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NOTE

In this report; the settings,; descriptions, findings, and récommenda-
tions are factual although the name of the community and all of the
participants have been changed to protect the community in which the
evaluation was conducted. The issues discussed, however, are not

bound by a particular school or community but are very likely universal.
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INTRODUCTION
The founders of kindergarten envisioned it as a special place for the
nurturance and guidance of the young child's spontaneous impulse to
learn (Rudolph and Cohen, 1984). Since the first American
kindergarten opened its doors more than a centurv ago, disagreements

about goals and metheds have been common: Once again, in the 1980s,

conflict and controversy in many communities:

This report chronicles a school district's progress in coming to more
fully understand the goals and problems related to kindergarten. The
authors were invited to serve as a consulting team to evaluate the
district's kinderg’ar'ten program and make recommendations for the

futuré.

The purposé of this ~eport i§ to present thé evaluatior téam's
examination of thé conflicting claims, views, and assértions concérning
the kindergarten in thé Morrison Valley Community School District. In
the course of our examination séveral groups weré héard: some of the
parents, teachers, principals, district central office staff, and the
school board mémbers to whom this report is addressed. But thé group
which has the most at stake in the deliberations and decisions of these
groups is the children of Morrison Valley. Inasmuch as there is no
designated representative of ALL of the children who now or in the
future will participate in elementary schooling in Morrison Valley, the
team chose to interpret its findings and present its recommendations on

behalf of the children.



This report is presented in four sections. Section | is a brief
description of the team's visit to Morrison Valley, foliowed by summaries
of the information obtained from each of the groups with whom the team
met. Section |l takes up the questions that Dr. Mack, Director of

Curriculum for the district, put to the team to guide the evaluation.

Section 111 is a discussion of the particular issues the team wishes to

highlight, and Séction IV présents the team's recommendations:

Brief Narrative of the Visit

Qctober 2nd, 1984 . The team visited Morrison Valley October 2 to 5,
1984, On the afternoon of October 2, thé team met with Dr: Mack at
the Morrison Valley Community Schools district office for a briefing on
the plans for the visit. At that time the team also met Dr. Masonberg,
Dr. Andersen, Dr. Eastermoreland, and Mrs. Moorée. ° Inspection of
various student record materials was followed by préliminary discussion
of some of the issues to be taken up by the team. A group of
approximately 48 parents* participated in an evéning méeting with the

team:

*The number is imprecise because not all present were parentc.



kindergarten progranm.

October 3rd, 1984. This day began with a meeting of all the district's

kindergarten teachers, including the two optional kindergarten
teachers, during which their concerns about the district's kindergarten
programs were heard. The team then met with the elementary school
schocls and in the district. This meeting was followed by an inspection
of pertinent school records; curriculum guides; and by further
discussion with district central office staff. During the afternoon the
team dispersed into three of the elementary schools to visit two optional
kindergarten classes, and all the regular kindergarten, first, and
second grade classes. In the evening the team attended a meeting with
the school board to learn its concerns and views of the district's

kinde’rgértén, o'ptionéi Rinder‘gar‘ten, and scfeénfng programs.

October 3th, 1984. Thé morning bégan with a meeting attended by

representatives of the district's first grade teachers from whom the
team scught éx'pr‘éésions’ of concérns and views of theé Rindér"gartén

programs.

The team then dispersed into three more schools for additional visits in
"he optional kindergarten, Kkindergarten, first and second grade
ciasse.. During the afternoon there were more Vvisits to schools to add
to the picture of relevant issues. In addition, Professors Katz and
Raths visited Liscoln North and Ford East kindér‘gé.rtén and optional

9



kindergarten classes together to check perceptions of events: The team
members then returned to the district office for more discussion with

some members of the district central office staff.

October 5th, 1984. During the morning the team met with Dr. Benjamin

I}ar‘le'y of Augsburger University to discuss the history and the
rationale of the Screening procedures used for assignment to the

optional kindergarteén.

This meeting was followed by an exit interview with the district staff

that ended at about 11:00 a.m. when the team departed for home.

Overall Impressions

Because of the nature of our task, we must perforce focus this report
on problem areas; on contentious issues and on alleged short-comings
associated with the Kkindergarten programs in the district. This
emphasis belies our general impressions of the district and its

professional  educators: We were most impressed with the
thoughtfulness of the teachers, principals, and parents with whom we

schools, and the innovative and professional uses to which those

resources have been put by well trained, committed educators.

10



In sum, we were impressed wit
with its professionals: The community can be justly proud of its school
system. As we proceed to dwell on some issues and problems found in
the district, it is important to place our concérns, questions,

observations, and comments in this larger positive context.

11
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. WHAT WE LEARNED: INTERVIEWS, OBSERVATIONS,

AND MEETINGS

This section presents what we learned as we listened to the groups of
parents, school board members, central district staff members,
teachers, and principals.* This presentation does not include
intérprététioné of what we heard: rather it is an account of what we
think the mémbérs of the various groups said to us wh~- we asked
them what they saw as thé important issués, problems, and potential
solutions for the kihdérgértéh’ program of the Morrison Vaiiéy’
Community Schools. The comments of the various groups indicate a
widé variety of concerns, many of which wére sharéd by all groups

with whom we met. They are summarized beélow.

Screening

Both the district central office staff and the schocl board seemed to be
positive about the screening process. One member of the district
central office staff felt that the screening was appropriate because
there were observable differences between children in kindergarten and
the optional kindergarten. One member of the school board claimed that
the screening satisfied a legitimate need in the community which derived
from the perception that the regular kindergarten was not sufficiently
flexible to accommodate all children. Nevertheless many expréessed

concerns about the adequacy and length of the test, the competenceé of

*A more detailed account is found in Appendix A.

12
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deal with cases in which the screening results seemed inaccurate:

Among the suggestions mentioned were (a) offering a range of programs

second half. In the latter case, if indicated by the results of the

screening, children would stay for the second half.

Optional Kinderdarten

Most comments reflected satisfaction with the optional kindergarten as it
was then operated. The district central office staff, the school board,
the principals, and the participative parents of enrolled children, all
expressed satisfaction with the optional kindergarten program. At least

one kindergarten teacher expressed whole-hearted support for the

program. Only one school board member questioned whether or not the
optional kindergarten was doing what it should. One principal
suggested that among parents there may be some stigma associated with

having their chiidren enrolled in optional kindergarten.

program focused on (a) the cost of busing children to the optional
kindergarten, and (b) starting children in kindergarten at ages six

3
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and seven if they attended the optional kindergarten. Kindergarten

teachers, however; indicated that having older children in the
kindergarten was not the result of the optional kindergarten, but due

to the variability with which parents enter their children. Their

concerns focused on the transition from optional kindergarten and
all children regardiess of screening results. The school board focused
on improving public understanding of the optional kindergarten and its

effects on children's experiences in later grades.

Kindergarten

Concérns about kindergarten fell into three categoriés: (1) curriculum,

(2) teachers, and (3) structure.

Curriculum. At least one member of the central district staff saw the
kindergarten program as academically rigorous and as meeting the needs
of all children. The writtén curriculum for the kindergarten, however,
was described as addressing children's varying needs and the need for
program flexibility. One Kindergarten teacher described the guide as
structured, that is requiring formal instruction and the use of

workbooks.

All groups expressed some concern about the rigor and inflexibility of
the regular kindergarten curriculum and the need to define and
implement a clearer approach to it. Some parents attributed the

14
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about the pressure on children to be able to read by the end of the
kindérgértén year. This rigor was seen as appropriate for some
children and not for othei‘s;

for first-graders who were automatically placed in "low" groups if they
were not ready to read. One first grade teacher indicated a need for a
program for early readers in kindergarten. And at least one principal
recognized kindergarten teachers' frustration over not krnowing what to

do with the early readers.

Finally, one Kindergarten teacher described the dilemma as that of

emphasis on the whole child versus on workbooks. There was some

recognition of the need to know the right way, and at the same time,

realization that there is no one right way to teach kindergarten.

Other groups we met suggested changes including: (a) optional
kindergarten as part of the regular kindergarten; (b) admit all children
to kindergarten by age and offer a transitional year between

kindergarten and first grade for those children having difficulty; (c)

fewer workbooks required by the district, (d) a longer kindergarten

day; and (e) more space and time for physical education.

Teachers. Although one kindergarten teacher described her approach

as that of building a total child, and one first grade teacher feit that

15



‘the kindergarten teachers were doing well in their half-day programs,
the overwhelming majority of comments about the kindergarten teachers
focused on their variability. Of particular concern to various éﬁé;ijf)é
was the tendency among the kindergarten teachers to attribute

childrens' school difficulties to age: The central district staff was
concerned with the way in which the kindergarten curriculum was being
Parents wanted teachers to be more responsive to the children, working
with them in needed areas: Some felt that kindergarten teachers

wanted homogeneous groups of students to make teaching easier.

Suggestions for improving the situation included: (a) giving the
requiring early childhood certification for all kindérgartén teachers, (c)
asking teachers not to attribute children's school difficulties to their
age, and (d) gétting thé kindérgartén téachérs togéthér to deveélop a

shared 'p’hiiogo'p'hy.

Structure. The central district staff, parents, and principals
recognized, however, that some of the kindergarten teacher difficulties
might be due to their classes being too large. The teachers reported
that their class sizes as ranged from 26 to 28 students. (The data
supplied by the central office staff indicated the range of class size in
December 1984 for kindergarten was 18 to 26 with 2 mean of 22.7.)

The suggestlons we heard included reducing class size and having

16
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First Grade

Most of what we heard about the first grade concerned children's
preparation for it and their ability to function adequately in it. The

for & very structured first grade. Principals indicated that some first
grade teachers felt that children should be reading before they entered

first grade:

The first grade teachers themselves expressed concern about (a) not all
children being prepared with their letters and sounds; (b) the
variability in age and abilities of children, and (c) thée day being too
short to meet all students' needs. Moreover, they described difficultiés
With "immature" first gradérs, such as tearfulnéss and demands for

more teacher time.

The principals, on the other hand, expressed conceérn about first grade
teachers' apparent unwillingness to recognize and accept the same
degree of variability among children when they enter as when they
finish the grade. Finally, school board members expressed concern

are in.
Suggestions for changes included (a) increasing first grade teachers'
awareness of what is covered in kindergarten, (b) encouraging first

grade teachers to have a more developmental perspective, and (c)

17
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récommending more strongly the retention in grade to parents of

kindergarteners.

Comments describing the district's parents had at least two sides.
attributed to the parents. For instance, first grade teachers felit
pressure to be academically rigorous becatise parents (and the district)
felt that everyone should be above average. The board described the
district as competitive, but satisfactory to most parents. Related to

this issue was the district central office staff's concern over the

systematic red-shirting.

In contrast to this picture, however, the central district staff, the
kindergarten teachers; and the principals cited variability among the
parents in their perspectives. They also expressed frustration in
trying to meet the needs/demands of a diverse group. Kinderga: cen
-eachers felt that they could not win, with some parents saying that the
parents were described as perceiving assignment to the optional
kindergarten program as a stigma, those whose children were enrolled

concept of developmental readiness and the screening procedures.

18
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Although at least one kindergarten teacher fcit that the district was not
responsible for misinformation among the parents, a member of the
school board felt that there should be better communication with parents
about the issues: Moreover; parents themselves suggested that the

district should communicate with them more to allay parents' fears.

school board member expressed concern about the effects on children of
parents still complaining about their bad experiences with the Gesell
screening. Finally, both a board member and a first grade teacher

raised the issue of parental expectations being too high.

School District

As indicated above, attributions of pushing for academic achievément
were not confined to the parents. The school district itself, as a
whole, was described as a pressure-cooker and fast-paced. I3 this
vein it was suggested that the district (1) did not want variety among
the students, and (2) unofficially encouraged holding children out of
the structured kindergarten program. Moreover, the central district
staff expressed concern about whether the curriculum met the

community's demands for achievement and high test scores.
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Stress

Stress among parents and children was of concern to both parents and
the school board. Parents mentioned excessive comparisons among
children, and the need to reduce stress among themselves. The school
their parents in theé strudgle for success, and for parents who move

from a school aréa beécause of too much academic pressure.

Qverall Curriculum

Finally; ccncerns were expressed about the implications of the issues

addressed here for the rest of the curriculum. Principals posed
questions about coordinating progress levels for the optional

grade level: The school board suggested that there was too much

segregation of students by ability; too soon.



Il. WHAT WE THINK: RESPONSES TO DR. MACK'S QUESTIONS

This section of our report presents responses to thé five principal
questions Dr. Mack asked us to address. When first received, the
questions seemed complex, confusing, and difficult. While they remain
complex and difficult; our experiences in Morrison Valley brought them

into sharp relief and heightened the challenge they pr‘esented to us

from the outset.

Developmental Readiness

1. Is the idea of developmental readiness a valid concept?
Can develcpmental readiness b&accur:atel;uanch:ehabe
measured? Do we use appropriate instruments and pro
cedures to identify children who are not. rudMOLsmw?

The c’on"cé'p’t of dévéiobméhtéi readiness in the psychological literature is
with the physical development of the child (Gordon, 1982). Whether it
is appropriate to generalize the concept of readiness from physical to
other aspécts of déVéio"p"mént rémains a matter of controversy:
required for successful 'pa'r‘tici'p'éti'o'h in school life are a function of
maturation (the nativists), environmental influences (environmentalists),
or the interaction between thosé two developméntal factors (cognitive-

developmentalists). As Gordon puts it

21
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The nativists assume that readiness is principally a biological

function and one must wait for the appropriate chrorological
period before the organism is ready for any given activity.
The environmentalists assume that readiness is largely a
result of matching reinforcement contingencies with the needs
of the organism, although they also realize that one cannot

expect indijviduals to perform certain_physical acts if they are

insufficiently  prepared  bioclogically. ‘The  cognitive-
developmentalists assume that if the genetic and environmental

conditions are appropriaté, childrén will be ready to perform
provided the children also perceive the situation appropriately
(Gordon; 1982, p. 1532).

it is our judgment, however, that it is useful to distinguish bBetween

the concept as it is defined and operationalized in the research

literature and the way it is understood and implémented in the Morrison

Valley Community Schools. As with so many important ideas, while the

theory is potentially useful, its application may be flawed.

The notion that children develop at different rates, that even within a
spurt ahead, seems well documented. Educators have used this concept
to account, in part, for the fact that some children seem to learn to
read with alacrity and almost effortlessly, while others struggle or even

resist.

stch observations, but of course there are a number of others. it is
important for educators to remain aware of how the concept of

developmental readiness is being used as an explanation for such

differences in childrens' responses to school. Examples of other

explanations include differences in childrens' abilities, motivations;

22
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interests, and the degree of match between the cognitive stvles of the
teacher and the pupil. It is important to be aware of the fact that no
single explanation accounts for all the variance in childrens' reactions

to the challenges provided by the school.

Furthermore, the concept of readiness begs the question of just what

the child is ready for. The correct use of the concept of developmental

curriculum:" On the contrary, adherence to the concept implies a

willingness to adapt the curriculum to the '"readiness" the children

bring to the school with them. Of course, in practice there are limits
to the adaptability of a curriculum; it cannot respond to ali of the
variations in children's capacities and interests: Some children cannot
cope with the requirements of regular programs, and various special
education and remedial programs have been developed for precisely that
reason. A major question the Morrison Valley Community Schools must

address is whether the current kindergarten program is too demanding

for a significant portion of children who are age-eligible for entrance.

{This quéstion is addréssed in the third part of this section undér the
heading "Regular Kindérgarten.") In what follows, we posé further
questions about the concept of developmental readinéss. Our
résponsés, in the main, addréss thé application of this concépt to the

Morrison Véiiéy éommunity Schools.

1a. What is the reélationship between developmental readiness and
chronological age?

23
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As we listened to parents, teachers, principals, and school board
discussions, we were impressed with the frequent references to the
ages of the kindergarten students, often calibrated in weeks or days;
and not simply in yeéars or months! It was almost as though parents
and school personnel believed that a child born on August 9, 1979 had
particular characteristics that would not be evident in a chiid born on
July 20, 1979. The confusions between chronological age and
developmental readiness seemed to subvert the usefulness of the latter
concept.  After all, if the two concepts--chronological age and
developmental age--were identical, there would be no need to test the
children to ascertain their stages of readiness.

1b. What is the relationship between developmental readiness and

the_sex of the pupil?

Almost all of those irivolved in the Morrison Valley kindérgarten scene

seemed ready to assume that boys develop at slower rates than glrls

This belief went for the most part unc'h'aii'englédr, and evan the

extent to which the interpretations of childrens' behaviors in schools
are sexist. It should be noted that while differences in behaviors and

learning of boys and girls are often observed, the evidence strongly

suggests that such differences are likely to be the conseguences of

(see Carpenter, 1983). The weight of the evidence is that the

differences in readiness between boys and girls are learned from aduits'

expectations of and responses to them, rather than being entirely

24
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inherent in their biological or psychological maké-up. AS Huston (1983)

points out:

In the studies with large samples reviewed by Maccoby and
dacklin (1974); sex accounted for about 1% to 2% of the

variance in reading performance (Huston, 1983, p. 405).

We were impressed that teachers seemed to equate "lack of readiness"
with inability to "sit still" for long periods: The latter was typically
attributed to boys.

Tc. What is the distinction between the categories "needs to improve"

and "needs time to develop" used on _the Morrison Valley
Community Schools' Kindergarten Progress Report?

Cne apparent attempt to apply the concept of developmental readiness to
the assessment of children's progress in kindergarten is found in the

ratings of N or T on the Kindergarten Progress Report: We attempted

without success. We queried a number of teachers, in groups and
individually, seeking the basis upon which those two judgments were
rendered. Not only was nho consénsus found, but a great deal of
confusion was apparent. We interpreted the confusion here as another
indicator of the problems inhérent in applying the concept of readiness

to practical school problems.

DY
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1d. Can developmental readiness be assessed?

We have no evidence which speaks tc the reliability or the validity of
readiness in Morrison Valley.* On the face of it, the instruments seem

other hand, it is extremely unlikély that anyone could judge that a
particular child is either ready or not ready for school solely on the

basis of his or her performance on this screening procedure.

We examined the testing instruments and the scoring used to give
parents advice about their children's state of developmental readiness.
From an analytical point of view, we saw some problems both with tha
items and how they were scored. However, our concerns would be
alleviated if careful studies of the psychometric properties of the
screening procedures were available. How reliable are they? How well
do they predict behavior in kindergarten? How many false positives or
false negatives can be expected with the procedures? As far as we
know, there are no data available at present to answer these questions.
section, that since the concept of developmental readiness is based
firmly on the assumption that development is continuous and progresses
unevenly across many different aspects of growth such as cognition,

social competence, self-confidence, etc., it is probably unwise and
*See Nota p. 56.
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inappropriate to use a single measure--ANY SINGLE MEASURE--as a
basis for deciding whether or not a child is ready for school. It
sﬁouid be added that apparently the Morrison Vaiiey Community Schools

parents' own reasoned judgments: The district pclicy was to use test
results as one of the factors considered in making a judgment about

placement. Parents seemed to take the same position.

In sum, while we think the concept of developmental readiness is useful
in the context of planning and implementing a kindergarten program; its
application in the Morrison Valley Community Schools has been
problematic. Furthermore, while there are instruments available which
are helpful in undeérstanding the current developmental status of

children, no oneé instrument is sufficiently accurate to use as a basis

for a significant decision about a particular child.

Optional Kindergarten

2. Is an optional program necessary or can the needs of all children

whman&chmok&acally ready for kindergarten be met within the
jarten program? What happens .in later grades to

studentsmh@eatch up or to those who are older than their peers?

Although it may not be helpful, the only answér we can give to the
first part of this question is "it depends." If thé régular kindergarten

curriculum is defined in such a way that it catérs to thé needs of a
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program is needed. Further, if kindergarten teachérs are convinced
that children must become ready for kindergarten, rather than taking

the view that programs must accommodate to the varied needs, interests

necessary. The question is one of balance.

All of this is not to say that ALL children chronologically eligible for
kindergarten can benefit from its program, no matter how

accommodating it is. Policy suggested above, is mandated by Public

Law 94-142 which calls for procedures that provide for children who are

not likely to benefit from regular programs.

We are convinced that the long-term effects from delaying some chiidren
for a year or more through the implementation of an optional
Kindergartén program can be staggering. Several reasons underiie our

concerns.

First, because the public school system builds into its program a
certain amount of curricular dépéhdéncy from one grade to the next, it
is extremely difficult to skip grades, especially in the upper levels of
the ’eiéméhtér‘y school. While some giftéd students can manage to skip
grades, it is highly unlikély that childrén held back at the age of four
or five for not h’éving the appropréte lévéls of readiness will ever be

seen as ready to skip grades later in the éléméntary years.

28



Second, while there are dramatic differences among childrén of various

ages, and also within various age groups, the differences are perhaps
most pronounced in middle school and junior high school. The delaying
of a significant number of children at age five is likély to create difficult
and important problems when the cohort age group reaches middle
school ages, especially if the majority of those delayed are boys. It
should be emphasized here that thus far our team has no data to
support the validity of this prediction; it is based in iarge measure on
our experiences with the schools in our own state and elsewhere. If
the optional kindergarten program is maintained, it would be important
to keep careful records to examine the concerns reflected in these

cautious predictions.

Regular Kindergarten

3. Is our regular kindergarten program too rigorous; too academic
or too stress producing? When should children begin formal
reading, etc.?

4. Does our_regular kindergarten program provide a challenge for
advanced students? Does this program give children the skills
they need to succeed in later grades?

We haveé chosén to addréss these questions 3 and 4 together. In doing so,
Wé wish to point out that our reponses are based on one very short
visit to thé Morrison Valley community; and that we were in thé
of thé programs very briéfly. Thus, the judgménts and obsérvations

hergin discussed are tentative.
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Given this qualification, we feel reasonably conrident in saying that we
saw little evidence of stress in the Kkindergarteri and first grade
classrooms we visited: Children did not appear at risk emotionaiiy from
excessive stress. Teachers seemed very caring of students and

accepting of their efforts.

country, those we observed in Morrison Véiiéy rank among the best on
all criteria. We were im'p'r"e’éééd with the obvious cér‘in'g, concern, and
conscientiousness of virtUéiiy everyone we met. It showed in many
ways in the halls and classrooms weé visited. However, even in our
best schools, somé concérn about intellectual climate is warranted, and

the Morrison Vaiiéy Community Schools are no exception.

When people speak of a curriculum as academic they often intend to
convey the idea that it is intellectually demanding. It is useful to
distinguish between academic and intellectual rigor. Academic rigor
grade level achievement, grades and test scores, following instructions
and meeting requirements, conforming to procedures and conduct
necessary to succeed in the academy and to fulfill its institutional
requirements. Academic also suggests being out-of-touch and abstract.
In contrast, intellectual rigor refers to characteristics of the life of the
mind and its earnest quest for understanding, insight, knowledge,
truth; solving inteliectual puzzies; and the like: The kindergarten

programs we saw could be characterized as academic more appropriately
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than as intellectual in emphasis. [In our all-too-brief visits in
classrooms we saw rather academic tasks presented to children in a
context that required them to sit passively in large groups at desks
most of the time: We came away with the impression that the
kindergartens reflected a rather narrow view of what the program might
be, or of what capacities in the children could be challenged by the

curriculum. An intellectually demanding program for young chiidren

building things of interest, comparing; testing ideas, collecting
information, synthesizing the results of their inquiries and summarizing

their observations.

A third observation was that thé childrén in kindergarten were tested a
great deal. Aides were seen administering tests, and the work of
children was assiduously graded and recordéd. Howeveér; we saw very
little instruction taking place. Children rarely wérée encouraged or
coached to think about the responsés they were giving to the workbook

questions or the test items.

A fourth observation was that thé curricilum was largely
de-contextualized. That Is, children were not diréctéd often enough to
deal with artifacts, with objects they could touch, manipulate, or
inquire about: For example, a task in a puzzle format had children
choosing which bead to add to a string of beads; but, there were no

beads and no string of beads for them to examine directly. Instead,

there were only pictures of beads and the puzzle was presented in a

multiple-choice format. A number of classrooms were studying

31



30

caterpillars during our visit, and yet the children had a chance to
observe real caterpillars in only a few of the classrooms. Instead,
teachers had drawings or pictures of catérpillc=s or asked children to
make facsimilies of caterpillars as an art project. A wide range of
intellectually engaging activities related to caterpillars was overlooked.:

Finally, in so many of the classrooms, including the first grades,
children were involved in using crayons to color pictures while the
While some coloring is useful and possibly important;, it was our

judgment that because there was so much of this kind of activity, te

characterize these classes as too academic, or too stressful, or to say

that they were sufficiently intellectually stimulating was inappropriate.

Néedéd éhéng’ jes

5.  Will changes be necessary in our kindergarten and other primary
grade programs as a result of the new optional kindergarten
program?

If the decision is made to keep the optional kindergarten program, then
progress from optional kindergarten to first grade without giving up a
year. To succeed in this effort, it is likely that the curriculum in
optional kindergarten might have to be changed slightly, and that aides
should be provided to first grade teachers sc that tiey might be in a
better position to accommodaté somé childrén coming into first grade

directly from optional kindergarten. _ 32
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Regardless of whether or not the optional kindergarten is maintained, it
is our judgment that the curriculum now offered in the primary grades
should be reviewed. We have suggested that the intellectual
components of the curriculum should be enhanced and that children
need to be encouraged to work with real objects in their school
experiences. These themes are elaborated in the recommendations in

éectio,n V.
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1. WHAT WE WORRY ABOUT: SPECIAL ISSUES

Red-Shirting

It was evident to us that the red-shirting issue was gaining momentum

of problem that, if left unaddressed, could only become intensified with
the passage of time. More and more, the data (see for egaiﬁbié,' Tables
1 and 2 in Appendix C) would support some of the emotional claim that
"children aré getting older and older in the first g’r‘ad’e,i' and as this
rumor is fueled by fact, more and more parents would withhold their
six-year-old child from first g'r‘adé. The g'r"o’wing impact of actions
such as these is obvious, and of grave concern. It is our impression
that the school board must consider adopting a policy to stem the
red-shirting tide. One option is to make it mandatory for all children
to be admitted to first grade by a set chronological age.

differences associated withi youngsters of any age, but particularly at
this young age, the alternative of permitting parents to decide to

withhold their children in order to gain a competitive advantage over
other children is likely to have deleterious effects on the school system,
and on all the children involved--those who are withheld, and those

who are not.



éommunity éo'm'pétitivénéé's

The commuhity served by the Morrison Véiiéy éommuhity School District
was charactérized by thé board and by parents and teachers who spoke
p’e'o’pie who are déépiy concerned about their children mékin'g it, and
with the rather objective symbols of succeéss in school--such as grades,
test scores, and instructional group assignment. A jocular remark made
at the board meeting by an observer suggested that a given schooi
would be thought of as doing well if all of the ctildren in attendance
were above average! It might be useful if the school and the school
board made various efforts to change this ethos. Adult education,
public information programs, and similar interventions in the community

school community, the school board should be wary of proposals for new
policies tbat might enflame or reinforce those views. It is our judgment

that whenever policies are suggested that touch on matters of grouping;
be aware of the potential interaction of those policies with the dominant
value positiors found in the community. Since so many of the children
in the Morrison Valley Community Schools are bright, motivated, and

apparently destined to succeed, in the traditional sense of com'pleting’



college and having rewarding carzers, it is a pity to introducé policiés
that serve essentially elitist purposes. Policies which cater to elitist
values place a heavy burden on very able students who arc not at the
with children who are even more able and more talented than they are.
By working to give emphasis to the general overall quality of excellence
found in the district, and less to the need to indulge the wishes and

Curriculum lIssues

As indicated in Section | virtually all of the groups with whom we met
expressed serious concerns about the Kkindergarten curriculum in the
district. To a large extent ail groups--parents,* teachers, principals;
and school board mémbers--seemed to bé concerned about thé Same
issues. All of thesé concerns reflect underlying confusion and doubts
about thé extent to which thé kindérgarténh curriculum is and should bé
focussed on academic work. Typically they weére expressed in terms of
pressuré oh childrén for achievémént, particularly in thé a&area of
reading. It is our [wpression that, on balance, most of those we met
believe that *he kindergartén children were under too much academic
pressure and that the emphasis on reading wa~ both too soon and too

strong. As we listened to each of the groups and observed the

* We only heard the concerns cf parents who attended the October 2
meeting and who spoke to us on that occasion. ,
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children in both the regular kindergarten and the optional kindergarten
classes, a number of curriculum issues emerged. They are discussed

briefly in turn below:

What are the functions of kindergarten? The chances are that when the

parents we mat entered kindergarten themselves it was their first
experience in groups outside of their homes: Only since the 1970s has
the majority of entering kindergarteners come to school having had
substantial experience being cared for by someone other than mother in

average 1Q of five-year-olds increased 10 points! While a major
function of kindergarten for those who are now parents was preparation
for real school; conteémporary interpretations of that function have led
§i'm'piy to stérting what used to be’iong’ to real school earlier and earlier
(Spodek, 1983). Just thesé récent changes suggest that questions

about the functions of the modern kindergérten are in or‘der‘.

