i's'k' that .

such testimony be included in the record of the illiterac; hearing

on March 20.

I am & _ten-year veteran high school _English feacher from two states,

three years in I11inois and seven years in South Dakota. - I have been

& _high school principal for two years. During. this decade, ¥ rave ..
become increasingly concerned and fruscrated about. students' abilitles
to.read and.conprebend.. 1 continue to be amazed at how or why students
zeich the nigh school level when they can only rcad_at_the fourth or

fifth grade levels. Obviously, stodents are promoted_through age rather
than through achievement. Unless reading problems are cavght in K-2
atudents; retention becomes increasingly difficult because of social _
stigmas. Reading problems are 500N perpetusted und become irreversible.
Achievement in reading directly relates to achievemedt i: all_other_academic
arens; the. converse s alsc true; and both are supported by research.. When
students_experience reading problems, -schools look toward.the federally. . ._
funded Chapter I program of the ECIA {Education Consolidation and Improve-
R CAct) For remedisl reading.  Although this program is specialized in
the. teaching of reading to students-identified Js needing_suppleméntary. .. _
assistance, it is often staffed-by_first-year teachers who_luve no experience
and who .aro_not certified beyond the regular elementary level. Chapter I
teachers often use the position as-a stepping stone. Info.a regular class=-
room position. -Few. experienced teachers will consider 2 Q‘BIEFEI I position
becaiise of the job insecurity brought on by the year-to-year fun ing.. I _have
visired school~ that actually generate reading problems_by placing three
grades (six reading levels) Tn ths_same_classroom and taughi Ly the- same -
teacher.all day.__Iwelve of nineteen were pulled fron-the regular classToom
for remedial help--all this because the district_didn't want to spend money
for teachers, but they would remediate children after they had generated
the . problem. _ The. remediation would be through Chapter I and finded by the
federal government.

Wenbarsof the comilttes, prevention is by far better than remediatian.
Remediation is not only costly with regard to dollars, but costly with

regard to a student’s sclf image. There are better ways to deal with
i1literacy.
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Research tells us:that styles:of teaching vary:as widely as styles of
Tearning. Perhaps the failure to abtain compatible styles is one cause

of illiteracy. The overwhelmingly amount of .time spent.in. front of a
television set, parerits' apathy towatd leatrning by reading, socioeconomics,
low expectations, lack of- student effort and/or ability all play important

roles in the causes of illiteracy. There are no doubt others.

It is vitally important such causes be sought out and analyzed in order to

prevent: the need for costly remediation. It is in this light that I
strongly si.pport_Senator Zorinsky's legislation. to establish a. Natiomal
Commission on Illiteracy. I ask the members of this Committee to do so
as well. Thank you.

Sincerely,

Diane Alexander

100,
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Route 1 o
Emerson; Iowa_ 51533
March 13, 198

Honorable Augustus F. Hawking
Chairman; Subcommittee on Elementary,

Secondary, and Vocational-Education
U.S. House of Representatives

"Room B 346 C Rayburn-Building

Washington, D.C. 20515

Repreaenfative Hawklnsx

. I am writing to you in support of Senator Edward ZQrinsky 8*
bill to establish a National Commission on _Illiteracy. I
also. enclosing _a statement_that I would like to have. included
in_the record of the illiteracy hearing to be held on March 20.
Illiteracy._is_a national problem which need not exist. I urge
you to address the prevention of this problem. Thank you.

Sincerely yours,

Laagy Yoy

Reading Tutor

enc. .. . .
Céx Sen. Edward Zorinsky

101
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March 13; 1986

Members_of_the_House Subcommittee on Elementary, Secondary,
and Vocational Education:

... ....I have been working as_a private reading tutor for children
in southwestern Iowa for five years. _Situated as I am; in a
rural community where several school districts meet; I _have ____
worked with children from four different school districts._ Three

trem had been_placéd in refiedial prog anging
from Chapter I to. ILearnirng . Disubled, -some had attended special
summz2r_ school programs, and & few Had been. "held back" at least
one time._ _The_ thing that each of these children had in. common
was_tnat_they had been taught_to read using reading series

which teach "analytic phonics".

_._.In this type of reading series; consonant sounds are not
taught in isolation; students learn many words beginning with
the cOnsonant in question and are to infer the sound from these
words. Vowels, too, are not taught in igolation but are taught_

as parts ol "clusiers™: "ack", "amp"”, "all™._ One_of the_results
of this method is that >hildren cannot gound out words with new
"clusters" they must be taught each and every possibility. In

consequence, phonics instruction stretches out for these children
for at least siX years. By-the time they have been taught many
of thege "clusters®, many of the children have decided it is
much_easier tc guess at unfamiliar words, or to skip them alto-
gether. Unless they are unusually bright, most will not be

able to_read words which have not been on their controlled
vocabulary lists. _This_jc one of the reasons why children who
may be getting good grades_in reading may score poorly on
standardized tests; such as Iowa Tests of Basic Skills.

_.__ When these gtudents are brought to me by their pareits,
they are taught with a "synthetic phonics"_approach. . This .
simply means that they are taught all the consonant and short
vowel sounds in isolation and then are taught to blend these
sounds together to form words. They are then_taught the_

spellings of long vowel sounds, digraphs, diphthongs; and vartamt
3pellings for sounds. It's a long hard road, but I _have naver

had a student who hasn't improved. Most children; even those

who _have. been.labeled slow or "learning disabled” can learn
to read by using a "synthetic phonics" method. Most of these
children could have fiore accurately been lataled "method-
disabled" rather ‘thun "learfiing disabled”. One Of my students
who was repeating first grade and had béan labeied "learning
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disabied” was reading at grade level within three months.  Four
years later, he is stlll successfully competing with his peers.

Although, &§.I said..I have_never had_a_student who hasn't
ifiproved. his.reading.skills using_this_method:; most never view
school witli.that zest for_learning which is _so important in
making great students. The system_has destroyed that in them.
Thas, while remediation can work if the right method is used,
how much_better it_would be if that right method were used, in -
the schools; 8s_the reguler classroom reading method. Why should

the federal government spend millions of dollars each year to
rectify a problem which need never exist? Why should children
rave to suffer the emotional anguish of being laveled dumd?
Why should America lose out on many potential "great" students

for such an unnecessary reason?

I love my job, but I-lope that .s6cn.I won't have it anymore.
I hope- that soon those millicns of dollars .of federal momey .
won't be -necessary.. I hope that soon chlldren won'i_face_the__ _
stigma-of being called dumb. _If we_ could just convince America's
educational establishment that "their™ method isn't_the_ best .
fiethod, all these things would come to pass. Research backs us
up: . The success of the children backs us up. I hope_that, after
you have heard _the _evidences you'll back us up too. Please
support Senator Zorinsky's bill to establish a National Commission

on Illiteracy. Thank you.

Peggy Yeager'
Route 1 - S- -
Emerson, Iowa 51533
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2209 Madison Avenuz
Norfolk, NE 68701
March 12, 1986

Honorable Augustus F. Hawkins; Chairman
Subcomnittee on Elementary; Secondary;

- and -Vocational Education

United States House of Representatives

Rooi.-B 346 C Rayburn Building

Washington, DC 20515

Dear Mr. Hawkins:

... I am_writing in_régdard to the illiteracy hearing which will
take place on_March 20 with .the House Subcommittee on Elementary,
Secondary, and Vocational Ediication and am requesting that this
letter be included in the record of the hearing.

____ _As an educator involved in AdUlt Basic Education, I am con-
cerned about the seventy-two_million Afericans who cannot read
above a 5th grade level. _Many of the high school .drop-outs who
attend my adult reading improvement classes have dropped out of
school because they simply pcannot read well enough to keep up
with the rest of their class.

----I am shocked that last year the U.S. Army_spent over $I14
million to bring its recruits up to the ninth grade level in
reading.

---- Time and time. again I see these reading problems resulting_
from_the lack of phonéticg teaching methods. I do not understand
why our schools have gotten away from teaching phonics.

_ . As a resuylt of my concerns; I hdve written and self-published
a phonics book entitled Get_Back t6 Phonics which iS5 now in its
third printing. While it was written primarily for adults, it is
currently being used by reading teachers in schools across the
country,

I strongly support our school systems, and yet I am frustras

- ted-over the fact that many parents who _are_home-schooling their

children are doing so with the idea that they will be able to -
teach their children these vital basics which are not being taught
in our schools.

(-
-l
NS
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Hon. Augustus Hawkins o2z MatcH 12; 1986

I urge educators to ré:eVéiUéie fﬁéif,fééding,ﬁfogféhs;
and to implement pionetic methods if at.all passible. I =
strongly support the legislation on irliteracy as proposed by

Senator Edward Zorinsky.
Yours truly, ) W
;22,, ,,”14
Barbara Shattuck

cc: Senator Edward Zorinsky
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BARBARA CUETER
_ 1040 OACNARD LANY
BIRMINGHAM. MICHIGAN 48010

PHONE
313:843:0020
313-447:1047

March 1 é, 1986

Honorable Augustus F; Hawking, Chairman
House Subcommittee on Elementary,
Secondary, and Vocational Education

Room B 346 C Rayburn Building
‘Nashington, D, C. 20515

Dear Sir:

.. .. Encl.sed is testimony which I a8k that it be
included in the reccrd of the illiteracy hearing scheduled for
March 20, 1986,

__If anyone should be interested; I have probably the

most extensive record of any ¢hild’s school years; including

transcripts of IEPC meetings which clearly reveal how the

schools skirt and circumvent existing riles and regulations

and how they use expert techniques to intimidate parents,

-. . - .. Ihave stodied beginning reading methods for
about eighteen months now as well as how on earth we got into
this mess in the first place: 1t is alniost inconceivable that
It was by accident alone. Surely, we cannot wait for accident
to get us out of this educational chaos!

Yours very truly; )

Barbara Cuder

BC:bb
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BARBARA CUETER
vuo oucuuln I.ANI
BIRMINGHAM, MICHIGAN 48010

R March 18, 1986

Honorable Augustus F. Hawkins, Chalrmian
Housé Subcotnmittes on Elementary,
Secondary, and Vocational Education

Gentlemen:

_ For Several years réporta critical of the condition of
our American Publlc Schools have been issued. There 's 1o need now.
to list them. Debate continueés over what the schools should. do, what.
the Federal role should be, what the Legislative role shodld be. Little
is heard, however, from the parents, children, and the teachers who are

the subjects of this great debate.

Ae a parent my experlence with the public schools

has been been nothing short of disastrous. For years, I didn't under-
I paid for tutore, epeclal educatlon,

medicine, druge private echoollng, and watched helplessly as our

with no leirnlng of basic factel readlng, wrltlngl ‘spelling, math. I
waa told each of our three sons was ''minimally brain dysfuncti ned .
And we were told they inherited this 'disability’ from their father, who,
by the way, was born abroad and brought to this country (n the late 20's,
in time now, I have learned, to be otfie of the first generation of children
subjected to America's new reéading method.
W en my chlldren began. echool ln the 1950'8 anﬂ were.

first ' dlagnosed learning disabled, I didu't belleve it. I had been with

those little boys since birth., I had watched their progress, ﬁlé)}'éa with

them, read with them. But the term "minimal brain dysfunction was
terrlbly enervatlng . No one, no doctor, no educator, no psychologist,
ever suggested or hlnted at the ldea that perhaps another beg inning reading
eolutlo or cure to my sons' readln probleme. It

wae accepted as unqueetloned fact that such condition was beyond refutation.

The research was done - the case closed. But still, I could not believe it.

_ __Andso; I kept every scrap of paper, every note, I could
get my hands on from school. _ I searched books and consulted with _
doctors and teachers and educators, at University level and grass roots
level. _Always, I was on the treadmill - feeling that I was missing
something. Afd round and round we went.
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private Catholic military high school. . There, for the firat tlme hils .
reading "'problem'' was addressed, and withiln two years his "wiinimal
brain dysfunction' dfsa.ppeared We were told he "outgrew' it, as

sometimes happens.

Our second son. atruggled along until tils last year of
hlgh school, baLely able to read, and finally dropped out. He later
obtalned his GED diploia, but his hopes of further academic achievement

were destroyed, He simply could not read well enough to keep up. I will

always wonder what would have happened if we; too; had sent him to

the Catholic military high school:

We aearched everywhere on God's earth for other

educational programs for our third son. __We took him to clinics and

universities for dlagnostic teating _So.metimes the results were "normal"
and other times they were mlnlma:ny brain dysfunctioned." We were
confused. We simply was all right in every way ...... except he was

not learning to read. Well, the years went by with tutors, private
schonling, and then special education.

After he was placed in speclal education, his progress

stopped and in fact regressed. Nothing was ever done to teach hlm how

toread ...... and his parents were instructed not to. try because '"children
like Rob were embarrassed to let their parenis see his flawa, " He was

told he Had a short memory span, His achool notes are full of references
and indendoes '""mother refused counseling.' They wanted to teach my son
to "accept" his disability'..,. when all he ever.wanted to do was learn how

to read!

Finally, this last summer, at the age of 19, we learned

of a school in Toronto, Canada; which specialized in teaching children

who had problema learnlng to read., Rob Bpent one aumrr-er there, dand

years of public schooling] When the summer was over. we searched

e;erywhere in our commu'nlty for a phonics teacher. The:-e weére n0ne!

appalling. ~ We hear talk of reform.  Well, I have been visiting schools
and going to meetings and conferences regardmg education.

Let me teﬁ you there is no reform! 1111111
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I sat through a class the other day onr crlttcal thinking

skills;" _ Teach your students to think more logically and at a higher
level was the mesgage. Youcan do this by:

"lee your students a liat of five or ten scrambled

words. Let them viscramble the words. "

The 1§t 6f words recomimended was of words with
ten or 12 letters in theml

L Everythlng I read talks of adult llllteracy. Apparently,
adult Hliteracy just happens when one reaches abou’t 8ixteen years old.

. _Iwas pleased to hear that Secretary Bennett finally
sald phOntca is the best way to t 2ach beginning reading lastruction.
But he carefully avoided mentioning METHODS. What {8 a good phonlcs
method?  What is a bad phonica method?  What is the difference between
real phonicas and phongy phonica.
Teacherﬁ éb'ne'ge's' teach phony phonica. Why doesn't
anyone address that sltuatlon.

Why doean t some teacher sue the college of educatlon

her with sound, proven reading methods????????

. Have our teachers been 80 mlggulded and miseducated
fhey are heIpIesB to teach a chlld to read? The anawer is yes. Heaven
help us alll

: We employ about 100 employees,” Every year it becomea
harder to find young applicanta who can even read well ernough to complete
an dpplication form, It has becowie a pat question, "Can I take {t home
and fill it out?"  We have learned not to allow this - because after the

person was hired; we learned he could not read ... or write.... or
spell ;... anything.

A few months ago, my husband had to fire a-young man

who_ would not read notes of instruction or anything else in spite of having
graduated from high achool. The young man cried and begged for his job.
My hoasband was torn apart becaosé tt coald have been hia own don who was
being fired.

o _  He; thereupon, began construction to establish our own class-
room to teach reading and other basic skills,

109
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_____If the schools are not gomg to teach readng, wrlttng,
spellmg. and basic math facts . .... what are we to do?

___Frankly, Iknow what I am going to do. I am going to
work to get every child I can out of public school. I have been researchlng,
visiting schools; both private and public, in my comauiunity, _dacross the

states and Canada. THere are triethods that Wwork. THere are ways
to teach children o read. I am even considering opening my own school.

___ _ButIsee no hope of lncorporatmgthoae methods if
public schools J.n tlme to save other generattons of chLIdren from a

__Depending on one's political philusophy; there is
advantage to our present educational system. It builds a Ierger
welfare state every year. THhe male has become a useless member
of our society when welfare checks arrive with dependability he cannot

guarantee because of his poor academic and employment skills.

. _Lbelteve that every teacher miust be able to teach
a direct, tntensIItea multisensory phonics program. I believe if

the colleges of education do not willingly see to that, it behooves our

elected repfesehtatwes to mandate it!

any obdgatmn to their constituents, they must take one further step..

They must themselves ldentlfy those readmg programs that work and

Not onIy that but Lf our elected ‘representatives feel

Education beging with teaching a c¢hild how to read.

Failing that, how can we hope to accomplish anything else?

Yours very truly, o
Bl SR

Barbara Cueter
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Route T ... .
Emerson, Iowa. 21533
March 1k, 1986

Hanorabie Augustus F._Hawkins
Chairman,; Subcommittee on Elementary,
Secondary, and_Vocational Education
U.S. House of Representatives

Room B 346 C Rayburn Building
washington, D.C. 20515

Representative Hawklnsx

I would 11ke to respectfully §ﬁ§geet that you. and._ ...
your fellow members. of the House Subcommittee orn Elemeintary, ..
Secondary, and Vocational Education would be doing the present
and future students of our nation a great service if you
would join: Senator Zorinsky amd the other co-sponsors_in
seeking passage_of the National Commission on_Illiteracy .
Act. _A strong country has_always. been a priority issue for
all Americans. A good education for its young people has

always been the foundation. Many of us fear this foundation

has begun to crumble.

.Because of my concerns, I have enclosed testimony I
would like to have included in the rocord of the illiteracy
hearing that is to be held by your subcommittee on March 20, 1986.

Thank you.
Singerely yours,
Janet Peterson
enc.

cc: Senator Edward Zorinsky
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March 14; 1986

Members of the House Subcommittee on Elementary, Secondary,
and Vocational Educationi

.......I firat wrote Senator Zorinsky in April, 1985, after an
article appeared in our local newspaper about- the twenty
United States Senators who were.seeking legislation calling
for a massive study of why we; the taxpayers, -are- paying for
remediation in basic_elementary reading for adults holding
high school graduation diplomas. _The question fell in line
with questions I had been posing for over five years about
our local school system's secondary remediation program,.and
the bloating of curriculum and staff to accommodate the lack
of basic lower elementary skills of our_secondary students.
X bit of background should explain my concerns.