A group of children éritérin'g kindér‘gértén to"déy br‘ih'g fa: more varied
backgrounds of éxpériéhcés to the class than was the case when the
district first opened its doors. So, while the traditional rcle of the
kindergaﬁ’e’n in gétting children accustomed to béin'g away from home
may be less important todéy, its role in héi'pin’g children léarn to work
and play with a diverse group of age-mates, and to see themselves as
valued and effective members of the class group and community rémains
a very significant one.
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How formal should the kindergarten curriculum be?  Virtually all the

groups with whom we met expressed concern about the extent to which
the regular kindergarten curriculum had become a formal one, especially
in its focus on instruction in pre-reading and reading skills. Indeed,
thé two iS§UéS:'-’1;o'r'méﬁt'y and r‘eading’ instruction--are inseparable.
Dissénsion within communities and among sbecialists in early childhood
education on thése issues i$ not only strong, but also periodic; rising
sharply, subsiding and rising again in regular twenty- to twenty-five-
year intervals. However, as each geéneration raises its arguments,
understanding of which side has the better claim. Seéveral insights and

considerations from recent research are worth dis ‘ussing here.

The introduction of formal academic instruction into the kindergarten
curriculum, typically in the form of teaching pre-reading and
reading skills, presents several risks. |If pre-reading and reading
instructicn are presented in a formal way,; using a single methodoiogy;
experience suggests that some (perhaps as many as one-third) of the
class will fail. In other words, if teachers and parents--and others
connected with the school--want all kindergarten children to acquire

the same level of pre-reading skills, or to learn to read at least at
grade level, they are expecting a uniform or homogeneous outcome:. In
order to achieve a homogeneous outcome with a group of pupils of

diverse backgrounds it is necessary to use varied or heterogeneous

methods. As Durkin points out:
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A__child's initial contact with reading instruction...is of
unigue importance...a school should do nothing with reading
in ine kindergarten until it is fully prepared to offer the best
possicle instruction. The best...is always characterized by
variety in methodology simply because a way into reading that
is easy for one child may be difficult for another, and vice
versa. These facts clearly suggest that unless there is

variety in methodology, some children will probably fail. At

the same time, wrong conclusions will be reached both about a

child's readiness for reading and about his or her learning
ability in general. (Durkin, 1980, p. 26)

reading, as what methods of instruction shall be uséd.

Typically, however;, schools adopt a single method, and try to
implement it by using ability grouping. It is clear from our own
experience as well as from many comments from the groups with whom
we met, that many children seem to be aware of which group they are
in. Interestingly enough, recent research indicates that such grouping
has instructional disadvantages (Wisconsin Center for Educational

their distance from the fast children; and fast children speed each

other on, increasing their lead, but also the potential for stress.

Many of those children who are aware that they are in the low group
may feel discouraged at best, or incompetent at worst. But many
children in the top group become anxious about the dariger of failing or
falling out of it. Furthérmore, the use of formal instructionali methods
inevitably requires the identification of the children's ability, and that
some of the children identified as low in ability or as slow learners

would not be so classified if formal instruction and grouping were
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postponed for a year.* Differences in rates of development and life
histories make such false negatives virtually inevitablé. Thé problem is
that once children have been labeled as low or slow the chances of
overcoming the label or breaking away from the expectations adults
often associate with it are very poor. Such risks to the children who
are, after all, only in kindergarten, seem somewhat excessive and
suggest that alternatives to the heavy focus on rélédin‘g readiness and
instruction for all kindergarteners should be examined.

kindergarten year is the difficulty of providing reading material that is
engaging or even moderately interesting. While it is possible, and
highly desirable, to read material to children material that contains long
words they could not possibly read for themselves, reading materials
intended for them to read themselves have to be based on a very
limited number of words featuring a highly restricted set of sound
combinations. Thé younger the reader, the more limited the number of
readable words is, and * thus the stories--as stories--become
decontextualized, uninteresting, and often hard to understand. In
other words, the younger the child is, the less meaningful the available

reading materials are. While meaningfulnees of reading material is
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Another troublesome aspect of formal academic curriculum in ‘he
kindergarten is that some of its potentially deleterious effects may not
be apparent to parents or teachers during the kindergarten year itself:

its necessary dependence on uninteresting reading materials may

contribute to substantial numbers of children suffering from academic
burn-out by the time they reach second or third grade:. Unfortunately
we have no data from which to be able to estimate what proportion of
children are victims of this syndrome. It is invariably impressive to
note the eagernsss and willingness of most kindergarten children to
their teachers: But after two or three years of not simply time on task
but time on dull task, it may be the third grade teachers who are

confronted with the consequences: children who are difficult to

interest or motivate to do important academic work--a type of work that
is developmentally appropriaté for éight and nine yeéar olds. While it is
true that children who have learned to read have access to thé great
world of books and can pursue théir léarning indépendently--and it
would be régréttébie’ to édb’pt a curriculum that would fail to nurture

such learning--very few early readers actualiy do so.

While early introduction of formal reading instruction may give rise to a
number of problems, it is also useful to keep in mind that for many
kindergarteners, reading instruction is inefficient in that what may take
them thé better part of six months to learn at age five could be learned
in péerhaps half the time if instruction were started six or nine months

later.
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In a formal curriculum the burdens are on the children. It is up to
them to rise to the demands of the learning situation. Many will
manage to do so. However, for those children whose difficulties do not
cause the teacher to change her approach, her instructions, or léarning
materials to accommodate their confusion, learning style, or compétence
level, a consequence is likely to be a feeling of being cut of it.
Occasional experiences of feeling out of it are benign; but for children
who feel, and indeed are out of it regularly, there is no alternative but
sooner or later to give up to learn to feel stupid, and to withdraw from
the fledgling community of scholars: A curriculum which has the
potential to cause such feelings is a sufficient threat to the school

experience and life chances of enough children to cause concern.

It was our impression that many of those involved in the struggle over

the kindergarten believé that thé curriculum choices are between the
formal academic approach or a traditional socialization approach with a
strong emphasis on socio-dramatic play and creative activities:
However, these are nrot the only twc approaches to kindergarten
curriculum. Many resources are availableé to hélp teachers develop a

curriculum which is intellectually éngaging, in which children are

in quest of fuller and deeper understandings of their physical and
interpersonal envircnments. For example, we can return to the example
of the study of caterpillars mentioned in Section Il. The curriculum as

implemented in at least one of the kindergarten classes we observed*
* An aide was present and available in the room.
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included the children looking at a photographic poster of a caterpillar,
cocoon; and butterfly, then listening to the teacher reading The

Hungry Caterpillar. Following the story, each child was asked to draw

a caterpillar with crayons or felt pens and to paint a halved-egg carton
the color green. Ali of the children did the very same tasks, used the
same color paint, and fashioned the samé répresentation of the
caterpiliar. No real caterpillar, cocoon, or butterfly was visible in the
room. The number of possiblé activities from which the children could
have learned about these phenoména is almost endless. Certainly they

their enormous variety of sizes, colors, favorite foods, etc. The
children could have been alerted to the potentially fascinating feature of

have been encouragéd to ponder the relationships between the colors of
caterpillars and their butterfly colors, ad infinitum. Furthermore, such
an approach has the potential advantage of strengthening the
disposition for follow-up outside of the classroom to what children learn
to do in theé classroom. In other words, when the curriculum hélps
children to acquire exploratory techniques and an empirical approach to
their environment, they are likely to acquire habits and idéas for

activities to continue on their own outside the school grounds.

A Cycle of Blame
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to resolve them. The central district staff, who
briefed us, exhibited a strong sense of responsibility for both the
problenis already referred to in this report, and for the search for
their solutions. The parents we heard manifested a high level of
concern over obtaining the best possible experiences for their children:
And, as we listened to and observed teachers, we sensed similar
eagerness to provide the kind of- professional service they felt was best
for the children and expected by their parents. In a similar way the

their obvious commitment to resolving the many issues related to the

optional kindergarten program and its associated problems. We sensed

also genuine openness on the part of all groups to consider all

reasonable proposals for their solutions.

However, it is not surprising that the level of intensity and involvement
of so many stake-holders had given rise to frustration, which not
uncommonly, led to fault-finding. As we examined thé main points
made by each of the groups with whom wé met, we détected what might
be called a cy'ci'e of blame allocation. kindérgértén téachers, aithough
clearly representing diverse views within théir group, seemed to féel
that while they would like children to have more time to grow and play,
they were pressured to get children ready for the first grade teachers.
Many first grade teachers reflected their sensitivity to perceived
parental pressures and the need to pleasé the public. The principals,
also representing someé diversity within their group, seemed to blame
béréhté for p'ushi'n'g their children too hard, and found some cause for

blame to fall on teachers as well. Parents found various ways to
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allocate blame; some of it went to teachers whom they described as
wanting homogénéous classés to kéep things simple; some went to other
parents; some to the central district staff and to tésters. The district
central office staff attributed blame to somé parents, to some teachers,
and to some of thé local préschools. School board members found a
similar variety of ways to allocate blame for the predicaments related to
kindergarten in the district. It was our impression that each of the
groups with whom we mét was indeed under severe pressure from
various sources to solve a set of problems which had been festering and
was almost beyond the ability of any one of the groups to resolve alone.
We are not suggesting that there was no group to blame: Rather we
see the question of whom to blame as irrelevant and potentially harmful
to the morale and the quality of relationships among all involved and it
undermines the generation of solutions to the problems: This
potentially destructive cycle had to be broken. To do so i‘ecitiir‘ea
leadership at the district level: Both the district central office staff
and the school board would have to examine and determine where it
really stood on the relevant issues. They would have to provide the

kind of leadership in which the distinction could be made between being
pushed around by vocal aggressive--though well-meaning--groups, and
being sensitive and responsive to parents' as well as teachers'
concerns. In a country like ours, which prizes its diversity, it is
highly unlikely that all parents will ever agree with each other on basic
issues. The local citizen participation and democratic processes that we

value depend on fair hearings for the viability of all views in the
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course of formulating decisions for actiori. Once thé appropriate
decision-making processes have been employed, it is in the best
interests of the children that all concernéd accept and support the plan

of action whole heartedly.
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IV. WHAT WE RECOMMEND: A VISITING TEAM'S PERSPECTIVE

Several suggestions are offered in this section. As our team formulated
the recommendations below, it took note of the fact that every decision
carries within it its own errors. In other words, weighing the merits
of one course of action against the merits of another also includes
considering which errors associated with each course of action are
preferred. The recommendations listed below contain potential for
errors. Those we have chosen were based in large part on our

decision to speak as advocates for the children of Morrison Valley.

Entrance_into Kindergarten

In view of the arguments presented in previous sections; we recommend

year: The information obtained in this way should serve as a basis
for first grade piacement, and decisions about s'peci'ai education and

retention/promotion.

* I:ZXCé'pt for épéciéi Education and PL 94 - 142.
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Kinder‘gér‘tén l3r‘og ram

We recommend that the regular kindergarten and the optional
kindergarten programs bé merged. The new revised kindergarten
currizulum should be written so that it is, at the outset, less focused
on reading instruction, and more flexible. During the first half of the

year, the curriculum should place emp hasis on cooperative projects and

tasks which help children develop identification with their class group;
and cooperative work skills. This is not to say that children who are
ready, able or eager to learn to read should bé ignored. Their needs

must be accommodated.

Methods of Teaching Reading

questions of readiness and the timing of reading instruction. As one of

teaching of reading is the methods employed, not timing. Poor teaching
cannot be condoned at any age; and involving all students in a group

with a single approach to reading instruction is almost surely an

example of poor teaching. Instead of using a single method, teachers
word, phonics, teaching through printing, and others) within a given
classroom so that they might ascertain which method best accommodates
thée needs of s'peciﬁc children.
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One critical problem in attempting to address the needs of those
kindergarten children ready to read witheut intimidating those who are
not, is that of a singlé teacher having to work with both readers and
non-readers at the same time. Addressing the issue by tracking or
grouping children in terms of réading ability is likely to set off waves
of onerous social com'parig'o'né among ch’ii'dre"n—, among farn'ilies, and even

perhaps within families. This is a serious dilemma.

In some communities, teachers report that one approach seems to
address both issues: it accommodates the needs of readers and
non-readers while at the same time avoiding some of the pitfalls of
tracking and grouping: Iri this approach, usually called the language

experiente approach (cf. Durkin, 1980; Stauffer, 1970) children dictate
stories to teachers and then read them. All children participate in this
experience. The children who are more advancad tend to dictate more
complicated stories, with more complicated sentetices and with more
sophisticated vocabulary. €hildren whc are not so far along in the
development of their reading skills tend to dictate stories that are less
sophisticated: The stories that children dictate are usually at the
appropriate reading level for that child: Most children can read their
own stories. The addition of an aide in the classroom can enhance the
in readiness to read in kindergarten classes. This approach couid be

tried in the district kindergartens to see whether the needs of most
children are accommodated and whether it helps to ameliorate some of
the less attractive manifestations of competitiveness and social
comparison that are found in the community .

H
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Staff Development

We recommend that the Morrison Valley Community Schools emiploy a full
time specialist in early chiidhood education to work with teachers in
grades K through 3 to develop curricula and teaching methods that will
age levels. (An alternative here wouid be to ﬁifé a consultant on a
long-term basis.) This specialist could be asked to address the
curricular and instriuctional issues raised in this report, and those
generated by the teachérs themselves. Our rationale is based on our
sense that few teachers in the district fully appreciate the potential of
children of this age to engage in intellectual activity. A specialist in
child development, either as a full-:"ne staff member or a part-time
cdnsuitan_t, could very likely heélp teachers become aware of this

potantial and deveélop wavs of addressing it.

The early childhood specialist could work closély with Mrs:. Moore on
the considerable task of helping the kindér‘gérte’h and first grade
will be working with. We were impressed with the pattern of dividing
responsibilities for the wvarious curriculum areas amiong principals. It
would be a mistake if adopting our recommendation for an early
childhood specialist threatened this pattern. If this recommendation

were adopted, it would be important to meld the assignment and
responsibilities with those established under the current system of

principal-specialties.

9 |
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particular aspect of the field of early childhood education, namely, its
highly ideological character. The candidate for the early childhood post
would need to be reviewed very carefully; not only to ensure suitable
human relations skills, sufficient training, and appropriate expérience
in working with teachers; but also that his or her views about early
the leadership in the school system: To hire a specialist in this field
committed to an extreme position (for instance, to Skinner's version of
beraviorism or to a laissez-faire curriculum plan) would be a serious
mistake. It is clear that the decision to employ a new person as a
specialist in early childhood education entails the risk of making such a
mistake.

We think that teachers should be eéncouragéd to visit schools in the
state vicinity, and if ngcessary, in the wideér midwest region, which are
reputed by experts in early childhood education to bé particularly gocd

programs look like; and a policy encouraging visits to other sites could
hélp teachers acquire the vision to improve programs in the district.
We recognize that the adoption of this recommendation has some serious
potential disadvantages: Local programs are likely to be interrupted by
teachers making visits and by using substitutes for them. Furthér, the

teachers might actually see programs that are not as good as those at

home, and yet come to understand that they were programs to be
emulated
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could increase the possibilities of hiring new, recently trained teachers

at the primary and pre-primary levels. We have the impression that a

Valley, with its recent history of contentiousness around the

kindergarten program, for veteran teachers to suffer from burn-out and
occasional demoralization. That is not to say that age, in and of itself,
seems to be a féct’o’r; we saw effective teachers at every age level
'dUr'i'ng our visit. Né\)é'r‘tﬁe'ié’s's, we wonder whether a few of the most
experienced teachers are resigned to the idea of Keeping school until
retirement in mich the same way as they have always done. The school
board might want to ad’o"pt a 'p’oﬁcy that encourages §Uch teéachers to
consider early retirement. Of course, without a carefully crafted
policy, thouse who elect early retirement might be among the bést in the
district. We believe that these risks could be minimized to the point
that an early retirement policy would merit serious consideration. New
teachers may be able to bring to the district some of the recent
developments in the provision of stimulating and intellectually

challenging programs for young children.

Evaluation of an_Experiment

During the short life of the optional kindergarten program, a natural
experiment has been occurring. Children who were deemed not to be
developmentally ready have, in accordance with their parents' judgment,

been assigned either to the optional kindergarten or regular

52
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kindergarten. The district is in a key position to throw some light on
this dilemma by commiSsibning a study of the outcomes of these two

tracks, and to work to better understand what happened to the
children. Thus, we hopé that the district will follow the progress of
the children who have participated in the optional Kindergarten, those
for whom theé optional Kindérgarten was recommended but who entered
the regular program, and thosé whose parents withheld them from
kindergarten for a year. A careful follow=up study of these children
will make a much needed contribution to the devélopment of policy and

curriculum in elementary education.

Working with the Community

It is recommended that state and Iocal library, media, and other
pertinent resources be mobilized to help improve public understanding
of the role of the kindergarten: Such an effort could highlight

contemporary research and insights into the nature of learning in the
~early formal instraction in reading for various children, the role of the
home, and so forth. Furthermore, some effort to help parents
understand that in communities in which there is any diversity at all, a

school district cannot satisfy the demands, needs, and wishes of all
parents equally; and that, while diverse views can and must be
expressed and attended to, action requires decisions that only rarely

can be equaily acceptable to everyone.
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We recommend that in the process of deliberation, the best avaiiable
knowledge concerning the nature of learning and what is in the
childrens' best long-term interests must constitute a major criterion

for judging the rightness of decisions taken and plans of action.
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Epilogue

Two years after this report was presented to thé Morrison Valley School
District one member of the team was invited to réturn. The visit
included observations in the Kindergarten classes in five of thé eight
elementary schools, and a meeting with al! the district's kindergarten
teachers. Even though the visit was a very brief one, several changés

in the district were readily apparent.

The most striking change observed in the kindergarten classes was the
' great variety of activities in which children were engaged: In each
classroom a great deal of the children's own writing was evident:

the language experience approach.

Children in several classes had made graphs summarizing information

they had gathered from each other and their surroundings: From the

exploration, characteristics of spider‘s, and others. Real tadpoles and

S'p’i’déré had been brought in for study. Worksheets were nowhere tec

bé séen!



In general, the atmosphere in the classrooms was more animated and

interactive than we had seen during our study two years earlier.

Based on the observatons made during the visit, it was clear that hard
work on the part of central district staff and all of the kindergarten
teachers had been undertaken following receipt of the report. Some
teachers described having been "bruised" by the report. Others said

that the report "let them out of the closet," as they put it, away from

the high-pressure academic approach in kindergarten!

Most teachers concurred that they now receive much more positive
feedback from parents, and noted particularly that parents expressed
pleasure at their children's eagerness to come to school and at their
children's obvicusly expanding knowledge. Teachers also reported
enthusiastic parental participation in helping with various aspects of
their p’r"ojécts, inciuding méking things and Suppiyiné matérials and

équipment.

Teachers in Morrison Valley are still working on improving methods of
tracking children's prog.ess and finding effective ways to report to
parents. But all indicated great satisfaction with theé progréss the

children are making.

As the teachers and central office staff talked about the steps ahead,
they indicated that district relationships could now be characterized as
in the spirit of cooperation rather than the cycle of h'ame that we

observed during our evaluation.
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The issues we examined in Morrison Valley are shared by many
communities: It is our hope that the determination and very hard work,
and the resulting progress all too briefly observed will éncourage

others in their efforts to deal with similar issues.
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NOTE

Given that the screening procedure used at Morrison Valley Community
School District is an amalgam of a number of different instruments, it is
difficult to use the research literature to attain a comprehensive review
of its psychometric properties.

However, we did study entries in thé literature concerning the Gesell

Developmental Schedule and the Denver Developmental Screening Test,
which are in a sense forebears of the Morrison Valley Community
School screening procedures. In her review, Werner (1965) admonishes
the field about the Gesell Developmental Schedules by saying that this
instrument "should not bcé consideréd a pre-school intelligence test; but

as detailed observation schedules for a young child's developmental

status." She goes on to say that predictions about future development

cannot be made with the certainty which Gesell has us believe. It is
interesting to note that a later review in this same source by

Borstelmann (1972) is more philosophica! than empirical. He asks:
"Why not adapt the curriculum?"

The principal focus of the Denver Developmental Screening Test (DDST)
is to diagnose "délayed development or retardation in order to plan_for
effective treatment of deviant children (Moriarty, 1972, p. _733).
Moriarty has some questions about the appropriateness of the
procedures in the DDST dealing with language for children from lower
Socioeconomic families. She also cautions that in doubtful cases; "it
would seem important to remember the clinical need to look at the whole
child in his specific environment" (p. 733):

Werner's review of the DDST in the same volume of Buros is less

sanguine. She suggests that "the DDST is not as reliable, valid,
sensitive and specific as its authors had hoped" (Werner, 1972, p.
736). She continues, "The DDST appears to be a fairly satisfactory
screening tool, at 4 - 4 1/2 years of age, but even here its concurrent
validity is lower than that of other screening. tests, such as_ the
Peabody Picture Vocabulary Test" (p. 736). She_ further cautions

that it is "doubtful whether the author's claim is justified that [after] a
few hours training almost any adult can administer this test
competently."
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APPENDIX A
S 59
WHAT WE HEARD

the various meetings and interviews in which we participated during our
visit: There are a number of statements in this collection that
represent factual errors: For instance, the claim that kindergarten
from optional kindergarten to first grade is at best unfair, since the
optional kindergarten has not been in place long enough to provide data
on this claim. There were a number of similar comments that seemed
erroneous or ill-conceived. FI'oWever‘, they are all included in this
appe’ndix b’é'céuéé—, like it or not, the statements represent what some
peopie believed to be true. It is ﬁkéiy that their feéiihgs were based
on these beliefs, howeéver érronéous. It was our impression that in the
jumble of words and opinions, in the sounds of exhilaration and
disappointment, the board heard its various constituencies speaking.
And what could be more important than that for elécted officials in a

denincratic society?

FErom the Parents

Remarks made by parents who attended the evening meeting are
grouped under seven broad headings. Some parents made comments

under all headings while others expressed more specific concerns. It is

representative of parents_in_the district as a whole. It appears that

those who were present were specifically invited to attend: Some
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strong féelings of disappointment were expressed at the fact that the
meeting was held at the same time as an open house event at one of the
district's schools. It should be noted that parents who could not
sttend weéré invited to meet with the team at another time; to call
and/or to write and communicate their concerns. However, none did
So.

Concerns about the regular kindergarten curriculum. We heard the

following concerns about the regular kindergarten curriculum:

& Pressure for academic achievement is too great for the children.

o Classes are too competitive, too rigorous.
o Children should not be expéctéd to rezad by the end of

kindergarten.

o Regular kindergarten should be more like the optional

kindergarten:

o Children who had a year in thé optional kindergarten would not be

challenged when they went on to attend the regular kindergarten.
o Many children have had as many as two years of preschool before
entering kindergarten and the curriculum may not be responsive to
this:
o A child who is held back from entering kindergarten might find it
insufficiently challenging when starting a year later than the
normal age.

Concerns about scréér'iih'g. We heard parents express the following

concerns about the screening program:

o All children should be admitted to kindergarten and a transitional

year should be provided between kindergarten and regular first
grade.
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o The éc'r'éjénin'g is too SUperficiaI, more in-depth scr‘eening would be
preferred.

0 Scréening Should includé assessment of social and emotional
readiness.

o Parents' assessment of a child's readiness for Rindérgértén should
be taken into account.

0 Preschool teachers' assessments should be considered.

o Appeal procedures should be available when parents disagrée with
the results of the screening test.

o Many children who passed the screening test suffer because they
are too young to compete with the older (reéd-shirted) childrén now
in the kindergarten.

o Some children pass the screemng test but are still tooc emotionally

immature to function well in the regular kindergarten.

o Parental Wlthholdmg (red shirting) of chnldr‘en who have passed

the screening from kindergarten for year is problematic;

children are withheld from klndergarten to gain a competitive

advantage by being among the eldest in the class when they do go

into it

o If children are entered into regular kindergarten at the age of five

years and two months, for example, they are much smalier than

the other children, and as much as two years younger than some

of their classmates.

Concerns about stress. Parents expressed the following concerns

related one way or another to stress:

o Children are compared with each other too much:

school children suffering from stress.

o] Somethihg should be done to reduce stress among both: parents and
children.
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Concerns about teachers. we heard 'pér‘énts’ express the following
concerns about teachers:

o Teachers attributé too many learning problems to children's
chronological age.

o Some teachers report to parents of young Kindergarteners that
they can be éxpected to have difficulty when they reach second or
third grade, and therefore should be in the optional kindergarten.

o Teachers seem to want homogeneous groups of pupils so that
teaching will be easier.

o Teachers need to be more responsive to individual children and to
work with them in needed areas.

Optional kindergarten. We heard parents express the following views of
the optional kindergarten:

o Optlonal kindergarten fills a real need for the children. It is good

in many ways. It gives somz children a chance to get used to
school routines, to mature, and to be prepared to compete in
kindergarten.

o The expense of busing children to the optional kindergarten is
excessive.

o The consequence of some children starting regular kmdergar‘ten at

ages 6 or 7 years is a concern.

District matters and policies. We heard parents express the following
sentiments concerning district policies and procedures:

o The kindergarten policy seems biased agalnst children who are
'ready’' for it; but are not yet the legal age for entrance.

o Many children are starting kindergarten at age 6 or 7 years.

o Many children in the primary grades seem to be too old for thsair

o There is a need for fuli-time teacher aides in the kindergarten.

o There is a need for better communication between the district and
parents to allay many fears of parents.
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From the Kindergarten T=achers

Kindergarten eachers expressed the following views and concerns.

Kindergarten curriculum.

o Childrén_aré very yound and need to grow up, take time to piay,
to have fun.

o Kindérgarteén is only 2 1/2 hours per day and théré is pressureé to
cover all subject areas. It would be good if it were longer; e. g.
9:00 to 3:30.

o It is important to build a "total child."

o Even children who can read need time to develop in all areas.

o The teacher's dilemma is between the development of the whole
child versus emphasis on workbooks.

o The children should know not only the names of the letters of the

alpnabet, but also the sounds in preparation for the Gettmg Readag
to Read program.

o The district wants workbooks used. Fewer workbooks should be
required by the district.

o The reading resource teachers have developed enrichment kits for

use with early readers in kindergarten:

o There is need for space anc time for physical education to

stimulate gross motor developmer. .

o Teachers' need to know the right siy to teach.

o They need to accept the idea i»" th2re < no one right way.

o There is much pressure from firs: grice teachers to get the

children ready for first grade.

o First grade teachers feel that it is th: Kkinderzacten teachers'

responsibility to get the children ready to r=ad.

o First éfédféfié very Sdeétﬁféa éﬁ& if the children fail to learn

ready and will experlence fewer' successes in first grade:

Children who are not ready will be put in the low croup
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About parents:

o There is a great variability among parents. Many do not
understand the concept of readiness and attempts to educate
have backfired.

o Many parents pressure teachers to push their children. They do
not believe in readiness as it comes:

o Parents have unrealistic expectations for their children.

o The district is not responsible for much of the misinformation
among parents. Comments about children being young for
kindergarten have been blown out of proportion and have been
misquoted.

o It ié di%ﬁicuit, {o wiri bécauéfeﬁ,the 'périéntfs' say. tha’t ,thé, op’tionai
kindergarten looks too much like preschool, and the kindergarten
is too structured.

o Parents complain that double coverage of the subject matter (i.e.
in the optional Kindérgarten and again in the regular
kindérgartén) is not good.

Optional kindergarten.

o The optional kindergarten is wonderful. It has a less set

curriculum than the ragular kindergarten. The optional

kindergarten curriculum is designed by the teacher.

o The optional kindergarten parents who are unhappy are those who

feel that the curriculum should be more structured.

¢ A smooth transition from the optiunal kindergarten to the regular

kindergarten i: important. Since this is only the second year of

the optional kindergarter, this has ic be worked out.

o The cpticnal kiiidurgartes, should be avaiiable to all parents on a
district-w: e ba:is.