: Our public school of less than 1500 students; K-12; s
located in a small, -clean-environment, farming community in
Iowa.  We have few truly-indigent families, no minorities, _
no_refugees, no non-English-speaking families, or any of the
other like excuses other. arezs profess. We have modern;  _
bright; cheerful school buildings. Our student-teacher ratio
is no more tham 22 to 1, K-6, with aides assisting in kin- .
dergarten. ' Teachers' salaries. aversge above the salaries of
other employees in the commumity. Stfate-and local funds
appropriated tc our system surpass the $3,000 per-student
mark. Additional chapter I federal funding and other federal
grant dollars also reach us.

As you can see, our school system is fortunate in trat
we are not plagued with any of the_obstacles toward.stident -
academic -succ:ss_listed in the vast number of studies released
by the educat.ional establishment in recent years:. .1 feel.
our communiiy does have one major educational problem that
never Jeems to be addressed in any of the studies;. that beingj
There.are :io private or religicus schools in our section of
ats, r =gchool law,
the _8choo e—in town. __However,.
the "experts*™ who s 3 things do not appear to find this
to_be_worrisome, sc.bused on all the aforerentioned factors
that are a concern in the studies, our students should excel.
Too many don't everx keep up.

_ .. We have an 8 to_10% of K-12 enrollment vgtaffed” as
"learning dirabled" and "special-sd~.. Por at least the past
eight years one-third of our second-grade students have B
qualified for remedinl reading under the guidelines of Chap-
ter I. During this time we have found 15 to 20% of our total
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elementary enroliment, grades 2 through 6, qualifying for
Chapter I in bq;hrgegqingrgnd math. Why?. After several years
of trying to understand the-cause-and trying to find solutions,

- It is - my opinion that the problems begin very_ early. on
with-the kindergarten-round--up held: in:the spring for fall_
enrollment, A% this time we. take excited, bright, eager-to-
ledrn, five-year-olds and begin a process called "screening”
that is supposed to enable the staff and the resident school
psychologist to spot signs of why these children may or may
not _be able to_learn. _The basis for this is Dr. Piaget's
theories on_the human development process and its effect on_
academic learning. _In the fall the chosen are enrolled in a
half-day: five-day-week, socialization program with a_curriculum
developed to enhance fine and gross motor skills, Their
only contact with reading at this time is a small portion of
time spent learning letter recognitior and sounds utilizing
the inflated letter-people, Alphatimes, that were originally
creaicd to be used in the- "educably retarded”- classr-oms. .
With this program, the only distinction made between consonant
and vowel soun”s is that the vowel letter-people have names
that start with the_sghort vowel sound and are also of the
feminine gender while the consonants are males.

- After a few months, some of the little ones become =
disenchanted with_school and_its lack of challenge and be.in
to _show signs of. "withdrawal"™ or "rebellion®. They become
anti-social and btegin to _create problems in the classroom.

At this point the resident psychologist is _consulted and
parents_are_brought_in to_talk over the possibiiity of th.ir
children-suffering from some _mental or physical malady, a
"learning disability". _In too many cases they are then __
rstaffed”. At the end of a full year of tolerating the dehu-

maninizing effect of such a kindergarten program, the students
are then given a psychological test that is supposed to - -
measure the development of the children and their potential

for going on into the "real world"” of academics in-the first
grade. Based on the results of that-test, thc "ability .
grouping® of the students begins-in-firsi grade.. Weé have.

now laid the groundwork in erch_individaoval cummulative file .
for the tracking of succéss or fallure of. that child academically
for .the remalrning twelve yters: inithe system:; __We have now___
laid the groundworl: to place tlie failures cof the methodology,
the teachers, and the syatem on the child.

____-The failures because of u misbegottisr methodology now
start in first gradc. Ow school does not ieach reading through
intensive systematic phonics. _The Alphatimes letter-people are
the last time studenrnts will draw out short vowel sounds. They

| o
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are. never taught blending or syllabication. The instructors
attempt to teach- them to read and spell through "rote memor—_
ization”. The phonics referred to in our basal reader's _scope
and “sequence is teaching through the-phonogram and rhyming
work principal with picture zssociation. During the first

year of reading instruction our -students are expected to
memorize, through word flashcards ard-picture association;
445 words of the English langusge: With this method, if th:y
nave mastered these words, that i& their total reading voc.b-
ulary after a year o hard, frustrating work.

o . _How many master the 445 sords? Only about twenty percent.
We_have also added to_the liat of students who.liave "learning
disabilities~. At this time in our school we have, at the

end of first grade, already succeeded in starting eighty .-
percent- of-the - students down the road to_being “functionally

or marginally illjterate~ adults. Some are salvaged by con-.
cerned parents who seek outside tutoring by someone wio teaches
them. the magic of "sounding out™ words; and a few more find

a lons teacher- in the mystem who has kmowledge of systematic
phonics. At the end_of sixth grade, the "learning disabled~
of kindergarten and firat grade are still staxfed as such, and
more_iave gained this label. Twenty percsnt a year have been
through Chapter I remediation and we gtill find fifty-nine.
Percent bolow grade level in their abilities. Since formal
reading instruction ceases for most at the end of sixth grade;
we now gand far too many students into.the secondary educational
system with abllities in reading, spelling, and writing as

low as third grade lsvel. )

. Federal money poured into education for remediation has
not-been the answer. It does not_reach-all studerts who -
qualify and for _those it does reach it is too little too:late;
Also, too many students who are gerved find little benefit from
it because. the money does not carry with it strict guidelinss
on:the method to be used. Many times the Chapter_ I-students
who-are fortunate enough to find themselves with a remediation
teacher who does. use the systematic phonics method gain 1ittle
Jbility for: the time.spent. It is very difficult and tize
consuming to_remediate a poor reader who has been first instructed

uainfﬁthe wrong methodologyi: ~look-say”. It is even more
difficu “a. poor reader who he

look-gay when the_on=going classroom instruction constantly
reinforcee his bad, "look-say”, habits and contradipcts the
remedial eystematic phonics_ instruction.. - "Gperation Head-
Start-~ showed gome measure of success only because- it served
yery young children and the money was accofpanied by regulations
restricting the teaching of reading to ar intensive phonics-

- first method, "Distar-.

. The Creation of the existing situations I have addressed
was not accéomplished overnight. I feel it began yeéars ago in
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the teachers' colléges. .In Iowa, to_become an elementary teacher
who can be certified by the state, one _must now have fow: years
of college.--There is a Shocking lack of methodology classes
required, with great emphasis_placed on the psychology approach
in tedching:. make the child feel "good” about himself ard he
#ill surely learn_to_read. _The single most required subject

area to be covered is.the "ologies”; Human Growth and Development,
Socioclogy;  Educational Psychology; and such. This emphasis on
the_ "ologies" prepares our early elementary teachers to "spot”
problem_are .s in _a_child's psyche that might prevent him from
learning. _In other words, I feel we now -are educating our
educators to be diagnosiicians instead of teachers.

1 _am convinced that one major cause of the.breakdown of __.
Amirica's education today is-what I_call "organized.illiteracy”,
the uniqniginﬁ of the education-profession. .I believe many of
the problems have -been-created.from an overwhelmirg zeal for a
wider variety of jobs in the field of edunation; which led to
the need to demarid more and more Tfunding to finance the results.
There is now @& far larger membership inm the national unions and
their local chapters than could ever have been imagined just a
few.yedrs ago. Unichizing of_the profession has created a
Hational power structure to equal no_other in our country. With
this power of. t1e_education estahlishment, parents have been -
rendered virtuzlly helpless where their children’s education is
concerned. :

broad collective bargaining law for its teachers which was — -
strongly lobbied for by education leadership in the state. .-This
law includes an impossible termination.clause. _The- termination
of a public school teacher in this state today is alwost as.rare

absolute job security in place- for existing staff, the backlog
of teachers looking for & job became staggering.

. State -legislation was.passed establishing a_state_foun-
dation funding formula that funds:the_public schools on a .. .
hec.dcount -basis. .This assured. the _schools would do _everything
Thay could to Xeep every studemt in school for thirteen years.
Little by Iittle. the educational requirements were legisla-
tively expanded to require schools to goffer a vast variety of
courses, .even _down _to_requiring them to prepare the students
for lifetime_leisure activities. lLegislation was also enacted

that poured more _headcount money into the schools for-the
»learning_disabled” and the special-ed students. - It is a - -.

weighted formula that considers the severity of the "disability":
the more severe the handicap, the more money per student.

Very broad guidelines for enrolling students in these programs
were also established at the time. The federal government

[
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joined the fold and algo began putting money into_our_ schools
for remediation. Since remediation money can't be_used_for
the_same students who are served with the _state "weighted”.
money, different students bring in different dollars.  Time _
does-not allow the same teachers to accommodate both programs;
80 different teachers must be employed for each.

when . gtudents -reach the gecondary-system, especially when the
headcount funding ercourages keeping them-in school? At this
point the system must accommodate the skill level of every -
student who reachés the secondary. léevel, even the "poor -disabled”
student who could not learn. - We must riow broaden the offerings
allowed for credit toward graduation. We must now include.

hobby and play classes and over-simplified elementary level -
classes for the required math and English. We can't discriminate,

Whot does a.school do- with such a wide variety of abilities

0 _EVERY high school student must_be given_the_same_options to
acquire credits towavrd their diploma regardless of_their: - .
capabilities. It is frightening the number who_choose: to take
the easier route. It is amazing how many different types of .
teachers are now necessary to fill all the needs in our school.
A1l thic has- come to pass so slowly that the general population
was.taken aghast when it all became so evident. I alsoc believe
most of.today's classroom teachers are well-meaning people who
have gotten caught Up in the situation.

—— . ~It is not hard to understand the unions' public animosity
toward trying to make any kind of major changes in the gemeral way
imerica's”educational needs are served. If the- problems were
to_be corrected in_the. early elementary. years where they most

often originate, the ripple effect throughout alementary, -
secondary, and ccllege levels would be devastuting to the job
security of thousands of their members. In our particilar.
situation; our enrcllment has decYined a fourth in the past -
twenty-five years, yet the number of certified staff is. reasonably
the same, the budget has increased_by more than 500%; and _.
educational quality -- success -~ is at _an all-time low. The.
majority of our state legislature is now educators. Suggested
inprovements for the state's education systems are_to_expand

the mandatory offerings further, and, of course; additional _
funding to education is still held as the highest priority for
success.

- . _Parents are the_soldiers who must ultimately fight the war
on_poor education. Parents, then, must ba- given the arns they
need to fight that war. The only weapon they posiiess at this
time_is to_educate their Iittle ones at home.afte.. they Lave
satisfied the truancy lsws of the state.. This is a short-term
victory. The long-term solution is t6 educate the parents
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on the problems. then to allow them the- right to0- choose

school they believe -will do the best-  job for their cnildren;.
whether that be religious, private, home-school, or even just.
a different public school. State and federal laws.now prohlblt
the parents®' right of choice. Education is the only product
purchased. in. the Uriited States that has had laws enacted .to
profecf 1fs turf. -&. parenf musf by Iaw puréhaéé the prodnct

,,”,,We,must,put,compgtltonﬁ1ntg,educatlgnl,,w;thout,it the___
educational establishment completely controls how wells or how
poorly, our children will be educated. Monopolies breed
complacency cnd arrogance for those in ggntrol. That is
dangerous in any business; but when it comes to the welfare of
our youngsters it is inexcusable. With competition, changes
;n methodolosy and policy could be requested and the requests
might be heeded for fear of losing customers. Through personal

experience I can assure you-that even lowering oneself to
"pleading"” for change is politely ignored as things stand now.

— I §tr6ﬁg1y feelrthéﬁ thére,are many éhéﬁgeé tﬁéf ﬁééd t6
be made to_ correct .he. decline in America‘'s educaflonal status.
I have outlined some of them in this statement:. It is my.
honest_ opiniori that to ensure_any significant changes will be
made, the educational power structure must be brokem. I
believe _this_can_be_accomplished if we. return_control of the
children's education to the parents. Evidence seems to
indicate that the "expgrts _have _failed, _the parents want

early on is absolutely essertial.” The National Comm1531on on
Illiteracy Act would be a good beginning. I respectfully
request, for millions of children, support of thie piece of
legislation by the members of this honorable committee.

Thank you for allowing me to plead their case today.
Sihéetélj;
Janef Petérscn

Route_1 .
Emerson, Towa 51533
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MAXINE NADEL OFFENBACH
3402 Carrington Street
Tempa, Rords 33811

Merch 17, 1986

Tho Honorable Augustus F. Hewking, Chairmen

Subcommittee on_Elsmsntary, Secondary end

Vocetional Educetion -

Unitod Stetes_House of Reproesntatives

Room B 346 C Rayburn Bullding

Weshington, 0.C. 20515

bﬁar bunﬁruu-man Hawkina:

_Plapme Include this letter in ths record of the heerlngs sn the causes

of illiteracy with reforence to tha mathode of tsaching reading.

—_ _Wheb a child reads wall, he hes one of the c foundaticns on_which
to bulld e_positive self-image_snd_develop.hi@.intelimsct. Thase elements
will eneble him to fully participate in 1lifs with complete conflidapce_ahd
indmpendeance, _The world becomeas Fillsd with possibilities. If howaver; he

is uneble to read with compotenc.: his perspective.will be narrowed ond
limited. There is e clear relationship batween literscy esnd a_Proberly

designed_reading program just mm thereo. is an unmistekable connection

betwaen & faulty resding progrsm snd the slerming rFiss in illitersecy.

...._..Today when. we _eme_chlldran_who. ars GUnsble to reed textbook metsrial,
uneble to epell or writo ms they should; we blame_the schoolse. snd. the
toachers. . It is my belief that moat: teachers ontared the profesaion
daterminod to do_s_good jobi_ _Sinca .fhe parly. Fortios, -toechers-wers
imstructed to use a memorizetion epprosch %o tosch_reading. . Thia_systasii;

callad the "look and esy" or "whole-word" method hed been deveioped to
teach deaf children to "epeak."__Almoat. Immediately, this systom was proven
ineffeetive.- It did not tauch reading ekille beoyond a basic_vocabulary:_

“Normel"_children elrsady had o "speaking" vocabulary. In the 1950'es whan
a child could not leern to reed effectively, 1f was. suggeastsd that he was
not working up to his potentisl. Todsy when the _children mre_not remuing
up_to _grade lsvel, tho teachers snd the mchools aras d to bo mt Feult.,
Extonsive reseasrch into reading meothods heve proven thet the roading method
itself is to blama,

Thare is another spprosch to toaching resding callsd Intsneive
Phonice. -Phonice i@ the ekill or proceas of eounding out or_decoding wnrds
85_to 90 percant of the English lenguage. All of this ipformatlon . hes besn
known. and..docuranted in a buck called wWhy Johni 1 Cen't Read by Audolf
Flpech. Mr. Flasech_meade_clear_tiiat childron who.cannot decode or road
Fluently will not be mble to_read boockse thet will challenge. their_

once the skille ara

‘by usihg the sounds of _the_lsttars_ of the slphabet.. . These skills apply to

Iptelloct.. With.the Intereive Phoriics method, e the
masterod; there_is no confuslon;_no_stunbling,. no

mas no. guessing, and-no need for
aasiatence. The child lesrns independence from the beginning aof his
educationel experlence. . Sinca the-"wholm-word®” method sncourages
dependence, gueesing end requireg little Intellactual involvement, it has
reaaulted in toet scorea t have doclined, and books that have been
waterod down. Tha Isarning of Forelgn langueges has been all but
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Pags 2
&lininatad and resding For knowledge and plessure has lost it's valua.

Secmuse students have-m limited vocabulary they ara unabls to read about_
historical. evants,. tharaby loosing_s_continuity that connects our pest to
our_prasent,  The intricacies of scisnce are out their grasp beceuse of th=
compl.ic d vocabulary. - When childran ars. inable. to_decode unfamiliar___
words, they give. up. In_ frustration and seek out the easily digestible pap
on_television. ~They do not k ] 1 information, and ara
uneble dedicete themselves g. that requires effort or__ _
commlitmant. .This_diat_doms not foster intellesctusl growth. IF the current

method of teaching reading is so corract, why ara we teaching remedisl

reading to college frashmen?

___ The controversy conti
-raading and still most_teschers. ars _eware_of ooly the_look and
"whola-ward”_method. _In some_of our colleges of aducation, ti re-those
who would argue that the system-chosen to-teuach reading does. not. Matter.
Based on my experienca in tha cléssroom, I_have found that the correct
method_for_ tesching reading does matter. I em discouraged-thet was are .
still debating the issue,-when the resesrch snawerad tha gquesfion af "Why
Johnny Can't Read" .so_clearly._. Studiss don
Jeanna Chall of Harvard University, Or. Pa

e

University, Isabel- L. Beck, Assoc. Prof, University of Pittsburgh, and S.
Jay Ssiusle, Univarsity of Minnasota, erae s8ll In mgresment on one point.
These aducetors fFind that tha use of Intensive Phonics to taach-beginning
reeding is superior to sny other method.. We can_help the_schoals imprave
the aducation of our childean by improving the way we teach beginning
reading. We can oravent the insidious growth of illiteracy in Americe by
elimimsting the Faulty "lnok and. say" reading method that has ceused &
Braakdown_ip learping._ Dnca o child lesrne to decode our language, he is

- mble to resd mnything because he is not limited to the smsll vocabulary

taught in the besal readers.
sFtar teachlng for ssventeen years, I am kesiilly awsrs S5F the Fact thas

children seam to be.lass._intarested in learning.__lt is my belisf that a
:au:bingitg:hn;gueﬁlthgm'ngkrgngrsay" or "whole-word!' system) that foaters

a lemck of initimtive,-im gination,-and independencs,._rastricts our ____
childran's enjoymsnt of.-sading.__It is so clesr_thet good resders becoms
Hood_learnars. _As teache:s, we are not in a position te change -the reading
systam. Most tescners are not eveh ewers thet cholces axist and_thet_the

ook and wAy" o~ "whol_.-word" system is not the bi:st methud of teschirg
reading,  _We need to educate perants, administra

P n a .ol*s, - school boards, the
community and re-educate teacherae in the use of _Inteneivo_pbonics.  With
confident, cepable reeders; snthusisem for tuaching end learning abounds.

With the adoption of intensive phonics-te teach reading, wa can begin %o

» real strides towards wiplng out Il1litei-acy and af~ord everyone the
srfunity to be & productive and fulfilled citizen.

Tiva aducationel reform propanents say that_we need to stiffen_tha
ceguicoments_for tha chilcren @s well as for the re, and I whole - -

hee-tily agrae with this. We cen raquiru more ecadamic excellanca bur if
children.do not read_with_apy_bLettar _skill than _they possges preacntly,
“hey will be unable to_achieve this goal. Dur chi idren den't ki.ow how to
read competently because of the ''whole-word" methnd that_ls_being uaad in
most public s>hools_today. Many times sne cen hear & teensgar say "wa

haven't had this word yet.

My Stodsnits are Elmscifiad s aducakle mentally retarded and =lthough

|
Sk
0
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/6 not been
camfort:ble with their lack of reading skilla. We used ths “whole—word"
memorizotion spproach bacause we knew of nothing bett . A year snd o .

helf sge I began Using an fntansive phonice syetam to teach reesding. Teo

mi_supervisors_havi_bean plasesd with thelr progress, I |

everyons's delight, aftar siv mof the of instructior, most of my studsnts
wars.demaonstrating a-growth  of six months to a yesr and a hulf in_ceading
children ars not axpacted to show this- much growth.

-found reacing s plishments, Feslings of self

. These sre the _very skllls that
I ees lackind in meny "normal"_chlldren. of today.. IF a retarded cuild cen
leern te reed so skillfully and wo ruickly; Just imagine what a "normal"
child with "mormal" abilitiss could sccompliah.

The use of  fnts ;;;;iéEEE}EEV;;7?@;;;,érudg”;augbgg,thg,ra;ding,ékIIIE
neceusary. to Isarn to read more efiiciently.- Mra -Marva Colline (Director

of West Side Freparatory School; Chicego;_ Illinois, teaches. Four ysar- olds
Zo read at the first grade lsvel in four months. Mog. Charlotte Lockbrrt
(Author: Discnver Intansive Phonics For Yeursel ) - tems 8 fFirst qgraders
ad_in seix montha. DOr. Jeanna Chell of Harvéard. saye:. "ohildren First
to reed snd by-third or fourth gi'ade, they resd_to_lee. 1 if_ they
beer ght_by_intenslve phonice. All the mater'mls nacesesry to

ve phonice reprasent a frection_of the coat_of a "whole-word"
Program, and orce the child hew the sading skills, ho nesds_no 3pecisl

bookse; hes can reed from any matarlal Including clusaic litesrature.

...-1t is.my.contention-thet by halping all children lemrn_to read,
illiterscy v 11l tm eliminated. Psopla w;ho know how to read. cen bresk the
cycle-of 1l1litaracy. Federsl statistice point to "a 20 _parcent____ -
functional Illltaracy rate among adults...a min
es _high se 40 percant;_and_an_incresse &f 2.
sach. year." I know tha idem of Intensive Phonics being releted. to endlng
{lliterscy_mey_sound.simplistic, Eut to me it ig logical, obvious,

inexpanaiva, and clesar cut.

.. The. time_to_ssf L6 now, Bafors we producs more gensrations of
functional flliterates. I urge you to considsr Senstor Zorinsky's,

Netional Commission on Illitarscy Act.

Thamk you for your time. There mre teachers srodnd the _country. who
Bra_doeply concsrned sbout the faflinge of our echools. They do not know
that they are using a_dJeTective reading. eyatam and thHis- commiseion will
help to remedy that problem. We can improve the_asducation_of_&iir. . _
children, tha status of the teochars and reraw tha image of thes aci-col as
8 valuable place of learning.

Sinceraely,

Maxine Nadsl Dffembech, B.5., M.5., Boston University

Teacher; Gorrims Elemantsry School, Tampa, Florida 33806




O

ERIC

Aruitoxt provided by Eic:

116

Suitland;, MA. 20745
March 12, 1986

Henorable  Augastus F. Hawkins, Chainman
Subcannittes on Elemeritary, Secondary and
Vocational Education - . .

Foai. B 346 C_Rayburn Building

weshington, D.C. 20515

Dear Representaive Hawkins:

I_appreciate this opportunity to add my camments to the recoxd of the hearing

to be_held on March 20, 1986 concerning the national problem of illiteracy.
Illiteracy can be cumpared to_cancer in our society; everyone worrics about
it but the prcblem is ephemeral ustil it hits home.

yomgest child at the age of )2 .as nct reading. I had pleaded w'th the
Frince Georgus County, Ml., school system to find aut what Was wrong with
him. Fimaliy I \iscuvered P.L. 94-142 and demanded thai. Brian be tested.
T oaild not understand vwhy a ten year old was not readiig.and why the school
system wasn't as concerned as I was. He was extensively tested including
psychological tests, I.Q. tests, leariing disability tests, vision tests; _
hearing tests—nothing was found wrong except that Brian didn't like school
and lie seemed to be immatiike by a ysar for his chironological age.

THe ediicators advised that_Brian receive_counseling concerning his dislike
for school which he did. They also advised that he be kept in the Specific
Ianguage Reading Develogment program which had been developed by the then
superintendent of Schools (Dr. Feeney) and them sold to the school system.
I was, on the one hand; relieved that there was nothing seriously wrong wi*"i
Brian, yet I was puzzled why he could not read.

Quite by accident I happened to meet a person who tutors children in reading.
She orfered to evaluate Brian for me which she did at no cost. She agreed
with me and the educators—-Brian was not reading. However, she said, "I
can teach your son to read." By now, wary of educators and soluticns, I.

thought to myself, "Sure you can, honey.” But Brian.vas still game to try

to learn so off we went twice a week to Mrs. Sheppard's house._ . Mrs...
Sheppard would spend between 30 and 45 mimites at a time with Brian. she ...
started off by teaching him his vowel and conschant sounds.. The school system.
had used the "sight" method to teach Bridn €5 Tead—Iook at the word, memorize
it and the next time it's seen, it will be "recognized.” This method did not
work with Brian nor with thousands of others as I've since learned.

After eight weeks with MrS:. Sheppard, Brian hopped in the car ome day and said,
"I'm.going to read every sign on the way home." Aand, with a few exceptions,

he did. I was elated.
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Page Two

Mrs. Sheppard is a high schiool graduate whose own son dir. not learn to read im
scheol | The Srandmother gave her Dr. Flesch's book, "Wr: Johnny Can't Read.”
Mrs. Sheppard then learsd o use phonics to teach her v to read. Sin.e

then, sne has taoght mary children to read, inclwding Brian.

The extent of illiteracy in ANerica is shsfteful. College professors of education,
textbook publishers and "remediali® rea@ing teawi~rs, Special Sducation teachers
and private corporations all mmke money off exploiting parents’ desire fhat their
establishment be forced to use the only method that easily and siiccessfully teaches
people to read—-intensive phonics.

The National Cammission on Illiteracy Act will do much to shed Iight o the-
extent and causes of illiteracy. The illiteracy problem can be Solved. ~nd it
won't tok» stacks of federal money and/or hoards of educationat "experts.”

THOSE WG are Adilts and sannot read will need to be taught to read by privats;
i _becoming

NoI~PISELit literacy orgarizations. Children will be prevented from

illiterate by early and sole use of phonics in the pre-school, kindergarden
and primary grades. . Those who have turned to a life of crime can be taught
to_read vhile in prison and perhaps will then be able to find qainful ewloy-
ment. No lorger will Avmy manials have to be written cn a fourthegrade reading
level.

Our hopes and_prayers_are with yoa auring the 1111teracy hearing. With a nation
of non-readers, we are truly at risk.

735-2926

Sen, Sarbanes
seading Reform Foundation
Senator. E.
Gov. Baliles (va.) -
Superintendent/P.G. County Schools
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55_Cathedral Rock Dr,
Tt ioiral Rock Dr.
Sedona, Arizona 86336
March 12, 1986

The Honorable Augustus F. Hawkins

Chairman, Subcoim#tee on. . = o

Elementary, Secondary and Vocational Education

U. S. Houseé of Represerntatives_

Room_B, - 346,,C;,,R§gburn Building

Washington, D: Cas 20515

Dear Mr. Hawkins:

I_am_a_firm_supporter of Senator Zorinsxy's legislation which
seeks_to determine the causes of illiteracy. The Senator
should be commended for being the first one to ever suggust
that an _examination of teacher-training courses at our col-.
leges of education may reveal a major cause.- My own expsri-
ences_hav: convinced me. Therefore, 1 respectfully request
that my le-ter be included as testimony in the record of the
illiteracy .earing on March 20.

I am_ deeply concerned over the way our achools téach begimnners
to read. 1 have been a remedial teacher and a private tutor,
now retired. I have taught. many older students_to read, stu-
dents who came to me with theé usual &ducationally-disabled
labels. Yet, except for ohe Or two, these students would
not have needed my services had they been taught appropriately
in their beginning instruction. I have retrained only a _
handful out of the millions whose faulty begimning instruc-

tions contribute to ﬂiéi}:ﬂadm}att@?al and egononto handizaps.
Even the emotional problems_many of my students_exhibited_

because of their miserable experiences were alleviated once
they learned to read and write successfully;and. onca they
discovered that the problem was not something in herently
wrong with them.  Psychological scars _remain;- however.
They have lived too long with the sgo-damaging labels the
schools misplace on students’ inabilities to use the sight
whole-word method of reading instructions. HMost of these

students never. receive appropriate remediation. - The school's
answer to the" problem is more of the same and that usually
paid for through federally-funded programs. No one. questions

the method of instruction.

when I was fifty-four years of age, I returned to’'the uni-
versity to pursue-a degree in education. My aim was to be-
come -a teacher of reading, to teach the ao-called “"learn-
ing disabled” students, However,_ 1 did not learn to teach

reading successfully in any-one of the five: language arts
methods courses 1 was reguired to take at ths collegs of

education. Iii every courseé and in every sobsequant seminar,
the professors of education never. relaxed their determimed
and concerted efforts to persuade teachers to _avoid the .
teaching of phonicss We never heard of important reading
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method research-disfavorable to the whole-word sight method,
such .as:the USOE 1960 First -Grade Reading Studies, or the
important research iii Harvard Professor Dr. -Jeanne Chall's
book; - - ning to Regds 8_Great Debate (1967). Nor did
my_professors g

discussions;
Unlike my younger colleagues who believed their methiods
courses_had trained:them _adequately to be master teachers
of reading; I enrolled after graduation in a three-week.
phonics course sponsored by an agency outside the educatiocn
establishment, _The logic: underlying the phoriics method_of-
instruction told me. much about the reasons for so marny fail-
ures with whole-word sight_ instruction. _This_short three-
week course was all I needed to_start me on the way toc be-
coming a successful reading teacher.

e
ppreciate my citing such research in class

Does not all of this cry out for a close-up investigation?
If the stranglehold the colleses of education have on the

teaching of reading can be broken, we will have gone a.long
way- toward conquering illiteracy, believe me. However; . _
opposition will be great. The theologians of the education

profession Have a hiuge number of followers within their own
ranks “and influential adherents in the general populace.
So;__itr behiooves _every one uf our eleeted congressmen to
support Senator Zorinsky's tiiely legislationj to think first
of the mitlions of children who deserve a better start iop .
their _educational careers than the professional experts are
now handing them:_ _They should be asking, "Would there be --
an illiteracy problem if the experts were doing their jobsl"

Respectfully,; ) B
e, byl STkttt

Mrs. Elizabeth Dubbell

ccs Senator Edward Zorinsky
L. S, Senate .
Washington, L. C. 20510
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Harcﬂ i§, 1986

Hawkins - - - - -
Chairman, Subcommittee on Elementary,Secondary, and Vocational Education
United States House of _Representatives

Room.B 346 C_ Rayburn_ Building

washington, D.C. 20515

Honorable Representative Hawkins:
T would 1ike to_request_that my following comments be included
in the record of the illiteracy hearing on March 20, 1986.

I have been a teacher for the past_twenty years. For the last.

seven years I.have been in. the _field of Adult Education working
as Ehe lead_instructor of the GED Program at the Hennepin County
Adult Corrections Facility. Our students are the highschool

dropouts of several years ago...Students with average-or above
average ability who are reading far beiow functional literac y
levels.

Our_public schools have failed these students. -Research clearly
indicates that phonics based reading- programs. succeed in teachirng
the fundamentals of reading and _spelling. Yet for the past 30
years most schools Have employed the_whole word; . "sight method"
of teaching reading. It is_estimated that only 15% of our
schools are using the phonics method.

It is the phonics method that works! I wish that I could demon-
strate. the method. Ehat weé_liave been_gsing for_the past Year. __ .
ThHe program_ 1is entitled "Discover Intensive Phonics for Yourself."
Its author is Charlotte Lockhart, an educator- from Decatur,Ill.
The method is ingeniously simple and-INEXPENSIVE. The_materials
to servics an entire classroom cost $89.00.. Discover Intensive
Phonics_is a MUOLTISENSORY. approach. _Results are quick and they
last._ In_one hour I could give You an understanding of this

logical; sequential system. A system in which students..can ex-
perince ONLY SUCCESS. A system that teaches in FIVE MONTHS
what most programs take two to three years to accomplish.
I_whole-heartedly support Senator EdwarG Zorinsky's legislation
and hope that you and the members of your committee will do so
as well.

Sincerely; ,

Sue Bangert.
368 Margaret
wayzata, MN 55391
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175 S. Ridge Strest - Port Sanilac, Michigan 48469 - (313) §22-8110

Honorsble Ausustus F. Hawkins

Room B 346 C.Rayburn. Building
Washington, D.C. 20515
March 15, 1986

I_have been informed, Congressman Hawkins, by Senator Edward Zorinsky
you will be_heafing.witnesses on March.20, 1986. re-
[ ing the important issue of Illiteracy, giving attentien to its
causes and prevention.

I_wish to_submit_my testimony, atated herein, and have it included with-
in the official record of the Illiteéfacy Hearing March, 20 1986,

I have been a Reading Teacher for the past thirty years for the Public
Schools in the State_of Michigan. I am certified in both elementary

and secondary education - with Maater of Arts degrees in Reading In-
struction and Learning Disabilities. I 2w alIso thé author of an _In-
tensive Phonics Beginning Reading Seriea presently in use_in the_ Poft
Saniiac Elementary School District. My boo%s are being used in a

pilot program for the primary grades.

My many years of teaching experience in the claasfoos hava béan devoted
to the teaching of reading. I can state unequivocally that_the Inten=_
aive Phonlca Method is the only beginning reading program that produces
a_8uccedsful, competent and_l1iterate atudent. I have tried every

My extensive research and teaching experience have led me to the con-
cluaion that the cause of Illiteracy, which continues to.rlse each.
year, ia a direct result of the teaching methods presently in _use_ in._
th imary grades in our schools today. I alao know, from experience.
ahdiresearch, that the oniy way to prevent a futher increase in the

Illiteracy in this countfy is to Immediately abandon the "Look-Say*
or "Sight Method™ of teaching beginning. reading and InitIate. an
Intensive Phonics Method of teaching beginning reading for students

in geadas One, Two and Three.
I have concisely décdiantad evidance sUppoiting my reasarch in the Fors
of standardized test reaults, informal test reéesulta, student and parent

affidavits, statements from teachera who have used my Reading Series, .
and Adainiatrators in the schools where my Series has been implemented.

I_am_willing_ to testify and pressnt thils evidence .to your committae.
If you have _any comments and/or questions_ pia .46 not hesitats to
contact me at the above address and/or phone number.

s?ééf%??i'i' ; . 27f;2'*’*'

Ann Patricia Lane
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i Hamiltonm, Mt. 59840
March 15, 1986

Eonorible Auguatua F. Hnykiua,,,,,,,,,
Chaiyman, Subocommittee on Elementary, bocondnry nnd Vocational Education

Room B 346 = ____ __
United States House of Repreaontntives

Ho shington D. €. 20515
D¢..r Homorable Hawkins: )

I have been advised that there viﬁ i:e a i’:earing, March 20 of yoar
pubcommittes who-will hear witnerves relative. to the National Commission

oa Illiteracy. I should Iike to aave my testimony included in the record
of the hoarilig.

____ In tHe Merch 7 issue of the K _ssoulian; Secrstary of Education;
iimq- J. Bennstt comsiented on_the report; 'What Works: Research About
Tassking and Learniug." _He recormended teaching children to read with
phonics--lsarning to recognize the pounds that-combinations of letters
sake rather than the look~say approach of recognizing whoke words. I agree
that this is the only sensible way to teach students and non-reading adults.

. rom my experience I have found that even adults who bave not been
‘taught to in our public schools learn to read very quidkly with
intensive phonics. Why wvaste the tax-payers' money using the ocut-dmted,

insffective, lock-say system which does not work with. many childrea and
which is responsible for the large number of illiterates? With intensive
nics all children in the first gra pt Tor & very few who are

phon
severely rdurdod. should be haeponaone Teadaers.

- Uninri‘li o8 and conogoa should_ train. proapgctiu tenchers to use
iftensive pRenics im &1l grades. A knowledge of phonics might be included
in the suggested tests_for all temchers. _School boards could supply in-
sarvics training fer their teachers by phonetic experts recommended by the
Reading Reform Foumdation, This could reduce the cost of education for
the taxpayers by eliminating many of the expensive workbooks and spelling
books and most of the Chapter One remedisl rrograms.

Respectfully )
1Bl :é/Maﬂd—

Pauline E. Garneélla
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Patricia D. Jenkins
P.0O. Box 575

Bules Creek, NC 27506
March 25, 1986

The Honorable Augustus F: Hawkins, Chairman
Subcommittee on. Elementary, Secondary
- and Vocational Education
U.S. House of Representatives
Room B 346 C Rayburn Building
vashington, D.C. 205i5
TESTINONY RE THE ILLITERACY PROBLEM

Dear Mr, Hawkins:

Senator Zorinsky's letter informing me of your March 20

just caught up with me where I am visiting in England. I do
hope my testimony will reach you in time to bs insluded in the
record,

I am a former elementsry school teacher, a graduate of
the ﬂﬂi&é;éify of iiéﬁigan School of Bducation, a mother; and
now a grandmother. Prior to 1665 I taught children from the
poorest inner city schools of Detroit to the weslthiest
suburbs. My husband is a professor o* law, &0 our interest in
and concern for educatlion remaine keen.