District matter.

o Kindergarten classes ar~ !oc ‘srge. Sizes range from 26 to 28:

o One tenth ¢! the <’ Jdren in ‘:aindergarten «re recommended for

retention:
o Kindergarte: ‘tesir .3 ‘2e¢i they pave to sacisfy our public.
Parents are -srmelin. i 0 o varly cuashy group.

(Va l
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From First Grade Teachers

The kindergarten teachers do well considering that they have the
children for only half a day: It is difficult to criticize the

kindergarterni without criticizing the teachers at the same time.
The kindergarten needs a program for early readers.
At some schools the children enter first grade well prepared.

Not all first graders are being prepared with letter sounds.

In first grade there is not enough time to meet each individual
child's needs.

Some first 'g'r'ade children should be in the PRS (reading
readiness) program.

There is great difficuity in héhdiin‘;’ the wide variation *

levels in the classes.

Teachérs cannot éiwéyé tell how children will perfo«"'- i . §
their age.

There should be a junior first grade for children who are "plain
immature."

Some of the children who were recommended for retention in
kindergarten, but were not retained, "have many tears in first
grade.

Teachers lose time handling immature children because the district

is ot sufficiently strcng in recommending retentiori to parents:

Some of the large, older, naughtier, and more talkative children
are bullies on the playground.

There is presstre to be academically rigorous from parents and the
district feels that "everyone should be above average."

Parental expectations are too high.

From Elementary School Principals
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About regular kindergarten curriculum:

(o]

The klndergarten curriculum may be too rigorous. Perhaps it
shoiild be more like the optional kindergarten. / :

There seems to be too much emphasis on reading the PRS may be

too academic. Ther= is too much pressure for achievement.

There may not. be enough reading groups in the kindergarten:
The fourth grade usually has four groups.

The curriculum should develop the whole child:

There seem to be differences in kindergarten classroom structiires/
cuiricula across the schools.

Problems exist concerning knowing what the philosophy of
kindergarten should be.

More coordination is needed between kindergarten and first grade
on how far to take the kindergarten children in reading.

There is difficulty in getting common ground in the community.

Many kindergarten children comé to school knowing how to read.

About kindergar ~n_teachers.

)

> Kindergarten teachers should get together on their phllosophy

Those who will not go along with it should be réeassigned.

Teachers talk to parents about their children's youngness and use
it as an explanation for why the children are not keeping up with
the work. Teachers should be re-educated not to blamé children's

troubles in school on age.

Teachers become frustrated by not knewing what to do with

children who are not ready to learn to read.

About first grade teachers.

o

5

o

First grade teachers know that there will be a range of abilities at

the end of the first grade year, but they do not accept the fact

that there is a range at the beginning of the year.

First grade teachers need to have a developmental perspective and

to be more aware of developmental needs.

€hildren should be accepted where they are, and given credit for
what they bring to the class, and at the same time achieve the

district objectives.
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o Some children come to first grade without sufficient preparation for
first grade work. It would be helpful if first grade teachers were

more aware of what is/is not covered in kindergarten.

o Developmental readiness refers to how a chiid sees himself when
compared to others . . [ a child can feel like a misfit (when he is
not as ready as others).

About parents:

o Parents seem to feel that more shouid be done to help children
succeed in kindergarten : . . The district is an academic pressure
cooker.

o There is a need to be responsive to what parents beiieve: The
push is from the community.

o The concept of developmental readiness is difficult for parents to

grasp.

o Many parents perceive the optional kindergarten as flunking:

o Many parents believe that if children were held out of
kindergarten they would do better when they do enter:

o Parents (and teachers) should differentiate betwsen developmental
and chrohdlogitél age.

o Many logistical problems are involved in offering all types of

programs to all children and parents.

Grade retention.

o Retention is based on the teacher's recommendation: The principal
usually sup:orts the teacher's recommendation, but the final
decision is i.p to thé parents.

o Retention is usually recommended on the basis of the child having
problems with cencentration, attention, doing seat work all day,
poor motor skills, etc.

o More are recommended for retention in first grade than in
kindergarten.

o One school retained six first grade children:

District concerns.

o There should be a way to find common ground among the
population served.
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o There should be different approachés for meeting district
objectives.

o The optional kindergarten program has a stigma.

o Many children in kindergarten have had as many as 2 or 3 years

of preschool.
o Class size and age range in many classes are problems.

o There should be more coordination of prograss between optional

kindergarten, kindergarten, and first grade.

Comments about i+dividual schoois;

o Lincoln North: The children are at a disadvantage if they are

young: Teachers blame their troubles in school on pupil's Vages,

and parents are correct in this attribution of the teachers'

perspective; age is not as much of a factor in retention in grade
as observed performance.

o c;éargé _Bush.  The reading teacher works with  those

these children level off with their peers. The retentlpn”rate at

Fair Meadows is one or two students per year for the entire
school.

o Wééhingtbn éiéméhtéry School. It as hig’h student mobility:

o Ford Es&st ,Eiéméntéry School.  Most children have preschool
experien.=s before entering school.

o Reagan Elementary School. There is a sizable proportion of single
parent families. The kindergarten teachers take the children
where they are and use a positive approach; giving them credit
for what they bring to school and recognizing the skills they
have. On Fridays, the principal gives awards of recognition for
being good listeners, good contributors, etc.

i rom the. School Board

Members of the school boarti who pocticipéied in the meetings*
expressed the following concerns and viZws.

Screening.
o Screeni .y was instituted in ~=sporse to a legitimate need in the
community . [t was neces: ,r'y because kindergarten was not

flexiblz «ni:ugh to respend to &'i cnildren.

* Wr. Kirk Paiv.onsky was absent and was contacted by phone later.
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Following screening, some testers communicated to parents that
their children were borderline.

The competence of the testers is in some doubt: The testers need
clearer guidelines.

The test may not be an adequate indicator of a child's readiness
for kindergarten. Basing deécisions on twenty minutes of behavior
is problematic. ’

Doubts about whether the testing program is the right way to go.

About parents.

5

(¢}

Screening was offered as a community service to help parents

decide whether their children weére ready for kindergarten.

Apparently parents were attempting to make decisions about
whether to hold back their children on their own, oh the advice of
their child's preschool teacher, or in response to comments made to

them by teachers about the risks of being among the youngeést in

the class.:

in order to increase the probabllity that their children will be in

the top of the class:

Many parents hold their children back from entering kindergarten

The concept of a gift of a year or the gift of time (taken from the

Gesell Institute of Human Development) has impressed many

parents. It has been interpreted by them to mean that they
should not send their 5-year old children to school.

|75a';r"7err1ts whose children are in the optional kindergarten seem very
happy:

Some parents are devastated when they are told that their children
are not in the top group of their class:

The community should examine its high standards for success.
There is a lack of understanding among parents concerning the
Gesell screening approach:

Some parents talk about the bad experience they had with the
screening.

Six children in one neighborhood were retained from kindergarten

and described themselves as having flunked: Apparently parents

reassured them that it did not matter since everybody else did!
Parents are asking why ar optional kindergarten program is

necessary in a district recuted to be so exemplary.
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o Some p’éréhté,moveihéirt children away from Lincoln North School
because they think it is too stressful for them there.

o What might happen to new parents upon moving into the district?

o Some ckildren are affected by the strong emotions of their parents
in this struggle over the kindergarten.

o What can be done to achieve greater public understanding, and
better communication with parents about the issues, screening,
etc?

o Morrison Valley Community Schools is a very competitive district,
but on the whole parents are pleased. '

to go to the optonal kiv.ergarten but because they pass the
screening test. they carirot.

o A big problem is that some parents think that their chiidren need

o How can greater public understanding of ‘he optional kindergarten

program be achieved on a continuing basis?

Kindergarten curriculum:

o What is kindergarten supposed to be for? What is it intended to
be?

o What is so ,Wr‘OnQ,witH ‘the Rihdér‘gértén program that 70 children
are not ready for it each year?

o There is hlgh acadeniic. pressure. Teachars try to race the
children through the basal readers.

o The Morrison Valley Community School District is known as a fast
paced school district. Too much stress for parents and children.

Kindergarten teachers.

o There appears to be great variability in the competence of
kindérgarten teéacheérs.
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Residual issues

o The problem of red-shirting, and its long range conséquences
needs to be addressed.

o There is too much separation or tracking of children too soon.
o There is too much stress for both parents and children.

o Though officially or technically a child can be promoted directly
fro~. the optional kindergarten to first grade, no child has done so
yet.

o One issue is whether there is a correlation between academic
achievement and self-concept.

o There is an apparent lack of understanding of the distinctions

between developmental, chronologi ., and academic readine:

problems associated with kindergarten in the district:. Many of

them advise parents as to whether or not their children will make

it in school. They also try to prepare children for an academic

kindergarten progam.

o How else;, besides screening and the optional kindergarten, can the
district deal with disparity in ability?

o Children must have the best and the right start.

o Children seem to know what ability groups they are i-.

o How do the Morrison Valley Community Schools fit in with other
districts? How will people who move in and out of the district be
affected by all of this?

From the Central District Staff

Thé central district personnél seemeéd to focus theéir concérns in three
main areas. THey were interestéd in thé éxtént to which thé concept of
déveélopmental readinéss was being appropriatély applied in thé district's
schools. Second, they wanted to know if thé scréening program was
being handled &dequately. And third, they were concerned about the
kindergarten program, and whether it was appropriate in terms of

scope, sequence, and standar‘ds’.
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interpreted. Some parents were apparently using the concept as a
preisxt for red-shirting their children in an attempt to give them an
advaritage over younger children when they reached the first grade:
Further, teachers weré reported to have stated repeatedly that
developmental readiness is a variable that accounts for much of the
variance among pupils' success in school. Finally, it had come to their
attention that someé principals were calling parents and advising them to

red-shirt their children because of age. All of thése practices, or

alleged o ‘actices, were disturbing. While the concept seems sufficiently

valid 1~ it <-n right; these applications appeared to be problematic.

Screening procedures. The central district staff was concerned about

the validity of the screening process:. The intent of the screening was
to g:ve parents the best information possible about their children by

which to make decisions about kindergarten entrance: The screening

was voluncary, but there was only one way to have a child placed in
the optional kindergarten; i. e. through screening. So, if parents felt
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to undergo screening. Thus, the scores weére in fact more prescriptive
than advisory, which created a problem. In addition, the staff was
puzzied about the quality of the information reported to parents and the
amount of misinformation that might have been contained in messages

received by parents.

Kindergarten:. Finally, most staff members were concerrned about the

kindergarten curriculum. While being cognizant of parents interests in

kindergarten focus on pre-reading and reading skills, they were aware
that all children who are eligible by age for kindergarten cannot be
successful in such a program. The staff worried a great deal about the

question: What changes are required in the kindergarten program to

meet the needs of the children in the district more adequately?
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KINDERGARTEN COMPUTER SEARCH

HOW TO READ -4 ERIC COMPUTER SEARCH REFRINT

Notice the two kinds of citations included in the printout:

ED ED and the number followmg it identify a specific ERIC
Document. The citation and an abstract provide further
information.

EJ EJ and the number followmg it ldentlfy an ERIC Journal
Article. The citation and a short annotation provide further
information.

Scan the printout to find relevant citations. Clues to approprlate
dp«_uments or articles can be found in the author, title, date, abstract

or annotation, and descriptor fields. (For abbreviations used on the

printout, see next page.)

To locate copies of the documents or journal articlés you want to read:

EDs: ERIC Documents can be read on microfiche at ERIC

collections in many libraries and information centers.*

Eds: Journal articles can be read in the issues of the Jour'naI

cited. If a jot;r'nal is not avallable through a local Ilbrary, ask

abcct inter-library loan services.
Order your own copies of ERIC documents and journal articles:

EDs: The prlntout will indicate whether the ERIC documents can

be ordered in paper copy (PC), microfiche (MF) or both (MF,

PC). Use the ERIC Document Reproduction Service (EDRS) order

form in the appendix to order ERIC Documents:*

EJs: Reprints of most journal articles can be ordered from
Umversnty Microfilms International (UMI). See order form in this
appendix.

*Note: Some ED citations in the printout have the message “"Document

not available. from EDRS." These documents are not in the ERIC

microfiche_collection and cannot be ordered from EDRS (ERIC Document

Reproductton Service) but are available from the source listed in the
citation under "Availability."
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ABBREVIATIONS USED IN THIS SEARCH PRINTOUT

The following abbreviations appear on the resumes in this computer

search: This is what they mean:
AN ERIC accession number
AU Author/s
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ANED274689,

AU Muscalla, Deborah,

T! Perceptions and Preferences of a tearnmg Environmient
GMﬁl;\lttldlrm}n«.sIoml Scaling Approathes.

L

77'

B

GS US. Texss.

IS RIEFEBBY.

CH TMBEBOSS7.

PR EDRS Price - MFO1/PCO3 Piss Poslage

PT 180; 143,

i

NT 59p. ; Paper presented at the Annual Meating cf the American

E,ducqtlonal,ﬂgsaarch Association (67th, Sen Francisco, CA, April
16-20; 1986).

YR 86,

MJ Atitode-Messures. Beliefs. Classroom-Environment
Classroom~Rasearch. Multidimansional-Scaling, Shident-Attittides.

M’\,‘ Cognitive-Structures. Interviews. Kindergarten. Parent-Altitudes.
Preschool-Education, Research-Methodology. Teacher-Attitudes.
Teacher-Student-BeIatlonshlp

Rosearchers, .

AB Thirty~two. kmdarglrtan ehildrer; g mnts #id tWa teactiers
participated in @ study of classroom Jeariing environants.
Participants included lower and middle income White and Hispanic
families; the children were enrolied in three schopls in the
southwestern United States. Both interviews and pictures of

classroom lgarning evants ware used to elicit beliefs about learning _
in schoal. A learning events taxonomy was developed and became the
basis for two sets of pictorisl stimali~-ona ased to alicit personal
constructs ad the.other_for prefevence rank order. Participants
were asked to sort tha drawings, describe the groups, discuss
classroom learning dascriptors, and rank favorite learning

activities. Thiae analyses of the dats were performad; the first two
analyses used multidimensional scaling madels: INDSCAL (indrvidual
Differencey Scaling model; and EUCLID; both are available in the
Alternatisg Least Scales (ALSCAL). The third analysis used .
interrater ralisbility. INDSCAL revesled two dimansions, participant
configuration (student participition) and lasrning activities
structured by teachers (work) versus activities engaged in by
children (play). The EUCLID model was used to analyze the

descriptions of Isarning environmants; a degenerate solution was

obtained. Kendal's tau, which was used to analyze the praference
rank ordering, indiceted no predictable differencas in pattern .
batween parants and childrer. Howavar, the two teachiers hd very
diffarent ai valties from each other, Several tables and many
figures are providad, including illustrations used in the research.

A six-page reforence list is offered. (GOC).

ANED274686.
AU Evaris,. Ellis D; Klockars; Alan J

TI Prediction of Early School Achievement from the Slmgerland Screening

Tests and Cognitive Ability.
LGEN.
6S US, Washington.
|S RIEFEBBY,
CH TMB60553.
PR EDRS Price = MFO1/7C01 Plus Postage.
PT 133,
i
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YR 86. L

~ |MJ Academic-Achievement Cognitive=Tasts Laaring=Disahi' s,

+ |- Predictive~Validity. School~Readinass=Tests, Screer *~Te .

| Correlation. Grade=1. Kindergarten. Primary~Ei'ic.

- Studert~Placament, Test-Validy,

ID IDENTIFIERS: Cafifornia Achiavement Tests. Cogitive Abifiies
Test. Comprehensive Tests of Basic Skills, Diserepancy Analysis.

 Ravens Colowred Progressive Matrices. Stingerland Screening Tacte

AB The power of tha Slingarland Sereening Tests was rxaminad, and 2
discrepant parformance index was developec belween coghtivé measures
1o prédict ey scfiool achievement and clags placament for children
at sk for specific language disabliies, Subjacts were two
successive cohorts of entering kindergarten :hildren for whom
Slingeriand Tests scores and scores from either the Cogniti.e
Abiities Test or the Raven Coloured Pragressive Matricas wars
obtained, Correlational anslysis was parfortiad Gsinig tise sciores,
subsequent kindergartan achieverrnt and first-grade ¢lass placement
for both cohits, and first-{rads achisvement for the first cohor,
Modest pradictive validly for the Slingerland Tests was observed,
stronger than the Raven Test ar' »-sker than the Cognitive Abilty
Test for overall schievement, V, 1. uut significent class placement
prediction was also obsarved for 1. Slingerland Tasts, Anindex
based upon discrapant parfarmance.on the Slingerland arnd the more .
stendard megsures of mental sbility produced inconsistant results and
was redundant with single madsiires of general sbilty used alone.
(Author/GDCY.

ANED274467.

IN New York State Lagislitive Corrimission on EXpenditure Reviaw, Atbiny,

—BBB0%4SY. .- . . 7

T1-S¢reening of Public Schoal Children: Program Audit.

LGEN.

GS US. New York,

IS RIEFEBBY.

CHPS016096.

PR EDRS Price ~ MFO 1/PC02 Plus Postage.

AV State of New York, Ligislative Commission on Expenditurg Raview, 111

~ Waghington Avenue, Albany, NY 12210~2277 Ing price quated).

i1

NT 42p.

YR85, S

WJ Audits-Verification. Compliance-Legal. Disabilities,
Elementary~School-Students. Idantification, Scresning-Tests,

MN Educational-Finance. Educational-Legislation.
Elementary~Education. Gifted Grade=3. Grade~8. Kindargarten:
Non~English-Speaking. Prog am-Administration School-Districts;

_Stete-Programs, . . . . _ I

D IDENTIFIERS: New York.. Screaning Programs, Stale Role.

AB Canducted by New York State's Lagisltive Commission on Expénditure
Review {LCER), {his program audit reviews th implementation of the
1980 lagislative mandat that ol new public schoo entrants be
streanad for handicapping conditions or giftednesis and that children

seoring Salow pacifiad scqres-on thitd and sighth Grade statewide
standar-fized te sts be scraened for handicapping condiions. LCER
Folint !t Stale Education Department (SED) had conducted no
systemy.. evalustion of district compliance. Following initial
intervie. 23, a cross section of 20 school districts; including 5ix it
New turk City; was selected for field visits. Findings indicated
widespread compliance with the mandate in the 20 schiog! districts.
Chapter | of tiis redort provides background information sbout the
screening p:ogram snd cescribes the intent of Chapter 53:of the Laws
of 1980, Section 3Z0E(6! of the Education Law. Chuplerli raviews
the programatic imriaisntation of sereaning by districts, including

the selection of insirurents, screening administration. with . . .
particular attention {0 screening for nor-Engiish spaaking Stiidents,
referral procgdures, +1d the use-of screening results-for subsequent
program provision. The mandate’s impact on districts’ poficies also

s anlsed. Chaper Il alyes i sampe it axpenditres
tor screening for school year 1983-84, SED's monitoring of the_
screening program and expenditures also is described snd assessed.
Refated materials arg appended. (RH)

AN ED274463.

AUKatz, Lilin G. O

Tt Implications of Recent Research for the Preschool and Kindargarten

~ Curriculum,

LGEN, . _ .

@G5 1S, Ningis.

IS RIEFEBBY,

CH PS016089, o

PR EDRS Price ~ MFO1/PCO1 Plus Postage.

PT 120.

,YNFT{Jgp, » Document containg light, dot matrix print

YR86. . _ -

MJ fndividual-Davelopment. Kindergartan. Preschoo!-Curricuium,
Sudest-Projects. Toachng-Matods.

MN Academic-Achisvement. Emotioral-Development
Interpersonal~Competence. Language-Acquisition.

. Preschool-Edycation.Studant~Interasts.

ID IDENTIFIERS: Research Results. - . .

AB Summarized are implications of recent research on chidren's
development and lgarning for tha curriculum in early childhood
programs. Contni focus onthe davlopent of nquags,
dispositions, soclsl competence, and intellect.Taken together, the
research suagests that children attending preschoo! and Kindergarten
classes should frequently be provided with opportanitigs for
involvement in projects. A project is definad & é groip
ondertaking, ustally concerning a spiecific theme o topic, which
requires variols Kinds of Work over a period of several dys ot
wegks. Concluding remarks identity three basic kinds of projects and
three phases of project work, A three-page list of references
concludes the docur.ent. {RH\
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ANED274440, _ _
AU Mentz, Lasteen Tina Rlchardsou. -

- | Academic Achiévement among Early Entry Students
LG
| G5 US. Alaska.

IS RIEFERRY.

CH PS016060.

PR EDRS Price ~ MFO1/PCO2 Plus Postage

PT 143; 070.

(A

NT 28p.

YR 85, ,

M) Academic~Achievement. Age~Differences. Elementary-School-Students.
_Kindergarten. School-Entrance~Age.

MM Grade-3: Grada-Repatitiont Literature~Reviews; Primary~Edocation

AB This paper (1) reviews tha literatore on tha relationship batwaen
entrance age into kindergarten and academic achievement and (2)

raports a sty of the affact of enirance age on scfiool siiceess.
Soma experts say that age slone is the best indicator of success.
Qthars say that chronologicsl age, mental age, intelligence quotient,
readiness, emotional end social adjustmant, or combinations of these
factors see the indicators of success. A few experts say that a3e is
ot i Indicator of Success at ) bacause sach child ca suctead if
the. school program meets individual negds, - To explore these issues,
n investigation compared the academic achievement at the third grade
level of 20 early and 20 late entry kindergarten children. A
sintistically significant difference in achievement was found, with
the Iate entry students scoring significantly higher on the lowa Test
of Basic Skills than did thos who enterad kindergarten early. In
widition, findings ravealed that 61 percent of the students who were
retaingd in elementary or placad in modified primary classes were

within the &arly entry group t the time of admission to

kindergarten. (Author/RH).

ANED274439, _
AU Morphy, Irene T, :
IN National Catholic Educations! Associalion, Washingion, D.C. FGK56381
TI Enrly Learning: A Guide to Develap Catholic Preschool Programs.
LGEN
GS US. District of Columbia.
IS RIEFEBB7; :
CH PS016059; R
PR EDRS Price - MFO1/PCO2 Plus Poslage
R 14,
,M. 1 Publication Sales, Suite 100, 1077 30th Street, NW, Washington,
.+ .0007-3852 (475 for members; 56.35 for non-members)

m 4715 : Photographs may not reproduce clearly
YR86

M Clthohc-Sdlools Educatnonal*DBlaclwes Kindergarlen
Laming-Activities. Preschool~Curriculum. Values-Education,

MN P-eschool-Education. Program-Dascriptions. Religious-Education
AB This publication briafly presents the e/*ments of preschool education
that re kay within # Cathalic selting. Chipter | briefly discusses
aspects of the influence of values education on childrens' emotional

00655 SEQ NC: 000004737 PAGE 5 ERIC
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expenance Chipter I, deser- e, als0. bnéﬂy, nspacts ofa
Cathlic pre-kindergarten program, including he young children as
well a5 administrative concerns Sich & age of entrance, iBfigth of
day, class size and facilities, staff, and matarlals. Chapter Il
provides an overview of the pre=kindergarten curriculum. Specific
attention is given to general preparalory activities and religion,
language rts. mathematics, and science. Chapter IV describes the
Kindergartan program in terms of its purposes, young children,
earning, the kindargarten tascher, parent-(eacher relationships,
administrative coricerns, and i daly schiedufe. Chapter V fotises
on the kindergarten curriculum. Religious aducation, language arts,
mathematics, science, socil studies, and the arts are described. A
few illustrative learning activities we appended. (RH!

U e

ANED2IRAN0.

AU Calvert, Sandra L And Others

Ti Sound Etfects and Content Cuss for Chndren's Teievision Story
Comprehension.

LGEN.

GS U:S. North Carolina;

IS RIEFEBBY. .

CHPS016041,

PR EQRS Price - MFOIIPCDI Plus Postage.

PT 143; 150,

i o

NT 14p. ; Paper presented at the Annual Convention of the American
Psycholpgical Association (93rd, Los Angeles, CA, Aogust 23-27,
_1988),

YR 85, . -

M Childrens- Television. Sound-Effects tb’r'y-G’riiﬁmar.

_‘relgvision-Viewing.

NIN Age-Differences. Attention. Elementsry~Education.

Elementary=School-5tudents. Kindergarten-Children.
Tolpvision-Research. =~

0. IDENTIFIERS: Cantant Cuas, VlsUll Atention,

AB Children's visual attantion to, and ¢omprehension of, a telawsmn

program was measured. A total of 64 children, edually distributed by
sex, with 32 in kindergarten and 32 in fifth grlde were randomly

assianed to one of four treatment conditions that crossed two lavels
of content cues with two lavels of sound effects. The content cue
conditions provided 35 seconds of additional information which
indicated that a dreas was oCcuring whila tha Ao Content cug
conditions did not Tha content.cus conditions were either preceded

or not preceded by one-second sound effects. Visual attention was

videotaped during esch child's individual viewing session. After
'viewing, each chil} snswered a 22-item multiple=choice recognition
test of infay:ons; central-concrate, and incidental content,
Results demc:strated that sound effects incrassed attentional
‘rESpOnSivaness and inferantial recagrition battar tiar tha conitent

/ cuas, particularly for this yotngast children who have tha greatest

| difficuty understanding televised stories. (Author/RH).




ANERT 426,

45, Jonathn,

Ti Coltw. ration snd Cognitive Developmant in the US.A, and USSR

LGN,

S LS. Uh, :

i K% B87, '

UA#5016033. -

¥R EDRS Price = MFO1/PCO1 Plus Postage.

{PT 143; 150,

i

NT 11p, ; Paper Presented at the Annual iesting of the Amerigan

Y;éyachologml Association (Washingtan, DC, August 22-26, 1986)

MJ Cogitive- Development Conservatlon Concept Cooperatlon
Cultural~Influences. Elementary-School-Students.
Kindergerten-Children. =~

MN Comparative-Analysis. Foreign-Countries. Primary-Education.
‘Reserch-Mathodology. Sex<Dilferences.

ID JDENTIFIERS: Naw York (thacal, USSR Moscow) .

AB A study was mada to examing effecls of peer collabaration o«
children's cognitive dévelopmant and to astertain whather effecis of
collaboration varigd across American and Russian cultures. A total
of 84 girls an’ boys (42 from a kindergarten in Moscow and 42 from an
elemantary school in fthaca, New York}, 5. through 7 years of sge,
initially participated Individually in a pretest requiring prediction
of the way a beam would tip when diffarent waights wera placed at
differing distances from a fulcrum. On the basis of pratast results,
childran ware assigned 10.(1) 2 control group in which childrer- were
agein tasted individually, (2) an "equal rule” group pairing

same-age, same~sex children who had uscd thg same prediction rule on
the pretest; or (3) an "unequal rule" group pairing same=ags,
seme~sex chidren who had used different prediction rules on the
pretest Seven_incrassingly sophisticated rales for prediction have
reliably boen differantisted. In tha treatment phasa of the study,
disagreeing subjects discussed thair disagreement until agreement was
atiningd. Subjects were individually post-tasted and improvement in
rule use was recorded. Findings indicated thet cognitive conflict in
pairs produced different outcomes dependmg on whather a child's
pariner was more advanced or less advanc:: ! in the use of prediction
‘rull:’,s The only differences across cultures were sex differences.
RH).

AN ED274428,

AU Tudge, Jonathan,

T Colishoration, Conflict, and Cognitive Development: The Efficacy of
Joint Problem Solving.

lGEN,

(8 U8 Uta

IS RIEFEBBY. -

CHPS016028.

PR EDRS Price = MF01/PCO1 Plus Postage.

PT 143; 180,

W1

.15, : Paper presented at the Annual Mesting of the Eastern
Psvchologlcal Association (New York, NY, April 18, 1986).

YR 86._.

MJ Cogmtwe-Davelopment Conflict.Consarvation= ConcapL
_Cooperation. Elementary=School-Students, Kindergarten- Chldren

MNA@'e-DiHér'e'ribés’. Davelopmental~Stages. Piagetian~Theory.
Protests~Postlests. Primary=Cducation. Sex-Differances.

ID IDENTIFIERS: Dyacic Consensus.

AB A study was mude to assess the extent to which social interaction is

beneficial to cognitive development. A total of 154 boys end gir's,

5 through 9 years of age, initially participated individully in a
consatvation -lika pretast raquiritig pradiction of the way d beam.
would tip whani ditfereint nombers of waights Wera placed at differing
distances from a fulcrum. Seven incressingly sophisticated rules for
prediction hava reliably been differentiated On the basis of

pretest results, cnidren ware sssigned to (1) a control group in

which children were again tested individually (2) an "squel rule" .
Group pairing sama=-age; same=sex, same~class children who had used
the sqme prediction rale on the pratest; or (3) & "unaqual rule”
Qroup pairiny saa~age, Sarie~5eX, Sama-class childran who had used
different prediction rules an the pretest. During treatment,

disagreeing subjacts resolved their disagreement in discussion.

Subjects wera individually post-tasted twice and improvement in rule

use was recorded, Findings indicated that interaction with a partner
was ot conduciva to cognitive developriant No significant
improvement was found when agual rula and unequal rule grotps were
comparad. Partriars Using a lawar rulg in the Ungqual rule grotp were
tia orly children who improved: parformance of higher partnars
worsened. Significant sex, age. and age by sex differences were
tound, with boys consistently banefitting more than dig girls from

the process of interaction. (RH.

AN ED274 128 :

IN Hampton Univ. VA B8B23046, S

Tl Kasource Services. . in the Classroom? Yes! in the Classroom!

LGEN.

GS U.S. Virginia.,

SN Special Education Programs (ED/OSERS), Washington, DC. Handicapped
Children's Eerly Edocation Pragram. EDD00030:

IS RIEFERBT,

NO GN: 6008530 165;

CHEC190602,

PR EDRS Price - MFO?IPCO! Plus Postage.

PT 0B5.

V1.

NT 810p : Prepared by the Mainstreaming Outreach Project

YR 85, .

MJ Chssraom- Techniqrwi Dolwary Systems Dusabulmes
Mainstraaming. Resource-Teachers. Teaching-Mthods.

W Kindergsrian. Praschionl-Education

D TARGET AUDIENCE: Practitioners,

AB Presanted in 1 question and snswer format, the pader examines ways o
Provide resource sarvices o handicapped children within the regalsr 8 4
preschool or kindergarten cless. Banefits (such as tha prasence of
wppropriate role modals and incraased acceptance. of individual
differences) of resource sarvices in the regular classroom for both
the spacial needs child and the normal child are noted. Potential

Q0F 5 éédn 000004740 PAGE s RC




problems and their suggas=4 solutions ; it !bdv Iac Nf pgledge
by raguler and resource personna (prov,d\ W‘ng wd. hra fice):

- (2) contlict betwaen resotrce and raguly V" QI (B ﬁwnge belter

comuicationl; (3} ditticulty of e chig i(LW ansition

from regn ¢ to resource activities lthougn H i} N t’v e
resource specialist; (4) tha tendency of y‘\ l’;;’w "\s sfecial
needs ckid an opportunity to participale (y NW ,‘f vuf“\(,ylng in
nswring questions);(5) sistractions.in g M §, 8% vty
(provide resourcs servicg in 2 low a i A ¢, Mo Osgroom);
ad.{6) interraptions by classtoom.chidp U\f 15‘ Uysignated
8 the resource teacher's gpace). (DL
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ANED273388.

AU Bismillar, Andrew. . _

IN Ontario. Dept. of Education, Toranto.. SF NV?S

TI From Kindargarten to Grade Four: A Lon, ;W’\ﬁ' thd&’ o Thtiving,
-Average and Non=Theiving Children,

WGEN.

GS Canada Ontario.

I3 REJANBY.

NO Ak [S3N=0-7723-1219-X.

CH PS016024:

GV Foreign. - —-

PR EDRS Price - MFUIIPCUS Plus Postagy,

Prigg ,

AV Publication Sales, The Ontario Institute m 5;}3 Mm E"uc,tmn
252 Bloor Street West, Toronto, Ontariy, {iNo price
quetad; will invoice arders ver $30: 00 W d@ri ”\hst be

L - a6companiad by a chisck o monay ordah WNB
vi. -

g g'gp + For raport on Project Thrive, sey QMW %0 321,

MJ Academic-Achievement, _Individual= Dewﬁ'\qﬂ o
Kindergarten~Children. nguage-Acquth L '\mg Brgcesses
_Teacher-Respanse. .

MN Foreign-Countrias. Iudependent-Stud N'W Iy
Longitudinal-Stadies. Personality. Prlmw\/téw
Rating-Scales. .

+ |10 IDENTIFERS: Canada. Distraction.

AB An gxtansion of an ewrlier longitudinal gy /N 'wﬂ‘«’* warage,
o7 non~=thviving kindergarten children, thiy § e
intallactual, academic; sacial, salf- duectiva N r"’baf%ntal
charicteristics of chit  from kindargay ME’ ] \Ir
Fifty=four of tie chil'  vere perceivey W 0! e garigr
kindergarten taachers  :iving in termy VU’ %ﬁ 54 were
percewedas "mkiy  ge prograsslw f ygt
thriving”in kindergwr " ~six chidige, aJ \|
kindergerten-grade . grads . ohort, Whyl V Nyinify 112chlldren
wers in 1 senior kindergerten-grad 7 q Y GrL 7 obuined.
included test data on language, memor. o MU h'evg ver' ind
teacher-rated datz on selt-direction, s .,W igion,
socia siltes, resistance to frustralion, vy YAy ‘k ,
Results indicated thet ditferences betweg., Q" ff hgr“l;, adin
Kindergarton 4 thriving, average, or not t}wvi 'sted lhrOUQh

AN rHling: of

‘(ma"competence

grade four for language; seadamic acmeva\

85

umc

salf-girezign, resusw "l" Y!iStrmlon anq rist”aking
Achigvgment differa - W2 geeaty for the -
emor-klndergarten\g h Qhoty, put 561 gifilfican for the.

iunigr=kinde:s en\@( tnhort, Rafim gifferenceg were of
same mag_rvtudwrw Ms Regmts_c.[__? alysis glso
concerned chidren y A" grcgivgg by gr#%? "8 ang tor
tgachers to have chq‘ ﬂ\rl\«e Sthiis vergus 58 whe hag riot
Children "shifting" by Ny !f‘age g thrivind 38 or Gisg yerss
had corresponding cw N iy ement testS 9 b her ratings,
(Author/HOD).

ANED273089. .

AU Do, Elzageth A

T Préviding Potentially @iM Kihdergyten Studaf“" W"Mppropnate
W o

-Enrichmant Activities %ﬂzom Ugg With pinmal G Guigance,
LGEN.
@GS US. Flgrida
IS REJANEY,
CHEC190254; DU
PR EORS Price - MF01{V¢09 Py PAstage-
041,141,
\, 1
;l; 1 ng ; Ed.D. Prr W}‘ t;anm Nova umvers"V
%
M. JEnrlchment-Acuvntlw Wmﬂ Kmdergmﬁn
wJa[ent -Identification: M
Creative=Davalopm &
AB Trie practlct?; re;owd Ayt t‘eﬁ a gl;:art fo P’°'"d° Mhighmant
materials for kindergy f"% Nahts whon class’ ™ Wathere

identif { fi tod ofan T,
o 4 o e o
identification and anv| f lw.tm Targoted 2V °nts received
enrichment attention 5 n and ojteide th& S via eross-age

tators, selt=intructy pN‘Jms o nterest COTIErS, Ty
qgoals ot incraigig kW Mt vafatss to tio e dprogram ind
of heighfening the aw, "‘& b kmdorgxtsn ¢S Tegyrding the
g‘ftadflaientedlcmh li’ N tno 2 el broﬂI : ej‘g,“"’ met. i
addition, positive Moted zr the sl lorgetud
5;_1u_d_e'_(r;t5 parglcipltlm\p ;‘?'ﬂ "nnt setivitia. A’DP Mixes inglude
checklists of crestiv g 7.

psycholsozlgal ‘r::af;rr;{v W' tuqu:ensgg«v:'g:ﬁ; chec Mist g ar _
teacher infe:matior LN Dhecldlgt, works/oF mat“rnls and
photacopies of enrick ”“V'tv Oefes. (CL’

2!\1 'Ebinéed; T
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ANED274440, _ _

| AU Meintz, Lesteen Tina Richardson, -

. | Academic Achievement among Early Entry Students.
"{LGEN.

- |GS US. Alsska.

IS RIEFEBBT.

CH PS016060.

PR EDRS Prica ~ MFO1/PCO2 Plos Postags:

PT 143; 070.

Wi

NT 2%.

YR 85,

MJ Academic-Achisvement. Age-Differances. Elementary-School=Students.

__Kindergarten. School-Enfrance~Age. . .

MN Grade~3; Grada-Repatitian: Literatarg~Reviews. anary Education.

AB This paper (1) ravieiws tha literature o tha ralationship batwaen
sntrance age into kindergarten and academic achievemant and (2)
reports a study of the effect of enirance age on school success.
Some experts say that age alone is the best indicator of success.
Others say that chronological age, mental age, intelligence quotient,
readiness, emotionsl and social adjustment, or combinations of these
factors are the Indicators of success. A few experts say that a38 is
not an Indicator of success at all bacause each child can succeed if
the school program meets individial naeds, - To axplore these issuas,

an investigation compared the academic achievement.at the third grade

level of 20 exrly gnd 20 late entry kindergerten children. A
siatistically significant difference in achisvement was found, with

the late entry studants scoring significantly higher an the lowa Test
of Basic Skills than did thoss who entered kindergarten exrly. In
wddition, findings ravealed that 61 parcent of the Students who were
retaingd in éléiﬁéiitiv or placed if modified primary classes were
within the early eniry group at the time of admission to

kindergarten. (Author/RH),
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AU Murphy, frene T, :
IN National Catholic Educations! Association, Washington, D.C. FGKSBSBI
II Early Learning: A Guide to Develap Calholic Preschool Programs,
GEN.
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Paie % A Publication Sales, Suite 100, 1077 30th Street, NW, Washinglon,
{+ .{007-3852 (84.75 for members; $6.35 for non=members).
Ve bl
'N{ 47p. ; Photographs may not reproduce clearly.
YR 86.
M Cattalic-Schiols, EducutlonaI-DBjactuves Kmaergarten
Learning-Activilies. Preschool-Curriculum. Values-Education.
MN Peschool~Education. Program-Descriptions. Religious-Education.
AB This publication briefly prasents the e!aments of preschool education
that are key within a Catialic saiting. Chipter | briefly discusses
aspects of the influercn of valoes edocation on hildrans' emotional

81
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experisnce. Chapter I, descr-ies; also briafly, aspacts of .
Catholic D’ré-kihdéi’g’artéﬁ ﬁrog'rim,,in'c'luding hié youing children as
wall &s administrative concerns siich as je of entrance, isfigth of
day, class size and facilities, stat, and matsrlals. Chapter Il
provides an overview of the pre=kindergerlen curriculum. Sgecific
attention is.given to general preparatory activities and religion,
Ianguage arts. mathemalics; and science. Chapter IV describes the
kirdargartari program In tertis of It porpasss, yaung children;
laarning, the kindergarten teacher, parent-teacher.ralationships,
iministrative concerns, and the daily schedile. Chapter V fociises
on the kindarglrten curriculum. Religious education, language irls,
mathematics, Science, social Studies, and the arts are described. A
few illustrative learning activities are appended. (RH)
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TI Sound Effects xid Content Cues for Chndren’s Television Story
Comprehension

LGEN.

(5.LS: North Caroling;

IS RIEFEBBT. -

CH PS016031.

PR EQRS Price - MFOI/PCOl Plus Postage.

PT 143; 150,

AN

NT 14p. ; Peper presented at the Annual Convention of the American
Psychological Association (93rd, Los Angeles, CA, August 2327,
-1985),

YR 85. -

MJ,CVhlrldrens-Telewslon Soiid-EHfaets tbi"y-Gi'ifrﬁmir.
‘relevision=Viewing.

MN Age-Differences. Atlention. Elementary=Education.
Elementary=Schaol-Students. Kindergerten~Children.
_Television-Resewrch. =~

ID.IDENTIFIERS: Cortant Cass; Visual Attantion -

AB Chiildren's visual attention 0, and comprehansion of, a telewsmn
program was measured. A total of 64 children, equally distributed by
sex, with 32 in kindergarten and 32 in fifth grade were randomly

assigned to one of four treatment conditions that crossed two levels
of content cues with two lavels of sound affscts. The content cue
conditions. provided 35 seconds of additional information which
indigatad that 3 dras was oCCUrTing whila thia no content cua
conditions did nol. Tha content cue conditions were eiiher preceded
or not preceded by ane-second sound effects. Visusl attention was
vndeotaped during esch chid's individual viewing session. After

chits answered a 22-item multiple-choice recognition
test of infsrxvis. central-concrate; and incidental cantent.
Results demrvsirated that sound effects incrassed attentional.
_responsivenass and interential racognition batter than tha content

/ Clgs, particularly for tha yotngast children who have the greatest
ditficulty understanding televised stories. {Author/RH).
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.ales, The Ontario Institute for Studies in Education,

/est, Toronto, Ontario, Canada M5S 1V6 (No price
voice orders over $30.00. Othe- arders mist be
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‘echniques. Elementary=-School-Students,

erences. Interpersonal-Compstence. Personality.

stment.
sblems. Discipline:. Forelgn Coutilrigs. Grade-1;
lecgarten. tongitudinal-Studias. Primary—~Education.

Téiﬁhiﬁg: Styles L

ated for _solving elementary school classroom_
er an introductory chapter chapter_2 reviews problems
dergarten, Grade 1, and Grade 2 teachers and the
an as_|ikaly solunons lo the problems. _Strategies
be unsuccessful are discussed if they illistrate the
robiem.or situation dascribed. - Strat
 health, language, motor diffi
Sehavior toward adulis, distrust or passi
ve behavi b

propriatel
avior, unhappiness; lack of salf-confidence;
lack of initiative; academic difficully, miscellanaous

#s stealing, dependenice on peers, oddities or

parsonal behiavior, and need for attention, s well as
Jamic, and man concerns. Chapter 3 describes

These concern the establishment of a positive and
ning environment, managing soc:at problems; ways of
obims caused outsice e classroom; classroom .

omic rootines, self-chosen learning activitias in the
eloping acadamic concepts and skills, and meeting the
actier. Chapter 4 offers conclusions and

ns. A description of method is appended. (RH).

i M; Gaiar, Euigena L.
Level and Children’s Responses tc th¢ Explosion of the
hallenger.
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elopment, Developmental- stages. S
ool~Stadents; High- Schaél Stadents: Intervention,
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AB Fifty-aight kindargarten children wers assassad on traditinal

_Grade-9. Grads i 3
IDIDENTIF!ERS Space Shuttle Challenger Traumas.
AB Groups of children at three different developmental levels were _gach

given a brief presentation by their classroom teachers regarding the

Space Shuttle Challenger disaster; one day after the shuttle ]
exploded. The standardized presentation included information about -
where_the shut!laﬁgv:’s;l;ﬁur?chéd; the Eré\gv,ilih' cial significance of

., and what-was rly Rnown about

yZe 1o th
tal level of the lesrner. Participants included.a
kindergarten class: one first grade_clase; two fourth grads classs,
one ninth grade class, and one tenth grade class, Classes-rangad in
size from 22 10 .31 students.. Findings revealed that children

e )
reasonlng consistent with their stage of cognmve development. 1t

is concluded that, since its ramifications dufferently, intervention _

aimed at reducing disaster —induced trauma_in_the future might best be
structured to_address the developmental lavel of the children
involved. (Author/RH)
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NT 19p. ; Paper presented at the Annoal. Sympo<luuLDf the Jean Pnaget
Socletv {16th, Philadelphia; PA; May 29-31, 1986).

MJCognmve Procesées Consernllnn-Concept. Kindergarten—Children.
Performance-Factors. $ a-Cognition. Stimuli.

MN P mary-Educaion.

apt
NTIFIERS: Equivalence Conservation,

presentanons lnvblvmc lhe conservatlon ‘of number and iiquid. Each
items and begen with the

s for number and liquid with ! nonequivalence
tasks with initial e:uivalence and tasks
u:iequivalence were not closely related: Childran's.
;tr,ategigs ¢ solving tasks with initial rionaquivalance fragiently
involved! con+ideration.of auxiliry problams and were not the most
Darsimanious in 0Obaiiiing an answer. Rwaults suggest thal whether
childran can access sppropriate + wrmata [or making conservat'~n
judgmenis is influenced by variatiors in t:e tasks and that the
schemata used in considering tasks wiln_initial equivalence or
nonequivalence may themselves vary. (Author/RH);

QUB55  SEQ NO: 000004746 PAGE 14 ERIC

50

ERIC

Aruitoxt provided by Eic:




. . e = e e “**

ANED272286. =

AU Butler, Loretts: Ariting; Detinis,

TI Relationships batisces: .3 Thinking aid kr vwledge of Basi
Language Concepls wit Chivwr at ( 3 ieop rational Stage of

- Davelopinent,

LGEN.

GS US. District of Ce'v

IS RIEDECSS,

CHP§O18917,

PR EORS Price = MFO1/FCCT - Pe

PT 143,

Wi

NT 23p.

\wes,

MJ Age~Differences. Cognitive-Devolorsent. Language-Acqaisiticn

__Preschool=Children, Ll

W Kindergarten._ Kindergarten=Chili -ar. «raschiool=Education.

D IDENT'FIERS: Piagatian Tasks; :

AB The prasent study.investigates the acqusition of basic language
concapls with children 4 and 5 years of ge, and the relationship of
language to cognilive development as \anasured by performance on 10

Piagetian tasks, Factors of age, day care setting or kindergarten,
and sex constituted the indapendent variables. Children 4 years of
490 proved o be significantly less compatant on larguage concepts
then 5-year-olds. Such incompetence correlated positively with their
poor performatice cn the operational tasks. Five~year-olds, whether
i diy €&e of Kindargarien, did not Giffer on landuage abily,
Among 5-ye-0ds 2 rand was found oward negali correlations
butwesn high performance on linguage concepts and lack af achievement
on operational tasks of logical thinking. Thesa findings & largely
consonant with much.of the research and indicata that while
5i-year-0ld childran have an amost adult understanding of language,
Hsy. do ot have much suiccess in performing operational tasks. Some
inabilty to decenter and consider al ralevant varisbles maybe
responsible for such failures, or 5-year-olds' reliance on percepiual
fedtures o1 the task may account for low performarce on cagnitive
tasks. {Author/RH),
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TI Learning to be an Qutsider: Peer Stigrmatization in Kindergarten,
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NT_23p.., Paper presented at the Ariiua Megting of the American
Fducational Research Association (67th, San Francisco, CA, April
16-20, 1986). Research was supported by a grant from the Spencer
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M Antisocial~Behavior. Group-Dynamies. Kindergarten:

__Labeling-of-Persons, .~ .

MN Classroom-Researchi Nataralistic-Observation, -

_Paticipant=Observation. Peer-Acceptance. Selt-Concept.

IDIDENTIFIERS: Natiralistic Research.

A This naluraistic study provides a description and analysis of the
processes through which 26 kindergarten students and s particular
male student, called Lester, defined rules of socud scceptability
which stigmatized Lester as an ‘autsider”. Findings are primarily
based an 112 hours.of recordsd peer interaction.ad iiter iaws.
conducted with teaciiers.and stiideits. As aarly observations and
analyses werd comileled, the behavior of Lester and the behavior of
ather children toward Lester suggested that his relationships with

his classmates were sirained znd difficul. During subsequent

obse: ations, aftention was given to contexts in which Lester was

involved and to reactions to his social behavior, Analysis of

Leste '+ social behavior revealed three general kinds of bahavior
which oroached peer norms and expectations in the classioorm: -
aggression, teasing; and coritact i/ competanse (poorly developed
Strategies for making positive social contact with peers),
Classmaes responded to Lester with snubs and by denying him entry
ito already established groups. In interviews and in classraom peer
interactinn, children taked about Lester as °* his deviant status .

was takn for granted by the group. Whi' e children did not
knowingly ceastruct the stigmatization of Lester, tha imact of thei
trealment of him was potantially more devastating because his
inferiority was assumed. Insofar as Lester accepled the correctness
of that assumption Ka was learning to be an outsider. (RHI.
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NT 23p. ; Paper rresented at the Annual Mesting of tha American -
Educational * .se.rch Association (67th; San Francisco, CA, April
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MJ Adjusticaat - nvaronment. Behavior=Patterns, Covert-Response.

Interperson’ - ationship. Kindergarten~Children.
Pogr-Relatinghp,
MN Classroom=Enviranment, Classroom-Research. Primary~Education:
D IDENTIFIERS: Context Effect. o
AB This paper reports findings from a naluralistic stidy of children's
peer interactions in a indergarten classroom. As the participant
observation field-work of the study progressed, it became clear that

-k Rl ( e e e




much of children's interagtion in their kindergarten classroom was

covert ir: nature, - That i, it took place in clasSroom contexts
dafined as situations in which peer conversations were gither
forbiddan or discoursged. The focos of the study was then directed
toward the character of such situations and children's covert
interactions within them.-. The finding$ describe contexts in which
children’s talking was officially limited and identify patterns of
|nteiact|on children used in reaction to clzssroom hmutatrons

forgatting expectations, (2) sacret communications, and (3) explormg
the limits. Each category of response is discussed as an example of
cliitdran making. sacondary adjostriants 1o institotional role
axpacttions of the schiool. (RHY
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MJ Expactatior. Kindergarten. Report-Cards. Student-Evaluation

MN Primary~Education._ Poblic-Schools. State-Sorvays: _.

ID IDENT.{ERS: Chio. Theoretical Oriehtation. TARGET AUDIENCE:

- Pragiiioners, Policymakers.

AB This paper presents findings. of an malysus of knndergarten report
cards from Ohio public schools and discusSes implications of the
fmdlngs for policy makers, progar; planners, and curriculum
supervisors. A total of 76 school uislricts were selecledina
random sanple of 331 which was stratified to represent 6 types of
schioo! districts. Data-wars analyzed to datariming (1) hiow raport
& ds wora organized; (2) hiow inforiiation was repiorted: (3)-what
children were axpacted to know and o bie able to do; and (4} what
philosaphies of early childhood education or theoratical orientations
wnre evident. Findings in each of these areas e reported, The

. ual Maating of the Arerican
374, $an Francisco, CA, Apri

analysis led to three conclusions. First, there are specific. skils
that a Kindergarten child is expected to master; with major emphasis
beirg in tha araks of work habits; readiny resdiness; and math
readingss. . Second, thepush in Ohic public schtiols is toward an
scademically oriented kindergarten most Heaiily infliienced by the
behaviorist perspective, Third, the predominant marking s syslems

present negative evg[u_appns for the kindergarten child, assuming
that a child can fail in the skifls and behaviors expected of 2 _
kindergartener. Such a system, it is argued, further reinforces a
behavior/st perspective in contrast to & maturationist or

interactionist orientation. (RH)
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-and Effects of Computer Use on School Readiness.
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MJ Academic-Achivement, Cognitive~D m,
_Kindergarten-Childrer. Microcompate: = chi....-Readiness.

MY Cliss~ Actiiitieg Horrig~Programs. Primary-Education.
Stiident-Mativation.

AE The purpuse of this study was to systematically examine the cognitive
and social effects of the use of microcomputers with kindergarten

children in the school end at home. Three schools received
microcamputers for use in kindergarten classrooms and gach student in
one of the classrooms was provided a PCjr and educationa! software to
use at-home, Softwara.used by the children consisted.of games,
simulations, and drill uad prac.tice programs that coincidad with the -
goals of the kindergarten curriculum. Two additional schools served

a control groups. It was hypothesized that computer-using
classrooms would make lerger academic gains than the other classes.
It was also expectad that the home use group would gain mare than the
classroom use.only group: The impact of the use of micracomputars
was assassed by.a criterion referenced.pra- and posi-test based on
the objectives of the school.district's kinderdarten curriculum -

quides. The test included subsectior.s concerning reading readiness,

mathematlcs , Piagetian ¢ cogmtwe opermons, and keybonrd knowladge.

faciltated the acquisition of school readiness skils, When
supplemented by concurrent compating activities at home; academic
gaing wera avani graatar,No indication was found that sompating
axperignces interfera with thie normal cagnitive Jsvelopmiant of
praschioolers, and r.. gendet -related differancee in cognitive dains
achieved were found. {RH).
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N.J Day-Cire. Developmental-Programs. Kindergarten.

Pacent-School~Relationship. Preschool-Education. Public-Schools.

VN Chid-Rearing. Early=Chilchood~Education. Educational~Policy.
Services.

B Provided wa foor brief position statemants of The Southerti
Association on Children Under Six concerning quality programs in
public schools for children 4 years of age, supporting parents,
quality child care, and developmentally appropriate educational
experlencas for kindergarten. The statement on public schoal
preschoal programs briefly describes characteristics of the
4~year~old; indicates aspects of a developmentally sppropriats
praschao! Lrogram, provides a rationale for piblic praschiool
education, indicates preschool children's basic needs, suggasts
guidelines for the implementation of quality programs, and delineates
the role of public schools in advancing appropriate experiences for
4-year-alds, The statement on parent suppart discusses what is kncw.
shout quality family life and quality parenting; ways to help parents.
be effactive; and plans to Support parets. Tha statement gn child
care explores children's ngeds () to fael that their situation is a
safe-and Comifortabla place to be, (2) o be filly emplojed in
activitios that are meaningful to them, {3) to vve comfortably with
other children and adults, {4) to have their physical development
subported and be helped to learn health, nutritional and safety
practices; and (5) to feel that there is consistency in their lives
ind a shared concern for them among parents : “L.caregivers,
Discussion of devalopmental exnariences for ! idergarten recomimends
baginring With tha fieeds of childrer, suggests v '»ys of designing
learning environments to meat children's neads, «nd points out ways

of sssassing kindergarten children's developm . (RH).
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T Boulder Valley Kindargarten Study: Retentic- Practices and Retention
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! M) Educatioral~Banafils. tearmng ‘Readiness. Prent-Avuides
Retention-Psychology. School-Holding-Paiwer, Tedcnur-Attitides.

MN Chronolagical--Age. Edcational-Policy. Educational-Research.
Emotionsl~Adjustment. Grade=1, Kindergarten. Primary=Education.
_Reading-Achievement.

1D IDENTIFIERS: Boulder Valley Public Schools €O; Gesell School
Rexdiness Test

AB Hivi'n'g impl'ememed a policy that allowad schools to ratain children
in kmdergarten an-8xira year, the Boulder Valley Public Schel
District in Colorado conducted a siudy to determine the cogritive and
emotional benefits of retention in kindergarten and the

characteristics that led to decisions about retention. The s1
invalved & research review af existing literatare; an axaminatisn of
first grade outcomes, and interviews with parants and teackars.to
daterming their parceptions sbout young children and their readiness
for first grade. Tha stidy revealed that (1) tia use of Sesall fests

to meke mdlwdual placeinent decmons cannot  be defended o the

gither academic or social-emotional benefit from retaining immature
children; (3) the finding of no benefit on most measuras and only a
one-month gain in reading raises. serious questions about the efficacy
of & axtra year in kindergarten (4) data from parents did not

indicate that there was an avirage benefit of retention or two-year
kindergarten programs on children's academic progress; (5) diversity

existed among the kindergarten teachers with respact to what they

believed about child development and the best ways to educate young
childrem; (6) beliefs about.devalopmant wera relzied to retention
practices, ard seemiad 1o ba shiared wilkii a schou! building; (7)
kindargartaii taachars balieved ratention and other two~- year programs
had benefits that outwaighed their risks; and (B) teachers in the

same school usually had very similar policies in tarms of the kinds

of pupil characteristics that should laad to kindergarten retention.

It was concluded that two=year kindergarten programs are an
ineffective solation 1o the problem o escalating axpactatians in
kindergarten. Six pagas.of referances &d included Appendixes
contain.a first-grade rating form for.teachers, a parent interview
schedule, coding categorfes for (eacher interview anlysis, and
instructions for case rewews (HODI.
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Second-Languaga-Programs.

DIDENTIFIERS: Ontario, . . . .

AB This study reports the follow-up assessments of fourth= and.
fifth~grade Stadarits vtio had participated in & French immersion
program beginning in Rindergarten and of studentsin the Same grades
who had not participated in immersior. programs, The study was
designed to sssoss the predictive validity of the aarly

identiflcaiion hattery used for four-year-olds and the follow-up
kindergerter battery for five=year=olds; and to compare
chaacteristics of the children who had dropped out of the immersic::
prrogram with those of childrar whio Kad remainied in it 4 high or low
achievers. Of the original 200 four-year-oldhndergarten students
participating in the study, 138 remained in 1982 and 119 in 1983,

most of whom were in the French immersion program in grades four and

five. Others wera in one grade higher or lower, some in the English
of intensive Franch program by transter or from the outset, and some
in tha bilingual program by transfer or from the outset. Detailed
inforrmation is prasantad in tabular form with narration on the
childran's enroliment and progress patterns, teachers’ advice
concerning enrollment in the programs, teachiar ratings, academic
ditficulties and special help, problems reported by teachers and
parents, parent attitudes, achievement levels, znd the predictive
validity of early assessment varizbles. A 9-page bibliography

concludas the docoment, (MSE).
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TI An Evaluation of Partial French Immersion in the Cincinnati Public
. _Schools: The Kindergarten Year.
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A Frel.ch Immerswn-Programa Klndergaften ~Chilren
Program-Effectiveness. Social-Class.