For many years we have beain distressed over the obvious

decline in reading, writing, spelling, grammar an. vocabulary
particularly evident among public school children. We
recognize that people who cannot read well cannot wiits well.
And those who cannot write well cannot think clearly, for it
is the practice of putting thoughts on paper that organizes

them into coherency: NG one does for Pleasure that which is

128.




O

ERIC

Aruitoxt provided by Eic:

124

patricia D. Jenkins - Page 2

painfully difficult. Poor readers avoid reading, thue
developing etunted vocabularies. Sluce worde are the building
blocks of thinking; thoss with poor vocabularies then bacome
non-readers have ample native intelligence. The &ource of the
problaem lies elsewhere.

I‘'1l1 not take your time to relate the seriocusness of our
fiation's iflliteracy problem. i am sure you have ample
evidence of ite alarmling extant. The dollar coet to our
welfare programs and in unrealized prodictivity is baeyond
calculation. <¢I refer you to Michael S. Brunner at the
National Institute of Bducation for specific statistics.) But
ths cost in wasted lives is even more tragilc.

Viile the sducatiti c&tablishment 1& only too happy to
epend countless dollars on developing and selling an endless
array of “new and improved” programs for the teaching of

reading,; accompanied by an army of reading consultaats,

(except for a few brave isolatad scholars) refuse to admit
that the Look-Say méethod of teaching reading, is fatally
flawed. They cling to it tenacicusly. This is not surprising
when one considers that professional egos and incomes are at
stake; that book publishers have a large vested interest in

controlled-vocabulary, dumbed-down textbooks; and that rare
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now is the tascher who knows any other way to read or to teach
reading.:

Teachers have had drummed 1nto them that & true phonetic
approach to teaching reading is dull, inferior, and S5 omn.
They have not been told that in every one of the 124 recorded
comparison studies of iaﬁk—Say vs. Intensive Systematic
Phonics ng Sfﬁay Showed Lock-Say to be preferable when
studants were tested at third grade or Beyﬁﬁa; irUG; Look-Say

children may appear ta get off to a fast start "reading.”

However, when the number of words begins to outpace their
ability to memorize configuration those who do not have a
natural aptitude begin to fall behind. This usually tagisis to
show up by ~bout the third grade. At thic point the desire to
read wanes as the students fael themselves drowning in a sea
of meAningless print, and behavior probleis increase. They
are then shunted into "remedial” Slasses where they recelive
more intensive instruction, generally using the same methods
that caused their problens in the first place. Is i& any
wonder they begin to look forward to escaping school at tha
fIirst opportunity.

Many of their bewildered teachers also contempiate
escape, frustrated with 'rying to teach classes of children
who may have a range of reading ability spanning eight gradss
or more. WVorse yet, many teachors actually bolieve they are
féaéﬁihg phonics because a smattering of phoHics is scatterad

through the teaching guide - or a Program uses the word

59-608 0 - 86 - 5 130~
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nphicnice” 1n 1ts titls (such as "analytical phonics,”
»intrinsic phonics,” or "gradual phonics"”) to pacify while
actuaiiy relying on the Sight or Look-Say method. Children,
not knowing what systematic pPhonics instruction is, insist

I sympathize with those teachers and parents. I have
been thera. I have been the mother of a child who needlessly
Struggled through school. By the second grade I knew my sou
was in trouble. I asked that he be held back a year, but the
school would not agree to this because he was tall. I tried
to help him myself, but at that time I knew nothing about
taachisg phonics systematically. In fact; I knew nothing
about teaching reading at all except what was given in the
Look-Say teachers’ guide. No course on the subject had been

offered me at the University of Michigan. I had been

but; In spite of my being an elementary teacher, it never
occiirred to me that in firet and second grade my son had never
been taiught Anyth! ng about the connection between the letters
and the sounds they represent. I would tell him, "Sound it
out.” Because he had a hearing deficiency I assumed that was
the reason he had trouble distinguishing the sounds the
letters represented. He exhibited the classic symptoms of a
Look-and-Guess victim He would approach a word with eyes
skipping around hunting for any ¢lua; he ?éarréﬁgéé letters or

syllables; he guessed by context; he skipped words he couldn’t
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read; Le wAS a dreadful Speller and, naturally, he hated

writing. Homework time was battle time. It never dawned on

me that he had had no phonics instruction in those vital early
grades bectuse I knew no other way to read. But for the rare
exception; today's teacher knows no other way €6 read than
Look-Say (by whatever auphemistic name it is cailed’) And no

other wAy to teach reading.

together in the Spalding "Writing Road to Reading" intensive
i mIeiD Mo TTiT— T m—— o - - Jangeage - - -
systematic phonics approach to teaching &all EB%EE%% skills
ircluding reading and spelling: Though Tow's hearing is worse

now €han when he was in school, he had no trouble catching on.

to the English language - that, contrary to popular myth; only
about 5% of our words deviate from the phometic rules of
spelling - and of these 5% generally only one part deviates,
not the whole word: English is not the great hodge-podgé it
15 iiade oGt €G b by the "axperts.” It was at this time that
iy son said to me, "Mom, you used to tell me to sound it out;
and I didn't have any idea what you were talking about. When
I came to words I didu't know I'd just guess or skip over
them.” (How many of our school childres are dolng the same
while we wonder why comprehensicn is low?> Ny son is now
Ségiﬂnihg to teach hi= 3%-year-old son the sounds of the

phonograms, an exercise my grandson thinks is great fun. We

132
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hope to have him reading before he starts school so he will
not be ﬁahdié&pbé& the ;;; his father was.

VWhat must we do to reslly attack cur mation's illiteracy

problem and avolid exercisSes in expensive fUfility?

1. It is clear we cannot rely on the professional educators
to voluntarily throw out their half-cemtury reliance on
Lock-Say, for "there is none so blind as those who will
fiot see." Congress can stop wasting billions of dollars
oh way-out e@xperimental programs SUCh as Till the catalog
of the Educational Diffusion Network, and start diverting
some of those funds to instruct those in our colleges who

phonics works: Affer all; these professors are now as
HMUCh victims of Look-Say as my son. They cannot
be expected to teach that which they themselves do

not understand.

2. Congress must stop encouraging reading remediation by use
problems in the firet place. Presently we are throwing
away good money after bad, guaranteeing a high failure
rate and demoralization among young and old who try to
get help. When 95-99% can learn to read adequately.
through phonics instruction it is pure folly to continue

teaching with a rathod that has no better than about a

Pk |
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2. Continued.

3.
What good are retraining programs for those who have
never been trained and who cannot read a textbock or even
the directions and warnings on their tools?

4. Congress can require phonetic literacy instruction of our

federal prisoners, the vast majority of whom are severely
reading-deficient; if not totally illiterata. They are,

after ;11; a é&i%ivé audience. These model programs
could then be copied by tha stats penal authorities:
Such instraction would not only be the cheapest form of
rehabilitation effort, but likely the most effective in
restoring self-esteem and the ability to hold an honest
job when prisoners get out. Giving credit taward parole
&661& éé;%éiﬂi? eﬂhanca mofivafién fé iéé?ﬁ: ﬁ?ﬁéd
forces semi-illiterates could also benefit from phonics

instruction.

Fational Commission on Illi%é;aéy to focus upon the need
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5. aﬁi’itiﬁUGd.
for improved resaing Instruction In all respects,

including the teaching of teachers.

There are, of course, many other things that can be dome,
but the above would; I beliaeve; make a good beginning -
proving that our citizens are not too stupid to learn; and
£

Gspact the citizens

Y]

hat there Is a batter way to teach. I
and well-intenticned teachers could take it from there.

Thank ybﬁ for this opportunity to suLmit my thoughts and
experiences on this vital subject.

Yours very truly,

Mrs. Robert A. JenkIng

cc. The Honorable Edward Zorinsky,
United States Senator

135
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2912 North Cole Road
Boise, Idaho 83704
March 11, 1986
The Honorable Augustus F. Hawkins; Chairman,___ _. __. _______ _
Subcommittee on Elementary, Secondary, and Vocational Education
United Sfates House of Representatives
Room._B__346C. Rayburn. Bui 1ding
Washington, D,C. 20515

Dear Chalrman Hawkine:

I understand the House Subcommittes oi Elsiientary, Secondary,
and ‘ocational Education_will hold a hearirg on causes of 1I1it-
eracy with emphasis on the methods of teaching reading.

cluding college graduate coursas_for teachers, I should like to
emphasize the need for an in-depth study of the_teacher education
program. -We continually blame teachers for illiteracy when it _
is-the college education depariments that should be held account-
able; . Teachers. should not_ be blamed when they have-nct been
taught. Our teachers' colleges (in so_many cades). fall to teach

honics. I was_not taught phonics_when 1 was earning my Masters

n-Elementary Reading-Education. Phonics was mentioned inciden-
tally as one-approach.- Without a strong emphasis on-lotters, their
sounds,_and_then blending.thoss. sounds. to form a word, children
are lost when trying to decode unfamiliag words.

_._As_a retired réading consultant and teacher at all levels, in-

--I.read where ten- thousand teachers in Texas will Probably
fail the Teachers’ Literacy Test given in that state. -Isn’'t it
because they were not given the proper training in théir re-
spective teachers' colleges?

I hope you will use this letter to emphasize the need for

preventive methods in teaching. Millions of dollars would be

saved for remediation if we could prevent the probleis in the

first place.

Very truly yours, -

> PPy - D .

A ersse ﬁ?f NZQZa;;ﬁEa;),
¥innle R. Thomas _ ... ___. .
Retired Reading Cunsultant
and former Trustee Af the
Bolge-Independent School
District

cci: Senator Edward Zorlinsky
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March 13, 1986

Honorab'le Augustus F. Haw‘lglns, Chairman

Subcommitiea on Elementary; Secondary, and
Vocational Education

United States House of Representatives
Room B 3Li6 C Rayburn_Building

Washington, D. C. 20515

Honorable Sir:
This letter ta to be constderedmy endorsement of Semtor Edward

Zorinsky's bill to establish a National Commission of Illiter-

acy; which I understand will be under discussion on March 20.
Please include it in the record of f,his hearing.

As I have written Senator Zorinz;ky, our family ta presenth
into the second generation of non-readers, due, I believe, to

the "new" method of teaching: I can't believe that non-readers
were Juet an unknown quantity when the "phonics" method was in

use.

Recently I went with a group of Church Women United to visit. our

Alamada County Juvenile Hall: The case worker giving us the
tour offered the information that most of the boys at the facil.
ity were poor readers. The fact that they ended up there un-
doubtedly is related to their poor self-imags_brought on by

educators putting them down, when, in my opinion, it is the

sducators that are Ietting our whole nation's kids down by not
providing them with a learning experience they can handle.

It is my hope that you and the other members of your committee
will support Senator Zorinsky's legislation.
Yours truly,
Vol .
Mrs. Robert C. Harreschou
1782 Via Redomdo . _.
San Lorenzo, Ca. 94580

ce: Senator iorinsicy
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17215 Thompéon Rienue -
Redaterstowi, Mo
21136 .

liarch 12, 1986

-— Below .
RE: Testimony 2o be dncluded in the xecord of
Zthe Mdrch 20, 1986 Jlllteracy Hearing.

Dear e Hamkina:
_Senatox Edward Zorxinsky has tha inkekest of thie

countey and lts _citizens at_heart ond J tenst you and youx commiiies
widl aupport his leglelation on Llliteracy: 7

L dn 1085  firet becane elecirified 4 a esmandous
dack ia our educational syotem when a businese executive complained
hat the klds just out of highachool applying fox woak in his insux-

olutely dlogucted. Since that time J
have accumulated a conelderalile amount of gensralized expealance andk _
histosical kisuledge of what lead up o that executive’s consteanation.
soo i o % seens Hhat ln the 79305 tha "Look-Say" mathod of
teaching reading supplanted tha phondec oyotem that began ocur olide
dnto dllite _dbacaues, as ons w nown edux . ool

system can _cauce aseociational confusion, dgolexia, otre 2ephosynbolla
and .othex xeading dleabilities: This "Look-Say" aystem wae oxdginally

concocted £or the _deal and duml in the 18303 Lut wae dlscarded Iy them
and aejfuvinated in_the 19300 io bie_foisted on ouk noimal childuan. - i
Look-Say wae exposed in 1955 Iy "Why Johnng Can’t Read® and agaln in
1981 By "Uhy Johnng STILL Can't Read.” 7 might alss mention the ad-
alralle wokk of Dax. NMarla Montessorl; the Jtalian Educatox who used.
students, The good Doctor and her philosaphy however weks over~widden
in the earxly 19005 by Dewey and his abjective of soclalizing ths cAlld.
,,,,,,,, . "Tlaxe dae only two lasting gilts we can give 4o _our
children. One s iﬁéﬁ—-&ﬁi’%#ﬂia, _winge. %c _naed _the koagts of

"Phonlce Fiast" so that minda can gaow tha WINGS to think foa _thamoslies
Please give heart-felt consideration io the albove facts and o the many
potential ox alieady intellectually otuntad individuale whose Uves
you will affect by the legislation you enack.

Sincerzly,

cc: Senatox 254.{,]5}_&_
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Emerson, Iowa. 51533
March 16, 1986

Honorable Augustus F. Hawkins .
Chairman, Subcommittee on Elementary,
Secondary, and-Vocatiomal Education
U.S. House of Representatives
Room B 346 C Rayburn Building
washington; D.C. 20515

Representative Hawkins:

Please enter my testimchy into the record of the hearing on
jliiteracy to be held March 20,-1986. I urge. your support
of Senator Edward Zorinsky's bill to establish a National
Commission on Illiteracy. Thank you.

Yours truly,

ety Fecnro

Xathy Lunn

enc. .. L A
¢cs Sen. Edward Zorinsky

139
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March 16, 1986

Members_of the House Subcommittee on Elementary, Secondary,
and Vocational Education:

. Five years ago, because of my growing awareness of the
inadequacies. of our public school system, I became involved

in 4 movement to try to change local school policy and pro-
grams. The following are two letters sent to the local

paper concerning my feelings on education. I would like to

enter these in the records of this heaing:

Dear Editor:

__=_ When I was in school years ago (20), the school was also
more than the basics. We had kids with problems_at_home,;

but they were not allowed to yse,thigﬁas"gnﬁexguse not to
learn. The -teachers and administrators were kind, under-

standing and helpful, but learning was foremost.

Sehool lunch was delicious and nutritious. No junk
food or snacks were furnished by the achool:
.......The_teacher was always sympafhefic to a sore finger or
alarmed at a broken bone.

___ We were taught our values at home but the school was
expected to also keep the morals high; to expect manners
and to téach respect for others.

.. No gne minded delivering a message or even letting the
child call home if necessary.

_____Everyone was glad to organize @ sporting event or a
dance because the whole community got involved and excited
aboutt it.

_____ As far as being boliced, we had a thing called discipline.
They knew where. we were supposed to be at all times and if we
weren 't there-they certain’y would find out why. At study
time in the classroom silence was demanded to make the

best esnvironment possible for concentration. There were

rules, and if caught breaking one, you: would receive the con-

sequences no matter who you were. However much punishment

was done at s¢hool you got twice.ads miich at home. The
punishment was_ usually fair and the parents had no reason
to complain about it:

_._I:There didn't seem to be as many emotionally handi-.
capped,. educationally handicapped; slow; or. fast. students.
liaybe they weren't so ready back then to categorize a-child.
The parents, also, weren't so anxious to admit.or believe
that if their child didn't learn that he was either sick
or his memory span was too short to retain what was learned.
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. if a child did not do well he got a bad grade (maybe

even_an F) so a parent would know and could help do some-
thing about it. _Papers, including tesats, were sent home

.50 Mom and Dad could follow the progress of their kids.

. . The teachers and parents expected a child to keep up
with the class-and if he didn't, a little more time was
spent on explaining the problem or making a lazy _child
work. They did not let the student cop out by letiing him
slow down to a pace that was enjoyable and easier but not -
necessarily best for learning. The smarter. or faster ones
wereﬂgivenfasgign@gntswtgﬁdig7ﬁéépgr into the subjects, do
reports; or do more problems to keep them busy and learnirg.

_ Teschers demanded and:earned respect from students
and parents. Thay were gladly given this because everyone
kniew the responsibility and difficulty of their job. They
also would help to weed _out_the.incompetent. teacher; know-
ing that he or she would reflect on them.

Subjects were put in the school to aid the child. in

the learning process and to prepare them-for life. - They were
not put in just to make the school look like it offered so
much. The curriculum was set up to aid the student NOT to
make an administrator look good in the eyes of his peers.

T TEACHERS! Iet us help_to. get_ things back the way . _
they were. Changing methods and texts constantly and spend-
ifig-more -money is not necessarily progress. Being an_adult
i8 learning from our migtakes. Maybe if we quit. blaming

each other for the problems we can do what we both want.

matter what obstacles you have to overcome. We must let a.
teacher_teach_the way he or she knows will work. let's get
polities out of the school and put learning be...e anything.

There are parents out here that want to help you no

. In answer. to Mr: Monroe's questions _"What do we expect
from the _school?" I say. a good education without a lot of
excuses for notgetting it. Anything less is an insult to the
teacher and an injustice to our children.

-
o
-y
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Dear Editor:

... .1 would like to_explain; for. the benefit of those.who
do_not_guite undersitand;_the difference.between a phonics-
first program (Lippincott) and zn eclectic or look-say method
such as the Girm series we now employ.

.. As Mr. Wolski reported, the Lippincott program starts
with the short vowels and a few consonant soudds. When
learned, these sounds enable the child to decode (sound out).
62 percent of all words. The Lippincott program teaches most
of the phonics elements from X through third grades.. A
child reads_independently sooner; which. 1savés fourth
through sixth grade to perfect his reading and compre-
hension skills,  As evidenced by-comparing the Ginn and
Lippincott books,.we.see.a much larger reading vocabulary
by sixth grade with the Lippincott program.