MN Acaderic-Achieveneni. Educational- Status-Companson Enghsh
Language-Proficiency. -Lower-Class=Students. Middlg=Class-Students.
Primary~Education. Program~Evaluation. Second-Language~Programs.

. Time=Factars-tearning... .~

IDLIDENTIFIERS: Circiriati Pablic Schiools O .

AB A program of partial (half-day) French immersion in the Cinginnat
Public Schools was evaluated in the kindergarten year. The English

and French lanquage development of participating native

Engllsh-speikmg children from both working class and middle class
backgrounds was assessed._ The results indicated that (1) the pupils
who spent hlf of their academic time in a foreign language.
progressed jst a wall in English & carafully. matchied control
pupis who fallowed a conventional all~English program, and (2)
socioeconomically disadvantaged children, both black and white,

benefited as much as pupils from middle class homes from an

ERC

. TECHMOUGIES
immersion-type |ntroduct|on to @ foraign larguags.. The degreé ot
progress made in French was not linked to the social class background
of the pupils, even though this background factor clearly affected

the students’ performance gg_thg_Eggllsh language tests. Thase
resulls suggest that the immersion experience may | help to diminish
the aifacts of social class background. A 13=item reference list is

included, Seven statistical tables are appended. (Author/MSE.
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AU Hotfman, Amy R; Daniels, Susan J.

TI Reading and Reading Readinass Instruction: A Comparison of All-Day
. .gnd Hal!-Day Kindergarten Practices.
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MJ Beginning~Reading. Kindergarten- Chlldren Readmg Instructlon
Reading~Readiness. Teaching-Methods.

MN Comparative=Aralysis. Primary-Education.

(D.IDENTIFIERS: Full Day Programs. Half Dey Programs. Ohio.

AB This study surveyed all-day and half-day Ohio kundergarten teachers
regarding their reading or readmg readiness instructional
practices. First grads teachers in the same schools assessed the
preparation and experiences of thair incoming students, A Chi Square
analysis comparing ail~day and half-day programs revealed more areas
of similarity than difterence. However, half~day programs placed
more.emphasis on basal reader materials and less emphasis on building
background experiencas than their all-day counterparts. First grade
teachers reported a few skill and experience advantages for students
who attended al-day kindergarton. The all-day kindergarten programs
did not ¢ sem more ikely than half=day ¢ programs to Use methods and
materials designed for older students and, in Some wys, all-dzy
kindergarten programs sppeared to teach reading or ; eadiness in 2
manner more appropriate for young chidren. {Autho: )
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Kindergmn Letnlng Actwmas
MNArt Education. Health. Language-Arts. Mathematlcs-Currsculum
Music-Activities. Nutrition, Physical-Education. Play,

Primary~Education, Science-Education. Social-Studies,

AB Pracadad by a list of broad educations! goals, subject areas of a
Kindergarten curricalum are Spacified generally in terms of
domain-specitic goals, skills, actvities, nd resources, and
incidentally in terms of philosophy and suggested learning centers.
Subject areas addressad include art, health and nutrition, language

tt;, math, music, physical education, socil studies, play, and

science. Concluding remarks brlefly address the issues of testing
and evaluzting kindergarten children. (RH)
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AU Henderson, Phyllis; Paterno, JoAnna

Ti Bady Awarenass and Age as Predictors of Interpersonal Problem Soling
_Prrformance.
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NT_i5p.. Paper presented it the Regmnal Conference of the Southern
Association far Childran under Six (37th, Orlando, FL, March 5-8,

--1986),

YR 86,

MJ Age-Difterences. Interpersonal-Competence. Kindergarien-Children.
Preschool=Children, Problem=‘olving,

MN Computer-Software, Early-Childhood-Education. Performance-Factors.
_Predictor-Varisbles.

1D IDENTIFIERS;: Bady Awaraniess. Preschaol Interpersanal Prablem Saliing
- Test Self Awarenass.

AB This study investigated whather physucal Self-awareness &1d 2 age are
slgmﬁunt predictors of interpersone! problem-solwng abilty in

ware administered the Preschool Interparsonal Probl_em_Solvmg Test
and.the Body Awareness (Part |) microcomputer program, A
backward-stepwise multiple regrassion analysis revealed that physn:al
seif-awarenass and age jointly have predictive value as a measure of
itarpérsondl problem-solving ability. It was concluded that an
increase in age does not necessarily pradict an inci ease il
[nterpersonal problem-so[vsng performance. It was a'so concluded

that en increasa in body awareness may predict an increase in _
interparsonal problem=solviitg parformance. A three~page list of
referances is Ircludsd, (Auttor/RH)
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NT-19p. ; Paper presentod it the Arndal Symposmm of the Jean Puaget
Souciety (16, Philadelphia, PA, May 31, 1986).

YR 86.

MJ Age-Ditterences. Cartography. Elementary-School-Students.

~_Individual-Development. Kindergartan~Children. Map~Skill.

MN Literacy. Primary-Education.

INIDENTIFIERS: Symbalic Reprasentstion.

AB.In an invastigation of the development o mappmg 3 distinct from
drawmg. 39 middle and lower class Cambridge, Massachusatts children
in kindergarten and first- and second-grades were shown a small
threa-dimensional model town, asked to make a smaller,
threg-dimensional copy of the model, and then asked to make amap
showing each item.in_the town snd whera it was ocated. Changas seen
In the children's_3pproach to_the mapping problem can be described in
taris of tha following fiva trends: (1) & increazad tardancy to
rerider all items o the riada) terrain; and tose oAly; (2) a decrease
in the amount of detail Used in rendaring itemis; (3) an incraase in -
accurcy of spatial arrsngement and orientation of map symbols; (4)
an increased concern for proportion; and (5) a shift in drawing angle
from canonical, or frontal perspective, to a birds-eye view. In
general, findings suggest that it is important ta tesch children the_
differences between various forms of graphic representation, rather
then igrioring them or (saving them implicit Not o dg.$o, it- wiuld
seem, amounts to a subtle kind of educational inaquality which may
have a major impact on the devalopment of literacy, as understood in
its most encompassing and fundamental senze. (RH.
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AU Strand, Ehubeth And Others
Tt A Descriptive Study Comparing Preschool and Kindergarten LOGO
Interaction.
LGEN. .
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V1,
NT §4p. ; Paper presented at the Annual Meating of the American
Educational Research Association {70th, San Francisco; CA; April
~_16-20; 1986);
YR 86. -
MJ Behavior~Paiterns. Classroom-Cornrnumcatm
Computer-Assisted-nstruction. Interpersonal=Relationship.

Kindergarten=-Children. Preschool-Children.

MN Classroom=Observation=Techniques, Comparative=~Analysis.
_Early-Childhood-Education. tanquage~Skills.

ID IDENTIFIERS: Collsbarative Learning. LOGO System.
Microsthnography. TARGET AUDIENCE: Researchers.
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AB Aware of some educators' concerns that computers isolate children and

a8 too abstract for chilren under the age of eight two studies
investigated young children's s of LOGO and their interactions with
the computer. Data were collacted on kindergirtners working ina
univergity-based compiitar classtoom. Using  case stiidy approach
the analysis focused upon what two kindergarteners and iwo

preschoolars sald and did while computing. The findings revealed

that for the kindergarten children, LOGO facilitated coflaborative
behavior and enhanced the expression of sacial and linguage skills
For the praschoolers, LOGO encouraged_highly focused task~ralated
bishavior, but did rot invite collaborative learming. (Author/HOD).
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M Early=Childhood-Education. Kindergarten. Preschool-Teachers.

- |__School-Demography. School=Surveys,
MN Administrator-Attitedes. Atttode-Measores; Charts;
Educational-Assassment. Elemantary-Secondary-Education.
- Questionnairas. - Tables-Data. Teacher-Attitudes.

ID IDENTIFIERS: Educational Research Service. TARGET AUDIENCE

_Resewchers,

AB This survey of American kindergarten programs and practices was
canducted in April 1985 on a random sample of 2,965 schools
rationwide. Survay instruments ware mailed to one kindergarten
teachiér and t6 the_principal in gach ot tiesa sakidols, with 3
response rate of 36 percent for teachars (1,082) and 41 percent for
principals {1,228, The teacher and principal instruments contained
status questions concerning enroliment of school and school district,
grades in school, number of teachers in school, region and community,
and certification and educational requirements. In adition, survey
items concarning age; seX. type of cartification, and tezching
expériefice wera includad in tha teachier instrument in Grder to
develop a profile of the tyvical kindergarten teacher. Both teachers
ind pnnmpals were asked questions about current proggams and

practices in their schools, and their opinions of the primary focus

of the program, learning gbals for kindergarten pupils, and the _
teaching of reading in kindergaitan were also requested. Data are
summarizad in tables and charts for all respondents and for various
subgroups basad on Kindergartan schiadufa (fill day o half day),
fociis of program, community type district anroliment, age of
teachers, and region. The report is divided into the following
sections: (1) demographlcs {2) the kindergarten pupil, {3) schedule

TS
of day. (4] the kindergarten program; {5) kindergarten personnel, and
{6) administrative concerns. A technical note and references are )
included. (TE). J
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T! A Semiotic Look at Kindergarten Writing
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W Class- Achultlss Ssmlotlcs Wrmng Processes Wntnng-Research
Writinig=Skills.

MN Classroom-Environment, Classroom-Observation-Techniques,

Developmental-Stages. Kindergaten~Children. Parent-Attitudes.
Primary~Education. Social~Influences. Student=~Attitudes.
_Teacher-Atlitudes: Te:cher-Student-Relntlonshlp L

AB This stady was designad to_dascriba.tha sigs thiat influance the
literacy laaening activities of kindergarten children as expressed in
their writing performances and processes. A naturalistic inquiry was

made of 24 kindergarten chidren to determine (1] observable

ditferences in children’s writing parformances according to
developmental progressions; sex, and free choice topics; (2)
contextoal signs that are availsble #nd used by the children in the
procass of producing written conmanication; and (3) the way children,
their parents, and the teacher interpret writing as it relates to

form, function, and process. Classroom observations, sudio
recordings of events, surveys, photog@h_s__mg interviews were
combined with the chiluren's writing samples to detarmine the
gpplication of semiotic analysis. The data revealed different .
writing progressions ranging from random scribbles to convantional
spellings. The study of the sotial context indicated that paer
involvement was the major inflienca on individual writing
performances, with other factors including the teacher's
instructional stance, the classroom arrangement, the schedule, and

the available matarials. The children, their perents; and the
teacher respondad to diffarent criteria far rating written _
expression, but all respondents percaived writing to be necassary for

laarning. (AUthot/HOD).
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NT 18p. ; Paper presented at the Annaal Meetrng of the Southiasl...
Regianal Conferance of the International Reading Association (14th,

YﬁSgtérﬁntomo TX, January 30-February 1, 1986).

MJ Discoursa-Analysis. Reading-Aloud-to-Others. Reading-Research.
Story~Reading. Teacher-Effectiveness, Teaching=Styles,

MN Classroom-Communication. Comparative-Analysis. Content~Analysis.
Kindergarten. Primary-Education. Teacher-Behavior.
Teaching-Methods; =

1D IDENTIFIERS: Thinking Skils

AB A survey of 14.lgading laniguage arts, chltdrens trlerature and
reading mathods books, as well as professional journal arlicles and
other notable books on reading to children, yielded a total of sight
recommendations made by more than half of the authors, inciuding the

totlowing (1) prepare by previewing the book; (2) read with
expression; {3) observe and encourage children's responses; and {4)
allow time for discussion after reading. However, racent
observations.of kindargartan teackrs. reading to i +ir students
suggest that these recommendations do not say encugh to teachers and
teacher educators about the "how” of storybook reading. Observations
and transcripts of two kindergarten teachers reading aloud the same

book were analyzed in light of the eight recommendations for

affactive storybook reading The results did not distinguish between
the two_teschers. A deeper analysis_of the teacer talk, Howevar;
indicated differances as.well a similarities batwaen the twg
readings. - Thia aiount of tak by teachier B was greater than that of
teacher M overall, as well as before and during the reading, but not
in the discussion after the reading. Teacher B focused much more
upon asking inferential questions than did teacher M; who focused
twice_on the episade which contained the theme of the story; while
teacher B's focus was broader, giving attention to many aspacts of
the story. While teacher M's talk concentrated mainly on the moral
of the story, teachier B can better be characterized as focusing on
thinking skills, (HTH).
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Ti This Effects of a Code Emphasrs Approach and a Whole Language Approach
upon Emergent Literacy of Kindergarten Children.
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M Phonics. Resding=Instruction. Reading-Readiness.
Reading=Research.

MNCompmtrve-Anatysrs Kmdergirtert t;anguage Exoe'rie'nc'e-Approach
Primary~Education. Teathing-Methiods, Writing-Readiness,
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ID IDENTIFIERS: Emergent trtoracy Print Awargness, Whole tanguage
_Approach.

AB A year-long, quasi= experrmentat study mvestrgated the comparalive
effacts of a whole language approach and a code emphasis approach
upon the emergent literacy of 53 girls in two kindargarten classes in
an all girls' parochial school in the Northeast. Subjects inthe
experimental class receivad instruction in Holdaway's Shared Book _
Experience Program, a whole language approach, whils subjects in the
comparisan class racaived instruction in Lippincott’s Baginning to
Read, Write, and Listen Program, a code emphasis approach. Emergent
literacy--thg concapts about reading and wriling resulting from a
childs first encounters with printed material--was divided into
three subsets: linguistic, orthographic, and grapho-~phonemic
literacy. Postiest results for each of these literacy sats indicated
a significant treatment effect favoring the whole language group.

The results_corroborated Holdaway's ressarch; which indicatad a high
leve! of success with the Shared Book Experiences in comparisan with
a cuda emphasis approach.. The study showed a nattrdistic learning
miode! to ba striictired and visble wilkin a schoo! instructional
environment that was informal, relaxed, and supportive. {HTH).
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Tl Rufe~Govarnad-zid Cuntingency-Shaped Behavtor ot Learnrng-DrsabIed
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ID IDENTIFIERS: Instructions. Normal Children. Rule Governed
Behavror,, _

AB The major purpose of this study was o describe the rulg= governed and
contingency-shaped bahavior of learning-disabled; hyperactive, and
nonselected elementary schoo! children. working on a computer ~managed
task.. Hypothese tested were (1) that the children would differ in
the dedre to wi..ch either instructions or external contingencies
controlled their behavior, with the hyperactive children being more

sensitive to external contingencies, the learning disabled children

more sensitive to instrugtions, and the nonselacted children
responding somewhere between; and (2) that the typaractiva chilldrer
would stiow miore response incorisistency and inappropriate responding
than the other two groups.- Ranging in age from 94 to 132 months,
siibjects were 20 referred hyperactive and/or aitention deficit
disordered children, 20 second- and fourth=grade learning disabled

children, and 20 second- and fourth~grade nonselected children. Ten




rdergarten children were involved in a concurrent
zomparison study. Resuits revealed no interactions of
de_with type of instructions. However; a. _

alysis of task performance yieldad varizbles which

ade levels and disgnostic categories. (RHY.
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nt and Implementation of a Program to Insure the
rent Classroom Participation from Head Start to
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m Report. Nova Unrverslty Paper presented at the
Conference of the National Head Start Association
OR. April 1-5, 1986).

|provement: Kinﬂergv,ten Parent-Participation.
ops. Teacher-Workshops.

imary-Education. Training. - -

ntinuity. Project Head Start. TARGET AUDIENCE

s practicum was to continue pargnt classroom
m Head Start to kindergarten. Questionnaire data
hile 27 percent of parents volontear regolarly in

8 Deroent volanitesr regularlyrn kindergarten. To .

gre met: Head Start parents and krndergarjen teachers

ants to work effectively together ,Ob1ectives of
-ommitment to_increase parent participation in the
ssroom. . Appendad are (1) the parents' questionnaire:
ten teachors' questionnaire;-(3) a chiscklist of ways
ir classroom; {4) a form

it

a questionnaire for former Head Start parents with
y in kindergarten; {6} findings: {7) suggestions for

t participation in kindergarten; (8) and a schoo!
list (Author/RH):
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NT 129p. ; Prepared by the Minnesota Ezrly Childhood Teacher Educators,
Klndergerten Task Force,

YR 86. _ _

Mltompetency-alsed-Iaicher Education. Kmdergarten
Praschool-Teachers. Preservica-Taacher-Education.

MN Curriculum~Enrichment. Ear ly-Childhood—-Education.

Family-School~Relationship. Higher-Education.
_Teacher—-Responsibility. Teaching—Guides. Teaching-Methods.

{D TARGET AUDIENCE: Teachers. Practitioners.

AB Written by the Mirnesota Early Childhood Teacher Educators IMECTE),
this booklet focuses on the knowledge and compatencies needad by the

kindergarten teacher. While the booklet is primarily addressed to
college taculty for use in training pre~-service kindergarten

faculties; practicing kindergarten_teachers; elementary teachers, and
others. The boaklet was davelopad <pecifically to address the . ..
s chaflenging current trends towerd developmentally

Y betwe 2
children's experiences in Rlndergarten classrooms; examining the need

for both_commonality and uniqueness in college and university teacher

education_programs: evaluating current kindergarten practices; _ _
developing a comprehensive program for the praservice kindergarten
teacher; and interprating the Kindergacten.program to parants, -
administrators, and other educators. Topics covered inclide the
following: an overview of kinderparten; curricular responsibilities;

interpersonal responsitiiities; and program responsibilities. {DST).
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MJ Computer—Lrteracy Educational~ Telewslon Evaluation-Methods:

_Instructional~improvement. :

MN Computer—Software. Educational-Technology.
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Elementary~Secundary~Education. Evaluation-Utilization. Grade-7.
Intorviews. Kindergartes Mathematics~Education. Questionnaires.
— School-Surveys. Science-Education. Worksheels.
D IDENTIFIERS: District of Coliimbia- Edication Conslidation
Improvement Act Chapter 2. TARGET AUDIENCE: Policymakers. . -

AB The Planning, Monitoring and Implementing (PN} Evaluation Madel for

Dacision-Msking was used by the District uf Columbia Public Schools

to manitor. the efforts of their Qffice of Educational Technology in
providing dirgction and coordination for computer related activities,
ad in planing. and implemanting edocational talevisior {ITV)

projects in mathematics. and science. The target population ingluded
seventh grade mathemalics and sciénce studeits and teachers in eight
piiot schools for the seventh grade Mathematics and Science Project,

l and kindargarten students and teachers in 15 schools for the

! Whiting=tn-Read project. Included are: {1) project summary and
findings; 2) background and praject objectives; {3} 2 description of
the project; (4) the external svaluation desigr: (5) the program

results; and (6) apperidices. Appiendad matgfials include the
evaluation mode| schems; summaries of teachers' implementation.of the
Writing=to-Read Program based an a configuration checklist and
levals-of-use interviews; and results of teacher questionnaires on
the Writing=to-Resd program; including writing and typing components,
classropm management quastions, and teach aide questions. Findings
shiow thiat while theia is littls empirical evideiice to evaloate its
implementation, the ITV-project seems to.be functioning well: in .
addition, the majon’y of Viriting-to-Read teachers are implemeriting
the prt(:g;am in an ideal fashion and students have responded favorably
toit (JB
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TI Writing in Kindergarien Classrooms: A Report of an Experlmental ctudy
of the Effacts of Independsnt Writing Time and Exposure to 2 Writing

_Role Model on Selected Kindergarten Children.
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Reading-Writing-Relationship. Role=Modals. Vocabulary-Development,

i IDENTIFIERS: Print Awargness.

AB A study examined whether there were any differences in the concepts
about print writing vocabilary, and prereading performance of
selgcted kindergerten children who were provided with (1) ingependent
writing time and exposure to a wrmng model in the school
environment, {2) independent writing time without the writing role

model, and (3) neither the independent wrmng nor the writing role
ﬁjd? Subjacts; 72 kindergarten students in a school in Jasper,

0[ KC 0 Nl'} 000004763 PAGE 31 ERIC

Alabama, were placed randomly in one of the three groups it recewed
one of the three treatments over a six-week period, All subjects
were posttested within two weeks following the treatment period using
all three measures._ The results of the posttest _mq:c_gtg_q that
indepandant writing time i conducive to children's acquisition of
concepts about pririted lariguage; which occarred through creative
exprassion during independent writing (im without direct, formal.
instruction. However, a writing role model did have positive resulls

on children's writing vocabulary performance. Finally, independent
writing time; with or without exposurs to a writing role mode), did
not improve performance significantly in prereading skills. (HTH)
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AU Meyer, Linda 4 And Others.

IN Bolt, Beranek and Newman, Inc. Cambridge, Mass; lllinois Univ,
Urbanz Center for the Study of Reading. BB 14200; MGGO6460.

T1 A Look at Instrugtion in Kindergerten: Observations of Interactions
in Three Schiool Districts. Technical Rapart No. 383.
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SN National Inst. of Education (ED], Washington, DC EDNOGO0 1,
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LV 1.

NT 91p. ; Paper presented at the Annual Mesting of the Natmnal Headlng

Conference (34th, St_Petersburg, FL, November 28~December 1,
1984). Parts of appendices may not reproduce clearly.

YR 85:.

A Beglnnmg Readmngmdergarten Reidlng Programs;
Reading -Research. Teacher-Behavior.

MN Class -Activities, Classroom=Environment,
Classroom-Observation-Techniques. Comparatwe-Analysus

Interaction. Literacy. Primary~Education. Program-Etfectiveness.

Reading-Ability. Teacher-Effectiveness.
_Teacher~Studant-Relationship.
ID.IDENTIFIERS; Fall Day Programs. Halt Day Programs.
AB Kindergarten children in. thrae school districts were observed ta.
measure the variance in their abilities upon entering school as well
3s the variance in ihe literacy-related instruction they received.

The schoo! districts differed in their early childhood education

. philosophies, s reflected in their kindergarten programs, their

" chaices of materials; and the ways teachers grouped students. The
primary goal of the.classroom observation system was to measure the
time teachers spent in virious activities throughiout a typical school
day and fo acord sequentially each teachier=initiated instrictianil
interaction, instructional interaction in terms of to whom it was
directed, any faadback teachers gave to student responses, and the
praise and corrective statement interzctions that teachers initiated

to managa their classes. Results showed that teachers of half=day
kindergarten programs provided more literacy-related and content area
instruction than did teachers of whole~day classes. This suggests
that instead of focusing on whether school districts Should move to
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e-day mstoad of hall day Rmdergxten programs, it may be more

ir@riiit to study systematically not pn_ly what is actually happemng

kmdo[gcrten pmgums with an academic focu; versus programs that are
ingividuslized for teachers and studants. . (Appendixes include
selectad pages from the reading materials used. ) (HODX
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YR 85.

MJ Curriculum-Development. Educational-Administration. Kindergarten.
_Prograr~Implemantation. State-Programs.

MN Articulation-Education. Early~Childhood-Education.
Educational-Pianning. Grada-Repatition. Parait-Participation.
Program-Descriptions. Program-Evaluation, Public-Sthaols.
Statt-Development. State-Standards.

ID IDENTIFIERS: Oregon. TARGET AUDIENCE: Administrafors. Teachers.
Practitioners.

AB This handbook containg supportive materials related to admnmstermg
planning; and evaluating public Kindergarten programs. The main_
contents of the hevdbook includa information on administering a
public kindergarten and planning the kindargarten curriculum. The
foraworid stresses that tha ciirriculim section is ot a compilate
design but is intended to provide resources to stimulate districts to

develop projrms responswe to particularized r needs Specuflc aoess

steps; staffing; staff davelopment; parent |nvolvemenl, retention;
continalty batween grades; self-evaluation; and program.
ifplanetation. Planning the curricufn includes the following
topics: the instructional program; the academic program; and state
textbook requirements. Oregon state standards !or public schoo!
kindergtten also ae provided. (DST)
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MUReler, Corol
T1 Improving Basic Skilis in Low Achieving Kindergarten Students through
- S_upervisad Learning Centers.
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M Individuslizad-Instruction, Kindergarten-Children, = _
Learning-Activities. Learning-Centers-Classroom, Low-Achievement
- - Tutoring.-. -

MN Basuc-Slulls Learning- Problems anary Educatlon Voluntaers,

~ Volunteer=Training.

D TARGET AUDIENCE: Practitioners.

AB Bacause low achieving kindergarten children attendmg 2 neighborhood _
school in the South Area of the Dade County Public Schoo! System were
gxpariericing difficulty doring Independerit work periods; 2 practicum
study was designed to improve.thair basic skills by providing closely
supervised visual, manipulative, fanguage, and listening activities.

Goals of the practicum were: (1) to significantly improve cognitive

learning in a selected group of low achieving kindergarten students;
{2) to improve students' indepandent work skills and their use and
care of materials; and (3} to promote a positive attitude taward
lesrning. To achigvs thesa objectivas a closely Suparvised learning
ceriter was Sét Up in-the kindergarter classroom. ANl practice and
reinforcement activities conducted in the center were directly
related to basic skills concapts being taught. Positive methods of
recording and rewarding good performance were developed, snd

cognitive growth was monitarad by pre- and posttesting of grade leve!
basic skills, Obsarvational data was collected o determine growth

in affectiva behavior. Findings indicate that parformance standards
were.met for all goals of the practicum, Evidance was found of
significantly increased learning, a5 well as growth in independent

work skills and atfect Appended materials include the parent

survey, the skills assessment instrument, the survey for kindergarten
and first grade teachers, and other materials related to the study.

{Author/RH).
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T1 Hedlth-Related Fitness and Young Children.
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MlKindergvten-Chlldren thslcal Fitness, Physléil Health:
Preschoo!-Children. . = -

MN Early-Childhood-Education. Physucnl Retites, Scheduhng

AB Because research indicates that American youth have become fatter

since the 1960's, the development of fitness among young children

should not be left to chance. Simple games, chythms, and dance are
not sufficient to insure fitness, for, during the regular free play
situation, childran vety seldor axperience physical activity of .
enough intensity to promote cardiovascular fitnass, Fortunately,
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somethmg can be done. The Health-Related Physical Fitness Test,

inaugurated in 1980 by the American Alliznce for Health, Physical
Education, Recreation and Dance, emphasizes & philsophy which
focuses upon good health and disease prevention, Aspacts of the
philosophy inlude cardiovasciilar endurance, muscular endurance,
flexibility, and balanced body composition. Basic benefits of
haalth-related physical activity are numerous. Included in this

€cument are a guide for planning fitness activities in dsly

lessons, examples of activities for enhancing fitness among voung
childram, and 3 waekly plan with illostrative activities; (R

ANED266877.

AU Arold, Genevigve Hunter,

Ti An Interprative Analysis of Teacher Expectatlons in Ear|y Childhaod
- Edacation
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YR 85.

* |MJ Curviculum=Development. Early-Childhood-Education. Stereotypes.

_ Teacher~Atitudes. Teacher-Student-Relationship. Young- Ch:ldren

Kindergarten, . . .
ID.IDENTIFIERS;: Teacher Expéétatlons :
‘AB The purpase of this study was to broaden the exusnng fiold ol

teacher axpactation research by answering the following questions

sbout teacher expectations: (1) How do teachers in early childhood
educ:tlon develop expectations for student success and failure within
the classraom social system? {2} What are the stereotypes of the
*good” and "bad” stodent? (3) How are thase axpectations and_.
steractypes reflacted in the daily life of young children? . and (4)
How-do teacher axpactations for the model or ideal student affect the

development and implementation of the basic curriculum?
Investigators'observed the phenomenon of teacher expectations in

kindergarten and first rade classes, interviewed teachers; and
conducted group interviews with the students, They concluded that
(1) the formation and maintenance of teacher expeciations were
tifluariced significantly by (&) personal dnd past Ristory of tedchars
and students, {b) traditional role descriptions of teachers,
 Students, and the curriculum, and {c) society and individual needs;
{2) the stereotypes of the "good" and "bad" student were strongly
related to teacher axpectations for the model student: (3) teacher
expec ations strongly influsnced.the daily activities of young
childran in the classroom; and (4) the teacher's idea! student
profile and the crriculum influenced and shaped gach other.
Recomtentations inclide diractions for futurs research and 1o
identification of 4 personal conceplual framework for curricuum
davelopment. Appendices include methodology and questions used in
teacher and student interviews, (DST),
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TI Meeting the National Mandate: Chicago's Government Funded
Kindergarten Programs. Evaluation Report==-Fiscal 1984,
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YR85, . _

M Federal~Programs. Kmdergar!en anary ~Educalion
-Program-Evalliation, Young-Children.

MN Academic-Achievement. Educational-Environment. Grade-1.
Inservice-Teacher~Education. Local~Issues. Parent-Participation.

School-Districts, Teacher-Attitudes. Time-Management.

ID IDENTIFIERS: Chicago Publie Schools IL. Full Day Programs. Half Day
Programs.

AB This is a raport.on govemment-fundad kmdergarten programs that were
conducted in 1983-84 in more ther 110 Chlcago schools, most of them
in poverty areas. Three funding sources and various instructional
models are included in this assessment. The programs differed in
format, including half day and all day programs, snd in class size.

Funds came from the Education Cansolidation and Improvement Act
{ECIA) Chapters 1 and 2 and from the Otfice of Equal Educationa!
Opportarity {OEE0). - A comparison group of similar schools with no
additional funds for kindergarten also was included in this study. -
This evaluation discusses the sftect of class size, compares half day

and &fl day programs, and addresses the issues of inservice raining,

the learning environment, parent involvement; time use; teacher
perceptions, student achiavement, and first grade prograss. Analysis
of the data for this study has lad to an irtense look across programs
8t two spacific variables: langth of school day and pupil/taacher
ratio. The final conclusions emphasize the quality and quantity of
{aacher time spent with children, the lenath end use of instructional
time as critical in successful kindergarten performance, and

proferred pupil/teacher ratios, The raport also racommends that
because the:concapt of all day kindergarten is stil in the ,
developmental stade, care must be taken to craate quidelines for its
implementation. Tebles summarizing data obtained are included
througtioit the report. {DST).
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yresented at the Annual Convention of the American

’lge Hearing Association { 12th; Washington, DC; November

. Hearing-Imp: iﬁéﬁii Slﬁdiri( Ittitijdé§
P

50 kindergarten and 50 first grade students with normal
peers wearing hearing aids were examined. Students
ictores depicting children in various conditions of
{staridard_body aid, post~auricular aid, in-the—-ear.

ring 3id) For each piclure, Ss were given fine sets

ctives and asked to make a choice for each. Results

yrmly but rather ¢

hether the raspondent was a kindergarte
male versus a female. It was hypothesized that
(hiv;? kaen basad on physical attributes of the children
CL).

And Others.

xid Newman; Inc. Cambridge; Mass: lllinois Univ.
for the Study of Reading. BBB14200; MGG06460.
jarten Children's Knowledge about Reading. Technical
8,

of Education (ED), Washmgton CC. EDNO0OO 1.
-0030.
MF0 1/PC02 Plus Postage.

, Knowledgs-Level. Prior-Learning. Reading-Research.
Test-Rellablmy
ative-Analysis. K,lndergarten-Chuldren

Co
Primary~Education. Reading-Strategies.

xlv Beadlng Test

ing Kindergartan.reading programs {book - focused and
} were chosen for-a study that evaluated the ability of
g Test to probe children's knowledge of stories as
'sounds, and words. The test also evaluated the

gies children use to atiempt rea
yw _questions; determined children’s awargness about
N they a@ lgarning to read. Althoughresults
batwaeen -school differancas, the large within~school
ggested that the test may be a useful diagnostic
teachers. (Included are (1) a description of the

ng tasks: upper—case letter naming and printing,

spelhng, readmg sign and label words; reading pseudowords: and_

on book words, readmg pictared labals, reading simple stories;

and telling and retelling stories; jz[afdtsicusslon of interview ‘
ques

ns used to assess children's awareness of how to read; and @
case studias of the out-of-school literacy experiences of two
children from each of the contrasting instructional settings. }

(HOD):
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AU Linn; Robert L.; Mever, Li

IN Bolt, Beranek_and Newman, Inc, Cambridge, Mass; lilinois Univ.
_Urbana Center for the Study of Reading. BBB14200: MGG06460.

Tl Kindergarten Instruction and Early Reading Achievement. Technical
Report No. L-4,
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NT 27p. ; Paper presented at the Annual Meeting of the Nitgonal Readmg
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_1984). Figure 3 contains small print.
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MJ Feedb:ck Hendmg—Achlevement Reatli ng-Jnstructlon. ,

_Reading~Research. Teacher-Effactiveness. Timg~-on-Task.

-gerten. Primary-Education. Reading—SKills.
Reading-Strategies, Teac

rate shavior. Teactier~Influence.
_Teaching-Methods, Tesching-Styles.
AB Tha relationship of the amount of classroam time devoted to reading

instruction; the number of reading relatad activities; and teacher
instriiction feedback to-réading achievemant at the end of . ____
kindergarien was investigated for a sample of spproximately 300
children in 14 kindergarten classrooms at three schools.. Based on

it was found that there are

nine rounds of full-day ¢

great between— and within~class differences in the amount and type of
réading instruction received by_the_kindergarten children. These _
differences were strongly ralatad to stodent decoding ability in the

spring a!ter controlling for fall nhlevemant Future ililysas of

yflected in later ldlng comprehens:bn

1gat ee t
achievement arp reflected in res
differences. (Tables of flndnngs are included. ) (Author/EL),
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it Rapart, Nova University.

lnner-City Klnqefgqten-Chuldren.
jon. Pros_oclal Behavior. Student-Behavior.

idigs. Units~of-Study.
icrlbas a social studies unit which addresses_the
ursl dissonanca in black, inner city kindergarten
ter school, without adequate classroom social -

. In order to avoid Using extensive academic time

n toward cooperatwe behavior and discipline e

deljng by an authority fugure pracglce of modeled
wmg of the prlctu:e. and viewmg the video  tBpes

e cqrruculum unit, as well as |ts setling, general
s, solution strategy. and calendar for
are described in the body of the paper. A final

sults, conclusions; and recommendations.

Learners.
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WFO 1/PCD2 Plus Postage.
X contains small print.
wuronmeut Klndergairten—Chuldren

Compai-glwe-Analysns Comprehensuon o
~Language. Foreign-Countries. Language-Fluency.
on,

SCur
crcbes accounts_of two kindergarten—aged children
a5 3 second language (ESL) to demonistrate that -
scessary bt not a sufficient condition for. scqumng
ge. The-10-month histories of *L," a quick and highly

, and "M” a less successful, much slower learner,

detail. Extensive wnthm-subject and cross-subjecl
language compreherision, accuracy, and fluency are made

INFORMATION

TECHNOLORIED
with data obulned frqm responses to the 21 questions | pf thq
Bilingual Syntax Measure, a test sometimes used to assess the English
language proficiency of primary school students. It is concluded
that_the majority of ESL children entering schoo! are_oeither as __
proficient at language |learning a5 “L" nor a5 slow as “M*. While the
different abilitigs and different backgrounds ESL.students bring to
the task of language learning are beyond the teacher's control,
teachers can provide a school environment that is supportive,
linguistically rich, and that encourages the use of ianguage which

serves the functions of basic interpersonal communication.

(Author/RH).
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NT Bp. : Paper presented at the Annual Meeting of the American
Educational Research Association (69th Chicago; IL; March 3 1-April
_4, 1985).
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MJ Elementary- Sc"»oolrfsftudgrlt; Parent- Amtudes Sctiool-Entrance- Age
Student-Attitudes. Teacher-Attitudes,

MN Aczdemic-Achievement. Demography. Elementary—-Education.
Grade-Repetition. Kindergarten, | ongitudinal-Studies.
_Questionnaires. Self~Esteem.  Student-Adjustment.

IDIDENTIFIERS: Developmental Placement

AB To avaluate the long term impact.of developmenul phcemenl 2

fongitudinal stiidy was initiated withi over 500 subjects from a
variety of school settings across the state of Michigan. Three
ggyp,squfsubleﬁ s were selected: {1) children recommended for a
“growth Year* before entering kindergarten who _tollowed the

recammendation; thus delaying entry to kindergarten for 1 year; (2}
children similarly recommended wha did not follow the rec
thus entering Kindergarten at the expected chrorological age; and (3)
a control group of randomily selected classmates. Questionnaires for

parents, teachers, and children covered demographic information,

1t I t
ear of this study on the effects of giving

ts
children a growth year are presented here, Parents indicate that
they made_the right decision; and would recommend a growth year tc
friorids with childrani in similsr circumstances. Questionnaires with
responses are inicluded. (RH).
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MJ Classroom-Environment. Discipline, Kindargarten-Children.

_ Student-Attudes,

MN Interviews. Primary-Education. Punishment

ID IDENTIFIERS: Qualitative Research. Rules and Regulations.

AB Concarn for diseipling has resulted in an emphasis on school rules
#id anforcament in many school districts; In order to beginto
undarstand chitdren's perceptions.of classroom rales, the teacher and.
18 children in one kindergarten class ware intgrviewed about (1) what
the rules In their classroom actually ware; (2) what tha purishiments -
wers; nd (3] how tey knew what he rules were, Athough deais of
the rules varied considerably, responses fell within 10 general
catagories; with agreement between children and teacher by category
on.71 parcant of the rules, Children's percaptions of punishments
did not reflect actual reported teacher behavior but instead
emphasized a single dramatic ircidait as represeritative. Rules were
lsarned by observation of the consequences, not by teacher
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T) Deat Childran's Acquisition of Prereading Skills Using the Reciprocal
Teaching Procedure. Tachnical Repart No. 350.
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NT 27p..; Portions of this paper were presented at the Meeling of the
Council of American Instructors of the Deaf {SL Augustine, FL, June
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WJ Deafriess. Modaling=Psychology. Reading-Research. Reading-Skill.
Taacher-Student-Ralationship, Teaching-Methods.
NN Concept-Formation. Grade- 1. Interaction. -Kindergaten=Children.
Primary-Education. Sign-Language. Theory-Practice~Relationship,

IDIDENTIFIERS: Proreading Skills.

AB As part of a larger study on the levels experienced by deaf children
if scquiring knowledge Bbout printed letters, words, and stories, an
investigation was undartsken to discover the effects of a reciprocal
teaching method on deaf children’s learning of four prerezding
‘skills=-finger spelling, vook reading, story reciting, and word
9 .
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recognition. Subjects, 23 prelingually deaf kindergarten and first
grade students with severe-to—-profound 2  losses,
mat in groops.of five or six.for 3Q minutes each week with the
{eacher, Tha teacher read and signed an experimental storybook
containing three to-five new words in a pictara context with a manual
sign illustration. Ater discussing the new signs, the children..
performed a number of actiifes Irvoliing the foir tirget skills

In adition, the children took the books home to read with siblings,
parents, and.frignds._ Gains made in prereading were messured through
pratasting and posttesting. Results indicated that the reciprocal
tegching pracedor -~ baild prereading skill in young deaf
children. The train _ & beneficial for students with a wide range
of abilities. {FL).
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MJ Auditory-Discrimination. Beginning-Reading.

_Plignitia-Graphame~Correspondence. Phonemas, Reading-Research.

MN Aurzl-Learning. Kindergarten. Kindergarten-Childten; . _
Language-Acquisition. Reading-Achievement. Reading-Instruction.

_ Teaching-Methods. Visual-Learning.

ID IDENTIFIERS: Auditory Discrimination in Depth Program.

AB The Auditory Discrimination in Depth (ADD} program, an oral-motor
approach to beginning reading instruction; causes students to become
gwara.of the oral-facial characteristics of phonemes by calling
conscious attention to thia motor characteristics of each sound. This
aspect of phoneme prodiction is corinected to visgal and auditory cues
to provide heightened sensory awareness of rumber, order, and
identity of sounds in a spoken syllable. A study was conducted to
gxaming if axposure o the ADD-program in kindergarten would make 2
ditference in studants' first grade entry scores as measured by a
standardized reading achievement test, Sixty=two kindergarten _
chiildren i oria schiool trackad consonant and vowel phonemes in
$yllables by using labels that identified the presence of esch
phoneme at a pre-graphem lavel. Once chidren were awars of the
sequence of phonemes on an audilory, oral-motor level, graphemes were
introduced and the tracking of sounds was extended to spelling and

reading. Results indicated that children who received ADD training
ritered flrstgrade with better reading skills, s measured by the
Woodcock Reading Mastery Tests, than did students who did not receive
the training. (FL.
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MJ Academlc-lichlevement. Klndergarten-Chlldren. Selt-Concept.

_Selt-Concept-Measures. Teacher—Attitudes.

MN Achievement-Tests. Correlation. Pradiction. Preschool~Education.
__Preschool-Tests._ Rating—Scales.  Self~Evaluation=Individuals:
1D IDENTIFIERS: Martinek Zaichkowsky Self Concept_Scala Cildren.
Siznford Early Sehiool Aéhi'e'verﬁem Test. TARGET AUDENCE:
- Researchers.

and g,cngemlqgghgygmgm,, Their teachers' ability to predict what
the children reported sbout thair own selt-concepts was also
explored. Subjects were participants in.the Cooparative -

Demonstration Kindergarten admmis;ered byra loca! schioo! drstrrct

0 Waeks later, the researchers administered the

fartingk - Zaichkowsky Self~Concapt Scale for Children. Results of a
carrelstion analysis indicated_that self~concept scores were .
significant predictars of academic.success. Teachers wers able to
accurately predict 40.5 percent of the self concept scores. They
underestimated 52.1 percent and overe: ted 7.4 percent

not a significant ditference between pr edfang actusl

cept scores; however, the teachers’ underestlmatlon was _

interesting as indicative of the conservative way in which they rated

the children. (GDC).

AN 50254980

AUH Dorothy

Ti Compensatory Early Chnldhood Education: Froebelian Origins and
QOutcomes.

LGEN, .

GS U.S: California:

IS RIEMAY86.-

CH PS015596.

PR EDRS Price - MF0 1/PC02 Pius Postagc.

PT 120.

LV 1,

NT 3. 1p

YR 85.

M. Educailonai Hustory Educatlonal Practrces Immlgrnnls
Kindergarten. Outcomes-of-Education.

MN Curr«culum _Developmental~| Psychology Early-Chvldhood Education.
Ed

Rellguous-F:ctors .

1D IDENTIFIERS: Cultural Adjustment Froebel (Friadrich), Ninatsarith
Centary,. .

AB Froabelian kmdergartens F opular ln the Umted States dunng the
Iate 1800 's, WEi'E widely accepted as an effect

ildren and their parents into the mainstream of the _

nation's culture. This paper focuses on the immigration patterns
that led ta an emphasis upon the educational system af Froebsl, upon
the effectiveness of the kindergarten programs; and Gpon the

importance of ninateenth-century charity Kindergartens in datermining
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psychology Itis lrgtred that the tong-tarm results of the charity_
Kiridergartens ware miore favorable for tha benafactsrs thin for the
recipients, but that the curriculum as it was initiated was
humanistic, child-centered, and appropriate within the "zeitgeist" of

Victorisn America. (Author/RH).

B R
RNE0284977
AU Negdiman, Gloria.
Tl Instruments of Learning,
LGEN,
68 1S linois.
IS RIEMAY8S,
CHPSO1B588, .-
PR EDRS Price - MFUthCUt Plus Postage
PT 141,
Vi
NT 13p.
YRE6 .
MJ Educational-~lnnovation. Ervichment-Activities,
- Kindargarten-Children. - Music-Appreciation. Music- Education
WIN Elamantary~Schaol-Stiidenis. Prirary-Edication.
ID IDENTIFIERS: Artistic Performance.
AB Mtn|~concerts  porformad by older eiereutary schoot students were

tntroducg children to musical instruments of the orchestra Young
piayars presented thair instruments, explored their varied sounds;

and shared theit kriowladge that the creation of music requires
praciice and affort, it only a dasira to piay. The concerts became
significant fo parents and younger siblings who participated i the
events. Some school personnel took on new roles beyond their usual
classroom imvolvement. Each 6-minute experience contributed greatly

to an enriched Kindergarten .,urrlcutum (Author/RH). -

Prrrrrerr T T T T

AN ED264976, - :

AU Biemiller, Andrew; And Others.

IN ERIC Clearinghouse on Elementary and Early Childhood Education,
‘Urbang, 111 BBB16656. ‘

f Extly Childhood Programs in Canada

LGEN.

GS US. Wigs,

SN Ottice of Educational Research and Improvement (EDI, Washrngton oc.

_EDDOOO036.

15 RIEMAYSG,

NO CN: 400-83-0021.

CHPS015584,

PR EDRS Prica ~ MFD1/PCO2 Plus Postage:

PT071: 141,

V1

NT 50p.; Tobe pubhshed 52 chapter in Current Toprcs in Early
Childhood Education, Volume 7, 1987. Ablex Publishing Corporation,

‘Norwood, NJ; Lilian G. Katz, Editor.
YR 85; B
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MJ Early-Childhood-Education. Educational-Trends.
Outcomes=-of-Education. Program-Descriptions. Social-Influences.
_Yoong~Children.

W Caltoral=Diferances: Bay-ere Edocational-Policy.
Edicational-Research, Family-Day-Care. Financial-Support
Foraign-Countries. Kindergarten. Nursafy-Schools. . - - -
Program-Administration. School-Age-Day~Care. Sthool-Rale.

D IDENTIFERS: Caneda.

AB In_order to descitbe early childhood carg 2nd education in Canada and
to discuss some relatad political reaiies and issues. this overview
paper is dividad.into four sactions. _The first section concerns the
e and adrinistration of eafly.-childhosd programs, incloding sowe
discussion of the cultural and linguistic realities ¢onfronted by
Canadian early childhhod education and the variations in programs

provided by the different provinces and territories. The second
section describes current trends in care and educalional programs,
inclading the following: expansian of day care centers, licensed
private homa care, after school day cace, and kindergarten for
~year-olds; and axploration of the "family center" concapt.
Examiried in the third Section are tWa issUes prasently- rCaNI -
attention in provincial and federal policy discussion and in research
programs: How much and what kinds of day care should be provided?

and, How much and what kinds of early childhood education should be
provided?  Finally, the fourth and fifth sections respectively.

provide.a briet review of soma Canadian research concerned with the
stiidy of social aid cogritive devalopment of young children.and of fer

a discussion of future trends in early edueation in Canada (DST)

192
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R 03/20/87 ERIC Tl Family Economic Stress and Unemploymem: Child's Paer Behavior and
QUERY 0656 1966 - FEB 1987 (BOTH) _Paenls' Depression.
S0 Child Study Journal; v16 n2 p125-42 1986, 86.
S L LGEN.
. R IS CIJFEBAT. -
1 KlNUERGARTEN DE. CH PS514565.

RESULT 3884 PT 080; 143,

L YR 86.

2. 1987¥R M. Child-=Devalopment. Chilchood=Needs. Depression-Psychology.

RESULT 0 _Financial-Problems. Paer-Relationship: Unemployment =

- NN Batiaviorat=-Scianca-Rasearch. -Emolional-Davelopmant Kindergarien
3__-.1 AND 87.1R. - Pareni=Role. Poverty. Primary-Education. . Social-Davelopment

RESULT 0 ID IDENTIFERS: Ecaromic Strass. TARGET AUDIENCE: Researchers.

) AB Shows that (1) fathers under economic stress were mote likely to be
4 1 ANDBGYR. depressed and have marital problems; (2) mothers had greater tendency

RESULT 83 to ba depressed if marital relationship was stressed, regardless of
o sronomic itation: and {3) children of families with economic stress
5___1.AND 85.YR.. and other probiams acted more withdrawn in the peer group or engagad

RESULT 153 in more acts of leadarship. (HOD).

RESULT 176
o AN EJ342930.

7. 40R50R6.. AU Gullo; Dominic. F; And Others.

RESULT 412 TI A Comparative Study of “All~Day;" *Alternate-Day" and "Half~Day*
N Kindergacten Schiadulas: Ef facts on Achisvemant and Classroom Social
8 1M - Behaviors. - - : R

RESULT IE) S0 Journal of Research in Chlldhood Educatlon vin pB? 9 AU| 1986,

86.
9 BANDSTYR LGEN.
RESULT 0 IS CIIFERSY.
L CH PS514545;
10.-- 8 AND 8GR, PT 080; 143,

RESULT 14 YR 86.

B M) Academic-Achievement. Klndergarten Klndergarten-thlldren
11 8AND85\R. Scheduling. Social-Behavior,

RESULT 40 MN Comparative-Analysis. Early~Chilshood -Educetion,

" Praschool-Teachers. Program-tength Sex-Differences.
12_-.8 AND B4R IDIDENTIFIERS: Altarriate Day Prograis. Full Day Programs; Half Day

RESULT 4 Programs. - -

e AB Compares the relative eﬂects of three duffersnt Rmdergarten
13_100R110R 12 schedules {oll-day, half~day, alternating day) on 216 children's

RESULT 94 end-of~the-yesr achievement and prosocial classroom behaviors,
A All~day kindergarten children scored higher on achievement than the
14_40R5 ___ gther groops. - Altarrating day kindergarten childran were lower on

RESWLT 236 negativa social behavior factors. (Author/BBY,

15 14 AND ED.AN. R

RESULT . 110 e
Lt AN EJ342575,

16.__ 14 AND EJAN A Jody, Judy.
RESULT 126 Tl Early Scresning Is. Essanitial for Educationa Accountabnhtr Response
to Salzer and to Shepard and Smith. - -

SO Educational Leadership; v44 n3 pB7-83 Nov 1985 86
LGEN.

ANEJ342944, IS CIJFEBB7.

AU Friedemann, Marie~Luise; CH EA520514.

o 123 124
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PT080 120
AL

NT For related articles, see EA 520 512-515 (this issue).
YR 86.
MJ Developmentsl-Stages: Remadial-Programs. Screemng-Tests
. Staff-Devalopmant. Yourg-Children. :

N Exrly-Childhood-Education. Kindargarten. Learnlng Theories.

- Primary-Education.

ID TARGET AUDIENCE: Practitioners. Policymakers. Researchers,
AB Responds to two articles in this "Educational Leadarship" issue by

Richard Salzer and by Lorrie A Shepard and Mary Lee Smith that
criticize overtesting and preoccupation with davelopmantal

difterences in kindergarten-age chidran. Dafends physical, sensory,
wd developiianital #ssassiant 1o halp identify children's argas of
strangth and waskness. Advocates improving Screening techniques and
statt davelopmant (MLH).

ANEJ342574

AU Shepard, Lorrie A;; Srith Maryl:ee

T) Synthesis of Research on School Readiness and Kundergarten

| - Retention. S

SO Educational Leadership; v44 n3 p78-86 Nov 1986, 86.

LGEN.

IS CIJFEBBY.

CHEAS20513,

PT.080; 142: 070;

AVIML . . :

Yﬂgg%r related mlcles see EA 520 512 515 (thls |ssue)

MJ Age-Ditferences. Cognitive-Development. Grade-Repatition.
School-Readiness. Testing. Young-Children.

MN Kindergarten: Primary-Edocation,

ID TARGET AUDIENCE: Practitianers . Policyiriakers, Resairchers.

AB Surimirizes schiool readiness and retention rasearch issues, including
youngest first graders' performance, entrance age policias, voiuniary
decisions to wait an extra yesr, assescment of children's readiness;
and the negative effects of kindergarten and first-grade retention
Concludes that aga disadvantages are seldom serious and usually
dissppear by the third grade. Cites 52 references. (MLHH)

AN EJ342873,

AU Salzer, Richard.

Tl Why Not Assume They're All Gifted Rather Than Handncapped

SO Educational Ceadership; v44 n3 p74-77 Nov 1986 86;

LGEN. -

IS CLUFEB8Y. -

CH EA520512.

PT 080; 141,

AvbmM.

NT For related articles, see EA 520 513-515,

YR8

MJ Bahavioral- Objectwes Creative-Agtiviies Dls.dvantaged
Gifted. Testing. Young-Children.

125
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MN Disabilities. Early-Childhood-Education Kindergarten:

ID TARGET AUDIENCE: Practitioners..

AB Discusses a national trand toward overtesting and isolated skils
testing of young children, an approach growing otit of behavioral
programs for the handicapped. Advocates treating all children as
gifted and providing them with activities encouraging curiosity,
creativity, independence, sensitivity, and self-expression. Includes

nine references. (MLH),

AN EJ342572.

AU Soderman, Anne K., Phillips, Marian.

T The Early Education of Males: Where Are Wa Failing Tham,
S0 EEducatuonal Leadership; v44 n3 p70~72 Nov 1986, 86,

IS CFEBRY.

CH EA520511

PT.080; 141,

AV UM,

YR 8. , B

MJ Developmental~Stages. Early-Childhood-Education. Males.

‘Sex-Differences. Young-Children:

MN Curriculum=Design. Kindergarten:

D TARGET AUDIENCE: Practitioners. .

AB Discussas four significant areas of gender dnfferences that affect
children's approach to formal education: psychosexuality, brain
structure, developmental maturity, and academic achievement. Since
young males lag in psychosocial development, teachers must learn to

assess children's developmental goilities and plan suitsble
curricular activities for both sexes: Cites 10 references; (MLH)

AN EJ312570

AU McGarry, Thomas P,

Tl Integrating Learning for Young Chidren, .

S0 Educational Leadership; v44 n3 p64- 66 Nov 1986; 86;

LGEN.

IS CIJFEBBT. -

CH EA520508,

PT 0B(; 141,

AV UM

YR86.

MU Currlculum-DevoIopmant Early Childhood-Education.
Instructional~lnnovation. - Intagrated-Curriculum. Kindergarten.
_Parficipative -Decision-Making.

W Primary=Education. Statf-Development

ID TARGET AUDIENCE: Practitioners,

AB Educators at Fairfax County Public Schools (Virginial built on a
first= and second-grade curriculum integration project at Jatferson
County Public Schools (Colorado) by implementirg & kirdergarter
instroctional program with thra@ integrated strands: motor
developientimilsic, matheria ‘cs/science, and langiage arts, Tha
program's success hinged on staff participation and development.
Includes five references. IMLH) 1 26
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' |anEs342567.

AU Brown, Mac H.- And Others,
TI Kindergarten Children Coming to Literacy. -- -
SO Educational Leadership; v44 n3 p54-56 Nov 1988 86

GEN,
I$ CIJFEBBY,

CH EA520506.

PT.080; 142,

AVUM

YR 86.

MJ Classroom=Environmant. theracy Parent Stiiert- Relauonshlp

_Reading-instruction. Small-Group-instruction. Story-Reading.

MN Family-Environment._Kindergarten. Preschool~Edcation.
_ Primacy~Education. Young-Children.

ID TARGET AUDIENCE: Teachers, Administrators. Practitioners,

AB Recant rasearch suggasts that homa story reading by parents. may be
more affective than the traditional group story reading.in praschools
and primary classes. Teachers shoul_q provide young children with

sharad book experiences to stimulate literacy interests in a familiar
context and relaxed setting. Cites 27 references. (MLH).

AN EJ342568.

- |AU McConnell, Beverly B, Tesch, Stephame

11 Effectiveness of Kindergarten Scheduling.

80 Educational Leadership; v44 n3 p48-51 Nov 1966, 86.

LGEN,

IS CIIFEBBT.

CH EA520505.

PT 080; 141,

AV UM,

YR86. - 7

M4 Economically=Disadvantaged. Kindergarten. Language-Proficiency.
__Minority=Croup=Children. Scheduling =~

WN Acadaiic-Achieveniant Interparsonal~ Competence. Primary-Education.

D IDENTIFIERS; Canversation _Full D3y Programs. Pasco School District
WA, TARGET AUDIENCE: Teachiérs. Administrators. Parents.
Practitioners,

AB Discusses the national trend toward full-day kindergarten scheduhng
and a 2-year experiment involving alternate=day and half-day programs
in Paseo; Washington, Early findings shaw no significant difterences
in Children's achiavamant, classroom study habits, or social skils,

Poor and minority children benafit from increased conversational

opportunities during full-day sessions. (MLH.

AN EJ342564,

AU Schitt Domald =~ _

TI-Parents snd-Schoals 25 Partnars in Preschool Education..
§0 Educational Leadership; v44 n3 pa0-41 Nov 1986. 86.
LG EN. '

IS CIJFEBBY.
CH EA520503.

@127
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PT 080; 141, 055,
AV UM
1R 86,

M, High=Risk-Students. Observation. Parent~Education.

_ Parent-School-Relationship. School=Readiness. Young-Children.
MN Cost-Ettactiveness. Early=Childhood-Education. Kindergarten.