- - Now, to try and explain our Ginn reading program:_
Realizing that most parents are conscious of the need to
teach phonies, the Ginn Co. has_provided_some. of the ele-
ments, therefore making it difficult to see the difference.;
This is the reason that when you go to conference the
teacher will undoubtedly say "We Do Teach Phonies:" As

I said_before, the. short vowels and a few consonants enable
a child %o_decode 62 percent of the words; however, with
Ginn:a. child is expected to start out reading words such
as. "duck” and "park" long-before anlexplanation of these
variations are given. This means these words must be
memorized in order for the child to read them. _If each.
letter were taught as a phonetic unit it would be ppssible
to read them without memorizatisn.

.. Individual vowel sounds are not stressed evcn thoiigh
taught. The blending (putting these sounds togzether) is not
concentrated on in the early grades. Prefixes, such as
“ex";_that wonld be. taught early in the phonics program;s
are not taught to the student ugtilﬁfiftgwggage"with;Ginn.
Phonics instruction goes all the way through civta grade
with th: Ginn series, way beyond the age a child should be
an independent reader. We are told by Ginn thac a child.
cannot read a word unless he knows the beginning and ending
sounds. These are dwelled upon in early instruction,. but
the middles (vowels) often seem to be forgciten. -Although
the phonic elements_have_been sprirkled sporadically through

seven grades; memorization of whole words is the key to this
series.

I have been told by educators that a phonics first
program-is too difficult and boring for a small child; that
alXl words are not phonetic; that children must read first
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before they learn the _sounds; and that this method can never
work. I.have observed children of varying ages belng taught
phonics - first:  Never did I hear a child say that it was too
hard. They just got to work and did it. -~All words are not
phonetic but these are fewer in nufiber than most people
believe. A few sight words are -learnec everyday; but the
majority of words can be.decoded. -If we adopt this
Lippincott series the children could be reading short.
sentences by the middle of their kindergarten year which

is certainly much sooner than they do now.

. _1 have .seen a.phonics-first_program work. It has = _
helped kids. seemingly lost inm our present system. I have
alBo feen-five-year-olds that are starting. to read and
enjoying it. The ruies. are. learned and built_iipon system-___
atically. It is work, but-the rewards_are great. Iet’'s rot
sell the children short. They aie willing to work if they
can see the results.

: As many: studies hzve shown; if a child's interest  --
in reading Isn't cultivated early he may well be turned off
forever: With one-third_of_ our second graders scoring 35
percent or below in the basic skills _and Gates Reading
Tests, it seems apparent to me that_our_ Ginn program is not
working. Iet's look for sorgthing better.

to be made -in_our_ public schools,.no amount of letters or
Togic seems to make any difference. Parents are at the
mercy of ancinstitution that seems to_ignore the wants of
the very people that pay the bills and have the children,
Please support Sendtor Zorinsky's bill to establish a

National Commission on Illiteracy.

Kathy Luan

Emerson, iIowa 5i535
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PLEASE INCLUDE THIS LETTER IN THE RECORD OF THE ILLITERACY
HEARING, MARCH 20, 1986

688 Eleventh Avenue NW
New Brighton, MN 55112 (612 636~5761)
March 20, 1986

Honorable Augustus F. Hawkins, Chairman } o
Subcommittee Oh Elementary, Secondary, and Vocational Education
United Statées House of Representatives

Room. B 346C Rayburn.building

Washington, D:.C. 20515

Please support Senator Edward zorinsky’s National CoriisSSiGn oh

Illiteracy Act. As the mother of 6 children I assife you Ehis
act_is sorely needed. My husband and I teach our children at
home so that we will be certain that our children will know how
to read and will, in Zact, read.

The publishers of the large basal sight-word readers believe that
the .English language is disorganized and difficult to learn and
£0. teach. Many- ed: .ators firmly believe that therefre a
percentage of.children who-are unable to learn to read. What is
astonishing is that any children can learn to read under such
circumstarnces.

We must let parents and classrooi teachers khnow that phonics-
first is the secret to producing readérs. I do no know of
anything more important to the future of oUr Country than-pull’ng
ourselver out of the jilliteracy pit we have dug. Poor children
can learn to read; children of broken homes can learn to read;
all children can learn to read!

Please support Senator Zoriasky and let s met moving.
Thank you.
Sincerely yours,

Lregenin

Ellen Loegering (Mr€. Kenneth
A Home Schooling Mothér
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Martha C. Brown
2948 Willow Road - - -
Homewood, 1llincis 60430
{312} 798-1609

The Honorable Augustus F. Hawkins
Secondary, . and _vVocatiofnial Education
United states HousSe of Representatives
Room_B 346 C Rayburn Building
Washington, D.C. 20515

Dear Congressman Hawkins:
As a former high school and college teacher; as a parent, and as

an education writer, I have been a close observer of our public

schools for more than 25 years. Research for my recent back
gchoolwise -a handbook to help parants deal with children's
school problems, put me ir toucl with scores of parents,
£eachers, administrators, and educntion rasearchers across the
United states.

I _am_pleased_that the ccngress. i8_conductiig _hearings on. the -
problem of illiteracy, whica results in a life of frustration for
8_growing number of adults_in this nation. The one. third of our
adult population which is_totally or functionally illiterate -is
more likely to need welfare and more likely to be involved in _
crime than are adults who can_read. Becausé@ we have compulsory __
schooling; *he vast majority of our adult jilliterates hzve spent
at least eight years in the classroom. A large number have high

school diplomas. Illiteracy is therefore an educationai problem

before it becomes a social vroblem. While I agree that we must

make every effort to help acult illiterates learn to read, it is
also essential that we find out why the illiterate adults who now
need our help were not taught to read in school.

Lack of mona@y is_not the. answer. We lead the develcped nations in
the proportion of our national resources devoted to education, as
waell as_in the proportion of adult illiterates in our soclety.
Two million illiterate yourig adults emerge from our schiools each
year.

Reading is_the pumber one problem in U.S. education today--&t _all
levels of schooling and in all types of communitiea. Am untoid
number of children leave elementary school with such poor reading
skills that they require what a spokesperson for the Council for
Basic Liducation has called "dumbed down" textbooks in junior high
and high school. During the pas*% fifteen years public schools

s
o
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serving all.types 5i communities have asked publishers for easier
books iri all academic subjects.

A history teacher in a suburban public high school cited asg bein~
one of the 79 hest in_the United States comblained to me that
when teachers wexe grantesd sabbaticals ii his school they were
urged to_take courses_in teaching raading, rather than in their
subject ‘areas. Reading prcblems are not cornfined to the inner
city.

College students are also handicapped by inadsquate readinig
skills. I began teaching underoraduate writing courSes in a Big
Ten university twenty years after I graduated from college.. I was
shocked to find that the textbuok for the course, desigried for
averagae freshmen and gophomores, was written at_a level once
considered appropriate for sixth grade. My students had _. .  _ .
difficulty reading samples of writing by authors_which used to be
considered standard fare for college undergraduates. A npumber
also had problems . understanding ordinary newspaper editorials.
Instead of assigning this material as homework, I often found it
necessary to l1éad students through these readings paragraph by
paragraph. My students came from middle class homes and many had
been edvcated in publiec schools considered to be better than
average.

Are children in the United Strtes_less capable.of learning to
read than are European or Asian children? Are today's children
iess_inteliigent than students attending U.S. schools-thirty or
forty vea ay0? Common sense_and other evidence {including the
need-to revise the average score upward on_a widely used
%ﬁtélligéhbé test in 1972, tells us the answer to both questions
8 "ha; ”

why, then, do tws milliotu moxe illiterate young adults emerge _

frcm_our schools €ach-year? Why are millions of children _said to
be "learning disabled" in reading, despite the lack of any
scientifically valia €est for identifying this m¥sterigus”malady?

er textbooks

Why do_average children from good. hoies -need eas
than their parents and ;randgarefits used?
Lducators often say that if children have difficilty learning to
read it is because they come from homes where parents are
illiterate or do not.take the time to read to. them. Educators
h2ve convinced many in the media and many citizens and
legislators, as well, that uncaring parents and poor environiient
cause the illiteracy and other reading problems_so_pravalent in
our nation's public schools. Yet I have heard complaints from
scores-of-parents in all parts of the United States who are
themselves avid readers, parents who have diligently read_to
their children at home; still, their children have developed. .
serious_reading problems. -Conversely, studies have shown that a
number of inner c¢ity publié schools in Houston, New York; and
Philadelphia, have achiavél a success rate of 80% in teaching
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reading and other basic skills to poor and minority children,
regardless of their home life and other out-of-school factors.

proposition that lack of abili -y on the part _of American -
children, or poverty, or-undesirable home life are to_-blame.for

this nation's shameful illiteracy. Instead, we should ask why

me- inner city public schools have a high rate of success in.

teaching poor, minority children_to. read, while in other public _
schiools .serving the same types of children, as many as 70%_of the
studerits. are. reading one .or more.vears below grade level and 40%
are feéaing £wo Or more years below grade level.

the_method uged-to_teach re » successful cchools
teachers use girect phonjcs (also called "code emphasis, "
"intensive phonics," "phonics first," or "“synthetic phonics"). In

the other schools, teachers use inﬂizggt_phgnigg (also called

"meaning emphacis,” "eclectic," "psycholinguistic," or "analytic
phonics").

It is important to understand the differences between these two
methods of reading instruction. In direct teaching of phonics,

children learn at -the very beginning--before they read

'stories-~the B8ounds of printed letters:and letter combinations

and how to _pronouiice. words made up of these sounds. They learn
these. sounds. systematically. For example: consonant sounds. ___ .
(p,t,Xx, atc.) short vowel sounds (e as in "wet,” a as _in "bat"),
long. vowel sounds_ (i _as_in_"fire"), and_so_on._ Once_they begin
reading stories, they are able to tackle new words by sounding
them out (decoding).

In indirect phonics; the teaching of sounds is not deliberate and
systematic. Children are taught letter scunds only after they

are taught to guess at the meanings of words by their shape or by

their use in a sentence and to memoriz~ list

words." Instead of teaching all the leiter sounds when- children
first begin learning to read, the inZirect phonics-method spreads

the- teaching of letter sounds over several years. Because -

they leave school functionally iIIiterat -~unable to use . a. phone
book or read a medicine label. oOther children have difficulty .
Yearning science or social studies because_they can't understand
the_textbooks. Still others taught by indirect phonics find _ __
reading such a_disagreeable task that they avoid all reading not
required for school work.

More than 100 reenarch studies have shown that direct phonics is
superior to indirect phonics with its heavy reliance on word
guessing and memorization. Dr. Jeanne Chall of the Harvard -
Univers ty Graduate School of Education and author of Learning to
2at Debate, updated edition (New York, McGraw-Hill,

-y
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1983), states tdat_all children learn to read better if they are
taught direct phkonics.

Despite this overwhelming evidence in_favor of the direct phlonics
method, it is used by orly 15% of public schools in the United.
States. The other 85% use indirect phonics, the method proven to
be less effective. Because indirect phonics stresses the. .
look-say techniques of word memorization and guessing, rather
than teaching children to_sound out words, it is_justly called
“phony phonics.” Unfortunately, the public is unaware of the ____
vital differences between phony phonics and real (direct) phonics
teaching. When parents, journalists, or legislators ask the

people_in charge of our public schoole how they teach reading;
they: aImost invariably answer, "We use phonics.® In all but 15%
of the cases, these school people are actually referring to phony
phonics.

Children of all abiities in all types of communitie- throughout
the United States_are the losers in this confusion- about reading
methods. Inner_city and minority children are usually.the biggest
losers when schools _use the wrong:teaching method.. While middle
class parents may be able_to provide tutors for children who have
reading problems; or may succeed in getting the school to provide
special help, poor parents can't afford tutors, and they may lack

the self-assurance necessary to get special_help from the school.
Despite misteaching of reading, middle class children often Iearn
to read well enough to get by, while poor children often do not:
If the vast majority of our children, regardless of backgx.und; .
are capable.of learning to read, and if research has proved that
direct phonics works best, why do only 5% of our public sch
primary_teachers use -this. method of -reading instruction? our
teachers do rnot usé_direct phonics in tea

ching children to read
because they themselves have not been trained to use this method.
Despite the_research_evidence that dii'ect phonics is the best
reading method; despite onr growing il.literacCy problem, our
colleges of education continue to tra'n prospective teachers and
curriculum planners to use indirect ptonics--teaching children to
memorize and guess; with only a smattering of phonics.

1't blame teachers for poor readins_instromction. Their. .

e professors and the school district curriculum specialist
tell them to use indirect phonics. The curriculum specialist alse
chooses -the reading books. Not surprisingly; the books are bassd
on the indirect phonics mehtod. Like the general public, most
teachers are hot aware of -the difference between this phony
phonics and. real phonics - instruction. Many work very hard; _
unaware that.they- are using the wrong method. Occasionally they.
get fed up with the poor results of their efforts and look for a
better method on _their own. After they have had training in.
direct phonics; I've heard a numbér. of these teachers exclaim,
"Before I took this course I thought I was really- teaching )
phonics all along!" one teacher who switched to direct phonics
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after having used the other method for many years said: "We did
nothing but sounds until December. Then-we flew through the first
few readers. I loved 1t! Every teacher [in other.  grades] in the
school could spot the students who had been in those classes,
they read so well."

An overview of_the research_and my interviews_with parents;
teachers, and leading education_specialists has_convinced me that
we have all_the_ingredients_necessary to Prevent illiteracy.

and .the_other_reading problems which stand in the way of real
reform in education:

1. our spending for education is adequate.

2. The vast majority of our childremn in all types of Communities
are capable of learning to read in regular classrooms.

3. We have fore than 100 research studies which point to direct
phonics as the best method Of teaching reading to all
children.

4. our- primary teachers.want to do a.good job. of tzaching
children to read. All they nsed is the correct method.

5. Parecrts: care about_their children's_ reading. When children
have_reading_problems; parents_who can afford it get help from
private_tutoring_services. If parents were _not concerned,
tutoring would not be a growing business. Poor and minority
parents_try to get their children into those few inner
city public schaols which teach reading successfully. :
Some struggle to send their children to city parochial schools
or to private schools operating on a-shoestring, where
teachers use the direct phonics reading method.

6. children want to learn. Every one of thoseé millions. of adult..
illiterates was once a first-grader eager to learn to read. We
should blame the teaching method--not the child or the adult
who can't read.

why, when _we have the necessary:ingredients to teach_children__
to.read, .do public schools still fail to do _so, and_instead add
two million adult illiterates to our population each year? The
evidence strongly sudgests_ that the Primary reason for illiteracy
and our other seriocus reading problems is that our colleges of
education promote ineffective classroom methods and fail to train
prospective teachers to use direct phonics. Worse, education
professors tell future teachers that if children are taught
direct phonics they will be “word callers,” unable to understand
what they read. I heard this arqument-against direct phonics from
nearly every primary teacher I interviewed. Yet the foremost -

researchers in reading all say that-this argument is false. Dr:
Chall quotes a study which states:."We have_yet to encounter a -
student who could decode [sound cut words) fluently but failed to

e
o
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comprehend." Decoding is what children learn to do with direct
phonics.

While I do not suggest that this committae ignore the need to
treat the symptoms of the reading problenm by helping illiterate
adults, I believe it should alsc_give major attention to the
prevention of illiteracy. It is far asasier and less expensive to
teagh”cb;;dren”tQWrggd,go;:egtly,iu,ﬁhé,riiaf;plaééfthah it is to
remedy the problem by teaching illiterate adults after they have
experienced the frustration of trying to function without reading
s8kills in our society.

I wholeheartedly support Senator Edward 2orinsky's_proposal f£or

A National Commission on Illiteracy, which wecuid focus on

preventing illite-acy. Please include my testimony in the racsrd

of the illiteracy hearing scheduled for March 20, 1986.
Thank you for this opportunity to express my views.

Martha Cluverius Brown

copy: Senator Edward Zorinsky
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21457 E‘ Gx‘iﬂdmnnc Rd.
Grand Blanc, Michigan 48439
March 18, 1986

Honorabie Augustus F. Hawkins; Chairman

Subcommittee on Elementary, Secondary, and Vocational Education
United States Housé of Representativen

Hoom B 346 C Rayburn_ Building

Washington, D.C. 20515

Dear Sir:

Attached 13 testimony in regard to my reacfions n.nd

views concerning the problems of illiteracy in the United States.
These views are arrived at as the result of more than thirty yeers

of experience in_the teaching of English at the secondary level in
Michigan public schools.

- I should. s.ppreciate this testimony being included im the
record of thé_illiteracy hearing of March 20; 1986, before _the Sub-
committee nn Elementary, Sécondary, and Vocs.tiona.l Education.

SIﬁééi'nly;

Carol Applepate (Mrs. John)

ERIC
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" travesty of education.

PO ANDRESS THE CAUSES AND PREVENTION OF ILLITERACY

- Submitted to the Subcommittee on
Elementary, -Secondary, and Vocational Equcation
by Carol Applegate, of Grand Blanc, Michigan

__._.__ _Information concerning illiteracy in the Utited States continues
to shock and disturb; both because of the enormity of thé Hrobléd and be-
cause the number of those vho must be classified ms 11liteérate continues
o increase in spite of the vast amount of money and time spent in remed-

A&l Instructlion at every level, It should be obvicus that remedistion 1s _

not. the answer; the problem of {lliterucy must be addressed by methods that _
vill prevent 1t, rathér than vaiting for the time when those who are 1lliterate
cry out for remedy and there is no remedy.