_ Praschonl-Edocation. Teacher-Student-Ratio.
ID IDENTIFIERS: Mascoutsh L. Student Assistants. TARGET AUDIENCE:
 Practitioners. Parents, - -
AB Describes a successful, cost-effectwe progrnm for at-risk
preschoolers designed to |mprove youngsters' test scores and social

habits and develop parents' skills. The Mascoutsh, llinois, program
involves guidad child observation by parents; individually designed
e activitias for kindergarien readiness; parent=child cooperation,
and 2 high tascher -studaiit ralio supparted by Student helpers.

(MLHL
IHEHHHHHEEHEHHEHHHHHHHHHHHHHEHHHHHEHHHHEHHRHHHRHHIRHHHHHHHHHH

ANEJ342562,

AU Daramas, Vivi P, )

TI Forging Works for Flowers, bt Not for Childrarr

SO Educational Leadership: vd4 n3 p32-35 Nov 1986, 86.

LGEN,

IS CIJFEBAY,

CHEA520501, -

PT.080; 141; 120,

AV UM

YRE86. . -

MJ Child-Development Developmental Psychology ifhclency
School=Organization. School-Readiness. Young-Children.

MN Ezrly-Childhood=Education. Kindargarten. Learning-Theories.

ID TARGET AUDIENCE: Practitioners. Policymakers,

AB llustrating major points with specific examples (includinga
"Daoriesbury cartoon), ha main articla. faalts schaols' organizational _
efficiency and educators’ ignorance of child devalopmant for fareing
young children to work beyond their developmantal readiness, An

inset article presents the 19th century kindergarten as a haven for

children to grow and cooperate. Both cite references. (MLH)

KN EJ342561

AU Brandt, Ronald S

T On Early Education: A Conversation with Barbara Day

S0 Educational Leadership; v44 n3 p28-30 Nov 1986. 86.
LGEN.

IS CIJFEBBT.

CH EA520500.

PT 080; 120.

AV UM

NT For a related article, see EA 520 299 (s isgie).

YRE6. .

MJ Child-Development. Curriculum=Enrichment. Developmental-Stages.
_Enrichment-Activities. School-Readiness. Young-Children.

MN Administrator~Role. Early-Chidhood-Education. Interviews.

128
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ID TARGET AUDIENCE: Adminislrators.- Teachers. Practilioners.

AB Discusses two related early education issues: providing public school-
programs for younge chidren and saving chidren vho do not do well
in kindergarten. Recommends ungraded, child~centered developmenta
programs for all children from birth to age 9 and prekindergarten
summar errichmar.t programs for children assessed at certain
deviopmantal stages. (MLH).

ANEJ341582,

AU Miller, Gloria E; Emihovich, Catherine.

Ti The Etfects of Mediated Programming Instruction on Preschool

_ Chidron's Self-Momitoring.

_Sg éﬁfmﬂ of Edfiicational Computing Resaarch; v2 n3 p283-87 *986; 86.

L

IS CIJJANS7,

CH IR515730.

PT 080; 143,

wes. . - ...

M Cormputar~Assistad-Instruction. Praschiool=Children.

WN Comparative-Analysis. Kindargarten. Literatura-Reviews.
Prefests-Postiasts. Primary-Fducation. Programing.

__ Psychological-Studies, Research-Naeds. Skill-Development. -

ID IDENTIFIERS: Comprehension Monitoring. Computer Games. LOGO
Programing Language. Mediated Instruction. TARGET AUDIENCE:

_Researchers, - .. . .

AB Tha atfects of madiated Logo programing instruction on preschoolers'
comprehansion monitoring performances were compared with.a control
group which received computer instruction via games designed to -
foster academic skifls. Changes in sel{-monitoring were measured on

verbal and nonverbal monitoring indexes during a referentia

communication task given before and after training, (MBR).

ANES331213,

AU §tiff, Dume. -

Ti Year-Round School: Some Constraints to Consider. - -- - -

SO Thrust for Educational Leadership; v16 n2 p12-14 Oct 1986. 86.

EGEN: -

IS ClJJANST.

CH EAB20441. -

PT (080; 142; 055. o

NT Publication Salas, Association of Califorriia School Adiinistrators,
1§75 Oid Bayshore Highway, Burlingar, CA 94010 (irgle issues:

_ $3.50)

MJ Class~Organization. Extended-School-Year. School-Schedules.

__Stigrgd-Facilitias; Soummet-Schools: Year-Round-Schools.

M Elevintiry-Secondarj-Edication. Kindergarten

1D IDENTIFIERS: California.  TARGET AUDIENCE: Adiristrators:

_ Teachers. Practitioners,

AB Poses six questions for adiainistrators considering a year-round

| maltitrack school schedule.  Discusses probzble constraints
goncarning implementation levels; class organization, staff
preparation, and impact on plant maintenance, Summer school programs,

and community relations. Classroom sharing and sumr.er schioal present
special difficulties: accommodating more students is the only
positive featare, (MLH)

ANEJ341135.

AU Gollop, AlecM,

T1 The. 18th Annual Gallup Poll of the Public’s Attitudes toward the
_Padlic Sehools: ...

S0 Phi De'ta Kappan; v68 n1 p43-59 Sep 1986. 86.

LGEN. - -

1S CLIJAN.

CH EA520320.

PT 080; 143,

AV UML

yRge, .

MJ Comparative-Analysis. Drug-Use. Parent-Attitudas.
Student=-Problems. - - T
MN Academic-Standards. Comparative=Testing Educational-~Finance.
Educationel-Objectives. Elementary-Secondary-Education.
Government-School-Relationship, Homework. Kind~~garten.

Parent~School~Relaionshp. Parent-Student-Relationship.

Parochial-Schools. Private=Schools. Problems, School-Choice.
Schigo!-Canmmunity~Relationship. Schoo!-Effactivenass. Snccess.
Tedchier-Evaluation, Teachir-Salaries Teacher-Shortage.
1D IENTIFIERS: Acguired Iiidrie Dificiency Syndroms (AIDSI. Phi Delt
__Kgp%;__gg_l_mp__?@u.____T_A_ac_s_r_gumsnce Practtoners. -
AB Reviews public responses to 18 questions about significant school
issuas, such & {1 the most important problems facing schools today,
(2) support for antidrug measures in ocal schoos, (3) rating the
schools on success characteristics, (4) the goals of education; and

(5) attitudes about AIDS. (W)

ANEJ33B74Y.
T! Kindergarten Programs and Practices. ERS Staft Report
80 Spactrum; v4 n2 p22-25 Spr 1988. 86.

LGEN, . -

15 CLINOVSE. -

CHEA520126. -

TOSE 14300 .
NT Copies of articles may be ordered from: Spectrum Editor, Educational

Rassarch Service; Inc. 1800 North Kent Strest, Arfington, VA 22209,

,,,,Siengle issues may be purchased for 10,00 whilg in stock.

YR8 . .- . .

M) Edicational-Objectives. Educational-Practices. Kindergarten.

~ Parent=Participation, - o

MN Early=Chilchood-Education. National-Survays.

ID TARGET AUDIENCE: Researchers, Practitioners.

AB Responses of 1,228 elementary school principals and 1,082
kindergarten teachers to a nationwide study of kindergarten programs
and practices ae Sommarizad in text and tables, Datainclude
half-day vs. fill-da scliedulgs, class size; program deseriptions,
learing goals, activites (o invoNe parents, and major problems
(MLF)




AN EJ338710.

AU Piper, Terry,

Ti Learning about Language Learning.

§0 Language Arts; v63 n5 p466-71 Sep 1986 86,

LGEN: .

1§ CIINOVSS;

CH 8732964,

PT 080; 120; 070,

yN;;hseMc Issue: Language Arts in Multicultural Education.

MJ Bilingual- Education Enghsh ~Second-Lan vage. -
Langiage-Acquisition. Language~Arts. Learning-Processes.
Socond-Language-Learning

MN Comprehension. Kindergarten-Children. Learning-Strategies.

Nulticultural-Education, Primary=Education. Reading=Instruction.

Self~Exprassion. Writing-Processes.

AB Describes the progress of a kindergertern child acquiring English as
het second language. (DF.

ANEJ338408.

AU Kingma, Johannes,

™ Tha Range of Seriation Training Etfects in Young Kindergarten

_ Childirsr - -

SO Contamporary Educationa Psychology V113 p276- 89 Jul 1986. 86,

LGEN. -

15 CLIOCTRS,

CHTM511373,

PT 080; 143,

YR86.

M Muthematics~Education. Training-Mathods. Transfer~0f=Training,

MN Kindergarten. Pratests-Posttests. Primary-Education.

ID-IDENTIFIERS: Seriation. -

AB The effects of Hooper's seriation training method were investigated
using 36 kindergarten children as subjacts. Training produced strong
offocts. Near-far transfer was observed, The effects of training
wera durable for at least four months after the training. However;
two yaers later the trainad and untrainad children performed
equivalently. (Aatior/LMO);

ANEJ338342,

AU Richgels. Donald .

Tl An nvestigation of Preschool znd Kmdargarten Childrerts Spellmg

_nd Reading Abilities. - -

50 Journal of Research and Development in Educatlon v19 nd pdt-47 Sum
1988. 86,

LGEN.

1§ C1JOCTBS,

CH §P5 15921,

PT 080; 143

AV

MJ Kindergarten. Preschooi-Children. Reading-Ability. Spelling.

o131
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NIN Beginning-Reading, Esrly-Childhood-Education.

Phoneme=Grapheme~Corraspondance. _

AB Eleven preschoolers and 19 kindergartners were tested for alphabet
kriawladgs, mistalinguistic awareriess; ability to spall 10 words, and
ability toread aither. thair own or the conventional spellings of
those 10 words. Findings are presented, 'Author/MT).

AR MM S0 A mmmmnm"

AN EJ338007.

AU Herdry, Joy. .. -

TiKindergartens and the Transition from Home to School Education.
S0 Comparative Education; v22 n1 p53-58 1986, 86,

LG EN.

1S CLIOCT8E,

CH RC506238.

PT 080; 141,

NT Special Number on "Education in :lipm

YRBE.. - . _

W] Child- Remng Clas,room-Techmques Educatuonal Pnncuples

Klndergﬂen._ Parent-Attitudes.

Early~Childhood-Education Foreugn Countries. Group-Experience.
_Social-Values. Young-Childeen,. . _
[D_IDENTIFIERS: Group Cohesion. Japan. - TARGET. AUDIENCE Researchers
AB Dascribes availability and purposa of Japanase kmdsrgxtens and

pre=school programs. Reltes Japanese child rearing practices to
expectations for the child in pre-school Summarizes typical
pre-school activities and thair relation to nationally stated goals

which focus on successful participation in group life, cooperation;
self-reliance, and creative expression. (JHZ)

e e b el Ak A MR

AN EJ337961,

AU Ratner, Hilary Horn; And Others,

TI Development of Memory for Events. .

S%Journal of Experimental Child Psychology; v4 1 n3 pd11-28 Jun 1988,
g

LGEN,

IS CIJOCTBS.-

CHPS514388,

PT 080; 143,

AV UML

YR 86.

W Aga- Differences, Classification Cogmr 178 Development Mamory

Recall~Psyzhology. -Schiemata-Cognition.
MN Adults, Concept*Formahon Kindergarten=-Children. Pnor-Learmng

menenced events with two types of structure were reported by
kindergartners and adults. Events in making and playing with clay
were organized causally and temporally, Results show that adults and
childran Used a goal-basad hisrarchical slriicture to remember avents,
although use of structure seemed more fragile for children than
adults, {HOD).
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ANEJ37940.

" | AU Schwanentlugel, Paula .l And Others,

| T A Developmantal Trend in the Understanding of Coricapt Attnbute

| Importence.

SO Child Development; v57 n2 p421-30 Apr 1986, 86.

LGEN.

1S CLJOCT8E..

CHPS514281,

PT 080; 143.

AVLUM.

YR 86.

. MJ Classification. Cognitive-Development. Cognitive-Processes.
Concapt-Formation,

MN Age=Difterances. Grade=2. Kindergarten. Primary-Education.

1D IDENTIFIERS: Concept !dentification. Semantic Features. TARGET
- AUDIENCE: Resdarchiats. -

A8 Examines kindergartners' and second graders knowledge of concept

stiribute importance and the children's use of this knowladge fo
categorize, (HOD)

mmmmmmmmnm%mm
ANESI37919. _
AU Lazzaro, Peter; Cook, Heiold
T| Dimensional Salience and Sp’ee'ded Sortung of Unentanon by
Kindergarten and Fourth-Grade Children.
SOa.é?urml of Experimental Child Psychology: v41 n2 p300 16 Apr 1986,
LGEN. . '
1S C1JOCTS5._
CH PS5 14260,
PT 0BD; 143,

*|MJ Cognitive-Development. Dimensional~Preference. __
Elemantary-School-Students. Perceptual-Development
__Spatial~Abity, -

MNElemenwy-Educntlon Grade-3, mndergaﬂen :

ID IDENTIFIERS: Perceptus! Salience. TARGET AUDIENCE: Researchers.

AB Investigates effects of perceptual salience and specific orientation

values on 16 kindergarten and fourth~grada children executing a _
speeded sorting task. Kindergarien results supported the cognilive
procassing prediction that orientation sorting times would vary a5 2
furictior: of.condition, but no ditterancas wers obtaingd for the
tourth-grade subjects. {Author/DR).

. o

ANEJ337916.

AU Yoshids, Hajime; I(unyam:, Kehirs,

Ti.-The Numbers 1 to. 5 in thie Development of Children's Nymber Concepts
SO Jourml of Exparimental Child Psychology, v4 1 n2 p251-66 Apr 1986,

|LchE|5locmd 13
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CHPS514257,

PT 080; 143,

AV ML

YR86 -

MJ Computation. Klndergarten-Chlldran Number-Concepts

MN Concept-Formation. Foreign=Countries, Primary-Education,

ID IDENTICIERS: Japan. Mathematical Computations. TARGET AUDIENCE:
Researchars,

A8 Propases the hypothesns that preschoolers have number concepts based
on i nigmbars. 1-5 rathier than on the dacimal structore, Results
stiggest that chitdren Understand numbers to  as a privileged -
anchor. Proposes a new model for a represantational system of
numbers. (Author/DR).

IHHHHHHHHEHHHHHHHHOHHHERHEHIHEHH ORI St iy g

ANEJ337673.. .

AU Bienvanide, Rita M-

Tl French Immarsion Programs: A Compmson of Immarsion and
Non-Immersion Parents.

S0 Canadian Modern Language Review; v42 nd p806- 13 Mar 1986, 86.

LGEN.

18 CHOCTES.

CHFLB17185.

PT.080; 143.

AV UM,

YR 86,

MJ French. Immersion~Programs. Neighborhood-Schools.
Parent-Attitudes.

MN Elementary-Education. Foreign-Countries. Grade-1. Kindergarten,

_ Political~lssues. Student-Transportation.

ID.IDENTIFIERS: Manitoba (Wirnipag). .

KB A siitvey of tha pacents of Franch immarsion students and the parents
of regular English-language program students.in four Winnipeg,
Manitoba districts revealed that non=immersion parents generally
question the viability of immersion programs, prefer to send their

children_to naighborhood schoals, and have sironger faelings than
immersion parents have about immarsion politics, (MSE).

ANEJ337618.

AUMonahan, Dame.

Tl Remediation of Comman Phonolagical Processes: Four Case Studes.

80 Language, Spaech, and Hearing Services in the Schools: v17 3

. p199-206 Jul 1986: 86;

LGEN. - -

15 CIJOCTBE.

CHEC190047.

PT 080; 143.

AVIM,

YR8 .

MJArttculatzon-lmpalrmerts Speech~Hand|caps Speech lmnrovement
Speech=Skills.

VN Case-Studies. Kindergarten. Primary-Education.

AB An approach incorporating conceptualization training, short sessions
of “auditory bombardment and a phonemic contrast method proved

Ry — —— R [
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e"octivc in ra_c[qg_ng the fraquency of targeted speech problems in LG EN.
 four kindergarteners with moderate/savere phonological disorders. IS CIJSEP8S.
Generalization.was noted in untrained words. (CL). CH SE539215,
PT 080; 055.
P T AV UM
,,,,,,,,,,,, YR 8B, '

ANEJ337597. .

AU Sainato, Diane M,; And Uthers

T The Eftacts ot 8 Classroom Manager Role on the Social Interaction
Patterns and Social Status of Withdrawn Kindergarten Students.

Sg EJourml of Applied Behavior Analysis; v19 n2 p187-95 Sum 1986, 85.

LGEN.

1S C1JOCTAS. .

CHEC190026.

PT 080; 143,

Yee.

MJ Interaction. Peer-Relationship. Socia!-Status. Student-Role,
_ Withdrawal-Psychology.

MN Kindergarten. Peer-Acceptance, Primary-Education

AB When thres socially withdrawn kindergarteners ware placed in the
classroom rnmgar's rola they substantially incraased the fraquancy
of positive soclal initiations.during free-play, had more positive
and fewer nogative social bids from peers, were rated more favorably
by classmates, and wera seleciad more frequently as best friends by
paers, (Author/CL).

N 53336892 -

AU Gliitting, Josaph J, Nestar, Anne

TI Koppitz Emotional Indicators as Prediciors of Kindergarten Children's
Learning=Related Behavior.

fg grzntamporary Educational Psychology; v11n2 p117-26 Apr 1986, 86

IS CLISEPBE.

CHIM511273,

PT 080; 133,

YR8

MJ Cognitive-Styls. Emotional-Development. Learning-Strategies.
_Porsonality-Measures. Predictive-Valdity, .

MN Cognitive-Tests Elementary-Education. Kmdérgirten-cmldren
_Maturity~Tests. ‘Rating-Scales. Statistical-Analysis. . - .

1D IDENTIFEERS: Goodman Lock Box. Guide to the Childs Learning Style,
 Human Figure Drawmg Koppitz Emotional Inducators, o

laarning-ralated behavior of kindergarten children on the Lock Box
and Guide to the Child's Learning Style: Findings supported the use
of Els a5 genaral estimates of learning-relatad behavir, bt
diagnostic utility was marginal “or children with pathological
scores. (Author/LMO).

ANEJ336507.

AU Ware; James G: Litwiller, Bonnls H; o

Tt Imprasgsions of Mathatmatics Educatiai i theSowet Unlon o
S0 Schiool Scienice arid Mathematics; ¥86 nd p292-305 Apr 1986, 86,

135
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MJ International~Educational-Exchange. Mi'thé'rﬁiiié'slti.i'r'rit:iiidh

MN Elamgntnry-Senonduy-t‘:ducatom Kindergmn
_Mathematics-Instruction. Teacher=Education. _ _

IDLIDENTIFIERS: Svist Union.. TARGET AUDIENCE: Practitioners,

A Soma imprassions derived through & two=wask study visit to the Sovmt
Union are presented. Background Information, kindergartens,
curriculum, various types of schools, and mathematics
teacher~training are gach considered. Finally, mathematics problems

from varlous grads levels are presented. (MNS).

T
ANE336421,
AU Stallings, Jans; And Others,
Ti Engaged Rates: Does Grade Level Make a Diffarsnce,.
§O Journal of Research in Childhood Education; v1 n1 p20~26 Fab 1986,
86,

LGEN.

1S CIJSEPES. _
CHPS§514321,
PT 080; 143,

BB

MJ Acadamic-Achisvament, Attantion~Span. Developmental-Stages.
__Elementary-Sehool-Studants. Kindsrgarten-Children. Time-on~Task.
MN Aga-Differences. Comparative~Analysis. Educational-Rasaarch.

. Elamentary~Education, Time=Factors-Learning,

ID-TARGET AUDIENCE: Rasearchers.

AB Examines the angaged rates of children in kindargarten to fourth
grade for differances and makes some assessment of atlention span as

it relates to engagod rate and achisvement, (HOD),

AN EJ336415
AU Putman, Lynne.

T Rendmg Program Dacisions: The Conngction between Philosophy and

$0 Ehtldhood Education; v62 n5 p330-36 May-Jun 1986; 86:

(GEN.

IS CIJSEP8SE. -

CHPS514308.

PT 0B0; 120; 141; 143,

AV UM,

YR8

MJ ConventionalInstruction: Elemantary-School-Studants;
Elemantary-School-Taachars. Nortraditional-Edugation.

_Rawding-Progians, Theory-Practice-Relationship. -

N Elemintixy-Education. Grade-4. Kinderdarten. Reading-Matarials.
Reading-Frocesses, Sequential-Approsch.

ID IDENTIF'ERS: Dacisions. Intaractive Reading.

136

Q0656 SEQNG: 000004792 PAGE 14 ERIC




AB Facuses on two philosophical views of reading, the traditional
{"bottom-up") view and an alternative (interactive®) view; slong
with the implications they hold for shaping reading instroctional .
programs. Tha ditfarances thesa two viaws make i dacisions that
| . shene the reading program-are illustrated in a kindérgmn and
fourth=grade program. (BB).

2 ; N

; ANEJ336403,

| At Mo, Carolyn Ml

| T1"Not Readyl _Don't Riish "

150 Chifdhood Edcation; v62 nd p276 80 Mar-Apr 1986 86
SILGEN.

CHP3514249

- |PT 080; 126;

lyes, _ . _

- | MJ Age-Grade-Placeiriefit Chlld-Developmant. Davelopmental Stages

- Emotional-Development. School~Readiness.

* | W Bebwvior=Pattarns. Comparative=Analysis. Kindergarten.

Primary~Education. School-Entrance-Age. Screening=Tests.

AB Contrasts a child not resdy for schaol with a child whe is
davalopmentally praparad to.enter schiool and argues that if all
schiool systems colld administer and intarpret the rastlts of a
developmental examination, the number of unhappy children, special
needs children, and grade overplaced children would be greatly

reduced. (HOD).

AN E336400.

AU Spillman, Carolyn V., Lutz, Jay P.

T1 A Writing To Read Philosophy.

$Q Childhood Education; v62 n4 p265-68 Mar~Apr 1986, 86.

LGEN.

IS CLISEPBS.

CHPS514246;

PT.080; 141, ,

AV UL ‘ '

YR86 '

MJ Computer-Assisted-Instruction. Coursaware. Language-Acquisition.
Reading-Processes. Reading-Writing-Relationship.
_Writing-Procasses. =

MN Educational~Philasophy, Gride~1, Kmderguten anary-l:’ducntnon

— Program=Descriptions. Teacher-Attitudes.

ID DENTIFIERS: Writing toRead Program. ~~~~~ *

AB Describes how threa schaols applied "Writing to Read," a computerized
writing and reading program, in kindergarten and first grade. {HODI.

ANEJ336398,
AU Carver, Nancy K.
1l Rudi:? Readiness: Apsects Often Overlooked in Structured Reading

o
_TENO0R
Readinass Programs and Workbooks.
80 Childhood Education; v82 nd p256-59 Mar-Apr 1986 86;
LGEN. - ,
IS C1JSEPG,
CH PS514244,
PT 080; 120.
AV ML
YRB6.
MiEuqiming-Rudlng Erly-Expcrianca Exparienunl-tearnlng -
_ Rewding=Programs. Reading-Readiness. Reading-Wriling~Ralationship.
MN Classraom-Erwironment. Cognitive-Davelopment. Kindergartan.
Literature=Appraclation. Oral=Language. Primary-Education.
Rondng-Processes,
AB Arguas that structured reading programs, workbook pages; and drills
da not slana provida an adequate basis for beginning reading.
Instruction and suggests that experisnces, knowledge, and other
enivironmental factors snsore Suctsss in reading. (HOD)

ANEJ336381.,

AU Cunninghar, Joseph G; Odom, Richard D.

T Differantial Sulience of Facil Fasturas In Childran's Parcsptlon of
-.-Affactive Exprassion.... . .

fg é:lelld Davelopment; V67 nt p138 -2 Feb 1988 86
1S CIJSEPBE.

CHPS514082. -

PT 080; 143,

AVUME

YR8E ... -

WJ Aga-Diffarences. Chuldron Flcul Expresstons

Perceptusl~Development

MN Grade~5. Kindergartan-Children.

ID IDENTIFIERS; Emotions, Facial Features. TARGET AUDIENCE:
Resesrchers;
AB I the first of two tasks; 5= wid 1 1-yoar-o|d;rac|lled the ¥y
Iocatiog of social photographs of m unfa lult expressing
L

not previously isolated. Results indicated a mouth~eyes-nose

hierarchy for Identity perception. (Author/RH).

AN 1336308, :

AU Dagelman, Douglas; And Others,

Ti Concept Learning In Preschool Childram: Effects of a Short=Term LOGO
_Exparlence.

fg éJﬁurrul of Educational Computing Rasearch: v2 n2 p198-205 1988, 86,

IS CLISEPSE..

CHIR5 15454,

PT 080; 133

[ an_c_!ﬂt:T_Ql_chlnﬂ__Eros_c_h_qql_-_ghildm__Erobl_am_:Soleng_____

MN Kindergarten=Children. Llteratura-Reviews. Prirary-Education.
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‘ . l;sycﬁoiogimi-étudies I_Research ~Methodology.
ID IDENTIFIERS: LOGO Programing Language. Rule Learning. TARGET

- | AUDIENCE: Researchers.,

AB This study compared the ability of kindergarten children to solve _
rule=learning problems following five' weeks of singla~keystroka £0GO
experierce with tiat of children riot exposed to LOGO. Childrai
racaiving LOGO instruction had a signiticantly higher proportion of
corract responses on two problem-solving tasks than children in the
contro! group. (VER),

ANES335927.

AU Beitchman, Josept H; And Others,

T Pravalance of Speech and Language Disorders in 5-Year-0Old
Kindergarten Children in the Ottawa~Carleton Region.

Sg él'c“:“urml of Speech and Hearing Disorders; v51 n2 pa8-110 May 1986, 85.

L

IS ClJSEP8S,

CH EC182663,

PT.080; 143,

AV UM

YR 86. _—

MJ Communication-Disorders. Incidence. Kindergarten~Children.

MN Language=Handicaps. Sex-Differences. Speach-Handicaps:

A3 Of 1655 kindergartenars assessed for spaech andfor language
disorders, 180 ware identificd with speach or language impairment.
t is estimated that within the total reference population, between
16.2 percent and 21.8 percent would shaw some impairment: for the
boys, 15.5-20.7 percent and for the girls, 19.1-25.1 percent,
(Author/CL).

mmmﬂmmmm

AN EJ335915

AU Aylward, Elizabeth H; Schmidt, Steven.

Ti Ar Examination of Three Tests of Visual~Motor Integration,

50 Journal of Learning Disabilities; v19 n6 p328-30 Jun-Jut 1986. 86.

LGEN. .

1S CIJSEPBS. -

CHEC182651.

PT 080; 143,

YR 86.

MJ Lewrning-Disabilities. Screening-Tests,

MN Kindsrgarten. Perceptual-Motor-Learning, Scoring,
_Sex-Differences. Test-Reliability. Test=Validity. ..

ID IDENTIFIERS: Beery Devalopmental Test Visal Motor Integration
Bendar Gastalt Test. Wechsler Preschool Primary Scale of
- Intelligence.

AB Kindergarten children {N= 103) were gdministered three tasts of

visual=motor integration: Bender Gestalt Test, Beery Davelopmental
Test of Visual Motor Intagration and Geometric Design sabtast of the
Waechsler Preschool and Primary Scala of Intelligence. lssoes
discossed includs intarscorer raliabilities, correlations among
scores, correlations batween visual-mofor integration scores and IG,
and sex differences. {Author/CL).
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AN EJ335684

AU Moss, R, Kay.

Tl Transactions Amang Teachers and Children: Teachers' Instruction and
the Writing Process of Kindergarten Children,

80 English Quarterly, v19 n1 p22~38 Spr 1986, 86,

LGEN. .

1S CISEPBS.

CHCS732873.

PT 080: 052; 143,

YR 86.

M| Child-Language. Kindergarten-Children, Language-Processing,
Teacher-Role. Teacher-Student-Relationstio. Writing-Processes.

MN Lunguage~Arts. Primary=Education. Tesching-Methods.
Writing=Instruction. Writing-Readiness. Writing-Research.

AB Analyzes the writien lmguaje learning of kindergarten children as a
Iransaction among writers, teachers, and the writing process and
concludes that children, when given the opportunity to take risks
with written language, create with semantic intent. (DF).

ANEJ335310.

AU Hanson, Ralph A

Tt Program Evaluation snd lmprovemont Based on Cost~Effectiveness
Anslyses,

SO Studies in Educational Evaluation; v12 n1 p83-108 1986, 86;

LGEN..

1S CLIAUIGES;

CHTM511242.

PT 080; 133,

YR 86.