__ __ As a tescher of high sCliodl English for more than thirty years I
have geen the unfortunate and ssd results.of unsolved elementary school read—
ing problema addressed by 8 serieés of quits InsIfective remedial reading
Classes get up at_every grade level, with students moving from one.such
class to another == and finelly becoming high school graduates, still unable
to read vell enough to function successfully in the adult wvorld: THis 13 &
By allowing students to Progress_from one grade to
tored the English language we are allowing them to

another without having mast d
think they have a high achool education when; in fact; they are not educated

at all,

- -+ The high school diploma has lost its significance; and certainly its
integrity. Every high school studert who is graduated without having become
capable of reading at a furictional level becames another statistic in the count
of illiterate_and, often, unemployablé, adults.. Add to thia the students who
do not _learn to_resd and drop_ out of high school before.graduation, and *o-
morrow's count of Amorican ilIitérates incréases dramatically,

—....._ .. Tomorrow's illiterate sdults are in school teday. IT American public
schools continue to sward credits apd diplomss for Ifttle more than attendance,
ve vill continue to have an_adult population with ‘an_unconscionably high rate
Of illiteracy. Tomorrow's 1lliteracy must be Prevented where it beglfis -- in
the elementary schools where the ability to read begins; and in the secondary
schocls vhere that ability should be used and improved.

_ .. "Help an adult to resd" programs are commendable. However, the
problem of illiteracy will nevsr be removed 1n America it achool cnildren

&lloved to move through the public achool ayatem from one remedial reading class

to another. Public aducation must require a Punctional literacy of every stu.
dént vho finishes elementary school; . It 18 only through a rigid, definite,

.
0
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clearly defined requirement of mastory of the Engliash language that adult
iIliteracy will bé lessened.. The _protléem must be prevented, not remcdiated.
This ¢an only happen when and if demonstrable literacy supersedes all other
class and course requirements in American publfic schools. It oumht to be
unthiokables and unnecesssry¥, for colleges and businesses to provide classes_
to teach adults o read, BReading ia a skiu to be acquired in childhood, and

to be used; and enjoyed; for the rest of one's lifetime.

I urge this committee to address the prodblem of illiterscy through
stepn taken to pruvent it ”I,gau d to your consideration the legislation -

introduced by Senmator Edvafd Zorinsky as S, J. Resolutiom 102 om April 3, 1985,
to establish a National Commission on Illiteracy. This resolution speaks -
eloquently to the problem of preventing illiteracy rather than attempting.to
rdiate -1t,. It is this co t 6f prevénticn 6f thc problem that must dbe
addressed if 1Iliteracy is 16 be removed from the educational, government-

al, business, and personal areas of American life.
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Mareh 16, 1986

Homorable Augustus F. Hawkins

Chairman

Bubcommittee on Elementary, Secondary,
and Vocational Education

U.S. House of Repraesentatives
Room B 346 C
Rayburn_Building _

Washington, D.C. 265i§

Dear Rapresentativa Hawkinss

I am writing to you to express my support for the

National Commission of Illiteracy Act sponsored by the
Honorable Senator Edward Zorinsky: ! am asking that you
include the following Information in the record of the

illiteracy hearing scheduled for March 20, 1986.

First of all, I refer you to the recent national report

of reading -Prcoming a Nation of Readers I particularly
direct your attention to the Afterword written by Dr. Jeanne

Chall:. The bulk of this report focuses on reading methods

that ars successful with th@ mythical "average" reader, but

only in the final portion of the report will you see the

‘question of the "disabled reader"” treated. Please take it

seriously. No nation can afford to igncre 15 to 20% of its
This report makes a number of racommendations that your
committee should take a look at before making any decisions.
One word of caution, if a student has not made the shift
from learning to reod, to reading to learn, he should not be

removed from instruction ir learning to read. Once a
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student falls behind, it is fmposvible tc catch up and keep
G isuitunecosiy;
Dr: Liirence Liebsrman; a private consaltant on the

east coast, ha

as said that special education can only be as
good as ragular education allows it to be. In other words,
I believe he is saying that the better trained regular
classroom t@achers are in dealing with the divarsity of
students abilities, and the better trained those same
teachers are in multiple mathods of teaching reading, the
lower will be the numbers of children “"identified” and only
theé most seversly handicapped will require the services of
special education teachers.

These regular t@achers need to be knowledgeable of and
akilled in teaching all the reading skills ﬁ?;zfiqﬁiiiie to
the 6;535;i89;1 they are teaching. Such training would
permit them €o kriow immediately which skills a child is
missing; the instraction thé child requires, and the
appropriate learning channels and methods necessary ﬁ:”r
learning to take place. Eighty percent of the children
learn with the indirect methods that pervail in the schools,
the rast need “"direct” instructional methods.:

Children should not have to wait for a criterion of
instruction. Send some of your committee members to look at
a program in tre Bloomington; Minnesota public schools
called Project Read. The professionals to contact there are

Dr. Héry téé En;iéid éhd Viffaria é?ééﬁ; 1 béiiévﬁ yau'ii

o

oAl
2y
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be most pleasantly surprised at what's achieveable in the
regular classroom! This program is a classroom adaptation
of a milti-sensory, systematic phonics approach to the
teaching of reading; writing; and spelling. It dors ot
exclude the teaching of comprehension as sowe reading

experts claim. ﬁihy of the criéiéiams o@ phonics~based
programs set up false dichotomies.

The current lavels of sophistication reached by
educational researchers are better able to measure the
appropriateness of various re ding methods for the diverse

populations that attend this nations schools. In the past

we have quite literally discarded total reading methods when

we should have bean keeping the best of esach.

Most teachers entered teaching because they 1oved
school; and school was easy for them: 1t is Iittle wonder
then that they do not understand what €o do when chiidrmn
fail to learn to read using the “"traditional"” methods of
instriction "taught" in our colleges and universitios. If
the "basal" approach works with 28 out of 30 children in a
Classroom; why suspect the failure lies anywhere save with
the child?

Our colleges have not been designed to teach provide
prospective teachers with "practicum based" training in
multiple methods of teaching reading. It is only when one
pursues an advanced degree; or attends a quality inservice

that one is even exposed to alternative teaching methods:

Only when a teacher is motivated to treat student failure as

156
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a challenge and seek methods that do work, is there hope to
eliminate illiteracy.

Dr. Benjamin Bloom at the Univermity of Chicago is
working on the identification of methods of classroom
instruction that will prodice the level of achisvament
afforded by one-to—one tutoring. Many parents send their
children to private schools that offer ~pecial,
individualized programs employing direct; clinical teaching
methods to salvage “good minds".
provide “appropriate instriction in the least reatrictive
environment®. Some students require one—-to-one inatruction
before they are ready to work in small groups; and the
piib1I€ Schools aré not ablé to provide that Kind of
instructional opportunity. 1 bslieve this could be

iitériéy Fité' ?éb many idntniiﬁ'atéri Iincareiv beliEVE
it'as athlatica thHat Keep Kids In school, not success in the
tamks we ask them o perform. While 1 would not argue that

it i« important for kids to develop skill in activities that

-have obvious social merit; being able to read adequately is

grade 4 depends of one's ability to read independently and

~understand uﬁat is read!

157
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In addition to having taught in three different school
districts or varying sizes in Nebraska, 1 am riow teazhing
part “im= at = small private collegé whilé completing an
Ed.D. degree at a local university. 1 am dismayed to be
told that if one plans to teach in an Ivy League; Big 10; or
Big 8 school; one should teach only wall enough to "keep the
department off vour back"! Promotion and tenaro in tolleges
and universities is based oh resesrch and there won't be
time to publish the amount required for promotion if one
spends too much time preparing for classes; teaching, or
working individually with students. Now; if that is the
case; is it any wonder that we're not getting teachera in
the 8chools who have more knowledge than just a "basal®

This is only a brief sketch of the difficulties
involved in the “literacy issue®; but the problem can be
dealt with effectively if chere is leadership in this area.

To borrow the slogsn of th& Onited Negro College Fund |

;é mind is a terribie thing to waste'"
Please support Senator Zorinsky's legislation!
Sincersly,

Joan Mencke Stoner

<6301 Roca Road

Roca; Nebraska 68430
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Mra. Lloyd Bauer; HCR, Box 81; Menominse; Michigen 49858

March 11; 1986

2he Bonorable Augustus ¥. Hawkins; Chairman . _

Subcomittees on Blemsntery; Secondary; & Vooational Education

United States House of Renxresentatives -

Room B $4¢ C Rayburn Building

¥ashington, B.C. 2N515

’ In Re: National Commission on Illiteracy

by: The Honc able Edward Zorinsky
March 20th Hearing Testimony

Dear Representative Bawkins:

__®Your_ohildren will_lAve to take a_reading readiiess test before

they can enter schoolv, ths _principal informed 'is. The test lma

nothing to 40 with a child’s abiliity to read. Two &f our . children

could already read before antering this test. It was & fipaneial

test of the family to determine which *group' % pimcs ts ohild.

_ The Kindergarten teacher said: "Do not teach gour childrsnm _

the alphabet and sounds; the way y.u leamed to read. We have e

new *scientific’ msthod which works muoh better."” When we asked

-Who the solentists were and where did they invent this method,

s’ would not reply.
_ The boys would oo hame, g0 t0 tisir rooms apd ory until they

.Tell @8lsep. - They refused fo eat dinner. At the time I could
80

not walk, -mother called the teacher: #What is wrong?"
The teaclsr insisted everythiig was just fine; that the boys
wére doing 7éry well in sohool.

: Vermon Keller, a vetoranlos®¥e lsg in service; let m borrow his
extra pair. of oritohes. Against the d&otor's orders, I was deter~
mined to rind out whAt was going on ib their olassroom:

—--Seated before me. were sleven of the most leartbroksn, miserable,
huniliated boys I hed asver sésn. Thsy were seated one behind the
other im a_long row. Before them were. empty desks. They had no
books _or educational material of amy kind. Ths paper, pend la,
etc. we had given them wers locked up!

__To their right was s long wall covered with bleck ckalkboard,.
completely bare. It was not uvxsd: Thers was nothing Tor them to
look at. Their hamnds were empty. There wers_ no bookshelves,. .
n;g.gazinu racks anywiere in the room: There was nothing for thsti to
m.

_To their left were four rows of empty desks and chairs. To_the
left of empty furniture; set enother row of children, ten girls
and two boys, alongside of huge windows. Each child is this_row
held a books in his or her handa. One could_see papers; books, _
workbooke, art paper peeking oug of their desks. They had pencils,
pens, orayons.

;Direotly in front of this row of fortunate children with %ooks
was toe teacher sitting at her desk which was placed asquaraly in
ffont of the lucky children. Every time sbe looked up shewdasimod
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oo LI . - - - o
W abe_loolsd Airedstly. &t tlie  favored children, obliviocus to the:
bookless boys on the dfstant mi@e of theroom. fmen the ber

atood up, she deliberately turned her bsok in the moBt dissourtecds

stanoe-to-the- bookless chilfren. 8he 414 not have to say one word
to_indicate the bodP.ess tota were to be subjected to disoriminaticn

and humiliation as #0cial cutcasts. Hor actions said 1t for her.

Why is this 80?7 It _is not a_matter of akin coior_as. all She
ochildren are white..If oould not be religious pro judice as the

children repraséntad various faiths.

_Mr. Martin Mayer explaiBed it best In his book: "TIE JoHooLg",
Harper &md- Brothers, 1961,; Page 171: "First_grade_gtaBs_groupinz

is_on the basis of ’reading readinea’...taking by thoss who ars &

Dot _in the group with-the $eacher ia firmly oppossd as 'undemooratic’.

This rule appliss to the seobnd, third grades and throuighout their
school lives.

The ohildren alogg the windows were ieking their turns at.a .
reading lesdon, Kay read a few words; stojpad; pursed her Iips to .
sound out the word. Quiockly the temober stuck a pencil hetween Xay's
teoth and ordsrsd BT to hold it there while sh» etudisd the word,
with "we'll have none of that nonsenss here!" Xay spit tie penoil
out with "tbhat tastes terriblet”

It was Pat's Birn to read. "This stuff?* end flatly refused.
(His parentes had fo hire a tutor to teach him to read.)

_ The luckless boys gould hear tIsir frisnde attempts at resding.
They ocould imegine what the story was all about, ut they were

not allowed to peok at a single page.

__Bow_would_you 11ke o be aix ysars old, ostracized, shut 8ff from
your friends by a wall o6f eskpty fumnitura?

Teachsrs instst they are "professional sducators® whils théy are
against education.
__I turned baok to_the boys withou’ books: The first boy in the
Tow was Billy. Be stared at the 6siling: I looked up. All T saw

was a light green celling with oracks.
__Issac, the boy Bahind Billy,wae in tears whioh ke tried to hide
by henging his head.
Benny, the third Ly, obviously wanted to go to ths restissi.
Ho bad his- band raised for attention the full hour I was there:
Not onca did the teacker glswe in hias direction or acknowledgse
he existed.
Tim the fourth L-..was cur own. Ho was twisting and turilng hls
hahdlfarohier every i ich ‘mv. I e%udied his face and Ty bea’* a4ried.
(b Elande Bt tI8 I . Loy, Frank, revealed that be too was
miserable . Whoever ‘.. ntac¢kia despitcdable readiness theory ehould

be ta’'red and fea#hs~. .. for ceusing 30 much misery.

Walter, the siith Looklass boy was tying apd untying his shoes:

160
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__The seventh i)oy; ,iaﬁ;,(:ﬁi-,jéi;,ﬁ &_twin brotber to Tim. He
looked so thoroughly disgusted with this disoriminafo:y sotion
that be would have bolted and run if he could getaway with it.

His resentment was shoving.

__Kadils, the_slghth_booklsss_boy. iﬁifi'yﬁgfé PiII_LE1& 8ELIT
apart. which was bolted down to_the floar. Ha’d tug and pull a4
tben pull somp more; but .t 4id not some lduse. Then be atarted
on-the empty deak before him and mpt at it until it wiggled loose
apd.he oould wbake 1t. Not. once daid the teaocher. glmce in his
direotion, or say omne word to him. (Our_teaclsy had 8B _ochildren. ..
in one reom ; K-8th grade. She would stop mm¥Yone trying $o_break
and furniture. We all had books. .1l could read. A hmdicap was
no exouse ror not learning.)

_ _Alan; the ninth hookless boy, hed his thumb and forsfinger on the
tip of his shirt collar which be twisted baok and forth.

- The tenth bookless boy, Roger, bad bean orying but be- tri

a pax_about it, and was struggling 6 stop. He'd olose Lis eyes tight
for awhile; then he seemnd to _relax tbem; then he'd open.them wide,
blinking bis laamles as fast as_he oould. His fints were oclenched.

His baok was tenss. His-legs were rigid as a cor;ma. How would you
Iike to surfer thim way?

__Neal, the elnventh boy; was g real olown. _Bs waa ihs_la&st boy in
the bookless row. Bs would stand up; look direotly r.t the teacher,
make funny faces, -roll his eyes sway his body back end forth, wave
hia arms in the a&ir...anything to get teacher'a attention. Neal
oried out: "I want & book 106 t Pleame give md & book! "

"Why ocan't I have & book when I oan alrsady Tasd?" Hp failed to
obtain any attention from the teacher.. This ruds teacher muest hLave
have a heart of stons; her ears - deaf; ber &yes - blind.

__Later Ne&l pecame & problem 1h s6Mocl becauss of his unrily
bebavior. 21l be needed was some kind { :tent ... a Taéw booke and
the opportunity to learn.
— At the ags of 16, Neal was dead,playirg "ohiokon” on the bighway.
Why should bhe obsy 18we? Wheb 1 d1d obey and stayed in the olasa-—
room viotiuized hy abuse, hs was rewardsd with oiuelness. - Hs. hHad
been deliberately beld baok from learning. Murderers do not_all_
oarry guns. Some stand before & olssaroom of tots, turning their
baocks on the ones they wish to eliminate.
__A4s_you know "reading resdiness" was_invented to protect the 1ook-
say reading method whish feiled to teach reading. Most of all, 1t
showa 0s:
__THE so-called Meducators” DO NOT WANT every ohild to sead t They
bave comriitted TREASON! ’
Thunk you. e
Sincerely, . -
(W N p - bt
}33“;; Lloyd Bener

:_Jﬂ‘?. Tz Hemerckle LIk 2o0insky

Semats: 1«-* N;L;,gl:.u
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Honorable Agustus ¥. Havkina;_Chalrsad,

Elementary, Secondary, and Vocstional
United States House of Representatives
Washingtoii, D.C. 20515

Dear Mr. Hawkina;

avy

MAR +8 1966

Mareh 12, 1986

Education

I am deeply concerned about the {lliteracy problem in America -whlch causes an

unpecessary burden on all tdxpaye;g bo
because of mopey which has rnof_been we
great number of persons on welfare and

Reiredlal meaautes for illiterscy is mp
not be necessary If preventative measu

For exsmple, remedisl measures are bel
One -full-tfme ‘nstructor and_one part-
students in remedial basic gkills in e
for_vocational tralning.-. These studen
sges_from 18 to_S0_&rnd. Who hsve been r
the vocational {nstructors.

‘K180, two full-time fnstructors tesch

school but are not fully qualified for
Another hslf-time 1na£tuétoi instructs
Much. of the -training 1{sted sbove woul
lisd been used,

As you know_Sccording to the legislation on lliteracy, the Ar-.

large amounts of momey Just_to bring t
these recruits sre high school grsduat

Regarding the reading problems fn the

He clafms. that many reading disabilicd
€eaching Phondcs.

NE/ anm Hoxge In Fducation, said.that many ch!id;pp”yhg are labeled “'dysi(. 'a"
are not, They have rcading disabilitiés, hc says, because of the Look-Say nethod.

th directly and indirectly, Diréctly
11 spent, and fndirectly because of the
In prisons because of illiterscy. b

ending good money affer bad; which would
res were used to begin with.

ng used in our local vocatfonal school.
time Instructor have been hired to fnstruct
nglish snd math, 1in ordet fcr them to qualify
ts_are non-Special Bd. studéiits who. rsnge in
eferred to the basic skills fnstructors by

Special Ed. sfGdAta who aré sti® . ..
vocationsl trsining.
persons to prepare them for

d not be necessary iIf prevents

ecrults Up to ninth gra.: .cvor.

es,

schools, Samuel Bloomenteld; fn his %Lark

es can be iéversed almost overnizht by

Tt 1s shockink to iof& £hé direction ihat many are trying to take our schools.