MJ Cost-Effactiveness, Evaluation~Methods. Modals.
Program-Evalugtion. Program-Improvement

MN Besic-Skills. Behasioral-Objectives. Correlation, Kmdergarten

— Primary~Education. Reading-Readinass.. Time=Management

IDLIDENTIFIERS: Kindergarten Reading Readingss Study.

AB This paper presents one perspective on a new methodology of program
evaluation which defines four phases corresponding to the operational
life of a schoo! program. Examples and results are discussed in
terms of relgvanca to basic skills improvement efforts and

cost-effacts, (LMO),

AN EJ335297
A SmutthgyﬁLee, o
Tt The Whole is Greater: Combining Qualitative and Quantitative
_Approaches in Evaluation Stodies; .
80 New Dirgctions for Présgram Evaluation; 130 p37 ~54 Jun 1986, 86,
LGEN. -
1S CIJAUGSS. -
CH TM511229,
PT 080; 141,
AVUM. _
NT Theme issus with title "Nataralstic Evalgation, " 1 4 0
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\we86._ .
MiEducaﬁonaI-AssessmenL Evaluation=Methods. Models.
' Mulmralt-Multlmaﬂlud-rachmques Progtam Evaluatlon

|- Lwnmg-DtsibllItles» School-Holdnng-Power .
ID IBENTIFIERS: Naturalistic Evaluation. Qualitative Evaluation.
Quantitative Evaluation

AB In evaluation, the whole is graater than the sum of the parts when
quantitative and qualitative approaches and methods are combined.
Some circomstances in which both approachas_can be eftectively
combined are considered, and case studies of two evaluations using
miltiple methiods ad presented. (LMO).

S HRHEHHHHHHHEHHHHERHHEHHHERFHAHEERHEHHHRRHEHHHHEEHHHEHO B

ANEJ334685.
“|Ti Literacy Development and Pre-First Grade:
$0 Young Childrem: v41 nd p10-13 May 1986. 86:
JGEN.. ___
'|1§ CIJAUGBS.
CHPSE14212.
PT 080; 120.
AV ML
YRBE. -
MlBagmmng-Raidmg J:uteracy Prarendmg Expenence
. Rexding-Readiness, Teaching-Methods, -
NIN.Guidelinigs.- Kindargarten. Praschiool-Ediication.
ID TARGET AUDIENCE: Practitioners.
AB Expresses a joint statement of concerns about present practices in

pra~first grade reading instruction and makes recommendations for

improvement. Guidelines and racommendations are the result of 2
collaboration among six national organizations. (xS,

HHHHHHHEH A
AN EJ334817. :
AU Goldston, David B.; Kichman, Charles L.
T! Imagery, Encoding Specificity, and Prose Recall in 6-Year-Old
Children. _
$0 Journd of Expenmental Child Psychology; v40 n3 p395-405 Dec 1985
. 85
LGEN. -
IS CIJAUGBE.
CH P5513926.
PT 080; 143,
AV UML
YR85 . .
M) Grade-1. Imagery J(lndergarten-ﬂhndrun Pictorial-Stima
Raading-Readinass. Recall-Psychiology. :
MN Context-Clues. Memory. Primary-Education. Reading- Hesearch,
Retention-Psychology. Training,
D {DENTIFIERS: Prosa Learning. TARGET AUDIENCE: Researchers,
AB Examines whether partial pictorial_cues facilitate imageryin
B-yewr-old children and whether the facifitation of recall is due o
eiipla rapiatition of contextual information or to &ntoding
specificity. Concludes chifdren do benefit from partial pictures.
MODL 444 ]
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ANEJ334355.

AU Fowler, Susm A

T! Peer-Monitoring and Self= Monitoring; Alternatives to Traditional
. Teacher Managament.  __.

SOExceptvonaI Children; v52 nb p573 81 Apr 1986, 86

LGEN.

1S CIAUGBS.

CHEC18244p,

PT 080; 143,

AVIMI )

NijecliLlssue: ln Selrch of Excellence Instruction that Works in

YR 86.

M Be_hawor-Problems Dlsablhtles Peer-Relatlonshlp

_ Self~Evaluation=Individuals.

MN Classroom-Techniques. Kindergerten. Learning-Disabilities,
_Transitional~Pragrams. __

AB Paat- monitoring and self-momtorung procedures wera developed to
decraase disruption and rionpacticipation during transition activities
of  kindergarten class with 10 children with behavior and/or
learning problems. Results suggested that classrnom management can
be achieved through carefully developed routines with clear

instructions paired with Peer-managed or self=managed points for
compliance. (Author/CL)

AN EJ333424 ,

AU Jalongo, Mary Renck,

TI What Is Happening to Kindergarten.

80 Chilchood Education; v62 n3 p154-60 Jan-Feb 1986, 86.

LGEN...

1S CIJLBS. -

CHPS514.1J8;

PT-080; 120.

AV UM

YR 86.

MJ Educational~Change. Educational-Quality. Kindergarten-Children.

MN Exrly-Childhood-Education. Program-Improvemant Research-Problems.

ID IDENTIFIERS: Alternate Day Programs, Full Day Programs. Half Day
_Programs, .

AB Discisses the issuas surroundxng cha‘nges i g qiia'ntlty #id quihty
of kindergarten programing. The problems of condiicting research
comparing the over-all effectiveness of three types of kindergarten
schedules are described. The controversial aspects of each are
illustrated. Such kindergarten programs are improved by quality
planning, curciculum developrient, and evaluation. (8B)

AN EJ332902,

AU Feitelson, Dina: Goidstein, Zshava

I Patterns of Book Ownership and Reading to Young Children in srael
_Schoal-Oriented and Nonschool-Qriented Families.

$0 Radirg Taachar: v39 19 p924-30 May 1986; 86:

LGEN... --

1S CLJJULBS.
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-

CH C8732653,

PT.080; 143.

AV UM,

YR 86. :

MJ Books, Family-Influence, Family=Role. Reading-Aloud-to-Otners.
Reading~Instruction. Resding~Research.

N Academic-Achievement. Comparativa-Analysis. Foreign-Countries.
_Kindergarter: Kindargarten-Children. Recreational-Reading.

I0.IDENTIFIERS: lsrasl :

AB Finds that kiridergartaners i schools whsre ehiien tend to succeed
owned far more books and were read to at homa far more often than

were children in lass successful schools, (FL).

| A
ANEJ332889, _ . ..

AU Taylor, Nancy E.; And Others.

TiThe Developmont of Written Language Awareness: Environmental Aspects

and Program Characteristics.
S0 Reading Research Quarterly; v21 n2 p132-49 Spr 1986, 86.
LGEN. .
- IS CiJuLes.
CH C5732640.
PT 080; 143,

AV M.

YR 86.

MJ Classraom-Enviconment. Inservice=Teacher-Education.
tanguage=Enrichment Program=Implemantation. Raading= Progrm
__Redding-Resewrch = _

MN Classroom-Research. Comparatwe Amlys:s Interiention

Kmﬁrﬂuioh Literacy. Primary-Educstion. Reading-Achigvement
AB Dascribes a project that {1} developed # teacher training curriculum

intervention program to create classroom environments conducive to
chidran's literacy development {2} ascertained the degres to which
teachers ware sble to implamant such & program, (3) discerned the
observable factors which characterized implementing classrooms, and
(4) determined the affects of implementation on the reading-~related
achisvement of kindergarten children. (HOD).

A0 GA MM 0 0000 LAY A M

AN EJ332483.

AU Brairierd, C. J; ngma,.I -

TI On the Independerice of Short=Term Memory aid Workung Memory in

_Cognitive Development.

SO Cognitive Psychology; v17 n2 p210-47 Apr 1985. 85.

LGEN.

i8 CIJJUNBS.

CHTM511148;

PT 080; 143.

YR 85.

MJ Cognitive~Development. Cognitive~Processes. Shart-Term-Memory.

MN Analysis-of-Varisnce. Elementary-Education. Grade-2.
_Hypothesis-Testing. Kindergarten. . _ .

AB Nine experiments wers conducted tp test the hypothesls that
shiort~term memory. and iriformation processing share & common pool of
scarce rasources. (LMO)

ANEJ331942 _

AU Figk, William R,

TI Resporisés to 'Neulnl" Pronoun Presenhhons and the Development of
Sex-Biased Responding.

S0 Developmental Psychology; v21 n3 p481-85 May 1985, 85.

LGEN.

1§ CIUNBS.

CHPS514002;

PT.080; 143.

AV UM,

MJ Kindergarten-Children. Langusgu-Patterns. Pronouns. Sex~-Bias.
_Sex-Role. Young-Children,.

MN Age-Diffarences. Elamentary-Edaation, Grade~1;

- Lngusge-Resamch . Sex-Ditfarences. . . .

AB Examined whether kindergarten and first-grade ;huldren gwe
sex-biased responses if reintorced and/or triggered by language,
specifically pronouns, that they hear. Results supported the

pronomial dominance theory of pronoun functioning for young

children. Results also suggest that boys but not girls use s

self-imaging responiss to nautral presentations, (Author/DST).

ANEJ331438,
AU Ilerbrun, David: And Others, L
Tl Intervention Effects with tlnguagu-Delayed Kmdergxten Childeen: The

Battlefards Languags Idenitification ard Intervention Project--Staga
e ,
S0 Canadian Journal for Exceptnonal Children, V2n2 p39 ~42 Win 1985, 85

LGEN.

IS ClJJUNBS,

CH EC181855,

PT 080; 143,

YR 85.

MJ Expressive-Language. Interventuon Llnguage-Hmdncaps
Receptiva-Language.

M Kindergarten. Language-Acquisition. Primsry-Education.

AB Eighteen Isnguage disabled kindergarteners participated ina__
five=month intervention program emphasizing the development of
gxprassive grammar, S5 made Sigrificat gaing In 8XDrassive Syntex,
recaptive morphiology, axpressive lanjuaga, -and one aspact of
receptive language. Control Ss only made significant gains in one
aspect of receptive language. CL.

R S

ANES3N3L,
AU Ballard, Keith D.; Crooks, Terence )

Tl Individual Prefarence for Peer Interaction: Some Data on a
Self-Report Measure for Preschool Children.

SO Excaptional Chitd; v32 n2 p81-86 Jul 1988, 85,

LGEN. _

1S CILUNBS. .

CHEC181848,

PT 080; 143,

144
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mes ,
~|MJ Intervention. Paer-Relationship. Withdrawal-Psychology.

- |MN Kindargarten. Play. .

| AB Sigviin kiridergarten ehildran it Iow levels qf s6icid involiamant

with peers were compared with 24 children randomly selgcted from

within the sama kindergarten settings using a se!f-report measure of

praferance for peer interaction. Following intervention desianed to
incrazse peer involvament, target children were not significantly
ditterent from the comparison group on the Salf-raport measuras.
(Author/CLY,

ANEJ331045 i

_{AU Powars, Stephem; And Others.

.| Relinility of the Boatim Tast of Basic Cancepts for I-Inspanlc aid
| Nonkispaic Kindargarten Pupils. -~ - -

150 Psychology in the Schools; v23 nt p34-36 1985 BS
"|LGEN.-

15 CIJJUNSS

| CH £6529829.

PT 080; 143,

AV UM,

YR8E .

| MJHIsDilic-Amencm Kundergarten-Chlldren Test Reln&mly
WN Exrly-Childhood-Education.

ID IDENTIFIERS: Boehm Test of Basic Concepts,

| AB The internal consistency refizbility of the Boehm Test of Basic
Concepts {BTBC) was examined for 40 Hispanic and 40 non~Hispanic
kindergarten pupils in the Southwest. Subscale and total seale
relisbilities appasred to b comparable. This eviderica sUpport the
reliability.of.the BTBC for Hispanic and non-Hispanic kindergarten

puplls. (Author).
G HHEHEHHHHHHHHHEHHHH
JANES330M2..
AU Cruikshank, Susan 8. _
TLAll-day Kindergarten: What Every Parént Stiould Ko
SO PTA Today; v11 nd. p12 13 Feb 1986 86.
LGEN.
1§ CIIMAYBS.
CH SP515581.
PT 080; 141.
YR86. . -
{MJ Kindergarten. Program-Length
N Extended-School-Day. Primary-Education. Scheduling.

ID TARGET AUDIENCE: Parants.

AB Throughout the natio, public schoo! kindargartens are moving from
haf~day to_extended or full~day sessions. Reasons for the
transition are given. Parental involvement in planning is
discussad (MT.

rr, 19
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Tl Satorday Morning Music: A Preservice Elsmentary Warkshap.
S0 Music Educators Journal: v72 nS p34-36 Jan 1986. 86.
LGEN.

IS CIIMAYBS.

CH S0514708,

PT 080; 141,

AV UM

YR86.

M) Music- Educatlon Preserwce-Teacher Educahom

MN Course-Descriptions. Kindergavten, Listening-Skills.

Movement-Education. Musical=Instruments. Primary=Education.
Program= Descriptlons Singing. _ -

AB An exploratory music pragram, scheduled for a month of Saturday
mornings for children in kindergarter, Is describad, The program is
intended to provide preservice teaching experiences for. college music
education students. Classes are it:tton-oruented and include varied
experiences In singing, playing instruments, moving to music,

listening, and reading music. (RM).

AN EJ330314;

AU Evarig, Mary Adn. -

Tl Self—lnmated Speech Repairs; A Heﬂectuon of Commumcntwe
_Monitoring in Young Children,
§0 Developmental Psychology; v21 n2 p365-71 Mar 1985. 85,
LGEN.

1S ClIMAYSS.

CHPS513457.

PT080; 143,

AV UM,

YR 85. ,

M. Early~Childhood-Education. Error-Analysis-Language. Grade-2.

_Kindergurten=Children. Lanquage-Patterns. Young=Children,
MN Communication-Research. Speech-Acts: Speech-Communication
(D IDENTIFIERS: Stiow and Tall ,

AB Demonstrates frequant occurrence of self—umtwtedrepaursm speech
of kindergarten and second grade children. Speech during "Show and

Tell" sessions was scored for spontaneous occurrence of repetitions;

corractions of word choice refarence and syntax; postponemants; and
sbendonments. Findings indicate mast fraquent communicative
monitoring In second graders (Author/DST)

AN E.330200,

AU Naymerk, J; Plaisant, C,

Tl g[l;s Computer and the Pre-Schoo! Child; The Weritten tangulge and
SOComputers xid Educatlon 1001 p167 74 1986, 86,
LGEN.

S CUMBYE,

CHIRS14980.

PT 080; 143; 150,

AV UM

YR86. .

M Computer-Assustad Instrgetioi Kmde'rga'rten Chnldren
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guage-Acquisition, Play, Whritten-Language.
MN Computer-Software. Foreign-Countries. Fermative- Evaluation.

_Research-Projects.
ID IDENTIFIERS: France, Software Dasm Software Evaluation.  TARGET
__RUDIENCE: Rasaarchiers, -
AB Dsscribes a Centie Mondul Inforrmhque 8l Resources Humames (CIMRHI

invastigation of kindardarten childran's written language learning

and links between play and learning. Computer software was used by
students for lnguage learning; and observations centerad on student
computer use; learning of writtan language snd play; and compotar

| Intagration into the curricclom. (MBR)

AN £J329238, .

AU ZquL Burton J,

Tests,

SO Journs! of Clinical Psycholagy; v4 1 n6 p788-95 Nov 1985 85:

LGEN.

IS CLMAYSS.-

CH 6529622,

PT 080; 143,

AV M

YR85,

MJ Kindegarten-Children: Latoral-Dominance. . _

__Perceptual=Motor-Learning. Psychomator -Skills.

MN Eavly-Childhgod- Edicaton.

ID IDENTIFIERS: Lateral Deviation.

AB Compared o ovmll perfqmgnca level for both hands combined {OPL) with
composite finger localization task (FLT) and a speeded pegboard task
{SPT) administered to 92 kindergarten antrants. Results support the
view that OPL and Iatgral daviation are.not mutually confounded and,
in farge degree, comprise rolatively independent sources of
information. (Author/BLI.

AN EJ328585.

AU Tephly Joan .~ . _

Ti Yaung Chirar's Racall i Every- Dav i Alternate Day School
- -Schedules,

50 Child Study Journal; v15 nd p283-92 1985, 85.

LGEN.

IS CLIAPRSS.

CHPS513953.

PT.080; 143.

AV M|

YR 85, -

MJ Kindergarten~Children. Preschool~Children. Recall-Psychology.

_Schogl-Schedules. Tima-Factors-Lesrning. _

MN Early-Childhood~Education. Program-Langth. Retention=Psychology.
D IDENTIFIERS: Alternate Day Programs. Full Day Programs. Half Day
_Programs, .

AB Prekindergarten and Rindergarten chilérei attendmg Gitier & da|ly or

i alternate day program were presented a lesson and tesied one, two,

o 147
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or five days Iater for racall of lessan components, Discusses
apprapriataness of alternate. day programs for all children and need
for teachers to be cognizant of affective carricalum contant and
teaching methiods. (Author/DST).

AN EJ328580.
AU Klein, Amelia J

Tl Hurior Comiprahension snd Harrigt Apprecmtlon of Cogm'waly Orisitad
. Hamior: A Study of Kindargarten Children.. - . - -

SO Child Study Journal; v15 nd p223-35 1985, 85.

LGEN.

IS CIJAPREE.

CHPS513948,

PT.080; 143,

AV UM,

R85 _

MlComprchansmn. Concept-Formatlon i, Kmdergarten-Chuldren
Perceptual-Development

MN Atfectiva-Behavior, Early~Childhood-Education. Story-Reading.

Student-Reaction.

ID IDENTIFIERS: Lignid Conservation. Plagatian Tests.

AB Investigates indergarten children's abilily to comprehend and _
gpreciate_cognitively-oriented humor, Conceptual development was
measured by assessing children's rasponses to a liquid conservation
task modsled atter Piaget. Results fail to support previous theorles
and indicafe that a majority of the children fully comprehended and

were able to resolve the comic incongruity. {Author/DST),

U

ANEJ328558, -

AU Wortham, Sue C,

T Frontiers of Challenge: Association for Childhood Education
International 1985,

S0 Childhood Education; v62 n2 p74-79 Nov-Dec 1985. 85,

LGEN. .

1S CLAPRBS;

CHPS513936. -

PT 080; 050; 120.

AV UM,

Y&,

MJ Early~Chilghaod-Education. Educational- History.
Internationa. Organizations; Kindergarten: Social-Inflagnces:

W Educationsi-Change. Educational-Philosophy, Social-History.

— Sotial-Problams, Sociocultural=Pattarns.

ID IGENTIFIERS: Association for Childhaod Education International.
Organizational History.

AB Traces develonmant of the Association for Childhood Education

International trom its founding in 1892 ta the present, amphasizing

historical events, social trends, snd educational philosophies which

hava influenced its orgenizationa! andeavars. Examines current

social problems and their influences on the educational and

i&ﬁm‘li.}his't'riti% ditection of ACE), as wel as its future challenges.
STl
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PRINT SUMMARY C oa/a/m
T L R L e T L Lt I e L T R I P LTI 121 Y
. DATA PAGE  CITATION  TOTAL
PATRON. QUERY BASE PAGES  CHARGES CITATIONS CHARGES  CHARGES
T AR R AR R RN KRR AR R R PRk R R
OR 0655 ERIC 46 60 7.800 7.800
I 0656 ERIC 27 60 7.800 7.800
SUBTOTAL 13 120 15.600 15.600
MERRERRRER KRR KRR R R RR AR R R R KRR R R KRR A kb kR Rk Rk
TOTAL 13 120 15.600 15,600
HANDLING CHARGE 1.000
MAILING CHARGE = . 1,240

BERRRRARRRERRRR R R KRR R R R R R KRR R R R AT KRR AR TR kA RR R AR RN R R

GRAND TOTAL 17.840
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DOCUMENT REPRODUCTION SERVICE
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IMPORTANT INSTRUCTIONS s 76
* ORDER BY ED NO-. (6 digits) o eucmss CHECK OR MONEY
See Resources in Education ORDER *
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SPECIEY E1THER: ¢ FOREIGN CUSTOMERS — CHECKS
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¢ FNTER UNIT PRICE AN AUTHORIZED ORIGINAL

_iSee Below) _PURCHASE ORDER
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{See Charts Below For U.S. Shipments) _
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Dats PR mEe | e
Signature
Title . B

UNIT PRICE SCHEDULE —
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GENERAL INFORMATION

\-PRICELSST -
The pricas set forth herain may be changed without notice; however, any
price_change will-be subject 1o the approval of the Contracting Officer/
USEDOffice of Educational Research & Improvemani/Contracts and Grants
Management Division.

. PAYMENT . . o
The prices set forth herein do_not include any sales; usa; axcisa; or similar
taxes which may apply to the sale of microfiche or hard copy to the Customer.
The cost of such taxes, if any shall be borne by the Customer.

Paymsrit shall be mada nat thirty(30) days f-omn date of invoica. Payment
shall be wiihout expense to CMC:

3. REPRODIICTION .~ = S .
Express permission to reproduce a_copyrighted document provided
hersundar must be obtained in writing from the copyright holder noted an
the title page of such copyrighted document.

4. CONTINGENCIES
CMC shall not be liable to Customer or any other person for any failure or
delay in the perfarmance ol any obligat olay (8) is due
10 everits beyond the control Of CMC including, but to, fire, storm,
flood, earthquake, axplosion, Accident, acts of the public 8nemy, strikes,
lockouts; labor disputes. labor shortage; work sioppagas; transportation am-
bargoes or delays, failure Or shortage of materials; supplies or machinary,
acts of God, or acts Or regulations or priorities of the federal, state; or local
Qove (o) is du 3 of performances of subcontractors beyond
CMC's control and without negligance on the part of CMC; or (c} is due to
Brroneous Or incomplete information furnished by Cusiomer.

5. LIABILITY . S o

CMC's_liability, it any, ansing heraundar shall not axceed restiution of
charges.

In no event shail CMC be liabie for special, conseguential, or liquidated

damages arising from the provision of services hereunder.
8. WARRANTY - e
CMC MAKES NO WARRANTY, EXPRESS OR IMPLIED, AS TO ANY MAT-
TER WHATSOEVER; INCLUDING ANY WARRANTY OH MERCHANTABILI-
TY OR FITNESS FOR ANY PARTICULAR PURPOSE:

7.QUALITY o o ,
CNC will replacs products returned becausa of raproduction dalacts or in-
completeness. The guality of the input document is not the responsibility

Of CMC. Best available copy will be supplied.

8. CHANGES - - S
No waiver, alteration, of iGAINCation ol any of the provisions hereof shal
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9. DEFAULT AND WAIVER._ _ = . .
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hereunder ghall waive any rights of CMC or modify this Agreement.

all be construed 10 be between merchants. Any question

q idity, construction, or performance shall be governed by
tha laws oOf the State of New York.

11. DEPOSIT ACCOUNTS . [
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count charped for the actual cost and postage. A monthly statement of the
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nounced in each issue of Resources in Education may do so by depositing
$1,600.00 or submitting an executad purchase order. The cost of sach issue
and posiage wili be charged against the sccount. A monthly atatement of
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Ciearinghouse Deposit Account; Number.
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Shipping Addrass S
B Article Copy 5 Full Issue
UMI Catalog Number Periodical Title e
Volume_— Issue Date
Atticle Title
inclusive Page Nos

If full issue: O Soft cover

B Rush (additional charges apply)

O Hardcover ($5:00 charge)

B Do not bind

UMI will bill institutions for full issues only. Bilting address (lf dlﬂerent than shlpplng address)

UMI élréiglr?nghouse

Umversny Microfilms Intertiational
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Mail Order Form

UMI Article Clearinghouse, a service of University Microfilms International

(UMI), supplies quality photocopies of periodical articles and full issues from
10,000 publications: Copyright clearance is guaranteed, as copies are sold
under direct publisher agreements.

Orders for articles published from 1983 to tlie present are filled within 48 hours_
and shipped by first-class mail (airmail outside the U.S. and Canada). Pre-1983

articles are shipped in 3-5 days; full issues require four to five weeks: All copies

are non-returnable.

Before ordering, please check availability in the UMI Article Clearinghouse Cata-

log or the UMI Serials in Microform Catalog, or by contacting Clearinghouse
User Services: Then complete this order form, enclose paymerit or reference
your Clearinghouse deposit account number, and send the order to:

UMI Article Clearinghc-ise
Order Department
300 North Zeeb Road
Ann Arbor, M| 48106
Orders may b+ prepaid by check or riioniey order to University Microfilms Inter-

natiorial, or charged to an American Express, MasterCard, or VISA account:

Significant discounts are available to customers who establish a Clearinghouse

deposit account {minimum deposit $200.00). Call or write for details.

For more information call toil-free 1-800-732-0616. From Alaska, Hawaii, and

Michigan call collect (313) 761-4700. From Canada, call 1-800-343-5299.

Telex 314597,

Prices for Prepaid Orders

A Article Copies $950 o
For shipment outside the U.S., Mexico, and Canada, add $2.25.
For additional copies of an article; add $2.25 per copy.

(Inquire for special discounts on multiple-copy orders of 50 or more, and for

rush shipping and handling charges:)

. Full-lssue Copies  $35.00°

(Price includes soft-cover binding)
*Add :25 per page for issues over 200 pages.

o8

Optional hard-cover (library) binding $5.00 additional charge.

Please specify “do not bind" if you prefer loose pages:

The followirig shipping and handling charges apply to orders for full-lssue
copies:

U.S.and Canada o o
Fourth Class or Surface Mail $2.25 first issue $0.75 each adcitional issue

Airmail $4.00 first issue $2.00 each additional issue

Latin America/Caribbean -
Surface Mail . $3.50 first issue $1.00 each additional issue
(4-6 weeks dalivery)

Airmail $7.00 first issue $4.00 each additional issue

UK/Western Europe - S
Alrmail $4.20 first issue ' $3.60 each additional issue

Africa, Asla, Australis, Middle East -
Siiface Mail . - . $1.70 first issue $0.70 each additional issue
{8-10 weeks delivery)

Airmail $9.00 first issue $7.00 each additional issue

Ptease Note: All shipping and handling charges are subject to change without notice.
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APPENDIX C
THE ERIC CLEARINGHOUSES

ADULT, CAREER; AND VOCATIONAL EDUCATION
Ohijo State University S
National Center for Research in Vocational Education
1960 Keniny Road ___

Columbus, OH 43210

(613) 486-3655

COUNSELING AND PERSONNEL SERVICES
University of Mlchlgan

School of Educatiori, Room 2108

Ann Arbor, M| 38109-1259

(313) 764-9492

EDUCATIONAL MANAGEMENT
University of Oregon

1787 Agate Street

Eugene, OR 97403

(563) 686-5043

ELEMENTARY AND EARLY CHILDHOOD EDUCATION

University of lllinois

805 W. Pennsylvania Avenue

Urbana, It 61801
(217) 333-1386

HANDICAPPED AND GIFTED CHILDREN
Counci! for Exceptional Children

1920 Association Drive

Reston; VA 22091

(703) 620-3660

HIGHER EDUCATION -
George Washington University
One Dupont Circle N.W., Suite 630
Washington; DC 20036

(202) 296-2597

INFORMATION RESOURCES
Syracuse University

School of Education
Huntington Hall, Room 030
Syracuse; NY 13210

(315) 423-3640
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JUNIOR COLLEGE -
University of California at Los Angeles
Mathematical Sciences Building, Room 8118
405 Hilgard Avenue

Los Angeles, CA 90024

(213) 825-3931

LANGUAGES AND LINGUISTICS

Center for Applied Linguistics
washington, DT 20037

(202) 429-9292
READING AND COMMUNICATION SKILLS
1111 Kenyon Road

Urbana, IL 61801

(217) 328-3870

RURAL EDUCATION AND SMALL SCHOOLS
New Mexico State University

Box 3AP

Las Cruces, NM 88003

(505) 646-2623

SCIENCE, MATHEMATICS,; 'AND ENVIRONMENTAL EDUCATION
Ohio State University =

1200 Chambers Road, Room 310

Columbus, OH 43212

(614) 422-6717

SOCIAL STUDIES/SOCIAL SCIENCE EDUCATION
Indiana University

Social Studies Developmerit Center

2805 E. 10th Street

Bloomington, IN 47405

(812) 335-3838
TEACHER EDUCATION

One Dupont Circle; N.W., Suite 610
Washington, DC 20036
(202) 293-2450

TESTS, MEASUREMENT, AND EVALUATION
Educational Testing Service

Rosedale Road

Princeton, NJ 08541
(609) 734-5176
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URBAN EDYCATION S
Teachers College; Columbia University
Institute for Urban and Minority Education
Box 40

525 W. 120th Street

New York, NY 10027

(212) 678-3433
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