Some. teachers call themselves "cbange agents™ and seem to be spending too mu
e L T8 8 _Deé spending too

time acting as "therapists”,..doing. Ro
who. 1s of the. least value to socfety);
childrer €6 clicose their own values fr
the church); and SitiatIon Ethics (tel
lie in some_situations). Plgasé see C

1é Playing (asking young children to decide
_Vslues Clarificaeion (encouraging young

ec from the authority of their parénis and
ling children that 1t 1s_tactless not_to
hild. Abuse In The Classreom by Phyllis

Schlafly, and ¥hat Ave They Te..clilng Our Children by Hel and Norma Gabler.

59~608 0 ~ 86 -~ 6

162,
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Mazch 12; 1986
Page 2

Not_only are there those who would deter the schools from their primary purpose

and_arithmetic, That is where I want my tax money to be spent, and I know many
parents who would agree.
The results prove the wisdom of the act, and we are now seeing the results of
the education process in the form of illiteracy. Something must be done to
correct this problen. .
I support Senator Zorinsky's legislation ou illii:ei'nlcy, and I request that the
members of the Committee support this legislation also.
Please include this letter in the recoxrd of the illiteracy hearing on Marxrch 20.
I vill appréclaté your consideration in this vital matter:
sincerely,
Thélma. L. Cutby
234 Del Monte Ave.
Tacota, WA 98466
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1805 Parker. Circle, Apt. F
Norfalk, Nebraska 88701
March 24, 1986

The Honorable Augustus F. Mawkins; Chairman =
Siib'cb’iiﬁdtteeion,E;gmentary',,;Seconggry; and Vocational Educatien
United States House of Representativea

Room B 346 C-Rayburn Building

Washimgton, D.C. 20515

Dear Sir:

____"Nould you please fnclude this letter and the enclosed
letter-of Vivian S, Saunders in the record of tl.e hearing on
11literaey t‘,iﬁt was .held on March 20, 1986.

___._I am writing to ask you and the other members of the
Subcommittee te suppert thes National Lommission ‘on Illiteracy
kct - proposed by Senator Edward Zorinsky. - The Vg}lrppgpr of the

Act g,,-to,,.aupgly,tgachers;xﬁd:ﬁirﬁﬁﬁﬁ with authoritative
informatien about successful and unsuccessful methods of teachimg
beginning reading. Such.information.is badly nieedad, because
the method now used in most schools, known as the loék and say,
whole word; or sight method s is simply not working.

.- L am not an expert on-the teaching of beginking reading,
but I have experiemce in working with poer readers and funct
illiteratss and some: education in languages and writing systems.
For six years I taught Latin and humanities at Louisiana State
University dn Baton Rouge, .There were many peer readsra among
my students, It would be an exaggeration to call them functional
illfterates, but they certainly did.not read English with ease.
An.unfamiliar word would stop them celd; because they had mo - .
idea how-to. soumd it owt.: They were poor aggugga,gand;,as,far
as_I _could tell, mever read for pleasure. hey could read well
enough_to get into -collége, but -not ‘wall enmough to acquire the
stock of knowledge that every educated persen sught to have.

.. ....On the first day of begianing Latin I always tanght the
students the Latin names of the letiisrs of the alphabet and

- showed them how to sound out Latin words. - The practice of
-sonding,@&;g,,wgrd,was obvisusly completsly new to mast of
It

viem, 2 LU.seems safe to-conclude that 16 ame had ever taught them
the relations bstween sousmds and letters in English. No -

wonder they were psor readers;

_ For the last ten years I have made my 1iving by preparing

road, street, and bridge reports ror coumties and towns in

--mortiheast Nebraska, This work has brought me into Goniact with

dozens of functional ilTiterates in the employ of locel govern—
ments and engineering firms, These are the people who did not
even try to get into college. Over and over again I have ssen

64




Q

ERIC

Aruitoxt provided by Eic:

160

bright; industrious people who canwot read the simplest para-
graph 1im a teghmical manual or a note on a. sst.of constructien
plams; who camnat write a short report an the inspectian of a
bridge or comstruction site or a brief descripticn of the repairs

to a piece of machinery., As white, small-town Nebraskans they

have mever kmown the grinding poverty of tha urban clums or the
cruelty ef racial prejudice. Englisk is their meother tongue
and th.k!r!&!,it,ﬂbntlb _They_just_can't read and w-ite..
No ome has ever taught them hew to soumd ouwt a word. Whem they
try te read, they just leok at the first letter or lettsrs_cf.
@ werd and guess at the rest of it; usually incorrectly. Their
spellimg is completely haphazard, so that they themselves,
aAfter a woek's time, canmot read what they have written.

—— —_Im high schesl, college, and graduate scheol; I learned
to_read Germam, Fremch, Latin, and Greek. My teachers bagan
instructien in eash language by teaching the relations between
sounds_and letters. —This was especially important in Greek;
which bas _a different alphabst, but that alphabet is no more
Pusslimg to the cellege freshmam than our alphabet is to the
child im kiwdergartem. ~If mo ome had taught me the-relattions
between the sounds of Graek and the letters of the Greek alphabet,
I would have had to_figure out thoss relations for -myself,or
else remaim as illiterate in Greek as millioms of Americans are
ia -Eaglish--amd for the same reasom--the necessary facts
ha& met been taught.
- - IR graduate scheel I toek two very goed courses in lin-
gﬁﬁf-ui »- learning about Ehg,,thrgg,kinga,qf,uriting,szatéiéf -
1) alphabeticy in which each symbol, generally speaking, stands
for_a semnd; f(i)fsyl;gpig 3. in which each symbol stands for a.
syllable: amd (3) ideographic; in which each symbol represents
& cemcept or word, Emglish has an alphabetic writing system,
hll;‘tli:léltiéliﬁi; -children are taught to read as if the
writing system were ideegraphic. This is absurd, it_should
Rever have beem expedted te work, and in fact it is net working.

__ __Seme ignoramuSes make 1ight of the preblem of illiteracy
on the grewmds that computeérc will somehow make it less necessary
t® be able to read.: "Nethirg could be furtiher from the truth,

For the last twe years I haie been taking courses in cemputer
pregramming, Ia nearly all business uses of the camputer, the
uaer cemmumicates with the cemputer by means of a typewriter
keybeard, that is; by writing; and the cemputer responds by
g:.j Rg 2 message om & termimal scresm for the user to read.

€ will the fumctiemal illiterate do im this settimg? There

is evem less reem for him or her,in,ccnuter;pri?ming; In
rds are

& programming lamgmage; COBOL; for example; certainm wo
reserved for use solefy as statememts of the language, and if
thé programmer -;ggggilgﬁgfngqu them; ;ljg,pr;zgrm,,wiitﬁab run.
Other werds are names imvented by the pProgramaer for items of
data. Such a naae mwst be- spelled the same way every time it
is used or tke program will not rum,.
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__TI would like to close with a few facts about the educatiom
of my grandfathers, My father's father grew up im the baciwoods
of Oregon in the 1880's. His achoel was in sessien only three
moiths out of the year, and he dropped out after the third grade.
A1l his adult life he read a newspaper every day. He could read
anything you put in front of him and wrotie witheut hesitatien. -
His spelling, though sometimes- unerthedox, was phonetic;- you-
never had to guess at a word that he had writtem. My mother's
fagher was_born in. Germany and brought to this cowmtry as.am -
infantt, His mrernts spake only German at home. He milked imto
the first grade without knewing a word of English, and his. .
teacher knew no German. He learned te speak, réﬁé; and write
English with eases
__.____My grandfathers learned to read and write in a_short ttime
because they were taught by the right methed. The loek amd say
method was not yet in use im thase days. Think how different
it wowld be today. First an attempt would be made to tezch _
them to read by the logk amd say methed. The illiteracy which

would very likely result would be blamed om peor attendanee
or cultural deprivatiem; and a remedial program would be started
for them, They stdll might spend thirteen years in schoel and
come out unable to read and write. I knew owr scheols can do
better because they hawe done better in the past. Congress cam
help Ly seeing that reliable informatiem gets.:te teachers and
parento.

Thank you very much for allewing me to submit these remarks.

Very trily yowrs,

Sidney A. Saundsrs; Ph.D.

cc: Senator Zorinsky (w/encl)
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1805 Parker Circle, Apartment F

Norfolk, Nebraska 68701

March 24, 1986

The Honorable Augustus. F, Hawkinsg, Chairmanm . ._ . ... .
Subcommitte® on Elementary, Secon&ary; and Vocational Education
United States House 6f Representatives

Rooii-B 346 € _Rayburn_ Building

Washington, D.C. 20519

Deaxr My, Hawkims, - - - __ . ____ __ . . _ .
_The nmear-11literscy of millions of Americans is a fact; but
one._sg bissrre that it may gein belief only with great aiffi-
oulty. I shall do my best to convince you and others of it;
and I bex you not to be like my parents and so many other
people- of _their generation, I kept trying to tell them how
bad- thiuga were, ,,bgt,like,ms;,,Agericg.n&,jh!a{, talked only  _ -
1o people they fnew well who were like themselves, and lietened
only to what they wanted to hear, It was not-uniil my mother
movred to a: retirement complex after my father's death - & com-

where approximately three-fourths of the people Were. re-
tired teachers - that-it was-finally brought home to her how.
bad things ware. And if- you doubt the seriousmess of. the_prob-
lewm, especially among whites, I urge you- to. talk_with some._re-~
tired wtite and -black teachers who had bt both before and_
afte: _the intridvaotion of the Look-Say method which has caused
90% 4f the provie®m, . D D . . ____ ... .
Z-% wish t- stress_more than anything else tbat INTEGRATION DID
¥ ZAUSE THZS PROBLEM. THE METHOD CAUSED 1T, %The rsascp ¥ gan
#5; ‘hia _1p_cary_simple: the method caught on at leezs s decude
BE+ iR the 1954 Supreme Court decision oo integro’ion, And
tns reason I dmow that is that whep I walked int, my first-
gré e _olapsroom in 1944 the Look~3ay method wus already in use;
& _Toa better believe that at that time “here were exactly
ts_udny hlack chiidren in that wlite sobo»l as there were
Martians, There were NO black ahildreu in white @chools any-
where ip the Soutk (mine wae i Claxkedale, Mississippl) and
preciqus oW anywhere else, (Luokily I nald learied gérre&a
at hcue, which is-one-of-the reasons why I.kiow the 1literates
from the illiterates,).  Again, if you don't believe this chron~
ology, ask dome-retired_teachers! - .. . . R
Tater, from 1963 to 1974, first ii Maine ard then in Louisi-
ana, I taught the producis of this method, again mostly wkites,
and became -samiliar with some of its God-awful aspects, One of
the things that really drives you up the wall with these atm-
dents is that they just guese st words they don't recognises
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—_.(These were college students «St. Framois College, 31adeford,
Hilne, i34 1SU-Baton Rouger but 1t makes 1ittle aifference
beganse they mfalvqu”cl,mvgg,,tba't,,!gy,m,probably always
will,) They didm't snzse at words because they'd done poorly .
in reading oclass; tley were TAUGHT to guess at words, and: taught
fhat everyane dces! They couldn't sound out words bacauss
they had _no idea iligi soun¥s the different letters stood for, .
——_In & word of any length they wonld losk at the first part o
.5 Yor instance, 1f the word they my

and_gusss_at_the rest., - noe, 1if e
osafronted WS ifestly they would try to, manu-
g OT 218y Jou were lucky if you d1dn't hekr

___Une _bedre s greal deal today about_the failure of Amerioan
!Q&Lto,tsn,:unig,mal; ‘It*s impossidble., IF
stadents loek only at gg% of words_and never the
‘'whet Bxropesn 1a ge_aould you 1ossibly teach thed ?
Tenak, German; Eussdan; Spanisk, Iixlian - they all use changes:
in the endimgs ef werds as markers for time, person speaking,
_ . spoken to, tMelity ve, swrnise, and many other notioms
0 stedent mEAtr§¥t to understand what he/she is reading,
Bw ﬂii,’afugg_ng 1t prjgﬁ:ﬁ:ilg?k-uy method will nevsr lmow
‘Irem ] LT
——Xnother thing adout. the oo -say method is that, etnce
the method bas small use for individual letters, ‘the students
taught this way memorize the-alphadet late; or not at aill,
his % s1look anything up in:

6_books

6{" Diotionaries of This_

%ﬂg edias’ of That

AXd O&ATAlL0 .- LTI o_. __ _ -

___ _ ibrexy she , IXxed ®lphabetically by asuthor -

and a desen other yéferencé sources, _Most of_thome who get

to ,ninrﬂg,;ldu,gglu-pjhmugh;-hoﬁt a dosen-liatings

which is 1it3le indeed compared to what thsy should be.abls.
%o .de,  The result is whak ve see all aroww! us: a nation of

Y on handmede grogery-store signs but in the pages of
: - ROWSDAPETS, BAgaxin B% and bookss _Don't bother
asking why.She perpetrators: 41dn't look.the words up in a
diotiensxy, ¥hey oomldn't have done so, =
- Aguin, 13 elosing, I deg you not to shrug this prod- _
) ¢ o to iiiﬁ'! don't wanna hear sbout 1t," not to_ __

- 1gnerenuses, nlmgugi_,g;gmmm; misconjugated words

- disbeligve-because disbelief 1e se easy. If you meet a ohiid

by the lock-say method, sme if he

Ple. Mewspiper or magasine i.ory. If the

ok i: e

ohild_is. very- _ge- Now Bany words she/he .3n pick out.
gth;h,fgh,gn » Bhink: Now well éériil@lwthiijﬁpggqon do
oa:: tNe Jed wi ] Trotien manual and no teacher?

- Kpdy talk to temchers who have taught children

during both the reign of pheaios and the reign of the look-
sy nethed. Yeu may get the horrors, but.I hope you will

de more thaa that. I kepe you will KO? NOW - before Japan
gets all the good jebs,

Smoagely, / [ . (i«
Stj%!%:!"”/z i o
Yivian 8, Ssanders (Mrs, J1dApy A. Zaunders)

~———
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1562€ Pleamant Dre
Allen Park,-MI 48101
April 1, 1986

Repres. Augustus S, Hawkins

Heuse ef Representative i} )

Rayburn Bidgs Rms« Ba - 346 €

Washingten, DsC. 20515

Henerabls Repres. Hawkinss

Enclesed is_my testimony which I wish te give in
suppert of Senater Zerkinsky's bill en the

National Cemmissien en the Illiteracy Act.
Flease suppert this bill..
Phig testimeny is made available fer inclusien

in the recerd ef the illiteracy hearings ef 3/20/86.
Yesur suppert ef this bill is approciafed;

sly,

Licille Diehl
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15626 Pleasant Dr, Statement by Lucille Diehi

Allen Park, MI 48101 befsre the .

(31 3B6~2414 Subcemmittee en Elimentry,

April 1, 1986 Secendary and Vecatienal
Educatien,

My name is Lucills Diahl

I live in Allen Park, Michigan

I have a degree from the University of Detroit

with a major in Accounting and a minor in Education

and Economics;

I'm a grandmother of &4 granddaughters , ; , and éounfingl

For the last B years, I've worked as a substituts
teacher in Jr. and Sr. High Schools for two downriver

area school districts: Southgate and Taylor,

As a sub-teacher, I've taught at every level from 7th
through 12 grade,.covering most subjects. I want

o testify about abuses occurring in our sducational
Systemsi- abuses of authority assumed by educators
through the neglect of parental vigilance. What I
report is not hearsay: I've personally witnessed and
experienced these events.

The Students that I meet are the tattle-tale consequence
57 their earlier teaching-learning experience; the
result of the elementary educational portion of our
school system, wherein values clarification and
sex-education programs are insidiosvi'ly incorporated
within subjects of various titles that tend to deceive
parents (whether on Purpose or not) regarding the

content of the class,.
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have one ~irposs or goals 1o clhange the moral values
of our youth . . ..our forthcoming generations of
adiilt citizens « : . into self-centered; humanistic;

satanic-oriented values,

What most God-oriented people accept as absolute

truth with projected moral values, is taught to our
children as subjective vulues. These subjective values
alter their attitudes toward family,. (the very foundation
of our soclety) and the sex role (the interrelationship
between men and women) to expect throughout their lives.
Each person’s learning should be a life-long experience.
The ability to communicate is essential to this life-long
learning experience. Comprehensive reading and writing -
dre primary means of individual communication. = Reading
and writing is not being effectively taught in the
primary grades, We are graduating functional éﬁ&
marginal 1lliterates from our high schools because

our children are not able %o comprehensively read their
High school textbooks. This is the result of the
"Look-Say® approach to reading; wherein students are
faught to recognize the meaning of whole woxds and

The "Look-Say™ method is comparable to teaching the

Chinese language which has no alphabet.
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By the time students reach the 6th grade this "Look-Say"
method has produced a sizable percentage of students
that educators label ®learning disabied® ; .. .

1.e., slow learners; dyslexic, emotionally impaired, etec..

- These sfudehfé are groupea into ‘siééiéi Education®

Within the 2 school districts I serve, too many
Jr-High etudents cannot read, write, spell or perform
basic math (i.e., addition, subtraction, multiplication
and division)::

‘Each succeeding year that I substitiute, I witness the

academic and behavorial changes in the students , > 0
many. students I've come to recognize from previous
grades, The numbers of. slow-learners, emotionally-
impaired, etc: (students Iacking proper levels of
basic skilLe) increase : «d "Special Education”

Meanwhile, the minde of these studsnts are infiltrated
with sex-education wherein basic moral values are
changed or eliminated;- the majority of_pérénfé and
church officals are unawaré of this. They blindly

trust the teachers.

subjective values such as "doing your own thing” . : .

family values are destroyed. They are taught to enjoy
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adult privileges without accepting the éccompanying‘
responsibility.

For examples:

Most people would perceive thé subject matter of Home
Economics class as cooking, sewing, home decoration;. etc
i.es, various aspects of practical family lifa, But
most Home Economic classes I sub in are alasses teaching
child-development which includes methods of birth contro.
including abortion. I clearly recall finding a book
entitlsd "Abortion” on:the teacher's desk of an 1l1th=12t
grade "sewing class". The lesson plan for that day

was taken from this book. Please notes:

The subject of abortion is bad enought however, this
ook subjectively favored abortiont It did not tell
gtudents of the physical and moral dangers of abortion,.
only when and how to seek an abortion. One got the idea
trat abortion was as natural as getting your hair cut

+ + . an.easy, natural process!

When 1 asked Students how many of their parents knew
what was being taught, I opened a pandora’s boxs
gtudents defendad teaching of the subject, some
vqiunféeriﬁg that they have already had abortions esees
the question repeatedly asked of me was, "What would
gou do if your daughter got pregnant?

obviously,. these students were programméd to accept
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sex-without-responsibility; to abort when tho
natural restlt of sex oceurreds.

Similar experiences have occurred to me dogens
of times: the result of diminished moral valiiés and
subsequent attitudes being taught in our school systems.
Many girls see no problem having sex with boys
they like. A few years ago, one high school had
27 pregnant students « . .« their pregnancies being
freely discussed by their peers$%: no shame; no secretsy
Just a way of tife.:

When students are taught sex and immorcl values,.
starting at grade school levels, what more would

any knowledgable person expect? There is no
embarrassment among studentsi they freely kiss and
embrace in the halls : i ; often "French kissing®
and fondling their "tushs"” as though they were
"making out.® It’s a common sight: Teachers see

this . . . there is no discipiinary acticni

Social Study; Psychology and Sociclogy classSes s s...
they're all a brainwash, geared to destrop the
family unit. They also destroy our concept of
free-enterprise, directly or indirectly teaching

students to dep :d upon our government. Our concept

of government as a republic is being replaced by a

socialistic concept . + .+ the welfare concept of



soclety ie teing fcsiorec in sar tax-supported school
systems.. Eiuality - mce . women, in every aspect,

iz being taught: Most thinking, objective peopie will
recognize this as imposside. What is the result of this?
More often, it's the girls wh: try to imitate the 1i€e<
style of men as they -~erceéive it. What do you think

this type of study-program does to a girl's self-image;
her égoy her valué of self? It's devastating!

You are probably aware of a program called IN-SERVICE
TRAINING for teachers: This program embraces most,
if not all, subjects. Periodically throughout the
school year; teachers are scheduled away from their
regular classes o atterdIn-Servicae training classes.
One program I read was for a Biology class. The
booklet was developed by Karld Atkinson of the oftfice
of Sex Equity in Educations Iansing, MI. I want %o
"rhis booklét focuses specifically on only one major
change which our society has witnesgsed: the roles
of women and men in the home and in the work places.

This booklet presents Selected facts and information

that collectively challanges many of the sterotyped
Purthér, this information is appliéd to the elassroom
which, in theory, is a laboratory for learninz..

Cértainly studénts learn facts and polish academic

i£7%5
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skills- in this iéﬁbrﬁtdt&» Yet students algo ber'in
sven in kindergarden *practicing' for adult rc.sg
as men and women."' (unquote)
Let me illustrate how a biology teacher wouid apply
In-Service training, using this booklet,.
On one page of thie booklet, the teacher is presentsd
geared to prepare the student's mind %o accept thése
"facts* and how %o use them. Por example, one
"fact® ‘would readi (quote) “Women wiil be increasingly
employed outside the home for some period of time in
their lives." (unquote) Then a table is given showing
increasing numbers of women in the workforce between
the years 1960 through 1982) from 23 million to 48 millign..
Another "fact® would remd: (quote) “Women will continue
to earn less than men. On the average, they will earn
59¢ for every dollar:® {unquote) Then a table ig given
showing male and female earnings for the years 1960
through 1981 for comparisons
The teacher is now given Check-Out questions to ask
students,; such ass l

1) How many of you have both parents iorkiﬁg

outside of the home?

only one parent outside the home?
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2) Do you know what jobs pay better *han
others?
The teacher 1s asked to judge the student's response
jobs and how to determine the approach to change these
attitudes..
Now . . . lést you forgot . » . all this is occurring
in @ Biology class! I see this as an effort to alter

of a society fostering sexual equality: the mairr object
of 1ife being money. How else would you interpret 1t?
Last . . . but riot least . . . I want to ¢all attention
to the DEATH-type programs in our schools.

Recently, in an 8th grade Social Studies class, the

The video scenaric depicted a class of high-school
gsenior boys and girls,; who were given assignments to
work in pairs on & given project. The -last to paii-off
was a smart; "bookworm"™ type boy and a happy-gc-tucky,
athletic star..

The "bookworm® boy's parents were divorced) he lived
with his mothers his father remarried a woman with a
younger son. The athlete, whose twin brother had

died, had a father who was a doctor and a sccially

177
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husy mother:. His father thought highly of the dead
twinj very little of the athlete: This athlete played

dunab; but he was guite smart;

The video-tape scenario centered on these two boys
planning to commit suicide . . . which they eventually
attempted by running their car over a cliff. However,
the 5Book&vom"\:\‘]:i?mpe'ci out just before the car went gver
the cliff . . . the athlete dieds A most depressing
story wherein ediicdtors tell students that parents
should pay more attention to their children. Aside
from addressing the wrong audience, what was the pufposé
of the film prepared for classroom presentation?

If this seems confusing to you : : . consider the
effect on students in this 8th grade class! They began
discusding bow they would commit suicide.

I question the educational value of this video . . ..

I want to conclude by reminding this panel that every
parent has the in’. ' "dual; God-given right and obligation.
to educate their c' ldren. Whatever powér or authority
the State, the school system, the teachers have-has
been delegated to them by the parents of each child.
When that authority is mis-used, abused and confused,
the parénts have the right (not the privilege) to
withdraw their consent. If we allow the State i
178
ey
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under the strong, persistent lobbying efforts of the
teacher unions to usurp this parental authority; we
8hall reap more of the whirlwind already engulfing
our youth and our society . . . the future of our
State and Country is at stake.

Our schools are no longer satiafied to teach the
cognitive skills of science, art, communications

and history . . s but are replacing them with the
philosophy of God-forsaken humanism and the ideology
of Socialism. Students moral values and attitudes
are being purposely changed.. Who said - : "religion®
is absent from the classroom? It's time that parents®
rights and the freedom to exercise their rights be
recogrized and honored by the State.

I mighv a2dd .. ;. millions of dollars will have to

be spent for remedial reading and "adult education®
by colleges; government agencies; business and the
armed forces to make these countless functional and
marginal illiterates productive in our society:s- What
a waste of our SChooiZfax dollars and fﬁe minds fﬁey

For those who question the objectivity of my testimony,
I urge them to carefully read their children's (or
grandchildren®'s) textbooks . . . even those attending

privafe‘echoois. inquire daiiy whaf happened in fhe

179
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Child's classreems. Parenting s a full-time job

of vigilance.

Threugh this testimeny, I want te alert this sub-
cemmitteec and parents te the rele that eur Gevernments
that these abuses will be cerrected. We must de

2ll in eur pewer te preserve the sanctity and samity
of eur children's minds and seuls: Yeu have an
’wegeme, persenal respensibility fer the pewer yeu
wield as government efficials..

Threugh this hearing, I urge ail whe participate

in wur Federal and State governments te pretsct

parent's Ged-given right te direct their children's

18



176
April 2, 1986

Honorable Augustus F. Hawkins, Chairman

Subcommitice on %Wlementary, Secondary,

gnd. Vocdtional Education

United States House of Representatives

Room. B 346 ‘nyburn Building’

Washington ;. 20515

Dear Honorable Augustus F. Hawkins,

Enclosed you will find a copy of my testimony. to. be
inserted and included in the record of the illiteracy
hearing of March 20, 1986.

Please submit this for the récord.

I wholeheartedly. svvport the Zorinskry legislation

on illiteracy, since this is the t:z.& for all learn-
ings I look forward tu hearing w~» . on this in the
future.

Sificerelyy,
C Lteese (
Elaine Andreski
20327 Pembroke
Warren, Mi. 48092

ERIC
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30327 Pembroke
\larren, Mi. 48092
Tel. (3.3) 751-4497
Ltatement by Flaine Andrz2eki
before the
) HOUSE SUBCOMMITTEY OH
FLEMRHPARY, SRCONDARY; AND VOCATIONAL RDUCATION
HONORABLE AUGUSTUS I HAWKINS; CHALRMAN
ROOM B 346 ¢ RAYBURN BUILDING
WASHINGTON, D.C. 20515

B L L T T T I T T T T e
Honorable Chairman; committee membsrs,; 1adiés and geftle-
men: It is a rare privelege to be able to nddress {-G65e réspnn-
sible for paseing laws that will affect the lives of thc i 1er-~
ican people, gothing in the annals of hiLtory 1as reached the
deplorable situation we as a people are faced with as the
rroblems of illiteracy, destruction of tradi‘iomal values ard
violence that reflect the nocial change promoted by ousr educa-
tors over the pésf 36 years or s0. As a pareii. of four child-
I have witnessed first hand most of vaat my testinony includes.
While my two older chiliren have .een "cheated" by the goverii-
ment schools, I muct conf-ss ‘hat 1 chose % take the sitnatfon
into my own hands in 1977 a7 homeschooling the two younger orness
They are both workifg fill time after their graduation from our
home school &nd are préSenfiy attending Macomb County College
on a part time basis. My Traditional Roman Catholic religious

beliels demanded no less from me.

A82 -
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1f 1975 a research paper was written on "Parental Control

©Of Public School Gurricuium;" by Kenneth A. Schulman; a member

of the ~t. Johns Law Review and the St. Thomas More Institute for
Legal Research.

The study focused in on psrents rights and wheré the line
couald be drawi regarding protests of curriculum: The report
goes on t0 say, "It is well‘mtablished that a parent cannot
successfully avail himsel{ of the use i the courts simply on
the basis of a disagreement he may h-vs with the curriculum
as prescribed by the board of educ .. .:n or the state. The
Supreme court has clearly pointed il Uist, "Courts do not and
cannot intervene in the resolutic . of conflicts which arise in
the daiiy operafioﬁ of school sysééms aﬁé whiéﬁ éo hbf éireétiy
and sharply implicate baric constitutional values: It may be
concluded; thereforc; that parents will fail in their challenges
if their criticisms do not reach constitutional proportions
of the constitutional infringement ig justifieéd by a greater
state intersst:”

“Fven where thesé constitutional rights have been viclated,
parents h.ve still been demied the right to control the educa~

tion of their children where a court finds that the gtaféis

of their child stops at thc school house ga.ec.®
The Ae: can SuiucHticnn: systeém used to be the finest in the
W6rid; if érainéd Joung IEOpiG £ bééomé useful and productive

citizens, t?ﬁnémiffing the vslues snd standards of our foré-
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fathers 1o thé younger generation:

The incredible sam of tax ronies ﬁmir{ééﬁié
into the system in recent years, has resulted in

with scholastic apptitude tests declining every y-

18 years., Diplomas are granted
writs, spell snd do simple math

our system has been sabsatogusd.

6ur éhiidren have been defrauded

poured

or test résuiis,

- for the past

ur
of the basic tools of learning for which the parents paid a

terrible price.

In far too many schools pupils are taug~t only what is

wrong with America, Jiscounting the fact that this

nation has donated billions of dollars to feed the

having done enougi: The trutk

more political frecedom and economic aburndaice to more

than any other ~~tion in the world.

benevolent
hungry;
nickname,
us for not

.. that our system has provided

people

Aside frc - condemning our country; the failure to teach

baric skills -1d fundamental truths has left a void that was

ultimatelj filled with values clarification; a system of probing

and cnanging thé chilcis values by technigues such as violent and

disturbing bookc. “I.-¢ nud materials dealing with parental

Edﬁflict; runnin -

s death, drugs, murder, suicide, pental

illness; poverty, despair and anger; or requiring th- child to

engage in role playing of death; pregnancy, abortion; anger;

suicide and hate,

Personal evalua®iors and surveys which invade the private

thoughts and acts of the chila and his family are randomly

used in whatever classes are found suitable.

The deliberate

/

4

problams. Many exrorts believe .-~
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éffémpf to make a child quésfibn his parents values via values
clarification drives a psychological wedge between parent and
child, while the latter adopts an autonomy unbeknown to that
particular age group.

For the last 25 years, protests have been condicted on
svery mcale imaginable [7om Lhe Tour éorners of the United States.
parents; who have tried to suc the school system in New York for
malpractice; found themselves thrown out of courts Their son had
graduated from high school an illiterate.

The 70's and 80's have ushered in; first, the reli.- on of
secular humanism as & philosophical base for our public school
cliildren, and second, the eas.ern occult, Hindu practices such
as meditation, yogs and guided -.agery as a means of reducing
steess and improving métivafioﬁ;

In other words our present day system of education has been
reduced to a laboratory where behavioral psychology; using
stimulus and rcuponse Lechniques that O;igiﬁéiiy were used on
dogs, rats and chickens. Opcrant conditioning; fathered by
B.F. Skinner, the Socisl engineer, has been udopted by almost
every school in America. The Skinnerian mastery lsarning, used
all over the country including Michigan will be officially wel-
comed by s5chool Loards @nd adminisirators soon as they pressit
it to them at a conieremce tc be held fh; TirsE wesk of DEtober,
1985; in VWayne Michigcn. The prasent clgmate of teszeting and
administrative areas in Michigan leave no doubt in my mind that
Mastery Learning will become the universal system ¢f education
incorporating operant conditioning under the guise uf precision

teaching, classroom management, structured learning and discipline.

b
0!
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For parents who were alerted to thése dangers long ago;
what become known as the Hatch Amendment was finally a vehicle
or tool to be used to put an end to the experiments being conduc—
ted oni & captive auaience, the sehool chitdren of America,
The chafige agents Who bosst of radically altering thc morals
and values of our children could finally be confronted.

"In 1965 congress gave the rotorious NEA what 1t vanted;
the Elementary and Secondary Act, a virtual key to the Federal
treasury," says Sam slumenfcld im "NEA: TROJAN HORSE IN AMERICAN
EDUCATION." This bill was originaily created for the alle .d
Purpose of conpensatory educational programs for ths "emotionally
disadvantaged;" Title 1: However, it also created many other
categorical programs providing funding for such things as
library services Title II, F-~mplary elementary and secondary
school programs; (experimental programs) Title III, state depart-
ments of educatic:i title V, and bilingual education title VII.
Mmost ihmediately government publicztions such as Pace-

setters in Innovation, became avsilable that would changs the

approach to sducation from the cognitiwe (intellsct) area to

the affvctive (ferl® -r snd emotions), behavioral in natures The

phenomenal gro intrision began to be felt from
coast to coas 52.ats had even the faintest i ‘aa of .1e
revolution taki- . .<. The pa&Eééffers direction was to ofgan—

ize the process of change to reorganizs and reztructure the
entire school system. Teachors were subject to sensitivity
training and change agents tratning through ir service tréining,
not only to condition the teachers to new philosophiss; but to
spread their influeice tg others in their own districts and

throughout the state by way of various visition programs.
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The result was structured and graded classes being system-
ativally phased cut and replaced by ungraded individualized
instruction (P-4, subject to a pre-conceived mold or norm
by computerizéd astescmen® cailed PPBS, (National Curriculum).
The teacher theu became a facilitator or Cliﬁiéiéh, monotoring
the ¢ycling and recycling of sttitudinal changes .n the student:

A Ioné voice in congress; that ol the Honors, is Earl F.
Landgrebe; a congressman from Indiana, voiced his objection to
the extensior of the ESHA Act that would carry it through 1978.

A evaluation Was conducted by Lhe American Institute for Résearch
(AIR) in March, 1972 and concludéd that “participants in Title I
programs gained less during the period of instriétion than noii-
participants and consequently fell further behind their Hon-par-
Other studies also indicated that the 13 billion spent under
FSPA hadi't resulted in any educational improvement. Since its
effectiveness as a federal program had failed, congressman
Londgrebe proposed HR10639 to phase out the ESEA within & years
and grant local control to school districts once agair, also
prohiviting psychotherapy techniques, forced teacks mam' er-ship
in unions and Tesiricting title programs to the cogiitiv :srea
only.

It wasn't surprising that his bil) didn't pass, but on. man

alone is no match for the socialist majo—ity in the legislaturn.

vy
q
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The covrageous lawmoker from Indiana was defésted in Kis fourth
bid for office and the American people experience & térrible 1056,

/. brief attempt was made to rid our schools of experimental
programs with the in.roduction of the liatch Aﬁéﬁaméﬁieqbui
because no regulations were issued at this time, it proved io
be an ineffective piece of legislatici, rot vorth the paper it
vwas printed on. Since that time, regulations have been issued,
but the final rules exclude any professional input régarding
somplaints against Federal programc, Since nonacade:mlc Eourses
are the only programs affécted, the academic courses will be
immune from prosecution and teachers can have a field day in
such classes: Thig amounts to & slap in the face of all those
parents who traveied great distances at their own expense to
testify at the Hatch hearings:
repaired by the teachers themselves mow, by upgrading its own
standards of charocter ond rebelling ageinst their own leadership.
Teachers claim tliey arc victims of abuse yet they fail to recog-
nize that pafeﬁté were fhé first victims of educational battie
fatigue - for ur there t.is no place to turn for help.

I would 1ik: to conclude this féstimohy by asking you to
assist Senator Zorinsky by supporting his iegislétion, the
National Coudission on T1literacy fct. Timing is cricial, we've
gnt no time to lose. Millions of young people have alreddy
Lren affécted and cur country connot afford any more twisted
niuls. Since reading lies at the heart of ail learning, this
is an cucellent pihéé to start.

fenierher; a nation cannot remain free and illiterate at

the sam2 Lime: Parents musf regain control over their children
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and the institutions they support to teach their offspring.
James J: Kilpatrick the conservative columnist, srote in a 1978
Eﬁiuﬁﬂ, "I get éié£§ letters From pérénts éfcuf tﬁesé bizarre
incidents; but I don't get nearly cnough angry lettert: Tirents

are too docile, dumb or brainwashed. We ough: 1o get mad at the

BEhaviorEl boys who ' =i -:.r: our children of non-existent
illnesses. And »- 1+ ° - £toy made™ I couldn't agree with
him more.
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